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LATINA/O CULTURAL VALUES, ACCULTURATION, CULTURAL FIT,
PSYCHOLOGICAL WELL-BEING AND ACADEMIC PERSISTENCE
OF MEXICAN AMERICAN COLLEGE STUDENTS
Rocio Rosales Meza
Dr. Kevin Cokley, Dissertation Supervisor
ABSTRACT

The purpose of this study was to examine the enfte that Latino cultural values
have on Mexican American students’ perceptionsatlamic persistence, cultural fit,
and psychological well-being. Specifically, thisdy examined the influence of cultural
variables, such as Latino cultural values, cultfitaAnglo-oriented and Mexican-
oriented acculturation on the perceptions of pshadioal well-being and persistence of
440 Mexican American college students. Two sinmétais regression analyses were
conducted. The first regression analysis indic#tatlcongruence of personal values and
university values and positive perceptions of thversity environment significantly
predicted students’ positive psychological welldgei This regression model accounted
for 40% of the variance in psychological well-beiithe second regression analysis
indicated that high adherence to Latino culturdi®s, positive perceptions of the
university, and positive psychological functionimgedicted 30% of the variance in
students’ persistence decisions. Educational tingtnal, and counseling implications
are discussed which focus on acknowledging Mexfoaerican students’ culture as a

strength in their educational experiences.
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CHAPTER 1
INTRODUCTION

As early as elementary school, Latinos drop owchiol at a much higher rate
thanany other racial/ethnic group in the U.S. (PresideAtdsisory Commission on
Educational Excellence for Hispanic Americans, 2003or the few Latino students who
are able to access higher education, very few gtadirry, 2002). Fields (1988), one of
the first to examine the Latino educational pipelidescribed it as “narrow, leaking, and
needing repair” (Fields, 1988, pg. 20). Since fmeany researchers have examined the
educational experience of Latinos; however, thétyaa that they are “still marginalized
after all these years (Valderde, 2003, pg. 296).”

The low educational attainment for Latino studexasibined with the
demographic changes in the general population ilgigisl the importance of identifying
factors that may improve their academic persist¢Aoaya & Cole, 2001). Researchers
call for continued investigations on the persosatial, and environmental influences of
Latinos’ experience in higher education (Allen, 298rellano & Padilla, 1996; Gloria,
Castellanos, Lopez, & Rosales, 2005; Hurtado & &€aft997; Solberg, Valdez, &
Villareal, 1994; Suzuki, 1994). By understandimgl attending to the various factors
that may promote Latinos’ persistence in highercatian, professionals can begin to
appreciate the uniqueness of their college expegiand will be better equipped to
facilitate their success.

Although some research has addressed the Latirerierpe in higher education,
it remains that these students find the univessityironment to be invalidating and

intimidating (Gloria, 1999; Hurtado, 1994; Jonesstllanos & Cole, 2002; Nora &



Cabrera, 1996; Suarez, Fowers, Gardwood & Szapack®97). In particular, Latino
students experience having to choose betweendhkural values and those of the
university in order to succeed (Gloria & Pope-Da¥@97). These experiences can be
very discouraging for Latino students and impaetrtbecisions to remain in such an
environment.

Purpose of the Study

While the literature indicates that cultural valuggecifically a congruence of
values, may be important to Latino students’ p&gaise and well-being (Gloria &
Castellanos, 2003; Fiske, 1988; Gloria, 1997; @latb99; Gloria & Robinson-Kurpius,
1996; Gloria & Rodriguez, 2000; Gonzalez, 2002¢y¢hare no studies that directly
measure the impact of cultural values. Accordintiig, purpose of this study is to
examine the influence that Latino cultural valuaséon Mexican American students’
perceptions of academic persistence, culturafit| psychological well-being. Such
information may inform interventions aimed at thapulation with the hope of
enhancing their well-being and persistence, anchately their educational experience in
college.

While all Latino subgroups experience barrierd@rteducation, Mexican
Americans have the lowest college completion réRessident’s Advisory Commission
on Educational Excellence for Hispanic Americar®)3). In fact, Mexican Americans
fall behind their counterparts at every level ofieation (President’s Advisory
Commission on Educational Excellence for Hispameeficans, 2003). Thus, this study

will focus on the educational experiences of Mexiganerican college students.



Specifically, the constructs under investigatiom academic persistence,
psychological well-being, university environmenijtaral congruity, acculturation, and
Latino cultural values. For the purposes of thiglgt academic persistence decisions will
be defined as the students’ decision to stay girap out of school, using the
Persistence/Voluntary Dropout Decision Sc@ascarella & Terenzini, 1980).
Psychological well-being will be defined using ®gychological Well-being Short Scale
(Ryff & Keyes, 1995). Cultural fit will be defineasing theUniversity Environment
ScaleandCultural Congruity ScaléGloria & Robinson-Kurpius, 1996). Acculturation
will be defined using thécculuration Rating Scale for Mexican AmericangQuellar,
Arnold & Gonzalez, 1995) and will measure both Angliented acculturation and
Mexican-oriented acculturation. Finally, Latindtcwal values will be defined using the
Latino(a) Values Scal@im et al., 2006).

The psychosociocultural theoretical framework (@& Castellanos, 2003) will
be used to guide the research analysis. Thisyreemuygests that in investigating the
educational experiences of Latino students, eagthp$ogical, social, and cultural
dimension be considered simultaneously. Thus,idernag these dimensions together
provide more accurate perspectives about the adneaexperiences of Latino students
because each dimension is equally relevant andnative and thus provides a
contextualized investigation.

Research Questions and Hypotheses

The specific research questions under investigaien\What is the relation of

Latino cultural values, acculturation, cultural gomty, and university environment to

students’ psychological well-being? What is thatieh of Latino cultural values,



acculturation, cultural congruity, university eromment, and psychological well-being to
students’ persistence decisions?

It is hypothesized that Mexican Americans studerite have high adherence to
Latino values, acculturation to Mexican cultured aegative perceptions of the
university environment and decreased cultural aaibgwill have lower psychological
well-being. In addition, it is hypothesized thaekican American students who have
high adherence to Latino values, acculturation exiglan culture, negative perceptions
of the university environment and cultural congyuénd lower psychological well-being
will be less likely to persist.

An examination of these issues is critical giveat ttesearch has found that a
cultural fit between Latino students and the ursitgrenvironment increases their
academic persistence and psychological well-beBigr{a, 1997; Gloria, Castellanos, &
Orozco, 2005). In summary, in analyzing the vasidimensions of the Mexican
American college student experience, the ultimatd ¢ best articulated by Gloria and
her colleague (1996) which is “to provide a sucftésd positive academic experience
for [Latinos] where they are able to be congrueith wheir cultural heritage and values
(p.546).”

CHAPTER 2
METHOD

This chapter will consist of four subsections.eTinst describes the participants
of the study. Second, the psychometric propedidke instruments that were used in
the study are described. These includePesistence/Voluntary Dropout Decisions

Scale(PVDDS) to measure academic persistence decidio@Bsychological Well-



Being Scale-Short ScalPWBSS) which measures psychological well-beihg; t
Latino(a) Values Scal@.VS) to measure adherence to Latino cultural esjihe
University Environment Scal@ES) andCultural Congruity ScalédCCS) to measure
comfort and cultural fit in the university enviroemt; and lastly, theAcculturation Rating
Scale for Mexican Americans - Il (ARSMA-II) whicheasures acculturation to both
Anglo and Mexican cultures. Next, the procedurdshl described in regards to the data
collection. The last section will explain the stard regression analyses which were
used to analyze the data.
Participants

The sample consisted of 440 (65% female; 35% nidéxXican American college
students attending a Hispanic Serving Institutaoated near the Texas-Mexico border.
The majority of the participants were sophomor&843n = 143), followed by freshmen
(29%; n = 129), juniors (20%; n = 89), and sen{@&%; n = 78). One student did not
indicate class level. Students’ age ranged frornto4® years with a mean age of 20 years
(SD = 3.9). Among the participants, 72 (16%) idieedi as first generation (i.e., student
born in Mexico), 180 (41%) as second generatian, (student born in U.S.; one parent
born in Mexico), 60 (13%) as third generation (istudent born in U.S.; both parents
born in U.S.; all grandparents born in Mexico),(83%) as fourth generation (i.e.,
student and parents born in U.S.; at least onadgaaent born in Mexico), and 42 (19%)
as fifth generation, and 3 students did not in@icpgneration level.

The majority of students indicated that they lhatdhome with family (80%; n =
355), followed by living in off-campus housing wittkends (10%; n = 43), and living in

on-campus housing (7%; n = 31). Eleven studentsrteg their living arrangements as



other. Two hundred and ninety one of the partitipandicated that their relational
status was single (67%), followed by having a sigant other (22%; n = 91), married or
partnered (10%; n = 46), and 5 students indicdtey were either separated or divorced.

More than half of the students reported their dadéss level as middle class
(58%; n = 236), followed by working class (27%; 168), and upper middle class (14%;
n = 58). Two students reported their social clagsl as upper class and 36 students did
not report social class level. The U.S. Censuwglver, reports that this region has high
rates of poverty. Specifically, the median incomed household in the city was $28,938
and the median income for a family was $30,634 (C&hsus Bureau, 2000).

Additionally, students’ GPA ranged from 1.8 to #idh the mean being 3.0 (SD
=.49). The majority of participants (93%; n = 40dported that they value the degree
they are currently working toward. Only 28 studewe{sorted that they did not value the
degree they are working toward and 8 students alidaspond to this item. Three
hundred and thirty of the participants (77%) expddb earn an advanced degree beyond
their bachelor’s degree. The remaining 24% (n 4) 1@dicated that they expected to
earn their bachelor’'s degree and 6 of the partitgédid not respond.
Instruments

Demographic questionnairéd demographic sheet was included to gather
information about particpants’ gender, age, geraal status, living arrangments, social
class status, and relational status. Similarlystjaes about their education status
included class standing, GPA, highest academicegegxpected, and the extent to which
they value their degree (See Appendix B). Partitipavere asked on one item to indicate

their race/ethnicity with possible responses béilexican-American, Cuban-American,



Central-American, Puerto Rican-American, South-Aoar, Spanish-American, African
American, Asian American, Pacific Islander, CauaasNative American, and Biracial.
Participants who identified themselves as MexicameAican were included in the study.

Academic PersistencéhePersistence/Voluntary Dropout Decisions Scale
(PVDDS; Pascarella & Terenzini, 1980) measuresttaglemic persistence decisions of
college students. This scale consists of 30 itema 5-point Likert-type scale ranging
from 1 (strongly agreejo 5 (strongly disagreeyvith higher scores indicating decisions
about persisting in college. The PVDDS consist®of dimensions which include
intellectual development, peer group interactiam®ractions with faculty, and
institutional and goal commitments. Sample itentdude “It is not important for me to
graduate from this university” and “I am confidéinat | made the right decision in
choosing to attend this university.”

The coefficient alpha for use with Latino studemas ranged from .85 (Gloria,
2006) to .86 (Gloria et al., 2005). Studies havavwn that persistence scores were
related to scores on measures of perceived bathiarsvould result in withdrawing from
school, confidence in educational degree-relatédwiers and moderately related to
actual persistence decisions (Gloria et al., 28@scarella & Terenzini, 1980). A
coefficent alpha of .78 was obtained for scoragh@present study.

Psychological Well-Being he Psychological Well-Being Short ScgR®WBSS,;
Ryff & Keyes, 1995) is designed to measure psydiodd well-being or positive
functioning. A shorter 18-item version of the gcalas used with items rated on a 6-
point Likert-type scale, ranging from $ttongly Disagregto 6 Strongly Agreg

Higher scores indicate more positive psychologell-being or increased positive



functioning. The scale consists of six dimensioictuding self-acceptance, positive
relations with others, autonomy, environmental astpurpose in life, and personal
growth. Sample items from this scale include “| qnite good at managing the many
responsibilities of my daily life” and “In generalfeel | am charge of the situation in
which | live.”

Internal reliability coefficients ranging from .74 .73 (Murguia, 2001; Gloria et
al., 2005) have been reported for use with Latindents. Validity estimates indicate
that psychological well-being scores for the slscele were related to scores on the
original scales along the dimensions of self-acoeq#, positive relations with others,
autonomy, environmental mastery, purpose in lifel personal growth (Ryff, 1989; Ryff
& Keyes, 1995). In the present study, PWBSS scgisdded a Cronbach’s coefficient of
.81.

Latino Cultural ValuesTheLatino(a) Values Scal@d.VS; Kim et al., 2006) is a
35 item measure of adherence to Latino(a) valiesticipants respond to items on a 4-
point Likert scale ranging from Stfongly disagreejo 4(strongly agreg The LVS
consists of four dimensions including Cultural Rridamilismo(Familism),Simpatia
(Congeniality),andEspiritismo(Spiritualism). Higher scores indicate higher aénee
to Latino(a) cultural values. Sample items frons thiale include “One’s successes
should be attributed to one’s family” and “One shidae respectful to people who have a
higher status.”

A coefficient alpha of .88 has been reported (Ktrale 2006). In terms of

concurrent validity, Latino values scores were fpodly related to scores on measures of



Mexican-oriented acculturation and self-reporteldl@a adherence (Kim et al., 2006). In
the present study, LVS scores yielded a Cronbaadplsa of .88.

Perceptions of the university environméltie University Environment Scale
(UES; Gloria & Robinson-Kurpius, 1996) examinesidents’ perceptions of the
academic environment, in particular their senseoofifort in the university environment.
The scale consists of 14 items on a 7-point Likgoe format ranging from 1Sgrongly
Disagreg to 7 Strongly Agregwith higher scores indicating a more positivecggtion
of the university’s environment. Sample items igledUniversity staff have been warm
and friendly” and “The university seems to valuenarity students.”

