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Abstract: Teacher educators face many challenges related to 

workload and government-mandated reforms in Initial Teacher 

Education programs. Evidence suggests that COVID-19 has 

exacerbated these challenges as universities must become more cost-

effective and improve research outcomes and impact, often resulting 

in heavier workloads. While these challenges may be faced in other 

disciplines, teacher educator wellbeing, stress and burnout is an 

under-researched field, and little is known about if and how teacher 

educators maintain their wellbeing during times of uncertainty. This 

collaborative autoethnographic study applied an arts-based research 

method to explore the wellbeing challenges faced by four Australian 

teacher educators through the lens of the PERMA wellbeing 

framework. Data was collected through conversations, written 

reflections and field texts. While tensions often emerged, opportunities 

for success and positive changes also became known. The importance 

of agency and self-determination of teacher educator wellbeing 

became an important foundation for continuation in teacher 

education. 

 

 

Introduction 

 

The higher education sector globally has been recognised as a high-stress environment 

for academics (Lee et al., 2022). Increased pressures to publish in high-quality journals 

(Barton et al., 2022), huge workloads (Graham, 2015), high casualisation (Leathwood & 

Read, 2020) as well as cutting costs (Alexander, 2020) have all been identified as impacting 

university employees’ wellbeing (Kinman et al., 2006). In recent times, these pressures have 

been proven to increase because of COVID-19 (Parte & Herrador-Alcaide, 2021) with social 

isolation due to lockdowns and greater fatigue being felt by many (Shen & Slater, 2021), 

especially women (Kitchener, 2020; Malisch et al. 2020). 

Teacher educators are those that work within Initial Teacher Education (ITE). While 

these observations have been made across the university sector, those that work in teacher 

education face extra stressors resulting from negative media reports and strict government 

mandates related to their work (Mansfield et al., 2016). In Australia for example, regular 
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reviews of ITE programs occur, impacting on teacher educators’ work in multiple ways 

(Churchwood & Willis, 2019). Examples include constant vigilance and change in content in 

learning and teaching (Rowe & Skourdoumbis, 2019). Such governmental reviews attempt to 

transform the teaching profession and address Australian school students’ declining learning 

outcomes (Pendergast, 2023), citing ‘significant public concern’ around the ‘quality of 

teaching in Australian classrooms and the effectiveness of the preparation of new teachers for 

the profession’ as the rationale for the review (see for example Australian Government 

Department of Education, 2015; 2023). These reports often misrepresent current ITE (The 

Educator, 2023), disregard the expertise of teacher educators (Gore, 2023), and the existing 

evidence which asserts that recent ITE graduates are performing well in classroom (Gore et 

al., 2023). Further, these public reports inaccurately position teacher educators as not being 

motivated toward improvement of pre-service teacher experience and outcomes (Gore, 2023). 

Such tensions have also been witnessed across the globe, including in India (Kaur, 2017) and 

the UK (Kidd & Murray, 2020).  

Teacher educators face significant challenges in their work but very little is known 

about how the university sector might best support their wellbeing during most difficult 

times. Significantly, Turner and Garvis (2023) call for more research to be conducted in the 

field of teacher educator wellbeing, stress and burnout to address the gaps in current 

knowledge. In particular, Turner and Garvis (2023) signal the need for greater 

methodological diversification in this field to support better understanding of teacher 

educator wellbeing. This exploratory study with its Australian teacher educator participant 

group and innovative research approach addresses this call for research in the field of teacher 

educator wellbeing, stress and burnout.  

 

 

Teacher Educator Wellbeing 

 

Across the literature, there is an absence of what is known around the wellbeing of 

teacher educators. In a recent international scoping review, which aimed to determine what is 

known from current literature about teacher educator wellbeing, stress and burnout, and what 

are the gaps in current knowledge (Turner and Garvis, 2023), revealed that only thirteen 

articles that related directly to teacher educators’ wellbeing, stress and burnout were 

published globally between 2016 and 2022. The inclusion criteria for this scoping review 

were research around teacher educator wellbeing, stress or burnout published between the 

years 2016 and 2022, written in the English language and with the full text available.  

Some of the studies included this scoping review identified specific stressors and 

support factors for teacher educators. Possible stressors include feeling undervalued or 

unacknowledged (McDonough et al., 2021), poor work-life balance, including intensification 

of workloads (Kiltz et al., 2020; McDonough et al., 2021), external accreditation 

requirements (Kosnik, Menna and Dharamshe, 2020), change management and negotiating 

university structures (Kiltz et al. 2020; McDonough et al. 2021) and being impacted by 

student problems (Kiltz et al., 2020). Of particular concern was the identified negative 

relationship between teacher educator exhaustion and a student-focused approach to teaching 

(Cao, Postareff, Lindblom and Toom, 2018). If such relationships exist, higher quality for 

university teaching can only be achieved once teacher educator wellbeing is addressed. 

Fewer studies have explored supportive factors of wellbeing for teacher educators. 

These factors have been identified as relationships with colleagues (McDonough et al., 2021), 

respect (Naz et al., 2019), goal setting and achievement (McDonough et al., 2021), social 

support (Padilla &Thompson, 2016) and engaging in research and professional learning 



Australian Journal of Teacher Education 

Vol 48, 4, April 2023    98 

(McDonough et al., 2021). As such, self-awareness and self-regulation were essential for 

supporting and regulating wellbeing for teacher educators (Kiltz et al., 2020).  

Given the lack of Australian and International research in the field of teacher educator 

wellbeing stress and burnout, and lack of methodological diversification in this field (Turner 

& Garvis, 2023), this current study plays an important role in the endeavor toward addressing 

this gap in knowledge.  

 

 

Framing the Study 
The PERMA Wellbeing Framework 

 

The PERMA wellbeing framework proposes that wellbeing is a construct that includes 

the elements of positive emotion, engagement, relationships, meaning and accomplishment 

(Seligman, 2012). Positive emotion is the subjective measure of happiness and life 

satisfaction (Seligman, 2012), which includes feelings of joy and contentment (Butler & 

Kern, 2016). Engagement, or flow, is the subjective measure of being absorbed in a task 

(Seligman, 2012) and includes feelings of interest and excitement (Butler & Kern, 2016). 

Positive relationships are relationships with others which support wellbeing (Seligman, 2012) 

for example, giving and receiving social support and having a sense of satisfaction with one’s 

relationships (Butler & Kern, 2016). Meaning is the subjective experience of belonging to, or 

serving, something which you believe is bigger than yourself (Seligman, 2012). This includes 

individuals feeling that their life is purposeful, valuable and worthwhile (Butler & Kern, 

2016). Accomplishment refers to experiencing achievement or success (Seligman, 2012), 

such as making progress toward goals and being able to handle responsibilities (Butler & 

Kern, 2016). High PERMA is a state of optimal wellbeing which is often described as 

flourishing (Seligman, 2012). Each of these individual elements have previously been well-

researched and demonstrated to have a positive relationship with subjective wellbeing (See 

‘Findings and Discussion’ sections).  

