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The current Japanese counseling profession is in the process of reforming and uniting the
system and training together for counseling and related professions. Supervision is one of
significant training piece in this profession; however, its familiarity among Japanese counseling
professionals is very unclear. This study explored how Japanese counseling professionals
conceptualize the ideal figure of a clinical supervisor based on the identified fundamental
elements of clinical supervision in the US. The preliminary analysis indicates that each aspect of
the U.S. clinical supervision models might be adoptable to Japanese counseling professionals.
Yet the small sample size does not confirm the conceptual framework of the ideal clinical
supervisor for Japanese counseling professionals, the main analysis indicated an alternative
culturally appropriate conceptual framework. Further research embracing Japanese cultural
characteristics and sound ethical manner in the professional counseling and supervisory

relationship would enrich the clinical supervision in Japan.
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CHAPTERI
INTRODUCTION

Today, the globalization of counseling has been emphasized among counseling
professions at the national level (Cameron, 2014) and at the regional level (Kim-Appel & Appel,
2014). Exporting the concepts of counseling and helping professionals may have a high
possibility of helping people in other cultures and countries (Grabosky, Ishii, & Mase, 2012;
Okech & Kimemia, 2011). Although the concept and term of counseling was introduced in
Japan in the 1950’s (Grabosky, Ishii, & Mase, 2012), its contribution to Japanese society is still
limited. The obstacles are the lack of human resources at sites in need, which may result from
unclear professional identity as a counselor as evidenced by counseling associations scattered
throughout Japan.

In Japan, the idea of counseling has been introduced and implemented by multiple
associations. However, these associations and/or training programs are individually organized
by what are called Ryuha, a group oriented with a specific school of thought, such as Freudian,
Jungian, Adlerian, or another theoretical orientation (Grabosky, Ishii, & Mase, 2012; Hiraki,
2012). Therefore, rather than a unified definition and concept of counseling, only specific
aspects of counseling have been introduced and developed.

Currently, two major associations have taken the initiative to advocate for counseling
services in Japan. One of the largest associations that provides counseling service is the
Japanese Association of Clinical Psychologists. Its primary goal is to provide sufficient support
in school counseling (Grabosky, Ishii, & Mase, 2012). The association is founded by the
Ministry of Education, Culture, Sports, Science and Technology (MEXT). This association

regulates the professional certificates of Clinical Psychologists. Because the educational



standard of this association has been acknowledged as the most reliable, the medical fields have
started to hire certified Clinical Psychologists for counseling and psychotherapy.

On the other hand, the Japanese Association of Counseling Science (JACS), which was
established in 1986, has its own standards for certification. Its emphasis is much more on
prevention and support rather than remedial therapy (JACS, 2014). This emphasis is consistent
with the US counseling profession as represented by the American Counseling Association
(Grabosky, Ishii, & Mase, 2012).

Although these two major Japanese associations provide some support, the human
resources needed to provide sufficient support to people in Japan are limited. For example,
school counselors only work four to eight hours per week at each school (MEXT, 2014). After a
school has a crisis, such as a targeted assault or students’ suicides, they start to provide more
intense care. However, this care is post intervention and does not provide any prevention or
intervention. Mental health prevention and intervention are considered expensive. Also, people
are confused by various professional credentials. Because there are so few certified clinical
psychologists in Japan, facilities in the community look to alternative professionals for help.
Most of these professionals are trained and certified based on each Ryuha rather than one unified
system. As such it is very unclear whether quality service can be guaranteed. In order to address
this issue, the Japanese government has started to reform the system of counseling and related
professions by legislation.

Reforming Counseling and Related Professions
Congress passed a bill legislating psychological specialist licensure (The House of

Representatives, 2015). The bill defines the AF/CEEAR, kounin shinrishi, [the licensed

psychological specialist] as a person able to provide services with professional knowledge and



skills regarding psychology among (a) health service, (b) welfare, (c) education, and (d) other
areas. The service includes the following four tasks. The first task is observing psychological
status of a person who needs psychological support and analyzing its finding. The second task is
responding to Soudan, providing advice, guidance, and other support to a person who needs
psychological support. Soudan is a unique service, which the closest translation would be
guidance and consultation (Grabosky, Ishii, & Mase, 2012). The third task is responding to
Soudan, providing advice, guidance, and other support to related personnel of a person needing
psychological support. And the fourth task is providing education and information in order to
enhance knowledge regarding mental health.

Licensure legislation offers many benefits for Japanese and residents who stay in Japan.
The Japanese universal public insurance system covers 70 % of the cost for services, and people
only pay the remaining 30 % out of pocket (MHLW, 2014). Currently any counseling service
that is not covered by government insurance has to be paid by clients. If a counseling
professional is licensed by the government, particularly by the MHLW, all preventive counseling
support service can be provided with insurance reimbursement. This change is a landmark event
for Japanese society to improve access to services.

Article 2 of this bill states that those professionals who are eligible to apply and take the
national examination are those who complete all training requirements assigned by the minister
of MEXT and MHLW both Bachelor and Master’s degrees or those who are accepted by the
minister of MEXT and MHLW (The House of Representatives, 2014). The proposed law does
not specify educational standards. Therefore, Japanese counseling professionals and associations

need to develop professional standards that the government can support. In order to do so,



professionals and professional organizations in psychological services will need to become more
unified.
The Clinical Supervision Study Needs

This unification requires not only adopting the contents of counseling education
curriculums, but also training delivery. Because counseling practice requires both practical and
intellectual growth among clinicians, clinical supervision is essential to monitor and evaluate
counselors in training (Bernard & Goodyear, 2009). Moreover, clinical supervision influences
the client outcomes (Challan, Almstorm, Swift, Borja, & Heath, 2009; Wrape, Callahan,
Ruggero, & Watkins, 2015) including symptom reduction and treatment retention (Bambling,
King, Raue, Schweitzer, & Lambert, 2006).

The concepts and models of counselor education and supervisor education should also be
culturally appropriate to train counseling professionals for the society in which they are serving.
Hiraki (2012) points out Japanese counseling educators provide clinical supervision only based
on their theoretical orientation or Ryuha. She cautions that, in many cases, this approach does
not provide basic skill training or sufficient attention from a supervisor to a supervisee who does
not assimilate to the educator’s theoretical orientation. A standardized clinical supervision
model for counselor education that allows supervisors to be flexible with any kind of counseling
theory is essential particularly for the Master’s level counselors in training (Hiraki, 2012; Ogyu,
2014).

A standardized supervision model will be required not only for counselors in training at
accredited institutions but also for those practitioners in the field. As the number of licensed
psychological specialist increases, the specialization such as so group counseling, marriage and

family counseling will increase. This would lead increasing occasions that multiple practitioners



work together. And, Article 42 of the bill states psychological specialists are required to
maintain cooperation with other professionals from (a) health service, (b) welfare, and (c)
education (The House of Representatives, 2014). If psychological specialists receive only
professional supervision and continuing education, it may hinder their ability to collaborate not
only with other professions but also within the profession of licensed psychological specialists.
Therefore, a standardized supervision model, which emphasizes the growth in communicating in
a professional and collaborative manner, is significant.

The Purpose of the Study

Although there is a significant need for clinical supervision among counseling
professionals, many certified counselors from the Japanese Association of Counseling Science
do not have a clear understanding of supervision (Ogyu, 2014). Therefore, the primary purpose
of this research is to explore the ideal vision of supervision for Japanese counseling
professionals. In order to achieve the purpose of this study, there are three goals.

The first goal is to scrutinize elements of clinical supervision currently used. The
adoption of counseling and psychotherapy theories and the development of Ryuha resulted in
confusion both for clients receiving services and administrators hiring helpers to provide
services. Rather than introducing specific theories of supervision without integrating with other
theories or overarching concept, the introduction of comprehensive concepts and corresponding
specific characteristics (elements) of supervisory work could mitigate the confusion (Miyoshi &
Asner, 2015). To do so, a comprehensive review of current aspects of supervision is needed to
avoid focusing on only specific aspects and neglecting the concept of supervision as a whole.

In the United States (US), as compared to other countries including Britain, Ireland,

Holland, Belgium, Austria, Russia, South Africa, Colombia, and Denmark, the conceptual and



intellectual pursuit of clinical supervision is not uniquely tied to one counseling orientation
(Carroll, 1994). By reviewing elements of supervision used in the US, this paper will explore the
fundamental aspects to describe supervision. Considering that the current Japanese professional
psychological services are provided by professionals both from psychology and counseling, this
review includes literature both from psychology and counseling fields.

The second goal is to identify well established quantitative measures in the US that
reflect elements of clinical supervision. The third goal is to identify specific constructs of
supervision conceptualized by Japanese counseling professionals that can inform the
development of standards of supervision. Because all elements and fundamental aspects of
supervision are identified from the literature of Western countries, this study also attempts to
explore and integrate culturally relevant ideas for Japanese supervision from Japanese
practitioners.

Research Question and Hypothesis

The main theme of this study is to explore the ideal supervisor figure that Japanese
practitioners envision and conceptualize as viewed through their lens of identified elements of
supervision. What follows is to look at five research questions to extract a conceptual construct
from identified elements of supervision through statistical analyses. The elements are reflected
from items from the following established scales for supervision: (a) the 60-item Counselor
Supervisor Self-Efficacy Scale (CCSES: Barnes, 2002), (b) the Supervisee Level Questionnaire-
Revised (SLQ-R: McNeill et al., 1992), (c) the Supervisory Working Alliance Inventory -
Supervisee Form (SWAI-SE: Efstation, Patton & Kardash, 1990), and (d) the Supervisory Style

Inventory Supervisee Form (SSI-SE: Friedlander & Ward, 1984). All these scales are translated



and adopted into Japanese, and named respectively: (a) 60-item CCSES-JP, (b) SLQ-R-JP, (c)
SWAI-SE-JP, and (d) SSI-SE-JP.
1. The 60 item CCSES-SE-JP will be consistent with the original psychometric properties
for  validity and reliability.
2. SLQ-R-JP will be consistent with the original psychometric properties for validity and
reliability.
3. SSI-SE-JP will be consistent with the original psychometric properties for validity and
reliability.
4. SWAI-SE-JP will be consistent with the original psychometric properties for validity
and reliability.
5. Unidentified latent variables that indicate the different conceptual structure from the

hypothesized US counseling supervision model (see figure 1) will be identified.

Supervision

Competency Roles and Supervisory
Development Relationship

A = Cognitive Awareness, D = Educator H = Emotional Bond
B = Affective Awareness, E = Emotional Supporter I = Practical Bond
C = Behavioral Performance F = Consultant

G = Evaluator

Figure 1. Hypothesized Constructs of Supervision in the US



Definition of Terms

Clinical Supervision

For this study, clinical supervision will be the main focus. Currently, clinical supervision
is defined as an evaluative and hierarchical relationship to enhance the professional functioning
of more junior persons (Bernard & Goodyear, 2009) through “counseling, advising, coaching
and mentoring” (Corey, et al., 2010, p 3).
Counseling Competent Development

Counseling competency development is the process of supervisees’ professional growth
rather than specific tasks that supervisees are required to perform. Competency development
includes the supervisee’s self-efficacy regarding (a) cognitive awareness, (b) affective
awareness, and (c) behavioral performance.
The Supervisor’s Task and Roles

The supervisor’s task and role is supervisors’ behavioral work in supervision in order to
facilitate the developments of supervisees’ competencies. The task includes (a) educator, (b)
emotional supporter, (c) consultant, and (d) evaluator.
The supervisory relationship

The supervisory relationship is the unique dynamic in a supervisory relationship and the
expectations of supervision from both supervisor and supervisee. The supervisory relationship
consists of two components: an emotional bond and a practical bond. The emotional bond
indicates the degree of attachment security, which may influence the level of supervisees’
disclosure and effectiveness of supervision. The practical bond is the mutual agreement on goals

for supervision and tasks to accomplish the goal.



Chapter organization

In order to achieve these goals, this study will be reported in the following five chapters.
Chapter 1 describes a brief overview of this research including (a) the nature of the Japanese
counseling profession, (b) the purpose and significance of the study, (c) the research questions
and instrumentation, and (d) definition of terms. Chapter 2 describes the review of the current
constructs of clinical supervision in the US in order to identify specific constructs of clinical
supervision conceptualized by Japanese counseling professionals. Chapter 2 is organized as
follows: (a) overview of supervision, (b) competence development, (c) supervisory roles and
tasks, (d) supervisory relationship, and (e) discussion and conclusion. Chapter 3 describes the
study methodology including procedure and research design, and item construction and
translation. Chapter 4 reports the result of statistical analyses including both preliminary
analyses and main analysis. Chapter 5 offers discussion: (a) interpretation of findings reported in
Chapter 4, (b) cultural ramifications, (c) limitations of the study, (d) implications, and (e)

recommendations for further research.
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CHAPTER II
LITERATURE REVIEW

The purpose of this study is to explore and identify specific constructs of clinical
supervision conceptualized by Japanese counseling professionals. Because the lack of a
standardized concept of supervision, this section will review the current constructs of clinical
supervision in the US by the following sections: (a) overview of supervision, (b) elements of
supervision, and (c) discussion. The overview of supervision includes the definition of
supervision, aspects of supervision, and the aspects that have been introduced to the Japanese
counseling profession. Based on the identified aspects, elements of supervision will be reviewed
separately in three sections. Each section will review relevant literature including research and
specific measures that support evidence for the aspects. Based on findings from these sections,
further discussion, including the areas needed for future research, will be included.

Definition of Supervision

Many forms of supervision have been implemented in helping professional fields in the
United States. The Association for Counselor Education and Supervision (ACES) was
established as a branch of the American Counseling Association in 1952 (Hiraki, 2012). Since
the 1980s, the standards and criteria for supervision have been developed in helping professional
fields (Corey, Haynes, Moulton & Muratori, 2010), and ACES established the Standards for
Counseling Supervisors (ACA, 1990). Through the establishment of these standards and criteria
in the counseling profession, a clear definition of supervision was formed.

Corey, et al. (2010) categorizes supervision into two categories: clinical supervision and
administrative supervision. Clinical supervision focuses on supervisees’ professional

development in their knowledge and skills through “the consistent observation and evaluation of
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the counseling process” (Corey, et al., 2010, p3). On the other hand, administrative supervision
focuses on the supervisees’ role and responsibility as an employee including time keeping and
documentation. For this study, clinical supervision will be the main focus. Currently, clinical
supervision is defined as an evaluative and hierarchical relationship to enhance the professional
functioning of the more junior persons (Bernard & Goodyear, 2009) through “counseling,
advising, coaching and mentoring” (Corey, et al., 2010, p3).

The Three Aspects Conceptualizing Supervision

Although there are many theories, models and concepts, these theories emphasize only
specific aspects of supervision. For example, the Integrative Developmental Model (IDM:
Stoltenberg & McNeill, 2010) conceptualizes the supervisees’ growth and development, but it
does not conceptualize the supervisor’s task and role as specific constructs. On the other hand,
the Discrimination Model (DM: Bernard & Goodyear, 2009) conceptualizes the supervisor’s task
and role, but it does not conceptualize the supervisee’s development. And neither of them fully
conceptualizes the dynamics of the supervisory relationship. There are limited resources that
conceptualize supervision as a whole rather than focusing on a specific aspect. Therefore, rather
than models and concepts, the professional standards and curriculum guides were reviewed.

In the practice of supervision, there are two major standards that are utilized to describe
the nature of supervision: The Standards for Counseling Supervisors (SCS: ACA, 1990) and the
Curriculum Guide for Training Counseling Supervisors (CGTCS: Borders, et al, 1991). The
SCS resembles ACA ethics codes that identify the performance that professional counselors
should follow in order to establish a professional identity and quality assurance of counseling
service. On the other hand, the CGTCS resembles CACREP standards that regulate the contents

of learning objectives in order to train supervisors-in-training to become a responsive and
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competent supervisor. The CGTCS is developed in order to meet the criteria of SCS (Borders, et
al, 1991).

These two standards and curriculum guides indicate the following three major constructs
as a conceptual framework of clinical supervision: (a) competence development, (b) supervisory
roles and tasks, and (c) supervisory relationship (see table 1). These constructs will be called
aspects of supervision. The following section will describe specific criteria that characterize
these three aspects. And, two additional conceptual models will be reviewed how they also fit in

these three dimensions.

Tablel
The Three Aspects of Supervision
Aspect 1: The counselor Aspect 2: Aspect 3:
competency development Supervisor task &  Supervisory
role relationship
The growth The areas of
process competencies
The Standards for Area 6 Area 1, 3. 7, Area b, 11 Area 2,4
Counseling Supervisors 8,9, 10
(ACA; 1990)
the Curriculum Guide  Counselor Model of Supervisory
for Training Counseling development supervision relationship
Supervisors (Borders, et o
al, 1991) Supervision
method and
techniques
Ethical, legal, and
professional
regulatory issues
Evaluation
Executive skills
Conceptual Cube Model Supervisee An evaluation Individual
of Supervision (Bernard developmental ] difference
& Goodyear, 2009) level Ethical legal

consideration Process
relationship
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Table 1 (Continued)
Supervision models

Method of
supervision

A Systems Approach to The phases of The task of The function of supervision
Supervision (SAS; relationship supervision supervision relationship
Holloway, 1995)

Aspect 1: The Counselor Competency Development

The SCS (ACA, 1990) identifies 11 core areas to become an effective clinical supervisor.
These areas indicate specific characteristics of the three aspects. One of the most significant
criteria that is described in Area 1 is that clinical supervisors themselves are required to be
competent counselors because they provide essential support for a more junior supervisee in the
counseling profession. This means clinical counselors are required to have the following two
components regarding counselor development: the growth process and the areas of
competencies.

The growth process is regarding how supervisees grow as counseling professionals. SCS
(ACA, 1990) Area 6 particularly describes the counselor development process. This includes
understanding and identifying the learning needs of the counselor, and applying the supervisory
methods relevant to the counselors’ level of competency. Similarly, CGTCS describes the
growth process under the category of counselor development. CGTCS (Borders, et al, 1991, p.
64) requires a supervisor to be able to be aware, conceptualize, and demonstrate skills to
facilitate counselors’ development from one stage to another stage by comprehending with the
following specific foci: (a) “stages of development,” (b) “characteristics of stages,” (c) “critical
transition points,” and (d) “educational environment or climate of each stage.”

The area of competencies is regarding specific task that professional counselors are

required to perform. SCS identifies the tasks in the following five areas: (a) Area 3 regarding
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ethical, legal and regulatory aspects of knowledge regarding counseling, (b) Area 7 regarding
case conceptualization and management, (c) Area 8 regarding assessment and evaluation, (d)
Area 9 regarding oral and written reporting and recording, and (e) Area 10 regarding counseling
performance. Conversely, CGTCS does not provide specific areas of these competencies.
Aspect 2: Supervisor Task & Role

SCS emphasizes more on counselor competency development by identifying specific
areas of counselors’ tasks, yet it integrates how a supervisor should function for each area of
development. The section that describes supervisor task and role individually is Area 5,
supervision methods and techniques. This includes utilizing appropriate intervention skills by
understanding supervisors’ function in the role of teacher, counselor and consultant. This
specific role function indicates that this standard is based on the Discrimination Model (Bernard
& Goodyear, 2009).

Also, Area 11 requires a specific performance that is the competency in researching
counseling and counseling supervision (ACA 1990). The section G of ACA codes of ethics
(2014) requires counselors to increase and update their knowledge through reading, interpreting,
or conducting relevant professional research. As well, Area 11 of SCS (ACA, 1990) counseling
supervisors are also required to be (a) knowledgeable for formulating counseling or supervisory
research questions, (b) conducting relevant researches and program evaluation, and (c) reporting
results through professional publication and conference presentation, and (d) applying it to
individual cases; however, only SCS makes mentions of the research.

As compared to SCS, the CGTCS (Borders, et al, 1991) emphasizes specific tasks and
roles that supervisors are required to perform. CGTCS identifies seven core areas of supervision,

in which five areas are regarding supervisors’ tasks and roles: (a) model of supervision, (b)
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supervision methods and techniques, (c) ethical, legal, and professional regulatory issues, (d)
evaluation, and (e) executive skills.
Aspect 3: Supervisory Relationship

Aspect 3 is supervisory relationship. This construct is independent from the other two
constructs. Aspect 1 mainly describes the growth process of a counselor or a supervisees’
practice. Aspect 2 mainly describes the roles and tasks of the supervisor. However, this field
describes the relationship in between these two aspects. Therefore, the supervisory relationship
should be isolated from both aspects.

For example, Area 2 of SCS requires supervisors to be comfortable with the hierarchical
difference and levels of authority in supervisory relationships. At the same time, Area 4 of SCS
requires them to be models and create an encouraging and motivational atmosphere for a
counselor’s professional growth. Similarly, CGTCS identifies supervisory relationship as the
dynamics of the relationship, such as power differentials and parallel process that are
characterized by the individual differences and supervisory setting.

Comprehensive Clinical Supervision Model

The reviews of SCS (ACA, 1990) and CGTCS (Borders, et al, 1991) indicate three fields
but with different types of constructs. Whereas only one field of SCS (ACA, 1990) would
indicate the supervisory work, all fields of CGTCS (Borders, et al, 1991) describe about the
supervisory work. As the result, the following three aspects were identified: (a) competence
development, (b) supervisory roles and tasks, and (c) supervisory relationship. Moreover, SCS
indicates that its conceptual framework is based on the Discrimination Model (Bernard &
Goodyear, 2009). The CGTCS is developed in order to meet the criteria of SCS (Borders, et al,

1991). This indicates that the CGTCS also considered or referenced the concepts of the
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Discrimination Model, yet the guidance was developed by a working group that consisted of
members with various backgrounds such as practitioners, educators and researchers SCS
(Borders, et al, 1991). As compared to these two standards and curriculum, the following two
models that describe the most comprehensive nature of the supervision were identified: the
Conceptual Cube Model of Supervision (Bernard & Goodyear, 2009) and a Systems Approach to
Supervision (SAS; Holloway, 1995). By looking at these two models, further analysis will be
conducted to identify the constructs of supervision that would indicate the elements of
supervision.
The Conceptual Cube Model (Bernard & Goodyear, 2009)

Bernard and Goodyear (2009) have applied a cube model for competency development as
a conceptual framework for counseling supervision. The cube model contains 3 dimensions: (a)
parameters of supervision, (b) supervisor tasks, and (c) supervisee developmental level. This
model describes field 2 in a much simpler framework. The parameter of supervision describes
the themes that supervisors focus on (a) an evaluation, (b) ethical legal consideration, (c)
supervision models, (d) individual differences, and (e) relationship processes. This dimension
integrates the elements of area 2 and area 4 of standards for counseling supervisor. Supervision
task describes specific supervision methods: (a) organizing supervision, (b) individual
supervision, (c) group supervision, and (d) live supervision. This is consistent with area 5 of
standards for counseling supervisor. The supervisee developmental level is also consistent with
area 6 of standards for counseling supervisor.
A Systems Approach to Supervision (SAS; Holloway, 1995)

Holloway (1995) includes four aspects: (a) the phase of relationship, (b) the task of

supervision, (c) the function of supervision, and (d) the supervision relationship. The phase of
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relationship describes the supervisees’ development in supervisory relationship that is
characterized in three phases. The task of supervision is a specific area that the supervisee needs
to work on. These two aspects can be integrated as the competency development of the
supervisee. The function of supervision is a specific approach or intervention that the supervisor
utilizes to facilitate the supervisees’ development. And the supervision relationship
conceptualizes the dynamics and interaction between supervisee and supervisor.
Introduced Supervision Model in Japan

Hiraki (2012) introduced three supervision models to Japan: (a) the Discrimination
Model (Bernard & Goodyear, 2009), (b) developmental model, and (c) a Systems Approach to
Supervision (SAS; Holloway, 1995). The SAS model was implemented to train supervisors for
the Japanese Association of Industrial Counseling in 2011; however, its evaluation has not been
completed and the supervisor training team of this association is currently seeking an assessment
tool and evaluation process (Ogyu, 2014).

Elements of Supervision

The SAS model may conceptualize all aspects of counseling supervision in the US. In
fact, Bernard and Goodyear (2009) evaluate the SAS model as the most comprehensive model.
However, it does not necessarily means that the SAS model fully describe the nature of
supervision in the US. And it may not fit to describe the nature of Japanese counseling
supervision due to cultural and linguistic differences. The current significant needs for Japanese
counseling supervision are establishing a paradigm of supervision characterized by goals and
purpose of supervision rather than supervision methods and techniques. Therefore, what follows
is scrutinizing the elements of identified aspects: (a) competence development, (b) supervisory

roles and tasks, and (c) supervisory relationship.
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Elements of Competence Development

In this section, the supervisees’ competence development will be described by the
following three aspects respectively: (a) the elements of growth, (b) areas of competencies, and
(c) the measurements for competency development. The elements of growth are specific factors
that characterize supervisees’ growth and competency development. Areas of competencies are
specific tasks that supervisees are required to perform as professional counselor.

Supervisees’ growth. The developmental models in clinical supervision focus specific
aspects to explain the process of supervisees’ professional developments. In order to research
supervisees’ elements of competent development throughout supervision, this review utilized
EBSCO host search engine with following keywords: (a) counseling, (b) clinical supervision,
and (c) developmental model. This search focused on the publications in the past five years in
order to find out the most updated clinical supervision model related to supervisee’s
development.

The knowledge and attitude-value attribution. Gonzalez and Crowe (2014) identified
two types of competencies that are essential for psychologists: knowledge-based competencies,
and attitude-value attribution competencies. The authors claim that knowledge-based
competency is relatively easily measured based on criterion referenced assessment; but also
attitude, attribute, and value competencies should be measured because it is the essential aspects
for ethical professional orientation. Therefore, the developmental models focus on supervisee’s
specific character of openness to change and the level of ability of tolerance with uncertainty
(Lambie & Sias, 2009; Owen & Lindley, 2010).

Lambie and Sias (2009) conceptualized the school counseling supervisee’s development

based on psychological development. Supervisees’ growth happens through (a) challenging their
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own beliefs and values through exposure to others, (b) integrating their beliefs and values in a
sound ethical manner and (c) formulating meaningfulness from the clinical experience (Lambie
& Sias, 2009). Authors explained the process of supervisees’ challenges through supervision
experience by ego development. The major factors describing ego development were
supervisees’ attitudes, and level of reflection.

Owen and Lindley (2010) conceptualized the development of therapists’ cognitive
complexity. According to authors, the development happens in three aspects: (a) session
thoughts, (b) meta-cognition, and (c) epistemic cognition. Session thoughts describe
supervisees’ individual cognition. Meta-cognition is their cognition in terms of client-therapist
relationship. The epistemic cognition is their cognition regarding supervisory relationship. All
these aspects are conceptualized by three-stage developments that characterized by being self-
focused oriented, experiencing differences, and integrating self-other relationship.

All these models conceptualized supervisees’ competencies can be measured or observed
by the two aspects: knowledge and attitude-value attribution. However, proposed mechanisms or
frameworks assessing these competencies are not empirically supported (Falender & Shafranske,
2014). One of the major issues is the lack of measuring supervisee’s capacity to perform
competently enough to serve for clients. The knowledge and attitude described by these models
do not necessarily predict the actual competency or capability of supervisees’ performance. This
leads disagreement between the models and counselor educators regarding the evaluative process
and criteria for supervisees’ competence and performance (Falender, 2014). The authors suggest
that identifying essential competency for entry to practice level will help to conceptualize the

fundamental competency among clinical supervisees.
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The capability. Falender and Shafranske (2014) conceptualized the all clinical
competencies are comprised from the following three essential factors: (a) knowledge, (b) skills,
and (c) attitudes or values. Unlike developmental models describing the process of supervisee’s
development, the author included the specific aspects to measure supervisor’s capacity.
Similarly, the Reflective Developmental Supervision (RDS: Young, Lambie, Hutchinson &
Thurston-Dyer, 2011) conceptualizes the three essential components of supervisee competencies:
(a) reflectivity, (b) affective quality, and (c) adoptability. Reflectivity is skill of self-reflection
on their thoughts, interactions, actions and emotion during supervisory and counseling sessions.
Affective quality is emotional characteristics characterized in each developmental stage. The
adaptability is actual behavioral changes characterized by the level of flexibility to problem-
solve in unfamiliar situation. This theory is adapted from the Integrated Developmental Model
(IDM: Stoltenberg & McNeill, 2010).

Other recent studies also focus the application of developmental models into specific
situation such as supervising the case for eating disorder (Boie & Lopez, 2011), school
counseling (Lambie & Sias, 2009; Thompson & Moffet, 2010), and substance abuse counseling
(Weiss & Sias, 2011). Also, the developmental model is integrated with other supervision
models such as Adlerian (Bornsheuer-Boswell, Polonyi, & Watts, 2013), and reflective approach
(Young, et al., 2011). These researchers adopted or developed their model from a common
model, the Integrative Developmental Model (Stoltenberg & McNeill, 2010).

The IDM describes the developmental sequence of supervisees in four levels (Boie &
Lopez, 2011; McNeill, Stoltenberg, & Romans 1992; Stoltenberg & McNeill, 2010). Each level
is differentiated based on the unique characteristics of the following three overriding structures:

(a) self- and other-awareness, (b) motivation, and (c) autonomy. Self- and other-awareness is
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ability to utilize supervisees’ cognitive and affective knowledge to reflect clients’ world and their
own reaction in the professional context. Motivation is “interest, investment and effort expended
in clinical training and practice” (Stoltenberg & McNeill, 2010, p.24). This can be directly
implied with supervisees’ emotional reaction such as anxiety and excitements. Autonomy is the
degree of independence in supervisor’s conceptualizing skill and behavioral skill based on their
self-efficacy. However, unlike RDS, IDM does not identify clear behavioral criteria to assess
supervisee’s capacity.

The SAS (Holloway, 1995) describes the developmental stages of supervisees based on
supervisee’s attitude and supervisory relationship. Beginning phase focuses establishing
supervisory relationship through establishing supervision contracts, supporting teaching for
developing interventions, treatments and other competencies. Mature phase focuses increasing
self-efficacy in counseling such as skills and case conceptualization through individual nature of
relationship. During the terminating phase, supervisees understand connection between theory
and practice, and decreasing need for direction from supervisor. By contracting each stage, the
two themes of supervisees’ competencies are extracted: self-confidence or self-efficacy and
decreasing needs for direction from supervisor. Self-confidence or self-efficacy is the
psychological stance toward one’s performance, whereas decreasing needs for direction from
supervisor implies actual capability.

The three elements of competency development. Based on these theories and models,
three fundamental aspects can be extracted to explain supervisees’ competency development: (a)
cognitive awareness, (b) affective awareness, (c) behavioral performance (see table 3). The first
two aspects are specifically describing supervisees’ reflectivity. The third aspect is actual

capability of supervisees’ performance.
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Table 2
Fundamental Elements of Competency Development
Reflectivity Capability
Cognitive Awareness  Affective Awareness Behavioral performance
Falender (2014) knowledge attitudes / values skills
IDM (1992) self-other awareness  motivation autonomy
SAS (1995) self-confidence / decreasing need for
efficacy direction
Gonzalvez & Crowe  knowledge-based Attitude-Value
(2014) competency attribution
Lambie & Sias (2009) ego development
Young, etal., (2011)  reflectivity affective quality adaptability
Owen & Lindley awareness
(2010) (dualistic, relativistic, constructivist)

Development time frame. The model of IDM was established to describe the
development of Masters’-level trainees from American Psychological Association accredited
programs in the three phases (McNeill, Stoltenberg, & Romans, 1992). The characteristics of the
development were also evident by comparing Master’s level, Doctoral level, and post doctor
level (Bang, 2006). This model conceptualizes supervisee’s development for at both certain time
frame within a program, or life-long process.

The SAS model (1995) also describes supervisee’s developments. However, this model
describes the phase of supervisee’s development and supervisory relationship during one
supervision contract. Because the characteristics of the three phases development of the SAS
Model resembles the supervisee’s developmental characteristics described in IDM, IDM may
describe supervisee’s developmental process in a short time frame such as one-semester-long
supervision for a practicum. Therefore, the IDM may describe supervisees’ growth both in short

and long time frames.
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The areas of competencies. One of the strength of IDM (McNeill, et al, 1992) is
containing specifies eight specific competency domains to evaluate the changes of supervisees:
(a) intervention, (b) assessment, (c) interpersonal, (d) individual difference, (e) theoretical
orientation, (f) conceptualization, (g) treatment plan, and (f) ethics. Other models do not identify
the areas of competency as much as IDM does. For example, the Discrimination Model (DM;
Bernard & Goodyear, 2009) identifies only the following three areas: (2) intervention, (b)
conceptualization, and (c) personalization. Therefore, IDM describes supervisees’ professional
development in comprehensive manner.

The assessment measurements for competency development. The RDS (Young, et al.,
2011) seems the most comprehensive theory to describe supervisees’ competency development;
however, this theory has not been supported by quantitative measurement. The only
measurement that comprehensively measuring all three aspects is the Supervisee Levels
Questionnaire (SLQ-R: McNeill, et al., 1992).

McNeill et al. (1992) developed SLQ-R to scrutinize their theory construct of the levels
and overriding structures of IDM. This scale measures the three domains: (a) intervention skill
(competence), (b) client conceptualization and (c) interpersonal assessment. The scale contains
the three subscales: (a) self and other awareness, (b) dependency-autonomy, and (c) motivation.
They researched psychometric properties of 105 Masters’-level trainees from eight counseling
and clinical psychology program from Eastern, Midwestern, Western, and Southern sections of
the United States. Seven of them were American Psychological Association accredited programs.
Participants were grouped into the three experience levels: (a) beginning, (b) intermediate, and
(c) advanced. The beginning group had one semester of counseling and supervision, and 2 years

of graduate education. The intermediate group had two to four semesters of counseling and
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supervision, and three years of graduate education. The advanced group had five or more
semesters of supervision and counseling, and four or more years of graduate education.

However, the assessment instrument, SLQ-R, was developed to measure only three
domains of (a) intervention skill (competence), (b) client conceptualization, and (c) interpersonal
assessment. Therefore, further research may be required for other five domains.

Elements of Supervisor Roles and Tasks

So far, the supervisee’s competency development has been discussed. What follows is
looking at what kind of roles that supervisor would utilize in supervision in order to facilitate the
developments of supervisees’ competencies. In order to explore the specific types of
supervisor’s roles and tasks in supervision, this review utilized EBSCO host search engine with
the following keywords: (a) counseling, (b) clinical supervision models, and (c) supervisor role.
This search focused on the past five years’ publications in order to find out the most updated
clinical supervision model related to supervisors’ role and intervention.

In this section, the supervisor roles and tasks will be described by two parts. The first
part is multiple roles and tasks. The multiple roles and tasks are specific attitudes or approaches
characterized in supervisors’ interventions to facilitate supervisees’ development will be focused.
The second part is the research supports and the assessment measurements for supervisors’ role
and task.

Multiple tasks and roles. Clinical supervisors have multiple roles to be flexible to meet
the both needs of supervisee and the clients (Hoffman, Osborn, & West, 2013). Hoffman,
Osborn and West (2013) identified two effective clinical supervisor tasks in the cases of suicidal

client: procedural management and emotional supports. The procedural management includes
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instruction and ensuring the proper protocol to deal with suicidal clients. The emotional support
includes processing supervisees’ emotional reaction to the incident.

O'Donvan, Halford, and Walters (2011) identified the three major supervisor tasks:
normative, restorative, and formative. Normative task is the evaluation of supervisees’
performance for quality control. Restorative task is emotional support and processing including
enhancing effective professional self-care. The formative task is to develop sufficient
supervisees’ skill and knowledge for clinical decision making.

Watkin and Scaturo (2013) identified the three main tasks for psychotherapy supervision:
(a) alliance building and maintenance, (b) educational interventions, and (c) learning / relearning.
Alliance building and maintenance facilitates supervisees’ affective learning experience to
internalizing their emotional response and meaning making process. Educational intervention
facilitates cognitive learning experiences including (a) knowledge acquisition, (b) application,
analysis, and (c) synthesis and evaluation. Learning / relearning facilitates behavioral learning
experience which increases mindful processing to expertise preparation and performance.

The Discrimination Model (DM: Bernard & Goodyear, 2009) categorizes supervisor
tasks in the following three categories: (a) teacher, (b) counselor, and (c) consultant. The role of
teacher provides corrective feedback, advice, and information for supporting clients’ intellectual
understanding. The role of counselor approaches with less power differential but empathetic
supporting and using counseling techniques. The role of consultant is the approach for advanced
supervisees with higher function and competency in a self-reflection. The Discrimination Model
is applicable to the didactic supervision, and also in group format (Rubel & Okech, 2006), and

school counseling supervision (Luke & Bernard; 2006).
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The four elements of supervisor roles and tasks. These concepts and research indicate
the three common tasks: (a) educator, (b) emotional supporter, and (c) consultant (See table 4).
Another the clinical supervisor task and roles is an evaluator and a gatekeeper (Barnett &
Molzon, 2014; Gazzola, Stefano, Theriault, & Audet, 2013; Gonsalvez & Crowe, 2014). This
evaluative role could be integrated as one of the specific intervention under these three tasks.
However, because the evaluation is the only unique task that is consistent across areas, the role
of evaluator should be still remained as another element of supervisor task and role. And, the
role of gatekeeper is strongly associated with evaluative role. Therefore, evaluator and

gatekeeper are categorized as one element of supervisor roles and tasks.

Table 3
Fundamental Elements of Supervisor Roles and Tasks
Educator Emotional Consultant  Evaluator /
supporter Gatekeeper

Hoffman, Osborn, & West (2013) Procedural ~ Emotional
management supports

O'Donvan, Halford, & Walters Formative Restorative Normative
(2011)
Watkin & Scaturo, (2012 ) Educational ~ Alliance Learning and

intervention  building and re-learning
maintenance
Bernard & Goodyear, (2009) Teacher Counselor Consultant

The assessment measurements for supervisor roles and tasks. Ellis and Dell (1986)
researched whether clinical mental health supervisors conceptually differentiate their approaches.
They created their own scale based on the DM (Bernard & Goodyear, 2009) that identifies nine
supervisory approaches categorized by the three different supervisees’ tasks and the three
different supervisors’ role. The supervisees’ tasks are: (a) intervention, (b) personalization, and

(c) conceptualization. The roles are: (a) teacher, (b) counselor, and (c) consultant. By utilizing
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multidimensional scaling analysis (MDS), they found that 19 supervisors of counselor trainees
affiliated with a doctoral counseling psychology program conceptualized nine approaches and
supported the constructs of the Discrimination Model.

Luke, Ellis, and Bernard (2011) researched 38 school counseling supervisors’
experiences of supervising master’s-level supervisees in CACREP-accredited school counseling
internship. They conducted the same MDS study (Ellis & Dell, 1986) to identify the different
characteristics from previous study. They found that school counselor supervisors constructed
the conceptual mapping differently from those clinical mental health supervisors (Luke, Ellis, &
Bernard, 2011). One of the unique findings is that school counseling supervisors did not applied
the third dimension. This indicates that the school counselors conceptualize the role-foci
approach differently from those clinical mental health supervisors.

Lazovsky and Shimoni (2007) also found similar phenomena; however, they looked at
mentors rather than supervisors. They researched the perception of major characteristics and
roles for on-site mentor of counseling with 171 school counseling interns. They developed a
questionnaire describing the specific behaviors and interventions based on the roles of
supervision models including the DM: (a) teacher, (b) counselor, (c) consultant, and (d) sponsor.
They found that the analysis yielded five structures with more than one eigenvalues, and they
categorized each structure of items as follows: (a) teacher role, (b) sponsor role, (c) counselor
role, (d) boundary keeper, and (e) outside school sponsor. However, the role of consultant was
not clearly differentiated from other structures.

Ellis and Dell (1986) and Luke, Ellis, and Bernard (2011) researched the difference of the
three constructs of the Discrimination Model. The items were constructed to compare these pre-

established stimuli that are the definitions of each category. The definition does not describe a
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specific task or behavior, but rather more with conceptual statement. When applying into cross-
cultural population, these pre-established stimuli would not capture the phenomenon or cognitive
constructs of supervision to conceptualize the supervision. On the other hand, Lazovsky and
Shimoni (2007) constructed their own questionnaire which describes a specific behavior.
However, these items are specifically targeted for mentors in school counseling setting.

