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Abstract

Career decision-making is a strenuous process that requires an individual to research
and determine if the ends of the profession justify its means. Specifically, if the vocation
of interest meets specific standards set by an individual. Literature review findings revealed
eight subtopics that were salient: influencers/role models, demographics, perception of the
profession, social belonging, personality type, curriculum approach, clinical experience
and sense of urgency. To achieve an understanding of Communication Sciences and
Disorders (COMD) student’s motivators and factors for career decision making, a survey
was administered which consisted of 37 questions composed of inquiries regarding
demographics, decision making and self-efficacy. Analysis of the data revealed a strong
tendency for COMD students to be problem solvers that are not easily deterred by difficult
situations which was identified as motivator for the survey participants. Overall findings
revealed COMD students have a general feeling of wanting to help others and can view the
situation and person holistically which leads them to the COMD field. Additionally, this
investigation in minority students also identified literature correlates for the salient
subtopics of influencers/role models, demographics, social belonging, personality type,
curriculum approach, clinical experience and sense of urgency.
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Introduction

Career decision-making is a strenuous
process that requires an individual to research
and better determine if the ends of the
profession justify its means. Specifically, if
the vocation of interest meets specific
standards set by an individual. Some
examples include lifestyle priorities such as
beneficial  outcomes and  academic
opportunities. Furthermore, the algorithm
behind the thought process of solidifying a
decision is also influenced by numerous of
other factors. For example, choosing a career
may be influenced by an individual’s
temperament; or their current worldview
such as familial support, personal interests,
demographics, and social environment
(Dhima et al., 2013; Kember at al., 2008;
Lyons et al., 2018). In fact, according to
Zimmerman and Kontosh (2007), there are
various intra-personal factors that impact
career developing including and not limited
to self-concept, gender, values, health,
personal beliefs, age, and ability.

Literature

Regarding influential factors, Brodsky,
and Cooke (2000) argued that there are many
factors that could influence career decision-
making. The authors conducted a survey that
analyzed the influential factors that impact
career decision-making amongst
undergraduate students. They focused
primarily on students in the Communication
Sciences and Disorders program who are
inclined towards speech pathology and
audiology. Moreover, the undergraduate
students of the program, focusing primarily
on speech language pathology, tended to rate
personal factors as their greater influence in
favor  over  educational influences.
Conversely, undergraduates that
demonstrated an interest in audiology
identified as having significant interactions
with professionals of the field that influenced
their career decision-making (Brodsky &

Cooke, 2000). It was also evident that no sole
factor determines a person’s career decision
making; rather, a combination of factors that
influences whether the student will utilize
information they acquire in the program to
determine their perceived opinion.

Prior to determining a professional
occupation, individuals may experience
events during their childhood that can
predetermine vocational decisions even
before they reach adulthood. In addition, it is
crucial for students to be exposed to a variety
of occupations and have access to positive
role models. Zimmerman and Kontosh
(2007) postulated that support from the
family is a vital factor in an individual's
career decision-making. It was also shown
that siblings play a crucial role in emotional
support, social integration, esteem support,
and information support. When considering
emotional  support, siblings  provide
encouragement to one another when
choosing a career path. Social integration
refers to siblings discussing who they are,
their place in the world, and what they want
to do career-wise. Esteem support as defined
by Zimmerman and Kontosh (2007) is the
kind of support that is given when a person is
provided encouragement, motivation and
confidence by family and friends. Esteem
support is indicative of a sibling’s confidence
in their brother or sister’s choice of career
path. Information support signifies when
siblings give advice from their past life
experiences. Moreover, this article also
suggested that older siblings were more
likely to influence their younger sibling, as
opposed to the younger sibling influencing
the older one.

Overall, career decision-making has
shown to be influenced on many complex
factors that are unique to each individual.
People that are considering pursuing a higher
education are motivated by interpersonal and
intrapersonal aspects in their lives such as
locus of control or home life. However, the
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amount of priority amongst said influences
vary amongst each person and as such may
impact their future career path. Literature
findings revealed several factors that impact
a person’s careers decision-making such as
influencers and role models, demographics,
social  belonging,  personality  type,
curriculum approach/clinical experience and
sense of urgency.