Although PERMA wellbeing theory has been extensively researched and applied in 

the field of education (see for example: Turner & Thielking, 2019) and in the context of 

student wellbeing (see for example, Morgan & Simmons, 2021); ), there is a dearth of 

literature around teacher educator wellbeing (Turner & Garvis, 2023). In particular, very little 

is known about teacher educator wellbeing as conceptualised by the PERMA wellbeing 

framework. A search of Google Scholar, Scopus, and Proquest data bases using the terms 

“teacher educator” and “PERMA” and “wellbeing” for studies published between 2012 and 

2022 in English language revealed zero relevant results. Therefore, this study with its focus 

on teacher educator wellbeing as conceptualised through the PERMA wellbeing framework 

makes a valuable contribution in the field of teacher educator wellbeing. 

 

 
Arts-Based Research Methods 

 

For the purposes of this autoethnographic study, the authors selected an arts-based 

approach as the mode by which they could best reflect on, and subsequently express, their 

thoughts and feelings about their professional experiences and perceptions of wellbeing. 

Reflective practice is important for all professionals working in stressful environments. 

Reflection can be used as a tool to explore relationships between mandated practices within 

systems compared to an individual’s purposeful intent within these spaces (Jennings & 

Baldwin, 2010). Indeed, deep reflection can be a catalyst for initiating change and helping 

people to feel empowered (Ryan & Ryan, 2015). One such area needing a change in many 
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work contexts is self-care and wellbeing. Moffatt et al (2016) highlighted how conscious 

reflection is critical for ongoing self-care. The act of reflecting in and on action (Schön, 

1983) can support people to review challenges and consider possible solutions which in turn 

improves wellbeing and positivity (Barton et al., 2020). 

Most reflection in the workplace tends to happen through conversations or the written 

word (Lavina et al., 2017) however, it has been proven that other approaches to reflection, 

such as those that are multimodal or arts-based, can be more powerful in uncovering deep and 

hidden meanings that may be difficult to translate or transcribe into words (Moffatt et al., 

2016). The arts, for example, offers participants multiple ways to express emotion and 

thoughts through a methodological process of inquiry (Yuen, 2018) whereby selected 

artworks are created and then discussed. Often metaphorical meanings are identified which 

can unsettle dominant discourses (Kovach, 2009) most prevalent in oral or written language. 

Arts-based methods empower other ways of knowing which consequently improve mental-

health and wellbeing (Coad, 2020). 

Arts-based research has been defined as: A research method in which the arts play a 

primary role in any or all of the steps of the research method. Art forms such as poetry, 

music, visual art, drama and dance are essential to the research process (Austin & Forinash, 

2005, pp. 460–461). 

As a method with a strong tradition in research in schools and with children (Marshall 

& Gibbons, 2015), Bagnoli (2009) advocates for the widening of its utilisation among other 

populations. Studies using arts-based methods have begun to emerge in the university context 

(Barton et al., 2022) as a means of exploring the deep complexities of work and life in this 

space.  

A limitation of Arts-based research methods is the ability of the participants to 

tolerate, describe and represent psychological states such as anxiety, frustration and joy, 

which may arise during their experience using Arts-based methods (Gerber et al., 2018). In 

this study, this limitation was overcome as the participants were experienced in, and 

comfortable with the experience of Arts-based methods.  

 

 

Research Design 

 

This exploratory study was conducted using collaborative autoethnographic and arts-

based research methods and aimed to answer the research questions: what are the current 

challenges to wellbeing that teacher educators in two Australian universities face? And to 

what extent can arts-based and reflective approaches support teacher educators’ wellbeing?.  

Collaborative autoethnography is a qualitative research method which has been 

previously used by researchers to study issues relating to academic work (see for example, 

Martel et al., 2022; Kiriakos & Tienari, 2018), and in particular, teacher education (see for 

example, Kim & Reichmuth, 2021; Roegman et al., 2021). Collaborative autoethnographic 

research is simultaneously collaborative, autobiographical and ethnographic, and has a typical 

sample size of two to four researchers (Chang et al., 2013), which allows for in-depth 

exploration of the experiences and perspectives of the individual participants (Creswell, 

2012; Chang et al., 2013). As per autoethnographic research methods (see for example, 

Chang et al., 2013; Creswell, 2012), data was collected through conversations, written 

reflections and field texts, which in this study were the artworks with the intent of sharing 

and highlighting these individuals’ own experiences. This project received ethics approval 

from the relevant universities to collect data on teacher educator wellbeing, including COVID 

experiences. All ethical procedures were followed to protect participants, in line with national 

human ethics standards. Data were collected in May 2022. At this point in time in Australia, 



Australian Journal of Teacher Education 

Vol 48, 4, April 2023    100 

COVID restrictions had been lifted and a subsequent move toward hybrid work practices in 

higher education had been introduced for example, online lectures rather than face-to-face 

lectures.   

The four participants in this autoethnographic study are all female teacher educators, 

working in two universities in different states in Australia. Two of the participants are senior 

lecturers and early career researchers and the other two participants are professors. Three of 

the participants have research, teaching and leadership roles at their university and the other 

participant has a significant leadership role and also a research role. A limitation of this study 

is that all participants were Australian females, therefore findings may not be transferrable to 

other contexts.   

Data were collected via a one-hour online (due to geographical location) arts-based 

workshop led by one of the participants who is experienced in conducting arts-based research 

workshops. Visual art, including the elements of line, shape and colour were chosen for this 

research as it was most appropriate for the online nature of the arts-based workshop. The 

session commenced with individual reflective time with verbal prompts and then progressed 

to the individual development of an art piece (see Appendix 1), using materials and 

techniques self-selected by each participant, to represent their thoughts and feelings about 

their experiences as teacher educators. This activity was enriched through as ongoing 

conversation between them as they worked on their artwork and experiences. Following the 

session, they continued to work on their art piece and completed a short written reflective 

piece that spoke to the meaning they had invested in the piece. These were subsequently 

shared online with one another, where they had the opportunity to ask questions about these 

art works and thus enrich one another’s written reflections. Thus, the transcript of the 

recorded conversation and the written reflections were all collected as data for the project. 

The artwork served as a mode of reflection and additional means of reporting and sharing the 

project.  

 

 
Analytical Approach 

 

Following collection, thematic analysis (Creswell, 2012) was applied, firstly to the 

individual reflections and then to the conversational transcript. In the first cycle of analysis, 

data were coded using a deductive approach and descriptive coding (Saldana, 2009) to 

determine key emergent topics and concepts. The first cycle coding included: ‘work-life 

balance’, ‘negative feelings about work’, ‘wellbeing protective factors’, ‘teacher educator 

work’. These codes showed initial alignment t the PERMA wellbeing framework. Therefore, 

these data subsequently underwent a second cycle of analysis using an inductive approach 

(Twining et al., 2017) with codes pertaining to the five components of the PERMA wellbeing 

framework: ‘positive emotion’, ‘engagement’, ‘relationships’, ‘meaning’ and 

‘accomplishment’. In the following section, we present and discuss the findings drawing on 

verbatim excerpts from data collected (Yüksel & Yıldırım, 2015) and a review of the 

literature (Twining et al., 2017). 

