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ABSTRACT

Using the unified theory of acceptance and use of technology (UTAUT) model,
this paper seeks to explore student’s experiences in using Sakai, a learning
management system at Brock University. Adopting a mixed methods approach,
the study examined the effects of performance expectancy, effort expectancy,
social influence and facilitating conditions on user satisfaction. Further inquiries
were made on the moderating effects of both gender and the technology
experiences of students and how these variables impacted their experiences. The
results indicate that although students perceive Sakai as a useful learning tool,
they were concerned about the platform’s ease of use. Aside from technology
experience the results showed that gender and the cultural background of
students did not determine the extent to which a student would achieve

satisfaction using Sakai.

KEYWORDS: ICT, Learning Management System, Sakai, UTAUT

model, Hofstede’s Cultural Dimension
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1. INTRODUCTION

In contrast to the Industrial Revolution era, which was built on machinery,
skills and labour, the twenty-first century thrives on information communication
technology (ICT) (Pillay et al., 2004). As an imperative part of today’s society, ICT
has brought about rapid transformation in various fields, such as education and
politics among others (Yusuf, 2005; Reddy, 2000), and this calls for the need to
launch inquiries into how individuals are adopting new technologies and adapting
to established ones. An individual’s decision to embrace, adapt and apply newer
forms of technology has unsurprisingly become a research area of global concern
(Bombast & Barky 2007; Denktash et al. 2007). Technology adaptation in this
study is defined as a student’s ability to adapt new and emerging technologies into
their academic activities and how these changes are managed (Oatmeal & Ayhan,
2008). Specifically, it refers to how students adapt to using Sakai, an existing
learning management system at Brock University and how this platform impacts
their academic work.

Within institutions of higher learning, the impact of ICT systems has become
enormous. Some studies have suggested that traditional forms of teaching and
learning may be inadequate in meeting the needs of growing student populations
(Pillay et al., 2004) hence universities are turning to new technologies and learning
platforms to revolutionize the face of teaching and learning.

In view of this, most universities globally have restructured their academic

activities along digital lines to meet up with the technological demands in this



information age (Selwyn, 2007). These technological platforms are used to
supplement traditional forms of teaching and learning. Platforms such as learning
management systems, e-journals, plagiarism detection tools, emails, digital library
systems and more are now being increasingly adopted by universities (Henderson
et al.,, 2015). An example is Brock University’s Sakai platform, an open source
system, which has been adopted to serve as an advanced learning tool.

Undoubtedly, these technological platforms have the potential of impacting
the quality of teaching and learning. These platforms also enhance students’ skills
through their constant engagement. Studies have shown that regardless of
students’ previous experiences with technology, they expect to acquire more
technological skills through their degree program (Haywood et al., 2004: Macleod
et al., 2002). As they progress academically, they expect to be exposed to new
and emerging technologies and learning management systems and to be trained
extensively on how to use them. These skills are seen as assets, which can
improve both their personal and professional lives.

However the growing nature of technologies make technology adoption in
some universities difficult and frequently stressful (Losh, 2014), which make it
difficult for some universities to meet students’ expectations. Even in situations
where universities keep up with the growing trends, the cultural background and
the differences in students’ experiences prior to university enrolment make
adaptation to available technologies and learning managements systems a
growing concern. These differences among students have awakened the concerns

of researchers within the field of information systems (1S).



My study aims to contribute to the growing body of research conducted
within this field by analyzing the application of information communication
technology within the context of a learning management system. It investigates
the experiences of first year undergraduate students in their efforts to adapt to
Sakai, a learning management system adopted by Brock University. Through the
lens of the Unified Theory of Acceptance and Use of Technology (UTAT) model,
the study seeks to:

e Explore the relationship between students’ technology experience and their
adaptation to Sakai (Brock University’s learning management system)
e Examine the impact of gender on students’ adaptation to Sakai (Brock

University’s learning management system)

e Examine the influence of cultural orientations on the adaptation efforts of

students to Sakai (Brock University’s learning management system)

Understanding these experiences is of the utmost importance due to the
fact that Sakai is new to first year university students. Despite the notion that
university students may be “tech-savvy” (Oblinger & Oblinger, 2005; Palfrey &
Gasser, 2008; Prensky, 2001), they are likely to encounter challenges with regards
to navigating their new academic context physically, psychologically, emotionally,
and technologically. However, while many studies focused on these first three
adaptation categories (James et al., 2010; Friedlander et al., 2007), fewer studies
have investigated students’ technology adoption broadly (Im et al., 2008, Ong &
Lai, 2006). Considering the differences in gender, students’ previous technology

experiences and cultural backgrounds, students are likely to have different



adaptation experiences in using Sakai. These differences among students’

adaptation make this research important.

1.1. RATIONALE

These questions are explored in the study because first year of university
education is perhaps the most critical year of post-secondary education (Faleel et
al.,2012; Dyson, R., & Renk, K.,2006; Chataway, C. J., & Berry,1989).Students
are expected to manage the changes associated with living and learning within a
university environment away from the norm they are accustomed to (Hardy et al,
2008). Also, due to the growing technology integration within higher educational
settings, first year students are also faced with external pressures to adjust
academically to new learning technologies and learning management systems
either voluntarily or as a mandatory practice. These expectations from authorities,
more often than not, ignore the previous technological experiences and cultural

backgrounds of students (Idowu,et al., 2004).

While this transition is an important aspect of students’ lives, little empirical
research has been published on the adjustment of first year students (domestic
and international students) adaptation to available learning management systems
within a university context(Paechter et al.,2010). Studies conducted on the
transition of first year students mainly focus on how students use existing
technologies voluntarily (Margaryan et al., 2011) and the access of students to
emerging learning technologies (Kennedy et al. 2008). Research has identified

some of the emerging technologies as virtual and remote laboratories, wearable



technology, cloud computing, learning analytics, open content, 3D printing,
MOOCs, games and gamification, tablet computing, and mobile learning (Johnson
et al, 2015). However few studies address the challenges first year students
experience when they are expected to adapt to learning management system
such as Sakai in a mandatory setting. Premised on this research gap, this study
aims to gain insight into the experiences of students using Sakai in a mandatory

setting at Brock University.

2. CONTRIBUTION OF THE STUDY

By drawing on the experiences of first year students, | aim to contribute to
the small but growing literature on the Sakai adaptation experiences of university
students. This study is of both theoretical and practical importance due its unique
approach. The paper captures these experiences from the perspective of the
students and not from the perspective of the institution, as seen in most studies
(Yueh & Hsu, 2008; Panda & Mishra, 2007; Mortera-Gutierrez, 2006). This
approach is fundamental as it shifts attention away from the university’s view of
students’ experiences toward one where the real experiences of end users are
captured (Ophus & Abbitt, 2009; Park, 2009).

With the majority of studies adopting the UTAUT theory in a voluntary setting, the
application of the UTAUT theory in a mandatory setup will help illuminate the
unique experiences of students in a mandatory setting. This study also

incorporates variables, such as gender, students’ cultural background, and their



technology experience as a way to better explain how their adaptation to Sakai
was influenced.

Further, it is beneficial as it provides appropriate suggestions that can assist
professors at Brock University and other universities who use Sakai to improve
students learning experiences.. In addition, the study can provide
recommendations for universities on how to prepare the right environment before
introducing new platforms to students. It will also provide information for Brock
University to assess the effectiveness of the Sakai platform and its impact on
students’ learning. Results from this study will provide information that can assist
when establishing support systems for undergraduate students in general on how
best to use Sakai at Brock.

Finally, evidence-based inquiry of students’ Sakai experiences is vital in
informing higher educational policies and practices. Also, it will provide the IT
department with the necessary information that will assist them when reviewing
the effectiveness of the platform and the changes that can be implemented to

make the platform user friendly.

3. LITERATURE REVIEW

3.1. INFORMATION COMMUNICATION TECHNOLOGY (ICT)

The twenty-first century has been characterized by emerging technological
advancements that have immense impact on everyday living. Many universities

appreciate the transformative prowess of emerging technologies (Marriott et al.,



2004; Shield, 2000) and continuously roll out various strategic initiatives that seek
to integrate various forms of technologically inclined tools into their academic setup
(Hénard & Roseveare 2012; Vajargah et al., 2010; Edwards, et al., 2006; Currier,
2001). These integration efforts have the potential to enhance students’
independent learning (Beetham & Sharpe, 2013; Claudia et.al, 2004) and
consolidate knowledge taught within a field. Studies have further argued that social
platforms, such as chat forums, Facebook, and Twitter also provide an avenue that
can be adopted to facilitate peer discussions (Hartford, 2005; Hobbs, 2002).

Through an array of ICT channels, universities are now better positioned to
meet a variety of students’ learning needs and styles (Cavas & Cavas, 2009; Leach
et al., 2005). Through training and engagement, universities can take advantage
of the variety in ICT channels to bridge the skill gap between novice users of ICT
tools and individuals who are relatively experienced due to their background and
early familiarity with various technological tools.

Technology integration also provides numerous benefits for faculty
members. Eyon (2005) suggests that although some lecturers are not familiar with
the current technology trends, they are motivated to adopt ICT tools to improve the
teaching both in their classrooms and online. This adoption has also become
necessary due to the rising teacher-student ratios in universities, making it
extremely difficult for professors to address questions from students in a
comprehensive manner within the allocated time frame. Professors therefore find
it convenient to use learning management systems to support traditional classroom

teaching (Johnston & Huczynski, 2006).



3.1.1. LEARNING MANAGEMENT SYSTEMS

Learning management systems are web-based systems that afford users
(both instructors and students) the ability to submit and receive assignments,
share academic resources and also interact and receive feedback (Lonn &
Teasley, 2009). Within the past decade, most universities have made strenuous
efforts to adopt varying forms of learning management systems (LMS), also known
as course management platforms to complement traditional forms of teaching and
to also support learning either in a distance learning environment, self-paced
learning or a blending learning environment (Suleman,2008, Dagger et al., 2007;
Arabasz & Baker, 2003).

Hawkins & Rudy (2007) report that more that 90% of North America
universities and colleges have rolled out one or more learning management
systems in the form of either Sakai, Moodles, Blackboard, Linux or similar learning
management platforms. This adoption trend is not only prevalent in North
American countries but also in countries such as Australia, Ghana, China, the
United Kingdom and other countries (Andrews &Daly, 2008: Obuobi et al.,2006
Sclater, 2008: Pan &Bonk,2007). Internationally, Red Flag Linux and Sakai have
been adopted in universities to control IT cost, encourage collaboration among
students and also to improve access to academic resources and (Pan &
Bonk,2007, Obuobi et al,2006).

These learning management systems (LMS) can be grouped into two main

categories: Open source systems and Proprietary solutions. Open source systems



constitute applications, such as Moodle!, Sakai?, Tutor® and Whiteboard* while
proprietary solutions include applications, such as WebCT/Black board® Grade
point® Desire2Learn’ and Learn.coms.

Open source initiatives are platforms accessible to anyone without license
constraint. In contrast, proprietary solutions are software products developed with
the aim of making profit from users through rental and sale of the software as well

as users paying license fees occasionally (Khelifi et al., 2009).

Studies regard open source systems (OSS) as platforms that enable
power distribution and encourage academic collaboration and discussions among
both instructors and students. This research will specifically explore students Sakai
experience at Brock university.® Dagger et al., (2007) regard Sakai, a second-
generation open source learning management system as an improvement over
most first generation proprietary solutions such as black-box. They also uphold
Sakai as a much more flexible— platform compared to most proprietary solutions
which they observe are more linear and useful for specific purposes and therefore
do not afford decision makers the room to apply various forms of adjustments and

modifications to suit students’ specific needs.

! (http:// www. moodle.org),

2 (http:// www.sakaiproject.org),

3 (http:// www.atutor.ca)

4 (http:// whiteboard.sourceforge.net

5 (http:// www.blackboard.com)

6 (http:// www.gradepoint.net)

7 (http:// www.desire2 learn.com)

8 http:// (www.learn.com).

9 Open Source Initiative, “Home—Open Source Initiative,” Open Source Web Site,
http://www.opensource.org/, Mar. 2007
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In addition, Courant & Griffiths (2006) notes that there is less demand for

proprietary solutions compared to open source systems now by users. They
identified that the main reason for this shift in demand is the cost associated with
the use of proprietary solutions.
As a cost cutting measure most universities channel their resources into
improving their adopted open source initiatives. For instance, a survey conducted
in 2011 by ITC reported a 6% drop in Blackboard usage but a 10% increase in
Moodle usage!®. Another reason attributed to the preference for open source
systems is the ability to reduce dependence on software owners.!!

Notwithstanding the advantages associated with open source systems,
Williams et al., (2005) notes that there are significant costs associated with
training and the implementation of open source systems.

In a study conducted on Moodle, an open source system, Andrews and Daly
(2008) note that students acknowledged that open source systems have some
limitations that need to be addressed. Nonetheless they regarded the platform as

efficient for encouraging academic collaboration..

Also, a research study conducted among university tutors on their
experiences with Sakai showed that respondents regarded the platform as simpler
to use compared to Blackboard, but they indicated that Sakai lacked some

advanced functionalities compared to other proprietary solutions such as

10 http://www.moodlenews.com/2011/blackboard-usage-drops-6-moodle-grows-to-10-market-
share-according-to-itc-survey/

11 Computer Economics, “The Key Advantage of Open Source,’(Retrieved from
http://www.computereconomics.com/article.cfm?id=1043, 2005)
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Blackboard(Suri & Schumacher,2008). Despite some of its limiting features,
respondents appreciated the fact that Sakai has tools such as chat forums, grade

book, dropbox, email systems among other useful features (Simonson, 2007).

Dagger et al, (2007) argued that the platform is teacher-centric as it gives
more power to course professors or administrators rather than to the learner. Mott
(2010) observes that this is due to the inability for the learner to initiate his or her
learning activities on the platform (Dagger et al, 2007). In the design of the Sakai
platform, Suleman (2008) argues that the focus was heavily placed on the how
the portal will improve the courses and modules offered rather than the individual
learning experiences'?. These observed learner experience gaps sets up an

important foundation for this study.

4. GENDER

Current studies within the field of gender and technology have suggested
a shift in the way gender related issues are researched (Anderson et al. 2008,
Vekiri & Chronaki, 2008; Volman et al., 2005). From a broader perspective,
gender can be regarded as the way ‘men’ and ‘women’ are perceived and
expected to behave in the society (Feingold, 1993). Schweingruber (2001)
observes that a person’s exposure to and/or the use of technology may
sometimes be constructed along gender lines in some countries. Gender has

been found to have profound influences on individual attitudes and perceptions

12 Sakai was designed through a collaborative effort by a team of univeristies(University of
Michigan, Stanford University, Indiana University, (Farmer & Dolphin,2005)
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toward the use of new technologies (He & Freeman, 2009; Pagram et al. 2006;
Burn et al. 2005; Eastmond 2000). Within certain societies there are conventional
rules that indicate what is suitable for boys and girls in terms of online
engagements and technology use (Johansson 2000; Walkerdine, 1997).

The inequality in access may result in some individuals gaining higher skill levels
than others (Pajares & Schunk, 2001) due to the unequal access and
opportunities for one gender group. More often than not, those who benefit from
the skewed access to technology are mostly males (Cassidy & Eachus, 2002;
Carrey et al, 2002; Mumtaz, 2001; Kirkpatrick & Cuban, 1998; Comber et al.,
1997; Dutton et al.1989; Miura, 1987). For instance, a study carried out in Eastern
Europe suggests that the differences in technological abilities between males and
females can be mainly attributed to males engaging with technological tools on a
more regular basis (Milagros & Mercedes, 2010; Durndell & Haag, 2002) than
their female counterparts.

Others suggest that while males engage with new technological platforms
for a variety of reasons, most females use technology for social activities, such as
communication (Singh, 2001) and to build their relationships (Vekiri & Chronaki,
2008; Hoffman & Vance, 2007; Mitra et al., 2001). Other studies also observed
similar findings with international students although they arguen this trend has

improved over time (Jones et. al.2010; Kennedy et al. 2008).

4.1. CULTURAL VALUES

In addition to gender, the relationship between culture and technology has

become another area of growing concern to researchers (Kappos & Rivard, 2008;
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Holmes, 1998; Davies, 1988). This research area is important because some
studies suggest that the successful implementation of ICTs in a society is
influenced by the society’s perception and acceptance of information
communication technology (Steers & Sanchez-Runde, 2008; Erumban & De Jong,
2006; Leidner & Kayworth, 2006). For instance, Davies (1988) argues that
technology integration does not occur in a vacuum, but is influenced by social and
cultural values.Due to the diverse nature of culture, Davies asserts that espoused
cultural values can assist in predicting a person’s behavior toward technology. Due
in part to the varied approaches to research on culture and the lack of consistency
in terms of cultural dimensions used in these studies, Straub et al. (2002) observe
that it becomes difficult to define what constitutes ‘culture’.For instance, Birukou et
al., (2013) define culture to include shared morals, knowledge, arts and beliefs.
Similarly, Palis (2006) presents culture as a common way of life which is expressed
in the way an individual or a group thinks and acts.

However in this study | will be drawing on Schein’s (1985a, 1985b)
representation of culture. Schein suggests that culture can be partitioned into three
categories. The first level represents the beliefs and assumptions a society
upholds about issues and new systems. The second level relates to the society’s
values, which are enforced and are expected to be adhered to by members of the
society. Schein (1985a, 1985b) notes that the last level of culture represents
factors such as technology, language etc. of the society.

However, similar to previous studies on culture, this study employed

Hofstede’s cultural dimension model to explore the impact of national culture on
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Canadian and international students’ adaptation to Sakai. | employed this model
because of its validity in the field of culture (IM et al, 2011; Jackson 1995). Also
Hofstede’s cultural model has been adopted and used by a large number of related
studies (Cronje, 2011; Fischer et al. 2010; Brubeck & Frese 2006).

Despite the increased use of this model, Hofstede’s cultural model has
been criticized in several ways. Hofstede’s position on national culture is regarded
as western focused, static, and overly generalised (Nistor et al., 2013; Livian
2011). In spite of these criticisms, Hofstede'’s culture dimensions continue to offer
useful ways to understand culture.

Geert Hofstede defined national culture as the “collective programming of
the mind which distinguishes members of one group or category from another”
(Hofstede, 1991, 2001). This definition was coined after a study of 53 countries
globally. Through his study, Hofstede observed similarities and differences among
several countries (Marcus & Gould, 2000). Based on these observations, he
categorized these countries under five main dimensions. These five dimensions
are: Power-distance, collectivism vs. individualism, femininity vs. masculinity,
uncertainty avoidance and long- vs. short-term orientation. However, three of the
five dimensions (Table 1) are particularly relevant to this study and will thus be
discussed in more depth. They are individualism/collectivism, uncertainty

avoidance, and masculinity/femininity.

4.1.1. INDIVIDUALISM/COLLECTIVISM

Individualism/collectivism is the tendency to act either as an individual or as

a member of a group (Massey, et al, 2001). Individualistic societies promote the
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idea of self-independence. These societies value freedom and challenge its
constituents to engage with new materials. In individualistic cultures, achievement
is for the individual and not automatically attributable to a group (Hofstede, 1980).

Compared to those who uphold collectivist ideas, people who espouse
individualistic cultural tendencies tend to be more independent (Marcus & Gould,
2000; Redding & Baldwin, 1991) and are less loyal to the group (Hofstede, 1984).
These individuals constantly seek out new and unique ways to maximize their
success (Aladwani, 2013).

On the other hand, collectivist societies value group achievement rather
than personal recognition (Aladwani, 2013; Evers, 2001). People integrated within
a collectivistic society are expected to accept and work toward the achievement of
group values and goals. Individuals within such society tend to conform to and are
motivated by the rules and opinions of the larger society (Ford & Kotzé, 2005; Bond
& Smith, 1996).

Hofstede identified countries such as Korea, Ghana, and other developing
countries as exhibiting higher levels of collectivist ideologies, whiles countries such
as Canada, Britain, and other developed countries are seen as individualistic
(Hong et al, 2011). It is also important to note that individuals who originate from
these countries may not necessarily espouse these values. Marcus and Gould
(2000) argue that though these two cultural dimensions may influence how

individuals adapt to change; this may not be true for everyone.