Influencers and Role Models

Influencers and role models were
identified as individuals and factors that
impact and influence students during the
crucial time of choosing a career. These could
include family and friends (Kinnunen et al.,
2018; Synder et al., 2014), peers (Garvey et
al.,, 2009), program directors, teachers,
university faculty and staff (Heflinger &
Doykos, 2016). Minority students were
reported to be influenced by family, family
expectations (Yazici & Yazici, 2010),
money, knowledge of secondary or post-
secondary education (Baykal & Altuntas,
2011; Blackburn, 2011; Byrd et al., 2011;
Chong & Ahmed, 2015; Martinez, 2018).
External factors such as commitments in
personal lives that affect how students
engage in their academic careers were found
as factors that dictated a student’s
performance in a university setting. This
along with cultural and ethnic identities of the
student also dictated a student’s performance
in a university setting (Kember et al., 2008).
Females in the medical field were more likely
to give up or pause their professional goals in
order to raise children (Drinkwater, et al.,
2008). Paternal instincts greatly determined
the course of a female student’s academic
career according to Saele et al. (2016).

Demographic Indicators

Various general demographic indicators
of individuals who are in a career decision-
making state were identified in the literature.
Income was identified as factor in the aspect
of the potential for earning and how that
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would impact socioeconomic  status
(Boudarbat & Montmarquette, 2009;
Schmidt et al., 2014; Yazici & Yazici, 2010).
Gender played a role in decision-making as
some fields present with a specific gender
dominance (Akar, 2012; Boudarbat &
Montmarquette, 2009; Drinkwater et al.,
2008; Samra, et al., 2013). Self-efficacy
which includes how a person believes in
themselves and their ability to accomplish a
goal was strong factor (Khasawneh, 2010;
Thungjaroenkul et al., 2016). Race and
ethnicity have also been found to be an
obstacle when pursuing higher education
(Byrd et al., 2011, Harkness et al, 2011).
Finally, location of the university was at
times prioritized over reputation of the
university (Harkness et al., 2011) for some
individuals when deciding to pursue their
career.

Personality Types

Personality types have a two-fold
component — extrinsic and intrinsic. Extrinsic
motivators include how the profession is
perceived and the lifestyle that it could
provide. Literature findings were varied.
Amini et al. (2013) described how having a
comfortable lifestyle was a driving force in
deciding a career. Dhima et al. (2013)
described how the work environment and the
pace were powerful factors. Early exposure
to the profession was another factor
identified as crucial in solidifying a career
choice (Dhima et al.,, 2013; Wiesenfeld,
2014). Various studies found that the variety
of job opportunities available was a draw for
some individuals as well (Blackburn, 2011;
Dhima, et al, 2013). The scientific
component of the health care profession was
either a draw or a deterrent for some
(Burgoyne et al., 2010). Intrinsic motivators
are personal and individualized; however, the
largest concept identified was that the
profession has at its core helping others
making it a gratifying and joyous job were
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themes repeatedly identified by researchers
(Akar, 2012; Dhima, et al., 2013).

Social Belonging

Social Belonging includes the societal
influences which contribute to student’s
career interest and how their beliefs correlate
to their career path. For some, having a place
and belonging in society, whatever those
details are in their immediate surroundings
were key factors in how they chose their
career (Akar, 2012; Nystom et al., 2008). On
the other hand, personal views such as their
own personal experiences and the reports and
experiences of others in the profession were
also significant factors identified by multiple
researchers (Drinkwater, et al., 2008; Neilson
& Jones, 2012; Pop & Turner, 2009; Thomas,
2012). The manner in which society orients
towards the profession or career of choice
was identified as a factor by (Cheung and
Arnold, 2014). Achievement motivation and
how a person’s goals can align with societal
expectations were identified as factors by
Blackburn (2011) Harkness et al, (2011) and
Yazici & Yazici (2010). The level of
empowerment that the profession provided
was noted as a factor for both genders (Jones
et al., 2016; Samra et al., 2013; Mishra et al,
2014). Involvement in Organizations (e.g.,
NSSLHA) and coherent  classroom
environment among teachers, students, and
the university itself, was identified. These
two components increase the sense of
belonging, motivation, and create a higher
feeling of connection amongst peers (Kember
et al.,, 2008; Keshishian & McGarr, 2012;
Martinez, 2018).