The coefficient alpha for use with Latino studems ranged from .80 (Gloria et
al., 2005) to .84 (Gloria & Robinson-Kurpius, 1998alidity estimates indicate that
university environment scores were related to scorecultural congruity (Gloria &
Robinson-Kurpius, 1996). Studies have shown thateusity environment scores were
related to scores on social support measures @zdoml., 1999; Gloria e al., 2005). UES
scores in the present study had a Cronbach’s alfh8s.

Cultural Congruity.The Cultural CongruityScale(CCS; Gloria & Robinson-
Kurpius, 1996) measures students’ perceptionseo€timgruity between their personal
values and the values of the university environmdifite scale includes13 items on a 7-
point Likert-type format ranging from B{rongly Disagrepto 7 Strongly Agregwith
higher scores indicating greater congruence ofesl§ample items include “Given my
ethnic background, | feel accepted at school” drwht talk to my friends at school

about my family and culture.”



The coefficient alpha for use with Latino studemas ranged from .86 (Gloria et
al., 2005) to .89 (Gloria & Robsinson-Kurpius, 1998 he coefficient alpha for use with
Latino students has ranged from .80 (Gloria e28l05) to .84 (Gloria & Robinson-
Kurpius, 1996). Validity estimates indicate thaltetal congruity scores were related to
scores on measures of the university environmelatrigc& Robinson-Kurpius, 1996).
Studies have also shown that cultural congruityescaere related to scores on social
support measures (Gloria et al., 1999; Gloria .e28I05). In the present study, CCS
scores yielded a Cronbach’s coefficient of .77.

Acculturation.The revised version of th&cculturation Rating Scale for Mexican
AmericandARSMA-II; Cuellar, Arnold, & Maldonado, 1995) casss of 30 items along
two subscales Mexican Orientation Subscale (MOStelids) and Anglo Orientation
Subscale (AOS; 13 items). The ARSMA-II assesseawelal and affective dimensions
of acculturation and measure language use, associgith and identification with the
Anglo and Mexican cultures. The subscales use @iri-pikert scale ranging from 1 (not
at all) to 5 (extremely often or almost always)gRHAOS or MOS scores represent a
strong orientation toward the Anglo or Mexican atdts, respectively. Sample AOS
items include, “My friends, while | was growing upere of Anglo origin” and “My
thinking is done in the English language.” Sampl@®items include “I speak Spanish”
and “l associate with Mexicans and/or Mexican Arcens.”

Cronbach’s alphas from previous studies have rafrged.79 to .83 for the AOS
and from .87 to .91 for the MOS (Cuellar et al. 39Guellar & Roberts, 1997,
Lessenger, 1997). Validity estimates indicate thatAOS scores were related to

dominant group subscales and MOS scores corralatlathnic group subscales scores
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(Stephenson, 2000). AOS and MOS scores in theprstudy had Cronbach’s alphas of
.60 and .89, respectively.
Procedure

This study was introduced to students during tblaisses, within the social and
behavioral sciences, in the Fall semester of theemic year. Students were invited to
participate in the study and were allowed clasg timmcomplete the surveys. Almost all
students completed the survey. Proper informedertr®ocedures were followed.
Participants were entered into a raffle for a cleacwin one of five $20 gift certificates.

CHAPTER 3
RESULTS

This chapter presents the results of the statisticalyses used to evaluate the
research questions and hypotheses established preakiious chapters. Following the
data screening process and preliminary analysesitiade a MANOVA, this chapter
reports the results of the regression analysest, e intercorrelations among the
predictor variables and the criterion variables@esented. Next, the results of the first
regression analysis examining psychological wellkipare presented. Finally, the results
of the second regression analysis which examinesspence decisions are presented.
Preliminary analyses

Data were examined for accuracy of data entryjlievgf missing values, and fit
between their distributions and the assumptiomaufivariate analysis. From the
original 443 cases of data collected, 3 cases dreqgped because of incomplete data. It
was determined that the measured variables meisgienptions for normality. Next,

gender and generational level differences withne¢@the dependent variables of the
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study were examined. A 2 (gender) X 5 (generatitmvel) MANOVA was performed

with persistence decisions and psychological weihdy as the dependent variables, and
results indicated that men and women did not ddf#oss the variables,= .99F (1,

417) = 1.16p = .31. In addition, results indicated that theexewno differences across
generational leveh, = .97F (4, 417) = 1.11p = .35. Thus, the main analyses were run on
the entire sample. See Table 1 for the means, atdmdviations, and bivariate
correlations for the study’s variables.

Intercorrelations among variables

Correlations among the predictor variables andlpsipgical well-being were
examined (See Table 1). Latino cultural values 23,p < .01), cultural congruity (&
.60,p < .01), perceptions of the university environment (42,p < .01), Anglo-oriented
acculturation (= .13,p < .01), and Mexican orientation#r.11,p < .05) were
significantly related to psychological well-beinlylore positive psychological well-being
was associated with high adherence to Latino allialues, increased cultural
congruity, positive perceptions of the universityvigonment, Anglo-oriented
acculturation and Mexican-oriented acculturation.

In addition, correlations among the predictor &ales and academic persistence
were examined (See Table 1). Latino cultural va(ues.30,p < .01), psychological
well-being (r=.45,p < .01), increased cultural congruity<r.30,p < .01), comfort in the
university environment & .45,p < .01), Anglo-oriented acculturation£r.12,p < .01),
and Mexican-oriented acculturation<r16,p < .01) were significantly related to
academic persistence decisions. Increased persgstiecisions were associated with

high adherence to Latino cultural values, moretp@spsychological functioning,
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increased cultural congruity, increased comfothmmuniversity environment, Anglo-
oriented acculturation and Mexican-oriented accattan.
Regression Analyses

The first simultaneous regression analysis waslgcted to determine whether
adherence to Latino values, Anglo-oriented accatton, Mexican-oriented
acculturation, comfort in the university, percepsmf the congruity between their
personal values and the values of the universgypjfecantly contributed to predicting
psychological well-being. The variables togetharaanted for 40% of the variance in
psychological well-being,F{zadj: 40),F (5, 434) =59.51p < .01 (See Table 2).
Standardized regression coefficients of the indiglgpredictors indicated that increased
perceptions of the congruity between their perseahles and the values of the
university ¢ = .51,p <.01) and increased comfort in the universityiemment 3 = .17,

p < .01) significantly predicted psychological wbking. However, adherence to Latino
values § = .03,p = .44), Anglo-oriented acculturatiofi € .06,p = .08), and Mexican-
oriented acculturatiorp(= .06,p = .12) did not add significantly beyond the finsb
predictors.

The second simultaneous regression analysis wakicted to determine whether
adherence to Latino values, Anglo-oriented accatton, Mexican-oriented
acculturation, comfort in the university, percepsaf the congruity between personal
values and the values of the university, and psgdical well-being contributed
significant variance to persistence decisions. Vdreables together accounted for 30% of
the variance in persistence decisioﬁ@acg: .30),F (6, 433) = 33.12p < .01 (See Table

3). Standardized regression coefficients of tlvidual predictors indicated that high
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adherence to Latino valugs £ .14,p < .01), positive perceptions of well-beirfy=£ .32,
p < .01), and increased comfort in the universityimmment § = .29,p < .01) all added
unique variance in predicting academic persisteleogsions. However, Mexican-
oriented acculturatior(= .01,p = .71), Anglo-oriented acculturatiofi € .05,p = .16),
and perceptions of the congruity between theirgreabkvalues and the values of the
university ¢ = -.06,p = .23) did not add significantly beyond the fitistee predictors.
CHAPTER 4
DISCUSSION

This chapter will discuss the implications of tiesults as presented in Chapter 3
and is divided into four subsections. First, tmelfngs of the main analyses will be
discussed in reference to possible explanatiotiseofindings and previous literature.
Next, implications of the study will be discuss&dllowing, issues to be considered in
conducting future research on Mexican Americanegm@listudents’ persistence and well-
being are presented. Finally, limitations of thedstwill be reviewed. The chapter ends
with a summary of the study’s findings.
Discussion of Results

This study contributes to psychological and edooat research by examining
cultural variables related to the persistence tmtssand psychological well-being of a
sample of Mexican American college students. Sigatly, it is the first study to
measure the relation of Latino cultural values Andlo-oriented and Mexican-oriented
acculturation to Mexican American students’ perme of persistence and well-being.
Previously identified variables include perceptiofshe congruity between students’

personal values and the values of the universitlypsnceptions of the university
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environment. The main purpose of this study waesxamine the influence of Latino
cultural values on Mexican American students’ psjobical well-being and persistence,
as previous research indicated that a congruenceltofral values may be important
(Gloria & Castellanos, 2003; Gloria, 1997; GloriaR&driguez, 2000). This information
may inform interventions aimed at this populatiowl @ossibly increase their well-being
and persistence decisions.

An overwhelmingly large percentage (93%) of thalsnhts indicated that they
valued the degree they are currently working towAdtlitionally, a large percentage
(77%) of these students indicated that they expdctearn an advanced degree beyond
their bachelor’s degree. These percentages arédeoalsly higher than the reported
percentages for Mexican American students (Presgl@dvisory Commission on
Educational Excellence for Hispanic Americans, 2008ese findings suggest that these
students value their education and may be highljvaied in terms of their education.
This information supports their perceptions of nsg in their education. It should be
noted however, that the actual matriculation ratestudents at the university is 21%.
This suggests that while students have high edueataspirations for completing their
college education, few students are able to rdastgbal. It may be that other factors,
such as lack of finances, work responsibilitieyrpmllege preparation, and first-
generation college student status may influenceliggarity between educational
expectations and actual graduation. Measuring #eual persistence may be
particularly helpful in investigating whether thestadents realize their educational plans

and expectations and which factors impede or fat@lithis process.
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The findings must be interpreted in the contextefuniversity’s demographics
and setting. The university is a Hispanic Servimgfitution with 88% of its students
being Latino, and it is located near the Texas-M@xXiorder in a city that is 88% Latino,
mostly of Mexican descent (U.S. Census, 2000)theuythe majority of these students
live at home (80%) and live no more than 30 mil@ayafrom the university. An
institutional research profile of the universitypoets that student services for Latino
students, including counseling, orientation proggaseholarships, student organizations,
and tutoring are tailored to meet their needs aadaavily used by these students.

Results of the first regression analysis indichtd the variables together
predicted a large percentage of variance (40%$%yeimological well-being; however,
only comfort in the university and perceptionstw tongruity between personal values
and the values of the university made significantue contributions to psychological
well-being. Latino cultural values, Anglo-orientadculturation, and Mexican-oriented
acculturation did not contribute significant vaigarto students’ psychological well-being
beyond the above two variables. It was hypothedizatdMexican American students
who had high adherence to Latino values, acculamad Mexican culture, negative
perceptions of the university environment, and eased cultural fit would have lower
psychological well-being. The results did not supploe hypotheses; however, the
literature supports both perceptions of universityironment and cultural congruity as
predictors for students’ psychological well-beil@dria, Castellanos, & Orozco, 2005).

Results of the second regression analysis indtbatethe variables together
predicted a large percentage of variance (30%gisigtence decisions; however, only

adherence to Latino values, perceptions of psydhoabdwell-being, and comfort in the
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university made significant contributions to petesniee decisions. Anglo-oriented
acculturation, Mexican-oriented acculturation, @edceptions of the congruity between
personal values and the values of the universdyndi contribute unique significant
variance to students’ persistence decisions begfumdbove three variables. It should be
noted however that due to the type of regressiatyais, simultaneous regression, these
variables did not add unique variance but werdedlto persistence decisions. It was
hypothesized that Mexican American students whohiglal adherence to Latino values,
acculturation to Mexican culture, and negative pptions of the university environment
and cultural fit would be less likely to persishélresults did not support the hypotheses;
however, the literature supports perceptions ofensity environment and psychological
well-being as predictors for students’ persisteteesions (Gloria, 1997; Gloria,
Castellanos, & Orozco, 2005; Gloria et al., 2005).

The findings suggest that Mexican American stuslerito had high adherence to
Latino values, positive perceptions of well-beiagd positive perceptions of the
university were more likely to persist. In additjstudents who felt that their personal
values were in congruence with the values of theausity and had positive perceptions
of the university were more likely to have positpgychological functioning. Taken
together, the results support contextualized ingasbns in addressing the educational
experiences of Mexican American students and peofudher insight into the findings
of previous research investigating cultural vaeah|Gloria & Castellanos, 2003).

In terms of Mexican American students’ psycholobwall-being, the results
support previous research (Gloria, Castellanosr8z€o, 2005) indicating that

perceptions of cultural congruity were related esipive well-being. In addition to
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increased cultural congruence, positive perceptdm®mfort in the university were
important to students’ positive psychological fuaeing supporting earlier work in this
area (Gloria, Castellanos, & Orozco, 2005; Benfdbkinaka, 1990). Thus, Mexican
American students who were more psychologicallythgdelt that the university
reflected their values and felt comfortable in dméversity.

As Mexican American students enrolled in a Hisp&wecving Institution, it may
be that being in an environment that supports thédture contributes to their positive
mental health (Gonzalez & Padilla, 1997). The aiten of Mexican American students’
culture is evident throughout this particular umsry in a variety of ways. Specifically,
the university exhibits pictures of Mexican Amencaumnae as well as that of current
students and shows cultural artworks which arélyjslisplayed among many campus
buildings. Moreover, the university also holds @ndmotes many cultural events
throughout the year that focus on Mexican Americalture, such as Mexican art
exhibitions and Mariachi events that promote Mexinausic and traditions. In addition
to the visible cultural displays and the enrolimehhigh numbers of Mexican American
students, the university also employs many Latawulty and staff.