 

 

Findings and Discussion  

 

In this section, we share the findings of this study by presenting and discussing aspects 

of our conversations, artwork, and reflections that relate to relevant elements of the PERMA 

wellbeing framework. The different teacher educators are represented as Voice 1, Voice 2, 

Voice 3 and Voice 4.  
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Positive Emotion 

 

Even though all the teacher educator participants in this study expressed feelings of 

joy and gratitude about their work, they also acknowledged that in recent times these feelings 

had been overlaid with less positive emotions such as resentment, anxiety and sadness. To 

illustrate, Voice 1 expressed that her happiness at work had been ‘covered up by a sense of 

uneasiness’ (shown in her artwork as a black cross). Similarly, Voice 3 stated that despite 

initially feeling ‘cheerful and excited’ about her work as a teacher educator, she has 

experienced moments of ‘despair, hopelessness and powerlessness’ at the complexity of 

challenges facing teacher educators (as represented by dark downward spirals in her artwork). 

Individual’s experience of positive emotions has been demonstrated to have a 

relationship with their subjective wellbeing (see for example Authentic Happiness Theory: 

Seligman, 2002; Broaden and Build Theory: Fredrickson, 2004; Emotional Intelligence: 

Rema & Gupta, 2021). In the context of the workplace, research shows that experiencing 

positive emotions such as hope, optimism, gratitude, happiness and joy produces outcomes 

such as individual subjective wellbeing (Seligman, 2012), improved work performance 

(Kaplan et al. 2009), job satisfaction, (Lanham et al.; 2012)., self-efficacy (Diener et al. 

2020), greater creativity (Amabile et al. 2005), innovation and resilience (Fredrickson, 2010). 

In addition, experiencing positive emotions at work has a negative relationship with 

emotional exhaustion and burnout (Lanham et al.; 2012). 

In groundbreaking research on emotions, social psychologist Fredrickson (2010) and 

Fredrickson and Losada (2005) identified that the difference between someone who is 

languishing at work and someone who is flourishing at work is the number of positive 

emotions they experience at work as compared to the number of negative emotions they 

experience at work. Drawing on Schwartz et al.’s (2002) study of cognitive-affective set-

point ratios, Fredrickson and Losada (2005) developed a set of mathematical principles to 

describe the relationship between positive affect and human flourishing. Fredrickson and 

Losada (2005) identified that in order to overcome the toxicity of negative affect and promote 

wellbeing and optimal mental health, a ratio of three positive emotions to one negative 

emotion is the ‘tipping point’ at which people begin to thrive. Deductive analysis of the data 

in this study reveals that the participants spoke of positive emotions (hope, joy, happiness, 

contentment, gratitude and optimism) seventeen times in comparison to speaking of negative 

emotions (hopelessness, anxiety, stress, depression, resentment, sadness and powerless) 

twenty-eight times. Previous research (see for example Frederickson, 2010), suggests that 

such a ratio (17:28) would have a detrimental effect on the participant’s wellbeing. 

 

 
Engagement 

 

All participants in this study expressed feeling highly interested in, and absorbed by, 

their work as teacher educators. However, this engagement was often tempered by an 

awareness of the professional pressures placed on them as teacher educators. For example, 

Voice 4 expressed feeling pressure to achieve quickly: “I am in a professional race to prove 

my worth, my value. … I must do this fast or let myself and my profession down.”  Voice 4 

expresses the chaos of emotions resulting from these accountabilities and performative 

challenges through the chaotic positioning of words in her artwork. So too, Voice 2 

expressed: “In the last couple of years teacher educators have had to be highly flexible in 

supporting people during COVID … We have also experienced greater accountability from 

the government and recent reports around quality of teachers.” Voice 2 described these 
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times as feeling “stormy within teacher education” and asserted that, “it is important we 

continue to acknowledge and reflect on our resilience in the face of disruptions.” 

Challenges identified as disruptive to teacher educator engagement (and therefore 

wellbeing) were identified as the result of ever-increasing intensification of the role, such as 

the pressure to balance teaching and research requirements and the additional workload 

which ensued in moving teaching and learning materials online as a result of COVID-19 

induced changes to higher education practices. In addition, accountability to government-

initiated mandates, and the shortage of properly qualified and experienced teacher educators 

has had a significant impact on the performative expectations on teacher educators. 

The relationship between engagement and wellbeing has been previously examined by 

researchers such as, Huppert and So (2013). Csikszentmihalyi et al. (2017) conducted 

extensive research in countries such as United States, Italy, Germany, South Korea and Japan 

on the experience of high engagement, or flow, in the workplace. Their findings reveal that 

when an individual is deeply engaged in their work, they begin to find the work intrinsically 

rewarding. This is most likely to occur when the individual has been able to meet a challenge 

which they had initially thought to be difficult and daunting (Csikszentmihalyi et al., 2017). 

Such engagement requires that the individual have both the time and space to reach this state 

of flow, which this research finds to be unavailable to a large extent to teacher educators in 

the current work climate.  

When individuals experience high levels of engagement, sometimes termed flow, at 

work they are likely to be more creative (Yan et al., 2013), experience more positive 

emotions at work (Demerouti et al., 2012), and have lower levels of burnout and exhaustion 

(Demerouti et al., 2012). However, research has identified potential flow‐blocking workplace 

components. For example, negative emotions have been found to be negatively related with 

flow (Tobert & Moneta, 2013), as has mental exhaustion (Demerouti et al., 2012) and feeling 

disempowered at work (Peters et al., 2014). When individuals are not able to overcome such 

workplace challenges it results in them feeling worried and anxious and they are less likely to 

experience engagement, or flow, at work (Csikszentmihalyi et al., 2017). Absence of 

engagement results in lower subjective wellbeing (Seligman, 2012). 

The participants in the study did report feeling interest, engagement and absorption in 

their work. For example, analysis of the arts-based workshop transcript reveals that 

participants referred to aspects of teacher educator work as ‘interesting’ 25 times during the 

one-hour workshop. However, they also reported feeling negative emotions, stress, pressure, 

powerlessness and anxiety at work. The presence of these flow blocking elements in their 

work indicates that, to some extent, they have not been able to sufficiently overcome the 

workplace challenges experienced by teacher educators in order to attain a flow state at work. 

Such absence of flow, or engagement at work results in reduced subjective wellbeing. 

 

 
Relationships 

 

Participants reported that their sense of having positive supportive relationships with 

their colleagues had been negatively impacted as a result of COVID-19 pandemic effects on 

universities. As one example, Voice 1 acknowledged that while she strongly believed that 

leaders should prioritise employees’ wellbeing (as conceptualised by the words “they always 

protect you” on her artwork), her experience during the COVID-19 pandemic was that 

requests for support were not necessarily addressed. Voice 1 suggests that possibly leaders 

were struggling with their own wellbeing and therefore unable to provide support to 

colleagues. Voice 3 expressed feeling an ongoing sense of isolation and loneliness after two 

years of working from home, explaining that even post COVID, (May 2022 when this 
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research was conducted); “I can go on to campus and not see anyone for the whole day. It's a 

very isolating experience where you just go in, do your teaching and then you leave”. Other 

research has also reported on educators’ sense of isolation as a consequence of the shift to 

online connection and work from home health mandates (Parte & Herrador-Alcaide, 2021). 