One of the available scales that include specific statements of supervisors’ tasks and goal
is Counseling Supervision Self-Efficacy Scale (CSSES: Barnes, 2002). Barnes (2002) developed
this scale to measure the self-efficacy of counseling supervisors based on reviews of literature
that outlines the basic functions as counselor supervisors including the SCS (ACA, 1990) and
CGTCS (Borders, et al, 1991). Especially, the CGTCS was referenced as the main framework of
item development and the initial 87 items was developed based on following categories: (a)
evaluation, (b) supervisory relationships, (c) managing supervision, (d) legal and ethical issues,
(e) models & theories, (f) methods & techniques, (g) cultural issues, and (h) group supervision.
Then, based on the qualitative and quantitative result from expert evaluations and pilot study, the
number of items has been reduced to 60. The current published 39-item (Bernard & Goodyear,
2009) was developed from these 60 items by eliminating 21 low loaded items.

Another scale that may indicates a specific role and task in supervision is the SSI
(Friedlander & Ward, 1984). Because the task and role will be characterized based on specific
behavior, a style that implies a specific behavior would also indicate a specific task and role as
supervisor. SSI consists of three constructs: (a) attractive, (b) interpersonally sensitive, and (c)
task oriented. The task orient includes items such as educator that can be interpreted as teacher
role. Some other character in the constructs of interpersonally sensitive and attractive such as

warm and reflective can be implied as counselor role.
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So far, two aspects supervision model have been reviewed: competence development,
and supervisor task. The primary purpose of supervision is to facilitate the following three
elements of supervisees’ competent development: (a) cognitive awareness, (b) affective
awareness, (c) behavioral performance. In order to facilitate growth in these elements,
supervisors take following the following four tasks and roles: (a) educator, (b) emotional
supporter, (c) consultant, and (d) the role of evaluator and gatekeeper.

However, even though supervisors facilitate supervisees’ growth from the same
developmental stage by the same supervisor task, the outcome may vary. Such the difference
from the outcome may be due to the unique dynamics in supervisory relationship and
expectations of supervision from both supervisor and supervisee. Therefore, the last paradigm,
supervisory relationships will be reviewed.

Elements of Supervisory Relationship

In order to explore the specific types of supervisory relationship, this review utilized
EBSCO host search engine with the following keywords: (a) counseling, (b) clinical supervision
models, and (c) supervisory relationship. This search also focused on the past five years’
publication in order to find out the most updated clinical supervision model related to the
dynamics of relationship between supervisor and supervisee.

The dynamics of relationship can be explained by unique contexts of supervisor and
supervisees. The contexts includes gender (Berstch et al, 2014; Mangione, Mears, Vincent, &
Hawes, 2011), cross-cultural and ethnic difference (Burkard et al., 2014; Inman, & Kreider,
2013; Tsong & Goodyear, 2014), and complexity of multicultural such as both gender in specific

cultural background (Field & Chavez-Korell, & Rodriguez, 2010; Holloway, 1995).
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However, regardless supervisors and supervisees, the growth of supervisees’ competence
may vary based on the dynamics of supervisory relationship (Gunn & Pistole, 2012). In other
words, the dynamics themselves are also the indicator to describe how different contexts
influence the supervisory relationship. In this section, the following two parts will be focused
on: the dynamics of supervisory relationship, and the assessment measurements for supervisory
relationship.

Dynamics of supervisory relationship. Within the supervision relationship, supervisees
would experience uncomfortable anxiety due to the lack of self-efficacy (Menefee, Day, Lopez,
& McPherson, 2014). Marmarosh et al. (2013) found that fearful attachment to a supervisor
strongly negatively correlated to the supervisory work alliance. Gunn and Pistole (2012)
researched the relationship between attachment, working alliance, and disclosure among 480
masters’ and doctoral counseling training students. They found that the attachment and security
were predictors for both rapport and maladaptive behavior; however the salient predictor of
maladaptive behavior, such as lack of disclosure, was by the rapport and bond of the supervisory
relationship. These researches claim that the emotional bond and attachment of supervisees with
supervisors are essential components for effective and beneficial supervision.

On the other hand, the supervisory relationship was not characterized only by attachment
within supervisory relationship. Rather than not only the emotional bonds or attachment, the
work alliance is the relationship based on the mutual agreement and understanding of goals and
tasks to achieve the goals that has the three constructs: (a) goal, (b) task, and (c) bond (Wood,
2005). Ladany, Mori, & Mehr (2013) researched the characteristics of the best and worst
supervisors among 128 supervisees in clinical psychology, counseling psychology, and school

psychology. Authors found that there are clear differences between the worst and best counselor,
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particularly for emotional bond, greater agreement on the tasks, and agreement for goals. This
indicates that effective supervision is based on the degree of work alliance.

Starr, Ciclitira, Morzano, Brunswick, and Costa (2013) also found that supervisory
relationship can be conceptualized by multiple aspects. They researched the experience of
supervision among 19 psychological therapists in London. In this research, authors collected
data by semi structured interviews from two contexts. The first one is from nine participants
who had consistent supervision orientation from their orientation of practice. For example, both
Lucy’s orientation and her supervisor’s orientation was Gestalt. The other context was 11
participants who experienced different supervision orientation from their orientation of practice.
For example, Kathleen’s orientation of practice was existential; however the supervision
orientation that she experienced was Psychodynamic.

Based on thematic analysis, authors highlighted three themes regarding supervisory
relationship: (a) support, (b) joining, (c) empowerment Starr (Ciclitira, et al., 2013). Authors
conceptualized the supervisory relationship in triangular shape. The support was conceptualized
as the fundamental theme to describe supervisory relationship. And the rest of two themes,
joining and empowerment, form the triangular area that describes the degree of supervisory
working alliance. Joining is a sense of emotional bond. Participants described as “having
someone there to ‘hold your hand’” (Starr, et al., 2013, p. 340). Empowerment is task oriented
such as increasing ability to articulating thoughts and feeling that participants could not describe.

The two elements of the dynamics of the relationship. Based on this research, the
dynamics of the relationship can be described in the two elements: emotional bond and practical

bond (see table 5). The emotional bond indicates the degree of attachment security, which may
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influence the level of supervisees’ disclosure and effectiveness of supervision. The practical
bond is the mutual agreement on goals for supervision and tasks to accomplish the goal.
Table 4

Fundamental Elements of Dynamics of the Relationship

Emotional Bond Practical Bond
Gunn & Pistole, (2012) Attachment security Rapport alliance
Marmarosh, et al., (2013) Fearful attachment
Ladany, Mori, & Mehr (2013)  Emotional bond Mutual agreement on
task and bond
Starr, et al., (2013) Joining Empowerment
Wood (2005) Bond Task  Goal

Assessment measurements of supervisory relationship. Menefee, Day, Lopez, and
McPherson (2014) developed the Supervisee Attachment Strategies Scale (SASS) and tested its
psychometric properties with 352 graduate-level students in counseling and clinical psychology
program in the US and Canada. The factor analysis revealed this scale measuring subscales of
anxiety and avoidance. This indicates internal structure indicated from the attachment theory.
Authors utilized the Work Alliance Inventory — Supervisee Form (WAI; Horvath & Greenburg,
1989) for concurrent validity. Sufficient inter-correlations with the SASS subscales supported
the criterion validity. Therefore, the attachment theory in supervision to describe the dynamics
of relationships in supervision has been established with work alliance models.

Efstation, Patton, and Kardash (1990) developed Supervisory Working Alliance
Inventory based on WAL There are two versions, one for supervisee and another one for
supervisor. Author researched 185 supervisors and 178 trainees for the psychometric properties.
The factor analysis on the supervisor version indicates three orthogonal factor-solutions: (a)

client focus, (b) rapport, and (c) identification. For supervisees version, two factors, rapport and
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client focus, were extracted by orthogonal factor analysis. Cronbach’s alpha supports high
reliability for all subscales on both supervisor version and supervisee version. Authors found the
correlation pattern between subscales of Supervisory Style Inventory (SSI; Friedlander, & Ward,
1984) and SWAI indicate some support for convergent validity.

Patton (1992) tested further psychometric properties of SWAI with 95 supervisors and
118 supervisees from academic and clinical settings in the US. The author found that the factor
structure resembled the structure from previous study (Efstation & Kardash, 1990). The internal
consistency reliabilities for subscales of supervisor version were slightly lower; however, it was
higher for subscales of supervisee version.

Discussion

Throughout this review, the analysis on The Standards for Counseling Supervisors
indicates following the three aspects that are essential aspects to describe the nature of clinical
supervision: (a) counseling competent development, (b) supervisor task, and (c) supervisory
relationship. In the aspect of counseling competent development, the three elements of were
extracted: (a) cognitive awareness, (b) affective awareness, (c) behavioral performance. In the
aspect of supervisor task, four elements were identified: (a) educator, (b) emotional supporter, (c)
consultant, and (d) evaluator. In the supervisory relationship aspect, two elements were
extracted: emotional bond and practical bond. Therefore, among the US and Western counseling
professions, clinical supervision can be defined as professional relationship to facilitate
counseling competent development for supervisees’ three areas of competency by supervisors

implementing four kinds of roles and tasks through two kinds of dynamics in the relationship.
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International Consistency

These basic elements would be consistent globally. For instance, in South Korea,
supervisees’ competent development was consistent with the IDM (Bang, 2006). Bang (2006)
researched the applicability of IDM using translated SLQ-R on 181 Korean supervisees in Korea.
Korean version of SLQ-R was adopted through double translation method, and three component
extraction by principal component analysis with Varimax supported validity. The Cronbach’s
alpha was .91 (Bang, 2006). Based on multiple regression analysis, the author found that there
are positive correlation in all three overriding structures with age, education, and counseling
experience, whereas gender did not show significant correlation with any structures. One of the
notable finding is that these population includes those in training and completing doctoral degree
and current practitioners. This indicates that the SLQ-R measures the counselor development not
only within the in-training process, but it also with those who are in the field.

For the remaining two elements, supervisor tasks, and supervisory relationship, Son and
Ellis (2013) researched the fitness of clinical supervision models between the US and South
Korea by utilizing confirmatory factor analysis. The model is structured by the following
components: (a) supervisory style, (b) role difficulties, (c) supervisory working alliance, and (d)
the satisfaction with supervision. They researched the strength of correlations among these
components with 91 South Korean supervisees and 187 US American clinical supervisees. They
found the model had high consistency between the model of the US and South Korea. These
finding may support generalizability of the aspects of supervision identified in this review.

However, these identified elements from this review may be conceptualized and looks
differently in other cultural contexts. The confirmatory factor analysis would indicate the

consistency of a model; however, it does not describe the best explaining solutions when it
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applies to different target population (Mulaik, 2009). Therefore, Mulaik (2009) suggests that the
exploratory factor analysis is significant to explore the model that explains the most variances
from data when the model applies to different target population.

Summary

The current Japanese counseling professionals are required to reform and unite together
to increase their capacity to provide services. And establishing a comprehensive supervision
model that can be applicable for any Ryuha is essential. However, many certified counselors,
who belong to the Japanese Association of Counseling Science, do not have a clear idea of what
supervision is (Ogyu, 2014). By introducing the definition and aspects of supervision, the
Japanese counseling professional would have initial step to understand the basic concept of
supervision.

Through this review, three fundamental aspects were identified to describe supervision
standards in the US. This holistic supervision model based on these three aspects may not fully
describe the nature of clinical supervision in Japan because of cultural difference. Therefore, this
review also scrutinized the elements of supervision under these three aspects. All these
identified elements would be reasonable indication to establish standards of supervision for the
Japanese counseling professionals.

The research question for the further is to examine how Japanese counseling
professionals construct their own concept of supervision. Because the level of familiarity
regarding clinical supervision among Japanese counseling professionals is limited, it would be
difficult for them to describe clinical supervision based on their supervisory experience.

Therefore, the specific question for the research is to explore what Japanese counseling



professionals expect and how they conceptualize the ideal clinical supervision based on the

identified elements of supervision.

36
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CHAPTER 111
METHODOLOGY
Procedure and Research Design

This study was conducted based on the descriptive field design that utilizes on-line
survey format targeting counseling professionals in Japan. The purpose was to figure out the
association among the elements of supervision that would indicate a conceptual model of
Japanese supervision.
Participants

Target population. The target population was counseling professionals in Japan. The
inclusion criteria are (a) those who have experience in a supervisory relationship as supervisee,
(b) those who are certified as a professional counselor or clinical psychologist by a major
association that is affiliated with psychology academia or psychiatric academia in either in Japan

or other countries, and/or (c) those who may be potentially eligible for the ZAFE.CrEREf, kounin

shinrishi [the licensed psychological specialist].

The exclusion criteria were (a) those who are still in training for Bachelor’s or Master’s
degree or pre-certified, (b) those who do not belong to any professional counseling association
that provides a certification, and (c) those not in either practice or training for the past five years.
The criterion of this five-year period corresponds with the renewal span of certificate for
Japanese Clinical Psychologists (Foundation of the Japanese Certification Board of Clinical
Psychologist, 2015).

Recruitment. Because there is no research-focused network, convenient sampling was
utilized. In order to recruit and collect data through on-line survey format, two approaches of

solicitation were conducted: e-mailing solicitation and mailing hard copy solicitation. Both
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solicitations included a web link which directs participants to a webpage to take the
questionnaire. Participants were asked to simply click on the web link to be directed to the
survey webpage, as the webpage opens automatically when the link is clicked on. Also, snow
ball sampling was utilized. The participants were asked to spread the solicitation e-mail to their
colleagues and professionals voluntarily.

The e-mail solicitations were sent to the following counseling / clinical psychology
related professional associations and their regional branches introduced by Grabosky, Ishii, and
Mase (2012) including (a) the Japanese Association of Counseling Science, (b) The Japanese
Association of Industrial Counseling, (c) The Association of Japanese Clinical Psychologies and
its regional divisions, (d) Japanese Association of Student counseling. Also, the e-mail
solicitations were sent to 87 counseling related research laboratories and associations. The e-
mail solicitations were also sent to mental health professionals introduced to researcher by those
representatives of associations and clinical psychologists. And, the solicitation e-mails were sent
to 243 counseling clinics and offices. In addition, individual solicitation emails were sent to
1818 individual counseling professionals who belong to the Japanese Association of Counseling
Science.

A hard copy solicitation was mailed to 110 clinical psychology and counseling training
facilities and 234 medical clinics and hospitals providing counseling and psychotherapy. These
sites are where e-mail contacts were not available. Due to the financial limitation, the
solicitation was sent only once.

Two types of survey device. Two types of survey device were utilized: online survey
and the hard copy. For online survey, 175 participants started the online survey and 102 people

completed. For hard-copy responses, 30 copies were distributed and 19 responses were returned.
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Because the hard copy data was collected from the specific professional association, more
variance was assumed in data collected via the on-line survey. In fact, a comparison of age
between these two data suggests that there was significant difference (p < 0.01) in age.
However, there was no significant difference between the numbers of years in profession and
numbers of years of supervision experience. One of the difference between these two types was
the inclusion of item for specialty, the reported specialties were e-mail counseling, phone-
counseling, private individual counseling, and career counseling.

Result sample. There were two follow up requests of participation for this study with
three-week intervals. Though the tentative target sample size was 300 participants (MacCallum,
Widaman, Zhang, & Hong, 1999), data collection was stopped with 121 samples that allow
conducting initial analysis for the communalities and estimating the requiring sample size. For
online survey, 177 people started and 102 people completed. For hard copy survey, 19 people
completed. The total of 121 people completed the survey. 77 (64.5 %) of them were females,
and 42 (34.7%) were males (See table 5). There was no significant difference between genders
among all other demographic statistics. The age varied from 23 to 82 (M = 47.30, SD = 14.349).
The number of years in profession varied from 0 to 50 years (M = 12.75, SD =10.75). A zero
year in profession indicates that they have clinical experience as trainee, but not having
substantial professional experience for more than one year. The number of supervisor ranged
from 0 to 450 (M =11.05, SD = 44.70) and their supervision experience ranged from 0 to 30

years (M =6.72, SD =5.48).
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Table 5
Demographic Statistics of Participants
Gender Age % of Years _in Number of SL};Z?:fisoi];n
samples  Profession Supervisor EXDel|
perience

Female Mean 48.43 34.50 11.24 5.71 6.95
N 77 78 76 77

SD 15.03 9.33 8.62 5.76

Male Mean 45.24 64.50 15.61 20.95 6.29
N 42 41 41 41

SD 12.93 12.67 74.17 4.97

Online Mean 44,77 84.30 13.63 11.94 6.74

N 101 102 101 101

SD 13.58 12.45 48.07 5.53

Hard Copy Mean 61.50 15.70 7.77 5.44 6.59
N 18 18 16 17

SD 9.61 7.01 341 5.35

Total Mean 47.30  100.00 12.75 11.05 6.72

N 119 119 117 118

SD 14.35 10.75 44.70 5.48

Data collection, storage, and confidentiality. This research was approved by the
Institutional Review Board of Southern Illinois University Carbondale. At the beginning of the
study, informed consent was shown on the first page of the on-line survey platform, Survey
Monkey. This informed consent described the purpose and the content of study, confidentiality,
voluntary participation and the contact information of the researcher and human subject
committee for question. Participants who agreed with all conditions described on the informed
consent were asked to click to next page to start the questionnaire. Since there were no items
asking about personal contact information, all data were kept confidential and were not
identifiable to a specific participant. Also, all information including e-mail and participants’
response or questions were separated from the data and are kept in confidence.

One counseling association requested to participate in this research in hard copy. 30

copies of hard copy survey were handed to this association. The survey packets included the
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inform consent and survey items as it is presented in the on-line survey, and returning envelope
with stamps.
Instrumentation

For this study, the items consisted of three sections: (a) Demographic items, (b) four
scales, and (c) feedback for improvement. The construct and flow of items were such that larger
instruments such as the Japanese version of 60-item Counselor Supervisor Self-Efficacy Scale
(CCSES-SE-JP) and Japanese version of Supervisee Level Questionnaire-Revised (SLQ-R-JP)
were located in the middle section of the survey; and shorter items like Japanese version of
Supervisory Working Alliance Inventory - Supervisee Form (SWAI-SE-JP) and Japanese version
of Supervisory Style Inventory Supervisee Form (SSI-SE-JP) were located toward the end of the
survey. This was to reduce the risk of participants becoming bored or tired before answering the
longer questionnaires (Morgan & Sprenkle, 2009).
Demographic Items

This research gathered the following demographic information: (a) age, (b) gender, (c)
years in the profession, (d) specialty, (e) the number of supervisors and (f) amount of supervision
experience as supervisee. Specialty was to identify the major expertized area such as school
counseling, clinical mental health counseling, couple and family counseling, and industrial
mental health counseling. The hard-copy survey included the item of specialty; however, on the
online survey, the specialty item was excluded. Some participants included their specialty under
the item asking the years in the profession. The amount of clinical supervision experience was

measured by years and months.
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60-item Counselor Supervisor Self-Efficacy Scale (CCSES)

The 60-item CCSES is a 10-point Likert scale measuring self-efficacy regarding
comprehensive competency as supervisor based on 8 constructs: (a) model and theory of
supervision and counselor development, (b) supervision method and techniques, (c) group
supervision, (d) legal ethical issue, (e) supervisory relationship, (f) cultural issue, (g) managing
supervision, and (h) evaluation (Barnes, 2002).

Barnes (2002) conducted factor analysis on this 60-item CSSES with 287 supervisors
recruited through the Council for Accreditation of Counseling and Related Educational Program
(CACREP) liaison. The years of counseling experience ranged 0 to 49 (M = 13.65, SD = 12.0),
and the years of supervision experience ranged 0 to 36 (M = 8.06, SD=5). Based on the
Principal Axis Analysis, six factors extracted: (a) theories and techniques, (b) group supervision,
(c) supervisory ethics, (d) self in supervision, (e) multicultural competence, and (f) knowledge of
legal issues. The published 39-item version was developed by eliminating 21 low loaded items.
She found evidence that support for the convergent validity, the significant and moderate
correlations with constructs of Psychotherapy Supervisor Development Questionnaire (PSDS;
Watkins, Schneider, Haynes, & Nieberding, 1995). For concurrent validity, there was significant
but weak correlation with years of counseling experience and supervision experience across all
these six factors, but multicultural competence. For reliability, the internal consistency for
overall and each factors ranged from .78 to .97, and test retest reliability was.82, (p < .0001).

Because these eliminated items may indicate unique characteristics or attribute to
unidentified variables among Japanese population, 60 items were utilized for this research.
Although the 39-item scale may measure comprehensive supervisor’s competency in the US, the

items do not fully cover with all identified elements of supervision in the US.
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60-item CCSES Supervisee version (CCSES-SE): Considering the target population was
Japanese counseling professional supervisees, the item had minor changes from changing object
of the sentence from supervisor perspective to supervisee perspective. For example, “assist
supervisee” will be modified to “assist me.”

Supervisee Level Questionnaire-Revised (SLQ-R)

The SLQ-R is 7-point Likert 30-item scale measuring supervisees’ counseling
development (McNeill et al., 1992). The counseling competency development includes
following elements: (a) cognitive awareness, (b) affective awareness, and (c) behavioral
performance. The three constructs of SLQ-R, (a) self-other awareness, (b) motivation, and (c)
dependency-autonomy, are consistent with these elements respectively.

In the study by McNeill et al. (1992), the concurrent validity was supported by two
evidences. The first one is significant difference across three levels of experience, (a) beginner,
(b) intermediate, and (c) advanced. Among 105 counseling and clinical psychology students
representing eastern, Midwestern, and southern section of US, the multivariate analysis indicated
a significant difference, F (6,198) = 2.45 p <.026, among subscales of these three training
groups, and between subscales and total scores of the groups (McNeill et al., 1992). The second
one is correlation of total score across these levels and the amount of experience. The
convergent or discriminant validity is not reported. The reliability coefficient (Cronbach’s
alpha) for overriding structures for the self and other awareness, motivation, and dependency-
autonomy subscales and total scores were .83, .74, .64, and .88 respectively. The low internal
consistency in the dependency-autonomy subscale was considered due to the fluctuation among
intermediate level practitioners’ independent functioning as compared to novice or advanced

level of practitioners.
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Supervisory Working Alliance Inventory - Supervisee Form (SWAI-SE)

The SWAI-SE is a 7 point Likert 19 item scale measuring the supervisory relationship
between supervisee and supervisor (Efstation, et al., 1990). The supervisory relationship consists
of two elements, emotional bond and practical bond. The constructs of SWAI-SE, the rapport
and client focused, are consistent with these identified elements from the literature review
respectively. Efstation et al. (1990) researched on 176 interns in professional psychology
internship program and advanced practicum students in counseling and clinical psychology
training group, and found the moderate correlation (r = .52) between the construct of client focus
and task orient construct of SSI indicates some support for convergent validity. And the low
correlation between the construct of client focus and the two constructs of SSI, attractive (r
=.04) and interpersonally sensitive (r = .21) supports discriminant validity. Cronbach’s alpha
ranged from .77 to .90 (n = 178) and supports a high reliability for all subscales on both
supervisor version and supervisee version.

Supervisory Style Inventory Supervisee Form (SSI-SE)

SSI-SE is a 7-point Likert 33-item scale measuring supervisor’s style. Friedlander &
Ward (1984) researched on 36 masters’ and 147 doctoral trainees in nine states programs where
most of them are accredited by the American Psychological Association, and extracted three
factors, (a) attractive, (b) interpersonally sensitive, and (c) task oriented. These factors may
indicate a clear conceptual differentiation of supervisor’s role and task. Because the task and
role are characterized based on specific behavior, a style that implies a specific behavior would
also indicate a specific task and role as supervisor. The correlation with three constructs, (a)
teacher, (b) counselor, and (¢) consultant, from Stenack and Dye’s (1982) instrument (as cited

Friedlander & Ward, 1984) ranged between .60 and .65 (n = 90), which supports the convergent
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validity of the SSI. For reliability, the internal consistency for overall and each factors ranged
from .84 to .93, and test-retest reliability was.92.
Adjustment of Instruction for Answering Items

Because of social desirability and loyalty to Ryuha among participants (Grabosky, Ishii,
& Mase, 2012) evaluating the current or previous supervision and supervisor may be skewed.
Therefore, in order to increase the control over external variables and reduce anxiety or concerns
regarding supervisory relationship, participants were guided to answer based on the following
assumption for the scale items.

Hypothetically, you are about to work with new, ideal counseling clinical supervisor,

Kanpeki-San [Mr./Ms. Perfect]. Please describe what would be looks like the supervision

with him or her? Please rate following items as following direction.
Additional Three Questions for Further Developments

This research emphasized exploring what kind of ideal supervisor figure Japanese
practitioners envisions and conceptualize. Therefore, all items of scales are considered as
elements of supervision. However, these elements were identified based on the US and
European literature. In order to integrate unique and culturally relevant Japanese ideas, there
were three additional items at the end of the survey asking (a) the clarity of presented items, (b)
other characteristics not presented in previous items, and (c) comments and feedback.

Double Translation Method

All four instruments, CCSES, SLQ-R, SWAI-SE, SSI-SE were designed in the US by

Western professionals and as such, must be culturally adapted for use in Japan. Survey items

were adopted using the double translation method recommended by Marin and Marin (1991).
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Items were forward translated, backward translated, and a focus group committee met to develop
the final form.
Translators

The forward translators are Japanese clinical psychologists. One of them also has a
Master’s degree in counseling in the US, and the other one received education only in Japan.
The different training backgrounds were selected for forward translation because it would allow
for the differences in interpreting items. The backward translators are also Japanese clinical
psychologists and both of them have received Master’s degrees for counseling training from
CACREP accredited program in the US, and are currently active members of the American
Counseling Association.
Focus Group Committee

The focus group committee consisted of three members: (a) the researcher, (b) two
counselor educators in Japan, and (c) a counselor educator in the US. The counselor educator in
Japan is the current president of the Association for Certified Counselor, which is a branch of the
Japanese Association of Counseling Science. He is a leader figure of not only the counseling
profession, but also in education for clinical psychologists. The counselor educator in the US is
the director of a CACREP accredited counselor education doctoral program located in a Mid-
western area of the US. She has experience in a focus group committee to adopt scales from
English to Japanese.
The translation of items

Through the double translation process, there were some inconsistencies between the

original and back-translated items. After receiving feedback from the focus group committee,



47

the items have been translated culturally appropriately (see table 6). The items were translated
specifically focusing on the US cultural and professional context.

Linguistic translation vs cultural translation. Though there was consistency between
the original and back-translated items, some items were not culturally relevant. The literal
translation helps to maintain the consistency of word; however, there is a risk of skewing the
original nuances and complicating the clarity of the items. In this case, the cultural translation
helped to resolve such an issue. For example, CCSES item 12, “variable” was translated to
hensu. This is a literal translation; however, this word is quantitative research terminology and
not reflecting the counseling nature. Therefore, the word was replaced with youin that means
factor.

On the other hand, with the forward-translated items, cultural translation for the entire
sentence rather than a specific phrase or term increased the risk of confusion or skewing the
original nuance. In this case, the item was translated by utilizing literal translation and replaced
with other words. For example, the word, “spontaneous” in SLQ-R item 3 was translated with
multiple words including natural and autonomous. This resulted in a very unclear item and was
replaced with the literal transition, sokujisei.

Chinese character and nuances. SSI item 9, “collaborative” was translated to kyoudou-
teki, which was consistent across original, forward and backward transition. However, the item
was revised to use a different Chinese character, but pronounce exactly the same way. The

Chinese character, #[kyou] means collaborative. And [F][do] means identical or the same.
Therefore, 1% [F1#) may imply that supervisor and supervisee must function in the same way and

be identical. On the other hand, the Chinese character, f#[do] means working or function.



Therefore, 1 f#1 implies collaboratively working together rather than being the same. This

reflects the nuance of a working alliance more clearly.

Table 6

Item Translation and revision 1
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Scale and item Original Forward Backward Revised
CCSES 5 Respect EET 5 Respect Kz LT
no

CCSES 12 Variables B Variables EXGN|

CCSES 15 Write =3¢ Write EXWD A

CCSES 28 Summative BB Cumulative FEFE A 2EAM

Evaluation Evaluation

CCSES 37 Skill Fik Skill Jik

CCSES 42 Setting Y DS field P

SLQ-R3 Spontaneous HARIZ, bl Natural, B2 ¢ -
ER autonomous <
H o T,

SWAI-SE 5 Tactful LKOFWNT-IA Witty comment 1572
R D

SSI1 2 Perceptive B IIDOB 5 Understanding /  #1EF D 5

aesthetic
SSI19 Collaborative [E]GLED) Cooperative X!

Power differential and cultural context. Other items are mainly because of cultural

ramification of power differential between US supervision and Japanese supervision (see table

7). The US supervision includes complex dynamics of hierarchical and collaborative

relationships. However, the translated items were skewed because of the power difference in

supervisory relationships to be more authoritative. For example, in CCSES item 21, the word,

“critical,” was translated to hihanteki that implies accusatory or opposing attitude and back

translated was negative feedback. Though supervision is hieratical relationship, the nuance of

critical feedback is evaluative rather than accusatory. Therefore, the word was replaced with

hihyouteki that implies more evaluative and neutral attitude.
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Table 7

Item Translation and revision 1

Scale and item  Original Forward Backward Revised

CCSES 21 Critical feedback H#t}|#~ +— K Negative feedback #tZEAY feedback

N7
CCSES 44 Appear to be BREICH. 2 % Appear to be FHEIZ B ST
competent competent LIEAE WA LT
W5
CCSES 50 Communicate HzT<Nnb Tells / informs FELAE-oTIND
SLQ-R9 Comfortable Oyl BN EC Pleasant / don’t YA
confrontingmy  pmE X 2 107 feel
client v uncomfortable
SWAI-SE 8 Stay in tune & GH % Stayin tune BEabiEs
SSI 8 Sensitive TR 72 Sensitive B EICE AT

(delicate)

Data Analysis
Preliminary Analysis

This research was conducted based on two statistical analyses: preliminary analysis and
main analysis. For preliminary analyses, the psychometric properties of each utilized scale were
explored in order to examine whether the scale has reasonable evidences for validity and
reliability.

CCSES-SE-JP. The validity of the CCSES-SE-JP was explored by an exploratory factor
analysis for the evidence regarding internal structure and a correlation with the number of years
in profession and amount of receiving supervision for the evidence regarding relationship with
criteria. Because supervisees also learn about supervision, more experienced supervisee would
have resembling expectation as compared to those with minimum experience of supervision.
The internal consistency reliability was estimated by Cronbach’s alpha.

SLQ-R-JP. The validity of SLQ-R was explored by exploratory factor analysis for the

evidence regarding internal structure, correlation with the years in profession and amount of
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receiving supervision for the evidence regarding relationship with criteria. The reliability was
estimated by Cronbach’s alpha.

SWAI-SE-JP. The validity of SWAI-SE was explored by exploratory factor analysis for
the evidence regarding internal structure and by correlation with the constructs of SSI-SE-JP as
well as original scale (Efstation, Patton, & Kardash, 1990). The reliability was estimated by
Cronbach’s alpha.

SSI-SE-JP. The validity of SSI was explored by exploratory factor analysis for the
evidence regarding internal structure and the correlation with the constructs of SWAI-SE for
evidence regarding relationship with conceptually related constructs. The reliability was
estimated by Cronbach’s alpha.

Main Analysis

After the preliminary analysis was completed, the main data analysis was conducted in
order to explore the constructs of supervision conceptualized by Japanese counseling
professionals. In this data analysis, Exploratory Factor Analysis (EFA) was conducted by
combining all items from these scales. Based on the EFA, the extracted unidentified variables

were analyzed and labeled as a construct.
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CHAPTER IV
RESULT

In this chapter, the statistical analysis results for each research hypothesis will be
described as follows: the analysis for hypotheses 1, 2, 3, 4, and 5. Hypothesis 1, 2, 3, and 4 were
preliminary analyses and examined the psychometric properties of each of the adopted scales.
Hypothesis 5 was the main analysis and explored the unidentified latent variables of conceptual
structure across the four scales. All data were analyzed using SPSS 20.

Preliminary Analysis

For the evidence regarding internal structure, Exploratory Factor Analysis (EFA) was
conducted to explore latent structures. Because this study focuses on a different target
population with different language from previous research, EFA was conducted rather than the
Confirmatory Factor Analysis (CFA). Based on a Principal Component Analysis with the
Bootstrap Parallel Analysis (Horn, 1965; O’Connor, 2000), the numbers of extracting
components were determined. The numbers of factors were retained if the eigenvalue of actual
data was larger than that from the random data. If there was a smaller difference between the
eigenvalues of random data from Bootstrap Parallel Analysis and the eigenvalues from the
dropped components as compared to the one from retained components, it indicates a possibility
of additional components in the structure. In this case, extraction with adding one more
component from the retained components structure was conducted.

Due to the small sample size and low communalities, Principal Component Analysis was
continued. In addition, if the correlations among the extracted components after using an
oblimin rotation were fairly low, a varimax rotation was conducted to obtain the resulting
loadings. Only items loading at .40 or above were included. Cross-loaded items at .40 and

above were included. As this study is exploratory, the researcher worked to explain all variance
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among the data rather than seeking a simpler structure where one item loads on only one
component. Based on the interpreted theme of each component, the most theoretically
reasonable structure was determined.

For the evidence regarding relationship with the criteria for the CCSES-SE-JP and the
SLQ-R-JP, the Pearson product-moment correlation coefficient with the number of years in
profession and the number of years receiving supervision were obtained. For evidence regarding
relationship with conceptually related constructs, the interrelations among the component scores
of SWAI-SE-JP and SSI-SE-JP were obtained using the Pearson product-moment correlation
coefficient.

For the evidence regarding reliability, Cronbach’s alpha (o) was used to estimate internal
consistency, which can be further compared alpha values reported in published studies.
Psychometric Properties of The 60 item CCSES-SE-JP

The evidence regarding internal structure of CCSES-SE-JP was explored by looking at
the latent structure of the scale. The Bootstrap Parallel Analysis indicated that four components
were retained because the forth eigenvalue of the actual data (A = 2.400) accounting for 55.319%
of variance was greater than that for the random data (A = 2.309). Using the Principal
Component Analysis with oblimin rotation (see table 8) with a loading threshold of .40, four
components were extracted in 20 iterations. Components, in order, were named Supervising
Skill and Intervention (A = 24.593), Supervisee Focus (A = 3.532), Vicarious Learning
Competence (A =2.667), and Multicultural and Diversity Competency (A = 2.400). Items 4, 5,

15. 17, 18, 34, 51 did not load strongly on any factors.
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Figure 2. Scree Plot of CCSES-SE-JP

Table 8
Factor Loading of Four Component Solution from Exploratory Factorial Analysis of CSSES-SE-JP
using oblimin rotation

1 2 3 4 h?
Supervising ) Vicarious Multicultural and
Skill and Supervisee Learning Diversity
Intervention Focus Competence Competency
CCS53 912 134
CCS54 .900 129
CCS55 .843 741
CCS45 .728 .630
CCSs47 671 .690
CCS57 .637 .691
CCS56 .617 .546
CCS48 .590 .630
CCS59 .568 .676
CCS52 .562 573
CCS25 .538 .589
CCSs41 535 497
CCS60 .530 431
CCS16 .508 594
CCS42 501 .568
CCs11 482 .595
CCS13 456 .662
CCS50 416 .637
CCS10 407 433
CCS37 (.398) 439
CCs18 (.395) 444
CCSs17 (.357) 395

CCS51 (.333) 296



Table 8 (Continued)

CCS?2 736

CCS7 721

CCS30 710

CCS32 709

CCS22 692

CCS31 664

CCS28 652

CCS9 541

CCS46 534 509

CCS36 466 528

CCS35 521

ccsi 497

CCS14 430

CCS8 424

CCS24 412

CCS15 (.375)

CCS5 (.344)

CCS43 582

CCS44 545

CCS58 353 463 -.425
CCS40 -.780
CCS12 -776
CCS39 772
CCS19 -758
CCS49 -729
CCS26 -.645
CCS38 -635
CCS6 -569
CCS33 -561
CCSs27 -530
CCS20 -515
CCS29 -513
ccs21 -.486
CCS3 -.447
CCs23 -411
CCS34 -.401
ccs4 (-.392
Eigenvalue 24.593 3.532 2.667 2.4
% of

Variance 40.989 5.886 4.445 3.999
Cumulative 40.989 46.875 51.319 55.319

Variance

.538
.549
712
572
.642
483
.593
437
.595
594
407
461
414
.509
501
343
408
.595
449
.673
.635
.657
.650
.614
.642
.552
.633
450
.567
.692
.687
542
.286
.356
411
.598
.528
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There are moderate correlations between Components 1 and 4 (r = -.528), Components 2

and 4 (r = -.503). Because the number of items that loaded on Component 3 was not clear
enough to emerge a clear theme, further analysis using a Varimax rotation with a loading
threshold of .40 was conducted. This analysis extracted four components in 20 iterations (See

table 9). Components, in order, were named Supervising Skill and Intervention (A = 24.593),

Supervisee Focus (A = 3.532), Multicultural and Diversity Competency (A = 2.667), Supervisor’s

Task (A =2.400). Item 15, “(The ideal supervisor) writes detailed supervision case notes when

required,” and item 51, “(The ideal supervisor) appropriately attends to my emotional responses

when conducting an evaluation,” were not loaded strongly on any components. ltem 15 loaded

at .30 on component 2, supervisee focus, and component 4, supervisor’s task. Item 51 also

loaded at .30 level on component 1, supervising skill and intervention.

Table 9

Factor Loading of Four Component Solution from Exploratory Factorial Analysis of CSSES-SE-

JP using varimax

1 2 3 4 h?
Supe_rvising Supervisee Multi_cultu_ral Supervisor’s
Skill & & Diversity
) Focus Task
Intervention Competency
CCS53 .835 134
CCS54 .802 129
CCS55 763 741
CCS45 q27 .630
CCs47 .709 .690
CCS57 .644 .691
CCS48 .641 .630
CCS59 .602 .676
CCS25 597 589
CCS16 597 420 .590
CCS56 .589 402 546
CCS52 .580 400 573
CCSs41 576 497
CCS42 .566 .568
CCSs13 564 445 .662
CCs11 .553 473 .595



Table 9 (Continued)

CCS50
CCS60
CCS34
CCS10
CCS18
CCS37
CCS17
CCS51
CCS30
CCS2

CCS32
CCS31
CCS22
CCS7

CCS28
CCS36
CCs1

CCS24
CCS35
CCS9

CCS14
CCS5

CCS15
CCS12
CCS40
CCS19
CCS39
CCS49
CCS26
CCS38
CCS27
CCS20
CCS29
CCS33
CCS6

CCSs21
CCS23
CCS3

CCS43
CCS46
CCS44
CCS58

543
526
513
483
474
461
437

(.378)

.503

463
528
455

408

740
700
687
665
641
634
628
564
537
508
505
494
473
446

(.364)

418

475

701
691
.683
.682
.642
612
.595
574
570
542
.528
518
.458
425
402

409

(.343)

.698
629
625
.600

637
431
.598
433
444
439
395
.296
712
.538
572
483
642
549
593
594
461
501
407
437
414
408
343
.657
635
.614
.650
.642
.552
.633
692
.687
542
567
450
.286
411
.356
595
595
449
673
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Table 9 (Continued)

CCs4 440 528
CCS8 433 434 .509
Eigenvalue 24.593 3.532 2.667 2.4
% of
. 40.989 5.886 4.445 3.999
Variance
Cumulative 40.989 46.875 51.319 55.319
Variance

For the evidence regarding relationship with the criteria, the Pearson product-moment
correlation coefficients between the total score and component scores of CCSES-SE-JP, the
number of years in profession and the number of years receiving supervision were obtained. |
hypothesized that supervisors who has more clinical and supervision experience may have more
insights and identify more importance in each factor. However, there was no strong correlation
across all scores with the number of years in profession and the number of years receiving
supervision (See table 10). This indicates that the participants categorized similarly for each
components regardless of their clinical experience and the amount of supervision. Cronbach’s
alpha for Supervision Skill and Intervention, Supervisee Focus, Multicultural and Diversity

Competency, Supervisor’s task and total score were .958, .906, .924, .824, and .972 respectively.

Table 10
CCSES-SE-JP Internal Consistency and Correlation with Descriptive Statistics
. Years of
n Nu_mber M SD o Years n Supervision
of items Profession .
Experience
Supervising Skill & 109 22 8218 .345 958  -009 102

Intervention
Supervisee Focus 110 14 7.532 .632 .906 -.040 .104
Multicultural &

. . 106 15 7.248  .819 924 .006 145
Diversity Competency
Supervisor’s Task 113 6 6.842  .329 824 .032 .019
Total 96 60 7.765 741 972 -.045 104

Note. **p < .01.



