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The Student of Educaztion

He should . . become a kind of philosophic
conscience to the whole educational work in
the United States. Thus he may contribute

much of vital importance to the educational
progress and future of America, a contribu-

tion which is of interest to the whole
modern world.

- Friedrich Shonemann
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nxmnxrnmlﬁx MacCRACKEN,
under whose provident
leadership Vassar Col-
lege :waﬁim&an to make
a distinguished contri-
bution to American life.




ACKHOWLEDGMENTS

The author would like to express her appreciation
for the assistance of the following persons in the collec-
tion of data for this study: Wiss Harriett M. Allyn,
Academic Dean of Mount Holyoke College; Miss Elizabeth
Bradford, Secretary on Admission at Barnard Collegej Miss
Miriam C. Gould, Director of the Personnel Research Bureau
at Vassar College; Miss Mary V. Libby, Secretary to the
Committee on Admission at Barnard College; Mrs. Helen Taft
Manning, Dean of Bryn Mawr College; Dr. Henry Noble
lacCracken, President of Vassar College; Miss Harriet
Newhall, Executive Secretary to the Board of Admission at
Mount Holyoke College; Miss Christine Ramsey, Assistant
Secretary to the Committee om Admission at Vassar College:
Miss Anne Wellington, Secretary to the Board of Admission
at VWellesley College; and the many secondary school
principals and superintendents throughout the country who
contributed data to the survey of secondery school prepa-
ration. The helpful suggestions and encouragement on the
part of Dr. Harold Benjamin, Assistant Dean of the College
of Educationr at the University of Minnesota, and Miss Ruth
A. Merrill, Instructor in Educaticn at the University of
Minnesota, are gratefully acknowledged. The author is
also indebted to the following for their genercus

assistance in criticism and revision of the study in its



iv,

completed form: Dr. William L. Richardson, Dean of the
College of Education, Butler University; Professors Albert
lock, Ames B. Carlile and James H. Peeling of the College
of Bducation, Butler University; ¥r. John Morten-Finney,
.5. in Education and graduate student of Indiana
University; and Miss Dorothy E. McCullough of the Depart-
ment of English at Tudor Hall Scheool for Girls,

Indianapolis.



ACKNOWLEDGHMENTS . . . . . . PAGE iii
LIST OF TABLES - L] - - - . - . Vi
INTRODUCTION . . . . . . . . . 1

PART I AN HISTORICAL ACCOUKT OF ENTRANCE
REQUIREMINTS = . = . = ., o

chaptar I Pl"ier to 1890 . . . . 6
II Introduction of the 6011333

Entrance Examination Board . 2 12

ITI Development of Additional Tests
by the Board s ~ 22

Iv ]i!ethods of Selection of Students

in the Beven Eastern Women's

Colleges 3 , . > 5 s 32
Summary of Part I * . % . . 5 . 52

PART II  CONSIDERATION OF THIE PRESENT PROBLEM o8

Chapter I The Problem of College Entrance . 56
II1 The College Board Examinations

- and Scholastic Aptitude Tests . 64

IIT The School Record and Personal 3

Factors . - . . » V : 82

Summary of Part II . . . . . . . a7

PART IIT SURVEY OF SECONDARY SCHOOL PREPARATION 104
CONCLUSIONS AND RECOMMENDATIONS . . . . 125
BIBIAI OGRAPAY . . . - . . . . . 131

o



TABLE

I1
III

Iv

<

VIiI
VIiX

X1l

LIST OF TABLES
PAGE

Geographical Distribution of the Harvard
ClaBB of 1911 . . . . . 25

New Plan Candidates for Years 1916-22 . 24

Early Requirements for Zntrance by
Examination and Certificate . ! - 44

Year of Adoption of the College Entrance
Board Examinations . . . . . 44

Entrance Requirements in 1932 . : « 45
Proportion of Private and Public School

Graduates on Freshman Honor Roll

for 1932 . . . . . " » 106
Letter to Secondary Schools . » o 1XB
Questionnaire to Secondary Schools . 114
Types of Secondary School Preparation

for College Inlrance Examination :

Board Examinations . » - . « 116
New England Public Schoel Preparation

for College Entrance Examination

Board Bxaminations . - . . gl i v

Secondary School Preparation in Inde-
pendent Thinking and Time-budgeting . 119

Secondary Bchool Preparation in
Research Methods . . . . o 181



ENTRANCE RLEQUIREMENTS OF SEVEN EASTERN

WOMEN'S COLLEGES

IETRODUCTION
The Present Situation

In recent years the colleges and universities of
the United States have been deluged by an overwhelming
host of applicanis fer entrance. At first some of these
institutions were able to accommodate them. Cthers, and
particulerly certain private eastern colleges and univer-
sities, could not do this and felt no desire to enlarge
their facilities for the purpose.

his situstion gave rise to selective systems of
entrance which the individual colleges worked out for
themselves. Entrance examinations became reinforced by
the high school certificate, letters of recommendation and
certificates attesting to the applicant's health. Now the
College Entrance Examination Board examines yearly over
twenty thousand candidates for approximately seventeen

bhundred institutions of higher 1earning.1

1H. 8. Pritchett, The Work of the College
Entrance Ixamination Board,p.l13. New York:Ginn and Co.,1926.




When 1t becomes necessary, as in some cases
today, for a college to refuse two out of three acceptable
candidates for admission; when a careful study indicates
that "only one-third to cne-half of the 300,000 freshmen
who annually enter institutions of higher learning will
remain long enough to acquire a degree",l it is time that
impartial parties should investigate the selective
machinery.

Aim of Study

As a recent alumna of a selective college and,
hence, as one who has seen and felt personally the effects
of present entrance requirements, the auther believes her-
self to be especially competent tc make an analysis of the
selective measures used by colleges of restricted enrol-
ment. Previous investigations have been made by the
administrative forces involved, such as members of the
College Entrance Examination Board staff and college offi-
cials. The author's work will be unique in that it will be
judgment by one who has experienced ag well as observed,
and one who is not affiliated with any party concerned.

Although, as it concerne the problem of college
entrance, its scope is necessarily broad, this study will

be particularly engaged with selective systems cof seven

1R.V.Pope,}i‘actors Affecting Elimination of Women

%tud%nta,%,S. Contribution to Tducation,No.485. New York:
0 Ta University Press, 1931.




eastern women's colleges, namely, Barnard, Bryn llawr, Mount
Holyoke, Radecliffe, Smith, Vassar and Wellesley. It will
consist of an historical perusal of entrance requirements
in American colleges, showing the developments which have
contributed to the admiséion stipulations of the seven
colleges particularly studied; a summary of the entrance
requirements of the seven colleges, indicating the trend

in selective machinery; a consicderation of the present
problem of college admission which these as well as other
colleges face, including the results of studies of present
methods and opirnions of college officials, secondary school
representatives and students, and a criticism of the meas-
ures by the author; and lastly, a survey by questionnaire,
showing the variable state of high school preparation for
college.

The questions which this study proposes to
answer regarding the problem of entrance which faces these
seven colleges are as follows:

1. What is the trend of entrance requirements?

2. Has the present selective machinery only to
be perfected, or are there yet fundamental
changes to be made?

3. Do candidates have an equal chance for
admission?

4. If not, what flaws in the system prevent it?¢



5. What obstacles lie in the way of improve-
ment of the system?
6. What improvements does this research
suggest?
Statement of Data
Material fcr the study will be drawn largely
from college catalogues, reports by college officials and
personnel research bureaus, educational association
records, education magazines and bulletins, College En-~
trance Examination Board publications, and previous

studies of college entrance requirements.
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PART 1
AN HISTORICAL ACCOUNT OF ENTRANCE REQUIREMENTS

CHAPTER 1
PRIOR TO 1890

The college preparatory school was an institution
of long standing when the first public high school was
esteblished in Boston in 1821. By 1860 there were forty
public high schools in the country, and twenty years later,
nearly eight hundred.l "'The earliest high schools were
intended specifically for those who were not preparing for
college.'"2 But, while privately-endowed organizations
were offering Latin and Greek, Lnglish, mathematics and
science, the public high school with its meagre facilities
had to satisfy the multitudinous needs of its community,
and ultimately came to have a two-fold aim--to prepare for
college and to prepare immediately for practical life.d

In 1800, college entrance requirements were

fairly uniform. But from about 1850, difficulties began

lE.C.Broome,A Historical and Critical Discussion
of College Admigssion Reguirements,p.72. Contribution to
Education,Nos.3-4. New York:Columbia University Press,19053.
Ibid.,p.73. E.E.Brown,onograph on Secondary
Education,gz.
Ibid.,p.73.




to arise through the "development of parallel courses and
the extension of the range of entrance subjects."l The
preparatory schools suffered additional expense, their
curricula cluttered with numerous courses which produced
irregular and superficial work. "Only schools which
fitted for a particular college could be eguipped to ful-
fill such conditions with any facility.“l The public high
gschool, of course, suffered more than the private prepars-
tory school from the lack of uniformity in college entrance
requirements, inasmuch as it had not only to accommodate
the variable college demands but to prepare for practical
life as well. In this extremity, school and college asso-
ciations were formed whose chief concern was "to secure a
vetter degree of uniformity in college admission re-
quirements.“l

Prior to 1870, the only method of entrance to a
college was by eXxamination. There was a traditional
telief, probably carried over from the English school
system, "in the efficacy of entrance examinations as a
means of testing a student's ability to do college work,"
and added to this, the "uncertainty of standards of the
various preparatory schools of the day which were private

institutions."? TFor the privilege of competing for

1E.C.Broome,op.cit.,p.127.
2J.L.Henderson,Admission to College by Certif-
icate,pp.38-39. Contribution to Education, HNo.50.
New York: Columbia University Press, 1912.




admission, one had to produce evidence of having had a
certain amount of training in specific courses, the amount
required beilng reckoned in terms of "units". At Leland
stanford, the unit represented a study pursued for a full
year, five periods a week; at Michigan, a full year for
four periods a week.l Fifteen units in particular subjects
was the common reguirement of Columbia, Michigan and
Leland Stanferd.® As the iron-bound terms for entrance
gtood in need of greater flexibility, the colleges began
to give the student a choice of certain subjects which he
might offer for eXxaminztion. Harvard finally made opticnal
a selection of four units out of thirteen, Columbia of nine
out of fifteen, while Leland Stanford required only two out
of fifteen.d "During less than thirty year54 s 18 @0 LOR
tendency in cdllege admission reguirements . . shifted from
a system of almost absolute proscription to one of consgid-
erable freedom."?

The solution of the public school dilemma came
in the form of an "accrediting system" of admission. At
first the college itself accredited secondary schools.
Later came the more dependable authorization by school and

college associations. The "diploma system", a type of

1lE.C.Broome,op.cit.,p.102.
I1bid.,p.103.
51bid.,pn.104.

4¥rom about 1870 to 1900

bE.C.BrOOme,op.cit.,p.lOS.
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sccrediting, comprised an initial careful examination of
the school, inspection at regular intervals thereafter,
frequent reports by the high school zuthorities on their
work, and possible revocation of the aguthorization, should
the high school prove unworthy.l By this system, the stu-
dent's entrance depended upon his record in the school and
recomuendation by the principal. This system was consider-
ed particularly cogent "because the deeigion falls on the
right shoulders--on the master's, who is better able to
judge of a boy's capabilities than a stranger in a higher
institution whose only lknowledge of the candidate comes
from an examination paper written under peculiarly abnormal
conditions."? The "certificate system", as it was fre-
quently used in eastern colleges, was a corrupt imitation.
"A certain preparatory school on its reputation for being
a ‘good school', or because its principal was graduated
from the collsge in gquestion, is granted, often for an
unlimited period, the privilege of sending its graduates
to the college on the certificate of the principal."l

The tendencies in education between 1870 and
1890 were the addition of new subjects, widening the range
of admission requirements, the metamorphosis of the college

into the university, and the improvement of examinations.

%E.C.Erooms,op.cit.,p.llB.
Tbide,p.120.
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Broome, writing shortly after 1900, saw the advent of the
examination as a scilence:

Examinations are becoming tests of power
rather than of the mere acquisition of facts . .
As a result of this latter tendency of college
admission requirements, there has been a signi-
ficant revolution in preparatory school methods
of teaching, a shifting of the emphasis from
gtultifying memoriter work to that mcre guicken-
ing sort which calls for independent thought
and constructive ability.l

When each institution was sufficient unte
itself and was an absolute dictator among =a
small coterie of preparatory schools, when the
-examination papers of each college were chiefly
bundles of the eccentricities of one or two
superannuated professors, full of tricks and
puzzles, appesaling to memory and guesswork,
then the entrance examination was truly an
abnormal affair. . . Since 1886 school and
college associations have been Sndeavoring to
secure a reasonable uniformity.”

The above account shows thal the nineteenth cen-
tury was a difficult period for American secondary schocls.
There was, during that time, a decided effort to improve
higher sducation and, in the process, marked disregard for
the welfare of secondary schools. The same writer voiced
a protest against the latter condition:

Collsge entrance requirements should be
administered not so much to eliminate undesir-
able students as to vitalize and stimulate the
work of the secondary school. The influence of

admission reguirsments should be positive rather
than negative, and every change in entrance

Ig,.¢.Broome, op.cit.,pp.68-69.
2Ibid.,p.122.

10
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reguirements should be regarded in the light of
its possible effects on the secondary school.l
Summary

Serious difficulties did not arise between the
American secondary schools and colleges with regard to
entrance requirements until the middle of the nineteenth
century. At this time, extensions in the range of en-
trance subjects made fof greater diversity of.requirements
by the colleges and thréw the preparatory courses of both
private and public schools into confusion. Steps were
taken to secure better uniformity among the colleges in
this respect. The traditional entrance by examination was
made more lenient by a decrease in the number of required
subjects for entrance and an increase in those which could
be offered as electives. A system of accrediting made it
possible for students from recognized schools to substitute
the high school certificate in place of examinations. This
system, successful in some cases, became subject to abuse
in others, and was as damaging to the principles on which
college selection is based as the examination system had

been to the curricula of the secondary schools.

15. ¢. Broome,op.cit.,p.110-

11



CHAPTER II

INTRODUCTION OF THE COLLEGE ENTRANCE EXAWMINATION BOARD

Expediency

During the periocd from 1890 to 1922, college
enrolment increased almosi five times as rapidly as the
general population. In the latter year, about four times
as many degrees were granted as in 1890.1 The beginning
of this development and the corrupt state of the accredit-
ing system precipitated a new emphasis on entrance
examinations by selective colleges. "The function of the
colleges being to train up a race of intellectual leaders,"
said President Angell of Yale, "college entrance require-
ments should be highly selective."® Individual colleges
were designing their own examinations to test applicanis
for admission, and secondary schools were confronted with
the duty of pleasing several hundred exacting masters with
as many different claims.

It was not long before certalin facts about the

situation became obvious, the chief being that many

lvThe Scholastic Aptitude Test of the College
Entrance Examination Board,” The Work of the College
Entrance Ixamination Board.p.46.

“BE.B.Lindsay,E.0.Holland,College snd University
Administration,p.227. New York:The ilacifillan Co.,1930.
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different examinations could not be expected to have as
great prognostic value as one prepared by the nation's
experts. As long as inferior methods were used, inferior
results might be anticipated. At the same time, it was
realized that the secondary schools were in need of another
rescue from the exigency imposed by the variable college
demands.

Toward the end of the past century, educational
leaders publicly recognized the need for greater uniformity
in college enirance requirements, and suggested an organ-
ization to achieve that effect.l The first public sugges-
tion of such an organization was made by President Eliot of
Harvard in 1877.2 His proposal was regarded as visionary
and impractical. But he continued to urge his view, and
wrote in "The Gap between Common Schools and Colleges", in
the Arena of June, 1890:

We may hope to see formed a combination of
four or five of the universities which mzintain
large departments of arts and sciences to conduct
simultaneously at well-selected points all over
the country, examinations in all subjects any-
where acceptable for admission to c¢olleges or
professional schools, the answer papers to be
marked by persons annually selected by the
combined universities and announced tc the pub-

lic, 311 resulte to be published, but without
the names of the candidates, and certificates to

1z, ¥. Lindsay,B.0.Hollaend,op.cit.,p.234.
2Wilson Farrand,The YWork of the College Entrance

Examination Bosard,p.21.

13
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be good anywhere for the subjects menticnmed in

them. We see reason to believe that such a

cooperative system would be simple though ex-~

tensives; that it would be convenient and

econcmical for candidates, and self-supporting
on noderate fees; and finally, that it would be
authoritaiive, flexible, stimulating, unifying,

and Just. ,

When the Nalional Council ecf Tducation met at
Teronto in 1891, a Committees of Conference between repre~
sentatives of secondary schocls and celleges was authorized,
with Nicholas Murray Butler of Ceclumbia as chairman. The
report of this group in 1892 led to an appropriation of
$2,500 toward the meeting expenses of a Commititee of Ten,
now famous for its suggestions for the closer articulation
of secondary schools and colleges. President Elioi of
Harvard was made its chairman, supported by Commissicner of
Education, Dr. Harris, and & strong representative group
from both levels of education.?

The question of uniformity became so serious an
issue thalt by 1887 twenty-three college and other educa-
ticnal assccistions were at work on the problem.3 The
Schoolmesters® Associsiion of New York and Vieinity

directed an active campaign in the winter of 1895-96

against the lack of uniformity in college entrance

1¢c.w.Eliot,Bducational Reform,pp.218-19.
New York:The Century Co.,1E98.

