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INTRODUCTION

Abstract. The "Merdeka Belajar" initiative, introduced by Indonesia's
Ministry of Education, represents a significant shift towards a student-
centred learning approach. This manuscript aims to analyse the
development, implementation, and outcomes of the Merdeka Belajar
curriculum. The objectives are to evaluate the curriculum's impact on
fostering critical thinking, creativity, and problem-solving skills among
students and to identify the challenges faced during its implementation.
The methodology involves a comprehensive literature review and
content analysis, drawing on existing research and policy documents to
provide a detailed overview of the curriculum's principles and
pedagogical foundations. The results indicate that the Merdeka Belajar
curriculum has positively influenced students' engagement and learning
outcomes by promoting autonomy and integrating 21st-century skills.
However, significant challenges persist, including logistical issues,
teacher preparedness, and digital resource disparities. The findings
suggest that while the curriculum has made strides in transforming
Indonesian education, further efforts are needed to address these
challenges. Recommendations include enhancing teacher training
programs, improving infrastructure to support digital learning, and
fostering greater collaboration between educational stakeholders. By
addressing these areas, the Merdeka Belajar curriculum can more
effectively achieve its goal of preparing students for the demands of the
modern world.
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education system, such as overemphasising ex-
aminations and lacking vital and creative capaci-

The "Merdeka Belajar" initiative, introduced by
Indonesia's Ministry of Education, Culture, Re-
search, and Technology, represents a significant
transformation in the country's educational par-
adigm. Officially launched through a Ministerial
Decree in early 2022 and spearheaded by Minis-
ter Nadiem Makarim since 2019, this curriculum,
also known as the "Freedom Curriculum,” aims
to create a more autonomous, student-centred
learning environment [1, 2, 3]. Moving away
from traditional rote learning methodologies,
this reform promotes student engagement, criti-
cal thinking, and independence to develop essen-
tial 21st-century skills. The Merdeka Curriculum
addresses long-standing issues in Indonesia's
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ty development. By reducing the pressure of na-
tional exams and integrating vital 21st-century
skills like digital literacy and collaborative prob-
lem-solving, the curriculum allows schools to
adapt content to local contexts and diverse stu-
dent learning styles [4, 5, 6]. Including project-
based learning and the Sustainable Development
Goals (SDGs) further enhances this approach,
aiming to create a more engaging and relevant
educational experience for students.

The urgency for this reform was highlighted by
the COVID-19 pandemic, which necessitated a
rapid shift to online learning and exposed the in-
adequacies of the existing educational frame-
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work in addressing the diverse needs of students,
teachers, and parents. The pandemic under-
scored the importance of a curriculum that sup-
ports independent learning and digital literacy.
To address these challenges, the Merdeka Cur-
riculum emphasises teacher empowerment,
providing educators with greater pedagogical
freedom and professional development opportu-
nities to facilitate innovative teaching methodol-
ogies [7, 8, 9]. The novelty of the Merdeka Cur-
riculum lies in its holistic approach to education
reform. Unlike previous curricula predominantly
focused on rote memorisation and standardised
testing, the Merdeka Curriculum advocates for a
comprehensive educational strategy integrating
higher-order thinking skills, STEM education, and
project-based learning. This approach aims to
cultivate a generation of students capable of crit-
ical thinking, problem-solving, and adapting to
the ever-evolving demands of the global econo-
my. The curriculum's emphasis on inclusivity en-
sures that educational equity is addressed, cater-
ing to Indonesia's diverse socio-economic and
cultural landscape [10, 11, 12].

Recent systematic literature reviews on the
Merdeka Learning Curriculum have explored
various aspects of curriculum development, im-
plementation, and outcomes. These reviews
highlight the curriculum's focus on independent
and self-directed learning, aligning with 21st-
century educational needs. The curriculum em-
phasises developing critical thinking, collabora-
tion, creativity, and communication skills essen-
tial for modern education. Additionally, integrat-
ing Information and Communication Technology
(ICT) into learning activities is crucial, as it en-
hances the learning process and is positively per-
ceived by teachers. The Merdeka Curriculum also
addresses the readiness for self-directed learning
among Asian students, including those in Indone-
sia, influenced by problem-based learning pro-
cesses, assessments, and learning environments.
However, some challenges persist, as students
may become overly dependent on faculty direc-
tion in specific learning environments. Moreover,
the development of interactive multimedia learn-
ing courseware has been explored to strengthen
students' character, integrating principles of in-
teractive multimedia learning with observational
learning models and national historical events.

