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CHAPTER I
IRTRODUCTION

The conpenitally deaf ¢hild, by nature of his handi-
oap, 1s held back from the relative freedom of "self-sx-
preesion” enjoyed by the hearing child. In the lower
grades all the language the deaf child Eas.'eama from
formal drille and specialized teaching methods. The
language which he needs i literally put into his mouth,
word for word, by his teacher.

The hearing c¢hild in his development of g
mind and language takes foxr himgelf, from
all the abundance of expreseions that he
hears, just what 18 adspted to his own
needs; his language impreesions are spon=-
‘taneous and not artificialj he abeorbs une

- ¢oneciously and without any effort., For

‘the language instruction of the deaf-mute
child the teacher murt have due regard to

the child's need of thought, sensation,
communication, and questioning, and muet
endeavor to produce and impart expreseions
that will goincide with his individual soul
1ife. With the hearing ohild there is,
therefore, much more independent though spone
taneocus mental exertion, while with the deaf
the teacher’s mind hae to work in unison with
the mind of the ohild (or of meveral children)
with the definite purpoee of utilizing the
selected languape material, and it is the
teacher's mind t?at is the chief factor =

not the pupil's.

In the beginning grades the teacher cannot supply
the deaf child with & wide variety of languape expressions
from which he can eelect those best adapted to his wants,

TR¥arl Baldrian,

Language, " A
1908,

"Ratural s

] BRITris 3

nd Artificial Agquisition of
Rt » 4 r & o p

, B3:2 7‘; J&nv;
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Rather, she must seleot those expressions that contain
not only a minimum of unfemilier language principles
but also the voeabulary moet vital to the child's needs,
These comparatively few expressions are git@n to the
deaf child in drills and more drills until he has made
them hie own. These expreseions by no means mest all
the needs of the child, But the desf child, who had
only gesturee and grimacee in which to convey his feel.
ings and desires before coming to school, welcomes thig
"teacher-made® languape without censure and uses it
uncritically from then on, '

Little by 1ittle the teacher buiids up the language

of the childs She supplies him wi'th an abundance of thoee
well planned modern readers which provide for subtle and
well-timed introduction of new vocabulary and languspge
prineiples ag well as a constant review of the 01d ones -
all cooked up in a delightfully appetizing dish., She uses
all the proved methods inherited from her yredecessors,
e¢ther teachers of the deaf., £he is alert to new devices
and techniques, When other ways fail she employs her own
resourcefulnese to devise new ones, Oradually the teacher
increares the ohild's vocebulary and enlarges his store of
language principlesn,

Building languapge in a deaf child is diffioult, But
even more difficult is the task of petting the deaf child
to combine new language constructione with those already

known to form sentences that are truly his own, thusg de~




veloping an intellectual life that will meet the demands
of hie intellipgence, Storey staeeasg
Languags for the deaf is no mere
academia study. If 1t &» to ba worth
anything, it must be the living agent
of their intellectusl 1life, One cannot
imapine any great degree of intellsctusl
life from the deily rehearsal of set
gentences,
The deaf ohild olings to the "resdy-msde® lancusge
fiven him by hie first teachers long after it ceases to
fit his emotional, intellectual, snd educational develope

ments Strauch gwrites,

Two of the greatest defects in the
langusge of the deaf child are lawk of
individuality in his sxpreesion and lack
of initiative,

An excellent example of a comporition laéking in
initiative and 1ndividﬁa11ty. though correct, is cited
by "The Teacher Acoross the Kall”,4

'Jimmy took a walk., He found some
money. He gave it to his mother. She
thanked him, She was happy.'

Many deaf children regard written compositions ae the

proper place to record the language drill sentences of

- the day., "The Teacher Acress the Hall" aontinues,

Sy

2 T
As J, Btorey, "Why the Deaf Do Not Use language."

 hmerioan Annals of the Deaf, B2: 190, Mar., 1907.
3

Genevieve Bagh Strauch, "Some Phaees of Composition,"
Yolta Review, 34: 613, Dec,, 1932,
4
The Teacher Acroes the Hall,* Yolta Review, 41:
621623, Rov., 1939,
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Can you imagine a person with normsl
hearing enumerating all the people who
went along on & trip? Ideten %o this
from Ike Murphys 'My father, my brother,
m; sieter, my sister's boyfriend, ny
eister's boy friend's sister, my sister's
boy friend's sister's boy friend, went to
the World's Fair.!

It ie esvential that the Qear ¢hild be given language
drilles. But no 1anguage drill is an end 4in iteelf, Rather
its purpose ie to guide the child ealely throuph the mazé
of sentence structures and verd forms, an ever present

problem when he is creating original sentences. 8trauch

BAY S, 8

Fo individual'em education 1g complete
until he has mastered the mechanics of
his own languapge and hae attained a fair
- degree of ekill in all forms of oral and
written expressions This'e espacially
true in the educatisn of & desf child,

Converning the artifiocial naturs of the deaf child's

languapge, Groht wr&tea.e
The determination to get correat sentences -
& stupendous Jadb in moset casee - hap over-
shadowed the realization that grammatically
correct sentences can also be interssting,
entertaining and beautiful,

Unfortunately, the deaf child cannot learn languape
prineiples and word concepts as quickly as does his hear-
ing brothers, But as he learns each, one by one, should he

not be reaching out with them toward better and more

B8t raugh, ope 0it., p. 613,

- 6

Mildred Groht, "On Making language Natural," Yolta Review,
342 3, Aug., 1932,




‘Whitford.

. New York: Harcourt,
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abundant self-expression?

With the turn of the century, oreative art has come
to the fore as a means of helping the child to express
himeelfs The meaning of the term “oreative®” as applied
to expression is perhaps best explained by Ruggt’

There are two kinds of expression: one
"representative,” the other "creative,"

Thies differentiation applies to the fields

of musig, drama, and literature, as well as

to the field of fine arte. ™Representative®

art has for {ts initial impetus elemente set
outeide the pelf, There are controls, such

as an audience, or faote in history, scienae,

and literature which must be heeded and so
respected that the resulting expression poe-
sesses integrity of meanings., Communiosbility
to others and agreement on common meanings

are guldes to evaluation, "Creative® expression
however, has for its origin a mood, a desire, an
inner drive to produce, an internal reaching not
checked by external controls, a purely individual
response to life or living,

Seversl prominent eonteﬁporary educators eonaideé eiaative
art ae & vital part of the childte school 1ife. Tannahill.e
Asrociate Professor of Fine Arte, Teachers College,Columbia
University says,

Bvery child in osur scheols has a right

to experience the joy of manipulating art

materials, of oreating and expressing his
own fdeas, ’

9 Chajrman of the Department of Art Education and

5
Harold Ordway Rugg,

8

Sallie B, Tannahill,
trators. New York:
1932, p. 6,
9

William G. Whitford, An Introduction to Art Bducation
New York City: D. Apploton and G0., 1020, Ds 37, )

ity,
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Associate Professor of Art Edueatien at the University of
Chicago writes,

Individual expression is an inherent
desire of all people and partioularly
is this true of ohildren. Pupils re-
quire an opportunity in our sshosle to
give exprassion to their originality
and ingeniousness, The activities and
- projecta of the art courses offer an
unlimited fisld for oreative effort,

One frequently reads that language and drawing are
eaﬁparablo meaans of expression, Ghartarsla pays,

The sssential difference between lanpuage and
drawing {e merely one of the mediume through
which the communication is carried on,
Drawing parallels both language and

literature, not only because drawing is a
vehicle of expression,...but also because
-the observer of a picture deciphere its
symbole to get at the meaning in it Just as
the reader desiphers the symbols of language
in order te relive the eXperiences of the
author.,

Irwin 11

writes,

Many children find in lanpuage the
natural expression for their ideas

and emotionss ¥or many others, however,
worde ngyer supply thie outlet, To all
children both painting and plastic art
seem to offer a much eimpler and more
spontaneous form of expression,

It ie expreesing himself in language that is mo
difficult for the deaf ohild, It is probable that oreative
art will lead the deaf child to more self-expression in his

ﬁ' o
We W, Oharters, Teaching th mon Branchess Revised
Fdition. Bomton: Houphton Miffiin Co., 1917, p., 155,

11

rt Bducation Today, Edited by The Fine Arte ftaff of
eachers Collepe, Columbia Univeresity. New York:
Teachere College, Columhia Univereity, 1935. p. 76.
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drawings, But will éreative art lead the deaf child to
more self~expression in his language? Might not creative
a¥% provide the deafl ohild with such an easy means of
'aalf~axprasaioﬂ that hip self-expresesion in language (a
more difficult medium for h&m) might be conseqnently
geriounsly retardeds | _

If the deaf child'e experience in oreative art
'impaira hie self-expression in language, or even merely
has no effect on it, then perhaps the deaf child’'s _
activities should be directed into more profitable fields,

As Rnyerlahasrsn aptly said:
Deaf children, while in school, have
a great deal more to learn thsn hearing
children. Eoonomy with the educational
timé of the mschool child, while A merious
question in any aoheal,*ia therefore an
especially eeriocus problem for the exegu-
tive offiver responeible for menaging a
school for deaf ohildren,

On the other hand, if experience in oreative art
will lead the deaf child to greater use of melf-expression
in hie language, then such experience could be justifiably
included in the activities of schools for the deaf.

It is the aim of the following study to determine
in what way, if at all, participation in oreative art
affects the deaf child's self-expression in written

language.

T
Max Meyer, “Does a Percuseion Band Bducate the Deaf?,"
Amey Annal 7:106, ¥Mar., 1932,
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CHAPTER II
HISTORY

A. Publle School Art

‘In recent years the United States has seen the rise of
a new theory of elementary education. This movement, fos-
iered'by Dewey, aims to direct the school aectivities so as
to provide the children with opportunities for the maximum

emount of freedom and orlginality of self-expression.