N.lM.Butler,The Work of the College Entrance
ExaminatiogﬁBoard,p.z.

B.C.Broome,op.cit.,pp.127-28.




requirements. President Low of Columbisz expressed interest
in the movement on hearing Eliot's speech hefore the
Associztion (Februsry &, 1896).1 But & resolution present-
ed by Butler to the faculty of Columbisz College in
December, 1893, received 1little support until more ithan two
vears later, when its final passage was by unanimous vote
(February, 1896). The motion proposed that:

The President of Columbia . . enter into
corraspondence with colleges and scientific
schools of New @Ingland and the Middle States with
a view to securing cooperation iz the establish-
ment of a College Admission Ixamination Board,
such Board teo hold admission examinations at one
and the same time in different centers through-
out Wew England, the Middle States and elsewhere:
the certificate of such Bozrd to be accepted for
what it covers by any college or scientifiec
school represented on said Board; such admission
examinations to displace as soon as practicable
those now held by the several institutions
separately.2

The Association of Colleges and Secondary Schools
cf the Middle States and Maryland, meeting at Trenton im
december, 18%9%,unanimously adopted a resolution by Butler

calling for the establishment of a Board and outlining its

funetions.”

In 1899, the Committee of Ten recommended that
ten units should be included in the high school course and

college entrance requirements, namely, four units in

ly.Farrand,op.cit.,p.21.
2N.M.Butler,op.cit.,p.3.
S1vid.,p.4.
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foreign language, two units in wathematics, two in English,
one in history and one in science.l! The chief contribution
of the Committee of Ten was that "it provided a means
whereby secondary schools could, with the resources already
at their command, rise to a common standard of excel-
lence."? The Committee on College Entrance Requirements,
appointed at the 1895 meeting of the National Education
Associsation, advised that, in addition, the secondary
schocls should recogrize the elective principle, and that
teachers at the high school level should be college gradu-
ates or have the equivalent of a college education.?

The work of the Committee on College En-
trance Reguirements is of utmost importance for
five reasons: (1) It supplemented and applied
the work of the Committee of Ten, and thus lent
additional significance to both reports; (2) it
met squarely the problem of admiseion require-
ments for the first time from a national point
of view; (3) it took cognizance of current
practicey (4) it arrived at conclusions which
are national and everywhere practicable, and

(B) it enlisted the services of the best

thinkers and actors in the field of educstion.?

Organization
After several conferences of representatives of

interested colleges, a detailed plan for an organization

lG.D.Kingsley,“College Entrance Requirements,"
psll. U.S.Bureau of Tducation Bulletin No.,7. Washington:
U.8.Gov't.Printing Office,1913.

E.C.Broome,op.eif.,p.130.

31bid.,pp.133-35.

41bid.,p.132.
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was drawn up by a committee of which Dr. Butler was chair-
man, and submitted to a meeting held in Hew York on
November 17, 1900. Among the institutions represented at
the meeting were Barnard, Bryn Mawr and Vagsar. President
Seth Low of Columbia was elected chairman, President Thomas
of Bryn Mawr, vice-chairman, and FKicholas Hurray Butler,
secretary. Barnard College, Columbia University and New
York University voted to give up thelr own examinations
and to use only those of the Board.l
Under the administration of the secretary,
arrangements were made for the holding of the
first examinations. Nine groups of examiners,
each consisting of two college professors and
a. secondary school teacher, prepared the examina-
tion papers, and in March these were submitted
for alteration and final approval to a Committee
of Revieion consisting of the nine chief
examiners and the five representatives of
secondary schools. . . . The results of the first
examinations were on the whole distinctly
satisfactory.2
In June of 1901 the first examinations were held
at sixty-seven points in this country and two in Zurope.
Nine hundred seventy-three candidates were examined, and
the papers were marked by thirty-nine readers assembled at
Columbia University.2

Throughout its history, the College Intrance

Examination Board has maintained the high standards held

ly,.Farrand,op.cit.,pp.22-23.
2Ibid.,p.23.

17
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at its inception. Its examining committees undergo a
change in membership from time to time to insure against a
stereotyped examination paper and to vary the representa-
tion of institutions and opinions.l Its readers are
selected upon their petition and evidence of at least five
years of successful teaching at either the seccndary school
level or college level, or upon recommendation by an
educator whose standards of judgment are known tec- corre-
spond with those of the Board. Care is taken to provide
for the complete anonymity of the candidate. Initially, a
system of numbers was used. In June, 1928, the candidates
were permitted to write their names and those of the
preparatory schools on their examination books. But com-
plaints came from the candidates and the readers themselves
that the 1deal of objectivity was being forfeited through
this change. A new system was introduced in 1929, whereby
the name of the candidate is written and sealed behind &
gummed flap, which remains unopened until the books are
marked .2

In 1907, the Board established a Committee of
Review whose continuous duty is to study the functioning
of entrance regquirements and to arrange for necesgsary

changes in the Board policy. A second important addition

lTwenty-ninth Annual Report of the Secretary,p.6.
New York: Published by the College Entrance Examination

Board,1930.
Blbid. ,pp.l5-16 -

18
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was the introduction in 1910 of a Committee of Examination
Ratings, which =2cts as a general clearing house for com-
plaints and alds in unifying and gystematizing the reading.
A Committee on New Type Ixaminationg was appointed in 1920
to seek to improve the Board examinations. Their work
resulted in the Plan B Comprshensive Examinations.l

The College Entrance Txaminalion Board has
been of untold value to both colleges and sec-
ondary schools through its examinations,
discussions, reports, methods, etc. It has
done much to organize and systematize college
and secondary school curricula and »nractice.

Its guestions are framed by experts in the
various subjects. . . This board does not admit
to college. Tune results of the examination are
sent to the college designated by the candidate
and this college passes upon the guestion of his
admission. An idea of the megnitude of the work
of this board may be gained from the fact that
18,231 candidates took its examinations in 1322
writing 68,351 booka. The board carried an
expense in 1922 of $148,641. The expense of the
board is met by dues of membership, examination
fees, subgidies, sales of duplicate records,
receipts, specimen papers, printed documents,
ete.

The importance of the Board to the history of
American education is its instrumentality in bringing the
secondary schools and the colleges into closer asscociation
for the solution of their common problem.

Taree principles of collsge entrance as set

forth by Broome in 1502 follow:

IW.Farrand,OP.cit.,p.QS.

2H.C.McKown, "The Trend of College Entrance Re-
guirements 1913-22,"p.7. U.S.Bureau of Tducational Bulletin
No.35. Washington:U.8.Gov't.Printing Office, 1924.
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To secure the satisfactory administration
of college admission rsguirements: 1. A good
degree of flexibility, so arranged as to compel
the student to make a judicious selection of sub-
Jeets. 2. Reasonable uniformity in both seconda-
ry school standards and in entrance terms. 3.
Admission to college by examinations; these to be
thorough, fair, uniform, and judiciously azdminis-
tered by a board of national recognition.l
"Unfortunately," he included, "the movement
towards uniformity in the standard of high schools has been
local or sectional, while that towards uniformity in

college entrance regquirements tends to become national."?

Summnary

The increasing number of applicants for college
entrance in the late niueteenth centﬁry gave rige to the
need for more accurate methods of selecticon. Under the
leadership of Nicholas Murray 3Butler, & plan was formed for
nationgl uniformity in entrance examinations and material-
ized in 1901 as the College Entrance Ixamination Board.
This organization , composed of representatives from both
the secondary school and cecllege levels, makes out the
examinations, holds the examinations at a stated time each
year at various centers throughout this country and abroad,
and grades the examination books. Standing committees
issue periodical reports of procedures and reviée and con-

gider improvements on their examination methods. While

lE.C.Broome,op.cit.,p.152.
2Ibid.,p.149.
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the examinations of the Board have effected the raising
of school standards and continue to serve as a national
guide for college preparatory work, uniformity of stand-
ards on the secondary school level remains local or

sectional.



CHAPTER III

DEVELOPMENT OF ADDITIOWAL TuESTS BY THE BOARD

Plan B Examinations

The comprehensive or new plan examination is
described by kcKown as being "a combination of the certif-
icate and examination methods of entrance, but instead of
being examined im all subjects the candidate is examined
in only four, which he may to 2 large extent choose
himself."l It was first developed at Harvard in 1909.
Students employed memorization and specialization to pass
the old type examinations and were unable to cope with the
work when admitbted to college. In this way, the Harvard
standard of scholarship was lowered. The entrance examina-
tions, moreover, had become well-known, and particular
private schools in the vicinity fed Harvard almost entire-
ly. IMuch good college material elsewhere was being
denied admission.

In 1911, the effect of the new plan examinations
was shown by the geographical distribution of candidates

admitted to Harvard that year.z Table I shows a marksd

1H.C.McKown,oP.cit.,p.&
21bid.,p.14.



increase in representation in the class from sections of

the country outside of New England.

TABLE I
GEOGRAPHICAL DISTRIBUTION OF THE HARVARD CLASS OF 1911

Plan ' Massachu-' New England ' Other West of
setts States Atlantic ' Alleghanies
014 72 85 8.5 4.5
Hew 41 . 47 b 21.

The College Entrance Examination Board adoptad
the comprehensive or "Plan B" examinations in 1915, and in

1918 the secretary of the Board reported:

The increased use of the new plan of admis-
sion and the growing popularity of the compre-
hensive examination deserves special mention.
It seems cliear that a marked improvement in
the educational situation is being achieved by
this new development in the educational system.

The rapid growth in use of the new plan examina-
tion is shown by the following table of colleges designat-

ed by new plan candidates through the years 1916 to

1922.°

1l .C.McKown,op.cit.,p.16.
2Ibid.,p.18.
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TABLE II

NEW PLAN CANDIDATZS FOR THi YEARS 1916-22
=i e — = m————

College 1816 JOL7 18338 4919 19520 1921 19¢3

Barnard 0 0 16 55 58 63 56
Mt. Holyoke 3 12 i 171 211 257 219
RadclifTe 65 64 69 15 79 71 98
Smith 1 3 26 S5 435 490 492
Vagsar i 35 35 251 306 324 280
Wellesley 3 1.5 Bh 417 583 201 394

About the year 1920, 3mith Collsge found the
correlation of the o0ld plan exzsmination and the college
record to be .40, and that of the new plan and the college
record slightly more significant at .46.1  Other compari-
sons of the two types of examination also indicate the
greater prognostic value of the new plan examinations.

An evaluation of the comprehensive examinztion
is clearly set forth by McKown. He lists the following
pointe as advantages: 1) Ho conditioned students are
secceptable: the candidate either passes or fails.

2} It makes a far more careful study of personnel. This
is becoming more and more important as colleges become
more crowded. 3} It is more a test of quality and ability
than of guantity and knowledge. 4) It is fair in that the

applicant may choose those subjscts in which he is best

1A.E.MacPhail,Intelligence of College Students,
p.02. Baltimore:Warwick and York,1924.
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prepared. 5) It selects superior students without regard
to sectional or territorial limitation. 6) It is interest-
ed more in what can be done than in what has been done.

7) It makes for greater flexibility. 8) It is free from
biased judgment or prejudiced opinions. 9) It frees the
principal from the embarrassment of being forced to certify
unworthy candidates. 10) It leaves the secondary school
free to arranze and carry on its work as it sees best.

11) The school does not assume the entire responsiblity for

the pupil. 12) It requires some of the work to be

adVanced.l

Weaknesses of the new plan are:

1. The slighting by schools and pupils of
subjects in which the pupils are not to be
examiried.

2. The conventionalizing of the examinations.

3. The difficulty of accrediting schools from
which statements are to be accepted.

4. That the pupil will not review his school
work thoroughly.

5. That the pupil will consider himself
admitted once his school nredentlals have
been approved.

6. That the new plan will be too severe on
the candidates.

7« Lack of adaptation to all parts of the
country.

Scholastic Aptitude Tests

The system of written examinations as con-
ducted by the College IEntrance Examination Board,

14 .C.McKown,op.¢it.,pp.18~19.
2C.C.Little,The Awakening College,p.l7. New York:
W.W.Norton and Co.,1930.
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where one finds it at its best or worst as one
may care to evaluate it, is based on an imperson-
al interest in the 'academic' proficiency of an
unseen candidate. The academic achiervements of
the candidate are judged by his marks. The

marks referred to are given either by the College
Entrance Board or by scme other examiners. The
examinations themselves are--in so far as the
records show--alwaye laken 'against time'. A
fixed time 1imit is placed on the student

thereby innocently and naively introducing the
variable gualitieg of speed in writing and in
thinking « « « « The unfairness and superficisli-
ity of a system which lacks sufficient interest
in the individual student to make any effort to
ascertain his habits of_ thought and his speed

of reaction is obvious.* . + .

Gradually the utter inadequacy of the
examinations as a sole criterion of academic
proficiency becams more and more evident.
Unpleasantly scientific men studied the correla-
tion between grades given the same examination
paper in elementary mathematics by a group of
different examiners, and fcund a2 wide and dis-
turbing digersity in their independent
estimates.”

It became increagingly clear to a larger and
larger number of pecrle that the claims of the
student were being neglected. As a result mur-
murs began to arise, grew louder, and finally
became an insistent voice demanding that the
pergonality and maturity of the student be
allowed to play ag important role in hig selec~
tion for college.

The intelligence or psychological test was known
in this country as far back as 1890, But sectivity in the
field of intelligence testing was for many years limited to
small experiments until the validity of various tests was

feirly established. At the coneclusion of the World War,

1o.c.Little,op.cit.,p.17,
2Ibid.,pp.18-19.
3Ibid.,p.14.
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with the resulting release of the Army Alpha Intelligence
Examination, use of this and cther group tests became wide-
gpread. OSchools and colleges became laboratories for the
perfecting of a test whose predictive value wculd be
dependable for educational uses.t

An experiment conducted in 1920 by Dr. Woed of
Columbia showed & higher correlation between the psycholog-
ical test and the college record for the first half-year
than between the latter and the college entrance examina-
tions, the very significant cecefficient of .59 representing
the former relation. The college entrance examination
coefficient was .45, while the secondary school record was
represented by .45 and the Regents' examination (a New York
State content examination accepted by some colleges as a
substitute for College Entrance Board examinations)
by .57.2

In 1921, Smith College correlated the results of
the Rogers psychological test, required for entrance, and
first semester academic marks, securing the high coeffi-
cient of .40.9 A similar experiment by a local intel-
ligence test at Barnard College brought only the low

range .l4-.27; while the Thurstone test =t Vassar produced

1A.H.MacFhail,op.cit.,p.18.
2H.C.McKown,op.Cit.,p.21.
3Ibid.,p.27.



the merked ccecefficient, 33.1  The average of such corre-
lations is said to range between .40 and .50.2 Various
reasons are forwarded for the lack of higher correlation in
such examens. Professor Colvin lists three mzin reasons:
l. The tests are not absolutely accurate
measures of intelligence, due to lack of serious
effort, nervousness, faulty knowledge of English,
imperfectness of the tests themsslves, etc.
2. Other qualities than intelligence are
impertant Tactors in determining college marks.
3. The inacouracy and lack of uvniformity
in the marking docne by ccllege instructors.d
"' . . but the gize of the coefficients of corre-
lation,'" according to two specialists in this field,
"r, . leaves no doubt that intelligence is ocrne of the
basic factors conditioning scholastic success. "4
Experiments, however, show that absoclute reliance
on any one of the factors conditioning college success is
an injustice both to the institution and to many of its
=

apolicants.” Entrance reguirements have come gradually to

include psychological tests in order that a greater degree

lA.H.MaCPhail,op.cit -y PP.28=-29.

gc.A.Drake,A Study of an Interest Test and an
Affectivity Test in Worecasting Freshmsn Success in
College,p.4. Contribution to Education No.505. New York:
Columbia University Press, 1931. M.R.Davidson,A.H.lMacPhail,
"Psychology Testing in & Women's College," The Personnel
Journal,1927,VI,p.268.

SH.C.McKown,op.cit.,p.27.

49 ,A.Kurani,Selecting the College Student in
America,p.26. Contribution to Bducation Fo.503. New York:
Columbia University Press, 1931. F.W.Reeves,J.D.Russell,
Some aspscts of Current Efforts to Improve College In-
gtruction.

Py " 3 .
Ji"-‘ oJﬂL .Kl}.rai’ll ) Dp ® Clt "y 'D . 2’? .
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of reliability may be asttained. Professor lscPhail, writ-
ing in 1923, reported that several colleges were intending
to use intelligence =xaminztions in classifying entrance
students accerding to their ability. Professor Hayes of

1

fount Holyoke advocatsd this. Vassar College announced

be

the plan of keeping the entire freshmen class unsectioned
during the first week, until the results of the general
psychologiesal tests given by the psychology department
could be obtained, and of giving ceritain TZnglish tests

alike for zll the class.1

The College IZnirance Examination RBoard recog-
nized the psychologiczl test in 1919.2 4 committee was
appointed to investigate and draw up the type which the
Board should use. The Beard test was first given in June,
1926, under the title "Scholsstic Aptitude Test". The
purpose of the test and the results znticipsted were pre-
sented by the committee The year before in an anniversary
publication entitled "The Work of the College Entrance
Examination Board":

The term 'scholastic aptitude' makes no
ptronger claim for such tests than that there
is a tendency for individual differences in

scores in theses tests to be associated posi-
tively with individual differsnces in subseguent

1y H.MacPhail,op.cit.,p.42.
2H .C.McKown, op.cit ., p.28.



academic attaimment. . . . Boards of Admission
to colleges, now forced to estimate the future
worth of candidates, need all the information
which is available and pertinent to reach wise
decisions. This additional test now made avail-
able through the instrumentality of the College
Intrance Examination Board may help to resolve
a few perplexing problems but it should be
regarded merely as a supplementary record. To
place too great emphasis on test scores is as
dangerous a8 the failure propsrly to evaluate
any score or mark in conjunction with other
measures and estimates which it supplements.l

The correlation between the test score and the
final graduation standing of all who took the aptitude test
in 1926 was .D8, and that between the test score and the
total grade for the four years in college was .61.2 The
test has been revised yearly and standardized on the group

tested.>

The Committee on the Scholastic Aptitude Test
reported that "'it does not seem unreasonable to expect
improvement in both the validity and the reliability of the

tests a8 time goes on.'“4

The Beholastic Aptitude Tests
now comprise not only 2 verbal but a mathemstical section

designed for "spotting" scientifically-inclined candidates.

