Washington University School of Medicine
Digital Commons@Becker

P in Audiol dC icati
Independent Studies and Capstones rogram in Audiology an ommugléic:nlcc:;

1978

Hit the target: language activities designed to
develop simple grammatical structures

Mary Ellen Nevins

Follow this and additional works at: http://digitalcommons.wustl.edu/pacs_capstones

b Part of the Medicine and Health Sciences Commons

Recommended Citation

Nevins, Mary Ellen, "Hit the target: language activities designed to develop simple grammatical structures" (1978). Independent Studies
and Capstones. Paper 264. Program in Audiology and Communication Sciences, Washington University School of Medicine.
http://digitalcommons.wustl.edu/pacs_capstones/264

This Thesis is brought to you for free and open access by the Program in Audiology and Communication Sciences at Digital Commons@Becker. It has
been accepted for inclusion in Independent Studies and Capstones by an authorized administrator of Digital Commons@Becker. For more

information, please contact engeszer@wustl.edu.


http://digitalcommons.wustl.edu?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wustl.edu/pacs_capstones?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wustl.edu/pacs?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wustl.edu/pacs?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wustl.edu/pacs_capstones?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/648?utm_source=digitalcommons.wustl.edu%2Fpacs_capstones%2F264&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:engeszer@wustl.edu

LIBRAR
CENTRAL INSTiTyTe ch THE DeA

HET Dit TARGeT

Language ‘ctivitics Pesigned to Develop
‘ Simple Grammatical Structures

For Reference

Not to be taken from this room

‘ speech & llearing 570
Mary Kllen Nevins
- nril 24, 1978







CONTENTS

Introduction R T T |

1. »sSentence Construction

F\'Ol_]n p].us Ver‘h ® S O @ 008 e ® & &6 9 ¥ O O v e 0 00 ® 9 e 0o 0 s e LN 3 .4'
Verb p]_l]s I\Ol'l] > o o0 o 00 0 ¢ 00 ...'.....’.'.'.I ..10
Noun nlus Verb plus Noun *escrssersrescscssesald

11. Frepositional P'lrases R R e |

11].0 !\Olln-P‘iodifiCr‘s 0..'....0'..‘...'C.......'.".OZG

Sinple ddjective R Y T 5 £ o
‘ Possessives R R T T T . 1+
Vemonstratives O R R R R I T 474
Quantifjers .oovaotc&...ctcooooooco--co-0000089

1V. articles and Uonj"nCtjonS ccesrvevecesseanceneldd

V. Ncgiitives ...’........’..C..C...".’.".‘...’..’...4\)

VIi. lInterrogative RKevers:als D P 4

Vll. "‘\'h“ (\J‘]estions ..."......'......'..'.'........49

Vl]l. l’r‘()rl()llns ..‘..l.'......C......C'."...O.......US'?

""."...’0'00064

. I”ibliop-.ri—lphy ¢ O ¥O OO OVOCENPSCEISPCPOIPOCOEOEOEPIPOBTOOIES




Introduction

Many languiace activity books available today for
teaching language a1l into one of two categories; those
suggesting activities for a higlily structured or pro-
gramied anproach and those which provide ideas for general
language stimulation, Neither anpproach seems to bhe ef-
fective in meeting the special language needs of the young
hearing impaired child.

T'he language taught must be used
and practiced agnin and again in
as many ways as possible, Only
so will it really be apnrehended
and returned bwv the child.

s suggested by ienes Lack, children must have »
variety of opportinities to nractice specific language
units.

I'he concept of teaching toward specific Language
nnits, or target structures is not a ncw one. 1t has
been sugeested by Celin S, Lavatelli in her description
of the Tuscon Method, a language prograni for compensi-
tory education in the Tuscon public schools.

Of paramount importance in ac-
celerating ¢hildren's acquisi-
tion of language is the teacher's
consciousness of her role as a
modeler of language and her
awareness of the syntactic struc-—
ture of language.

In fusing these two ideas, the design of a language
activity catalogue which provides a number of opportun-
ities to practice specific target language structures
is the focus of this project. Unlike activities which
provide only general stimulation, target structure ac-
tivities arc indexed according to language structure
rather than vocabulary or concept units. Unlike the
programied language exercisces, target structure activi—

tics are carricd cut in game~like or conversational type




situations rather than the highly structured, non-com-
municative settings often associated with programmed
instruction.

The decision to index activities according to gram-
matical categories to be taught was prommted by the new
Clb language test, entitled The Grammatical inalysis of
Elicited Language (GAEL), developed by Jean S. Moog and-
Ann E, Geers. This test evaluates structures included
in the scoring sections of the Developmental Sentence
Analysis (Lee, 1974) and Language Sampling and Analysis
(Gottsleben and Tyack, -1974), The language targets in
this catalogue contain most of the itemns from the earliest
developing levels of each grammatical category in the
aforementioned tests.

The objective of language instruction is for the
child to develop as many items as possihble in each of
these categories. Jdctivities designed to practice these
grammatical structurcs should help the child to acquire
languagce more quickly. This collection of activities is
desipned to facilitate the teacher's planning in providing
effective practice of specific structures.

4 discussion of cach of the structures to be found
in this catalogue will precede tlie listing of the activ-
ities themsc!ves, A rationale for teaching and instruc-
tions for initial teaching strategies will be included
in thesc sections.

lhach of the activities outlined in this catalogue
will mcet the following criteria:

1) The Tanpuiie will be meaningful in its specific

context and structures will bhe functional for
the children in other situations.

2) Activities will be contrived only in the sense
that they are teacher directed.

5)  Activities will necessitute the use of the tarpet
structure and provide ample opportunity for its
practice.




Step-by sten procedures for cach of the activities
pronposed for the various language structures will be
outlined. The commercially available materials listed
under some of the cctivities will be specifically iden-
tified; a simple description of teacher-made materials
will also be given when anpropriate,

Although this catalogue describes only expressive
language activities, it should be noted that understand-
ing a structure precedes the meaningful use of that struc-
ture. In many instances, the activities could be modifiecd
to provide receptive practice, for example, by having the
teacher do the talking and the child respond by doing the
action. '

ip addition, it should be noted that vocabulary should
be taught in the context of thoroughly practiced or pre~
viously lecarned structures. 1t is assumed that all vo-
cabulary used in these dctivities would have been previ-~
ously learned by (e child prior to its being used to

practice a develoning structure.




NOUN mlus VERD




itationale

Unce a child has a sizeable number of nouns and
verbs in his vocabulary, it is desirable to hegin com-
hining these words to form the Noun plus Verh (N+V) or
Subject plus Verb (S+V) construction. This is one of
the simplest two-word constructions and zets the child
startcd on the most hosic sentence type. In establish-
ing: & firm foundation for subsequent languagpe learning,
it is t:is construction which nrovides the child with
an opportunity to make an acceptabley grammatically cor-
rect and complete ntterance. This construction too,
aprroximates the carly combinations of norually he:ring

children.