Daweylswrites, ,
When I think of this fresh reaction of little
children to the world, I am led to ask why
it so soon gets dimmed, why it gets so soon gets
covered up and a kind of mental rubber stamp
or phonograplb record takes its place, It may
be thought absurd to demand originality of
every one, But I think this 1dea of mbsurd-
1ty is due to having a wrong messure by which
to judege originaelity. It is not measured by
1ts outer products; it is rather an Individ-~
ual way of approaching a world common to us
all. ‘

One of the chief factors of this new approach,
attempting to get more and better self-expresslion from the
school child is "ereative art.” 7o quote Tannahill,l4

Participation and enjoyment in its many forms
of expression are among the Tinest contri-
butions that our schools can offer to the
children today. To rob ohildren of these
experiences i1s to make their llvec color-
less, drab, and merely utilitarlian. To glve

13
John Dewey, Construction and Criticism, New York:
Colwnbla University Yrees, 1930, Pp. 4.

14
Tannahlll, op,cit., p. 1.
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them what art has to offer helps to
refina, enrich, and uplift their lives,

Bentlyl® made the first uee of art as e curriculum
activity in the public echools of the United Btates in
Boatqn in 1821 Hias art course favored the aépy method
and emphasized geometrie ocutline dfaring. It ie poseible
that he may have received his idea from the public schools
of F?anée where art training for the children of the
primary schools had been initiated by Napoleon as & ree
habilitation measure.le

Prior to 1821, not much art instruction was pro-
yided except for the apécially gifted, In the Golonial

17

Iatin grammar schools,” the attention given te art and

to music was negligibles, Oc¢casiomally a smchool offered

drawing, or drafting, to boys in connestion with applied
mathematices However, in the boarding schools which
sprang up toward the end of the eighteenth century, art

‘aauraeslewere considered peculiarxly eppropriate for the

18

lémitfﬁ‘)rd, M¢j Ps 81

- I+ L. Kendel, Educational ar. hs¢k of tba Internat! enal
~Bt U8 o '20 pners Gollispge umbia Univers
Hew Yorks eaeaera Jollege, Columbis Univers ty. 1954.
pPe 222, ~
Hugh B, Froehlfok and Bonnie B. Bnow, Text 3 ;
Bdugstion, Book I, Miret Year, New Yorks Prang Education-
al Company, 1904, Preliminary leaf.

. #

17

Btuart G« Noble, A History of ] atior
~ Farrar and Rinehart, Ine., 1938, p. 91,
18

Xbidg; P 91,
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education of & lady., The bulk of theme art courses

wae needlework, but occasionally the courses inoluded

01l painting,

In the forty years which followed Bently's inno-
vation of 1821, drawing was introduced in the eity

schools of Philadslphia, New York, Baltimore, Cincinnati,

- Cleveland, and in several other sartern aities.19 ?¢&10?0

of Fhiladelphia, in 1840 recommendsd that art work be in
~the form of graphice - a system of exerciees for the

education of the eye and the training of the hand, an
auxiliary to writing, geography, and drawing. K&nife,gl
of Baltimore, in 1848 advocated art as a training in

tastes for all pupile and as a meang of discovering art
*

talent for use in the industries.

A broader motive for teaching artaaappearéd in the

early eighties, as 18 apparent fram a report on school
axt in Boston, 1882,

Art edugation, even for little
children, meene somsthing more

than instruction in drewing, It
comprshende the cultivation of the

eye, that it may perceive forms of

the hand, thet it may reprecent graph-
fically {drawing); of the mind, that 1t
may regéive and express ideas in regard
to forms It would seem appropriate,

19
Whitford, gps eite, ps 8.
20
Ihidt » }3. 8‘
21

Mu v+ Ps 8.
22

Abid«, p. 10,
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then that these leseons should de

callied "form lessons.® Teachers

should coneider them as such, and

should direct their teaching to

ocreating in the minds of their pupile

& correct conception of simple forme,

rather than to giving instruction

merely in drawing,
_ ¥hile such & motive was commendable, it could not
be followed by the educators of that day. The peparate
,skiils of teaching children and of teaching art werse
rarely found combined in one person at that time.
Moreover, in that period, American art, attempting exaet
though flowering reproductions, was stilted and listless.
The publiec mind would not have been satisfied with any=
thing short of accuracy.

Judging from the reportaaa e{ the early exhibitions
of school art, it would appear that these first art
gourses were characterized by little organization and
much use of hit-or-mies methods The art work exhibited
by the Massachusetts publio schoole at the Fniladelphia
Centennial Bxpoeition in 1876%4 was dominated by straight-
and ourved-line drawing, geometrie forma and designa,
perspective, objeots in cutline, and light and shade,

The World's Columbian Exposition at Ghicagozsin
1893 pave this country probably the pgreatest stimulus for
art that it had yet receivedy Thie country was just

awakbninp to the possibilities of color (the ¥rench

23

;Qidﬂ; Pps 10«11,
24

ibid., p. 11,
28

Ib- is Pe 114
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Impressionists' diseovery of "golor® wae beginming to
filter into the art circles of thie country), At the
same time there wams improvement in paper, eiayana.
pencils, brushee, and all materinle., As a result, art
instruction was widely acoepted by many publie achools.
However, the teaching of technique and skille was the

- dominating factor. The velus to the child of this
approach seems not to heve been goneidered. Art teache
ing tended towards "Art for Art's sake" and possed into
&n extreme from which it ie only now recovering,

The first edition of Dow's "compositioa“aﬁwaa
published in 1899. This book aimed to}revelutianize
art teaching by prerenting the art, structure, or desien
point of view, ss & contraet to the then current idea of

copying and reprecenting, Dow's methad27 began with what
he considered to te logleally simplest, esuch as lines,
dark and 1ipght spots, color, and with the general de~
finitions of the principles of design. From thecse
elemente, the child wae to proceed from the simple to
the complex until the final stapge a8 complex ag an
ordinary painting wae finally reached, One of his former

pupils, Boas38 without applying her oriticiem explioitly

26
T&nnahill. 2Es gato. Po 4o

27
Thomas Munro, "The Dow Method and Public Echool Art,®
Art and Hducstion., The Barnes Foundation Press {printed
by Quinn and Peden Co,, Inc., Rsthway, N. J. ), 1929,
Pp, 333-334,
28
Belle Boas, Art in the Sohool. Gdarden City, N.Y,, Doubdbleday,
Fape and Company, 1924, p, 20,
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to the Dow method, has put her finger upon its essential
practical weakness,

A course 4f study in spelling doeen't
arbitrarily begin with words of one
syllatle in the firet grade to progress
to complicated six-egyllable worde in
the high school, but rather follows the
growth of the child's vocabulary as he
finde his spelling complexities grow
through his needs, '

Althoueh the methcd.whiah Dow taught was impeffect,
ﬁﬁxﬁrtheless it carried in it the seed of original work,
This seed began to sprout and take root about 1910,
*@éamposition” was revised in 1913 and is still & source
of help in teaching design. |
Perhaps'the best picture of the type of art courses
pPrevalent to the public schools oYVtha Unitéd States from
1900 to 1910 c¢an be obtaihed 5y considering two books
typical of that period. Froehlick, of Pratt Institute,
Brooklyn, N. Y., énd Snow,rsupéfvisor of drawing in the
pubiie sohoolg of Minneapolis, Minnesota, collaborated on
a series of books called "Text Books of Art Education;"
Book I"‘)"9 is & dainty volum§ containing some rently colored
illustrations and some delicate poetyy describing the sky,
the weather, and come flowers. The illustrated stories
about Red Riding-Hood and reveral childhood experiencgs
pe:haps interested the child, but could not have added in

'fhe least to hie art education as such. Some stick men,

29
Froehlick and Snow, op. ecit.
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action pilhouettes, and paper cut-outs are included for
the ohild to copys. The book presente the color ohart
and supgests that the children use it in weaving paper
strips into mats, and in constructing paper boxes, This
was doubtlessly a wonderfully exeiting book in 1904, not
because it offered the child anything in "art education
but because it contained colored pietures,
The second book to be considered is *Hehool Brawiﬁg;

a Real Correlation®’, published in 1909, The suthor,
Daniels, (then the director of drawing in the publie
gchoole of Newton, Hnaaanhuéétta), davotee the larger
part of his book, deapite'its title, to the construction
of common objects and sand pile villagee from paper, To
make theese things, the child, or mére probatrly the
teacher, followe diagrams in thé book, A comprehensive
outline of what to draw on the blaokboard about Japan is
given the teacher. Concerning the making of valentines
in the first grade, the asuthor statas,al

As with other problems with little

¢hildren just entering echool, 1t ise

best, perhape, for the teacher to

trace the hearts, or to hektograph the

whole design and let the children fil11

in the color,
Near the end of the couree, the child im permitted to

drew his own animale for the circus parade, aguarium,

o

30 ' ,
Fred Hamilton Daniels, School Drawi \ Hesl Corrslation.
gpringfield, Msss.,; Milton Br = any, 1909,
31

ibid., p. 143,
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and bird cage. 3But first he must twonsult® other pictures
and hig work is not acceptable until he has drawn his
figure several times,

The Arts and Crafts Movement3? made fts appearance
at the Bt, Louis Exposition in 1904, The relationship
betneen art, manual training, and industrisl education
was further foetered by the Jamestown Bxpoeition in 1907
and the Ban Francisco and the Sen Diego Exposition in

1918,

By 1925, the "oreative" art movement, patterned

from the edunsational principles expounded by Dewey, and

modifying Dow'e theories, had begun to appear in several

33

"progressive" schools. “Creative" art was concerned

only with self-expreseion, with h;ving the child project
upon the world sgomething from within himself, The child
was not asked to do any snalysie of art principles or to
apply even the simplest of technicues, In 1024,
Hecarthysg wrote, |

If drawing ie a form of languapge,
technique may be called its grammar,
Grammatiocanl rules and definitione
have been banished from the primary
surriculum, Even correct usapge has
been subordinated to freedom and
spontaneity of expression. 8o in
drawing, the firet essentiasl {s that

32
Whitfﬂz’d. ODa GLE), Do 12,
33
Munro, op, eit., p. 312,

1 te : . g
Btudy Commi ttee of the International Kinderaarten Unicn.
Baltimoret Wilkine and Wilkine Company, 1924, p. 138,
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the ohildren form the habit of
thinking and expressing their
thoupght through the medium of the
graphiec artsy the will to express,
the eense of power,

The child was not expected to make pretty pictures. He

selected his own topic to draw or paint, and he exegutad

hie work without any interference from the teacher, This
new art method did not peek to train the child's artistie
ability, but rather to develop and encourapge hie native
spontaneity in self-expression. Hopkins®®, in 1929,
argued, |

Were overemphasie, or even the wrong

type of emphasis deesiratle, I believe

it could be safely arpued that the

error rhould be committed in favor of

thore areas in learning more direotly

related to the promotion of drives,

urgee, interests, and deBires for ex-

pression.
The sole purpose of oreative art was to give the child the
habit of expressing hie own thoughts in a medium relatively
free from restraint, yet soocially mcceptadle,

In "Fine Arts for Public Sghool &dministratera'3s,

publighed in 19382, Tannahill contrasts the "old® and the

"new" methods of teaching art:

L1
Art Education Todey, ops cit., p 13.
36

Tannahill, ops _¢it., pp. 10-11,
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Choice and Arrangement of Bubject Matter
Emphasis upon child ine

Idean uf teuoher‘imposed
uporn children,

Bet assigmments with on;y

. the teacher's point eof
view considered.