Psychometric Properties of SLQ-R-JP
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The evidence regarding internal structure of SLQ-R-JP was explored by looking at latent

the structure of the data. Parallel analysis indicated that two components were retained because

the second eigenvalue of the actual data (A = 3.391) accounting for 44.219% of variance was
greater than that of the random data (A = 1.909). Principal Component Analysis with oblimin
rotation indicated no strong correlation (r = -.175) between these two components. Therefore,
further analysis with varimax rotation with a loading threshold of .40 was conducted (see table

11). The two components were extracted in 7 iterations. Components, in order, were named

High Self-Efficacy (A = 9.803), and Low Self-Efficacy (A = 3.391). There were four low loading

items: (a) item 22, (b) item 16, (c) item 14, and (d) item19.

Table 11

Factor Loading of Two Component Solution from Exploratory Factorial

Analysis of SLQ-R-JP using varimax rotation

1 2 he
High Self-Efficacy Low ;‘é‘;
SLQ24 836 721
SLQ28 799 690
SLQ27 797 697
SLQ26 767 643
SLQ29 762 620
SLQ3 760 584
SLQ30 751 595
SLQ5 749 561
SLO1 722 525
SLQ25 721 606
SLQ23 689 527
SLQ9 595 388
SLQ2 561 452
SLQ21 529 305
SLQ17 468 221
SLQ22 (.331) 114
SLQ15 697 524
SLQ6 -435 663 629



Table 11 (Continued)
SLQ11
SLQ13
SLQ18
SLQ8
SLQ7
SLQ12
SLQ10
SLQ4
SLQ20
SLQ16
SLQ14
SLQ19

Eigenvalue

% of Variance
Cumulative
Variance

654
602
- 448 588
580
- 459 554
553
485
457
438
(.388)
(.346)

9.803 3.391
32.678 11.302

32.678 43.980

AT7
391
547
.350
.518
.308
324
325
193
151
122
.086
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Figure 3. Scree Plot of SLQ-R-JP
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However, the scree plot and the smaller difference between 3rd eigenvalue of actual data

and random data (actual data: A = 1.628; random data: A = 1.790) indicated the possibility of a
three-component structure. Therefore, extraction of 3 components accounting for 49.644% of

variance with oblimin rotation at threshold of .40 loading was also analyzed. Because of low



correlation (r < .218) between these three components, varimax rotation was conducted (See
table 12). Three components were extracted with 5 iterations. Components, in order, were
named Self and Other Awareness (A = 9.858), Motivation (A = 3.407), and Autonomy (A =

1.628). Item 22 and item 4 loaded weakly on these three components.

Table 12
Factor Loading of Three Component Solution from Exploratory Factorial Analysis
of SLQ-R-JP using varimax rotation

1 2 3 h2
Self &
Other Motivation ~ Autonomy
Awareness
SLQ24 .820 .736
SLQ28 .806 .705
SLQ27 .805 716
SLQ29 77 .663
SLQ3 .765 591
SLQ26 .763 .643
SLQ5 748 562
SLQ1 .738 572
SLQ30 .738 .603
SLQ25 714 .607
SLQ23 673 540
SLQ9 .583 397
SLQ2 566 454
SLQ17 450 252
SLQ15 .701 549
SLQ11 .696 529
SLQ12 .650 431
SLQ13 577 .396
SLQ7 -.443 .569 532
SLQ10 541 .368
SLQ18 -.445 534 547
SLQ6 -.448 519 447 670
SLQ8 499 351
SLQ16 498 .263
SLQ19 618 393
SLQ20 551 352
SLQ21 487 510 504

SLQ14 443 223
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Table 12 (Continued)

SLQ22 (.368) (-.373) .287
SLQ4 (-.356) (:328) (.367) 369
Eigenvalue 9.803 3.391 1.611
% of Variance 32.678 11.302 5.370
Cumulative Variance 32.678 43.98 49.350

The evidence regarding relationship with criteria was obtained by using the Pearson
product-moment correlation coefficient with the number of years in profession and number of
years receiving supervision (See table 13). There was a significant positive weak correlation
between the score of Self and Other Awareness and the amount of years in profession, r (111) =
.265, p =.004, and amount of years receiving supervision, r (111) = .247, p = .007 (See Table
12). There was a negative significant correlation between the score of Motivation and the
amount of years in profession, r (109) = -.433, p < .001, and amount of years receiving
supervision, r (109) = -.222, p = .016. Cronbach’s alpha for Self and Other Awareness,

Motivation, Autonomy, and Total score were .926, .854, .546, and .753 respectively.

Table 13
SLQ-R-JP Internal Consistency and Correlation with Descriptive Statistic

Number Years in Years of

n . M SD o Profession Supervision
of items ;
(r) Experience (r)

Self & Other 113 14 4743 355 926  .265%* 247%
Awareness
Motivation 111 10 2.862 473 .854 -433** -.222*
Autonomy 118 4 4883  .587 546 -.035 .039
Total 104 30 3.999 1.055 753

Note. *p < .05. **p < .001.

Psychometric Properties of SWAI-SE-JP
The evidence regarding the internal structure of SWAI-SE-JP was explored by looking at
latent structure of the data. Parallel analysis indicated only one component should be retained

(actual data A = 8.906, random data A = 1.780). However, the scree plot and the smaller
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difference between 2nd eigenvalue of actual data and random data (actual data: A = 1.497,
random data: L = 1.617) as compared to the 1st eigenvalues suggests a two component structure.
Therefore, two components were extracted using Principal Component Analysis extraction
accounting for 54.753% of variance with oblimin rotation and threshold of .40 loading (see table
14). The two components were extracted with 6 iterations. Because of moderate correlation (r =
.566) between these two components, varimax rotation was not conducted. Orthogonal rotation
shows clear differentiation among components, whereas oblique rotation indicates some
correlational relationship with other components. Components, in order, were named Bond-

Relation (A = 8.861), Practical Task (A =1.512).
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Figure 4. Scree Plot of SWAI-SE-JP

Table 14
Factor Loading of Two Components Solution from Exploratory Factorial
Analysis of SWAI-SE-JP using oblimin rotation

1 2 h?
Bond-Relation Practical Task
SWA3 924 .831
SWA2 .879 .708
SWA14 .867 .663

SWA7 .813 728
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Table 14 (Continued)

SWAS8 .798 769
SWAI13 .790 534
SWA9 .657 411
SWAI15 .656 .533
SWA4 .596 497
SWAL1 482 452
SWA12 441 420
SWAI10 (.303) .284
SWAI19 757 .662
SWAI16 748 .646
SWA17 .688 377
SWAI18 683 .599
SWAI11 .566 301
SWAS5 541 523
SWAG 461 .466
Eigenvalue 8.906 1.497

% of Variance 46.876 7.877

Cumulative Variance 46.876 54.753

The evidence regarding the relationship with conceptually related constructs was
obtained by using the Pearson product-moment correlation coefficient between the components
of SWAI-SE-JP and SSI-SE-JP were obtained (See table 15). The score of Task Oriented
Teacher of SSI-SE-JP had a higher correlation with the score of Practical Task of SWAI-SE-JP, r
(117) = .513, p <.001, than with the score of Bond-Relation of SWAI-SE-JP, r(117) =.334, p <
.001 (See table 15). Other components were moderately and significantly correlated. Cronbach’s

alpha for Bond-Relation, Practical Task, and total score were .879, .827, and .927 respectively.

Table 15
Internal Consistency and Descriptive Statistics of SWAI-SE-JP and SSI-SE-JP
SWAI-SE-JP
Sample  Number sD X
size of items a Bonq- Practical
Relation  Task
SWAI-  Bond-Relation 117 11 5.88 484 879
SE-JP

Practical Task 116 7 5.803 .432 .827

Total 113 19 5434 472 927



Table 15 (Continued)

SSI-SE-  Empowering 117 18
JP Supporter
Task-oriented 119 6
Teacher
Reflection 120 7
Facilitator
Total 115 33

6.114

4.227

5.629

5.66

.345

.820

.349

842

.945

822

.881

.945

64

.659**  .583**

334**  513**

.532**  525**

Note. **p <.001.

Psychometric Properties of SSI-SE-JP

The evidence regarding the internal structure of SSI-SE-JP was explored by looking at

latent structure of the data. Parallel analysis indicated that 2 components were retained because

the second eigenvalue of the actual data (A = 2.730) was greater than that of the random data (A =

1.982) accounting for 49.783% of variance. Principal Component Analysis with oblimin rotation

indicated no strong correlation (r = .371) between these two components. Therefore, further

analysis with varimax rotation at threshold of .40 loading was conducted (see table 16). Two

components were extracted with 5 iterations. Components, in order, were named Empowering

Supporter (A = 13.698), and Task Oriented Teacher (A = 2.730).
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Figure 5. Scree Plot of SSI-SE-JP



Table 16
Factor Loading of Two Components Solution from Exploratory Factorial Analysis of SSI-SE-JP
using varimax rotation

1 2
2
Empowering Supporter Task Oriented Teacher "

SSI30 797 .644
SSI33 794 .636
SSI16 791 .636
SSI25 .788 .653
SSi21 .764 591
SSI123 716 513
SSI8 712 .508
SS131 712 562
SSI2 .709 543
SSI5 .703 .540
SS127 .703 567
SSI15 .698 558
SSI9 .680 487
SS122 678 463
SSI7 676 .586
SS132 .649 471
SSI129 635 466
SSI126 611 449
SSI3 596 432 542
SSl4 .586 424 023
SSI6 574 .354
SSI11 551 .355
SSI12 .542 377
SSI10 491 282
SS124 459 299
SS128 420 .318
SSI17 765 .586
SSI118 762 .580
SS114 749 563
SSI19 .688 519
SSI13 .605 458
SSI1 552 .380
SSI120 450 515 468
Eigenvalue 13.698 2.73

% of Variance 4151 8.273

Cumulative 4151 49.783

Variance
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However, the scree plot and the smaller difference between the 3rd eigenvalue of actual
data and random data (actual data: A = 1.821; random data: A = 1.858) as compared to the 2"
eigenvalues suggested a three-components structure. Therefore, extraction of 3 components
accounting for 55.300% of variance with oblimin rotation and threshold of .40 factor loadings
was conducted (see table 17). Because of moderate correlation (r = .501) between component 1
and component 3, varimax rotation at threshold of .40 loading was not conducted. The three
components were extracted with 10 iterations. Factors, in order, were named Empowering
Practical Supporter (A = 14.313), Task Oriented Teacher (A = 2.748), and Reflection Facilitator
(A =1.842).

Table 17
Factor Loading of Three Components Solution from Exploratory Factorial Analysis of SSI-
SE-JP using oblimin rotation

1 2 3 e
Erll]gc):\':\ilsgllng - Task Reflection
Supporter Oriented Teacher Facilitator

SSI2 .895 57
SSI30 868 e
o 812 .698
SSI116 781 655
SSI125 773 oy
SSI33 757 17
o 79 586
SSI5 .655 548
SSI31 .647 67
SSI120 .643 550
SSI21 .624 o1
SSI123 .623 13
- o1 554
SSI6 616 .381
SSI122 .607 465
SSI129 581 471
SSI132 560 o
SSI15 473 573

SS124 (.351) 300
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Table 17 (Continued)

SSI17 .785 .586
SSI18 174 581
SSi14 757 599
SSI19 .644 521
SSI13 .530 461
SSl1 479 424
SSI10 .769 583
SSl12 .702 .600
SSi11 .645 531
SSI8 .626 636
SSI9 534 .568
SSI26 511 528
SSI27 469 424
SSI28 (.392) 370
Eigenvalue 13.698 2.73 1.821

% of Variance 41.51 8.273 5.517

Cumulative Variance 41.51 49.783 55.3

The evidence regarding the relationship with conceptually related constructs was
obtained by using the Pearson product-moment correlation coefficient correlation with the
components of SWAI-SE-JP. The result is described in the previous section of Hypothesis 3.
Cronbach’s alpha for each component score and total score ranged from .822 to .945 (See table
15).

Main Analysis: Unidentified latent Variable of Conceptual Structure

After the preliminary analyses were completed, the main data analysis was conducted in
order to explore the unidentified latent variable explaining the constructs of supervision
conceptualized by Japanese counseling professionals. In this data analysis, exploratory factor
analysis was conducted across all items from these scales.

Parallel analysis indicated that eight components were retained because the eighth
eigenvalue of the actual data (A = 3.268) accounting for 56.397% of variance was greater than

that of the random data (A = 3.258). Principal Component Analysis with oblimin rotation
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indicated no strong correlation (r <.383) between these eight components. Therefore, further
analysis with varimax rotation at threshold of .40 loading was conducted (see table 18). The 8
components were extracted with 11 iterations. The primary purpose of this research is to explore
possible explanations by looking at each item’s loadings rather than looking for the simplest
model in which each item loads only on a specific factor. Therefore, any loading larger than the
threshold of .40 were considered when considering extracted component themes. Components, in
order, were named Supervisory Task (A =45.589), Mediator / Leader (A = 9.041), Work Alliance
(A =6.369), Self and Other Awareness (AL =4.921), Master / Teacher (A = 4.486), Reliance (A =

4.019), Consultant (A = 3.392), and Counselor (A = 3.268).

Table 18
Eight Components Solution from All Scale Explorative Factor Analysis with Varimax Rotation
1 2 3 4 5 6 7 8

Supervi h?

sory Mediator ~ Work Master/

Task Leader Alliance Teacher Consultant ~ Counselor
CCS30 744 .700
CCS22 719 .624
CCS32 707 .638
CCS8 .674 .588
CCs28 .667 .598
CCS36 .661 .691
CCs7 .638 561
CCs13 .636 .698
CCS25 .634 .657
CCS20 .628 .605
CCs1 .619 515
CCSs2 .609 .459
CCs42 .605 .618
CCSs27 .599 463 .616
CCs48 .595 404 .635
CCS6 .593 444
CCSh0 .586 .681
CCS35 576 391
CCSs31 574 .503

CCS14 571 514



Table 18 (Continued)

cCs23
CCS52
CCS34
CCS12
CCS57
CCS39
CCS26
CCS24
SLQ21
CCS37
CCS29
CCS10
ccs4
CCS33
CCS16
CCSs19
CCS49
cCs11
ccs4l
cCs9
cCcs3
CCs45
CCs15
CCS38
CCS40
SS120
CCs43
CCS17
cCcss
cCcs21
cCcss1
SLQ17
SsI27
ssi21
SSI33
SS125
SSI16
SS123
SSI15
CCS54
SS9
SSI122

571
.566
.566
.565
.563
551
551
551
.550
.549
.546
.546
541
.540
.539
537
.534
.534
522
.518
493
490
489
486
481
472
455
440
426
418

439

476

450

430
447

.745
721
717
713
.709
.700
.661
.655
.649
647

412

454

428

69

.528
575
571
.568
679
.633
520
.533
488
493
.548
.582
573
.681
.619
495
.652
.633
470
465
.504
674
.561
.655
.622
.529
434
460
.560
467
322
271
.651
.664
716
.683
.664
.628
.663
.681
.641
.550



Table 18 (Continued)
SSI7

SSI12

SSI31

CCS59 461
SSI11

SSI30

SSI8

SSI29

CCS53

SSI5

SSI132

SSI110

SSI126

CCs47 521
SSI16

CCS55 .405
CCS56

SSI3

SSl4

CCS58 444
SSI124

CCs60

SLQ20

SWA3

SWA?2

SWA7

SWAS8

SWA14

SWA4

SWAL

SWAI15

SSI2

SWAI13

SWAS

SWAG6

SWA12

SWAI16

SLQ19

SWA9

CCs18 430
SLQ14

SLQ27

.641
628
.625
622
.622
612
.607
.590
579
575
567
.558
555
.554
539
528
520
.500
483
464
434

.505

.839
77
.726
711
.706
.651
.630
.589
.580
.559
516
483
477
470
461
457
430

.810

454

441

70

.585
461
.598
.684
501
.683
.606
541
.678
537
443
405
.602
.738
425
.614
.601
.558
.534
.619
.552
.562
314
.840
.758
.739
.766
675
.549
.613
.565
.690
.506
.641
.542
454
.635
378
570
.584
.385
.750



Table 18 (Continued)

SLQ28 764
SLQ29 761
SLQ26 724
SLQ6 -714
SLQ24 678
SLQ25 649
SLQ18 -.638
SLQ5 632
SLQ23 601
SLQ30 599
SLQ3 504
SLQ1 591
SLQ7 -575
SLQ4 -549
SLQ9 544
SLQ15 -527
SWA10

CCS44

SWA17

SSl114

SS118

CCS46 536

SSI17

SSI1

SS113

SS119

SWA19 446
SWA18

SLQ10

SLQ11

SLQ12

SLQ8

SLQ13

SLQ16

SWA11

SLQ22

SLQ2

SS128 459

Eigenvalue 45589  9.041  6.369 4.921
%of Variance ~ 31.400 6.367  4.485 3.465
Cumulative 31400 37.767 42252 45718

Variance

.667
.631
576
553
511
483
468
466
444

4.486
3.159

48.877

411

404

608
544
544
492
462
414

4.019
2.830

51.707

531
431
430

3.392
2.389

54.096

465

3.268
2.302

56.397

71

730
.685
.689
.614
713
.641
.607
.624
.505
.619
674
.588
527
420
481
.689
.540
.318
400
.552
490
707
424
.528
478
.399
.617
.576
.540
470
442
424
409
237
427
.343
496
.500
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In order to measure central tendency for all loaded components and total score, the score

of raw data was standardized to z-score (See table 19). Component 4, the score of Self and Other

Awareness was significantly but weakly correlated with the number of years receiving

supervision, r (116) = .196, p = .034. The component 6, the score of Reliance was significantly

and negatively defense correlated with the number of years in profession, r (117) = -.424** p <

.000, and the number of years receiving supervision, r (116) = -.210, p = .022.

Table 19
Cross-Scale Internal Consistency and Descriptive Statistics
Years in Years of
Sar_nple Nu_mber SD Profession Supervision
size of items ;
(r) Experience (1)

Supervisory Task 97 56 .053 .045 -.013 121
Mediator / Leader 108 38 .027 .032 -.032 .027
Work Alliance 116 18 .027 .013 -.014 167
Self and Other
AWareness 112 17 -.017 .023 121 .196*
Master / Teacher 116 10 .001 .017 -.022 -.022
Reliance 111 8 .002 .026 - 424** -.210*
Consultant 116 5 .004 .023 .202* 274%*
Counselor 117 3 .008 .013 .004 .086
Total 85 142 .035 .065

Note. *p < .05. **p < .001.

With these eight components, four aspects are theoretically categorized: (a) Competence

Development, (b) Roles, (c) Tasks, and (d) Supervisory Relationship. The Self and Other

Awareness and Reliance was categorized as Competence Development based on applying the

Integrative Developmental Model (Stoltenberg & McNeil, 2010). The Master / Teacher,

Consultant, Counselor, and Mediator / Leader was categorized as Roles based on applying the

Discrimination Model (Bernard & Goodyer, 2009); and Supervisory Task was separated from
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Roles to Task. The Work Alliance was also categorized as independent and named Supervisory

Relationship.

In order to explore whether these four themes would be consistent with the actual data,
further analysis on the forced extraction of 4 components with oblimin rotation was conducted.

Because only weak correlation identified among components (r < .426), varimax rotation with

threshold of .40 loading was conducted. The components accounting for 45.718 % of variances

were extracted with 7 iterations. The components, in order, were named Roles (A = 45.589),

Task (A =9.041), Work Alliance (A = 6.369), Competence Development (A = 4.921).

Table 20

Factor Loading of Four-Factor Solution from Exploratory Factorial Analysis of Cross
Scale using varimax rotation

1 2 3 4 h?
Work Competence
Roles Task Alliance Deveropment
SSI33 762 .666
SSI21 .745 .616
SSI16 742 .641
SSI27 733 .593
CCsh4 730 .633
CCSh9 718 674
CCsS53 .706 .633
SSI23 704 .526
SSI25 .698 .613
SSI30 .673 .615
SSI22 .657 463
CCs4a7 .652 426 716
SSI8 .640 516
CCS5h5 .631 .553
SSI5 .624 514
SSI9 .612 .509
SSI7 .602 493
SSI15 .602 437
CCs38 .599 .556
SSI31 .594 .506
CCS56 .592 A74
SSI2 .588 533 .657



Table 20 (Continued)
SSI129
CCS57
CCS45
CCSs27
SSI11
SSI132
CCs48
SSl112
CCSs40
CCS52
CCS50
SSI126
SSI6
CCS58
CCS34
SSI110
SSl4
CCS49
CCs41
CCsS16
SSI3
SSI128
SWAI13
CCs11
CCS60
SSI24
SLQ20
CCs51
CCs28
CCS22
CCS32
CCS30
CCs8
CCS46
CCs7
CCSs2
CCs1
CCs14
CCS31
CCS9
CCs3
CCS20

.588
579
578
.567
.559
.549
547
544
542
534
532
531
531
.520
.509
501
493
485
483
481
481
464
463
463
455

493

494

523

499

446
469
486

490

475
432
434

451

728
718
.705
674
673
.628
.626
.621
.615
611
.590
.576
574
.567

445

449
624
.566
.604
342
.383
581
325
512
527
575

42

375
498
532
.300
480
519
435
.506
439
271
432
.530
422
.280
.283
201
.550
573
.545
.651
.506
420
410
449
467
400
.368
.386
.390
574



Table 8 (Continued)
CCS6
CCS35
CCS24
CCS36
CCSs19
CCs4
CCS39
CCs23
CCS42
SLQ21
CCSs12
CCS33
CCSs13
CCS26
CCS29
CCS25
CCS37
CCs10
CCS15
CCSs43
SSI120
CCs21
CCS5
CCs17
CCS44
CCs18
SLQ2
SLQ12
SWA3
SWAS8
SWA4
SWA1
SWA7
SWA?2
SWAIL6
SWA5
SWAI19
SWA14
SWAI18
SWAI15
SSl114
SWAG

468

410
488
.460
441
485
413
474

404
420

427
481

496

440

.563
.559
.555
551
.543
.535
527
523
521
521
517
516
512
511
510
.504
489
487
AT7
459
442
439
426
406

408

.760
.660
.659
.655
.650
.635
624
614
.603
587
520
509
504
491

430
379
.516
.562
436
454
465
437
.549
.359
.550
.504
.560
501
.386
.537
468
501
293
.302
487
227
.340
425
.261
403
.238
163
.768
715
.520
.585
.687
.578
571
.523
.506
.543
497
466
307
370



Table 8 (Continued)

SWAI10 486

SWA9 483

SSI19 442

SLQ8 427

SSI13 423

SWA17 422

SWA12 421

SSi1

SSI18

SLQ19

SSl17

SWAI11

SLQ18 -.755
SLQ6 -.739
SLQ27 720
SLQ25 704
SLQ26 .697
SLQ28 .688
SLQ29 671
SLQ7 -.645
SLQ15 -.638
SLQ24 .610
SLQ30 593
SLQ10 -575
SLQ4 -575
SLQ23 .569
SLQ1 546
SLQ9 540
SLQ3 518
SLQ5 460 .508
SLQ11 -.499
SLQ13 -.486
SLQ22

SLQ17

SLQ16

SLQ14

Eigenvalue 45.589 9.041 6.369 4,921
% of Variance 31.400 6.367 4.485 3.465
Cumulative

Variance 31.400 37.767 42.252 45.718

.367
.384
242
.286
319
.283
405
.349
.516
184
211
.206
576
578
592
541
.655
551
542
423
445
674
.556
375
.395
424
470
415
491
497
292
284
138
211
105
.158
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CHAPTER V
DISCUSSION

This chapter will discuss the following five points: (a) interpretation of findings, (b)
cultural ramifications, (c) limitations of the study, (d) implications, and (e) recommendations for
further research. For the interpretation of findings reported in chapter 4, both statistical findings
including the psychometric properties of the four utilized scale and the cross scale analysis will
be discussed.

Interpretation of Findings
Counselor Supervisor Self-Efficacy Scale Supervisee version in Japanese (CCSES-SE-JP)

In this study, Japanese supervisees’ responses identified four constructs to describe the
ideal clinical supervisor: (a) Supervising Skill and Intervention, (b) Supervisee Focus, (c)
Multicultural and Diversity Competency, and (d) Supervisor’s Task. Item 15, “(The ideal
supervisor) writes detailed supervision case notes when required,” loaded at .30 level on
component 2, supervisee focus, and component 4, supervisor’s task. Item 51, “(The ideal
supervisor) appropriately attends to my emotional responses when conducting an evaluation,” at
.30 level on component 1, supervising skill and intervention. Though the loading was small, the
magnitude on loading across components and the content of the items still explains the four-
component structure.

These are different than Barnes’ original eight components: (a) model and theory of
supervision and counselor development, (b) supervision method and techniques, (c) group
supervision, (d) legal ethical issue, (e) supervisory relationship, (f) cultural issue, (g) managing
supervision, and (h) evaluation (Barnes, 2002). Barnes studied supervisors’ self-reported self-

efficacy, not what a supervisee might consider an ideal supervisor’s self-efficacy to be. Given
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her initial scale is based on the knowledge, skills and abilities determined by the Standards for
Counseling Supervisors (SCS: ACA, 1990) and the Curriculum Guide for Training Counseling
Supervisors (CGTCS: Borders, et al, 1991), differences in scale responses can be explained as
due to the difference of target population. That is, | modified the scale to allow supervisees to
imagine what the ideal supervisors’ self-efficacy would be. This modification allowed
participants’ expectation that it would be important for an ideal supervisor to pay attention to the
supervisee. Because the original study targeted supervisors (Barnes, 2002), said component did
not emerge.

Supervisee Level Questionnaire-Revised-Japanese version (SLQ-R-JP)

As noted in Chapter 4, the SLQ-R-JP has good reliability for each component and the
total score except for Component 3, Autonomy. In terms of constructs, both two and three
component solutions emerged. The two component model yielded High Self-Efficacy and Low
Self-Efficacy. The three component model yielded (a) Self and Other Awareness, (b)
Motivation, and (c) Autonomy. A closer look at both models and item loadings suggested the
three component model makes more sense in terms of counselor education. In the two
component model, the component named High Self-Efficacy was consistent with the one labeled
Self and Other Awareness in the three component model. However, Low Self-Efficacy from the
two component model split into what could best be termed Motivation and Autonomy.

The two lowest loaded items in the three component solution still contributed and helped
to explain these three factors. Statements that indicated Motivation and Autonomy were
inversely related to Self-and Other Awareness. Therefore, higher scores on Motivation and
Autonomy indicate lower scores on self-efficacy. For example, Item 22, “Regarding my

counseling / therapy, I will view my supervisor as a peer/colleague,” was negatively related to
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Self and Other Awareness (which represents counseling self-efficacy). Item 22 was positively
related to Autonomy (which represents lower counseling self-efficacy). As well, Item 4, “I lack
self-confidence in establishing counseling relationship with diverse client types,” was negatively
related to Self and Other Awareness and was positively related to Autonomy and Motivation
which would then indicate lower counseling self-efficacy.

There are two substantial evidence regarding relationship with criteria for validity of
SLQ-R-JP in terms. First, the Self and Other Awareness score was positively and significantly
correlated with the number of years in profession and number of years receiving supervision.
Second, the Motivation score was negatively and significantly correlated with the number of
years in profession, and number of years receiving supervision. Though these correlation
coefficients were small, this indicates that participants who had more clinical and supervision
experience tended to have higher self-efficacy in counseling competency and were also more
motivated for their clinical work.

These findings are consistent with the original study (McNeill et al., 1992). In terms of
evidence regarding scale construction, the three factor solution in this study was consistent with
the original scale: (a) self-other awareness, (b) motivation, and (c) dependency-autonomy. In
their original study, McNeill and colleagues reasoned the three factor solution best explain
fluctuation among intermediate level practitioners’ independent functioning in comparison with
either novice or advanced level of practitioners (1992). This fluctuation could be seen in the
high variance among the autonomy-dependency scores. Though this lower internal consistency
in autonomy subscale supports the Integrated Developmental Model (IDM: Stoltenberg &

McNeill, 2010), the authors recommended refining the items for this subscale (McNeill et al.,
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1992). In this study, because no refining of these items was attempted, the results resembled the
original scale.
The Supervisory Style Inventory Supervisee Form Japanese version (SWAI-SE-JP)

As noted in Chapter 4, the SWAI-SE-JP has good reliability for each component. For
evidence regarding internal structure of the SWAI-SE-JP, two components were extracted:
Bond-Relation and Practical Task. This two components solution resembles the original study
(Efstation, et al., 1990) except for Item 10. In this study, all items were clearly loaded on either
component except Item 10, “I feel free to mention to my supervisor any troublesome feelings |
might have about him/her.” This item related more to the Bond-Relation than the Practical Task
component. This could indicate those Japanese supervisees’ who participated conceptualize Item
10 differed from the US American supervisees’ in the original study and felt that Item 10 best
belongs under Bond-Relation. However, when taking a closer look at the other items under
Bond-Relation, Item 10 seems to differ from the other items. All the other items refer to
supervisor’s behavior or supervisee’s feeling whereas Item 10 focusses on supervisee action.
This difference will be discussed in the cultural ramification section in detail.

The Supervisory Style Inventory Supervisee Form Japanese version (SSI-SE-JP)

As noted in Chapter 4, the SSI-SE-JP has good reliability for each component. For the
evidence regarding internal structure, three components were extracted: (a) Empowering
Practical Supporter, (b) Task Oriented Teacher, and (c) Reflection Facilitator. These finding are
similar to the original study in the US (Friedlander & Ward, 1984).

Additional evidence for the validity of SWAI-SE-JP and SSI-SE-JP
The weaker correlation between the score of Bond-Relation of SWAI-SE-JP and stronger

correlation with the score of Teacher of SSI-SE-JP offers support for the evidence regarding
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relationship with conceptually related constructs. However, unlike the result of original study
(Efstation, et al., 1990), there were moderate statistically significant correlations between the
Bond-Relation score and the score of all three components of SSI-SE-JP.

Main Analysis

As noted in Chapter 4, cross-scale analysis indicated an 8 components solution: (a)
Supervisory Task and Skill, (b) Mediator / Leader, (c) Work Alliance, (d) Self and Other
Awareness, (e) Master / Teacher, (f) Reliance, (g) Consultant, and (i) Counselor. In other words,
Japanese supervisees identified eight elements conceptualizing the nature of ideal supervision.
The order of extracted components and the z-score of components indicate that those Japanese
supervisees see Supervisory Task as the most important, and Mediator / Leader as second.

The Mediator / Leader component is the unique element that is different from the
hypothesized constructs of supervision in the US. This element consisted of items regarding a
certain style of supervision that is associated with specific tasks. For example, the higher loading
items are about supervisory style such as “facilitative” (SSI: item 27), “warm” (SSI: item 33),
“flexible” (SSI: item 16), “collaborative” (SSI: item 9). The task related items are about dealing
with supervisory dynamics such as Item 48, “Implement strategies that enhance the quality of a
supervisory relationship,” and Item 45, “Recognize possible dual relationship issues that may
arise within supervision,” of CCSES-SE-JP. Other task related items include dealing with such
supervisory dynamics in group setting as Item 54, “ Balance the needs of the group with the
individual needs of us during group supervision,” and Item 55 “Model appropriate responses to
affect presented in group supervision,” of CCSES-SE-JP. Based on these characteristics, this

component was labeled Mediator / Leader.
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These eight components could be grouped into four larger components: (a) Supervisory
Relationship, (b) Roles, (c) Tasks, and (d) Competency Development (See figure 2). Considering
the order of extracted components, these Japanese supervisees identified Roles as most important
and Task as second. This structure is different than the hypothesized nine element model and
contains a different component entirely. For example, Mediator and Leader fall under supervisor
roles. Only Work Alliance fell surprisingly under Supervisory Relationship. It was
hypothesized that the Supervisory Relationship would comprise both on an Emotional Bond and
a Practical Bond, both of which are needed for a strong work alliance. But for these Japanese
supervisees, items for Practical Bond merged into Master /Teacher. Also, the structure of
Supervisee’s Competency Development with two components, Self and Other Awareness and
Reliance, was different from the hypothesized structure. Cultural ramification may explain some
of these differences. Further study is needed to explore how Japanese supervisees envision these
components: (a) work alliance, (b) the role of Mediator and Leader, and (c) Competency

Development in Japanese supervision.

Supervision

Competency Supervisory
: Roles : :
Development Relationship

A =Self & Other Awareness C = Supervisory Task D =Mediator /Leader ~H = Work Alliance
B =Reliance E = Master / Teacher

F = Consultant

G = Counselor

Figure 6. Constructs of Supervision: Japanese Supervisees’ Perspective
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This eight component structure is similar to what Japanese supervisors think about the
clinical sensitivity of good supervisors (Sakai &Nunoshiba, 2014). In their research, good
supervisors were those who provided flexible supervision for supervisees who espoused any kind
of theoretical orientation and school of thought. The authors categorized flexible supervision
into eight themes by dialectical qualitative analysis based on discussion among seven clinical
psychology supervisors. For example, Competency Development was conceptualized as a
precondition of supervision. The authors identified supervisees’ needs for supervision as one of
the factors necessary to increase self and other awareness and facilitate the meaning making
process organically for both supervisors and supervisees in each supervision setting.

In their model, supervisor characteristics were conceptualized in two categories:
supervisor competency and supervisor humanity (Sakai & Nunoshiba, 2014). Supervisor
competency comprised three components: (a) education intention, (b) conceptualization, and (c)
sharing words and image. In terms of supervisor competency, education intention and
conceptualization resembled these Japanese supervisees’ expectations of Supervisor’s Tasks
(Sakai & Nunoshiba, 2014).

The contents of sharing words and images in Sakai and Nunoshiba’s study, resembled
what participants in this study fell under Work Alliance. Similarly, Sakai and Nunoshiba’s
indicator of what makes for a good supervisor, his or her humanity, best fits under this study’s
Mediator / Leader component. Supervisor humanity is defined as how self-aware and reflective
about how their worldview, belief in the human nature, and life development stage influence
their supervision. In addition, supervisor humanity addresses awareness of power dynamics
within self and others. Finally, in terms of supervisor humanity, Japanese supervisors are

congruent and genuine (Sakai & Nunoshiba, 2014). The characteristics of the Mediator / Leader
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factor as facilitative, warm, flexible, open, responsive, and sensitive in this study seems to be
quite similar, and describe the ideal reflective supervisor.

These similarities between the findings from this study and the conceptual model created
by Japanese supervisors (Sakai &Nunoshiba, 2014) indicate that both Japanese professionals and
supervisors envision a similar ideal clinical supervisor figure.

Cultural Ramification

The identified 8 components construct in this study was clearly different from the
hypothesized 9 factor constructs from the literature review. Culturally, there are items on all of
the Western-designed and adopted scales that may have been understood differently by the
Japanese participants.

Work Alliance

Item 10 of SWAI-SE-JP, “I feel free to mention to my supervisor any troublesome
feelings I might have about him/her,” did not contribute to any components in both the SWAI-
SE-JP and cross scale analysis. In the scale analysis, Item 10 contributed stronger to Bond-
Relation. The major difference between Item 10 and other items loading on Bond-Relation was
the Supervisee’s action. ltem 10 asks supervisees’ action whereas all other items asking about
the supervisor’s behavior or supervisee’s feeling. In other words, supervisees in Japan expect
supervisors as primary responsible person to build a rapport relationship, but do not expect to
initiate or express their thoughts and feelings toward their supervisor. The following Japanese
Confucius characteristics may explain this phenomenon.

Japanese Confucius Characteristics. Japanese Confucius characteristics have two

distinct ideas of virtue: Compassion and fidelity, and Obedience. Takashima (2009) addresses
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the idea of obedience as the dynamic of relationship and the idea of compassion and fidelity as
the appropriate approach to others in the relationship.

Compassion and fidelity. Takashima (2009) explained the idea of compassion as
mindfully interaction with warmth and fidelity as commitment to interact with others genuinely.
All of the items on Work Alliance describe supervisors’ behavior that describe these two
characteristics. Those Japanese supervisees might associate these characteristics with Work
Alliance.

Obedience. The Confucius idea of obedience is hierarchical and follows the direction
from senior or authority in a family without showing negative attitudes. This directionality
manifests in social and work relationships as well (Takashima, 2009). For example, in the work
place, a boss’s suggestion is to be taken as an expectation, not as something to consider as it
could be considered in the US. To ignore it is to be disrespectful, and reflects badly on oneself,
often to the determinant of one’s career and one’s upbringing. Those Japanese supervisees may
have considered Item 10 as challenging behavior and against the idea of obedience.

Mediator and Leader

Shiota and Ueda (2011) discussed the cultural characteristics of Japanese communication
in social work peer supervision. They identified that Japanese people see it to be more important
to “feel like to be understood” by others based on observing others’ response than to actually be
clearly understood. By contrast, counselors in the US work to build understanding by accurately
articulating and exchanging thoughts and emotions (Shiota & Ueda, 2011, p138). It is possible
then, Japanese communication style may have contributed the lower loading of Item 10 on Work

Alliance.
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Shiota and Ueda (2011) expressed concern about this communication style as one of the
major obstacles for clinical supervision in Japan. Because supervisees importantly see the bond
in a supervisory relation based on the very subjective assumption to “feel like to be understood,”
they may be reluctant to check whether they really understand each other in order to be
supportive in group supervision.

This cultural characteristic is also evident in the two component solution of SSI-SE-JP.
On SSI-SE-JP, Item 3, “concrete,” and Item 4, “explicit,” loaded on Empowering Supporter
stronger in the two component solution model, and then loaded on Task Oriented Teacher in the
three component solution. These two items also contributed to the component, Mediator /
Leader. These indicate that those supervisees expect the ideal supervisor to play a specific
assuring role that they gain understanding from both supervisor and other peers. And the z-score
mean of Mediator / Leader also indicates that this role is the most important as compared to other
roles.

This communication style expectation, that supervisors are to be the Mediator / Leader
while supervisees do not clearly articulate their feeling and thoughts, can also explained by
Amae. Amae is a motive to deny the separation from others and avoid pain of such the
separation (Doi, 1971). In a social relationship, Japanese people try to accomplish Amae by
internal locus of control whereas in the family or private relationship, they try to accomplish
Amae by external locus of control (Osako & Takahashi, 1994). For example, when they have a
family conflict, they tend to express anger, criticize or ignore their family members. On the
other hand, in the social and work setting, they tend to smooth the tension by pleasing others,
explaining situation in a roundabout way. In the clinical situation, the awareness of Amae has

significant meaning (Tamase & Aihara, 2005). Considering parallel process (Friedlander, 1989),
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Amae could happen within the clinical supervision relationship. For future research,
understanding the supervisees’ Amae in the supervision relationship would be meaningful.
Competency Development

Unlike the original 9 element structure, most of motivation items merged to Self and
Other Awareness. Reliance was left as one component. According to the Integrated
Developmental Model, Autonomy fluctuates at intermediate stage, but other two concepts are
correlates more clearly as their experience increase (Stoltenberg & McNeill, 2010). Therefore,
rather than cultural ramification, the analysis differentiated items of supervisee self-efficacy
based on the relationship with other criteria.

However, items regarding autonomy did not fall on dependency. Item 14 of the SLQ-R-
JP, “Although at times I really want advice / feedback from my supervisor, at other times I really
want to do things on my way,” and Item 17 of SLQ-R-JP, “Given my current state of
professional development, | believe | know when | need consultation from my supervisor and
when I don’t,” did not load strongly on any component. However, considering the degree of
autonomy, it should load on the dependency. Japanese supervisees attribute the idea of obedience
among Japanese supervisor as a taboo to become independent from their supervisor. Becoming
more independent may be seen as arrogant by others.

Limitations

The Trustworthiness and Reliability of Response

There are limitations inherent in any research design; this study is no exception.
Although the recruitment criteria was established to mitigate such a threat, there are certain
limitations on internal validity due to the research design. This exploratory study is descriptive

field research; research that is high in external validity but considerably limited in internal
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validity (Heppner, Wampold, & Kivlighan, 2008). Participants responded to requests forwarded
to them from authorities in Japanese clinical and educational institutions who had agreed to be a
part of this study. Although assured confidentiality, it is not possible to know how much peer
pressure or authority pressure, whether overtly, covertly, or even internalized affected
participation.