Initial Teaching

i step-by-step progression is nceded for some chil-
dren to learn this construction. Because the child must
concentrate on including two elcwments in his utterance,
one way the task can be simplified is to keep one ele-
ment constant in the initial teaching period. 1In this
way the child has only to attend to one changing element
and cowhine that with the constant; thus, he learns to
use the construction at a level at which he can achicve
success.

IFor example, an initial step might include a con-
stant subject (Johnny) with a closed set of verhs (fell
down, jumped, hopped) from which the child constructs
the utterance "Johnny (verb) "+ A second step
might include a closed set of subjects (Johnny, Susie,

Mike) and a constant verb (jumped) from which the child

constructs the utterance " (subject) Jumped". I'inal-

ly, the child is asked to construct an utterance choosing

an clement from cach of the sets listed above., Thig



utterance would take the
1t is upon reaching this
be said to have acauired

etivities describe
practice ot varions leve

itial teaching of the 5+

-

form " (subject) (verb) ",

final stage that the child can
the 5+V construction.

d within this catalogue provide
Is of 5+V work. after the in-

V combination, o number of rein-

forcing activities are necessary in order for the child

to practice the construc
contexts.

tion in a variety of different




Tarvet Structure: Noun+Verb

Description of activity: Child performs simple action and
describes that action

Stimulus for tiliciting the target Structure: "What happened?"
Materials: (optional) "Look 'n Do" Following Directions

activity cards
frend Enterprises St. Paul, MN

Procedure:

1) I'. reviews verbs to be used in the activity (march, Jump,
turn around).

2) Ch. selects "Look 'n Do" card or T. gives the child a
verhal command.

3) tCh. performs action,
4) 1. asks the stimulus auestion, "What hanpened?"

5) Another ch. describes the action using the aporoprinte
NtV ocombination.

6) Ch. take turns performing actions; others take turns
describing the action,




Target Structurc: Noun+Verb

idescription of activity: ‘leacher manipulates toy objects;
child describes the action

Stimulus for eliciting the Target Structure: "What happened?"

Materials: Fisher-!'rice tovs (mama, the boy, the girl)

Procedure:

1) Ch. names ohjects to be manipulated and identifies the
verbs to be used in the activity (jumped, ran, etc.).

2) T. selects a toy and manipulates it through an action
(i.e. jumped), ’

3) I'. asks the stimulus question, "What happened?™

4) Ch, responds, " Jjumped.®

5) T. continues to manipulate objects; ch. describe
actions in turn.

Variations:

At earlier stapes of teaching, T. can use one toy
with a variety of verbs or a numbher of toys with
one verb.
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Target Structure: NounrVerb

Description of rctivitv: Children dress up in costumes

Stimulus for ibliciting the larget Structure:

and perform appropriate actions.
Children describe these actions.

Materials: Ubress-up clothes (clown, 1lion, acrobat)

Procedure:

1)
2)
3)

Vari

:'\)

13)

T. reviews vocabulary to bhe used in the activity.
Ch, dressup in costumes,

T. instructs cuch child to perform the appropriate

action—— .
‘ lion roarcd clown laughed

sat down fell down
acrobuat rolled
walked (a pretend rope)

fter cach child performs the instructed action, T. asks

stimnlus question, "What happened?"

Ch. responds with the appropriate N+V construction.

ations:

At the N+V+N level, children can put on a number of

different hats--policenan's, firemun's, nurse's etc.

Stimulus question: "What did put on?" or
"Who put on the ___'s hat?"

Child's resnonsce: " put on the __ 's hat."

This variation would also be useful for teaching the
possessive,

"What happened?"




VISR plus NOUN
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inother two-wnrd combination which descrves atten—
tion is the Verb nlus Noun (V+N) or the Verb plus Ob-
Ject (V+0) construction. Commands, or imperatives, often
take tiis form, and it is important to cxpose the child
to, and provide practice for, the use of this combination,
The child needs practice in producing both the N+V and
V+N combinations before he can be expected to produce
the N+ViN construction,

Initial Teaching

Unce again, step~by-step progression may bhe required
by some children in order to learn the combination. The
constant plus changing elements'paradigm suggested carlier,
may also be applied here. A constant command verb with a
changing object may be the first step. (i.e. Push the Sgbject).
I'he teacher selects un object from a closed set of three;
car, truck, boat) This may be followed by a variation of
the activity, including o number of command verbs and a
single object. (i.c. (verb) the boat. The teacher selects
the verb from a set of three; push, carry, drop) The final
step is true V+N comhinution——constructing an utterance
frow two scts of clements., ( (verb) (object).)
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Target Structure: Verb plus Noun

Description of ictivity: Children dig for toys buried in
sund in a plastic basin (shredded .
paper may be substituted for sand)

Stinulus for Eliciting the Target Structure: VPicture card

Materials: Plastic basin, sand, small objects (penny, pea-
nut, toy car, etc.) picture cards of same

Procedure: ; ' ‘ -

1) Ch. name objects to be used in the activity,

2) Ch. close their eves and T, hides small objects in the
sand.

3) T. selects a picture card and models the target struc-
ture as it will be used in this activity, "Find the
(object) .

4) T. sclects onc child to find that object in the sand.

5) Une Ch,., is then given the set of cards and follows the
procedure demonstrated by the teacher.

6) Once all the hidden objects have been found, T. again
hides the items uand another Ch. is given the opportun-
ity to give the instructions,

Variations:
At the N+V+N level, T. can eliminate the picture cards
and have the children take turns digging for an un-
known treasure. Once the item has been discovered, T,

can ask the stimulus guestion, "what did - find?"
Ch. respond, " (subject) found a (object) ."
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Parget Structure: Verb plus “oun

Description of .ctivitv: Children manipulate small toys at

another child's command

Stimulus for Eliciting the Torpet Structure: "What should

do?"

Materials: Miniature toys—-milk carton, coffee pot, (orange)

Jjuice, appropriate cups, toy spoon

Procedure: : ‘ -

1)

2)

3)

4)

Ch. name items .to he used in the activity; T. demonstrates
verbs to be used (drink, stir, pour),

T. gives a command to model construction the children
will be expected to rencrate.

Ch. performs the appropriate action,

Une ch. is selected to he the teacher; T. asks the stim-
ulus question, "What should . do?"

Ch. gencrates a V+N comnand.

The second ch. performs the action (T. can ask that child
to describe the action he has Jjust completed).

sach child is given the chance to instruct the others
to performs actions.
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Farget Structurec: Verh plus Noun

Description of ictivity: Children "wash, dry, iron, and fold"
clothes in o classroom experience

Stimulus for Bliciting the farget structure:  "What will you do?"

faterials: Llothes, empty detereent hox, boxes simulating a
washer and dryer (teaclier can make these more
realistic hy drawing or cuttin- hoxes), toy iron,
picture cards showing sequence of activity

Procedure:

1) 1. shows children the sequence curds; labels the steps
in the activity and all the items to be used in the
experience,

2) Ch. selects the first scequence card; T. asks the stimulus
question, "What will you do?"