Implementing project-based learning activities,
such as strengthening the Pancasila student pro-
file, enhances student engagement and outcomes
in Indonesian schools. Professional English lan-
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guage teaching perspectives in the Industry 4.0
era have been investigated to understand how
English as a Foreign Language (EFL) lecturers
can maintain professionalism and effectively
meet current teaching and learning needs. Addi-
tionally, evaluations of Islamic education curricu-
lum policies have assessed the factors influencing
curriculum policy implementation in schools.
The Merdeka Learning Curriculum's emphasis on
simplicity, depth, independence, relevance, and
interactivity focuses on essential learning mate-
rials and developing student competencies at
each educational stage. Its student-centered ap-
proach allows educational units, teachers, and
students the freedom to innovate, create, and
learn independently. This flexibility enhances the
quality of the learning process and gives teachers
and school principals the autonomy to develop
curricula tailored to students' needs and poten-
tials.

The Merdeka Learning Curriculum is pivotal in
Indonesia's educational landscape, emphasising
student-centred learning and acquiring essential
21st-century competencies and skills. This cur-
riculum aims to prepare students for the com-
plexities of the modern world by fostering critical
thinking, creativity, collaboration, and communi-
cation. It incorporates thematic learning, role-
playing methods, and the Living Values Educa-
tion Program to create inclusive and engaging
learning environments that support holistic stu-
dent development. One of the most significant
aspects of the Merdeka Curriculum is its empha-
sis on independence and innovation. This curric-
ulum allows students, teachers, and schools to
tailor learning experiences to contemporary
needs and contexts. This adaptability is crucial in
a rapidly changing global landscape, where the
ability to respond to new challenges and oppor-
tunities is vital to success. By encouraging inno-
vation, the Merdeka Curriculum helps students
develop a strong national spirit and leadership
qualities, equipping them to become proactive
and responsible citizens.

Moreover, the curriculum's focus on enhancing
Pedagogic Content Knowledge (PCK) among
teachers is essential for improving teaching effec-
tiveness and student engagement. By empower-
ing educators with advanced pedagogical skills,
the Merdeka Curriculum ensures that learning is
practical but also engaging and meaningful. This
focus on teacher development is critical in creat-
ing a dynamic and responsive educational envi-
ronment where students can thrive.
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The Merdeka Curriculum also integrates prob-
lem-based learning models and e-books to bol-
ster students' problem-solving abilities, a vital
competency in contemporary education. Prob-
lem-based learning encourages students to en-
gage actively with real-world problems, fostering
critical thinking and practical application of
knowledge. Additionally, using e-books and other
digital resources enhances the accessibility and
relevance of learning materials, aligning educa-
tion with the digital age. Furthermore, the cur-
riculum aims to revitalise local language curricu-
la, incorporating sustainable development goals
and promoting project-based learning in bio-
technology. These elements address current and
future societal needs, ensuring that education
remains relevant and impactful. By integrating
these components, the Merdeka Curriculum sup-
ports the development of academically proficient
students and socially and environmentally con-
scious [13].

Implementing the Merdeka Curriculum has sig-
nificant implications for various stakeholders,
including teachers, parents, education stakehold-
ers, and the community. It necessitates a shift in
teaching paradigms towards more engaging,
meaningful, and sustainable teaching modules.
This transition is essential to achieve optimal
learning outcomes and meet students' diverse
needs in today's world. Additionally, the curricu-
lum highlights the importance of emotional intel-
ligence, spiritual intelligence, and self-efficacy in
enhancing the performance of principals and
teachers within the educational system. The
Merdeka Curriculum ensures that academic
leaders are well-equipped to foster a supportive
and effective learning environment by focusing
on these aspects. This holistic approach to educa-
tion reform is designed to create a well-rounded,
resilient student body capable of meeting future
challenges.

This literature review aims to comprehensively
analyse the Merdeka Learning Curriculum, exam-
ining its development, implementation, and fu-
ture directions within Indonesia's educational
framework. This review aims to identify the key
issues and challenges faced during the curricu-
lum's adoption, assess the strategies and meth-
odologies employed, and evaluate the outcomes
and impacts on various stakeholders, including
students, teachers, and educational institutions.
By synthesising existing research, the review
seeks to offer insights into the effectiveness of
the Merdeka Curriculum in addressing the edu-
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cational needs of the 21st Century and its role in
fostering critical thinking, creativity, and adapta-
bility among students. Furthermore, this litera-
ture review intends to highlight the innovations
and best practices emerging from implementing
the Merdeka Curriculum, providing a basis for
future improvements and policy recommenda-
tions. It seeks to explore the broader implications
of the Curriculum on Indonesia's educational sys-
tem and its alignment with global educational
trends and standards. Ultimately, the review
aims to contribute to the ongoing discourse on
educational reform in Indonesia, offering a well-
rounded perspective on the strengths and areas
for enhancement within the Merdeka Learning
Curriculum.