The relationship between positive relationships and wellbeing has previously been 

included in the Need to Belong Theory (Baumeister & Leary, 1995) and Self-Determination 

Theory (Deci & Ryan, 1985). The quality of relationships in the workplace depends not only 

on the interactions between individuals, but also on workplace communication practices and 

leadership style (Roffey, 2017). High quality workplace relationships support people to feel 

connected (Deci & Ryan, 1985), energised (Dutton & Heaphy, 2003) and motivated (Quinn 

et al., 2012). In addition, positive relationships in the workplace improve individual’s 

psychological wellbeing (Roffey, 2017), growth, development and performance (Cross & 

Cummings, 2004) and improve the flow of communication, information and advice in the 

workplace (Levin & Cross, 2004). However unsupportive workplace relationships result in 

individual’s experiencing negative emotions (Dutton & Heaphy, 2003), feeling deenergised, 

demotivated, having difficulty concentrating on their work and decreased workplace 

performance (Gerbasi et al., 2015). 

As a result of the impacts of the COVID-19 pandemic on the higher education 

workplace, teacher educator participants in this study reported feeling a decrease in the 

quality of their relationships at work in terms of level of support experienced, sense of 

belonging and regular face-to-face interaction and communication. Concerningly, the absence 

of high-quality workplace relationships can result in reduced subjective wellbeing for 

individuals (Seligman, 2012). 

 

 
Meaning 

 

All participants reported that finding meaning in their work as teacher educators 

supported their wellbeing. For instance, Voice 2 stated that she finds meaning in her work as 

a teacher educator through considering the child’s perspective: 

“For me, it is a combination of a personal and professional identity within this 

space, being a teacher educator, parent and former teacher. It is about having 

insider and outsider perspective on the system as my identity takes on multiple 

roles. As such, I always return to the yard stick measurement of what is the 

purpose and why - what is best for the child or children in society. Child 

perspective and Voice should be the most important contributor to how we 

engage in teaching and education.” 

In a further example Voice 2 explained that conducting professional development 

sessions for teachers was meaningful for her as it allowed her to make an impact and connect 

with teachers: 

“One thing I think that I find really rewarding is impactful teacher education 

work. For example, on the weekend when I gave professional learning to 

teachers in the field, It's an amazing experience to have that immediate 

connection and response through professional learning. It gets back to how do 

we actually make an impact and how can we actually connect with teachers. It 

stimulates you to want to keep going as a teacher educator.” 

Similarly, Voice 1 stated that working with and supporting teachers in schools was 

meaningful for her: 

“I think the work that I do in schools really keeps me going a lot. I was in two 

different schools last week, …. and even just talking to the teachers and letting 
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them have time to reflect can be quite powerful, and that keeps me going. I do 

feel for teachers because I see the pressure that's on them and there's a lot of 

confusion at the moment. I think with COVID and everything else that's 

happened. They're just so confused about what to do and where to go next and 

have lost that sense of self-efficacy around their professionalism that they are 

trained professionals. Because they're constantly put down. It's just horrific, and 

I think that then trickles down to us in the work that we do and I find that really 

difficult.” 

In other comments, Voice 3 reflected that after two years of working remotely, 

recently going back onto campus and seeing the faces of her students had a positive impact 

on her wellbeing and reminded her that’ “this is why I do this job and it's a really meaningful 

job”. Whilst, Voice 4 asserted that overwhelmingly, it is the close connection with colleagues 

that she finds meaningful, “our dependence on our close colleagues to support our wellbeing 

is just enormous”. The need for social connectedness became particularly apparent during 

Covid-19, with research reporting on the significant relationship that exists between levels of 

social connectedness, stress and fatigue (Nitschke et al., 2021).   

Finding meaning in work has previously demonstrated a strong relationship with 

psychological wellbeing (for example see: Steger et al., 2008; Diener et al., 2010; Huppert 

and So, 2013). Longitudinal research reveals that when individuals find meaning in their 

work, they are more likely to experience high levels of motivation, job satisfaction, wellbeing 

and perform in their job at a higher level (Steger, 2017). Employees finding meaning at work 

also benefits organisations through increased employee career commitment (Duffy et al., 

2014) and reduced absenteeism (Soane et al., 2013). 

Participants in this study reported finding meaning at work through feeling that their 

work is purposeful, valuable, worthwhile and serves the greater good. For example, 

considering initial teacher education in terms of what is best for children in society, 

conducting professional development and support for teachers in schools, working with pre-

service teachers and connection with colleagues. Finding examples of meaning in teacher 

educator work is supportive of these participants’ subjective wellbeing.  

 

 
Accomplishment 

 

Participants reported that their experiences of wellbeing related to their 

accomplishments at work were often tarnished by the stressful nature of teacher educator 

work. For example, Voice 4 describes the work-life conflict and sacrifices which she has 

made for accomplishment as a teacher educator:  

“I am unsure how to navigate the divide between work and home without falling 

between. This reflective activity forced me to pause, to channel what has become 

a rising anxiety onto a simple piece of paper. That choice I make between my 

own wellbeing, my family and my professional life, and the guilt that can come 

with that.” 

In addition, they revealed that at times the stress could be more justifiable if there 

were further opportunities for accomplishments to be acknowledged. Voice 4 explained:  

“It's balancing the expectations on you…at times it feels as if you achieve 

something but then there is still so much to do and you do not allow yourself to 

celebrate the accomplishments along the way.” 

Participants expressed a belief that teacher educator work was not valued as a 

profession. Voice 1 reflected:  
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“I don't see it as needing a pat on the back, I think it's about being valued. 

Everybody has the right to feel valued and I think at the moment, teacher 

educators on so many levels are not valued and that value is not articulated on 

any level. I think that as a profession, we deserve to be valued. And whether 

that's on an individual level or on a whole profession level, I think sense of value 

is a right and if you earned it, you should get it.” 

Participants also reflected that there was a disconnect between teacher educator 

wellbeing and university and government policies, namely a lack of investment into teacher 

education facilities and staffing at universities. As a result, participants’ teacher educator 

colleagues were, in some cases, prioritising their wellbeing by cutting back their hours to part 

time, taking long service leave, stepping back from leadership positions and switching to less 

stressful roles.  

Participants also cited the expectation to accomplish more research outcomes in less 

allocated research hours was negatively impacting their wellbeing. As too was the reduction 

in department budgets (for example for conference attendance), and the non-replacement of 

academic support staff as they leave, meaning that academic staff are often required to 

complete ‘un-workloaded’ administrative tasks reducing their time available for research. 

There was the recognition that universities were in many ways seeking solutions to the 

external pressures of accountability and the financial repercussions of the global pandemic 

due to the loss of international student income. Embroiled in this reform agenda, however, 

are academics at risk of becoming unintentional casualties of the need to accomplish more 

with less. 

