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Abstract
This study examined lived experiences of two interna-
tional student affairs professionals in the United States.
Through a series of interviews, the dialogues unfold
rich narratives that explore the multifaceted journey
from academic preparation to career placement in the
field of higher education student affairs (HESA). It
also underscores the unique challenges encountered
by international students compared to their domes-
tic counterparts during the job search process. Given
the limited research pertaining to the experiences and
support for international graduate students during the
job search process in the field of HESA, this study
provides valuable insights and implications for edu-
cators, institutions, and career support services to
better address the needs of the diverse and growing
demographic of the candidates.

INTRODUCTION

With the increase in globalization, it is easier for people to cross borders, be exposed to
different cultures and diversity, and look for opportunities outside of their home coun-
tries (Hong et al., 2016). International students are “individuals enrolled in coursework at
an accredited, degree-granting higher education institution in the United States on a tem-
porary visa that allows for academic study” (Institution of International Education, n.d.).
According to the Annual Open Doors report (2022), the number of international students
studying in the United States higher education institutions surpassed the one million mark
in the 2015–2016 academic year, which resulted in international students being 5% of the
total U.S. enrollment number. Although the enrollment number of international students
dropped below the 7 digits mark a few years ago, the number is now on the rise and has
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2 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

increased 4% in the 2021–2022 academic year compared to the previous academic year
(Open Doors Report, 2022). These international students will soon graduate and stand at
the crossroads of life postgraduation. Similar to their domestic counterparts, international
students will decide whether to pursue their career or further their education in the United
States or in their home country.

Shih and Brown (2000) found career maturity and vocational identity to be common
issues that impact student experiences. When we address international student experi-
ences, studies mainly focused on adjustment and acculturation issues (Ma et al., 2020;
Smith & Khawaja, 2011), language learning ability and its implication on student’s experi-
ence (Lee & Ciftci, 2014; Gao et al., 2007), and academic needs (Rai, 2002). As we center our
practices in holistic support for students, we need to consider the complexity of the identi-
ties that international students hold, and additional factors that they encounter during the
career search process such as visa and legal issues.

Research on the experience of international students’ postgraduation and outside
of the higher education setting is scarce, especially for those in higher education
student affairs (HESA). The demographic data on the makeup of the student affairs
profession showed that most racial demographics are underrepresented (Bauer-Wolf,
2018). According to the College and University Professional Association for Human
Resources, only 8% of student affairs officials are Hispanic and about 3% of student
affairs professionals are Asian (Pritchard & McChesney, 2018). This data set excludes the
international professionals by lumping them in with the U.S.-centric race and ethnicity
categories.

This duoethnography, narrative research explores the careers pathways and journey of
international students in HESA programs in the United States. Schlossberg’s (1995) tran-
sition theory is used to examine the various job search stages international students go
through from career readiness to career placement. This chapter has two primary objec-
tives: (1) to highlight the career search journey of international students in the United
States and (2) to discuss and provide suggestions for career guidance of international
students looking into starting a career in HESA.

LITERATURE REVIEW

International students face unique challenges when it comes to job searching and com-
petition for work in the United States and they are not fully satisfied with their career
preparedness conversations and support from colleges (Koo & Nyunt, 2022; Shen & Herr,
2004). According to the National Association of Colleges and Employers (2022), career
readiness is defined as the foundation from which an individual can exhibit necessary core
competencies to aid and prepare them for a success in the workplace and lifelong career
management. International students are seeking more professional outcomes related to
obtaining experiential learning experiences, employment skills, and conversations on
career exploration (Urban & Palmer, 2016). As Akkermans and Tims (2017) suggested,
candidates must master “career-related competencies that can help them navigate their
career” (p. 170). Various research has suggested the need for targeted, and tailored career
support to support international students hence indicating the lack of career related devel-
opments that exists at institutions for international students (Balin et al., 2016; McFadden
& Seedorff, 2017). Institutions must prepare and train campus support units such as career
services, experiential learning, and other student-facing units to provide more comprehen-
sive, culturally sensitive, and inclusive support around career readiness for international
students (Koo & Nyunt, 2020; Miller et al., 2016).
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NEW DIRECTIONS FOR TEACHING AND LEARNING 3

Research that focused on international graduate students are still underdeveloped,
specifically in the HESA programs and their employment search in the United States. While
studies discussed the international students’ job search experience and highlighted the
resources needed, it did not address the barriers and complexities of the process (Tan
& Koo, 2023), when it comes to graduate students in non-STEM fields (Balin et al., 2016;
McFadden & Seedorff, 2017). It is critical to broaden the career readiness and career devel-
opment conversations to be inclusive to the various students’ demographics and statuses.

THEORETICAL FRAMEWORK

Schlossberg’s transition theory (1995) explains an individual’s ability to cope with a transi-
tion, which are influenced by the following factors: situation, self, support, and strategies.
For international students, we learn how to evaluate the challenges, explore options, and
increase our coping strategies that begin postgraduation leading up to obtaining a full-
time career. Schlossberg (2008) explained that each phase of the transition allows for a way
of viewing and navigating it. As international students, obtaining a job immediately post-
graduation that provides sponsorship can lead to the feeling of uncertainty. Learning how
to network and navigate the immigration policies and job search process in the United
States are new for them.