3) Ch. describes the picture usine a VN construction; he
performs the illustrated action,

4) VProcedure continues in this manner--supggested language

is »ns follows: .
1s as follows Put din the clothes,

Pour in the soap.
Close the door,

Push the button.
Take out the clothes.

'ut in the clothes.
Close the door.

Prush the button.

Toake out the clothes.

Plug in the iron,
lron tie __
llung up the
Fold the

.

R S

————— s ey e




NOUN plus ViERB plus NOUN
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Rationale

fie Noun plus Verb plus Noun (N+V+N) or Subject nlus
Verb nlus Ubject (S+V+0) is tenerally the first three-word
combiﬁafion that is taught., 1n considering an outline of
language development, this sentence construction would
naturally follow the two-word combinations previously dis-
cussed. The S+V+0 construction suggests a relationship
between people and people, people and ohjects, objects and
people, and so on; Word order is an important feature of
this construction{ disrupted word order can change the
meaning of an uttérance. The 5+V+0 construction provides
an onportunity for this word order practice.

Initial Teaching

decause of the increase of elements in this combin-
ation over the S+V and V+0 constructions, it becomecs
necessary to modify the constant plus changing elements
paradigm,

keeping in mind that alfhough the child has already-
acquired the 5+V and V+0 combinations, he has not, as yet,
had practice in constructing a three-word combination.
The activities designed for this purpose must first pro-
vide an onnortunity for npracticing a three word combin-
ation without making the task too difficult. One way to
simplify the task would be to hold two elements constant
with only one choanging element and then vary the position
of the changing element from subject to verb to object,
The tollowing constructions illustrate this first stage:

A)  Mama '
Daddy ¥ carried the chair.
The girl i

’

nushed :
cirried ¢ the chair
; dropped

B3)

- —

Mama

'
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‘ the table
vaddy carried *  the chair
; the cup

The next step would be to hold only one element
constant while varying the other two.

4)  Mama ? . the chair
Daddy ” carried ¢ the table
The pirl; “ the cup
3) ) carried the chair
Mama E dropped the table
; pushed the cup
C) DlMama carried f
Daddy dropped ? the chair
g

The girl pushed

Before going to the final step, all combinations of
constant and changing elements should bhe practiced. As in
the previous procedures outlined, the final sten reauircs

the construction of a combination from a number of closed

sets. ‘
Mama carried the table
baddy pushed the chair
The girl dronped the cup
(subject) (verh) _(object)

The child's learning in these initial teaching activ-
ities must be reinforced with a variety of activities
which require the use of the construction. Some of the
activities described within are appropriate at a specific
level (i.e. N+V+N; verb constant--subject and object
changing) The teacher may adapt any of these ideas and
modify its target and stimulus to match specific teaching

objectives.,




o

Tarpget Structure: N+ V4N

chcription of ictivity: Children move playver pieces around a

ganie board, select cards, and respond
to the teacher's question

S timulus for Lliciting the Target Structure: "What did you huy?'

Materials:  Game hoard (three different colored smures should

Yrocedure:

1)

6)

be used in the design), picture cards of matching
colors (with food items nictnred), plaver pieces,
a die (or sninner ), play coins

. reviews vocahulary of grocery items; places cards face
down; T. distributes play coins,

Ch, rolls die (or spins sninner) and woves the anpropriate
number of spaces,

Lhe picks picture card that matches the color square he
has landed on, and gives ', a play coin.

T. asks the stimulus question, "What did You buy?"
Ch. responds using thne N+VaN construction,

blay continues until one child has reached the end of
the board,
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Target Structure: A+ViN

Description of retivity: Children play toy instruments in a
parade; the teacher devclops o chart
story to practice the N+V+N construction

Stimulus for liciting the Target Structure: "Who played the
S n

Materials: ‘Tloy instruments; drum, trumpet, cymbols

Procedure:

1) 1. identifies the instruments to be used in the experience,
2) Ch. choose an instrument.

3) Ch. play insiruments and march around the room.

4) T. develops chart story: Our class had a parade.

played the trumpet.
played the drum.
—_— played the cymbols.
Everyone marched.

e —

Variations:

T. can use more complex verbs; blew the trumpet
beat the drum
clashed the cymbols
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farget Structure: N+V+N

Description of Activity: Children roll, bounce, kick, or throw
ball and describe that action

Stimulus for hliciting the Target btructure: "What happened? "

Materials: Large rubber hall

Procedures:
1) T. reviews verbs to be used in the activity (roll, bounce,
throw, kick), ‘ -

2) T. throws the ball to one of the children and asks the
stimulus question, "What happened?"

3) Ch. replies with the appropriate N+V+N response,

4) That child is then asked to return the ball using one of
the four methods (r. may prompt if necessary),

5)  T. aguin asks tae stimulus question; procedure continues
in a similar manner
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Rationale

Before beginning target structure activities for prep-
ositional phrases, it is necessuarv to teach the prepositions
theuwselves., 1t has been our experience that the initial
teaching of prepositions is most successful when it focuses
uponr prepositions of place (in, on, under, around, between,
over, ctc.)., These "place" prepositions arc concrete and
can be physically displayed; an object or nerson and its
physical relation to another object or person can be deg—
cribed by the prepositional phrase. “The more ahstract
prepositions (with, to, etc.) deal with relationships that
are not visible, and should therefore be taught at a later
time,

The structure we concern ourselves with here is the
phrase which includes the preposition and its object,

The item which is described by the prenositional phrase
remains constant in initial teaching stages. Once the
child has acquirecd the prepositional phrase, the item, or
the suject of the phruse, can be included in sentence
construction work.

Initial Teaching

Une way to teach prepositional phrases is to contrast
one phrase to anotlier. Iin keeping with the constant plus
changing elements paradigm, the preposition varies while
the object remains the same so that the child need only
generate one element of the response and complete the
phrase by simply adding the constant object.