Summary

The 0ld plan or content examinations offered so

ICommittee on the Scholastic Aptitude Test,Report
in The Work of the College Entrance Examination Board,p.44.

“Thirtieth Annual Report of the Secretary,p.232.
New York:Published by the College Intrance Lxamination

Poard, 1051 vp g Drake,0p.eit. 0.4+

4Ib1d. .4 irst &nﬂual Report of the Coppmis-
sion on Scholastid” Aptlfﬁde Tepts. Wew YOTK:Published by
the C.E.L.B.,1926.
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great an opportunity for "cramming® that successful compet-
itors for entrance were, for the most part, from ecastern
preparatory schools. To overcome this situation, the Board
instituted four comprehensive examinations which might be
taken in place of the o0ld iype, and which were more a test
of the applicant's ability as a scholar than of his memory
capacity. ¥First develcoped at Harvard and subseguently
adopted by the Board in 1915, these new plan examinations,
sup:lemented by the school record, constitute the new meas-
ure for entrance, which has rapidly replaced the old.
Correlations of the new plan results with ceollege marks are
higher than those of the latter and the o0ld plan exami-
nations.

A more recent development in admission machinery
is the Scholastic Aptitude Tests, first developed by
various colleges as psychological tests and finally admin-
istered as a verbal test by the College Board in 1926. A
mathematical section has been added to the original verbal
test in order to accommodate scientifically~inclined
students. Correlations o¢f this measure with college
guccess are greater than those of the latter with com-

prehensive examinstions.

31



CHAPTER IV
METHODS OF SELECTION OF STUDENTS IN THE
OEVEN EASTERN WONEN'S COLLEGES

80 far, this study has devoted itself to the
general problem of college preparation and college entrance
requirements. It has shown what steps have been taken to
standardize certain criteria used by the collsges in
selecting their student materisl. It now turns to examine
directly the activities of the colleges in relstion to
these changes, Treviewing the requirements of seven eastern
women's colleges in order to agscertain the trend in the

growth of their admission criteria.

Barnard College

Records for the first ten years' entrance re-
quirements of Barnard College are not available. In 1899,
however, admission was procured through Barnard College
examinations, or a Regents' diploma for Wew York State
candidates. The examinations covered [ifteen units of
work, a unit representing a full time course for the dura-
tion of a normal school year. =Zach candidate had to

submit a certificate of good moral character from her



school or a responsible citizen.l

In 1900, Barnard College was among those institu-
tions which voted to give up their own examinations and to
use only those of the Board.® It was not until June, 1902,
that the College Intrance Board examinations were zllowed
as substitutes for the Barnard examinations. A heslth
certificate was first reguired in 1914.

In 1922 the psychological test plus an
excellent school record in the reguired subjects
was permitted for students not attending the
New York State Regents' schools. Students not
entering on the psychological test were re-
quired to take the test for record only.

In 1930 the College Intrance Board scholas-
tic aptitude test was substituted for tge
Columbia University psychological test.

The 1952-33 catalogue of the college contains
four considerations which determine entrance, namely, the

school record, examinations (in fifteen units, or four

comprehensive examinations) or the aptitude test, character

and promise, and a hezlth record.? Although the Collasge
Entrance Board ratings are accepted by the college, the

passing mark is fixed by the Committee on Admission.

Lyary V. Libby,Secretary to the Committee on
Admission, Barnard College. Letter of October 28, 1932.
20.K.Lindsay,E.0.Holland,op.cit.,p.236.
W.Farrand,"The College Entrance Hxaminatlon Board," School
and uOGIEty XX1I (Wovember 14,1925).
Mary V. L1bby,op.c1t.
A4Rarnard College Catalogue,1932=-33,p.20.
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Seventy-five percent is considered the lowest passing mark

in the Regents' sxaminations.+t

Bryn Mawr College
The early entrance stipulations for Bryn Mawr
ineluded matriculation examinations devised and conducted
by the college and covering fifteen units of preparatory
work. The College Entrance Board examinztions were sub-
stituted for these from the date of the founding of the
Board, and the Bryn Mawr matrioculation examinations were
discontinued after 1926. Up to that time the candidates
had been allowed an option between the two.
The fifteen units requirement was raised to
twenty in 1906. The U. S. Bulletin of Education for 1913,
No. 7, states in objection, "The only college requiring
more than sixteen units is Bryn Mawr."®
When a college requires more than sixteen
units for admission, either the college
abandons the purpose of articulating with the
four-ysar high schocl or slse the term "unit’
is used in a different sense from that here
employed. How far this college abandons the
purpose of articulating with the public high
school may be seen from the fact that the
catalogue issued in May, 1911, shows that in
the freshman class of that year, containing 116
women, 97 received part or all of their prepara-
tion in special college preparatory schools or
by private tuition, and of the remaining 19 all

but & were prepa;ed by the Girls' High School
of Philadelphia.”

lBarnard College Catalogue,1932-33,p.18.
2C.D.Kingsley,op.cit.,pp.7-8.
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The college resumed the fifteen uniis level

in 1923,

The Board's Scholastic Aptitude Test was first

required in 1927.

The Bryn llawr Calendar of 1932 gives the follow-

ing information:

Admission to Bryn Mawr College is based upon
the candidate's record in the competitive en-
trance examinations and upon evidence, secured by
the college, in regard to her health, character
and general ability. All candidates are asked to
make an appointment if possible, for a personal
interview with the President or the Dean. I the
number qualifying for admission in a given year
is greater than the number of rooms available for
first-year students, the college reserves the
right to determine which of the candidates shall
form the admitted group.

All candidates for admission to the freshman
class must pass without qualification certain of
the matriculation examinations cenducted by the
College Entrance Ixamination Board.l

An official statement of the schocl record, a
health certificate and the principal's recommendation

complete the requirements.

Mount Folyoke College

Until 1919, admission to Mt. Holyoke was Dby
certificate and by the 0ld Plan examinations of
the College Board. Letters of recommendation
were considered together with the school records.

In 1919, admission by examination only,
went into effect. Since that time, we have
accepted the College Board examinations (both

1Bryn Mawr College Calendar,1932,p.29.
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Plan A and Plan B). We alsc continue to sccept
the Regents' examinations of the State of
New York. . .

In 1925, all candidates were required to
take a general psychological test which was
given here at the college and under the super-
visicn of our own instructors. Beginning in
1926, the scholastic aptitude test of the College
Entrance Examination Board was required. From
1926 to 1930 only one report was given on the
scholastic aptitude test--emphasis being upon
the verbal side or English. ©Since 19230 there
have been verbal and mathematical rstings on
these tests.l

Fifteen units are the required amount to be offer-
ed for entrance. It is now necespary for the candidates to
be at least sixteen‘year& 0ld, to have completed the
preparatory course required, and to have presented satis-~
factory evidence of good moral character and of physical
and mental fitness for a college course. The former
qualifications are evidenced by a2 school report and a
"statement from the school principal including an estimate
of the applicant's scholarly interests, special ability
snd character."2 The latter must be guaranteed by a
physician's certificate of health and vaccination, a

¢linical histoery and an oculist's certificate.®

lHarriet Newhall, Executive Secretary to the
Board of Admission, Mount IHlolyoke College. Letter of
August 10, 1932.

2Wount Holyoke College Catalogue, 1931-32, p.36.

9Tbid.,p.24.
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Radcliffe College

Radcliffe College entrance requirements have from
the Tirst conformed with those for candidates for the A.B.
degree from Harvard. The size of the college, according
to the Radeliffe College Catalogue for 1931-32, is limited
to 750 studentis. There are four types of requirements for
admission, namely: by examination under plan A, or old
type College Board examinations; by examination under plan
B, or compreliensive examinations; without examination and
by standing in the upper seventh of the graduating class
of = secondary school recognized by the college; and with-
out examination and by transfer from another college. ¥Not
less than fifteen units is accepted.

Fach individual application for admission

« o will be carefully reviewed; and much weight

will be attached to character, personality, and

promise, as well as to scholarly attainments.

Ordinarily a candidate for admission demonstrates

her fitness to do college work by her record in

the examinations conducted by the College En-

trance Examination Board, but students from

rural schools and in the far west and South who

have done their school work exceptionally well,

may be admitted without examination.

Smith College
As in the case of Mount Holyoke and others, Smith

abandoned the certificate method of entrance in favor of

lRadcliffe College Catalogue,1931-32,pp.120-71.
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the College Intrance Board examinations in 191¢.1

Smith now has two methods of admission. The
first includes official statements as to the candidates
health, moral character and fitness to do college work, the
satisfactory completion of the College Board examinations
"in a sufficient number of subjects to cover the fifteen
units required for admission“,2 and of the Scholastic Apti-
tude Test. The seoond method substitutes, in place of the
0ld plan examinations, four comprehensive examinations and
a secondary school record "meeting the fifteen unit en-
trance requirement and of sufficient high quality to
warrant the granting of permission by the PBoard of Admis-
sion for the use of this method of entrance."®

The college favers a personal interview with the
~candidate. "The Board of Admission endeavors to select
from the complete list of applicante those indicating the
grester promise of ability to carry college work success-
fully and become satisfactory memberg of the college

S5 wpe college reserves the right at any time

community."
to cancel the application of a student who in the Jjudgment

of the administrative officers lacks the maturity of

lz.%.Lindsay,E.0.Holland,0p.cit.,p.236. W.Farrand,
"The College Entrance LExamination Board," School and
Society,XXII.
Bulletin of Smith College,Catalogue Issue,
January,1932,p.41.
Ibid.,ppe43-44.
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character or the physical strength demanded by college

life."l

Vassar College
From its inception, Vassar College had entrance
examinations.

The opening of Vassar College was signif-
icant in-at least two general respects. It
proved the poverty and superficiality of the
education given in the ordinary school for girls.
The examinations for admission made clear that
the preliminary esducation, though high in aim
and earnest in effort, was confused, wasteful,
and barren. The content of learning was small,
the methods were without discipline, and the
result was inefficient. The opening of the
college also resulted in the establishment of a
system of preparatory education. The mission
of Vassar College in its first years was of the
highest consequence in impressing the importance
of orderliness upon secondary schools. It was
made plain that the preparation for college,
like the institution itself, was based upon
certain principles which were to be followed
without regard to the crude_opinions of parents
or the fancies of students.®

In 1905, the trustees of Vassar voted to limit
the student earolment to 1000.° "In 192° Vassar closed its
entrance lists, with the exception of & number of ‘honor

places’ until September, 1927." 1t was voted in 1923 to

lBulietin of Smith College,Catalogue Issue,

January ,1932,p.39.
" C.F.Thwing, A History of Higher TLducation in

America,pp5349-50. New York:D.Appleton and Co.,1906.
H.A.McKown,op.cit.,p.113.
41bid.,p.114.




restrict the number of students to 1150.t Competitive
admigeion was reguired of all applying for admission in
1928.°

The certificate method of entrance was given up
in 1919 in agreement with Smith, Wount llolyoke and
Wellesley, and the College Entrance Board examinations in
fifteen units of work were used exclusively. The new plan
examinations were reguired beginning with candidates in the
year 1929. The Scholastic Aptitude Test became requisite
in 1926.2

The credentials requested by the college now are
four comprehensive examinations, the Scholastic Aptitude
Tests, the school record, the recommendation of two teach-
ers and the high school principal, and a personal letter
from the candidate expressing why she chose to come to
college, and why Vassar particularly. "If she finds it
convenient to visit the college and feels ihat an interview
would be helpful to her"® the candidate is free to make an
appointment with a member of the Committee on Admission.
The minimum age is sixteen.

Vassar, among cothers,has "entersd into

1Bulletin of Vassar College,The Catalogue Number,
1931=-32,p+.3D, .
Christine Ramsey, Assistant Secretary,
Commitiee on Admission, Vassar College. Letter of August 4,

1932,
SBulletin of Vassar College,The Catsalogue Number,
1931-32,p.37.
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arrangements of affilistion with Jjunior colieges . . under=-
taking the development of junior colleges as branch
institutions."l Entrance requirements would be altered
for transfers from these institutions.

The college attempts to receive in membership
representatives from all parts of this country and foreign
exchange studeants.

Vassar College not only receives & small
proportion of its students from schools already
well represented on its registers, the value
of whose grades is known from full expsrience,
but it also has a special desire to receive
students from schools new to it and in out-
lying districts.?

For this reason it feels the necessity of "rely-
ing on a uniform objective test as a check for the school
record. "

We have not tried to evaluate mathematically
the various elements of desirability or to assign
quantities to different kinds of fitness. From
all the evidence before us, examinstions, school
records, letters of recommendation, etc., the
commnittee renders its composite judgment to
select the best material from the whole list of
competitors. Thus far we have not found any
great divergence between capable scholarship
and good vigorous gqualities of leadership in

lA.J.Klein,"Higher Education," Biennial Survey of

Bducation,1926-28,p.15. Washington:U.S.Gov't.Printing
Office, 1930.

2lielen Sandison,"#hat Should Be the Determining
Factors in Requirements for Admission to College Examina-
tions,"National HEducation Association Addresses and
Proceedings,1926,439.
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character. The membership of our committee on

admission includes the president, dean, secre-

tary of the committee on admission, and three

representatives from the faculty.1

Wellesley College

Wellesley College, opened in 18?5, instituted
special Wellesley College examinations in 1876. Admission
by certificate was permitted in 1880 in the czss of special
schools, but in 1919 this method was discarded in favor of
the College Board examinations, which had been accepted
since 1902. The new plan exsminations wers allowsd
beginning with the year 1919. The psychological examina-
tion given by the College Board was tried in 1926, and in
1927 the Scholastic Aptitude Test became a requiram@nt.g

The careful selection of candidates is necessary
to limit the total college membership to about 1500 stu-
dents. BSixteen years is the minimum age limit. Four kinds
of date sre required for admission: complete scademic
records from the secondary school attended, 2 "full
statement from the ‘school principal concerning the appli-
cant's intellectual ability, power of application, special

3

interests, circumstances, and character",” plan A or B

entrance examinations and the Scholastic Aptitude Test.

1§ .C.MeKown,cp.cit+yp+113. Prof.C.M.Thompson,
Association of American Collepes,Vol.III,No.3,p.155.
, 2Anne Wellin:cton, Secretary to_the Board of
Admigsion,_Wellesley College. Letter of July 22, 1932.
dWellesley College Bulletin,Calendar Humber,
1951"32,}3 1211
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Whenever possible, this information is supplementsd by =&

s |
e ang
Pesrsinal

ntervie

e
r.)

; with the candidate. "In choosing

students the Board of Admission congiders the graduval

growth of power, interesis in special fields of work, and

£
serivusness of purpoge nl
The followlng staﬁﬁmpnt from the cztalogue
of Wellesiey College is typieal of the health
reguirement in the women's colwegnb "h state-~
ment from the applicent's p
effect that ghe ig Ofgu“lCElTV sound and in good
health, together with a certificatle of succesa-
ful vaccination within five years, must be filed
with the board of admission before June 1 of the
Vear in which OW’%clOH ig sought. Yo candidate
can be reg df”@d a8 Tinally accepled until she
hag bheen given a u“orougn physlical examinastion
by the college medical staff. The college
reserves the right to reject any candidate if
the results of this examination in the opinion
of the medical staff, justify such action; or
to accept the candidate only on the understanding
that she will take five years to complete the
course.'s

The Colieges
The chgﬂges in enirance requiremsnts have been
shiown Tor each individual collsge. A series of tasbles
provides a means of compariscn of the colleges im rvegpect
to these changes. Table II1 is a tabulation of the early
requirements of all the colleges studied with the excep-
tion of Radcliffe. The variability of entrance reguire-~

ments may be noted in the special college exeminations,

lWelle sley College Bulletin,Calendar Number,
l931-32’ ﬂq‘jl ™
2H.C. McKown,op.cit.;p.105.
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TABLE 11X

EARLY REQUIRSMENTS FOR ENTRANCE
BY EXAWMINATION AND CERTIFICATE

College ! Ixamination ¥ Cert ¢ficate
Barnard . . Barnard College Or Regents' diploma
examinations

Bryn Mawr . Bryn Mawr matricula-
tion examinations

Mt. Holyoke 0ld plan examinations Certificate
(Barlier record un-
available)

Zeilth . » . {(¥o data) : Certificate
Vassar Vassar College Certificate
examinations
Wellegley Wellesley Collepge Certificate from
examinations, 1876 special schools,
. . 880

and the sttempt at accrediting special schoels in the use
cf the certificate method of entirance.