The primary objectives of this literature review
are threefold. First, it seeks to identify and ana-
lyse the critical issues associated with imple-
menting the Merdeka Learning Curriculum in In-
donesia. This includes exploring the challenges
educators, students, and policymakers face in
adapting to the new curriculum framework and
its impact on the educational environment. By
highlighting these issues, the review aims to
clearly understand the obstacles that must be
addressed for successful curriculum adoption.
Second, the review aims to assess the develop-
ment and implementation strategies of the
Merdeka Learning Curriculum. This involves ex-
amining the curriculum design principles and
pedagogical approaches and integrating innova-
tive teaching methodologies. The goal is to evalu-
ate how these strategies contribute to the curric-
ulum's effectiveness in enhancing student learn-
ing outcomes and promoting essential 21st-
century skills such as critical thinking, creativity,
and collaboration. Finally, the review intends to
explore the future directions for the Merdeka
Learning Curriculum. This includes identifying
potential areas for improvement and providing
recommendations for policy and practice that
can support the ongoing development of the cur-
riculum. By doing so, the review aims to ensure
that the curriculum remains relevant and re-
sponsive to the evolving needs of Indonesia's ed-
ucational landscape.

The Merdeka Learning Curriculum, a transforma-
tive educational framework introduced in Indo-
nesia, signifies a substantial departure from tra-
ditional teaching methods and curricular designs.
Its inception and progressive implementation
have spurred extensive scholarly interest, aiming
to assess its effectiveness and impact compared
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to domestic and international standards. This
section synthesises prevailing research to eluci-
date the curriculum's developmental trajectory,
evaluates its execution, and delineates future
scholarly and practical directions. The Merdeka
Curriculum represents a paradigm shift from its
predecessor, the 2013 curriculum. Authors [12]
meticulously analyse this evolution, emphasising
a strategic shift towards more holistic and flexi-
ble learning paradigms designed to foster stu-
dent autonomy and critical thinking. This evolu-
tion is not merely a local reform but is part of a
broader attempt to align Indonesian education
with global standards. Here, the comparison with
international benchmarks becomes pertinent.
Authors [14] draw parallels with the Finnish ed-
ucation system, renowned for its student-centred
approach and high educational outcomes. Their
comparative study reveals that while the
Merdeka Curriculum aspires to similar stand-
ards, gaps remain in areas such as teacher auton-
omy and continuous professional development,
highlighting potential areas for enhancement.

Central to the Merdeka Curriculum is the adop-
tion of thematic learning and formative assess-
ments intended to integrate values education
seamlessly into the academic fabric. Authors [5]
provide an in-depth analysis of how these ele-
ments are designed to interlace with the curricu-
lum's core objectives, aiming to cultivate a well-
rounded character in students. Similarly, authors
[15] focus on the values education component,
arguing that integration is pivotal for moulding
responsible citizens. Another significant aspect of
the curriculum's application is the Kampus
Merdeka initiative, which allows students to un-
dertake internships and projects beyond tradi-
tional classroom boundaries. Authors [16] evalu-
ate this initiative, noting its effectiveness in
bridging theoretical knowledge with practical
skills and enhancing employability and entrepre-
neurial capabilities. Authors [14] discuss the de-
velopment of specialised teaching modules that
have been instrumental in adapting traditional
teaching methodologies to more dynamic and
interactive formats. These modules are critical in
facilitating the transition to a more engaged and
experiential learning environment.

Despite the progressive aims of the Merdeka
Curriculum, its implementation is full of chal-
lenges. Authors [17] address significant hurdles
in developing thematic learning tools, which are
essential for the effective delivery of integrated
education. They suggest insufficient teacher

Section “Education”

training and resource allocation hamper the real-
isation of thematic learning objectives. Moreover,
identify issues in the assessment methodologies
that need help accurately measuring student per-
formance in such a diversified learning environ-
ment. They propose enhancements in assess-
ment techniques to better align with the curricu-
lum's educational goals.

Additionally, the revitalisation of local language
curricula remains a contentious issue. Authors
[13] examine educators' difficulties in incorpo-
rating local languages into the curriculum, which
is crucial for preserving cultural heritage while
promoting national identity. They recommend a
more structured approach to curriculum design
that includes local languages as a core compo-
nent of the educational framework.