Accomplishment as an aspect of wellbeing has been included in Duckworth et al.’s 

(2007) examination of grit, McClelland’s (1998) Human Motivation Theory and Deci and 

Ryan’s (1985) Self-Determination Theory. Experiencing positive emotions in the workplace 

has been demonstrated to be predictive of workplace accomplishment through enhancing 

attention, cognitive processes, creativity, decision making and self-regulation (Fredrickson, 

2013). More recently, in a study of employees’ perception of job performance, including 

participants from Australia, China, Japan and Hungary, Goh et al., (2021) demonstrated that 

experiencing positive emotions at work had a significant effect on employee accomplishment. 

In addition, the experience of finding meaning at work significantly mediated the relationship 

between positive emotions and accomplishment (Goh et al., 2021). 

In this study, teacher educators reported experiencing a ratio of 17:28 positive 

emotions to negative emotions. As would be expected from previous research (e.g., 

Fredrickson, 2013; Goh et al., 2021), experiencing such a large number of negative emotions 

at work reduced the participants’ sense of accomplishment at work. In addition, participants 

reported that factors such as not feeling that their work was valued and feeling unsupported 

by their universities negatively impacted their sense of accomplishment at work. 

 

 

Conclusion  

 

This exploratory study with its Australian teacher educator participant group and 

innovative research approach works toward addressing the current gap in knowledge in the 

field of teacher educator wellbeing, stress and burnout. 

While this study was a small sample size it aimed to share the perspectives of four 

Australian teacher educators during COVID-19. We acknowledge that these experiences may 

not be the same for all teacher educators however, we hope that by sharing these, others may 

learn about the work of teacher educators in universities in Australia. Teacher educators in 

this study reported that their positive emotions, engagement, relationships and 
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accomplishment aspects of their wellbeing have been negatively impacted by their work as 

teacher educators. This is an important finding of the emotional work of being a teacher 

educator. While they did express negative emotions, they also spoke of hope and possibilities 

for change. As such, the importance of arts-based research and PERMA to help explore and 

also support wellbeing within teacher education is noted through the reflections and changes 

of the Voices involved in this study. The study shows that while negativity can be present, 

this can also be mitigated.  The process allowed the experience to be documented from an 

‘insider perspective’, highlighting the complexities but also showing areas for growth. As 

such, the Voices often found meaning at work as their reason to continue as teacher 

educators, where a sense of purpose provided protection for wellbeing. 

The authors acknowledge that this study is not without limitations. First, the study 

reports on the subjective experience of a small sample of teacher educators across two 

contexts, and therefore no claim to the generalisability of findings is made. However, the aim 

of qualitative research is not to produce generalisable findings, but to explore the experiences 

of individuals within a homogenous group (Creswell, 2012). This study which aimed to 

understand the experiences, thoughts and feelings of teacher educators about their own 

wellbeing, required an approach that would gather the rich insights reported in this paper. 

Knowing more about how individual teacher educators feel about their everyday work might 

influence policy or at the least, share these experiences with others. The authors encourage 

further studies, using a range of methodologies and alternative contexts, that can also 

contribute to the gap in the literature pertaining to teacher educator wellbeing. Second, the 

study reports on teacher educators’ perceptions of wellbeing pertaining to a specific 

timeframe. This study, however, aimed to provide insight into the ways in which wellbeing 

was experienced at this juncture of high performativity and post-Covid in higher education. 

The authors do see value in future longitudinal studies.      

This exploratory study also helps to fill gaps in teacher education wellbeing within the 

literature, illuminating Voices through the use of arts-based research. Through this approach, 

individual meanings have been shown including the current barriers as well as enablers to 

support positive wellbeing. The study also highlights the importance of cultural and 

contextual considerations when acknowledging teacher educator wellbeing. In this case, the 

place, time and location are important for consideration of what was experienced. As such, 

we recommend that further studies continue to build teacher educator wellbeing within the 

higher education sector and provide particular need to the increasing barriers as well as 

enablers to support wellbeing and positive growth. We believe that a focus on the wellbeing 

of teacher educators within research not only supports the wellbeing of the academic, but also 

future pre-service teachers who observe modelling and ways of working to support positive 

wellbeing within teaching. We suggest that future research studies are also longitudinal to 

show changes over time to identify specific patterns. Through more research on teacher 

educator wellbeing that identifies patterns, betters supports can be created for teacher 

educators around wellbeing to help reduce teacher educator burnout and attrition. Simply put, 

without teacher educators, it is difficult to teach pre-service teachers. There cannot be future 

teachers graduating from universities if teacher educators burnout and leave. 

 

 

  



Australian Journal of Teacher Education 

Vol 48, 4, April 2023    107 

References 

 

Amabile, T. M., Barsade, S. G., Mueller, J. S., & Staw, B. M. (2005). Affect and creativity 

atwork. Administrative Science Quarterly, 50(3), 367–403. 

https://doi.org/10.2189/asqu.2005.50.3.367 

Australian Government Department of Education (2015). Action Now: Classroom Ready 

Teachers. http://www.studentsfirst.gov.au/teacher-education-ministerial-advisory-

group 

Australian Government Department of Education (2023). Strong Beginnings: Report of the 

Teacher Education Expert Panel. https://www.education.gov.au/quality-initial-

teacher-education-review/resources/strong-beginnings-report-teacher-education-

expert-panel 

Austin D, & Forinash M. (2005). Arts-based inquiry. In B. Wheeler (Ed.), Music therapy 

research (2nded., pp. 458–471). Barcelona Publishers.  

Bagnoli, A. (2009). Beyond the standard interview: The use of graphic elicitation and arts-

based  methods. Qualitative Research, 9(5), 547-570. 

https://doi.org/10.1177/1468794109343625 

Barton, G. (2020) Recollage as a tool for self-care: Reflecting multimodally on first five 

years in the academy through Schwab’s lines of flight. Qualitative Research Journal, 

20(1), 49-62. https://doi.org/10.1108/QRJ-04-2019-0039 

Barton, G., Brömdal, A., Burke, K., Fanshawe, M., Farwell, V., Larsen, E., & Pillay, Y. 

(2022). Publishing in the academy: An arts-based, metaphorical reflection towards 

self-care. The Australian Educational Researcher, 2022, 

https://doi.org/10.1007/s13384-022-00547-y 

Baumeister, R. F. & Leary, M. R. (1995). The need to belong: Desire for interpersonal 

attachments as a fundamental human motivation. Psychological Bulletin, 117(3), 497-

529. https://doi.org/10.1037/0033-2909.117.3.497  

Butler, J. & Kern, M. L. (2016). The PERMA-profiler: A brief multidimensional measure of 

flourishing. International Journal of Wellbeing, 6(3), 1-48. 

https://doi.org/10.5502/ijw.v6i3.526 

Cao, Y., Postareff, L., Lindblom, S., & Toom, A. (2018). Teacher educators’ approaches to 

teaching and the nexus with self-efficacy and burnout: examples from two teachers’ 

universities in China. Journal of Education for Teaching, 44(4), 479- 

495, https://doi.org/10.1080/02607476.2018.1450954 

Chang, H., Ngunjiri, F., & Hernandez, K. -A. C. (2013). Collaborative autoethnography. 

