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PREFACE

This study is the result of interest aroused by the
realization that 1little is known of the origin and development
of home economlcs. Although magazine articles and reports of
committees are numerous, educational textbooks give scant
mention to thils subject. Therefore, it 1s to be hoped that
this study will be helpful to students In the fields of home
economics and education.

The author wishes to acknowledge gratefully the assist-
ance of Dr. Albert Mock, Butler University, who aided immessur-
ably in the completion of this study; and Mr. Harry E. Wood,
Director of Fine and Practicel Arts in the Indienapolis Public
Schools, who made 1t possible for the writer to have sccess to
the Indiaenapolis School Board records.

E.D.R.

Indiasnapolls, 1942.
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A BRIE® HISTORY OF THE TEACHING OF HOME ECONOMICS

Il THE PUBLIC SCHOOLS OF THE UNITED STATES
CHAPTER I
INTRODUCTION

The progress of the home economics movement presents an
interesting study. It is hoped that the information contained
herein will be helpful to those who wish to delve further into
the hilstorical aspects of education, and to those who are en-
gaged in home economics work. From a very small begimning at
Boston in 18551 this movement has grown tremendously until today
it is an accepted component of almost every school system. In
comparlison to the teaching of the academic subjects, home eco-
nomlcs 1s one of the most recent addltions to the school currl-
culum, having been included wlthin the last sixty years. Al-
though home economics originated in 1835, 1t was not until the

early 1880's that states and large communities began to incor-

porate the study of cooking and sewing in the curriculum.

1

liary V. Cauley, "History of the Teaching of Sewing in
the Boston Schools," (Report prepared for the teachers of
Household Arts and Sclence at the celebration of the one-hundredth

anniversary of the teaching of sewing in the Boston schools,
Boston, 1935).
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Reasons for Study

The history of home economics has always been of inter-
est to the author, and in the pursult of specific information it
was found that, although there were many magazine articles on
the subject, the materisl was very scettered and difficult to
find. The need for such a study seemed still more apparent
when several state supervisors of home economics reported that
they wlshed to see the results of this study, and when the
American Home Economics Assoclation could give 1little infor-
mation or advice concerning available material.

In addition, 1t is always easier to understand present
conditions 1f past trends are known. So, the origin, develop-
ment, and present status of home economics is of importance in

order to keep abreast of the present and future conditions.

Purpose of This Study
It 1is the purpose of this study to show that in the
past sixty or seventy years there have been many outstanding
developments In the home economlics program. Specifically it
proposes to answer the following questlons with reference to
the growth, time allotment, grade placement, content of courses,
textbook, and legislation effecting home economics.

l. Vhere and when was the first public school class
In home economics?

2. What were the factors that led to the establishment
of home economics in the public schools?

3. Who were the leaders in the early development of
home economics?



10.

1l.
1z.
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What effect dld the Smith-Lever, Smith-Iughes, and
George-Reed Acts have on the development of home
economics?

What was the content of the first home economics
courses?

VWhat subjects are now included in the home economics
curriculum?

How doesz the time allotment and grade placement of
today compare with that of the early days?

What was the nature of the subject matter of the
first textbooks?

What is the nature of the subject matter of the
modern textbooks?

How have the classrooms changed since the early
days?

When was home economics first taught in each state?

Vhat is the}extent to which home economics 1is
offered today?

What are the trends in the home economics movement
today?
Limitatlions

is necessary to confine this study to the public

schools of the United States 1in as much as the field becomes

too broad if the colleges, private schools, night and part-time

schools and adult classes are considered. It is apparent that

such a study as this one presents many problems in the sifting

of essential material from the non-essential. If undue weight

is given to certaln aspects, while others are slighted, it is

because the necessary material is not avallable. Furthermore,

this will be & brief history or resumé of the activities and

development to date since the subject has almost endless possl-

tllities.
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Definltlons of Terms

For many years there was no common terminology in use
by the schools. This led to much confusion and difficulty in
the interpretatlon of the laws, as many states enacted legls-
lation regarding the teaching of homse economlcs. In 1909 at
the Lake Placid Conference on Home Lconomics the name Home
Hconomlcs was decided upon, and remains today the same, although
in many sectlons of the country this is not adhered to.2 Home
economlcs was selected because 1t was a general name that was
simple yet comprehensive enough to cover sanitatlon, cookery,
clothing, kindred household arts, and instruction in the art
and scilence of living from the kindergarten to the college.
Throughout thils study this term willl be employed except as
other names were used when the subject was in lts infancy.

This subject has been taught under varlous titles:
Domestic Xconomy, Domestic Science, Domestic Art, IHowsehold
Arts, Household Science, Foods, Clothing, Household Economy,
Homemaking, and lome Lconomics.

"Domestlc Economy" was the first name utilized, credilt
for which must be glven to Catherine E. Beecher in her book

Domestic Lconomy. This referred to all the home activitles

with which a wife and mother had to cope.
"Domestic Sclence" was adopted after Ellen IH. Richards

became interested in applying science to the home whlle she was

1

2 .
"TLake Placld Conference on Home Xconomics," Journal of

Home I&iconomleca, I (February, 1909), p. 4.
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teaching at the Massachusetts Institute of Technology. As the
neme suggests, the teaching of the subject was placed on a
sclentific basis. This nsme usually referred only to cooking.

"Domestic Art" was used after art principles were ap-
plied to the teaching of clothing and home management. Although
some departments were referred to as Domestic Art Depasrtments,
this was usually used with reference to the clothing side of
home economics.

"Household Science" wes similar to "Domestic Science"
in that it was not comprehensive, did not include the art
application, but emphasized only cookery.

"Household Arts" was similar to "Domestic Art" as it
embraced the prectical or applied side, and ignored the sclien-
tific aspect. Foods, clothing, and homemaking were eliminated
because the terms were too limiting and did not include all the
activities of home life. They referred to specific household
duties.

Household Economy included the economics of the home,
but was discarded in favor of Home Economlcs, as the name was

inconveniently long and cumbersoﬁe.

In the following pages reference is frequently made to
the public schools. This includes the grades from one to
twelve. Generally speaking, throughout the United States the
elementary school comprises grades from one to elght, the
secondary school from nine to twelve. The junior high schools
includes grades seven, eight, and nine. This indicates that

there may be some confusion as to terminology, but as this 1s
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the mapner in which the schools are designated thls seemed the
best way to handle the problem.

A curriculum is any systematic and schematic arrange-
ment of courses which extends through a number of years and
vhich is planned for any clearly dif ferentiated group of pupils.
It represents an arrangement of courses with which a student 1s
restricted in his choice of work leading to graduation.3

A course of study refers to the material of'the subject
outlined for instructional purposes. The deslred objectives,

outcomes, material to be taught during the semester, and refer-

ences are generally lncluded.

Sources of Material

A greater part of the data was obtalned from the Jour-
nal of Home Economics, National Educatlon Assoclation Journal
of Proceedings and Addresses, the Biennial Survey of Education,
and Prectical Home Economics. These reports and magezines were
studied page by page from the year in which they were first
published through the last edition beceuse much of the material
is not listed in the Reader's Gulde.

The encyclopedias and educational history books ylelded
some information. Three books were particularly helpful:

Domestic Economy, by Catherine E. Beecher, Harper and Brothers,

1841; Home Economics in Education, by Isabel Bevier, J. Be.

ILippincott, 1924; and The Home Economics Movement, by Isabel

3Charles H. Johnson et al. Junior and Senlor High
School Administration, p. 77. New York: Charles sScribner's
Sons, 1922.
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Bevier and Susannah Usher, Whitcomb and Barrow, 1806. Govern-
ment bulletins supplied statisticel Iinformation and trends.

A questionnaire was sent to each state superintendent
and the city superintendent of Washington, D. C. to determine
when home economics was first taught, when legalized or re-
qulred by 1aw; and the number of schools in 1940-1941 teachlng

home economlcs.




CHAPTER 1I

FACTORS WHICH INFLUENCED THE INCLUSION OF HOME ECONOMICS
IN THE PUBLIC SCHOOL CURRICULUM

Status of Education in Colonlal New England

In order to understand the factors that led to the in-
clusion of home economics in the public school curriculum it 1s
necessary to review briefly the status of education in New Eng-
land during the colonial periocd. This section of the country
played a most important part in the development of education be-
cause of all those who came to our shores, the Puritans contrib-
uted most to the scholastic ideals and established principles
which were eventually adopted by the different Stetes. It must
be remembered that many of these colonists ceme from homes of
refinement and culture, and placed great stress on education

and religion.
At first only boys were admitted to the public schools,

as it was deemed unnecessary for girls to be educated. Although
the Boston Latin Grammar School was founded in 1635, and the
first public school supported by direct taxation originated at
Dorchester, Massachusetts, in 1639, 1t was not until 1784 that
girls were admitted to the writing schools of Boston between

the morning and afternoon sessions. In 1789 girls were allowed

to attend writing school in the morning and the boys the

(8)
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reading school, and vice versa, so that separate instruction
was maintained. It was not until 1825 that Boston had a high
school for girls. Thils idea proved so popular, and the demands
for admission so numerous, that the school commlttee abolished
the school as unnecessary because the expenditures would have
been too great.l

The dame school was the first agency outside the home
to recognize the fact that girls should be educated or that
home training was not sufficlent.. They afforded opportunities
to learn a meager amount of needlework, knittihg, dancing, im-
provement in manners, reading, spelling, writing, counting, and
catechism. The school was generally kept in a kitchen or liv~
ing room by some woman who knew the rudiments of education and
who wished to earn a little money. The charge for this instruc-
tion was a few pennles a week. The dame school soon became the
primary school of New England which, in turn, was a prequisite

for entrance to the grammar school.2

Social and Economlc Factors
After the close of the revoluticnary war, social and
economic chenges took place. With the coming of the industrial
era factories were established in New England. in the latter

part of the eighteenth century. The cotton industry also

l1sabel Bevier and Susannah Usher. The Home Economics
Movement, pps 8-9¢. Boston: Whitcomb and Barrows, 1906.

2511wood P. Cubberley. Public Education in the United
States, p. 27. New York: HoughTon MIfflin Compeny, 1913.
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thrived in the south. Many new industries developed with the
invention of steam power. Communication and transportatlon
were faciliteted by the introduction of cable and telegraph,
and the bullding of canals and railroads.

These changes were soon noticed in home conditlons, in
the status of men and women, and in educational ideals. Home
1ife was broesdened to include meny outside interests that here-
tofore had been lacking. It was soon recognized that both men
and women had a right to be educated. Sclentific inventions
and discoveries were appropriated by the school as educational
alds. Schoolslenlarged their courses to include technical

training as practical education was demanded. by the public.

Work of Catherine E. Beecher

Miss Catherine E. Beecher, who lived from 1800-1878,
was the eldest of the famous Beecher family and 1s considered
the piloneer of home economics. Her influence cannot be over-
emphasized because she was one of the first to recognlze the
need for educating girls. Mrs. Emme Hart Willard included .
"domestic instruction" in her private school for girls at
Middlebury, Vermont in 1818, but Miss Beecher develaped the
idea in the school that she organized at Hartford,.Connecticut.3

After a nervous breakdown in 1832, Miss Beecher gave up thisa

school and made her home with her sister, Harrlet Beecher Stowe,

Spnna M. Cooley et al. Teaching Home Economilcs, p. 40.
New York: Macmillan Company, 1919.
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in Cincinnati, Ohio. From there she continued her studles and
writinge.

Tn 1835, in an address, she urged that household arts
should be included in the curricula of girls' schools. This

same year she wrote An Essay on the Education of Female Teach-

ers. Speaking of the training necessary Ifor women, Miss
Beecher said:

The mere committing to memory of the facts
contained in books is but a small portion of edu-
cation. Certain portions of time should be devoted
to fitting a woman for her practical duties; such
for exsmple, as needlework. Other pursults are
designed for cultivation of certain mental faculties;
others to cultivate taste and imagination; some to
form the moral and religious nature; others to store
the mind with knowledge.

Six years later, in 1841, she completed her book

Treatise on Domestic Economy. This is the first modern text-

book concerning home problems and may well be considered a

clagsic. A year later this was followed by the Domestic

Receipt Book. In 1873 Miss Beecher published Principles of

Domestic Economy, Principles of Domestic Sclence, and House-

keeper and Health-Keeper. These, however, were revislons of

the earlier books.

The Treatise on Domestic Economy should be reviewed

briefly, not only because 1t 1is interesting and worthwhile, but
because 1t was so well known end had such far reaching effects.

In the preface lMiss Beecher writes:5

4:Benjemin R. Andrews, "Miss Catherine E. Beecher, The
Pioncer in Home Economics," Journal of Home Economics, IV,
(June, 1912) pp. 211-222.

5Catherine ©. Beecher. Domestlic Hconomy, pp. i-iv.
New York: Harper and Brothers, 1854 (revised).
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The author of thlis work was led to attempt
it, by discovering, in her extensive travels, the
deplorable sufferings of multitudes of young wives
and mothers, from the comblined influence of poor
health, poor domestics, and a defective domestlc

education.

e measure which, mors than any other,
would tend to remedy this evil, would be to place
domestlc economy on an equality with the other
sclences 1In female schools. Thls should be done
because it can be properly and systematically

taught (not practically, but as a science), as much
so a3 political economy or moral sclence, or any
other branch or study; because 1t embraces knowledge,
which will be needed by young women at all times and
in all places; because thls scisnce can never be
properly taught until it 1s made a branch of study;
and because this method will secure a dignity and
importance in the estimstion of young girls, which
can never be accorded whlle they perceive their
teachers and parsnts practically attaching more
value to every other department of scisnce than
this. When young ladies are taught the construction
of their own bodies, and all the causes in domestlc
life which tend to weaken the constitution; when
they are taught rightly to appreciate and learn

the most convenient and economicsal moiss of perform-
ing a1l femlly duties, and of employing time and
money; and when they perceive the true estimate
accorded to these things by teachers and friends,
the grand cause of this evil will be removed. Women
wlll be trained to securs, as of first lmportance, a
strong and healthy constitution, and all those rules
of thrift and economy that will make domestic duty

easy and pleasant.

It is, perhaps, difficult now to appreclate just how much in-
fluence this book had 1n the awakenling of the public to the
need of educating girls in matters pertaining to the home. It
went through many printings, was used for many years as a text-
book, and after being examined by the Massachusetts Board of

Education, was admitted as a part of the Massachusetts School

The chapter headlngs give an 1dea of the scope of the

@ﬁunnnnnnnn"" T
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6 Peculiar Responsibilities of American Women; Diffi-

book
culties Peculiar to American Women; Remedles for the Precedlng
Difficulties; On Domestic Economy as a Branch of Study; On the
Care of Health; On Healthful Food; On Healthful Drinks; On
Clothing; On Cleanliness; On Early Rising; On Domestilc Exerclse;
On Domestic Manners; On the Preservation of a Good Temper in a
Housekeeper; On Habits of System and Order; On Giving to Charity;
On Economy of Time and Expenses; On Health of Mind; On the Care
of Domestics; On the Care of the Sick; On Accidents and Antl-
dotes; On Domestic Amusements and Social Duties; On the Con-
struction of Houses; On Flres and Light; On Washing; On Starch-
ing, Ironing, and Cleansing; On Whitening, Cleansing and Dyeing;
On the Care of Parlors; On the Breakfast and Dining Rooms; On
the care of Chambers and Bedrooms; On the Care of the Kitchen,
Cellar, and Storeroom; On Sewing, Cutting, end Mending; On the
Care of Yards and Gardens; On the Propogation of Plants; On the

Cultivation of Fruit; Miscellaneous.

Time and space do not permit a detailed analysis of the
subject matter. However, sSomeo mention should be made of the
outstanding ideas given by Miss Bescher since, fundamentally,
they are just as true and worthwhile today as one hundred years
ago. The chapter On Care of Health, presents somo fundamental
physiological information in regard to proper food, drink,
clothing, and personal habits.. Moderation and cleanliness are

stressed. The chapter, On Clothing, states that infant

6rp1d., pp. 1l-24.
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mortality is a great problem because of the ignorance of
mothers concerning fresh alr, proper food and clothing. In
0ld books, one is tempted to quote those things which are no
longer found with present day ideas and customs, and so, the
chapters on Early Risling and Preservatlon of a Good Temper Iin
a Housewife have often been referred to. There is sound psy-
chology in the statement that a woman who has charge of a

large household,

"ghould regard her duties as dignified,
important, and difficult « « « « + o« A thlrd
method is for a woman to deliberately calculate
on having her best arranged plans interfered with;
and to be in such a state of preparation that the
evil willl not come UNAWAIE€. s o o« o o o o Form all
plans and arrangements in conslstency with the
means at hand. « « « o o o » System, economy and
neatness are valuable only so far as they tend to
promote the comfort and well-belng of those
affected M’

Among the discusslons are the chapters On System and
Order, and Economy and LXpense. They show that our modern
1deas of efficiency in business and sclentific management had
likewise occurred to the mind of this remarkable woman. The
chapter, On Giving to Charity, is 1in some ways prophetic of
our modern organlzation of philanthropy. A sectlon is lMiss
Beecher's reference to household accounts. She thought that
there should be three general heads: (1) food, clothing, edu-
cation, and all necessary exXpénses of living; (2) expenditures
for educablon, books, and other intellectual advantages; (3) ex=-

pendltures for benevolence and religion.8 This, of course, 1s a

forerunner of today's budgeb.

7Ibid., ppe 150-15l.

81pid., p. 188.
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Beginning of Sewing Instruction

Instruction in cooking and sewing was introduced 1nto
the public schools through the efforts of philanthropic organi-
zations and public spirited citizens who were cognizant of the
fact that education was too limited, and that the poor should
be taught in order to lmprove their home conditions. Although
it seems strange, these two branches of the home economics

curriculum developed separately and were introduced at differ-

ent times into the school program.

Sewing was taught in the public schools of Boston
through the efforts of Jadies of the Seaman'!s Ald Soclety's
"praying" that needlework might be taught to the girls in the
grammar schools. Miss Mary W. Cauley prepared & report in 19035
on the "History of the Teaching of Sewing in the Boston Schools,"
showing that Boston was the first to include that subject in its

curriculum.? The following is quoted from her report:

As a result of this, the Board adopted a
resolution saying that "girls in the second and
third classes may be instructed by the female
instructors of said schools in plain sewing one
hour in the afternoon of every school day." Agaln,
in 1839, another petition was presented by Samuel
F. Scott and others requesting that sewing and
imitting be introduced and taught in the primary
schools. It was later reported to the School Board,
that action was unnecessary as these branches of
education were already attended to in the primary
schools.

The matter rested until 1854, when 3,947
women of Boston petitioned again, asking that sew-
ing might be introduced into all the grammar schools.
At the next meeting of the Board 1t was unanimously
voted that "instruction in sewing shall be given to

9Cauley, op. cit.
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all pupils in the fourth grade." Later in the
same year, it was voted "to furnish materials not
exceeding twenty dollars ln value for each school
in which instruction in the art is introduced."

Notwithstanding these votes, the masters
of some of the schools, and also some parents, Ob-
;ected to having sewing taught in the schools as
"1t would distract the attention of the pupils from
their studies." The next year the Board voted that
"instruction could be discontinued in any schools
whenever the district committees thought best." As
their action made the instruction permissive, and
not obligatory, the work was carried. on "rather
languidly" for a long time.

Miss Elizabeth S. Emmons, & teacher for
many years of the winthrop School district, gilves
the following account of sewing in that school.