In the initial teaching stages, the subject of dis-
cussion might be a doll and the nrepositions "on" and
"under" can be Lauzlit by contrasting the description of
tie doll's position alternately "on" or "under" the tabhle,

he procedure can then he reversed so that the nprenosition
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remains constant with varying objects (under the table,
under the chair, ctc.). In this way the child will re-—
ceive avditional nractice in the plrase's formulation.
when the child is held responsible for wenerating
hoth aspects of the nhrase, preposition and object, he
will then be considered to hive acquired the target
structure. Once the structure has Heen acauired, it
should be imbedded in sentence constructions like the

following: Suhject+Copuln+l

Subject+Verh+p
sSubject+Verb+Ohject+PP
*s in all the previous instances, the teacher nust
guide the child to each of theso levels of expression,
implementing the constant plus changine elements naradigm
and all dits variations. '
I'he activitics included within this scction focus
nrimarily on the phrase. The teacher nay adapt these or

previously outlined activities so that the rhrase can

be practiced within a variety of sentence patterns,
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Target Structure: 'repositional Phrase

bescription of sctivity:  Teacher manipulates toys; child
describes the action

stimulus for Wliciting t e Farget Structure: "where is 2"
"Where did —_
run/jump? "
Materials: Fisher-I'rice toys; 1lig Bird, (Cookie Monster, Lrnie
for variation), chair, table, bed \

Procedure:

1) 7T. reviews vocabulary of tie activity.

2) T, manipulates toy so that its action or position can be
described by a prepositional phrase (I'. puts Big Bird
under the hed or simulatecs the toy runninng around the
table),

T. asks appropriate stimulog question, "Where is Big Bird?"
or "Where did lig Bird pun?"

o]
N

4) Ch. responds with nrepositional phrase,

5 T. continues the manipulation to provide numerous oppor-
tunities for practice,

Variations:
4) At earlier stages, T. can kecen the prepositon constant
and vary the object.

B)  T. can vary the preposition and keep the object constunt.

C) 4t the S+Copula+PF or S+Vipp levels, T. can vary subjects,
verbs, prepositions and objects,
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Target Structure: Irepositional Yhrase

vdescription of ictivity: sSmall object is hidden and children
have to find it and use a prepositional
phrase to describe its location

stimulus for iliciting the Tarzet structure: "Where is the _

Materials: Peanut or other small object

Procedure:

1) T. shows children the ohject to be hidden.

2) T. selects one child to hide the object; the others close
their eyes.

3) T. tells ch. where to hide the object (under the chair, on
the shelf, etc.),

4) Ch. hides the object.

5) Other children open their eyes and search for the hidden
ohject, :

6) When the object is found, T. asks the stimulus question,
"Where is the _ 2

7) Ch. responds with the appropriate prepositional phrase.
8) lach child repeats the phrase,

9) Procedure continues so that each child has at least one
opportunity to hide the objecct,

Variations:

A) T. can adapt the activity for use at the S5+Copula+PP level
by changing the child's response, "The is on the desk.'

B3) T. can hide a variety of small items and have the children
track down snecific hidden objects as suggested by a
picture card,




largetl Structure: I'repositional Phrasec

Description of sctivity: Obstacle Course experience; children
perform a series of actions and teacher
prepares a chart story for expressive
practice

Stimulus for ILliciting the Target Structure: "Where did you

Materials: Table, chair, lunchbox, block, box (a playroom
setting may be best for this experience)

Procedure:

1) T. describes or demonstrates the actions the children will

he required to do: Run around the chair.
Jump over the lunchhox.
Crawl under the table.
Put a block in the hox,
5it on the floor.

2) Ch. will help lahel the sctions to be performed.
3) hkach child pets a chance . to go through the obstacle course,

4) 'T. prepares a chart story or sentence strips for further
practice of thc¢ structure.




Rationale

The Noun-itiodifier is a word which provides additional
inforwation concerning a particular item. This informa-
tion con take several different Forms; it can describe,
quantify, desipgnate, or identify an owner. We must pro-
vide the child witii an opportunity to nractice giving
additional information in its various forms for it can
serve to add color to his Tlonmuage and give him the tools
with which he can specify an itew throush dlesceription.

Aoun-Modifiers

I'or the purpose of this catalogue, "noun-modifiers"
will be broken into forr cutepories based on the dis-
tinctions made by lee (iievelopiental Sentence ‘i'ypes):
simple adjectives, quantifiers, demonstatives, and pos-
sessives. Bach of these is used to modify nouns, and this
word combination, wmodifier and noun, is the phrase for
which we must provide opnortunity for practice.

Simple Adjectives

"Simple adjectives"” may be described as those mod-
ifiers which indicate size (big), color (red), or other
attributes (pretty, dirty) of a noun.

Guantifiers

"Cuantifiers" are words used to indicate nunber or
amount. They moy be indefinite (some, another) or a
cardinal number word (two, four).
bemonstrotives

"Demonstratives" are those words which precede a
noun and are usually used to make a specific indication
to one item or group of items over another item or group.
"This", "that", "these", and "those" are the words labelled

"demonstratives" within the catesory of noun modifier.




Possessives

"Possessives" are those words which precode the noun
used to indicate possession or ownership. . possessive
can geneially be identified through its accompanying
marker /'s/.

Initial Teaching

Modifiers should be introduced in rclation to familiar
nouns. Like the prepositions, making contrasts is usually
a pood teuaching strategy. This can be done with adjec-
tive opposites such as big and little (car) and long and
short (sleeves). The teacher could also use this strategy
with colors and cardinal number wodifiers. The noun
could remain constant with a changing modifier ("a vellow
car, a green car, ctc.; two cars, four cars, etc.). l1n
the next stage the nodifier would be held constant and
used with a variotf of nouns (a red car, & red airplane,

a red cup, etc.; titree boats, three apples, etc.). 1n
the final stages of teaching the child should be able to
gencrute both elements of the noun-modifier phrase,

The use of the demonstrative dictates a procedure
that calls for a contrast. The modifier would have no
meaning if it were not to point out one item over another,
(This chair is broken. This chair is not broken.)

The quantifier "another" can best be taught by pro-
viding exposure to it in a natural situation. .\t snack
time, for example, the teacher can ask, "Do you want
another cookie?" and the child can respond either in the

affirwative or the negative and use the quantifier ap-

propriately.




SIMPLE ADJwCTIVE
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Target Structure: sSimple adjective

Description of ‘ctivity: Children catch a variety of colored
fish and describe the fish caught

stimulus for liliciting the farcet Structure: "What did you catch’
Materials: Teacher-made fishing pole (small stick with string
and magnet attached) different colored fish ( paper

clips should he attached to the fish so that the
magnet will attract them)

Procedure:
1) T. spreads the fish out on the floor,
2) [I'. demonstrates the procedure of catching a fish,

3) Ch. takes pole and catches one fish .

4) Unce the child has caught the fish, T. takes the pole
and asks the stimulus question, "What did you catch?"

5) Ch. replies, "(1 caught) a Lcolor) fish,"

6) Procedure continues until all fish have been caught,

Variations:
A) Ty omay use fish of all onc color :md vary the sivze,

B)  For practice of cardinal number quantifiers, T. may
ask at the end of the activity, "tlow many fish do you
have?"  Ch. can reply "(number) fish",
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larget structure:  Simple djective

vescription of ictivity: The teacher hides pcanut under one
of four colored cups; child responds
with o modifier-noun phrase in guessing
which cup the peanut is under

Stimulus for bBliciting the Target Structure: "Where is the peanut

Materials: teanut, four cups of different colors

'rocedure: : -
1) Ch. close their cves.
2 T. places peanut under one of the four cups.