4.1.2. UNCERTAINTY AVOIDANCE



16

Hofstede describes the uncertainty avoidance cultural dimension as being
associated with a society that has little tolerance for risk and therefore places value
on the need for detailed and precise information in order to make decisions
(Hofstede, 1984). He subcategorized this cultural dimension into two: high
uncertainty avoidance countries and low uncertainty avoidance countries.

High uncertainty avoidance countries emphasize the need for a structured,
environment that provides clear-cut rules and/or procedures on how to perform a
task (Al-Gahtani et al., 2007). These societies prefer orthodox ways of performing
tasks to learning new ones. For instance, higher educational setups in these
countries rarely adopt newer educational technologies in classrooms or on
campuses (Daly, 2003). They focus solely on the traditional ways of teaching
without investing in new ways of teachings (Ogbu, 1992). Countries such as
Kuwait, Ghana, Nigeria and Venezuela among others identify as high uncertainty
avoidance countries.

Low uncertainty avoidance countries on the other hand are comfortable
with unstructured approaches to education (Marcus & Gould, 2000) and are quick
to enact reforms to adapt to changing times. Countries like Canada and the United
States of America who identify as low uncertainty avoidance societies invest more
in ICT in order to stay informed. Thus, they have a higher passion to explore and
adopt new ideas related to technology, business practices or other activities
(Zzhang et al., 2006). Students who originate from countries low in uncertainty
avoidance may therefore prefer to engage and explore newer forms of

technological tools (Leidner & Kayworth, 2006, Thatcher 2003).
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4.1.3. MASCULINITY VERSUS FEMININITY

Another cultural domain this study will explore is the dimension of
masculinity vs. femininity. Studies argue that the phenomenon of masculinity and
femininity is different from gender. Whereas gender is generally is constructed as
male or female, masculinity and femininity measure society’s expectations of how
individuals should behave (Srite & Karahanna, 2006; Carrey et al, 2002).
Masculinity emphasizes that a person should be competitive, goal oriented and
must have the zeal to acquire material success whiles femininity emphasizes the
need for an individual to uphold values and to have nurturing and restraint abilities
(Bearden et al, 2006, Hofstede & Associates, 1998). These orientations have the
tendency to influence a person’s attitude toward adapting to new technologies.
Table 1 presents a summary of the definitions of Hofstede’s cultural dimensions

used in this study 13

Table 1- HOFSTEDE’S CULTURAL DIMENSIONS

Hofstede’s National Cultural Dimensions

Individualism/Collectivism | “Degree to which the individual emphasizes
his/her own needs as opposed to the group
needs and prefer to act as an individual rather

than as a member of a group'.

13 Hofstede, G.(1980) Culture’s Consequences: International Differences in Work-Related
Values, Sage Publications, Beverly Hills, CA, 1980.



Uncertainty Avoidance

“‘Uncertainty avoidance examines the extent
to which one feels threatened by ambiguous
situations. It focuses on the level of tolerance
for uncertainty and ambiguity within the

society”

Masculinity/Femininity

“Masculinity measures the degree to which
“masculine” values like assertiveness,
performance, success and competition prevail
over “feminine” values like the quality of life,
maintaining warm personal relationships,

service, caring, and solidarity”

4.2. STUDENTS’ TECHNOLOGY EXPERIENCES
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Another area rarely investigated is the relationship between students’

technology engagement and their adaptation to educational technologies. Studies

suggest that although technology and social media has been embraced globally,

fewer studies have been conducted on the impact it has on students’ adoption to

learning management system (Gikas & Grant, 2013; De-Marcos et al. 2012; Irwin

et al, 2012). This is partly because of the perception that students’ technology

exposure is similar (Jones & Shao, 2011).

Social media, a technological platform represents a variety of networked tools,

platforms and technologies, which are primarily used channels for communication

(Dabbagh & Reo, 2011a). They are seen as platforms that enable individuals to
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establish and maintain interpersonal relationships with friends, families and
colleagues (Muscanell et.al 2012). Studies suggest that the majority of individuals
regardless of their gender, age and country of origin engage with these social
media networks in various ways (Quan-Haase et al, 2002). For instance, studies
have observed that the gap between the use of social media by relatively mature
students and younger ones continues to shrink (Lenhart et al., 2011; Smith &
Caruso, 2010; Statistics Canada, 2010; ELI, 2007). These studies also report a
constant increase in the use of social media by students in general. Sites such as
Facebook, Twitter, YouTube, and Skype, among others do not only facilitate
communication, but also provide the platform for academic discussions (Gikas &

Grant, 2013; Maton & Bennett, 2010; Ajjan & Hartshorne, 2008).

Other researchers argue that children who engage actively with technology
with prior to enrolling in university gain useful skills that make it relatively easier for
them to adapt to new technologies (De Rosa et al, 2003; Gee, 2003; Snyder et al.,
2002). Research has also found that international students from less advanced
technological countries who constantly engage with technology and other social
media platforms have some leverage over other immigrants who were not exposed
to different forms of technology (Dabbagh & Kitsantas, 2012; Thomas & Thomas,
2012; O’Hear & Sefton-Green, 2004). However, other researchers also argue that
access to computers and the Internet as well as the active engagement with social
media does not always contribute to students’ successful adaptation to learning

management platforms (Kennedy et al., 2008; Pence 2007, 2006; Rodgers &
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Sheldon, 2005; Angus et al., 2004). These studies note that the type of activities

that students engage in make the difference.

These assertions support the research finding, which argues that students
in the information era are not homogenous in their technology experiences
(Kennedy et al, 2008). These studies identified that there are different levels of
technology experiences between users of different countries and cultural
backgrounds (Fusilier & Durlabhji, 2005), hence the need to understand students’

experiences within their context.

4.3. THEORETICAL FRAMEWORK
4.3.1. UNIFIED THEORY OF ACCEPTANCE AND USE OF

TECHNOLOGY MODEL

The study employed and modified a social psychological theoretical
framework known as the unified theory of acceptance and use of information
technology model to understand students’ Sakai adaptation experiences. Unified
theory of acceptance and use of technology (UTAUT) is a model developed by
Venkatesh, Morris and Davis (2003) to understand individual’s adoption to new
technologies. The model below (see Figure 1) reflects a person’s behavioural
intention to use new technologies in a voluntarily setting and how these
perceptions change over time (Venkates et al., 2003).

Figure 1-UNIFIED THEORY OF ACCEPTANCE MODEL
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Performance
Expectancy

Effort
Expectancy

Behavioral » Use

Intention Behavior
Social |

Influence

Facilitating
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Gender Age Experience

Voluntarines
of Use

In their investigation, Venkatesh and colleagues identified four core
constructs they believed influenced a person’s adoption to new technologies.
These four core constructs are Performance Expectancy (PE), Effort Expectancy
(EE), Facilitating Conditions (FC) and Social Influence (SI). In addition to these
categories, they also identified some moderating variables that influence peoples’
adoption behaviour. They found that experience, gender, age and voluntariness
were the most significant moderating variables. These moderating variables they
argued are determinants of a person’s behavioural intention (Bl) to use a new
technology either in a voluntary setting.

However, despite the extensive use of the UTAUT theory, research has
found that the model is mostly employed to investigate users’ technology adoption
in a voluntarily environment and less research in conducted in a mandatory

technology adoption setting. (Chan et al.,, 2010). The reason for the limited
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research in mandatory settings is attributed to the challenge researcher’s face in
empirically testing the differences in experiences among users (Brown et al.,
2002). Nah et al. (2004) argue that the differences in the extent of use of
technology in a mandatory environment will vary among users, which will lead to
variance in user satisfaction (Nah et al., 2004).

They suggested that the dependent variable (behavioral intention), in the
original UTAUT model needs to be changed to fit studies conducted within a
mandatory setting (Maillet etal.,2015; Chan et al, 2010; Wu & Lederer, 2009;
Anderson& Schwager, 2004; Denktash et al., 2003; Brown et al., 2002). They
suggest that user satisfaction is a more appropriate dependent variable in
mandatory environments when applying the UTAUT model (Jarupathirun et al.,
2010; Ahmad, 2008; Brown et al., 2008; Brown et al., 2002). This modification is
important because unlike the voluntary environment where people can decide to
use or not to use a particular technology, individuals in the mandatory setting are
expected to use the new technology regardless of personal belief or attitude
(Adamson & Shine, 2003; Brown et al, 2002; DeLone & McLean, 1992). Failure to
use or not to use this technology can elicit rewards or punishments (Denktash &
Davis, 2000). Within a mandatory setting, the directive to use newer technological
platforms emanates from the structure and culture of the organization (Brown et
al., 2002) and not necessarily driven by authority figures such as professors.

Also, although the UTAUT theory is new compared to the other eight user
acceptance models, it is known for its comprehensiveness, validity and reliability

(IM et al., 2011; AlAwadhi & Morris, 2008). It has also been tested and applied to
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understanding peoples’ technology adoption in the area of online bulletin boards
(Marchewka et al.,, 2007); tablet PCs (Anderson et al, 2006) and instant
messengers (Lee et al.,, 2007) and many more. In most of these studies, the
viability and reliability of the UTAUT model was supported by the results of the
studies. The UTAUT model has also been used to test technology adoption in
different cultures (IM et al. 2011; Fusilier et al., 2008; Sun & Zhang, 2006)
educational technology acceptance in Turkey (Gogus, & Nistor, 2012) and
employees’ acceptance and use of computers in Saudi (Al-Gahtani, Hubona, &
Wang, 2007) and organisations (Venkatesh, Sykes, & Zhang, 2011; Zhan, Wang,
& Xia, 2011),

Based on the tested reliability of this model, the UTAUT theory is ideally
suited for this study. It is also the best fit because it offers some level of flexibility
that allows the introduction of new dimensions (Oriji, 2010). This flexibility is
particularly important to this research because of the additional factors it aims to
explore.

In this study, performance expectancy is measured in terms of benefits
associated with the use of Sakai for independent learning by students or its use
for collaborative learning. Effort expectancy is measured by the ease of use of the
Sakai platform. Social influence measures the influence of third parties
(professors, friends, teaching assistants) on students’ use of Sakai. Lastly,
facilitating conditions is measured by students’ reported perception of their ability

to access resources necessary to support individual adaptation to Sakai. User
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Satisfaction is measured by the overall satisfaction students receive from using
Sakai.

Below (i.e. Table 2) is a brief description of the four core constructs and the
dependent variable in the UTAUT model as defined by Venktash et al. (2003). The
table also includes the definition of user satisfaction as defined by Brown et al.

(2002).

Table 2-DEFINITIONS OF THE CONSTRUCTS IN THE UTAUT MODEL

Construct Definition

Performance Expectancy (PE) “The degree to which an individual
believes that using the system
will help him or her to attain gains

in job performance”

Effort Expectancy (EE) “The degree of ease associated
with the use of the system”

Social Influence (SI) “The degree to which an
individual perceives that
important others believe he or
she should use the new system”

14 Venkatesh et al. (2003).
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Facilitating Conditions (FC)

The degree to which an individual
believes that an organizational
and technical infrastructure exists
to support use of the system

User Satisfaction (US)

“Overall satisfaction associated
with using the system”

5. MODEL AND HYPOTHESIS DEVELOPMENT

| hypothesize that results from the survey will provide evidence of students’

satisfaction in relation to the use of Sakai. The study also aims to prove that the

independent variables will influence students’ satisfaction differently. Thus

performance expectancy and effort expectancy will positively influence first year

students’ satisfaction to the use of Sakai at Brock University (Aggelidis et al.,

2009; Pare et al, 2006; Thong et al., 2006; Brown et al., 2002, Hong et al., 2002).

Due to the mandatory nature of Sakai platform, social influence is not expected

to have a significant influence on user satisfaction. | expect facilitation conditions

to have a positive influence on user satisfaction as users vary in terms of their

ability to access and use resources, such as help-desk support, training and peer

support (Sykes et al., 2009; Hsieh et al., 2008).

H1la: Performance expectancy will positively influence user satisfaction of

Sakai.

H1lb: Effort expectancy will positively influence user satisfaction of Sakai.
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Hlc: Social influence will not have an effect on the user satisfaction of Sakai.

H1d: Facilitating conditions will positively influence user satisfaction of Sakai.

Similar to other research findings (Khechine et al.,2014, Bandyopadhyay &
Fraccastoro, 2007; Morris et al., 2005; Venkatesh et al.,2003), | expect gender
and technology experience to influence the dependent variable (user satisfaction).
The inclusion of technology experiences as a moderator in this study is consistent
with other research studies (Sun & Zhang, 2006; Denktash et. al., 2003). These
studies suggest that there are different levels of technology experience among
users (Fusilier & Durlabhji, 2005; Musa et al., 2005) hence the need to understand
students’ experiences within their context.

Also, research has shown that technology experience has a negative
influence on effort expectancy (AlGahtani et al., 2007; Jiang et.al. 2000; Agarwal
& Prasad, 1999), which, in turn, influences user satisfaction (Lee & Park, 2008).
The reason being that more experienced users of technology would tend to be less
concerned with the ease of use of the Sakai platform because they believe they
possess the skills needed to adapt to its use. Research has also shown that
technology experience will negatively influence facilitating conditions such that
students who actively engage with technological tools are less likely to use support
systems provided. Research suggests that this will be more pronounced for men

due to their extensive engagement with technology (Venkatesh et al., 2012).
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H2: Technology experience will negatively moderate the influence of effort
expectancy on user satisfaction and this is more pronounced for male

students than female students.

H3: Technology experience will positively moderate the influence of
facilitating condition on user satisfaction and this is more pronounced

for female students than male students.

Unlike the voluntary setting where a person’s technology orientation has the
tendency of influencing their attitude toward adapting to new technology, culture
has no impact on how students adapt to new technology (Sakai) in a mandatory
setting. For example, in voluntary settings, individualism (Zakour, 2007) and
masculinity (Nistor et al, 2013) are reported as having negative influences on social
influence. Also high uncertainty culture has been found to effect effort expectancy
positively in voluntary settings (Bankole et.al 2011). However due to the fact that
this study is set in a mandatory setup, | expect no significant moderating effects of

culture on user satisfaction.

H4: There will no significant moderating effect of culture (measured by
individualism, masculinity and uncertainty avoidance) on user
satisfaction in mandatory technology adoption settings

Below is a conceptual representation of the hypothesis (Figure 2)



Figure 2-CONCEPTUAL REPRESENTATION OF THE HYPOTHESIS
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5: METHODOLOGY

The study employed a mixed methods research approach in which both
guantitative and qualitative methods were used (Aspden & Helm, 2004; Johnson
& Onwuegbuzie, 2004). Specifically, this study adopted the triangulation mixed
method strategy. Triangulation refers to the validation of research methods (Rocco
et al., 2003). It promotes the idea that qualitative and quantitative methods should
be viewed as research methods that complement each other. Jick (1979) calls for
the use of more than one research method to validate the research process and
also to ensure that the research question has been answered thoroughly. This
approach is appropriate to my study as it uses interviews and focus group
discussions, as well as online questionnaires to assess students’ experiences in
the use of Sakai.

The mixed method research approach is considered to be expansive and a
creative form of research, which does not limit researchers. Also it is described as
an inclusive and pluralistic way for selecting methods and conducting research
(Johnson et al, 2004). Evans et al. (2011) argue that this approach to data
collection allows researchers to acquire new knowledge within uncertain and
unstable environments. These identified strengths are the reason why a mixed
method approach was adopted to explore the experiences of students.

The overall shape of this research study was based on two underlying

tenets (Mayes, 2006; Sharpe 2005). First, it takes a learner-centered approach as



30

the learners’ own views and opinions about the use of Sakai become central to the
study. Second, the study adopted a holistic approach in which first year students’
adaptation to Sakai was set within the context of their learning experience.

In order to achieve the research objectives described above, two steps were
taken. The first step involved the completion of an online survey by participants
(see Appendix D) using Qualtrics software. The survey included demographic
guestions, questions on student experiences with Sakai, as well as student
experiences with other technologies. Also based on the UTAUT theory,
participants were asked questions about the usefulness of Sakai to their academic
activities and the ease of use of Sakai. They were also asked questions regarding
the availability of help centers or persons to assist with the use of Sakai. They
answered these questions on a Likert scale of 1 to 5, with 1 representing strongly
agree and 5 representing strongly disagree. The second component of the study
involved participants engaging in focus group discussion. The study also made
provision for individual interview sessions as an option in the case of scheduling
challenges or student preferences. The purpose of the focus group discussion was
to gain more in-depth meaning and context to the dominant questions and
responses identified in the online survey. Research suggests that feedback
obtained from focus group discussions is more specific and meaningful than the
information obtained from individual surveys (Patton, 2002). In view of this, prior
to the focus group discussions and interview, responses from the online surveys

were analyzed to identify common themes. Participants engaged in group
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discussions to delve deeper into these themes to help illuminate the reasons

behind students’ responses.

5.1. PARTICIPANTS

Participants for this research were recruited solely from the Brock University
campus. Both domestic and international students who had completed their first
year undergraduate courses in the university were eligible to participate in the
study. The time frame of two academic terms was deemed appropriate as it allows
for changes to occur in individuals with respect to their experiences using the
Sakai. As Berry (2012) explains, change is a process that continues long after
original interaction with technology has occurred. Therefore, it was thought that a
time span of two academic terms was appropriate for participants to reflect the
experiences of using Sakai.

A total of one hundred and thirty-one second year undergraduate students
completed the survey online. Thirty-five percent (35%) were males and 65% of the
respondents were female. Three fourths (93%) of the participants were within the
age range of 18 and 24 years, six percent (6%) were within the ages of 25 and 34,
two percent were (2%) between the ages of 35 and 44 years and one percent (1%)
between the ages of 45 years and above. Majority of the participants were
Canadian (80%), while 20% were international student. This vast difference
between participants is partly attributed to international student participants not
reporting their country of origin. Countries recorded were China, Cameroon,
Ghana, Kuwait, Mali, Nigeria, and Venezuela. Ninety-eight (98%) of respondent

were full-time students, with two percent (2%) reported being part-time students.
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Quite a varied number of the departments were represented in the study. The
departments are listed in alphabetical order: Biology, Business Accounting,
Business Administration, Business communication Child and Youth studies,
Computer science, Concurrent education, Earth science, Economics, Film studies,
Geography, General Arts, History, Mathematics, Media and communication,

Psychology and Tourism.

5.2. PROCEDURE

The research ethics board at Brock University provided clearance for the
recruitment of participants. The data collection was conducted over the course of
the fall semester at Brock University from the beginning of October, 2015 to the
end of February, 2016. However, during the winter break, the survey link was
disabled and reactivated in January when school resumed. Participants were
recruited by sending an announcement (Appendix B), which contained the
invitation letter and the survey link to all course instructors who were teaching
second year courses in the fall term with a request that those instructors post the
invitation and the link on their Sakai course site for students. This medium allowed
the researcher to communicate the purpose of the research with potential
participants and answer any follow up questions either by email or by personal
communication. The request was sent to (35) professors and (27) professors were
able to comply with the request. As not all professors were able to post the link
and not all students in second year classes responded to the invitation, only a
subset of second year students participated in the study. In order to increase the

number of international students, the announcement with survey link was sent to
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the head of international student services, who had access to the data of second
year international. The database was acquired through the yearly registration of
international students. When students access the survey link they were taken to
the qualtrics site where they had to read through the consent form prior to being
able to access the survey. At the end of the survey, participants had the option to
complete a ballot form, copy and send it to me via email for a chance to win a $20
gift card.

The survey was anonymous with no identification assigned to participants.
Adhering to this procedure of recruiting participants assured the participants that
the course instructors would have no knowledge of whether or not they chose to
participate in the research. Also, participants were informed in the consent form
that their identity and participation would remain anonymous. It also informed
participants that, the study was voluntary and refusal to participate would not affect
them in any way. Again to prevent participants from completing the survey twice
for a greater chance of winning a $20-dollar gift card, restrictions were applied to
the online survey. Participants who had already completed the survey once were
not permitted to complete it again. A restrictive code was placed on the link to help
prevent duplication. Also, it was the goal of the researcher to obtain a total of two
hundred (200) second year participants, 100 Canadian students and 100
international students regardless of their place of origin. An attempt was made to
obtain equal number of male and female participants. As a result, a quota was

placed on the link to prevent participants from exceeding this limit. A limit of 50
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Canadian males, 50 Canadian females, 50 international male students and 50
international female students was expected.