‘Technique

Technigue, the chiéf aim,
Formal, unrelated 4drill

to obtain skill, whether

neaded or not,

Results

‘Briiformity in resulte
desired and definite~
ly worked for.

Gonformity to set patterns

- and fermulas,

Btatic, lifeless quality
of expresasion.

Expreseion of creative

Hew

terests, abilities,
and id -]-%:

Child expreesion, and ,
adaptation to individual
variations.

Technique, a resultant,

ideas develops necessary
techniqueeg,

Bvidences 6f individuality

in expression, consistant
with personalitys

?issimilariﬁy. not similar-

V&tality~and'%trength of
expredaion.

Effect on Children

‘Child becomes repressed,
dull, loses interest
-4n art, becomes a
copyist and an imitator.

Dependent,

Dissatisfied with own
efforts.

'Self-coneoious.

Child is freed from fear
and inhibition, can ex~
prese himegelf undisturbed
by adults eriticiems,

Hie interest =2 1live and
keen., A desire to go
ahead and do more,

Independent, confident,
shows xnitiative, gself=
reepect,

B. Art in Schools for the Deaf

If one be permitted to draw conclusions from those
articles concerning art €ducation which have appeared in
the last decade in the professional magazines for teachers

of the deaf, one might conclude that the "new" conception
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of art as a force for developing spontanecus, and N
original expression in the deaf child has been over-
looked, At present the art experiences of the deaf
children in America seem confined to orafts, manual
training, and art apprecistion, Thoee few mchools
for deaf children which may be giving their children
experience in creative art seem neither to be display-
ling their werk at conventions or exhivitions, nor to
be writing about them in their profesrional maganzines.
The Vooation and Arts Exhibit at the Twentye
Beventh Annual Meeting of American Instructors of the
Deaf at Winnipeg in 1931 was confined chiefly to the
arafta.av Orman's review>o of the Art Group of the

Vocational Seation at the Twenty-Ninth Meeting of

Amerigcan Instructors of the Deaf which met in 1935 does
not mention that any creative drawings or paintings were
exhibited,

The experiment'eenductaé in 1934 by Deanag at
' Northwestern University in rehabilitating two adolescent
deal pirls mentions using art work frequently, But this

3
David ﬂhdgatt, "The Voeatianal und Arts Exhibit at the
Convention,® An : - De ;

Sept., 1931,

James N, Orman, "The Voeational and Art Group of the
Twanty»ﬁinth Haeting of the American Instructors of the
Daaf,™ A ) f the Deaf, 80: 313-14, Sept.l1935.

39

- 38

Imusaa Eveling Dean, "HExperiments in the Academic
Bdugation of Adoleecent Deaf Pupils," American Annalg of

the Deaf, 79: 305, Sept., 1934,
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art work was in the nature of c¢rafte and map making, In

speaking of 'A' Dean writes,

1A' considered herself unable to
draw and was afraid to tryy so art
wae approachad through the crafts
srssesWhile 'A' nelected her own
subject and originated her own design,
it wae neceseary in order to counter-
aot her lack of confidence, to permit
her te copy from a photograph the dog
which was the gentral figure in her
composition, .
Kowalewski, in 1938, in his article "Art Education
40
for the Deaf®  puts most of the strese on orafts and art
appreeiatian. Though he says that the young child should
be urged to draw various objeots as often as poesible, he
makes no mention of the oreative art experience for the
deaf child. *
In a letter dated January 22, 1940, from the Volta
Bureau, Montague states that to her knowledge the only
- freehand drawings of deaf ochildren ever published were
thore depicting the horrer of nightmaree in the értiele
“Why Bed is 336”41 pPubliched in the Volta Review in
December, 1938.
A great deal has been written regarding the value to
the child of experience in creative art but it appears that
no scientific studies have baen made to substantiate such

opinionss

40
Falix Kowalewski, "Art Education for the Deaf,* Amerigan

41 )

Mary Virginia Davis, *Why Bed is Bad," Yolta Review, 403
764-65, Sept,, 1938,
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CHAPTER II1
PROCEDURES

Ae
The preesent investigation to determine the influsnce
of creative art on the self«expression of the congenitally
‘deaf ohild wae made at Central Institute for the Deaf,

B8t. louis, Missouri. The subjaatn of this experiment werae

soven deafl pirls whaéé‘agon ranged from eleven to sevene
teen years and whoee intelligence quotients ranged from 87
to 113, These girls wers provided experience in creative
art and in written composition for twenty.four h#lr»haar ¢
periode distributed over three mﬂnfha.f'?ha first fifteen ;
minutes of each period were spent in creative drawing.
The children were encouraged to draw about their own
pereonal experiences and everyday activities., Zach ohild
selected her own topice and made as many drawings as she
cared to in the fifteen minute drawing period. The
children were given no formal instruction in drawing.
Their work was never oriticized but that which showed
self~expression was praised,
In the last firteen_minutos of esch period the
¢hildren wrote compoeitions about their drawings, Xo
' comment was made about any of their compositions. The
asuthor never read any of the compositions in the presence
of the ohildren.
While the children were writing, the suthor made a

drawing about an sveryday experience of her own and wrote
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a gompanion story for it. These were glipped into the
pile of children's work as it accumulated. At the end
of each period the children looked through this pile.
The suthor's drawings and compositions were the only
work, other than that done by themmelvee, which the
children were shawn; A

At the end of the twenty-four half-hour periods,
the author selected the best drawing and companien eome
position, from each period for each child, to represent
that ohild's work, The twenty-four congecutive drawings
and companion compositions thus obtained from each ohild
were independently evaluated by four inexperienced judges
and two experienced judges according to two five-point

rating soales sonstructed by the aéther to measure ime-

provement in written self-expression.

Child A,‘oleven yeare of age at the beginning of the
experimental ércgram. entered Central Institute at the age
of three years and two monthe, As she was deaf from birth,
she entered without spesch and has been taught as a totallyf
deaf child since hsr entrance. Her Intellipence Quotient,

determined by the Adver jer, developed

and standardized at Central Institute, measured in January,

1936, is 118, Although her Rducational Ape, as measured by

“the ftanford Achievement Test in March, 1940, of eleven

years, and her Educational Quotient of 91 show. her to be




cgd Central Institute when rhe was efght years and seven
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only slightly retarded, ehe is sonstantly grouped with
the duller children, Her teachers and supervisors have
always considered her a phlegmstic child, extremely
negative and unresponsive. She had had no experience in
ereative art prior to this experiment,

Child B, twelve yearr and nine months old when this

experiment was begun, was also deaf from birth, Ehe enter-

monthe old, Freviously she had attended a state mohool

for the deaf where she had learned a little spesoh,
Although she hep sufficient residual hearing to enabls her
to hear speech close to her ear, she does not use this
repiduum in acquiring language. g@r Intelligencea Quotient
teeted in November, 1935, is 110, The ﬁtaﬁtoré Aghievement
Test which she took in Mareh, 1940, gave her an Educational
age of sleven years and three monthe, and sn Educational
Quotient of 86, showing that the ie retarded two yvears,

Her teachers and aupe%?isors coneider her a very godperative
child, more imitative than original, Prior to this ex-
periment she had had no experience in creative art.

Child Q, fourteen yeare and eipght months old when this
experiment began, wae also a congenitally deaf child, Bhe
had attended a school for hearing children for five years
priér to her entrance into Central Institute, She entered
Central Inetitute when she was eleven and a half years old,
She has slightly less reeidual hearing thsn B but uses this

residuum to agquire epeech, £he is able to take a large
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part'ef her instruction through her ear, Her Intelligence
Quotient as measured by the Performante feries in Bsptembdey,
1936, is recorded ae 87. As she is slightly spastic, the
Performance Beries may not have given her true guotient.

The Btanford Achievement Test which she teok in March, 1940,
gave her educational age as ten years and seven months and
her Bducational Quotient as 71, a retardation of four years
and seven monthe, Her teachere and supervisore find her
very cooperative and even«tempered, though nervous, ©She
is more imitative than original, though spunky and ne
dependent in pome matters, |

Child D, fifteen yeare and twse months o0ld st the bee
ginning of the experiment, entered Central Institute at the
age of six, Her parents think she was born deaf although
they 414 net notice this defieienoy until she was a year
and & half old, 8he hse very little raa;dﬁal hearing end
hoe been taught as a totally deaf child since her entrance
into Central Institute, Her Intelligence Guotient messured
in Januery, 1938, is 94, Her educationsl ape, determined
by the Btanford Achievement Test in March, 1940, iws ten
years and her Educational Quotient {s 65, Thip indicated
that she 18 retarded five years and six monthe educationally,
She was an unusually ehy child during her first years in
school and spent much of her time in orying, EKer proprese
1nrbath sepoken and written langusge has been slow, She is
congi dered a poor lipereader, It 1s said thet she shows

l1ittle interest or infative in the clasercom, Ner conver-

sation is chiefly confined to one word statementas,
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However, in her dormitory she is somewhat of a lesder
and sets the pace in fashions and interests for her
sloee friende, , |

Child B, thirteen yeare and one month old when the
experiment began, was born deaf. Ehe was nearly five
years old when she entered Central Institute to begin
her education. She is totally deafy Ehe was tested
in January, 1936, and her Intelliganeu”Quatiant iz re-
corded as 111, MHer educational age, as ratgd by the
Stanford Achievement Test in March, 1940, is twelve
years and ten monthss Her Educational Quotient is 96,

Ehe ie retarded only seven months educationally, She
shows & natural talent for drewing and cartooning, but
other than such experience as she has provided for here
self, she hae had no experience in creative art, Her
teachere snd supervisore stats that she ie full of infative
and originality. 8he has‘a ereet dispopition and a gentle
nature snd is always ready to cooperate,

Child F, seventeen years and two months old at the
beginning of the experimental program, was deaf from birth.
Bhe attended a day sohool in Ohic for eight years where
she learned to speak and lipread, She entered Central
Institute when she wae thirteen years, four months old.,
£he has no usable residual hﬂaring; Her Intellipence
Quotient as measured in Ootober, 1638, on the Performance
Beries, i¢ 100, Her educational age, estimated from the

Stanford Achievement Test which she took in March, 1940,

ie fourteen years and one month, Her Educational) Guotient
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ieg recorded ae 80, She is retarded three years an&
five months educationally, It f= doubtful thst she hed
had any experifence in ocreative art priqr to thie exw

periment, Her teachers and supervisore find her a very

cooperative, even-tempered pereon, Though she shows
little initiative or originality, she ie very self.
reliant and'ﬂaas naturs Judgment. Her speech ig fluent