It appears that through the various efforts thi¢cethe culture of the Mexican
American students in this study, the students real/that their culture is valued. In
particular, feeling that their culture is reflectaad valued in the university may
contribute to their increased comfort in the unsitgrenvironment, and as a result
influence their positive psychological functionin@iven this congruency of values
between the university and their culture, thesdestts may experience less cultural

stressors, such as feelings of isolation, loneséinasd cultural shock (Gloria, 1997;

18



Jones, Castellanos, & Cole, 2002; Landry, 2002,08en1992). Having a college
experience without these and other cultural stress@y relate to their increased
psychological functioning.

Previous research supports the finding that lekaralistressors may result in
less distress (Castillo, Conoley & Brossart, 20Rddriguez et al., 2000). With less
cultural stressors, these students may be lesacistl and feel more able to focus,
perform well and persist in their education. Aduhally, this finding supports previous
research that having the university environmeragraactual component of one’s social
support, rather than a barrier, increases studpatseptions about staying in the
university (Gloria, 1997; Tinto, 1993).

Additionally, in considering the predominantly Mean American town in which
these students live and the predominantly Latingarsity in which these students are
enrolled, it may be that students’ home life iDatengruent with their university life.
Thus, these students may experience a congruerapytafal values among each of these
domains of their life, home life and universityelif This experience is in stark contrast to
other studies of Latino students in Predominantlyité/Institutions experiencing two
separate lives between their home and campug3ifei@ & Segura-Herrera, 2004). This
congruency of cultural values may result in feeingense of harmony between their
home and school life which all reflect the sameéuwral values, beliefs and behaviors.

It is this cultural congruency that may resultéelings of comfort in the
university. Previous research has indicated thenstudents’ culture deviates from the
White, middle class values of higher educationituisons, they find themselves in

uncomfortable situations. These uncomfortableiaodngruent situations negatively
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impact Latino college students (Gloria & Pope-Da#@97). Thus, rather than
experiencing these uncomfortable and incongruémasons, the Mexican American
students in this study may experience a validatictheir culture and cultural values
resulting in positive psychological well-being.

Further, while adherence to Latino values, Angieitted acculturation, and
Mexican-oriented acculturation were not unique teds of well-being in this study, the
context of the university and setting may providdigonal information to understand
these findings. As a predominantly Latino univigriocated near the Texas-Mexico
border, these Mexican American students may feglttrese cultural variables, both
Mexican and Anglo, are salient to their lives bat directly related to their well-being.
Nonetheless, these findings are not supported éyiqus research which reports that
adherence to cultural values are closely relatga$yohological functioning (Cross,

2003; Atkinson, Morten, & Sue, 1998). Further exaation of the relation of
acculturation and cultural values to psychologwall-being is warranted.

While previous studies have not measured theioelaf Latino cultural values to
Mexican American students’ persistence, the fingisigpport the conjectures of previous
researchers (Gloria & Castellanos, 2003; Glori&®71%loria & Robinson-Kurpius,

1996; Gonzalez, 2002) that cultural values infleenstudents’ persistence. This finding
supports previous literature (Gonzalez, 2002; Rpahz, 1996) that students’ culture may
provide them with “cultural nourishment” to contatheir education. Previous research
has also supported the link between Latino cultuafles as a protective factor
contributing to resilience in education (Gonzale”P&dilla, 1997; Hollerman & Waller,

2003; Rodriguez, 1996). Specifically, adherencehése cultural values may provide
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Mexican American students with guidance and stireregpecially in times of disruption
(Hollerman & Waller, 2003). In essence, Latinotaordl values may serve to provide
Mexican American students with the meaning and vatibn to survive and persist in
their education.

While behavioral or affective dimensions of thetculturation to Anglo or
Mexican culture may not be important for them tosgst, their cultural values —
familismo(familism), espiritismo(spiritualism) simpatia(congeniality) and cultural
pride — may serve as a source of strength. That#d cultural values are the source
from which Mexican American students’ draw suppsustenance, and strength to
endure and persist in their education. Accordinllgxican American students’ cultural
values are an asset in their educational expememnather than a weakness as they are
usually viewed (Rendon, 1992).

Reflecting on the meaning of the cultural values/maffer some information as to
how these values may have contributed to studeetseptions of persistence.
Adherence to the cultural value faimilismo(familism) has significant meaning for
Mexican American students’ academic persistenageeTand again, researchers have
documented the crucial role of the family in Mexicdamerican students’ experiences
(Gloria, 1997; Flores, 1992; Macias-Wycoff, 199B)e deep feeling for family that
permeates Mexican American culture continues atests enter higher education.
Having the support of the family is often the sengiost critical factor that Mexican
students’ report as instrumental to their succ&ésria, 1999; Gandara, 1982). Further,
countless anecdotal accounts of Mexican Americaaestts citing their families as the

single most important reason for why they decidegursue and continue with their

21



education exist (Arellano & Padilla, 1996; Glori®99; Gloria, 1997; Flores, 1992;
Macias-Wycoff, 1996). Accordingly, an adherencéh® cultural value diamilismo

may serve as both a support in times of distredsaara motivating force for these
students to persevere. The powerful influenceofilly for Mexican Americans should
not be underestimated, because the influence afyffésran emotional component that is
difficult to describe and serves as a powerful éaittat may contribute to students’
persistence (Arellano & Padilla, 1996).

Espiritismq or spirituality,may also have significant meaning to students’
persistence as it may serve as a coping mechadind et al., 2005). Mexican
Americans often invoke their belief in higher powes a way of making meaning
(Santiago-Rivera, Arredondo & Gallardo-Cooper, 2002pirituality often serves to help
mollify any neglect individuals may experience (Gertes & Parham, 2005). Thus, in
the context of Mexican American students’ educattbrs may have served to buffer any
negative experiences, such as transitions and @@weintal milestones that students may
encounter throughout their college tenure (Glotial @ 2005). This way of coping may
positively relate to these students’ persistenderaay help them to endure and continue
in their education.

The cultural value ofimpatia congeniality and preference for a friendly
communication style, may also have an interestorqection to these students’
persistence. It may be that in being in a universintext that reflects their cultural
values, students’ may be more likely to encoungapte with similar communication
styles and preferences. Similar encounters mayaweptheir interpersonal relationships,

possibly with other students and professors, thidbg agreement in communication
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and relationship style (Arredondo, 2004). Thus,ghlents in this study may experience
friendly encounters with their peers and profesgdieh may enhance their perceptions
and feelings of social support. In fact, it mayodie this communication style that
garners support from others as it emphasizes catperand personal relationships.

Finally, cultural pride may also have implicatidns Mexican American
students’ persistence. Mexicans often believe tioas that enhance a sense of pride and
often serves as a motivation (Santiago-Rivera, danelo & Gallardo-Cooper, 2002). In
the context of being ambitious and goal-orientbd, belief is often invoked. It may be
that having a sense of cultural pride raises stisderpersist in their education because of
this desire, determination and connection to tbeiture. Often Mexican American
students’ share that despite any obstacles theyhanag throughout their education, they
continue because they want to make their peopladpfloagerway, Phillips & Fuller,
2003; Zalaquett, 2005). Additionally, they may eeq® a desire to prove White culture
wrong (Longerbeam, Sedlacek & Alatorre, 2004) byrtering all the negative
stereotypes against Mexicans. The value of Cultarae may then be a powerful force
for these students’ in that it may serve as thewedo both make their community proud
and counter negative stereotypes by persistingliege and “making it.”

Equally important to Mexican American students’spgence is a sense of
comfort in the university and increased psycholalveell-being. This finding is
supported by previous research that an increasafbcbin the university is related to
increased persistence decisions (Gloria; 1997;i&®&Pope-Davis, 1997; Gloria et al.,
2005). As an institution that may reflect and supexican American students’

cultural values and in turn create feelings of aamnih the university, it may be that the
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supportive and culturally relevant environmentasipvely influencing students’
persistence decisions. This finding also suppgmesious research that providing a
supportive and culturally relevant environmentrigc@al to students’ persistence (Gloria,
1997; Gloria, 1999).

While Latino cultural values may provide studentgh the “cultural
nourishment” to persist, Mexican American studentst also feel comfortable in their
university and feel psychologically healthy to séayd complete their studies. This
finding is supported by previous research (Glat@97; Gloria & Pope-Davis, 1997;
Gloria et al., 2005) that an increased comforhm wniversity is related to increased
persistence decisions. If Mexican American stusleiotnot feel comfortable in their
university and are not functioning well psycholadig, their cultural values may not be
enough to provide them with the strength to persigtditionally, for the students in this
sample not experiencing cultural stressors mayiafigence their positive perceptions
of the university resulting in increased persiseedecisions (Gloria, 1997).

Thus, Mexican American students’ cultural valuggip them with “fuel” to
persist in their education; however, universitiasstralso provide an environment that is
equipped to facilitate their success. This findsmgports previous research (Gloria,
1997) that states that providing an inclusive,urally relevant, and culturally affirming
university environment is central to the persiseeotMexican American students.

Additionally, Mexican American students’ must afeel healthy enough to meet
any challenges they may encounter. The literdtasedocumented that Mexican
American students experience unique stressors,asichltural adjustment issues, and

cultural invalidation, that have a significant ingpan their experience and their
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decisions to stay in such environments (Gloria,719®urtado & Carter, 1997; Jones,
Castellanos, & Cole, 2002; Landry, 2002; Rendo®2)9Having a comfortable

university environment may serve to counter thesque stressors. The findings suggest
that providing an environment that is congruenhviitexican American students’

cultural values may be one way of providing a supp® environment which decreases
their stressors and improves their well-being.

A discussion of the consistency of acculturatiohbeing a significant unique
predictor in this study to both students’ well-liggnd persistence is warranted. The
literature has presented mixed findings on the ebkecculturation in both psychological
and educational outcomes (Castillo, Conoley, & Baos 2004; Cuellar, 2000; Flores et
al., 2004; Flores, et al., 2006; Gloria et al., 208urtado & Gauvain, 1997; McWhirter
et al; 1998; Rodriguez et al., 2000). Specificghsevious research has found that Anglo-
oriented acculturation is related to high educatigoals and college attendance (Flores
et al., 2004, Flores, et al., 2006; Hurtado & Ganyva997). Flores and colleagues
(2006) suggest that this disparity in the researaly mean that Anglo-oriented
acculturation is related to certain dimensionsdefaational choices but not others.
Accordingly, it may be that for the students irstetudy, acculturation to the Anglo
culture in terms of being comfortable with educasibplanning and college attendance
that reflects Anglo culture (Flores et al., 2006@rtddo & Gauvain, 1997) was necessary.
However, now that they have “made it” to college amade a commitment to higher
education, acculturation to the Anglo culture maylve as important. In terms of these
students’ academic persistence, Anglo-orientedlagation is not related to their

perceptions of enduring in their higher educatirpegience. Quite the contrary, the
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findings of this study indicate that for Mexican Antan college students, their Latino
cultural values are significant to their acadenecsgstence.

These findings support the psychosociocultural éaork and builds on
resiliency models by acknowledging the culture @itan American students in their
educational experiences. In addition, the findisigigport Mexican American students’
cultural values as a strength and asset in theicagtn which should be validated and
supported for them to persist. With this inforroatiwe may increase the retention and
graduation rate of Latino college students by ditagnto their cultural realities and
cultural needs.

Implications

Overall, the findings of this study may challerige many myths and
misconceptions of Mexican American college studeBpecifically, the findings
challenge the myth that Mexican American studentaat value higher education and
the common belief that Mexican culture is detrinaétd Mexican American students’
academic success (Retish & Kavanaugh, 1992). fily, the belief that adhering to
traditional cultural values is an obstacle in treglucation and Mexican American college
students’ must leave behind their cultural valwepdrsist (Gloria, 1997; Rendon, 1992).

In particular, the findings challenge the miscortmepthat for Mexican American
students to persist in higher education, they radept the White, middle-class values of
their institutions and leave behind or set asigdr ttultural values (Gloria & Pope-Davis,
1997; Rendon, 1992). In contrast, the results ssigitpat it is these cultural values that
provide Mexican American students with the nouriehtrto endure and persist in their

education. Additionally, it is the congruency béir cultural values with the university
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that provides students with a sense of comfotiénuniversity and influences their
positive psychological functioning.

The findings offer important implications regarditing role of Latino cultural
values and cultural congruence for Mexican Amerstaitients’ success. Specifically, it
affirms the belief (Rendon, 1992) that Mexican Arcan students can have success
without disconnection from their culture. Currentigademia transmits the subtle yet
powerful message that separation, which includiesgquashing your cultural values,
leads to academic power (Rendon, 1992). Currenidyitutions have either not accepted
that this message is transmitted (and rewardefdjiled to recognize it (Rendon, 1992).

The message for universities and higher educatistitutions is clear; they must
begin to think in new ways about whether the tradél academic manner in which
education prepares students is appropriate for déaaxAmericans (Rendon, 1992).
Academia must stop viewing Mexican American stusl@stthe “problem child” and
acknowledge and appreciate the strength of thétmral values. A call to action for
institutions of higher education is made to ap@tcLatino cultural values as a strength
to be respected and incorporated, not as “deficégsmust be devalued, silenced, and
overcome (Rendon, 1992, pg. 285).”

Thus, validation of Mexican American students’ atdtshould happen at the
beginning, not at the end, of their academic car@®endon, 1992). Higher education
institutions are known for boasting about theirdyration rate of Mexican American
students, but often have little to do with actugétting them there. It is critical that a

culturally relevant environment is provided asyas possible, as many students may
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experience frustration and invalidation by the systand decide to leave (Gloria, 1997;
Anaya & Cole, 2001).

Institutions of higher education may learn from timéversity environment
provided by the university where the study was camted. In particular, other institutions
may learn from how Mexican American students’ adtmay have been reflected in this
university environment. The displays of culturaixark and events that are exhibited
throughout the year and among various campus bggdare particularly important as
they transmit the message that Mexican Americatestis’ culture is appreciated and
valued.