With its innovative approach to education, the
Merdeka Learning Curriculum of Indonesia rep-
resents a significant step forward in aligning with
global educational standards and addressing con-
temporary educational needs. While it marks a
substantial improvement over previous curricu-
la, its successful implementation requires ongo-
ing evaluation and adaptation. By addressing the
identified challenges and incorporating interna-
tional best practices, the Merdeka Curriculum
can better fulfil its promise of developing compe-
tent, creative, and culturally aware citizens. Con-
tinued research and practical adjustments will be
vital in refining the curriculum and achieving its
full educational potential.

METHOD

The methodology utilised in this research in-
volves thoroughly examining existing literature,
guided by the insights of [18, 19]. Through this
method, the study seeks to locate pertinent ref-
erences related to the research problem, field of
study, theory, and subject matter. The literature
review aims to offer a comprehensive summary
of already-explored knowledge within the do-
main, consolidating various sources to provide a
coherent overview. This process underscores the
chosen topic's relevance and appropriateness
within the broader research context, informing
readers of its significance and potential contribu-
tions.

Furthermore, the review employs content analy-
sis, a systematic approach to deciphering the
meaning and communication of messages. Fol-
lowing an interactive model outlined by [20], the
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content analysis progresses through four inter-
connected stages: data collection, data simplifica-
tion, presentation of findings, and drawing and
testing conclusions. The analytical constructs uti-
lised in this process may stem from established
theory or practice, expert knowledge, or previous
research, as suggested by [21].

The critical examination presented in this article
relies on the foundation of literature review. This
method is employed to delve into social issues,
specifically self-harming behaviour, bullying as a
form of violence, and students’ mental health.
The literature analysis encompasses various rel-
evant sources, drawing from diverse academic
databases and reputable platforms such as
Google Scholar. By adopting this approach, a
deeper understanding of these issues within
school environments is cultivated. The focus on
these problems is rigorously scrutinised through
the lens of literature references, ultimately fos-
tering critical thinking to enhance comprehen-
sion of such forms of violence.

RESULTS AND DISCUSSION

Background of Medeka Learning Curriculum.
The "Merdeka Belajar” initiative marks a trans-
formative juncture in the evolution of Indonesia's
educational framework. It aims to recalibrate the
system to better align with global educational
standards and the difficulties of the 21st Century.
This section delves into the historical backdrop,
policy underpinnings, core ideologies, and peda-
gogical bedrock and delineates a comparative
analysis with antecedent curricula.

a) Historical Development and Policy Context.
Initiated under the stewardship of Nadiem Ma-
karim, the Minister of Education and Culture
since 2019, the "Merdeka Belajar" initiative
emerged as a countermeasure to the prevailing
educational challenges, epitomised by a central-
ised, exam-centric, and rote learning-dominated
ethos. This reformative trajectory is informed by
a nuanced understanding of the historical oscilla-
tions between centralisation and decentralisa-
tion within Indonesian education, reflecting a
conscientious pivot towards fostering innovation
and creativity and preparing students for the in-
tricate demands of contemporary life. The policy
genesis of this initiative is enriched by the histor-
ical evolution of language policy, identity, and
bilingual education in Indonesia [22], alongside
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the curriculum reforms tailored to synergise
global trends with indigenous knowledge [15].

b) Core Principles and Pedagogical Foundations.
The "Merdeka Belajar" curriculum is grounded in
core principles and pedagogical foundations de-
signed to revolutionise the educational landscape
in Indonesia. It focuses on student-centred learn-
ing, autonomy, integration of 21st-century skills,
holistic assessment, and professional develop-
ment for educators. These foundational elements
aim to nurture a generation of learners with the
knowledge, skills, and attitudes necessary for
success in a rapidly evolving global context.

1. Student-Centered Learning: The Curriculum
places the student at the heart of the learning
process, emphasising personalised learning ex-
periences that cater to individual interests, learn-
ing styles, and developmental needs. This ap-
proach encourages active engagement, inquiry,
and exploration, enabling students to take own-
ership of their learning journey [23, 24].

2. Flexibility and Autonomy: Recognising the di-
versity of student needs and the importance of
contextual relevance, the "Merdeka Belajar" cur-
riculum grants schools and educators significant
autonomy in curriculum design and delivery.
This flexibility allows for incorporating local con-
tent, adapting teaching materials, and developing
innovative learning experiences that resonate
with students' realities.

3. Emphasis on 21st-Century Skills: The Curricu-
lum strongly emphasises cultivating essential
21st-century skills across all disciplines, encom-
passing critical thinking, digital literacy, and col-
laborative problem-solving, which are vital for
navigating the complexities of the modern era
[25, 26].