. and she cen converse with &nthuaiasm on any subjeet within
her experienoe,

Child @, thirteen years, eight months old when the
axperimant began, was deafened five weeks after birth,
When she was four years, one manih 0ld she entered Centrsl
Ingtitute to berin her edu@ation.r She had enough reeidual
hearing that she might have sequired some language prioy
to her entrance, but those who remember her at the time
of her entrance say that she had not even a gidbberish,

At present she'is able to hear a strong voice and she can
converre about tamiliar topies with ths speaker when her
‘back is turned. She ie such an excellent lip-veadsr that
atrangers frequently think she hears more than she actually
does, Her Intelligence Quotient, reéerded in May, 1936,

is 113. ¥or the past three years she has been attending

8 school for hesring children and in March, 1940, war in

the first half of the eighth grade, Her educational gge
~appears to be normal, Prior %o the axperiment she hsa had
no experience in oreative art, Her teachers and snpérvisorn

feel that ehe 18 emotional and moedy. She is the self-




gywsus& leader qf the glﬂs in ‘hey &am teryu mt she
‘eannot secomplish by etrategy, she assomplishes by teres. S
Ehe 'es"épunhi misiy when :li' mﬁit; athwgh she. hu t

stws of initiative, she hn nttlm 11’ an;y. aﬂgiuluyﬁ
,' Ekc 19 very selfewilded and hah gwé .fudmaw |

. nm aﬁ ggml pnnu tw thu ntm pﬂﬂétﬁ for
thrw mm-w ynﬁuu wum ﬂr tmmy um whnn:n
" the ohildren wers %o ba given »wcﬂmﬂr ﬂrﬂ 4o drew,
'.-'v';na then %: write, abent L y:rm; mtﬂuu‘ Thim
:_- ymm mmzda the sthar aﬁtivitzu of ths s!ﬂ.: snd
:"ua roducnd at the ’bm&m&uc es tkc fite nax e yrm-
| _ﬁét rar tve halfohonr periods vnklr :ttr m:tm nore
ﬂﬁm Althouph the children were emwagd to stop at
m. end of the halfihenr ;eﬂ«, at«siomnr seme of fhe
girls besane so abesrbed 15_@«3:_:9&1 tl;a.t they wanted
s o sty for an Mm haif-hour and gave ef ther previous
' ubumu, or onqg antioipated in iha near futum, for
Aheir reasons, Thase sxtra half-heur perieds were treated
‘&% sapazete pepieds. Tsble 1 gives the dates on whieh -
o half-hour perieds were held, and the mumbes, for purpeses
) . A‘ ,g hbg;;_igm whish was put en 'uu_ work dope by esch qhild
~ on Shoes dates showing the place ﬂ' that werk in Rher series
of hmty-fm huﬁktﬁr pers ods, The oroRses indionte
. ' $hat the QMM nwm the tcuhcz ﬂrm ‘aé 414 no oviginmal
|  werk during t!mt period, Two numbers ih some of the dlesks
. " indteste hat the child werked for twe perisds o that date,
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For example: Child A observed the experimenter draw on Hov% 
November 3, 9, and 10, put in her rirst half-hour of ocrea~ |
tive work on November 14, her second on Novamber:iv, and her
twenty~-fourth on February 10; on December 2 she put in her
.fourth and fifth half-hour periods. |

3. Making the Drawings

~.
In order that the children might know before the experi-

mentrbégan‘what was t0 be the nnturc of their dr&wings, the
author pvailod hersair of several appertunitios to draw -
about ineidenta whioh were not only within the ohildren'a
realm of qxparioneca, but also in whieh the author was the |
oentral flgure., The author 111nstrstad such inoldents as"
the follawingz watching the parade from the last row in the
crowd, riding throush the 200 on eltphantbank (an incident
concerning the author about which ell the children had heard)
drdgging’hdms her segond-hand bridge lemp. These drawings
were oxbcuﬁed quiekly, In them little atﬁentian was given to
extranoeus details, On oaeh oscasion the ehildren erowded
areuné to wateh the author draw, |

The author's drawings were planned to ooﬁstituta
examples for the ohildren'a drawings of sueh a nature thét
only the creative spirit behind tham could be eopled. The
incidents selected were so elosely allied to the author that
the ehildrgn could not have redrawn these ssme incidents to
center about themselves. The author kept all-drawihgs 80
that no ochild would be able to eopy any of the drawings line

~ for line.



Table 1

Dates of CObservatione*® and Half«Hour Perlode,
, And the Numbers®® Labelling the Work Done
ﬁ ‘ In Consecutive Periods for Each of
. The Seven Children

F_| o
X X
U
g.
_2
54—
Y 5
— o e e
?ig_.
| 10| ‘
— Ry
_4% : 2 | 15
1718 [ ﬂy 17 18
19 | A7 |16 17 |1t
1o to— B T 60
20 | 23 : 29 | 19 2
W 10| 2% 21 22 | 20 20 20 22
" _16 .22 23 2 | 21 a3
Haroh 1 23 | 2h 22 | 22 | 22 25
2 24 1 23 _23%
N 18 ‘ , 24 2d | 28

* Orosses indlgate that period was spent in observation.
#% Two numbers in same blook indicate child worked for two
periods on that date. o
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MoGarthy, A2 in writing about the use or model drawings with
children. says, _

8lavish imitation of a model is stultifying

and harmful, especiamlly in the initisl

stages of education, for the ohild soon

loses his splendid sourage and comes to dew

pend upon the initiative of others.

ATter the author had drawn for the third evening, it
was felt thet the ohildren had suffiolent enthusiasm to
begin making their own drawings. ZFaoch ohild was gilven tw@
uheqts of drawing pnpar nine anﬂ one~half by twnlvc 1nehaa.
: and enoh waa tecld to drnw about something she had recently
séen or denﬁ, pianned on deoing, or wanted to de, It was
desired thet the drawings of each ohild center about her
-‘ewn'experieness in order to rule out drawings ér en inmagiw
native or vicarious nature and teo glve preference to work
that was entiraly self-expressive, |

Sargent and Miller®® and Sobotka%? have said thet all
ohildren's drawings should be motiveted by the desirs to

tell something, Perrine®® further stipulates that the

EE”“”"""”

iberes . bil _ . AN
Gtudy é&w ¢e ° ,«u International Einaargartan anien}¢
Baltim@ra: Wilkina and Wilkins Company, 1924, p. 137,

43

Walter Sarsgnt end Elizabeth E. Hillar,'fﬁv Ehildrex
Learn to Draw. sganton, Hew York, ste.s Ginn end Go.,
RIL-260. B

Grace Sobotka, Art Inssrustion ne Flrst Six Grede
*5Ann Arvor, Miehigans Hdwards Brothers, ine., 1935, p., 28,

Van Dearing Perrine, t' Drew. MNew York:

Frederick A. 8tokes company.  ‘ P« 64«88,




best crestive drawing ie deme when the ohild draws aboud
those things which ars within his actual experiencs, o
quote ?tm.-;m“ | *The commen things of 1ife are always
the grest thimgs of life.s |

| The first fiftaen minutes of sasch ‘m;zﬁhea: peried
was spent in oreative drawing, While the very yémg
ghild reesgnizes ial.y his own w:ken;n efforts an hip
~ standard of sitainment, the older ¢hild is suffielently
mature o realize the srudensss of his work and rejests
1% ae Bi» standards. The ohildven $n this study had had
ne pmfimr experiende in ereative drawing, or training
in arts Oemsequsntly their work would tesd to bs erudes
It wae feared that the girle, resognicing the fmeaturity
~ef their dravwings, would laber fer nrt‘nu‘a;‘a of form,
an end biymﬁ» thely imnéiﬁ,g mapc Iaboring for per-
feotion of foxrm, without a baskground ef training and
axigrim#n suffiotent te reash $het perfectiom, might
have led the ohildren $o fovsake all attempts st orfpginal
drawing end ta resort to .ea,p‘zt_ng dgminsﬁ greated by some-
one elve. Bush lader wer disccuraged from the start,
Rot pwﬂéﬂi& of form in ém‘ian}ut raiha: frosdom in
self-axpression through drawing was 'tim desized m a‘;’
this study. The author felt that mo ohild should require
more than fifteen minutes to make s mﬁhmu;vl dxaft
of an 1des snd the alletted time was consequently limited,

 Van Dearing Perrine, Ibida, pe 69,
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Usually the mmm were adbls to complate twe
dravings in the fiftesn minute poried and oscasionally
some of the children gf%in*gz*ém‘ more than tw. | If the
second pieture was not’ wampleted py' W&_ end ‘of the
dxawing peviod the obild wio pn@ttﬁ te Wntzam
drawings At no time 414 aay ehin rwuin mere than
fifteen minaten to oomplets one a:mrznc‘ |

It was dni red te supply the children fnm time
to tm with examples of sreative drawings which weuld
a8 the spirit of welf-sxpreesion fn the shildrenm.
MotershydT suggests thet, ,
Seeling tm mduﬂs of a%h«ﬂ rawe
ing is Pprobadly Just as sesential

te &raw sg As hearing spesod is te
ersl lmmw¢

1% proved diffioults to find dravings, hewever, whish
| would stimulate,. rnthaw than n;nu, t)u armtsﬂ aﬂtz;h .
‘Using the dnﬂnm af five and six ruz olds ter wodele
 Por uéﬂ.onmt il Sdren naia ymbabir bave srushed the
'néeummt:* denire to é:mr erutlnxn - 7o ohow the girls
'&t hin study the warx of nhcr :hxn#mh, muna with
a hokmm of axﬂrsm« md tn& Mﬁﬁg uz g&t bave ind
‘tht girle to éngau their own m&!ﬂ vark and to shun

. sreative wzm fonseqtiently the mm sontinued drawe
ing on intn and ih?ﬁﬁmwk the :xsnrimt and mdﬂ Ray
dww;agu a8 meay the level of the ehildrenis’ ability as
she could, | |