Curriculum  Approach and Clinical
Experience

Curriculum approach is the manner in
which the academic coursework was offered
which includes varied clinical experiences.
These were identified as factors for career
decision making by various authors.
Weisenfeld (2014)  found  through

quantitative study that prospective students
accessed campus tours and interviews when
searching for universities. Advisement was
identified as being crucial for either deterring
or promotion a career (Byrd et al., 2011;
Drinkwater et al, 2008; Greenback, 2014;
Kinnunen et al., 2018). Faculty expertise was
also marked as a key component. Prospective
students search for faculty who had a proven
academic and professional record (Heflinger
& Doykos; 2016; Keshishian & McGarr,
2012, Kinnunen et al., 2018; Neilson &
Jones, 2012; Veerapen & McAleer, 2010).
Practical instruction was identified as a
strong factor as students preferred hands-on
instruction and clinical experience to put to
practice what they are learning in their lecture
courses (Dhima et al., 2013; Konting, et al.,
2009; Walker, 2008; Samra, McGrath, &
Estes, 2013). Research assistantships fall
under this category as they provide students
with hands-on learning and income (Kontig
etal., 2009).

Sense of Urgency

Multiple factors promote a sense of
urgency in many students when making a
career choice — age, maturity, program
length, motivation, and feasibility of program
completion in a timely manner. Some
researchers proposed that age also
contributed to a student’s beliefs/perceptions
for outcome expectation — one of the key
components towards career development.
Age and maturity were also noted to be key
when making decisions (Byrnes; 2018;
Samraet al., 2013). Once maturity is reached,
students move with confidence in making
their career choices (Drinkwater et al., 2008).
Students near the end of their studies
experience a sense of urgency making them
feel they must choose a career immediately
(Cheung & Arnold, 2014, Greenback, 2014).
Vermeulen & Schmidt (2008) stated
student’s motivation and persistence is based
on two factors: feasibility of completing their
program and granting the ability to get a
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degree within the amount of time allotted. In
other words, their perseverance is greatly
influenced by the time given for the
completion of the degree. Sometimes the
program length can discourage a student to
seek higher education.

The purpose of this study was to identify
which factors are the main factors
contributing to the decision-making process
for students seeking a degree in
Communication Sciences and Disorders
(COMD). The following were the research
questions:

1. Are there specific personality factors
that contribute to career-decision
making?

2. What are the motivators for COMD
students to continue their educational
pathway in a program with such a
competitive market?

3. Do those motivators remain the same
across the educational pathway?

Methodology

A generalized survey by Schwarzer and
Jerusalem (1995) was accessed and modified
from the World Health Organization
regarding self-efficacy in choosing a career.
The survey was administered to 106 students
at the graduate and undergraduate level and
consisted of 37 questions which took
approximately 15-20 minutes for students to
complete. The first portion of the survey
consisted of a consent script which provided
a summary of the survey; and, it required
participants to select if they would like to
participate in the survey or decline from
participating.

The initial portion of the survey pertained
to the participant’s demographics including
age, gender, ethnicity, marital status, and
possible number of children. Survey
questions then progressed to obtain
information related to education: including
classification, Grade Point Average (GPA),
parent education, financial aid, declaration of
major as well as possible changes of major.
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The third and final tier of questions pertained
to decision making and self-efficacy
questions. These questions included Likert
scale options in which the participant was
able to choose the answer that was most
relevant to them.

Participants were administered a hard
copy of the survey. Inclusion criteria for
participation in this survey were 1)
participants must be at least 18-50 years old,
and 2) participants must be enrolled in an
undergraduate or graduate program in
COMD program. A total of 106 individuals
participated in this study. The majority of the
participants were female (n = 99, 93%) and
self-identified as Hispanic (n = 100, 94%).
The largest group was 18-24 years old (n =
87, 82%) followed by 25-34 (n = 16, 15%)
and finally 35-44 (n = 1, 009%). The
majority of the participants were single (n =
93, 88%) while only 9% (n = 10) stated they
were married. Ninety-four percent of the
survey participants (n = 100) stated they did
not have children. Undergraduate groups
were represented in the following manner
from the largest to the smallest group:
Seniors 38% (n = 41), Juniors 30% (n = 32),
Sophomores 7% (n = 8), and Freshman
.009% (n = 1). Graduate students had a
larger representation of second year students
(n = 23, 21%) as opposed to firsts year
students (n =1, .009%).