"A girl came into my room with her dress ripped

off at the belt and dragging on the floor. I spoke
to her about it and she nonchalantly replied, 'I
don't know how to sew.' I sald, 'ask your mother
to teach you,' but she replied, 'my mother never
sews.! I went to Reverend Rufus Ellis and. obtalned
material and got leave from the committee to unbend
the children's minds from study, and I took the
time for sewing. This was in 1861. Next I went to
Reverend Edward Everett Hale and he sent materials
and young ladles once a week to teach, but they
could not come regularly. Then he interested Mrs.
Hemenway. She gave materials and sent Mrs. Gilson,
who came only a short time, but hired Miss M. S.
Bacon to take her place."

Mrs. Hemenway's interest was aroused not
only by Dr. Hale's appeal, but also by the sewlng
which was done for the Sanitary Commission by the
soldiert's wives. She often said the work which
was sent out by the commission was returned so
poorly done that she realized these women could
not teach their daughters if they did not know how

to sew themselves,

Contribution of Cooking Schools
No study of the development of home economics is com-
plete without mention of the part the private and public cook~
ing schools played in the late 1870's. They were established

in answer to the demand of the women for instruction concerning
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food problems. These schools paved the way for the introduc-
tion of cookiné into the public schools as they demonstrated
the desirability and possibllity of serving good food at small
expense., It should be noted that cooking instruction followed
sewing by forty~-six years,

Cooking schools for adults originated in the east, and
the subject was introduced into the public schools only after
some public spirited individuel had demonstrated its worth in
a private school. In 1860 Professor Plerre Blot gave cooking
lessons to women 1in saveral large eastern cities. Outstand-
ing leaders in later cooking schools, included the Misges
Juliet Corson, Marcia Parloa, Lizzie Devereux, Joanne Sweeney,
Ida Maynard, Fannie Farmer, M. W. Howard, and the Mrs. D. 4d.
Lincoln, and C. M. Dearborn. The first and best-known cooklng
schools were the New York Cookling School and the Boston Cooking
School.lo

The New York Cooking school was founded in 1874 under
the direction of Miss Cérson who was superintendent of the free
Training School for Women. In 1875 she organized the Ladles'
Cooking Class, in 1876 the New York Cooking School in her homs,
and in 1878 the Plain Cook's Class. The objective of the latter
was to give "instruction in the principles of plaln famlily
cooking for young women employed as domestlics, and the wives and
daughters of working men." This work proved SO popular that

courses werse ostablished for children of working men. Demand

loBevier and Usher, op. cit., pP. 44~51.
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for this type of education is shown by the fact that from
January to April, 1879, 6,500 persons received cooking les-
sons.11 Miss Corson advocated graded lessons that should in-
clude: (1) a class for the training of children of working
people, (2) a class for plain cooOKs, (3) a class in high class
cookery for men and women to prepare them for positions in
hotels and clubs, (4) normal schools 80 that ladies could be
trained as teachers.

Miss Marcia‘Parloa began her teaching in a small coun-
try school in Florida. Her regular teaching did not include
the study of cooking. Tn an effort to ralse money for musical
instruments for the school, she gave & talk on cookery and
digestive processes, 11lustrating her subject with the prepara=
tion of some simple foods on & smell gas stove. This lecture
was so succesaful that she started her own cooking school at
New London, Connecticut71n 1876. The next year she went to
Boston, and in 1878 she held a cooking class at Miss Morgan's
school at Partsmouth, New Hempshire. The Woman's Educational
Association at Boston hired Miss Corson in 1879 to give lec-
tures for them at thelr cooking school.

Miss Iizzle Devereux, & pupil of Miss Corsonts, was
one of the first to obtain a positlion because of her excellent
work at the cooking school in Boston. She went to FPhilasdelphis,
and took charge of the New Century Club, a cooking school that

was very popular.

11Bevier and Usher, ODe cite, p. 45.
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Miss Joanna Sweeney was the first teacher at the Boston

Gooking School which was started in 1879 and sncorporated four ;

years later. At first the school was to give i{nstruction only
to those women who would find 1t practically useful. However,
1t was difficult to arousse their interest so the school was
open to all who wilshed to attend. From then on there was &

great 1increase in enrollment.

Mrse. De Ao Iincoln was the f£irst principal of the Boston
Cooking School, and much of its success must be attributed to
her. Other well-known women who were connected with the school
as principals were: Miss Ida Maynard, Mrs. C. M. Dearborn, Miss
Fennie Farmer, and Miss M. w. Howerd. It is interesting to note

here that this school was mede part of Simmons College in 1902.

The Kitchen-garden Movenent
The kitchen-garden movement was started in 1877 by the
1ate Miss Emily Huntington, of New York City. The 1ittle girls
of the school were taught to correlate music and such simple
home tasks as bulléing fires, bed maeking, sweeplng, dusting,
setting the table, serving, and cooking. This ldea proved SO

popular that similsr schools were established in Canada, Ire-

land, Scotland, and Francee.

Manual Training Movement
Another impar tant factor in the development of home
economics was the i{ntroduction of menual training into the
schools a short time before. 1t helped to pave the way and

make the mirds of educators somewhat more receptive to another
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new subject. Manuel training mesnt shop work for the boys,
and, at one time, was used as a broad term to ineclude sewlng
and cooklng for girls. The manual tralning movement was alded
by the Centennlal Exposition at Fhlladelphia in 1876, which in-
directly gave an impetus to home economics. The exhibits dis-

played there proved that many projects could be made by boys of

school age,

Contributions of Sclentilsts

students of chemistry, biolegy, snd physlics have con-
trivuted immeasurably to the development of the scientific side
of home economics. Three namés are especially prominent.

Count Rumford, one of the world's greatest physicist,
was born in this country in 1735 but died in Europe in 1614.12
He devoted much time to the study of heat and 1ts relation to
domestic problems. Ventllation, fuels, kitchen ranges, and
utensils were placed on & scientific basis so that the home
could become more modern. His work was a stimulus to Dr.
Edward L. Youmans and Mrs. Ellen H. Richards, who seventy~five
and one hundred years later, respsectively, contributed a great
deal to the scientific development of the home economlcs move-
ment .

Dr. Edward L. Youmens, 1821 to 1887, was a chemist who
founded the "Popular Science Monthly." 1In this magazine he
brought together contributions of chemlstry, physics, and

120001ey, et al., op. cit. P. 125,
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biology, many of which were related to home problems. In 1857
he published a book entitled Household Science, which was 8

sclentific study of food, air, heat, and light from the stand~
point of the housewife. Dr. Youmans was also a great advocate
of the development of home economics in the schools.l3
Mrs. Ellen H. Richards, who lived from 1842-1611, was
the first woman scientist to devote her time to the sclence of
the home. She was a sanitary chemlist on the staff of the
Massechusetts Institute of Technology and the author of many
books relative to home economics. During the last thirty years
of her 1ife she studied the sclientific aspects of food, cloth~-
ing, and shelter. Her name is mentioned here as one of the

early scientlists. Her work 1s discussed In greater detall in

Chapter III slnce her greatest accomplishment wes in a later

period.

The lLand~grant Colleges
In tracing the development of home economlcs, one
should study the recorda of the land-grant colleges, which
marked the beginnings of thils subject in the west. No other
agency has done more than these schools as they clearly recog-
nized the possibilities of this subject and laid a firm basis

for its organization in maintaining high standards of work.

Agriculture and home economics have had much in common in that

13188b91 Bevier. Home Economics in Education, pp. 113-
114. Philadelphia: J. P. TIppincott, 19c4.
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both are newsr subjects ln the curricula, and have been exposed
to much of the questioning that 1s always given new ldeas.
They also have had close associations with the people and thelr

Three state colleges were the ploneers: Iowa,

14

every day llves.

Kansas, and Illinols.

Tows University was the first to include domestlc science,

as it was then called, in the year of 1869 when the lnstitutlion

was founded. The work was very meager. EBach girl was required
to work two hours each day 1n the dining room, kitchen, or

pantry. In 1872 lectures wers glven on housekeeping, and in

1875 Mrs. Mary B. Welsh opened a department of cookery and

household arts. It was not until 1877 that a kitchen was

equipped for class use. Work had to do with house furnishings,

care of the sick, care of children, and management of the house.

In 1879 sewing and laundering were added. These lessons were

given only to the junlor class pecause there was a lack of

space, Later the accommodations were Ilncreased, and the work

was offered to the freshman and sopnomore classes.
In 1873 Kansas State Agricultural College taught sewing,

which makes it the second land-grant college to offer home eco-

nomics. In 1875-76 lectures werse given on bread, meat, vege-

tables, food values, milk, butter, and cheese. A kitchen was

added in 1877. Mrs. Nellle Kedzlie Jones was the head of this

department for many years, and to her must be glven the credit

for its developmente.

141p54., pp. 119-133.
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Illinois Univeraity started a School of Domestic
Science in 1871-1872. It was not untlil 1874 that the school
was formally opened under the direction of Miss Lou C. Allen,
who had been teaching at the Peoria County Normal School. After
her appointment, she spent some time in the east studying the
schools and teking instruction in domestic sclence. The Uni-
versity of Illinois has the distinction of being the first to
have a four year college course of domestie sclence in the
United States. There were no precedents to follow, no text-

books, and much opposition with which to contend.

Chicago World's Falr of 1893
The World's Fair, held In Chicago in 1893, gave an im-
petus to the study of nutrition, clothlng, and shelter. The
United States Department of Agriculture had a wonderful exhiblt
The Rumford Kitchen was

of foods from all parts of the world.

exhibited by the state of Massachusetts. It conslisted of a

workingman's home in which a husband and wife lived. The pur-
pose was to show that thils famlly could live on five hundred

dollars a year. Mrs. Ellen H. Richards was the promoter of

this idea.
Summary
Home economlics developed differently in the east and
west, 1In the east it originated in the lower grades as a result
of outside pressure, and in the west in the colleges by men and

women who recognized the worth of the subject,

Many factors have contributed to its development. The
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most important ones are: the dame school, the advent of the

industrial era, the work of Miss Catherine E. Beecher, the

work of public spirited citlzens and philanthropic organiza-
tions, the public and private cooking schools, the kitchen-
garden schools, the manual training movement, the Philadelphie
Centennial of 1876, the contributions of early sclentists, the
establishment of land-grant colleges in the west, and the

Chicago World's Fair of 1893.




CHAPTER III

INTRODUCTORY PERIOD =~ NINETEENTH CENTURY
First Cooking and Sewing Classes in the United States

The early school board records of Boston, Massachusetts,

show that Boston was the first city in the United States to in-

troduce cooking and sewing into the publle schools. Reference

has been made previously to the first sewing class in 1835.

Cooking was not started until fifty years later, 1885.

In 1835 sewing was taught in the second and third gram-

mar grades end in 1854 was extended to the fourth grade. The

cost of maintenance was originally supported entirely by indl-

viduals who were interested in seeing this work a part of the_

curriculum. The materials 1i1sted below, contributed by Mrs.

1

Mary Hemenway, were used from January, 1863, to Novembel, 1864.

The cost for the Yyear which included compensation to

the teacher, and treats for the school is particulerly interest-

ing. It is evident that the girls did not have to supply their

own material. They made gsamplers, on which they learned the

overhand and hemming stitches, and made buttonholes and ruf-

fles., Judging from the 1ist one might infer that qullts were

made slso. The teachsrs were seamstresses who worked in the

communitye.

1Cauley, Op. cit.
(25)
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TABLE 1
MATERIAIS USED IN FIRST CIASS

2 dozen handkerchiefs « « ¢« o« « ¢« » & « « $3.00
32 yards CBlIICO ¢« o ¢ ¢ ¢ ¢ o o 6 o s o o 6.30
Lining for quilts e e e ® © & ¢ o e o e @ 4 .00
Cotton and needles . ¢« « ¢ ¢ o« o ¢« o ¢« o 1.00
TrUuNK « o« o o e ¢ © o o ¢ o o o o o o o o 2,00
Thimbles e e ¢ o © 5 o o & & o o & o e @ 1.00
One piece of cotton ¢ o ¢ ¢ ¢ o o ¢ o ¢ o 12,71
SeVlin.g CObtonN o ¢ o o & ¢ 6 o o o o6 o o o « 50
Pa3dd Miss BACON ¢ ¢ o o ¢ o o o o ¢ s o o 4.00
Treat for SChOOI e & o o o6 o o © o o o o 4,50
One piece of CottoOn o« ¢ o ¢ o ¢ o o o o o 12.12
Sewing cotton and needles . » ¢ « « » o« o 2.00
Three pleces cotton ¢« « ¢ ¢ ¢ ¢« ¢ « ¢ « o« 37.00
Paid Miss BAGCON ¢ ¢ o o ¢ ¢ ¢ ¢ ¢ s o o 12.00
Thimbles and SC1380rS ¢ o ¢ o ¢ ¢ ¢ o o @ 1.50
Three treats for SChOoOLl &« ¢ ¢ s o o o ¢ o 21,00

$124 .63

In 1881 a speclal report on sewlng was made to the Bos-
ton School Board in which it was stated that in 1865 Mrs. Hemen-
way requested that a class of older girls in the Winthrop
school receive instruction in more advanced needle work at her

expense. She agreed to send a dressmaker and a seamstress,

and to supply all the materials.
factory, and the work in that school was carried on at her ex-

The results were very satis-

pense until 1873 when it was taken over by the City of Boston.

It was not until 1876 that lnstruction in sewing was made legal

by an act of the legislature. From this beginning the teaching

of sewing 1n the public schools has gradually grown.
The establishment of the first cooking class in the pub-
1ic schools was the direct outgrowth of the Industrial Vacation

School which was held 1n Boston during the summers of 1883,

1884, and 1885. These vacation schools were held for the purpose
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of determining if there were any kind of manual training im-
portant enough for every girl to have, regardless of social
stetus. It was hoped that such subjects might be made part of
the public school curriculum and supported by public money in-

stead of by private contributions.

In June, 1885, the school superintendent of Boston was
asked for one of the basement rooms in the Starr King School~
house to use as a kitchen during the summer. It was thought
that if this ldea proved successful, permission might be given
to continue the school during the regular school year. After
consideration, the superintendent of buildings permitted two-
thirds of the room to be converted into a kitchen, stipulating
that there should be no expense to the city, and however great
the outlay, the room should be restored to its original condi-
tion before the opening of the school in September, if sco.

ordered.

The following 1s quoted from a report of Miss Amy M.

Homans:2
The experiment was tried. Among the 300

visitors to this school, in which cooking was but

one of the many branches of manual. training teught,
were the superintendent of schools and several mem-
bers of the school board. Notably, two of the manual
training school committes, who by chance chose the
day upon which a dinner---~-a most savory meal----

was served, for their visit.
These gentlemen dined, and it has been hinted

that the dinner had a mighty influence upon the deci-
sion that the same committee had. to make 1in September,

at which time a hearilng was given to persons inter-
ested in industrial tralining. At this meeting the

2Bevier, op. c¢it., pP-. 63-64, quoting Miss Amy M. Homans.
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management of the school in Tennyson. Strest appear-
ed, and asked leave to enlarge the kitchen in the
Starr King Schoolhouse to full size of basgement

room and to maintain a cooking school therein, which
should be attended by 150 girls from the South End
grammar schools, and which should be known as Boston
School Kitchen No. 1, as 1t would be the first school

kitchen in the United States.
Accordingly in school committes, October 26,

1885, 1t was voted to permit girls of the Everett,
Franklin, Horace Mann (a school for deaf mutes), Hyds,
and Winthrop Schools to attend Boston School Kitchen
No. 1, provided that the parents or guardians of the
pupils so requested ln writing, the puplls to attend
on probation under the direction of the manual train-
ing committee, who presented at the same meeting
rules and regulations governing the schools of cook-
ing (School Document No. 15, October 27, 1885).

The cost of equipping the kitchen 1s not known but

Miss Homans sald:

Just here I would say a word concerning the
cost of this first kitchen. The exact amount is not
necessary to know. It will be sufficlent to tell you
that the money expended for school Kitchen No. 1
would, with experience gained, equlp six ki tchens
quite as satisfactorily, and in some respects more so.
This is an evidencs of the great value of private
cooperation 1in experimental worke. It is safe to say
that no city would feel Justifiled In experimenting
to this extent with public money. The great danger,
and perhaps the only one, to any city in accepting
private help 1s that when the time 1s ripe for the
city to take entire charge of the work the indivi-
duals who have given the help may find it difflcult
to withdraw all support, not only financial, but

moral.
Boston School Kitchen was visited by more than seven

hundred persons that first year, all of whom expressed thelr
enthusiasm and 1nterest. Many of these were educators from
various parts of the country, and so cooking classes for girls
had an excellent start. At the end of two years there were

four school kitchens, making it possible for 1,400 girls to




29

recelve twenty lessons during the school year. It 1s lnterest-
ing to know that the cost per person for the twenty lessons was
only twenty-eight and one-third cents, or one and two-fifths

cents per lesson exclusive of the teacher's salary.

Establishment of Cooking and Sewing in City Schools
Tt 1s easy to understand the fact that the larger citles

in the United States incorporated cooking and sewing into their
schools earlier than did the towns and rural communitles. In

the first place, more money was available; second, school ac-

commodations were more adequate; and third, the citizens had

more time to devote to civic enterprises. The records of a few

cities follow. Information 1is not available for all of the

larger clties.

New York 1s logically the first because the work seems

to have been done very thoroughly, and the records kept more

completely than in many instances. New York 1s not a typical

American city, but 1ts inclusion in this study 1s essentlial as

there is a great deal of similarity in the major aspects of the

records of all the school systems.

In 1887 the Board of Education made a careful study of

menual training, which i{ncluded instruction in cooking and sew-

ing, and decided to incorporate this work into the publlc school

system. A course of study was prepared and the following reso-

lution adopted by the committee:5

: 3M. Westfall et al., "History of Home Economics 1in New
York City Schools," FracEical Home Economics, XII (June, 1934),

pp. 160-177.




30

RESOLVED: That in the girls' grammar
schools cooking should be taught in the third and
second grades. That instruction in cooking and
shopwork should be suspended as to each school
until a sultable room is provided through the
action of the trustees. That instruction in shop-
work, cooking, and sewing should be under the di-
rection of special teachers, who should be licensed,
employed, and paid in the manner now provided for
special teachers. That to secure efficient in-
struction an additional assistant superintendent
should be appointed whose special duty should be to
supervise under the clty superintendent all the
work in manual training in primary and grammar

schools,
Tt should be noted that cooking and sewing were close-

1y allied with the teaching of manual training and that provi-

sions were made for supervisors as soon as the new subjects

were introduced. The "third and second grades" mentioned above

correspond to the present junior high school., At that time
there were six grades in the primary schools and eight in the

grammar schools, the first grade being the highest,

The estimated cost of equipping the kitchens, per de~

partment, was two hundred dollars, and kitchen supplies, one

hundred dollars. The equipment in 1898 consisted of a large

marble top table that was for demonstrations, a kitchen table,

dresser, specilmen cases, ¢lock, gas range, water heater, and

tablet-arm chairs. As many children as possible worked at the

demonstration table, and the rest observed. A few years later

individual equipment consistlng of a hollow square with ac-
commodat ions for elghteen to thirty pupils was adopted. Each

girl had a gas plate and a drawer fitted with cooking imple-

ments,
When the above resolution went into effect in 1888,
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cooking was taught 1n twenty schools by two teachers who went
from building to building. BY 1890 there were twenty-six
schools., In 1895 chemistry of foods was added to glve a sclen-
tific basis for the foods work, although thare was still no
work given in the high schools. Before January, 1897, three

hours per week was allowed for the class; then it was reduced

to two hours and, in 1899, shortened to one and one-half hours

per week.