HoCarthy, 2Pe 4% P 137,
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Sargent and Wiler 4 foe) that ehildren derive much
vaiuadle stinulation from the drswings of tksir iastwemr;
The value of dre:wmg for and with y
- the ehildren {s inestimable, The '
example of the instryater will alwaye
be an impertant slement in gosd met aéa
of instruction, The astual damonstration
exerts & gontagious influence upon the
. ohildren and gives the maximum of foroe
ts the impulss of theiy in&t«utiag madu
But the mthu a3 noy want ta& mueh tnms broaghe to
their "imitating® niadu; ghe wuﬂod— m&ﬂ #ll tke ohildren
had finished drawing and had began their sempoeitions bdefers
- she Degan to &zmr. Thus the mzﬁ‘m d#ui& ned a#x:y eithey
the thene or tho unu of her dmxng "uwhﬂn‘ o to
apuk: |
A% run the g‘xrxw tended u amw vﬂh ﬁmh mm
lines thﬁ the ;uﬁgm oould net be qm‘ aing held close
to the eyem It was feared that thess Afght pemoil limes
¢dbuld not withstand the serting snd recserting whioh wae to
oome later in the judging of the pletures, The childrem
, «*nm instructed to 20 over eanh line of the finished
| pioture wi %h & heavy pencil stroke. tn ploture way ag-
cepted unless ii» Aiwes wers sutss qxnt&;y darks
Bome of the ahildren, igmoring the sizs of their
drawing papers, vended to orowd their drawings inte & smell
section and to }.m* the greater part of the draving paper
namh The suther 4id not feel thet mugh l‘xnﬁu of selfs

sxpression would yesult from eéwad and restrigted drswe

“Sargent and Willer, pp. gils, Ppe 86061



ing movements, It was heped that by gam;mﬂng their ém.
ings with those of the other shildren and of the auther,
these Tew mm-m would notice thie defeat by themsslves,
When 1% beeams apparent that thess ehildren would ned
‘npetice this difference if left to thmulvu, tlu author
bmukt it to Mr direct nttaatznu by mum ef three
series of instruotive modelss The firet nﬁﬂ was intros
ducsd to the greup at the end of the Pebvruary ﬁi;,ptri ody
The second and third A; cortas were i;k_m at ﬁﬁc onds of the
twy following periodss The subjeet of all tmt plotures
| of one series was idenmtical, dut the manner éf drawing
was different in ench pleture. 7The pioture im the first
drawing was small, erowded into & cormer of ﬂu paper, and
~ deswn in faint lines, In the seqond drawing, $he pioture
vas m:em ‘but off ‘mmta* and s%311 very faintly drawn,
The third dmtu oontained the sans ploture, now wmytag
- the entirve sheet of paper amd dxm in beavy ﬂmmz
1inewn, m:: three. Fiatmw mmu ‘passed around the growp
8% the end of $he halfeheur period. Bush shild was asked
wh&&h (4 m thnt ptﬂww shey ism the ‘hut; on al}
three ceussions the group umsnimeusly voted for the third
dvawing. The gronp wae thm ‘ia’hd 0. tﬂ! why the third
drawing was batter than th& pther twe, All the drawings
remained in the pessession a:_thg suthor, *

Broept for the twe foregoing mﬁégﬁts; no formal fne.
struction in teohnigue or art prineiples was given the

eirls prior to, o during, the experimental months, It
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tmsau to e the maimx srinﬂ:eu ot Bumerous Maentan
tfnt ne instruotion of any kind should be ngm ehildren
in conjunction with creative art, ‘
~ perrine? definitely refused to gi'u any dixsat ine
‘strugtion and explains hia.bel‘igf in the ranmvsng storys

. , ' Just what had Ann in mind when she drew
the laargl objeat at the right of the
pieture?  JFor saveral nights that follew-

, o0 I sat far inte the mesll bours seardhe
. . ing for an answer to that questiomMes,.i.
o ‘ I began ugm;xy &1 omwshma Anntg
purpose: and, 'g foture aver sn
its side, disenvared the froms of the
 houwsw, & Aoor. and a door-knod,
4 ‘ A% lash it wes cloar that Amm had &
4 gea«p: of 'a house »e & »olid, whioh m
- waght to express in teérme of apace die-
RN v h
1 #ould have shown Ann &lm ‘triok of
naking that gﬁ@}nnum in a few minutes,
but had I, what wenld kave happened to
- these faoulties through whioh she sought
maetery of sn anknown prodlem? Clea¥ly,
- 4n we far ap I was congarned, they would
have remained sxaetly whare they were.
~ VWae: it wrong net te show Ann thal
shortegnt %0 her probliem?. sy It was mot
o the answer; but the byeprodoot of her
* search for that sanswer that was vitsl,
' \ - bringing S0 foous faoulties, cu-ordinmation
of eye, hand snd izmkpination » these over
- prolanged periods in which.was faged &
prevism uu«mm.

&it&ms& 1ttie snwuz :natmfatian ns gtvu the
o ) mwm. uwk ﬁmtm yarted mu nﬂvoly superysned by
¥ ) the nﬁﬂi&!’& mam © feere m@ supervision is uunzux
mrsmm $Be. 84800 PPa sms.
| ﬁashu xsmu, "ﬂu Gruun mxse.
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duying the oreative mﬂ.adi, ané weites m. xauawsngx

QMlﬁrm do very good werk and tm;t da -
very bad works If no one s by to suggest
40 them the difference they may never
grow in taste, in diseriminating art
jodgeent, Nature, the jJade, mg 4r may not
16lp them. They may turn away from the sure
voiee of the instinetive nrutivs apivit :
within them te aopy the work of others, o»
worse, to goepy themselvae,

Mearnw' opinion §s shared by ?xanahin” whe writes,

In school where free periods are pruu
vided for ereative work, 1t i» nessnsnry
for the teagher to be sotively present
49 guide amd inspire, %o see that frae.
dom doee not become lisenes and thet
real growth takez planes To leavs
children free to de what "they want to
do® 1s not always profitable. Many bad
habits may be formed in this way. Bome
children may net want te do anything.

Any attempt of tlae ohud that shewed tho lenst wee

l&mnr of self=oxprospion met uﬁh prai uq, ¥o oommend
way veluntearsd adout the ﬂmﬁn@~ that wers flagrent
eoples. If & ohild im&ﬂnd thn sone gomsent be made
h&w& the copy she was making, & ¢ommant szms;ltr to the
| iﬁ&l@wias one was given, | | |

1% $e0.81) righﬁg Bt the ene
rew about the booking vlass ldst

{tm wap 80 interesting, why do you
mmr umam nlaﬂ‘a anh!g" .

, Often the th}.d wmlé aontmm draw!ns her oopy for e
wkilu lmgw bm‘. ‘wohld m«m siop ummg and, on
her own m;:kiat;vf weuld threw the aopied dwawing into.
the waste buskets In & few minutes she would begin %o

Tannabill, aPs 8i%., Pps 16¢




draw an original pless of werks Be drawing vas ﬂﬁ
oritieized, but whatever there wae inm the drewing that

gsuld possidbly be praised wae praised, '

Congerning oritieism, ?arrimsg makes thess em«

phatio statements:

. I bave yet %o oritinize & child's
, vork nagatively and get resultis,
Byen 1f I thought negative sritie-
$am would bring results, I would
not use it, In my attitude toward
shildren, I asiwaye assums that they
really wish to do eomething, thad
eonfidenes must Yo built up in them
suboonueionslyes el use the pay-
ehology that every mother instinet.
- ively umes when har baby hae fallen
while trylng te etond up end walk.
Bhe does net eriticfze him for falle
ing, but applaude his ceurags for
daring to attempt,

~ The 'usk ﬂﬂknﬁm&mtu of sach half«hour period
were spent on the compositions, The children wers given
o direot fnstrustions regarding their osmpssitions sther
than to write brief stories abeut t@ot# drnznm ¢ 4
any ehild preferred, she could ehosse the drawing she |
sr,ua'mé mest to write about | é.nﬁ write abeut that one ﬁnﬁ»
In this way, all the compositidns had smpanim drewings
but nat #13. thé drawings had »limpanx;m eompasitions, The
‘ ehd fza;_i-m put the mﬁ title o the somponition that thay
“had put on $tm eompanion drawing. Haeh somposition was
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nﬂttm on a separate sheet of paper,

m«sumxw one of the girls would ask how to spell
a gertain word, or would want to know the word related to
- something in har-‘d’:’sﬂaﬁ Thise mfavmﬁiéﬁ was iumlh&.

All compositions wers sooepted without comments A
composition of fouy '_-unﬂmu was agﬁp&sﬂ an rqgény
ag one of twe pages, %‘.“‘M" never m« . single aome
position in the pressnce ¢f the children, The children
were never told whether their wn;sauﬁsam ware good, bad,
or indifferent, Eatidy ewo&iﬁms were returned at a

h‘hr dnh to be rvegopied,
'ﬂ!numﬁt the wpnrsmnt thc mthar wrﬂa a8 brief

‘¢omposition to sgvompany each of her dmﬂngn Thene
gomposi tions, ons for each pnriu,; wers {neonepieuously
slfppes inte the Pils ef children's drawings and eew
pesitions as %hcr'aeemulatcé on tha deaks mnu shc
uhﬁldﬂa had finished their dtmingx and mpuitiam thuy-
warc led by ouriestity to look tm«m tm: pile at drawe
‘ 'iaga aad aompereitions done by em anothery e«ummny
the girle vould seleoet the arnmzn o m@sﬂlam done
that evening rh&gh they liked daad, " As the drawisg and
vomposl £ on of the author had ﬁ«is&iéﬁﬁ auh this pile,
ensh ohild was adle %o compuyre her work Mth that of the
aatbsr as well as with that of thﬂ other ;mua, |

Neo 3Mtruat1m amummg cmszﬂ wﬂt&ng was gt"a
ta the seven girh dthar prior te er duziag the experie
mental perisd, The chiidﬂrm.'s clasereom activities im

reading, writing, and J;angunc continned at the same page




R
and in the same amount throughout the experimental per:edi
a® had charecoterized these sotivities during the two monthe
previcus to the experiment, ’ '

L ) . , o
- At firet ths girls took their drewing with wensidorQ

able enthusisem, But gradﬁslly they became reluctant to
come to the study room and made all kinds of excusee in
hapcs‘thn% they would de peraitiad to be abeent, ¥hen they
Linmlly 4id enter the study room, ﬁhay were slow in gattiﬁg
ptarted, Evety gentle means of ptrmaaisea was used to get
them to begin. When at 1&#8 they would take up their pencile
ie begin, it wae with apathy znﬁ”&iueaete. Gecgasoaalxy some
would abwsolutely refuse to bYegin and véuld eit f1dle until
‘all the other girls were actively at work. Yet, once they
had begun drsuing. they became ta'aban:bié in their wcrk that
oftan they degged ta be allowed to stay for an sxtrs haxr-hour.

thn author 1s r&ainéed of the remarks made by & oelorué
Araymnn about bis old mules "“You havc to pull hie head etr
to get him started and then hang onto his tail to keep H;mA
from running avay.® In physics, this phenomenon is called
the law of Inertias”

A body does net chnégu ite gondition

of reet, or of motion, unleses an ex
ternal force i ;pplicé to 1¢t.