In addition, the overwhelming presence of Mexicanekican students enrolled in
the university and the high employment of Latinouly and staff may also be an
important factor. It may be that having a largesence of Mexican American students
and faculty may send a powerful message to theskests that Mexican Americans
belong in higher education. Too often Mexican Aitear students question their role in
academia because they may internalize negativestyges about Mexican Americans
and lack educational role models and positive ngessto counter their doubts. Thus,
having a strong presence of Mexican American stisdemd faculty may serve as
motivation that affirms their role in higher educatand may also provide a sense of
comfort in the university because they see andantevith other students like them.

Additionally, having other students and facultynfrehe same ethnic background
may mean that students are interacting with otiwéitsthe same cultural values and
communication styles. Other institutions may drgwmthe cultural values and

interactional style of these students and the usitye For instance, having a focus on
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relationships rather than the “business at hand/ b@aimportant in creating a cultural
congruent environment for Mexican American studeftsther, incorporating family
and Latino culture in the university environmend gmmograms may also be important.

Retention programs and student services that engehthe strength and
importance of Latino cultural values as sustenandkeir educational experience are
needed. Orientations, workshops, even pamphlatstate and promote the cultural
values of Mexican American students may be implasgrOne suggestion may be in
offering the messadtu cultura, tu fuerza”or “your culture, your strength.” Involving
the family, through sending home letters that ersjzteethis message are also important.
Currently, Mexican American students and their faagimay internalize the message
that their culture is “bad” and has no place imeigeducation. Mexican American
families may not even be aware that the resea@tature has acknowledged the
importance of the family in the educational expeces of their children. Thus, university
literature that emphasizes the importance of Latuture and the family are important
as they reinforce this message to the studentshairdfamilies.

Sadly, the problem of inflicting pain through prdiig a culturally incongruent
university environment for Mexican Americans’ saintinues despite known
recommendations (Gloria, 1997; Rendon, 1992; Rentl@®4). Thus, the key is in
actually stating, believing, and transmitting thessage that cultural values are a strength
to Mexican American students and their familieseftknowledge of this statement and
knowledge of these services supports and affirras tlalues and thus provides a

culturally congruent university environment.
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Counselors have a critical role in providing a erdtly supportive environment
(Gloria & Rodriguez, 2000). In addition to prowvidi culturally relevant counseling that
reinforces students’ cultural values, counselorsamtribute to the environment by
entering and actively engaging in the universithis active approach, through providing
outreach, reaches students that would not tradiliypyseek counseling services (Gloria &
Rodriguez, 2000). Counselors that are visiblehencbllege campus may also reflect the
cultural value ottonfianza(trust) and as a result may be more likely to bet&d as
potential allies and advisors (Gloria & Rodrigu2@00).

Essentially, through drawing upon the values of Max American students (e.g.,
the strength of family, spirituality, relationshipad cultural pride), the type of
environment where Mexican American students areaed can be influenced (Gloria,
1999). Honoring and incorporating cultural valirge Mexican American students’
college experience is crucial to their well-beimgl aetention. A true commitment that
involves institutional support through connectimgl aalidating Mexican American
students’ culture is needed to ensure a successftbme.

Limitations

A potential limitation is the generalizability tife study’s findings to other
populations of Mexican American college students.Mexican American students
enrolled in a Hispanic Serving Institution (HSNihg in a predominantly Latino town,
generalizability of the results to the experienaiesther Mexican American college
students should be made cautiously. NonethelespaHic Serving Institutions have a
significant role in educating the Latino communitythe U.S., with half of all Latino

college students enrolled (De Los Santos, Jr. & @& Santos, 2003). Thus, the
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knowledge generated from this study can be of asesignificant portion of the Mexican
college student population in the U.S.

Additionally, while the students in this study weat a HSI, the findings suggest
that when a university environment is culturallyngouent and supportive for Mexican
American students’, they are healthier and thdiucal values positively influence their
persistence. This information can be of use to &redantly White Institutions that
recruit and hope to retain Mexican American stuslent

The range of Latino cultural values assessed rsayle a limitation of the study.
A difficulty in assessing Latino cultural valuesshazeen the lack of reliable and valid
measures. The Latino(a) Values Scale (Kim et BD62 is a new measure that
demonstrates strong reliability and validity inessing four dimensions of Latino
cultural values. As the measurement of Latino caltualues strengthens, future studies
would benefit from a varied assessment of Latinaoes such agersonalismo
(personalismandrespeto(respect).

Another limitation of this study is that it wasdea on perceptions of persistence
decisions. The study did not assess whether #tadents ultimately persisted in their
college education. Additionally, students weresased at the beginning of the Fall
semester. Perceptions of persistence may vary damean the time of the semester,
particularly later in the academic year.

Future Research

Future research should consider whether the sestithis study also reflect the

experiences of Mexican American college studeniradominantly White Institutions

(PWIs). It may be that for the students in thigdgt having their culture represented and
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reflected in their home and university life relateshe role of Latino values as a
significant predictor of their persistence decisidm particular, the findings that Latino
cultural values predicted academic persistencesaes may not have been found with
Mexican American students in PWIs. Thus, examinvwhgther this may be true for
Mexican American students in PWIs should be comsaien future studies.

Additionally, as this was the first study to examihe role of Latino cultural
values to Mexican American students’ psychologieall-being and persistence, further
research is needed. Future studies may also egahernvariability regarding the
importance of cultural values among participamsaddition, future studies could
examine the influence of Latino cultural valueshasther educational outcome variables
such as educational goals and adjustment to calledether psychological variables
such as coping.

Future studies would likely benefit from assessitgch Latino cultural values
contribute to students’ persistence decisions.ntixiag which dimensions of
psychological well-being contribute to persistedeeisions could also be considered.
In terms of the university and cultural fit, furthresearch could investigate which
congruent or comfortable situations impact studemtd-being. Continued
investigations assessing the role, if any, of dacation to both Anglo and Mexican
cultures should also be considered.

As this study assessed the perceptions of persestdgrisions, future research
would benefit from longitudinal studies to incre@sg understanding. Longitudinal
studies that track Mexican American college freshmm@horts to investigate process and

outcome investigations should be considered. Ciiaie studies that assess how
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Mexican American students’ cultural values influerleeir well-being, persistence, and
perceptions of the university may also providerammeased understanding of their
experiences.

Additionally, future studies should consider othgres of statistical analyses. In
particular, it may be that other variables in thedg may have also been significant if
different types of regression analyses such asituleical and stepwise regression were
conducted. Thus, other regression analyses anthapalysis may be useful to examine
the variables in the study.

Summary of Findings

The findings support cultural congruity and pagtperceptions of the university
as crucial to Mexican American’s psychological weging. Additionally, the findings
indicate that high adherence to Latino culturalresal increased comfort in the university
and positive psychological functioning were impatteo Mexican American students’
academic persistence. Thus, when a university@mwient is culturally congruent and
supportive of Mexican American students’, they @sgchologically healthier and their
cultural values positively influence their persiste.

Challenging myths about Mexican culture as detntaleto students’ success, the
findings suggest that it is these values, and gr@mnce of these values with the
university that helps Mexican American studentsiséand have a positive educational
experience. Hence it may be that universities, wigrcongruent and supportive of
Mexican Americans’ cultural values, should be pe# more as a cultural mismatch

rather than an individual deficit of the student.
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A bridge is needed to embrace and incorporatenbatilltural values so that
higher education becomes a reflection of MexicareAoan students’ culture. Validating
and integrating Latino cultural values may enhaviegican American students’ well-
being and persistence and facilitate their sucicelggher education. Because the
experience of Mexican American students in collisgaique, it is imperative to
continue to examine these issues. Through thisrelsend continued investigations,
hopefully Latino students will soon have a sucadssfllege experience without feeling

that they are compromising their cultural heritage.
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Table 1

Means, Standard Deviations, Ranges, Bivariate Qatians, and Coefficient Alphas for the Measuredidzes and Dependent

Variables

Variable M SD Range 1. 2. 4, 5 6. 7.

1. PVDDS 3.70 40 2.47-5 - .78
2.LVS 2.83 34 1.77 - 3.86 30% - .88
3. PWBSS 4.66 .62 2.67 -6 A45%* 23%* -- .81
4.CCs 5.96 .84 3.23-7 30% 24% B0** - 77
>. UES 5.51 .88 250-7 A5** 31%* A2%* A3 - .85
6. ARSMAAOCS 381 40 2.38-5 2% .00 13%* .08 11* - .60
7.ARSMAMOS 373 77 1.59-5  .16* 38** A1* .00 18* .03 - .89

Note. N =440. PVDDS = Persistence/Voluntary DrapbDecisions Scale; LVS = Latino Values Scale; P"ABsychological Well-

being Short Scale; CCS = Cultural Congruity Scdl&S = University Environment Scale; ARSMA = Acaaltion Rating Scale for

Mexican Americans, revised version; AOS = Anglce@ation Subscale; MOS = Mexican Orientation Sulesca

* p<.05. *p< .01,
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Table 2

Summary of Standard Regression Analyses for Vasatedicting Psychological Well-

being.

Variable B SEB B

1. Latino Values .06 .08 .03
2. Cultural Congruity .38 .03 S1**
3. University Environment A2 .03 A7
4. Anglo Orientation 10 .06 .07
5. Mexican Orientation .05 .03 .06

N = 440; *p < .05; ** p < .01.
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Table 3

Summary of Standard Regression Analyses for Vasairedicting Academic Persistence.

Variable B SEB

1. Latino Values 16 .05 14**
2. Cultural Congruity .03 .03 -.06
3. University Environment A3 .02 29%*
4. Psychological Well-Being .20 .03 33**
5. Anglo Orientation .05 .04 .05

6. Mexican Orientation .00 .02 .01

N = 440; *p < .05; ** p < .01.
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APPENDIX A
Literature Review
INTRODUCTION

As the representation of Latinos increases in thiged States, it becomes more
apparent that many issues have yet to be addrasseeet their needs and ensure their
success in America. One of the most troubling agent issues is the achievement gap
between Latino college students and other radnadietminorities, including Whites. The
low educational attainment for Latino students comad with the demographic changes in
the general population highlights the importancealehtifying factors that may improve
Latino academic achievement (Anaya & Cole, 200R¢searchers call for continued
investigations on the personal, social, and enwr@mtal influences of Latina/o students’
experience in higher education (Allen, 1992; Anetia& Padilla, 1996; Gloria,
Castellanos, Lopez, & Rosales, 2005; Hurtado & &€aft997; Solberg, Valdez, &
Villareal, 1994; Suzuki, 1994).

Although much research has addressed the Latineriexge in higher education, it
remains that Latino students find the universityiemment to be invalidating and
intimidating (Gloria, 1997; Hurtado, 1994; Jonesastllanos, Cole, 2002; Nora &
Cabrera, 1996; Suarez, Fowers, Gardwood, Szapqd@®k). To complicate the issue,
Latino students are often met with faculty who amredominantly White with little
understanding of racial/ethnic minorities (NoraQ2)) Latino students also experience
having to choose between their cultural valuesthode of the university in order to
succeed (Gloria & Pope-Davis, 1997). With collegeition rates rising for Latinos, it is

imperative to explore the factors that influenceitlacademic success.
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Various factors including self-beliefs and perceps, social interactions and
environmental contexts and cultural influences rntedak considered in assessing the
academic persistence of Latinos (Gloria & Pope-Bal®97; Gloria & Rodriguez, 2000).
In particular, Alva & Padilla (1995) suggest thasithe interaction between personal,
sociocultural, and environmental factors that detees Latino academic success or
failure. Examining the impact of these variablesvples a contextualized investigation
which is critical in understanding Latino collegadents.

To understand Latino academic persistence, theweof the literature will be
examined within a psychosociocultural context. cflly, using an approach in which
psychological, social and cultural factors are tneably intertwined, the review will use
the psychosociocultural framework (Gloria & Rodregy2000) in investigating the
experience of Latino college students. Thus, lapsychological, social, and cultural
dimensions considered simultaneously provides raccerate perspectives about the
educational experiences of Latino students andiges\a contextualized investigation
(Gloria & Castellanos, 2003). In particular, thesiew will explore the factors that
influence Latino college students’ academic pesaise. Although a variety of factors and
individual variables influence the academic peesise of Latino students, this paper will
only focus on several central dimensions whichudelacademic persistence, university
environment, cultural congruity, psychological wieding, and Latino cultural values.

Prior to addressing specific factors that conteliotthe academic persistence of
Latino college students, a brief discussion ofahkural factors or specific stressors that
are unique to the Latino college experience is s&ag. While these factors present

unique challenges for Latino students, they argigenl for educational purposes and are
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not a focus of this research. For Latinos in patér, cultural expectations, family
responsibilities, (Niemann, Romero, & Arbona, 2080) finances (Hernandez, 2000) are
among the challenges of the Latino college expeeen

Contrary to the experience of the majority of cgpiestudents where college is a
time to move away from home, for Latino students th not necessarily true. Family is a
core value for Latinos and thus continues to beevtale in college. Major life decisions
are made with the consent of other family membedsthere is a willingness to sacrifice
for the welfare of the group. Thus, decisions dloliege attendance and degree
completion are made with the family as the prioriBor Latino students, cultural
expectations such as active family involvement fandaly responsibilities may serve as
additional challenges in their education. Fam@gponsibilities such as taking care of a
family member, working off-campus while enrolleddollege, and commuting from home
are important issues that Latino students mustlearidany potential challenges exist that
may discourage Latino students from achieving ac@clsuccess. Unlike other students,
Latinos must confront “dual roles” with regard tnfily and academic obligations.