In Japan, both social and work hierarchy is important. Children are taught early on that
person with less privilege within a relationship yields to those who have more. This relates to
the Japanese Confucius characteristic of obedience as discussed above. This cultural privilege
includes age and gender, favoring the elderly and men. To attempt to culturally mitigate some of
these oppression dynamics ethically, participants were told their responses were anonymous.
However, the researcher could not verify whether those who chose to participate agreed upon
their own free will or felt compelled to do so.

Another limitation in a descriptive field research design speaks to the trustworthiness and
reliability of responses, yet in this study, social desirability was not considered. Social
desirability was not measured because these items would have increased the length of the survey
and could have contributed to research fatigue. There was an opportunity for participants to
provide feedback. About 30 % of on-line participants did so. Most of them supported the study
by lauding the meaningfulness of this research. Also, about 50 % of on-line participants
provided additional relevant opinions about what makes an ideal supervisor figure. For example,
the setting and price of supervision, competency in dual or multiple relationships, and openness
to other theoretical orientations were very concrete and specific to the context of clinical
supervision work. These responses supported the belief that study participants self-identified as

professional counselors who were interested in supervision. Yet, it is very difficult to assume
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what kind of intentionality and attitude participants had to this study and the researcher during
the research participation.
Two Different Devices of Data Collection Procedure

In this study, data were collected from both an online survey and a hard copy survey.
Combining data from these two different collection procedures would be considered data
contamination. Though, the level of contamination on data can be considered to be mitigated for
two reasons. The first reason is because the group responding to the hard copy survey was a part
of the target population. And the second reason is because there is research to support there are
no significant differences in the scale scores between online and hard copy surveys (Campos,
Zucoloto, Bonafé, Jordani, & Maroco, 2011; Dodu & Winter, 2014; Hirai, Vernon, Clum, &
Skidmore, 2011). Moreover, the procedure of distribution and collection of online and hard copy
surveys was consistent to the research design. It kept as anonymous; there was no limitation in
time to complete; and the researcher never met the participants. However, as social desirability
in these two surveys was not measured, there is still some possibility of data contamination.
Limitation of Preliminary Analyses

The CCSES-SE-JP may lack strong evidence for validity regarding conceptually related
constructs. The items of CCSES-SE-JP measure the ideal supervisor from the supervisees’ point
of view. Unlike the CCSES, the Psychotherapy Supervisor Development Questionnaire (PSDS)
is difficult to change the description into a supervisee version because it was developed to
measure the Supervisors’ perception of their development. Therefore, this study had limitation
in gathering evidence of validity.

The evidence for validity of SWAI-SE-JP regarding relationship with criteria should be

obtained by the correlation with components of the SWAI-Supervisor form ideally. However,
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because the number of supervisors in Japan is limited, accessibility to this population and their
supervisees at the same time is difficult. Further research might require more resources in terms
of time and funds.

Limitation of Sample Size

Exploratory Factor Analysis (EFA) was conducted to measure evidence on internal
structure of all scales validity and to explore the internal structure across the four scales. The
average of communalities for each analysis ranged from .494 to .553. Each scale in this study
loaded on a small number of components with more than six or seven indicators. Considering
the possibility of the high overdetermination of components, the required sample size should be
over 100 to achieve a good recovery of population factors (MacCallum, Widaman, Zhang, &
Hong, 1999). Therefore, for measuring the evidence regarding the internal structure for all
scales in this study, the sample size is reasonable enough.

The cross-scale analysis loaded eight components which I considered more than a “small
number of factors” (MacCallum, Widaman, Zhang, & Hong, 1999, p 96). Only three items
loaded on Component 8, Counselor. Based on these evidences, it is difficult to determine
whether a good recovery of population factors is achieved. Therefore, in order to achieve better
recovery of the cross-scale component solution, sample sizes of “well over 500” would be
recommended for future research (MacCallum, Widaman, Zhang, & Hong, 1999, p.96).

Due to the small sample size in this research, Principal Component Analysis (PCA) was
conducted rather than the Principal Axis Factoring (PAF). The PAF analysis identifies the
factor, which is unique from other factors, based on the covariance of each item (Mulaik, 2009).

Therefore, PAF analysis should be more suitable to obtain evidence regarding internal structure
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for validity. In order to test the consistency of a model, future research will have to include both
PAF and confirmatory factor analysis.

The response rate. Low response rate is another limitation in this study. This might
have occurred for any of the following issues: (a) recruitment procedure, (b) familiarity of
clinical supervision, (c) clarity of items, (d) length of survey and (e) technical issues. The first
two points could explain why many people did not participate in this research. The second three
points could help explain the proportion of completed responses. These limitations were mainly
analyzed based on the participants’ feedback to this research. | will clarify my reasoning below.

Recruitment procedure. The researcher contacted each organization, institute and office,
where counseling professionals work in Japan. This came to 674 contacts. The solicitation e-
mail included the reason why they were chosen and stated the research target population as
counseling professionals in Japan. However, this statement was written in full sentences. Also,
the advertisement / solicitations were similar. It was supposed that the full sentences and writing
in a letter format would be considered more warm and polite. Feedback, though limited, was
confusing. Three participants commented that the request was very warm, polite, and
professional while two participants suggested that clearer bullet points of target population and
practical statement would be friendlier and more likely to attract. In order to increase the
response rate, more careful and culturally appropriate approach and description of solicitation
and advertisement to potential participants will be required in future research.

Familiarity with clinical supervision. Some professionals are reluctant to receive
supervision because of unfamiliarity or negative prior experiences. It is hard for counseling
professionals to imagine what supervision is because there is no clear definition in Japan (Hiraki,

2012; Kaito, 2014).
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Shiota (2013) addressed the issue of the hierarchical nature in the clinical supervision of
social work. Supervisors, she maintained, need to be mindful of potential abuse resulting from
inherent power differentials in the relationship, separating, wherever possible, administrative and
clinical supervision duties. Indeed, Shiota reported that some supervisors provide suggestion and
order based on administrative reason rather than on considering the development and
empowerment of supervisees. This may have happened to many Japanese supervisees already
such that there may not be much recognition of the difference between the clinical supervision
and administrative supervision. In such a power dynamic, in addition to the Confucius idea,
supervisees have to take a risk in mentioning troublesome feelings toward supervisor.

Three professionals reported that they did not want to participate in this research because
they did not know about clinical supervision at all. Other participants reported that they were
reluctant to take this survey because they doubted the effectiveness of supervision due to their
previous negative experiences.

This power differential could be evident in a way to call supervisors. In general,
counselors and clinical psychologist are called “Sensei” by their clients and they call each other
“Sensei.” This lead to the statement of “Kanpeki Sensei” or “Perfect Sensei” as an introductory
statement in the study, which may have implied more power differential than hoped for. In fact,
some counseling professionals do not prefer to be called “Sensei” because they try to mitigate
unnecessary power differential. Therefore, those supervisees may have had a reaction towards
the words used to describe the ideal supervisor (Kanpeki Sensei) which discouraged them from
continuing participation.

Clarity of items. Items were translated from instruments designed to measure constructs

of supervision in the US. Unfamiliarity with specific translated terminology and sentence
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construction may have been a factor. The most frequent feedback provided in the last descriptive
section was focused on the overall awkwardness in Japanese that may be due to the translation.
For example, Item 21 of SLQ-R-JP, “I believe I know my strengths and weaknesses as a
counselor sufficiently well to understand my professional potential and limitations,” was one
specific reported item that seems to confuse participants. It is my assumption that although the
first part, “ I know my strengths and weakness as a counselor sufficiently,” and the second part,
“to understand my professional potential and limitations,” are very clear; the relationship
between these two parts are not clear together, may be too long, and may be answered separately.

Another bit of feedback pointed to some jargon such as “process,” in Item 60, “integrate
an understanding of supervisees’ learning styles into the group supervision process.” On the
other hand, some other participants appreciated that there were group process items in the
survey. This indicates that there is no a unified word or jargon describing the “process” for
Japanese counseling professionals. A qualitative study could be quite interesting for future
research.

Other participants stated items on multicultural issues are not relevant to their work and
they struggled to understand why these were included. In Japan, there are many multicultural
issues regarding classism such as burakumin (Duval, 1994; Hino, 2002), ethnic diversity and
complexity of their identity such as kikokushijo (Fry, 2007; Uematsu, 2008), international
marriage and multiethnic children (Suzuki, 1998), and gender identity (Horie, 2010; Komiya,
2015; Nakanishi & Hori, 1997). Qualitative studies regarding multicultural sensitivity and
familiarity of the use of term “multi-culture” and/or “cross-culture” among Japanese counseling

professionals would be very interesting topics for future research.
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Other issues were the grammatical inconsistency and an unclear introductory question
statement. There were inconsistencies with the tense, direct style vs. distal style (-desu and -
masu). The direct style is a short ending tense which is more concise. The distal style is a more
polite tense. This may have led participants to be confused about the level of significance of the
item between these different styles. Perhaps they might presume the sections with more direct
language were more important that the others.

The length of survey. This survey contained 150 items. The estimated time was 30
minutes to complete. However, several participants reported that the survey was very long. In
addition to the issue with clarity, fatigue due to participating this survey would be also another
factor that could discourage study completion.

Technical Issue. One participant reported that there was a technical issue on the survey
online. When the participant tried to go back to the previous page, the error made the participant
to start the survey over. This issue is assumed to have happened to other participants who did
not inform the researcher. Therefore, within those who decided to take the survey, more
participants might have completed the survey had there been no technical issue.

Clinical and Training Implication

The findings of this study indicate the following three beneficial implications for the
counseling profession: (a) quality assurance of clinical service, (b) supervisee benefit, and (c)
supervisor training.

Quality Assurance of Clinical Service

The correlations among the components, the number of years receiving supervision, and
the number of years receiving supervision, indicate the benefit of receiving supervision. The
number of years in profession was correlated negatively and significantly with Reliance, but not

significantly correlated with Self and Other Awareness. These indicate that more experienced
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professionals may become more independent. However, it does not necessarily mean that they

have high self-efficacy on their counseling competency. In fact, the mean of the z-score of Self
and Other Awareness was negative and suggests otherwise they had to be independent without

receiving sufficient support to increase their self-efficacy.

On the other hand, the years in supervision experience was significantly and positively
correlated with Self and Other Awareness and significantly and negatively correlated with
Reliance. Though these correlation coefficients were not strong, this indicates that the
participants with more experience in supervision are more independent and have higher self-
efficacy.

As clinical supervisions can strengthen supervisors’ self- efficacy, it will be also helpful
to increase supervisees’ competency through evaluative relationship. The use of terms like
“multi-culture” and/or “cross-culture” are not familiar to Some Japanese supervisees. Identifying
multicultural sensitivity as a part of counseling competency and implementing training, and
formative and summative evaluation through supervision will assure a higher and more
consistent quality of counseling service for clients.

Implications for Supervisee Benefit

Also, this research indicates what kind of supervision would be ideal for Japanese
counseling supervisees. The highest mean score of the cross scale analysis was Supervisory
Task and Skill. This indicates that these supervisees’ saw it was the most important piece of
clinical supervision. This component describes a very concrete and specific behavior or task that
supervisors perform in supervision. An organized concept from the characteristics of
Supervisory Task and Skill would be helpful for supervisees to have concrete vision of what

supervision can do for counseling professionals.
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The second highest mean score of the components was Mediator / Leader. Leader /
Mediator is a different type of role from the US model such as the discrimination model (Bernard
& Goodyear, 2009), though it is similar to the humanity of good supervisor (Sakai & Nunoshiba,
2014). This unique role would be the key figure to explain the Japanese supervisees’ dilemma of
becoming competent or being obedient to the clinical supervisor.

As mentioned in the previous section, more competent counseling professionals tend to
be more independent. Amae and internal locus of control can be an obstacle to becoming
independent. It may increase more confusion to supervisees when they have contradicting
multiple clinical supervisors. However, obedience is one of the virtues for Japanese based on the
Confucius idea. Therefore, this obedience produces more complex dilemma to become a
competent counseling professionals. Organizing the concept of this role and establishing a
guideline for the counseling clinical supervisors would reduce such the supervisees’ the dilemma
and become more competent in their practice as defined by Western thought.

Implications for Supervisor Training

These findings can also be applied to supervisor training. Organizing the identified elements
would be helpful to become a competent clinical supervisor. Organizing the Task and Skill
would be helpful for supervisees to have concrete vision of what supervision can do for
counseling professionals. And, the characteristics of the Mediator / Leader may provide a
reflection of their supervisory style and their own human nature.

Particularly, the competency development and supervisory relationship implies
significant factors to consider the Japanese clinical supervision. For example, understanding the
relationship between competency development model, such as the integrative developmental

model (IDM: Stoltenberg & McNeill, 2010) and the concept of Amae and obedience might
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reveal a potential obstacle in empowering Japanese supervisees. If a clinical supervisor
emphasizes to become more independent too much and disregards the Amae from supervisees
from very early stage of supervisory relationship, supervisees’ self-efficacy and competence
would not effectively grow. On the other hand, if a clinical supervisor disregards supervisees to
become independent and expect to obedience through a whole process of supervision, the
supervisee would also not effectively grow. Understanding the dynamic of Amae and obedience
in the development of supervisory relationship will implies the ideal characteristics of humanity
to become a competent clinical supervisor.

The identified structure implies the basic conceptual framework for training guidelines
for supervisors. Exploring each component in detail would identify what would be the criteria to
become an effective supervisor. The establishment of systematic evaluation and competency
criteria on supervisors’ performance would be also beneficial to mitigate supervisees’ dilemma
and empower their clinical competency.

Recommendation for Future Research
Revision and Replication of this Research

As mentioned in the limitations section, the increase of the sample size would reveal
clearer structure model for cross scale analysis. This research was exploratory and should be
considered as a pilot study. In order to increase the clarity of item and content validity, further
revision on items is required. For example, some long and confusing item statement such as
Item 21 of SLQ-R-JP may be required to be revised to sound natural and appropriate in Japanese.

Also, double barreled questions may be needed to split into multiple questions. For
example, the SLQ-R Item 17 did not load on any component for the Main analysis. This

indicates some cultural ramification; however, it also can be explained due to the complexity of
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the item constructs. Item 17, “Given my current state of professional development, | believe |
know when I need consultation from my supervisor and when I don’t,” can be split into two
items asking “I know when I need consultation from my supervisor,” and “I know when I don’t
need consultation from my supervisor.” This may offer more clarity regarding ones’ autonomy as
well as the relationship between obedience and autonomy.

Also, the inconsistency with verb tenses should be standardized. And the clarity of the
subject in the items, my supervisor vs Kanpeki Sensei, will be necessary to revise. These items
should be included because it brings more realistic situation for clinical supervision. After the
revision of the survey, future research may be required to repeat with a larger sample size to
confirm the model. In addition, this research focused more with supervisors’ quality. This
indicates that future research can explore the ideal supervision setting such as contracts and fee
process.

Exploring issues in Japanese Counseling Professionals Competency

Each adopted scale in this research had sufficient evidence for its validity and reliability.
However, the cross scale analysis revealed another structure from the hypothesized one.
Therefore, rather than adopting a scale and utilizing as is, future research should focus on scale
construction for each element that measures the nature of Japanese counseling profession and
clinical supervision.

In order to do that, further research should explore the familiarity with a jargon in this
research and alternative words that describe the same concepts. For example, the word “process”
is commonly used in group work in the US. This leads to two questions. The first question is
how many Japanese counseling professionals are familiar with group work and how many of

them could be considered experts. The second question is how many Japanese counseling
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professionals are familiar with professional jargons like “process,” and how they utilize the
concept in group work with or without using this jargon.

Another future research recommendation is regarding multicultural competency among
Japanese counseling professionals. In this topic, two questions need to be explored. The first
question is the familiarity of the use of term “multi-culture” and/or “cross-culture” among
Japanese counseling professionals. The second question is how Japanese counseling
professionals utilize multicultural sensitivity in their practice with or without using this term.

In addition, further study should explore the level of Japanese supervisors’ understanding
of these topics. As competent clinical supervisors, understanding these topics is essential in
order to train and empower supervisees’ competency.

Research for establishing measurement for supervisors’ competency

This research focused on the supervisees’ point of view. The findings of identified and
confirmed structure and model from cross scale analysis can be re-evaluated with the model from
supervisors’ perspective (Sakai & Nunoshiba, 2014). Therefore, further research on these
identified aspects and elements of supervision will inform specific criteria to measure
supervisors’ competency.

Supervisory Relationship. For example, the Confucian ideas of compassion and
obedience will need to be explored within the unique supervisory relationship and power
difference in Japan. Further qualitative research should explore how these two concepts look in
Japanese clinical supervision.

Competency Development. The concept of Amae and obedience indicates the dilemma
between being independent as becoming more competent and being obedient in Japanese

supervisees. Therefore, another recommendation for future research is to explore how Japanese
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supervisees interact and approach clinical supervisors in terms of the level of dependency. These
researches will indicate the essential interpersonal sensitivity of the clinical supervisors toward
Japanese supervisees.

Also, identifying the criteria of counseling competency would be significant in order to
enhance sound ethical counseling service for clients. A qualitative study regarding familiarity of
the use of term “multi-culture” and/or “cross-culture” among Japanese counseling professional
and their training experience for multicultural sensitivity would be a very interesting topic for the
future research.

Role of supervisor. Leader /Mediator is a unique role expected by Japanese supervisees
and would be the key figure to provide culturally appropriate, sound ethical and effective clinical
supervision. A qualitative research exploring what the supervisors’ role of Leader / Mediator
looks like in clinical supervision in Japan is highly recommended to establish a standard for
Japanese supervisors’ training.

The concept of Amae may explain those Japanese supervisees’ expectation toward
supervisors’ communication style. However, the concept of Amae is based on psychoanalytic
theory (Doi, 1979; Osako & Takahashi, 1994) which is culturally Western derived. Therefore,
further research should include Japanese cultural communication style, such as Aimai, Iki,
Haimi, and so on.

Conclusion

The preliminary analysis indicates that each aspect of the U.S. clinical supervision
models might be adoptable to Japanese counseling professionals. Yet the small sample size does
not confirm the conceptual framework of the ideal clinical supervisor for Japanese counseling

professionals, the main analysis indicated an alternative culturally appropriate conceptual
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framework. From those Japanese supervisees’ point of view, the ideal supervisor figure
manifests a role, particularly characterized as Mediator / Leader, to enhance supervisees’
counselor development by demonstrating supervisory tasks such as identifying the supervisees’
learning needs and structuring supervision to monitor and evaluate supervisees’ performance.
This is an area on which to tread lightly. Instead of “importing” a Western
conceptualization of clinical supervision, the counseling profession in Japan will need to
determine how it wishes to define clinical supervision and/or it wishes to alter a Western concept
to best fit Japan and Japanese. Japan has a long history of studying other cultures, importing an
idea, and making it uniquely Japanese. For example, Chinese characters, even, Confucian
philosophy are all originated from other cultures or countries. Further research embracing
Japanese cultural characteristics and sound ethical manner in the professional counseling and

supervisory relationship would enrich the clinical supervision in Japan.
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Appendix A
E-mail Solicitation (Organization version)
From: Makoto Miyoshi
Subject: Research Request

Dear

This is Makoto, a graduate student of Counselor Education program in the Counseling,
Quantitative Method, and Special Education Department at Southern Illinois University-
Carbondale in the US. | am contacting to you because your association has been identified as an
organization that has contributed tremendously to Japanese counseling and related helping
professions.

FLE, BEAY 2 A RFERFRH T Y 0 - EiVE - BSRREFR D 7 v T —HE
FROZHEERHLET, BRSSP EIRICB T2 AU v o7 R OBEEICB W T
ZREEMRAE SN TEELHEMMEgE VWS 2 & T, JHEKEZEL FIFE L,

As a part of the dissertation, I am conducting a research to explore how Japanese counseling and
related helping professionals envision the ideal clinical supervisor figure. | would like voice of
members from your organization to be heard by participating in my research study. Could you
please forward the following description to members in your organization?

WO —BE LT, BRDOD T ov ) oV ROBEE L EOHEMERED X HIC
FRARA 72 R 2 — 28— R P— g 2N TV DD ONWT T U7y — il L TBY ., £
Febh, BEMSORED CEREZ AR ST THE - EWET, (XELT
X, TRROBEELZEHSORBICBMLETAT 2V TL L 9N ?

If you agree with distribution of the announcement of this research, please reply an e-mail
indicating your agreement. There will be no future e-mail if you request the opt-out message to
remove yourself from any future mailings. However, if you do not return the opt-out message,
you will be contacted again during the next 3 weeks.

H L, RIFFEOEME L TCWEET 5881 . TOEEA—LVICTIREL SN, £
7. 3R, BN BEVWOA—LEZBEYVW-LET, L. TARETLEDL,
HEOEMIBELEFTADOTIT —HIZE 0,

Thank you for taking the time to assist me in this research.
AR WTeleE, £, BERBRHAZBHEVWESA#E) 23V ET,
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Makoto Miyoshi, MSEd, NCC

jupita@siu.edu

Counselor Education and Supervision

Counseling, Quantitative Method, and Special Education Department
Southern Illinois University Carbondale

This project has been reviewed and approved by the SIUC Human Subjects Committee.
Questions concerning your rights as a participant in this research may be addressed to the
Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu

Zovavel NI AV A KRF a—~< TV NRESICK o THHE,
EKRENFE LZ, &R-0WEE L L TOEAMIZOWTZEMAZ S WE LS, TRt
A~ THHE S T 0,

Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu

Dear Counseling and related helping professionals

This is Makoto, a graduate student of Counselor Education program in the Counseling,
Quantitative Method, and Special Education department at Southern Illinois University-
Carbondale in the US. | am currently conducting my doctoral dissertation research regarding the
elements of the clinical supervision: exporting the concept to Japan.

X, AU A RFEREBE T o) 7 - EEE - BB T T —8E
FROZHEERLET, AT, BE, [BRA——bVaroxzlb A b AR
~] BEMICHEEIIEZIT>TBY £, ZOBEHFFEO—RE LT, ZAnbBRED
THT U= NI, BROD 7 Y 7R OB LR OFMEN Eo X5 ICHE
HI7RERIR A — R =3 F— (G ZfAN TN D IO W THET 720D L DT,

Due to the implementation of the Konin-shinrishi act, there will be a lot of opportunities for
psychological professionals with various training background to work together. The purpose of
enclosed survey is to explore how Japanese counseling and related helping professionals
envisions the ideal clinical supervisor figure. You are selected to participate in this study because
this research focuses on counseling and related helping professionals in Japan. And | would like
your voice to be heard by participating in my research study.
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HARENZ W CTARLERRIVERMATIC £ 0 2R 72 IR % B - 72 DB R o0 B
Ry, BET 2558 L HE THEFT 57 SADEEN T T 2 BbivE T,
ZOT U= RNE AUt TR IEROBEMZEN EO X D B RO IR A
— NN P —BENTVDEPHETHHDOTT, 22T, BAROIT Y VI K
OEEOEIOHAZF L LT, BHDRIEOTEREZG - kAL P E L,

The survey will take about 20 minutes to complete. All your responses will be kept confidential
within reasonable limits. Only people directly involved with this project will have access to the
surveys.

ZOT U —MHEIX, BEEF2031EENINBE L LD FET, HART-ORMIETD
FIEITT _RTHE Lo TEY 9, AR a7 MIEE DD TNDH L D72
T, T —Z~DT IV EATEAZ L Lo THBY 1,

Please click the link below, and complete the questionnaire form. You can withdraw at any point
without any penalty.

FROVL 7 %27 vy LTHEE, 7or— hOSRAZBEOV LET, KB
EETTOT, VOTHHFIELTHNTHIETT, £72, 07— FORANET
LB 0s, ZORRICHR LTV FEHLET,

HTTP://LINK+LINK+LINK

If you have any questions about this study, please feel free to contact me, or my supervising
professor, Dr. Kimberly K. Asner-Self, Counseling, Quantitative Method, and Special Education
Department, SIUC, Carbondale, IL 62901-4618. kasner@siu.edu

H L., KFERICONWTIENR TS NE LS, FA, HLLIT, 487 RS HF—Th
% Asner-Self %12 ZHKE < 72 &0,

Dr. Kimberly K. Asner-Self, Counseling, Quantitative Method, and Special Education
Department, SIUC, Carbondale, IL 62901-4618. kasner@siu.edu

Thank you for taking the time to assist me in this research.
AR HWTeleE, £, BERBRHAZBHEVESA#ES 2V ET,

Makoto Miyoshi, MSEd, NCC

jupita@siu.edu

Counselor Education and Supervision

Counseling, Quantitative Method, and Special Education Department
Southern Illinois University Carbondale
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Zovavel NI AV A KRF a—~< T U7 NRESICK o THHE,
KREINE LTz, HRl-oWBrE L L TOMICOWTIERAZ S WELEZL, Tid
A~ THHE S T 0,

Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu

This project has been reviewed and approved by the SIUC Human Subjects Committee.
Questions concerning your rights as a participant in this research may be addressed to the
Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu
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APPENDIX B
E-mail Solicitation (Individuals version)
From: Makoto Miyoshi
Subject: Research Request

Dear

This is Makoto, a graduate student of Counselor Education program in Counseling, Quantitative
Method, and Special Education Department at Southern Illinois University-Carbondale in the
US. | am contacting to you to hear your idea because you have contributed tremendously to
Japanese counseling and related helping professions.

T, A Y A RFERFRD o) o7 BEE - BB E R T v —HE
FROZHELHLET, B bERCBITLI DY ) o7 ROBEREIZB T
ZRELBEMRE SN TEBONARADTERZBH Y 12, THEEZEL RIFE Lz,

Due to the implementation of the Konin-shinrishi act, there will be a lot of opportunities for
psychological professionals with various training background to work together. As a part of the
dissertation, | am conducting a research to explore how Japanese counseling and related helping
professionals envision the ideal clinical supervisor figure.

HARENZ W CTARDERIVERMATIC £ 0 2R 72 JIEAY 52 1 o 7o DB SR Tk oo B2
I, WET2EMSE L BB TRHEFET 57 SADOEEN T TS 2BbitET,
Fo0, BEEO—ERE LT, BROA T &) V7 ROBE LRI OFMFE N &
D & HITEREP IR ERIR A — X=X PG Z AN TN DI HDWNTT 7 — AL T
B £,

The survey will take about 20 minutes to complete. All your responses will be kept confidential
within reasonable limits. Only people directly involved with this project will have access to the
surveys.

ZOT U= REIE. BEXZF2051FEDMmBZE LN FET, HRT-ORMIETD
FEITT R THEE L > TRV £, ARV =7 MIEEINDS TS HEDTE
I, T —HZ~DT VB RATELZ Lo TEBY £7,

Please click the link below, and complete the questionnaire form. You can withdraw at any point
without any penalty.
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TV 7 %7 )y 7 LTHE, 707 MO IZRAZBEWWEZLET, AR
EEIZTTOT, WHOTOHIELTHEWTHEETT, 72, 207 7 — FDOFRANTE
TLESGEDHR, ZOMEICER L THEW-ZFHEEHLE T,

HTTP://LINK+LINK+LINK

Also, could you spread this research solicitation to members in your organization or your
workplace?

Fo, BAEOHBEINTELND MG D 2126 Z OMIEKEIZ DWW CTHI B HTE
JF7Z2WTLEoMm?

There will be no future e-mail if you request the opt-out message to remove from any future
mailings. However, if you do not return the opt-out message, you will be contacted again during
the next 3 weeks.

WML, HO, BEVWOA—LEZBEYW-LET, bL, TARETLEZL, BE
DOEFIBLEFADO T —HTZE W,

Thank you for taking the time to assist me in this research.
AT ZB e lZE, -, BEABHFHZBHEWEES AEES TSV ET,

Makoto Miyoshi, MSEd, NCC

jupita@siu.edu

Counselor Education and Supervision

Counseling, Quantitative Method, and Special Education Department
Southern Illinois University Carbondale

This project has been reviewed and approved by the SIUC Human Subjects Committee.
Questions concerning your rights as a participant in this research may be addressed to the
Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu

Io7uV=y NI WA Y S ARFE a—v P T Ve N ERRIC L o TR
KBSNE LIz, HRT-OWRE L L TOHRICOVWTIHEMA IS VE LD, T
A~ THEHE S TES 0,

Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, IL
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu
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Appendix C
Informed Consent

My name is Makoto Miyoshi. | am a graduate student of Counselor Education program in
Counseling, Quantitative Method, and Special Education Department at Southern Illinois
University-Carbondale.

T, BA Y A RERF R o) o7 - ERE - BRBEFRI T T —HE
FROZHFRELEPLET,

Due to the implementation of the Konin-shinrishi act, there will be a lot of opportunities for
psychological professionals with various training background to work together. As a part of the
dissertation, | am conducting a research to explore how Japanese counseling and related helping
professionals envision the ideal clinical supervisor figure. You are selected to participate in this
study because this research focuses on counseling and related helping professionals in Japan.

HAENZ BV TARROBERIARATIC &V ZHE AR AT 5 & 7 o 7o D BESCER I o FE
B, BHET 2EME L THEERT LI SADEEPE TS 28 EEbh
£9, TIT, BHROA 2 7 RUOBEEOEYOFMF L LT, BHbARTLOT
BRZGV A CET, ARIL. BAROBIEDEERA — /="M P — g LT L
IRLONERERTHZEEAMELTEY £,

The survey includes questions about your perception as a supervisee and your envisioning figure
of your ideal clinical supervisor. Your answer will be reflected as an informative indication for
future clinical supervision and clinical supervisor training.

ZOT U — L, BRTEDARA—IIR— R D=L L TCORECH I 7= OB D ERIR A —
N R P—BIZONWTEBBETH5LOTT, blomZiL, ARRERMRE L TAH%
DEFR A — /=¥ g > LR A — /3= 3 P —FIlIC e S v E T,

Participation is voluntary. You can withdraw at any time without any penalty. If you choose to
participate in the study, it would take approximately 20 minutes of your time. You will be asked
to follow the direction to answer 150 items.

KAFFE~DZINE, FEETT, b L. RN, BRI 55E6. BXZ 20
FEEPNDLZLERVET, ZOANDBHBEIND IS0 HFIZBEASTZSVY,

All your responses will be kept confidential within reasonable limits. Only people directly
involved with this project will have access to the surveys. Your personal information such as
name and contact information will not be asked in this survey.
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BT DORFETORZITT R TEE L 2> TEBY £4, Aoy =7 MIEFE)
MO TNDA DTN, e T —H~DT VB ATELHZ o TEBYET, F
7oy BT DRARCHE T EOAE®RIZ. BREX LEFA,

Please click the link below, and complete the questionnaire form. The participation in this
research is voluntary; therefore, you can withdraw at any point without any penalty.

COWMBICRIELCWEEEXELEL, PitOR~%E2Z7 UV v 7 LTCHE, 7075 — DR AEE
FEWNWZ LET, AFERIHMEREIZTTOT, WOTHHIELTHEWTHERE T,

If you have any questions about the study, please feel free to contact me, or my supervising
professor, Dr. Kimberly K. Asner-Self, Counseling, Quantitative Method, and Special Education
Department, SIUC, Carbondale, IL 62901-4618. Phone 1+(618)-453-2311.

H L. AFERICONWTTEMNRTSWE LS, BA, BHLIE, 47 RS F—Th
% Asner-Self %12 ZHKE < 72 &0,

Thank you for taking the time to assist me in this research.
AR T2 E, £, BERBRHZBHEVWESAEES T3V Ed,

Makoto Miyoshi, MSEd, NCC

jupita@siu.edu

Counselor Education and Supervision

Counseling, Quantitative Method, and Special Education Department
Southern Illinois University Carbondale

Kimberly K. Asner Self, Ed.D

Counselor Education and Supervision

Counseling, Quantitative Method, and Special Education Department
Southern Illinois University Carbondale

Zo7uvel M, AV A RFta—~ T V27 FREASIT L - THHE,
KRINE LTz, HeloOWBrE L L TOMMIZOWTIEMAZ S WELEL, Tid
AN THHE S T 0,

This project has been reviewed and approved by the SIUC Human Subjects Committee.
Questions concerning your rights as a participant in this research may be addressed to the
Committee Chairperson, Office of Sponsored Projects Administration, SIUC, Carbondale, 1L
62901-4709. Phone (618) 453-4533. E-mail: siuhsc@siu.edu
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Appendix D

Survey Items English Version
Demographic items:
Please answer the following items:
Age
Gender
Years in profession
Specialty (ex: school counseling, private practice, career, etc.)
Number of supervisor

Amount of supervision experience as supervisee

Hypothetically, you are about to work with new, ideal counseling clinical supervisor,
Kanpeki-Seinsei [Mr./Ms. Perfect]. Please describe what the supervision with him or her
would look like. Please rate following items as following direction.

Each of the items listed below is related to a task performed in counselor supervision. Please rate
by choosing the number that reflects how your ideal supervisor would do. Please answer every
guestion, regardless of whether you have actually witnessed the corresponding activity.

Not atall Sometimes always
1 2 3 456 7 8 9 10
1. Assist me to make appropriate referrals when

necessary

2. Select supervision interventions congruent with the
model/theory being used

3.  Assist me in description and documentation of
client change

4. Explore supervisor-supervisee boundary issues with
me



5. Demonstrate for me who has a different world view
from him/her-self

6. Present procedures for assessing and reporting an
occurrence of child abuse

7. Describe the strength and limitations of the various
supervision modalities (e.g., self-report, live observation,
audiotape review)

8.  Establish a system for monitoring a my
management of cases

9. Demonstrate knowledge of various counseling
theories, systems, and their related methods

10. Assist me to develop working hypotheses about my
clients

11. Listen carefully to concerns presented by me

12. Assist me to include relevant cultural variables in
case conceptualization

13. Model effective decision-making when faced with
ethical and legal dilemmas

14. Solicit critical feedback on his or her work as a
supervisor from either supervisor's peers or an evaluator

15. Write detailed supervision case notes when required

16. Understand key research on counselor development
and developmental models as they pertain to supervision

17. Assist me to develop a strategy to address client
resistance

18. Encourage me to share my negative feelings about
supervision without becoming defensive

19. Assess my multicultural competencies

10

10

10

10

10

10

10

10

10

10

10

10

10

10

10
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20. Identify key ethical and legal issues surrounding
client confidentiality

21. Provide critical feedback to me when | challenge
his/her authority as a supervisor

22. Structure supervision around a supervisee’s learning
goals

23. Understand appropriate supervisor functions of
teacher, counselor, and consultant

24. |dentify my traits that may interfere with the ability
to appropriately respond to the clients

25. Discuss with me supervisor's own role and behaviors
within a problematic supervisory relationship

26. Facilitate a supervisee’s cultural awareness

27. Describe the legal liabilities involved in counseling
minors

28. Write a through summative evaluation, indicating
supervisee strengths and weakness

29. Establish a plan to safeguard a my due process
within supervision

30. Identify the learning needs of mine relevant to my
development as a counselor

31. Help me assess the compatibility between his/her in-
session behaviors and espoused theoretical orientation

32. Recognize and respond to potentially conflictual
areas in a way that strengthens the supervisory
relationship

33. Address my race or ethnic identity as a counseling
process variable

34. Conduct supervision in strict accordance to the
ethical standards governing my profession

10

10

10

10

10

10

10

10

10

10

10

10

10

10

10
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35. Guide a supervisee through the self-evaluation
process

36. Employ interventions appropriate to a supervisee’s
learning needs

37. Model strategies that may enhance my case
conceptualization skills

38. Address parallel processes as they arise within a
supervisory relationship

39. Address sexual orientation as a counseling process
variable

40. Articulate to me the ethical standards regarding
client welfare

41. Receive my critical feedback on performance as a
supervisor without becoming defensive or angry

42. State a rationale for choosing a supervision
intervention based on theory, client/counselor dynamics,
and/or setting

43. Use role playing to facilitate my skill development

44. Appear competent in interactions with me

45. Recognize possible dual relationship issues that may
arise within supervision

46. Assign and provide a rationale for grades based on
demonstrated counseling competence

47. Assist me to deal with termination issues

48. Implement strategies that enhance the quality of a
supervisory relationship

49. Openly address the influence of gender on
supervision when | am the opposite gender

10

10

10

10

10

10

10

10

10

10

10

10

10

10

10
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50. Communicate due process procedures to me if | am
unhappy with the supervision that the supervisor have
provided

51. Appropriately attend to a my emotional responses
when conducting an evaluation

52. Demonstrate respect for various learning styles and
personal characteristics within supervision

53. Facilitate case discussion during group supervision

54. Balance the needs of the group with the individual
needs of us during group supervision

55. Model appropriate responses to affect presented in
group supervision

56. Structure group exercises that will maximize our
learning in the group supervision context

57. ldentify key group process variables that may
negatively influence learning among members in a group
supervision context

58. Facilitate vicarious learning within the group
supervision context

59. Offer adequate support to all members of a group
during group supervision

60. Integrate an understanding of supervisees’ learning
styles into the group supervision process

10

10

10

10

10

10

10

10

10

10

10
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Please answer the items that follow in terms of your own behavior. Please rate them how you would
perform if you have the ideal supervision with your ideal supervisor. In responding to those items,
use the following scale:

Most
Half of
Some- the the
Never Rarely times Time Often Time Always
1 2 3 4 5 6 7
1. |feel genuinely relaxed and
comfortable in my counseling / therapy 1 2 3 4 5 6 7

sessions.

2. lam able to critique counseling tapes
and gain insights within minimum help 1 2 3 4 5 6 7
from my supervisor.

3. lam able to be spontaneous in

counseling / therapy, yet my behavior is 1 2 3 4 5 6 7
relevant.

4. |lack self-confidence in establishing

counseling relationship with diverse client 1 2 3 4 5 6 7
types.

5. lam able to apply a consistent

personalized rationale of human behavior 1 2 3 4 5 6 7

in working with my clients.

6. |tend to get confused when things
don’t go according to plan and lack
confidence in ability to handle the
unexpected.

7. The overall quality of my work
fluctuates; on some days | do well, on 1 2 3 4 5 6 7
other days, | do poorly.

8. | depend upon my supervision
considerably in figuring out how to deal 1 2 3 4 5 6 7
with my clients.

9. |feel comfortable confronting my

. 1 2 3 4 5 6 7
clients.
10. Much of the time in counseling /
therapy I find rle self thml'<|n'g about my 1 5 3 4 5 6 7
next response instead of fitting my
intervention into the overall picture.
11. My motivation fluctuates from day to 1 5 3 4 5 6 7
day.
12. Attimes, | wish my supervisor could
be in the counseling / therapy session to 1 2 3 4 5 6 7

lend a hand.



13. During counseling / therapy sessions,
| find it difficult to concentrate because of
my concern about my own performance.

14. Although at times | really want advice
/ feedback from my supervisor, at other
times | really want to do things on my
way.

15. Sometimes the clients’ situation
seems so hopeless. | just don’t know
what to do.

16. Itis important that my supervisor
allow me to make my own mistakes.

17. Given my current state of
professional development, | believe |
know when | need consultation from my
supervisor and when | don't.

18. Sometimes | question how suited |
am to be a counselor/therapist.

19. Regarding counseling / therapy, |
view my supervisor as a teacher /
mentor.

20. Sometimes | feel that counseling
/therapy is so complex, | never will be
able to learn it all.

21. | believe | know my strengths and
weaknesses as a counselor sufficiently
well to understand my professional
potential and limitations.

22. Regarding my counseling / therapy, |
will view my supervisor as a
peer/colleague.

23. I think | know myself well and am
able to integrate that into my therapeutic
style.

24. | find | am able to understand my
clients’ view of the world, yet help them
objectively evaluate alternatives.

25. At my current level of professional
development, my confidence in my
abilities is such that my desire to do
counseling / therapy doesn’t change
much from day to day.

26. | find | am able to empathize with my
clients’ feeling states, but still help them
focus on problem resolution.
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27. | am able to adequately assess my
interpersonal impact on clients and use
that knowledge therapeutically.

28. | am adequately able to assess the
client’s interpersonal impact on me and
use that therapeutically.

29. | believe | exhibit a consistent
professional objectivity and ability to
work within my role as a counselor
without undue overinvolvement with my
client.

30. | believe | exhibit a consistent
professional objectivity and ability to
work within my role as a counselor
without excessive distance from my
clients.
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Please indicate the frequency with which the behavior described in each of the
following items seems characteristic of your work with your ideal supervisor. After
each item, check the space over the number corresponding to the appropriate point of
the following seven-point scale:

1 2 3 4 5 6 7

Almost Almost
never always

1. I feel comfortable working with

my Supervisor. - = - - - - =
2. My supervisor welcomes me
explanations about the clients’
behavior.

3. My supervisor makes the effort to
understand me. - - - - - - -
4. My supervisor encourages me to
talk about my work with clients in
ways that are comfortable for me.