Table IV shows the gradusl amdoption of the

TABLE IV

YHAR OF ADOPTION OF THRE COLLEGH
ENTRARCE BOARD EXAMINATIONS

e ; 0id Plan A ' Scholastic
College Lxaminations Aptitude Test
BarTnard . 1902 1830
Bryn Mawr . 19061 L9277
¥t. Holyoke 1919 18726
SmitH e on=a 1919 (§¢ data)
Vagsar . 1912 1928

.‘Mﬁll‘.ﬁﬁlﬂy . 1 1902 1 195}6

e ol o

d examinations by all of the colieges

except Radcliffe, for which data were not obtained. While




Barnard, Bryn Mawr and Wellesley used the College Board
examinations in place of their own practically from the
inception of the Beard, the other three colleges less read-
ily accepted the Board examinations. Uniformity in admin-
istration of both the academic examinations and scholastic

aptitude tests has supplanted special college examinzations.

Table V is a comparison of entrance requirements

L —_— e ————_ — —  —  — — ———————

TABLE V
CNTRANCE REQUIREMENTS IN 1932

Colleges ' School 'C.E.E.B.'Scholastic'Character' Health
Record Lixams. Aptitude
Barnard. Required 01d or In place Letters Record
new plan of exams.
Bryn Mawr. Reguired Old plan Reguired Letter of Certifi-
principal cate
Mt .Holyoke Required Old or Required Letter of Physi-
new plan principal cian's,
pculist's
certifi-
catess
vaccins-
tion;
clinical
_ history
Radcliffe. Required 014 or Letters
new plan
or rank-
in-class
Smith. . Required 0ld or Required Official Official
new plan state- state~
ments ments
Vassar . Required New plan Reguired Letters Certifi-
cate
Wellesley Required 0ld or  Required Letter of Health
new plan prinecipal and vac-
cination
certifi-

caten
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of the seven colleges for 1932. The colleges are shown
to be fairly uniform in their demands categorically. All
require an official transcript of the school record,
examination by the College Iintrance Ixamination Board and
assurancss of good character and general fitness for
college work. In 1932 Bryn Mawr College was the only
college adhering strictly to the o0ld plan examination
method of entrance. All of the seven colleges except
Radcliffe require the Scholastic Aptitude Tests, although
in the case of Barnafd College there are alternative
metinods of entrance. Health occupies an important place
in qualifying a candidate for admission.

Additional plans for entrance, plans ¢ and
D are now offered by 3ryn Mawr, lMount Holyoke, Smith,
Vassar and Wellesley. The equivalent of plan D has
been in effact at Radeliffe for some time. The follow-
ing is the report sent out to the secondary schools which
submit candidates to these five colleges, explaining the
new planss

NEW PLANS OF ADMISSION

Bryn Mawr, Mt. Holyoke, Smith, Vassar, and Wellesley
announce changes in admission plans to be used experi-

mentally beginning in 1933, in addition to present plans
of entrance.

46



PLAN C

Candidates shall be allowed to take at the end of the
junior year the Scinolastic Aptitude Tests and two examina-
tions (not English) from the groups now required by Plan B.
On the basis of the results of these examinations, the
Scholastic Aptitude Teste, schools records, and recommen-
dations from the principal, provisional acceptance may be
given. Final acceptance will depend upon the results of
the remsining two examinations which are to be taken at
the end of the senior year and upon the school records of
that year.

A candidate who is not provisionally accepted at the
end of the junior year, may apply for admission by
examinations to be taken in the senior year under
any College Bosrd Zxamination plan acceptable to

the college she wishes to enter.

Candidates wishing to enter by Plan C should make
application to the Board of Admission on or before
May 1 of their junior year in secondary school.

PLAN D

Admission under this plan is on the basis of the school
records and recommendations and the Scholastic Aptitude
Tests. To be considered for admission by Plan D a candi-
date must have ranked, during the last two years of her
school course, among the highest seventh of a graduating
class containing at least seven studentis. 35She must have
covered the eguivalent of a standard four year high school
course which satisfies in general the reguirements for
approval under Plan B. Ungualified recommsndation of the
candidate by her school principal or headmistress is
essential.

Since gll admission is on a competitive basis, candi-
dates for entrance by Flan D cannot be guarantesd
admission. They may bvecome elegibls for admission
subject to the same conditions as candidates apply-
ing for entrance by examination. As heretofore,
final selection of &all candidates is made by the
Committee on Admission on the consideration of all
evidence, both personal and academic.

Bryn lMawr and Vassar announce that candidates
from schools remcte from the college and from
schools where the course of study has not been
specially designed to meet the College Zntrance
Examination Board examinations may use this
plan. Ordinarily candidates from the larger
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endowed academies and private preparatory schools
must enter by examination.

Mount Holyoke, Smith and Wellesley announce that
candidates from any school may be considered for
admission by this plan. These colleges, however,
will feel free to consider the geographical
distribution of students in the entering class
and the proportional representation from public
and private schools.

Regulations goeverning the administration of Plan D,
1. Candidates are elegible to apply for admission
without examination other than the Scholastic Aptitude
Tests, only in the year in which they first graduate
from a secondary school.
2., Candidates must register with the College Entrance
Lxamination Board totake the Scholastic Aptitude Tests.
S+ Applications should state specifically:
a. The number of pupils in the graduasting class.
b. The applicant's exact numerical rank in the
class.
4, Applicetions must be filed in the office of the
Secretary of the Board of Admission on or before llay
first in the year in which the candidate first gradu-
ates from a secondary school.

SCHOLASTIC APTITUDE TESTS

1 candidates for admission by any plan are now advised to
take the Scholastic Aptitude Tests at the end of the junior
year in secondary school.

March 22, 1933

With the rapid growth of the seven colleges,
restrictions have been gradually assumed regarding total
college enrolment. This has entailed not only more stirin-
gent and definite standards by which the gqualifications of
each candidate must be judged, but subtler investigation
of those qualifications. The colleges have employed

standardized tests o measurse scholastic ability and mental
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endowment, and uniform perscgnality-rating sheets for the
ugse of the school principals in recommending candidates.
They have attempted to weight the school records and
success in examinations on consideration of opportunity,
the individual's physieal health and emotional stability,
and to interpret the letters from the candidate and
friends in the light of what is already known from other
sources. When a college wishes conscientiously to select
the two or three hundred best fitted candidates from eight
hundred who have acceptably fulfilled 2ll the requirements
for entrance (as in the case of Vassar in 1952)1, the
problem has become a more subtly personal one and demands
movre sensitive tocls for execution. The colleges are
courasgeously trying to make this adjustment.

Personal character regulations have become in-
creasingly importent. At first they were interpreted
negatively, in that only candideates who were known to be of
2, bad character were excluded. The present requirements
are more positive, inveolving the analysis and evaluation
of specific traits.? These character traits, however,
are difficult to measure objectively. A makeshift until

cbjective tests have been perfected has been the personal

1H.K.MacCracken,Presiﬁent of Vassar College.
Interview in Indianapolis,March 16,1933.
2H.A.Kurani,op.cit.,p.29.
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interview, letters from the candidate and instructors whom
the candidate indicates, and the photograph of the appli-
cant. The qualities which these colleges desire to find
and are endeaveoring to discover through their ccllection
and interpretation of data are well defined by Helen
Sandison, Secretary to the Committee on Admission at
Vassar:

Intelligence; intellectual interests mani-
festing themgelves in aggressive curigsity and
independent pursuit rather than passive receptiv-
ity; adequate preparation both inm content and in
method of study for the more mature intellectual
work before them; health, bodily and mental,
adequate to the demanda of life in the organized
group.t

In considering admission to college we saw
that the old system of examination is character-
ized by impersonality and by almost complete
reliance on written material, which gives only
a ‘moderately satisfactory mesasure of the amount
of information in a restricted field possessed
by the candidate. The newer developments are
proceeding with tests of general and special
mental aptitude on the one hand, and towards
study and evaluation of the pupil's emotional
maeturity, stability and normalcy on the other.
The two avenues of progress have in common an
inereased interest in the individual student as
a character and as a personality. This fact
stands out in sharp contrast to the older concep-
tion which considered the student just so much
material passing thru and out of the college,
taking by aceretion what he could.?

lH.Sandison,OP.cit.,p.428.
2¢.Cc.Little,0p.cit.,p.267.




Summary

The admission requirements of the seven women's
colleges reviewed in this chapter have become more flexible
in stipulations regarding subjects submitted for entrance.
The colleges have gradually given up their examinations to
adopt those of the College Board. This latier tendency
toward uniformity is one of the significant steps in the
development of enirance requirements. Another tendency of
note is the fact that requirements are becoming increasing-
ly personal. Assurances of physical, mental and emotional
health are requested, and these factors receive more weight,
while examinations are given less consideration than
before. New plans of admission tend to dispense with the
academic examinations entirely, at the discretion of the

Boards of Admission of the various colleges.
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SUMMARY OF PART I

It has been ghown in Part I- that the chief
problem of entrance requirements has been the lack of uni-
formity in secondary school preparation and in the require-
ments themselves. In the middle of the last century, the
colleges sought to remedy the situation by permitting
greater flexibility in subjects offered for entrance by
examination. Later a system of accrediting made it pos-
gible for applicants from recognized schools to enter
without examination. The latter adjustment was abused, as
no reliable standard was set whereby schools should be
Judged. In conseguence, certain of them were accredited
for no better reason than the friendship between a school
principal and a college official.

With the collapse of the accrediting system and
the increasing demand for entrance to college, those
colleges adhering to the selective principle turned tec
national uniformity in entrance examinations, a vision of
Charles W. Eliot of Harvard and Nicholas Murray Butl-
Columbia, which materialized as the College Entra
Examination Board. This Board, functioning si-
hag served the colleges well, mainteining 2z

of scientific precision within its organ” o

automatically raising preparation on ’

level to a higher plane of quality



5%

The Board introduced comprehensive examinztions
in 1915 in an effort to eliminate "ecramming" in prepara-
tion. 1In 1926 the Board issued & test of scholastic
aptitude, thus standardizing the psycholegical tests which
individual colleges had administered. The Scholastic
Aptitude Tests now comprise verbal and mathematical sec~
tions, thus recognizing the literary or scientific
inclination of the candidate.

The seven women's colleges studied show in the
development of their entrance requirements both greater
flexibility in subjects recognized for entrance credit and
uniformity in entrance examinations and Scholastic Aptitude
Tests. A third development is the increasing personaliza-
tion of reguirements. To the school record and examina-
ticns are added a certificate of health, a photograph of
the applicant, letters of recommendation, and a personal
letter from or an interview with the applicant. All these
factors should give a complete picture of the candidate
and indicaye her promise as a member of the college
community .

The latest tendency observed in the study of
these colleges is manifest in admission plan D, which is
practically a reversion to the accrediting system. This
abandonment of the Board examinations, the colleges' most

gscientific measure for selection, in favor of an uncertain,



qualitative measure, is regarded skeptically. For were all
the criteria at hand permitted to function ideally, consti-
tuting as they do a complete picture of the candidate,
there would be nothing left for the colleges to desire.
That the colleges propose to dispense with the examinationse
signifies that there is again something undermining the
efficiency of entrance requirements. Tor an investigation

of the situation we turn to Part II- of this study.
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PART 11
CONSIDERATION OF THE PRLSENT FROBLEM

CHAPTER T
THE PROBLENM OF COLLEGE ENTRANCE

A good indication of the efficiency of entrance
requirements in selecting good college material is,
perhaps, student mortality. Helen Sandison speaks for
Vassar, quoting from the Dean's annual report for 1924-25:

'*For the last four years the rate of

academic mortality is remarkably low, a fraction

over one percent, in & college which closes the

year with 1120 students enrolled. . . . failures

arise from lack of purpose or from some diffi-

culty in soecial adjustment, and almost never

from lack of mental ability or of technical

preparaticn in the student.'l

A recent study has revealed that at Vassar the
degree to which academic difficulties are influential in
causing student withdrawal is greater than in other colleges
for which comparable data were obtained; in other insti-
tutions, academic difficulties appear not to be the
chief factor.?

In 1924, 336 students entered the freshman
class at Vassar College. Ninety-one withdrew

before graduation. The reasons stated offi-
cially were as follows:

11 .8andison,op.cit.,p.428.
2V.Pope,op.ci .,p.4§.
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Deficient scholarship, withdrawal required - 24
Unsatisfactory scholarship, withdrawal advised-13
Harriage - 11

Family reasons - 10

Health - 9

Transfer to other colleges - 9

Discipline - B

Discontent - 6

Foreign study - 1

Death - 2

Uncertain - 2.1

The same study indicates that of 331 freshmen
entered at Vassar in 1925, thirteen transferred to another
class and ninety-two definitely withdrew.? Mortality for
subsequent classes confirms the loss of approximately one-
fourth of the original class to be usual. Certain with-
drawals are unpredictable. But it would sesm reasonable to
expect efficient tests of entrance to eliminate the
majority of withdrawals, particularly those caused by
deficient and unsatisfactory scholarship, discipline and
discontent.

» Colleges' failure to predict with accuracy

is seen, in retrospesct, to have withheld educa-

tional facilities from those excluded candidates
who might have succeeded had they been given the
opportunity. On the other hand, from the point
of view of the individual, it is =2 dubious
privilege to be permitted entrance only to meet
with consequent chagrin, sense of inferiority,

physical breakdown, intense bitterness, or the
choosing of an easier way as soon as difficulties

1V.P0pe ,Op -Cit . ’Ppo45""46 .
2Ibid.,p.19.
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are confronted. « . « The writer has found that

such iases are by no means rare at the present

time. :

The problem of college entrance has been dis-
cussed by many interested in education. They have seen the
need for investigation and revision of methods of prepara-
tion and of entrance. C. C. Little writes:

Something needs a complete and fearless

~disinfection and airing when more than one-third
of the students entering as freshmen in our
colleges fail to return at the beginning of the
sophomore year. These are actual conditions and
not theories.=2

There has been a strong sentiment for more flex-
ible entrance requirements as a solution. Douglass
recommends more flexible requirements, and that a study of
high school subjects be made to determine which contribute
sufficiently to success in college to warrant their requi-
sition as entrance subjects.

One cannot but be impressed with the
certainty that thousands of able and a consider-
able number of outstanding minds have been
barred from attending college or university by
the administration of worse than useless means
of selecting college entrants.d
The Carnegie Foundation for the Advancement of

Teaching has approached the problem of college entrance

from the standpeoints of both the college and the school,

1V.Pope,oP.cit.,p.B.

20.C.Little,0p.Cit«,p.23.,

H.R.Douglass, "Selecting Good College Risks,"
School and Society,XXXV (January 30,1932),146.



particularly urging upon the college that low and uncertain
requirsments ars one of the chief csuses of college in-
efficiency and at the same time demoralize the high school
and retard the development of four-year high schools.l But
the history of the last forty years shows thal in making
college entrance requirements more highly selective,
educators committed a grave injustice against the student
in their concern for the machinery whose only reason for
being is his benefit. Their belief was that by this
gesture secondary school stsndards automatically would
attain a common degree of excellence. Apparently they were
not concerned with the wealth of student material which
would inevitably be lost to selective colleges in the proc-
aess of this adjustment, or with the length of time
{(unending as yet) necessary for such a transformation.

The fundamental attitude is that the college
should not impose its standards upon the junior
college or the high school; that the senior high
school should not attempt teo dominate the Junior
high school or the elementary schoolj but that
there should be integration of the work and a
mutual understandingz of the problems. The
schools are separate units, but the pupil who
pursues his way through them is one; and since
the schools are there for his benefit . . . it _

is proper that they should serve his purposes.-

The adjustment of parts, eaclh of which has
a separate legitimate function, calls for a

1C.D.Kingsley,op.cit.,p.5.

EC.A.Jessen,“Secondary_Educatisn." Biennial
survey of Education,1928-30,p.14. Washington:U.BS.Gov't.,
Printing Office, 1930.
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relationship that cripples none of the parts.
But the relationship commonly existing between
high school and college cripples both. The
problem is a broad one, but the solution depends
to a considerable extent upon the amount and
FPlexipility of college entrance requirements.l

One of the seven items listed as chief obstacles
to changes in secondary school procedure, on responses from
275 principals and high school inspectors attending the
1931 sessions of the Horth Central Association, was the
statement of college entrance requirements in terms of cer-
tain patterns of units rather than in general measures
of ability.?

Elliott of Purdue accuses the colleges of compla-
cency in respect to such problems:

Higher education resists more than any other
humen institution, save perhaps the church, the
forces that would produce fundamental changes.
While we of America make great show of our
modernity, in reality we are content to accept
and to practice ancient operating habits. We
retain the old machines of life and of educa~
tion, apparently, because we have lea§ned to
like their jarring and their rattles.

Kurani expresses the opinion, as a result of his

study of almost three hundred colleges in America, that the

solution of the problem of cecllege entrance lies with

1C.D.Kingsley,0p.cit.,p.5.
27 .B.Edmonson,"The Newest Crisis in Education,"
North Central Association Quarterly,Vol.VII,No.l (June,
1932),18.
! 3E.C.Elliott,Problems of College Fducation,p.4l.
Edited by Earl Hudelson. WMinneapolis:University of
Winnesota Press,l1928.
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better teaching in the senior high school and freshman year

in college.

A higher degree of professional attainment
combined with attractive personality in the
teachers in charge of secondary school and first-
year college courses would do much to solve this
vexing problem of admission to college, for it
is essentially these gualities that draw out the
best in a young mind1 and inspire it to higher
and higher endeavor.

The teacher, Kurani writes, not a battery of
tests, knows whether or not az child is prepared and capable
to pursue college work.