Once participants completed the survey,
it was submitted anonymously to the research
assistants.  Through  compilation  of
significant data, the participant’s frequency
of responses was then analyzed. The data
collected was analyzed for descriptive
statistics.

Results

Student Data

In regard to GPA, the majority of the
participants reported being in the 3-3.6+
range (n = 51, 48%) when they were in high
school.  Coincidentally, university GPAs
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were similar for the majority of the
participants as 44% (n = 47) reported having
overall GPAs in the 3-3.6+ range and 43% (n
= 46) reported having a GPA in the major in
this same range. The majority (n = 95, 89%)
of the participants reported receiving
financial aid, received Pell grants (n = 60,
56%) and received student loans (n = 57,
53%) to fund their education providing an
indicator of student’s socioeconomic status
(SES). Finally, the majority of the
participants were second generation college

Table 1

students (n = 61, 58%), followed by first
generation (n = 35, 33%), then third
generation (n = 9, 8%) and lastly fourth
generation (n =1, .009%). Table 1 includes
a summary of the descriptive statistics for the
results and data referencing decision-making
influences, considerations during decision
making, logical or analytical, working styles,
social surroundings, types of learners, ability
to explain complex matters and self-efficacy
which are described in the next section in
narrative form.

Summary of Descriptive Statistics by Salient Categories

Total Percentage
Decision-Making Influences
Values their own feelings 35 32
Considers the effect on others 25 23
Attempts to avoids but succumbs 24 22
Remains objective 21 20
Does not make considerations in decision-making 3 3
108 100%
Considerations During Decision Making
Narrow down options 50 46
Decisive but continue to weigh options 31 29
Leave options open 12 11
Makes decision quickly 10 9
Has a hard time making decisions 5 5
108 100%
Logical or Analytical
Able to step back and see the big picture 69 65
Logical, but sensitive to others needs 22 21
Logical and analytical 9 9
Sensitive and excludes logic 5 4
Does not believe in logic or analysis 1 1
106 100%
Working Styles
Practical, hands-on workers 37 35
Idea person/needs quiet to focus 32 30
Hands-on workers who comes up with ideas 34 32
Idea person 3 3
106 100%
Social Surroundings
Balancing observing and listening 56 53
Preferred listening and at times witnessing 37 35
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Choose to solely listen social surroundings
Only observe
Favored remaining oblivious

Types of Learners

Learn by viewing diagrams and pictures
Occasional photo/diagram is helpful

Learning is a struggle

Learns by completing experiments independently

Ability to Explain Complex Matters
Sometimes able
Able
Uncomfortable
Never able

Mixture of visual and hands-on training is preferred
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5 5

5 5

3 2
106 100%
89 82
10 9

4 4

3 3

2 2
108 100%
72 68
23 22

8 8

3 2
106 100%

Decision-Making Influences

In the area of decision-making
influences, of the 106 students participating
in the study, two recorded that they consider
two decision factors instead of one changing
the total responses to 108. The majority of the
respondents (n = 35, 32%) stated they value
their own feelings and the effects the decision
might have on others when making a specific
decision the most. In contrast, only 3% (n =
3) stated they did not consider much of
anything when deciding for their career path.
Twenty-three percent (n = 25) of the
participants considered the effect their
decisions would have on others but
ultimately did not allow others to influence
them. Twenty-two percent (n = 24) of the
respondents stated they try to avoid feelings
when it comes to judging decisions but
succumb to their feelings in the process.
Finally, 20% of the participants (n = 21)
stated they remained objective instead of
letting feelings and others influence their
decisions.

Considerations During Decision Making

When asked about the types of
considerations that were made when making
a career decision, the respondents provided
the following. The majority of the
participants (n = 50, 46%) prefer to narrow

down the options they consider best in a
certain situation whereas only 11% (n = 12)
like to leave their options open upon decision
making. It was also found that 29% (n = 31)
of the respondents are decisive but continue
to weigh options until the time came to act.
Only 5% (n = 5) of the participants had a hard
time making a decision and were dependent
on others deciding for them while a total of
9% (n = 10) of the respondents revealed they
come down to a decision quickly to move on
to what is next. This question provides a
clearer understanding of what influences
students to make career decisions.

Logical or Analytical

A majority of the participants (n = 69,
65%) stated they were personable and
sensitive but were able to step back and see
the big picture as well. Twenty percent of the
participants (n = 22) stated they were logical,
but also were sensitive to others needs. The
remaining options were chosen by 14% (n =
16) of the respondents.