The fir st sewing class in New York City was in Staten

Island in 1885. The work was done by the home room teachers

who received instruction from the director and her staff of

four teachsrs. In 1896 the Manhattan schools started simlilar

classes. The course of study in the elementary grades outlined

work in basketry and weaving, and in the upper grades the making

of the vapious stitches, ways of mending, and construction of

miniature garmentse
Sewing was first taught in the elementary schools of

Philadelphia in 1884 by speclal teachers who went from school
to school. The teaching of cooking was begun experimentally in

1887, BEarly in that year an assoclation of private citizens

of fered to pay the expenses of conducting a trial class in cook-

ery in the Girls' High School. The offer was accepted, and by
June, 1888, the School Board was satisfied with the value of the

instruction and assumed responsiblllty of the class. The next

yoar another kitchen was furnished and a teacher added.4

4genrietta W. Calvin, "The Development of Home Econo-
mics in the Philadelphia Public Schools," Practical Home Eco-

nomics, XIII (March, 1935), p. 68.
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A group of public spirited women, who believed in bet-

tering the home life of the working people, were instrumental
in the appolntment of two cooking teachers in 1887 at Washington,
D. C. One class for the girls of the school was held in a small

house opposite Washington High School, while the other was for
the seventh and eighth grades in an 0ld engine house near the
Peabody School. The next year, 1888-1889, seven new centers

were opened, and all the girls in the seventh and eighth grades

near those schools werse sent there once a waek. At the end of

the fourth year there was a sufficient number of schools to pro-

vide all seventh and elghth grade girls with cooking lessons.

ILittle information was found concerning the sewing

classes in Washington, D. Ce, except that ingtruction was start-

ed in 1888 with a corps of sewing teachers who went from room

to room, teaching the girls in the third to the sixth grades

the fundamentals. It was not until 1893 that speclally equip-

ped rooms were provided.5

The Los Angeles Board of Education in 1889 declded that

the city should provide handiwork for girls as it did for the

boys when manual training was jntroduced in 1886 in the fourth

and fifth grades. A supervisor was appointed to introduce the

work. Sewing was glven by class room teachers in the fifth

grades, and speclally trained teachers were assigned to teach

cooking in the seventh and eighth grades. A bungalow was

5“History of Home Making in Washington Public Schools,"
Practical Home Economics, XII. (July, 1934), pp. 195-196.
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equipped to which once a weelk girls from the surrounding schools
were sent for instruction. The next year thres more schools
were added. It was not until 1903 that these subjects were in-
troduced into the Polytechnic High School. From then on the
enrollment grew by leaps and bounds.6

In 1898 Chicago introduced Household Arts, as 1t was
then called and still is today, through the efforts of public
spirited women who asked far the use of a room in the Hammond

School for the purpose of teaching cooking and sewing in the
grammar grades. They agreed to assume all of the expense which
was $500 for equipment, $200 for supplies, and $800 for salary.
Two years later the school city appropriated $25,000 for ten
new centers. Twenty teachers were appointed, ten for cooking
and ten for sewing. It 1s interesting to note that no girl

could take both subjects, but could make her choice in the sev-

enth and eighth grades. High school work was not of fered until

1903, 7
The 1ist in Table 2 of the dates of establishment of

home economics in the late nineteenth century 1is not complete,
and probably never could be made so, as many school systems
did not keep adequate records at that time. Six of the dates
mentioned were obtained from answers to the questionnaire sent.

to the State Superintendents, while the others were found in

6ptta Proctor Flagy, "Home Economics in Los Angeles,"
Practical Home Economics, XII (December, 1934), pp. 352=353.

vFrances L. Swain, "Homemaking in Chicago Public Schools,"
Practical Home Economics, XII (June, 1935), pp. 168-169.
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TABIE 2

CITIES AND STATES THAT INTRODUCED COOKING AND SEWING
IN THE NINETEENTH CENTURY:¢

=================a=============:===========;===a===7==========
City State Sewing | Cooking
Boston ¢« ¢« o o o Masgsachusetts « o 1835 1885
Springfield . . | Massachusetts . « o 1883 1883
Philadelphia . Pennsylvania . . . 1884 1387
Washington . . District of Columbia 1888 1887
New York « « o Noew York .« o o o o 1888 1888
Poru « o ¢ ¢ o Illinois ¢ ¢ o « o 1881 no inf.
Chicago «+ o » I11inois o o o o o | 1898 1898
Davenport . . Towa .+ ¢ o ¢ o o o 1888 1888
e o o ¢ o s o Georgia (Putnam County)| 1895 1895
Columbus o o Georgia ¢ o o ¢ ¢ o 1399 1899
Baltimore ., . Maryland .+ ¢ o o o 1892 13892
San Francisco California .+ ¢« « o 1885 1885
Los Angeles . California ¢ « o o 1889 1389
Oakland .+ + » California .« « + o ¢ o o 1884
St. Louls o o« Missourl .« ¢« ¢ o o 1898 1898
Exeter . « o« o« New Hampshire . . . 1879 e o o
(before
No information New Jersey e o « o (1881 e o o
Detrolt . . Michigan . « o« « o 1899 1899
Toledo « « o Ohio + ¢ ¢ ¢ o o e o o 1884
No information Rhode Islanmd . . » 1884 e o o
Madison .+ o » Wisconsin ¢« o« « o o 1895 « o o
Indlanapolis . Indians . o o « o o 1894 1894

#Sources:

ILetters from State

Superintendents of Pub-
lic Instruction, Practical Home Economics,
gnd Journal of Home Economicss
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reference material in magazines. It 1s interesting to know

when this movement began to grow, and what cities and states

took the lead.
From Table 2 1t 1is apparent that the states, compara-

tively near to Massachusetts, o stabllshed cooking and sewlng
aftsr thelr valus had been proved by actual practice 1in Bos-

ton. The west, with the exception of California, did not

offer this work, which 1s understandable in view of the fact

that there were no large-population centers. It seems reason-

able to assume from these dates that, from 1884 on, cooking

and sewing were fairly well established 1n the larger citiés.

Sewing was very often introduced first because it cost less to

install. A few tables and chairs, sclssors, pins, and needles

were all that were needed. Cooking, on the other hand, re-

guired plumbing for the sinks, stoves, and supply chests which

entailed the expenditure of a great deal of money.

Mrs. Ellen H. Rlchards

Mrs., Ellen H., Richards, 1842-1911, was one of the first

leaders in the development of home economics. Her impoartance

cannot be over-estimated. She entered the Massachusetts Insti-

tute of Technology by special permission in 1871 as its first
woman student, became a famous sanitary chemist, and served as
an instructor at the Institute until her death. She never
taught home economics but In her lelsure time gave talks, and

wrote papers on the applications of sclence to the problems of

food, clothing, and shelter.
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With her knowledge of chemistry she gave home eco-
nomics the sclentiflic basls which it needed, and so, became
the founder of home economlcs as 1t 1s known today. She was
of the opinion that the schools should undertake the teaching
of the housewlfe and mother because 1lndustrisl changes had so
profoundly altered the home environment. She also urged that
the care of babies be taught in the ¢lassroom,

Mrs. Richards, because of her knowledge of facts, ad-

vocated the teaching of cookling, shelter, and home problems

from a scientific, technical, and practical standpoint. The

titles of some of her books are indicetive of this fact: The

Chemistry of Cooking and Cleaning, Food Materlsl and Thelr

Adulteration, The Cost of Living, The Cost of Food, The Cost

of Shelter, The Art of Right Living.®
In 1899, with Mr. and Mrs, Melvil Dewey, she founded

the Lake Placid Conference on Home Economics, and was Its chalr-
man from 1899-1608., When the Conferences became the Amerlcan
Home Economics Assoclation in 1909, she was elected its first
president and retained that office until 19l11. Mrs. Richards
stends among the first who recognized the need for home eco-
nomlcs teaching., She was slso instrumental in organizing the

content of the home economlcs curriculume.

Lake Placid Conference
These Conferences lasted for ten years, from 1899-1908,

8Mary He. Abel, "Mrs. Richards and the Home Economics
Movement," Journal of Home Economics, III (October, 1911), pp.

342-348,
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and were held at Lake Placid through the hospitality of Mr.
and Mrs. Melvil Dewey. From the beglinning, the purpose of the
Conference was to promote the study of the home and the prob-
lems of home 1life. These meetings had a grest deal of influ-
ence in promoting home economlcs in the schools,

At the first meeting it was decided, since material
was scarce, to make a collection of books end pamphlets on
home economics. Such toplecs as courses of study in public
schools and colleges, training of teachers, and kitchen-garden
classes were studled. It was also declded to ask the New York
TLegicslutuwre to give home economics the same recognition as
agricul ture and manual training had received.g

In later years additional studies were made concerning
home economics in state, agriculturel, evening, and vacation
schools; extension teaching; rural schools; home economics in
women 's clubs; and syllabl for teaching home economics. FPro=-
grams included the following subjects: sanltation, hygilene,
nutrition, food problems, household industrial problems, labor
saving devices, standard of wages, hospltal dletetics, the
status of institution managers, and standards of living.

Mrs. Richards, the chalrman of these conferences, saw
that with the changing industriel and economic conditions the
home was falling to meet the needs of modern 1life. To reach

the lives of the people, she recognlzed that the program of

9"tome Economics Conference," The Outlook, IXIII
(October 14, 1899), pp. 388-389.
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education, from grade school through college 1life, must incor-
porate courses of study and methods of presenting subjects with-
In the range of daily life. Such courses must be correlated
with the other courses of the curriculum, and be glven the same
status as the traditlonal courses. It is evident that the Lake
Placld Conferences served not only as a clearing house for the
exchange of ldeas and formulation of new ideas, but also as a
means of diffusing information about home economics and Inter-

preting the term to the public.lo

Content of Courses

In the beginning, emphasis was placed on teaching the
skills in the preparation of food and the making of clothing.
Three methods were used in the teaching of cooking: (1) dem-
onstration (2) participation by the child (3) combination of
the demonstration and particlpation methods. Little attempt
was made to teach cooking from the nutritional standpoint, or
to prepare balanced meals. Most of the teachers stressed the
preparation of fancy dishes. Towards the end of the nineteenth
century some of the more advanced school systems planned thelr
cooking around the three meals of the day. This proved far
more practical and gave more meaning to the work. A need was
soon realized for a scientific foundation, and the study of
the basic facts of chemlistry was added to the cooklng courses.

Samplers were made in the first sewing classes. They

lOBeVier, op. cit., pp. 150-153
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generally had the alphebet, a motto, and some decorative work
in cross stitch with the name of the child and the date indi-
cated at the bottom. Fine hand sewlng was taught in the
making of seams, ruffles, quilts, and miniature garments. A
1little later, aprons, underwear, and nightgowns were made.
The making of "models" was introduced in the last decade of
the nineteenth century, and contlnued to be used well into
the twentieth century. This involved the making of seams and
hems on a small plece of material which, of course, provided
some practice to the ch1ld but had little relation to the same
processes on & garment.

The objective of domestic sclence, or domestlc economy
as it was then named, was to improve home life and to prepare
the young girls for the place that they would have to assume
later as wives and mothers. However, some schools operated in

order to help train girls for domestic service.

Grade Placement and Time Allotment

In the beginning these subjects were taught only in the
grammar schools. ILater, when the secondary schools increased
in number, it was added to that curriculum. Sewing was seldom
offered before the fourth or fifth grade and was generslly
given in the sixth. Cooking was usually taught in the seventh
and elighth grades. g

The length of the sewlng period varied from twenty or .
thirty minutes to forty-five minutes, once or twice a week,
The cooking period was generally for one and one-~-half hours

once a week,

525 i Y AT 22T i 283285342330 08200 0oad oins 4
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Summary

In the nineteenth century cooking and sewing were in-
troduced into the grammar schools of the larger school systems
through the efforts of public spirited cltizens who realized
the values to be derived from the teaching of these subjects.
Most of these schools were loceted In the east and mid-west,
although California and Georgla each established work along
this line before 1900. The work was very elementary, and
emphasis was placed on acquiring skill. Sewling teachers were
generally the classroom teachers who had received lessons from
a special teacher. Cooking was taught by teachers who had
been trained previously in a speclal school, The time allot-
ted was very brief but it must be remembered that there was
not much in the content of the courses that would require a
great deal of time.

Mrs. Ellen H. Richards, through her work as a chemist,
gave domestic economy the sclentific background that it needed.
She also contributed a great deal through her leadership in the
Lake Placid Conferences on Home Economics. These meetings
helped to unify the movement, and gave it the impetus that it

needed so much,
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CHAPTER IV

EXPERIMENTAL PERIOD
1900-1916

Alexander Inglis in his book Principles of Secondary
Education describes the early twentieth century as the "period
of experimentation"” in the field of home economics.l This no-
menclature seems logical because home economlcs classes in-
creased greatly in numbers during this period, and aims and
courses of study were written for the first time. To prove

his point Inglils states:z

The late development of l1nstruction in do-
mestic subjects has not yet permitted the establish-
ment of many stable policles and practices, and
domestic education nmst at present be considered as
in its experimentsl and formatlve stage. No exact
analysis of domestic subjscts can be made where the
materials, organization, and methods of teaching
differ widely in different schools.

Factors in Growth
Several factors were responsible for the lncreasing
number of home economics classes in thls period. The wide-
spread influence and popularity of the cooking and sewing

classes of the nineteenth century were so general that the way

1
Alexander Inglis, Principles of Secondary Ed
p. 574. Boston: Houghtoﬁ WIITIin Company, 2 ucation,
21p4d., p. 612.
(41)
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was paved for future growth although many still looked upon
them as a "fad." Secondary schools developed throughout the
country very rapidly after 1900. As secondary education be-
came more universsl, there was a demand for a type of educa-
tlon more closely related to everyday living. From the follow-
ing table 1t may be readily seen that within a period of
twenty~-five years the number of publlc secondary schools more

than quadrupled, and the number of pupils increased more than

3 1xf01d ™
TABIE 3
GROWTH OF PUBLIC SECONDARY SCHOOLS IN THE UNITED STATES
1890«319153
WW
Public Secondary 1890=G1 1900=G1 1910~11 1914-15
Schools
Number of schools... 2,771 6,318 10,2354 11,674

Number of pupils....] 211,596 | 541,730 984,677 1,328,984
Number of teachers.. 8,270 21,778 45,167 62,519

Puplls per 1,000
pOp‘ul&tion. s e s 0000 504 701 10.9 1209

#Source: Report of the United States Commissioner
of Education, 1916, Vol. II, p., 449,

Soclal and economic condlitions likewise guided publioc
opinion in making provislons for the expense of these classes
by taxation. Changed conditlions of the family, that 1s the
withdrawal of the mother from the home into factory and office

work, rendered inadequate the transmitting of traditional
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methods of teaching household arts to the daughter by the
mother., Scientific study of foods and nutrition gave new mean-
ing to work in the home. The preparation of food and clothing
by agencles outside ths home not only simplified but complica-
ted the buying habits of those who had charge of the manage-

ment of the income.

Americen Home Economics Association

Early in the twentleth century the American Home Eco-
nomics Association was founded, and i1t has done much to estab-
lish home economics on a sound baslis. When the Lake Placid
Conference (mentioned in Chapter II) met in 1908, it was felt
that the time had come for a national organigzaeation. A committee
wes appointed to outllne the procedures necessary in taking this
step. It very soon declded upon the nsme "American Home Eco-
nomics Association," and also, that a Journal should be published
called the "Journal of Home Economlcs." On December 31, 1908,
the teaching section of the Lake Placld Conference met at the
McKinley Manual Training High School in Washlngton, D. C., with
Miss Helen Kinne presiding, to take the formal steps necessary
for the organization of the Assoclation.. Mrs. Ellen H. Richards
was at once elected president. The vice=-presidents were Miss
Isabel Bevier, Dr. C. F. Langworthy, and Miss Mary Watson. Dr.
Benjamin R. Andrews was the secretary-trsasurer.

From the very beglnning the goal of the Assoclatlon was
the betterment of 1ife in the home, the institutional household,
and the community. It has contributed Immeasurably to the
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development of home economics by bringing together teaching
material, working on courses of study, awarding scholarships

for advanced study in home economics, and reporting the latest

developments through the "Journal."
Soon after the Assoclatlon was founded a committee was

formed to compile and arrange available material, They pro-

posed the following main divislons of the subject-matter to
(1) food, (2) clothing, (3) shel-

replace cooking and sewlng:
A definition

ter, (4) household and institution management,
3

of home economics was stated as follows:

Home economlcs, as a distinctive subject of

_instruction, 1is the study of the economic, sanitary
and aesthetlc aspects of food, clothing, and shelter
as connected with thelr selection, preparation, and
use by the family in the home or by other groups of

people. « + o
Home economics, llke many other subjects of

instruction, for example, soclology, engineering,
or agriculture is complex. In 1t, the contributing
subjects are grouped around the ideas of food,
clothing, and shelter. Among contributing subjects
are art, history, anthropology, sociology, aesthet-
ics, economics, physiology, hyglene, mathematics,

chemistry, physlcs, and blology.

Growth and Development of Home Rconomics

Table 4, on pages forty-six and forty-seven, shows the

growth of home economics from 1900-1916. There were responaes

from thirty-seven state superintendents of public instruction
or state supervisors of home economics to the questionnaire

sent to each State Department of Publlic Instruction in the

3Bevier, op. cit., p. 167.
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United States. To supplement this, Information was obtalned
from magazine articles and from two theses. So far no data
has been secured from Arizona, Arkansas, Connecticut, Miss-

1ssippi, Nevada, Rhode Island, South Carolina, and South

Dakota,.

The time when thirty-five states first taught home
economics, and when nineteen states made it a required subject
1s given in Table 4. Five states do not have information con-
cerning dates of introduction elther because records were not
kept or they were not accessible. Four states, Minnesota,
North Dakota, Tennessee, and Utah, reported that the dates
were only approximate. However, for the purposes of this
study they are helpful in indicating trends. From 1900-1919
twenty-two states established home economics courses as com-~
pared with twelve for the nineteenth century. If the data was
complete, no doubt 1t would show that all the states were
teaching home economics soon after 1917 as a result the pass-
age of the Smith-~-Hughes Act in that year. The year 1911 shows
the greatest perilod of activity with six states Introducing
the work for the first time.