Fundamentally the decision relative to the
student's ability to pursue college work rests
with the teacher: he sets the examination
questions or awards the certificate; he influ-
ences the student's attitude toward his studies
and helps develop in him certain habits of work.
Investigations of college entrance and college

success show that one's intelligence alone is not a guaran-
tee of one's future use of it, that one's past record alone
does not assure future conformity to that record, that the
list of high school subjects and grades does not intimate
how one studied, or one's personality and good character
alone how one will be able to meet the college situaticn.
The school record showing the student's background, the

examinations showing how one attacks ome's work, the

intelligence test indicating one's native powers, letters

%H.A.Kurani,op.cit.,p.24.
"Ibido ,P-58.
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of recommendation revealing one's character and personality,
and certificates of health are all factors which, Tunction-
ing together, should have greater predictive value than any
single factor or any number of thege factors to the exclu-
sion of certain others. MacFhail dces not regard one test
as adequately informative but stands for the battery of
measures as & relisble method of selsction: "It is very
evident « . « that there is no single test or criterion
that can accurately estimate a candidate's fitness for the
academic work required in college."l

These few opinions from representative sources
testify that the problem of college entrance is a real one
erying for correction. C. C., Little has recorded & vision
which is worth setting down. It is given at the conelu-
sion of this chapter because it represents the recognition
of personal factors, which are the latest to receive
special emphasis in the selective machinery.

The entrance requirements of the future

will undoubtedly include =as their most important

features a measure of the student's emotional

maturity and balance; a measure of his general

mental ability and of his particular aptitudes;

and evidence that he has acquired sufficient

fundamental subject matter or informational

material with which to build.

The present type of written subject-matter
examination will, of course, continue to con-

cern itself merely with testing the extent of
the student's information. Research in the two

1, .H.MacPhail,op.cit.,p.154,
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other fields will develop, in all probability,
several experimental types of tests whiech will
be used over a period of years. On the records
mede by the students themselves further changes
in procedure will be based. The whole process
will undoubtedly become one of much more human
interest and cooperation between parent, student,
secondar{ school, and college than it is at
present.
Summary
If the opinions of educators quoted in thie
chapter were pooled, the conclusion reached would be that
the problem of college entrance will find its solution inm
flexibility and high standards in entrance requirements,
in better preparation on the secondary school level and
more careful teaching of college freshmen, the whole ad-
Justment being effected by a broader realization of the
gituation and a greater degree of cooperation among
parents, teachers, students and cellege officials. The

reasons which are to be found for these opinions are

presented in the chapters following.

lc.c.Little,0p.cit.,p.28.




CHAPTER II

THE COLLEGE BOARD EXAMINATIONS AND
SCHOLASTIC APTITUDE TESTS

It is said that the worth and importance of a
reform is indicated uy the amount of disparagement it
suffers at its inception. If this were the only claim of
the College Entrance Board examinations, it would neverthe-~
less shed considerable glory upon their authors.

E. L, Thorndike began immediately to test the
predictive value of the examinations with reference to
Columbia students entering in 1901, 1902 and 1903, and his
findings were very discouraging to friends of the stand-
ardlzing movement. His report states:

The important facts concerning the rela-
tionship of success in entrance examinations to
success in college work . . prove that we cannot
estimate the latter from the former with enough
accuracy Lo make the entrance examinations worth
taking or to prevent gross or intolerable
injustice being done to many individuals.l
He continues, "Of the dozen students who ranked

highest in entrance, some were in the lowest fifth of the

class by junior year.": It is interesting to observe that

1%.L.Thorndike,"The Future of the College In-
trance Examination Board," Educational Review, XXXI
(1906),472.
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this corresponds to a recent experiment at Vassar in which
thirty border-line cases which were admitted on trial not
only made good but achieved some representation in the
upper tenth of the class.l

The weakness in the old plan examinations was
readily discermed by Thorndike when he said,

If a student who fails in his first trial of
an examination gets a vastly different mark a few
months or even a year later, it is clear that the
examination in so far does not test capacity so
much asg the carefulness of the coaching or the
diligence of the candidate's cram.=

The entirance marks often utterly misrepre-
.sent the fitness of a student for college work.
For instance, there were ten men out of the 130
who in their junior year got A (the highest mark
given) in at least five studies. Their average
marks at entrance were in some cases in the lower
tenth of the 130, barely above the passing mark.
« « « there is every reason to believe that of
those students who did yet worse in the entrance
examinations and so were shut out, a‘fairly
large percentage would have done better in gol—
lege then & third of those who we admitted.

A. D, Whitman in a study (1927) of 3318 students
from selactive colleges found that the entrance examina-

tions appear to be about 50% less uniform in their power

1lg.N.MacCracken, President of Vassar College.

Interview én Indianapolis, March 16,1933.
“E.L.Thorndike,op.cit.,pp.472=-73.
51bid.,p.473.
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to predict the qguality of work of a student in his freshman
year in college than the school marks .t

W. M. Proctor, a member of the University of
Minnesota's Senate Committee on Education, has
said of the College Entrance Examination Board,
"This system is weak because a- Ho single exami-
nation gives a fair sampling of the candidate's
knowledgze, b- It is not objective.' . . . It
would not be wise to claim that . « the low
corrslations between examination scoress and
college marks proved that the College Zntrance
Tixamination Board was of no value, but it would
be stupid to hold, in the face of existing
evidence, that its examinations provide a com-
pletely satisfactory test of fitness for
admission.?

In their Burvey of College Hxaminations C. C.

Weidemann and B. D. Wood maintain that:

The quarter-century experience of the Col-
lege Entrance IExamination Board has definitely
shown that with the most careful consultation
among readers, variations still occur in the
score of subjective examinations; without such
consultation the varistions inevitably approach
chaos .o

LEven though the readers attempt to adhere to
certain standards in marking the Board examinations, the
variations in teachers' marks seem inevitable,

A study of Yale students by Crawford and Burnham

reports that selection based upon the examination scores

1A.D.Whitman,The Value of the Examinations of the
College Entrance Fxamination Board as Predictions of
guccess in College,p.56 New York:Columbia University
Press,1926.
20.C.Little,0pecit.,p.20.
5Ib1d.,p.19.
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alone is unrelisble, but when coupled with other esvidence,
affonds a fairly reliable index of each candidate's educa-
tional possibilities,t

Yet the evidence . . . . indicates that
neither the general averages on such examinations
(as measured by correletions with freshman aver-
ages) nor grades in individual examination
subjects (as correlated with freshman marks in
the same subject) have more than a meagzre
validity. . . . This statement does not imply
any criticism of the College Board or the
examiners themselves. The difficulty lies rather
with the manner in which grades on such examina-
tions are often interpreted, and in particular
with the tendency of colleges . . . . to accept
the evidence at face value.-

It states further that, using all the other
measures except the Board examinations, the prediction is
almost a8 good as when they are included. All the faciors
yielded a positive correlation of .71 (29.6% better than a

guess), while all but the Board examination averages

amounted to .69 {27.7% better than a guess).® The lack of
reliability both with the freshman year marks and with the
examinations themselves might zccount for the low correla-

tions to be found betwesn them.%4 The study coneludes that

lA.B.Crawford,P.S.Burnham,"Entrance Ixaminations
and College Achievementi," BSechool and Society, XXXVI
(September 17,1932),384.

“A.B.Crawford,P.5.Burnham, "Entrance Examinations
and College Achievement, "School and Society, XXXVI
(September_10,1932),344-45,

Sivid.,348

45 .B.Crawford,P.5.Burnham,op.cit., School and
Society,XXXVI (September 17,1932),383,
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the examinations "fail to afford a satisfactory index
either of an Individual student's all-round scholastic
promise or of his specific competence in particular sub-
Jjects of study," and that possibly the "direct influence
upon school standards is 211 that we can reasonably expect
standardized examinations to accomplish."t

A list of eleven arguments versus the use of ex-
aminations for admission is presented by Kurani, as

follows:

1. They overtax the nervous system of
growing students.

2. They are inadequate and cover only one
of many requisite qualifications.

3+ They test memory rather than ability.

4. They test knowledge and not appreciation.

5. They encourage cramming.

6. They minimize the true conception of
learning.

7. They introduce the element of gawmbling
into education.

&« They lend themselves to injustice to the
student.

9. They inflict a heavy burden upon the
college.

10. Any more effect examinations may have
can be obtained otherwise.

11. Their prognostic value is uncertain.?®

A twelfth might be added--that they determine a
gtudent's whole future by the results of a few hours of
work which are conditioned by many factors besides a
student's knowledge and his ability to handle his materi-

al well.

lA.B.Crawford,P.S.Burgham,op.cit.,Scho d
Societ: ,x;x¥‘i ESa fember’17,1032) 3087 A
‘H. .Iurani,oP.c{t.,p.ﬁl.
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This unfavorable comment is corroborasted by
Drake's study of selective measures, in which he says:

Hope for improvement in predicting college
success seems to lie in extensive experimentation
with new instruments and methods, rather than in
intensive statistical treatment of results.

Teats of Tactors other than intelligence that
condition the achievement of college grades
either will have to be highly objective and re-
liable, or else they will have to be far more
gubtle than the aubiective measuring instruments
we have been using.

Investigators have found something to say for the
standard tests, and especially since the introduction of
the comprehensive examinations, which theoretically (though
not practically) have eliminated the benefits of cramming
and hence one of the chiel objections tec the examination
system. Kurani lists favorable arguments as follows:

1. Examinations stress and determine ability
to possess knowledge, to use knmowledge, and to
produce it on demand.

2. They require comprehensive grasp of a
subject studied over a period of time.

3. They enable the college to define its
standards more accurately.

4, They influence the schools to maintain
high standards.

5. They are good trainimg for life.

6. They make the student self-reliant.>
Crawford and Burnham add that they clarify the

task set for both the school and pupil, hold both pupil and
teacher to at least a certain level of achievement, serve

in some measure as a guide to instruction, and encourage

lc.A.Drake,op.cit.,p.51.
?H .A.Kurani gp.CIt:?p.: .




the pupil to cultivate the ability to organize his thought
into intelligible, written discourse,l

To those who protest that the examination gues-
tions are beyond the capacity of a high school pupil,
Wilson Farrand replies:

The Board has no standards of its own. It
is simply the instrument which brings together
representative groups who in cooperative action
frame requirements, set papers, and interpret
results. . . They are primarily the standards of
those who are closest to the problem.

+ » =+ » & Vary large proportion of the
secondary schools of the country have not attain-
ed a sufficient degree of thoroughmness in their
work, and have not a sufficient comprehension
of what is needed for success in college to make
the record of their pupils an adequate criterion
of preparaticn for college work. . . . in our
better schools the examinations have proved an
incentive rather than a hindrance, and have
raised rather than lowered the standard of
attainment. A fair examination is no hindrance
to good teaching. It does restrict undue free-
dom, and it is a check to vagaries, but at the
same time it is an incentive to thoroughness,
and with a good teacher the examination is an
incident rather than an end.g

In any eveni, the College Entrance Board examina-
tions have had their effect as standard-raisers:

The great need of the secondary schools of
today is the establishment of adequate standards
of attainment. Their great weakness is sloppi-
ness and superficiality; their grest need is
thoroughness and genuine mastery of the subjects
taught. It is my deliberate conviction that the
strongest factor in the improvement of our
secondary schools in the last twenty-five years

lA.B.Crawford,P.S.Burnham,Op.cit.,School and
Society,XXXVI (September 17,193%2),383.
“W.Farrand,op.cit.,p.10.
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is to be found in the standards set znd maintain-
ed by forward and upward-looking teachers working
through the agency of the College IEntrance
Examinstion Board.

The influence of the Board led tc a larger
use of written examinations as periodical tests
of progress. There can be no doubt that such
tests constructed by experienced examiners and
administered under suitable conditions help the
young to organize their knowledge, to think with
greater precision, and to employ lasnguage more
acceptable from the point of view of good usage.?
In 1926 Helen BSandison reported the findings of a

study made by the English departments of Smith, Wellesley,
Mount Holyoke and Vassar.

« « «» the results of the investigation were
strongly suggestive of the conclusion that the
examination grade at least in the upper registers
is a more reliable index than the school grade of
performance in college.?

In his study of the first-yesr college marks for
3318 students of Columbis, Harvard, Mount Holycke, Smith
Princeton, Wellesley and Yale for the years 1920-21, A. D.
Whitman found that the predictive value of comprehensive
examinations in shfjects such as French sxceeded that of
the school record. He attributes this to the fact that in
thie subject "habits and information gained in the high
school continue to be of direct yalue in college."? He

found also that the old plan examinations were the least

ly.Farrand,op.cit.,p.11.
2T.S.Fiske,op.cit.

34 .8andison,op.cit.,p.428.
4A.D.Whitman,op.cit.,p.56.
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valuable of the measures studied, but that the comprehen-
sive examinations were more accurate as predictive devices
than school records for students from unselected public
and private schools, except in mathematics, where the two
means of prediction were of equal value.

Potthoff's study of the relation of certain
deficiencies to college success found them often directly
rel=ted to success or failure in college work.

The deficiencies include: slow rate and poor
comprehension in reading; inability in the funda-
mentals of English composition and arithmetic;
inadequate foundation in high school subjects,
such as history, algebra, and foreign languages;
and poor study habits. Many of these facts are
not revealed at all by the high school average.l
The College Board examinations reveal in part, at

least, the lack or presence of these deficiencies and make
up for the inadeguacy of thes high school record in this
respect. But it is not difficult to imagine an equally
efficient way of obtaining this same information, eliminat-
ing the strain which devolves upon the candidate through
intensive preparation for the examinations and the expendi-
ture of time and money for the maintenance of the stand-
ardizing body itself. The school record, according to

Farrand, should indicete ground covered and methods and

results of study, while the.comprehensive examinations

1E.F.Potthoff,A Statistical and Analytic Study of
Selective Admission of College Students,p.255. Unpublished
thesis,University of Chicago,1928.
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should show how the work has been done.l Other things
being equal, the latter should be practicable. But other
things, as many educators can vouch, are not egual for stu-
dents facing the examinations, and the value of the
examinations as typifying the individusl's gualities as a
scholar is therefore questionable.

A principal of a prominent western high school
who has had many years' experience with the Board examina-
tions has written protesting against the academic
examinations. Under this plan B, he wrote,

+« « the colleges often fail to get outstand-
ing students, as these have failed to tutor or

'dig' for College Intrance Examination. I

believe that a pupil who ranks very, very high

in our senior high schools, and at the same

time is able to take her place in the extra-

curricular life of the school, showing a very

high type of development, will make a much better
student at Vassar or some other college than one
who gets there by being sent through one of the
preparatory schools that seem almost necessary
for many studentis to pass the College Board

.Examinations.

This is representative of numerous similar state-
ments which have been made by public school teszchers who
attempt to compete with the private institutions in
preparing their pupils for selective colleges. The conten-

tion is that the private schools spend a great amount of

Ly .8andison,op.cit.,p.430
2A Secondary School Principal. Letter of
Janvary 10,1933,
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time in preparing their pupils to hurdle the entrance
sxaminations, using copies of past examinations to advan-
tage. Public schools as a rule cannot give special
attention to candidates for the Board examinations. But
the pupil who receives a well-rounded education in a public
school, who is a leader scholastically and socially, will
not rank so high in the examinations as her private school
competitor and student equal, her preparstion for the
examinations having been lesgss extensive or even non-
exigtent.,. In the examinations she may appear-to be inferi-
or to the second-rate pupil who has by dint of private
school drill managed to gein acceptance to & selective
college. These differences among secondary schools in the
amount of preparation made for the examinations constitute
the chief drawback in the use of the examinations as an
entrance criterion. The intellectusl powers of candidates
cannot be compared when in some cases the examination
represents a student's independent thinking and in others
the reflection of a teacher's ideas and coaching. This is
not a fault inherent in the examinations but in the use,
or rather the abuse, of them.

With such conflicting opinions and with research
substantiating either case, one cannot pass judgment on
the College Entrance Board examinations. It is as yet

undecided whether they are more or less beneficial than
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detrimental, whether they are just beginning or long past
their period of usefulness. Until some method of measuring
the losses through elimination by examination of really
first-rate but temporarily ill-conditioned student material
is attempted, it cannot definitely be said that the examina-
tions are a complete failure. But while it is known that
they are not absolutely reliable for the individual case,
neither can they be called successful.

The addition of plans C and D to the admission
regulations of Bryn Mawr, Mount Holyoke, Smith, Vassar and
Wellesley, similar plans to which have been in operation at
Radeliffe, is a aign that the colleges are considering the
examination less and less as a reliable measure of individ-
ual scholarship. Their acceptance of the New York Regents'
examinations in substitution depicts their willingness to
recognize preparation by schools conforming to a common
standard. Of this there can be no doubt: as long as therse
remain school standards which are variable or uncertain,
the colleges persisting in the use of these standard
examinations will unavoidably continue to migjudge a number
of applicants and to lose valuable student material. But
this is of equal certainty: without this eriterion (the
examinations), the slight predictive value of the factors
in selection is diminished. When the best possible predic=-

tion with all factors contributing is only thirty percent
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better than a guess, the colleges are not justified in

discarding any one of these factors.

Scholastic Aptitude Tests

Intelligence tests are usually dbrought into play
when there is no other record available by whiech to jﬁdge
an individual's capacity to achieve. Becaugelthe other
eriteria pertaining to college entrance could not be depend-
ed upon fully to reveal capacity for scholastic achisvement,
the Scheolzastic Aptitude test came to be included in the
battery of tests prepared each year by the College Entrance
Examination Board.