Working Styles

A total of 35% (n = 37) reported they
were practical, hands-on workers. Thirty
percent of the participants (n = 32)
considered themselves an idea person who
sometimes finds it easier to be quiet and focus
on work while 32% (n = 34) felt they were
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hands-on workers who come up with the
occasional idea at times.

Social Surroundings

Fifty-three percent (n = 56) of
participants enjoyed balancing the use of
observing and listening when being involved
in a social occasion. A sum of 35% (n = 37)
of the participants claimed they preferred
listening and at times witnessing what was
happening in their environment.
Furthermore, 5% (n = 5) of participants felt
inclined to choose that they solely listen to
their social surroundings, as opposed to 5%
(n = 5) of participators who favored to only
observe those around them. Only 2% (n = 3)
indicated they favored remaining oblivious to
their social environment.

Types of Learners

Although there was a total of 106
participants, two of the participants selected
two options instead of just one. The majority
(n =89, 82%) found that they like classes that
mix visual and hands-on training. Nine
percent of students (n = 10) prefer to learn by
viewing diagrams and pictures. The majority
of communication disorder students stated it
was more beneficial to them to learn
academic content when it is presented
through hands-on teaching and visual
teaching. SLP’s use numerous activities that
involve visual learning and hands-on
learning, so it is very interesting to find that
the students pursuing communication
disorders also prefer these type of learning
strategies.

Ability to Explain Complex Matters

Sixty-eight percent (n = 72) of
participants felt they were only able to
sometimes describe complex  matters
verbally. Only 22% (n = 23) of participants
felt they were always able to describe
complex matters. Students who are
uncomfortable describing complex matters
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may avoid careers where complex matters
must be explained to people frequently.

Self-Efficacy

When asked if whether a problem could
be solved if they tried hard enough,
participant responses varied. Most of the
surveyed students, (n = 56, 53%), responded
that this statement was exactly true. On the
other hand, 46% (n = 49) of the research
participants answered that this declaration
was only moderately true. Only one (1%)
student responded that this statement was
hardly true. Participants were also asked
whether they would utilize various means
and ways to get what they wanted when faced
with opposition. Of the students surveyed,
50% (n = 53) answered that this statement
was moderately true. Nine percent (n = 10)
answered that this statement was exactly
true. In contrast, only 27%(n = 29) and 5%
(n = 6) of the students responded that this
statement was hardly true or not true at all,
respectively. When asked about their ability
to stick to and accomplish their goals, most
of the students (n =53, 50%) answered either
that this proclamation was either moderately
true or exactly true (n = 50, 47%). When
asked about feeling confident to efficiently
deal with unforeseen events, participants
responded in the following manner:
moderately true 58% (n = 61), exactly true
36% (n = 38) and hardly true 6% (n = 7).
When asked if they were resourceful when
taking care of an unpredicted problem, the
majority (n = 69, 65%) of students agreed
that this statement is moderately true, while
only 15% (n = 16) of students answered that
this statement was hardly true. Twenty
percent of participants (n = 21) believed that
the presented statement was exactly true
regarding their resourcefulness. The majority
of the participants (n = 75, 71%) stated that
most problems can be solved if enough effort
is exerted. On the other hand, 27% (n = 29)
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Table 2
Summary of Descriptive Statistics for Self-Efficacy Components
Total Percentage
Solving Problems if Trying Hard Enough
Exactly True 56 53
Moderately True 49 46
Hardly True 1 1
106 100%
Using Various Measures to Reach Goals
Exactly True 10 9
Moderately True 53 50
Hardly True 29 27
Not True at All 6 5
106 100%
Accomplishing Goals
Exactly True 53 50
Moderately True 50 47
Hardly True 2 2
Not True at All 1 1
106 100%
Efficiently Deal with Unforeseen Events
Exactly True 61 58
Moderately True 38 36
Hardly True 7 6
106 100%
Resourceful
Exactly True 21 20
Moderately True 69 65
Hardly True 16 15
106 100%
Exerted Effort equals Problem-Solving
Exactly True 75 71
Moderately True 29 27
Hardly True 1 1
Not True at All 1 1
106 100%
Coping and Staying Calm
Exactly True 40 38
Moderately True 50 47
Hardly True 13 12
Not True at All 3 3
106 100%
Using Various Solutions
Exactly True 38 36
Moderately True 65 61
Hardly True 3 3
106 100%
Finding Solutions when in Trouble
Exactly True 37 35
Moderately True 64 60
Hardly True 4 4
Not True at All 1 1
106 100%
Can Usually Handle Problems
Exactly True 54 5
Moderately True 47 44
Hardly True 5 4
106 100%
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of participants stated that this statement was
moderately true. When asked to rate their
coping abilities to stay calm when faced with
problems, 50 (47%) of participants answered
that this statement was moderately true.
However, only 40 (38%) of participants
answered exactly true. When asked about
coming up with various solutions when met
with a problem, a majority of the participants
(n = 65, 61%), answered moderately true to
this statement while 36% (n = 38) of the
participants answered exactly true. When
posed with the question of whether they can
come up with a solution when in trouble,
more than half of the participants (n = 64,
60%), answered that this statement was
moderately true. Only 35% (n = 37) of the
participants answered exactly true. Finally,
54 (51%) and 47 (44%) of the participants
answered as moderately true or exactly true,
respectively when asked if they can usually
handle problems that come their way. Table
2 illustrates all Self-Efficacy findings.