3) Ch. open their eyess; s asks the stimulus question, '"lWhere
is the peaput?"

4) Ch. responds, "(under) the (color) cup",

Variations:
4) T. uses two cups of different sizes; big cup, little cup,

B) T. can combine color and sizes to expiand to a modifier-
modificer-noun phrase; bip vellow cup, little vellow cup.

C) This activity could be usecd for the practice of the
interrogative reversal. The tarpet structure would
Lthen be, "Is the peanut under the cup?"
f'he st?mu]us for eliciting the target structure would
be to instruct the child to, "ask 2 question.”




lTarget Structure: simple \djective

vescription of ictivity: Children dress un in old clothes
and describe these clothes
Stimulus for wliciting the Target structure: "What do you want?"

Materials: llats, shoes, dresses, ties, jacket, shirts

Procedure:

1) T. labels iteus using an appropriate modifier-noun phrase:
a big hat, a striped tie, an old dress, etc,

2) T. asks the stimulus question, "What do you want?"

3) Ch. responds, "the Ladjective) (noun) "

4) T. pives child the item and he puts it on,




FOSSESSIVES
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Target Structure: ! ossessives

Jescription of ictivity: Children identify body parts in a

‘flannel board activity

Stimulus for iliciting the Target Structure: "Whose is this

are thes

Materials: Flannel board, "Body Parts Kit", Milton Bradley

PFrocedure:

1)

T. assembles the twn figurcs to be used in the activity;

she places the boy's face and the girl's face on the
board; T. adds the rest of the figure labelling each item
as she adds it to the bhoard.

T, dismantles figures, lcaving only the faces and lines
the remaining pieces at the bottom of the flannel board.

T. selects an item and asks the stimulus question, "Whose

(shirt) is this?"

Ch. responds, "the 's (shirt) and places it on
the flannel board in the appropriate position,

Procedure continues until both figures have been reassembled,




Target Structure: VPossessives

Description of activity: Children cateporize items associated
with various community helpers

Stimulus for Eliciting the Target Structure: "Whose is that:

Materials: Teacher-prepared pictures portraving community helpers
such us & policeman, a fireman, a nurse, farmer, a
teacher, etc.; picture cards illustrating the accou-
terments of each profession (policeman's car, nurse’'s
cap, farmer's tractor, teacher's book, etc.)

Procedure:

1) 7T. displays the accessory cards and has the children label
each object.

2) T. places cards of comsunity helpers on the table and has
the children identify them,.

3) T. shuffles accessory cards, picks one, and labels it ap-
propriately, "1 have the teucher's book."

1) ‘'Ihe first child picks a card, names the item pictured on
the card, and the teacher asks the stimulus question,
"Whose (whistle) is that?"

5) Ch. responds, "the (policeman's) (whistle)" and places the
picture under the picture of the nolicenan,

6) ‘The procedure continucs until all the iaccessory cards have
been caterorized.
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Target Structure: ‘Yossessives

Description of ‘etivity: Classpoom experience for development
of chart story; children blow up
balloons with teacher-prepared drawings
on them

Stimulus for iliciting the farget Structure: "Whose balloon had
a on it?"

Materials: Teacher prepares drawings on inflated balloons and
then deflates them - '

Procedure:
1) I'v presents children with a choice of several balloons,

2) Ch. chooses a halloon and blows it up with T.'s help if
necessary.

. 3) T. points out the surprise nictures on each of the halloons,

4) T. can model the appropriate sentence " 's bhalloon has
Q on it," :

5) Ch. imitate the scentences.

6) 1n developing the chart story, T. asks the stimulus ques-
tion, "Whose halloon had ua on it?"

7) Ch. respond using the possessive.

Variations:
T'. can use the activity to practice possessive pronouns
by changing the stinulus question, "What did have on
his/her balloon?"




DEMONSTRATTIVES




Farget Structure: Demonstratives

Description of ictivity: <Children cut and taste fruits; identify

the different seeds

stimulus for Eliciting the ‘arget Structure: "What kind of seeds

are these?"

Muterials: ipple, pear, orange, rrapefruit, knife, plastic wrap

Procedure:

1)

2)

3) .

° »

6)

T. presents children with fruit; ch. name each fruit,

I'e cuts open fruit and removes the seeds; T. models, "These
secds are seecds."

Ch. imitate; t. distributes a piece of fruit to each child,

s cuts the otler fruit; models an appropriate sentence;
ch. sample fruit.

T. wraps eac!i type of seed in a piece of plastic wrap and
asks the stimulus question, "What kind of seeds are these?"

T. prepares a small chart disnlaying cach type of sced
and identifying the fruit in which it is found,
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Target Structure: Demonstratives

Description of dctivity: Children mix small anounts of poster
naints together to form a different
color paint

Stimulus for kliciting the Target Structure: "hhat color did
thesc colors make?"

Materials:  Small medicine cups, washable poster paints (red,
ycllow, blue, hlack, white)

F'rocedure:
1) Ch. identify the colors disnlayed in the medicine cups,

2) T. indicates that there is no green paint and demonstrates
that mixing blue and yellow will nake grecen,

3) T. can select two more colors for combination and ask, "What
color do you think these colors will make?"

4) Ch. can guess using an arpropriate langunge form
(These colors will wake <)

5) T. nixes various colors to form prev, pink, and orange.
6) T. recaps the activity by asking, "What color did these
' colors make?" indicating & combination.
1"

7) Che replics, "These colors migle .

8) T. can record the expericnce on a classroom chart.




SUANTTIFLIERS
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Target Structure: juantifiers

Description of Activity:  Teacher piles a number of boxes in
child’'s outstretched arms; child who
holds the greatest number before drop-
ping them is the winner

Stimulus for iliciting the Target Structure: "Do you want anotiier
hox?"

Materials: Different sizced £ift boxes—-small to large

Procedure:

1) T. introduces activity and tells the children the object of
the game.

2) T. selects a child to be first and instructs him to hold
out his arms.

3) T. places a box in his arms and then asks the stimulus ques-~
tion, "Do you wunt anotlier box?"

4) Ch. responds, "1 (don't) want another box."

5) T. places another box on. ton of the first.

6) IProcedurc continues until the child drops any or all of
thie boxes; T. counts and records the number of boxes the

child held--child who holds the largest number of hoxes
is the winner,
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Target Structure: ‘“uantifiers

Description of dctivity: Children answer the teacher's questions
concerning stimulus pictures

Stimulus for wliciting the Target Structure: "What does he need?"