5. My supervisor is tactful when
commenting about my performance - - - - - - -

6. My supervisor encourages me to
formulate my own interventions with
the client.

7. My supervisor helps me talk
freely in our sessions. - - - - - - -

8. My supervisor stays in tune with
me during supervision - - - - - - -

9. I understand client behavior and
treatment technique similar to the
way my supervisor does.

10. I feel free to mention to my
supervisor any troublesome feelings I
might have about him/her.

11. My supervisor treats me like a
colleague in our supervisory sessions. - - - - - - -

12. In supervision, I am more curious
than anxious when discussing my
difficulties with clients.

13. In supervision, my supervisor
places a high priority on our
understanding the client’s - - - - - - -
perspective.

14. My supervisor encourages me to
take time to understand what the
client is saying and doing.

15. My supervisor’s style is to
carefully and systematically consider
the material I bring to supervision.
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16. When correcting my errors with a
client, my supervisor offers
alternative ways of intervening with
that client.

17. My supervisor helps me work
with a specific treatment plan with
my clients.

18. My supervisor helps me stay on
track during our meetings.

19. I work with my supervisor on
specific goals in the supervisory
session.
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Please indicate your perception of the style of your ideal supervisor of psychotherapy/counseling
on each of the following descriptions. Circle the number on the scale, from 1 to 7, which best
reflects your view of him or her.

1 2 3 4 5 6 7
Not very Very

1. goal-oriented 1 2 3 4 5 6 7
2. perceptive 1 2 3 4 5 6 7
3. concrete 1 2 3 4 5 6 7
4. explicit 1 2 3 45 6 7
5. committed 1 2 3 4 5 6 7
6. affirming 1 2 3 4 5 6 7
7. practical 1 2 3 4 5 6 7
8. sensitive 1 2 3 4 5 6 7
9. collaborative 1 2 3 4 5 6 7
10. intuitive 1 2 3 4 5 6 7
11. reflective 1 2 3 4 5 6 7
12. responsive 1 2 3 4 5 6 7
13. structured 1 2 3 4 5 6 7
14. evaluative 1 2 3 4 5 6 7
15. friendly 1 2 3 4 5 6 7
16. flexible 1 2 3 4 5 6 7
17. prescriptive 1 2 3 4 5 6 7
18. didactic 1 2 3 4 5 6 7
19. thorough 1 2 3 4 5 6 7
20. focused 1 2 3 4 5 6 7
21. creative 1 2 3 4 5 6 7
22. supportive 1 2 3 4 5 6 7
23. open 1 2 3 4 5 6 7
24. realistic 1 2 3 4 5 6 7
25. resourceful 1 2 3 4 5 6 7
26. invested 1 2 3 4 5 6 7
27. facilitative 1 2 3 4 5 6 7
28. therapeutic 1 2 3 4 5 6 7
29. positive 1 2 3 4 5 6 7
30. trusting 1 2 3 4 5 6 7
31. informative 1 2 3 45 6 7
32. humorous 1 2 3 45 6 7
33. warm
34. collaborative 123 4567
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Feedback items
Please fill out following section for further improvement on this survey.
(A)Which item(s) was (were) not clear to you?

(B) What are other characteristics that you envision to your ideal supervisor?

(C) Please fill out the box below if you have any comments, feedback, critiques.
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Appendix E
Survey Item Japanese Version

Demographic items:
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Feedback items

ZOT7 = FREDSZOM DI, LTOHEBIZEEZ T SV, Please fill out
following section for further improvement on this survey.

(A) EDQER NIV 2272 TTH?

(B) ZDT »/r— FEHEDOMIZ, H7272ITE > TOHMBD A= R—= A F—2ED LD
REFEN DD T2

COMICZER., ZHEM%EHY ELEO TOZEMICTRHATIV,



Appendix F
Factor Loading of Four Component Solution from Exploratory
Factorial Analysis of CSSES-SE-JP using oblimin rotation
1 2 3 4
Supervising Supervisee Vicarious Multicultural 2
Skill and ,E Learning  and Diversity h
. oCus
Intervention Competence ~ Competency
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53. Facilitate case discussion during
group supervision

54. Balance the needs of the group
with the individual needs of us during
group supervision

55. Model appropriate responses to
affect presented in group supervision
45. Recognize possible dual
relationship issues that may arise
within supervision

47. Assist me to deal with
termination issues

57. ldentify key group process
variables that may negatively
influence learning among members in
a group supervision context

56. Structure group exercises that
will maximize our learning in the
group supervision context

48. Implement strategies that
enhance the quality of a supervisory
relationship

59. Offer adequate support to all
members of a group during group
supervision

52. Demonstrate respect for various
learning styles and personal
characteristics within supervision
25. Discuss with me supervisor's
own role and behaviors within a
problematic supervisory relationship
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333

-.048

.099

.189

-.036

.035

258

.355

.269

155

199

301

244

222
231

.736

721

-.098

197

-.188

-.055

-.187

-.297

-.190

-.140

-.033

-.181

-.095
.035

-.050

181

-.110

-.156

-.336

-.159

-.091

-.236

-.386

-.192

-117

-.166

-.196
-.098

-.030

A11

497

431

.594

.568

.595

.662

.637

433

439

444

395
.296

.538

.549
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41. Receive my critical feedback on
performance as a supervisor without
becoming defensive or angry

60. Integrate an understanding of
supervisees’ learning styles into the
group supervision process

16. Understand key research on
counselor development and
developmental models as they pertain
to supervision

42. State a rationale for choosing a
supervision intervention based on
theory, client/counselor dynamics
and/or setting

11. Listen carefully to concerns
presented by me

13. Model effective decision-making
when faced with ethical and legal
dilemmas

50. Communicate due process
procedures to me if | am unhappy
with the supervision that the
supervisor have provided

10. Assist me to develop working
hypotheses about my clients

37. Model strategies that may
enhance my case conceptualization
skills

18. Encourage me to share my
negative feelings about supervision
without becoming defensive

17. Assist me to develop a strategy
to address client resistance

51. Appropriately attend to a my
emotional responses when conducting
an evaluation

2. Select supervision interventions
congruent with the model/theory
being used

7. Describe the strength and
limitations of the various supervision
modalities (e.g., self-report, live
observation, audiotape review)



CCS30

CCS32

CCS22

CCS31

CCS28

CCS9

CCS46

CCS36

CCS35
CCs1
CCS14

CCS8

CCS24

CCS15
CCS5

CCS43

225

144

.035

-.007

-.229

-.018

-.158

466

254
.070
-.057

.078

.210

.239
292

.182

.710

.709

692

.664

.652

541

534

528

521
497
430

424

412

375
344

.305

-.165

-.029

217

-.207

JA11

235

.509

-.076

071
-.007
.034

.258

-131

.204
-.247

.582

-.018

.039

-.096

-.021

-.300

-.127

-141

104

.061
-.226
-.339

-.267

-.244

-.027
-111

-.084

712

572

.642

483

.593

437

.595

594

407
461
414

.509

501

.343
408

.595
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30. Identify the learning needs of
mine relevant to my development as a
counselor

32. Recognize and respond to
potentially conflictual areas in a way
that strengthens the supervisory
relationship

22. Structure supervision around a
supervisee’s learning goals

31. Help me assess the compatibility
between his/her in-session behaviors
and espoused theoretical orientation
28. Write a through summative
evaluation, indicating supervisee
strengths and weakness

9.  Demonstrate knowledge of
various counseling theories, systems,
and their related methods

46. Assign and provide a rationale
for grades based on demonstrated
counseling competence

36. Employ interventions
appropriate to a supervisee’s learning
needs

35. Guide a supervisee through the
self-evaluation process

1. Assist me to make appropriate
referrals when necessary

14. Solicit critical feedback on his or
her work as a supervisor from either
supervisor's peers or an evaluator

8. Establish a system for
monitoring a my management of
cases

24. ldentify my traits that may
interfere with the ability to
appropriately respond to the clients
15. Write detailed supervision case
notes when required

5. Demonstrate for me who has a
different world view from him/her-
self

43. Use role playing to facilitate my
skill development



CCS44
CCS58
CCS40
CCS12

CCS39
CCS19
CCS49

CCS26
CCS38

CCS6

CCS33

CCS27
CCS20
CCS29

CCSs21

CCS3
CCS23

CCS34

220
.353
143
113

.085
-.202
150

109
327

-.048

.255

372
275
.084

-.094

-.123
.091

.381

182
-.093
-.160
-.064

-.066
.203
-111

.066
-.148

172

-.023

.059
77
189

129

.245
252

123

.545
463
.039
.010

115
-.062
176

-.036
.069

134

176

-.203
-.270
-.345

-.183

.196
.055

-.245

-.025
-425
-780
-776

=772
-.758
-.729

-.645
-.635

-.569

-.561

-.530
-.515
-.513

-.486

-.447
-411

-.401

449
673
.635
.657

.650
.614
.642

552
.633

450

.567

.692
.687
542

.286

.356
411

.598
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44. Appear competent in
interactions with me

58. Facilitate vicarious learning
within the group supervision context
40. Articulate to me the ethical
standards regarding client welfare
12. Assist me to include relevant
cultural variables in case
conceptualization

39. Address sexual orientation as a
counseling process variable

19. Assess my multicultural
competencies

49. Openly address the influence of
gender on supervision when | am the
opposite gender

26. Facilitate a supervisee’s cultural
awareness

38. Address parallel processes as
they arise within a supervisory
relationship

6.  Present procedures for
assessing and reporting an occurrence
of child abuse

33. Address my race or ethnic
identity as a counseling process
variable

27. Describe the legal liabilities
involved in counseling minors

20. Identify key ethical and legal
issues surrounding

29. Establish a plan to safeguard a
my due process within supervision

21. Provide critical feedback to me
when | challenge his/her authority as
a supervisor

3. Assist me in description and
documentation of client change

23. Understand appropriate
supervisor functions of teacher,
counselor, and consultant

34. Conduct supervision in strict
accordance to the ethical standards
governing my profession



CCS4

Eigenvalue
% of
Variance
Cumulative
Variance

.263

24.593
40.989

40.989

126

3.532
5.886

46.875

271

2.667
4.445

51.319

-.392

2.4
3.999

55.319

.528

4, Z— /18— N H— - R—/8— /N4 O—FHIZ
ELTVWAERBOMEE—#EICIRETT 5,

150

4. Explore supervisor-supervisee
boundary issues with me



Appendix G

Factor Loading of Four-Factor Solution from Exploratory Factorial
Analysis of CSSES using varimax rotation

1 2 3 4 h?
Supervising Supervisee Multicultural Supervisor’
Skill & ,f & Diversity ~ >UPervisors
Intervention ocus Competenc Task
p y

CCS53 .835 .003 136 134 734 53 JN—T R—X—EVIVITEVT, r—
RIDO2WTHOER/ET 7V T—RLET,

CCS54 802 .035 .053 287 729 54 9N—TR—nR—ETar0M. £EN=—X
EED=—ADNSRAERYET,

CCS55 763 143 .052 .368 741 55 J—TFR—K—EC 3 OFTREINEE
1Bloxt L CEI GG EDEAZERLET,

CCS45 127 .183 237 112 630 45 A—I—ETIVORTELLARMEDHD
—EEBROMBEIZOVTRELTLET,

cCcsa7 709 312 201 072 690 47. FARIEICET HMBICHLTE D & 5B
LTNET,

CCS57 644 .190 247 422 691 57 FIN—TR—N—ET 3 TOXMRDFT, *
UN—FOFEEHRHT 1« THEEERIFTT AHE
HDHB. TELIINL—T TR RERFHEREL
T<NFET,

CCS48 641 262 332 202 630 48 R—/S—ETa BROEEEDHHFAREER
IZHWTWLS,

CCS59 602 014 .380 411 676 59 FJL—TR—K—ET 3 0. SmELE
[CEGEYR—+EEZS

CCS25 597 385 277 .089 589 25 FIEND®HHR—/I—E T3 VERISELT
H, A== F—BEEDOREIVCEEICDONT
tHELTCNES,

CCS16 597 239 420 .004 590 16 WIS —DRMEREICEITHIELHES
A—N—EDavVICEETHREETILEZERL
TWFET,

CCS56 589 .005 195 402 546 56 JIL—TFR—X—E¥ 3 VOXMRIZH LT,

AVUN—DEEYRERRLTBELS5HTL—T
BEEHARAAFET
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53. Facilitate case discussion
during group supervision

54. Balance the needs of the group
with the individual needs of us
during group supervision

55. Model appropriate responses to
affect presented in group
supervision

45. Recognize possible dual
relationship issues that may arise
within supervision

47. Assist me to deal with
termination issues

57. Identify key group process
variables that may negatively
influence learning among members
in a group supervision context

48. Implement strategies that
enhance the quality of a supervisory
relationship

59. Offer adequate support to all
members of a group during group
supervision

25. Discuss with me supervisor's
own role and behaviors within a
problematic supervisory relationship
16. Understand key research on
counselor development and
developmental models as they
pertain to supervision

56. Structure group exercises that
will maximize our learning in the
group supervision context



CCS52

CCs41

CCS42

CCS13

CCs11

CCS50

CCS60

CCS34

CCS10
CCS18

CCS37

CCSs17
CCSs1

CCS30

CCS2

.580

576

.566

.564

.553

.543

.526

513

483
474

461

437
378

.345

.086

400

.316

379

445

473

.348

.062

327

331
372

.387

.336
293

740

.700

151

243

289

374

254

469

213

475

298
284

237

291
.188

.204

157

232

.081

144

-.080

.019

.025

324

-.039

.037
-.002

145

077
178

.058

27

573

497

.568

.662

.595

.637

431

.598

433
444

439

.395
.296

712

.538
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52. Demonstrate respect for
various learning styles and personal
characteristics within supervision
41. Receive my critical feedback
on performance as a supervisor
without becoming defensive or
angry

42. State a rationale for choosing a
supervision intervention based on
theory, client/counselor dynamics,
and/or setting

13. Model effective decision-
making when faced with ethical and
legal dilemmas

11. Listen carefully to concerns
presented by me

50. Communicate due process
procedures to me if I am unhappy
with the supervision that the
supervisor have provided

60. Integrate an understanding of
supervisees’ learning styles into the
group supervision process

34. Conduct supervision in strict
accordance to the ethical standards
governing my profession

10. Assist me to develop working
hypotheses about my clients

18. Encourage me to share my
negative feelings about supervision
without becoming defensive

37. Model strategies that may
enhance my case conceptualization
skills

17. Assist me to develop a strategy
to address client resistance

51. Appropriately attend to a my
emotional responses when
conducting an evaluation

30. Identify the learning needs of
mine relevant to my development as
a counselor

2. Select supervision
interventions congruent with the
model/theory being used



CCS32

CCS31

CCS22
CCS7

CCS28

CCS36

CCs1
CCS24

CCS35

CCS9

CCS14

CCS5

CCS15
CCsSs12

243

122

.158
167

-.033

.503

213
.345

.303

.091

A11

.382

.280
318

.687

.665

.641
.634

.628

.564

.537
.508

.505

494

473

446

.364
153

124

.158

197
.033

333

.098

.307
.345

.081

.186

.368

241

118
701

162

-.038

409
344

294

119

181
071

.230

.387

.207

-074
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.202
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.642
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461
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414
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.657

32. FLL KT B ARERED 5 B EIREBML, 2
— RV VB KD LT B CIE L%
T

3L ROt v v a YINTOITEE 3R LT 2 B
BEAMEREE L TWANEETHFETEZ LT
<hET,

22. FOFE AT L= A — 3=V 3 v & HE
LT NET,
7.k lp A==V a ik (Bl A, Bl
BBEORVIEY) ORI E ROV T
LT NET,

28. FADHEI L 99 2 R T, AFRAIRHI 2 F T <
nET,

36. A== A TV—DFFE ==X 25 &b LW
MAEERANET,

1. HELGBICEYEBANMTZASESBITT N
EXI

24, ISA Ty MIEYIZHET S LT, XEE
BYBIAOEMEERBELTINET,

3. IMEEFOECFBm IO R EEL T, Thxis
BLFET,

o EEXERNY UL LT OEROLRT L,
Zh b IBET HHEGAIC DT DAIBESII LT
ChET.

14, R—8—NA P—& LTOHE/ HEDBE (<
DNT, A F—H B D ETHEE D > DHLEF
%7 4 — KXy D EROET,

5. A—N—NAHF—DHEHFBLIIELIFDHER
BERYIZLTCATWS,

15 REFBRIZENT., #lLERA—/I—ECay
DT —REBREESHEHET,

12. D 5 5 IO W T OER A GO T — R
WabZ2T3FEMFE LTS

153

32. Recognize and respond to
potentially conflictual areas in a
way that strengthens the supervisory
relationship

31. Help me assess the
compatibility between his/her in-
session behaviors and espoused
theoretical orientation

22. Structure supervision around a
supervisee’s learning goals

7. Describe the strength and
limitations of the various
supervision modalities (e.g., self-
report, live observation, audiotape
review)

28. Write a through summative
evaluation, indicating supervisee
strengths and weakness

36. Employ interventions
appropriate to a supervisee’s
learning needs

1. Assist me to make appropriate
referrals when necessary

24. Identify my traits that may
interfere with the ability to
appropriately respond to the clients
35. Guide a supervisee through the
self-evaluation process

9. Demonstrate knowledge of
various counseling theories,
systems, and their related methods
14. Solicit critical feedback on his
or her work as a supervisor from
either supervisor's peers or an
evaluator

5. Demonstrate for me who has
a different world view from
him/her-self

15. Write detailed supervision case
notes when required

12. Assist me to include relevant
cultural variables in case
conceptualization



CCS40
CCS19
CCS39
CCS49

CCS26
CCS38

CCS27
CCS20
CCS29

CCS33

CCS6
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CCS23

CCS3
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CCS44
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.064

.290
.392
.382

132

272

.260

.345
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.043
.384

214
131
.298
.349

157
247

.015
-.045
-.152

.350

.299

-.050

231

334
.698
.629

.625
.600

.635
.614
.650
.642

552
.633

.692
.687
542

.567

450

.286

411

.356
.595
.595

449
673

40. 7 A T OB B MR AL AE A S
LT,
19. FAD LAV R 7R E RS A & 34T L £ 57,

0. TRy LS TR RCEBE 52D DD
R & LTHAEm AR LT,

49, R—IN\—IN\A HF—Eb X —/\—/\1 O—DHEFI
NELZIGEICEIY S 28EE2F—T I
LET,

26. hOXLICBET AR OZFEELET,

38. A—/—N\A AFFE TR S/5LLTaER
[ZHLLTLET,

21. RREADH IR VTS ENEEES
BHLET,

20 VAT FOMERFICEODLLIEELM
B - SRR EREELET,

29. R—I—ETP3>0HT, OBELENF
BEERETIEFOHOTSVERELTLNE
?-O

33 FADAEHDWNEIREMTATOTA T4
. AYUEY UGS TOERICEELAEZHER
ND1D2ELTHEBELES,

6. REEFDT—REETE. HETHFIEERL
T<Nnd,

21. FADMEG M fr D A — =N ' — L L TOMHE
MRz U TR A 3% 2 7o e L3R 72 7 1 —
Ry 7 a2 TINET,

23. HEiTHY, Wk IF—ThY, aLHL
AU RTHDHEN), A== AP — 25X Db
USSR L CWET,

3. 74y FOEIZHONWT OB E L E
Floo T NET,

43. DAF A LERT I=H. A—ILTL A%
FERALET,

46. W9+ UTBEAICESVTREE DI, %
DIRNETT ENEEET,

44, FhEDTRIZEWNTFREIZHANT-LBIRS
ZELELTLET,

58. FIL—TR—IR—ES 32T, »2/\—18
HORMUARICK32FEFRLET,

154

40. Articulate to me the ethical
standards regarding client welfare
19. Assess my multicultural
competencies

39. Address sexual orientation as a
counseling process variable

49. Openly address the influence of
gender on supervision when | am
the opposite gender

26. Facilitate a supervisee’s
cultural awareness

38. Address parallel processes as
they arise within a supervisory
relationship

27. Describe the legal liabilities
involved in counseling minors

20. ldentify key ethical and legal
issues surrounding

29. Establish a plan to safeguard a
my due process within supervision

33. Address my race or ethnic
identity as a counseling process
variable

6. Present procedures for
assessing and reporting an
occurrence of child abuse

21. Provide critical feedback to me
when | challenge his/her authority
as a supervisor

23. Understand appropriate
supervisor functions of teacher,
counselor, and consultant

3. Assist me in description and
documentation of client change
43. Use role playing to facilitate
my skill development

46. Assign and provide a rationale
for grades based on demonstrated
counseling competence

44. Appear competent in
interactions with me

58. Facilitate vicarious learning
within the group supervision context



CCS4
CCS8

Eigenvalue

% of
Variance

Cumulativ
e Variance
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4. Explore supervisor-supervisee
boundary issues with me

8. Establish a system for
monitoring a my management of
cases



Appendix H
Factor Loading of Two Component
Solution from Exploratory Factorial
Analysis of SLQ-R-JP using varimax

rotation
1 2
High Low h2
Self- Self-
Efficacy Efficacy

SLQ24 836 -.150 721 24 I A = FOMRBABBE LSS, FTIAT
VI BRBREEBIICGHIT 2 L 5 FBhiTTE 5,

SLQ28 799 =227 690 28. FLE. ZIA = FAANE LTRICE 2 5 #EICH
WTCETNCEHMIIT 5 2 LN TE ., Z Ok &2 157
WHIZENTED,

SLQ27 797 -.249 697 27 BUX. BOBHER-ADOAMEL T IA =V ME
EOX I REEBEHG 2 D0 EWEUNFHIT5Z N T
T, INEIRENICHWD Z LR TE D,

SLQ26 767 -232 643  26. FEZ T4 = b OFEEA AL LoD,
DRMERIICERE Y TCHIDETFLEI ZENTEE
¥,

SLQ29 762 197020 9 s, sy MoRmES oI E X AR
LT, HMEL L TC-ELEEEMEERL, HD
DEENOHFANTE S BENINR D 5.

SLQ3 760 081 584 3. RUIROITENCA T B Y v S EBERLRNG,
BEEE 2> = E R TE D,

SLQ30 AP -L76 9 g g Lo m L EREEE RS, BRI, T o
Ty hEHEERES 2R, Ve T L LTOR
HINTILFZT L2 TED

5LQ5 749 018 561 5 AMOATENZOWT—E L7l # OFmBRaYRIL % 7
FA Yy hEDERITEAT L LN TE D,

SLQ1 722 -.062 525 1L AT BULZ S EFE—DE v a L IlBD
T, DBV T v 7 ALTHELENTHET,

SLQ25 721 -.293 .606

25. B CTORKRFE L L COREEEIZBWNT, FA
X, o) o7/ BT =200 0 E W S BeR
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24. 1find | am able to understand my clients’
view of the world, yet help them objectively
evaluate alternatives.

28. I am adequately able to assess the client’s
interpersonal impact on me and use that
therapeutically.

27. | am able to adequately assess my
interpersonal impact on clients and use that
knowledge therapeutically.

26. | find I am able to empathize with my
clients’ feeling states, but still help them focus on
problem resolution.

29. | believe I exhibit a consistent professional
objectivity and ability to work within my role as a
counselor without undue overinvolvement with
my client.

3. | am able to be spontaneous in counseling /
therapy, yet my behavior is relevant.

30. I believe I exhibit a consistent professional
objectivity and ability to work within my role as a
counselor without excessive distance from my
clients.

5. | am able to apply a consistent personalized
rationale of human behavior in working with my
clients.

1. | feel genuinely relaxed and comfortable in
my counseling / therapy sessions.

25. At my current level of professional
development, my confidence in my abilities is
such that my desire to do counseling / therapy
doesn’t change much from day to day.



SLQ23

SLQ9
SLQ2

SLQ21

SLQ17

SLQ22

SLQ15
SLQ6
SLQ11
SLQ13
SLQ18
SLQS
SLQ7

SLQ12
SLQ10

.689

595
561

529

468

331

-.196
-.435

-.223
-.169

-.448
114
-.459

.037
-.298

-.230

-.184
.369

159

.046

-.067

697
.663

.654
.602

.588
.580
.554

.553
485

527

.388
452

305

221

114

524

629

AT7
391

547
350
518

.308
324

HIZE > TRELS BT D EN2NT BV, BHODHE
NZBEEZF-> T\ 5,

23. FUTRLBEH D Z L2 K< HM-TBY, ZNEBHOD
BERAZ A VATHET D ENTE D,

9. FAZZ AT M ERIBLTHEL 25720,

2. FMFIA == =05 DRAKRDFBNTF T, &
v a rOEEEHPEIICONT L. WEZIED D Z &N
T& %,

21, FLOEMZE L L COREEM &R % 0 Ic B i ¢&
DI, FROEHEZ M > TWD E1E LTV 5D,

17. 5 DRDOEFIRF & L COHEMI RS EBEEE 2 5
L. VD R= R RS P =B a YT —2 g3 U
ET, \WDOZE ) TRULNG N> Tnd,

2. hork VT / 7 e—ICB LT, FAZA—/3—
NAP—DZ L EFEGEOMEH D VIFFEEE LTRTWY
A

15. 2 FIC 7 T4 =2 ORI HF DI HHEERNTE
2T, TR L TR ELS Db RS,

6. FAIFHHED IHENEERVWERBRLAB T, T
HEOFEICHHET D2 EITHE D BENR,
11 ROV BICE > TLEFTT %,

13. hovv) s/ vovr—mkyarh, BHHD
HER DR > TEFERNTCLE) Z DD S,

18. W, FAIH oI — /IR FELTHSD
LW E 9 pEfIcE 5,

8. FAlLZ T4 = b ~DOLDF & BT B72dieh
) A= R—EV a VIS TN D,

7. BEICFAOLEFEOZEIZIXIES &R’ H D, LT
EHEHLHNIE, W< RBLH B,

12. ix, hoov ) o JeEI8—Dky v g U A—
IR=RAF—=NEFFEL T NTEDHWNNDIZE RS,

10. Bt LT E—0REORR. 2FBics

DETHAATDIEN LT, WIZEIILE I NE
ZTCLELTWVD,
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23. | think I know myself well and am able to
integrate that into my therapeutic style.

9. | feel comfortable confronting my clients.

2. | am able to critique counseling tapes and
gain insights within minimum help from my
supervisor.

21. | believe I know my strengths and
weaknesses as a counselor sufficiently well to
understand my professional potential and
limitations.

17. Given my current state of professional
development, I believe | know when I need
consultation from my supervisor and when |
don’t.

22. Regarding my counseling / therapy, | will
view my supervisor as a peer/colleague.

15. Sometimes the clients’ situation seems so
hopeless. I just don’t know what to do.

6. I tend to get confused when things don’t go
according to plan and lack confidence in ability to
handle the unexpected.

11. My motivation fluctuates from day to day.
13. During counseling / therapy sessions, | find
it difficult to concentrate because of my concern
about my own performance.

18. Sometimes | question how suited | am to be
a counselor/therapist.

8. | depend upon my supervision considerably
in figuring out how to deal with my clients.

7. The overall quality of my work fluctuates;
on some days | do well, on other days, | do
poorly.

12. Attimes, | wish my supervisor could be in
the counseling / therapy session to lend a hand.
10. Much of the time in counseling / therapy |
find my self thinking about my next response
instead of fitting my intervention into the overall
picture.



SLQ4

SLQ20
SLQ16
SLQ14

SLQ19

Eigenvalue

% of
Variance

Cumulative
Variance

-.341
-.036
-.032
.049

153

9.803

32.678

32.678

457
438
.388
.346

.250

3.407

11.302

43.980

325
193
151
122

.086

4 BRI FA T NI TR v TBMR AR
LEENRHED 2,

20. h LU T T BRI L S R
HY, BETEFRDLZ EIFIRAETH D,

16. A=/ 8= NA P —RFUIIRAZIHTLINDZ E1T
KEIThH s,

14, A== A P=NLHERT 1 — KXy 7L
WEENZE Y FERH D3, BTN I2nEEIFREL H
5

19. hy vy 7S E—ICBLT, BHDA—/S—
NAP =R A H—L R LTS,
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4. I lack self-confidence in establishing
counseling relationship with diverse client types.

20. Sometimes | feel that counseling /therapy is
so complex, | never will be able to learn it all.
16. It is important that my supervisor allow me
to make my own mistakes.

14. Although at times | really want advice /
feedback from my supervisor, at other times |
really want to do things on my way.

19. Regarding counseling / therapy, | view my
supervisor as a teacher / mentor.
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Appendix |

Factor Loading of Three Component Solution from
Exploratory Factorial Analysis of SLQ-R-JP using
varimax rotation

1 2 3 h?
Self &
Other Motivation ~ Autonomy
Awareness

SLQ24 .820 -.230 107 736 24 FLTZ A v FOHRBIAEEL OO VT 24. 1 find I am able to understand my clients’
A7 PP RBEREFBICTET S & 5 T8 T view of the world, yet help them objectively
x5, evaluate alternatives.

SLQ28 .806 -.184 -.149 705 28, AhiE, 7T A= PN E LTRICE A58 28, 1am adequately able to assess the client’s
DWTHEHENCFHEIT 5 Z LR TE, ZOHAIAR  interpersonal impact on me and use that
BIZHWD Z &M TE B, therapeutically.

SLQ27 .805 -.198 -170 J16 27, RlE, ASEEB - ADANMLE LTZ 4=~ 27 |am able to adequately assess my
WCED XS 72 A G5 2 50 &l i 5 2 & interpersonal impact on clients and use that
MNTE, TNEBEMIHNWS Z LN T 5, knowledge therapeutically.

SLQ29 T77 -.118 -.213 .663 _ . . - e s 29. | believe | exhibit a consistent

° 29. RhiF, 7 74 Ii]‘ (CAEENOIBILIZEZIAE  professional objectivity and ability to work
N5z el EMFEE LT-E LERBMNE TR within my role as a counselor without undue
L. BLOREOFEHENTEEBI1H D, overinvolvement with my client.
SLQ3 765 .073 .026 591 . . 3. lamable to be spontaneous in
Q 3. MROITEICAH v v ) v 7 BB ERE 720 counseling / therapy, yet my behavior is
5, BIRpEZRSZ LR TE D, relevant.

SLQ26 763 -241 -.047 643 26. FLE 7 T A =2 F ORI LoD 26, 1 find | am able to empathize with my
S DRI ESEZ L TEOETRH ZENT  clients’ feeling states, but still help them focus
xFJ, on problem resolution.

SLQ5 .748 -.008 .045 .562 . N . 5. lamable to apply a consistent

Q 5 AMOATENCSOWTH L7z~ OFREAOMRAL  personalized rationale of human behavior in
B TATY NEOERIERATL2IENTE D, working with my clients.

SLQ1 .738 .009 -.163 572 1L B AU EIVT/EI7E—DEy a2 1. |feel genuinely relaxed and comfortable
WT, DB YTy ALTELENTNET, in my counseling / therapy sessions.

SLQ30 .738 -.233 .060 .603 wenr— . — 30. Ibelieve I exhibit a consistent

Q 30. HMZE L LT HLRBUEE R D, L’?’%’““ 77 professional objectivity and ability to work
A bR ES Z L2 AT BT —E L within my role as a counselor without
TOHRBNTHRELZT L LN TE D, excessive distance from my clients.
SLQ25 714 '307 ‘054 607 25. Iﬁﬂﬁ;‘ﬁf@ﬁg%% & LVC@E‘A—EE&H&H:%I/ ANEN FA 25. At my current level of professiona|

. BT/ BT =R WS B
RBAICESTRELSE(T D ENRRNT DB,
HrOREINCAE ZFf> T 5,

development, my confidence in my abilities is
such that my desire to do counseling / therapy
doesn’t change much from day to day.



SLQ23
SLQ9
SLQ2

SLQ17

SLQ15

SLQ11
SLQ12

SLQ13

SLQ7

SLQ10

SLQ18
SLQ6

SLQ8

SLQ16
SLQ19

673

.583
.566

.450

-0.176

-.197
.073

-.158

-.443

-274

-.445

-448

15

.001
102

-.290

-.235
324

-.061

701

.696
.650

577

.569

541

.534
519

499

498
-.037

.052

.046
170

214

163

.078
-.056

197

110

.013

.255

447

297

-.122

.618

54

397
454

252

549

529
431

.396

.532

.368

547

.67

351

.263
393

23 FFRAH DO L2 LMo THEY, TnE AN
DEFRA XA VBT D LR TE D,

9. FMIZ AT P EBMLTHRELS 2B,
2. FAIA—/3= S F—=0 5 DFARR O FB) T,
Ty va O EHPHRIC T L, NEERD S
ZLIRTED,

17. 5 DR DOEFIRFE & L TOHMI R 38 Z R A& %
HE WVDA=R=N AP —=mbarPLT— g
VIRMBET . WO F ) TRV TND,
15. 72FIZ7 T4 = hORWAHE D IZHHEEIC
BT, MELTRWIELL Db,

11 RAHAZDBHICE>TETT 5,

12. Bx, oo o727 8—DEy Y g 0Z
A== A P=NFEHE LT BN e
Y6

13. vkl 7/ Bo8—n0kyva i, B
DOHEEZDRU IS TEFERNTLEY ZEMN
H5,

7. BEMICEAOAEFEOZIZITES 2R’ H 5, L<
TR bHIUE, HICE<LBKERB LS 5,

10, BB I T E—0REORE, &
WCADETHATDEEND L0iE, KITE I UG L
KIOMEZTLESTNA,
18. Wi, BT T oI — /LI EA P LE L TEHE
DLWVDNE D pEERICE S

6. FAILFHEDR Y [T HEPEE RN ERB LR BT,
THRHLFRERIIHIET 2 LIZHED ARARY,

8. FALI A = b ~DLDH T & WDOTF A7
T2 ) A==V g VIS TW5D,

16. A— /8= NA P —RRUIIAZIHETIND D
LIIREITH D,

19. o) o7t —ICEALT, BHDZ—
PN N P filil A B— & BRI LTV D,
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23. | think I know myself well and am able to
integrate that into my therapeutic style.

9. | feel comfortable confronting my
clients.
2. I am able to critique counseling tapes

and gain insights within minimum help from
my supervisor.

17. Given my current state of professional
development, | believe | know when | need
consultation from my supervisor and when |
don’t.

15. Sometimes the clients’ situation seems so
hopeless. I just don’t know what to do.

11. My motivation fluctuates from day to
day.

12. Attimes, | wish my supervisor could be
in the counseling / therapy session to lend a
hand.

13. During counseling / therapy sessions, |
find it difficult to concentrate because of my
concern about my own performance.

7. The overall quality of my work
fluctuates; on some days | do well, on other
days, | do poorly.

10. Much of the time in counseling / therapy
I find my self thinking about my next response
instead of fitting my intervention into the
overall picture.

18. Sometimes | question how suited | am to
be a counselor/therapist.

6. I tend to get confused when things don’t
go according to plan and lack confidence in
ability to handle the unexpected.

8. | depend upon my supervision
considerably in figuring out how to deal with
my clients.

16. It is important that my supervisor allow
me to make my own mistakes.

19. Regarding counseling / therapy, | view
my supervisor as a teacher / mentor.



SLQ20

SLQ21

SLQ14

SLQ22

SLQ4
Eigenvalue

% of
Variance

Cumulativ
e Variance

-071

487

021

.368

-.356

9.803

32.678

32.678

210 551
-.086 .510
161 443
114 -.373
.328 .367
3.391 1.611
11.302 5.370
43.98 49.350

352

.504

223

287

.369

20. B v T BT IER IS L RS
NHO, BETEERDZEIEFARARETH D,

21, FAOFFZ L L TOREENE & R A+ /0 12 27
TEHRRIZ, ROEFHZM->TVD EET TV 5,

14, A== RAHF=nBHERT £ — K3y 7 K
LWEUNZESEER S DR, BTV W E-S
BLdH D,

2. AoV s/ I = LT, FATA—Y
— NS P—=DZ L ZREDOMMH D W TEFEE LT
RTW5b,

4 BRIV TAT U N ER TR T BRERER
THARGBRHED 220,
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20. Sometimes | feel that counseling /therapy
is so complex, | never will be able to learn it
all.

21. | believe | know my strengths and
weaknesses as a counselor sufficiently well to
understand my professional potential and
limitations.

14. Although at times | really want advice /
feedback from my supervisor, at other times |
really want to do things on my way.

22. Regarding my counseling / therapy, | will
view my supervisor as a peer/colleague.

4. | lack self-confidence in establishing
counseling relationship with diverse client
types.



Appendix J

Factor Loading of Two Components
Solution from Exploratory Factorial
Analysis of SWAI-SE using oblimin

rotation
1 2 h?
Bond-  Practical
Relation Task

SWA3 .924 -.023 831 3. FDOA—N—A_AHP— T FEBEFEL LD
EBHLTHET,

SWA?2 .879 -.071 708 2. FLDOAR— R—NA P FINT T A T
FOZFENZOWTEHAZ LSHEHWTSNET,

SWA14 .867 -.100 663 14, LD A — — A WP — T FEEHENTTY S
ATV NOEBOFEWREHEMET DXL O ICEID E
7

SWA7 .813 .068 728 7. FLOA—R— AP — L. BT g
THHIZFEEED L2 L TN TWVET,

SWAS .798 .128 769 8. FLDOA—R— AW L. FLE AES DY
TA—=NR—EVar&#fToT<NET,

SWA13 .790 -.115 534 13, A==V g U TIE, FADA—/R— 31
—X7 T4 = NOWREEFEST 5 Z LTEmn
BREEZBNTWNET,

SWA9 .657 -.029 411 9. 7742 PO AFHIEIZOWTD
FLOBRDOHL T IL, A — /RN P— L —F L
TV EBNET,

SWAI15 .656 119 533 15 FAD A —R— R P —iL, AN A==
a O OICHE LB 2 EEELS ok
BICELZLET,

SWA4 .596 .168 497 4. FLDO A— = A WL FLAEE LT
FHETI FA T NEEETDHZ L 2EIDTL
nNE7,

SWA1 482 270 452 1. FLFA— =AU P L DOEEE DI L <
EUTWET,
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3. My supervisor makes the effort to
understand me.

2. My supervisor welcomes me
explanations about the clients’
behavior.

14. My supervisor encourages me to
take time to understand what the client
is saying and doing.

7. My supervisor helps me talk
freely in our sessions.

8. My supervisor stays in tune with
me during supervision

13. In supervision, my supervisor
places a high priority on our
understanding the client’s perspective.
9.  lunderstand client behavior and
treatment technique similar to the way
my supervisor does.

15. My supervisor’s style is to
carefully and systematically consider
the material I bring to supervision.

4. My supervisor encourages me to
talk about my work with clients in
ways that are comfortable for me.

1. | feel comfortable working with
my supervisor.



SWAI12 441
SWAI10 .303
SWAI19 .092
SWAI16 .091
SWA17 -.153
SWAI18 144
SWAI11 -.032
SWAS5 .264
SWAG .306
Eigenvalue 8.906
% of 46.876
Variance

Cumulative  46.876

Variance

287

299

57

.748

.688

.683

.566

541

461

1.497
7.877

54.753

42

284

662

.646

377

599

301

523

466

12. Z—"—E Vg BT, AT T4
MZOWTRE L TV A EEL ST oUW CREIF,

RE LI VBRELOFZRSIE LT ET,

10.  Fht., A— = RSP 2K LT EALE
MRREERWEZELTYH, ZaRIRIIsz
HILENTEET,

19. By g BNV T, FATA— = P —
EEBICHER e BEEED TEELZED T
*7,

16.7 7 A = b ~DiE - =% B ET DB,

FLD A== R F— 3D v L 72 28D
AFEEZFE R LTI NET,

17. FAONRA =%, 7 T4 = b EDOHEEE FF
TEDIRFEITEHITIH» THED D Z & &g L L

nEJ,

18. FAD A —/R—=NA W —|F, A—/—b T3z
By BB LW E Y FITE LT D,

11. DA == A P —I, By a0
T, FAEFED K 91V E T,

5 RO A== A P —1F, FLOEKAETIIC
DONT AR NEIHHIZL TS NET,

6. FADA— =g —1F, FHMBEBDOY T4
T RSO AFEEEZD L HICEDET,
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12. In supervision, I am more curious
than anxious when discussing my
difficulties with clients.

10. | feel free to mention to my
supervisor any troublesome feelings |
might have about him/her.

19. 1 work with my supervisor on
specific goals in the supervisory
session.