4. Holistic Assessment: Advocating for a departure
from the traditional reliance on standardised
testing, the Curriculum champions a holistic as-
sessment ethos, employing formative and pro-
ject-based evaluations to furnish a more rounded
perspective on student achievement and learning
progression.

5. Professional Development for Teachers: Ac-
knowledging educators' pivotal role in success-
fully deploying the new curriculum, the initiative
underscores the importance of comprehensive
professional development, offering many train-
ing programs and resources to facilitate pedagog-
ical innovation.

5030



Path of Science. 2024. Vol. 10. No 6

ISSN 2413-9009

The "Merdeka Belajar" curriculum represents a
significant shift in Indonesia's education system
to foster a more dynamic, student-centred learn-
ing environment. It is built on five core principles
designed to prepare students for success in the
global landscape. First, it emphasises student-
centred learning, placing students at the fore-
front of their educational journey and tailoring
learning experiences to their unique needs and
interests. Second, it grants schools and educators
the flexibility to design and deliver the curricu-
lum in ways that best suit their students, allow-
ing for integrating local content and innovative
teaching methods. Third, the curriculum focuses
on developing 21st-century skills like critical
thinking, digital literacy, and collaboration, which
are crucial for navigating today's complex world.
Fourth, it moves from standardised testing to-
wards holistic assessment methods that compre-
hensively view student progress. Lastly, it priori-
tises teacher professional development, offering
training and resources to support adopting new
pedagogical strategies. These foundational ele-
ments collectively aim to nurture a generation of
independent learners and thinkers equipped to
face future challenges.

c) Comparison with Previous Curricula. The
"Merdeka Belajar" curriculum represents a para-
digm shift from its predecessors, with a pro-
nounced emphasis on fostering independent
thinking, diminishing the centrality of national
exams, and elevating teacher autonomy. Unlike
prior curricula, which predominantly focused on
memorisation, the current framework is de-
signed to engender critical thinking, problem-
solving capabilities, and the application of
knowledge in varied contexts. This reformative
approach also distinguishes itself through a
heightened focus on digital literacy and technol-
ogy integration in education, mirroring the in-
creasing significance of these competencies in
today's world. Furthermore, the curriculum em-
braces a lifelong learning ethos, advocating for
adaptability and ongoing personal and profes-
sional development, resonating more profoundly
with the workforce's and society's dynamic req-
uisites.

The "Merdeka Belajar" initiative heralds a signifi-
cant departure from traditional educational par-
adigms, steering towards a more dynamic, flexi-
ble, and student-centred approach. By prioritis-
ing essential skill development, championing ed-
ucator innovation, and attenuating the focus on
standardised assessments, it aspires to equip In-
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donesian students with the tools necessary to
thrive amid the challenges and opportunities of
the 21st Century.

Implementation Challenges. Implementing the
"Merdeka Belajar" curriculum, heralded as a pro-
gressive shift in Indonesian education, faces mul-
tifaceted challenges spanning logistical, infra-
structural, teacher preparedness, and student
engagement domains. These challenges are criti-
cal to the curriculum's potential to revolutionise
educational practices.

a) Logistical and Infrastructural Issues. The
broad scope of the "Merdeka Belajar" curriculum
demands substantial logistical and infrastructur-
al underpinning, especially given Indonesia's ge-
ographical diversity and the varying capabilities
of its regional education systems. The effective
deployment of this initiative is encumbered by
disparities in digital resource access, educational
infrastructure, and the readiness of local educa-
tion systems to embrace such a sweeping reform.
The curriculum's decentralisation and emphasis
on flexibility require investments in infrastruc-
ture and innovative solutions to bridge the digital
divide, ensuring equitable quality of education
across urban, rural, and remote areas. The inte-
gration of local languages and the shift towards
an industrial education mindset underscore the
need for resources that support practical, tech-
nology-enabled learning experiences and infra-
structure that accommodates the curriculum's
forward-looking aims [13, 27].