Theodore Colen and Barclay M. Bewaan.,ﬁgésﬁgnggégguxg
g8s XNew !brka College Entrence Hook Co., iIno., 1935,
Ps DBV
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Thie mule may or may not have had good reasons for ite ree

eistance to changs. In the case of resisting the creative

epirit, the author has frequently tolt'pnintul manifes.

tations of inertia, The author speaks of her own h&para.

ances

At last the time had come when I
eculd ne longer postpone begimming.
Ny canvae was stretohed, my painte
were resdy, Behind me was my ine
strugter, before me was the model.

I olimbed onto my stool and
squaesed out my golors. A terridle
nauses had come over me, My muscles
ware limp. 4An intense pain stadded
ny stomedh. I ocould hear my heart
pounding like mad someplace within
me. Then, in one last desperate at~
tempt, I gathered all the strength
of will which 1 poeeessed and, mmear-
ing my brush around in eome of the
oolor, 1 put a dad of paint someplace
on the canvas, The nauses hed pone,
I had won the struggle. X had begun.

From then on the road was easy,

I had only to work like a fury hour
after hour, unaware of the time, une
avare of my own existence.

Hughes Eaarnus‘ in speaking about ecreative writing,

seye,

Coercion, 1t {e generally agreed, d¢.
stroys, althoupgh meny pupile ineist
that their best work has been produced
under the terridbls ecompuleion of new
cegeitys The spproach of the time of
priatiag the sghool magasine has driven
the editors to & levyy upon contridutors
for copy which has often led to a halfe.
the~night struggle te produces bdut out
of thie artificial and really hateful
task have come mome astonishing reve-
latione of the inner self,

¥
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In writing their compositions, the children in
this experiment did not shew suoh marked roluctanse to
begin as they had shown for their drawinge, Perheps this
wat because they haed heeh mentally planning their come
positions all the time they had besn drawing.

I8 %s intersating to nete that the girls who had
been the most reluctant to begin their drawings and alse
the most eager te wnta‘ngo thaii work for an j:trn alfe |
hour pericd were the ones who sgyréveé the mest during
the programs A subjestive rating of the ehildren's ine
ertia to drawing was made by the asther and used {n come
parisons made with other fasters, Themse compariscns are

further disenssed in Chapter IV.

Xox Draminggs (Mv the ﬁruint ‘time several s¢nles
which aim $0 measure the merit of children's drawings
are available, The sgales sonstyuvted by Kiine snd Oarey®®
!hamat”, ang . MAtm;” strese tegknigue, earrectness,

m&ua Va,rd mim nﬂ Mttméo L. Cavey, 4 Mox RE
Irge-EBand Drawing, Johw Hopkina Un 173
ﬁ n L BT " 8 X« and I1,, Ne.s £ and Ga.
Mﬁmsn e mm Ropkin's Fress, ué . 1923, 1938,
Bdward Lee Thorandike, !hamdikn Brming Sonles Yew Yorks
Bureau of Publigations, Tesehers College, Columdia
Universs L 1984

Ae By Iewerens, I
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Athe Ies Angeless
positayy, ”ﬁ‘h
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proportien, snd other art prineiples, dut place little

oy no emphasis on the child's originality of expression,
88
A test cemtmeted by Ficholas, mhaed, and Trilling

takes into aecaunt. apaataneity of uwusian as woll as

.....

,,,,,,,,

, &caua: 3 nzzng nah whioh met the apueltn needs
ar this experiment ‘sould not be found, the suther con-
structed one. .ﬂ'fhia ‘_‘“3&*,. consists of five ranked group~
ings whieh am'ﬁiéc: only aclt«-axpruﬁi‘éng . The eriteris
given in the five groups were ém'a tram“ - #aﬁftii and

B4 e o

mga mdn lsy hesring ahzzdum ﬂu dmuiag- wnudoroé

and the uuﬁ in ﬁnug Ve e

!'hu Bcale for Drawings

" Group 3. The inoident or smotion depioted.
* i{n made vital,
The essenge of the situation ie
pointed. ﬁﬁiv :

l Group 11. The ineident er emétien depioted
* ‘ ’ has 1ife, but is not made vital,
' The essance of the situation s
suggested rather than pointed osut,
@Group IIl. The drawing mieses the vital situstion
or smotion,
The subjeet of the drawing is vague,

5 .
mammﬂn W meheln, nm.u G, mwiwaa, mm:, D,
Trilling, Art n. the Mod Egheol. New York:

© HeMillan Goe, 193
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aroupy 1IV. The drawing laecks personal
) , ~ expreasion,
The drawing is dull and unw
o interenting,
There is pointlesn nyatitzen
e of the same subject in
o other drawinge. '
Group V» !ﬂw drawing 3 not erigimsl,

; Many un}.u for rﬂing compositions

have becn m‘eauaaa. some of rhsah ars smantcd in the
Bibitography, page 69 . Most o “vt thogn soales aim to
megFUre qm.stf of ganyogiéz one and #ive models for ocome
 phiteon witheut analysing sach medel inte its merits er
ddfeoks, ‘ﬁmuqukau;y. ,clthéugjh}s somposition may be
: amr:i#‘m spentansity and ulf--imndaa. 1t can de
given an inferfor rating dus to attention fooueed on
grasmatioal errers, | |

‘Ehe;*c soem to e no stmdar&iue rating sulu
;uuau; vhigh aim to measure "self-expression.” As
this experiment was eoncermed only with the ameunt of
uata-mfrduﬂm which the uhuérm iaae&peuud in
mzu aompesitions, t!u aamr emstnated & soale for
aamai u one whioh ahnly pmnuu the one constructed
for érm&m‘ The saale g’ar compositions also gonsists
of five groups which nn'siaa enly selfwexpresssoen:
The oriteria given in the ‘fi’ye_' groups vere dyawn from &
oareful and u‘&#ﬁﬂn analyeis of the oompoei tions
written prioy to the begimning of this experiment by the
deal ohildren {m this study. The compesitions cometdered
to b au'l “aelfnexprespive® are slasped in Group X.,

and the least in Group V.




wiflew A
The &cnle for Compositions

8roup I. The incident or emotion written
about fs unified and made vital,

The eesance of the situstion i
olearly pointed out,

Group Il. The comporeition 1w unified, but is
not made vital,

The eseence of the situation is
sugrested, rather than c¢losely
pointed out,

Group IIX. The composition mieres the vital
situation,

The comporttion containeg matter»o!-
foet lietings of incidents.

~ Group IV, The subject of the compesition i
- - vague and lsoks unity.

?hﬁtaentaneon ghow a lack of initiae

ive.

There 18 pnintless repetition of the
gsame wordes

Group V. There are eevaral comporitions by ‘the
eame child that are eimilar,

The composition containe an excess of

~®tencher taught” sentencen,

He mention of the agorrect choice of words, or core
-reot usege of lanpusge principles ie made in the scale
for compositions, Aleo, no mention of correct proportion,
perspective, or technique is made in the sosle xot the
drawings. Both scales aim to place all the‘s§resn on "gelfw
exprersion.” Ae persone who were in the habit of atrogsé
ing correctnees, neguraeisband technigque in writing and
drating'ﬁighf not be unriased judges of pelf-expression,
the ﬁreblem of selecting judpes ta'svnléste the orsative
work of the children wes a difficult one. It was preferred

that the judges not only be without preconceived opinions

in thie matter, but that they also underetond children and
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be familiar with the spesial probleme of the deaf ohildren,
A i Four persons, Judges 1,2,3, and 4, who met 511 three
- of these quaii!icntiaai. wers selected, Two other parsaha;
* ‘  Judges 5 and 6, Doth with wide experience :n‘iaaeaing>deaf»
| chiidron were aleo asked to evaluate the children'e work,
. ' : Judege § hﬂ had eeveral years cxéariancq in teaching com~
position to congenitally desf children and was thoroughly
evare of the problems involved in that field, Judpe 6 hae
. : had several years experience in supervising creative drawe
~ ing for young deaf children but has hed 1ittle ocontact with
o the araat:ia_nrs ot older children, Judges, 1,2,3, and 4
- gvaluated bmﬁh*drni&ugm and cémpesitiana.= Judpge B hadﬁonly
the comporitions, and Judge 6 only tho‘éruwiné;~ ;

3. _ _ _ , ' ‘
Frem the two or more companion drawinge and compos

| eitions of any child's halfeheur period, the author had
. . ‘selected the dest pair for judging and had diecarded the
 otherss. The best pair had not been hard to determine, as
. £¢ had odviocuely received most of the child's attention,

When there had been doubt as to which pair was the best,
one pair had been eelected at random, The author had then
asparatad-tho oanpanion gompositions end drawings from each
other for their independent ranking by the judpes,.
The drawings were ranked firet by all the Judgee.
¥hen all the drawinge had been ranked, they were laid asids

and the compositions were then ranked, The following system

wao ueed in ranking the dravwingss
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. 1, The drawings of only one child wgé considered
| at & time,
. 2, All the drawinge were glanced over quickly to

get & gensral idea of their quality.
. | : 3+ The ones, if any, that obviously be‘lénge;d ts
Group 1. were put aside in a pile.
4, The ones, if any, that obviously belonged in
» Group V. were put aside in another pile,
8, The re&ainder of the drawings were sorted
" , into Groups I1I., IV, and III, If there was a Group into
which nevdrawings seemed to fit, that Group wae skipped.,
6. The drawings in each pile were compared with
one another and were ohanged about from pile to pile
until final decision was reached.
7. The number of the Group into which the draw-
ing best fitted was recorded on the back of the drawing,
The same praea&ure was ueed to rate the compositions,
A copy of thé instrustions for rating which was given the
.  judges ie given in the Aﬁpendix, page 6%,

o | All the judges showed comsiderable agreement with
one another in the ratings which they gave the drawings
and compositions. Ihe author felt that the ratings given

saéh piece of work agreed sufficiently to merit equal in-

fluence upon the ultimate score of that pieée of work.
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To determine the ultimete seore for esch plece of work
its five ratinge were each given numericel values which
were summed up and averaged. A rating in Group I of the
soale was given twenty creditess in Group 11, fifteen
gredites in Group 1II1, ten credits: &in Group IV, five
oredits. A rating in 6&9&9 V of the sosle wae given no
oredit because it showed no self-expreesion. The higheet
poesidle sum for any one piece of work wae one hundred, -
and oonsequently the hiphest possible averare wae twenty.