There was no compensation for the online participation other than the online
ballot forms, which entered students into a draw for $20.00 gift cards. All submitted
ballot forms were printed out in hard copies and a raffle was drawn randomly
through manual procedure. One out of every ten participants whose email address
was drawn from the raffle was each given a $20 indigo gift card. In addition,
participants were asked to indicate interest in being contacted for the focus group
discussion. There were no costs for participation in the focus group. The focus
group lasted for one hour as well as the individual interview session. Participants
of the focus group and the interview session were provided with a snack after the
focus group discussion as well as a $10 indigo card as a compensation for their

time.

5.3. QUANTITATIVE COMPONENT

This section will discuss the quantitative component of the research in
detail. Quantitative research constitutes statistical approach to research design.
Leedy and Ormrod (2001) argue that the quantitative approach to research seeks
to validate and generalize research results. The first phase of the research was an
online survey which participants were expected to complete. To validate the model,
| developed a questionnaire and administered it to second year students.
Participants could complete this survey in the comfort of their homes without
necessarily having to be at a specific location. Items in the survey were based on

tested scales in the literature and based on the UTAUT model. However, | modified
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some previously validated scales to better fit the current research context. Scales
for performance expectancy (6 items), effort expectancy (6 items), social influence
(3 items), facilitating condition (5 items), and user satisfaction (4 items) were
created based on the syntheses in DeLone and McLean (1992) and Maillet et al.,
(2015). All of the previous items were asked using a 5-point Likert-scale ranging
from “strongly disagree” to “strongly agree.” A sample of the online questionnaire
is displayed in Appendix D. After the online data collection process in February,

2016, the results were analyzed.

6. ANALYSIS

The data was inspected for data entry errors. It proved impossible to replace
some of the values by way of mean substitution for twenty-nine questionnaires due
to the large size of missing data. These twenty-nine questionnaires were deleted
to arrive at a final sample of 102. These twenty-nine questionnaires could not be
included in the final analysis due to the fact that most of these participants
answered only the demographic section of the study. The questionnaires that were
critical to the formulation of models and the testing of hypothesis were either not
answered or thoroughly completed by these participants. The majority of
participants (77%) enrolled into the university directly after grade 12, 10% had
previous university experience, 9% had previous college experience, 2% were
working professionals enrolled into the university to further their education, and
lastly 8% represented participants who worked for a while after grade 12 before

enrolling into the university. Feedback on the impact of technology experience on
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Sakai adaptation showed that 19% were expected to submit all their first year
assignments through Sakai, 22% reported more than half of their first year courses
expected them to submit their assignment online, 19% of the respondent were
expected to submit at least half of their assignments through Sakai, 36%
responded less than half of their first year professors expected them to submit
assignment through Sakai and 4% reported none of their courses expected them
to submit their assignments on Sakai. Also 57% of the respondents were required
by all their professors to use Sakai as their source of resource information, others
reported at least 7% of their professors expected them to use Sakai as an
information resource, 5% reported less than half of their professors expected them
to use Sakai as an information resource and lastly 1% reported none of their
professors expected them to use Sakai for course information. Finally, while some
of the respondents (38%) used Sakai as a source of information even though they
were required by their courses, others (15%) used it for more than half of their
courses, 14% used it for at least half of their courses, 12% used it for less than half
of them of the courses and 20% did not use Sakai as their source of academic

information.

6.1. PSYCHOMETRIC PROPERTIES OF MEASURES

6.1.1. RELIABILITY OF THE MODEL CONSTRUCTS

As performed in the original UTAUT studies (Venktash & Zhang 2010; Venktash
et al. 2003), this study also employed the partial least squares (PLS) regression
to examine the reliability of the constructs. | also measured the direct and

moderating effects of the presented research structure. PLS is appropriate for the
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analysis of the psychometric properties of indicators used to measure a construct
and is also well suited for estimating both the direction and strength of the
relationships among model variables within a structural model (Omar et.al 2011,
Chin et al. 2003). PLS has also been found to be a suitable approach when
dealing with small sample sizes (Ringle, Wende, & Will 2005). The reliability
measures and research models were tested using both SmartPLS 3.0 and
WarpPlIs 5.0, as these statistical programs are recommended for PLS studies with
smaller sample sizes (i.e. Less than 200) (Hair et. al., 2011).

Validated items from prior research were adopted and modified to measure
the six latent constructs - performance expectancy, effort expectancy, social
influence, facilitating conditions, technology experience and user satisfaction
(Jarupathirun et al., 2010; Venktash et al. 2003). As performed in other studies, |
transposed the scales of the negatively worded questions to match the questions
that were positively worded (Colosi, 2005). Similar to prior benchmark studies, all
constructs were modeled as reflective as opposed to formative (Henseler, et
al.2009).

Before proceeding with the main model estimation procedures, | conducted
preliminary analyses for each of the six constructs to test the reliability and validity
of the different scales used. Lee et al. (2009) and Yu (2011) suggests assessment
of validity and reliability of model constructs by analyzing the factor loadings,
composite reliability and discriminant validity'® of the constructs. To improve the

validity of constructs, it is recommended that factors should load in excess of 0.5

15 Discriminate validity is seen as the degree to which a construct is different from any other
constructs in the model (El-Gayar, 2011).
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unto those constructs (Hair et al., 2011). The factors here refer to the individual
guestions that make up the constructs. Factors (questions) below 0.5 were deleted
from the model to arrive at the final presented list in Table 1. Composite reliability
values above 0.70 and Average Variance Extracted (AVE)!® above 0.5 are seen
as acceptable (Chin 1998; Fornell and Larcker 1981). For acceptable discriminate
validity values, Fornell and Larcker (1981) propose that loadings of constructs
should be higher than their cross-loadings. Also the square root of their AVE
should also exceed the inter-construct correlations (Chin 1998).

Table 3 presents factor loadings for individual variables as well as the
composite reliability and AVE values of the latent constructs. Assessment of
construct validity shows that composite reliability was above 0.7 for all six latent
constructs. Average Variance Extracted (AVE) was above the proposed value of
0.5 for all constructs except performance and technology experience. | maintained
performance and technology experience factors in the model due to their
importance and relevance to the original adopted model measures (Akbar, 2013).
As shown in Table 4, there is adequate discriminate validity as the diagonal values
(bold) are greater than the corresponding correlation values in the adjoining
columns and rows. Overall, an acceptable level of reliability and construct validity

was achieved for both the instruments and the model.

16 AVE measures the amount of variance that is captured by the construct in relation to the
amount of variance due to measurement error-(
http://stats.stackexchange.com/questions/8695/ave-composite-reliability-with-spss)
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Scale Items Loadings Composite AVE
reliability

Performance PE1 0.807 0.844 0.478
Expectancy

PE2 0.769

PE3 0.704

PE4 0.671

PE5 0.561

PEG6 0.605
Effort EE1 0.824 0.895 0.589
expectanc

P y EE2 0.756

EE3 0.800

EE4 0.669

EE5 0.743

EEG6 0.800
Social SI2 0.729 0.804 0.675
Influence

SI3 0.905
Facilitating FE4 0.885 0.788 0.675
conditions

FE5 0.724
Technology TECHEXP2 0.868 0.818 0.384
experience

TECHEXP4 0.811

TECHEXP6 0.603
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TECHEXPS8 0.830
TEXCHEXP9 | 0.758
User Usi 0.739 0.854 0.663
satisfaction
US2 0.890
US3 0.807
Table 4 -DISCRIMINANT VALIDITY
Scale PE EE Sl FC TECX |US
Performance expectancy(PE) | 0.692
Effort Expectancy(EE) 0.528 | 0.767
Social influence(SI) 0.384 | 0.397 | 0.822
Facilitating conditions(FC) 0.404 | 0.527 | 0.384 | 0.808
Technology 0.454 | 0.381 | 0.192 | 0.454 | 0.780
experience(TECHEXP)
User experience(US) 0.680 | 0.579 | 0.432 | 0.463 | 0.493 |0.814

6.2. MAIN RESULTS
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Through a hierarchical step approach, | began by analyzing the direct
effects for the total sample with technology experience as the moderator variable.
This was performed to examine hypothesis Hla, H1b Hlc and H1d. | then tested
hypothesis H2 by partitioning the sample into two groups (i.e. male and female)
and then estimating the direct and moderation effects for both samples separately.
Table 5 presents results for direct, indirect and moderating effects. Appendix C
contains model results for the entire model estimations performed in this study.
The models presented in Table 5 have user satisfaction as the dependent variable,
performance expectancy, effort expectancy, social influence and facilitating
conditions as independent variables with technology experience as the moderator.

Model 1 presents results for the total data sample. Models 2 and 3 are the
estimation results for male and female respondents respectively. The independent
variables explain 57%, 70% and 75% of the variance in the user satisfaction
variable for models 1, 2 and 3 respectively!’. As shown in all three models, the
strongest determinant of user satisfaction is performance expectancy followed by
effort expectancy. The strength and significance of the positive effect of
performance expectancy provides support for Hla. The results also show a
positive significant effect of effort expectancy on user satisfaction confirming
support for H1b. This suggests that apart from the importance students attach to
the perceived performance enhancing role of new technology, the user friendliness
of such platforms also play a vital role in the satisfaction they receive from the use

of these platforms. As expected, social influence did not have a significant effect

7 Measured by R?
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on user satisfaction due to the fact that the use of Sakai is mandatory, providing
support for H1c. However, hypothesis H1d was not supported as the positive effect
for facilitating conditions was not significant. This runs contrary to studies such as
Chan et al. (2010), who found a significant positive relationship for facilitating
conditions. These results are not surprising as previous studies have reported
performance expectancy and effort expectancy as the two most common
technological attributes of positive user satisfaction (e.g., Brown et al., 2008;
Thong et al., 2006; Venktash et al., 2003; Hong et al., 2002).

Further, there is evidence in Table 5 to support the moderating effect of
technology experience on user satisfaction especially for males. Model 2 shows
that technology experience negatively moderates the effect of effort expectancy
on user satisfaction for the male group providing confirmation for H3. This confirms
the position that males (perceived as more technologically inclined) would be less

affected by the ease of use or otherwise of a technology platform.
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Table 5-MODEL RESULTS

Scale Model 1 - All Model 2 -|Model 3 -
Male only Female only

R? 0.57 0.70 0.75

Performance 0.454*** 0.266** 0.645***

expectancy(PE)

Effort expectancy (EE) 0.293*** 0.231* 0.067

Social Influence (SI) 0.054 0.066 0.166

Facilitating Condition (FC) | 0.005 0.208* 0.118

Technology 0.123 -0.414%** 0.239**

Experience(TECHEXP)

*EE

Technology 0.114 -0.154 -0.121

Experience*FC

Significance ***p < .01. **p < .05

Previous studies on UTAT have mainly adopted Hofstede’s individualism,
masculinity and uncertainty dimensions as a measure of culture (Nistor et al 2013;
Im & Kang, 2011; Min & QU, 2008; Oshlyansky & Thimbleby, 2007). To test for

hypothesis H4, | run a PLS estimation model using technology experience and
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culture (measured by individualism, masculinity, uncertainty) as moderating
variables. | ran this model with the total sample size with the four main constructs

as independent variables and user satisfaction as the dependent.

Table 6-CULTURES AND THEIR VALUES

VALUES Canada Venezuela | China Kuwait East and

West Africa
Individualism | High Low Low Low Low
Masculinity Medium High Low Low High
Uncertainty Low High Low High High
Avoidance

The data shows that 20% of the students were international students. The
countries identified were Kuwait, Mali, Cameroon, Tanzania, Nigeria, China and
Ghana. Shi and Wang, J. (2011) reported West African and East African countries
as having similar Hofstede scores. | therefore set out the cultural differences as
follows: Canada, Venezuela, China, Kuwait and West and East Africa (collectively
as one bloc). | assigned values of 1, 2 and 3 to the low, medium and high
categorizations respectively based on Hofstede’s benchmark (Nistor et al., 2014,

IM et. al.2011). Canada scored high in individualism, medium in masculinity and
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low in uncertainty (see Table 6). China scored low in individualism, masculinity and
uncertainty avoidance. Kuwait scored low on individualism, masculinity and high
in uncertainty avoidance. The West and East African countries scored low in
individualism and high in masculinity and uncertainty. Venezuela scored low in

individualism and high in uncertainty avoidance.

Table 7- MODELS (CULTURE)

Scale

R? 0.57

PE 0.442***
EE 0.309***
SI 0.084
FC 0.059
TECHEXP*EE 0.092
TECHEXP*FC 0.112
MASC*SI 0.070
INDV*SI 0.104
UNCERT*EE -0.093

Significance **p < .01. *p < .05. *p < .1.

In this model, the independent variables accounted for 57% of the variances
in user satisfaction. As predicted in H4, culture had no significant moderating effect
in the mandatory setting like Brock University. Individualism and masculinity had
no significant effect on social influence. Uncertainty avoidance also had no

significant effect on effort expectancy. This result was contrary to some studies
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that found significant negative effects of individualism on social influence (Zakour,

2007) and significant positive effects of uncertainty avoidance on effort expectancy

in the voluntary setting (Bankole et.al 2011).

Table 8 is a summary of the hypothesis and results.

Table 8- HYPOTHESIS SUMMARY

Hypothesis

Statement

Outcome

Hla

Performance expectancy will
positively influence user satisfaction
of Sakai.

0.454***
(p<0.01)

Supported

H1b

Effort expectancy will positively
influence user satisfaction of Sakai.

0.293***
(p<0.01)

Supported

Hlc

Social influence will not have an effect
on the user satisfaction of Sakai.

0.0540
(p=0.29)

Supported

H1d

Facilitating conditions will positively
influence user satisfaction of Sakai.

0.005
(p=0.48)

Not
supported

H2

Technology experience will negatively
moderate the influence of effort
expectancy on user satisfaction and
this is more pronounced for male
students than female students.

Males
-0.414***
(p<0.01)

Females
0.239**
(p=0.02)

Supported

H3

Technology experience will positively
moderate the influence of facilitating
conditions on user satisfaction and
this is more pronounced for female
students than male students.

Males
-0.154
(p=0.16)

Female
-0.121
(p=0.16)

Not
Supported
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effect of culture (measured by |0.0070
masculinity, individualism  and | (P=0-24)
uncertainty avoidance) on user
satisfaction in mandatory technology
adoption settings. Individualism

0.104
(p=0.14)

Uncertainty
avoidance
-0.093
(p=0.17)

H4 There will no significant moderating | Masculinity | Supported

6.3. QUALITATIVE COMPONENT- FOCUS GROUPS/INDIVIDUAL INTERVIEW

The second phase of the analysis process was the qualitative component.
Bolderston (2012) asserts that interviews and focus group discussions afford the
researcher the opportunity to engage with participants in a research study. Rowley
(2012) also observes that interviews enable the researcher to understand the
experiences and viewpoints of participants. In order to achieve the stated goals for
this thesis, | decided to conduct a focus group and individual interviews with
participants. Focus group discussions are interviews designed for small groups in
which a moderator discusses the common experiences of group members (Berg,
2004). It involves the gathering of information on a viewpoint of the participants
and not necessarily focused on reaching a consensus among group members.

Focus group discussions are a useful methodology as they provide access
to a larger pool of data than individual interviews or participants’ observations

(Pugsley, 1996). Participants for focus group discussions are mostly selected
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through a purposive sampling approach from the target population (Kruger et al,
2009; Lederman, 1990). Patton (2002) argues that the feedback obtained from a
focus group is more meaningful and provides a platform for in-depth analysis than
the information obtained from individual surveys. It also gives individuals within the
discussion group the opportunity to hear the opinions of other participants before
forming their own opinion.

Despite these strengths, Fontana and Frey (1994) notes that there is the
possibility of one or two individuals dominating these discussions. However, Peek
and Fothergill (2009) argue that the issue of participants dominating discussions
can be controlled by regulating the size of the focus group. In terms of the optimal
group sizes, some researchers suggest 20 participants in a group (Morgan, 1997;
Pugsley, 1996), whiles others suggest between 6 and 12 participants (Morgan,
1997; Frey and Fontana, 1991).

Another limitation identified with focus group discussions is the tendency of
bias on the part of participants due to the possibility that the opinions of some
participants may be swayed by others who are relatively more vocal and dominant
(Kitzinger, 1994) and this problem is particularly pronounced for less experienced

researchers who moderates these discussions (Kitzinger, 1995).

6.3.1. FOCUS GROUP DEMOGRAPHICS

My goal in this research was to conduct four focus groups with 6 participants
in each group. A total of twenty-four (24) participants was anticipated, twelve
Canadian (domestic) and twelve international students regardless of their country

of origin. However, the number of participants was affected by both participant
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availability and lack of attendance. As a result, | conducted two focus group
discussion sessions and one individual interview. One of the groups comprised 3
female participants— one international student and two Canadian students, while
the second group comprised 4 international students — two international male
students and two international female students. There were no domestic male
participants. All attempts to get an equal number of participants for both groups
failed. Although | was initially concerned about the small sample size, | found that
in many ways the small group size worked better. This number allowed participants
enough time to share their experiences without being restricted by time. Also, in
the first group | was worried that Gifty (pseudonym), one of the international
students, would feel shy or her comments would be overshadowed by the two
Canadian students. Instead her responses were amazing! She was relaxed and
was not intimidated to discuss her experiences. | attributed this confidence to the
small number of participants in the focus group. Also the homogeneity (females)
of the participants helped participants to capitalize on the experiences given the
fact that they had a lot in common. Wood (2008) asserts that individuals with similar
experiences or who are in the same situations are able to engage in discussions
freely.

The focus group discussion was video-taped and transcribed verbatim to
capture students’ experiences. Also, due to the small number of participants, | got
to know the participants better as a researcher during the session and vice versa.
The focus group concluded with participants asking me questions about my

research and the progress | am making, my background and what | find interesting
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about Canada. In essence, the focus group interviews ended in a manner similar

to many of the personal discussions that | have with friends.

6.3.2. INTERVIEW

The second form of data collection was an individual interview conducted
with one participant who could not make it to any of the focus groups. This
approach provided the opportunity for her to share her experiences using Sakai.
The interview was semi-structured and, just like the focus group questions,
focused on the experiences of the participant. Research suggests that open-ended
interview questions allow for participants to use their own words to describe their
experiences and how they feel about a phenomenon (Woodgate, 2005). It also
allows the interviewer to explore the themes of participants further (Britten, 2006).
One-on-one interviews also provide an opportunity for participants to share any

information that they may not have felt comfortable discussing with the group.

6.3.3. PROCEDURE

The first focus group was conducted in a research room on campus at the
agreed date and time. The second group on the other hand was conducted in a
church meeting room. This location was chosen because participants attended the
same church so they preferred that location to any location on campus partly
because of differences in schedule. In both cases, | was available to usher
participants in. After they settled, | started the video-recorder to commence the
discussion. | introduced myself to participants and gave a brief overview of the

research topic. After that, | handed over the consent form for them to sign. They
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were also reminded they could leave anytime they felt they did not want to continue
with the discussion. An attendance sheet (Figure 4) was also given to them to sign
containing their names, email addresses and departments. An information form
was given out to participants and this form asked participants if they would like the
opportunity to review the discussion transcripts and a summary of the project upon
completion. Two females in the first group asked to review the transcript and the
summary of the project while one girl did not want any information.

The content of the interview questions was similar to that of the focus group
guestions, however based on the responses of the participant, follow-up questions
were asked. The interview was conducted in the Child and Youth graduate
laboratory. Similar to the focus group discussion, the individual interview session
was video-recorded. The interview session lasted thirty minutes despite my efforts
to get the participant to discuss her experiences further. | attributed the short length
of the interview to the participant feeling shy of the presence of the interviewer. |
anticipate it would have been different if she was part of a focus group. The
participant was given time to review the consent form and the questions before the

interview started.