Discussion
Influencers and Role Models

Regarding the centralized theme of
whether students can maintain objectivity
when deciding their career choice, or if other
people served as a primary influence in their
decision-making process multiple notions
were identified. Findings support the notion
that some COMD students’ value not only
their own feelings in the decision-making
process, but some also consider how a
decision is  perceived by  society.
Furthermore, this identifies that a complex
array of factors and influencers affect a
student’s career decision-making process.
Societal influences can have a major impact
on a student’s choice of professional career.
Akar (2012) stated that societal influences,
such as parental figures and friends, played a
role in the decision to pursue a certain career.
The majority of the respondents (n = 35,
32%) stated they value their own feelings and
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the effects the decision might have on others
when making a specific decision the most. In
this case, students are thinking about the
effects that their decision will have on their
parents who consistently play a crucial role
of emotional and financial support during the
pursuit of post-secondary education.

Career decision-making choices can be
influenced by advice given to underclass
students from those who have previously
graduated. This also applies for students in
the Communication Science and Disorders
program, as revealed by Keshishian and
McGarr (2012). Their study showed that
students, in organizations such as the
National Student Speech-Language Hearing
Association  (NSSLHA), were highly
motivated to take an active role in their
education. Interesting enough, research
findings paralleled those of Keishishian and
McGarr (2012). Findings revealed the
majority (n = 93, 89%) felt inclined to listen
and watch their social surroundings and
favored listening and watching before
making decisions. Students are influenced in
some way by what their peers do or say;
hence, the influence of a student
organization.

Demographics

Regarding the topic of demographics,
sub-topics such as gender, income, and
location influence the narrowing of options in
the process of career decision-making. Of the
individuals represented, 94% were females
and the remaining 6% were males. Gender is
a factor that sometimes narrows the careers a
student thinks are best for them. In addition,
studies have shown that women who were of
childbearing age were more likely to be
discriminated against in the search of
vocational opportunities due to
stigmatization of women being limited to a
maternal role (Drinkwater et al., 2008,
Viernes et al., 2018). Akar (2012) found that
men were less likely to pursue a career in a
female dominated industry, such as teaching,
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to avoid negative implications against their
sexuality As opposed to men, women were
more likely to consider the aptitude of their
abilities in-order to better discern amongst
their vocational options.

Moreover, social economic status (SES)
is a factor that may influence students who
are in the decision-making process of
choosing a career. Students who come from a
low social economic household may not have
funds readily available to attend a college or
university. The majority (n =95, 89%) of the
participants reported they received financial
aid, Pell grants (n = 60, 56%) and student
loans (n = 57, 53%) to fund their education.
This could explain why some students choose
a vocational institution where certifications
are granted in a shorter amount of time for a
lower cost of tuition. Boudarbat and
Montmarquette (2009) found that graduate
students’  decisions  concerning  their
academic career proved to be reinforced by
their financial ability to pay for higher
education. Moreover, non-traditional
students proved to experience more
difficulties when completing their degree at a
university level due to their low
socioeconomic status. In contrast to non-
traditional students, traditional scholars who
are financially privileged are more likely to
receive fiscal assistance, such as scholarships
right out of high school (Schmidt et al.,
2014). In fact, Harkness, et al. (2011)
indicated that SES and ethnicity prevailed as
obstacles in-regards to easy college access
for students.