The average thus obtained for eamch piece of werk became

the soore tér that piece of work,




CEAPTER IV
OBJECTIVE AND SUBJECTIVE INTERPRETATION OF DATA

The results cbiained indigate that sxperiende in
ereative ar¢ does lead the deef ohild to uee more solf.
,_.am-egaeu‘mx written oompomitionm, This tpnt' san be seen
from the sesres sesredited gks somposs tions of A,3,3,7,
~and @, on the Tables 2 and 3. xhq w&gouﬂuua of B
show less than ten pex“nt :tnyrnmonﬂ uaa the som-
positions e!‘ ¢ show ne ;apraygm’k_ﬂ alle Some of this
!ﬁprmﬁmn& is doudbtlessly Q-ai_ te @ﬂg&a#iw @nd te olass~
room work, Howevsr, the _1.&9:@?@9“ shown _ia oreative
A érmias wu" 8o oeomeistent wi th the 'inpravénént shown in
written ammsu:m that ths author huuwu the exe
pnﬂama in mﬁﬂ dravwing wae o strong inﬂauem
'Aﬁvuﬂnw for nwu findings un in the tmpurtux -ntiags
given the dnwian sna composi tions by tix quantud
seagu us muraamn with the Rﬂiuc tha whigh may be
reand on mgu 41 43.
| wm 3 Ma She nvgum ot m- ntiagu given by
the jJudges to ﬂw Snnty-a#mr 4m&nu and ﬂu tnntyu
four aamuien ﬁmuuiw; n&nue to mmam the
work of the xm #xis. From this tedie, the {mprove-
mmt in nl?‘a»myruﬂgn 1. avident, ?hc nnn sgores
for the vwk cf ‘saoh ohild mﬁ for the wrk of thﬂ group |

‘as & whaln are shown. The average of the secres g:tvm
the work of the T Ealf ax the axmﬂmm‘nl pregram are
contrasted with the average scodres of the Pirst half.
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. S Pable 2

Average Scores Given Oreative Work of First and Last Halves,
. and Pirst, Second, Third and Pourth Quarters of
Experimental Program for BEach Child
and. for Group as a Whole

- ' = — Twewings ,
o Onild [ ___ Halves —_ uerters _, _
. [ Pirst | Second | Pirst | Second| Third | Fourth
A | 1047 14.2 1047 1047 1443 14,0
| B | 1l.4 | 15.3 | 108 | 12.0 | 15,5 | 15,0
; o 12,9 | 1448 | 132 | 12,7 | 13.7 | 1640
D 9.4 | 12,1 | 11.2 7.8 | 1043 | 13.8
B 14.8 | 1740 | 1442 | 1546 | 17.2 | 1740
. P 15.4 | 14:4 | 148 | 16,0 | 1447 | 1442
¢ 11,7 | 15.5 | 1042 | 1342 | 16.5 | 14,5
Group 12630 | 14475 | 12414 | 12,57 | 14460 | 14,92
Average| - ’
‘ Tompositions
‘Child Halves ~ narters A
Pirst | Second | Pirst | Second | Third | Fourth
. 4 10ﬁ4 '15&9 L 91? 1135 15*5 16*3
12,5 | 17.3 | 11.5 | 1345 | 1648 | 17.7
. 10,4 | 943 | 1142 | 947 | 30,5 | 8.2

11,7 | 13,4 | 10,3 | 13.2 | 135 | 127

15,5 | 1644 | 110 | 15.7 | 17.3 | 15.6
12,7 | 1546 | 11.3 | 1440 | 15,7 | 1545
13,3 | 158 | 13.7 | 1340 | 1542 | 1645

@ Iyl |Yg|a)w

Growp | 12.05| 14,81 | 11.24| 12,91| 14.90 | 14.65
Average| v ‘
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These divisions ere further subdivided and the average of
the scores given the work of emeh querter of the éxyeri-
mental program is inéluded. Gensidafing Table 2 as a
whole, it will be seen that the drawings of the fourth
quarter were but slightly superior to those of the third
querter, and that the oé#pesitinhs,ef the gpurth-quaxtor
were slightly inferior to those of the third‘quarter. The
suthor is unable to account for the slight decline of the -
quality of the work dcne in the fourth quartor.

Tabla S glves the percentage of improvement from the
standpoint of self-expression in the drawings and cemposi-
tions of the leat half of the experimental period over the
first half both for the children as individuals and f@r the
ETOUp es a whole. This percentage was computed on the
basls that twenty points equals a perfeot score. As was
explainea on page 46, the highest possible average soore
for any single piece ot work on both scales was twenty.
Comparing the group as a whole, thp‘selfﬁexpreasien mani-
rastéd in the eompeaitianalef the'saeond hal: of the exper-
imental program showed an improvement over that of the
first helf of 2 8, or 13.8 percent.

" It can be-seen from Table 3 that, of all the girls in
the experiment, A shawna_gho most improvement in self-
eéxpression in her éompoéitiona. This improvement was 5.4,
or 27'percent. The author_regls that this experiment had a

very desirable effect on A,



Percentage of Improvemént of Scores on Work from Second

w5 0w

Takle 3 -

Half over Work from First Half of Experiment
for Each (Ohild and G‘raup Average

—_—
‘ Jorease rercente
, First | Seoond in | age of
Ohild Half | Half Pointe Impmvev
A 10,7 | 14¢2 | 345 1705
B 114 | 1543 349 1945
o 12,9 | 1448 1,9 9.5
D 94 | 121 | 2,7 13,5 .
B 14.8 | 17,0 242 11,0
¥ 15.4 1444 »},0 «5.0
¢ 11,7 | 15.5 | 3.8 19,0
Group 1243 | 14,8 244 12,1
Ave:rage ' ‘

‘ | Eempasﬁitms , |

First | Second Iixegase ?gzg egr

Ohild ~Half. | Half P@iﬂts Improve~
) 10,5 | 15.9 | 5.6 | 2740
B 12,5 | 17,3 | 4.8 2440
K. 1044 9.3 | 11 »545
D 11,7 | 13,4 | 147 845
B 13,3 | 1644 | 3.1 15,5
r 12,7 | 1546 | 2.9 14.5
& 13.3 | 15,8 | 2.5 12,5
Group 12,1 | 14,9 | 2.8 13.8

Average
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"In the forageiég deseription of A on page 22, it wee stated
that A's teachers and snberviéers ednsiéereé her very une
risponsivé and greatly lacking in originality in language
and in ell other matters. While the score given her work
for the last half of the experimental program ie surpassed
by ratings given the werk of four other girls, it must be
noted that her work in the first half received one of the
two lowest scores given the c¢ompositions,

B also ;howad gonsiderably more self«expression in her
oempositiens in the last half of the experimental progrem.
Thls improvement was 4.8, or an inecrease of 24.0 percent,

C was £h9 only one of the seven girls who 414 not
show any improvement in self-expression in ha#vcomgcsitiana,
When she had finished oaeh‘drawins, 1t was her habit to
bring the drawing to the author and to tell asbout it orally,
Her oral story was'uaually #ery self«expressive and free
from stilted langﬁage. But © nevet'soemed to put into
writing the same vivid aceount which she had Just told the
‘author. Perheps. ¢ felt that there was no need to repeat
the whole story the seoond time beeause the author had
heard it all once. ?arhapa G gave the shory orally in
hope that she would not have to write it all down. As
soon as the author notieed this tralt of C's, she deolined
to listen to the oral aecount but onthusiastieally suggest-
6d that C write down just what she would otherwise have told
the author. Though ¢ would begin at once tc write her come

position, the language she put into it wae still very
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stilted and emacked of the daily news acoount written on
the slate in her classroom. This experiment definitely
d4id not reach C,.

D showed improvement in self-expression in her come
poritions, but this improvement was less than ten percent,
Before the experiment wae bepun the author felt from pre-
tzaui obeervatione of D, that, however much influence crea-
tive drawing might have on the other pirls, D'waald be une
affeated by the propranm.

 R's supervisors and teachers gunérally agresd that
B had the most originslity of any akﬁld in the group be-
rer§ the experiment begen, Her compositions received the
hipghest ratings given in the first half of the experimental
program. Though hor‘aampositians written during the last
'ha‘li’ of the program d4id not minta;n this superiority, they
did echow & 18,8 percent inmcresse in selfeexpression over
thoese of the firet half,
, | F showed an'impravement of 2.9, ar:14 psrcent in the
gelfeexpreesion of her eumpositions of the second half, She
wae the only ohild whoese drawings in th§ second half showed
no improvemant over those of the firast hﬁlf;

G showed an improvement in the selfeexpression of her
compoeitions of 2.8, or 12.8 percents Although they ranked
firet in the firet half of the program, her compositions
elipped to fourth place Iin the eecond half.

It ie highly probadle that e ohild'e creative work is
affected by his chronological age, his intelligence, and his
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inertia to that work. It would be stupid te peneralise
regarding the influence of any one ef.thnsc.fsotars from
a study of only seven children, Nevertheless, a comparison
of the results with each &f there factors way te intereste
| ing and may helﬁ to explain some of the results found,
Table 4 gives the percentare of SMpravcaeai.an ores=
tive drawing of the eecond half of the experimental program
over the first, the ehrsaa&aaiénl age, the intelligence
. quotient, thn}téna&klenﬂlvquo%ibnt. and rank in tnertia ¢n
drwuingV{er eaoh of the seven children and for the group
as a whole, The chronological apes ars the ages of the
ghildren at the beginning of the experiment, The §mtellie

genoe guotients were determined on an Ad pnoed Ferformanas
Beriss, etandardized at Central Institute, The eduostional
quotients were determined by the Stanford Achievement Test
thieh all the ¢hildren but G took in March, 19408 6 is ine
dioated a8 having a "normal® tdéﬁatiénal quotient because
she i¢ in the proper grade for her ape in a sehool for hear-
ing ohildren. The renk of the children in inertis in draw~
ing 18 the subjective epinion of the author. Nnu%nr poven
indiontes the least fmertia and musber one the mosts <
From ﬁnb&ald it can de seen that the three ohildren,
B, 0, and U, who showed the most improvement in drawing,
were the three youngest of the group, had thres of the
four highest intelligence quotients, ranked segond, third,
and firet in inertia in drawing, dut varied considerably '

as to educational echievement,



Table &

Peraentage of Improvement in Crestive Drawing, Chronolegloal
Age, Intelligence Quotient, Educational Quotient, Rank in
Inertia for Zach Child and for the Group Average

B | Percentage of . Rank®##%in
Child improvement | C.A.* |I.Q."* [E.Q.%**| Inertis %o
In Drawing 4 N Drawing
B 198 12-9 | 110 36 2
@ 190 | 138 | 113 |Normalé| 3
A 1745 11-0 | 113 91 1
D 1345 15-2 | 94 | 68 6
E 11.0 [ 13-1 | 11 96 4
o 9e8 14-8 | 87 7 7
F “5.0 17-2 100 80 3
Group | 121 | laeh | 104 84 -
Average - » |

* Ages of children at beginning of experiment.,

¢ Determined By the “Advanced Performance Seriss,” devele
oped and atandardiged at Central Instltute.