There are several factors that influence the situation when it comes to transitions.
International students anticipate the situation of the job search process and consider
assessing the situation that includes timing, duration, and previous experiences with
similar transitions (Anderson et al., 2012). This is applicable to international graduate
students’ career journey as it takes into consideration the external and environmental
factors, which are in play and can affect their job search experience and process.

Support is critical for everyday optimal functioning, during transition periods
(Schlossberg, 2008). A strong and positive support system can help international stu-
dents both physically and mentally. In college, international students build support
systems with peers, faculty and staff, mentors, and professional associations. Instead of
using career centers due to the limited services, international graduate student partici-
pants revealed that they utilized their support system in academic fields, and “personal
help sources (such as family, friends, colleagues)” for career assistance (Shen & Herr, 2004,
p. 21). These relationships and support allow for various dimensions of personal growth,
including career development.

Anderson et al. (2012) explained self as the way that humans attach meaning and pur-
pose to their experiences. Therefore, international students become self-aware of their own
belief, self-perceived abilities, perceptions, and attitudes. As we navigate the job search
process, we reflect on how our identities affect the way we make meaning of our lives and
develop resiliency and self-efficacy.

Schlossberg (2008) described strategies as coping resources individuals bring to tran-
sition. As international students, we identify our coping resources through seeking
assistance from career centers and institutions when it comes to the job search process,
or we might attempt to use our personal network of peers and mentors to navigate the
process and to help determine which strategy is the most effective for us.

METHODOLOGY

Sawyer and Norris (2013) defined duoethnography as “a conversation … between peo-
ple and their perceptions of cultural artifacts that generates new meaning” (p. 2).
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4 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

F I G U R E 1 The two duoethnographers’ career trajectories.

Duoethnography is often used as a method where two or more researchers can “engage
in a dialogical critique of a social phenomenon” (Snipes & LePeau, 2017, p. 579). The
researchers’ acts of putting themselves and their experiences in the foreground as the par-
ticipants stemmed from the autoethnographic tradition. The main difference between an
autoethnographic and a duoethnography is that these stories are used to further explore
a larger sociological phenomenon (Norris et al., 2016; Sawyer & Norris 2013). We selected
this duoethonography approach as it captures both authors’ narratives and to dive deeper
into their unique lived experiences.

Researcher-participants

At the time of writing this chapter, Xiao Yun and Yuan identify as international student
affairs professionals in the beginning of their careers (less than 5 years). We were born and
raised in Southeast Asia: Xiao Yun in Penang, Malaysia and Yuan in Bangkok, Thailand.
While working toward our undergraduate degree in the United States, we were involved
in various student leadership positions across campus. Through these involvements we
found our way into pursuing a master’s degree in HESA. After earning the master’s degree,
Yuan continued into Housing and Residential Life, while Xiao Yun went into Career Ser-
vices. Refer to Figure 1 for further information on chronicle pathways of the authors’ career
trajectories.

Data sources and analysis

For this study, we started by identifying what important stages are mutual in our job search
journey. We were able to share our experiences tied to each stage in these online meet-
ings. We crafted a semistructured interview protocol where we each asked questions and
recorded the responses. This interview protocol helped structure our three 60-min conver-
sations using Zoom Meeting. In each conversation, we go through the job search cycle from
preparing for career readiness to the search process, and career placement.

We implemented consensual qualitative coding in our process of data analysis (Hill
et al., 2005). We individually open-coded the interview transcripts and identified emerging
themes that are tied to the various stages in our job search journey. This process resembled
the constant comparative method used in constructivist grounded theory data analysis
(Charmaz, 2014). As we review the initial collective codes and analyze our pathways to
landing our first career postgraduation, we were able to reflect on the challenges, obstacles,
and opportunities that were presented to us as international students.

FINDINGS—THE JOB SEARCH JOURNEY

The following section delves into the experience of two international graduate students
as they navigated their paths toward career readiness during graduate school and beyond.
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NEW DIRECTIONS FOR TEACHING AND LEARNING 5

The story highlights the perspectives on career preparations for international graduate stu-
dents, the visa sponsorship challenges, and the importance of finding their place in the
field of HESA. We present these findings through a string of dialogue centered on questions
that we have asked each other in conversation. The section concludes by offering reflec-
tive perspectives and highlighting personal strategies we used to overcome the unique
challenges faced during our job search process.

Career readiness during graduate school

XY: How did your graduate program prepare you for career readiness?
YZ: There was only one international student in each cohort and sometimes there is

none. The career conversation in my graduate program seemed like a one size fits
all because of the attitude and language used in these conversations. For instance, it
is very disheartening for international students to hear “job search can be difficult,
but it is okay even if you do not like your first job. You can always leave in a year.”
This advice can unintentionally cause harm. Rather than relieving the stress and
pressure, it makes you feel alone because now the mindset you have is different from
your peers. For us, we must like our first job to some degree because we, as visa
holders, might not have enough time to job-hop during our first year on optional
practical training (OPT).

XY: My experience is similar. In my program, there were only two, including me. Our
professors did not know much about the international student job search process
or how to navigate the visa conversation. My program provided me with the knowl-
edge and background of HESA, but to prepare myself for the job market, I would give
credits to my graduate assistantship, internship experiences and supervisors. I have
developed skills and competencies through experiential learning from work experi-
ences, supervisors and mentors that coached me through what a job search process
would look like in HESA.