Social Belonging

Social  Belonging, as mentioned
previously, includes societal influences that
contribute to student’s career interest and
beliefs which mold their career path. Survey
participants (n = 93, 88%) indicated they
listen to the opinions of their peers, within the
same field of choice, their colleagues who
may have selected to study a different
profession, family members, and university
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faculty. In fact, a research study conducted by
Neilson and Jones, (2012) suggests that
faculty members, such as academic advisors,
who hold unfavorable opinions over a
specific vocational field, may advise students
to follow a different occupation and
negatively influence students based on biased
views. Thus, the student may choose to
remain in their current choice of profession,
or the student may leave it and pursue a
career that’s more socially acceptable.

Ninety-five percent (n = 101) of the
respondents  agreed, either fully or
moderately, that they could handle any task
that comes their way. In contrast, the 5% (n
= 5) of students who feel they can hardly ever
manage these tasks are the ones who might
be at risk of developing negative emotions
towards their field of choice which may result
in a decrease of social belonging. In
conclusion, the marginal percentage of
students who were doubtful of their
management skills may need additional
services to preserve their sense of social
belonging.

Personality Type

When individuals find a career that is
intrinsically motivating, they tend to pursue
that career. In fact, Akar (2012) found that
intrinsic career value, such as working in a
job that makes a difference in someone’s life,
was one of the highest rated motivations.
When asked about following their feelings,
32% (n = 35) of the participants responded
by saying they allow their feelings and the
impact of their decision on others shape their
final choice. Therefore, if a person enjoys
helping others and enjoys the effects that
their actions have on another person, then
they are more likely to choose a career that
caters to their passion. The majority of
participants agree that they will consider not
only their feelings when deciding, but also
how the decision will affect those around
them. They are compassionate and are
willing to do what is best for those around
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them, whether it be their family, peers, or
their community. Greenbank (2014) affirms
this idea by stating that these feelings will
instinctively influence their decision on
making a career choice. At the same time, a
student’s natural curiosity, attraction to the
field of Speech Language Pathology, and the
desire to help others may have also
contributed to their decision of pursuing a
major in COMD (Hren et al., 2010). Yazici
and Yazici, (2010) affirmed that guaranteed
employment and expected earnings in the
field played a factor as student’s selected a
major. Students develop career aspirations
and become aware of their strengths and
weaknesses throughout their academic
journeys. Ultimately, it is important to
recognize that each individual student’s
personality type is inherently unique to
themselves and remains a determining factor
of career decision- making.
As far as participants being holistic in
their decision-making, findings revealed 64%
(n = 68) of the students reported being able
to see the big picture and still be personable
and sensitive to the patient’s needs.
Considering that the surveyed population is
seeking a career in Speech Pathology, a
Speech Language Pathologist is someone
who must be personable, sensitive, and
logical when making their clinical decisions.
Different types of students’ personalities are
depicted throughout the surveyed responses.
Pop and Turner (2009) stated that students,
who were pursuing a career in teaching, have
a love for teaching-related activities. This
statement resonates with students pursuing a
major in COMD as they have passion for
utilizing skilled intervention strategies to
teach their patients. This supports our
findings which revealed the majority (n = 89,
82%) of the participants learn more
efficiently when the class has hands-on and
visual learning.
An individual’s intrinsic and/or extrinsic
motives are the foundations for career
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decision-making. The majority (n =72, 68%)
of the individuals are only sometimes able to
explain complex matters verbally. Hren, et al.
(2010) stated that students are intrinsically
motivated because of their ambition and
attraction toward the subject. Therefore, if a
student is intrinsically motivated, they will
feel comfortable explaining complex matters
verbally. If students are properly educated on
a major and what that career entails, then it
can lead to easier decision-making. A similar
belief can be found in a study done by
Keshishian and McGarr (2012) as they
identified that, the more an individual knew
about a major, the more attractive it would
appear to the individual. Therefore, if
students understand and know the
responsibilities they will be held accountable
for then this will influence and lead to
narrowing career choices that are the most
suitable for them.