6.3.4. COMPENSATION

Although there is some debate on the appropriateness of participatory
compensation for participants (Hill, 2005), it has been suggested that by giving a
token in return for receiving participants’ information, researchers can reduce the
potential power inequality between themselves and the participants (Eder &

Fingerson, 2003). It is my hope that this compensation ($10 Indigo gift card) served
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as a symbol of my gratitude for participants’ willingness to participate in the
discussion. It also aimed to help them realize that their views were very important
to my thesis. At the end of the discussion, participants were also given snacks in

the form of pizza, drinks and fruit to compensate them for their time.

6.3.5. FOCUS GROUP DISCUSSIONS

Kruger and Casey (2009) suggest that although moderating a focus group
discussion may look simple, it requires the moderator to have mental discipline,
preparation and group interactional skills. In order to improve my skill level, |
conducted a pilot focus group session with friends in order to gain experience and
also to test the focus group questions. Although conducting one pilot focus group
by no means made me an expert, the pilot study did allow me to gain a basic
understanding of focus group moderation that was further developed with every

subsequent focus group session.

In the first session, | found that all three participants were dominant
speakers who did not have trouble jumping into the group conversation. They got
comfortable with each other prior to starting the focus group discussion. They
arrived for the discussion ahead of time, so they had ample time to engage in a
discussion before | arrived to usher them in. On the other hand, participants in the
second group were composed of both dominant speakers and participants who
did not contribute much. Three of the international students, two males and one
female, were much more engaged in the discussion than the one female

international student, Samantha (pseudonym). Nonetheless, in both cases | tried
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to provide ample opportunities for participants to find a space to talk. | specifically
directed some of the questions to her to encourage participation. Other times |
shifted my attention to Samantha or asked her follow-up questions based on their
comment. Although | had outlined questions for participants to engage with, |
asked follow up questions based on their responses to encourage more
discussions. This approach (concept of saturation) was in accordance with
Wong’s (2008) recommendation that researchers should facilitate the discussion
until it reaches a point where there is repetition of ideas and participants share no
new information. In both groups, participants respected each other’s opinions and
time by giving the opportunity to talk without interrupting except for a very few
instances when they made comments in agreement to points made by one
participant. The focus group discussions and the interview lasted between forty

minutes and one hour and thirty minutes respectively.

6.3.6. QUESTIONS

The discussions began with a series of general questions about technology
integration in universities globally before moving on to more specific discussion
guestions on their experiences with using Sakai. This general-to-specific format is
said to be the optimal format for an interview as it presents participants with an
opportunity to ease their way into the discussion and gain a sense of comfort
speaking in the group before being asked to discuss the issues that are the main
focus of the discussion (Esterberg, 2002).

| used open-ended questions, which were based on the dominant themes

identified in the online survey questions. The focus group discussion and the
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individual interview focused mainly on general questions pertaining to student’s
experiences with adapting to using Sakai. These questions also reflected
guestions of the research theory being used. These questions were carefully
developed and contained considerable input from the literature (Krueger & Casey,
2009). The questions were divided into five sections. The first few questions
pertained to students’ views on technology integration globally and how they think
it has improved university education. The second section focused on questions
regarding Sakai, its usefulness, and the challenges they encountered in using it
when they enrolled in the university. Students were also asked to reflect on issues,
such as gender, cultural background and their experiences with technology prior
to enrolling in the university and how these factors affected their adaptation.
Additionally, the third question encouraged participants to reflect on their previous
experiences with technology in general prior to their university enrolment and how
their access or lack of access impacted their use of Sakai. We also discussed their
experiences with social media and how it influenced their adaptation to Sakai.
Lastly, the fifth session compelled students to compare their first year
experiences with using Sakai and the current experience. The discussion
concluded with a question that asked participants to suggest changes and
improvement that could be implemented to making Sakai useful to new students
and the student body in general. In addition, | asked follow up questions based on
participants’ comments to encourage them to reflect deeper on their statements as

well as to encourage other similar or different opinions from participants.
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6.3.7. TRANSCRIPTION AND ANALYSIS

The data from the video recordings were transcribed and analyzed using
Nvivo 11 software. The Nvivo software was used to assist in the process of
identifying the themes in the discussions. This process employed specific
guidelines for thematic analysis of the qualitative data (Braun & Clarke, 2006;
Creswell, 2003). They proposed that the first stage of the analysis process involves
the researcher becoming familiar with the content of data and reflecting on the
meaning. | adhered to this step by transcribing myself and taking time to read
transcribed data. The preliminary analysis was undertaken based on eight broad
themes based on the response of participants. This was also developed based on
the research questions. This procedure was in accordance with the
recommendation that researchers should generate themes to organize the results
(Fereday &Muir-Cochrane, 2006; Creswell, 2003)

These themes were the significance of technology integration, uses of
Sakai, and usefulness of Sakai, weaknesses of Sakai, Sakai adaptation
challenges, previous technology experiences, gender and cultural factors,
availability of assistance which had sub theme known as suggestions. Below are

brief descriptions of the coded themes and the salient comments.

6.3.8. SIGNIFICANCE OF TECHNOLOGY INTEGRATION

Responses from participants suggest that technology integration in the
university is vital to supporting students’ learning. They agreed that technology

integration speeds up communication between students’ and professors and make
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access to articles and resources easy. Participants compared spending time at the
library searching for books and downloading the books online without having to be
at the library. They suggested that the latter made learning simple and easy. Other
participants suggested that technology integration in the universities has reduced
activities, which require students to use “paper” since all the resources can be
found online. One of the participants shifted the discussion briefly and suggested
that technology is not only vital in the educational sector; instead she stated that
technology has helped the health sector in diagnosing diseases and other health
related issues.

Others also suggested that technology integration helps universities to
meet up with the growing student population. Notwithstanding these benefits, one
of the participants preferred the paper system, such as submitting her assignments
and getting the grades from the professor in hard copy format. She also suggested
that technology is affecting how people relate to each other, thus instead of people
talking to each other in a face-to-face discussion, which her culture promotes,
technology has a way of pulling people away from each other. This response was
confirmed by another participant when she suggested that technology integration

in the university has reduced the teacher-student relationship.

6.3.9. USES OF SAKAI

According to participants’ responses Sakai was used differently in various
departments. They also compared it to other courses in which they were enrolled
for first year and concluded that there were differences in how professors used the

learning management system. The majority of the participants used the Sakai
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platform as a medium for submitting their assignments, downloading course
articles, reading announcements and checking power point presentations.
However, it was surprising that while some of the participants received their grades
through Sakai, others received their grades through their student email. Those who
discussed more than one course in their first year also identified some differences
in how professors used the Sakai platform. They acknowledge that some of the
professors used the platforms frequently while others barely used it. Most of them
attributed these differences to the lack of technology now-how of professors, while
others attributed it to the preferences of professors. Another interesting comment
identified was that some of the professors did not use the site frequently because
of the number of students in the class. To them, the professor was able to attend

to the needs of the class, hence the reason for not relying solely on Sakai.

6.3.10. USEFULNESS OF SAKAI

Sakai was considered by participants to be a useful platform that has
improved students’ academic activities. However some of them were quick to add
that it was only useful if used properly by both professors and students. Some used
this platform for communication among themselves. They also noted that Sakai
provided up-to-date information about activities in the classroom, for instance class
cancellation. They suggested that you do not have been there in person to get
access to the information. Likewise, they admitted the platform provided students

with the opportunity to access academic information and resources.
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6.3.11. WEAKNESSES OF SAKAI

Despite the usefulness of Sakai, participants identified some downfalls of
the platform. One of the participants suggested that the platform was not user
friendly. She commented that it is sometimes difficult to move from one folder on
Sakai to another. Another participant suggested that because Sakai is not a virtual
platform, the interaction between students and professors was not enhanced. Also,
one of the international students suggested that students were not able to go to
the site using their phone like the students’ email; as such, students had to check

frequently on their laptops for information.

6.3.12. SAKAI ADAPTATION CHALLENGES

The majority of the participants, both Canadian and international students,
experienced some level of difficulty in using Sakai when they enrolled in the
university. These challenges differed from person to person, participants of the
same gender and participants of different countries. It is interesting to note that
some of the participants from the same country had different experiences. One of
the international students commented that she hardly used computers or the
Internet in her home country prior to enrolment at Brock, hence adapting to this
platform was difficult. Similarly, domestic students acknowledged that they had
some challenges adapting to Sakai. These challenges were attributed to the lack

of exposure to the Sakai platform and to other similar learning management
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systems. However one of the domestic students suggested that she did not have
any difficulties adapting to Sakai. She attributed this to her technological skills
gained through her exposure to technology in general. One of the international
students surprisingly did not have any difficulties using Sakai. She attributed this
confidence to her exposure to turnitin.com, which she claimed was more difficult
to use than Sakai. Hence, she gained some knowledge from her experience, which
she transferred to using Sakai. Others admitted that this platform was not available
to them in high school; Sakai was thus a platform new to them and this contributed

to any difficulties.

6.3.13. PREVIOUS TECHNOLOGY EXPERIENCES

Almost all participants attributed their ability to adapt to Saki to their
previous experiences with technology. They suggested that even though the
platform was new to them they were able to explore and adapt to using Sakai. This
experience was gained from engaging with technologies prior to university
enrolment as well as their social media engagement. For instance, one of the
international students suggested she did not have access to technology, but when
she came to Canada, she started engaging with social media as a way to
communicate with her family back home. Hence she was able to acquire some
level of technology skills, which assisted her with using Sakai. Regardless of
whether participants had access to personal computers or had to use public
computers or family computers, the majority of them admitted that their
engagement with technology prior to their university enrolment impacted their

experience to using Sakai.
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6.3.14. GENDER AND CULTURAL FACTORS

Participants were asked whether they would attribute their adaptation
experiences to gender and culture. Almost all participants responded that gender
did not have an impact on how they adapted to Sakai. They suggested that both
men and women use technology — to them the only difference in usage was
attributed to individual preferences. Domestic students attributed this experience to
the lack of information and not their gender. They asserted that Canada is very
open to technology so their gender does not restrict their usage. However
international students in the group attributed their difficulties to their cultural
background and the availability of technologies in their homes. Others also
attributed this to this class. They suggest that computers and the Internet were
difficult to come by both at home and in their schools, hence they mostly come to
the university little to no technology skills. Similar to the domestic students, they did
not attribute their adaptation experience to gender. However, one of male
international students suggested that men are good with technology and exploring

new platforms hence gender may play a little role.

6.3.15. AVAILABILITY OF ASSISTANCE AND SUGGESTION

Some of the participants suggested there were resources and individuals
who assisted them in their adaptation. The international student services
department at Brock assisted one of the international students. However, the other
international student did not know this help clinic was available. Other international

students contacted friends in their class who were Canadians for assistance while
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some of them explored the platform themselves. One domestic student indicated
that she contacted her professor through an email for assistance. Another
domestic student contacted her sister who was enrolled in a different school who
had access to a similar platform for assistance. From the discussion, it was clear
that help clinics were not readily available to students, or if they were available
students were not aware of these clinics. Hence they suggested that first year
students should be taught how to use Sakai. They also suggested that this
orientation should be done by the professor, the department, or a PowerPoint with

instruction should be posted on “mybrocku.ca” page for student access.

7. DISCUSSION

The sample was comprised exclusively of second year students who
reflected on their first year of academic study. This study’s aim was to explore the
experiences of students with regards to the use of Sakai, a learning management
system at Brock University. The study adopted the UTAUT model to understand
these experiences. It approached this inquiry by measuring the impact of the four
core constructs (performance expectancy, effort expectancy. social influence and
facilitating conditions) on students’ satisfaction using Sakai. It also measured the
influence of technology experience (social media engagement), culture and
gender on the learning management system (Sakai) adaptation experiences of
students.

Out of my eight research hypotheses, six were supported with high levels

of statistical significance. The results also confirmed the reliability of employing the
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UTAUT theory to a mandatory academic environment. Although the questionnaire
included the social influence construct to test user satisfaction, the results showed
no effect on user satisfaction. This result was contrary to other research studies
conducted in a voluntary setting. Again, although Denktash et al. (2012), in his
UTAUT2 model, suggest that facilitating conditions directly influences behavioral
intention to user or adopt new technologies in the voluntary, my findings did not
support this claim in the mandatory setting. This result is reflective of the idea that
students are provided with adequate resources (training, help desk, etc.) and are
obliged to use Sakai. These conclusions and differences between mandatory and
voluntary setting have also been found in other studies (Yoo et al., 2012; Sun &
Zhang, 2006).

This study found support for the hypothesis Hla and H1b. Statistically, the
performance expectancy construct influenced students’ satisfaction positively with
a strong indicator 0.807 (PE1) and 0.769 (PE2). These indicators represent
guestions such as, “l found Sakai useful for my first year course(s)’ and “Using
Sakai assisted me in accomplishing tasks more quickly” respectively. These
results validated the research finding that students are more likely to adapt well to
Sakai when the platform will impact their studies. Due to the importance of
performance expectancy on students’ satisfaction, there is the need for instructors
to clearly communicate their expectation to students with regards to how to use

Sakai. Some of the participants reiterated:
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“Taking Sakai, for instance, even when you don’t make it to lectures you get
update information about what happened in class, there are announcements,
probably class cancellation you can easily get access to without necessarily

taking to someone.” (Participant 5)

“ think its speeds up communication between the professor and the students.
Because initially the professor had to see his students but then with Sakai he

can even communicate with students even in their homes.” (Participant, 3)

Previous research in the mandatory setting argued that the ease (effort
expectancy [EE]) at which students are able to use the new Sakai will have a
greater influence on students’ satisfaction than the usefulness of the platform
(performance expectancy[PE]) ( Serebg & Eikebrokk, 2008; Adamson et al.,2003).
Students will be more satisfied using Sakai if they feel it is easy to use than when
they perceive that it is useful for studies but difficult to use. The result of this study
was also in line with the findings in this study. Effort expectancy (EE) had a
statistically positive influence on students’ satisfaction with a strong indicator of
0.824 (EE1), 0.800 (EE3) on its factor loading which was greater than the predictor
value of the performance expectancy. These indicators represented questions
such as, “My interaction with Sakai was clear and understandable” and “I found
Sakai easy to interact with.” The results suggest that although students were
interested in the usefulness of Sakai on their academic work, their most important

concern was the ease of using the platform. Thus, the results suggest that
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designers of the Sakai platform should pay attention to the functionality, graphical
user interface and the interactivity of the platform as echoed by some of the

students in the focus group discussion:

“No | did not have any difficulties adapting to Sakai. Probably this so because
| grew up with computers around the house, so | can say | am computer
literate. However there was a bit of a challenge trying to understand how the
platform was made up, once you understood it was pretty easy.” (Participant

7

“So just as we already said, because of our previous exposure to technology
we did not have much difficulty adapting to Sakai. We knew it was mandatory

so we tried our very best to use it.” (Participant 2)

The study also tested for the influence of gender on the UTAUT constructs.
The results found no influence of gender on student’s satisfaction in using Sakai,
which was similar to the results found in other studies (De¢man, 2015; Maldonado
et al.,, 2011). This confirmed the appropriateness of the UTAUT model for both
genders. This finding depicts that male and female students can be equally
encouraged to make use of Sakai for their academic activities. However, although
no significant influence was found for both genders, the result found a significant
relationship between female students and social influence. This result provided

support for my hypothesis H2 with a positive indicator of 0.166. This result
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indicates that instructors should pay attention to the social aspect of the learning
management system, such as chat forums. This suggest that although the platform
is open to all students in the class, it has a more positive impact on females in the
class although it Thus female students are more likely to use the chat forums and
other social aspects of Sakai to express their difficulties and to listen to the opinions
of others than male students. This result was elucidated by the remarks of a

participant in the focus group discussion:

“So | had some first year friends so we taught each other, we kept asking

ourselves questions in our exploration. Our collaboration was very important

(Participant 3)

“When | came to Brock | did not know what Sakai was so when the first
assignment was posted, | started panicking, | didn’t know where or how to
access it. | found this to be barrier, even though there are orientations on
what to expect in the course, they don’t teach you how to use the platform or

where to get help (Participant 8) ”

The result also provided support for H3. Statistically, students’ technology
experience influenced effort expectancy for students differently. For instance,
while technology experience had a positive influence on effort expectancy for
females (0.239**), it had a negative influence for males (-0.414***). This result was

similar to other studies which showed that males’ technology adaptation
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experience is influenced by their attitude and the importance of the technology to
their activities, and not the ease of using it, whereas women were more influenced
by how easy or difficult the technology was to use. However surprisingly,
technology experience did not influence students’ facilitating conditions, as |
hypothesized (H4). This is attributed to the fact that the main construct itself was
not supported in the main model. In view of this, it was not surprising when it was

not supported. The following comments illuminate the reason for this:

“It helped me because when | enrolled in the university | had to engage more with
technology than | did in my home country so this experience helped me with how

| used Sakai.” (Participant 1)

“Yeah | think so because if you are someone who is always on the social media
you will be able to acquire the skills. | think it will be easier for this person than for
someone who barely uses social media. The person will be good with exploring
and also such a person will be more interested in exploring the other sections on

the Sakai page,” (Participant 6)

Lastly, there was no significant influence of culture (individualism,
masculinity and uncertainty) on students’ satisfaction in using Sakai in the
mandatory setting. This result supports hypothesis H5. This result was not
surprising as research suggests that culture has an impact on technology adoption

when introduced in a voluntary setting. For instance, various studies have
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documented that performance expectancy has a positive influence on behavioral
intention in western countries (e.g. USA) (King & He, 2006; Lee et al., 2003),
whereas it has a negative influence on African countries (e.g. Nigeria) (Schepers
& Wetzels, 2007; Anandarajan et al., 2002). However, the impact of culture is not
represented in students’ technology experience in a mandatory setting. A person’s
culture is not a determining factor in their adaptation; instead the technology
experience and his/her exposure to technology impact the adaptation to
technology. Comments from participants in the focus groups and interview session
explain this further:

“l don’t think my cultural background impacted how | used Sakai maybe partly

because | was more exposed to technology.” (Participant 1)

“l also think it’s your exposure to technologies not your culture, if you don’t know
anything about computers or even the Internet, it becomes difficult.” (Participant,

7

7.1. IMPLICATIONS OF THE RESULTS

Designers of the platform and professors can draw several implications from
my study. Based on the results we can conclude that the UTAUT model can be
employed to understand user satisfaction, in a learning environment where the use
of Sakai is mandatory. The model also explains the adaptation experiences of
students regardless of their gender and cultural background.

Findings from this research suggest that students at Brock university find

the Sakai platform useful to their learning experiences. However the experience
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would be improved if instructors would motivate students to use the platform
frequently. Further discussions with students suggest that developers and
instructors should not only focus on the usefulness of the Sakai platform but also
on the ease with which students are able to use the platform to support their

academic work.

Also, the results depict that there students are not utilizing the available
support systems provided by the universities and the departments. Thus ,although
there are available support systems in the departments, students did not utilize it
partly because they did not know these avenues existed. | suggest that
departments should create the awareness of these existing facilities to help
students with their adaptation and to improve their learning experience. Students
are also encouraged make use of these available facilities to help improve their
experiences with using the platform. For the university-at-large, this result would
provide them with feedback from students, which would assist them in modifying
the Sakai platform to suit both new and continuing students. The results also
suggest that the university should solicit ideas and suggestions from students on
how the platform can be modified to suit their needs in order for such provisions to
be implemented. This approach will enhance students’ adaptation and the ease at
which they use them. For instance, some of the participants suggested that Sakai
platform should be redesigned and/or updated to reflect new features. They argued
that the platform is slow and this cause student to spend more time exploring the

feature. They argued that updating this platform will reduce this problem. Other
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participants suggested that Sakai platform does not support some courses like
statistics, mathematics etc. Hence they suggested that the interface should be
modified to accommodate all courses.

On the methodological side of the research, the findings showed that
because students are expected to Sakai, the influence of others did not really
influence their satisfaction. | suggest that social influence should be eliminated

from the model when employing the UTAUT model in a mandatory environment.

8. LIMITATIONS

The study identified some limitations. The sample was collected from one
university (Brock University) and it limited its participants to second year
undergraduate students. This may have affected the number of participants who
participated in the study. | anticipate that if participation was opened to students in
general it would have increased the number and allowed comparison. Also, the
study had an unequal number of male and female participants as well as an
unequal number of domestic and international students participating in the online
survey. This inequality may have given female students more voice in this study.
Also, the study was not able to get male domestic students to participate in the
focus group discussion after various attempts. The study anticipates that the
presence of male domestic students in the focus group discussion would have
provided differing opinions on students’ experiences.