Materials: Peacher-prepared pictures of a boy and girl with items
of clothing missing (missing button, shoe, sock,
mitten, boot etc.--pictures wust show at least one
of the itews; paired items would be best to be used)

Procedure:

1) T. shows children a picture (for example, a picture of a
boy with 2 pair of overalls on with a button ohviously
missing),

2) 1. points out, "This boys only has one button. What does
he nced?”

"another"

3) Ch. respond usin-e the onsntifier

4) T. nresents oticr nictures in a similar manner, (This girl
has only one « What does she need?)

3) Ch. respond anpronriately; T. can expand the nodifier-noun

hrase to o conpleote sentonce "I'he ¢irl neers another .
P ’ { —

Variations:

Te cuan usc picturecs of animals with missing body parts or
inunimate objects with missing parts,




Target Structure: suantifliers

escription of ctivity: Childres mateh one picture card to
another from o sct of cards lving
face-down

btimulus for inliciting the Tarrcel Structure: Picking up the pict
card

tinterials: Vdouble set of picture cards with familiar pictures

Proceiure:
1) Ch. identify each of the pictinres to be used in the activity,

2) T. shuffles the cards and spreads them out on the tahle fuce-

down ,
3) T. selects onc curd and identifies it, "This is a _ . 1
need another - " T. selccts o second card. If it

matches the first, she may keep the set; if not, she must
return eachi card to the table,

4) Ch. take turns trying to malch tie picture cards,

5) The number of nntches is tallied at gome's end; the child
' with the greatest number of matches is the winner,




.
—153=

Articles and Conjunctions

The articles "a", "an", and "the" are not formally
taught in any tarccet structure activities, but rather
should be modelled with the noun (when appropriate) in
sentence constructions, prepositional phrases, and in
modifier-noun phrases (a big car). Through repeated
exposure the child should conme to the understanding that
there is an elewent in a sentence or phrase that he must
include in order to complete his utterance. An exchange
to illustrate this idea may go something like this:

T.: What hapnpened?
Ch.: boy jumped

I'.: The boy '
Che.: the boy

T.: The boy jumﬁed.
Ch.: The boy juniped.

I'he teacher, in this hypothetical exchange, nodels
for the child the wissing article, and, in doing so, sim-
plifies the task by omittihg the verb. OUnce the child
included the article, the teﬁcher models the entire
sentence so that the child is required to use the article
in comnlete context.,

like the articles y the conjunction "and" is not Tor-
wally taught, Jts usce is necessitated in compound sub—
Ject, compound verb, and comround object work and it is
through work on these constructions that the conjunction
is practiced in & manner similar to the articles.

sany of the activities listed under Sentence Con-
structions can be adapted as reinforcing sctivities for
the conjunction "und" as it avpears in comipound subject,
verh, or object situations,

SV S ES+V

Johnny jumped. Johmny and Susie jumped.,
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S+V S+V+V

Johnny jumped. Johnny jumped and ran.

V+N V+N+N

Drink the juice, Drink the juice and the coffee.

wdjectives can also be used to reinforce the

use of
"and" in a conipound situation.

I cauplit & blue fish, I caught a blue and yellow fish.
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Ratiogn]e

The negative form of verbs often confuses the hearing
impaired child. fihe concept of negation may be readily
understood, but the propor plicement of the negative with-
in a4 sentence construction is difficult becuause of the
inclusion of the obligatory "do" necessitated by the use
of the negative. 1t may cven he omitted entirely; a shake
of the head may be substituted for the word "not" in order
to convey the negative. although it is necessary for the
structure to be pricticed as 2 separate exercise, neg-
atives need not have activities specific to them. In fact,
any of the activities outlined in this catalogue can be
adapted in some wav so that it nrovides orportunity for
the use of the nerotive,

Initial Teaching

Initial teaching may focus on the nexative form of
the copula, a structure not as difficult as the necative
form of action verbs., This can be accomplished through
any nunther of nctivitics, for example, with adjectivos;

The _(voun) is not (adjective) . irepositionnsl
phrasce nav olso he used;  The (noun) i< not_(prep. nhrase),

Through these activities the child has the opportun-
ity to dinternalize tie concept of negation and pructice
the inclusion of the word“no€ within & sentence construc-
tion. In the carly stages of negative work, it would be
best Lo model the verb and the nesative s separate
elenients rather thun us the contraction. ''he contraction
may be uscd in conversational or other settings, bhut in
order to teach this particul. r structurc, it is necessary
to give the child the entire word (which will nrobahly
be easier for the child to linrend and produce than the

n't contraction) to convev negiation.
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subseaquent nruactice of tiie negative with action
verhbs can he achieved throush  he adaptation of activitics
at cach of the sentoncee construction levels., The child
must be able to form nepative statenent ot the SV level
hefore he is renuired to form a negative statement at the
SHV+O+PP level.,

In order to illustrate the idea of adapting activi-
ties ulready suggested, one activity has been selected
from the N+V+N section and rewritten so that it is now
designed to practice a target structure of a negative
N+V 4N construction--\+nVin,

Target Structure: NinV+N

Vescrintion of ictivityv: Children roll, bounce, kick, and throw
ball and answer the teacher's questions

Stimulus for “liciting the Target Structure: "Did subject)
verb the ball?"

bMaterials: Large rubber hall

Procedure:
1) T. reviews the verbs to be used in the activity

2) T. prives the ball to one of the children and asks the
child to return the ball usi neoone of the methods (1.
hay promptl jf necessary)

3) Ch. returns the ball to the tcacher

4) . asks the stimulus auestion, for example, "Did Jimmy
bounce the ball?" (This question hypothetically recauires
a negative response)

5). Ch. renlies, "Jimmy did not bounce the hall,"

G) [Procedure continnes in a similar manner




Bﬂtionalg

tuestion-asking is a major wav to gatlier infor-
mation. Hecause of the hearing impaired child's handi-
cap, he mayv often find it necessary to ask auestions to
fill in missing purts of messaces.  The interrogative
reversal requires practice becuause of its very construc-
tion, its use of t ¢ obligatory "do" for action verhs as
in the case of tlic nevatives. widing the hearing impaired
child may substitute a questioning look with a positive
staltewment in licu of formulating o question using the in-
terrogutive reversal.,

Like the negative, the interrogative reversal should
be practiced as a separate activity, but does not require
activities specific to it; it cun be clicited from a

number of adapted activities.