b) Teacher Preparedness and Training Concerns.
The pivot to a student-centred approach under-
lines the necessity for a paradigm shift in teach-
ing methodologies, necessitating a comprehen-
sive spectrum of professional development for
educators. The variability in teacher readiness,
especially in adapting to new technologies and
pedagogical strategies, poses significant hurdles
to the curriculum's successful adoption. Chal-
lenges such as inadequate teacher training re-
sources, the demotivation of educators, and the
lack of a robust induction framework for new
teachers are exacerbated by disparities in urban-
rural educational resources. A concerted effort
focusing on continuous professional develop-
ment, including training in innovative teaching
methods and digital literacy, is imperative to mit-
igate these issues. This strategy must be respon-
sive to the multifaceted factors influencing teach-
er readiness, from policy perception to practical
competencies in curriculum delivery [28, 29].
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c) Student Engagement and Adaptability. Culti-
vating a conducive environment for student en-
gagement and adaptability is central to the
"Merdeka Belajar" Curriculum's ethos, aiming to
foster independent learning and critical thinking.
This objective necessitates a departure from tra-
ditional education models towards a system in-
volving students in their learning journey. How-
ever, enhancing student engagement is contin-
gent upon addressing individual learning needs,
incorporating technology-driven adaptive learn-
ing systems, and aligning educational content
with real-world applications and government
policies. The role of educators in customising the
curriculum to enhance student engagement,
alongside strategic modifications to accommo-
date special needs, is crucial. Applying adaptive
learning technologies and community involve-
ment projects can significantly enrich the learn-
ing experience, promoting a dynamic and re-
sponsive educational setting [30, 31].

In addressing these implementation challenges,
the overarching success of the "Merdeka Belajar"
initiative hinges on a holistic strategy that in-
cludes infrastructural enhancements, targeted
teacher training programs, and fostering an en-
gaging and adaptable learning environment.
Overcoming these barriers is essential for realis-
ing the curriculum’s vision of nurturing a genera-
tion of independent learners and thinkers ready
to navigate the complexities of the 21st Century.

The "Merdeka Belajar" Curriculum's advance-
ment and successful deployment are fundamen-
tally anchored in targeted governmental inter-
ventions, synergistic collaborations with vital
educational stakeholders, and the strategic infu-
sion of technology into the academic milieu.
These elements are critical in surmounting pre-
vailing challenges and fostering a dynamic educa-
tional landscape conducive to student-centric
learning.

Technological integration and digital learning
platforms. The "Merdeka Belajar" Curriculum's
advancement and successful deployment are
fundamentally anchored in targeted governmen-
tal interventions, synergistic collaborations with
vital educational stakeholders, and the strategic
infusion of technology into the educational mi-
lieu. These elements are critical in surmounting
prevailing challenges and fostering a dynamic
academic landscape conducive to student-centric
learning.

Section “Education”

a) Government Initiatives and Policy Adjust-
ments. The Indonesian government's initiatives
and policy reforms are central to the curricu-
lum's framework, which aims to bolster the
"Merdeka Belajar" ethos. These include:

1. Policy Reforms: Minister Nadiem Makarim's
introduction of policies such as the Independent
Learning-Independent Campus initiative under-
scores a decisive move towards educational au-
tonomy, emphasising the importance of inde-
pendent learning concepts across educational
levels [32].

2. Curriculum Management Enhancement: Efforts
to refine curriculum management and assess-
ment systems in higher education institutions
reflect a commitment to align educational
frameworks with independent learning method-
ologies [33].

3. Adaptation to Contemporary Needs: Adapting
the independent curriculum, including in Islamic
religious higher education, illustrates the gov-
ernment's resolve to tailor educational experi-
ences to foster talent interests and reinforce na-
tional values amidst challenges such as the
COVID-19 pandemic [34].

b) Collaboration with Educational Stakeholders.
Collaboration with various educational stake-
holders is pivotal to the curriculum's success.
This entails:

1. Multi-Stakeholder Engagement: The curricu-
lum's efficacy hinges on technological readiness
and collaborative input from central and local
governments, educational institutions, teachers,
and the community, ensuring the curriculum
resonates with the learners' diverse needs [34].

2. Incorporating Stakeholder Perspectives: Engag-
ing stakeholders, including academics and librar-
ians, in curriculum design, is essential for inte-
grating comprehensive skill sets like information
literacy, thus fostering a curriculum that ad-
dresses holistic student development [35].

c) Technological Integration and Digital Learning
Platforms. The curriculum's success is signifi-
cantly augmented by the integration of technolo-
gy and digital learning platforms, necessitating:

1. Strategic Technology Infusion: Adopting state-
regulated digital education platforms is critical
for facilitating seamless technology integration
into teaching and learning processes, underscor-
ing the need for educational institutions and gov-
ernment backing [17, 36].
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2. Adapting to Emergency Pedagogies: The global
pivot to digital education platforms, especially
accentuated during the COVID-19 pandemic,
highlights the urgency of adapting educational
practices to leverage digital platforms effective-

ly [37].