Of the fofty states represented 1n Table 4 six did not

speclfy when the work was made compulsory. Therefore, 1t seems

reasonable to assume that it was and 1s an elsectlve subject
in those states. Fourteen stated that 1t was electlive, and
twenty said it was required by law. Any laws requlring the
teaching of home economics dld not apply to all schools in
that state, but only to certaln types as evidenced by the

following illustrations.
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TABLE 4
DATES SHOWING OPTIONAL AND COMPULSORY ADOPTION OF HOME
ECONOMICS
States First Taught Dats Made Compulsory
Alabama®, . « .+ o 1903 1903
California . « o 1884 Elective
Colorado® + « « 1911 Elective
Delaware o« o o« o 1919 No answer
Florida . « « o o 19210 1917
Goorglia « o o o o 1895 1906
Idaho® . . . . o 1911 No data
T111nois o o o o 1881 Elective
Indiana « « « o o 1894 1913
Jowva o+ o ¢ o o o 1888 Elective
Kansas o+ o o o o No data Elective
Kentucky o« o « 1918 Elective
Louisiana « « « o« 1907 Elective
Malne . ¢« o« o o o 1911 Elactive
Maryland . . « 1904 1916
Massachusetts . . 13835 19012
Michigan .« « ¢« 1900 Elective
Minnesota « « « « Before 1903 State ald-1909
Missouri o ¢ o 1898 1918
Montana . « ¢ « o No data Elective
Nebraska o « & No data Elective

aClyde Mobley, "A Study of the Development of Home Eco-
nomics in Secondary Schools," p. 10, TUnpublished Master's the-
sis, Department of Education, George Peabody College, 1927.
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TABIE 4 - Continued

W

T T

States First Taughb Date Made Compulsory
New Hampshire . o 1879 Elective
New Jorsey o« o 1881 1913
New Mexico o o ° 1911 1914
New York o+ « o o 1886 1910
North Dakota o o approximately 1908 No data
OhiO o o o o o o 1884 Elective
OklahomaP® o o+ o« o cors 1907
Oregon o o o ¢ ° 1911 Elective
Pennsylvania o o 1885 1914
South Carolina o 1900 191
Tennessee . =+ e 1912 or 1913 1922
Texas e e e 1903 1917
Utah o ¢ o 0o © @ Before 1917 No answer
1908 Elective

Voermont . o o ¢

Virginiab « o o 1912 No answer
Washington . « o 1905 1905
West Virginia « 1911 1917
Wisconsin o« o ° 1901 1913
Wyoming . o o No date 1917

bDruzilla crary Kent,

Southern States," pp. 6~21-
slty, 1936.

"Home Economic 8 Education in the
Master!'s the sis, Columbia Univer-
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Alabama passed a law in 1903 requiring that home eco-
nomics and apgriculture be taught in nine dlstrict schools. 1In

1907 this was chenged, and home econormlics was requlired In all
4.

county schools.

The Tirst state law in Georgla definitely setting up
departments of home economics in high schools was In 1906 when

agriculture and mechanlcal art schools were established in each
5
Congressional distrlct under the Land Bank Iund.

Tn 1913 Indiana passed a law that became effective in
September, 1915, which required all city, town, and township

schools to teach elementary agriculture, elementary industrial
€
arts or elementary domestic sclence in the public schools,

Miss Elizabeth Amery, state supervisor of home econcmics

in Marylend, sent a copy of the report that she compiled in
7
1940, 1In it she wrote:

The General Educatlon Bill of 1904 pro-
vided in white schools for "annual inspection of
high schools and manual training (including
"domestic science') departments." It also pro-
vided for colored schools a "manual training fund"
of #1000 per year for each county. In January of
this vear, cooklng lessons were given to white
girls at Sparrows Point, Baltimore County, and
supported by the Sparrows Point Women's Club. In
October, 1904, the first teacher was employed for
seven centers, glving twenty-five lessons to each
class and receiving an annual salary of $400.00

4yobley, op. cit., p. 12.

SKent, op. cit., p. 15.

6Letter Regarding the Licensing of Teachers, Indiana
Department of Publlic Instruction, Bulletin No. 14, Vocatlonal
Series No. 9, 1915-16, p. 4.

"§11zebeth Amery, "Development of Home Lconomlcs in
Maryland County Schools," (Unpublished report, May 8, 1940).
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and travelling expenses. By 1906, the state

superintendent reported "so many applications

from schools (for cooking lessons) have been on

file during the last year that additional teach-

ers have been employed."

In 1910, all "first group" high schools of
eighty or more puplls, with four a more academlc
teaclhers and a four-year cowrse were required to
teach manual training and "household economics."

The south presents an entirely dif ferent aspect of the
home economics movement. Soclal and economic condlitions exist-
ing in these states after the Civlil War caused the public
schools to make slow progress. Conditions were very disorgan-
lzed, the states were predominantly rural, roads were not good,
and there was great poverty. Most of the schools were private,
and consequently, there was a certain stigma attached to the
public schools. Thls feeling against the schools was greater
because the negroes had to be included in the educational
scheme. A serious prejudice was created by introducing cook-
Ing and sewing into the negro schools before offering it in
the white schools.8

It was not until 1900 that secondary schools were or-
ganized to any extent in this part of the country. Even then,
the rural areas could not finance them. The reasl expanslon of
the home economics program came with the development of agri-
cultural schools which were established to meet the problems

of the rural dlstricts.g

8Vocationa1 Education in Home Economics, Federal Board
for VocatIonal Education, Bulletin No. 151, Home Economics
Series No. 12, p. 67. Washington: Government Printing Office,
June, 1930.

9Kent, op. cit., pp. 5-27.
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In 1907 Alabama authorized the ostablishment of one
agricultural school in each congressicnal district. Each

school was given $7,000 a year providing certain requirements

were met, One requirement was that "not less than $1,500 be
used by each school in making agricultural experiments and in
operating a department of domestic sclience and farm mechanics.

In the same year all rural high schools in South
Carolina were required to teach manual training, domestic
sclence, and agriculture. By 1908 agriculture was a required
sub ject in Alabama, Florida, Georgia, North Carolina, Texas,
and Virginia. This included domestic science as the two sub-
jects nearly always accompsnied each cther in the schools.

Mississippl, in 1910, specified that domestic sclence
be taught in the mgricultural schools, but this was ignored
until the next year when the state superintendent urged the se
schools to employ special teachers for these subjects.

Fort Worth, Texas, provided ccoking for the first time
in 1903, Austin and Dallas offered both domestlic sclence and

art in 1904. San Antonio followed in 1905.11

The Texas legls-
lature in 1911 offered to match funds of rural high schools to
the extent of $500 to $1,500 for the establishment of depart-
ments of agriculture, domestlic science, and manual training.

This served as a decided stimulant.

101p14., p. 30.

1lprederick Eby, Development of Education in Texas,
p. 234, New York: Macmillan Co., 1925,

010
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New Orleans, Louislana, introduced home economics in
1904 at the Isadore Newman Manual Tralning School. In 1910
the Louisiana State Legislature passed a bill authorizing home
economics in the public schools of that state.12 Until 1915
most of the sewing had been done by hand, partly because sew-
ing machines were scarce, but more because the girls came from
0ld French and Spanish familles with strong traditions that
young ladies should be taught fine hand sewlng.

Columbus, Georgla, was the first town 1ln the south to
organize domestic sclence classes, glthough Putnam County,
Georgia, started similar classes in 1895.13 The classes in
Columbus were for the children of mlll-workers. Teaching con-
ditions were far from adequate.

The accompanying two charts prepared from Table 4 il-
lustrate the years that were outstanding 1n the development of
home economics. From Figure 1 it 1s evident that the years
from 1900 to 1914 constitute the perlod in which most of the
states introduced home economics although in the five years
from 1910 to 1914, there was a greater growth than in any other
five-year period.

Figure 2 shows that during the nine years from 1909-

1917 many states made the regquirement that home economics be

lzclyde Mobley, "Home Econonics in Loulsiana,"™ Prac-
tical Home Economics, XV (February, 1937), pp. 41-44.

13Letter from Mr. M. D. Collins, State Superintendent
of Public Instruction of Georgia, August 22, 1941,
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Fig.l-Introduction of home
economics, five year intervals
1875-1919 inclusilve.

1903-05
1906-~08
1909-11
1912-~-14
1915-17

1918-20
1921-23

Flg.2-Introduction
by years of compulsory
teaching of home economics,
three year intervals 1903-
1923 1inclusive.
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taught in certain types of schools. This time span compares
rather favoraebly with that of Figure 1, although it should be
noted that these compulsory laws were passed in a relatively
short period, 1903-1612. That home economics be reguired by
law 18 entirely a twentieth century development, and came some
twenty~-five to twenty-elight years after home economics was
well started in the nineteenth century.

Legislation making provision for home economics in the
high schools had its beginning in 1903 in Alabame and Indiana.
The following table glves the dates when state laws were passed
providing for high school home economics courses.l? However,
in this case the teachlng was not compulsory.

These dates show that a pericd covering seven years,
1906-1913, marked a rapid enactment of laws affecting home eco-
nomics education in the high schools, and by 1914 thirty-two of

the forty~eight states had passed laws relstive to teaching or

financing of home economics courses. Of this number, twenty-

elght states had laws making provision for giving financlel
ald to the schools meeting the requirements set up by the
various State Boards of Education. The amount of money stip-
ulated for each school ranged from $200 to $3,000, depending
upon the size of the school and ths number of pupils. With
the passing of laws making it possible to finasnce the work on
the same baslis as the traditional subjects, the period from

1910-1912 shows a greater number of schools adding home

14Mobley, op. cite., P. 20.
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TABIE &
DATES FOR INTRODUCTION OF HOME ECONOMICS IN HIGH SCHOOL

Alabams o« ¢ o« o ¢ ¢ o o « 1903
Arizona . e e o o o & » 1905
California e o o o ®© o o 1909
Connecticut . « « « « « « 1913
Colerado o+ o« o o o o « o 1911
IAAHO « ¢ « o o« o« o o o o 1911
I11inols ¢ ¢ o o o o o o 1909
Indi&na * - L 2 L] L] L] * *® [ 1903
Iowa . ] ® - L] . *® . * * 1911
Maryland o+ « o « « « » o 1904
Massachusetts . . « « « o 1906
Miesissippi . « ¢« « « « o 1910
Montan& « o o« o « o o o« o 1913
NebrasKeh e« o ¢ o o ¢ o o 1207
Nevada [ ] * ® L3 [ . L] - L ] 1909
New J6rseyY =« o o« o o o » 1913
New MOXICO « o« o o « o o 1912
New York e o o o o o s o 1908
North Carolina . .« « « » 1911
North Dakota .+ o ¢« « « o 1811
Ohio L ] » L L) L ] L ] * ® L] » 1914
OklahOomB o« o o « o o s o 1907
Oregon o« s o o o » o o o 1807
Pennsylvenia . « . « . » 1911
Rhode Island . . « « o » 1912
South Carolina . + « . o 1807
TONNOesSSEe « o« » « « o o « 1909
TEXES « o = o « « o o » o 1909
Vermont « « « o o o o o o 1913
Georgla « ¢ « « o o o o« o 1908
washington .« « « o « o o 1914
West Virginia . « . « + « 1914

economics courses than found in any other period. The pass-

ing of the Smith-Lever Act for home economics extension work

in 1914, while giving instruction to persons not in school,

gave much emphasis to the work already begun, because it was

the first national legislation pertaining to education for home-

making problems,1®

19gaucation for the Home, pp. 13-14., United States
Bureau of EducatiIon, Bulletin No. 37. Washington: Government
Printing Office, 1914.
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Negro schools

There is little ynformation to be had concerning home

economics in the negro schools of the early twentieth century.

No doubt this is due in part to the fact that there were not

many facilitles provided for thelr educatlion.

Prior to 1917 scarcely any progress was made. The

early classes consisted of teaching elementary cooking and

sewing under the name Of domestic scilence, and were used as

an advertising feature by selfish 1eaders to attract atten-

tion.1® Tne teachers were almost totally untrained, as most

of them were simply 004 housekeepers OT seamstresses. Men

s in many instances.
and often lacking entire-

even taught the classe The courses were

Indefinite; equipment was g1nadequaté,
r of the expendliture of

ly; public sentiment was not in favo

funds, and there was @ 1ack of jnitiative.

Objectives

The courses of study available for this period reveal

fragmentary objectives. In meny cases no aims were stated,

While in others they Were expressed {n such a manner as not to

courses were planned

be readily understood. Apparently the

wlthout very definite objectives which may explain the 1aree

cooking for mere information

amount of time spent in sewing and

and skill.

g in

16 o t of Home Economic
R. S. Wilkinson Developmen
Negro Schools," Journal of Home Economlcs, ¥X (June, 1928),

PP. 394-398.
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Typical objectlves were:l7

1ts of accuracy, observation, re-

jecation of the sciences of life,
nestness, and cleanli-

1. To develop hab
flection, appl
careful movement, order,

nedse

2, To develop ability to plan profitably the divi-

sions of income end to keep accountse

3, To develop 1deels and good standards of home

1ife.,

4, To develop & genoral understanding and appre=
ciation of the dignity attached bto household

activities.

5. To elevate s tendards of nutrition.
6. To develop an appreciation for saner and more
appropriate style of clothling, and for more

comfortable and attractive home Se

n meximum efficiency 1n women '8 activi-

7. To attal
t of enoYrEY» time and moneye.

ties at minimum COS

reciation for the artistic in dress
the home, good judgement in
nd technical skill in the
rment Se The work
3 (1) home
ation for advanced study, and (3)

use, (2) prepaer
the earning of & 1ivelihood.

8. To develop app

9., To develop efficient homemakers and useful

citlizense

10. The chief aim of the domestic sclience jnstructlion
is to teach the children to be pelpful in the home,
to give them & right appreciation for the occupatlon
of homemsking, h them the velue and proper
use of the things prought into the home, and to

give them the scientific and practical help needed

£ Home Economicb in the

[

17
Sec Mobley, vpevelopment O
ondary Schools," QR cites Do
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to enable them to solve 1in an economical and effi~
cient way the problems which the homempl®Is of

Indiansa are called upon tO solve.

Content of Early Courses

General content of courses falls into three divislions,

wi
th the emphasis on the first two; cooking, sewing, and home

man
agement., The earliest records of the content of courses

t
aught are from the reperts of the Lake Placid Conference

1889~
89-1908, and gilve some interesting facts about the courses

One ls as follows:19

t
aught in the eastern and central gtates.

Heat and water form

few lessons, and the

studied in this connec
the growth of natural products and manu
foods, thelr cost, thelr combination into & com-

plete meal are studied.
cleaning, and sewing 1s done by hand.

Another states:

The first year of work
of first aids to the injured, thus reviewing the
work of physiology in the grammarl grad

pupil is led to re-tell conclsely wha

learned as tO bodily gtructure, the parts of

skeleton, the muscles, the joints, the nervous
tical work in band-

d circulation. Prac
and transportation of the

In the sé
end twenty weeks
work of applied cookl
of cookery, the work 1is
ginning with water,

drates, fats, and foo
a breakfast, luncheon OF inner,

Indy 18yniform Course of Study for the Hi schools of
ana, 1914-15, Ps O° Tndiana Bopa T Emont o% Pablic in-
. Vocational.Series,No. g, September

1’ 1914.n, BUlthin NOe 13

1l
gRepdrts of lake P

taken DY food classes, be~
a1buminoids, carbohy-
Each pupil plans
the cost of wihich

1acid Conference, 1889-1902, Pe 4.
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must be within 8 1imited amount. The third
chemistry of foods and nutritlion with food a§:g§gis
and chemical reactions 18 studied., The fourth year
deals wlth sanltary and hygilenic problems 11lustra-
ted in home and publle 1ife. Sanltatlon of grounds
study of houss plans, study of plumbing, heating ’
and ventilatlon, followed by & study of sanitary
food supply, molds and bacteriology, rules for
hyglenic care of sick and well leads to a more just
estimation of 1ife and it s duties.

The earliest prgcord of a definite outline for a course

of
study providing for the time allotment necessary for a unit

of s
credit in home economics Was given in the report of the

No
rth Central Association for Colleges end Secordary schools

in
1908.20 e following requiremants were outlined for four

un
its of housshold arts and sclencee.

1. plain Sewing (1 unit)
Every exercise 1n sewling should 11lustrate an
jmportant principle or process, or a simple
combination of such principles and processes.
Hand sewing and machlne work musb be equally

1nsisted upone.
a. The varlious stitches and thelr uses
b. Hand sewlng and fundamental processes
wing machine s and

¢c. The use and care of the s8°©
the attachment s
d. The nature and speclal uses of cotton, linen
and woolen goods
and cutting out of garments

o of patterns,
. making of simple garments

e. The us
f measurements,

f. Takling O

ery (1 unit)
alst, wash dresses and aimple

f maberials for hats; making,

hat forms. Throughout
e in dress

2, Sewlng and Millin

a. Making shirt w
garment S

be Millinerye Study ©

altering, and covering
nd good tast

the course, economy. &

3. Cooking (2 units)

_— I

40~41, quoting

20
A Mobley, OPe cite, PPe
Ssociation for 6dI%§§3§‘héd secondary achools, 1908, PPe

Nor th Central
'7 "‘74.
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Foods classified and tested for food prin-
ciples. A stuly of the effect of heag ig
foods alone, and in combination; experimonts
with leavening agents and their uses shoWn

in actual cookinge. Bread making, the theory
and practlce of canning and preserving'fruits
vegetables and meats, waiting on table. ’
b. The cost of food; market prices; cost of
meals. Household accounts and the famlly
dietary. The planning, weighlng, and cooking
of appar tioned mesls. Diets for infants,

. gnviiigs and convalescentse

» anitation: gelection of site, houseplacin
beabing, lignting, and yentilation; M eoedain

aisposal of waste; furnlshing and

cleaning procasses, including

e

supply;
decorating,
1aundry worke.
The first domestic scienc® course of study for Indlane
wa
3 used in 1914-1915. Tt shows many improvements over the
tw
0 previous courses mentionede. Not only does 1t go into more

det
ail, but is outlined and gives more helpful_suggestions to

given pelow is for

per week.zl

the ¢
eacher. The course a two~year course

wi
th five double recitations

1. Foods and Their preparation

a. Recitation Work
1. Model kitchen

2, Methods of cooking
3. Method s of cleaning kitchen
4, Foods and its uses

S5e Carbohydratos

6o Proteins
Te Planning

g. Serving & meal
g, Salads and desserts

10. Breads
11.. Use of 1eft-overs
12. Furnishing a dining room

13. Care of dining 0 Onm
14. Dutloe s of hostess

— e —

tic Science, 1914-1915, PP.

113-11 2loutiine of Work in Domos3
6. TIndiana ﬁeparfmenf oF Public Ths truction, Bulletin
9, Indhanapolis, Indianae.

No,
14, Vocational Series No.




60

Laboratory Experiencs

be
1. Discussion of kitchen utensils
2. Canned frults, jellles, etce
3, Cooking of vegetables
4, Meats
5. Yeast breads
6. Quick breads
7. Sealads
8. Cakes
9. Desserts
10. Planning and gerving a breakfast
1l. Planning and serving 2 dinner
12. Refreshments for parties
II. Sewing and Textlile Fabrics
a. Recitation :
1. Work basket
2e Definitions
S Cotton-—history and manufacture
4, Cotton materials
5. Linen--history and menufacture
6, Linen materials
7. Woolvwhistory and manuf acture
8. Wool materials
9. g31k=-nistory and manufacture
10. Silk materials
11. Buying ma terials
12, Textlile adulterationa
13. garpets
14. Drape®y materials
b, Laboratory Experienc®
1. Basting, nemming, running stitches on
models
2, Seam3
3, Mending and darning
4. patching
5. Use of machine
6. cutting and making of simple garments

ITI. House Furnishinss
Recitab ion Work

8e

2
Se
4.
5.
6o
e
8.
9.
10.
1l.
12.

House plans

Yards and garden3s
Building paterials
Wall papers paint s, stains
Carpe ts and rugs
Draperies

Buying furnitur e
Living room furniture
Bedroom furniture
care of pedd ing

Rules for ¢ leaning
Entertaining
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b. Laboratory Experience
1. Make collection of samples, booklets
2. Write compositions

3., Make trips

IV, Leundry
a. Recitatlon Work
1. Reasons for laundry
2, Equipment
3. Preparation of water
4. Soap
5, Starch
6. Washing flannels
7, Laundering colored clothes
8. Laundering table linen
9. Laundering doilies
10, Ironing -
d clothes

11. Folding irone
12, Care of laundered clothe 8

b. TLaboratory Work
1. Demonstrations

V. Hygilene
a., Reciltation
1. Dirt and its dangers

o, Ppersonal hygiene
3z, Correct use of body

4, Clothes in relation to health
d its relation £ o0 health

5. Fresh air an
6. Contaglous diseases
7. Laws about quarantines

8. Emergencles
9. Rules for sick rooa

10. Invalid’'s tray
11, Impurse water and 1ts dangers

Indlana State cours
of domestic science whi
wate and that teachsrs were

e of study were

Accompanying the
eh indicate

au
ggestions for the teachers

th
at condit ions were not always adeq

gome of the Suggestions contalin

not
well tralned. However,

as true today as then. They are a8

80
und advice that is Just
follOWS ::22

————

e

truction, 1914-15,

ent of Public Ins

2
Bullet 2Indiana Departm
in Not 15, OEO cit., po
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1. The teacher should do those things best suited

to her school.
2. Do not crowd the worke

3. Be familiar with the worke
study 1s only suggestive.

§. The essential thing 1in domestic science 1s to
n the hom®o, right appreciation

teach helpfulness i
of things in the

of homemaking, economic value
home, and to solve more economically and effi-

ciently the problems of the homde.