Initial Tecaching

Initial teaching may again deal with the copula, a
simple guessing gane may give the child the opportunity
to practice not only the guestion form, bnt #lso adjec-

tive concepts: Is it big? Is it srecen? Is it smooth?

he e¢hild who is reauired to anwer these aquestions has
the opportunity to practice riving alfirmative versus
negative responses, and, at the same time, rcinforce the
idea that a question reauires a specific response in
answer to it,

Like the negative once againg the interrogative
reversal should procecd along levels of difficulty from
the simple 5+V to the more complex S+V+0+PP. ‘{he pro-

cedures of an adarted activity at thie S+V level are

outlined on the followi ng pagc.
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Target structure: interrogative Reversal at S+V level

vescription of ictivity: cChild leaves room; another child
nerfories simple actiony child returns
anid asks o aquestion

Stimulus for iliciting the rarget Structure: Teacher's instruc-
tion, ".sk a questio

1

Materials: "Look 'n Do Following Lirections cards

Procedure: : : -

1} Une child stepsout into the hallway,

2) . second child selects a "Look 'n Do" card and performs

Lthe anproprioate action.

3) Ch. returns to the room and 7. instructs him, "ask
a question,"

4) Ch. asks the seccond civiltd, "Did you _(verb) 2"

5) Ch. responds witih the appronriate nerative or affirmative
response. (Ch. continues to ask questions until he receives
un affirmative nswer)

G) VProcedure continucs until all the children have had  at
lTeast once opportunity to sk aquestions,




hationale

The "wh"

aquestion words are u<ced to gain specific
information ann require a different construction tﬁan

do the interrogative reversals., The ability to ask a
"wh" question has, as a prerequisite, the ahility to
respond to these aguestion words anpropriately. Chil-
dren frequently have the onnortunity to respond to ques-
Lions, but, in gencral educational settings there is
little opportunity for the child to ask questions, for
this has tradition:ally been the teacher's role. Beciause
of this, specific situations which encourage the child

te ask a question neced to be provided,

Initial feaching

The most hasic level of asking a question is to use
only the question word, for example, "Who?" lligher levels
within the range of target structures outlined in this
catalogue can be built up from a simple S+V level to a
5+V+0+1'P level as can be evidenced by these two fnquestions:

Who jumped?
Who put the milk on tie tuble?

Aneven more complex question, although not covered
by the scope of this paper, could require the same answer:
Who made the dress that you wore to school yesterday?

The goal of question work is to ask a grammatically
coniplete and correct question but, like sentence con-
struction work, there is a sequence of difficulty to
consider. keeping iv wind previous discussion con-
cerning the hierarchical nrogression of sentence
constructions and other target structures, the teacher
should be able to plan for specific levels of diffi-

culty in question work.
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Target sStructure: "Wh" Guestion (Who)

Description of ictivity: Child rcemoves nicture from a set
and asks the others to identify the
missing picture

Stimulus for kliciting the Target Structure: Teacher's instructic
"isk a question."

Materials: ‘Teacher-preparced drawing s of children in the class

f'rocedure: ' : -

1) T. presents the drawings and children identify themn,
2) Ch. close their eyes and T. removes one of the pictures,

3) Ch. open their eves and I'. asks the targct question, "Who
ran away?"

' 1) Ch. responds, " ran away,"

5) Ch. each take turns manipulating the cards and asking the
target question,
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Target Structure: "wh" Cuestion (Who)

Lescription of activity: Children mimic actions demonstrated by
another child

Stimulus for mliciting the Farget Structure: Child's action

Materials: none

P'rocedure:

1) Ch. stand in circle; T. demonstrates a simple action
(patting her head with her hand) and usks the target
question, "Wwho can do thig?"

2) Ch. mimic action.

3) T. selects another child to think of an action to demon-
strate (prompts if necessary).

4) Ch. performs action and asks, "Who can do this?"
5) Other children follow the action.

6) Procedure continues until all children have had a number of
opportunities to ask the tarcet question,
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Turget structure: "Wh" t‘uestion (Where)

Description of sctivity: Une child leaves the room while others
hide small items; child returns to-
the room to find the hidden objects by
asking questions

Stimulus for liciting the larget Structure: Child is shown a
picture card of the
hidden item

Materials: A pumber of small items (peanut, penny, toy car, etc.)
and picture cards to match

Procedure:
1) Ch. name objects to he used in the activity.

2) Une child Teaves the room; t. distributes o picture card
to eachi of the children,

3) Ch. hide object nictured on the card,
4) Ch. returns to the room,

5) Ch. hold up the picture card and the first child asks, "Where
is the 2"

————————

) Ch. responds to the aucestiony the first child retricves the
objecct from its hidig place.

7) I'voccedure coutinucs until all children have had the opnor-
tunity to leave thie room and ask the target question,

Variation:

The level of question used iay be raised if anpropriate:
"vhere did vou hide the on




Target Structure:  "Wh" wuestion (Where)

UDescription of ictivity: Children describe pictures and ask a
nuestion

Stimulus for Kliciting the farget structure: Picture card

baterials: Teacher-made picture cards, cach with a picture of
a boy on one side and a place on the other

'rocedure:

1) I. introduces activity; she presents a picture card and says,
for example, "this bov was hungry. VWhere did he go?" T,
turns card over to revenl o nicture of dcbDonald's

2) TI'. continues to present pictures and give children key
sentences and to reveal the answers.

This boy was sick., Where did he go? to the voctor
This boy was tired. Where did he go? to bhed
This boy was hot, where did he go? to the beach

3) T. selects one child to be the teacher and the child
mives key sentences as cued by the picture on the buack
of the card.

4) Ch. asks the target question -

5) Ch. respond to the question with complete answer, '"lie went
to the "

6) Ch. take turns playing teacher and asking the target ques~
tion.

Note:
hey sentences necd not always use the copula--

This boy hid a toothache.
T'his boy bought some milk.
This boy wanted a book.

This activity also provides practice for the personal pronoun
"he. It may be adapted to practice the feminine form by
siuply changing the picture cards.




Target structure: "Wh" iuestion (What)

Vescription of ictivity: Teacher hides items in.plastic epggs;

children ask each other nuestions to
find out what is in each esg

Stimulus for sliciting tlie tarwget Structure: Teacher's instructio

"isk a question

Materials: Small items (peanut, car, paner clip, ectec), plas-

tic eres

Procedure:

1)

1+ places swall objects in the eggs out of the children's

view.
Ch. each select an egg and open them discreetly.

Te ks a sanple question of onoe chifd, "What is in vour
egy?

Ch. responds to the question and then is instructed to,
"ask & question,"

Once the contents of each egg has been disclosed, T. collects
eggs and repeats the nrocedure using different items,




Target Structure: "Wh" Question (low many )

Description of ictivity: Children ask questions related to card
game
stimulus for kliciting the Target structure: Teacher's instruction
"isk about the .

Materials: Teacher-made playing cards using gummed stickers of -
different animals or objects; teacher prepares a
number of different sets with varying number of
seals per card

Procedure:
1) 1{. deals out cards to cach of the children.
2) T. asks initial question, "How many _ do you have?"

3) Ch. places card on the talile and answers, "1 have (number!

"
[ 4

4) Ch. asks the came question of another child and so on until
all the cards with that picture are on the table.