YZ: So how did you prepare yourselves beyond what the programs have shared with
you?

XY: I attended the ACPA–College Student Educators International convention as a
first-year graduate student and was introduced to the Commission for Global
Dimensions of Student Development (CGDSD), and that was the first time I heard
about individuals who were former international students that worked full-time in
higher education spaces. I received information about preparing for the job search,
career planning, visa, and other career related topics that pertained to visa-holding
individuals through CGDSD.

YZ: Oh, my goodness! Same here. I also attended ACPA in my first year of
graduate school. Since I was at a predominantly white institution, attend-
ing ACPA was a monumental moment where I found community within
HESA. I was also involved with CGDSD and the Asian Pacific American
Network (APAN).

Job search process

XY: It seems like both of us have started doing some research and information
gathering in our first year. So, when did you start job searching?

YZ: I remember submitting my first application in December of my last year in graduate
school. I was just eager to try it out. Nothing came about that. I started applying in
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6 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

full force after coming back from winter break in January. What about you? When
did you start?

XY: I started browsing in October to November and prepared my resume, cover letter,
and networked with others. After I submitted my capstone project in December, that
was when I started applying for jobs. I know that you are working in Housing and
Residential Life, did you go through The Placement Exchange (TPE)?

YZ: I did! Since my main functional area of interest was Housing and Residential Life, I
tried to align my search process with TPE timeline. What about you?

XY: I started applying because I was told that hiring processes in higher education takes
time. Functional areas that I was interested in were in orientation programs, career
services, college student unions, and student involvement.

YZ: I love that we were searching in different areas. I wonder if your job search prepa-
ration is like mine! For instance, every time I open a job description, I always scroll
down to the bottom and look for the sponsorship clause on the job description that
would typically either say “this institution does not sponsor” or “this position does
not qualify for sponsorship.”

XY: Yeah! I did that too, however knowing each institution has different hiring policies,
as a safety net, I researched those institutions for past statistics if they had sponsored
anyone in staff positions on websites like H1bGrader (https://h1bgrader.com/) or
Myvisajobs (https://www.myvisajobs.com/).

YZ: What I am hearing is that a job description could say they do not provide visa spon-
sorship, but your research would show otherwise whether that is in the past year or
5 years. How did you proceed with this contradicting information?

XY: That did not stop me from applying to those roles. I used that information to lever-
age my skills when interviewing and advocated on my behalf when I was in my final
rounds. I was not afraid to navigate those tough conversations. I knew I had to fight
for what I wanted, and if the department and hiring managers deemed that I was
the right candidate, they would likely proceed with hiring me, and I had 1-year of
OPT work authorization before I needed to be on an H1-B visa. That was my expe-
rience. How about you? Did seeing the clause on the job description saying they do
not provide sponsorship deter you from applying?

YZ: Wow. I was not as advanced as you at the time. I only looked at the job description.
Back to your question, it did not deter me from applying because you never know.
I felt like I was advised to shoot all my shots, at least in the application stages. I
have not seen any job descriptions that straight out saying they provide sponsorship.
So, in a way, I am already blind applying. However, it did lead me to decline a few
on campus interviews, especially with institutions where I would have to pay them
back for the on campus expenses if they were to offer me the position, but I rejected
it, which I would have to do because they do not sponsor. Before declining the on
campus offer, I would ask the hiring manager whether their institution can provide
H1-B sponsorship. If they say no, then I would proceed to decline the on campus
offer.

XY: That is new to me! I know a lot of international students have this question in mind,
and I had that too. When is the best time to bring up sponsorship or disclose your
visa status in the interview process?

YZ: Let us jump right in with this controversial topic. I am just kidding. It is not con-
troversial as in, there is a right or wrong way to do it, but I think there are many
ways each individual can go about it. For instance, in my entry-level job search, I
did not bring up this conversation until my on campus interview and in the sessions
with the hiring managers. However, I have switched my strategy for my mid-level job
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NEW DIRECTIONS FOR TEACHING AND LEARNING 7

search process. I brought this up after I received my offer letter. But let me be clear!
I disclose that I need visa sponsorship in all my applications from the beginning.

XY: Oh yes, I did that as well. It was either disclosed when receiving a job offer or after
the first round of interviews. My approach was the latter.

YZ: You did not wait until you were in the final interview stages?
XY: Nope, I did not. It was important for me to manage my expectations and for

transparency, I felt that I did not want to waste both parties’ time if sponsorship
negotiation was not on the table. Even if I did not move forward with my candidacy,
hiring managers were really open to sharing if it was because of sponsorship, or if I
was not the right fit. In the end, I saw this as a positive outcome as I got to learn from
my interviewing experiences through feedback and gained a professional network
in higher education. I am not saying that everyone should follow what I just said,
but this is an option that you can choose should you decide to take this approach.

YZ: I think the moral of the story is that there is no perfect formula to ensure that—like
if you do A, B, and C you will land yourself a job with sponsorship after you graduate.
The job market for visa-holding individuals is impacted by many things aside from
the institution’s willingness to sponsor, for instance, the political climate and the
institution’s financial well-being.