Ninety-seven percent (n = 103) of
participants either completely or moderately
agreed they can accomplish their goals with
ease. Results concur with Robinson and
Glanzer (2016) who found that students who
want to excel in a chosen field will work
towards their goals regardless of intellectual
challenges and requirements. The majority of
the surveyed population were confident in
overcoming obstacles. For example, 98% (n
= 104) of students agreed they could resolve
difficult problems if they put in the effort, and
85% (n = 90) of students agreed they were
resourceful enough to handle unforeseen
situations.

Clinical Experience and Curriculum
Approach

Clinical experience and its influence on a
student’s choice of career was identified in
the literature as a salient topic. Samra,
McGrath, and Estes (2013) believed that,
through various clinical experiences, students
can observe different career options that can
promote career development. By allowing
students to immerse themselves in clinical
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experiences, the decision-making process
might be easier as they place themselves in a
real-time clinical setting with a working
professional in their current or prospective
career choice, thus supporting our findings of
82% (n = 89) of survey participants
indicating they prefer hands on and visual
learning. Furthermore, internships allow for
actual hands-on practice of the hypothetical
concepts taught in class, ultimately leading to
better-prepared  students in terms of
knowledge and experience (Kasli & ilban,
2013). Internships are consistently included
in COMD graduate programs in the form of
external practicums during the second year of
graduate school and clinical practicum is
implemented in many graduate programs
since semester one of graduate school. This
hands-on learning component would be a
positive component for those students who
prefer this learning mode. Additionally, Lyon
et al., (2018) suggest having an exposure to a
variety of environments and hands-on
experience leads to a positive -career
decision-making and builds a strong
relationship with superiors.

While not explicitly stated in the survey,
one could associate a student’s confidence in
finding solutions to unexpected problems
with the quality of services their university
provides for them. In fact, 95% (n = 101) of
the surveyed population, demonstrated that
there was either a moderate or absolute truth
to their confidence in solving problems. In
addition, Blackburn (2011) affirms this idea
as he described that students tend to choose a
university’s program based on its available
facilities and the quality of services it had to
offer. Therefore, consideration should be
given towards various factors such as the
quality of services provided by a student’s
corresponding university.

Sense of Urgency

Students in  COMD  programs,
specifically the second-year undergraduate
students, are actively contemplating career-
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making decisions. Cheung and Arnold,
(2014) concluded that students who are
nearing graduation feel pressured by a sense
of urgency to make decisive career choices.
Since the largest number (n = 50, 46%) of the
participants demonstrated a tendency to
narrow down their options upon decision-
making, it is possible that students consider
the quality, the education, and the level of
professionalism they have received from the
undergraduate program to search for jobs or
graduate programs.

Conclusion

Multiple results showed a strong
tendency for COMD students to be problem
solvers that are not easily deterred by difficult
situations. This is a significant finding in that
students in the COMD program are resilient
people committed to completing their
professional goals thus providing the
response to the first research question in
reference to personality factors. Overall
findings  reveal students in  the
communication sciences and disorders
profession have a general feeling of wanting
to help others and are able to see the situation
and person as a whole. This shows the type of
student that is drawn to this profession.
COMD students are composed of different
types of learners: hands- on learners, visual
learners, concrete learners, hard-workers,
problem-solvers, and goal-oriented learners.
Additionally, student organizations play an
important role in providing the students with
peers that motivate them to delve further in
their chosen career path. Exposing students to
clinical experiences reinforces a student’s
career decision-making. Thus, providing the
answers to the second and third research
questions regarding motivators.

Limitations of the study include the size
and location of the participant sample. This
survey was administered to a focused
population in one specific COMD programin
the southern-most part of Texas. It would be
beneficial to extend the administration of the
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survey to additional COMD programs across
Texas and the nation to identify whether the
same patterns parallel. A strength and a
limitation of this survey is the inclusion of a
focused survey population in that it was a
minority (race and gender). It is a strength in
that this investigation provides a unique view
of the personality and motivation of students
seeking degrees in Speech Language
Pathology that had not been obtained prior to
this investigation in a monitory population. It
is a limitation because the finds are not
generalizable to the general population.

It would be beneficial to expand this
research in the future by including students
from multiple health professions and diverse
minority  groups  thereby identifying
additional patterns of student pathways when
searching for a career. University programs
will continue benefiting from knowing what
influences students and what students
looking for when deciding on a career path.
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