6. The teacher must always give
laboratorye

4, The course of

#pegason why" in the

d sewinge.

y like the home as

7. Avold fancy cooking an

8. Conditions must be as nearl
possible.

9. Urge children to try things at bome.

small rural schools and men who nmust
should emphasize the sclen-

10. Teaclers in
and arrange for the practi-

teach domestic agcience

11. Periods should be at least 40 minutes longe

12, Class gnstruction of 20 minutes is long enough for
each subject where there is only one laboratory
period in cooking and sewlng per weoke.

13. Whon a man is teachling
seem practical to do the actual 8

atory time could be spent on & bo okl

ing basket. .

the work, and 1t does not
ewing, the labor-
ot or the sew=

Time Allotment and Grade Placement

ime devoted to hom
The tims al lotment por week

inutes;

The amount of © e economics a3 repro=

8ented in Table 6 is not uniform.

1th an average of 285 m

v
aries from 90 to 450 minutes ¥
the minutes per period

from

t
he periods, from two to seven; and

45 to 90,
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TABIE 6
TIME ALLOTMENT FOR HOME ECONOMICS 1900~19163¢
Periods Minutes Minutes
State Por Week Per Period Por Week

Arkansas .« o « o o 2 45 90
Californla . + « & 2 80 160
Delaware . « o o o S 90 450
Florida e o o e o o 2’3 90 180"270
Idaho . e o o - e e 5 60"’80 500"400
I11inols ¢ ¢ o + o 4 80 320
Indi&na - . ® . . o 5 80"‘90 400"450
Kansas o+ ¢ o o o o S 90 450
KentuCky ¢ o e o o 3 45 135
Loulslang ¢ ¢« ¢ « o S5 80 400
Mississippl « ¢ o o 7 40~45 280-315
Now MexicOo .« o o o 5 40-80 200-300
NGW YOI‘k Y ° e e o 5 60"’80"90 500-450
North Carolina « o e« 2 60 120
North Dskota o o @ 53 80 400
OhiO * & o @ * o e 5-5 90 270"450
Pennsylvania o o o 2=3 40-90 80-270
South Dakota o o ® 4 80-90 320-360
TennosSsS08 « o« o o o 5 45 225
ToxXa8S o o o o o« o o 5 45 225
Utah e o o o e o o 5 90 420
Vermont « « ¢ o o o 5 40 200
Virginia P s o @ 5 40 200
Wa.shington ° o o o 5 60~90 300-450
Wisconsin « « ¢ o o 3 90 270

*Source: Mobley, ope cit., p. 44.

The Bureau of Education in 1916 made the following re-

commendations concerning tims al lotment and placement of domestic

science:23

23yenrietta Calvin and Carrie A, Lyford, "Home Economics,"
Biennial Survey of Education 1916-1918, p, 361. United States
Bureau of Education, Bulletin No. 88, Vol., 1. Washington:
Government Printing Office, 1921,
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1. Domestic sclence should begin with the fifth

grade.

2, There should be four 45 minute periods per week.

3. 1In the seventh and el ghth grades there should be
seven to nine 45 minute periods per week or 90

minutes twice a week.

4. Elective home economics should be in every high

school.

5, High school girls should be reguired to take home
economlics for one years
1a of Education states that the

Monroe's Cycloped

allotted time in the lower elementary grades was from twenty

to thirty minutes once & week; in the sixth, seventh, and
elghth grades forty-five minutes twice & week for sewing for

~half hours once a week f
e at this time (1911) was too

atement as to procedures,

t
WO years; and one and one or cooking.

He algso says that domestic scienc

new in the high schools %0 make any st
he high school than

éXcept that a longer period was devoted in t

in the elementary grades.24
(sewing) usually started

Instruction in domestic art

c ontinued in the fifth, and sometlimes

in the fourth grade,
stic science (cooking) was generally

t
hrough the sixth. Dome
although som® schools

hth grades,

t
aught in the seventh and €18
mentary grades,cooking and

began 1t in the sixth. In the ele
rls. Domestic sclence

S8wing were generally required of all gi

he high school curriculum, but seldom

w
as usunlly included in t

w
&3 required for graduation.

——— /

244D omestic Boonomy," Monroe's cyclope

v
ol, Ir1, 1911, pp. 518-332:

dia of Education,
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TABLE 7

SUMMARY OF HOME ECONOMICS IN DETROIT PUBLIC SCHOOLS 19164

.

P. 487.

Grade Time perj Number Kind
School or week in | lessons of Compulsory
Course minutes | per week]| Work
4th 60 1 Sewing yos
5th 60 1 Sewing yes
Elementary 6th 90 1l Cooking yes
7th 90 1 Cooking yos
8th a 90 1 Dressmaking yes
: Dressmaking
Industrial Millinery yos
Course 600 10 Cooking
Dressmaking
lor Hi
Jugchool 88 | pcademtc Millinery yes
Course 160 2 Cooking
Dressmaking
Commerclal Millinery yes
Course 160 2 Cooking
Dressmaking
9th 180-315 2=4 Millinery
‘ Cooking
Dressmaking
High Schools 10th 180~315 2-4 Millinery One
Coolking Year
Dressmaking
11th 180-315 2«4 Millinery
Cooking
Dressmaking
12th 180~-315 2n4 Millinery
Cooking
*Source: Journal of Home Economics, September, 1916,
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Table 7 1s a summary of home economics in the Detrolt
public schools for 1916. The elementary grade requirements as
to time allotment, placement, and kind of work are much the
same as in other localities except that dressmsking was taught
in the eighth grade. It seems to the author that girls of this
age would be too young for this type of advanced work. At this
time junior high schools were very new, and so the work done
was not comparable to many school systems. The one year re-

guirement of home economics in the high school was unusua1.25

Statistics
From the Piennial Survey of Education, 1921-1922 the

following date was secured as to numbers enrolled and the per-
centage of pupils in home economlecs classes of the public high
schools in 1910 and 1915.‘26 The. teble below does not give a
complete picture as there are no corresponding figures avail-

able for enrollment in grade school home economlcs.

TABLE 8
HOME ECONOMICS ENROLIMENT IN PUBLIC HIGH SCHOOLS 1910 AND 1915

o e e e e e e e e e e e e e e Y
Percentage of Percentage of
1910 Total Enrollment 19156 Totel Enrollment
27,933 3078 150,276 12,89
25

Charlotte Keen, "Home Economics in Detrolt Schools,"
Journal of Home Economics, III (September, 1916), pp. 479-487.

26"Statist10a1 Survey of Education," Biemnlal Survey of
Bducstion, 1921-1922, pp. 1-30. United States Bureau of Educa-
tlon, BulletIn No. 14, Washington: Government Printing Office,
1924,
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From these figures 1t is evident that in the five years
from 1910-1915 the number enrolled in high school home econom-
ics increased more than five times, and bercentage of total sn-
rollment in the high schools more than three-fold. In the year
1910-1911 there were 95 elementary schools and 207 high schools

teaching home economics,??

Textbooks
A study of the card catalogue files of the Indianapolis
Public Library, Teacher's Special Library, and the Indiana
State Library revealed that there were very few home economics
textbooks written from 1900-1916. No doubt there were others,
but these libraries, all of which are excellent, listed but

four. They are:

l. Increasing Home Efficiency, Mrs. M. S. Bruere

2. Basic Principles of Domestic Science, Lella Frich

3. Handbook of Domestic Science and Household Arts,
Mrs. Lucy Langdon

4. Shelter and Clothing, Helen Kinne and Anna M.
Cooley

The first three were for use by the teachers and show
that educators in the field of domestic science were aware of

a need for advice and help. Shelter and Clothing has chapters

concerning the home, textiles, sewing procedures, history of

27Monroe, op. cit., p. 320.
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and millinery. The au-

co
stume, care and repalr of clothing,
1g1 in this book.

tho
rs attempted to cover a great deal of mater

ng textbooks was mede in 1922. At

A study of clothi

tha
t time it was found that one was published before 1890, five

n 1900 and 1609. The

fir
st textile book was published 1n 1012.78
xcellent articles in th

bet
ween 1890 and 1899, and elght betwee

e "Journal

There are two very @
of

Home Economics" concerning books of this period. Mrse Ida
n 3g guoted as follows in

Hoo
d Clark's book, "Domestic science,
29

1911, issue:

Lessons may be used in all grades above the
third, end some may be taught in the first three
grades, while some may be used in the first and
second years of high schoole » o o o = = ° o . o

Teachers who have absolutely no ¥nowledge X
of domestic science can teach by carefully reading

forming the work as direct-

the lessons over and per

ed’ o » ™ » s & © Y ° . .

an
editorial in the April,

. . . . Ld . . L4

The editorisl also states that according to the table

s cooking and 1little else.

of
contents domestic scienceé wa
1 sequence in the 1

custards, 80ups,

The
re was a lack of leglca essons as shown

b

¥ the following excerpt: ginger Snaps,
fr

uits, bacon, fats, lamb stew, frult cake, sugar, cendy, bread

and vegetables. The editorial in

na )r
ing, angel-cake, muffins,

eri
ticising the book says that:

—~——

Textbooks 1n Clothing

28y
an thel L. Phillips wanalysis of
d Textiles," Jourmal of Home Economics, XIV (October, 1922),

PPe 471477,

Economics, I1I

29 cp1ticisms of pooks," Journal of Home

(A
pril, 1g911), p. 516e
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It is a hodge~podge of misinformation. On

page 116 the book states "It will be seen from the
taeble of analysis," but no such table appears.
Furthermore, ideas are expressed clumsily and in
bad English,

In 1916 Miss Agnes K. Hanna wrote the followlng criti-

clsms of availlable textbooks on domestic sclence:

1.

2.

30

There is an attempt to cover thinly far too
much ground.

There 18 a poor balance between text materliasl and
laboratory material which take the form of padding
with recipes and insufficlent subject matter.

There is a vagueness in the relation of the sub-
ject of home economics to science materlal of
other coursese.

The problem of cost of foods 1s often elther
ignored or else treated in such an lsolated way
that the student has no conception of the rela-
tive cost of food materials or labor expenditure,
and no knowledge of the basic economic principles
underlying price.

In the attempt to simplify and condense material
for high school students many statements are made
as final truths which current science is either
questioning or disprovinge.

Teaching Procedures

Three methods were generally used for teaching cooking:

(1) leboratory method, (2) observation and demonstration, and

(3) home method. In the "laboratory method" there was space

and equipment for each girl. This method was used in cities

where facilities were adequate. The second method provided

50Agnes K. Hanna, "Stendards for High School Textbooks
in Home Economics," Journal of Home Economics, III (July, 1916),
pp. 349-352,
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equil
pment for only one person, and the work was done before

the
class. In the "home method" no equirment was required as

th
¢ class work was discussion.51
As & rule the teachers of this period attempted to

appl
Ply scientific reasons and procedures to the cooking lessons.

T™n
v emounts of food were prepared that bad 11ttle relation to

home practices.

jes models or gamples were used

In the sewing laborator
exte
: nsively. However, there was a growing consciousness that

ard that the making of actual

thy
S method was inadequate,

nteresting end worthwhile for the

ga
rment s was much more 1

¢hildren,
During this period the scientific ard artistic side of

a om
estic sclence was taught for the first ti
Cooking lessons had

me, although the

ac
Quiring of skill was still emphasized.
d with chemistry, biology,

Newy
meaning as they were correlate

ns on the becomingness of clothes and home

an
d physics. Lesso
es of studye.

dec
oration were introduced into & few cours

notebook work, and demonstrations

Diectation, lectures,
ack of textbooks. Individual

wer
e used extensively due to the 1

ba
Pticipation in the recitation period was not used to any

Marked degree.

Laboratory Equipment

f this periocd had the gas

The cooking jaboratories ©

\_\‘

Ingd 5lState Course of study for the Public schools of
Sna, 19lo- Do ATana Department 2 ¢ Instruct-
. ) geries No. 13, September, 1915.

Ton, ButTotin o :
, Builetin No. 20, Vocationa
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b
urners arraenged 1in a hollow aquare SO that the instructor

could stand in the middle end see all that was golng on. Very

often the cooking apparatus was t00 high for the 1ittle girls,

and they had to stand on tip-toe in order to reach thelr work.

middle of the square,
nts tO get the ir suppllies for

A supply table wes in the and around this

a
line wes formed by the stude

the day's WOrk.Sz
done DY hand so that &

Sewing in the jower grades was

Later when machine work was add-

8
Pecial room was not needed.
As a rule both the cooklng

e
d any unused room wes equippede.

&
nd sewing rooms were in the pasement .

published in 1915 by the Indiana State

From e bulletin
Department of Public Instruction gome ipformation was obtained
Concerning cost of 1aboratories in that atate. Equipment for
gtimated ot $8.26. The

a
Sewing room in & rural gchool was ©

1
temized account was:

1. A board-top tabla e o ® ' P é $1.:§€)
§° Cupboard space gzr pupil's work « + 700
. d bulle ns « * * ° . .

Books an T

nd better equipped rooms acC-=

For more advenced work 8
Commodating sixteen tO twenty puplls the cost was estimated 8as

t
®llows for a sewing room:54

\ //
Today 1 our Foods

s2 "y terday and
1903§%§Or138 w practice a_ﬂggg__gggg_’—__ xvI (Ma¥, » PP
P. 115 331ndiana Stete Cour s@ of stud¥, 1915-16, CP- cit.,
54

Ibid., p. 120-



e

72
Cheapest equipmgnt e o e o e $%gg.gg
Medium equipment o o ¢ o 357.19

Expenslve equipment « o o o

For a cooklng room accommodating the same number :

¢« o @ 33105000
360.00
570-650.00

Cheapest equipment . .

Medium Equipment o o o ¢ =

Expensive equipment . o o
Summary

From 1900-1916 there was 8 growing consclousness of the
value of home economics which was manifested by the rapid growth
of the number of schools teaching thls work. With the expansion
of secondary schools there was & tendency to extend home eco-
nomics into the high school curriculum.

For several reasons the first seventeen yoars of the
twentieth century may be called the "experimental periocd."
Methods and procedures variled greatly; the scope of subject
matter broadened; aims and cowrses of study showed a vagueness
and indefiniteness; time allotment was not uniform; and avall-
able textbooks were not adequate. The American Home Economics
Association, which was organized early in this centwy, was
aware of the se weaknesses, and sought to ralse the quality of
the work by organizing committees to study these problems.

Sewing was generally taught in the fourth grade for
the first time, and was continued through the sixth. 1In the
seventh and eighth grades cooking was substituted for sewing.
Home economics was more often a required subject in the grade
schools than in the high school. The time devoted per week

was from 90 to 450 minutes. Rooms were not adequately equipped,
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but w ;
1 ere glven more attention py adminlstrators than formerlye
\Tegro

and rural schools lagged pehind the clty schools in in-

trodu .
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is important pecauge 1t
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-

7. That the total amount expended for the main-
tenance of such education in any school or class
receiving the beneflt of such appromiation shall
not be less annually than the amount fixed by the
State Board, with the approval of the Federal
Board, as the minimum for such schools or classes

in the state.

8. That schools or classes glving instruction to
persons who have not entered upon employment 1n
the home shall require that at least one~half of
the time of such inatruction be given to practical

work on a useful or productive basis.

than 20 per cent of the money &appro-=
this act for the payment of sala-
ries of teachers of trade, home economics, and
industrial subjects, for any years, shall be ex-
pended for the salaries of teachers of home eco-

nomics subjects.

9., That not more
priated under

In developing 8 national program 1t was found necessary

to interpret the Smith-Hughes‘Act ao that it was applicable to

f subjects were decided upon as pre-=

all schools. Two types ©

paring for the vocation of homemaking: (1) home economics sub-

Home economics subjects in-

Jects, and (2) related subjects.
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usehold, costume design,

dranng and deslign applied to the ho

and interior decoratlon.
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Based on the need
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les subjects only, OF (2) home economics and related subjects.
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In .
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minutes daily (13 hours per week--~45 hours

per year in a nine month's school) be allotted
to home practice and in the second year the same
amount of time be given to a minimum of two
properly planned and supervised home projects
carried to completion in two phases of home eco-
nomlcs., It 1s antlicipated that this program will
best apply to urban cammunities,

Program IIT.-- In this program two consecutive years
of work are provided in which a double period with
a minimum of 90 minutes dally should be given to
home economics subjects, and in addition, a mini-
mum average of 30 minutes daily (2% hours per
week or 90 hours per year in a 9 months' school),
In the first year of the course, to at least three
properly planned and supervised home projects
carried to completion in three phases of home
economics, and in the second year of the course a
minimum average of 45 minutes dally (3 3/4 hours
per week or 135 hours per year in & 9 months'
school), to at least fowr properly planned and
supervised home projects carried to completion in
not less than three phases of home economics. It
is strongly recommended that scisnce and art pre-
ceding, paralleling, or following the home econom=-
lcs, be taught in as close correlation to that
fleld as possible. It 1s anticipated that this
program will best apply to rural communitiles, and
coordinate with the vocational agricultural program.

Soclial and Economic Factors

The effect of the World War, 1914-1918, on the develop-
ment of the home economics program is included in this chapter
because this country participated in the latter part of the
conflict, During the War, home economists were called upon to
ald in planning wholesome meals for camps ard hospitals and in
glving advice to those at home in conserving and preparing
food at a minimum cost. It 1s safe to say that the people of
the United States learned more of food, its classes, uses, and

cost during these years than in any other comparable period.
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to ease the financial situation at home. Girls were taught
how to meke the family income go farther by preparing well-
balanced but low cost meals, and by making-over and remodeling
garments. In many instances girlis were able to stay in- school

because of the garments they made in the c¢lothing laboratories.

Ob jectives
In 1918 the National Education Assoclation appointed a
Commission on the Reorganizatioh of Secondary Education to de-
fine the objectives for secondary schools. The Commlssion
1ssued s small but important document entitled "Cardinal Prin-

c¢iplas of Secondary Education! that said:3

The secondary schools should be gulded
by a clear conception of democracy; that in a
democracy each member should find opportunities
to develop such as would prepare him for the
largest usefulness to hinself and to soclety; and
that consequently, education 1n a democracy should
develop in each individual the knowledge, interests,
ideals, habits, and powers whereby he will find his
place and use that place to shape both himself and
society toward ever nobler 1deals.