Career placement/on the job

YZ: So how did you land your current position?
XY: I landed my job through networking. The position was advertised as sponsorship

is not available for this employment and through conversations I had with current
employees in the department and hiring manager, I learned that they are willing to
sponsor if it is the right candidate. I know that networking might seem scary, but
in the job market in the United States, it could benefit you so much and help you
succeed in landing an interview. I am grateful to have mentors and colleagues that
referred me to positions and connected me with professionals in the field to learn
more about their roles and functional areas. That is my story, how about yours, Yuan?

YZ: I heard people use the phrase, the right candidate, and sometimes I wonder what it
means for international students. I was also described as the right candidate for my
previous position. After I got hired, I asked my former supervisors what the process
was like for them. They shared that it was not smooth sailing. They were asked why
they should hire me instead of another candidate who does not need sponsorship.
I am fortunate enough to have supervisors and hiring managers who believed in
my capability and advocated for fair hiring. They said that if she is our number one
candidate from the pool then we need to hire her. I also know that my close mentor
who acted as my reference was able to speak to my character and championed for
me.

XY: In my second job search, I was also described as the right candidate by many insti-
tutions. However, many of them did not come to fruition because they were not
able to provide sponsorship due to various reasons. I do not want people in our
community to burn out before landing their first job by striving to be the perfect
candidate because sometimes there are things that are not within our control. They
might think that you are the right candidate, but the advocacy effort could still fail.

YZ: Well, let us get back to the topic of career placement. Once you landed the posi-
tion that provides sponsorship, are there any other things you were still concerned
about?
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8 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

XY: Hmm…for me, my only hesitation was how can I justify or build a case that my
degree earned relates to my day-to-day. I might be jumping far ahead since I am not
an immigration attorney, but that really worried me a lot. I told myself that I needed
to prove my worth to the department that I was a good hire by showing results, and
taking on new initiatives while ensuring that it is within my job scope. The imposter
syndrome really shined through the first 6 months before my department began my
sponsorship process, and it was not easy at all.

YZ: The waiting period is rough! I can totally relate. How did you manage those worries
while learning and wanting to perform well in a new job?

XY: I give credit to my supervisor who supported me in my onboarding process and
my ideas on how I wanted to shape my role and position. All the while, ensuring I
was adjusting to a new environment and juggling the ambiguity of what could hap-
pen after my work authorization ends. It was a concern for me because I was only
provided a verbal offer that they were willing to sponsor me, and my department
had to jump through hoops to get the H1-B process started. I know you had similar
experiences; do you want to elaborate more?

YZ: I know that the H1-B sponsorship will happen because that was a part of the offer,
but I did not know how or when to bring it up. I was in the same mindset of wanting
to prove my worth. I felt the need to prove to the department and the institution that
I am a good investment. I spent the first few months doing that before I brought up
the conversation with my supervisor. Another thing is that my entry-level position
in housing and residential life has a cap. Although I just started in the role, I had to
think about the future. I have to think about the two expiration dates: my visa and
my job status.

XY: I hear you and echo the same sentiment. We need to understand our motivation,
values, and goals. To everyone reading about our journey, there is no rubric for you
to follow, you need to craft your own job search and career development plans that
align with what you want.

Postjob search reflections (Xiao Yun and Yuan)

It is unavoidable to talk about the job search process within HESA without mentioning
The Great Resignation. This is not something that happens out of the blue. The reasons
why people left the field are not new, but they were exacerbated and brought to light by
the pandemic when people started questioning their institutional or department practices
and prioritizing their well-being. According to McClure (2021), the nonexistent work-life
balance, lack of support from leadership and administrators, and the shifts in values from
people to money are pushing people out of the field. Individuals left the field feeling burnt
out, frustrated, and seeking to find a healthier way of living.

The field needs quality individuals to join their teams. However, without transparency,
updated and equitable hiring practices, and salary reviews, our community alongside other
minority communities will continue to be displaced. The Great Resignation has allowed
people to pursue a different career or lifestyle that better fits their needs. Domestic col-
leagues can switch out of their student affairs position into corporate roles without having
to prove to the United States Citizenship and Immigration Services (USCIS) that their aca-
demic degree aligns with their new job. We, international students, do not have that luxury.

The predominant method for foreign citizens to remain and work in the United States
currently is through the H-1B visa program, in which foreign workers are sponsored by U.S.
businesses such as higher education institutions (Han et al., 2015). The hiring practices do
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NEW DIRECTIONS FOR TEACHING AND LEARNING 9

not favor international candidates due to the employer’s inability to sponsor or afraid that
we are not competent to support domestic students. We received the same education and
training as our domestic peers, yet we are treated with double standards. Many positions
seek candidates who are interculturally competent, multilingual and have an international
background to develop students holistically and globally. It is heartbroken to see that
many of these positions cannot or would not provide sponsorship to individuals in our
community that meet these qualifications.

Despite the challenges mentioned above, we appreciated the connections made within
the international community that includes both student affairs professionals and faculty.
A new cohort of international individuals emerges every time there is a graduating class
of master’s and PhD students from the field. Through different professional associations,
conferences, and networking opportunities (i.e., webinars), we, international students, and
professionals, gravitate toward each other seeking support on our lived experiences and
affirmations of our identities.