16. When correcting my errors with a
client, my supervisor offers alternative
ways of intervening with that client.
17. My supervisor helps me work with
a specific treatment plan with my
clients.

18. My supervisor helps me stay on
track during our meetings.

11. My supervisor treats me like a
colleague in our supervisory sessions.
5. My supervisor is tactful when
commenting about my performance

6. My supervisor encourages me to
formulate my own interventions with
the client.



Factor Loading of Two Components Solution from
Exploratory Factorial Analysis of SSI-SE-JP using varimax

rotation
1 2
Empowering  Task Oriented h?
Supporter Teacher

SSI30 797 .096 .644
SSI33 794 .078 .636
SSI16 791 104 .636
SSI25 .788 179 .653
SSI21 764 .079 591
SSI23 716 .031 513
SSI8 712 .018 .508
SSI31 712 234 562
SSI2 .709 201 543
SSI5 .703 215 540
SSI27 .703 .269 567
SSI15 .698 .266 .558
SSI9 .680 158 487
SSI22 .678 .060 463
SSI7 .676 .282 .586
SSI32 .649 225 471
SSI29 .635 251 466
SSI126 611 275 449
SSI3 .596 432 542
SSi4 .586 424 523
SSI6 574 155 354
SSI11 551 228 .355

Appendix K

0. EEHETHFEOLND
33. i

16. XK TH 5

25. FIJNITE ATV S
21. AlERTH D

23. A—T7 2 ThD

8. ZMEIZEATVD
L. 2EBILRD

2. HREF DS U

5, a3y L TWD
27. (R TH 5

15. K4 CTo %

9. WK THD

22. XFFITH D

7. EEMNTHD

32. 2—FETDOHD

2. R T 47 ThbH
26. (IKffH] - 97 )%) 1EEAT
3. iRk TH D

4, WRHTH D

6. BEMNTHD

11. NEITH 5

30.
33.
16.
25.
21.
23.

31.
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trusting
warm
flexible
resourceful
creative
open
sensitive
informative
perceptive
committed

. facilitative
. friendly

collaborative

. supportive

practical

. humorous
. positive
. invested

concrete
explicit
affirming

. reflective,



SSI12 542 .289
SSI10 491 202
SS124 459 297
SSI128 420 377
SSI17 -.025 .765
SSI18 .004 762
SSl14 .047 749
SSI19 213 .688
SSI13 .304 .605
SSl1 273 552
SSI20 450 515
Eigenvalue 13.698 2.73
% of 41.51 8.273
Variance

Cumulativ 41.51 49.783

e Variance

377
282
299
318
.586
.580
.563
519
458
.380
468

12.
10.
24.
28.
17.
18.
14.
19.
13.

20.

JISERITH S
EBHITH D
BENTHD
BRI TH S
RTH D
HIWTH D
AHIRITH %
WENTH D
HERTH S

HEEFRRTH 5
ErfbshTtng

12.
10.
24.
28.
17.
18.
14.
19.
13.

20.

responsive
intuitive
realistic
therapeutic
prescriptive
didactic
evaluative
thorough
structured
goal-oriented
focused
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Appendix L

Factor Loading of Three Components Solution from Exploratory
Factorial Analysis of SSI-SE-JP using oblimin rotation

1 2 3

Erg\gc():\;\i/ggllng _ Task Ref_le_ction h

Supporter Oriented Teacher Facilitator
SSI2 .895 -.003 -173 674 2. FHEF N
SSI30 .868 -.128 -.003 699  30. GEHZEZFHEOLND
SSI3 812 .261 -.242 698 3. BEEIITH D
SSI16 781 -114 .103 655  16. K TH D
SSI25 173 -.036 104 671 25, XS SNTE ATV D
SSI33 757 -.139 141 647  33. B0
SSI7 .735 .096 -.015 586 7. EEHTHD
SSI5 .655 .026 134 548 5 aI vy hLTWD
SSI31 .647 .043 157 567 31 BHEIIRD
SSI20 .643 .386 -.236 590 20 ERfbEnTnd
SSI21 .624 -.124 274 591 21 AERITH D
SSI23 .623 -.161 .208 b13 23 A= ThD
SSl4 .619 .265 -.001 554 4. HARIITH D
SSI6 .616 -.004 .004 381 6. HEWNTHD
SSI22 .607 -123 172 465 22 XKTH D
SSI29 581 .081 132 471 29. KT T4 T ThHD
SSI32 .560 .053 181 A72 3. 2—FTDOHD
SSI15 473 .088 .363 573 15 KIFITH D
SSI24 351 .180 177 300 24 BIERNTHD
SSI17 -.081 .785 .016 586 17. B rRHITH D
SSI18 -.072 T74 .048 581 18. #HFITH D
SSi14 -.168 757 .236 599 14 FHMEITH D

2.

30.

3.

16.
25.
33.

7.
5.

31
20.
21.
23.

4.
6.

22.
29.
32.
15.
24.
17.
18.
14.
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perceptive
trusting
concrete
flexible
resourceful
warm
practical
committed
informative
focused
creative
open
explicit
affirming
supportive
positive
humorous
friendly
realistic
prescriptive
didactic
evaluative



SSI119
SSI13
SSi1

SSI10
SSl12
SSI11
SSI8

SSI9
SSI126
SS127
SSI28
Eigenvalue

% of
Variance

Cumulative
Variance

.098
267
373

-.056
.045
101
303
.330
265
399
142

13.698

4151

4151

644
530
479

.098
.169
102
-.158
-.010
128
.094
.280
2.73

8.273

49.783

128
.042
-137

.769
.702
.645
.626
534
511
469
.392
1.821

5.517

55.3

521
461
424

.583
.600
531
.636
.568
.528
424
.370

19. UK Td %
13, #E TdH %

1. BfEERETH D

10. EBIHTH S
12, JSEHITH D
11 IETH S

8. BWEMEIZEATVD

9. MBI THD

26. (Wi - 95 &) EEALe

27 (R TH 5
28. BRI TH D

19. thorough
13. structured

1. goal-
oriented
10. intuitive

12. responsive
11. reflective

8. sensitive

9. collaborative
26. invested

27. facilitative
28. therapeutic
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Appendix M

Eight Components Solution from All Scale Explorative Factor Analysis with Varimax Rotation

1 2 3 4 5 6 7 8

Supervisory Mediator Rapport / Master / Colleague Therapist B2
Task & Skill / Leader alliance / Teacher / /

Respected Consultant Counselor
CCS30 744 .230 .205 -.088 -.053 -.057 .700
CCS22 719 .029 .105 .091 273 .073 -.025 -.075 .624
CCS32 707 177 -.106 151 161 .168 -117 -.067 .638
CCs8 674 129 .054 -.092 .166 -.100 .261 -.005 .588
CCs28 .667 .050 -.059 .077 .301 .038 211 -.069 .598
CCS36 .661 .363 217 .052 .093 .008 -121 -.224 .691
Cccs7 .638 .052 .019 -.042 .181 -.154 .219 -.209 .561
CCs13 .636 .301 .361 .160 -.083 .068 -.169 .080 .698
CCS25 .634 324 229 214 -.106 -134 -.027 -.150 .657
CCS20 .628 .393 147 .058 -.083 .096 .107 .061 .605
CCs1 .619 125 .158 -.099 107 .009 .232 126 .515
CCS2 .609 .015 122 149 213 .044 .060 -.001 .459
CCS42 .605 .392 201 .073 125 .069 -171 -.044 .618

30 hvrtET—E LTOREICHEDDED
= — X AR L C<vE T,

22 FAOFE HEEIZAI LIz A—/—E Y 3 v
LTS E T,

32, FL & XN B FTHENE D B B Ik & TRk

L, A==tV a Vg% LV iR(ibT 2
TISELET,

8. D —ADHED T H T =4 —F 5720
DYVAT BEMHELET,

28, FADIRIr L G I A R g, R AR 2
WT<hET,

36. A==\ D—DEF=—X[Z5EH
LW AEZERVEY,

7. REx IR A—R—E Vg L9E (il - BCOH
BB TR VIED) DAL R
DNTHH LTI ET,

13. REMADEMNGE D L URICER LT
B, IRMNEERREDEFEHERLTINE
To

25. BN HDHA—/R—E T 3 VERIZEWL
TH, A—N—NA P —BFOEREPOEEIC
DWTHEBEBELTINET,

20. 77 A4y NOMERFHZESD DL EE
ZRARER - ERTER A A R L E T

1. BELEISEYGBANTZ DL S8
T<hET,

2 DN TN ET AR ATT 52—
NR—=bVarDlHEEROET,

2. R—NR—ETa DN ANEZERRT B
HizY. BHO. VSMTV Do ES
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30. Identify the learning needs of mine
relevant to my development as a
counselor

22. Structure supervision around a
supervisee’s learning goals

32. Recognize and respond to
potentially conflictual areas in a way that
strengthens the supervisory relationship
8.  Establish a system for monitoring
a my management of cases

28. Write a through summative
evaluation, indicating supervisee
strengths and weakness

36. Employ interventions appropriate to
a supervisee’s learning needs

7.  Describe the strength and
limitations of the various supervision
modalities (e.g., self-report, live
observation, audiotape review)

13. Model effective decision-making
when faced with ethical and legal
dilemmas

25. Discuss with me supervisor's own
role and behaviors within a problematic
supervisory relationship

20. Identify key ethical and legal issues
surrounding

1. Assist me to make appropriate
referrals when necessary

2. Select supervision interventions
congruent with the model/theory being
used

42. State a rationale for choosing a
supervision intervention based on theory,
client/counselor dynamics, and/or setting



CCs27

CCS48

CCs6

CCS50

CCS35

CCs31

CCs14

CCs23

CCS52

CCs34

CCs12

CCS57

CCS39

CCS26

.599

.595

.593

.586

576

574

571

571

.566

.566

.565

.563

.551

.551

463

404

.255

.365

142

.063

.073

121

439

.380

.357

476

.286

318

143

217

.040

.293

115

.013

.046

.316

169

213

277

.146

.150

.258

.037

159

-.028

176

.041

77

-.014

112

132

.168

.072

131

.064

101

.041

-.019

.080

-.008

.049

.005

-011

.104

.007

-.092

.077

117

.086

.052

-.031

-.037

-.050

-.050

.100

371

123

214

.010

.018

-.016

-.224

-.092

-.010

-.044

-.128

.062

-.165

107

-.012

.381

-.126

-.092

.019

114

-.022

-.003

.160

124

.169

.109

.240

.004

-.006

.140

.047

-.087

154

.143

.180

454

.099

.616

.635

444

.681

391

.503

.514

.528

.575

571

.568

.679

.633

.520

—BONE. HEVE, BEEEBEL LTHR

BLTNMET,

21 RIKEEA~D I T 2 Y > 71T D 1R
e LET,

48 A—N—ETavERNVEEZEDHDIFiE
ERBRICALTLS,

6. WE SO r — A& AE, MET 5 FEE
RLTS D,
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27. Describe the legal liabilities
involved in counseling minors

48. Implement strategies that enhance
the quality of a supervisory relationship
6.  Present procedures for assessing
and reporting an occurrence of child
abuse

50. L. R—/i—\AHF—pRH L T<Hh 50. Communicate due process

TWBR—NR—ETavIZDWTARAH S
BE. BEAFHRET, REFLAVET,

35, MEEOBHCHMETOEXEEL T,
EREBLET,
3LFDEY L aVHATOITEEZFELTL
LEBUERAENEHLTVEINEET SF
BirELTNETS,

14, R—/IR—N\AHF—& L TOH/HEDE
FITDOVT, NP — R H B UILEFEE L
SOHITFNE T 4 — KRV I EROET,
23 HEich, by TI—ThHh, 3
PILE LR THDHEND | A== P —
IZ5E b LWEEIZ R L TWET,

52. A—/IR—E 23 VTlE, Z—/8—n\4 o

procedures to me if I am unhappy with
the supervision that the supervisor have
provided

35. Guide a supervisee through the self-
evaluation process

31. Help me assess the compatibility
between his/her in-session behaviors and
espoused theoretical orientation

14. Solicit critical feedback on his or
her work as a supervisor from either
supervisor's peers or an evaluator

23. Understand appropriate supervisor
functions of teacher, counselor, and
consultant

52. Demonstrate respect for various

—DHRIGFERCEEEEEL T SHES learning styles and personal

ERETWS,
34. FAOEMBE AW D MIEMEAEZFRIEICHE
STARA—R—EPavERTVET,

12. B#EO H 5 ALIZ DN T OER % 5D T
r—AMEkE T2 T ELT<ND

57. JIW—TFR—R—E T 3 v TOXARD+
T, AUN—ROREBICxHT 1 TLhEEE
REYAREEOHS. TEGRTL—T IOt
AEREEHLTINES,

9. AV ST re R EE 2D
—OOER & L TR Z R L E T,
26. FADIALICHT DR SE 2R LET,

characteristics within supervision

34. Conduct supervision in strict
accordance to the ethical standards
governing my profession

12. Assist me to include relevant
cultural variables in case
conceptualization

57. Identify key group process variables
that may negatively influence learning
among members in a group supervision
context

39. Address sexual orientation as a
counseling process variable

26. Facilitate a supervisee’s cultural
awareness



CCS24

SLQ21

CCS37

CCS29

CCs10

CCs4

CCS33

CCs16

CCs19

CCs49

CCs11

CCs41

CCs9

CCs3

CCs45

CCs15

551

.550

.549

.546

.546

541

.540

.539

537

.534

.534

522

.518

493

490

489

.203

159

292

191

334

.269

.327

.300

.148

.348

.358

.388

.059

.105

450

122

.283

.104

287

184

.302

149

162

.386

.252

159

379

173

.057

.008

.239

128

.049

.160

075

-.007

130

127

.108

.183

-.053

219

.096

.072

.035

.250

.342

-.030

.166

113

.032

-.052

-.039

-.018

.176

-.106

.182

.054

-.062

-.003

.393

133

-.184

101

217

-.043

.099

170

122

-.100

-171

-.034

.002

-117

.070

.043

-.063

.182

-.055

-331

179

.163

.003

-.055

192

377

-.034

-.037

.204

-.157

.204

-.094

119

.153

-.056

412

-.002

-.288

.084

.381

-.102

131

428

.207

211

.362

-.128

-.042

127

.336

-.132

-.015

.533

.488

493

.548

.582

573

.681

.619

495

.652

.633

470

.465

.504

.674

.561

24, 75 A4y MTHEYNTHIST 5 BT, X
[E& 72 0 155 RORHEZ R L T< vk,

21, FADOHEME L Lo ARetk & R 2 +55

ICHF T X BRRIC, RAOREEH > TWVD &
fELTWna,

7. F—REHZLTHRAFLERALSED
AREILTFRERLTCAET,

29. Z—R—E Vg r0hT, FAOBEIERE
BTt & 2 RFET D200 T T U 2R ELT
<hEd,

10 54TV MZDOWTOHRERSZBS
TATHNDLIEFEBLTINET,

4 R—iS—NA H— « Z—/8—/\4 O—FIZ
ELTVW O BRBOMELT —#ICKRHT 5,
33. ROANFED B VNIRRT A T T 47
(W&, Ak s Fuw RCEEE S %
HERD1-E LTHEMLET,

16. hY o5 —DEMBRECE THEL

HMROR—NR—ED 3 VICHET IHEET

LEBRBLTULET,

19. FAD L ALK 7Rl HE L 2 FTAI L %97,

49, ZA— = RN P — b Z— = A T—D
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24. Identify my traits that may interfere
with the ability to appropriately respond
to the clients

21. | believe I know my strengths and
weaknesses as a counselor sufficiently
well to understand my professional
potential and limitations.

37. Model strategies that may enhance
my case conceptualization skills

29. Establish a plan to safeguard a my
due process within supervision

10. Assist me to develop working
hypotheses about my clients

4. Explore supervisor-supervisee
boundary issues with me

33. Address my race or ethnic identity
as a counseling process variable

16. Understand key research on
counselor development and
developmental models as they pertain to
supervision

19. Assess my multicultural
competencies

49. Openly address the influence of

HERINR R DA 20 5 5548 % 4 — 7 gender on supervision when | am the

VIR LET,

11, FAD A== P — T, B v gD
BT, BEREO LI ICHANET,

41 FAMFEEER A ITH L TR —/3—/3( H—
ELTOFHEZE LB ICHHBEMICHS 2D
BHILLHBFHAEEZFTANTINET,
9. IFEIFLHYUEYVITOEBOIR

TLh. TNGICEET HECEIC DN T OB

EHBALTINET,

3. 774 = hOZELIZ DN TOFERR S
FbEFE-o T NET,

45, R—/IX—EP 3 >OHhTEL BAHEMED
HH5_EFRFROMBIZOVTRELTLE
E

15 RERIZHITE T, FlLER—/1R—E
AV —RAEHREETEDOFET,

opposite gender

11. Listen carefully to concerns
presented by me

41. Receive my critical feedback on
performance as a supervisor without
becoming defensive or angry

9.  Demonstrate knowledge of various
counseling theories, systems, and their
related methods

3. Assist me in description and
documentation of client change

45. Recognize possible dual
relationship issues that may arise within
supervision

15. Write detailed supervision case
notes when required



CCs38

CCS40

SSI120
CCS43

CCSs17

CCS5

CCs21

CCss1

SLQ17

SSI27
SSI21
SSI33
SSI25
SSI16
SSI23
SSI15
CCS54

SSI9
SSI22
SSI17
SSI12
SSI31

486

481

472
.455

.440

426

418

374

278

A11
.287
.251
.291
.264
173
.105
315

.215
175
212
.076
.209

430

447

.295
.255

279

.256

.059

310

112

.745
721
717
713
.709
.700
.661
.655

.649
.647
.641
.628
.625

342

.164

314
-.036

.360

202

.027

151

.250

190
.160
.252
190
.286
.190
.048
.198

.150
111
.215
.016
.208

140

.058

171
.108

-.003

.256

-.021

.069

234

.108
.010
153
.048
.046
.105
146
.188

133
.218
.022
.092
174

-.064

.089

277
.202

.096

-.127

-.223

.045

.037

.092
-.090
101
216
.019
-.058
.356
-.144

.220
-114
132
.207
.268

-.107

-.023

.080
-.195

.019

279

.349

-.044

-.201

-.060
.090
.004
.052
.028
127

-.168

-.205

-.016
.088
.202
.016
11

-.107

-.032

-.027
214

.169

.324

.187

.166

.091

.086
126
-.178
-.012
.031
-.053
.003
.104

.218
-.060
131
.099
-.007

.263

.389

-.090
-.158

.146

-.088

.283

.164

-.118

.130
.068
.100
-.035
-071
-.195
.190
-.067

194
-131
-.085
.002
.076

.655

.622

.529
434

.460

.560

467

322

271

.651
.664
.716
.683
.664
.628
.663
.681

.641
.550
.585
461
.598

38 A— /= A XEBE TR DT L LT
o 2R L TWE T,

40. 7 74 = b ORALIZBE T S AL
LTS ET,

20. fErfbshTng

43. DORFILALZERT 6. A—ILTL
1 EFRALET,

17. V54T Y FOERERSEOAREL
TH5LTOEMELTCAET,

5. RA—N—NAHF—DOHREL (LR BFA
DHRBEEKRYIL T TS,

21, FDMlE Wil D A — 73— 3 P — L LT

DHEFRIZ kF U CRER 2 B 2T T2 e, HERTRY

74— KRy 7 &z T NET,
51. FADIERE RIS I BN R % 3 > TRl
ETFLET,

17. 5 OROEERE & LT O MK 7058 B
Berkzx 5L WD R—/R— N F—n B

VYT =23 URREET, \WOE ) TN

Moo TN D,
27. RN TH %

21 AlEMITH D

33, A

25. KIEINTEATND

16. FHKTH D

23. A—TThbH

15. K TH %

54, FI—FZA—IR—ES 3 0. £AD
Z—REFAD=—RADNZVRERY FET,
9. MBI TH D

22. XFTH D

7. EEMTHD

12, JEEHTH D

31 BEITRD
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38. Address parallel processes as they
arise within a supervisory relationship
40. Articulate to me the ethical
standards regarding client welfare

20. focused

43. Use role playing to facilitate my
skill development

17. Assist me to develop a strategy to
address client resistance

5. Demonstrate for me who has a
different world view from him/her-self
21. Provide critical feedback to me
when | challenge his/her authority as a
supervisor

51. Appropriately attend to a my
emotional responses when conducting an
evaluation

17. Given my current state of
professional development, | believe |
know when | need consultation from my
supervisor and when I don’t.

27. facilitative
21. creative
33. warm

25. resourceful
16. flexible
23. open

15. friendly

54. Balance the needs of the group with
the individual needs of us during group
supervision

9.  collaborative
22. supportive
7.  practical
12. responsive

31. informative
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CCs59 461 .622 222 110 .016 -.107 -.072 .083 684 59. JI—TR——ET 30, &m%F 59. Offer adequate support to all

LBICEYGYR— 25X 3 members of a group during group
supervision

Ssli1 .054 622 110 -.042 053 029 307 -004 501 11 WEMTHD 11. reflective,

SSI30 .342 612 .346 175 -.003 .166 -.071 -.088 683  30. EHEFELND 30. trusting

Ssig 212 607 173 127 -016  -124 255 193 606 8. EEMHIEA T 8 sensitive

SSI29 337 590 072 091 200  -118 -.025 -103 B4l 29 EUTF 4T ThD 29. positive

CCS53 .346 579 .283 .267 -.207 -.165 -.030 -.014 678 53. FIL—T - R—IR—ETavIzBLT.
F—RIZDONWTOEMET 7> ) T— kLE 53. Facilitate case discussion during
E group supervision

SSI5 223 575 .326 .097 .063 -.078 113 .138 537 5. aAIYRLTVD 5. committed

SSI32 197 .567 115 123 .186 -.068 .076 .098 443 32. 2—ET OB D 32. humorous

SSI10 .037 .558 116 115 .108 .008 224 .058 405 10, BB TH D 10. intuitive

Ss126 159 555 182 197 146 .088 225 343 602 26 (Wl - HAE) EXAL 28. therapeutic

CcCcs47 521 .554 .363 123 .043 .103 .031 .005 738 47. AHOREEICEET BRIREICHMTE S LS 47, Assist me to deal with termination
BHLTLNET, issues

Ssle 215 539 128 174 190  -075 -.016 -010 425 6 HEMTHD 6.  affirming

CCS55 405 .528 .230 130 -.058 -.269 .138 .081 614 55 FL—TR—N—ESC3oDhTREN
FRIEICx L TEYZIEEDIEAZRLE 55 Model appropriate responses to
ED affect presented in group supervision

CCsS56 .352 .520 .109 .076 .078 -.399 .077 133 601 56. FIL—TR—IR—ET 3 OXARIZKE L 56. Structure group exercises that will
T. AUN—DFEHREZKILT 5 &L 5% maximize our learning in the group
TN—TEBEHMAAHET, supervision context

SSI3 312 .500 .188 .004 .358 172 -122 .039 558 3. AfMTHD 3. concrete

SSl4 217 483 309 -.039 303 .096 024 161 534 4 BIRMTHD 4 explicit

CCs58 444 464 .056 149 191 -.359 .039 117 619 58 JI—TR—/R—ET 3T, A>/\ 58, Facilitate vicarious learning within
—HEDRLUARICL 2FEZRLET.  the group supervision context

SS124 345 434 .038 .006 191 143 -017  -386 552 24 BIEMTHS 24, realistic

CCs60 .368 .398 .013 .359 .033 .052 -.159 .333 562  60. RDR—/R—/4 S—DFHERXZ AL 60. Integrate an understanding of
IZxtd 28MEE Y IL—TX—/X—E L 3 >0 supervisees’ learning styles into the
TOEROFIZEY ANETS, group supervision process

SLQ20 197 .359 .035 -.302 -.005 152 -.108 -.139 314 20. v k) v T E—IdIREICEMEZ 20, Sometimes | feel that counseling
LSRR HY | 2TEERD I LITARWHE /therapy is so complex, | never will be
Th o, able to learn it all.

SWA3 .140 .295 .839 120 .092 -.001 .068 -.033 840 3. FADA—S— A HF i BEHEML 3. My supervisor makes the effort to

LorEBHLTVWET, understand me.



SWA2

SWA7

SWAS

SWA14

SWA4

SWA1

SWA15

SSI2
SWA13

SWA5

SWAG

SWA12

SWA16

SLQ19

SWA9

.285

127

167

.158

.089

212

324

.250
.260

.264

.209

152

.286

.215

.263

.198

.384

.369

.299

219

251

.255

.505
.327

.013

192

.258

.180

.058

.184

77

726

711

.706

.651

.630

.589

.580
.559

.516

483

AT7

470

461

457

.106

.185

241

-.039

113

128

.000

.000
-.028

178

154

279

.185

-.095

.300

.036

.077

.159

.033

128

.261

.077

.074
.057

.325

.007

.079

454

-.033

.210

-.025

.004

-.066

-.039

139

-.035

-.126

137
-.107

-.098

044

-215

-.060

.088

179

-.141

-.040

-.068

.108

.138

.109

154

-.026
-.042

.328

441

.040

.193

-.208

-.279

-011

-.085

-.065

.216

.033

.100

.054

-.106
.040

.223

.090

-.073

139

.234

117

.758

739

.766

.675

.549

.613

.565

.690
.506

.641

.542

454

.635

.378

.570

2. FDRA—=R— A Y=L, AT TA

TV hOFEZOVWTHAEZ LS HEHWTL<h
ESaN

7. FDOARA=R—= AP — L, FAE

a Y CHRICEE 2 L)L TN TnE

7

8. FADA—NR—=AHPF—iF, FhEEEE

bETA—= =V a r&{To T NET,
14, FAD A — 8= XA H— i, K% 20T T
74 FOZHOEKRE RS L K951
BHET,

4. FADRA— 3= 3 F—ix, BBFELL

FTWHETI IA4 T hEVEETDZ L 28
HTINET,

1. FFR—= = =L DL D

L TnET,

15, FAD A — /8= A P — %, FAPA—/3—
BV a U ODICHE LIZERZ EERS 2
OEFINCELZE L ET,

2. BEF AN RN

13. A—/RX—bEVa Tk, FROA—/8—
AP =TI T4 = FOREEBRT 52 &
BV Z BV CVWET,

5. FADA— = A P, FLOFEKEE
TNZDONWT AL FEHGHRIZLTLET,
6. FADOA—IR— AP — L, FAE DY
TAT v h~DORAFTEEEZD LD ITED
£7,

12, A—/R—=EVa BT, AT T4
T2 MIOWTRETWBHEE L SI2THOWTHE
T, AL R BEELOF ERE T ET,
16.7 74 =¥ h~Oif o ok ZETET 2
B FAD A— S— R B — 3 b v & 72 B
BONANFEETRL T ET,

19. Aoty 7T e—ICBLT, BHY
D A== P—Ffifil A v B — L R L
T3,

9. 7 7A=Yy hOFHONABIEIZON
TOFRDOBFREOHTTIE, A= 8= HF— &
—HLTWD EEWET,

173

2. My supervisor welcomes me
explanations about the clients’ behavior.

7. My supervisor helps me talk freely
in our sessions.

8. My supervisor stays in tune with
me during supervision

14. My supervisor encourages me to
take time to understand what the client is
saying and doing.

4. My supervisor encourages me to
talk about my work with clients in ways
that are comfortable for me.

1. |feel comfortable working with my
supervisor.

15. My supervisor’s style is to carefully
and systematically consider the material |
bring to supervision.

2. perceptive

13. In supervision, my supervisor places
a high priority on our understanding the
client’s perspective.

5. My supervisor is tactful when
commenting about my performance

6. My supervisor encourages me to
formulate my own interventions with the
client.

12. In supervision, | am more curious
than anxious when discussing my
difficulties with clients.

16. When correcting my errors with a
client, my supervisor offers alternative
ways of intervening with that client.

19. Regarding counseling / therapy, |
view my supervisor as a teacher / mentor.

9. lunderstand client behavior and
treatment technique similar to the way
my supervisor does.



CCs18

SLQ14

SLQ27

SLQ28

SLQ29

SLQ26

SLQ6

SLQ24

SLQ25

SLQ18

SLQ5

SLQ23

430

.047

.043

.078

.067

.250

.187

.210

.145

.021

.395

112

251

101

150

207

.249

171

.038

323

110

.084

110

141

430

.370

.095

.086

.063

136

112

.302

.061

-.038

-.014

.267

102

-.216

.810

.764

761

724

-.714

678

.649

-.638

.632

.601

-.157

-.362

.022

-.123

.145

.187

.010

.047

-.028

-.068

.066

-.084

116

.149

.095

.084

.013

-.137

.210

-.036

-.275

411

.169

-.085

319

.100

134

142

-.050

.022

.097

-.009

.261

-.083

.034

.027

.050

-.162

.184

217

-.106

-.032

-.043

-.100

-.197

-.096

.147

-.157

.584

.385

.750

.730

.685

.689

.614

713

.641

.607

.624

.505
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27. B, BB B —ADOAMELTY T
ATV NMIED KD e 5.2 5 h %)
WEHIE 5 2 LN TE . EREIBFEMICHN
HIEWTXD,
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18. Encourage me to share my negative
feelings about supervision without
becoming defensive

14. Although at times | really want
advice / feedback from my supervisor, at
other times | really want to do things on
my way.

27. 1 am able to adequately assess my
interpersonal impact on clients and use
that knowledge therapeutically.

28. | am adequately able to assess the
client’s interpersonal impact on me and
use that therapeutically.

29. | believe | exhibit a consistent
professional objectivity and ability to
work within my role as a counselor
without undue overinvolvement with my
client.

6. I tend to get confused when things
don’t go according to plan and lack
confidence in ability to handle the
unexpected.

26. | find I am able to empathize with
my clients’ feeling states, but still help
them focus on problem resolution.

24. 1find | am able to understand my
clients’ view of the world, yet help them
objectively evaluate alternatives.

25. At my current level of professional
development, my confidence in my
abilities is such that my desire to do
counseling / therapy doesn’t change
much from day to day.

18. Sometimes | question how suited |
am to be a counselor/therapist.

5. | am able to apply a consistent
personalized rationale of human behavior
in working with my clients.

23. 1think I know myself well and am
able to integrate that into my therapeutic
style.



SLQ30

SLQ3

SLQ1

SLQ7

SLQ4

SLQ9

SLQ15

SWA10

CCs44

SWA17

SSl14
SSI18
CCSs46

SSI17
SSi1

SSI13
SSI19

212

.261

.248

.015

167

.176

.003

.048

.323

.207

118
.073
.536

-.007
314
.276
.050

.306

.306

257

.007

.040

220

.184

.166

.180

101

.106
122
.022

.203
221
.219
.269

.235

-.003

-.021

.013

-.219

.186

-.010

.350

-.073

244

228
.049
-.213

.039
212
.258
.198

.599

.594

591

-.575

-.549

.544

-.527

.386

337

.334

-.045
-.107
.158

-.139
145
.089
.069

.026

123

.050

.008

.023

-.010

.201

216

.229

.252

.667
.631
.576

.553
511
483
.468

-.185

.107

.037

.298

.180

-.142

404

.062

.010

.333

-.007
232
-.077

.204
-.049
-.170
.240

-.007

.362

.289

.156

.060

118

.304

212

.096

.029

121
-.063
-.034

-.070
-.043
.077
.014

-.178

.042

153

-.288

-.069

-.192

-.285

-.118

-.012

.021

114
.004
-.106

-.097
221
-.104
-.062

.619

.674

.588

527

420

481

.689

.540

.318

.400

.552
490
707

424
.528
478
.399
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30. | believe | exhibit a consistent
professional objectivity and ability to
work within my role as a counselor
without excessive distance from my
clients.

3. | am able to be spontaneous in
counseling / therapy, yet my behavior is
relevant.

1. | feel genuinely relaxed and
comfortable in my counseling / therapy
sessions.

7. The overall quality of my work
fluctuates; on some days I do well, on
other days, | do poorly.

4. I lack self-confidence in
establishing counseling relationship with
diverse client types.

9. | feel comfortable confronting my
clients.

15. Sometimes the clients’ situation
seems so hopeless. I just don’t know
what to do.

10. | feel free to mention to my

BEEGRETREV-ELTEH, ThEKE supervisor any troublesome feelings |

IZIER B2 EMNTEET,

44, FhNEDRFICHEWTFREIZH AN D
REELVELTLET,

17. RADOARAHF =%, 7 T A = b & O
ERFEOWIRRIT I - T D Z & 212D
LT<NET,

14. FHERTH B

18. HIIWTH 5

46. 1 ) U TREINC SO TR A
. FORMETRTZ ERHKET,

17. HERHTH D
1 AfRfEAETH S
13. M TH D

19. WIEMTH D

might have about him/her.
44. Appear competent in interactions
with me

17. My supervisor helps me work with a
specific treatment plan with my clients.

14. evaluative
18. didactic

46. Assign and provide a rationale for
grades based on demonstrated counseling
competence

17. prescriptive
1.  goal-oriented
13. structured

19. thorough



SWA19

SWAL18

SLQ10

SLQ11

SLQ12

SLQS

SLQ13

SLQ16

SWA11

SLQ22

SLQ2

SSI28
Eigenvalue

% of
Variance
Cumulative
Variance

A7l

.296

.028

.098

.094

135

-.063

.100

.202

.044

.244

137
45.589
31.400

31.400

.081

.220

-127

-.001

-.003

-.002

-.036

.031

.184

-.096

276

459
9.041
6.367

37.767

446

.384

.041

-.020

-124

.349

.168

-.178

153

-.085

.048

126
6.369
4.485

42.252

.256

.290

-.357

-.285

-.039

-.098

-.355

-124

.164

.339

337

044
4.921
3.465

45.718

466

444

.001

178

314

.042

-.004

-.039

124

-114

-0.012

0.190
4.486
3.159

48.877

-.223

-.109

.608

544

.544

492

462

414

.033

.099

231

.019
4.019
2.830

51.707

215

-.015

-.089

-131

.069

175

.106

.070

531

431

0.430

.011
3.392
2.389

54.096

-.059

.008

-.130

-.184

127

.027

157

.031

-.059

-.033

-.068

465
3.268
2.302

56.397

.617

.576

.540

470

442

424

409

237

427

.343

496

.500
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19. 1 work with my supervisor on
specific goals in the supervisory session.

18. My supervisor helps me stay on
track during our meetings.

10. Much of the time in counseling /
therapy | find my self thinking about my
next response instead of fitting my
intervention into the overall picture.

11. My motivation fluctuates from day
to day.

12. At times, | wish my supervisor
could be in the counseling / therapy
session to lend a hand.

8. | depend upon my supervision
considerably in figuring out how to deal
with my clients.

13. During counseling / therapy
sessions, | find it difficult to concentrate
because of my concern about my own
performance.

16. It is important that my supervisor
allow me to make my own mistakes.

11. My supervisor treats me like a
colleague in our supervisory sessions.
22. Regarding my counseling / therapy,
1 will view my supervisor as a
peer/colleague.

2. I am able to critique counseling
tapes and gain insights within minimum
help from my supervisor.

28. therapeutic



Appendix N
Factor Loading of Four-Factor Solution from Exploratory
Factorial Analysis of Cross Scale using varimax rotation
1 2 3 4 h?
Work  Competence
Roles  Task i P
Alliance Development

SSI33 762 162 221 102 666 33 HEA

Ssi21 745 218 110 -032 616 21 AlEHNTHD

SSI16 742 168 250 005 641 16 ZHTHS

SsI27 733 .069 194 115 593 27. (R TH D

CCS54 730 196 077 236 633 54 FIL—FR—R—ETarnm. £
D=—REBED=—ZAD/INZ U RERY
E3 I

CCS59 718 354 142 111 674 59 HL—TFR—X—ETarnf. B
MmELEICEYGYR— L2525

CCS53 706 200 110 286 633 53 YU—T - R——ETavizsn
T. T—RIIDWTHOERET7VIT
—hLET,

SsSI23 704 074 157 015 526 23 A—7>Thd

SSI25 698 244 257 -009 613 25 MEAICEATND

SsSI130 673 244 315 059 615 30 EHEEEELND

SSI22 657 .087 .065 139 463 22, LFHHTHD

CCs47 652 426 328 038 716  47. FAEHEICEIT SRS TE D
EO5EBLTCNET,

SsI8 640 238 139 174 516 8. EEMECTEATVS

CCS55 631 308 121 215 553 55 H—FR—NR—ETarOhTE
SnF-RIEICK L CEVGEREDIEA &
~LEY,

SsSI5 624 165 291 112 514 5 =3Iy LTS

SSI9 612 237 248 130 509 9. WETHS

SsI7 602 189 297 -076 493 7. EEMNTHD

SSl15 602 120 164 184 437 15 KIFHITH S

CCS38 599 372 193 148 556 38 A— 8— A ABUETHZ BT L

Tat AL L TWET,
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33. warm

21. creative

16. flexible

27. facilitative

54. Balance the needs of the group with the
individual needs of us during group supervision

59. Offer adequate support to all members of a
group during group supervision

53. Facilitate case discussion during group
supervision

23. open

25. resourceful

30. trusting

22. supportive

47. Assist me to deal with termination issues

8.  sensitive

55. Model app_ro_priate responses to affect presented
in group supervision

5. committed

9.  collaborative

7.  practical

15. friendly

38. Address parallel processes as they arise within a
supervisory relationship



SSI31
CCS56

SSI12
SSI129
CCS57

CCS45

CCS27

SSI11
SS132
CCs48

SS112
CCS40

CCS52

CCS50

SSI126
SSI16
CCS58

CCS34

SS110
SSl4

594
592

.588
.588
579

578

567

.559
.549
547

544
542

534

532

531
531
520

.509

501
493

.206
277

137
.283
494

.359

523

.051
.186
499

.088
446

469

486

.203
.183
.398

490

.049
.269

.320
.039

.533
122
.105

115

.096

.160
174
125

129
130

126

.183

.264
.182
.056

128

.187
.394

.093
213

-.089
.094
.182

.301

.018

-.040
128
129

.068
.052

.076

150

.163
163
.256

31

.109
-.092

.506
A74

.657
449
.624

.566

.604

.342
.383
.581

.325
512

527

575

420
375
498

.532

.300
480
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31. informative

56. Structure group exercises that will maximize our
learning in the group supervision context

2. perceptive
29. positive

57. ldentify key group process variables that may
negatively influence learning among members in a
group supervision context

45. Recognize possible dual relationship issues that
may arise within supervision

27. Describe the legal liabilities involved in
counseling minors
11. reflective

32. humorous

48. Implement strategies that enhance the quality of
a supervisory relationship
12. responsive

40. Articulate to me the ethical standards regarding
client welfare

52. Demonstrate respect for various learning styles
and personal characteristics within supervision

50. Communicate due process procedures to me if |
am unhappy with the supervision that the supervisor
have provided

26. invested

6. affirming

58. Facilitate vicarious learning within the group
supervision context

34. Conduct supervision in strict accordance to the
ethical standards governing my profession
10. intuitive

4. explicit



CCS49

CCs41

CCS16

SSI3
SS128
SWAL3

CCs11

CCS60

SS124
SLQ20

CCS51
CCS28
CCS22

CCS32

CCS30

CCsS8
CCS46

CCS7

485

483

481

481
464
463

463

455

.390
.367

.366

.052

101

217

.346

192

-.041

101

475

432

434

.306
163
138

451

.358

.307
123

.359

728

718

.705

674

673

.628

.626

.086

125

244

321
.165
445

332

.012

.156
.006

147

27

.218

.001

.204

114

.076

.093

.225

.013

162

-.102
.040
-.011

.042

.294

-.097
-.364

.081

.038

.015

.031

-.190

-.055

134

-.001

519

435

.506

439
271
432

.530

422

.280
.283

201

.550

573

.545

.651

.506

420

410
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49. Openly address the influence of gender on
supervision when | am the opposite gender

41. Receive my critical feedback on performance as
a supervisor without becoming defensive or angry

16. Understand key research on counselor
development and developmental models as they
pertain to supervision

3. concrete

28. therapeutic

13. In supervision, my supervisor places a high
priority on our understanding the client’s perspective.

11. Listen carefully to concerns presented by me

60. Integrate an understanding of supervisees’
learning styles into the group supervision process

24. realistic

20. Sometimes | feel that counseling /therapy is so
complex, I never will be able to learn it all.

51. Appropriately attend to a my emotional
responses when conducting an evaluation

28. Write a through summative evaluation,
indicating supervisee strengths and weakness

22. Structure supervision around a supervisee’s
learning goals

32. Recognize and respond to potentially conflictual
areas in a way that strengthens the supervisory
relationship

30. Identify the learning needs of mine relevant to
my development as a counselor

8.  Establish a system for monitoring a my
management of cases

46. Assign and provide a rationale for grades based
on demonstrated counseling competence

7. Describe the strength and limitations of the
various supervision modalities (e.g., self-report, live
observation, audiotape review)



CCS2

CCs1

CCS14

CCS31

CCs9

CCs3

CCs20

CCS6

CCS35

CCS24

CCS36

CCs19

CCs4

CCS39

CCS23

CCs42

.081

211

124

111

076

133

493

334

216

.254

468

.230

344

410

239

488

.621

.615

.611

590

576

574

567

.563

.559

555

551

.543

535

527

523

521

.218

184

.094

.089

.218

122

.100

.040

142

374

199

293

144

.104

.326

199

.095

-.098

-.042

-.002

.042

167

.001

-.022

-.017

-.056

-.012

-.052

.168

.090

-.017

-.009

449

467

400

.368

.386

.390

574

430

.379

.516

.562

436

454

465

437

.549
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2. Select supervision interventions congruent with
the model/theory being used

1. Assist me to make appropriate referrals when
necessary

14. Solicit critical feedback on his or her work as a
supervisor from either supervisor's peers or an
evaluator

31. Help me assess the compatibility between his/her
in-session behaviors and espoused theoretical
orientation

9.  Demonstrate knowledge of various counseling
theories, systems, and their related methods

3. Assist me in description and documentation of
client change
20. ldentify key ethical and legal issues surrounding

6.  Present procedures for assessing and reporting
an occurrence of child abuse

35. Guide a supervisee through the self-evaluation
process

24. ldentify my traits that may interfere with the
ability to appropriately respond to the clients

36. Employ interventions appropriate to a
supervisee’s learning needs
19. Assess my multicultural competencies

14. Solicit critical feedback on his or her work as a
supervisor from either supervisor's peers or an
evaluator

39. Address sexual orientation as a counseling
process variable

23. Understand appropriate supervisor functions of
teacher, counselor, and consultant

42. State a rationale for choosing a supervision
intervention based on theory, client/counselor
dynamics, and/or setting



SLQ21

CCs12

CCS33

CCS13

CCS26

CCSs29

CCS25

CCS37

CCs10

CCS15
CCs43

SSI20
CCs21

CCS5
CCs17
CCS44

CCS18

199

460

441

485

413

327

474

404

420

.188

.250

.343
131

.290

370

141

.367

521

517

516

512

511

510

.504

489

487

477

459

442
439

426

406

.384

374

173

.260

.140

.236

.248

112

A17

.257

.290

134

.063

408
-.010

.238

.351

.089

.354

134

.057

154

.081

.085

-.079

.210

.007

.055

109

.158

.084
-132

431

-.016

293

.056

.359

.550

.504

.560

.501

.386

.537

468

.501

293

.302

487
227

.340

425

.261

403

21. FLOEPZE L L CORFEME & RF %
TSP CE ARRIC, RAOREE M-
TV EELTND,
12.BEEDHAIIZTOVWTHEREZED
TTr—A@Etx35FHMIEzLTL M
%)

33. FAD ANFED D VNI RIER T AT T
4T 4, WU Y TTakRTE
BE Bz HHAD1 S LTIEHLE
D

13. HEMADEMA DL URICERL
-F. DRMEERREDEEERLT

<hETS
26. HhOXILIZET 2R DEEELE
j—o

29. R—N\—EP 30T, OB
BEMFHREERETL-O0T50%
BRELTCNET,

25. BREDHAHR—/R—E S a VERIZ
BULWTE, R—— N HF—BHEDEZ
PEEICOVWTRHEREL T NET,
37. r—AEST HAFNLER LS
WLHRENLTFERERLTINET,
10. 7 T A =2 MTOWTOIEENGE %
HAOTYTOND L2 EIIL T NE
75

15. LEREAICBW T, Sl 2 —R—
EYa O —AilEEEEREOET,
43. FLD A X)L LA RT 720, m—L
TLAEBEALET,

20. k&b

21, B Wi fe D A — 78— P — &
L COMEFRIZ®T L CTRER &2 F i T 7=
B, HEEPR 7 4 — Ry 7 252 TL
nE7,

5. A=/ = A P—D B L 1T D
FLOMFE A2 KL T< T3,
17. 7 74 = OEPIE 5 BROF K
FNLCHETO®EE LTI NET,
44, FhEDRRIZEWNWTFREIZHSNT=
ABIRDIBVELTLET,

18. BREIMIZIE B 2 <. AR —X
—EvavIicaLlTRLVTWSRHT 1

181

21. | believe | know my strengths and weaknesses as
a counselor sufficiently well to understand my
professional potential and limitations.