Through these concerted efforts spanning gov-
ernment-led initiatives, stakeholder collabora-
tion, and the judicious incorporation of technolo-
gy, the "Merdeka Belajar" curriculum aspires to
cultivate an educational environment that is not
only adaptable and inclusive but also well-
equipped to prepare students for the multifacet-
ed challenges and opportunities of the 21st Cen-
tury. These strategies collectively aim to enhance
the curriculum's impact, ensuring its alignment
with contemporary educational paradigms and
the evolving needs of learners.

Impact Assessment. The "Merdeka Belajar" cur-
riculum represents a landmark educational re-
form in Indonesia, underscored by its commit-
ment to fostering academic excellence, skill de-
velopment, and addressing sociocultural dynam-
ics. Its impact, domestically and in comparison
with global educational reforms, necessitates a
nuanced assessment across various dimensions.

a) Academic Outcomes and Skill Development.
The curriculum's focus on enhancing academic
outcomes and skill development has introduced
a paradigm shift in Indonesia's educational land-
scape. Its emphasis on digital literacy and inte-
grating 21st-century skills reflects a concerted
effort to align with global academic standards.
The curriculum's impact on reducing educational
disparities, particularly in underserved regions,
and its effectiveness in promoting students' criti-
cal thinking, creativity, and problem-solving
skills are key assessment areas. Moreover, the
curriculum's alignment with outcome-based ed-
ucation (OBE) principles and incorporation of
professional skills and employability attributes
underscore its potential to significantly enhance
students' readiness for the workforce [38, 39].

b) Sociocultural Implications and Community
Feedback. The "Merdeka Belajar" Curriculum's
sociocultural impact, evidenced through its inte-
gration of industrial mindset principles and dis-
aster mitigation concepts, reflects a holistic ap-
proach to education beyond traditional academic
boundaries. Community feedback, particularly
from educators, students, and parents, provides
critical insights into the curriculum's practicality,
its influence on student behaviour and national
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identity, and its capacity to foster cultural diver-
sity and inclusion. The curriculum's role in pre-
paring students for Industry 4.0 and emphasising
societal needs and challenges marks a significant
shift towards a more adaptable and innovative
educational framework [40, 41].

Comparative Analysis with International Edu-
cational Reforms. A comparative analysis re-
veals that the "Merdeka Belajar" curriculum
shares several objectives with global educational
reforms, such as enhancing student autonomy,
integrating technology, and focusing on skill de-
velopment for employability. However, its
unique emphasis on local content integration,
disaster preparedness, and promoting an indus-
trial mindset distinguishes it from other reforms.
The curriculum's approach to stakeholder col-
laboration and adaptability in the face of chal-
lenges, such as the COVID-19 pandemic, align
with international best practices, highlighting the
importance of flexibility and resilience in educa-
tion systems [42, 43].

By evaluating the "Merdeka Belajar" curriculum
through these lenses, it becomes evident that
while significant strides have been made, contin-
uous assessment and adaptation are necessary to
realise its full potential. This comprehensive
analysis underscores the curriculum's trans-
formative impact on Indonesia's educational sys-
tem and its alignment with and contribution to
global educational advancements. The curricu-
lum's ongoing development and refinement, in-
formed by stakeholder feedback and compara-
tive insights, will be crucial in navigating the
evolving demands of the 21st Century and ensur-
ing its sustained success.

Future Directions. The "Merdeka Belajar" cur-
riculum sets a transformative precedent for In-
donesia's education sector by emphasising a stu-
dent-centric approach. To bolster its efficacy and
sustainability, it is pivotal to integrate insights
from comparative international studies, contem-
porary research on curriculum development, and
inclusive education strategies. This integration
enriches the curriculum and ensures alignment
with global educational trends and local sociocul-
tural contexts.

a) Recommendations for Curriculum Enhance-
ment. The recommendations for enhancing the
"Merdeka Belajar" curriculum emphasise creat-
ing a dynamic and flexible educational frame-
work responsive to global trends and local needs.
Essential suggestions include adopting a respon-
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sive curriculum design that is regularly updated
based on stakeholder feedback and current re-
search, ensuring its relevance and effectiveness.
Enhanced digital integration is also crucial, focus-
ing on developing students' digital literacy and
competency to navigate a digitised world re-
sponsibly. Finally, the curriculum should offer
inclusive and diverse pathways that cater to stu-
dents' varied interests and abilities and provide
each learner with meaningful and relevant edu-
cational experiences. These enhancements, in-
spired by insights from notable educational re-
search, aim to prepare students more effectively
for the challenges of the contemporary world.