UNPACKING THE JOURNEY

HESA is made up of many functional areas. This is the beauty of our field and work that we
do. These functional areas come together to create and provide holistic support and expe-
riences for our students. To do so, higher education institutions need staff members with
vast skills and interests. More importantly, the staff members should reflect the student
population.

We, like many domestic student affairs professionals, fell in love with the field and
want to support and empower college students through different functional areas. The
first-hand experiences we bring to the table can help advance the institutions’ mission of
globalization as we expand our global footprint and impact to benefit the community and
the world. However, when it comes to career opportunities, international student affairs
professionals are limited by that due to work sponsorship willingness.

As a field that is H1-B cap-exempt, it is disappointing to see that various barriers to hiring
international candidates still exist. We may be the right candidate that checks the boxes
for the required and preferred qualifications in the position description and may fit the
departmental culture. Nevertheless, at the end of the process the employers may still turn
us down citing their inability to sponsor. The lack of awareness from hiring managers on
how to hire and retain international, foreign-born staff members are often not made top
priority and included as institutions develop policies and practices to retain staff of color.
Many international student affairs professionals leave an institution, not because they are
not qualified to stay, but because of their visa expiration and the employer’s inability to
sponsor the visa needed for the individuals (Koo & Mathies, 2022).

When we think about what happens after graduation, multiple layers come into play
when we decide to stay or leave. Many might be familiar with the push-pull framework
(Lee, 1966) that has been adopted into the context of international mobility. Our push fac-
tors are the familial sacrifices that were made for us to pursue a degree in a foreign country,
plus the lack of employment opportunities in our home country as the HESA programs
are US-centric. At the same time, the pull factors are better postgraduation opportuni-
ties and the social network and identity development we have built in the United States.
We are always caught in a series of push-pull factors that influence our decision-making
process.

Utilizing Schlossberg’s (1995) transition theory, we assessed how our situation, self,
support, and strategies take stock during the transition of postgraduation to job search.
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10 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

We determined the different phases of transitions that happened concurrently with job
searching, networking, and securing a full-time offer. Everyone experiences both pre-
dictable and unanticipated transitions throughout their lives, and this framework provides
an understanding of how we identify support and develop coping strategies. In both of
our stories, it is evident that we relied on the help of our support systems to navigate the
different transitions. Finding employers that would provide visa sponsorship is one of our
biggest concerns, which is often the situation we find ourselves in. A few strategies we
employed are (1) expanding our network through our existing support systems and (2)
being transparent about the unique challenges for international students during the job
search process so they can be a better advocate for us in various spaces (i.e., reference
calls).

As mentioned in Lipura and Collins (2020), they viewed international student mobil-
ity investments as positional and transformative that yield different types of capital. Both
of our career journeys are a testimony of how we play into our strengths, increase the
essential skills obtained during graduate schools, and apply theories to practice. Many
international students position themselves as having foreign language and intercultural
competence, academic capital, and advanced diploma from their respective institutions
(Koo et al., 2021). In addition, our experiences were transformative as we cultivated
independence, intercultural competence, and personal and professional growth (Wu &
Wilkes, 2017).

IMPLICATIONS

We have a better snapshot of international students while they attend colleges than before
their arrival or postgraduate. Once we graduate, our experiences become numbers and
another data set with no name that is used by the USCIS. Research on international
students’ experiences and their destinations postgraduation can help institutions evalu-
ate and revamp their own services and approaches to mentoring international students
around job search. Qualitative research will allow researchers to dig deeper into how these
services are being utilized and how they impact international students’ success beyond the
college experience.

Every international student views career and professional development differently due
to their cultural upbringing. In the United States, career development has been viewed
as essential and should be introduced early in the students’ development (Conley, 2012).
We recommend HESA programs include professional or career development initiatives to
coach students on the importance of career readiness, and discuss why their experiences
through internships, graduate assistantship, coursework, or research add to the value of
their growth and how it can impact their job search process. Furthermore, these efforts
should also be intentional by including international narratives. Programs can consider
which alumni they invite to sit on the postgraduation career pathway panel. Faculty advi-
sors can educate and familiarize themselves with the unique challenges that international
students face when it comes to employment.

Additionally, higher education professional associations can use their voices to advo-
cate for more inclusive hiring. Many associations are positioned in a way that serves as
the megaphone that represents higher education. They can use their voices to amplify
the concerns faced by the students, staff, and faculty, plus construct policies that can
positively impact the trajectory and the political and social climate of higher education.
In contrast to people’s belief that the human resources team decides who to hire for the
organization, hiring managers from the departments are the ones that play a huge
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role in the final decision-making and advocacy of the visa process (Sim, 2022). Besides
getting trained on ethical and inclusive hiring practices, it is also crucial to educate hiring
managers on the processes of recruiting international candidates.

CONCLUSION

We have both stayed in the United States for more than 6 years and have considered this
place our second home. We have built reputations for ourselves and have put in the effort to
cultivate long-lasting relationships that make up our support systems. Leaving the United
States will mean leaving all these behinds. This motivates us to pursue our career postgrad-
uation in the United States. We acknowledge that each person’s job search journey looks
different. We seek to use our collective voices to advocate for more inclusive and transpar-
ent hiring practices and expand the career readiness resources to include the international
community. This is only the beginning.