The Commission then procseded to determine the maln ob-
jectives that should gulde education 1ln a democracy. The re-
sult 1s known as the "Seven Cardinal Principles of Secondary
Education." They are:4

1. Sound health knowledge and habits
2. Command of fundamental processes

Scardinal Principles of Secondary Education, p. 32.
United States Bureau of Education, Bulletin No. 95. Washington:
Government Printing Office, 1918,

*1b1d., p. 33.
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3. Worthy home membership

4, Education for vocation

5. Education for ciltizenship

6. Worthy use of leisure time

7. Ethical character

As a result of this study ten outstanding leaders i1n

the field of home economics education were selected to organ-
1ze existing materisls on the educational principles establish-
ed by the Commission. A bulletin was published entitled Re-

organlization of Home Economics in Secondary Schools, which out-

lined specific needs and gave suggestions for reorganizing
home economics. It also indicated the general purposes, aims,
and reasons for teachlng home economlics and anticlpated the
results.5

Objectives written since the publication of the docu-
ment s mentioned above show more uniformity as they were organ-
lzed around the Seven Cardinal Principles. Besides general
alms, practically all courses contained specific aims and out-
comes which preceded each division of work, namely: food and
nutrition, clothing and textlles, health of the family, home
nursing, home menagement, chlld care, and family relstionship.
Typlcal aims are as follows:6
Indlena-~--To gilve the girl a well-rounded conception of

the many studles contributing to worthy home
membership.

5Reorganization of Home Economics 1in Secondary Schools,
preface. Unlted States Bureau of Education, Bulletin No. 5.
Washington: Government Printing Office, 1922.

SMobley, op. cite, p. 50.



82

To help the girl wko is in school and alsc help
the girl who must leave school at the end of the
ninth grade, to live her daily life more wisely
and to find her plsce in the working world.

Maryland---To help ths girl, s a member of the home and
community, to solve her problems in soclal re-
lationship,

To develop the girl's interest in her home, its
function and arganization, and to give her ideas
and ldeals as a basis for home membership and the
posslble foundation of a home of her own.

To develop standards and judgments in the selec-
tion, purchase, care, and use of clothing.

To give sufficient information about food and
nutrition so that she may choose intelligently
and economically, and develop good food habits.

To gulde her in her plens for daily living through
right opportunities for work, amusement, educsation,
wlse saving and spending.

Alabema=~-~--~To teach the girl to meet her immediste problems.

To teach the girl to live as a useful member 1in
her immedie te family.,

To acquire certain information and skill which will
be useful to her as & homemeker in later l1life.

Idaho==c=u= To prepare girls for womanhood and its most impor-
tant vocation, homemaking.

To give a general education leading to accurate
perception, Intellectusl development and better
citizenship.

To develop in the individual, foresight, personal
responsibility and high ideals of the dignity of
labor and one's duty to soclety.
A study made by Miss Clyde Mobley in 1926 showed that
in the aims of twenty-one state courses of study, worthy home
membership occurred seventeen times; skill and information in

relation to homemaking activities, fifteen tlmes; vocation,

thir teen times; citizenship and health, eleven times; use of



85

lJeisure time, nine times; and social and economic aims, eight
times.7 This shows that greatest emphasls was placed upon

worthy home membership.

Content of Courses
The 1928 Indlana state course of study, in addition to
the general and specific objectives, gave desired outcomes,
outlined 1n detaill the problems, activities, question, content,
and differentiation and enrlchment. The work 1s divided 1nto
units with the time allotment for each as evidenced by the

following:8

GENERAL HOME ECONOMICS
(Semester I)

Foods
(3 Weeks)

Unit I. Characteristics of a Healthy Girl

Unilt ITI. Relation of Food to Heslth

Unit III. Study and Preparation of a Breakfast
Unit IV. Study and Preparation of a School Lunch
Unit V. Cooperation in Work

Unit VI. Independence in Work

Unit VII. Study and Preparation of a Family Dinner
Unit VIII. Routinism of Tasks

Unit IX. Hospltality

Unit X. Care of Food

Unit XI. Food for Children

The House
(5 Weeks)

Unit I. Selection of Furnishings for Girl's Room
Unit II. Arrangement of Furniture
Unit III. Care of Girl's Room

71bid., p. 63.

8Courses in Home Economics, pp. 29-253. Indlana State
Department of Public Instruction, Division of Vocatiocnal Edu-
cation, Bulletin No. 100. Fort Wayne: Fort Wayne Printing
Co., 1928.
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Child Development
(3 Weeks)

Foocd for Children

Children in the Family

Play

Development of Love of Nature
Behavicr Problems

Chi1ld Responsibility

GENERAL HOME ECONOMICS
(semester II)

Home Relatlions
(3 Weeks)

Happy Homes

Attitudes

Home Participation and Contribution
Leisure Time

Recreation

Clothing
(10 Weeks)

Personal Grooming
Ethics of Shopping
Equipment for Sewling

Clothing Selection
clothing Construction (Wash Dress)

Clothing for the Young Child

Soclal Usage
(3 Weeks)

Traits of Friendship
The Successful Home Party

Courtesy

Travel

Engagements

Conduct of Which the Family Might be Proud

HOME MANAGEMENT
(One Semester)

House vs. Home
Home Ownership vs. Renting
Advanteges of a Desirable Neighborhood

Pinancing the Bullding of a Home
House Planning
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Finishes and Furniture

Tasks to be Performed in the Home
Famlly Resources ’

Means of Further Study of the Home and
Its Activities

Phases That May Require Additional Study

HOME NURSING AND CHIID DEVELOPMENT

I.
II.
IIT.
Iv.
Vo
VI.
VII.
VIII.
IX.
X.

I.
II.
IIT.
Iv.
Ve

Ir.
IIT.
Iv.

VI.
VII.

II1.
IIT.
Iv.
V.

(One Semester)

Characteristics of an Attractive Girl
Hesalth Habits

Relation of Health to Success

Effect of Heredity on Health
Relation of Body Functions to Health
Family Hesalth

Community Health

Pioneers in Health

Care of the Sick in the Home

Common Emergencles

Child Development
(6 Weeks)

Desirable Characteristics

Physical Care of Chlld

Mentsl and Emotional Develcopment
Summaries of Normal Development
Organizations Interested in Child Welfare

CLOTHING I
(One Semester)

Characteristics of & School Dress
Suitable Materials

Commercilal Patterns

Constructlon Processes
Accessories

Care and Repair of Clothing
Clothing Budget

CLOTHING IIX
(One Semester)

Essentlals of an Afternoon or Party Dress
Choice of a Pattern

Selectlon of Materilal

Constructilon

Types of Undergarments
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VI.
VII.
VIII.
IX.
X.
XI.
XII.
XIII.
XIV.

Xv.
XVI.

I.

IT.
I11.
Iv.

VI,
VII.
VIII.
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selection of Undergarment s
Constructlon of Undergarment s
Garment 8 Possible for High School Girls

to Make
Congtruction
Care of Clothing

Linen

FooDs 1
(One gemester)

Choosing the Lunch
Meals for the Femily
Study and Preparation of a Breakfast

Mesl Service
study and Prepaeration of a Luncheon or

supper
Dinner

Hospital
speclal Meals

Busy Day Meale

conservation in Mesl service

Personal Traits Needed for Cooperation
and Independent Work

Kitchen Equipment
Cooking as an Avocatlion

Foops I1 - NUTRITION
(One semester)

Factors that Determline the Kinds and
Amountsg of Food to pe Taken
Reasons for Food

pDeficlency Diseases

Minerals Most Needed in the Body
Use of Proteln

Uses of carbohydrates

Minerals

Digestion of Foods
ways of Reducing Cos

special Diets

t of Food
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EUTHENICS
(Two Semesters - Single Perlod Daily)

Famlly and Scclal Relation
(12 wWeeks)

Unit I. Right Living Conditions
Unlt II. Happy Homes

Unit IIT. Indlvidualism in the Home
Unit IV. The Pamily as an Instltution
Unit Ve The Broken Home

Unilt VI. Relation to Community

Unit VII. Soclal Problems

Unit VIII. Leilsure Time

Nutrlition
(6 Weeks)

Unit I. Characterlistics of a Healthy Girl

Unit II. Body Requirements

Unlt IIT. Factors that Determine the Kind and Amount
of Food

Unilt IV. Reasons for Food

Unit V. Constituents for Body Regquirements

Unit VI. lssentlals for Adequate Diet

Unit VII. Adequate Meals

Unit VIIT. Food Needs for Children

Unit IX. Caloric Value of Diet

Unit X., Special Diets

Unilt ¥I. Contributions of Scilence

Clothing
(14 Weeks)

Unit I. Personal Grooming
Unit II. Selection of Garments
Unit TIII. Study of PFabrics in Ready-made Garments

Unit IV, Accessories

Unit Ve Care of Clothing
Unit VI. Clothlng Budget
Unit VII. Ethics of Shopplng

Income Management

(4 yeeks)
Unit I. Management of the Income

Unit II. Standards of Living
Unit III. Family Responsilbilities
Unit IV. Individuality in Homes

B R PR IR TRy
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The following 1s the latest Indlana state course of
study, which was published in 1958.9 From the outline 1t

appears to be more brief than the one written in 1929, but, in
reality it 1s about the seme length. Many detalls were omit-
ted because they were too minor in character, and space did
not permit their inclusion.

The ob jectives, which are essentially the same as be-
fore, are placed in the units before the subject is outlined
in detail, rather than at the beginning of each course. The
material is divided into experiences, procedures, and subject
matter. Both course of study were bullt around the girl's
life in the home, school, and at play. Family relationships,
the home, health, child care, and leisure time actlivitles re-
ceived a great deal of emphasis. The psychology of learnlng
and of the adolescent were the basis for a great many of the

changes in the courses of study.

HOME ECONOMICS I

Unlt I. Developing Personally and Soclally
Unit IXI. Personal and Soclal Relations

Unit III. Planning, Preparing and Serving Meals
Unit IV. Bringing Art into Everyday Living
Unit V. Making and Selecting Own Clothlng
Unit VI. Improving Ovn Appearance

9Junior and Senior High School Home Economlcs, 1938.
Indiana State Department of F%BIIc Instruction, BuIIeéIn No.

123. Indlanapolis: Wm. B. Burford Co., 1938.
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HOME ECONOMICS II

Unlt I. Making the Most of Famlily Resources
Unlt II. Planning the Food Needs of the Family
Unit TIII. Health and Home Nursing

Unit IV. Asslsting With The Care and Guldance of

Chlldren

Unit V. Directing Physlcsl Development of the
Chila

Unit VI. Understanding Mental, Emotional, and Soclal
Development

Unit VII. Litereture and Services Avallable in the
Fleld of Child Development

HOME ECONOMICS III

Unlt I. Adjusting Conditions and Relatlonships 1n
Home and Community Living

Unit IX. Home and Soclal FRelations

Unlt II1I. Housing the Family

Unlt IV. Planning for Famlly Needs

Unit V. Managing Money for the House

Unit VI. Furnishing the House

Unit VII. Caring for the Home

Unit VIII. Expressing Personality Through Clothing

Unit IX. Sselecting, Planning, and Constructing
Clothing

Unit X. Buying

HOME ECONOMICS IV

Unit I. Solving Problems of Speclal Interest to
the High School Pupil

Unit II. Consumer Problems

Unit 1III. Art in the Home and Community

Unlt IV. Child Welfare

Unit V. Opportunities Through Home Economics
Training

HOME ECONOMICS FOR BOYS

Unit I. Good Manners
Unit II. Importance of Heslthful and Economical
Mesals

Unit TIII. Intellligent Buying of Foods

Unlt IV. Preparing and Serving Simple Meals
Unit V. Personel Appearance

Unit VI. Buying of Clothing

Unit VII. Principles 1n the Operation of the Home
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There have besn many outstanding changes in the courses

of study since the first ones were written early in the twenti-

eth century.

1.
2.

9.
10.

They may be summarized as follows:

~ Organization of subject matter into units

Breaking down of the rigid division of worl which
exlsted between foods and clothing, and a blend-
ing together of these and household administration
into a unified homemaking course

Shifting of emphasis from production as an end to
production as a means to an end

Courses based on the lmmedlate needs and interests
of puplls rather than on subject matter to be
learned

Organization of foods courses around breakfast,
lunche on, and dinner rather than food nutrients

Emphasis in the foods courses on health, dletetlcs,
and nutrition

Emphasis in the clothing courses on budgeting and
economics of dress

Inclusion of units of study concerning child carse,
family relationships, functlions of the home, and
consumer education

Courses for boys

Courses of study based on psychology and soclology

Figure 3 indicates the relative emphasis placed on the

different phases of home economics courses by vocational and

non-vocational schools. Although there have been many addi-

tions to the subject matter foods and clothing are still em-

phasized by the schools. The high percentage of schools in-

cluding family relationships, the house, child development,

health and home nursing show that these areas have ilncreased
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l
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Clothing [§ el | 99%

\ 97%
Foods and [Lopmeni et il e ] | 99%
nutrition 95%
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Relationships \\
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The house 3 4
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Consumer- [ et 1] 857
buying \ \ W\ 65%
Home R e e e 81%
management I 58%
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Percent
Key:
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Fig. 3.--Per cent of schools teaching dif-
ferent areas of home economics, in reimbursed and
nonreimbursed programs.#

#Source: Home Economics in ths Publlc High
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in importance. In every case vocational schools stress all

units more than the non-vocational schools.lo

Grade Placement

The United States Bureau of Educatlon in 1922 sent a
questionnaire to 116 leading clties, inquiring about the 1in-
struction given in food and clothing studles. Replles wore re-
celved from ninety-seven of these citles. The grades in which
foods and clothing were taught, either as required or electlve,
or both, are shown in the following table:

TABLE 9
GRADE PLACEMENT OF HOME ECONOMICS IN 1926

Number {Number of Cities |Number of Clties 1n
of in Which Regquired|Which Electlve
Grade Citles
Report-|Food| Cloth-| Both |Food|Cloth-| Both
ing ing ing

Fourth . . [ . 17 5 17 l oo e LI se e
Firth e o o o 33 3 53 1 s e e e LN ]
Sixth . « « & 60 24 60 1 leeee] ovose | ocea
Seventh . ., . 66 4 49 B2 leees| evee | oene
Eighth ° L] * ® 84 69 65 38 XXX [ XX LR X
Jr. High School
Seventh ., . . 63 43 49 enee 54 56 50
Bighth . . . . 66 43 33 soee 61 56 50
Ninth . . . . 55 8 9 | eess | 50 52 45
Sr. High School
Tenth . . . . 16 7 6 | esss | 14 13 16
Eleventh . . . 14 3 2 PP 14 13 11
Twelfth . . . 15 2 3 sevae 12 13 10
4 Jr. High School o
Ninth . . . . 62 9 10 6 51 586 46
Tenth *® *» > L J 55 oo o0 0 2 48 4'7 41
Eleventh e o o 49 2 eses see 36 453 33
Twelfth . . . 39 eceel o00n | 6eue 33 20 27

#3Source: Biennlal Survey of Educatlon, 1922-24.

loHome Economics in Public High Schools, p. 70. United
States Office of Education, Bulletin No. 213. Washington:
Govermment Printing Office, 1941,
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From Table 9 1t is apparent that homes economics at
that time was taught from the fourth grade through the twelfth,
and that there was a tendency to push it upwards in the curri-
culum. The most frequent placement was in grades seven, eight,
and nine. 1In the elementary school, it was a required subject;
required and elective, in the seventh and elghth grades of the
junior high school; but beglinning with the ninth year, home
economics tended to become an elesctive so that 1In the senior

high school it was seldom required.
A bulletin published in 1941 by the United States

Offlce of Education glives a most comprehensive review of the
field of home economics for 1938-39. No figures are given In
the bulletin for any grade below the seventh because home eco-
nomics 1s so seldom taught in the lower grades at the present
time. From the table glven below it 1s evident that home eco-
nomics 1s most frequently offered in the ninth year, then fol-
lowed by the tenth, eighth, and seventh grades. The eleventh
and twelfth grades are grouped together as fewer school offer
the work in the last years of the senlor high school.

TABIE 10
GRADE PLACEMENT OF HOME ECONOMICS IN 1938-1939:%

Number of Percent of

Grades Schools Schools
Seventh +« « o« ¢ o o o o 2,901 28
BEighth . . ¢ ¢« o ¢ o o 4,495 44
Ninth o« ¢ ¢ o o ¢ o o &« 7,946 78
Tenth * L ] L] L] * * * > . 6’545 62
Eleventh and Twelfth . 5,777 57

Total o ¢ o o o 10,197 . o ®

#Source: Home Economles in Public High Schools
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Although home economics was more generally offered in
the ninth year (Table 10), more girls were enrolled in home

economics in the seventh and elghth grades (76 per cent).

Flgure 4 shows that in each of the grades followling the elighth,
the per cent of girls enrolled in home economlics classes de-

Creases with each succeeding grade. ’

Grades 7-8 [rivihymits 76%

Grade 9 By
Grade 10 [

Grade 11

0 20 40 60 80 100
Per cent

Fig. 4.=--Per cent of girls enrolled In
home economics at each grade level.:

*gource: Home Economics in the Public High
Schools

P A

Time Allotmsnt

s 2P h B Bh Bk

In 1926 there was more uniformity in the time allot-

W

ment per week than in the preceding period. Three hundred to

LRI LY TR DTS 2 1

450 minutes was the usual procedure. This was dlvided into
five sixty and ninety minute perilods per week as shown In the

accompanying table,

32520 R3253 530550434 bukiho
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TABLE 11
TIME ALLOTMENT FOR HOME ECONOMICS 1926%
W—M—

State periods Minutes Minutes
—— per Week Por Period per Week
%”kansas. C e e e 5 90 450
Dalifornia' e o & 5 90 450
FSl&W&I‘G. . o s @ 5 Q0 450

lorida . o . 5 60-90 300-450
daho . . o . . - 5 90 450
Illinois. . L . . 5 90 450
Indiana . . » + - 5 90 450
Kansas, . . .+ - - 5 60 300
Kentucky. . . ° 5 90 450
Louisiana . . - - 5 60-90 300-450
ﬁaine e 5 90 450

assachusetts . - 5 £0-45 200-285
Mississippl 5 5 90 450
gew Mexice. o o © 5 90 450
North Carolina. o 5 90 450

orth Dakote 5 80-90 400-450
Shio. . L 5 60-90 300-450

ernsylvenia. .+ » 5-12 60-90 300-450
South Dawote. . - 5 80-90 400-450
Tennessee - 5 80-90 400-450
Texag o001 T Ll 5 60-90 300-450
Utah. . e o o ¢ 5 90 450
Vemnont : a » o 0 5 90 450
Virainia. e o o ® 5 80 400
Washington, . . - 5 90 250
Wisconsin . » » - 5 90 450

#gource: pevelopment of Home gconomics in the Second-
ary g5ehools.
The length of the periods in reimbursed and nonreim-
burged schools 18 shown in Table 12 for 1958-59, This table
grades of the different length of

gives the percentagf by

bPeriods used
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TABLE 12

S FOR HOME ECONOMICS COURSES

IENGTH OF FERIOD
1938-39%

Percentege of P

I

eriods of Different Lengths

Grades Less Than 50 to 60 80 to 90
50 Minutes Minutes Others
—_— Minutes

Federally Reimbursed Programs

§§V°n to eight . « e o o ® 54 35 11

ne to twelve  e| ¢ ° * ° 43 39 18
Nonreimbursed Programs

Seven to elght . o 36 43 13 8

Ine to twelve « - 19 41 23 17

*gource: Home Econonlcs in the public High sSchools.

per cent) that received

The ma jority of the schools (54
pelow the ninth gcheduled the home eco-

reimbursement for gredes
More than & third (36

nomics work for sixty minute periods.

eventh and eighth &

conomics for period

ods of fifty

rades 1in nonreimbursed

per cent) of the S
s of less than fifty

pPrograms offered home ©
to sixty minutes; 13

minuteg; 43 per cent for perl
ety minutes; and 8 per cent

ber cent for periods eighty to nin

f aifrerent length periods.

r
or some combination O

ength of period in grades nilne

The most frequent 1
sed and nonreimbursed

through twelve for both reimbur programs

occurring in 43 per cent of the reimbursed

was sixty minutes,
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and 41 per cent of the nonreimbursed classes. The next most
frequent length of period was eighty to ninety minutes, occur-
ing in 39 per cent of the reimbursed and in 23 per cent of the
nonrelmbursed classes. Nineteen per cent of the nonreimbursed
progrems 1n grades nine through twelve scheduled periods of
leas than fifty minutes in length, and 18 and 17 per cent of
the reimbursed and nonreimbursed programs, respectively,
scheduled combinations of the different-lengths of periocds

during the week, usually some single and some double pericds.