12. Assist me to include relevant cultural variables
in case conceptualization

33. Address my race or ethnic identity as a
counseling process variable

13. Model effective decision-making when faced
with ethical and legal dilemmas

26. Facilitate a supervisee’s cultural awareness

29. Establish a plan to safeguard a my due process
within supervision

25. Discuss with me supervisor's own role and
behaviors within a problematic supervisory
relationship

37. Model strategies that may enhance my case
conceptualization skills

10. Assist me to develop working hypotheses about
my clients

15. Write detailed supervision case notes when
required

43. Use role playing to facilitate my skill
development

20. focused

21. Provide critical feedback to me when | challenge
his/her authority as a supervisor

5. Demonstrate for me who has a different world
view from him/her-self

17. Assist me to develop a strategy to address client
resistance

44. Appear competent in interactions with me

18. Encourage me to share my negative feelings
about supervision without becoming defensive
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2. I am able to critique counseling tapes and gain
insights within minimum help from my supervisor.

12. Attimes, | wish my supervisor could be in the
counseling / therapy session to lend a hand.

3. My supervisor makes the effort to understand
me.

8. My supervisor stays in tune with me during
supervision

4. My supervisor encourages me to talk about my
work with clients in ways that are comfortable for me.

1. I feel comfortable working with my supervisor.

7. My supervisor helps me talk freely in our
sessions.

2. My supervisor welcomes me explanations about
the clients’ behavior.

16. When correcting my errors with a client, my
supervisor offers alternative ways of intervening with
that client.

5. My supervisor is tactful when commenting
about my performance

19. 1 work with my supervisor on specific goals in
the supervisory session.

14. My supervisor encourages me to take time to
understand what the client is saying and doing.

18. My supervisor helps me stay on track during our
meetings.

15. My supervisor’s style is to carefully and
systematically consider the material | bring to
supervision.

14. evaluative
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6. My supervisor encourages me to formulate my
own interventions with the client.

10. | feel free to mention to my supervisor any
troublesome feelings | might have about him/her.

9. lunderstand client behavior and treatment
technique similar to the way my supervisor does.

19. thorough

8. My supervisor stays in tune with me during
supervision

13. structured

17. My supervisor helps me work with a specific

treatment plan with my clients.

12. In supervision, | am more curious than anxious
when discussing my difficulties with clients.

1. goal-oriented
18. didactic

19. Regarding counseling / therapy, | view my
supervisor as a teacher / mentor.

17. prescriptive

11. My supervisor treats me like a colleague in our
supervisory sessions.

18. Sometimes | question how suited | am to be a
counselor/therapist.

6. I tend to get confused when things don’t go
according to plan and lack confidence in ability to
handle the unexpected.

27. | am able to adequately assess my interpersonal
impact on clients and use that knowledge
therapeutically.

25. At my current level of professional development,
my confidence in my abilities is such that my desire
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to do counseling / therapy doesn’t change much from
day to day.

26. Ifind I am able to empathize with my clients’
feeling states, but still help them focus on problem
resolution.

28. Iam adequately able to assess the client’s
interpersonal impact on me and use that
therapeutically.

29. | believe I exhibit a consistent professional
objectivity and ability to work within my role as a
counselor without undue overinvolvement with my
client.

7. The overall quality of my work fluctuates; on
some days | do well, on other days, | do poorly.

15. Sometimes the clients’ situation seems so
hopeless. I just don’t know what to do.

24. 1find T am able to understand my clients’ view
of the world, yet help them objectively evaluate
alternatives.

30. | believe I exhibit a consistent professional
objectivity and ability to work within my role as a
counselor without excessive distance from my clients.

10. Much of the time in counseling / therapy | find
my self thinking about my next response instead of
fitting my intervention into the overall picture.

4. I lack self-confidence in establishing
counseling relationship with diverse client types.
23. I think I know myself well and am able to
integrate that into my therapeutic style.

1. | feel genuinely relaxed and comfortable in my
counseling / therapy sessions.

9. | feel comfortable confronting my clients.

3. | am able to be spontaneous in counseling /
therapy, yet my behavior is relevant.
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5. I am able to apply a consistent personalized
rationale of human behavior in working with my
clients.

11. My motivation fluctuates from day to day.

13. During counseling / therapy sessions, | find it
difficult to concentrate because of my concern about
my own performance.

22. Regarding my counseling / therapy, | will view
my supervisor as a peer/colleague.

17. Given my current state of professional
development, | believe | know when | need
consultation from my supervisor and when I don’t.

16. Itis important that my supervisor allow me to
make my own mistakes.

14. Although at times | really want advice / feedback
from my supervisor, at other times | really want to do
things on my way.
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Cl Cc2 C3 C4 C5 C6 Cc7 C8 C9 C10 Cl1 C12 C13 Cl4 C15 C16 C17 C18 C19 C20

C1 1 6457 423" 483" 362 535" 4857 592" .344™ 510"  .480™ 529”395 410"  .378™ 3297 332" 4797 4747 4157
Cc2 1 420™ 301" 410" 4017 558" 408" 4427 414 4257 2907 422 3557 .306™ 3527 .308™ 420" 4017 343"
C3 1 406" 340 4127 273" 395 440 336 330" 4147 393" .348™ .203 272" 320 .286™  .338™  .358™
C4 1 493 595 4537 592" 351" B91™ 480" 509" .396™ 409 4077 414 4417 477 308 4657
C5 1 279 .308™ 257" .146 625 570" ALTT 44T 4217 .265" 4647 278™  .386™  .326™ 4317
C6 1 5327 563" 417 4547 4317 5117 477 .280™ .265" 4237 428™ 3427 454 476™
C7 1 670™ 450" 3717 .380™ 204" 2827 300 523" 345" .365™ 247" 334 419™
C8 1 429 470" 4437 505" 412" 436" .510™ 3327 419 386 4127 466™
Cc9 1 4447 410 372" 389" .33 335" .209 473 253" 418" .328™
C10 1 753" 619" 575" 2447 275" 418" 513" 518™ 347" 590"
C11 1 605" 6497 305  .380™ 493 496™ 600 409 6357
C12 1 604 324" 362" b53™ 503"  506™ 576"  .654™
C13 1 331" 310 702" 5307 542" 487" 665
C14 1 523" 333" 385" 4517 483" 397"
C15 1 34774107 4117 4527 3617
C16 1 496 434 B54™ 6317
C17 1 B516™ 3927 4717
C18 1 438 497
C19 1 .543™
C20 1

Note. C = CCSES-SE-JP. *p <.05. **p <.001.
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The Correlation Matrix: CCSES-SE-JP-2 (n = 85)

C21 C22 C23 C24 C25 C26 Cc27 C28 C29 C30 C31 C32 C33 C34 C35 C36 C37 C38 C39 C40

C1 32374097 5097 4337 3797 3957 3257 3757 4077 5507 .389" 3667 4137 448" 4297 4707 3007 408" 4497 4427
C2 172 227 4787 3867 3617 274" 267" 4877 263" 587" 4217 478" .328™ 369" 438" 492 366" 361" 405" .366™
C3 3717 461 378™ 359 3527 3457 3657 3627 378" 3797 512" 399" 500 .341 3517 306" 3117 332" 425" 356"
C4 2967 3747 2737 4197 4687 4217 4407 3237 3107 309" 181 323" 508 513" 3867 4617 3747 536 563" 4467
C5 3377 .255" 3477 3827 358 4747 4117 4527 4867 3727 3567 2837 263" 4227 325 380" 3757 2927 .300™ .300”
C6 276" A406™ 3627 3807 4437 3737 5257 3727 3197 4477 2677 3427 448 4477 270" 4427 288" 4857 529" .399™
c7 215" 458 204 3917 3637 4077 3267 .3947 185 4297 3257 4427 3047 3667 4077 4317 391" 195 3557 125

C8 .264" b64™ 3557 4677 4337 424 428" 4237 313" 503" 258" 3957 4227 4117 4407 4557 3607 318 500" 367
C9 .007 B577 290" 4897 258" .348™ 343" 554" 247" 480" 253" .396™ .404™ 225" 2377 229" 350" 280" .349™ .332™
C10  .196 373" 3717 6827 573" 5937 5257 3837 331" 523" 3507 3617 4417 5117 2847 5167 3927 5417 4737 3647
cu 214 410" 4157 B58™ 6007 6187  .489™ 389" 3567 5907 336" .3527 .3377 4707 3357 432" 4977 4717 387" 3197
Cl2 314" 371" 425" 578" 6147 685" .662™ 379" 503" 472" 248" 335" 595 590 320" .471" 425" B59™  B90™ 553"
C13 297"  b12™ 578" 470" 5777 4697 6567 368" 5597 .6107 369" 476 4907 576" 356" 557" 5507 .87 493"  .544™
Cl4 401" 458" 458" 307" 3057 4057 3267 5757 4487 4677 4077 384T 2867 4157 4247 3677 5127 4117 265" 4317
C15  .264" .296™ 171 248" 3177 457 3777 3877 2917 .310™ 244" 341 310" 316" 2877 288" 4317 321" 252" 306
Cl6  .267" 4257 5627 383"  488™  554™ 608" 3217 527" 524 278" 3877 5657 5897 348" 466 5327 513" 567" 513
C17 292" 396" 263" 588" 436 5357 4077 2727 2897 403" 296 277" 4657 4437 3407 404" 5737 598" 423" 358"
C18 .352™ 318" 451" 496" 520" 3617 .3877 248" 397" 4367 272" 231" 263" 424 422 357" 4757 B08T 3977 4717
Cl9 293" 4667 411" 3427 4127 5437 6067 5117 543" 5337 3517 4177 4577 4607 3237 386" .358" 426" 423" 556"
C20 .363™ 354 365" 549" 626 6477 7657 383" 544 5647 4627 4757 5067 6987 3217 481" 5647 507" 558" 573

c21 1 102 224" 287" 234" 339" 295" 156 473" 266" .380" .323™ 207 .3577 279" 220" .330"  .206 268" 3157
C22 1 6027 508" 4617 3657 349" 678" 3367 7167 3647 .618™ 458" 252" 521 B57" 410 3507 4207 302"
C23 1 3627 3577 226" 368" .454T 4787 676™ 3947 3517 3177 3477 4447 560" 4167 4197 3957  .498™
C24 1 4317 6307 4627 4777 3527 85T 3717 .374™ 5057 432" 4117 413" 4167 3477 524™ 343
C25 1 .608™ 5777 3557 339" 535 381" 537" 4777 5677 3537 6157 4337 6357 4147 3897
C26 1 .618™ .374™ 444 5017 390" 4917 6667 .632" 372" .403™ 493" 497" 526" 387"
c27 1 4597 666 .493™ 3617 485" 5657 .698™ 2957 B49™  541™ 532" 594" 739"
C28 1 4187 6117 3667 4977 3097 3197 4297 453" 358" 259" .330™ 4117
C29 1 4277 348™ 352" 488" 4947 3507 360" 413" 4377 452"  .642™
C30 1 509™  .618™ 413" 426" 523" .666™ 568  .429™  .434™ 4157
C31 1 628" 3157 4667 4977 462 5137 2957 199  .307
C32 1 A757 522" .484™ 580  .456™ 364 .381" 367"
C33 1 581" 4717 504 388 6277 722" 629"
C34 1 518"  549™ 4877 5937 5497 652"
C35 1 594™ 4917 3177 368" .408™
C36 1 516™ 601" 379" 524
C37 1 b538™ 3977 453"
C38 1 552" 617"
C39 1 621"
C40 1

Note. C = CCSES-SE-JP. *p < .05. **p < .001.
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C4l C42 C4A3 C44 C45 C46 CA7 C48 C49 C50 C51 C52 C53 C54 C55 C56 C57 C58  C59  C6O
Cl 2660 304~ 318" 207 .301° 285" 417" 514~ 4000 416~ 347" 384" 203 246 365 3760 422" 314~ 335 226
C2 300" .384” 315~ 191 275" 436~ 403" 407" .406™ 4457 231" 400" 135 142 246" 157 328" .310” 235"  .255"
C3 203 326" 292~ 385" 266" 367" 358" 3717 410" 337" .371” 369”7 .190  .178 309" 177 3417 3027 292~  .458~
C4 370" 468 543™ 3507 524" 274" 438" 485" 4107 4407 3817 456 4797 462" 526”4017 582" 393" 550~ 364"
C5  .433" 406 267" 218" 478~ 173 460" 394 254" 380" .338™ 375" .354™ 301" .345” 186 316" .297" 349" 201
C6 246" 4327 3427 121 3677 3527 4427 4467 545”4227 200 3977 3457 360 344" .380™ .526™ 347 440~ 309"
C7 200" 434" 449~ 3077 275 504~ .274° 325" 3317 200 154 3857 250" 2017 340" 244" 427" 259" 255" 125
C8  .396™ 470" 405~ 303" 301" 354 4447 4027 3797 360" 247" 3857 .206™ 374 469" .350™ 538" 275" 403~ 204"
Co 320" .419” 344~ 373" 201 .4127 348" 274" 449" 314™ 259" 459" 185 172 292" 262" 413" 4257 321" 276"
CI10 467" 610 281" .268° 593~ 169  .648" 489" 414 451" 349" 480" 492" 443" 455" 322" 501™ .334™ 553~ 345"
Cll 503~ 454~ 324 302~ 506" 165 .612" 516" 414~ 5277 415 4977 5027 438~ 530" 368~ 516 .384” 586~  .384"
Cl2 461" 622" 248" 343" 559~ 212  571% 598" 557" 543" 341" 485" 437" 416" 383" 470" 578" .466™ .483~ 354"
C13 562" 571 280" .252° .583™ 159 701~ 626" 536 .689" 284" 553" 503" 4617 474" 390" 541™ 4527 667"  .540™
Cl4 .349™ 229" .389™ 156 234" 246" 334" 244" 2017 429" 328~ 301 238" 278" 271" 230" 280" 313" 321"  .150
C15 .349™ 316" 525" 256" 266 .364™ .338” 251" 282" 345" 201" 258" 293" 376" 437" 378" 305" 439" .349™ 222"
Cl6 446" 438~ 256" 122 549™ 158 628" 651~ 583" 605" .258" 451" 556" 5117 543" 501% .602" 515" 538~  .426™
cl7 382~ 573 206" 200 2577 130 5517 387 .373” 406" 155 200" 4377 3777 4127 3207 539" 206" .476” 271"
Cci8 334" 388" 356" 231" .375% 002 536" 456" 346" 435" 219" 377" 429" 509" 416" 386" .347" 307" 429~ 295"
C19 302" 209" 221" -012 253" 258" 413~ 368" 397" 496" 412" 414" 271" 215° 191 .389" 277" 406"  .264° 254"
C20 526~ .548™ 281 164 5517 239" 600" 506 524~ 606" .338" 423~ 430" .363~ 373" 371" 520" 407" 532~ 362"
C21 248" 282" -039 220" 195  .113  .285% .327° 213  .300” .309” .198  .186 .170 .100  .069  .198 -016 172  .342"
C22 345" 4407 4547 340% 3277 483" 484~ 503”392 442 244" 5127 236" 3007 .354% 264" 474 357 350~ 284"
C23  .403” 359™ .267° 191  .438” 269" 585" 528" 466" 480" 305 468" 363" .364™ 433" 367" 418 383" 483~ 341"
C24 449~ 588~ 186  .305™ 451" 262" 596" 559 455~ 386" .326™ 352~ .310™ 342~ .357” 232" 509" 209 .357"  .230"
C25 .499™ 646 331 278 638" 288 586" 566 522~ 5017 408" 576 5117 4977 4477 4427 572 438" 531" 385"
C26 .446™ 500” 256" .280™ 505" .225° 505" 553" 537° 588" 318" 442 496™ .413” 396" .319™ 555" 364 416~  .340”
C27 593~ 636™ 286" .103 592 .306™ .692" 5617 526 .626™ .388" 492~ 537" 459" 4457 5127 521 5857 552~ 382"
C28 332~ .391™ 3527 204 253" 5847 434" 3147 328" 439" 426 364 153 225" 269" .285” 3497 474 274" 145
C29 457" 448" 100 036 .313™ 165 .468~ 558" 471" 580" 330 350" .352" 276" 292" 391" .412% 363" .411% 326"
C30 554~ 470~ 303 183  .4117 3577 633" 5317 4977 5357 450" 568 3327 377" 4727 338 503~ 388" .472”  .401"
C31 327" .365% 273" 233" 2877 .398™ 362" 204" 278~ 365" .368~ .344™ 205 110 .161  .077 250" 173  .334~ 362"
C32 384" 524" 395% 356" .410™ 5327 422 478 354" 488" 292 580"  .255° .301™ 251" 256" .478™ 323" 352~ 463"
C33 283~ 497" 386" .323™ 528" .303™ 4557 644" 6817 5427 302" 4657 4527 4427 4517 494 674 5527  535”  .490”
C34 .467° 509™ .308™ 124 573" 187 564" 483" 465~ 683" 348" 5317 5427 .446™ 448 3517 483" 4167 539~ 328"
C35 229" 359" 426" 360" .335™ 325" 374 446 272" 3737 262" 4627 302" 339" 363" 240" 404" 204"  401™ 221
C36 .509” 630~ 4517 247" 6107 .3817 629" 524 417”533 429 680~ 5517 .510™ 5007 .403™ .516™ .492” 647" 364"
C37 .543™ 541™ 426”3657 3797 2797 584" 4177 416 5277 296”4257  445™ 406”4257 3317 4917 4227 523~ 363"
C38 456" 559" 347" 149  517% 144 560”4757 653”730”358 509" 576" 494" 478" 485" 5627 520" 643~  .487"
C39 388" 542" 276" 238" .461% 267" 524~ 608~ 659 562 255" 394" 355" 372"  419™ 373" 603" 416~ 437" 419"
C40 4727 506”3277 146 5027 226" 5927 542" 545”604”393 4727 460" 429" 4117 534 463 6077 542~ 4107

Note. C = CCSES-SE-JP. *p < .05. **p <.001.



The Correlation Matrix: CCSES-SE-JP-4 (n = 85)
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C41 C42 C43 C44 C45 C46 C47 C48 C49 C50 C51 C52 C53 C54 C55 C56 C57 C58 C59 C60
C41 1 6447 3117 261" 5057 249" 5227 4377 4877 558 404™ 5637 5097 3837 533 346" 4927 4297 540" 4077
C42 1 .294™ 365" 612" .359™ 664" .b48™ B39 5377 2977 603" 503" 432" 404" 316" 630" 371" 573" 397"
C43 1 4457 355" 4597 270" 2817 210 .239° 153 3877 3567 4017 4797 3777 3867 555 .464T 2797
C44 1 .328™ 4217 2197 3877 .308™ 167 183 .384™ 250" .352" 343" 228" 436" 331" 354" 484"
C45 1 192 6377 656 545 5457 3807 .6237 6617 6247 539" 379" 534 484" 572" 4257
C46 1 2417 2977 2617 280 .374™ 2817 .055 .076 175 305"  .376™ 451 238" .309™
C47 1 697 510" 623" 4787 549 6197 6307 .638" 4957 .634™ 5157 723" 4817
C48 1 599" 568™ 369" 523" 563" .91 572" 586" 750 .532" 597" 508"
C49 1 .6507 .339™ 5197 4777 4097 4627 4397 628™ 546" 552" 5277
C50 1 470" 585" 5657 4397 493" .354™ 530" 454" 6127 4727
C51 1 478" 3567 2887 4897 422" 3817 4297 4907 4347
C52 1 .608™ .538™ .540™ 394" 498" 512" B95T  .434™
C53 1 790" 729" 549™ 593" 505" 750 .484™
C54 1 753" 644" 6277 B06™ .693" 504
C55 1 661" 738" 647" 758" 5457
C56 1 726" 770" 610" .438™
C57 1 6117 720" 566"
C58 1 .616™ 4237
C59 1 .638"
C60 1

Note. C = CCSES-SE-JP. *p < .05. **p <.001.



The Correlation Matrix: CCSES-SE-JP vs. SLQ-R-JP-1 (n = 85)

L1 L2 L3 L4 L5 L6 L7 L8 L9 L10 L11 L12 L13 L14 L15
c1 215" 1066 244 1066 2547 199 047 250" 189 051 026 116 -065  -.074 119
c2 311" 065 290"  -.013 396 -.017 -.055 .080 211 017 017 -059  -117  -145  -.062
c3 402" 268" 4377 019 366" .008 -.256" 148 122 -.052 -.039 2377 -070  -090  -116
c4 423" 391" 464" 028 411" 153 -.053 2147 382" -153 -.150 077 -017 022 032
c5 483" 483" 451" -044 451" 019 11 198 352" 064 111 074 047 195 179
cé 220* 114 303" -.019 374" 133 -011 061 279" -.025 025 134 -006  -.088 .060
c7 149 136 233" 112 286™ 155 o7l 031 173 -.008 -019 005 -060  -.101 105
cs 202 187 231" 131 232" 306" 117 213 179 .005 040 127 -124  -097 153
Cc9 229" 207 263" .043 304~ 126 -142 .080 093 -.108 -.025 -.004 .049 -136 077
Cl10  .360” 391 436  -034 445" 087 033 299" 392" -.100 .004 -017  -.004 .090 159
Cll 342" 324”352 -012 337" .100 123 2377 3517 .031 028 -071 .004 .043 134
cl2 237 341" 400" .001 351" 116 -.039 199 282" -.096 030 014 -100  -014 074
c13 279" 195 2177 -.001 405™ .035 -072 178 350" -.037 046 015 -.003 041 -.093
Cl4 294~ 386" 332 209 181 192 -.003 153 .089 129 049 187 039 135 119
ci5 252 223 231 025 .064 -.001 .008 .008 109 -131 -105 -038  -152 086 109
Cl6  .322" 324 319"  -076 467" .004 -156 145 3107 -019 035 015 076 149 -131
c17 165 337" 397" -015 273" 102 -.030 208 230 -.043 -.015 -.023 .036 112 .081
C18  .304™  294™ 338"  -016 327" 113 .000 243" 339" -010 -.050 020 019 266" 053
c19 183 240" 192 .005 203 092 .025 195 178 -.044 .007 117 .082 -.013 073
Cc20 263" 310" 316" 115 289" 081 072 209 295" -.008 011 101 -.056 043 045
c21 101 212 162 022 157 075 206 261" 029 220 11 230" 166 008 033
c2 229" 289" 215 154 350" 138 -.044 141 077 -.001 164 207 067 -.093 038
c23 282" 232 224 067 337 161 -115 203 185 200 205 163 .097 175 .002
c24 173 318" 339" .094 349" 134 .069 190 167 018 169 127 032 068 208
c25 267 371 351 -035 345~ 032 -147 186 414" 226" -110 -097  -268° 051 -192
Cc26 245" 368" 380" -.024 276" 012 013 167 230" -137 002 052 -073 038 027
C27 283" 313" 282" 035 252" 037 -.058 .063 235 -105 .046 124 -.037 .049 .091
c28 .33 373" .316™  .163 338" 130 022 015 155 -.007 130 167 046 -.138 157
c29 233" 275" 153 .055 257" 157 022 106 .010 .082 104 280~ 086 126 071
C30 168 204 190 100 244" 204 072 269" .099 123 212 063 101 100 11

Note. C = CCSES-SE-JP; L = SLQ-R-JP. *p < .05. **p < .001.
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The Correlation Matrix: CCSES-SE-JP vs. SLQ-R-JP-2 (n = 85)

L1 L2 L3 L4 L5 L6 L7 L8 L9 L10 L11 L12 L13 L14 L15
C3l 204~ 215 338" -011 256  -096 -063 263 141 137 125 189 016 054 046
C32 287" 313" 329"  .050 319" -023 008 131 114 -058  .165 239"  -.032 -.092 031
C33  .350™ 288" 299 -098 311" 013  -174  .083 189 -284"  -129 077 -.036 -.098 -194
C34 362" 308"  .398™ -057 357"  -014 -086  .201 356" -146  -026 044 -115 -.007 -071
c35 273 181 198 .063 285" 180  .083 216" 141 -083 012 077 138 045 .080
C36  .262° 298"  306™ .017 272° 107  -005 2400 2917 -039 049 051 -.053 052 058
c37 275 207 356" .013 313" 064  -063 222" 197 067 -038 032 .099 144 032
C38  .304™ 289"  384™ -059 361" 029  -250"  .137 389" -169  -179  -066  -.101 028 -222"
C39 302" 184 268" 080 377° 087  -173 032 218" -225°  -079  -049 008 -128 -161
C40 3777 241" 246" -007 254" 064  -091  .069 267" -121 -019 107 -025 036 -.041
Cc4a1  254° 2417 273" 035 240" 036  -022  .186 169 092 139 -037  -153 115 112
C42 221" 290" 336" .064 354" 147 -023 155 179 -054 084 019 -.088 114 078
C43 360" 273" 356~ 004 246" -029 -095  .013 267" -117  -105  .118 -.091 -.013 .087
C44 334" 229"  409” -109 404"  -061 -155  .120 184 -106  -136  .050 -.087 -178 013
C45 4247 378" 359"  -105 407"  -079 -158  .096 408™ -192  -002  -092  -101 145 -184
C46 245 183 291" 031 320" -076 -057  -051  .160 .003 143 181 -.148 -301"  .040
C47 310 366™  .336™ .009 342" 058  -052 210 289™ -085 111 .069 017 109 103
C48 2957 241" 278” -048 427" 032  -056  .076 197 -159 101 .098 -.034 -.009 -.061
c49 332" a7l 352%  -090  .444™  -010 -334" -003 239 -157  -117  -032  -085 -.055 -272°
C50  .334™ 242" 327" 026 417" -012  -163 071 295" -109  -034  -001  -.152 -.055 -.200
C51  .279™ 299" 250"  -038  .182 007 -119 167 160 -061  -021  -062  -095 -.033 .009
Cc52  .359™ 323"  323™ -055 343" 062 -072  .155 224" -139 047 -038  -031 122 .009
C53  .363™ 356" 435" -182 342"  -098 -186  .106 334" -198  -216° -039  -072 234" -.149
C54 395" 416" 4127 -118  292% 009  -131  .036 315 -214°  -180  -046  -.097 188 -.052
C55 433”312 391 -078 289" 011  -199 093 255" -208  -108  -071  -095 123 005
C56  .320™ 292"  .304™ -131 182 -020 -153  -074 348" 264 -122  -051  -.154 015 -015
C57 341" 282" 380~ -078 336~ 056  -135  .097 258" -204  -017 014 -119 -.050 -017
Cc58  .399™ 271" 316™ -109 301"  -082 -225°  -104 313" -264°  -052  -070  -.109 -072 -.031
C59 364 274" 336" -064 313" 035  -148 177 288™ -130  -125 032 -.043 058 005
C60  .410™ 238" .395™ -250° 408"  -192  -289™  .119 232" -091  -138  .086 -075 -.187 -.243"

Note. C = CCSES-SE-JP; L = SLQ-R-JP. *p <.05. **p < .001.
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The Correlation Matrix: CCSES-SE-JP vs. SLQ-R-JP-3 (n = 85)

L16 L17 L18 L19 L20 L21 L22 L23 L24 L25 L26 L27 128 L29 L30
Cl 051 134 081 212 098 381 1096 072 157 067 121 038 010  -033  .037
c2 091 184 -210 154 -005 400" 137 150 216" 178 231" 187 173 149 128
c3 124 129 -133 108 047 278" 151 189 253" 151 300" .319% 337" 2300 144
c4 056 3117 -105 205 036 382" 065 2200 3417 262" 2310 AT7 249" 245 270
C5 059 273" -018 051 060 333" 2250 259" 357" 221" 345% 313% 322" 273" 203"
c6 076 187 -001 184 315" 330" -065 079 211 062 197 079 133 124 159
C7 050 282" -064 051 182 396™ 041 070 141 122 193 037 -003  .041 164
c8 078 290" 021 114 139 419" 039 033 129 125 163 084 059 .143 162
co 042 084 -109  .063 065 283" 000 154 229" 109 246" 161 138 001 117
C10 .147 355" 048 187 118 389" 024 275 405™ 210 289" 185 201 201 273"
Ci11 070 217 028 234 107 420" 125 208" 426™ 202% 3247 a7l 202 202 326"
Cl2 -043 319 -034 161 193 328" 002 201 467" 204 392" 168 217 159 384"
c13 027 307" -008 282" 209 341 085 244" 460” 233" 284" 187 260" 213 392"
Cl4  -004 132 -034 110 094 347" 161 102 122 075 .089 155 214" 031 143
Ci15 -.088 225" -201 056 044 392" 154 091 181 256" 234" 041 070 081 328"
c16 -075 341 -120 3317 248" 329" .090 283" 440” 189 371" 259" 319™ 248" 425
C17 -035 290" -050 288" 183 316" -056 132 332" 108 257" 190 196 061 243"
c18  -027 257" .004 315" 197 292" 109 313" 389" 209% 232" 256" 369" 079 266"
C19 .054 222 -020 185 225" 400" 114 052 233 118 231" 115 154 049 204
c20 121 339" -005 212 212 336" 105 2220 392" 278 248" 107 173179 320
c21  .186 087 102 070 094 212 138 -037 092 015 027 043 145 -070 041
c22 012 188 -025 266" 180 574" 066 200 232 144 302% 244 164 179 296™
c23 058 184 020 280" 101 309" 091 224 3027 043 251" 238" 274" 199 221"
c24 109 221" 027 185 251" 381" 023 268" .204™ 190 3277 206 138 120 210
C25  -.082 386" -075 244" 185 596™ -038 321" 480" 451" 373" 204 270" 261" 519"
C26  -.069 304" -114 2317 152 368" 086 198 362" 208 351" 204 170 203 429"
C27  -024 381" 038 179 354" 3317 -044 169 348" 213 335" 117 167 236" 346"
C28 020 124 -041 033 088 497" 136 155 162 177 336 .190 137 132 205
C29 -.045 173 029 272 243 229" -053 087 163 064 225" 175 214" 042 163
C30 124 113 112 251" 274 556™ 023 081 173 .060 174 089 051 .038 164

Note. C = CCSES-SE-JP; L = SLQ-R-JP. *p <.05. **p < .001.
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The Correlation Matrix: CCSES-SE-JP vs. SLQ-R-JP-3 (n = 85)

L16 L17 L18 L19 L20 L21 L22 L23 L24 L25 L26 L27 L28 L29 L30
Cc3l 166 088 070 136 148 3437 125 133 198 108 258" 170 140 235 117
c32 094 078 019 142 164 501" .099 137 265" 163 250" 133 116 199 299™
c33 -008 233" -147 317" 093 224 -053 126 266" 146 328" 196 209 2177 3257
c34 029 3427 -142 283" 136 309" 062 299" 395 198 273 152 251" 306”3177
C35 -018 126 032 331" 154 410" 118 225 209 086 195 132 152 156 174
C36 061 361" .056 231" 254" 551" -050 155 337" 143 254 o071 118 269" .329”
c37 -080 306”013 374" 209 368" -019 179 302" 132 292" 188 186 202 319™
Cc38 021 3177 -124 4327 112 351" -151 217" 420" 152 280" 257" 343" 206 3417
c39 000 190 -.020 235" 129 180 002 146 291 097 254" 224 224" 093 134
C40 016 194 -.051 275" .083 194 004 205 315" 105 256" 148 2427 210 202
ca1 035 312" 024 118 232" 4807 -087 182 339" 201 263" 140 a7 212 256"
c42 063 3427 089 164 255 403" -192 174 399" 148 301" 143 198 210 350"
c43 -002 092 -122 211 126 363" -033  .168 261" 231 244" 123 121 2500 3217
ca4 045 088 -137 073 -015 215" 132 288" 414 295™ 382" 244 2417 250" 276"
c45 024 3627 -139 094 149 319" 069 405" 564" 375" 437" 280" 388"  416™ 581"
C46 012 089 -136 -002 042 4127 053 067 195 152 416™ 081 .007 230" 187
ca7 031 3277000 255 347" 427 -031 338" 513" 209 370 266" 283" 327" 434”
cas 083 219" -072 2927 279" 345™  -039 320" 461" 252 430" 236" 237 244" 442"
Cc49 022 235" -168 243" 161 279" -045 217 375" 219" 400" 334 369" 217" 208"
C50 -035  346™  -141 3657 124 362" -040 217 407" 155 280" 261" 3157 252" 412"
Cc51 147 158 -.004 065 045 390" 041 075 226" 146 273" 166 200 174 175
C52 058 275" 054 126 216" 504" 025 245" 409 134 263" 184 309" 182 334
Cc53 -040 389" -163 177 258" 296" 011  .3100 501" 295™ 408" 356" 458" 410" 563"
Cc54 174 278" -125 153 329" 304”001 3677 410 325" 346™ 286" 379" 313" 497"
C55 -037 318 -083 169 253" 340" 017 275 379 242 356" 301" 323" 312" .395™
C56 -088 259" -.096 126 219" 255" -068 225" 349" 313 433 2177 239" 236" 365"
cs57 -082 264 -110 179 204 323" -088  .263" 47 249" 423" 217 2677 323" 453"
C58 -036 266"  -.138 091 147 303" 010 225" 381" 298" 470" 223 2510 247" 367"
C59 099 325" -.008 276" 2417 326" -072 216" 443" 225" 264" 185 278 335" 376”
C60 176 116 -144 159 105 177 089 179 423" 240 350" 3717 408" 392" .320™

Note. C = CCSES-SE-JP; L = SLQ-R-JP. *p <.05. **p <.001.
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The Correlation Matrix: SLQ-R-JP-1 (n = 85)

L1 L2 L3 L4 L5 L6 L7 L8 L9 L10 L11 L12 L13 L14 L15
L1 1 536" .667" -.262" 516™ -.348" -2797 .055 4257 -.2417 -.146 .109 -137 -.097 -132
L2 1 .663™ -.057 3517 -.011 -111 232" .294™ .014 .044 .156 .009 .079 142
L3 1 -.230" .640™ -.258" -.340" .079 4767 -.200 -.143 .106 -.205 -.023 -.060
L4 1 -.189 617 .382™ -.054 -.351" 227" .240" 172 236" .094 3227
L5 1 -.248" -.381" .048 4547 -.141 -.054 Ja21 -121 =171 247"
L6 1 .530™ .253" -.259" .409™ .316™ .162 4317 2717 479
L7 1 142 -.258" .3337 4787 218" 3317 192 576
L8 1 .033 404 217 3327 351" .095 261"
L9 1 -.290" -.181 -.229" -.275" -.063 -272"
L10 1 .533™ .340™ 251" 157 443
L11 1 .370™ 236" .109 526™
L12 1 347 -.006 .333™
L13 1 2317 3477
L14 1 219"
L15 1

Note. L = SLQ-R-JP.*p < .05. **p < .001.
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The Correlation Matrix: SLQ-R-JP-2 (n = 85)

L16 L17 L18 L19 L20 L21 L22 L23 L24 L25 L26 L27 L28 L29 L30
L1 -058 284~ -312°  -022 -119 185 235 306 401" 345" 493" 530" 558"~ 564 403™
L2 023 152 -03  -080 100  .310™  .154 219" 350" 330" 344 392" 427 284 328"
L3 007 322" -341"  -034 038 323"  .188 352”501 453" 565" 578" 568" 526" 408"
L4 222" -046 512”087  .302° 013  -055  -301"  -367"  -375% -375%  -377°  -310” -.345™ -.283"
L5 102 287" -340% 165  .027 354" 139 364" 537" 340% 5777 608" 599" 448" 385"
L6 188 -082 594" 175 281" -011  -155  -3077  -409™  -441"  -500"  -522"  -422" -475" -.387"
L7 285™  -076 502”023 102  -041 015 = -282~  -337"  -361" -357"  -499”  -434” -.281" -228"
L8 130 042 242" 278" 085 191  -005 -075 085 081  -120 -.062 -.062 .005 -011
L9 -076  .344”  -298” 015  -097 285"  .150 416" 591% 476”494 377 403" 503" 477
L10 237" -231" 412 056 189  -127  -121  -285"  -314™  -408" -334™  -285"  -208" -228" -.361"
L11 213 -034 416"  -062  216° -066  -021  -214°  -158  -410"  -137 -212 -.236" -.094 -179
L12 226" -.030 172 163 133 033  -.040 -102 -.054 -186  -.029 043 -014 .096 .000
L13 200 -226° 493”229 124 -129 052 230" -236" -323"  -272°  -162 -143 -.307™ -.250"
L14 029 059 254 232" 193 028  -038 037 -076 -097  -113 -.098 -.030 -7 -.004
L15 217" -102  489”  -003 337 039  -058 -.201 215" -344"  .288™  -380"  -434™ -244" -.288™
L16 1 045 303 032 050 -005  .120 -257°  -.108 -145  -196 -012 028 -011 -176
L17 1 -.204 141 056 231" 146 186 356 306" 305" 151 208 362" 380"
L18 1 -002 361  -164  -191  -480"  -408™  -501"  -456"  -452"  -390™ - 444" -.410"
L19 1 117 159 -101 112 095 -.081 027 -.007 -.025 049 114
L20 1 271" -351% -137 -.004 -134  -010 -.001 -.090 -.108 057
L21 1 012 259 361" 409" 353" 191 151 184 372"
L22 1 186 192 379" 146 291" 301 256" 149
L23 1 731" 526" 57T 464" 437 499" 460"
L24 1 553” 692" 5757 575 582" 679"
L25 1 568"  518™ 482" 528" 546™
L26 1 716™ 599" 664" 653~
L27 1 884™ 650" 576"
L28 1 609" 572"
L29 1 693~
L30 1

Note. L = SLQ-R-JP. *p < .05. **p < .001.
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The Correlation Matrix: CCSES-SE-JP vs SWAI-SE-JP-1 (n = 85)

196

wi w2 w3 w4 W5 W6 W7 W8 W9  WI0 Wil WI2 WI3 W14 W15 WI6 W17 W18 W19
Cl 318" 307" 245 223 318" 315 ° 289" 228 163 104 312" 094 302" 364" 314~ 346" 181 363 .18l
Cc2 332" 201" 264" 208 368" 229" 1908 267" 284" 3057 344" 219" 287 265" 171 331" 185 337" 147
c3 361" 268 197 252° 262" 268" 180 152 270" 114 250" 114 293" 247" 288" 267" .302° 174 218
C4 379”7 312" 3247 267 3817 4347 279 310 293" 165 3257 262" 3197 279" 3097 397" 233" 365" 322"
Cc5  361%  .315% 2907 239" 333" 459 382" 337" 264" 248" 252" 288”176 265" 276" 289" 300" 299" 254"
c6 323" 270" 186 092 254" 169 258" 167 169 130 219" 173 271" 213" 287" 288" 182 287" 208
c7 254 143 161 110 214 206 148 241" 204 125 3057 269" 188 097  .229° 293" 197 382" 238"
cs 217 158 197 243" 239" 241" 226" 199 228" 087  .300" 209 259" 212 340" .382” 191 367" 307"
co 323" 256" 216 132 280” 137 083 .154 251" 191 176  .128 338" 222" 286 484 239" 256" 283"
Cl10 376 479" 426”288 335 463" 409”371 315™ 224" 275 352" 342~ 359" 423™ 429" 338" 338" 235
Cll 487 5777 532”338 3297 444" 4497 4137 313™ 223" 3227 438" 434 420" 508" 384 297" 314" 286"
Cl2 443" 451 366 322" 403" 324 387" 373" 383" 2170 259" 273" .320™ 424" 557" 4307 291" 375" 326"
C13 464 565”402”373  322° 311" 503" 4457 508" 264" 195 298" 444 338" 516™ 363" 353" 406" 329"
cl4 157 11 182 191 294"  311% 082 .00 120 237" 402" 132 257" 334" 281" 233" 141 128 074
Cl5 299" 227" 241" 185 354" 225" 223" 268" 103 173 .412™ 261" 303" 283" 378" 290 151 216" 339"
C16 500" 496" 460~ 204" 436" 368" 492~ 503" 379" 246" 205 391" .369” 375" 484" 455" 224" 493" 316"
C17 447"  426™ 457" 299" 372”289 315" 354" 289" 171 145 225" 319" 500”429 4177  316”  .391" 237
C18 377" 400"  499™ 488" 410”564 406 392" 311" 309" 350" 201 .358" 479" 330" 324  2092° 235" 220"
C19 395" 321”336”363 4627 286" 393" 3327 234" 222" 203" 163 352~ 372" 401" 387" 126 209 347"
C20 284  299™ 2957 257" 269" 344 369" 2027 3277 229"  311™ .308™ 246" 201" 451" 234" 235" 277" 206
c21 074 103 044 086 175 202 013 -015 163 019 124 -050 .098 .267° 239" 030 198  .021  -.031
C22  .325% 206" 303”286  .249° 196 187 .284™ 366" .75  .255° 161 .374” 140 321~ 408" 227" 367" 297"
C23 343" 424”4157 333" 3727 281" 380" 3477 336" 276" 205 270" 3477 324 330" 4197 219" 417" 246
C24 300" 366 396 304" 422" 479" 330™ 312" 318~ 234" 279" 235" 287" 350" 464" 499~ 386" 420" 272"
C25 273" 444”4047 330" 229" 360" 348" 4117 353" 245" 265" 356 371" 376 398 256" 178 324" 226
C26 428" 403" 413”  226°  .310™  .366" 391 387" 341 247" 310” 378" .302” 421" 516” 345" 261" 385" 283"
C27 322" 3757 258" 274" 3167 253" 419" 3977 306 174 167 242" 287 298" 507 349" 2777 369" 384"
c28 170 154 137 045 350" 243" 110 168 122 2170 298" 174 262" 097 272" 393" 192 258" 337"
c29 261" 312" 199 316" 238"  .329™ 308" .284” .309™ 023 -019 076 .215° 285 335 249" 230" 266"  .242°
C30 305" 384" 377" 245" 281" 350" 308" 366" .339™  .197 292 255" 468" 321" 357" 362”140 296"  .133

Note. C = CCSES-SE-JP; W = SWAI-SE-JP. *p < .05. **p <.001.