For us, the job search process is more than just getting a job. There are various reasons
why international students want to stay in the United States after attaining their degrees.
Han et al. (2015) found that international students still see the United States as the center
of innovation and the land of opportunities. Some international individuals are interested
in research and feel that pedagogy is more progressive in the United States. Moreover, we
must deal with the negative sentiments directed toward us, international students, as we
embark on our job search process. For instance, the misconception that international stu-
dents who remain will take away jobs from U.S. citizens persist. Most economic research
found a contrasting result and note that the impact of immigrants is small, especially over
a long period of time (Kugler & Oakford, 2013). They claimed that immigrants do not
harm Americans’ wages and job opportunities because the economy can adjust itself by
increasing the labor demand to meet the influx of immigrants.

HESA is constantly evolving as we adapt and come up with more innovative ways to
support diverse populations. This should also reflect the way institutions talk about career
readiness with their students and ensure that their students, both domestic and interna-
tional, feel confident and prepared to enter the workforce. Research and literature exist to
identify the gap in the historical development of higher education and address best prac-
tices. As more international professionals join the field, these efforts should capture the
trends and amplify the voices of international staff and faculty to better identify support
for their professional development and career growth.

DEDICATIONS TO OUR COMMUNITY

You will feel frustrated and question your decisions. We hope you find yourself in our sto-
ries and know that you are not alone in this journey. There are people who have walked this
path before you. Although it will not get easier, we hope you find comfort in our stories and
know that you will always have a community.
�����������������,���������������������

������������!������	�������,��������
����
�������������
�����������	������	���!

 15360768, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1002/tl.20621 by U

niversity O
f C

hicago L
ibrary, W

iley O
nline L

ibrary on [06/08/2024]. See the T
erm

s and C
onditions (https://onlinelibrary.w

iley.com
/term

s-and-conditions) on W
iley O

nline L
ibrary for rules of use; O

A
 articles are governed by the applicable C

reative C
om

m
ons L

icense



12 CAREER SEARCH FOR INTERNATIONAL STUDENTS IN HIGHER EDUCATION

R E F E R E N C E S
Anderson, M. L., Goodman, J., & Schlossberg, N. K. (2012). Counseling adults in transition: Linking Schlossberg’s

theory with practice in a diverse world (4th ed.). Springer Publishing Company.
Akkermans, J., & Tims, M. (2017). Crafting your career: How career competencies relate to career success via job

crafting. Applied Psychology, 66(1), 168–195. https://doi.org/10.1111/apps.12082
Balin, E., Anderson, N. M., Kanagasingam, S. K., & Zhang, L. (2016). Working with international students in the

U.S. and beyond: A summary of survey research by NCDA international student services committee. Journal of
International Students, 6(4), 1053–1061. https://doi.org/10.32674/jis.v6i4.335

Bauer-Wolf, J. (2018, November 1). Student affairs is a diverse profession. Inside Higher Ed. https://www.
insidehighered.com/news/2018/11/02/report-student-affairs-professionals-more-diverse-rest-college-
professions

Charmaz, K. (2014). Constructing grounded theory (2nd ed.). SAGE Publications Ltd.
Conley, D. T. (2012). A complete definition of college and career readiness. Educational Policy Improvement

Center (NJ1). https://files.eric.ed.gov/fulltext/ED537876.pdf
Gao, Y., Zhao, Y., Cheng, Y., & Zhou, Y. (2007). Relationship between English learning motivation type and self-

identity changes among Chinese students. TESOL Quarterly, 41(1), 133–155. https://doi.org/10.1002/j.1545-
7249.2007.tb00043.x

Han, X., Stocking, G., Gebbie, M. A., & Appelbaum, R. P. (2015). Will they stay or will they go? International graduate
students and their decisions to stay or leave the U.S. upon graduation. PLoS ONE, 10(3), e0118183. https://doi.
org/10.1371/journal.pone.0118183

Hill, C. E., Knox, S., Thompson, B. J., Williams, E. N., Hess, S. A., & Ladany, N. (2005). Consensual qualitative
research: An update. Journal of Counseling Psychology, 52(2), 196–205. https://doi.org/10.1037/0022-0167.52.
2.196

Hong, Y. - Y., Zhan, S., Morris, M. W., & Benet-Martínez, V. (2016). Multicultural identity processes. Current Opinion
in Psychology, 8, 49–53. https://doi.org/10.1016/j.copsyc.2015.09.020

Institution of International Education. (n.d.). About: International student census. Institution of Interna-
tional Education. Retrieved December 18, 2022, from https://opendoorsdata.org/about/about-international-
student-census/

Koo, K., & Mathies, C. (2022). New voices from intersecting identities among international students around the
world: Transcending single stories of leaving and going. Journal of International Students, 12(S2), 1–12. https://
doi.org/10.32674/jis.v12iS2.4776

Koo, K., & Nyunt, G. (2020). Culturally sensitive assessment of mental health for international students. New
Directions for Student Services, 2020(169), 43–52. https://doi.org/10.1002/ss.20343

Koo, K., & Nyunt, G. (2022). Mom, Asian international student, doctoral student, and in-between: Exploring Asian
international doctoral student mothers’ mental well-being. Journal of College Student Development, 63(4),
414–431. https://doi.org/10.1353/csd.2022.0035