Barly correlations of aptitude tests with college
gsuccess were not too encouraging:

At Smith College for the classes of 19235 and
1924, the intelligence examinations did not
correlate as highly with first semester grades
(.40) as did entrance examinations (.46) but
attention was drawn to the fact that the mental
tests were only about forty minutes' duration as
against twelve hours required by the New Plan
examinations and fourteen hours for the 0ld Plan
examinations., It was found true, moreover, that
"the correlations for the intelligence examina-
tion are much better for the majority of the
individual entrance exasmination subjects.' It
was found true, too, that a combination of
records on intelligence and entrance examinations
give criteria which 'in every group correspond
more closely with college grades than do the
entrance examination grades alone.'l

Pope's study of student mortality concludes that

1A.H.MacPhail,op.cit.,p.59.



nigh intelligence scores were significantly present in the
graduating group as opposed to withdrawal groups.1

According to MacPhail, high school records are
somewhat superior on the whole to entrance examinations for
prognostic purposes, and for these same purposes intel-
ligence tests are as valid as either high school records
or entrance examinations.?

There are protagonists for the intelligence sxam-
ination and the school record as the sole basis for'
entrance:

At least fair preparation as indicated by
reasonably good matriculation standing is neces-
spary for high college scholarship. It is evident
that suceess depends upon both sbility and
industry.?

A Study of Some Factors in College Succegs by

Omwake? found that abstract intelligence plus the high
schiool record was the begt criterion of collsge success.

In September, 1931, the University of Southern California
inaugurated a three-year experiment with z group of seventy
entrants to measure the validity of testsof scholastic

aptitude and of high school grades as entrance criteria

ly.pope,op.cit.,p.39.

2A. H.llacPhail,op.cit.,pp.51-52.
SC.A.Kellogg,“Relatlve Values of Intelligence

Tests and Matriculation Ixaminations as Means of Estimating

Probable Buccess in College," School and Society, XXX

(December £8,1929),896.
4Unpublished thesis, George Weshington Univer-

Bity,1929.
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for admission to collesge.l In their study of Yale stu-
dents, Crawford and Burnham reporited that academic predie-
tion by the first (BEnglish)} aptitude test correlated .55
with the averace of the students' individual grades in
Engligh and history; while the mathematical aptitude test
prediction correlated .66 with the average of his grades in
mathematice and chemistry. The addition of marks in the
College Board examinations in these subjects added but .01
to each correlation.?

The predictive wvalues of the psychological tests
given by the individual colleges prior to the introduction
of the Scholastic Aptitude Test was inferior to that of the
latter. In the case of Vassar, the correlation wes below
.40 and the entrance records of Board examinztions.d

Measurements of capacity to learn, such as
those obtained with the Psychological Examina-
tion, do not correlate with college marks for
gseveral reasons. In the first place, the tesgts
measure other capacities, as for example,
training and experience, 1ln addition to intel-
ligence, and they measure the latter by a method
which is indireet in approach, limited in scope,
and more or less inaccurate in its results. In
the second place, zchievement in college work
depends in part upon factors other than native

intelligence, such as esarlier educational
preparation, appliecation, industry, ete.?t

l“ExPerimental Entrance Program st the University
of Southern California," editorial,Bchool and Society,
XXXIV {August 15,1931),222.
2A.B.Crawford, P.§.Burnham,op.cit.,3chool and
50cietg,XK§v1 (September 17,1932),378.
H.Sandison,op.cit.,p.429.
4E.F.Potthaff,ap.ait.,p.gﬁég
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The aptitude tests, like all other tests, suffer
the distortion through the emotionsal condition of the
person tested. Most persons, writes Clark H. Hull in
Aptitude Testing, lock upon tests as ordeals and are conse-
quently emotionally disturbed during the testing.

= « « po8sibly the pulse rate or the blood
pressure (or both) may be employed to correct
these disturbances to a useful degree. Indeed,
it would not be surprising that aptitude tests

of the future should include pulse rate and

blood pressure as_regular components, largely

for this purpose.

Another objection to the psychological tests is
the poesibility of coaching. Although the Board attempts
to remove this chance by giving every candidate a sample
copy a Tew days before the actual testing, the taking of
the tests which is permitted for juniors in secondary
schools provides them not only with a second chance but
with such benefits as actual practice lends to subsequent
periormance.

The shoritcomings of the Scholastic Aptitude Tests
may be enumerzted as follows:

l+ Those inherent in all examinations.
2. Those inherent in all tests which measure

through a medium which is itself variable for

the participantis.

15.155. New York:World Book Co.,1928,
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5« Those present because of the comparative

newness of the ftests.

. Summary

A critielsm of the academic and psychological
examinations of the College Entrance Ixamination Baard may
be made as follows:

l. Their flaws are those inherent in all
examinations.

2. They are the only methods of entrance
employed by these colleges which approach scien-
tific exsactness, and hence they should not be
discarded.

3. The variability of preparation for the
examinations by secondary schools renders the
results of the academiec examinations unreliable
for the individual student. If he has had
opportunity to "cram" or "dig" in preparation
the examination results will be better than they
would have been had he depended only upon his
general school background.

4. Because of item 3-, it is important to
the value of the examinations that they be used
only as supplementary evidence to the facts known
about the individual and the schoel from which

he applies.
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3. As the Scholastie Aptitude Tests corre-
late highly with college success and provide an
indicator of the student's "bent", literary or
scientific, thus affording a valuable instru-
ment in educational guidance, they should be

included in the battery of tests.

&1



CHAPTER II1
THi SCHOOL RECORD AND PERSONAL FACTORS

The high sechool average, as a measure of
earlier schiovl achievement, also has certain
limitations. Ordinarily marks are very inaccu-
rate because marking standards are highly
subjective and vary greatly, and because the
merks are given in such a way that the teacher's
prejudices and personal feelings toward the
student may play a considerable part. The mark
also represenis only a very general, and a very
limited mezsure of achievement. It gives no
indication of the specific mastery of these
gpecific items.}

Marks vary in meaning not only within the school
but among scheools:i

In spite of standardization and accrediting,
everybody knows that the character of the product
of high school varies considerably. It would

. peem desirable so to arrange records that each
high school might be measured in termg of the
records of its students in college and that the
results be furnished in one form or another to
the high school concerned. This is done by some
institutiong and the results have been remarkably
beneficial .*

Pope found relative rank-in-class significant in
predicting college success. Crawford in hies Yale report
explaing the system of selection on the basis of rank-in-

class data which is secured from the majority of

1g.P.Potthoff,0p.cit.,p.255. |
2A.J.Klein,Problems of College Bducation,p.30.
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contributory schools. Whenever a student's rank in his
school class is reported, it is transmuted to its equiva-
lent value on a standard scale. This standard scale has
been adjusted by two methods: 1. it is based on the
analysis of aversges and standard deviations of Scholastic
Aptitude Test scores made during the last few years by
candidates from a large number of high and preparatory
schools, and showing geograpnical and school differences;
and 2. it is based on special comparisons between Yale
records of students from different schools, which have been
made in all cases where the individusl school groups are
large enough to yield reliable data.t
By the use of these largely empirical

methods, which have been revised each year on the

basis of added experience, the correlation be-

tween school records alone, and college grades,

for the class as & whole, has been raised to

approximately .63. . . . Similar procedure has

been followed in respect to students'® averages

on their entrance examinations.l

Although perkaps not with such statigtical exact-
negs, the women's colleges which have been observed in this
study follow a similar course of procedure. They look
with favor on candidates from schocls whose reputations
are well established. The mere fact that the basis for

this judgment is empirical suggests its questicnable reli-

ability. The personal equation which enters into high

lA.B.Grawford,”Forecasting Freghman Achievement,"
8chool and Society,XXXI (January 25,1930),128.




school marking and which has little exereise in imper-
sonally-conducted college classes can by this method of
selection eliminate a really good student. The added
consideration that school populations, school teachers and
school practices are subject to change, and that a perfect
school record may denote anything from the work of a
"grind" or plodding student to that of a genius should be
a warning in the use of such a measure.,

But tempered with supplementary information, the
high school record is doubtless of great value. BSpeaking
of the examination and school record, Kursni says:

These two methods harmonize rather than
clash with each other. In order to be of greater
value the ine method should be supplemented by
the other.

Crawford and Burnhem found that at Yale the
freshman averages consistently correlate better with the
secondary school grades than they do with the College Beoard
examination averages.

The school record seems to be the most im-
portant single factor in prediction of freshman
scholarship, and there would seem to be little
reason for giving primary consideration to a less

patisfactory index, such as the College Board
data alone, when better measures are available.?

Johnston reports in Problems of College Edueation

that "in all of our later studies we have never found

Ip.A.Kurani,op.cit.,p.23.
2A.B.Crawford,P.S.Burnham,op.cit.,School and
Society,XXXVI (September 10,1932),345
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reason to change our opinion that the degree of success in
secondary work is the best single criterion of success in
college."Ll
The chief flaws in a system of entrance which
includes the school rscord are the facts thats:
1. School standards of scholarship vary.
2. Teachers' marks vary.
3. Any criterion representing the general
quality of graduates from a certain high school
may be typical of the whole school but not

necessarily of a particular individual.

Personal Factors
The problem of education is a2 human problem
and should be treated throughout with the human
relationship. Indeed, it is a reflection on
education if colleges allow a condition under
which business, supposedly inhuman and cold,

acts more on the personal basis and places more

emphagis on personality than higher education

does.

Thers are many reasons way the colleges should be
interested in personal factors. When they must Jjudge
nundreds of applicants, many of whose impersonally tested
and tabulated qualifications bear a striking resemblance,
their only recourse is to personal interviews, photographs,

health certificates, letters of recommendation and the

1J.B.Johnston,Problems of College Education,

- 35-
Pt QW.E.Slater,"Choosing College Entrants,"™ School
and Society,XXXV (June 4,1932),764-65.
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like, which tend to fill in the picture of the individual.
An apparent inconsistency betwsen the school record and the
examinations msy be clarified by raference to a student's
emotional stability, physical condition or other variable.
Again, while a student may pass high in all other respects,
his or her mental attitude or physical health may be utter-
ly unsuited to college life. This is reminiscent of a girl
whno entered a selective college Tor social prestige. ©She
took no part in extra-curricular activities and did just
enough work to "get by". Her feeling of social inferiority
encouraged a superiority attitude, which made hey unpopular
among girls of her own class. As a junior and senior she
attracted several underclassmen and spent evenings of
bridge, P. G. Wodehouse readings and movies. Her attitude
of contempt toward the work and the professors spread to
these satellites, two of whom "flunked out".

It has been suggested that the college situation
is at fault and that until it is corrected, no entrance
precautions will avail.

As long as serious disturbances arise in a
student's pursuit of his college career because
the institution has failed to take necessary
steps to provide for his proper adjustment, we
will continue to find failures which can be
ascribed to these maladjustments and which can-
not be predicted in the ordinary ways. The
effectiveness of the plan of selective admission

may, therefore, depend in part ufon the removal
of such causes of maladjustment.

1p . ®.Potthoff,op.cit.,p.259.
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Faculties of colleges have not dared,
wished, or felt equipped to face the work and
trouble which would be entailed in an attempt to
analyze the situation and to devise and carry
out corrective measures.l
The former statement is well grounded, but the

inference in the latter of passivity on the part of college
officials in regard to personal adjustment is scarcely
justified in wview of the creation of student and faculty
advisers, the introduction of "Freshman Week", and the
addition of a personnel bureau to the coliege staff. It
could be wished that the personnel offices were sufficient-
ly endowed so that assistance might be given to the
apparently normal as well as to the obviously maladjusted
student. But this is hardly an argument against entrance
precautions concerning personal traits.

At Barnard College the reasons which the students
give for coming to college are so forced in most cases and
80 indefinite that the admission board has found the
personal letter of the candidate interesting as throwing
light upon the individual in question but of little wvalue
otherwise.2 Data for two hundred run-of-the-mill freshmen
at Smith in 1931 show reasons to range generally as fol=-

lows: "for general development and culture; 'to satisfy

my parents'; 'to get a background that will make me bettsr

ls.¢.Little,op.cit.,p.28.
2Elizabeth Bradford,Secretary on Admission,
Barnard College. Letter of January 23, 1933,
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able to earn my living'; 'collesge is more bearable than too
many social affairs'; 'l am interested in study' given by
eight "1 Few, as it turned out, knew how to study. In a
report of the Personnel Research Bureau at Vassar, 92.56% of
those answering the Bureau's questionnaire gave general
education and self-development as their purpose; 56.5%,
parents' wishes, and 19.4%, family tradition. As many came
for social advantages as for vocational advantages. MNore
students withdrew from college who came solely because of
parents' wishes.?

Vogt discussing a study conducted at the Universi-
ty of Oklahoma wrote:

The results of the investigation indicate
that failure on the part of freshman and sopho-
more students is quite largely related to lack of
adjustment to college conditions. There is
always a certain proportion of students who come
to institutions of higher learning primarily
because of the desire of their parents to have
them attend college and not because of any great
interest in college work on the part of the
students themselves.

The chief causes of poor scholarship as listed by

Freeman are: lack of interest, poor habits of study,

lngmith Looks at Some Freshmen," editorial.
Survey,LXV,672.
SMiriam C.Gould,Director of Personnel Research
Bureau,?asgar College, Letter of December 2,1932.
P.L.Vogt,"Why Students Fail," School and
Society,XXX (December 21,1929),848.



loafing, athletie competiticns, work for self-support,
reading and study outside of courses, social activities
and illmess.l
Some girls who have no keen intellectuzl
interestis enter collage in order to enlarge their
social contacts. This girl, who was intelligently
capable of satisfactory college work, had no
deep~seated desire to be a college graduate.g
The above might easily be an account of a girl
who attended one of the seven women's colleges well recom-
mended. Her family had denied HNer nothing, and her
brilliance and feeling of duty toward them amply repsid
their generosity. It was their wish that she attend this
particular college, which, as it turned out, was utterly
uncongenial with her nature. B8he disliked the bells, the
food, the excess and unrelieved presence of women, and wes
homesick most of the time. 8he studied intensively during
the week in order to run off every week-end. In the middle
of her junior year she was so broken in health by this
practice that her family weas fully persuaded that she
should withdraw. This girl ranked highest in her colleg
class scholastically and was very charming and popular.
fler dissatisfaction, however, spread to others, and thus

her college career was noti only a regretted experience in

her life but the means of rendering the college 1ife of

lp.s -rﬂpma? "E;EJLVQ vagtogs Tending to Rgdgce
Correlations bntwepn ntelligence Teg ege
Grades," School and Society,XXIX (June 15,1??9? 786

EV.Pope,Dp.cit.,pp.QO 91.



http:fJ.Cool.ln

others unpleasant. This was, of course, an extreme case of
parent domination, but it is present in varying degrees of
seriousness to an appalling extent in these colleges and

works to defeat the purpose of higher education. TFottholfl

says:

« « « parents and home environment are some-
times highly instrumental in influencing the
student bys: 1) developing genuine intellsctual
interests, and realizations of the value of a
college educationj 2) building up prestige, which
results in extra effort and persistence in order
to succeed in college work; 3) developing aspira-
tions Tor attaining certain honors and
achievements in college; 4) providing for proper
study hesbits, and for adequate educational
background for the pursuit of college work . . .
- An effective scheme of selective admission must,
therefore, recognize the part played by these
home influences, which, howewver, can be determin-
ed by analytical stgdies of the facts for the
individual student.

These influences provide & splendid incentive
when administered with prudence. But the splendid incen-
tive in overdose becomes a deadly poison. Colleges are
filled with students whose ambitious parents have tried to
give. them "the best" regardless of individual differences
which may transform that "best" into a "worst", parents
who have instilled in these students desires for college
honors beyond their capacitieg to achieve.

A recent graduate of one of the women's colleges

describes the effect of parental pressure. The reluctant

1g,7.Potthoff,op.cit.,pp.258-59.




collegian takes on a bored and indifferent attitude, and
"the rest adapt themselves, as the years pass, 1o the
pressure of socigl ridicule and to general inertia." And
she continues, "Thig throwing away of four or more college
years seems to me a deplorable thing." Of the parenis'
part in the matiter she says, "Sometimes I think they send
us away to college for prestige alone."l This revelation
of the effect whiclh the dissatisfied student has upon the
group is not new or staritling. But the grimness of the
accusation whieh so definitely points to personal factors
in entrance requirements is vnevoidable. Thes seriousness
of the situstion cannct be overlooked when the thinking
young people who do manage to snter thesge selective
colleges protest against it. G. M. Butler writes of the
general demoralizing effect that college seems to have uzon
many young people "who have been mistakenly permitted to
spend four or more years where they have no business
to be."2
Unless a student possesses a braln that is
congiderably better than the sverage, and the
ability and desire to use it, he is wasting his
time . « . . Our American celleges should be for
thinkers only, and appaerently =z thinker is born,
not made. . . . And why permit young men or

women to attempt to do something utterly foreign
to their temperaments and capacitiess?=

g . Wyler,"Home from College," Forum,IXXXVII
(June,lQSEQ 381-82.
p ,é.M;Butler "Grave Educaftional Pfﬂ%l ms and a
%%%%PSE%% Solution," 3chool and Socisty,AXxAlll (January 31,
,150.
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It is no secret that colleges admit a good many
of this unstudious type every year. And it is not only a
deplorable hardship for them but a blight upon the whole
atmosphere. Not so serious a social menace, but perhaps an
even more miserable member of the college community is the
student who finds it necessary to struggle for academic
survival. Surely if the entrance requirsments were
adequate, there would be enough gifted and studious youths
found throughout this country to fill the freshman quota;
and these "grinds"™ would be weeded out, to the greater
happiness of all concerned. Their method of entrance is
well-known--parental or social drive provides the motive,
padded recommendations and "cramming® furnish the means.