Regarding finances, Latino students experience@réavels of financial-related
stress (Quintana, Vogel, & Ybarra, 1991). Muno28@) stated that the primary source of
strain for Latino students is financial because tt@me from lower socioeconomic
backgrounds and their parents cannot financialhtrdoute to their education. Limited
financial means is a stressor that has been idsshtis a major dropout factor for Latino
college students (Hernandez, 2000). Studentstexptrat familial finances and related

financial obligations are central to drop out diexis.
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Factors such as cultural expectations, family resjmilities, and limited finances
make the college experience for many Latinos urdtker underrepresented groups.
However, because the impact of these variableseetlyg influenced by acculturation and
generation status, their inclusion was considevdzktless broadly applicable to all Latino
subgroups and thus the examination of these farstdrsyond the scope of this review.
This review will focus specifically on factors redd to self-beliefs, sociocultural, and
environmental factors that impact Latino studemsiséence.

The presentation of this literature review is imted to provide a framework for
understanding the experiences of Latino studentsliage as it relates to their academic
persistence. The review of the literature begirtk & brief review of the status of Latinos
in college by providing current educational statst Next, research on the experience of
Latinos’ in college is reviewed. Following is avi@w of the psychological well-being of
Latino students. Next, factors impacting dropcetisions and factors promoting
academic persistence are presented. In parti@fagus on university environment and
cultural congruity is presented. Lastly, is a esviof Latino cultural values as it relates to
Latino college students.

Status of Latinos in College

Latinos make up 13.5% of the U.S. population, heeweéhey represent only 9% of
the total population of students who enter higltercation. A closer look at the college
enrollment of Latinos reveals that 56% of Latined&nts enters higher education through
community colleges and 51% are enrolled part-tiM€ES, 2000; Fry, 2002). Further,
enrollments at the university level for Latino stats are lower, making up only 7% of

college students enrolled at 4-year institution€@$, 2003).
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Moreover, of the Latino students that are enroNealy few obtain their degree
(Fry, 2002). The 2000 Census showed that only @B&tl Latino students had graduated
from a 4-year university compared to 26.1% of Whkitedents and 16.5% of African
American students. At the community college levaly 5% of Latino students reported
earning an associate degree compared with 8% ofev8hidents and 6.8% of African
American students. The educational attainmentatihbs at all levels of higher education
is the lowest compared to the rest of the popuiadiod Latinos are underrepresented when
compared to their overall representation in the. ULBus, examining the factors that
influence Latino academic success in higher edoeasi crucial.
Latino College Student Experience

Many researchers have examined the experiencetioiolLstudents in college;
unfortunately, this research presents a dismaesgmtation of what the pursuit of higher
education means for Latinos. Fiske (1988) firstadded the Latino undergraduate
experience as “a case of juggling two culturesdtiho students interviewed in this article
described feelings of loneliness, alienation, distration, isolation, tensions in adjusting
to an unfamiliar culture, culture shock, being miderstood and pressure to justify their
place in college. Students also reported feelag they had to balance participation in
two cultures. One student stated that Latino sttgd#have to fight other barriers [because
they’'re] from a different culture [and] have pressinot to lose [their] own culture, while
maintaining a status quo in this culture (Fiske,31).” These experiences can be very
discouraging for Latino students and impact thegisions to remain in such an

environment.
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More recent studies have also reported that Latioasinue to experience
isolation, alienation, and experience an invali@and intimidating environment in
college (Cervantes, 1988; Fields, 1988; Gloria &Reon-Kurpius, 1996; Gloria, 1997;
Hurtado, 1994; Jones, Castellanos, Cole, 2002; BldCabrera, 1996; Ponterotto, 1990;
Suarez, Fowers, Gardwood, Szapocznik, 1997). aatndents have a difficult time
dealing with the academic and social environmerat ohiversity because they do not
receive adequate support from the university (Hlot& Carter, 1997). In particular,
Latino students are often met with faculty who aredominantly White with little
understanding of racial/ethnic minorities (NoraQ2p Additionally, the academic
environment is often discouraging for Latino undedyates because there is a scarcity of
Latino faculty and administrators in higher edumativho can serve as role models or
mentors (Gloria, 1999). In general, for the fewiha students who are able to access
higher education, challenging issues such as ithadin, isolation, and navigating hostile
environments are elements of their college expeeehe negative experiences of
Latinos in higher education that is reported inlitezature, warrants our attention to their
psychological well-being.

Psychological well-being

The literature on psychological well-being is exdigr, dating back to 1948 the
World Health Organization defined health as encassipg a complete state of physical,
social, and mental well-being. This literature b@nconfusing considering the various
conceptions of well-being and the tendency foraedeers to use these terms
interchangeably. Among these concepts are themofiquality of life, subjective well-

being and psychological well-being. Quality o€lifefers to an overall sense of life
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satisfaction and well-being (Gladis et al., 1998gveral indicators represent one’s life
quality which includes well-being, social supp@djustment, physical health status, and
standard of living. Raley, Casas and Corral (2@04fe that as a global indicator,

researchers have struggled to define, operatianaizd measure this construct.

In terms of well-being, there are two major appheecto defining and
conceptualizing this concept. Specifically, thesgor approaches include subjective well-
being which is empirically based and psychologweall-being which is theoretically based
(Lent, 2004). Subjective well-being refers to amoéional well-being that consists of three
components including life satisfaction, positivéeat, and the absence of negative affect
(Diener et al., 2002). The second approach istpdggical well-being which poses an
integrative definition of positive functioning thaicludes various aspects of one’s life
(Ryff, 1995). A focus on psychological well-beirsgwarranted as one of the constructs of

this study.

In the well-being literature, psychological wellibg has been described as “the
striving for perfection that represents the realaraof one’s true potential” (Ryff, pg.
100). Ryff and Singer (1998) pose guiding phildsoal questions to define psychological
well-being. These questions include: What const#tuhe good life? and What is the
nature of human thriving and flourishing? Throulis philosophical view of
psychological well-being Ryff (1995) poses a maltéted view of psychological well-
being. Specifically, Ryff (1995) states that wedling reflects the following components
in a person’s life: autonomy, personal growth, ataece, purpose in life, environmental

mastery, and positive relations with others.
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Nonetheless, this view may present difficultieshat what defines a satisfying life
in one culture may not be so in another (Compt00,12. Critiques of psychological well-
being have noted that the definition of psycholabwell-being is rooted in European
culture (Christopher, 1999). For instance, from plerspective of collectivistic cultures,
an individual focus of well-being may seem shallmwncomplete without considering
psychological linkages between the person and ghigirary membership groups
(Christopher, 1999). Raley, Casas and Corral (R6pdcifically call for a “brown
understanding” of well-being which takes into aaattlne individual in interaction with
the environment; where the individual and the esvinent are interdependent and

mutually constitutive.

Few studies have examined the psychological wetligbef Latino students.
However, a positive mental outlook has been asttiaith having the desire to succeed
and have more motivation to persist until degraametion (Hernandez, 2000). In
particular, Solberg & Villareal (1997) examined tiedationship of stress and
psychological and physical distress for Latino stutd and found that efficacy
expectations led to less psychological and physistitess. Explicitly measuring
psychological well-being, Gloria, Castellanos, @mzco (2005) found that perceptions of
cultural congruity were related to positive welliip No studies have investigated the
relationship between cultural values, psychologreall-being and the persistence
decisions of Latino students. Conflicting reseaschresented for how these factors may
be related.

Cross (2003) has asserted that culture providey wifathe resources for positive

emotions and can be a resource for well-being.ci8pally, he calls for an examination of
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culture from a strengths-based perspective in wbidture can and does contribute to
psychological well-being. Hollerman and Waller @Q3) reported that core values rooted
in traditional Latino cultures may be a protectigetor contributing to resilience in
education. In particular, adherence to thesettosdil values may provide guidance and

strength, especially in times of disruption.

However, ethnic minority status is considereds& factor for stress and negative
outcomes in areas including education and psycihedbgell-being (Zea et al., 1995).
Hurtado, Carter, and Spuler (1996) found that erpees of discrimination had a
depressing effect on Latino students’ feelingstté#cment to their institution. The
perception of racial/ethnic tension was directlyaasated with lower levels of personal-
emotional adjustment, attachment to the instityteord adjustment in the academic and
social realms. Simlarly, Smedley, Myers, and Ha(i®93) report that students on
predominantly White campuses face specific strasassociated with their minority status
and that racial/ ethnic minority freshmen exhilmhsiderable psychological sensitivity to
the campus social climate, including interpersdeasions with White students and faculty
and actual or perceived experiences of racism #udlihination. Nora and Cabrera
(1996) also report that perceptions of prejudiag discrimination negatively affect the
adjustment of the minority students to college whiamaging the cognitive and affective

outcomes associated with college.

Continued investigations that provide a holistiderstanding of Latinos’ well-
being is needed to understand the psychologicdilveahg of Latinos in predominantly
White environments. Current research, howevers dugicate that this cultural mismatch

negatively impacts persistence decisions and veshighfor Latino students (Gloria, 1997;
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Gloria, Castellanos & Orozco, 2005). In particuthe literature reports that students who
drop out are those that are the least satisfiedrarsd alienated students, whereas the most
satisfied and best adjusted students remain (Be&r@kinawa, 1990). In following the
psychosociocultural framework, to provide a hatisthderstanding of the Latinos’ college
experience, it also follows that we examine factbed impact Latinos’ dropout decisions.
Through integrating the person, culture, environnfiémve will have a greater understand
of Latino students to best serve their needs.
Factors Affecting Dropout Decisions

Along with research that addresses the experiehcatmos in college, the
literature has identified many factors that aratetl to dropout decisions for Latinos.
An examination of this literature offers a greaaldaf information about the experience of
Latino college students and factors that may ketedIto their dropout decisions. For
Latinos’, dropping out is not an isolated event imaty be the final step in a process of
student disengagement or withdrawal from the school

Having to cope with negative environments can tesudecisions to dropout, in
particular for racial/ethnic minority students at@ominantly White institutions (Sailes,
1993). Latina college students also face mangdyarthat impact their decisions to
persist, including lack of financial, social, armtlty/staff support (Gloria, 1997; Haro,
Rodriguez, & Gonzales, 1994; Quintana et al., 1991)

Finances can serve as a key factor in decisiopsrsist for Latino students.
Latinos experience greater levels of financialtedaconcerns and this stress has been
found to be a primary concern for Latino studehtsm@erbeam, Sedlacek & Alatorre,

2004; Quintana, Vogel, & Ybarra, 1991; Munoz, 198B) particular, this is a concern for
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Latino students because they come from lower soormma@nic backgrounds and their
parents cannot financially contribute to their estian. Limited financial means is a
stressor that has been identified as a major dtdpotor for Latino college students
(Hernandez, 2000). Students reported that fanfihahces and related financial
obligations are central to drop out decisions.

Social factors have also been given for the edocatidisparity between Latinos
and Whites and other racial/ethnic minority groufgecifically, negative self-beliefs,
lack of family involvement in education, low educatl attainments of parents, feelings
of alienation and rejection from school, discrimioa, lack of cultural competency, and
acculturation are factors that may hinder Latirexicational achievement (Gloria, 1993;
Gonzalez & Padilla, 1997; Lagerwey, Phillips & Fu|l2003). Another factor involves
the presence or lack of racial/ethnic subculturesampus. Specifically, Tinto (1993)
reports that the absence of racial/ethnic subastaray be one reason racial/ethnic
minority students do not persist in college. Stadilso suggest that Latinos do poorly in
school due to a lack of a culturally relevant aurhim in many subjects. The lack of
connection to an academic subject can cause dissttend apathy and can lead to low
academic performance (Escamilla, 1996). Additigpn&ennett & Okinaka (1990) report
that Latino students with the least satisfactiothwbllege and the most alienating
experiences dropout. Studies also demonstrateitbanfluence of these factors can be
related to the academic achievement of Latinostlaaiit is the interaction between these
personal, sociocultural, and environmental factiba$ determines Latino academic success

or failure (Alva & Padilla, 1995). Taken togeth#itese factors provide additional barriers
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for Latino students that can ultimately hinder tremiademic performance and influence
their decisions to dropout.
Academic Persistence Literature

Other studies on the academic persistence of Labhege students have
suggested the importance of various factors in @xagtheir success. Nonetheless, in
conducting these studies, the trend has been éstigate the factors in isolation. In
particular, academic persistence theories havestmton psychological models that
emphasize the impact of individual abilities onmhout behavior such as intellectual
abilities and motivation (Sedlacek, 1998). Throfmgusing on the individual, these
models are incomplete and inaccurate as they iggmrextual variables and the
relationship between the student and environmeast{ld, 2002).

Tinto (1987) provided one of the first investigaisoin examining the importance
of academic and social institutions in student @adment as it relates to their persistence.
Specifically, he found past theories and modelsean$istence to be ineffective and
ignorant of the role of the institution. His resdaalso underscores the importance of
examining the academic persistence of studentsrtegt by stating that a student may
become integrated into the social environment efuthiversity but leave because they are
not able to negotiate the academic domain of tieeusity. In turn, a student may meet
the academic requirements but leave due to anlityatoi integrate into the social
environment of the university inability.

Tinto (1993) states that drop out decisions stemmfa longitudinal process of
interaction between the individual, academic ardad@ystems of the institution. In

particular, persistence decisions and commitmetitgainiversity are continually modified
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based on a student’s interaction with other memabftise institution and perceptions of
the degree to which their experiences are meetieig heeds. This view of academic
persistence highlights the complex interaction leetwthe student and the university
environment.

Additionally, Tinto (1993) states that incongruemetween the needs, interests,
and preferences of the student and the instit@ierrelated to student withdrawal and
persistence. Students may experience a mismatelhnis of their interests, intellectual
preferences, social values or behavioral styles.inBongruence between the student and
the university can greatly impact their decisiamstay.