Koo, K., Baker, I., & Yoon, J. (2021). The first year acculturation: A longitudinal study on acculturative stress
and adjustment among the first year international college students. Journal of International Students, 11(2),
278–298. https://doi.org/10.32674/jis.v11i2.1726

Kugler, A., & Oakford, P. (2013, August 29). Immigration helps American workers’ wages and job opportuni-
ties. Center for American Progress. https://www.americanprogress.org/article/immigration-helps-american-
workers-wages-and-job-opportunities/

Lee, E. S. (1966). A theory of migration. Demography, 3(1), 47–57. https://doi.org/10.2307/2060063
Lee, J., & Ciftci, A. (2014). Asian international students’ socio-cultural adaptation: Influence of multicultural

personality, assertiveness, academic self-efficacy, and social support. International Journal of Intercultural
Relations, 38, 97–105. https://doi.org/10.1016/j.ijintrel.2013.08.009

Lipura, S. J., & Collins, F. L. (2020). Towards an integrative understanding of contemporary educational mobilities:
A critical agenda for international student mobilities research. Globalisation, Societies and Education, 18(3),
343–359. https://doi.org/10.1080/14767724.2020.1711710

Ma, K., Pitner, R., & Park, H. Y. (2020). Challenges in acculturation among international students from Asian
collectivist cultures. Higher Education Studies, 10(3), 34–43. https://doi.org/10.5539/hes.v10n3p34

McClure, K. R. (2021, September 27). Higher Ed, We’ve got a morale problem—And a free t-shirt won’t fix it.
EdSurge. https://www.edsurge.com/news/2021-09-27-higher-ed-we-ve-got-a-morale-problem-and-a-free-
t-shirt-won-t-fix-it

McFadden, A., & Seedorff, L. (2017). International student employment: Navigating immigration regulations,
career services, and employer considerations. New Directions for Student Services, 158, 37–48. https://doi.org/
10.1002/ss.20218

Miller, J., Berkey, B., & Griffin, F. (2016). Preparing international students for a competitive job market: Chal-
lenges and opportunities. In K. Bista & C. Foster (Eds.), Campus support services, programs, and policies for
international students (pp. 119–142). IGI Global. https://doi.org/10.4018/978-1-4666-9752-2.ch007

 15360768, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1002/tl.20621 by U

niversity O
f C

hicago L
ibrary, W

iley O
nline L

ibrary on [06/08/2024]. See the T
erm

s and C
onditions (https://onlinelibrary.w

iley.com
/term

s-and-conditions) on W
iley O

nline L
ibrary for rules of use; O

A
 articles are governed by the applicable C

reative C
om

m
ons L

icense

https://doi.org/10.1111/apps.12082
https://doi.org/10.32674/jis.v6i4.335
https://www.insidehighered.com/news/2018/11/02/report-student-affairs-professionals-more-diverse-rest-college-professions
https://www.insidehighered.com/news/2018/11/02/report-student-affairs-professionals-more-diverse-rest-college-professions
https://www.insidehighered.com/news/2018/11/02/report-student-affairs-professionals-more-diverse-rest-college-professions
https://files.eric.ed.gov/fulltext/ED537876.pdf
https://doi.org/10.1002/j.1545-7249.2007.tb00043.x
https://doi.org/10.1002/j.1545-7249.2007.tb00043.x
https://doi.org/10.1371/journal.pone.0118183
https://doi.org/10.1371/journal.pone.0118183
https://doi.org/10.1037/0022-0167.52.2.196
https://doi.org/10.1037/0022-0167.52.2.196
https://doi.org/10.1016/j.copsyc.2015.09.020
https://opendoorsdata.org/about/about-international-student-census/
https://opendoorsdata.org/about/about-international-student-census/
https://doi.org/10.32674/jis.v12iS2.4776
https://doi.org/10.32674/jis.v12iS2.4776
https://doi.org/10.1002/ss.20343
https://doi.org/10.1353/csd.2022.0035
https://doi.org/10.32674/jis.v11i2.1726
https://www.americanprogress.org/article/immigration-helps-american-workers-wages-and-job-opportunities/
https://www.americanprogress.org/article/immigration-helps-american-workers-wages-and-job-opportunities/
https://doi.org/10.2307/2060063
https://doi.org/10.1016/j.ijintrel.2013.08.009
https://doi.org/10.1080/14767724.2020.1711710
https://doi.org/10.5539/hes.v10n3p34
https://www.edsurge.com/news/2021-09-27-higher-ed-we-ve-got-a-morale-problem-and-a-free-t-shirt-won-t-fix-it
https://www.edsurge.com/news/2021-09-27-higher-ed-we-ve-got-a-morale-problem-and-a-free-t-shirt-won-t-fix-it
https://doi.org/10.1002/ss.20218
https://doi.org/10.1002/ss.20218
https://doi.org/10.4018/978-1-4666-9752-2.ch007


NEW DIRECTIONS FOR TEACHING AND LEARNING 13

National Association of Colleges and Employers. (2022). What is career readiness? National Association of Colleges
and Employers. https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/

Norris, J., Sawyer, R. D., & Lund, D. (Eds.).(2016). Duoethnography: Dialogic methods for social, health, and
educational research. Routledge.