5) The child who had the greatest number of stickers on his
card wins that set, '

6) the game continues until all cards have been played,

7) The child with tlhe greatest number of sets at game's end
is the winner,

Variations:

This same activity can be used for practice of cardinal
nwiber modifier; 'I's asks all the questions and the child
need only reply with the modifier-noun phrase, _(number)
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Tareget Structure: "Wh'" Juestion (llow many)

Description of ictivity: Children string beads according to the
dircction of another child

Stimulus for Wliciting the Target Structure: Teacher's instructio
"Ask about the (color

beads."

Materials: Several lengtiis of string, large, various colored
wooden beads, divider :

Procecdure:
1) Cn. strings a set of heads out of the other children's view,

2) Otlier children try to match the first child's pattern by
asking questions as cued by the teacner's instruction,

"isk about the,_icolor[ beads, "
3) Ch., asks, "i:ow many (cnlor} beads did yvou use?"

4) ‘the first child replies with the appropriate number and the
other children ‘string their beads accordingly,

5) The chitldren continne (o ask questions cued by the teacher's
instructions until tle string is complete,

6) T. removes the divider so that the children can see if they
have matched tlie nattern.

7) rmach child pets o turn Lo pattern a string of beads behind
the divider,
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In order for a child's language to be nore natural,
the appropriate use of pronouns must be taught and prac-
ticed. iccording to Lee (bevelopmental nsentoence sScoring),
the subjective "1", "you", "he', '"she", "it"; the objective
"me", "him", "her"; tie possessive "my", "your", "his",
"her" which develop first in nornally hearing children; are
those to be developed iu early pronoun work.,

initinl Teaching

The pronoun is a structure which requires rather hipgh
level language as prerequisite to teaciing.

I'he subjective pronouns "1V and "you" uare the excep-
tions to this rule:. These occur so freauently in conver-
sational settings that the use of these rronouns is almost
internalized by the child withont snecific practice. The
teacher must be awire, however, of the opportunities as
they occur during the day, in which she can require these
structures from the child. .

In order to necessitate the use of the pronoun, it
becomes tecessary to clearly identify a referent and to
make repeated references to it.  Ihis can best be achieved,
for the subjective pronouns "he", "she", and "it", through
storytelling, picture desceription, sequence stories, and
riddle games, “

I'or the objective pronouns it might be feasible for
the children to practice o sentence construction in ad-
dition to pronoun work. In the construction S+V+10+D0O,
the child has the onnortunity to use the objective pro-
noun in the indircct object position:

What did Johnny do? or What did Johnny give you?
Johnny gave me a cookie,

The practice of the obijective pronoun WY require some

derree of contrivarnce on the part of the teacher in order




to insert the obhjective "him" and "her", but the structure
unfortunately dictates this.

The nctivities outlined for the practice of Possess-
ives, listed under the heading of Noun~hodifier, can be
adapted with sonme degree of contrivance for the practice
of the possessive pronouns "him" and "her". Like "1" and
"you", the possessive pronouns "my" and "your" are given
a lot of exposure in conversational settings.

The activities included in this section demonstrate

the type needed for practice of the structure,




Target Structure: Ironoun

Description of ictivity: Children retell o sequence story using
the pronoun

Stimulus for Kliciting the Farect Structure: Presentation of
picture

Materials: Teacher-made pictures illustrating a boy getting
ready for school

Procedure:

1) T. tells the story of the boy gettineg ready for school
as illustrated by the sequence pictures.
The language used must he simplej the children should be
able to repecat it. (Note use of (he posscssive "his'")

The boy woke up,

ile made his bed.

lle put on his shirt.

lte tied his shoes.

e combed his hair.

ile ate breakfast.

lle hrushed his teeth.

tle kissed his wother.

ile got on the school bus.

2) T. requests that the children help her tell the story;
the first sentence must include the subject "the boy",
but in all other scentences "he" can and shonld he sub-
stituted.

3) Ch. take turns sunplying the sentence for each of the
sequence pictures,

Variations:

The story may be told with a female subject for practice
of the pronoun "she'"
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Target Structure: Pronoun

Pescription of tetivity: Child describes a picture for the other
children to guess

Stimulus for ibliciting the target Structure: Picture; teacher's
prompting questions
if necessary

Materials: Pictures of items that are familiar to the child

Procedure:

1) T. demonstrates procedure by selecting a picture card and
describing the object picturce using size and color words
and other appropriate modificers
firetruck--1 have a picture of something.

It is big.

It is red.

It has eight wheels.,
It has a ladder.

It goes fast.

2) Ch. raise their hands if they know the answer; they must
ask the appropriate interrogative reversal questiong
"Is it a " :

3) The first child answers either affirmatively or negatively,

4) I'rocedure continues until each child has described an item
using the pronoun "it".

Note:

1t would probably be casier for the children to describe
the item if the clues that they give are those with which they
have bad practice with earlier.

The teacher may first want to use the activity to practice
the interrogative reversal of the copula. 1f the teacher has
given the clues repeatedly in a different context, they may be
better able to formulate clues for use in this activity,




-61~

Target Structure: VPronoun

vescription of ictivity: Teacher manipulates toys to form a
compound sentence; children describe
the second clause using the pronoun

Stimulus for Eliciting the Target structure: Teacher's manipu-
lation of toy

Materials: Fisher-Frice toys, the girl, table, chair, bed

I'rocedure: -

1) T. manipulates toy to perform simple actiony "The girl ran"--—
she describes that action and adds "and then" (make the
girl fall dewn) "she fell down",

2) T. manipulates the girl again through the first action,
describes it, adds the Joining phrase "and then", per-
forms a second action uand waits for the child to finish
the sentence using the pronoun "she",

3) .T. can expand the action of the second clause to include

an object (she pushed the bed) or a prepositional phrase
(she jumped over the chair),

4) Once the child is familiar with the activity, T. can require
him to describe both actions,

Variations:

Te can substitute "the boy" for practice of the masculine
pronoun in this context,




Target Structure: Pronoun

Description of .ctivity: Children describe the action of the

second of a two-picture sequence

Stimulus for flliciting the Target Structure: "What did do%"

Materials: Teacher-made pictures; onc side depicting the first

statement, the other depicting the second

Procedure:

1)

2)

3)

4)

T. presents picﬁure cards and describes them with the children’

help,

She flips the card over and describes tlie second event using
the target structure.

T. returns to the first picture and again describes it, then
asks the stimulus question, "What did do?"

Ch., completes the sequence; T. may show picture if necessary
to stimulate resnonse.

Language sample'

This girl was dirty. , Mama washed her,
This girl was naughty. baddy spanked her,
This girl wanted to swing. Daddy pushed her.
This girl said, "1 love you." Grandma kissed her.
This pgirl was vunhappy. Daddy tickled her.

Variations:

\

The masculine pronoun "him" can be subtituted with appropriate
nictures.
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