Taylor & Francis Group. ProQuest Ebook Central, 

https://ebookcentral.proquest.com/lib/swin/detail.action?docID=1110067. 

Churchward, P., & Willis, J. (2019). The pursuit of teacher quality: Identifying some of the 

multiple discourses of quality that impact the work of teacher educators. Asia-Pacific 

Journal of Teacher Education, 47(3), 251-264. 

https://doi.org/10.1080/1359866X.2018.1555792 

https://doi.org/10.2189/asqu.2005.50.3.367
https://doi.org/10.1177/1468794109343625
https://www-emerald-com.ezproxy.usq.edu.au/insight/publication/issn/1443-9883
https://doi.org/10.1108/QRJ-04-2019-0039
https://doi.org/10.1007/s13384-022-00547-y
https://doi.org/10.1037/0033-2909.117.3.497
https://doi.org/10.5502/ijw.v6i3.526
https://doi.org/10.1080/02607476.2018.1450954
https://doi.org/10.1080/1359866X.2018.1555792


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    108 

Coad, J. (2020). Building resilience through listening to children and young people about 

their health preferences using arts-based methods. In: McKay, L., Barton, G., Garvis, 

S., Sappa, V. (eds) Arts-based research, resilience and well-being across the lifespan. 

Palgrave Macmillan. https://doi.org/10.1007/978-3-030-26053-8_4 

Creswell, J. (2012). Educational research: planning, conducting, and evaluating quantitative 

and qualitative research. 4th Edition. Pearson. 

Cross, R., & Cummings, J. (2004). Tie and network correlates of performance in knowledge 

intensive work. Academy of Management Journal, 2004, 47, 928–937. 

https://doi.org/10.2307/20159632 

Csikszentmihalyi, M., Khosla, S., & Nakamura, J. (2017). Flow at work. In M. Steger, A. 

Delle Fave, J. Passmore, & L. G. Oades (Eds.). The Wiley Blackwell Handbook of the 

Psychology of Positivity and Strengths-Based Approaches at Work (pp. 99-109). John 

Wiley & Sons, Incorporated, ProQuest Ebook Central. 

http://ebookcentral.proquest.com/ https://doi.org/10.1002/9781118977620.ch7 

Deci, E. L. & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human 

behavior. Plenum. https://link.springer.com/book/10.1007/978-1-4899-2271-7. 1985 

https://doi.org/10.1007/978-1-4899-2271-7 

Demerouti, E., Bakker, A. B., Sonnentag, S., & Fullagar, C. (2012). Work‐related flow and 

energy at work and at home: A study on the role of daily recovery. Journal of 

Organizational Behavior, 2012, 33, 276–295. https://doi.org/10.1002/job.760 

Diener, E., Thapa, S., & Tay, L. (2020). Positive emotions at work. Annual Review of 

Organizational Psychology and Organizational Behavior, 7, 451-477. 

https://doi.org/10.1146/annurev-orgpsych-012119-044908 

Duckworth, A., Peterson, C., Matthews, M., & Kelly, D. (2007). Grit: Perseverance and 

passion for long-term goals. Journal of Personality and Social Psychology, 92, 1087-

1101. https://doi.org/10.1037/0022-3514.92.6.1087 

Duffy, R. D., Allan, B. A, Autin, K. L., & Douglass, R. P. (2014). Living a calling and work 

well‐ being: A longitudinal study. Journal of Counseling Psychology, 61, 605–615. 

doi:10.1037/cou0000042 

Dutton, J. E., & Heaphy, E. (2003). The power of high quality connections. In K. Cameron, 

J.Dutton, & R. Quinn (Eds.), Positive organisational scholarship: Foundations of a 

new discipline (pp. 263– 278). Berrett-Koehler Publishers, Incorporated. 

Fredrickson, B. L. (2004). The broaden-and-build theory of positive emotions. Philosophical 

Transactions of the Royal Society. Series B: Biological Sciences, 359(1449), 1367-

1378. https://doi.org/10.1098/rstb.2004.1512 

Fredrickson, B. L. (2010). Positivity. OneWorld Publications. Kindle Edition.  

Fredrickson, B. L. (2013). Chapter one – positive emotions broaden and build. In P Devine, 

A Plant (Eds.). Advances in experimental social psychology, Academic Press, 

Cambridge. https://ebookcentral.proquest.com. Volume. 47, pp. 1– 53. 

https://doi.org/10.1016/B978-0-12-407236-7.00001-2 

Fredrickson, B. L., & Losada, M. F. (2005). Positive Affect and the Complex Dynamics of 

Human Flourishing. American Psychologist, 60(7), 678–686. 

https://doi.org/10.1037/0003-066X.60.7.678 

https://doi.org/10.1007/978-3-030-26053-8_4
https://doi.org/10.2307/20159632
http://ebookcentral.proquest.com/
https://doi.org/10.1002/9781118977620.ch7
https://doi.org/10.1007/978-1-4899-2271-7
https://doi.org/10.1002/job.760
https://doi.org/10.1146/annurev-orgpsych-012119-044908
https://doi.org/10.1037/0022-3514.92.6.1087
https://doi.org/10.1098/rstb.2004.1512
https://doi.org/10.1016/B978-0-12-407236-7.00001-2
https://doi.org/10.1037/0003-066X.60.7.678


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    109 

Gerbasi, A., Porath, C. L., Parker, A., Spreitzer, G., & Cross, R. (2015). Destructive de-

energizing relationships: How thriving buffers their effect on performance. Journal of 

Applied Psychology, 100(5), 1423-1433. https://doi.org/10.1037/apl0000015  

Gerber, N., Bryl, K., Potvin, N., & Blank, C. A. (2018) Arts-Based Research Approaches to 

Studying Mechanisms of Change in the Creative Arts Therapies. Frontiers in 

Psychology, 9 https://doi.org/10.3389/fpsyg.2018.02076 

Goh, P. S., Goh,Y., W., Jeevanandam, L., Nyolczas, Z., Kun, A., Watanabe, Y., Noro, I., 

Wang, R., & Jiang, J. (2021). Be happy to be successful: a mediational model of 

PERMA variables. Asia Pacific Journal of Human Resources, 2021, 2021-02-12. 

https://doi.org/10.1111/1744-7941.12283 

Gore, J. (July 7, 2023). Teaching degrees are set for a major overhaul, but this is not what the 

profession needs. https://theconversation.com/teaching-degrees-are-set-for-a-major-

overhaul-but-this-is-not-what-the-profession-needs-209223 

Gore, J., Rosser, B., Jaremus, Miller, A., & Harris, J. (2023). Fresh evidence on the 

relationship between years of experience and teaching quality. Australian Educational 

Researcher. https://doi.org/10.1007/s13384-023-00612-0 

Huppert, F. A., & So, T. T. (2013). Flourishing across Europe: Application of a new 

conceptual framework for defining well-being. Social Indicators Research, 110(3), 

837-861. https://doi.org/10.1007/s11205-011-9966-7 

Jennings, M & Baldwin, A. (2010). Filling out the forms was a nightmare': Project evaluation 

and the reflective practitioner in community theatre in contemporary Northern 

Ireland. Music and Arts in Action, 2010, 2(2), pp. 72-89. 

https://musicandartsinaction.net/index.php/maia 

Johnson, B., & Christensen, L. (2008). Educational research: Quantitative, qualitative and 

mixed approaches. Sage Publications. 