Open Doors Report. (2022). Annual release. Open Doors Report. Retrieved January 2, 2023 from https://
opendoorsdata.org/annual-release/

Pritchard, A., & McChesney, J. (2018). Focus on student affairs, 2018: Understanding key challenges using CUPA-HR
data (Research Report). CUPA-HR. Retrieved from: https://www.cupahr.org/wp-content/uploads/Student_
Affairs_Report.pdf

Rai, G. (2002). Meeting the educational needs of international students: A perspective from US schools.
International Social Work, 45(1), 21–33. https://doi.org/10.1177/0020872802045001312

Sawyer, R. D., & Norris, J. (2013). Duoethnography. Oxford University Press.
Schlossberg, N. K. (2008). Overwhelmed: Coping with life’s ups and downs (2nd ed.). M. Evans Incorporated.
Schlossberg, N. K., Waters, E. B., & Goodman, J. (1995). Counseling adults in transition: Linking practice with

theory (2nd ed.). Springer Publishing Co.
Shen, Y. J., & Herr, E. L. (2004). Career placement concerns of international graduate students: A qualitative study.

Journal of Career Development, 31(1), 15–29. https://doi.org/10.1177/089484530403100102
Shih, S. F., & Brown, C. (2002). Taiwanese international students: Acculturation level and vocational identity.

Journal of Career Development, 27(1), 35–47. https://doi.org/10.1177/089484530002700103
Sim, X. Y. (2022, September 27). Job search strategies in the U.S. [PowerPoint slides]. OneDrive. https://tinyurl.

com/simccoppt
Smith, R. A., & Khawaja, N. G. (2011). A review of the acculturation experiences of international students.

International Journal of Intercultural Relations, 35(6), 699–713. https://doi.org/10.1016/j.ijintrel.2011.08.004
Snipes, J. T., & LePeau, L. A. (2017). Becoming a scholar: A duoethnography of transformative learning spaces.

International Journal of Qualitative Studies in Education, 30(6), 576–595. https://doi.org/10.1080/09518398.
2016.1269972

Tan, G., & Koo, K. (2023). From students to colleagues: The becoming of US international student affairs
professionals. Journal of Student Affairs Research and Practice, 60(5), 716–730.

Urban, E., & Palmer, L. B. (2016). International students’ perceptions of the value of U.S. higher education. Journal
of International Students, 6(1), 153–174. https://doi.org/10.32674/jis.v6i1.486

Wu, C., & Wilkes, R. (2017). International students’ post-graduation migration plans and the search for home.
Geoforum, 80, 123–132. https://doi.org/10.1016/j.geoforum.2017.01.015

How to cite this article: Sim, X. Y., & Zhou, Y. (2024). “What are you looking for in a
candidate?” The career search process for international students in higher
education student affairs. New Directions for Teaching and Learning, 1–13.
https://doi.org/10.1002/tl.20621

A U T H O R B I O G R A P H I E S

Xiao Yun Sim (she/�) is the Assistant Director for Employer Engagement at University
of Chicago, Pritzker School of Molecular Engineering. Her expertise lies in provid-
ing tailored support for international students in their career development journey
and creating opportunities for candidates seeking to work abroad. Xiao Yun is deeply
committed to enhancing accessibility in career development and raising employer
awareness about international talent acquisition to bridge employment gaps.

Yuan Zhou (she/�) identified as an international student affairs practitioner with
5+ years of experience in Residence Life and has conducted and published research
focusing on identity development within the international student population. Yuan
currently serves as the Director of Residential Living at the Alpine Campus.

 15360768, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1002/tl.20621 by U

niversity O
f C

hicago L
ibrary, W

iley O
nline L

ibrary on [06/08/2024]. See the T
erm

s and C
onditions (https://onlinelibrary.w

iley.com
/term

s-and-conditions) on W
iley O

nline L
ibrary for rules of use; O

A
 articles are governed by the applicable C

reative C
om

m
ons L

icense

https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/
https://opendoorsdata.org/annual-release/
https://opendoorsdata.org/annual-release/
https://www.cupahr.org/wp-content/uploads/Student_Affairs_Report.pdf
https://www.cupahr.org/wp-content/uploads/Student_Affairs_Report.pdf
https://doi.org/10.1177/0020872802045001312
https://doi.org/10.1177/089484530403100102
https://doi.org/10.1177/089484530002700103
https://tinyurl.com/simccoppt
https://tinyurl.com/simccoppt
https://doi.org/10.1016/j.ijintrel.2011.08.004
https://doi.org/10.1080/09518398.2016.1269972
https://doi.org/10.1080/09518398.2016.1269972
https://doi.org/10.32674/jis.v6i1.486
https://doi.org/10.1016/j.geoforum.2017.01.015
https://doi.org/10.1002/tl.20621

	“What are you looking for in a candidate?” The career search process for international students in higher education student affairs
	Abstract
	INTRODUCTION
	LITERATURE REVIEW
	THEORETICAL FRAMEWORK
	METHODOLOGY
	Researcher-participants
	Data sources and analysis

	FINDINGS-THE JOB SEARCH JOURNEY
	Career readiness during graduate school
	Job search process
	Career placement/on the job
	Postjob search reflections (Xiao Yun and Yuan)

	UNPACKING THE JOURNEY
	IMPLICATIONS
	CONCLUSION
	DEDICATIONS TO OUR COMMUNITY
	REFERENCES
	AUTHOR BIOGRAPHIES