A certain secondary school teacher boasted of
having "crammed" a "moron" into one of the women's ceol-
leges. ©Ghe managed to stay "one glorious semester of
week-ends". Other teachers admit "trying to do what they
can" by way of preparation for the examinations and recom-
mendations for pupils to whom college life would be a strug-
gle if they should gain admission. While from the
secondary school teacher's point of wview, she ig befriend-
ing the candidate and increasing the number of students
admitted from her schocl (& great boon by way of school
advertisement), she is in reality lowering the standard

of work possible when such an element is introduced into

g2



the college, and exposing the individual to an ignominious
college record which will be "hard to live down". Whatever
such a teacher may be, an instrument of ambitious parents,
an enthusiastic alumna or a victim of the selective college
fad, she is an insidious element in the selective system.
Unfortunately she is the keystone by whose unreliable
support the whole frame of entrance criteria is sustained.
Because her marks, her recommendations and her assistance
in preparing the candidate specifically for the examina-
tions cannot be determined or relied upon, the colleges
are faced with a task of selection whose efficiency
against such odds would be nothing short of a miracle.
These reasons may be listed for the ineffective-
ness of present entrance requirements with regard to
personal factors:

1. Lack of a definite understanding of the
meaning of traits which are being measured and of
the indices taken for their measurement.l

2. Lack of a standardized gquestionnaire
which deals minutely with the persconal traits,
attitude, ability and industry disvplayed by
the student.

3. The fact that those recommending (with

the exception of the school primcipal) are

1H.A.Kurani,op.cit.,p.29.
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selected by the student comcerned, which condi-
tion puts the whele judgment on the basis of
friendship and compliment rather than om imparti-
ality and consideration of the student's
desirability as college material. Potthoff says,
"Humerous students who made unsatisfactory
college records were highly recommended by the
teachers, indicating that improved methods of
securing such estimates are necessary."l

4. The desire of teachers to have their
school well represented quantitatively (chiefly
Tfor the sake of a local reputation for "getting
people in") and hence "cramming" and recommending
inferior material.

5. The need for parent education because:

a) many lack the ejective consciocusness
to see what their children really want and
of what they are capable.

b) many think of a college degree as
the only decent means of facing the world,
disregarding the abilities, tendencies,

attitudes and desires of their children to

1E.F.Potthoff,op.cit.,p.257.
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the extent of instilling them with hopes
of attending a selective college.

Until the colleges can obtain the unqualified
cooperation of the secondary school teacher (who, after
2ll, knows the candidate's worth better than any other per-
son concerned) in reporting the desirability of the partie-
ular applicant as material for the particular college,
present entrance requirements will continue to be in-
adequate.

A future solution of this situation may be the
administration of a standardized personzlity test by the
College Board, This would serve as & check on the
unreliability of teachers' recommendations, and would
furnish a more complete description of the individuzl.
Studies such as the Downey Will-Temperament Tests, Drake on
forecasting freshman success in college, and Tyler on
personality traits which figure in academic success,
provide the possibility of a test devised so accurately to
define the individual that the Board will see fit to

include it in its battery of entrance examinations.l

Summary

The school record is the best single criterion

lrhis statement does not endorse the subjectivity
of these tests, but anticipates the time when this element
will be sufficiently eliminated to render them reliable
tests of personalitye.
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for predicting college success., Because of the variability
in teachers' marks and standards within the school as well
as among schools, it must be weighted by such knowledge as
the college may be able to acquire as to these variables.
It is inadvisable that a school should be judged by the
college records of its graduates alone, since this is
empirical data, and since college success is determined Dby
many factors unaccounted for by the school record.
Personal factors are of tremendous importance in
college success. Suitably objective measures of these,
however, have not been perfected, nor have imstructors
recommending pupils for entrance a uniform conception of
the different qualities or of terms which would clearly
classify the pupil as to the degree to which he possesses
these qualities. There is a decided need for greater
cooperation with college officials by the secondary school
teacher in this respect, and also of parent education in
the desirability of higher education for their children in

these selective colleges.
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SUMMARY OF PART II

Part I- of this study was an historical survey
which suggested certain discrepancies in the present admis-
sion requirements of the seven eastern women's colleges.
Part II- had for its object a revelation of these "loop-
noles" in the system, through a critical study of the
problem of college entrance pertaining to these colleges,
and the various selective measures used. The findings on
the subject of college entrance show that educaters feel
the need for greater flexibility in acceptance of entrance
subjects, for high standards.in regquirsments, for better
teaching in senior year of high school and the frashman
year in collsge, and for a greater degree of cooperation
among parents, teachers, students and collsge officials.

We find the examination results significant for
large groups but not highly predictive of individual col-
lege success. The examinations are made by secondary
school and college teachers and are under constant observa-
tion for possible improvement. They have had the effect
of raising school standards. On the other hand, they
cannot stand alone, for many other factors enter into
college success. Many factors besides those thsy are
intended to measure enter into their results. They can be
and are being "crammed" for. Hence inferior student

material can be prepared to perform well on the
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examinations, while superior students, having little
preparation specifically for the examinations, may figure
less well in the results.

The Scholastic Aptitude Tests differentiate
between literary and scientific aptitudes. They are valu-
able for educational guidance in college. The teste are of
greater predictive value than the academic examinations but
cannot stand alone, since they ignore many factors which
contribute to collsge success.

The school record is the beat single criterién
for predictive purposes. For this resson, some colleges
sdmit students according to their rank in their graduating
classes, while others accept those who have maintained a
certain average in a recognized school. The school record
is difficult to interpret because of varigtions in teachers'
marks and differences in standards among schools as well as
within schools. The school record accounts only for the
subject matter studied, not for the methods of study or
for the personal factors which influence college marks.

Personal factors are of tremendous importance
in college success. The measureé used by the colleges are
a health certificate, a photograph, a letter from the
principal, letters from teachers and responsible citizens,
a letter from the candidate or a personal interview. The

receipt of 2 health certificate and a physical examination



by the college precede formal acceptance of the candidate.
A photograph reveals any physical peculiarity and something
of the personality. A letter from the principal attesting
to the applicant's fitness is required. The candidate
Tequests recommendations from two or mores of her teachers.
There is no single standard by which the teschers and
principal judge the candidate, but they sre free to employ
their personal standards in making their judgments. The
letter from the candidate is usually "forced" and hence of
little importance. Many candidates come to college because
of parental pressure or sociazal prestige, as well as for
voeational and intellectual advantages. The personal in-
terview is not required, but when employed, it provides
some insight into the personality and attitude of the
applicant.

Upon these findings the following conclusions

are based:
l. A combination of the measures used by

the seven colleges or their squivalent, and not
a single measure, 18 necessary for an approach to
adequate selection of student msterial,

2. The high standards set by presgent re-
gquirements should not be abandoned, for even with
these, inferior student material finds its way
through, while it is possible that an equal num-

ber of deserving students are denied entrance.

29
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S« As the examinations are the only scien-
tific measures used, and as they alone show how
the secondary school work has been done, they
should not be discarded in favor of less
certain methods,

4. Because of the variability in preparation
for the examinations by secondary schools snd
defects inherent in the examination method, the
examipation results should be weighted according
to other informaticon regarding the candidate and
the school from which she applies.

5. The Scholastic Aptitude Tests should be
retalned on the strength of their reliability as
a measure of scholastic ability and their wvalue
as an aid in the college guidance program for
new siudents.

6. Because of variatioﬁs in school standards
and teachers' marks, it is not advisable to
accept éandidates on the basis of their school
records alone, either by their rank in class or
by the maintenance of a mark average above a
certain minimum, regardless of rank.

7. Unless an intimete knowledge of the schiool
in question is had by the college, the school

record, an indication of the subjsct matter



studied, cennot be considered an adeguaste measure
of how the subjects have been studied. Until such
knowledge is complete, the colleges cannot discard
the academic examinations as superfluous.

8o Uniformity in preparation on the secondary
gehool level would greatly relieve the situation.
State examinations similar to the New York Re-
gents' examinations are suggested as a step in
this direction.

9. Intrance requirements cannot be considered
adequate selesctive criteria until, among other
things, information on personal components has
been rendered complete and objective.

10. A flaw in the determination of personal
factors exists in the fact that the pupil is
permitted to select those teachers who will recom-
mend her. This places the recommendation on the
basis of compliment rather than impartiality and
an objective consideration of the candidate's
promise as good college material,

11. There is need for a standard terminology
or personality rating scale, to be understood and
employed by those writing recommendations for the
cﬁndidates, g0 that these letters may constitute

a scientific measure of traits.
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12. There is need for greater cooperation on
the part of teachers and parents with the college
officials, so that second-rate student material
will not be filled with the desire for admission
to a selective college or "erammed" through the

examinations and recommended for entrance.

i

The resume of the problem of college entrance and
the reliability of present snirance requirements reveals
pointedly the presence of a number of undesirable factors
which will persist until some changes in technigue and
attitude on the part of those concerned take place. These
factors stated generally are the lack of an adequate ad-
Justment to the non-uniformity of preparation for examina-
tion and of standards of scholarship on the secondary
school level, and the inadequacy of present measures of
personality which so strongly influences college work.

No alteration in method, howéver, can be justi-
fied without due investigation, if it is to be consistent
with the high standards which the promoters of previous
changeg have set, As a preliminary study paving the way for
a better understanding of the secondary school situation,
Part I1I- of this study will attempt definitely to establish
the facts concerning the variable state of preparation pre-
vailing in the secondary schools of this country, reveﬁling

geographical characteristics and the general differences to
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be observed between high school and private school prep-

aration.
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PART III
SURVEY OF BECONDARY SCHOOL PREFARATION




PART III
SURVEY OF SLECONDARY SCHOOL PREPARATION

A secondary school survey was undertaken to show
by actual figures the relative preparation by private and
public schools for the College Entrance Board examinations
and college success. This was done as‘the result of cer-
tain data submitted by the colleges under observation,
showing that while certain of them made no conscious effort
to control the proportion of private and public school
graduates accepted and coﬁld see no significant differences
in the work of the two groups as college students, they
persistently seemed to accept a larger perceniage of
private school products. Further, although data were ob-
tained for the class of 1935 only, it is found in the data
for thres out of four colleges reporting (see Table VI,
page 106),that a larger proportion of public sechool
graduates received "Freshman Honors" for the first semes-
ter's work than would be expected, considering their
representation in the class as a whole. While the honor
list ig small at Bryn Mawr, and hence its significance
uncertain, the number of public school products listed is

double the expectation.
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TABLE VI

PROFORTION OF PRIVATE AND PUBLIC SCHOQL GRADUATES
ON PRESHMAN HONOR ROLL TFTOR 1932
CLASS OF 1935
T - ma——
t '

éollege Class Membership

Preshman Honor List
WMembership
Private ! Publiec | Both | Private! Public!' Both

B B |[kde] % (Howl & |BOe B |H04 B mos B

Bryn Mawr - |70. = 4.4 = 135. [34.70. & 30. - -
Radcliffe | 68 /38.3 /142 87.6]1 = - i85, (24 .75, - -
Smith 289 |44.7 149 25,7 171 129.5 |53 51.9 31 50.4 18 17.7
Vassar | @ '52. lo 55 ’18.91 - 1"1-8.9 24 80, } B 15.5' 2l 64T

Such data appear to indicate that public and
private schoels prepare equally well for college success,
but that it takes a higher type of student from ths high
school to hurdle the entrance requirements in competition
with the private schoel student. Thiz judgment is corrob-
orated by the secretary of the Board im his annual report
for 1925 which states:

The tables seem to tell us . « .« that pupils
of the private schoolp are on the whole better
prepared for the examinations then the pupils of
the public schools and that in general prepara-
tion for the examinations is more efficient in
New Ingland than in the Middle States or in
the Wept.t
Perhaps it would be well to treat briefly of the

informstion offered by the collages (2ll but Wellesley).

lrhe Work of the College Entrance Examination
Board,p.227.




President MacCracken of Vassar in an interview in
Indianapolis (March 16,1933), estimated that success of
public and private school products in college igs about
the same, but that the former have a slight advantage in
acclimating themselves. The other colleges reported no
significant differences.* All the colleges indicated that
the proportion between the two in classes has remained
fairly constant for a number of years. From this it would
seem that the Scholastic Aptitude Tests had contributed
little to the predictive value of selective criteria or
that the colleges deliberately set a ratic of publiec and
private school graduates to be admitted despite the
measures. Bryn Mawr reported lhe only change in mortality,
and that was a slight decrease.

College adjustment is evidently difficult for
the new students.

I should say that the majerity do not know
how to study with full efficiency. There are

very marked differences . . . We find that
English is not so good as it should be . . . .

1But letters from college freshmen published in
private school periodicals are testimonials to the struggle
necessary for adjustment. The following is an actual
quotation: "There are verious social functions, and for
the most part, the use of our time is left to our own
Judgment. One of the things to which I at first found it
hardest to acelimate myself was the complete independence
that every student has."
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they are much distraught by their new freedom and
the great mass of work which college requires.l

Practically all freshmen have to be assisted
in working out & reasonable time budget . . . .
There is some reason to think that students from
schools where the time is rigorously scheduled

in the orthodox manner, have greater difficulty
in managing their college day.2

Few knew how to study. Many showed a defi-

ciency in tool subjects, particularly reading,

English composition and grammar. 'The most obvi-

ous difficulty to achievement,' Miss Blake states,

'is the lack of 2 schedule of the proper distribu-

tion of time for work as well as for leisure.'

Only Barnard, which draws aboul seventy percent
of its students from public schools, seems pleased with the
adjustment made by freshmen. "We feel that a large propor-
tion know how to study,have a good knowledge of tool
subjects, and do not have any particular difficulty in
time-budgeting."4

Dean Wanning of Bryn Mawr said in an interview
in Indianapolis (March 13, 1933) that the college attempts
to give public school candidates the benefit of the doubt
with regard to the entrance sxamination performance.

Dr. MacCracken gave this illustration of the

intensive preparation which private institutions provide:

lharriett M. Allyn, Academic Dean, Mt. Holyoke
College. Lptter of November 22, 1932.

CMirism C. Gould Director of Pprsonnel Research
Bureau Vaagﬁr College. Letier of December 2
tH LGoks at Some Wrashmen," ﬁditurlal.
surve 6873«
4M&r V. Libby,Becretary to the Committee on
Admisslon, Barnard College. Letter of November 16, 1932.



A certain preparatory school sent twenty girls to the
examinations last year. In one particular examination all
made a grade of 80, The girls were apparently well coach-
ed, Dr. MacCracken remarked, and one could scarcely.
believe the same person had not written all of the exami-

nation papers.

The survey of secondary school preparation is in
two parts, Part I- comprising questions regarding prepara-
tion for the examinations and Part II- concerning college
success. The guestions included in the questionnaire were
selected: a) for Part I- after inquiry into warious
methods of preparatiorn in use today; and b) for Part II-
after an examen of those praciices in secondary schools
which may tezch the prospective college student to work
independently, to budget his time economically and to
pursue a study scientifically, three factors which may be
said to contribute largely to college success.

Not only are the College Board examinations
gtudied for intensively by some schools, but past examina-
tions are sometimes used zs regular class material. For
this reason Part I- of the survey is divided into two
sections, A- concerning the use of the Board qﬁestions as
1) test questions, 2) teacher guides in courses of study
end 3) as review material during or at the end of the

senior year. A Tourth guestion under section A- was to
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determine whether or not the practices indicated were
generally followed. 3Ssction B- of Part I- deals with
special attention given to those intending to take the
Board examinations. The items listed ' are segregation into
special classes, special tutoring and a review of the four
years' work during or at the end of the senior year.

Part I1- is an inquiry into secondary school
practices whieh foster independent thinking, economic use
of time and scientific methods of study. GQuesticns are
asked about student govermment and extra-curricular activi-
ties in connection with independent thinking, provisions
for guidance in time-budgeting in connection with the
economic use of time and the extent to which pupils are
taught the common operations which are essential to the
formal topic or thesis in relation to scientific methods
of study.

Part II- comprises five sections. Question A-
is: "Have you a form of student government?" If such an
organization exists in the achool, the candidates whom the
selective colleges favor probably hold some responsible
position in it. The question might have been "Have you
student publications?" But this would have been less
significant, as & position on a school paper ig probably
more alliad with literary ability than ability in community

leadership. The former would have academic significancej;

1€
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the latter has both academic and social.

Section B~ asks: "Are pupils guided in the
construction of individual budgets by which to regulate
their time?" Guidance in construction of individual time-
budgets would at least maie the pupils aware of systematic
procedure in study. The second question is added because
some teachers in administéring this guidance permit the
pupilslto originate their own plans, thus providing for
independent action; and there is more assurance that the
pupil will follow a budget when it is of his own making.

Section C- guestions: "Do you restrict the
number of extra-curricular sctivities in which the pupils
may participate® a) on the basis of activity points?

b) on the basis of scholastic success?" Restriction of
extra~curricular participation is indicative of & guidance
program. Too striect supervision in high school, however,
may eusily cause the pupil to slight the academic side of
college life Decause of his new freedom. When restriction
1ls based on @scholastic success, it is prone to over-
emphasize the academic life and is indicative of a stricter
supervision than that based on activity points, which
allows more freedom and independence of action.