Further, if the twenty-nine participants(deleted respondents) had completed

the online survey, this would have increased the number of responses which is
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seen as relatively small and would have allowed for analysis and discussions
based on a broader spectrum of respondents.

Also, although | had some knowledge on the conduct of interviews, | was a
novice moderator in the area of focus group facilitation. This might have influenced
how | engaged the participants in the discussion. Again, | anticipate that students
might have forgotten some of their experiences considering the time duration of
the research. Also | acknowledge the fact that self report in the form of interviews
and focus groups can be influenced by inconsistencies in participant's comments.
Also participants are more likely to be self- conscious considering the presence of
researcher and other participants.

A further limitation of this study is the lack of an in-depth exploration of how
performance expectancy, effort expectancy, social influence and facilitating
conditions may be affected by the different ways professors use the learning

management system in their first year courses.

9. CONCLUSION

Technology integration is a growing phenomenon in higher education both
in virtual and non-virtual formats. Educational institutions provide various forms of
information systems to enable teaching and learning among professors and
students. This approach is believed to make teaching and studying easier, efficient
and more successful. However, although current students are viewed as digital
natives, they do experience challenges when they are expected to adapt to some

technologies. The study drew inspiration from the UTAUT theory, which is known
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for its robust model and proven research instrument. This model allowed me to
test and explain the Sakai adaptation experiences of undergraduate students.

The results of the study show that students are at different levels of
technological expertise and comfort with respect to the use of Sakai. This suggests
that successful adaptation to Sakai is likely influenced by the ease of use of the
platform. Designers should therefore make the Sakai platform easier and also
make the interface friendlier. The study also identified that the Sakai platform was
useful to students’ studies hence | suggest that instructors should provide clear
information and instruction to encourage efficient usage of the platform.

The study identified that Sakai, is underutilized in the university. Participants
from the focus group discussions noted that the platform is primarily used for
communication, uploading lectures notes and PowerPoint slides .Hence they
suggested that this approach restrict students to their course contents and to solely
interact with students in a particular course. They suggested that the university
should invest in upgrading the platform to accommodate other platforms such as
social media, etc. and to accommodate academic discussions among disciplines.
This suggestion was in line with other research studies that suggested that LMS
platforms should be utilized well to improve students learning experiences (Sclater,
2008, Dias & Diniz, 2014).

Also, given that this paper was focused on exploring student’s experiences
in using Sakai in their first year in the university, the differences in how professors
used the platform was not analyzed. Further inquiries in this area would help

illuminate how these differences impact students learning experiences. Further
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studies can also expand the discussion on culture by investigating how power
distance and long versus short term orientation impact students experiences using

Sakai.



73

REFERENCES

Adamson, I., & Shine, J. (2003). Extending the new technology acceptance model
to measure the end user information systems satisfaction in a mandatory
environment: A bank's treasury. Technology Analysis and Strategic Management,
15(4), 441-455.

A. P. Massey, Y.-T. C. Hung, M. Montoya-Weiss & V. Ramesh, (2001), When
culture and style aren't about clothes: Perceptions of task-technology 'fit' in global
virtual teams, Proceedings of the 2001 International ACM SIGGROUP Conference
on Supporting Group Work pp. 207-213.

Agarwal, R. & J. Prasad,(1999) "Are individual differences germane to the
acceptance of new information technologies? " Decision Sciences, (30:2), pp.361-
391

Ajjan, H., & Hartshorne, R. (2008). Investigating faculty decisions to adopt Web
2.0 Technologies: Theory and empirical tests. The Internet and
Higher Education,11 (2), 71 —80

Akbar, F. (2013). What affects students’ acceptance and use of technology?

AlAwadhi, S., & Morris, A. (2008). The Use of the UTAUT Model in the Adoption
of E-government Services in Kuwait. In Hawaii International Conference on
System Sciences, Proceedings of the 41st Annual (pp. 219-219). IEEE.

Aladwani, A. M. (2013). A cross-cultural comparison of Kuwaiti and British citizens'
views of e-government interface quality. Government Information Quarterly, 30(1),
74-86.

Al-Gahtani, S. S., Hubona, G. S., & Wang, J. (2007). Information technology (IT)
in Saudi Arabia: Culture and the acceptance and use of IT. Information &
Management, 44(8), 681-691.

Alshare, K., Al-Dwairi, M., & Akour, I. (2003). Student-instructor perception of
computer technologies in developing countries: the case of Jordan. Journal of
Computer Information Systems, 43(4), 115-123



74

Anandarajan, M., Igbaria, M., & Anakwe, U. P. (2002). IT acceptance in a less-
developed country: A motivational factor perspective. International Journal of
Information Management, 22, 47-65.

Anderson, N., Lankshear, C., Timms, C., & Courtney, L. (2008). ‘Because it's
boring, irrelevant and | don’t like computers’> Why high school girls avoid
professionally-oriented ICT subjects. Computers & Education, 50(4), 1304-1318.

Anderson, J. E., & Schwager, P. H. (2004, February). SME adoption of wireless
LAN technology: applying the UTAUT model. In Proceedings of the 7th annual
conference of the southern association for information systems (Vol. 7, pp. 39-43).

Andrews, T., & Daly, C. (2008). Using Moodle, an open source learning
management system, to support a national teaching and learning
collaboration. In 19th Annual Conference of the Australasian Association for
Engineering Education: To Industry and Beyond; Proceedings of the (p. 482).
Institution of Engineers, Australia.

Angus, L., Snyder, I. & Sutherland-Smith, W. (2004) ICT and educational
(dis)advantage: Families, computers, and contemporary social and educational
inequalities. British Journal of Sociology of Education 25 (1), 3—18.

Arabasz, P., & Baker, M. (2003). Respondent Summary: Evolving Campus
Support Models for E-Learning Courses,

EDUCAUSE Center for Applied Research, retrieved July 1, 2007 from
http://www.educause.edu/ir/library/pdf/EKF/

ekf0303.pdf

Aspden L. & Helm, P. (2004). Researching Networked Learning: Critically
Reviewing an Adaptive Evaluation, Proceedings of Networked Learning
Conference, Lancaster, 356-362.

Asiedu, C. (2012). Information communication technologies for gender and
development in Africa The case for radio and technological blending. International
Communication Gazette, 74(3), 240-257.

B. A. Nosek et al (2002) “Havesting implicit group attitudes and beliefs from a
demonstration website,” Group Dynamics: Theory, Research, Practice, vol. 6, pp.
101-115,



75

Badran, M. (2014). Young people and the digital divide in Egypt: an empirical
study. Eurasian Economic Review, 4(2), 223-250.

Bandyopadhyay, K., & Fraccastoro, K. (2007). The effect of culture on user
acceptance of informationtechnology. Communications of the Association for
Information Systems, 19 (1), 522-543.

Baumrind, D. (1991). The influence of parenting style on adolescent competence
and substance use. Journal of Early Adolescence, 11(1)

Barratt, M.F. & Huba, M.E. (1994) Factors related to international undergraduate
student adjustment in an American community. College Student Journal, 28, 422—
436.

Bearden, W. O., Money, R. B., Nevins, & J. L. (2006). Multidimensional versus
unidimensional measure in assessing national culture values: The Hofstede VSM
94 example. Journal of Business Research, 59, 195-203.

Benbasat, I., & Barki, H. (2007). “Quo Vadis, TAM?,” Journal of the AIS (8:4), pp.
212-218.

Bem, S. L. (1993). The lenses of gender: Transforming the debate on sexual
inequality. New Haven, CT: Yale University Press.

Bem, S.(1981) “The BSRI and Gender Schema Theory: A Reply to Spence and
Heimrich,” Psychological Bulletin (99),pp. 369-371.

Bennett, S., & K. Maton. (2010). Beyond the ‘digital natives’ debate: Towards a
more nuanced understanding of students’ technology experiences. Journal of
Computer Assisted Learning 26, no. 5: 321-31.

Berg, B. (2004). Qualitative research methods for the social sciences. NY: Pearson

Berry, J. W. (2005). Adaptation among ethnocultural groups: An international
perspective. Plenary session presented at the meeting of multicultural days: An
international perspective, Brock University, St. Catharines, Ont., Canada.

Berry, W.J.(2012). Intercultural relations in plural societies: Research derived from
Canadian multiculturalism policy. Canadian Ethnic Studies, 5-18

Birukou, A., Blanzieri, E., Giorgini, P., & Giunchiglia, F. (2013). A formal definition
of culture. In Models for Intercultural Collaboration and Negotiation (pp. 1-26).
Springer Netherlands.



76

Bolderston, A.(2012). Conducting a research interview. Journal of Medical
Imaging and Radiation Sciences, 43, 66-76.

Bond, R., &Smith, P. B.(1996) “Culture and Conformity: A Meta- Analysis of
Studies Using Asch’s (1952b, 1965) Line Judgment Task,” Psychological Bulletin
(119:12).

Bonk, C. J. (2001). Online teaching in an online world [On-line]. Available at:
http://www.courseshare.com/reports.php.

Bosch, T. E. (2009). Using online social networking for teaching and learning:
Facebook use at the university of Cape Town. Communication 35(2): 185-2009.

Brinkerhoff, J. (2006). Effects of a long-duration, professional development
academy on technology skills, computer self-efficacy, and technology integration
beliefs and practices. Journal of Research on Technology in Education, 39(1), 22—
43.

Britten, N. (2006). Qualitative Interviews. In C. Pope & N. Mays (Eds.), Qualitative
research in health care (pp. 12-20). Massachusetts: Blackwell Publishing

Brodbeck, F. C., & Frese, M. (2006). Societal culture and leadership in Germany.
In J. S. Chhokar, F. C. Brodbeck, & R. J. House (Eds.), Culture and leadership
around the world: The GLOBE book of in-depth studies of 25 societies (pp. 147—
214). Mahwah: Lawrence Erlbaum.

Brosnan, M. (1998). Technophobia: the psychological impact of information
technology. London: Routledge

Brown, S. A., Massey, A. P., Montoya-Weiss, M. M., & Burkman, J. R. (2002). Do
| really have to? User acceptance of mandated technology. European Journal of
Information Systems, 11, 283-295.

Brown, S. A., V. Denktash, J. Kuruzovich, and A. P. Massey (2008) “Expectation
confirmation: An examination of three competing models,” Organizational Behavior
and Human Decision Processes (105) 1, pp. 52-66.

Boyd, D. M. (2008). Why youth (heart) social network sites: The role of networked
publics in teenage social life. In D. Buckingham (Ed.), Youth, identity, and digital
media (pp. 119-142). Cambridge, MA: MIT Press


http://www.courseshare.com/reports.php

77

Burn, J., and Thong prasert, N.(2005)"," International Journal of Education and
Development using Information and Communication Technology.

Cassidy, S., & Eachus, P. (2002). Developing the computer user self-efficacy
(CUSE) scale: Investigating the relationship between computer self-efficacy,
gender and experience with computers. Journal of Educational Computing
Research, 26(2), 133—-153.

Canadian Bureau for International Education. (2002). The national report on
international students in Canada 2000/01. Ottawa, Ont.: The Canadian Bureau for
International Education

Cavas, B and Cavas, P. (2009). A Study on Science Teachers’ Attitudes toward
Information and Communication Technology in Education: TOJET, 8 (2), 20-32

Creswell, J. W. 2005. Educational research: Planning, conducting, and evaluating
guantitative and qualitative approaches to research. 2nd ed. Upper Saddle River,
NJ: Merrill/Pearson Education.

Chan, F. K., Thong, J. Y., Denktash, V., Brown, S. A., Hu, P. J., & Tam, K. Y.
(2010). Modeling citizen satisfaction with mandatory adoption of an e-government
technology. Journal of the Association for Information Systems, 11(10), 519-549.

Chataway, C. J., & Berry, J. W. (1989). Acculturation experiences, appraisal,
coping, and adaptation: A comparison of Hong Kong Chinese, French, and English
students in Canada. Canadian Journal of Behavioural Science/Revue canadienne
des sciences du comportement, 21(3), 295.

Chemers, M. M., Hu, L. T., & Garcia, B. F. (2001). Academic self-efficacy and first
year college student performance and adjustment. Journal of Educational
psychology, 93(1), 55.

Chen, A. Y., & Collis, A. B. (1999). Designing for differences: cultural issues in the
design of WWW-based course support sites. British Journal of Educational
Technology, 30(3), 201-215.

Chinn, M., & Fairlie, R. (2007). The determinants of the global digital divide: A
cross country analysis of computer and Internet penetration. Oxford Economic
Papers, 59(1), 16—-44.

Chin, W. W., Marcolin, B. L., & Newsted, P. R. (2003). “A Partial Least Squares
Latent Variable Modeling Approach for Measuring Interaction Effects: Results from



78

a Monte Carlo Simulation Study and an Electronic-Mail Emotion/Adoption Study,”
Information Systems Research (14:2), pp. 189-217.

Claudia, M., Steil, A., & Todesco, J. (2004). Factors influencing the adoption of the
Internet as a teaching tool at foreign language schools. Computers and Education,
42(4), 353-374.

Claes, M., Perchec, C., Miranda, D., Benoit, A., Bariaud, F., Lanz, M., Marta, E., &
LA course, E. (2011). Adolescents’ perceptions of parental practices. A cross-
national comparison of Canada, France and Italy. Journal of Adolescence, 34(2),
225-238.

ComScore (2008). “Digital world: State of the Internet” report highlights growth in
emerging Internet markets. <http://www.comscore.com/press/release.asp?
Press=2115> [retrieved 20.05.09].

Colosi, R. (2005). Negatively worded questions cause respondent confusion.
Proceedings of the Survey Research Methods Section, American Statistical
Association (2005), 2896-2903.

Courant, P. N., Griffiths, R. J., 2006. Software and Collaboration in Higher
Education: A Study of Open Source Software http://www.ithaka.org/strategic-
services/0ss/OOSS _Report FINAL.pdf

Cronje’, J. C. (2011). Using Hofstede’s cultural dimensions to interpret cross-
cultural blended teaching and learning. Computers & Education, 56, 596—603.

Cummings, J. A., Bonk, C. J., & Jacobs, F. R. (2002). Twenty-first century college
syllabi options for online communication and interactivity. Internet and Higher
Education, 4, 1-19.

Currier, S., Brown, S, & Ekmekioglu, F. C. (2001). Inspiral Project final report.
Available at: http://inspiral.cdlr.strath.ac.uk/documents/documents.html.

Daly, P. (2003). The case study method and business english language teaching
in impact of culture and education on learning practices. 10th Annual EDINEB
Conference, June 18-20.

D’Amico, M., Bason, L. J., & Sissons, M —A. (1995). Gender differences in
attributions about microcomputer learning in elementary school. Sex Roles,
33(5/6), 353—-385.


http://www.ithaka.org/strategic-services/oss/OOSS_Report_FINAL.pdf
http://www.ithaka.org/strategic-services/oss/OOSS_Report_FINAL.pdf

79

Dabbagh, N., & Reo, R. (2011a). Back to the future: Tracing the roots and learning
affordances of social software. In M. J. W. Lee, & C. McLoughlin (Eds.), Web 2.0-
based e-learning: Applying social informatics for tertiary teaching (pp. 1-20).
Hershey, PA: IGI G

Dabbagh, N., & Kitsantas, A. (2012). Personal Learning Environments, social
media, and self-regulated learning: A natural formula for connecting formal and
informal learning. The Internet and higher education, 15(1), 3-8.

Dagger, D., O'Connor, A., Lawless, S., Walsh, E., & Wade, V. P. (2007).
Service-oriented e-learning platforms: From monolithic systems to flexible
services. Internet Computing, IEEE, 11(3), 28-35.

Davis, N. (2003) Technology in teacher education in USA: What makes for
sustainable good practice? Technology, Pedagogy, and Education, 12 (1), 59-84.
[Online]. http://www.triangle.co.uk/jit/index.htm

Davies, M. W. (1988). Women clerical workers and the typewriter: the writing
machine. In C. Kramarae (Ed.), Technology and womens voices: keeping in touch.
New York: Routledge

De¢man, M. (2015). Modeling the acceptance of e-learning in mandatory
environments of higher education: The influence of previous education and
gender. Computers in Human Behavior, 49, 272-281.

De-Marcos, L., Dominguez, A., Saenz-de-Navarrete, J., & Pagés, C. (2014). An
empirical study comparing gamification and social networking on e-learning.
Computers & Education, 75, 82-91.

De Rosa, C., Dempsey, L. & Wilson, A. (2003), The 2003 OCLC Environmental
Scan: Pattern Recognition, OCLC, Dublin, OH.

DelLone, W. H. & E. R. McLean (1992) “Information systems success: The quest
for the dependent variable,” Information Systems Research (3) 1, pp. 60-95.

Durndell, A., & Haag, Z. (2002). Computer self-efficacy, computer anxiety,
attitudes towards the internet and reported experience with the internet, by gender,
in an East European sample. Computers in Human Behavior, 18(5), 521-535.

Duncan-Howell, J. (2012). Digital mismatch: Expectations and realities of digital
competency amongst pre-service education students. Australasian Journal of
Educational Technology, 28(5), 827-840.


http://www.triangle.co.uk/jit/index.htm

80

Dutton, W. H., Sweet, P.L.& E.M(1989) “Socioeconomic Status and the Early
Diffusion of Personal Computing in the United States” Social Science Computer
Review 7:259-27.

Dyson, R., & Renk, K. (2006). Freshmen adaptation to university life: Depressive
symptoms, stress, and coping. Journal of clinical psychology, 62(10), 1231-1244.

Eastin, M., Greenberg, B., & Hofschire, L. (2006). Parenting the Internet. Journal
of Communication.

Eastmond, D. (2000) "Realizing the promise of distance education in low
technology countries," Educational Technology Research and Development (48:2)
pp 100-111.

Eder, D., & Fingerson, L. (2003). Interviewing Children and Adolescents. In J. A.
Holstein & J. F. Gurbium (Eds.), Inside interviewing: New lenses, new concerns
(pp. 33-54). Thousand Oaks: SAGE Publications

EDUCAUSE Learning Initiative (ELI) (2007). The seven things you should know
about. Retrieved January 15, 2008, from. http://www.educause.edu/7Things

Edwards, S. et al.,, (2006). The assignment that triggered change:
Assessment and the relational learning model for generic capabilities.
Assessment & Evaluation in Higher Education, 29 (2), 141-157.

El-Gayar, O. F., Moran, M., & Hawkes, M. (2011). Students' Acceptance of
Tablet PCs and Implications for Educational Institutions. Educational
Technology & Society, 14(2), 58-70.

Engelbrecht, M. (2005). Adapting to changing expectations: Postgraduate
students’ experience of an e-learning tax program. Computers & Education,
45, 217-229.

Enochsson, A. (2005). A gender perspective on Internet use-consequences
for information seeking on the net. Information Research, Vol. 10, no.4.

Erumban, A. A., & De Jong, S. B. (2006). Cross-country differences in ICT
adoption: A consequence of Culture?. Journal of World Business, 41(4), 302-
314,

EYNON, R. (2005) ‘The Use of the Internet in Higher Education’, ASLIB
Proceedings 57(2): 168-80.

Eynon, R. et al. (2008) The learner and their context: review of the evidence. A
report to BECTA (Oxford, Department of Education, University of Oxford)


http://www.educause.edu/7Things

81

European Commission. (2008). Towards a safer use of the Internet for children in
the EU: A parents' perspective. Retrieved on October 17, 2008, from.
http://ec.europa.eu/
information_society/activities/sip/docs/eurobarometer/analyticalreport_2008.pdf.

Evans, B. C., Coon, D. W., & Ume, E. (2011). Use of theoretical frameworks as a
pragmatic guide for mixed methods studies: A methodological necessity? Journal
of Mixed Methods Research, 5(4), 276-292. doi:10.1177/1558689811412972

Evaristo, J., & Karahanna, E. (1998) “The Impact of Privatization on Organizational
Information Needs: Lessons from the Brazilian Telecommunications Holding
Company,” Information Technology & People (11:3).