1. Responsive Curriculum Design: Leverage in-
sights from [42, 43] to establish a responsive cur-
riculum framework that prioritises adaptability
to global educational trends and local needs. This
framework involves regular updates based on
comprehensive stakeholder feedback and cur-
rent academic research, ensuring the curriculum
remains relevant and practical.

2. Enhanced Digital Integration: Drawing from
the emphasis on digital literacy in global educa-
tional reforms, incorporate structured digital
competency frameworks to prepare students for
a digitised world. This includes safe, ethical, and
productive technology use, supported by a cur-
riculum that evolves with technological ad-
vancements [44, 45].

3. Inclusive and Diverse Pathways: Inspired by
[46, 47], expand the curriculum to offer diverse
educational pathways. This will cater to varied
learner interests and abilities, ensuring students
can engage meaningfully with their education
and find relevance in their learning experiences.

b) Fostering Innovation and Critical Thinking
Skills.

1. Incorporating Problem-Based Learning Utilise
problem-based and project-based learning
across disciplines to foster practical application
of knowledge. This strategy, supported by in-
sights from [48, 49], enhances students' innova-
tion, critical thinking, and problem-solving skills.

2. Industry Collaboration: Strengthen ties with the
private sector and industry to provide students
real-world challenges and opportunities. Such
collaboration encourages innovation and pre-
pares students for future employment, drawing
inspiration from global best practices in educa-
tional-industry partnerships.
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3. Continuous Professional Development: Ensure
ongoing training opportunities for educators in
innovative teaching methods and critical think-
ing, as recommended by [16, 50]. This empowers
teachers to facilitate rather than direct learning,
fostering a more engaging and reflective class-
room environment.

c) Strategies for Sustainable and Inclusive Educa-
tion

1. Guaranteeing Universal Access: Address educa-
tional disparities by ensuring equitable distribu-
tion of resources and digital access. Global initia-
tives inspire this approach focused on reducing
barriers to education, emphasising the need for
infrastructure that supports inclusive learning
[51, 52].

2. Promoting Cultural and Social Sensitivity: In-
corporate cultural and social sensitivity into the
curriculum to foster an environment that re-
spects and celebrates diversity. This strategy, re-
flecting insights from [53, 54|, promotes unity
and understanding among Indonesia's diverse
populations.

3. Embedding Environmental Education: Inspired
by global sustainable education goals, integrate
environmental education and sustainability prin-
ciples throughout the curriculum. This cultivates
a generation committed to sustainable living and
ecological stewardship [55, 56].

4. Encouraging Lifelong Learning: Introduce flex-
ible learning modules, online platforms, and
community learning initiatives to foster a culture
of lifelong learning. Authors [57, 58] support this
approach, which provides continuous education-
al opportunities beyond formal schooling.

Adopting these future directions, the "Merdeka
Belajar” curriculum can evolve into a more dy-
namic, inclusive, and forward-thinking frame-
work. It aligns Indonesia's educational practices
with international standards while respecting
local cultural and social nuances, ensuring stu-
dents are well-prepared for the complexities of
the modern world and the future workforce.

The "Merdeka Belajar" curriculum marks a sig-
nificant evolution in Indonesia's education sys-
tem, aiming to create a more student-centric,
adaptable, and inclusive framework. This initia-
tive seeks to align Indonesian education with
global educational trends and local sociocultural
contexts, drawing on insights from international
studies and contemporary research. Recommen-
dations for its enhancement include developing a
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responsive curriculum design that regularly in-
corporates stakeholder feedback and current ed-
ucational research, ensuring ongoing relevance
and effectiveness. Additionally, the integration of
structured digital competency frameworks is
emphasised to equip students for the digital age
and provide inclusive and diverse learning path-
ways that cater to individual interests and abili-
ties.

To foster innovation and critical thinking, the
curriculum advocates for problem-based and
project-based learning across all disciplines, in-
dustry collaborations for real-world learning op-
portunities, and continuous professional devel-
opment for educators to adopt innovative teach-
ing methods. Further strategies for making edu-
cation sustainable and inclusive involve ensuring
universal access to resources, promoting cultural
and social sensitivity, embedding environmental
education, and encouraging lifelong learning
through flexible learning modules and communi-
ty initiatives. These future directions aim to
transform the "Merdeka Belajar" curriculum into
a dynamic framework that prepares students for
the modern world's complexities, aligning Indo-
nesia's educational practices with international
standards and accommodating the nation's di-
verse cultural and social landscape.

CONCLUSIONS

The "Merdeka Belajar" initiative marks a signifi-
cant milestone in the evolution of Indonesia's
education system. It emphasises a shift from tra-
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