While this model has been useful in predicting aoaid persistence for college
students (Mow & Nettles, 1996) it has also beeticized for not addressing the cultural
realities of racial/ethnic minority students (Tieyn 1996). An understanding of the
specific factors related to racial/ethnic minostydents is most needed as their
educational underrepresentation continues. Giveruhique experiences of racial/ethnic
minority students (Ponterotto, 1990; Gloria, 1998¢dels that take into account the
factors that are related to their persistence eegled. In particular, in examining the
persistence of Latino students, an understandinigeovarious factors that impact their
success is presented.

Factors related to Latinos’ academic success

In examining the academic achievement of MexicareAcan university students,
Vasquez and Garcia-Vasquez (1995) indicated thatgnaund variables such as
acculturation and the students’ culture may malkedifference for successful Mexican

American university students. However, how themgables can make the difference in
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terms of the students’ academic achievement wadisotissed. Nonetheless, Vasquez
and Garcia-Vasquez (1995) did suggest that fuesearch should assess which factors
promote adaptation to the majority university eamment and which support maintaining
aspects of the students’ culture of origin. Thiggestion points to the importance of the
university environment and cultural congruity ircsess of Latino students.

Rodriguez (1996) examined the addition of collegeables, such as academic
self-concept, educational expectations, academjorprgender, and family
encouragement, to a model consisting of pre-coNegmbles to investigate whether they
would improve the prediction of the academic susa#dviexican American students. For
this study, academic success was defined as ést@PA and first year academic
progress. Overall, the college factors signifipaahhanced the prediction of academic
success for Mexican Americans. Specifically, acasideself-concept and academic major
significantly improved the prediction for Mexicam#rican students. This study focused
on the prediction of these factors for successremidhe influence these factors had on
their success. Examining how these factors imipgcacademic success of Latino
students would provide information for developinggramming to serve the needs of
Latino students.

Alva and Padilla (1995) also emphasize the impadanf context in examining the
academic achievement of Latino college studemgatticular, they state that studies of
academic achievement must consider the impacuthagrsity environment has on the
student. Overall, they suggest that there is trantion between personal, sociocultural,

and environmental factors that influences Latinad@enic success or failure.
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Another study examined academically successfuhbattudents (Arellano &
Padilla, 1996) and provided insight into how studerse personal, family, and school
resources to overcome barriers encountered in plagirto success. Arellano and Padilla
(1996) examined the conceptual framework of “at*rend academic invulnerability with
Latino college students enrolled in a highly selectiniversity. Interviews were
conducted with the students to examine factorsabiatributed to their academic success.
Students were grouped based on the educationalra#at of their parents. The first
group had parents with 11 or fewer years of schgplihe second group had at least one
parent who graduated from high school; and thel tipioup had at least one parent who
completed college.

Through analysis of the interviews, findings indezhthat there was a definite
contextual interaction between the socioculturalades and personal and environmental
resources that group one and group two respondenéssed to advance along the path to
academic success. The researchers emphasizeeetthéon more studies of highly
successful students. However, this study definedess in terms of access to college and
did not examine the actual performance of thesdesiis. While examining factors that
facilitate Latino students’ pathways to collegeis&ful, it is also crucial to examine their
performance once in the university. Investigatimgacademic achievement of Latino
college students while in college is critical givle rates of students who do not graduate
once enrolled (Fry, 2002).

Although these studies provide insight into fastirat relate to the success of
Latinos’, a contextual understanding of Latinog'gigence is needed. In particular, there

is a need to examine more cohesive interactionaetsdhat address psychological,
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cultural and environmental variables in Latinos'gigence. To provide a more holistic
and contextualized investigation of the persistesfdeatino college students, the
psychosociocultural framework will be used.
PSYCHOSOCIOCULTURAL PERSPECTIVE

It is argued that in examining the academic sucoésatinos, it is important to
understand the multidimensional components of loatieducational experiences.
Consequently, it is crucial that the individualyganmental/social context and the role of
culture be considered (Castellanos & Jones, 2008)ereas the literature has identified
factors that may be important to Latinos’ acadesniccess, a collective examination of
these factors remains. Integrating the contexti@iuniversity setting with the
psychological and cultural issues of Latino studemtl yield a more holistic
representation of the factors that affect theidaoaic persistence. It is important to
investigate the contextual considerations of thignbacollege student experience and how
it relates to their success in higher educatioartier, examining the impact of these
various factors would provide valuable informattbat would assist in developing a
model for academically successful Latino collegelsnts.

The psychosociocultural framework addresses camaéfactors that contribute to
the academic persistence of Latinos which havendfez=n overlooked in the persistence
literature. Originally developed for counselingtiba college students (Gloria &
Rodriguez, 2000) the framework has also been usegamining academic persistence of
Latino high school students (Castillo, 2002) andargraduates (Gloria et al., 2005).
Specifically, the psychosociocultural approach eagimes the dynamic and interdependent

relationships of student dimensions (psychologioaicerns, social support systems,
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cultural factors, and university environmental @xts) related to their persistence. This
approach assumes person-environment interactionbioch each dimension,
psychological, social, and cultural is equally velet to and informative about Latino
educational experiences (Castellanos, Gloria & Kauna, 2006). According to this
framework, understanding students’ perceptions fnonitiple dimensions is important
when examining academic persistence.
Factors Promoting Academic Persistence in Latindl€ge Students

The literature on the academic persistence ohbatollege students holds that
there are variables that positively contributeht® academic persistence of students. The
variables that consistently were evident in therditure are family support, peer support,
faculty mentorship and positive professor inte@atdi and positive perceptions of the
university environment. A discussion of thesedastind their importance to the success
of Latino students is provided.

Family support

In examining factors that contribute to the acadesniccess of Latino university
students, Arellano & Padilla (1996) report the pdwleeffect of parental influence on
student’s academic success. Each respondent kfertie critical importance of parental
support and encouragement. Several of the resptsdaid that their parents were the
most influential motivating factor and continuedbi®the main force for succeeding in
their university studies. Likewise, Flores (1992ports that the more continuous
encouragement there is toward educational endeaydrsth mothers and fathers, the
more likely the Latino students will persist in legle. However, Zambrana, Dorrington,

and Bell (1997) contend that family support may l@enough to counteract the
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difficulties experienced in college or to overcothe limited financial resources and the
institutional barriers that they also face. Conssdly, it is important to identify other
social variables, such as support from peers amdarship that are most influential in
Latino student’s academic persistence.

Peer support

Knowledge that there are other Latino students arecexperiencing similar
academic and personal obstacles serves to botstBdence and unity. Hurtado et. al
(1998) state that peer groups are critical in sttaleducational experience. Additionally,
Cooper et al. (1998) report that peers serve asritapt sources of both emotional and
instrumental support by encouraging students asidtasy them in course work. Although
faculty play an important role in the educationavelopment of students, many
researchers believe that student peer groupsraeyaesponsible for students’
undergraduate socialization process (Hurtado £1898). Thus, it is essential for students
to have the support from their peers in order &zhetheir full potential as an
undergraduate, both socially as well as academic&8imilarly, Tinto (1993) reports that
the persistence of students of color often hingesuhere being a sufficiently large
number of similar types of students on campus witbm to form a viable community.

Hurtado and Carter (1997) also report that these g@ups can both meet
students’ immediate needs and link students tdatiger whole of campus life. Specific
activities may encourage a broader sense of gronpsion and enhance an individual’s
sense of affiliation and identification with colkeg For Latino students who attend
predominantly White universities’ feeling at homethhe campus community is associated

with maintaining interactions both within and odtsithe college community.
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Mentors and Interactions with Professors

Mentoring individualizes a student’s education Bbgwaing or encouraging the
student to connect with faculty who are experienoealparticular field or set of skills
(Decoster & Brown, 1982). Mentors also contribiatéhe academic persistence of
students by having them commit to their potentsahatudent and further excel in their
field of interest (Healy, 1997). Additionally, skents who experience a high degree of
faculty interaction seem to take a far more aatole in their own education than do other
students (Decoster & Brown, 1982). Tinto (1993)oms that frequent contact with
faculty appears to be a particularly important edatmn student persistence. These
contacts appear to be strongly associated withraoed academic persistence.

For Latino students, the importance of role modeld mentors cannot be
underestimated. The sheer presence of Latinotfaalo have navigated and succeeded
within the educational system proves to Latino shid that they can also academically
succeed (Verdugo, 1995). Latino mentors can afthaatudents by providing them with
guidance, accessing support systems, knowing atifbertent academic or financial
opportunities and believing in their personal poaed confidence within the academic
environment (Gloria, 1999). Professors are alssumique position to impact the
achievement and provide support to students. Saty, professors who are able to
communicate that they are comfortable and apprdéela their interactions with students
from diverse backgrounds are more likely to eaerdspect of their students (Cokley et
al., 2004). In attending to the quality of interans with their students, professors can
make the difference for Latino and other raciali@hminority students in making them

feel connected to the university and persistingremluation. The need for a culturally
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relevant and supportive university environmentleesn identified as crucial to Latinos’
academic persistence (Gloria, 1997).
University Environment

The university environment consists of a varietyaators including the student
learning and training environment, academic cuhuiey faculty environment, and
academic and personal support systems (Gloria &Bmvis, 1997). Gloria and Pope-
Davis (1997) assert that it is crucial that studdeél that the university environment is
welcoming and provides a culturally relevant andusive place for students.

Latino students’ perceptions of their universityieonment have considerable
impact on their academic lives (Hurtado et al, J99%pecifically, Hurtado, Carter, and
Spuler (1996) found that experiences of discrimamahad a depressing effect on Latino
students’ feelings of attachment to their instaati The perception of racial/ethnic tension
was directly associated with lower levels of peesa@amotional adjustment, attachment to
the institution, and adjustment in the academicsouial realms. Thus, perceptions of the
university environment are important to how thedstut experiences the environment.

Similarly, Nora and Cabrera (1996) report that pptions of prejudice and
discrimination negatively affect the adjustmentrohority students in college while
damaging the cognitive and affective outcomes aatamtwith college. This finding
suggests that how students view the universityrenment may have a considerable
impact on how they perform in college.

Specifically, Gloria (1999) reported that confragtinegative environmental
contexts could result in decisions not to persistus, understanding perceptions of the

environment and subsequent academic comfort ohdallege students is particularly
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important in studying academic persistence (Gldtiapius, Hamilton, & Wilson, 1999;
Hernandez, 2000). A relationship between cultaoalgruence and persistence decisions
has been found for Latino students which warramds this factor is also examined (Gloria
& Robinson-Kurpius, 1996).

Cultural Congruity

A closely related construct to the university eamiment is cultural congruity,
which refers to the cultural fit or match betweer's internal values and those of the
university environment (Gloria & Robinson-Kurpid€996). It is critical to also examine
the cultural congruence of the university environtrte the culture of the Latino student.
Thus, a presentation of the findings of the cultaomgruity or cultural fit of the university
environment to Latino culture will be discussed.

Several studies have documented the positive sftbat a culturally congruent
environment has on the academic success of raulatttainic minorities. One particular
study found that African American students whoradthistorically Black colleges and
universities report higher GPAs than students el@minantly White colleges and
universities (Cokley, 2000). This study potentia@lemonstrates the importance of
examining the cultural environment of the universis it relates to academic achievement.
Nonetheless, this study did not directly examireedtudents’ perceptions of the cultural fit
between their values and that of the universityiremment.

Various studies have reported that ethnic mina@tiygents experience a cultural
shock as they enter predominately White acadersicuions (Fiske, 1988; Choi-Pearson
& Gloria, 1995). This cultural shock may be atiitiéd to the values inherent in the

institution which espouse a White, male, middlesslarientation (Aguirre & Martinez,
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1993; Canabal, 1993). Specifically, these valugsained in the institution promote
competition, independence, separateness, anddudiNsm. It is apparent that
racial/ethnic minority students would experiencelifegs of discomfort or incongruence
because their beliefs, behaviors, and/or valuesdifegr from those of White academic
institutions (Jones, Castellanos & Cole, 2002; al& Pope-Davis, 1997). In particular,
these values would provide challenges for Latimolents whose cultural values

underscore the importance of family, community,p®ation, and interdependence.

The research on the experience of Latino studepixts that Latinos experience
alienation, isolation, and confusion regardingthigihts and roles in the academic setting.
These feelings may result from being one of the lfetino students on campus and having
to constantly question one’s ethnic identity, asgtudent is faced with having to make a
choice between their Latino culture and the maaastr White culture (Fiske, 1988; Ortiz
& Arce, 1983). Latinos’ perception of having to keahis choice may result in feelings of
being “caught in the middle”.

Gloria and Robinson-Kurpius (1996) explain that lth#ino student wants to be
loyal and to identify with her or his own culturalots while at the same time wanting to
“fit in” and succeed within the values of academiiatino students are faced with a
difficult cultural dilemma that calls for them tb@ose between their cultural self and their
academic self (Gloria & Pope-Davis, 1997). It sedhat for the Latino college student, a
balance between both selves, the cultural and awadelf, is challenging because of the
incongruity between their culture and that of tinévarsity. The values and beliefs of a
university minimize student differences and experés, therefore making the experience

unpleasant for many minority students (Gloria & &d&pavis, 1997).
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As a result of a non-inclusive university enviromfd.atino students are faced
with the dilemma of feeling that they have to ch®bstween their cultural community and
a White university community and academic institnt{Gloria & Pope-Davis, 1997).
Latinos often want to be loyal to and identify witteir cultural community, but at the
same time they want to “fit in” at school. The hmgenous values and beliefs of a
university minimize student differences and expwaes, therefore making the experience
unpleasant for minority students. Often, Latinadsints experience alienation, isolation,
and confusion, regarding his or her rights and irokkhe academic setting.