Section D- inquires if a certain amount of
participation in extra-curricular activities (excepting

gymnastics) is required. Some schools are said to treat
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certain activities as part of the required course. This

insures a degree of balance in the 1ife of the student
between mental and social development and prepares him to
be z'more valuable zsset to the college community.

Section E- as?s: "At some time in their high
school training, de pupils receive instruction in and make
practicel application of research methods? 1) use of
library (catalogues, Readers Guide)f? 2) choice of bibli-
ography (primary, secondary sources)? 3) note-taking?

4) formal outlining? 5) writing of formal topic with
footnotes, bibliography?" A school which installs such a
program of education in scientific methods of study sends
ite pupils well on the way to suddess dn college. (The
cover letter and dquestionnaire are reproduced on pages 113
and 114.)

o The schools to which the questionnaires were sent
were selected from the list of candidate-submitting schools

publighed in the 1932 Report of the Secretary of the

College Enirance Examination Board. Of ‘these, one-nundred

girls' private schools and the same number of pub;iq
schools were picked. Sampling by design was the system
used for selection. An egual number of public schools
was selected from each state. The eastern state schools
covered several pages of the report, while some states

were represented by only one or two schools. But as the




2912 Boulevard Flace
Indianapolis, Indiana
January 2, 1933

To the Principal
X AAXXEXRXNLEXKK KL
AAXKAXXAXK KK KR

My dear Madam:

I am making a study of the entrance reguirements
of the seven Eastern women's colleges. The enclosed
yuestionnaire represents a nation-wide survey which is an
important part of my investigation. 1 should be indeed
grateful for your cooperation in making it successful, as
I am convinced of its significance in the problem of
articulation between the secondary schools and these col-
leges. The name of your school will not be used, of course,
unlegs you s0 desire.

. Part I- of this inquiry is intended to ascertain
the different types of preparation by which secondary
schools are atiempting to meet the demands of colleges
requiring examinstion by the College Entrance Examination
Board. Realizing that success in college depends largely
upon one's ability to work independently, to budget one's
time economically and to pursue a study scientifically, I
am also interested to know to what extent the secondary
schools are equipping thelr candidates with these factors
in mind. This is the purpose of Part II. Would you
kindly supply me with this information in regard to your
school by checking the enclosed form?

If you are interested to know ths results of
this survey, I shall be only too glad to reciprocate your
courtesy. '

Sinecerely yours,
Vassar College '32

Graduate study, College of
Education, Butler University
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C. MeCULLOUGH
(To Secondary School Principals)

Kindly Indicate Reply by Checking:

PART I - A SURVEY OF TYPES OF PREPARATION
IN SECONDARY SCHOOLS

A, Are the College Entrance Board IExamination
Quegtions used in various courses as:
l. test questionms? « .« + » « . Yes__No___
2. teacher guides in coursea of study? Yes_ WNo___
3. review material during or at the end
of senior year? . . « « o« Yes_ No_
Is this a general policy? . . . Yasa no
B. Do those intending to take the College Entrance
Board Examinations receive special attention?
1. by segregation into special classes?Yes__ No___
2. by special tutoring? . . . . Yes_ No___
3. by a review of the four years' work during
or at the end of senior year? . Yen__No___

PART I1- A SURVEY OF SECONDARY SCHOOL PREPARATION
FOR COLLLEGE SUCCESS

A. Have you a form of student government? Yes__ No_

B. Are pi T Ak wind fan Al T
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object was to show sectional differences, the number of
eastern schools Béieeiéd'waa made to conform more nearly .
with the physical importance of the eastern states than
with their representation in the list of candidate-submit-
ting schools. As a result of this system of selection, the
survey covered the whole country, and lsrge, small,
prominent and obscure pecondary schools wers represented.

With the guestionnaire in sach case was sent &
letter of explanation and & self-sddressed envelope. The
letter gave an account of the purpese without, however,
alluding to differences between private and public school
preparation. Anbuymiﬁyﬁﬁf“rﬁsﬂmﬁa'1ﬁﬂja$aﬂrﬁﬂ%h'gﬂsmgli
dot made it possible to ‘afstin’aﬁ—i;ah :ths public from the
private schoeol returné. The postmarks Tacilitated positive
identification. Although no names are t0o be revealed, this
measure was taken for ease in tabulation and sectional
grouping.

One hundrEd a.l]d fifty-nine returns were racg .

seventy-nine from private schools and eighty from
schools. A large majority of all returns sent
material and an abundance of personal
College Board examinations, rang

head's "We love them", to a pul



Part I- (See Tables IX and X) Secticn A-

Private schools in general use the College Board
examinations as 1) test gquestions {73 cut of 76 answered
affirmatively); 2) teacher guides in courses of study
(49 out of 64)3 3) as review material during or at the end
of the senior year(65 out of 72). These practices were &
general policy (63 ocut of 72). Beveral of the private
schools indicated an intensive review following zraduation
and preceding the Board examinations.

TABLE 1IX

TYPRS OF SLCONDARY SCHOOL FRUPARATION FOR
CaliolieB. WLAMINATIONS

P a8

; .
TYPES OF PREPARATION irivate 'Public Eegugﬁianﬁ
Schools @8echools Sahnels

Yes 'No Yes 'NHo Yes ' No

A, Uge of E.BE.E.B. examins-
tion questions as:

1. test questions-. . . . 73 i 35 40 15 0
2. teacher guides . . . 49 18 31 40 X3 2
Se review material . . . 65 4 43 31 15 0
This is a general policy . 65 9 35 3% 14 & |
B. Bpecial attention given

to C.E.BE.B.candidates by:

1. special classes .+ . 34 38 21 56 8 4
2. special futoring < « s 34 &5 37 84 9 2
3. speelal review . » . s« , 34 35 21 49 8. , -8

Public schoels were almost equally divided in
answering this section: 35 as opposed to 40 indicating use
of the examinations as test questiong;3l as opposed to 40
ag teacher guides; 43 a=s upposad.%g'El a8 review material;

35 as opposed to 32 indicating this to be the generzl
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policy. Tweniy-six answered Section A- with total nega-
tion. Public schools located in New England contribute
from about one-third to more than one-half of the affirma-
tive answers to Part I-, although their numerical
repreasentation is only slightly more than one-fifth nf

the whole group of public schools responding. Their
answers to Section A- are affirmative to the extent of:

1) 16 to 03 2) 11 to 2; 3) 15 to 03 4) 14 to 1. Of the
remainder of the public schools, two-thirds answer the
first two questions negatively. The remaining schools are
equally divided on the third question. b

TABLE X

NiW ENGLAND PUBLIC SCHOOL PREPARATION
FOR C.L.K.B EXAMINATIONS

————
—_—

' Use of C.E.E.B. ' C.E.E.B. Preparation
Questions as: by Special:

SCHOOLS Tests- '"Guides- 'Review Classes-'"'Tutors-'Review
Yes'llo Yes'lo Yesgs'lio Yes' No Yes'Ho Yes'No

Public Schools 35 40 31 40 43 31 ‘21 B 37 34 21 49
New England-

Public Behools 16 0O 11 2 i 0 8 4 a2 a b
Remainder of-

Public Schools, 19 40 20 38 28 31, 13,6 46 28 32 13 44

I L

Section B~
Bection B- is not significant for private schools,
for many wrote that they give "special attention" to all

questions is in
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half answer affirmatively and half negatively.

Of the public schools, 71 as opposed to 50
segregate Board candidates into special classes, 37 to
34 provide special tutoring and 21 to 49 a review of the
four years' work during or at the end of senior year.
Again the New Ingland publie schools excel in contribution
of affirmative answers, replying & to 4 in question 1),

9 to 2 in questiom 2) and 8 to 6 in question 3). The
ratio of negative to affirmative answers for the remaining
ﬁublic schools is 3 to 1 for the special classes and final
review and 1 to 1 for ppecial tutoring. This last mention-
ed item may signify tutoring by the school or tutoring
sought on the intiative of ihe student if he can af=-
ford it.
Part II- (see Table XI)

Section A~

Private schools having student government rank
6 to 1 with those that have not. The public school ratio
is 2 to 1,

Bection B-

Pifty-nine out of 68 private schools guide
pupils in making time-budgets, while 36 out of 62 publie
schools answer affirmatively to this. Answers to part
two of this section were subject to different interpreta-

tions and hence are not significant. The laissez-faire
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policy of many public schools is indicated here in contrast
to the indiwvidual attention possible in the private

institution.

TABLE XI
SLCONDARY SCHOOL PREPARATION IN INDEPENDENT
THIRKING AND TIME-BUDGETING

[ ==t ——_ —_—— ———— = === —————— T —— — ——}
' Private ' Public

SCHOOL PRACTICES Schools Schools
Yes 'Ho Yes' No

A. A form of student government . . . 66 11 53 26
B. Pupil guidance in construction of
individual time-budgets . . . . . 59 9 36 26
Pupils free to originate own
time-budget plans . . + =+ « & « o a1 ¥ 63 7
C. Restricited number of extra-
curricular activities in which
pupil may participate . « « « « » & 56 14 63 11
Restriction based on
1. activity points « « » = 25 20 35 1
2. Bcholastic BSuCCeSB .+ « » 50 7 52 &
De A certain amount of participation
in extra-curricular activities
(other than gymnastics) required. + 31 46 , 3y 16

Bection C-

Pifty-six as opposed to 14 private schotls and 63
to 11 public schools report restricted participation in
extra-curricular activities. Iighteen private and 20
public schools indicate that this restriction is bzsed on
both activity points and schelasiic success. Sixteen pub-
lic schools and 3 private institutions report a basis of
activity points only; 15 public and 16 private on the basis
of scholastie success zlone. These resulis, on considsra-

tion of the previous discussion of the questions asked,
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seem decidedly to favor the public schools. Again the more
closely supervised work of the private school is seen in
contrast to the freedom of the public institution. It is
possible that this is the answer to President MacCracken's
assertion that public school candidates are slightly more
easlly acclimated to the college situation.

Section D=

Thirty-one out of 77 private schools require
participation in extra-curricular activitias; The public
schools fall appreciably short of this, only 3 out of 79
reporting affirmatively. While about half of the private
schools make a definite effort to create a balanced mental
and social diet for their pupils, the public schools as a
rule do not. Again it is left to the pupil's judgment.

Section E- (see Table XII)

Accofding to the questionnaires rsturns, both
private and public schools prepare well in scientific
methods of astudy. Seventy-ome out of 74 of the former,

79 out of 80 of the latter teach the use of the library;
56 out of 66 private gcheools, 62 out of 69 public schools
give instruction in choice of biblicgraphy; 74 out of

74 private, 62 out of 68 public schools teach note-
takings 73 out of 76 private, 67 out of 74 public schools

teach formal cutlining; 54 out of 68 private, 48 out
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of 69 public schools provide for the writing of a formal

topic with footnotes and bibliography.

TABLE XII
SECONDARY SCHOOL PREPARATION TN RESEARCH HETHODS

' Private " Public
METHODS TAUGHT Bchools Schiools
Yeg' No Yes' No

Pupils receiva instruction in, and
make practical application of
research methods, viz.: _

1. use of library (oatalogues,

Reader's Guide) . : TS TN
2. choice of bibllography [primary, _

secondary Sources) . . . 55 1 62 7
3 . nOte-t&king - - 0l . » - - '74 0 62 6
4. formal outlining . . 73 3 67 7
5. writing of formsl topic wiﬂh

footnotes, bibliography . . . 54 14 48 21

ccording to these findings the folleowing conclu-
gsions are Justified:

1. Private schools ag & rule take adventage of
C.E.E.B, examination meterial in preparing their
students. This can be said for only half of the
public schools reporting. About hzalf of the
public schools which indicated their use of the
examinations are located in Wew Tngland. It must
be remembered that selection of schools was not
based on numerical distribution, and hence that
thers would have been 2n even more impressive

difference between results from the New England
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public schools and others had this been the case.

2. Public schools do not as a rule give
special atiention to C.E.E.B. candidates. About
one-third of these schools provide special class-
e8, practically the same number a raview of the
four years' work during or at the snd of the
senior year; about one~half provide special
tutoring; and twenty-six (slightly less than
one-third of the public schools reporting),
only one of which is located in New England,
reported negatively to all three provisions.

3. The public schools located in New Ingland
contribute from about one-third to one-hmlf of
the affirmative answers for the public schools
regarding preparation for the Board examinations,
although their numerical representation among
those replying is slightly more than one-fifth of
the whole group of public schools.l A larger
percentage of their pupils take the examinations,
and they are thus zble to give their candidates
special consideration. In the meantime, there |

are valuable students competing in the west and

lrhis conclusion confirms the interpretation
which the 1925 Secretary of the Board placed upon certain
statistical data on the examination results. See page 106.



south. OSome of them cannot afford special tutor-
ing. While the colleges are making it financial-
ly possible for such students to remain in

college once they arrive, entrance regquirements,
priﬁate schools and New England public school
competitors make it impossible for many of them to
enter.

4. Io their reports on student government,
guidance in time-budgeting and required participa-
tion in extra-curricular activities, the private
schools excel the public schools.

5. llore public schools seem to have & policy
of restriction on participstion in extra- |
curricular activities which isg favorable teo
college success, namely, restriction on the hggig
of activity points. Only five-ninths of the
private schools answering this question reply
affirmatively, while over two-thirds of the
public schools reply in the affirmative.

6. The laissez-faire policy of the publiec
school, noteworthy in the results of this survey
in contrast to the close supervision of the
private school, teaches the independence of
thought and action which is so n;cessary to

college life. This may account for the assertion




that public school graduates are slightly more
easily acclimated to the college situation, and
that the data on freshman honor lists are
slightly in favor of public high school products.

7. There isg practically no difference
between preparation in the private school and
that in the public school, quantitatively speak-
ing in terms of the questiomnaire results, in
the teaching of scientific methods of study.

8. Data from the colleges mentioned in this
chapter combined with the information provided
by this survey suggest the conclusion that public
school pupils must be, on the whole, of excep-
tional ability in order to compete successfully
with private school applicants, because of the
latter's comparatively intensive preparation for
the examinations; that they mumst, indeed, be
better college material, as a group, than the
private school candidates. And at the same time
these data indicate preparation for college
success on the part of public high schools
which is equal to if not better than that pro-

vided by the private institutions.
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CONCLUSIONS AND RECOMMENDATIONS

With the data at hand, it is possible to answer
the questions which were postulated at the first of this
study, namely:

1. What is the trend of entrance require-
mentse?

2. Has the present selective machinery only
to be perfected, or are there yet fundamental
changes to be made?

3. Do candidates have an equal chance for
admigsion?

4, If not, what flaws in the aystem pre-
vent it%

5. What obstacles lie in the way of
improvement of the system?

6. What improvements does this research
suggest?

1- Entrance reguirements are becoming more
flexible in acceptance of subjects offered for admission,
are approaching uniformity in their use of standard
examinations, and are becoming personalized in their recog-
nition of faectors other than schelastic ability and
achievement as essential to college success.

2~ The flaws in the entrance machinery have been
found to be fuhctional, not inherent in the criteria
chosen as & basis for selection. If these criteria were

permitted to operate ideally, their adequacy could not be



contested, for they would provide a complete picture of
the candidate in guestion.
3~ Candidates under past and present conditions
studied have not enjoyed equal opportunity for aniaaiagﬁ
4~ The flawe in the selsctive system which
prevent candidates from having an egqual chance for dﬁﬁ;g?.
sion are: - )
. e .
a) the possibility of "eramming" for the
examinations. ’
b) the lack of adequate knowledge’iﬁijﬂga'
colleges ae to the standards ef_aant:ibuﬁpﬁi

schools.

personality rating scale for use by those ]
recommending candidates.
d) the fact that pupils are permit‘te& to J

-

choose those who recommend them, putting the
teachers' judgments on the basis of compliment
rather than on impartiality and consideration of

their desirability as college material.

5- The obstacles which lie in the

ment of the system are:
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situation

equal or excel the private schools in preparation
for collage success, but that the latter far
outstrip the former in preparation for the
Board examinations.

b) lack df‘ééépera%i&a on the part of
parents and teachers with the college officialas

eniranﬂe emamunaﬁions fbr more nn@ertain,maihmda

selection. 2

t 3 Y% d

e 1
suggested by this study are:
&) an intimate and continuous study by the

1jra#§mants.iﬁ the entrance rQQuirsmant

colleges éf:haa&iaﬁieéaubﬁifting schools through
a direct investigation of the schools themselves
and fhrnughiobservation,of'ihe general qnéiiﬁy‘
of student tﬁey gubmit. 'ferhaps fhéliow propor=
tion of'pubiic gcheol gradustes rapresented on

Vassar's freshman honor 1ist may be explained in

D ”Zfiﬁwfhﬂrfaef that Vassar attempté‘to draw
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preparation on the secondary school level,
culminating in examinations similar to the
Tew Ybrk.Beganms':&xaminatians,fwh65E?ratﬁ}tﬁ
may be readily interpreted in terms of the
standards of the College Board. .

¢) scientific methods of determining the
personal gualitiess of the candidate relative teo
her desirability as student material,

d) sincere and intelligent cooperation on
the part of the secondary school teachers in
Joining with the college officials in their
efforts to select the best available student
material.

e) parent education, effected largely by
the secondary school tezchers, relieving the
demand on selective colleges by second-rate
student material, and eliminating the great
injustice suffered by vietims of parental
ambition and their unfortunate associates.
While the approach toward changes in entrance

requirements should be marked by accuracy and reserved
Jjudgment, may progress in this direction be accelerated
by the knowledge that yearly an injustice is being
committed against a

nown pumber of rejected students.
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