Evers, V.. (2001).Cultural Aspects of User Interface Understanding: An
Empirical Evaluation of an E-Learning Website by International User Groups.

University of Amsterdam

Esterberg, K. G. (2002). Qualitative methods in social research. Boston:
McGraw-Hill.

Facebook. (2008) Statistics. www.facebook.com=press=info .

Facer K., Furlong J., Furlong R. & Sutherland R. (2003) Screenplay: Children
and Computing in the Home. Routledge, London

Farmer, J., & Dolphin, I. (2005). Sakai: eLearning and more. EUNIS 2005-
Leadership and Strategy in a Cyber-Infrastructure World.

Faleel, S. F., Tam, C. L., Lee, T. H., Har, W. M., & Foo, Y. C. (2012). Stress,
perceived social support, coping capability and depression: A study of local
and foreign students in the Malaysian context. World Acad Sci Eng Technol,
61, 75-81.

Frey, J.H. & Fontana, A. (1991) ‘The Group Interview in Social Research’,
The Social Science Journal 28(2): 175-87.

Feingold (1993), “Cognitive gender differences: A developmental
perspective,” Sex Roles, vol. 29, no. 1-2, p. 91


http://www.facebook.com=press=info/

82

Fischer, R., Vauclair, C. M., Fontaine, J. R. J., & Schwartz, S. H. (2010). Are
individual-level and country level value structures different? Testing Hofstede’s
legacy with the Schwartz value survey. Journal of Cross-Cultural Psychology,
41(2), 135-151.

Fontana, A. and Frey, J.H. (1994) ‘Interviewing: The Art of Science’, in N.K. Denzin
and Y.S. Lincoln (eds) The Handbook of Qualitative Research, pp. 361-76.
Thousand Oaks, CA: Sage.

Ford, G., & Kotzé, P. (2005). Designing usable interfaces with cultural
dimensions. In Human-computer interaction-INTERACT (pp. 713-726).
Springer Berlin Heidelbe

Fornell, C., & Larcker, D. F.(1981) “Evaluating Structural Equation Models with
Unobservable Variables and Measurement Error,” Journal of Marketing Research
(18:1), pp. 39-50.

Friedlander, L. J., Reid, G. J., Shupak, N., & Cribbie, R. (2007). Social support,
self-esteem, and stress as predictors of adjustment to university among first-year
undergraduates. Journal of College Student Development, 48(3), 259-274.

Friend, B. & Johnston, S. (2005). Florida virtual school: a choice for all students.
In Z. L. Berge & T. Clark (Eds), Virtual schools: planning for success (pp. 97-117).
New York: Teachers College Press.

Fritz, M. V., Chin, D., & DeMarinis, V. (2008). Stressors, anxiety, acculturation and
adjustment among international and North American students. International
Journal of Intercultural Relations, 32(3), 244-2509. geert-
hofstede.com/countries.html

Fusilier, M., & Durlabhji, S. (2005). Student Internet use: USA and Mauritius.
Journal of Private Enterprise, 20, 177-190.

Fusilier, M., Durlabhji, S., Cucchi, A., & Collins, M. (2005). A four-country
investigation of factors facilitating student Internet use. Journal of
CyberPsychology and Behavior, 8, 454-464.

Fusilier, M., Durlabhji, S., & Cucchi, A. (2008). An investigation of the integrated
model of user technology acceptance: Internet user samples in four
countries. Journal of Educational Computing Research, 38(2), 155-182.



83

G. Paré, C. Sicotte, H. Jacques,(2006). The effects of creating psychological
ownership on physicians’ acceptance of clinical information systems, J. Am. Med.
Inf. Assoc. 13 (2) 197-205.

G. Torkzadeh & X. Koufteros (1994) , Factorial Validity of a Computer Self-Efficacy
Scale and the Impact of Computer Training, Education and Psychological
Measurement, 54:3

Gargallo-Castel, A., Esteban-Salvador, L., & Pérez-Sanz, J. (2010). Impact of
Gender in Adopting and Using ICTs in Spain. Journal Of Technology Management
& Innovation, 5(3), 120-128.

Gee, J.P. (2003) What Video Games Have to Teach us About Learning and
Literacy. New York: Palgrave

Gefen, D. & D. Straub,(1997) "Gender Differences in the Perception and Use of E-
Mail: An Extension to the Technology Acceptance Model”. MIS Quarterly, Vol. 21,
No. 4: 389-400

Gikas, J., & Grant, M. M. (2013). Mobile computing devices in higher
education: Student perspectives on learning with cellphones, smartphones &
social media. The Internet and Higher Education, 19, 18-26.

H. Ahmad, A. Basden, (2008). Non-discretionary use of information system and
the technology acceptance model, in: Annual IRIS Conference, University of
Salford, Salford,.

H. Sun, P. Zhang (2006).The role of moderating factors in user technology
acceptance, International Journal of Human —Computer Studies 64(2),

Hair, J. F., Ringle, C. M., & Sarstedt, M. (2011). PLS-SEM: Indeed a silver bullet.
The Journal of Marketing Theory and Practice, 19(2), 139-152.

Halewood, N., & Kenny, C. (2008). Young people and ICTs in developing
countries.

Haywood, J., Haywood, D., Macleod, H., Mogey, N. & Alexander, W. (2004), The
Student View of ICT in Education at the University of Edinburgh : skills, attitudes
& expectations, In Cook, J. (Eds) Blues Skies & Pragmatism: learning technologies
for the next decade, Research Proceedings of the 11" Association for Learning
Technology Conference (ALT-C 2004), 229-245. LEX: learner experiences of e-



84

learning
http://lwww.jisc.ac.uk/whatwedo/programmes/elearning_pedagogy/elp_lex.aspx
[viewed 1 Dec 2007].

Hardy, J., Haywood, D., Bates, S., Paterson, J., Rhind, S., Macleod, H., &
Haywood, J. (2008). Expectations and Reality: Exploring the use of learning
technologies across the disciplines. In Sixth International Conference on
Networked Learning, Halkidiki, Greece.

Hargittai, E. (2010). Digital Na(t)ives? Variation in internet skills and uses among
members of the “Net Generation”. Sociological Inquiry, 80(1), 92—-113.

Hartford T (2005) Facilitation and assessment of group work using web-based
tools.BioscienceEducationE-
Journalhttp://www.bioscience.heacademy.ac.uk/journal/vol5/beej-5-5.htm

Hawkins, B. L., & Rudy, J. A. (2008). Educause core data service: Fiscal year 2007
summary report. Boulder, CO: Educause. Available:

He, J., & Freeman, L. (2009). Are men more technology-oriented than women?
The role of gender on the development of general computer self-efficacy of college
students. AMCIS 2009 Proceedings, 672.

Henderson, M., Selwyn, N., Finger, G., & Aston, R. (2015). Students’ everyday
engagement with digital technology in university: exploring patterns of use and
‘usefulness’. Journal of Higher Education Policy and Management, (ahead-of-
print), 1-12.

Hénard, F., & Roseveare, D. (2012). Fostering quality teaching in higher education:
Policies and Practices. An IMHE Guide for Higher Education Institutions.

Hsieh, J. J. P. A., A. Rai, and M. Keil (2008) “Understanding digital inequality:
Comparing continued use behavioral models of the socio-economically
advantaged and disadvantaged,” MIS Quarterly (32) 1, pp. 97-126.

Hobbs D (2002) Constructivist approaches to web course design, a review of the
literature. International Journal on E-Learning 1(2): 60-65.

Hofstede, G.(1980) Culture’s Consequences: International Differences in \Work-
Related Values, Sage Publications, Beverly Hills, CA.

Hofstede, G. (1984) Culture’s Consequences, Sage Publications, Newbury Park,
CA.


http://www.bioscience.heacademy.ac.uk/journal/vol5/beej-5-5.htm

85

Hofstede, G. (1991). Cultures and organisations-software of the mind: intercultural
cooperation and its importance for survival. McGraw-Hill.

Hofstede, Geert (2001). Culture's Consequences: comparing values, behaviors,
institutions, and organizations across nations (2nd ed.). Thousand Oaks, CA:
SAGE Publications.

Hoffman, M.,&Vance, D. (2007). Gender difference trends in computer literacy of
first-year students. SIGCSE, 39(1), 405-4009.

Holmes, B. (1998). Cross-cultural differences of use of information technology in
education: a comparative study of the use of computers in Japanese and British
classrooms. Unpublished PhD dissertation, Wolfson College, University of
Cambridge, p. 161

Hong, S., & Kang, M. S. (2011). An international comparison of technology
adoption: Testing the UTAUT model. Information & Management, 48(1), 1-8.

Hong, W., J. Y. L. Thong, W. M. Wong, & K. Y. Tam (2002) “Determinants of user
acceptance of digital libraries: An empirical examination of individual
characteristics and system characteristics,” Journal of Management Information
Systems (18) 3, pp. 97-124.

Hussein, R., Aditiawarman, U..Mohamed, N. (2007). E-learning acceptance in a
developing country: a case of the Indonesian Open University. In Paper presented
at the German e-Science conference. Available at http://edoc.mpg.de/316634

Hiltz SR, Wellman B (1997). Asynchronous learning networks as a virtual
classroom. Communications of the ACM; 40(9):44-49. Available: ACM digital
library.

Hill, M. (2005). Ethical considerations in researching children's experiences. In S.
Green & D. Hogan (Eds.), Researching children's experiences: Approaches and
methods (pp. 61-86). Thousand Oaks: SAGE Publications.

Idowu, B., Adagunodo, R.,and Idowu, B. (2004). Gender difference in computer
literacy among Nigeria undergraduates’ students. A case study of Obafemi
Awolowo University student, Nigeria. The African Symposium. An On-line
Educational Research Journal, Vol. 4, no.3

Im, I., Hong, S., & Kang, M. S. (2011). An international comparison of technology
adoption: Testing the UTAUT model. Information & Management, 48(1), 1-8.


http://en.wikipedia.org/wiki/SAGE_Publications
http://edoc.mpg.de/316634

86

Irwin, C., Ball, L., Desbrow, B., & Leveritt, M. (2012). Students’ perceptions of using
Facebook as an interactive learning resource at university. Australasian Journal of
Educational Technology,

Islam, A. N. (2014). Sources of satisfaction and dissatisfaction with a learning
management system in post-adoption stage: A critical incident technique
approach. Computers in Human Behavior, 30, 249-261.

ITU (International Telecommunication Union) (2006) Telecommunication
indicators. Available at: www.itu.int/ITU-D/icteye/Indicators/Indicators.aspx.

J. M. Arceneaux, G. M. et al (1996), “Gender differences in WAIS-R age-corrected
scaled scores,” Perceptual Motor Skills, vol. 83, no. 3, pp. 1211-1216

J. Pallant, SPSS Survival Manual (2007). A Step by Step Guide to Data Analysis
Using SPSS for Windows Version 15, OpenUniversity Press, 2007.

J. T. Marchewka, C. Liu and K. Kostiwa,(2007) An application of the UTAUT model
for understanding student perceptions using course management software,
Communications of the IIMA 7 (2), pp. 93-104.

James, R., Krause, K. L., & Jennings, C. (2010). The first year experience in
Australian universities. Canberra: Department of Education, Employment and
Workplace Relations [DEEW

Jarupathirun, S., Ciganek, A. P., Srisuksai, R., & Krachong, S. (2010). Open
Source Backlash: Software Usage in a Mandatory Context. Adopting The Is 2009
Model Curriculum: Apanel Session To Address The Challenges For Program
Implementation, 107.

Jiang, J.J., M.K. Hsu , G. Klein and B. Lin,(2000) “Ecommerce user behaviour
model: an empirical study” Human Systems Management, (19),pp.265-276.

Jick, T. D. (1979). Mixing qualitative and quantitative methods: Triangulation in
action. Administrative science quarterly, 602-611.

Johansson, B.(2000) . Kom och at! Jag ska bara do forst... {Time to act’ okay! I'll
just die first... The computer in children’s everyday life}. Unpublished doctoral
dissertation, Gothenburg University, Gothenburg Sweden.

Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research
paradigm whose time has come. Educational researcher, 33(7), 14-26.


http://www.itu.int/ITU-D/icteye/Indicators/Indicators.aspx

87

Johnston, S. & Huczynski, A. (2006) ‘Textbook Publishers’Website Objective
Question Banks? Active Learning in Higher Education 7(3): 257-71.

Johnson, L., Adams Becker, S., Estrada, V., & Freeman, A. (2015). The NMC
Horizon Report: 2015 Museum Edition. New Media Consortium. 6101 West
Courtyard Drive Building One Suite 100, Austin, TX 78730.

Jones, C., & Shao, B. (2011). The net generation and digital natives: implications
for higher education.

Jones, C., Ramanau, R., Cross, S., & Healing, G. (2010). Net generation or Digital
Natives: Is there a distinct new generation entering university? Computers &
Education, 54(3), 722-732.

K. Loch, D. Straub, S. Kamel,(2003) Diffusing the Internet in the Arab world: the
role of social norms and technological culturation, IEEE Transactions on
Engineering Management 50, pp. 45—-63.

Kappos, A., & Rivard, S. (2008). A three-perspective model of culture, information
systems, and their development and use. MIS quarterly, 601-634.

Kennedy, G., Judd, T., Church ward, A., Gray, K., & Krause, K.-L. (2008). First
year students’ experiences with technology: are they digital natives? Australasian
Journal of Educational Technology, 24(1), 108—-122.

Khechine, H., Lakhal, S., Pascot, D., & Bytha, A. (2014). UTAUT model for blended learning: The
role of gender and age in the intention to use webinars.Interdisciplinary Journal of E-Learning and
Learning Objects, 10(1), 33-52.

Khelifi, A., Talib, M., Farouk, M., & Hamam, H. (2009). Developing an initial open-source
platform for the higher education sector—a case study: Alhosn University. IEEE
Transactions on Learning Technologies, 2(3), 239-248.

King, W. R., & He, J. (2006). A meta-analysis of the technology acceptance model.
Information & Management, 43, 740-755.

Kirkpatrick, H., & Cuban, L. (1998). Should we be worried? What the research says
about gender differences in access, use, attitudes, and achievement with
computers. Educational Technology (July—August), 56—61.

Kitzinger J.(1995). Qualitative research: introducing focus groups. BMJ ; 311:299-
302

Kitzinger J. (1994).The methodology of focus groups: the importance of
interactions between research participants. Sociol Health lliness; 16:103-21.



88

Krueger, R. A., & Casey, M. A. (2009). Focus groups. A practical guide for applied
research (4th ed.). Thousand Oaks, CA: Sage Publications.

Layton, E. T. (1994). Technology and Civlilization: Renaissance to Industrial
Revolution, Hsci 1712/3712, University of Minnesota.

Leask, B. (2009). Using formal and informal curricula to improve interactions
between home and international students. Journal of Studies in International
Education, 13(2), 205-221.

Lee, H. J., H. Lim, L. D. Jolly, and J. Lee, (2009) “Consumer Lifestyles and
adoption of high-technology products: A case of South Korea,” Journal of
International Consumer Marketing, Vol. 21, No. 3: 153-167,.

Lee, K., & Wesche, M. (2000). Korean students' adaptation to post-secondary
studies in Canada: A case study. Canadian modern language review, 56(4), 637-
689.

Lee, T. M., & Park, C. (2008). Mobile technology usage and B2B market
performance under mandatory adoption. Industrial Marketing Management, 37,
833-840.

Leedy, P. & Ormrod, J. (2001). Practical research: Planning and design (7th ed.).
Upper Saddle River, NJ:

Lederman, L. (1990). Assessing educational effectiveness: The focus group
interview as a technique for data collection. Communication Education, 38, 117—
127.

Leidner, D. E., & Kayworth, T. (2006). Review: a review of culture in
information systems research: toward a theory of information technology
culture conflict. MIS quarterly, 30(2), 357-399.

Lenhart, A., Madden, M., Smith, A., Purcell, K., Zickuhr, K., & Lee, R. (2011).
Teens, kindness and cruelty on social network sites. Pew Internet and American
Life Project 2011.

Liaw, S. S., Huang, H. M., & Chen, G. D. (2007). Surveying instructor and learner
attitudes toward e-learning. Computers & Education, 49, 1066—1080.

Lin B and Hsieh C (2001) Web-based teaching and learner control: A research
review. Computers and Education 37(3—-4): 377-86.



89

Lin, J., H. Chan & Y. Jin, (2004)“Instant messaging acceptance and use among
college students”, The 7th Pacific Asia Conference on Information Systems,
Cairns, Australia, pp.181-194.

Lu, J., C-S.Yu, C. Liu, J.E. Yao(2003), “Technology acceptance model for wireless
Internet” Internet Research: Electronic Networking Applications and Policy, (13:3),
pp.206-222.

Lonn, S., & Teasley, S. D. (2009). Saving time or innovating practice: Investigating
perceptions and uses of Learning Management Systems. Computers & Education,
53(3), 686-694.

Marcus, A., & Gould, E. W. (2000). Crosscurrents: cultural dimensions and global
Web user-interface design. interactions, 7(4), 32-46.

Macleod, H. Haywood, D., Haywood, J., & Anderson, C. (2002). Gender &
information & communications technology - a 10-year study of new
undergraduates. TechTrends 46, 11-15.

Maldonado, U. P. T., Khan, G. F., Moon, J., & Rho, J. J. (2011). E-learning
motivation and educational portal acceptance in developing countries. Online
Information Review, 35(1), 66—85. http://dx.doi.org/10.1108/14684521111113597

Maillet, E., Mathieu, L., & Sicotte, C. (2015). Modeling factors explaining the
acceptance, actual use and satisfaction of nurses using an Electronic Patient
Record in acute care settings: An extension of the UTAUT. International journal of
medical informatics, 84(1), 36-47.

Mayes, T. (2006), LEX The Learner Experience of e-Learning Methodology
Report, http://www.jisc.ac.uk/elp_learneroutcomes.html [viewed 4 Dec 2007].

Margaryan, A., Littlejohn, A., & Vojt, G. (2011). Are digital natives a myth or reality?
University students’ use of digital technologies. Computers & Education, 56(2),
429-440.

Marriott, N. , Marriott, P. & Selwyn, N. (2004) ‘Accounting Undergraduates’
Changing Use of ICT and their Views on Using the Internet in Higher Education’,
Accounting Education 13(1): 117-30

Mertens, S., & d’Haenens, L. (2014). Parental mediation of internet use and
cultural values across Europe: Investigating the predictive power of the Hofstedian
paradigm. Communications, 39(4), 389-414.


http://dx.doi.org/10.1108/14684521111113597

90

Michiels, S.I. and Van Crowder, L. (2001) ‘Discovering the 'Magic Box'": Local
Appropriation of Information and Communication Technologies (ICTs).” SDRE,
FAO, Rome.

Min, Q., Ji, S., & Qu, G. (2008). Mobile commerce user acceptance study in China:
a revised UTAUT model. Tsinghua Science & Technology, 13(3), 257-264.

Milagros, S., & Mercedes, L. (2010). Gender differences in computer attitudes and
the choice of technology-related occupations in a sample of secondary students in
Spain. Computers & Education, 54, 578-587.

Mitra, A., Lenzmeier, S., Steffensmeier, T., Avon, R., Qu, N., & Hazen, M. (2001).
Gender and computer use in an academic institution: Report from a longitudinal
study. Journal of Educational Computing Research, 23(1), 67-84.

Miura, Irene T. (1987), "The Relationship of Computer Self-Efficacy Expectations
to Computer Interest and Course Enrollment in College," Sex Roles, Vol. 16, Nos.
5/6, 303-31l.

Mott, J. (2010). Envisioning the post-LMS era: The open learning network. Educause
Quarterly, 33(1), 1-9.

Mortera-Gutierrez, F. (2006). Faculty best practices using blended learning in e-
learning and face-to-face instruction. International Journal on ELearning, 5(3), 313.

Morris et al (2005): Gender And Age Differences In Employee Decisions About
New Technology. leee Transactions On Engineering Management, Vol. 52, No. 1,

Mott, J. (2010). Envisioning the Post-LMSEra: The Open Learning
Network. EDUCAUSE QuarterlyMagazine,33(1)

Mumtaz, S. (2001). Children’s enjoyment and perception of computer use in the
home and the school. Computers and Education, 36(4), 347-362.