Kaplan, S., Bradley, J. C., Luchman, J. N., & Haynes, D. (2009). On the role of positive and 

negative affectivity in job performance: a meta-analytic investigation. Journal of 

Applied Psychology, 94(1):162–76. https://doi.org/10.1037/a0013115 

Kiltz, L., Rinas, R., Daumiller, M., Fokkens-Bruinsma M., & Jansen, E. 'When they struggle, 

I cannot sleep well either': Perceptions and interactions surrounding university student 

and teacher well-being. Frontiers in Psychology, 2020, 11, 578378-578378. 

https://doi.org/10.3389/fpsyg.2020.578378 

Kim, T. & Reichmuth, H. L. (2021). Exploring cultural logic in becoming teacher: a 

collaborative autoethnography on transnational teaching and learning, Professional 

Development in Education, 47(2-3), 257-272, 

https://doi.org/10.1080/19415257.2020.1862278 

Kiriakos, C., Tienari, J. (2018). Academic writing as love. Management Learning, 49(3), 

263-277, https://doi.org/10.1177/1350507617753560 

Kitchener, C. (2020). Women academics seem to be submitting fewer papers during 

coronavirus.‘Never seen anything like it,’says one editor. The 

Lily, 24.https://www.thelily.com/women-academics-seem-to-be-submitting-fewer-

papers-during-coronavirus-never-seen-anything-like-it-says-one-editor/ 

https://doi.org/10.1037/apl0000015
https://doi.org/10.3389/fpsyg.2018.02076
https://doi.org/10.1111/1744-7941.12283
https://doi.org/10.1007/s13384-023-00612-0
https://doi.org/10.1007/s11205-011-9966-7
https://eprints.qut.edu.au/view/person/Baldwin,_Andrea.html
https://doi.org/10.1037/a0013115
https://doi.org/10.3389/fpsyg.2020.578378
https://doi.org/10.1080/19415257.2020.1862278
https://doi.org/10.1177/1350507617753560


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    110 

Kosnik, C., Menna, L., & Dharamshi, P. (2020). Displaced academics: intended and 

unintended consequences of the changing landscape of teacher education. European 

Journal of Teacher Education, 2020-07-20, 1-23. 

https://doi.org/10.1080/02619768.2020.1793947 

Kovach, M. (2009). Indigenous methodologies: Characters, conversations, and contexts. 

University of Toronto Press. 

Lanham, M. E., Rye, M. S., Rimsky, L. S., Weill, S. R. (2012). How gratitude relates to 

burnout and job satisfaction in mental health professionals. Journal of Mental Health 

Counseling, 34(4), 341–54. https://doi.org/10.17744/mehc.34.4.w35q80w11kgpqn26 

Lavina, L., Fleet, A. and Niland, A. (2017). The varied textures of an arts-informed 

methodology: exploring teachers’ identities through artful expressions”. Journal of 

Curriculum and Pedagogy, 14(2), 143-163. 

https://doi.org/10.1080/15505170.2017.1335252 

Levin, D., & Cross, R. (2004). The strength of weak ties you can trust: The mediating role of 

trust in effective knowledge transfer. Management Science, 50, 1477–1490. 

https://doi.org/10.1287/mnsc.1030.0136 

Malisch, J. L., Harris, B. N., Sherrer, S. M., Lewis, K. A., Shepherd, S. L., McCarthy, P. C., ... 

& Deitloff, J. (2020). In the wake of COVID-19, academia needs new solutions to 

ensure gender equity. Proceedings of the National Academy of Sciences, 117(27), 

15378-15381. https://doi.org/10.1073/pnas.2010636117 

Marshall, B., & Gibbons, S. (2015). A methodological conundrum: Comparing schools in 

Scotland and England. Changing English, 22(2), 199-208. 

https://doi.org/10.1080/1358684X.2015.1026185 

Martel, K., Raupp, M., Abdul Hadi, A., Oleškevičiūtė, E., Mello, R., Biswas, T., & Milani, G. 

S. (2022). “Isn't it ironic…!?!” Mobility researchers go sedentary: A group auto-

ethnography on collective coping and care in pandemic times. Gender, Work & 

Organization, 29(1), 273–300. https://doi.org/10.1111/gwao.12734 

McClelland, D. (1998). Human Motivation. Cambridge University Press. 

McDonough, S, Papatraianou, L, Strangeways, A., Mansfield, C., & Beutel, D. (2020). 

Navigating changing times: Exploring teacher educator experiences of resilience. In C. 

Mansfield (Ed.), Cultivating teacher resilience: International approaches, 

applications and impact. Springer. 

https://library.oapen.org/bitstream/handle/20.500.12657/41305/2021_Book_Cultivatin

gTeacherResilience.pdf?sequence=1#page=283 2021, pp. 283-298 

Moffatt, A., Barton, G.M. and Ryan, M.E. (2016). Multimodal reflection for creative 

facilitators: An approach to improving self-care. Journal of Reflective Practice: 

International and Multidisciplinary Perspectives, 17(6), 762-788. http://doi.org/ 

10.1080/14623943.2016.1220935 

Morgan B. & Simmons, L. A (2021). ‘PERMA’ Response to the Pandemic: An Online 

Positive Education Programme to Promote Wellbeing in University Students. 

Frontiers in Education, 6, https://doi.org/10.3389/feduc.2021.642632 

https://doi.org/10.1080/02619768.2020.1793947
https://doi.org/10.17744/mehc.34.4.w35q80w11kgpqn26
https://doi.org/10.1080/15505170.2017.1335252
https://doi.org/10.1287/mnsc.1030.0136
https://doi.org/10.1073/pnas.2010636117
https://doi.org/10.1080/1358684X.2015.1026185
https://doi.org/10.1111/gwao.12734
https://doi.org/10.3389/feduc.2021.642632


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    111 

Naz, A., Liaqat, S., & Ghyas, F. (2019). Comparative analysis of stressors and motivators of 

junior and senior teacher educators. Journal of Educational Sciences & Research, 6(2), 

73-82.https://www.academia.edu/download/61959069/Article_No_0520200201-

123960-14128rc.pdf 

Pendergast, D. (2023). The way teachers work must change now. The Scott report doesn’t 

even try to fix the real challenge. https://blog.aare.edu.au/the-way-teachers-work-

must-change-now-the-scott-report-doesnt-even-try-to-fix-the-real-challenge/ 

Peters, P., Poutsma, E., Van der Heijden, B. I. J. M., Bakker, A. B., & De Bruijn, T. (2014). 