Research also has reported that the lack of kn@geledlthe Latino culture was
found to be a significant factor associated within@students’ perceptions of racial/ethnic
tension and reports of discrimination on campus{@tio, 1994). Hurtado (1994) found
that the majority of Latino students felt that tedents at their institution knew very little
about Latino culture. This lack of knowledge amfkarity with Latino culture may cause
group conflict among the students as well as a ¢d¢kust between the students and the
administration. Moreover, this lack of knowledgayrtause Latino students to feel as if
they are not important to the university or theyp'tlbelong. These negative feelings may
impact Latino students’ decisions to ultimatelyweahe university. Additionally, a
conflict between the students’ values and thogbetiniversity may cause distress and
impact their psychological well-being. Thus, aplexation of Latino cultural values and
examination of their impact on students’ worldviamd perceptions is critical to
understand their experience with a predominantlyt®hstitution to eventually provide

ideas to intervene.
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Latino Cultural Values

Few studies have begun to examine the relatioredtepltural values to Latinos’
educational experiences. In particular, Castillonoley, and Brossart (2004) examined
the influence of cultural orientation and comforthwWVhite cultural values to Latino
students’ perceived distress. Findings indicabed ¢comfort with White cultural values
were related to lower perceived distress. Whigerdsearchers did not promote adherence
to White cultural values for Latino students, tliayed to examine the role of Latino
cultural values.

Another recent study examined the cultural valuatalism as related to Latino
adolescents’ academic attitudes (Guzman, SantiagerdR& Haase, 2005). Findings
indicated that students who were more fatalistrnalestrated less positive attitudes toward
education and school; however, there was not oglgliip with students’ GPA. These
researchers specifically call for this finding @ ibterpreted as a cultural mismatch, rather
than a cultural deficit.

Numerous studies have indicated that Latino caltualues may also be important
to consider in developing interventions for Latinetention (Gloria & Castellanos, 2003;
Gloria, 1999; Gloria & Rodriguez, 2000; Quintanagél, Ybarra, 1991; Vasquez &
Garcia-Vasquez, 1995) however there are no stidaéassess how these cultural values
can impact their persistence decisions. An ingatn of the impact of Latino cultural
values is vital for understanding the experienddsatino students’ given that even for
acculturated students, adherence to cultural vakresains (Castillo, Conoley & Brossart,
2004). Gonzalez (2002) explicitly stated that hatstudents’ cultural way of life provides

the motivation to persist in academic goals in preshantly White environments, thus an
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examination of how cultural values impact psychalabwell-being is also needed.
Appropriately, he asks “If what was meaningful katino] students in the past- their
cultural way of life- is missing in the presentywhare they expected to survive and
persist.” (Gonzalez, pg. 215).

Latino cultural values refer to “cultural scriptshich have been conceptualized as
conscious or unconscious culturally significantuasgtions on which a group centers its
thinking, feeling and behavior. Although Latindogwoups (Mexicans, Cubans,
Salvadorians, Guatemalans, Puerto Ricans, etchiede@ogeneous some common themes
have been identified (Santiago-Rivera, Arredond@&lardo-Cooper, 2002). Even while
some Latino students can become more acculturatéthtte culture, they maintain strong
cultural identities (Torres, Winston & Cooper, 2003 hus, an understanding of these
values is important considering that cultural fastafluence behaviors, emotions, and
thoughts (Lonner & Malpass, 1994). Among theséucal values are the values of
familismo, personalism@nd the expressiai Dios quierg(if it is God’s will).

Familismorefers to the deep feeling for family that pernreedhe Latino culture
and often becomes the basis for individual and gaecisions (Macias-Wycoff, 1996). In
the social organization of Latinos, the family @sidered the single most important
institution. In general, Latinos have a strongifgrarientation in that they value close
relationships, stress cohesiveness and interdepeagdand cooperation among the family
(Santiago-Rivera, Arredondo, & Gallardo-Cooper, 200The family among Latinos has
been a central thread that connects a multituggrands that make up their social world
(Weaver, 1994). Latinos place special emphasmgimnsent, and value on the family when

compared to the U.S. population in general (Alvalez1994). Even among highly
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acculturated Latinos, this family orientation rengastrong (“Latinos in America,” 2000).
Familism has implications for how Latinos maint#ie strength of the family bond
throughout their lives and to put the needs offéimeily before the self.

In addition, the family can be an important reseur Latino students. Terenzini,
et al. (1994) report the importance of family iloyding encouragement to attend college
and to persist and succeed while there. Emotianalfinancial support from the family
often allows students to work toward their fullasademic potential (Leon & McNeill,
1986). Thus, due to the importance of family ie thatino culture, it is critical to examine
the role of family support when considering the@tional arena, specifically academic
persistence, among Latinos.

The value opersonalismaefers to valuing and building interpersonal
relationships and the importance of warm, friendlyd personal relationships (Levine &
Padilla, 1980). This describes the orientation Lizinos have toward people rather than
toward impersonal relationships (Paniagua, 1984y. Latinos, high importance is given
to the qualities of positive interpersonal and abskills such that family members, both
nuclear and extended, maintain mutual dependerttglaseness for a lifetime (Santiago-
Rivera, Arredondo & Gallardo-Cooper, 2002). Lataioldren are taught to have a proper
demeanor and a considerate, helpful and warm apiptoavards others (Falicov, 1998).
This cultural value can have important implicatiémshow Latinos perceive and respond
to environments (Santiago-Rivera, Arredondo & GdilaCooper, 2002). Specifically,
Latinos may experience environments as cold if theepot encounter such an approach in

their interactions.
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Fatalismoor Espiritismorefers to a belief system that assumes the ndtianlittle
in life is under one’s direct control (Falicov, B)9The expressiosi Dios quiereif it is
God’s will) is an indication or form of acceptartat Latinos have no control over what
God has willed. This value makes sense givenlatos often make reference to their
belief in higher powers as a way of making mearn®antiago-Rivera, Arredondo, &
Gallardo-Cooper, 2002). In general, this concefdrs to the extent to which Latinos feel
their destinies are outside their control (Cuelfanold, & Gonzalez, 1995). However,
without interpreting this value in the context efigious views, spirituality, and time
orientation may lead to wrong assumptions abounbat(Santiago-Rivera, Arredondo, &
Gallardo-Cooper, 2002).

Specifically, Falicov (1998) states that some igtsithave indicated that this
fatalistic outlook increases psychological distrggsss, Mirowsky, & Cockerham, 1983)
and also result in limited opportunities to getadhand change life circumstances.
Nonetheless, this is a deficit-oriented theoryabélisma Falicov (1998) states that this
outlook may be a strong resource in encounteriffgrulties in life which is based on a
spiritual orientation rather than that of Amerigastrumentalism.

Additional Latino cultural values includgg@mpatiaand cultural prideSimpatia
refers to being congenial and Latinos’ preferemmeesfisy-going and friendly interactions
with people (Falicov, 1998). Cultural pride refévd_atinos’ belief in actions that enhance
a sense of pride and pride in their cultural hgatéSantiago-Rivera, Arredondo, &
Gallardo-Cooper, 2002).

An explanation of Latino cultural values illuseattheir importance in

understanding Latinos. Given that these cultuatles are central for Latinos’, it offers
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many implications for their worldviews, how theyerpret and perceive environments and
situations, and how they make decisions. In palgrc for Latino college students, Latino
cultural values have many implications for how thealues impact their perceptions of
the university environment. For example, Latinadsints may experience a cultural
incongruence with the university if they feel thiag family is not valued in the
environment. Latino students may want to inclddgrtfamily in university activities
however, if they feel that their families are naleome or valued, they will feel an
imbalance. Additionally, the university may notd@nstand when Latino students are
placing their families’ needs before their own.eTgerception is that the university
rewards only individual actions.

Another example of how adherence to Latino cultuaies may impact Latino
students is that they may perceive the universityadd and unwelcoming if they value
personal relationships rather than formalitiesisTdecomes particularly important when a
Latino student may be reaching out for help andegrpces an impersonal interaction
from an administrative assistant, advisor, or @sée. Such interactions would probably
cause the Latino student to not return to helpwdtichately decide to dropout if he/she
experiences the whole university in this way. Rertif Latino students believe in and
accept God’s will, they may appear to have diffied with a U.S. educational system
(Guzman, Santiago-Rivera & Haase, 2005) that plawpsrtance on planning ahead and
focuses on what the individual can accomplish @ thwn.

Latino students in predominantly White instituticare in a context of two cultures
interacting and experiencing a cultural mismatclhjté&/and Latino (Cummins, 1984,

Watson, Bell, & Chavez, 1994). This mismatch iluea may ultimately lead to decisions
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not to remain in such an environment. Specificddgcause there is no cultural fit and the
environment is not culturally relevant, Latino stats may decide not to persist (Gloria,
1997). Even so, of the students that may decigetsist, feelings of cultural mismatch
may negatively impact their psychological well-lgein

Conclusion

Latino students experience having to choose betweencultural values and those
of the university in order to succeed (Gloria & Bdpavis, 1997). With college attrition
rates rising for Latinos, it is imperative to exf@dhe factors that influence their academic
persistence. This study aims to examine the oglghiips that Latino cultural values will
have on academic persistence decisions and psypbtalovell-being on Latino college
students. An examination of these issues is afigven that research has found that a
cultural fit between Latino students and the envinent increases academic persistence
and psychological well-being (Gloria, 1997; Gloetaal., 2005; Gloria, Castellanos &
Orozco, 2005).

In examining Latino cultural values and their impai academic persistence
decisions or well-being we would gain better infatian about developing interventions
that are culturally relevant for Latino studenks.addition, the knowledge generated from
this study can also provide information about waygh as incorporating Latinos’ cultural
values, that we can make the university environmare culturally congruent for Latino
college students. In summary, in analyzing théousrdimensions of the Latino college
student experience, the ultimate goal is bestiddtied by Gloria and her colleague (1996)
which is “to provide a successful and positive &ait experience for [Latinos] where

they are able to be congruent with their cultuaitage and values” (p.546).
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Towards this goal, this study aims to examine éhationships that Latino cultural
values will have on academic persistence decisaodspsychological well-being on Latino
college students. An examination of these isssiesgtical given that research has found
that a cultural fit between the Latino student #relenvironment increases academic
persistence and positive psychological well-be@p(ia, 1997; Gloria, Castellanos &
Orozco, 2005). Knowledge of how Latino culturalues impact students’ academic
persistence decisions and well-being would fatdithe development of specific
interventions that are culturally relevant for lnatistudents.

CONCLUSION

The academic experiences of Latino college stisd@m greatly impacted by
various contextual factors within their environmant culture. Using the conceptual
framework of the psychosociocultural perspectivevjates a much needed examination
that incorporates psychological, social, and caltaspects of Latino students’ educational
experiences. In particular, this review aimedrovple knowledge that integrates critical
factors related to the academic achievement ohbatollege students. This perspective
provides a more holistic understanding of the expee of Latino college students and
generates valuable information that can be utileteall levels of academia. With a better
understanding of the unique educational experieatkatino college students,
researchers, psychologists, and administratorsbheagore prepared to advance the
academic achievement of Latinos.

Because the experience of Latino students in higtecation is unique and
appears to involve many intricacies in their psyobal, social, and cultural selves, it is

imperative to continue to examine the impact ofcpsgociocultural factors that may
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facilitate their success in higher education. meed for continued research on these
issues and their influence on Latinos’ successitical as Latino students struggle for

equal access, achievement, and representatiogherheducation.
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APPENDIX B
CONSENT FORM

Dear College Student,

Hola, my name is Rocio Rosales and | am a docstualent in the department of Counseling
Psychology at the University of Missouri-Columbisam in the process of collecting data for my
doctoral dissertation, advised by Dr. Kevin Cokléym interested in studying factors that
influence the education of Latino college studeh#sn inviting you to participate and asking for
your assistance in my research by completing samstmpnnaires.

The following information is provided for you to@de whether you wish to participate in this
research study. Your participation will involvdifig out some questionnaires. This is estimated
to take about 30- 35 minutes.

In addition, your participation in this study coydtbvide much needed information to helping
professionals who are interested in enhancingdheational development of Latino students. As

a Latino student, it is my hope that through tkesearch we will be better prepared to help students
like you in your college experience.

This study poses no foreseeable risks to your phlysi psychological well-being. Your
participation is solicited although strictly volany. You should be aware that even if you agree to
participate, you are free to withdraw at any timthaut penalty. In order for the results to truly
represent the current situation of students froor ymiversity, it is important to fully completegh
packet of questionnaires. However, you may choo$¢o answer any questions with which you
are uncomfortable.

Several steps will be taken to protect your idgnititthis study. You will not be asked any
identifying information on the research surveyfie Tompleted surveys will be kept in a secure
location. The results of this participation wi# bonfidential. The data will be summarized and
reported only in group form.

Upon completion of the questionnaires, you will édlve opportunity to enter your name in a raffle
to win 1 of 5 $20 gift certificates to Amazon.coft.the end of the survey, you will be prompted
to fill out a form with your contact information,hich will in no way be linked to your surveys.
Once the raffle has been conducted, your contémtnration will be destroyed.

If you have any questions regarding this studyagaefeel free to contact me at rrwtb@mizzou.edu.
If you have questions regarding your rights asseaech participant, contact the Campus
Institutional Review Board at the University of iauri-Columbia at (573) 882-9585.

Thank you in advance for your time, cooperatior participation in this research project! | wish
you and your family continued success in your etioga

Sincerely,

Rocio Rosales, M.A. Kevin Cokley, Ph.D.