TABIE 13

TIME ALLOTMENT PER WEEK FOR HOME ECONOMICS
1938=-39%

Classes in Home Economics

Periods Per All

Week Classes Reimbursed Nonreimbursed

No. Pet. No. Pct.

One to tWO [ ] ® ® * 5’082 * o000 oo o0 @ 5’082 16
Three to four. . . 2,531 cossee es e 2,531 13
Five « ¢« ¢ o o « o | 14,783 5,102 48 9,681 50
Six to nine. . . . 1,510 505 44 1,005 5
Ten. *» L] * * [ ] o L] 7’854 4, 915 48 2’938 16

#Source: Home Economlcs in the Public Schools.

Table 13 shows that five periods a week was the most
frequent practice in 1938~39, with 14,783 classes having been
so scheduled. Ten periods a week was the next most frequent
wlth 7,854 classes pursuing thls practice., The other less fre-
quent numbers of periods a week are: one to two periods, 3,082;

three to four periods, 2,531 classes; and six to nine, 1,510

classes.,
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The time allotment in reimburssd and nonreimbursed
schools in terms of the number of perilods per week is particu-
larly interesting. None of the relmbursed schools scheduled
Classes for less than one period dailly. Practically equal
numbers of the reimbursed classes were scheduled for five and
ten periods per week. In the nonreimbursed schools, 29 per
cent were scheduled for less than one period dally; 50 per
cent, for five periods a week, 5 per cent, for between flve
and ten periods a week; aﬁd 16 per cent, for a double period

daily or ten periods a week.

Teaching Procedures

Since the passage of the national vocational laws,
home projects have been stressed as a means of obtaining closer
correlation betwsen home and school activities. Work in all
home economics classes is based on the interests of the stu-
dents. In both foods and clothing classes, visual education
1s used where moving-plcture machines and lanterns are avail-
able. Today there sre many sources from which excellent fllms
and slides may be obtained. In larger communities field trips
are taken to places of interest that have a definite relation
to the work being studied. Art institutes, clty markets, de-
partment stores, commercial exhibits, and manufacturing con-
cerns are a few of the places visited.

The foods work is built around the three meals of the
day. ©No longer is food prepared in small quentitlies, but in

family size amounts. Classes are very often divided Into
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small worklng groups, each group assuming i1ts share of plan~-
ning, marketing, preparing, serving, and computing the cost of
the meal. Instead of the demonstration method in teaching
cooklng, there is now active participation by esch girl slnce
the laboratories are now more adequaetely equipped.

In the clothing classes models and samples are no
longer made, because the girl learns the fundamental stitches
as she makes a garment. Likewlse, garments afa not made which
the girl does not need or want. Fine hand sewing 1s not
stressed as much as formerly. Study of textiles 1s done from
a sclentific viewpoint by using microscope and chemical tests.

Considering the methods used twenty-five to thirty
years ago it 1s remerkable that such rapld progress has been
made in the téaching procedures. Present day methods should

make for greater pupil interest.

Equipment
Most of the foods and clothing rooms are elther lo-
cated on the ground floor, however, with full windows above
the ground, or on the first floor above the ground level.
This gives easy access to delivery-men and to the removal of
refuse and trash. There are a few schools that have practice
houses where more extensive home practices are taught.

In 1940 the approximate cost of an adequately, but

not elaborately, equipped foods laboratory was $2,000 and a
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cl
othing room $1,500. This does not include dining room fur-

n
iture or laundry equipment.ll

n equipment replaced the hollow-

areas., It 1s very

The unit type of kitche

s

quare formation of stoves and worklng
sa

tisfactory as 1t provides for groups of four working to~-
y most widely used unit type of
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8
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e und ernesath,
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At the oppo-

and swingling stools at

|
rawers and cabinet spac
tric, are

e

ach corper. Full sized stoves,
£ the short gldes of the table.
TIn addition, for t

g a dryer for dish cl

Placed at one ©
he use of all stu-

site end is the sink.
oths and tow-

q
ents, is such equipment &
s and ex-

closet for cenned good

e

ls, cupboards, supply table,
d ironing board,
Generally t

1gundry tubs, and either

t
ra supplies, iron an
here 1s @& dining

a
n ice or electric refrigeratore.
atory or & dinette set in one

r
oom ad jacent to the foods labor

corner of the room.
8 divided into units

cols the ki tchen i

In the newer sch
n kitchen. The working aree is

de opening into th
a stove, and

m
ore nearly resembling & moder
e center

r
ectangular shaped'with the long si

o
f the room. In each
tful features of

One of the deligh
e of colors sele

n, which gilves &

e
Quipment for four girls-
cted sO that

t
hese new laboratories 48 the us
bright and

t
he room will resemble 2 home kitche

principal of

Mr. walter G. Gingerys
Indianapolis, Indianae.

Goo 1lgtatement DY
rge Washington High gchool,
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cheerful effect. Very often there 1s a separate laundry room
with all modern equlipment, and a little reception room imme-
diately off the hall which in turn opens into the dining room.

In the clothing laboratories large tables are used that
are equipped with drawers for storage, but leaving a space at
the corners for chalrs. Rooms also have cabinets for garments;
one sewing machline, elther foot-power or electric, to every
four or five girls; a large mirror; a fitting-room; iron and
ironing board; a cut ting table; and a lavatory.

The equipment listed below is recommended by the Indi-
ana Stete Department of Publie Instruction:l2

l. Department as a whole:

a. Above the basement, or with full windows
above ground

b. Arranged and equipped to take care of all
phases of a homemaking course

cs Rooms (if more than one) adjoining

d. Adequate slze to accommodate classes

e. Adequate provision for 1light, heat, ventilation

f. Efficlent storage facilitles for food supplies,
utensils, dishes, linen, silver, books, maga-
zines, 1lllustrative materials, aprons, sewing
equlipment, garments

g. Home-like atmosphere---curtains that diffuse
light, use of color, pictures, furniture or
articles arranged to make a center of interest

h. Provision for sanitation and cleanliness

12 yunior and Senior High School Home Economics, pp. 271~
274, Indisna State Department of Public Instruction, Bulletin
No. 125. 1Indlanapolis: Wm. B. Burford Co., 1938.
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i. PFlling cabinet

Jj+ Teacher's desk and chalr

Illustrative materials

a. Pictures, vases: candlesticks, powls, linen,
sting pleces of pottery an

china, intere
textiles
{ncluding

b. Materials for teaching co10r»

colored fabrilcs
struction

clothing con
suitable

Ce I1lustration ghowing
rked out in

processes actually WO
materials

d. Charts, disgrams, pictures for various
subjects

Library=

a. Current magazin®® covering nealth 8n nhome
nursing, child development, food, clothing,
home £urnishingss houo management, home &
soclial relations

for pach gub ject

b. Up-to-date peference pooks

taught
c. Adequate shelf spac?® for bookS and magazin®®
placed in the department A
d. Bulletins, pamphletS, clippings efficiently
filed
Facilities and oquipmen® for clothing?
t‘
a. Adequate table space, proper neights com{ 0¥
able
b. Comfortable, non*foldins chalrs
¢. Machine £OF pach f1Ve puplls
ttin
4. pull length mirfoe’ c1pbing 700" % £166406
space with gereeén
a. Tron, ironing poerd, jroning poard covers:
pressi cloths
in poard

f. Blackboard,
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g. Shears, yard sticks, wrapping psper
S. 5
Facilities for home nur sing:
t1eg for teaching ghe prin-

a., Adequate facill
ciples of hom® nur
sick room appllances,

nt for foods:

aing (bed and bedding&,
first ald equipment)

6,
Facilitles and equipweé
a. Arrangement Of oquipmen & and supplies bO
facilitate good management , and to stimu~
1ate home working conditions

ent for o4 girls

b. General equipm

c. For meal gervice:
q chalrs

1 dining table 8n
p for siX

Plated silve
Dishes and glassware for siX
water pitcher

ker

Salt and pepper sha
Vegetable dishes and meab platter
Table 1inen for gix
Serving tray
d. Unit equipment for each 4 girls =~ A fours
cabine b

pupll desk oOr
4 stools
r 4 girls

General equipment fo

g have also

eneral program-

¥ they 8re
r 1938 cont

Ho; ‘
me economics £ oxtbook

Sxp
on
end development Of the 8
petter writ-

and secondl

Dly
g study fo

tey

.

The
Indiana State Course )

&ble
for
s tudent use. HO

Lop bot
' gre glrlse

h
Yyounger and more mat

Wri
t+
ten fOI' u
se by the‘teacher.

E
ntire books and chapters i
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topics
as: textiles, clothing, color and design, history of

26318n, sewlng procedures, jnterior decoration, income manage-
:n’c, foods, health, nutrition, dietetlcs, table service, per-
c°nal hygiene, manners, famlly and community relatlonships,

aare of sick, consumer oducation, child care and development,
nd managing the home. Present-day toxts are planned around
future, in an effort to

the
girlts needs, both present and
he phases of home-

deve]
lop a girl who is cognizant of all t

making
*
ins a few of the better known

The following 1list conta

home

e conomlcs books and their guthors.
id, Benjamin R.
Beth Balley

Economics of the Househo Andrews

ng and Table Service,
Lydia R. palderston
Latzke

Meal Planni

The Shopping BoOOK,
Modern Clothing, Leura B

Girls and Thelr Problenms,

Living Togethel in the Pamily,
ome, Agnes Se

Spending the Family Inc

Dule

axter and A.

Millicent M. Cost
Lemo Te Dennls

Donham

Mode in Dress and Home, j¢ G. Donovan

Care and Guidanceé of Children,
and Emma Johnson

Helen C. Goodspeed

rriet and Vetta Goldstein

Ha
d Graves and Marjorile

Mildre

Art in Bveryday Life,
Your Home and Femlily,

M. Ott
Foods and Homemakigs, carlotta ¢, Greer
Ee He Groves,

The Family and Its Relationships,
d saide J- Swenson

Edna L. Skinner, &n
Textile Fibers aq@,@ﬁﬂii_gﬂﬂ’ Katherine F.

Hess
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Inez Haynes Irwin

Good Manners for Girls,
nd Iucile Rust

Home Mygg,Mmgmth.awﬂna

Kate W. Kenyon and

Junior Home Problems,
Thomas Le Hopkins

Fundamentals of personal Hygiene,

Louisa Ce Lippitt

w. W. Krueger

Hyglene and Homeo Nursing,

Mary Lockwood Matthews

The House and Its Care,
y Lockwood Mat thews

Clothing Selection and Care,
Frank A.

Mar

Interior Decoration, Parsons

Sherbon

The Chlld, Florence Brown
1 B. prillingand

Art in Home and Clothing, Mabe
Florence williams

Florence willard and

Dietetics of High gchools,
Lucy Ho gillett

Mildred We.

wood, Ruth Lindquist,

Managing the Home ,
Tacy Studley

Hazel shultz

When You Buy, Mabel rpilling, E-
Florsence Nicholas

Foods~--Thelr NutritiVe: Economic and soclal Values,
Harris and Ruth Ae. Henderson

Florence L.
abeth Speer

Making Homes,

Ko Eberhart, and

Harrls and Eliz

Everyday Foods, Jessie W.
Dress Design and gelection, varguerite g. Hopkins
f clothing
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the 1
ast
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te
acher-training institutions as to the service that can be
re

ndered to those programs by the state supervisors of home

economlcs.l®
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funds for the evening-school progran and the state funds for

only the all-day program.

Since increase in enrollment does not give a complete
picture of the development of home economics in negro schools,

certain features that were outstanding in 1929 need special

mention:l4

1. In institutions providing for the training of
vocational teachers of home economics 1n negro
school bulldings were rsmodeled and new ones
erected. The curriculum in every institution
included at lsast one course in chlld care,
and in some provision was made for contact with

children in kindergartens in a demonstration
school.

2. In 1917 only one of these institutlions had a
home~-management house. In 1929 there were nine,

and four had plans for the bullding of such
houses.,

3. In 1917 all student teaching was conducted in
the elementary and seccndary schools of the
teacher tralning institutions. In these insti-
tutions secondary education for the negroes of
the community was provided but was a part of
the public school system. Student teaching was
also conducted in local or nearby rural schools.

4, Conferences under the dlrection of the state
supervisor of home economics were held in six

states in 1929 for negro vocational teachers of
home economics.

S. Before 1917 there were no itinerant training
teachers, while In 1929 there were fourteen.

6. In elght states 1n 1929 special summer courses
for improvement of negro home economics teachers

In service were given at the approved teacher
training institutions.

1
4Ibid.’ ppo 68"70.
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Home Economics

growth of
as very marked after the

Growth of home economics W
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1928, and 1934 were gecured from
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were enrolled 1n home economics classes in gschools of fering

this subject. In the 14,121 schools mentioned previously,

there were 2,333,412 girls enrolled. The foregoing table

shows that in these schools 1,155,040 girls were studying home

economics. In other words 49 per cent of the girls enrolled

in home economicsa education 1in the schools that taught the sub-

jecte

Home economics was widely availlable to high school

pupils in 1938=39. Nearly three-fourths (72 per cent) of the

junior and senlor high schools offered the subject. These

schools embraced 88 per cent of the total enrollment, which

would mean tha t home economics courses are now avallable toO al-

most nine-tenths of the high school puplls in the Unlted

States.16
Enrollment of boys in hom
owth, but they comprom

e economics classes shows &
corresponding &r ige only sbout one per

cent of all boys registered in high schoole.

TABLE 16
BoYS ENROLLED IN HOME ECONOMICS
1922-1938
1922 [ ) L] *® > * L [ ] [ ) * . L ) [ ] 2'572
. 7,017

1924 ¢ o ¢ ° e o ¢« ¢ * e o @
1958 e o © ® s o ® & ° e & ® 028,889

Although traditionally home economlcs has been con-

ct for girls 1t would seen that thils concept is

sidered a subje

16, 0me oconomics in the Public pigh Schools, ope Cite,

pp. 2 and 38.
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changing, and that in some schools 1ts value for all adoles-
cents 1s being reccgnlzed. Many of the lerger city schools,
as New York, Chlcago, St. Louls, Los Angeles, Loulsville,

Indienapolis, and Denver now have foods clesses for boys.

Relation Between Size of Communlty and
Home Economics

Community designations such as "urben" and "rural,"
used in referring to the size of community follcw the classi-
fication of the United States Census. "Urban" 1s applied to
communities of 2,500 population or more, and "rural" to com-
munities of less than 2,500. Rural 1s subdivided into "vil~
lages" and "open country."

The size of the community 1n which schools are located
has e definite influence on the number of schocls offering
home economics. Figure 4 shows that in 1939, 90 per cent of
the schools in urban centers offered home economics in con-

trast to 65 per cent and 57 per cent in the open country.17

Schools 1in towns e
of more than 2,500 pEdnuses
population

Schools in villeges

Schools in open
country

Fig. 6.--Per cent of schools in the differ-
ent sizes of communities that offered home eco-
nomics.¥*

#Source: Home Economics in the Public High Schools

17
D 24~25.Home Economics 1n the Public Hlgh Schools, op. cit.,
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ursal communitles indicate that there

fewer than fifty pupils not to

statistlics for Y

i1s a tendency for schools with

This 18 understandable when one real-

offer home economics.18
1zes the difficuvlties in the gevelopment of guch instruction.

These small schools do not have the room, equipment, money, OT

teachers that larger school systems have.

Summary

The passage of nationeal ljeglslation and the reorgani-
zation of home e conomics around the "geven Cardinal Principles

d the course of studye Stand~

of Education" greatly jnfluence
ards were raised, and there was 8 more definite purpose to the
¢ are not only characterized by rapld

work offered. These year
ment, but also by better or-

growth of the home e conomics move
ganization of the work, and more uniformity of teaching pro-
ore clearly stated, and courses of

cedures. Objectives were m
aced on the relationship of

study showed that emphasils Was pl
the girl to her homeé and community. New unlts were added SO
well-rounded course 1n homemaking.

that students would have &

k becamé gecondarye reimbursed or

In general,

Manipuletive wOr
vocational schools allotted more time to all phases of the
ics work than aid the nonreimbursed achools.

home e conomn
The tendency has been to place homé economics farther
along in the cur riculume. poday it usually pegins in the seventh

grade, 1s most frequentl

N taught 1in the ninth, and with each

___‘.__—-—'—"_-”“—_._____‘___.——-——""__—__—__

-

laIbido, ppo 3"'40
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succeeding grede fewer girls enroll. Girls in vocational home
economic s must devote one-half of the day to this work. Daily
periods of sixty minutes 1is the most frequent time sllotment.

Today's laboratories are built so that units of four
girls work together. The newer kitchens are no longer dark
and gloomy but are bullt to resemble modern kitchens. ILabo-
ratory work 1n foods 1s centered around the three meals, and
in clothing only garments actually needed are made. Applied
sclence and art are included in the teaching of both branches
of the subject.

Along with improved quality of the work there has been
a great improvement 1in the textbooks available to students.
There are many more; they are better organized, and more clear-
ly expressed, and more l1nteresting,

Home economics for negroes has spread to many schools,
and the type of Instruction has improved greatly. The passage
of the Smith-Hughes Law greatly benefited negro schools by
making more money avallable,

In general 1t may be said that the last twenty years
in the development of home economics asre characterized by
better organization of the work, unification of procedures,
and a rapid growth in the number of classes as well as the

number enrolled.
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CHAPTER VI

TRENDS IN HOME ECONOMICS

Trends 1n the development of home economics from 1835
to 1937 were gqummarized by & class at Colorado state Collegse
1n 1937 under the supervision of Mlss Lillian Peek.l A copy

of the table 1s reproduced on pages 116 @&

nd 117. In the

e underlying pasic principles around

center of the table are th
Tmmediately above this 1s

g have bheen planned.

£ clothing courses,

which course
and below, the content

given the content O

At the tobP of the page, indicated by arrows,

of foods courseste

are fhe main factors in the development of these trends. Under-
neath each division is a gummarization of the out standing
changes and motives.

om the fol-

1es may be noted fr

Trends in basic princlp

lowing six points which are also fro om the accompanying table.