Murphy, E., Rodriguez-Manzanares, M. A., & Barbour, M. (2011). Asynchronous
and synchronous online teaching: Perspectives of Canadian high school distance
education teachers. British Journal of Educational Technology, 42(4), 583-591.

Musa, P. F., Meso, P., & Mbarika, V. W. (2005). Toward sustainable adoption of
technologies for human development in Sub-Saharan Africa: Precursors,
diagnostics, and prescriptions. Communications of the Association for Information
Systems, 15(1), 33.



91

Nah, F. F., Tan, X., & Tech, S. H. (2004). An Empirical Investigation of End-Users’
Acceptance of Enterprise Systems. Information Resources Management Journal,
17 (3), 32-53.

National Center for Educational Statistics. (2000, February). Internet access in
public schools and classrooms: 1994-99. Stats in brief. Washington, DC: U.S.
Department of Education, Office of Educational Research and Improvement.

National Science Foundation Report (NSF).Division of Science Resources
Studies, The application and implications of information technologies in the
home: Where are the data and what do they say, NSF 01-313, Project
Director, Eileen L. Collins, NSF/SRS: Author, Maria C.

National Science Foundation (2010). ADVANCE: Increasing the participation
and advancement of women in academic science and engineering careers
(ADVANCE) (NSF 10-593). Arlington, VA: The National Science Foundation.
Retrieved November 23, 2012 from http://www.nsf.gov/pubs/2010/nsf10593/
nsf10593.pdf.

National Science Foundation, Division of Science Resources Statistics.
(2011). Women, Minorities, and Persons with Disabilities in Science and
Engineering: 2011. Special Report NSF 11-309. Arlington, VA. Retrieved
November 23, 2012 from http://www.nsf.gov/statistics/wmp

Nistor, N., Gogus, A., & Lerche, T. (2013). Educational technology
acceptance across national and professional cultures: a European
study.Educational Technology Research and Development, 61(4), 733-749.

Nistor, N., Lerche, T., Weinberger, A., Ceobanu, C., & Heymann, O. (2014).
Towards the integration of culture into the Unified Theory of Acceptance and
Use of Technology. British Journal of Educational Technology, 45(1), 36-55.

@. Serebg, T.R. Eikebrokk, (2008). Explaining IS continuance
inenvironments where usage is mandatory, Computer. Hum.Behav. 24 (5)
2357-2371.

Oblinger, D., and J. Oblinger. (2005). Is it age or IT: First steps toward
understanding the next generation? In Educating the Net Generation, ed.
D.G. Oblinger and J.L. Oblinger.
http://net.educause.edu/ir/library/pdf/pub7101b.pdf.



http://www.nsf.gov/pubs/2010/nsf10593/
http://www.nsf.gov/statistics/wmp
http://net.educause.edu/ir/library/pdf/pub7101b.pdf

92

Obuobi, D., Adrion, W. R., & Watts, K. (2006, October). Applying information
technology to improve teaching and learning in an African University.
InProceedings. Frontiers in Education. 36th Annual Conference (pp. 22-26). IEEE.

Ogbu, J. U. (1992). Understanding cultural diversity and learning.
Educational researcher, 21(8), 5-14.

O’Hear, S. and Sefton-Green, J. (2004) Style, genre and technology: The
strange case of youth culture online. In I. Snyder and C. Beavis (eds) Doing
Literacy Online: Teaching, Learning and Playing in an Electronic World (pp.
121-43). Creskill, NJ: Hampton Press

Ophus, J. D., & Abbitt, J. T. (2009). Exploring the potential perceptions of social
networking systems in university courses. Journal of Online Learning and
Teaching, 5(4), 639-648.

Orji, R. O. (2010). Impact of gender and nationality on acceptance of a digital
library: an empirical validation of nationality based UTAUT using SEM. Journal of
Emerging Trends in Computing and Information Sciences, 1(2), 68-79.

Ong, C. S, &Lai, J. Y. (2006). Gender differences in perceptions and relationships
among dominants of e-learning acceptance. Computers in human behavior, 22(5),
816-829.

Oshlyansky, L., Cairns, P., & Thimbleby, H. (2007, September). Validating the
Unified Theory of Acceptance and Use of Technology (UTAUT) tool cross-
culturally. In Proceedings of the 21st British HCI Group Annual Conference on
People and Computers: HCI... but not as we know it-Volume 2 (pp. 83-86). British
Computer Society.

Oztemel, E., & Ayhan, M. B. (2008). Measuring Degree of Technology Adaptation
In Manufacturing Systems. In 6th International Symposium On Intelligent And
Manufacturing Systems (pp. 636-648).

P.N. Courant and R.J. Griffiths, (2006)‘Software and Collaboration in Higher
Education: A Study of Open Source Software,” http://
www.ithaka.org/about-ithaka/announcements/ooss-study-finalreport.

Padilla-Walker, L. M., Coyne, S. M., & Fraser, A. M. (2012). Getting a High-Speed
Family Connection: Associations between Family Media Use and Family
Connection. Family Relations, 61(3), 426-440


http://www.ithaka.org/about-ithaka/announcements/ooss-study-finalreport

93

Paechter, M., Maier, B., & Macher, D. (2010). Students’ expectations of, and
experiences in e-learning: Their relation to learning achievements and course
satisfaction. Computers & education, 54(1), 222-229.

Palfrey and Gasser, J. Palfrey, U. Gasser (2008) Born digital: Understanding the
first generation of digital nativesBasic Books, New York.

Palis, F. G. (2006). The role of culture in farmer learning and technology adoption:
a case study of farmer field schools among rice farmers in central Luzon,
Philippines. Agriculture and Human Values, 23(4), 491-500.

Pan, G., & Bonk, C. J. (2007). The emergence of open-source software in China.
The International Review of Research in Open and Distributed Learning, 8(1).

Panda, S., & Mishra, S. (2007). E-Learning in a Mega Open University: Faculty
attitude, barriers and motivators. Educational Media International, 44(4), 323-338.

Pagram, P., & Pagram, J (2006). "Issues In E-Learning: A Thai Case Study," The
Electronic Journal of Information Systems in Developing Countries (26:6) pp 1-8.

Park, S. Y. (2009). An analysis of the technology acceptance model in
understanding university students' behavioral intention to use e-learning. Journal
of Educational Technology & Society, 12(3), 150-162.

Patton, M. (2002). Qualitative research and evaluation methods. London, United
Kingdom: Sage

Pajares, F., & Schunk, D. (2001). The development of academic self-efficacy. ),
Development of achievement motivation. United States.

P. Eachus (1993), Development of the Health Student Self-Efficacy Scale,
Perceptual and Motor Skills,77 .

P. Eachus & S. Cassidy (1997), Self-Efficacy, Locus of Control and Styles of
Learning as Contributing Factors in the Academic Performance of Student Health
Professionals, Proceedings of the First Regional Congress of Psychology for
Professionals in the Americas, Mexico City.

P. Eachus,(1993) Development of the Health Student Self-Efficacy Scale,
Perceptual and Motor Skills, 77,

Pedersen, P.B. (1991) Counseling international students. The Counseling
Psychologist, 19, 10-58.



94

Pearson, J. (2003). Information and communication technologies and teacher
education in Australia. Technology. Pedagogy and Education, 12 (1), 39-58.
[Online]. http://www.triangle.co.uk/jit

Peek, L., & Fothergill, A. (2009). Using focus groups: lessons from studying
daycare centers, 9/11, and Hurricane Katrina. Qualitative Research, 9(1), 31-59.

Pew Internet and American Life Project. (2006) Internet usage trends: through the
demographic lens.

Pence, H. E. (2006-2007). Preparing for the real web generation. Journal of
Educational Technology Systems, 35(3), 347-356.

Perron, B. E., Taylor, H. O., Glass, J. E., & Margerum-Leys, J. (2010). Information
and communication technologies in social work. Advances in social work, 11(2)

Phillips, W. R. (1962). United Nations Educational, Scientific and Cultural
Organization. Mont. L. Rev., 24, 31.

Pillay, H., Boulton-Lewis, G. & W.ilss, L. (2004). Changing workplace
environments: Implications for higher education. Educational Research Journal,
19(1), 17-42.

Pugsley,L.(1996)'Focus Groups, Young People, And Sex Education’,in J.Pilcher
and A.Coffeey (eds) Gender And Qualitative Research, pp.114-30.Aldershot
Avebury http://eprints.qut.edu.au/1965.

Quan-Haase, A., Wellman, B., Witte, J., & Hampton, K. (2002).Capitalizing on the
net: Social contact, civic engagement, and sense of community. In B. Wellman &
C. Haythornthwaite (Eds.),

R. C. Barnett and N. L. Marshall, (1991) “The relationship between women’s work
and family roles and their subjective well-being and psychological distress,” in
Women, Work and Health: Stress and Opportunities, M. Franken haeuser, V.
Lundberg, and M. A. Chesney, Eds. New York: Plenum, pp. 111-136.

R.J. Holden, R.L. Brown, M.C. Scanlon, B.-T. Karsh,(2012). Modeling nurses’
acceptance of bar coded medication administration technology at a pediatric
hospital, J. Am. Med. Inform. Assoc. 19 (6) 1050-1058.

Raab, R. T., Ellis, W. W., & Abdon, B. R. (2002). Multisectoral partnerships in e-
learning: a potential force for improved human capital development in the Asia
Pacific. Internet and Higher Education, 4(3—-4), 217-229


http://www.triangle.co.uk/jit
http://eprints.qut.edu.au/1965

95

Redding, S., and Baldwin, E. Managers for Asia/Pacific (1991), Recruitment
and Development Strategies, Business International, Hong Kong, 1991.

Reddy, P. 2000. Globalization of Corporate R&D: Implications for Innovation
Systems in Host Countries. London and New York, Routledge. 202 pp

Reisman, J. (1990) “Gender Inequality in Computing.” Computers in Human
Services, 7: 45-63

Rodgers, S., Jin, Y., Rettie, R., Alpert, F., & Yoon, D. (2005). Internet motives
of users in the United States, United Kingdom, Australia, and Korea: a cross-
cultural replication of the WMI. Journal of Interactive Advertising, 6(1), 61-67.

Rossman, G. B., and B. L. Wilson. 1985. Number and words: Combining
guantitative and qualitative methods in a single large-scale evaluation study.
Evaluation Review 9 (5): 627-43.

Ricoy, C., Feliz, T., & Couto, M. J. (2013). The Digital Divide among
University Freshmen. Turkish Online Journal of Educational Technology-
TOJET, 12(2), 262-268.

Ringle, C. M., Wende, S., & Will, A. (2005). SmartPLS 2.0 (beta).

Rowley, J. (2012).Conducting research interviews. Management Research
Review, 35, 3/4,260-271.

Rudd T. (2002) ICT and the reproduction of inequalities: a Bourdieuian
perspective. Unpublished PhD Thesis, University of Bristol.

Sun, H., & Zhang, P. (2006). The role of moderating factors in user
technology acceptance. International Journal of Human-Computer Studies,
64, 53-78.

Schepers, J., & Wetzels, M. (2007). A meta-analysis of the technology
acceptance model: Investigating subjective norm and moderation effects.
Information & Management, 44, 90-103.

Schweingruber, H., Brandenburg, C. L., & Miller, L. M. (2001). Middle school
students’ technology practices and preferences: Re-examining gender
differences. Journal of Educational Multimedia and Hypermedia, 10(2), 125-
140.

Schein, E. H.( 1985a) “How Culture Forms, Develops and Changes,” in
Gaining Control of the Corporate Culture, R. H. Kilmann, M. J. Saxton, R.
Serpa, and Associates (eds.), Jossey-Bass, San Francisco, pp. 17-43.



96

Schein, E. H.( 1985b) Organizational Culture and Leadership, Jossey-Bass,
San Francisco, CA

Sclater, N. (2008). Web 2.0, personal learning environments, and the future of
learning management systems. Research Bulletin, 13(13), 1-13.

Selim, H. (2007). Critical success factors for e-learning acceptance:
Confirmatory factor models. Computer & Education, 49, 396-413.

Selinger, M. & Austin, R. (2003). A comparison of the influence government policy
in information and communications technology for teacher training in England and
Northern Ireland. Technology, Pedagogy and Education, 12 (1), 19-38. [Online].
http://www.triangle.co.uk/jit

Selwyn, N. (2007). The use of computer technology in university teaching and
learning: a critical perspective. Journal of computer assisted learning, 23(2), 83-
94,

Selwyn, N. (2008). An investigation of differences in undergraduates' academic
use of the internet. Active Learning in Higher Education, 9(1), 11-22

Sharpe R., Benfield G., Lessner E. & DeCicco E. (2005), Scoping Study for the
Pedagogy strand of the JISC  e-Learning  Programme,
http://lwww.jisc.ac.uk/elp_learneroutcomes.html [viewed 27 Nov 2007].

Shields, M. A. (2000). Technological change, virtual learning, and higher
education: prospects, problems, potentials. Social Dimensions of Information
Technology: Issues for the New Millennium, Idea Group, London, 160-76.

Shraim, K., & Khlaif, Z. (2010). An e-learning approach to secondary education in
Palestine: opportunities and challenges. Information Technology for
Development, 16(3), 159-173.

Simonson, M. (2007). Course management systems. Quarterly review of distance
education, 8(1), VII.

Singh, S. (2001). Gender and the use of the Internet at home, New Media and
Society, 3, 395-415.

Snyder, I., Angus, L. & Sutherland-Smith. (2002) Building equitable literate futures:
Home and school computer-mediated literacy practices and disadvantage.
Cambridge Journal of Education 32 (3), 367—-83


http://www.triangle.co.uk/jit

97

Spence, J. T., Helmrich, R. L., and Stapp, J.(1974) “The Personal Attributes
Questionnaire: A Measure of Sex Role Stereotypes and Masculinity-Femininity,”
JSAS Catalog of Selected Documents in Psychology (4:43), Ms. No. 617.

Spence, J. T. (ed.).(1985) “Gender Identity and its Implications for Concepts of
Masculinity and Femininity,” in Nebraska Symposium on Motivation, T.
Sondregger (ed.), University of Nebraska Press, Lincoln, NE, 1985, pp. 59-95

Srite, M., & Karahanna, E. (2006). The role of espoused national cultural values in
technology acceptance. MIS quarterly, 679-704.

Straub, D., Loch, K., Evaristo, J. R., Karahanna, E., & Srite, M.(2002) “Toward a
Theory-Based Measurement of Culture,” Journal of Global Information
Management (10:1).

Steers, R. M., Meyer, A. D., & Sanchez-Runde, C. J. (2008). National culture and
the adoption of new technologies. Journal of World Business, 43(3), 255-260.

Sun, H., & Zhang, P. (2006). The role of moderating factors in user technology
acceptance. International Journal of Human-Computer Studies, 64, 53-78.

Sumer, S., S. Poyrazli, & K. Grahame. (2008). “Predictors of Depression and
Anxiety among International Students.” Journal of Counseling and Development
86 (fall): 429_437.

Suleman, H. (2008, October). Automatic marking with Sakai. In Proceedings of the
2008 annual research conference of the South African Institute of Computer
Scientists and Information Technologists on IT research in developing countries:
riding the wave of technology (pp. 229-236). ACM.

Suri, H., & Schumacher, M. (2008, January). Open-source vs proprietary VLE: An
explanatory study of staff perceptions. In ASCILITE 2008: Hello! Where are you in
the landscape of educational technology?: Proceedings of 2008 Australasian
Society For Computers In Learning In Tertiary Education Conference (pp. 1002-
1006). ASCILITE.

Sykes, T. A., V. Denktash & S. Gosain (2009) “Model of acceptance with peer
support: A social network perspective to understand individual-level system use,”
MIS Quarterly (33) 2, pp. 371-393.

Tashakkori, A., & C. Teddlie. (1998). Mixed methodology: Combining qualitative
and guantitative approaches. Applied Social Research Methods Series, vol. 46.
Thousand Oaks, CA: Sage.



98

Tashakkori, A, & C. Teddlie.eds. (2003) Handbook on mixed methods in the
behavioral and social sciences. Thousand Oaks, CA: Sage.

Togo, D. F. & McNamee, A. H. (1997). Computer integration in accounting
education: guidelines and pitfalls. Accounting Forum 20, 381-397.

T. Govindasamy (2002), Successful implementation of e-learning pedagogical
considerations, Internet and Higher Education 4 (3/4), pp. 287-299.

T. Miura(1987) , The Relationship of Computer Self-Efficacy Expectations to
Computer Interest and Course Enrollment in College, Sex Roles 28(7), 1221-1232.

Thatcher, J. B., Srite, M., Stepina, L. P., Liu, Y.(2003) “Culture, Overload and
Personal Innovativeness with Information Technology: Extending the
Nomological Net,” Journal of Computer Information Systems (44:1), pp. 74-

The New York Times Company. (2006). Computer literacy. Available at:
http://careerplanning.about.com/od/importantskills/a/comp literacy.htm

Thomas, M., & Thomas, H. (2012). Using new social media and Web 2.0
technologies in business school teaching and learning. Journal of Management
Development, 31(4), 358-367

Thong, J. Y. L.,S.J. Hong, & K. Y. Tam (2006) “The effects of post-adoption beliefs
on the expectation-confirmation model for information technology continuance,”
International Journal of Human-Computer Studies (64) 9, pp. 799-810.

V.P. Aggelidis, P.D. Chatzoglou, (2009). Using a modified technology acceptance
model in hospitals, Int. J. Med. Inf. 78 (2) 115-126.

Van Dijk J. (2005) The deepening divide: inequality in the information society.
Thousand Oaks, CA: Sage.

Vajargah, K. F., Jahani, S., & Azadmanesh, N. (2010). Application of ICTS in
Teaching and Learning at University Level: The Case of Shahid Beheshti
University. Turkish Online Journal of Educational Technology-TOJET, 9(2), 33-3

Vekiri, I., & Chronaki, A. (2008). Gender issues in technology use: Perceived social
support, computer self-efficacy and value beliefs, and computer use beyond
school. Computers & education, 51(3), 1392-1404.


http://careerplanning.about.com/od/importantskills/a/comp_literacy.htm

99

Denktash, V., & Davis, F. D. (2000). A theoretical extension of the technology
acceptance model: Four longitudinal field studies. Management Science, 46(2),
186-204.

Venkatesh, V., Morris, M. G., Davis, G. B., & Davis, F. D. (2003). A Unified Theory
of Acceptance and Use of Technology. MIS Quarterly, 27(3), 425-478.

Venkatesh, V., Davis, F. D., and Morris, M. G.( 2007). “Dead or Alive? The
Development, Trajectory and Future of Technology Adoption Research,” Journal
of the AIS (8:4), pp. 268-286.

Denktash, V., Thong, J. Y. L., & Xu, X. (2012). Consumer acceptance and use of
information technology: Extending the unified theory of acceptance and use of
technology. MIS Quarterly, 36(1), 157-178

Vekiri, 1., & Chronaki, A. (2008). Gender issues in technology use: Perceived social
support, computer self-efficacy and value beliefs, and computer use beyond
school. Computers & education, 51(3), 1392-140

Voyles, M., & Williams, A. (2004). Gender differences in attributions and behavior
in a technology classroom. Journal of Computers in Mathematics and Science
Teaching, 23(3), 233-256.

Vygotsky, L.S. (1986). Thought and Language. London: MIT Press

Wang, R., Bianchi, S., & Raley, S. (2005). Teenagers' Internet use and family rules:
a research note. Journal of Marriage and Family, 67, 1249e1258

Warschauer, M. (2003). Dissecting the digital divide: A case study in Egypt. The
Information Society, 19, 297-304.

Walkerdine, V. 1997. Daddy’s girl-young girls and popular culture. Macmillan

Weiser, E. B. (2000). Gender differences in Internet use patterns and Internet
application preferences: a two-sample comparison. Cyber Psychology & Behavior,
3(2), 167-177.

Wintre, M. G., & Yaffe, M. (2000). First-year students’ adjustment to university life
as a function of relationships with parents. Journal of adolescent research, 15(1),
9-37

Woodgate, R. (2005). A different way of being: Adolescents' experiences with
cancer. Cancer Nursing, 28(1), 8-15.