Doctoral Candidate Associate Professor
University of Missouri-Columbia University of Misuri-Columbia
16 Hill Hall 16 Hill Hall

Columbia, MO 65211 Columbia, MO 65211
rrwtb@mizzou.edu cokleyk@missouri.edu
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APPENDIX C

PERSISTENCE VOLUNTARY DECISIONS DROPOUT SCALE

Strongly Disagree Neutral Agree Strongly
Disagree Agree
1 2 3 4 5
SD SA
Please use the 5-point scale above and circle tnest accurate response:
. . . . . . . . 1 3 5
Since coming to this university | have developextselpersonal relationships with
other students.
. . N 1 3 S)
The student friendships | have developed at thigeusity have been personally
satisfying.
1 3 5
My interpersonal relationships with other studdrgse had a positive influence or
my personal growth, attitudes, and values.
1 3 5
My interpersonal relationships with other studdrase had a positive influence of
my intellectual growth and interests in ideas.
1 3 5
It has been difficult for me to meet and make filiemwith other students.
1 3 5
Few of the students | know would be willing todistto me and help me if | had a
personal problem.
o : : 1 3 S)
Most students at this university have values atithdés different from my own.
1 3 5
My nonclassroom interactions with faculty have haubsitive influence on my
personal growth, values, and attitudes.
1 3 5
My nonclassroom interactions with faculty have hambsitive influence on my
intellectual growth and interest in ideas.
1 3 5
My nonclassroom interactions with faculty have lagabsitive influence on my
career goals and aspirations.
1 3 5
Since coming to this university | have developedioae, personal relationship with
at least one faculty member.
1 3 5
| am satisfied with the opportunities to meet ameriact informally with faculty
members.
1 3 5
Few of the faculty members | have had contact aithgenerally interested in
students.
_ _ 1 3 5
Few of the faculty members | have had contact asthgenerally outstanding or
superior teachers.
o : 1 3 S)
Few of the faculty members | have had contact asthwilling to spend time
outside of class to discuss issues of interestrapdrtance to students.
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1 2 3 4 5
Most of the faculty | have had contact with arerasted in helping students grow
in more than just academic areas.

1 2 3 4 5
Most faculty members | have had contact with amugeely interested in teaching

1 2 3 4 5
| am satisfied with the extent of my intellectualv@lopment since enrolling in this
university.

1 2 3 4 5
My academic experience has had a positive influencey intellectual growth ang
interest in ideas.

1 2 3 4 5
| am satisfied with my academic experience atuhisersity.

1 2 3 4 5
Few of my courses this year have been intellegtusiinulating.

1 2 3 4 5
My interest in ideas and intellectual matters Imasgased since coming to this
university.

1 2 3 4 5
I am more likely to attend a cultural event (foaeple, a concert, lecture, or art
show) now than | was before coming to this univgrsi

1 2 3 4 5
| have performed academically as well as | antieipa would.

1 2 3 4 5
It is important for me to graduate from college.

1 2 3 4 5
| am confident that | made the right decision in@$ing to attend this university.

1 2 3 4 5
It is likely that | will register at this universiinext fall.

1 2 3 4 5
It is not important to me to graduate from thisvensity.

1 2 3 4 5
| have no idea at all what | want to major in.

1 2 3 4 5

Getting good grades is not important to me.
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APPENDIX D

LATINO(A) VALUES SCALE

Use the scale below to indicate the extent to whiglou agree with the value expressed in each

statement.
Strongly Disagree Disagree Agree Strongly Agree
1 2 3 4
SD D A SA
1 2 3 4
One does not need to follow one’s cultural customs.
2 3 4
One does not need to be loyal to one’s culturatdge.
2 3 4
One’s bond with one’s cultural group must be vergrsy.
1 2 3 4
One must preserve one’s cultural heritage.
- 1 2 3 4
One should never lose one’s language of origin.
1 2 3 4
One should work to preserve the language of orthis@group.
1 2 3 4
A man must provide for his family financially.
1 2 3 4
One should be able to question one’s elders.
: : 1 2 3 4
One should never bring shame upon one’s family.
1 2 3 4
One does not need to practice one’s cultural catiss.
1 2 3 4
A man’s strength comes from being a good fatherharsthand.
1 2 3 4
One does not need to be emotionally affectionafartiliar individuals.
1 2 3 4
A woman should sacrifice everything for her family.
1 2 3 4
One’s successes should be attributed to one’syamil
1 2 3 4
A mother must keep the family unified.
1 2 3 4
One does not need to always present oneself alikéo others.
1 2 3 4
A woman is considered the backbone of the family.
1 2 3 4
One’s family is the main source of one’s identity.
1 2 3 4
One must not offend others.
: 1 2 3 4
One does not need to always be cordial to others.
1 2 3 4
One must defer to one’s elders for advice.
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One does not need to have faith in premonitions. 1 2 3 4

1 2 3 4
One must maintain a sense of interdependence wils group.

1 2 3 4
One does not need to trust a higher being.

1 2 3 4
One does not need to maintain one’s cultural ficaust

1 2 3 4
One does not need to always support one’s group.

2 3 4
One must help one’s group to achieve its goals.
2 3 4

One does not need to always avoid conflict witrecth

1 2 3 4
A woman must be a source of strength for her family

1 2 3 4
One should be respectful to people who have a hgjhéus.

1 2 3 4
One should never offend one’s elders.

1 2 3 4
A woman does not need to successfully endure aérady.

1 2 3 4
A woman should be the spiritual leader in the fgmil

1 2 3 4
One does not need to preserve the customs of onklsal background.

1 2 3 4

One must be proud of one’s cultural group.
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APPENDIX E

PSYCHOLOGICAL WELL-BEING SHORT SCALE

Please read the following statements and indicatewyr level of agreement by circling the

number that best applies.

Strongly
Disagree

Strongly
Agree

1 2 3 4

6

| tend to be influenced by people with strong omirsi.

In general, | feel | am in charge of the situatiomvhich I live.

| think it is important to have new experienced ttallenge how you think about
yourself and the world.

=

N|

W

IN
(&)

o)

Maintaining close relationships has been diffieuit frustrating for me.

| live life one day at a time and don't really thiatbout the future.

When | look at the story of my life, | am pleasemhthings have turned out.

| have confidence in my own opinions, even if tleg contrary to the general
consensus.

[ ST R N

N N N N

W W W W

BB OB S
o o o1 Ol

o O O O

The demands of everyday life often get me down.

For me, life has been a continuous process ofilegrohanging, and growth.

People would describe me as a giving person, wiliinshare my time with others

Some people wander aimlessly through life, but Inminone of them.

| like most aspects of my personality.

| judge myself by what | think is important, not the values of what others think
is important.
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N N N N N N

W W W W W W

B S T
oy o o o o1 o

o O O O O O

| am quite good at managing the many respons#slitf my daily life.

| gave up trying to make big improvements or charigany life a long time ago.

| have not experienced many warm and trustingicgiahips with others.

| sometimes feel as if I've done all there is tardtfe.

O N T N S SN

N N N N N

W W W W W
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o O O O O

In many ways, | feel disappointed about my achiexatsin life.
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APPENDIX F

CULTURAL CONGRUITY SCALE

For each of the following items, indicate the extdrio which you have experienced the feeling

or situation at school. Use the following ratings:

Strongly Strongly
Disagree Agree
1 2 3 4 5 6 7
SD SA

1 2 3 4 5 6 7
| feel that | have to change myself to fit in ahsal.

1 2 3 4 5 6 | 7
| try not to show the parts of me that are “ethily¢dased.

1 2 3 4 5 6 | 7
| often feel like a chameleon, having to changeatiydepending on the
ethnicity of the person | am with at school.

1 2 3 4 5 6 | 7
| feel that my ethnicity is incompatible with othstudents.

1 2 3 4 5 6 | 7
| can talk to my friends at school about my fanaihd culture.

1 2 3 4 5 6 | 7
| feel | am leaving my family values behind by gopito college.

1 2 3 4 5 6 | 7
My ethnic values are in conflict with what is expegtat school.

1 2 3 4 5 6 | 7
| can talk to my family about my friends from schoo

1 2 3 4 5 6 | 7
| feel that my language and/or appearance malkardt for me to fit in with
other students.

1 2 3 4 5 6 | 7
My family and school values often conflict.

1 2 3 4 5 6 | 7
Given my ethnic background, | feel accepted at stho

1 2 3 4 5 6 | 7
Given my ethnic background, | feel as if | belomgthis campus.

1 2 3 4 5 6 | 7
| can talk to my family about my struggles and a@ms at school.
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APPENDIX G

UNIVERSITY ENVIRONMENT SCALE

For each of the following items, indicate the extdrio which you have experienced the feeling

or situation at school.

Strongly
Disagree

Strongly
Agree

1 2 3 4

7

SD

Class sizes are so large that | feel like a number.

The library staff is willing to help me find matels/books.

University staff have been warm and friendly.

N N N

o O O

| do not feel valued as a student on campus.

N|

o)

Faculty have not been available to discuss my amede
concerns.

[ERN

N

W W W W W

B L

o1 o o] o O

(o)

~

Financial aid staff have been willing to help mehafinancial
concerns.

The university encourages/sponsors ethnic grougsopus.

There are tutoring services available for me onpan

The university seems to value minority students.

Faculty have been available for help outside afxla

The university seems like a cold, uncaring placea¢o

Faculty have been available to help me make calrsies.

| feel as if no one cares about me personally @nddimpus.

| feel comfortable in the university environment.

N e e e e = =

N N N N NN NN N
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APPENDIX H

ACCULTURATION SCALE FOR MEXICAN AMERICANS — I

Not at All Very little or not Moderately Much or very Extremely often
very often often or almost always
1 2 3 4 5
NA|VL [ M [VO [AA

Please refer to the scale above to answer the fallmg items:

1 2 3 4 5
| speak Spanish.

1 2 3 4 5
| speak English.

1 2 3 4 5
| enjoy speaking Spanish.

1 2 3 4 5
| associate with Anglos.

1 2 3 4 5
| associate with Mexicans and/or Mexican Americans.

1 2 3 4 5
| enjoy listening to Spanish language music.

1 2 3 4 5
| enjoy listening to English language music.

1 2 3 4 5
| enjoy Spanish language TV.

1 2 3 4 5
| enjoy English language TV.

1 2 3 4 5
| enjoy English language movies.

1 2 3 4 5
| enjoy Spanish language movies.

1 2 3 4 5
| enjoy reading books in English.

1 2 3 4 5
| enjoy reading books in Spanish.

1 2 3 4 5
| write letters in Spanish.

1 2 3 4 5
| write letters in English.

1 2 3 4 5
My thinking is done in the English language.

1 2 3 4 5
My thinking is done in the Spanish language.

1 2 3 4 5
My contact with Mexico has been.....

1 2 3 4 5
My contact with the USA has been.....

1 2 3 4 5
My father identifies or identified himself as 'Meano’.

1 2 3 4 5
My mother identifies or identified herself as 'Meamna’'.
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1 2 3 4 5
My friends, while | was growing up, were of Mexicangin.

1 2 3 4 5
My friends, while | was growing up, were of Angldgin.

1 2 3 4 5
My family cooks Mexican foods.

1 2 3 4 5
My friends now are of Anglo origin.

1 2 3 4 5
My friends are now of Mexican origin.

1 2 3 4 5
| like to identify myself as an Anglo American.

1 2 3 4 5
| like to identify myself as a Mexican American.

1 2 3 4 5
| like to identify myself as a Mexican.

1 2 3 4 5

| like to identify myself as an American.
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APPENDIX |

DEMOGRAPHIC FORM

Gender: Age: Relational Status:
0 Male 3 Single O Married/Partnered
O Female GPA: O Living with significant other/not Married

0 Have a significant other/ not living together
O Separated O Divorced 0 Widowed
What is your race / ethnicity? (Check one)

O Mexican-American/Chicano [ Cuban-American O Central-American

O Puerto Rican-American O South-American O Spanish-American

O African American O Asian American or Pacific Islander

O Caucasian O Native American O Multiracial/Biracial (specify):

O Other (specify):

WhICh generation best applies to youCheck only one.

0generatmn You were born in Mexico or other country.
2n generation= You were born in USA; either parent born in Mexor other country.
3" generation= You were born in USA, both parents born in USAd all grandparents born in Mexico or
other country.
4™ generation= You and your parents born in USA and at leastgnandparent born in Mexico

or other country with remainder born in the USA.

O 5" generation= You and your parents born in the USA and alhdmarents born in the USA.

aada

a

Year in college: Where do you live?

O Freshman 0 on-campus housing

0 Sophomore O off-campus housing with friends

3 Junior 3 off-campus housing with family

3 Senior 3 other

3 Other

What is the highest academic degree you expect tara? | value the degree that | am currently working
O Bachelor of Arts or Science toward (select one):

O Master of Arts, Master of Science O Strongly Disagree O Strongly Agree
0 MBA ODisagree 0 Agree

0 J.D (Law) O Slightly Disagree 03 Slightly Disagree

O M.D. (Medicine)
3 Ph.D. or Ed.D.

How would you identify your social class?
0 Working class

O Middle class

O Upper-Middle class

O Upper class

Approximately how many miles is this university fran your hometown?
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Rocio Rosales Meza is a first-generation Mexicamefican raised in Santa Ana,
California by her mother, Evelia Meza, along wittr bwo younger sisters, Dalia and
Susan Rosales Meza. She is fluent in Spanishrgogisespending time with her family
in Santa Ana and Jalisco, México. Ms. Rosales Mgaduated from the University of
California-Irvine with a B.A. with honors in psyclegy, cum laude, and Phi Beta Kappa
in 2002. She is currently a doctoral candidatdnen@epartment of Educational, School,
and Counseling Psychology at the University of MissColumbia. Her primary
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American college student development, and multicaltand diversity issues. After
completing her doctorate, Ms. Rosales Meza plamstton to Southern California to

reunite with her family and give back to her comiyuas a psychologist and educator.
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