1. Traditional practices

2, Actual experiences

3. geientiflc and artlstic principles

4, Economics and gociology

Se Philosophy and psychology

6o Consumar_needs

‘/-’-‘-.“-‘_.-
lppends in Home Economics Education, Practical Home

Economics, xvI (March, 1938), Pe 106,
(115)
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EDUCATION *

American Home Econom-
ics Association
1908

1909

Clothing
Interlor Decorating

Shelter

Architecture

Costume Design

Staining Floors
Making Wwall Paper

Psychology and Edu-
cation (especially

of child)

Economics & Soclology

ent of Ski 1ls

“Deve Lop

14 Bacteriology

Househo

Food

Nutrition

Home Nursing

aAdvenced Domestic
science

Economlcs of Consump-

tion

TABLE 17
TRENDS IN HOME ECONOMICS
Land-grant First Leke
Colleges Placid
1862 Cconference
1902
N/
1890
v Dressmaking Art
1870 cutting Pat-
——— terns
Plain Sew- Tailoring
ing Millinery (some)
1835 semplers |Arts Related to
s Models Home
Economics of
Hand Sewing Consumption
child psychology
—
Traditional| Experlenc?d gciences & Art
- —
> —______-,_._—-—'——-
—MW
soclal Import-
Embroidery an%Zogg)Home
Food
Nutrition
Housé Bacterio-
logy
Cooking Dietetics
Emphasis | sclence Related
on Fancy to Home
pishes
i
 —
onomics.,

s#Source:

Practical Home EC

e

106.

1938, D
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TABLE 17-Continued

Pagsage of Smith-Lever Act, 1914

Passage of smith-Hughes Ac
Child Labor Orgaenizatlons
George-Reed Act,

Child Development Centers

£, 1917

1937 —————2

Education for

¥
1617 | Living:

Making Friends
Personal Appearance
Related Art
Selection of gchool Cloth-
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Selection and Construction
of Garments
Girlt's Meals
Children at Play
Cave and Repair of clothing
Entertainment Of Friends
Girl's Room
Clothing Problems
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- —

Philosophy & psychology
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Living Together in Home

Budgeting

Home Management
Consumer FProblems
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Housing the Famlly

Food preservation

Food for the Femlily

Child Guidanc®
Planning for the Future

Emphasizing participation
in Home and Family Groupf

Encouraging
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a., Upward to

of both s¢©
b outward t

other fiel

fying home

studies as
ing signlf
and hasten
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Educatlon for
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take the 1
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individual
commun
good of SO

should fos
must perme
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Factors which have had the greatest influence on
trends are the establlishment of land-grant colleges, the organ-
ization of the Lake Placld Conferences and the American Home
Economics Associa tion, and enactment of national leglslation
concerning vocational sducation. These factors have aided 1n
placing home economics on an equal footlng with other subjects
in the curriculum.

Subject matter in both foods and clothing has been en-
rlched by the addition of units of study so that courses have
become well-rounded, rather than limited to the study of one
phase of home economics. Family relationship is the baslc
principle around which courses are now bullt. Origlnally
study of clothing was limited to actual sewlng processes on
miniature garments or models. Now personal appearance, related
art principles, budgeting, buying, the soclal side of the girl's
life, and garment construction are included. In foods the em-
phasis is on child care, dietetics, health, nutrition, famlly
and community life, and consumer education.

There are certain present day trends which should be
mentioned that are not included in Table 17. They may be sum-
marized as follows:2

1. An increasing number of high schools are in-

cluding home economics in the llst of courses
offered as evidenced by the fact that three-
fourths of the junlor and senior high schools

in the United States were teaching it in 1938-
39.

1 2Home Economics in the Public High Schools, op. cit.,
ppo “75.
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2, More girls are
year. This 1s proved by

which showed that 70 per
graduating in 1939 had
when 1t was O

3, An incr
home economicse

4, Homse economics 1s include
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consumer education, home management, and the like will be

eliminated. Since there 1is a definite satisfactlion 1n ac-

complishment, the se skills will always be important. Further-

more, parents judge the child's accomplishment and the school's
ability by the articles made in clothing classes and the con-
tribution that the child makes to the home in belng able to

help prepare meals at home.
At the annusl meeting of the Indiana home economics

teachers held in October, 1941, Mr., D. S. Morgan, Superintend-
ent of Indianapolis Schools, said, "The objective in home eco-

nomics should be to strive to develop the competence in young

women in areas of work that women will have to do." Mr. Morgan

further stated that in teaching girls to do well and efficient-

ly everyday household tasks, the other phases would come as &

natural consequence.
Judging by all indications, home economics can look

forward to a future that 1s characterized by steady growth

both in importance and 1n the numbers that will be beneflfited
by this type of education. As the public and administrators

of public education reallze the implications of home econom-
ics instruction, there will surely be a time in the near fu-
ture when 811 schools will include this subject in the courses

of fered, and porhaps, even make it a required subject.



CHAPTER VII
CONCLUSIONS AND RECOMMENDATIONS

Even though instruction in home economics is compara-
tively new in the curriculum, it is an accepted subject in the
majority of schools in the United States. Along with thils
general acceptance, the teachling of home economics has made
great progress since its introduction into the public schools
of the nineteenth century and the oxperimental perlod of the
early twentieth century. Likewlse, there are comparable
changes and advances for the years following the passage of
national leglslation affecting vocational education, which
are referred to in this study as the period of organlzation.
Since education is never stationary, but constantly changing,
home economics, like other subjects, will probably always
remain In a state of organization and reorganization.

Several factors were responsible for the establlishment
of home economics in the public school system. This was.fol-
lowed by state and national leglslation which made provisions
for financing the courses, and setting up regulations flor
minimum requirements. With home economics assured, the first
courses of study containing only sewing and cooking were re-

organized around home problems, based on the needs of the

(121)
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girl, famlly life, and social and civic problems as related

to the home and community. Reclpe cooking and isolated prin-

ciples have been replaced by foods and nutrition, as applled

to meal preparation and family needs. Sewing has been replaced

by clothing and textiles as related to everyday needs, which
includes a study of selection, cost, upkeep, and construction.
The field today has a much broader scope in that there are

many more areas included in the study of home economics.

Conclusions
The purpose of this study has been to show the devel-
opment of home economics from its inception up to the present

time. The following i1s a resums of the findings that answer

the questions gilven 1n Chapter I.

Where and when was the first public school class
in home economlcs?

Massachusetts has the distinction of being the

1.

Boston,
first to teach cookling and sewing in the public schools.
At first the

Sew=~

ing was started in 1835, and cooking in 1885.

cost was malntained by agencies outside the school, but in

1873 the city took over this responsibility for the sewing

classes, and in 1885 for the cooking classes.

What were the factors that led to the establish-

2.
ment of home economics Iin the public schools?

Among the pioneers of the home economics movement were

the philanthropic organizations and public spirited citizens

who realized that the type of education available in the nlne-

teenth century was too limited, that the poor should be taught
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how to improve their home conditions, and that mothers were

not capable of adequately teaching their daughters the tradl-

tional work of a housewife. Lilkewlse, social and economlc

conditions brought on by the industrial era made 1t necessary
for the schools to assume a greater responsibility in prepar-

ing the girls and boys for adulthood, which meant an expansion

of the curriculum to include many new subjects. The manual

training movement that provided boys with a practical educa-

tion paved the way for the introduction of domestic sclence

for girlse.

The dame school of New England, which was not a public

school, but a school conducted by an older woman for a small

fee, was the first to include 1limited instruction 1n the rudi-

ments of sewing. This in time led teachers to add a gsimilar

type of work in the primary grades.

several other factors were important in aiding the

home economics movement. The most important of these were the
kitchen-garden movement , the public and private cooking schools,

the Fnlladelphia Centennial of 1876, and the Chicago World's

Fair of 1893. They helped to make the public more receptive to

new ideas, and showed the value of educating women in fields of

activity relative to the homs.

work of the early scientists helped to give a scilen-

The

ing instructilon. Likewise, they urged

tific basis to the cook
the schools to devote moTe time to home practilces. Catherine E.

1buted {mmeasurably by giving lectures,
ing her book entitled Treatise on Domestic

Beecher contr writing

pamphlets, and publish
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Economy, which was the first book dealing with the aspects of

home management. Mrs. Ellen H. Richards, who 1s referred to

as the founder of home economics, was one of the first women

of modern times who devoted her 1life to the study of home eco-

nomics.
The founding of land-grant colleges in the west en-

couraged the establishment of similar schools throughout the

nation. They also ralsed the standards of instruction in pub-

1ic schools and guided the way to the establishment of courses

in many localiltles. The rapld growth of secondary schools at

the beginning of the twentieth century greatly alded the intro-

duction of home economlcs. As many more girls were enrolled

1n schools, there was a demand for a type of education closely

allied to everyday life. The American Home Economlcs Assocla-
tion, founded early in the twentieth century, has always been

a determining factor because of the assistance 1t has gilven

the classroom teacher, and because of its extensive research

worke.

In studying the factors that have been important in

the development of home economics 1t is imposslble to say

which has contributed the most. It is also impossible to make
a dividing line between early and later factors. All have been
e other, and each following

important, each one dependent on th

in logical order.

Who were the leaders in the early develop-

3e
ment of home economics?

Miss Catherine E. Beecher is considered the pionesr of
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the home economics movement through her efforts to have "do-

mestic economy" introduced into the schools. Her book Trea-

tise on Domestic Economy is considered a classic as it was the

first home economics textbook and contains so much wilsdom that

is just as valid today as in 1841.

Other early leaders are: Milss Emily Huntington who

started the kitchen-garden school, Count Rumford, a world fa-

mous physicist, and Dr. Edward L. Youman, a chemlst. Among

the teachers who had charge of establishing home economlcs 1n

the land-grant colleges, two names are significant: Mrs.

Nellie Kedze Jones of Kansas State Agricultural College and

Miss Isabel Bevier of Illinols University. These women worked

for many years to lmprove the status of home education and to

help their communit ies establish programs of home economlcs.

Mrs. Ellen H. Richards, who is considered the founder

of home economics, taught at the Massachusetts Institute of

Technology as a sanitary engineer, and was always interested in

the scilentific aspects of home improvements. She was one of
the founders of the Amer ican Home Eeonomics Assoclation and for
many years directed its activitles as its president.

4. What effect did the Smi
and George-Reed Acts ha
of home economlcs?

th-Lever, Smith-Hughes,
ve on the development

The Smlth-Lever Act of 1914 1is impor tant because it

was the first national legislation that appropria ted funds for
home economics education. This money was not available for
classroom work but had to be used for extens ion work by the

This law paved the way for future legislation.

state colleges.
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The Smith-Hughes Law, passed in 19617, made it possible for
many more schools to teach home economics because the govern-
ment allotted money to schools that met certain requirements.
This act alsc raised the standards of work by requiring the
schools to follow regulations set out in the law. The George-
Reed Act of 1929 was an outgrowth of the previous law and made
more definite provisions and appropriations for vocational
home economics,

5. What was taught in the first home economics
courses?

The subject matter of the early clasgses was very ele-
mentary. Sewing instruction consisted of malking samplers,
models, and miniature garments so that fundamental stitches
would be learned. Cooking consisted of preparing small sized
portlions of food, and fancy dishes that had 1little relatlion to
actual life situations.

In a few years, home management was added although the
emphaslis was still placed on cooking and sewlng. Application
of sclentific principles to food preparation meant that the
work in the cooking classes was enlarged to include the study
of carbohydrates, protein, fats, and starches. Planning of
meals became the basls for the cooking lessons.

Millinery work and textile study were added to the
sewing classes. As soon as sewlng machines came into genoeral

usage, fine hand sewing was not stressed as much as it had

been in the beglinninge.
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6. What subjects are now included in the home
economlcs curriculum?

The principal courses now offered in the home economics
departments are still foods and clothing. However, meny new
units have been added to the subject matter. Typlcal units,
in addition to the above, are: textlles, dressmaking, tailor-
ing, costume design, hlstory of costume, related art, consumer
education, care of home, home furnishing, home management,
nutrition and dietetics, home nursing and hygiene, meal prep-

aration and meal service, child care, and femlly relationships.

7. How does the time allotment and grade placement
of today compare with that of the early days?

At firet home economics began in the fourth grade, with
one sixty or ninety minute period & week devoted to laboratory
practice. Gradually this lengthened to two or four double
rpericds a week. Today the most common practice is to begin
home economics in the seventh grade, continuing it through the

twelfth, and meeting for sixty minutes dally.

8. What was the nature of the subject matter of the
first textbooks?

The first home economics textbooks were written for use
by the instructor and consisted mainly of a compilation of re-
cipes. For the most part they were poorly written and showed
that the authors had 1ittle knowledge of the subject. Books
dealing with clothing were first written early in the twentieth
century and had chapters concerning textiles, sewing procedures,

history of costume, care of clothing, and millinery.

9. What 1is the nature of the subject matter of the
modern textbooks?

Many textbooks are now available for both students and
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teachers., There are books on foods, clothing, home management,
health and hygiene, budgeting, consumer education, child care,
interior decoration, color and design, history of design, nu-
trltion, dletetics, table service, and family reletionships.
Many books deal with several phases of the above, although
foods end clothing study are seldom combined in the same book.
Questions at the end of the chapter facilitate the understand-
ing of the materlsl, and work books often accompany the texts.
Tllustrations are generally well worked out, and the books are
written for the different age levels,

10. How have the classrooms changed since the
early days?

The first laboratories were housed in unused rooms in
the basement, and were often dark and poorly ventilated. 1In
many linstances sewlng Instruction was given in a regular class~
room. Inadequate cooking facilitles resulted in the use of
the "demonstration method," which meant that the girls watched
the teacher prepare some recipe.

The first cooklng equipment was the hollow square type.
Stoves and working areas were arranged in a square with a supply
table 1in the center. However, the latest type of equipment con-
slsts of units providing for four girls working together. 1In
each unit there is everything that the group needs. Rooms now
resemble a modern home kitchen. Most laboratories have a din-
ing room or dinette equipment in the kitchen in order to serve
meals, Additional equipment 1lncludes storage space, refriger-

ator, laundry equipment, and table service.
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Clothing rooms are characterized by large tables that
provlide a working space and drawers for equlpment, electric
and foot-power sewing machines, iron and ironing bosrd, large
mirror, fitting-room, and a lavatory. Some schools have a
cottage where classes are held and where more extensive house-
hold practices are taught.

1l. When was home economlcs first taught in each
stete?

Table 4, chapter IV, shows when forty states intro-
duced home economics. (See page 46). From this table one 1s
able to see that in certain sections of the country home eco-~
nomics was offered much earlier than in others.

The New England and midwest states were flrst to teach
home economics. These regions offered some form of cooking
and sewing in the late nineteenth century. The southern and
far western states followed in the early part of the twentieth
century. It should be noted that Georgia and Californiea are
the exceptions to this, since they belong to the former group
by Introducing home economics in 1895 and 1884 respectively.

1l2. What is the extent to which home economics 1s
offered today?

It 1s impossible to tell the exact number of schools
teaching home economics today because nelther can the states
give absolutely accurate information, nor was the United
States Office of Education able to get answers from every
school in regard to a recent questionnaire. The results ob-

tained by the author relative to this question were discarded
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in favor of the statistics obtained from a government survey
conducted in 1938, 1939, and 1940,

These figures, which include both vocational and non~
vocational schools, indicate that 72 per cent of the junior
and senior high schools in the United States were teaching
home economics in 1938-39., However, 90 per cent of the girls
and 1 per cent of the boys graduating in 1941 had taken some
form of home economics work while enrolled in the secondary
schools., Schools with an enrollment of less than fifty sel-
dom offered home economics.,

13. What are the trends in the home economics
movement today?

Trends In home economics today are towards well-rounded
courses 1involving all the aspects of homemaking, with growing
emphasis on consumer education. The core-curriculum of home
economics 1is still the study of family relationships, That
home economics is & growing subject 1s evidenced by the fact
that more schools are teaching it every year, and that more
boys and girls are enrolled in 1t annually. Vocational schools,
as a ruls, offer courses that are more well-rounded than do the
nonvocational schools. There 1s a tendency for home economlcs
to be placed in lster grades in the curriculum, although en-

rollment shows a steady decline after the ninth year,

Recommendatlons
Since the materlal concerning the history of the home
economics movement 1s very scattered, and since many states

and cities know very little about early practices in theilr
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communities, a valuable contribution to the educstional field
would be studles of the development of home economics for the
various states, counties, and cities. This should prove in-
teresting and worthwhile to those who are interested in the
historical aspects of education.

Investigations should also be made that will ald in
determining the relative merits of current prectices. Thils
study iIndicates the most frequent practices in time sllotment,
grade placement, and content of courses. Research work needs
to be done that will determine whether or not the exlsting
situations are adequately controlled and fulfilled. Perhaps
the practices in vogue today are not the most efficient and
best sulted to the needs of the child.

Despite the availabllity of home economics Instruction
to a large proportion of puplils in the high schools of the
country, the gquestion may well be ralsed as to whether the
need for such instruction 1s adequately met. Approximately
one~-fourth of the Junior and senlor high schools do not offer
home economics. Should they offer it? The answer to the ques-
tion, of course, depends in part upon the philosophy of educa-
tion held. If it 1s belleved that the high schools should
assist pupils in solving problems of daily living, then the
program of instruction should be organized so that there 1is
opportunity for studylng the aspects of home and family living
with which practically all puplls are concerned. Thlis does
not necessarily mean that home economics should be offered.

Since, however, homs economics educatlion desls predominantly
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with such problems, the practibility of extending it to all
high schools may well be considered. If home economics 1s to
be extended to schools where it 1s not now avasilable, school
administrators in various sized communities will need to see
the value of making provision for it and to discover ways of
providing instruction in this fleld. Since the expense of
equipping a department 1s one reason that the smaller communi-
ties do not offer home economics, school administrators should
welcome information relative to minimum requirements for and
equipment needed.

With the increase in the number of boys who are en-
rolling in home economics classes, it 1is highly desirable that
studies be made to determine to what extent experiences simi-
lar to those girls have in home economics are adapted to boys,
and the modificatlions which need to be made to make such in-
struction of maximum value to boys. Likewise, studies need
to be made to determine the relastive merits of the practices
of teaching home economics to boys of varying ages in classes
with girls, in segregated groups, or with a schedule so planned
that each sex may have classroom experiences in separete groups
and others in mixed groups.

The fact that vocatlonal schools maintein higher re-
quirements and teach more of every phase of home economics than
the nonvocational schools, indicates that the latter should
study carefully its program in order to see if it would be

Possible to ralse 1ts requirements. Research work dealing with
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a comparlison of these two types of schools would be of value

to both administrators and teachers.

Thus, it is to be hoped that with what has been done 1n
both practice end research the f1eld of home economics will

show continued growth and improvement.
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Letter sent to State Superintendents of Public Instructlon

-

Dear Mre___
T am writing a master's thesls on the "History of

Home Economics in the pPublic Schools of the United States"”.
Tt 18 necossary for me to geclk the ald of the State Superin-

tendents of Public Instruction as neither the Unlted States

office of Education nor the American Home Tecononlcs Agsocla-

tion could give me the desired informatione

1. In what year was

home economlcs first taught in

7

the publlc schools of
o, TIn what year was home econonics legalized by law

any elementary and secondary gchools in

3., How m
vocational home

are now teachlng vocatlonal and non-

economics?

rmation that you wish to add may be written

T would greatly appreciate your
ults of my study

Any info
on the back of this letter.
and will be glad to send you res

cooperation,
Thank you for your time an

that might interest you. d trouble

that the above has entalled.
vours truly,
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