100

Wong, L. P. (2008). Focus group discussion: a tool for health and medical
research. Singapore Med J, 49(3), 256-60.

Wulf K (1997). Training via the Internet: Where are we? Training and Development
1996:50-55. WWWebster Dictionary [online] Available: http:// www.mw.
com/dictionary.htm.

Wu, W., & M. Hammond. (2011). “Challenges of University Adjustment in the UK:
A Study of East Asian Master’'s Degree Students.” Journal of Further and Higher
Education 35 (3): 423 _438.

Wu, J. & W. Lederer (2009) “A meta-analysis of the role of environment-based
voluntariness in information technology acceptance,” MIS Quarterly (33) 2, pp.
419-432.

Yates, D. J., Gulati, G. J., & Tawileh, A. (2010, January). Explaining the global
digital divide: The impact of public policy initiatives on digital opportunity and ICT
development. In System Sciences (HICSS), 2010 43rd Hawaii International
Conference on (pp. 1-10). IEEE.

Yoo, S. J., Han, S., & Huang, W. (2012). The roles of intrinsic motivators and
extrinsic motivators in promoting e-learning in the workplace: A case from South
Korea. Computers in Human Behavior, 28(3), 942—950. http://dx.doi.org/10.1016/
j.chb.2011.12.015.

Yu, C. S.(2011) “Construction and validation of an e-lifestyle instrument,” Internet
Research, Vol. 21, No. 3: 214-235.

Yueh, H. P., & Hsu, S. (2008). Designing a learning management system to
support instruction. Communications of the ACM, 51(4), 59-63.

Yusuf, M. O. (2005). Information and Communication Technology and Education:
Analysing the Nigerian National Policy for Information Technology. International
Education Journal, 6(3), 316-321

Zhang, N., Guo, X., & Chen, G. (2006). Extended Initial Technology Acceptance
Model and Its Empirical Test. Paper presented at the Fifth Wuhan International
Conference on E-Business (WHICEB2006), Wuhan,China

Zucker, A. & Kozma, R. (2003). The virtual high school: teaching generation V.
New York: Teachers College Press.


http://www.mw/
http://dx.doi.org/10.1016/

101

10. APPENDIX

Appendix A - Models

Model 1 — All sample
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Model 2 — Male
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Model 3- Female only
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Model 4 — Cultural model (Individualism, Masculinity and Uncertainty avoidance)
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Appendix B

Consent Form
Technology Adoption in the University: Exploring the experiences of Canadian

and International Students.

Student Principal Investigator: Lydia Arhinful, Master’'s Student, Department of
Child and Youth Studies
Faculty Supervisor: Dawn Zinga, Associate Professor, Department of Child and

Youth Studies

INVITATION

I, Lydia Arhinful, a Master’s student from the Department of Child and Youth
Studies, Brock University, invite you to participate in a research project entitled
“Technological Adaptation in the University: Exploring the experiences of First year
Undergraduate Students (Canadian and International students)”. | am conducting
this study under the supervision of Dr. Dawn Zinga, an associate professor from
the Department of Child and Youth Studies, Brock university. The purpose of this
research project is to examine the experiences of first year undergraduate
students’ adaptation to technology in the university. This research will specifically
investigate the factors that influence first year undergraduate students’ adaptation

to technology in the university. The study will also explore whether there is a
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relationship between faster technological adaptation and previous exposure to
technology, gender orientation.

WHAT’S INVOLVED

As a participant in the online survey, you have been contacted to participate in the
follow-up focus group that further discusses technology use in the university and
your previous technological experiences. The time associated with participation in
this second part of the study is approximately 90 minutes to discuss questions
about your technology use in the university. You will meet with the researcher and
five other participants to discuss prevailing questions in the online survey such as
“Do you think being good with social media helps you use technology effectively
for academic purposes as excepted?” The focus group will start with participants
introducing themselves after which they will be provided with snacks prior to
beginning the focus group. All focus group discussions will be audiotaped and
transcribed using NVIVO software. If you are not comfortable participating in a
focus group there is an option to complete an individual interview. Should you wish
to complete an individual interview please contact Lydia Arhinful at

lal3pw@brocku.ca to make arrangements.

POTENTIAL BENEFITS AND RISKS

Possible benefits of participation include the ability to share your experiences in
adapting to and using technology in the university. To have your voice heard and
your opinions valued and respected. For the larger scientific community and the

community at large, this research may offer insights into the types of educational
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strategies and supports that promote successful technology adaptation within
Canadian university contexts. Research findings will be

available at Brock University library for individual and faculty references. Also
these findings will be presented at conferences where other faculty members from
other universities will be present and may be published in professional journals.
Your participation or decision not to participate in this research will have no bearing
on your academics or interactions with anyone at the university. There are no
academic benefits or disadvantages to participating or not participating in this
research. You may feel embarrassed about your answers to some of the questions

but please only share what you feel comfortable sharing in the group setting.

CONFIDENTIALITY

All information you provide is considered confidential; your name will not be
included or, in any other way, associated with the data collected in the study. Your
name will not be included in the transcript of the focus group or the interview. You
will be assigned a pseudonym. There will be no connection between your data and
the pseudonym once the transcript is complete. As a participant you are asked to
respect the privacy and confidentiality of others in the group by not sharing
comments made or identities of group members to friends outside the group.

You will be able to withdraw your consent for two weeks after your focus

group/interview after that time there is no way to withdraw your consent as there

will be no way of identifying your individual data after that date. All individual

interviews will be inserted into focus group data to protect confidentiality and



108

anonymity. In written reports of this research and oral presentations, excerpts
from comments made by participants in the discussion will be used but no one’s
name or unique identifying characteristics will be associated with any quotes. For
example, “I faced challenges uploading weekly reading responses on sakai for
grading ........ " This helps us to represent your voice and opinion without
compromising your confidentiality. Electronic data will be stored on a password
protected computer whereas hard copies of the completed survey will be stored
in locked filing cabinets. The videos of focus groups and interviews are recorded
on a hard drive video camera. Once the videos are transcribed the video files will
be deleted from the video camera hard drive. The locked filing cabinets and the
password protected computer are located in a research lab that is locked and has
a key pad entry system in addition to the regular lock. Only the student investigator
will have access to the raw data and the master list linking pseudonyms which will
be stored on the password protected computer. Once the data set have been
completely entered into Nvivo and SPSS, the master list will be confidentially
shredded. All research materials (consent forms, hard copy surveys) will be kept
until 2 years after completion of the thesis and will then be confidentially shredded.
All electronic data will be retained for two years and then deleted from the

password protected computer.

VOLUNTARY PARTICIPATION
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Your participation is completely voluntary. You may choose to answer or not
answer any of the questions during the focus group or interview. You are free to

withdraw at any time.

PUBLICATION OF RESULTS

Results of this study may be published in professional journals and presented at
conferences. Feedback about this study will be mailed to you if you chose to
provide your address. The results will be available in late 2016. If you have any
guestions at any point after the study please contact Lydia Arhinful via e-mail
lal3pw@brocku.ca or Dr. Dawn Zinga at Brock University by phone (905) 688-

5550, ext. 3152 or via e-mail dzinga@brocku.ca.

CONTACT INFORMATION AND ETHICS CLEARANCE

If you have any questions about this study or require further information, please
contact the Principal Investigator or the Faculty Supervisor using the contact
information provided above. This study has been reviewed and received ethics
clearance through the Research Ethics Board at Brock University (??-???). If you
have any comments or concerns about your rights as a research participant,
please contact the Research Ethics Office at (905) 688-5550 Ext. 3035,

reb@brocku.ca. Thank you for your assistance in this project.

CONSENT FORM


mailto:dzinga@brocku.ca
mailto:reb@brocku.ca
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| agree to participate in this study described above. | have made this decision based
on the information | have read in the Consent Letter. | have had the opportunity to
receive any additional details | wanted about the study and understand that | may
ask questions in the future. | understand that | may withdraw this consent for two
weeks following my focus group/interview.

This section was added to the focus group consent form)

Name:

Signature:

Date:

Appendix C

ANNOUNCEMENT

Dear student,

| am writing to invite you to take a short survey to help me understand the
experiences of undergraduate students’ adoption to technology (Sakai) in the
university. Participation in the study is voluntary. | am conducting this study under
the supervision of Dr. Dawn Zinga, an associate professor from the Department of
Child and Youth Studies, Brock University. We will like to hear about your
experiences in using Sakai during your first year at Brock University.

Here is a link to the survey:

https://brocklrc.azl.qualtrics.com/SE/?SID=SV b3H4xAKkNArBx6B

It should take about 20 minutes to complete. We appreciate your honest responses

to the questions in the survey. This research has been approved by Brock


https://brocklrc.az1.qualtrics.com/SE/?SID=SV_b3H4xAKkNArBx6B
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University’s Institutional Review Board for Social Sciences with file number (14-
324 ZINGA).

All responses are completely confidential and anonymous. Your participation or
not will have no effect on your grades as we have no way of tracking your
participation. You also have the option of completing the survey manually in hard
copy with the help of a research assistance in a research laboratory designated
for this research. You can send an email to the student principal investigator Lydia
via lal3pw@brocku.ca to book your preferred day and time.

All participants have equal chances of winning 1 of 10 $20 gift cards. Participants

who participated in the online survey will be asked to complete a (Copy and paste

to word) ballot form and send it to Lydia via lal3pw@brocku.ca. Ballot forms

completed in hard copy will be collected by the student principal investigator after

completion of the survey manually.

Participants have the option to volunteer to engage in a focus group discussion
which is expected to last 90 minutes. Participants will also be provided with the
option to engage in an individual interview if they prefer that type of setting or if
scheduling proves to be an issue. Individuals who engage in the focus group will
be provided with snacks in the form of pizza, fruits and drinks and given a $10.00
Indigo gift card each to compensate them for their time. To participate in the focus
group discussion, copy and send the statement below to Lydia via

lal3pw@brocku.ca .

Yes, | would like to be contacted to participate in a follow-up focus group. Please

contact me.


mailto:la13pw@brocku.ca
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Please let me know if you have any questions. Thank you for your participation in

this research project.

Lydia
Student Investigator

lal3pw@brocku.ca

APPENDIX D

ELECTRONIC SURVEY

Welcome to the survey. Thank you for your assistance with this research.

Please answer the following questions about yourself and your background.

Part 1. Demographic Questions

Q1 What is your age?

o 18to 24
o 25t034
o 35to44

o Above 45 years
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Q2 What is your gender
o Male

o Female

Q3 I describe myself as
o Canadian (Domestic) student
o International student

o Other

Answer If | describe myself as International student is selected

Q4 Please specify your country of origin if you are an international student

Q5 What is your year of study?
o Firstyear
o Second year
o Third year

o Fourth Year
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Q6 What is your status in the university?
o Full-time
o Part-time

o Other

Q7 What is your program of study?
Q8 Which of the following best describes your path of entry into the university?
Tick all answers that apply

o Entered directly from grade 12

o Previous university experience

o Previous college experience

Working professional continuing education

o

o Worked for sometimes after grade 12 before enrolling in the university
Q9 What is the educational level of your parent or guardian?

o Completed high school

o Completed college

o Completed university

o Completed master's degree

o Completed PhD



TECHNOLOGY AND EDUCATION

This section focuses on your first year experiences using the University’s Sakai

platform. Reflecting back on your first year experiences using the University

Sakai platform, please answer the following questions

Q10 How many of your first year courses required you to submit assignment

to Sakai?

(@]

(@]

Q11

None

Less than half of my courses
At least half of my courses
More than half of courses
All my courses

How many of your first year courses required the use of Sakai as an

information resource (e.g. lecture notes, chat forums, announcement, course

grades etc.)?

o

o

o

o

o

None

Less than half of my courses
At least half of my courses
More than half of courses

All my courses

Q12 For courses that did not require the use of Sakai, did you use Sakai as

an information resource (e.g. Lecture notes, chat forums, announcement,

course grades etc.)
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o No

o Yes, but for less than half of my courses

o Yes, for at least half of my courses

o Yes for more than half of courses

o Yes for all my courses

Part 2: Technology and Education
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This section focuses on second year undergraduate student’s adoption to Sakai

and Email in the university. Understanding these adaptation experiences is

important for developing and implementing effective technology support systems

that will assist undergraduate students upon enrolment in the university.

Reflecting back to your first year in the university, please indicate your

agreement or disagreement with the statements below by selecting the scale that

describes your experience on a Likert scale of 1 — 5 (where 1 represent strongly

agree and 5 represent strongly disagree).

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

Performance
expectancy

| found Sakai useful
for the courses | was
pursuing.

Using Sakai assisted
me to accomplish
tasks more quickly.




Using Sakai
increased my
productivity in the
courses I was
pursuing.

Using Sakai
increased my

chances of getting
higher grades in my
first year.

Sakai gave all

students equal
chance to carry out
their academic

activities online.

Using Sakai did not
increase my
knowledge in the
course(s) | was taken

Effort expectancy

My interaction with
Sakai was clear and
understandable

It was easy for me to
become skillful at
using Sakai during
my first year.

| found Sakai easy to
interact with.

Receiving and
downloading
academic document
on Sakai was easy
for me.
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I encountered
difficulties with using
Sakai during my first
year.

Social Influence

People who are
important to me
thought | should use
Sakai.

The professor of the
course expected me
to use Sakai for my
course work

The instructor(s) of
the course(s) of the
course was helpful in
using this technology
(Sakai).

Facilitating
Expectancy

| was able to use
Sakai without
assistance for
academic activities
during my first year.

| did not have the
skills  required to
engage with
technology (Sakai)
for academic work
during my first year.

| had the prior
knowledge
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necessary to use the
Sakai.

A specific person (or
group) was available
to provide assistance
with using Sakai.

The course | was
taken provided the
necessary help for
using this
technology(Sakai)

Sakai is different
from other
technologies | have
used prior to enrolling
in the university.

User Satisfaction

Overall, using sakai
was very satisfying

| was very satisfied
with the information |
receive from the
system.

Overall Saki was
useful to the
course(s) | was taken
in my first year

Using Sakai was
partially useful to the
course(s) | was
taken

Previous
technology
Experience
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It was easy to access
and use technology
prior to my university
education.

My parents restricted
my engagement with
technology

| had a personal
computer before
coming to the
university

| rarely engaged with
technology at home
because | had to
share with my other
siblings.

| was surfing the
internet more
frequently prior to my
enrolment to the
university.

| seldom used the
social media prior to
my enrolment to the
university.

I had some
restrictions engaging
with technology at
home prior to my
university enrolment.

| did not have access
to a personal
computer at home
prior to the university
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| actively engaged
with technology prior
to the university.

| enrolled in the
university with the
skills needed to
engage with Sakai.

My cultural
background

encouraged  active
engagement with

technology.

My parent
encouraged me to
engage with

technology at home.
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Thank you for taking the time to complete this survey! Your assistance is greatly

appreciated. Before you quickly submit your response below, please copy and

paste the ballot form into your e-mail. All participants will be entered into a draw to

win one of ten $20.00 gift cards. Winners will be contacted through their Brock

email to pick up their gift cards at the Child and Youth Studies graduate laboratory

at a scheduled day and .time. Please come along with your student ID card for

verification. Information on the ballot form will primarily be used for the draw and

will be separated from the survey. It will not be used for analysis purpose and will

be destroyed (shredded) after winners have been given their gift cards.

Ballot form
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Thank you for participating in our survey! Fill in the following ballot for a chance to
win a $20 dollar gift card!
Remember to e-mail your ballot to lal3pw@brocku,ca so that it can be submitted

in the draw.

Department............ccoooiiiiiii
Please indicate whether or not you would like to be contacted to participate in a

follow-up focus group.

[] Yes, please contact me. [ No, | am not interested in being contacted

Appendix E

Focus Group Discussion Questions

Signing of consent form

Introduction and getting to know each other

Overview of the research topic and the purpose of our gathering.

1. Explore Issues

How do you perceive technology integration in most universities globally?

Do you think these e-learning platforms are useful for students learning? (Sakali,

online library repository, brock email, etc).
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Now we will focus on Brock’s e-learning platform -Sakai

How was Sakai used in your course? Did you use Sakai frequently or specific

purposes?

Did you find Sakai platform useful? Please explain.

Did you have difficulties adapting to Sakai for academic purposes?

If Yes

Would you attribute your challenges to your gender and/or cultural background?

OR

Would you attribute your challenges to your inadequate technological skills?

If so, in what ways? If none of the above, to what would you attribute challenges

or lack of challenges?

What do you think was your greatest challenge to using technology (Sakai) in the

university?

(Example: checking grades, posting assignment online etc).

Did you ask for assistance from others (Example: Professors, friends in higher

level, TA etc) to use Sakai or did you overcome these challenges personally.

Now, I'd like you to think back on your experiences prior to enrolling in the

university- Brock.
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What types of technology did you have access to or have you used in the past year

prior to enrolling at Brock?

Did you have a personal computer or a family computer?

Were there other ways you accessed computers or the internet? (Library, school,

internet café, please identify other means access).

Did your parents have restrictions on computer or internet use or where you

permitted to use the computer and internet as often as you wanted?

Do you have siblings with whom you had to share computer and internet time?

Did you have equal access to using the computer at home or did your siblings have

more access? How did you manage access?

Do you think your countries values on technology influenced your technology

adoption experience?

Would you say your exposure to technology prior to the university had an impact

on your Sakai adaptation experience?

2. Now let’s go back to talking about your more recent experiences

How often do you engage with social media?

What is the motive for using the social network? (Contacting family and friends,

school work, to build my self-identity, developing computer skills)
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Some people say that men and women use technology and social media

differently. What do you think about how men and women use social media?

Do you think using social media influenced how effectively you adapted to the

university’s e-learning platform (Sakai) for academic purposes?

3. Current Experiences

Are you still struggling with using Sakai for your academic work?

Were you given training or assisted in your department on how to use Sakai for

your academic work?

Did you identify any factors that helped you to cope or adopt well to using Sakai in

the university?

Do you think the university should create programs to educate first year students

about issues related to using Sakai for academic purpose?

Can you give any suggestions that the university should take into consideration

when establishing these support systems for students?

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

Performance expectancy

| found Sakai useful for the
courses | was pursuing.

Using Sakai assisted me to
accomplish tasks more quickly.
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Using Sakai increased my
productivity in the courses |
was pursuing.

Using Sakai increased my
chances of getting higher
grades in my first year.

Sakai gave all students equal
chance to carry out their
academic activities online.

Using Sakai did not increase
my knowledge in the course(s)
| was taken

Effort expectancy

My interaction with Sakai was
clear and understandable

It was easy for me to become
skillful at using Sakai during my
first year.

| found Sakai easy to interact
with.

Receiving and downloading
academic document on Sakai
was easy for me.

| encountered difficulties with
using Sakai during my first
year.

Social Influence

People who are important to
me thought | should use Sakai.

The professor of the course
expected me to use Sakai for
my course work




127

The instructor(s) of the
course(s) of the course was
helpful in using this technology
(Sakai).

Facilitating Expectancy

| was able to use Sakai without
assistance for academic
activities during my first year.

I did not have the skills required
to engage with technology
(Sakai) for academic work
during my first year.

| had the prior knowledge
necessary to use the Sakai.

A specific person (or group)
was available to provide
assistance with using Sakai.

The course | was taken
provided the necessary help for
using this technology(Sakai)

Sakai is different from other
technologies | have used prior
to enrolling in the university.

User Satisfaction

Overall, using sakai was very
satisfying

| was very satisfied with the
information | receive from the
system.

Overall Saki was useful to the
course(s) | was taken in my first
year
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Using Sakai was partially
useful to the course(s) | was
taken

Previous technology
Experience

It was easy to access and use
technology prior to my
university education.

My parents restricted my
engagement with technology

| had a personal computer
before coming to the university

| rarely engaged  with
technology at home because |
had to share with my other
siblings.

| was surfing the internet more
frequently  prior to my
enrolment to the university.

| seldom used the social media
prior to my enrolment to the
university.

I had some restrictions
engaging with technology at
home prior to my university
enrolment.

| did not have access to a
personal computer at home
prior to the university

| actively engaged with
technology prior to the
university.
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| enrolled in the university with
the skills needed to engage
with Sakai.

My cultural background
encouraged active
engagement with technology.

My parent encouraged me to
engage with technology at
home.
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