84 Determined by Standford Achlevement Testa in March, 1940.

sstdpAuthor's subjeotive rating. Number seven indicates the
least and nusber one the most,

# Io proper grade for her age in & school for hesring
Chi 131“5& o ‘ ’
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G, who had the 1qw§st intelligence quotient and also showed
the least inertia, sthua less than ten pereeﬁt improve~ |
ment, F was the oldest ohild in the group and showed the
least improvement in draﬁing. .

Table 5 giies the percentage of improvement in self~
expression in written composition of the seecond half of the
sxperimental pragram‘ever the first, the shronologleal age,,
the intelligence guotient, the odneational‘quatient, and |
rank in 1n§rtia in drawing, for each of ths® seven children
and for the greﬁp as a whole. The same inrormatiah thet
was,aagd in Table 4 is also used in Table 5, except that
the soores of the compositions have been substituted for
thase‘of the drawiugs. From Table B, it cen be seen that
4, the ochild who madovtho most improvement, was also the
youngest ohild, had the highest intelligence quotlient and
showed the most inertie in drewing. B, who made the next
highest improvement, was the‘next youngest ohild. Her
1nta;ligenot quotient is eloég to A's. She ranked seocond
in inertia. E, who showed the third most improvement, was
the third youngest ehil@ in the group, had an intelligence
guotient two points less thén A's, and was ranked fourth in
inertia. G, who showed the least improviment in her compo~
aitieas, also had the lowest 1nteliisence qnotienﬁ_and

showed the least inertia to oreative drawing. The oldest
child, P, showed above average improvement in compositions

although she showed no improvement in drawing.




Table §

' Paroentage of Improvement in 8elf-EBxpression in
¥ritten Composition, Chronological Age, Intelligence Quotient,
Bducational Quotient, Rank in Inertia, for Each
Child and for the Group Average

‘ cnild | ?'x’;";:’éﬁﬁtnﬁ’ | cone® [1.Qu%e [E.q %ee] Thortis to
In Qomposition Drawling
. A 27,0 11«0 | 113 91 1
B 24.0 12-9 | 110 86 2
E 15.5 13«1 | 111 96 &
| 4 14.5 17=3 | 100 80 5
o 12,8 13-8 | 113  |noramals 3
D 8.5 15-2 | o4 65 6
¢ “5.5 14-8 | 87 n 7
aroup 13.8 | 144 | 104 84 -

* Average

®  Ages of children at begianing of oxperzaant.

&% Determined by the "Advanced Performence Jeries," devele
oped and standardized at Jentral Institute.
bdodd Baturminad by Standford Achlevessnt Tests in M¥arch, 1940.
#hasputhor's subjective rating. Kuaber seven indicates the
- leust and number one the most.
'# 1In proper grade for her ago in & sahcol for hearing
‘ oh&ldran.
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T A eaveful study of the dats presented in Tabies
: iﬂl and B brings to nm tku nmunri ty of um inﬂmﬂn
exerted by thr&mhgl sal am. inttuimu and tuﬁh
an bothk the m:un and mmsattm; ‘The dats im&ﬂatu
that there reems h e 8 positive wwchthﬁ%&w«: g
‘ e amount of mpwnmt in n&thmwuﬁﬂ iu vﬁﬂn
}wuu developed through mm;:m i amuﬂ
, ;&mmg m& 1mnznmm it slse soens ma m:aa-
Mnx ;qm utﬂmu !WM i tmﬁﬂ Msg
dversely, but has lase cz'fm tna selfempresnton in

xﬁtm cmﬂﬂﬁm
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SUMMARY, CONOLUSICNS AND RECOMNENDATIONS

‘, _A " the pmsmt mﬂrimi vae :rmint h &it&:ﬁzm |
* 4o whet extent and fn what direction experiense in
~ wreadive art would iafluy _':'f T sm tm,uzsm* |
o mnﬂu in written nmuiﬂm gr las ", .
gmonp of seven &aamhm deat éj&ﬂt t!uuan; ram
sleven te ssventess mﬂ us shm mm in
msin art and in n!tun tmuﬁiiu fw ﬁmﬁmﬂﬁt
paiz-bour perisds E1otributed over thres memths, Though
ﬁm ‘wirle reosived no ﬁml Santrmﬁm u dm&am )
mb vere givem s great doal sf smoourngementy At the
#Rd of the time given %o drewing, the mn ok ench
“’Csmtq compositions sbout their émium ; netrnetion,
egmment, or apinxu was given nmnmiu mir eonpositions,
. The twentyfour wumﬂn aamiua sud Ahely sem~
on conponitions obiained from saoh ﬂhﬂﬁ ﬁenm indew
: )ar mautd by ‘:awr umﬂiw«i W and tws

wrpertenced aasm uemm; ta tn tﬁt«mﬂt mtiu
B m&n vonstrugted by the mm h mm& &ﬂmﬂﬁm
. in uzfmmsuma Frem & myﬂidn of Wi nﬂug
| #vem by the Judgen b0 the dravings and sompos1tions
‘written by saeh shild in the experimental Froen with
1hs ohwonologiaal un, :ntuuiwam wﬂﬁuﬁ* md imﬂh
Im drewing, the follewing comslusions ean be madar |
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Experience 1a;erc&%ifﬁ—a?%—éeee¥%ﬂad——
the deaf child to use more'éeitéox-
pressiea in comppsitione related to
his drawings.
Th;‘amount of self-expression the deaf
ohild uses in such compositions is cone
sigtent uiﬁk that used aisa in his creae
tive art work, |
The smount of fnertia in oreative draw-
ing shown by & child ie ga,igéieaticn
of the amount of improvement in melf-
expreseion which will ultimately be mani«
fosted in hie drawings and the compositions
related to the drawinge. \
Bi gher intalligenaq would seem to be more
oonducive to improvement in self-axpression
resulting from experience in crestive draw-
ing than lower intelligence,
Improvement in creative druuing'suuaa to be
adversely affected by chronological ape.
The ampunt of selfeexpression in compositions
written before experience in coreative art ie
no indication of the amount of improvement
that will result from axperience in cremtive

art,

4
P

Drawing skill does not influence the nmouﬁti

of self-expression ocontained in the draiiags
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2. .

3

4.

80w
or the amount of self-expression con-

tained in the written compositions ree

- lated to the drawinge,

{ ) It is reconmended thats

Further ressarch be made with larger groupe to

detarmine the influence of intelligenoce, chronoe

.1ogica1 age, and educational quotient on im-

provement in written selfeexpression resulting

from experience in oreative art. BSuch research
would determine which children profit the most
rrgm experiesnce in areative art, and which proe
£it the least,

Exﬁerienée in creative drawing be provided all

deaf children with normsl intelligence as a

‘means of leading them to ure more relf-oxpression

in theiy written composttion:. This program
thanld be sxtended to inocluds any other children
shown by fdtaro akper1msaen to profit definitely
by suoh partieipation.

Participation in ereative art be provided for
children during school hours, sinae it requires
#0 little time and yet ylelds such beneficial re-
sults, and ¢an be eo :&adily adapted to the préov

gram for the day.

¥riting about their creative drawings be used: -



B

LN

-Ble

ae a means et'duvcleping deaf ohildren's

“vocabulary and store of language Prineiples,

¥riting about their ereative drawings de
used to strengthen deaf ohildren's feeling

of need for new language.

<
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| INSTRUCTICNR GIVEN TO THE JUpess m&
58 mm oF Mﬂaﬁ m BORFOLITIOND

]

N hihnmht'bmna!mdtm:’mm
e B to six, Juige 8 wili .Mlm ealr the mut&ms and
. o f _‘mﬁ 4 wild Mﬁ -m the wx:sn R
o . Nere ave seven folders saad nnmhug ff“’aatr-tm
% . ""-#mwn. Grade the werk in sach folder indwpentently
o 98 the work 1n any other folders. In ebber vmm e
aﬁt onsider the drawings 1n Foldor & tn somparteen
*t*m \he ¢revisge in eny other of the foxvemm
S mu up the dvawings in n&tw by mm mm
X m o determine their gemeral celthre; Then 'shm
ANrough thew smain, Fut eil She dravings; $2's
#hieh you think Sefinitely £1% into Growp 3i ‘(as
enuﬁhl in the uﬂ&c m:.c for drewingw) tﬁh the
Vnm pile and all the amw. LF any, whtoh £1% fmte
mp Yo 4n the last piles You now bave the thres nidare
et %o omsiders an through m«* M al}
| vaiau. 12 any, whish bast ﬂt into M L'w 1nte
the vesond pile and sl the Gravings, if nwf srbhk best
1% inte Grewp IV fnte the fourth pite, You now have
A the drawings of Greap 11X, Yefts Jus ﬂm um the
| ‘siddle piles (30 Lo ponsidie ‘hn one, o m. of the
o . five Groups may not Mu o single drawing !'m Folder A,
" ntmt esss, leavs & space for the empty pils, Nsamples
 perbaps there sre no drawings which £1¢ tntp m» 1%
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Your piles would be arranged thus:
I 113, v, W,
Row, again carefully consider each drswing of each

pile -ta be sure you have it in the cgrrut Guupa' Thﬁ is
the time to shift the drawings adout from pile to pile.

There 1e no definite number of drawings that belong in sny

- Groups QOroupe 1. and Il. may have all the drawings be--
iween them, or half the drewings may belong in Oroup IV. Bo

put as many drawmgh into any Oroup ase you feel best bee
long there, asverding to the rating scale.

- ¥hen you have all thuy drawings of this folder finally
gortad into their Gngﬁ, turn the firet psia, or Group I.,
over, face dowrward. You will see & diagram 11ke thie on

the back:s |

1| 2] 3|4} |6

- Dieregard all other ratings of other judges, Put the Group

number indiceting the rank of that pile of drawings in the
square under your number, like thies

3

¥hen you have marked all the drawings for Oroup 1.,
go on to the drawings in Groups IX,, 11X,, 1IV,, and V.
When all the drawinge in Folder A have been evsluated and

regorded on the dack, slmff.lo. the drawinge and return
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them to their folder,. FPut a check mark oppesite your
number as Judge on the felder. .

Repeat this procedure with the drawings in Yolder
B, and so on, until all the drawings in all the Folders
have been judged. When you havavfiniahod rating all
the driwsnga; progeed to the rating of the eompositions,
Rete t#e aeﬁpaaitisnl and make the record just ae you
414 the drawinge, but uss the reting sosle for com-

poeitions,
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Flgure 3
Profile Chart for Work of Child ¢
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Figure 4
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