Enjoying new ways to work: An HRM process approach to study flow. Human 

Resource Management, 53, 271–290. https://doi.org/10.1002/hrm.21588 

Quinn, R. W., Spreitzer, G. M., & Lam, C. F. (2012). Building a sustainable model of human 

energy in organizations: Exploring the critical role of resources. The Academy of 

Management Annals, 6, 337–396. https://doi.org/10.1080/19416520.2012.676762 

Rema M. K., & Gupta, R. (2021). Emotional Intelligence and Subjective Well-being 

amongWorking Women. Journal of International Women's Studies, 22(6), 55-65. 

https://vc.bridgew.edu/jiws/vol22/iss6/7 

Roegman, R., Reagan, E., Goodwin, A. L., Lee, C. C., & Vernikoff, L. (2021) Reimagining 

social justice-oriented teacher preparation in current sociopolitical contexts, 

International Journal of Qualitative Studies in Education, 34(2), 145-167, 

https://doi.org/10.1080/09518398.2020.1735557 

Roffey, S. (2017). Positive relationships at work. In M. Steger, A. Delle Fave, J. Passmore, & 

L.G. Oades (Eds.). The Wiley Blackwell Handbook of the Psychology of Positivity and 

Strengths-Based Approaches at Work John Wiley & Sons, Incorporated, ProQuest 

Ebook Central, http://ebookcentral.proquest.com/, pp. 171-190. 

https://doi.org/10.1002/9781118977620.ch11 

Rowe, E. E., & Skourdoumbis, A. (2019). Calling for ‘urgent national action to improve the 

quality of initial teacher education’: The reification of evidence and accountability in 

reform agendas. Journal of Education Policy, 34(1), 44-60. 

https://doi.org/10.1080/02680939.2017.1410577 

Ryan, M. & Ryan, M.A. (2015). model for reflection in the pedagogic field of higher 

education. In Ryan, M (Ed.) Teaching reflective learning in higher education: A 

systematic approach using pedagogic patterns. 2015, Springer International 

Publishing Switzerland, pp. 15-27. https://doi.org/10.1007/978-3-319-09271-3_2 

Saldana, J. (2009). The coding manual for qualitative researchers. Sage Publications Ltd.  

Schön, D. (1983). The Reflective Practitioner: How Professionals Think in Action. Temple  

Smith. Schwartz, R. M., Reynolds, C. F., III, Thase, M. E., Frank, E., Fasiczka, A. L., & 

Haaga, D. A. F. (2002). Optimal and normal affect balance in psychotherapy of major 

depression: Evaluation of the balanced states of mind model. Behavioural and 

Cognitive Psychotherapy, 30, 439–450. https://doi.org/10.1017/S1352465802004058 

Seligman, M. E. P. (2002). Authentic happiness. Random House. Seligman, M. E. P. (2012). 

Flourish: A Visionary New Understanding of Happiness and Well-being. Free Press. 

https://blog.aare.edu.au/the-way-teachers-work-must-change-now-the-scott-
https://blog.aare.edu.au/the-way-teachers-work-must-change-now-the-scott-
https://doi.org/10.1002/hrm.21588
https://doi.org/10.1080/19416520.2012.676762
https://doi.org/10.1080/09518398.2020.1735557
https://doi.org/10.1002/9781118977620.ch11
https://doi.org/10.1080/02680939.2017.1410577
https://doi.org/10.1007/978-3-319-09271-3_2
https://doi.org/10.1017/S1352465802004058


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    112 

Soane, E., Shantz, A., Alfes, K., Truss, C., Rees, C., & Gatenby, M. (2013). The association 

of meaningfulness, well‐being, and engagement with absenteeism: A moderated 

mediation model. Human Resource Management, 52, 441−456. 

https://doi.org/10.1002/hrm.21534 

Steger, M. (2017). Creating Meaning and purpose at work. In M. Steger, A. Delle Fave, J. 

Passmore, & L. G. Oades (Eds.). The Wiley Blackwell Handbook of the Psychology of 

Positivity and Strengths-Based Approaches at Work, John Wiley & Sons, 

Incorporated, ProQuest Ebook Central, http://ebookcentral.proquest.com/, pp. 60-81. 

https://doi.org/10.1002/9781118977620.ch5 

Steger, M. F., Kashdan, T. B., & Oishi, S. (2008). Being good by doing good. Daily 

eudaimonic activity and wellbeing. Journal of Research in Personality, 2008, 42(1), 

22-42.  https://doi.org/10.1016/j.jrp.2007.03.004 

The Educator. (2023). As Minister Clare pushes ITE reforms, some experts say they miss the 

mark.https://www.theeducatoronline.com/k12/news/as-minister-clare-pushes-ite-

reforms-some-experts-say-they-miss-the-mark/282833 

Tobert, S., & Moneta, G. B. (2013). Flow as a function of affect and coping in the workplace. 

Individual Differences Research, 11, 102–113. 

https://web.p.ebscohost.com/ehost/pdfviewer/ 

Turner & Garvis (2023). Teacher Educator Wellbeing, Stress and Burnout: A Scoping 

Review.Education Sciences. 2023, 13, 351. https://doi.org/10.3390/educsci13040351 

Turner, K., & Thielking, M. (2019). Teacher wellbeing: Its effects on teaching practice and 

student learning. Issues in Educational Research, 2019, 29(3), 938. 

http://www.iier.org.au/iier29/turner2.pdf 

Twining, P., Heller, R. S., Nussbaum, M., & Tsai, C. C. (2017). Some guidance on 

conducting  

and reporting qualitative studies. Computers and Education, 106, A1-A9. 

https://doi.org/10.1016/j.compedu.2016.12.002 

Yan, Y. L., Davison, R. M., & Mo, C. Y. (2013). Employee creativity formation: The roles of 

knowledge seeking, knowledge contributing and flow experience in Web 2.0 virtual 

communities. Computers in Human Behavior, 29, 1923–1932. 

https://doi.org/10.1016/j.chb.2013.03.007 

Yuen, F. (2018). Collage: An arts-based method for analysis, representation, and social 

justice. Journal of Leisure Research, 2018, 48(4), 338-

346https://doi.org/10.18666/JLR-2016-V48-I4-6922 

Yüksel, P., & Yıldırım, S. (2015). Theoretical frameworks, methods, and procedures for 

conducting phenomenological studies in educational settings. Turkish Online Journal 

of Qualitative Inquiry, 2015, 6(1), 1-20. https://doi.org/10.17569/tojqi.59813 

 

 

  

https://doi.org/10.1002/hrm.21534
https://doi.org/10.1002/9781118977620.ch5
https://doi.org/10.1016/j.jrp.2007.03.004
https://doi.org/10.3390/educsci13040351
https://doi.org/10.1016/j.compedu.2016.12.002
https://doi.org/10.1016/j.chb.2013.03.007
https://doi.org/10.18666/JLR-2016-V48-I4-6922
https://doi.org/10.17569/tojqi.59813


Australian Journal of Teacher Education 

Vol 48, 4, April 2023    113 

Appendix 1. The artworks (note: all participants have given their consent for these artworks, 

including photos, to be included in this article) 

 

 
 

Figure 1: Voice 1 
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Figure 2: Voice 2 
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Figure 3: Voice 3 
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Figure 4: Voice 4 
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