The Correlation Matrix: CCSES-SE-JP vs SWAI-SE-JP-2 (n = 85)
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wi W2 W3 w4 W5 W6 W7 W8 W9 W10 Wil WI2 W13 W14 W15 W16 W17 WIS  WI9
C3l 092 262 189 104 115 143 183 213  220° 106 238  .152 2260 234 178 144 353 093  .044
C32 141 232" 145 131 100 119 149 275 .411% 078 2577 140 232" 087 267" 188  .253° 303"  .085
C33 4617  395™ 358" 232" 4077 323 323" 330" 393" 138 187 298" 293"  331™ 4577 447" 171 4477 3267
C34 3277 4357 326" 207 2797 303" 406" 414 383" 282" 208 406" 3317 393”473 279" 3127 394" 209
€35 252" 250" 260" .83  .251" 275" 205 319~ 319" 082 176 212 212 234" 250" 237" 305" 276"  .258"
C36  .391" 464 410"  .315™ 280~ 3117  431% 498 381" 237" 204 338" 399" 279"  .370% 354" 178  441” 302"
C37 392" 403”353 360" 385”309 .296™ 458~ 371" 125 156  .359" 350~  .426™ 3357 364" 373" 208" 244
C38 452 504”501 390" 333" 328" 424" 4757 4277 267" 225" 393" 480~  506™ 379" 283”174 332" 166
C39 346" 2770 292" 258" 439”320 .205% 318”418 114 178 204" 230" 328 358" 421 225" 467" 215
C40 370" 309" 320" 275" 419” 251"  405™ 382 347" 236" 185 192 296”393”380~ 406" 217" 323~ 305"
C41 2777 3127 316™ 2500 199 249" 313" 414™ 319" 278" 165 289"  414™  350% 314  300”  .232° 363"  .168
C42 3127 4227 349" 203" 261" 186  .346™ 448 494 136 106  .346™ 341~ 380~ 393 385 383" 428" 258"
C43 316% 141 204 200 209 263" 178 283~ 118 126 258" 188  .239°  .086  .118 248" 172 260"  .289™
C44 226 096 105 149 150 163  .096 212 396~ 101  .193  .134 131 084  .144 329" 444 363" 221
C45 3417 478”4177 2807 2817 271" 450”423 380" 3617 257"  419™ 293" 295"  512° 336" 2277 3707  .328™
C46  .196 078 011  -017 285" 023 033 102 210 094 089 093 .04  -019 106  .339" 253" 353" 332"
C47  420™  551™ 5117 458 378 376" 5727  534™ 426" 276" 262" 387" 492”506”582~ 553" 364 470"  .334™
C48 383" 450" 380" 285" 326 336" 420" 426” 378" 063 124 145 306” 351" 507" 459" 323"  528™ 206"
C49 380" 3727 349" 228" 278 262" 333" 354 424" 264" 287" 3817 416”3267 2947 386" 179 421" 195
C50 421" 532" 425" 319” 276" 284" 445" 465 493" 338" 228" 440" 509 463”448  320™ 212 374" 275
C51 203 .362% .331" 205 421”416 309" 310 161  .088  .233" 281" 455~  370% 360”417”079 172 245
C52 469"  442” 385" 315”205 226" 4177 4527 4517 268" 207 348"  466™  .300% 367" 307" 156 297" .199
C53  .395" 484 500" 258" 209 357" 4917 500 249" 248" 145 437" 422”3857 414~ 359" 132 392" 281"
C54 321" 347" 455" 316" 252" 442" 437" 483% 232" 324" 212 3577 3577 323”3977 .361% 122 381" 267"
C55 434" 4117 4527 260" 289 4397 414”4777 191 173 225° 436" 4627 400" 4577 426" 134 4747 3447
C56  .344" 295" 318" 192 .361% 314" 341" 369~ 123 057  .133 229" 281" 209" 389~ 416 051 422~ 321"
C57 396"  437% 406" 200 3117 300" 337" 408~ 357" 052  .188  .379™ 347" 393" 482~ 458" 263" 582~  .303"
C58 473" 307" 276" 147 343% 241" 204™ 370" 206 204 238" 252" 356" 270" 395~ 4257 142 413" 413"
C59  .398" 488" 4427 204 249" 373" 461”488~ 355" 189 220" 434" 509"  403”  409” 414" 262" 4327 308"
C60 .283" 259" 265" 228" 198 236" 281" 307" 432”170 143 237" 3557 219" 200 298" 248" 272" 151

Note. C = CCSES-SE-JP; W = SWAI-SE-JP. *p <.05. **p < .001.




The Correlation Matrix: SLQ-R-JP vs SWAI-SE-JP-2 (n = 85)
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w1 W2 W3 W4 W5 W6 W7 W8 W9 W10 W11 W12 W13 W14 W15 W16 W17 W18 W19
L1 287" 170 197 2157 3677 273" 2347 .248" 214" 3567 2797 3787 .084 .097 132 3427 3167 3157 3257
L2 246" 193 274 3117 2327 4017 195 .184 128 329" 253" .187 .034 101 .245" .358™ 193 245" .196
L3 3177 .208 246" .196 3447 3777 2377 3157 .166 3467 327 3027 .080 .148 .164 3807 .3357 3747 .268"
L4 -228" -228" -.163 -.081 -154  -124  -253° -261" -207 -.182 .016 -.115 -.104 -.166 -.079 -.133 -.170 -.242" -211
L5 252" .159 117 118 298" 282" 139 248" 336" .261" 121 .159 .044 .006 .057 358" .404™ 374 235"
L6 .036 .043 .094 .106 -.042 .029 -.026 -.068 -.064 -.181 -050 -.106 .081 .059 .059 .059 -.108 -.061 -.063
L7 -.036 -121 -.016 -.076 -026 -100 -.026 -.150 -112 -.132 -037  -179 -.135 -.054 .070 -.098 -.169 -.188 -.110
L8 2487 3117 2847 2977 169 308" .199 .200 .166 151 .170 .003 .205 307 178 .213 .318™ .180 113
L9 278" .269" .269" 137 276" 2537 346 329" 252" .390™ 209 .389" 129 117 .099 2877 3017 .370™ .362™
L10 -.035 .010 -.019 .023 -153  -088 -071 -.160 -.051 -054  -119 -276" -016 -.010 -.161 -.109 .041 -.094 -.235"
L11 .021 .029 -.038 -071 -043  -190 -.024 -.083 -.004 -.041 -042  -223° -.099 -.042 .086 .005 .166 .047 -.043
L12 -.007 -.109 -.056 .076 .001 .074 -.009 -.054 .047 .045 125 -249° -109 -.110 .028 .047 .213 147 .136
L13 120 .053 .094 .064 .037 .020 -.063 -.022 .015 -.101 .007 -.067 .037 -.017 .043 .070 .078 -112 -.024
L14 114 .209 .303™ .160 .070 191 252" 212 -.013 -.004 .005 .077 121 193 102 -.002 -.082 -.093 -.061
L15 .029 -.052 .000 .104 -.076 .027 .048 -.016 -.107 -.151 .102 -.198 .024 .043 .076 077 .164 -.005 -.032
L16 -.090 -.160 -.077 -064 -026 -038 -071 -.135 .002 -.037 .152 -.122 -.055 -.144 -.113 -.089 -.057 -.206 -.232"
L17 252" 261" 221" 181 359 147 244" 2927 .150 .326™ 166 .333" 119 194 294" 278" .074 .355™ 414™
L18 -.107 -.077 -.096 -038 -18 -130 -.107 -.137 -068 -295" -127 -229° -079 -.089 -.077 -.137 -.100 -.209 -.214"
L19 319" 362" .3967 339" 224" 264" 3437 406"  .334™ .023 -.059 .180 332" .306™ .165 .201 77 132 .056
L20 .021 .109 .093 223" -.052 .150 215" .170 -.056 -.049 -108  -.050 .164 .085 .150 .076 124 .093 .014
L21 249" 223" .258" 278" 224" 3567 233" 364" 163 246" 272" 197 .398™ 197 .260" .263" .183 .260" 259"
L22 .058 -.138 -.048 -.060 .164 .088 -.001 -.076 -.039 215" 4517 106 -.065 -.097 .055 .042 .023 .002 122
L23 2617 310" .384™ .208 .205 220" 3737 398" .340™  .320™ .186 .256" 222" .250" 2797 242" 3157 285" 226"
L24 363" .3927 4547 3277 302" 240" 4957 5317 5177 4017 260" .333"  .306" .358™ 40774017 4137 495" 352"
L25 152 .145 175 .203 227" 325" 209 .265" 117 .348™ 288" 262" .072 .052 .188 .186 153 272" 357
L26  .344™ 296"  .308" 217" 4117 246" 3607 420 .310™ 266" A17 2977 .120 134 .266" 4607 3497 486™ 446™
L27 233" .130 272" 2977 2547 3177 265" 3347 3077 346 243" 2927 .100 152 114 .265" 292" 314 262"
L28 .205 .153 272" .265" 2447 2817 233" 2617 285 3967 237" .345" 112 .167 135 233" 233" .194 .204
L29 237" 237" .263" .185 236" .107 3767 .364™ 284 324 188 4317 .103 .058 118 .308™  .305™ 347 .363™
L30 .290™ .369™  .386™ 267" 273" 236" 403" 435" 317" .356™ 238" .389™ 252" 240" 396" 3157 219" 367 460™

Note. L = SLQ-R-JP; W = SWAI-SE-JP. *p <.05. **p < .001.




The Correlation Matrix: SWAI-SE-JP (n = 85)

Wi W2 W3 W4 W5 W6 W7 W8 W9 W10  Wi1  wil2 W13 W14  Wi5 W16 w17 W18 W19
w1 1 678 6787 5337 5057 393" 6617 618" 473" 3677 232" 4517 489" 5057 521" 5007 305" 4457 549™
W2 1 7907 514 432 3627 678" 6667 4767 225" 123 494 6257 636" .640” 504" 351" 436" 4647
W3 1 659 5167 518 777" 7857 5277 473" 333" 559”6527 723" .6377 557 222" 455 447
W4 1 4427 5787 673 658" 4907 3227 227" 367" 4467 503" 399" 433" 300" 373" .400™
W5 1 5717 4567 4797 2307 3617 2807 3507 222" 4627 4877 6747 219 4577 584™
W6 1 4877 514™ 191 3107 3917 3517 356 .426™ 349 4667 2317 .383™ .385™
W7 1 832" 538" 3697 224" 523" 5337 576" 556 4857 319" 5107 490™
w8 1 633" 394" 265" 548" 593 .600” 510"  B31T 372"  .605” 512™
W9 1 370" 181 3707 4217 3927 3617 .394™ 389" 4967 227

W10 1 505™ 380" 269"  .323™  .334™ 3257 .106 .314™ .378™
Wil 1 338" 3957 269" 3677  .318™ A71 .265" 251"
W12 1 4987 4027 3997 4227 247" 370 .370™
w13 1 665 511" 4517 239" .298™ .280™
W14 1 676" 4257 228" .345™ .318™
W15 1 487" 249" 4417 531
W16 1 405" 6617 .556™
w17 1 447 4127
W18 1 .585™
W19 1

Note. W = SWAI-SE-JP. *p <.05. **p <.001.
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The Correlation Matrix: CCSES-SE-JP vs. SSI-SE-JP-1 (n = 85)

s1 ) s3 sS4 S5 S6 s7 S8 s9 S10  si1 s12 513 s14 s15 S16
Cl 236 406" 338 336 311" 204~ 354 367 462" 158 201 231 305" 107 174 365"
C2 250" 333"  416™ 3177 335 322  .334™ 258"  386™ 042  -036  .149 236" 117 234 389"
C3 276" 221" 3407 193 267" 213 260" .380” 334~ 186  .104  .165 163 086 204 222
C4 302 312% 229" 224" 462”471 2007 364 425" 405" 308”314 301”72 229 348"
c5 169  366™  .358™ 322”350”322  479™ 338" 307" 186  .169 214" 280"  -029 215 423"
c6 218 383" 329" 319" 353”130  .389” 370" 358~ 274" 203  .201 268" .096 228" 344"
Cc7 192 273" 176 2847 256" 221" 258" 299" 228" 149 136  .138 286 145 091 314"
C8 403" 227 244 213" 244" 295" 240" 323" 279" 233" 254" 287" 278" 182 180 301
Co 331" 235" 244" 276" 279”160  .185 266" 310" 220" 115  .142 289 355 241 101
C10 190 470" 337" 397" 4477 250" 503" 374 429" 313”3177 288"  363”  .143 224" 495™
Cll 195 5807 398" 4297 443" 374" 4627 497" 481" 326" 3117 263" 403" 112 322" 552"
Cl2 353" 472 387" 491" 366 269"  .376™ 4557 458" 4157 379" 316 4607 310" 325" 491
C13 389" 486" 467" 434" 320" 415" 382°  442” 313" 257" 280" 302" 259" 143 3407 424
Cl4 288”152 303”3197 257 221" 138 227" 221" 068  .166  .169 142 152 246" 173
Cc15 343" 199 115 3977 311% 354" 163 347" 254" 151 182 178 286" 2177 240" 309"
C16 370" 421" 405" 423”400 381" 3717 512 394" 274 280" 223" 233" 143 3407 396"
C17 325" 487" 437" 5557 542" 2217 485" 434" 373" 3557 .339” .19 339" 328" 246" 391"
C18 227" 498" 307" 3717 4207 3027 4077 4207 4747 2617 277 227" 220" 207 161 523"
C19 324”314~ 314" 359" 279" 272" 299" 3657 268" 318" 219" 261" 406" 313"  .292" 293"
C20 .284” 352" 370" 3657 3577 320" 395" 472”3507 4077 416" 4097 3257 230" 281" 453"
c21 132 217" 077 285" 071 070 151 244" 147 073 126  -.030 080 048 -018 172
C22 404”201 379”278 273" 260" 239" 247" 307" 068  .161  .073 229 232" 242" 220"
C23 493" 456" 434 3477 262" 326" 303" 211 370" 012 122 129 254" 197 243" 373"
C24 227 458 351" 359” 345" 180 3777 340" 48" 205 3207 247" 289" 353" 153 361"
C25 243" 362" 206”3257 301 204" 338”4817 307" 2717 3137 209 419" 146 224" 428"
C26  .226° 401 3357 4277 3877 328" .336” 471" 383" 3357 349”3057 408" 269"  .298" 407"
C27 4127 3727 438" 386 343" 3957 433" 4407 3757 3977 359 463" 349" 272" 378" 455™
C28 346”179 3137 278" 202 242" 243" 244" 245 022 066  .064 317" 2967 323" 200
C29 3827 260"  .346™ 337" 176 332" 228" 218" 258" 132 173 .209 288" 184 227 310"
C30 327" 468 4657 4417 376 303" 404~ 394" 368~ 107  .189  .176 175 174 267" 458"

Note. C = CCSES-SE-JP; S = SSI-SE-JP. *p <.05. **p < .001.
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The Correlation Matrix: CCSES-SE-JP vs. SSI-SE-JP-2 (n = 85)

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16
C31 129 .266" 3227 279 2717 121 272" 226" 119 130 .023 164 .145 .060 .019 .206
C32 .260" 219" .315™ 274" .208 .330™ .203 301 281" .109 130 179 272" 149 224" 2317
C33 4277 .329™ 439 3677 465~ .280™ .295™ 450™ 4527 .313™ .315™ 257" .355™ 302 401 .396™
C34 213 403™ 377 369 4427 322 .328™ 453 .363™ .323™ 3317 .366™ .304™ .168 .353™ 376
C35 174 311 .302™ 248" 321 .160 226" 323" .329™ .198 243" .188 162 .209 242" .340™
C36  .387" .488™ 515™ 4207 4317 .358™ 445™ 331" .313™ 233" .265" .288™ .314™ 178 332 531
C37 4127 4707 5177 .580™ 4457 .329™ 4497 .388™ 2917 .320™ 197 3317 164 .268" 307" 4677
C38  .387" 506™ 490™ 478 .628™ .359™ 479 .400™ 397 .289™ .316™ .286™ 361 155 425 .528™
C39  .460™ .285™ 332 .349™ 420™ .285™ 3417 4617 502" .256" 236" 272" 220" .200 3417 406™
C40 524" .393™ 494™ .349™ 453 4307 .378™ 4047 4747 .336™ 278" .383™ .319™ .266" 511 493
C41 403~ 313™ .394™ .378™ 3677 541 .369™ 3447 3227 213 .207 .393™ 218" .095 .308™ 448
C42 4457 421 .383™ 465™ .389™ .338™ A439™ .360™ 377 .288™ 2447 .283™ 405™ 277 .280™ 529™
C43 276" 254" .378™ 292" .409™ 337" 312™ 245" .320™ 282" .188 271" 274" 135 278" 352"
C44 257" 171 179 249" .156 .300™ 121 274" .325™ 232" .209 235" .190 181 275" 257"
C45 2797 453™ 240" 277 406™ .295™ .309™ 4317 A433™ .356™ 373” .296™ .265" .050 292 526™
C46  .409™ .092 .319™ .284™ 163 2217 182 124 237" .000 -.014 118 418™ 3747 .283™ 151
C47 4407 .603™ 507 .568™ .498™ .396™ 597 .545™ 561" .370™ 435" 443 .283™ .265" 436" .564™
C48 3257 496™ .396™ 436™ .382™ 372 .325™ 4797 .614™ .258" .295™ 272" .290™ 139 .356™ 4757
C49 436”7 377 347 .370™ 4427 4447 .289™ .488™ 4547 .309™ .208 .284™ 239" 147 .380™ 428
C50  .458™ A416™ 401 4357 4917 468™ .356™ 4427 .382™ 252" 267" .336™ .364™ 2212 445™ 406™
C51 261" .295™ .182 .324™ 367 226" 248" 456™ .350™ .136 .187 227" 287" 173 .344™ .326™
C52  .294™ 419™ .315™ 291 .358™ 4127 .390™ 517 406™ .299™ 252" .313™ .264" .097 317 .505™
C53 277 4467 .318™ 321 418™ 4247 403™ 423™ 443 .370™ .356™ 397 277 .062 .382™ .558™
C54 247 467 3317 401 446™ 4717 A439™ 523™ 537 .329™ .505™ 373™ 213 110 483™ .626™
C55  .330™ 418™ .330™ .386™ .533™ 446™ 4417 574™ 574™ 227" 4117 332 227" .091 436" 512"
C56  .358™ .400™ .364™ .364™ 44T 418™ .394™ 4757 575 .185 3127 .359™ 415™ 239" 4737 .509™
C57  .418™ .383™ .345™ 4827 523™ .368™ .344™ 537 616™ 259" .359™ .366™ 357 270" 4437 .528™
C58  .434™ .356™ 4317 417 483™ 4417 .380™ 463™ 496™ .265" 267" 371 .339™ 242" 534™ 457
C59 4317 476™ .508™ 527 526™ 469™ 456™ 4717 495™ 387" 428™ 4797 .350™ 222" .540™ 544™
C60  .343" 279 342" .355™ .305™ .400™ 217 .385™ 371 214" 234" .296™ 167 .094 427 424~

Note. C = CCSES-SE-JP; S = SSI-SE-JP

*p < .05. **p < .00L.
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The Correlation Matrix: CCSES-SE-JP vs. SSI-SE-JP-3 (n = 85)

S17 S18 S19 S20 S21 S22 S23 S24 S25 S26 S27 S28 S29 S30 S31 S32 S33
C1 .017 2417 101 .398™ .403™ 27 .059 313" 3777 249" 222" 224" 2797 3487 323" .210 .309™
c2 .098 181 .169 4217 .238" 151 129 .285™ 247" 226" 234" 178 .335™ 326" 2977 199 238"
C3 .036 123 142 .305™ .299™ .043 071 173 .403™ 4637 2347 213 .310™ 278" 3247 306" 3327
C4 -.091 .036 197 4027 4447 270 .204 225" 3677 4327 .316™ .263" 267" 3377 3457 3267 .308™
C5 -.096 .017 139 431 4027 3557 390" .156 .348™ 3717 .364™ .095 .330™ 405 267" .396™ .293™
Cé .093 151 .104 .363™ .399™ .188 216" 33274027 252" 227" .208 .360™ 348" 389" 328" 4147
Cc7 .015 .068 140 A416™ 272 .066 159 249" .293™ .092 .166 075 .305™ 2977 215" 170 195
C8 .076 .105 .108 .389™ 316" 112 124 3357 355" .209 172 261" 226" 3097 3077 243" 268"
C9 .296™ .256" 247" .343™ 252" 119 .078 .180 .258" .168 .150 .280™ 147 308" 3747 20917 .250"
C10 .140 152 .326™ 518™ B517 4257 378" 3367 4527 237" .310™ 222" 245" 4947 463" 4057 403™
C1u1 129 123 213 497 b21™ 3707 448" 2967 4227 .283™ .356™ .209 .378™ 6447 AT9T 4367 4517
C12 136 227" 273" 513™ b65™ 3837 .358™ 307" 4777 3677 3757 2817 .366™ A747 3807 4447 4567
C13 .068 .070 .092 .506™ 4497 4617 428 .260" 44T 257" 3327 .265" 4147 5g6™  .366™ 316 501"
Ci14 -.015 .030 -.004 .354™ 246" 175 151 .315™ .205 3377 179 .185 267" 213 .204 .148 201
C15 -.032 .032 -.010 269" .204 123 A77 135 239" 272 .250" 2217 420 .209 .165 139 115
C16 -.083 .002 .085 460™ 3267 3777 4437 .183 .346™ 3617 5057 348 407 4957 3577 251" 4147
C17 178 179 .185 473 408" 2917 249" .204 433™ 361" 379" 303" 262" 4407 .389™ 249" .338™
C18 .053 .039 222" 4217 4497 3457 2017 199 .349™ .282™ .305™ 147 .284™ 510" .309™ .185 312"
C19 207 276" .108 .370™ 3197 .140 .200 .284™ 275" .363™ .320™ .269" 403™ .366™ 245" 4257 344™
C20 .098 .094 235" .554™ 543" 4557 474 3807 4147 .390™ 3857 .288™ .380™ 4887 3907 3977 4677
C21 -.144 .016 .030 .206 .316™ .109 117 .056 .183 237" .104 103 .166 .186 .017 .208 .185
C22 129 .092 121 331" 174 .143 224" 4407 3207 215" .148 .200 3417 4237384 178 .315™
C23 158 .166 .104 429 .180 2347 253" 4247 3417 .187 235" 187 .288™ 4897 .376™ .160 3367
C24 207 187 .396™ .498™ 391 2797 305 3897 468" .303™ .198 .293™ 132 4627 4677 3347 346™
C25 .090 .068 .256" 481" 4897 420" 388" 389" 453" .360™ .330™ 176 4647 4687 340" 3277 478™
C26 .168 224" .302™ .545™ 4397 347" 362" 3007 .397 430 4327 388" .394™ 4417 36174047 .392™
Cc27 118 116 229" 535™ ATIT 4287 4747 34T 497 416 458" 3247 4827 4697 3857 4727 515™
C28 113 .094 .081 3357 .188 .196 246" 408" .299™ 251" 139 137 .356™ 275" 290" .365™ 224"
C29 -.025 .018 143 341 .288™ 261" .235" .090 .258" .356™ 2717 .284™ 293" 3577 254" .359™ 377
C30 236" .200 175 437 4017 325 370" K17 4297 .263" 273" .313™ 3757 513" 4277 277 419™

Note. * C = CCSES-SE-JP; S = SSI-SE-JP. *p <.05. **p <.001.
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The Correlation Matrix: CCSES-SE-JP vs. SSI-SE-JP-4 (n = 85)

S17 S18 S19 S20 S21 S22 S23 S24 S25 S26 S27 S28 S29 S30 S31 S32 S33
C31 .045 132 152 .368™ .250" 134 191 336 267" 321 122 127 .296™ 292" 230" 161 234"
C32 162 .209 232" A737 3157 3277 2957 417 317" 293" 2897 2897 4617 .326™ 263" .205 3077
C33 .108 .188 273" 407 4407 303" 2927 258" 409™ 4447 3817 4727 3867 .345™ 3837 4357 469
C34 .024 .140 197 .590™ 516™ 4597 4197 3817 3737 A496™ 5107 4177 3977 4427 3427 3707 455
C35 .024 101 .070 .255" .283" 216" 264" 3787 249" .313™ .238" .207 .356™ 3417 282" .189 .210
C36 .168 .203 226" 4617 429 428" 403" 6147 5117 280" .348™ 181 551" 452" .348™ 3207 511
C37 .057 .036 159 510 4327 313" 3687 201 467 3887 299" 265" 425 ATTT 3747 251" 399
C38 .066 .075 245" ATTT 537 42773687 .286™ 507 4237 4307 4017 4127 .500™ 4017 3367 .584™
C39 .085 .100 .198 4137 4137 271" .289™ 175 4247 4037 3677 4347 275" .348™ 378" 338 415™
C40 .070 122 .208 4617 507 408" 367" 3167 4727 4847 4597 439 407 .458™ 400" 4957 557"
C41 138 071 2157 4847 .378™ 3067 3647 2147 456™ 3947 4017 3657 .348™ 4427 2967 2877 485
C42 243" 176 .368™ 537" 496" 4427 4417 3677 546™ 380" 375" 335" .418™ 460" 428" 3917 4767
C43 .039 .086 181 3747 .338™ .149 178 245" .340™ 261" 224" .068 .468™ .299™ 194 .136 238"
C44  -021 .169 .187 .189 .290™ .206 154 .050 .348™ 134 144 .096 .309™ .250" .260" 182 .209
C45  -.032 -.042 227" 4347 493™ 524™ 593" 4657 463™ 3327 3867 228" .353™ .548™ 3967 3557 5227
C46 .098 .268" 251" 3427 .096 .038 114 281" 297 213 .118 -.005 .388™ .150 .280™ 240" 174
Cca7 A77 151 .259" .536™ 561" 536™ 597" 4697 .650™ 4757 B43™ 3737 4877 .638™ 647 4307 592™
C48  -.058 .050 132 410 4517 4057 433" 272" .504™ 384™ 4297 313" 437 .583™ 527 3817 525™
C49 .094 .102 233" 405™ 428" 3467 3287 2317 436 3507 3737 4477 3647 453™ 4517 3607 528™
C50 .060 .057 .198 .508™ 433™ 3847 4047 3327 436" 488™  504™ 478" 4507 .538™ 3937 4047 578™
C51  -.022 .109 .085 .209 .399™ .230" 248" .256" 440™ 517 291" 278" 281" .343™ 387" B09™ 430™
C52 218" .205 262" 4227 493 4237 4357 4447 .508™ 416™ 515" 305" 4577 535" 347 3977 534™
C53 .075 -.033 119 392 4647 07 5077 3047 409™ .358™ 595 333" 502 .602™ 4097 3927 536™
C54 .063 -.060 125 .300™ 4917 580" 5697 377 557 .345™  B52™ 342 B41™ .548™ 488™ 386" 546™
C55 .016 .014 .066 301 .384™ 295" 394 212 .504™ 4217 B96™ 482 4097 .502™ 446™ 239" .450™
C5  -.035 .011 .062 351" .466™ .348™ 318" .190 482" 334 4997 284™ 4427 448" 416 417 451"
C57 074 130 .187 4227 449 40774077 27T .498™ 4557 5297 486 4407 ATTT 5567 3467 468™
C58 .024 .091 .149 315" 429" 3257 394" .202 4617 .354™ 520" 254" .529™ .399™ 326™ 3557 427
C59 170 147 178 418" .540™ 530" 5117 3547 547 4327 8377 4077 5757 541 5527 424™ 569™
C60 .089 .159 151 233" 3657 3527 208" 101 407 344™ 3527 428" .394™ 3977 389" .290™ 465™

Note. C = CCSES-SE-JP; S = SSI-SE-JP. *p <.05. **p < .001.
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The Correlation Matrix: SLQ-R-JP vs. SSI-SE-JP-1 (n = 85)

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16
L1 228" 175 226" .185 3297 3597 .278™ 451" 4357 .236" .098 A71 173 -.009 3797 3197
L2 246" 194 .201 .203 .308™ 216" .376™ 3117 242" .252" 407 134 .250" 125 134 .260"
L3 264" 2727 3437 2927 3957 3337 4407 .392™ 432 334 222" 267" .318™ 124 .308™ 3257
L4 .023 -.025 116 -.049 -.096 -.085 .018 -.139 .023 -114 .068 .029 -.041 .032 -.023 -.035
L5 2717 192 256" 247" .238" 193 .288™ 2797 325" .202 101 119 220" .106 270" .208
L6 .040 152 .087 .012 -.047 -.053 .061 -.034 -.029 -.053 125 -.030 .019 A21 -.031 116
L7 -.168 114 .003 -.027 -.194 -.129 .080 -.142 -.069 -.105 -.036 -.082 .069 .012 -.088 .064
L8 115 139 .120 .270" .161 .007 192 .079 .006 .183 235" .054 -.008 128 -.063 .105
L9 217" 3427 .255" .080 3517 212 389 3157 262" 228" .168 213" .346™ .003 274" 316™
L10 -.060 .060 .105 .022 -134 .001 .044 .306™ -.219" -179 -.092 -.068 -.157 -.047 -.221" .007
L11 .040 128 114 135 -.009 -.001 .087 -.104 .067 -.214" -.093 -.142 -.021 .041 -.031 .031
L12 .162 -.047 151 .107 -.193 .108 .006 -.090 .080 .006 .061 .052 .088 241" .057 -.079
L13 -.001 143 .025 154 -.074 =217 .056 -.038 .005 .078 .085 -141 -.178 .160 -.107 -.041
L14 -.029 .189 .001 -.059 .011 -.005 .158 .021 .035 -.003 .032 -.053 -.024 -.094 -.138 149
L15 -.105 .153 21 176 .010 065 224" -.032 126 .081 .210 199 .037 21 -.022 110
L16 -.027 .073 .030 -.110 -.030 -131 153 -.107 .006 -.102 -.053 .058 .003 -.068 -.129 .032
L17 .338™ 229" .201 .220" .230" 199 229" 241" .146 116 077 142 .368™ .200 .208 243"
L18 -.044 109 .091 .005 -.089 -.197 .203 -.065 -.120 -117 .039 -.039 -.089 -.032 -.226" .023
L19 176 381" 359" 279" 271" .166 .182 .047 131 .096 .055 .004 .165 118 167 .164
L20 -.035 260" .289™ .208 .068 .082 .383" 192 .207 219" .343" 244" .050 112 .080 2227
L21 .238" 243" .295™ .238" 211 260" .363" .346™ 233" .253" .264" .189 .303™ .164 192 199
L22 .035 -.023 -.074 -.145 -.094 121 -.064 077 .014 -.034 .025 -.014 -.082 -.092 .033 -.033
L23 .029 .209 .048 .047 2317 .203 120 .230" .246" .150 .158 153 .138 -.015 175 .159
L24 2747 3727 209 .302™ 3347 2977 3277 4117 .399" .353" 27272947 .380" .156 3347 .354™
L25 .205 .074 .046 .007 131 251" 077 .180 .160 .290™ 192 261" .283™ 142 .106 115
L26 305" 2917 217" 237" 267" 249" 276" .326™ .376™ 194 .080 167 .355™ .188 317 .289™
L27 252" 154 .085 112 254" 214 222" .254" 3317 197 114 .204 .097 .079 .198 212
L28 243" 157 .073 .092 242" 193 193 292" .345™ .202 125 .207 .067 .028 .207 275"
L29 .280™ .208 .263" .099 275" .285™ 181 127 .238" .210 010 .3157 195 .059 332 .260"
L30 301" 3377 209 285" 292" 282" 212 342" 327" 254" 217 217 .315™ 175 281" 367"

Note. ; L = SLQ-R-JP; S = SSI-SE-JP. *p < .05. **p < .001.
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The Correlation Matrix: SLQ-R-JP vs. SSI-SE-JP-2 (n = 85)

S17 S18 S19 S20 S21 S22 S23 S24 S25 S26 S27 S28 S29 S30 S31 S32 S33
L1 -.030 -.006 .094 2937 2577 2497 211 078 279" 418" 304" 234" .288™ .284™ 3227 328" .305™
L2 .039 -.010 234" 260" 295" 3647  .314™ 254" 263" 339" .283" .066 .145 279" .256" 257" 179
L3 .046 .093 2212 393" 305 285 .188 228" 3697 4257 3817 24T 273" .345™ 398" 3247 .288™
L4 118 011 -.025 -.033 -053  -.169 -.008 141 .067 -.081 -.031 .028 .000 .062 .019 -.126 -.042
L5 -.080 .014 148 .268" 2237 2147 201 .049 276" 234" .207 .187 164 .385™ .366™ 2247 .306™
L6 123 .088 .023 -.020 .070 -.021 .035 116 119 -.077 -.090 .048 -.060 .084 .102 -.019 -.008
L7 .160 A11 -.009 -.029 .067 -.069 .043 .090 -.056 -113  -.076 -.075 -.018 -.012 -.103 .091 -.106
L8 .168 2927 2317 130 170 128 .081 102 .022 .168 .085 142 .036 116 .108 -.067 .021
L9 -.135 -.021 176 4497 340" 285" 176 209 3277 124 .182 .032 .190 .369™ 289" 3057 .302™
L10 .051 117 .082 -040 -120 -.025 .015 .066 -.066 -170  -.206 -174 -.128 .009 -.095 -.182 -.126
L11 126 229" .158 .074 -.041 .003 .205 215" .052 -.016 .031 .025 -.097 .088 .044 -.099 -.046
L12 192 237" 226" .166 -038  -.043 .034 .052 .097 .140 .017 .100 .149 .054 127 -.061 .061
L13 .066 .022 .026 -.092 .040 -.088 120 -046  -.083 -030 -.054 .064 -.081 .078 .044 -.152 -.104
L14  -056 -261" -.029 .055 .071 .102 103 .083 .060 .089 .165 .010 -011 137 .033 -.015 -.035
L15 .200 267" 136 .038 143 .001 116 161 170 .029 .084 -.014 .079 .036 116 .001 -.066
L16 170 125 -.040 -.041 .182 -.134 -.014 .068 .018 -014  -053 .088 -.102 .083 -.032 .062 -.053
L17 -.029 -.009 .047 367 .090 .081 .189 .109 242" .163 .282™ .074 .163 218" 131 224" 218"
L18 199 102 .042 -.101 .039 -112 .018 .041 .095 -.137 -.092 -.065 -.118 .030 -127 -.130 -.108
L19 -.118 -.033 .018 .260" 226" .015 .048 .001 .187 217 129 248" .209 .309™ 273" 129 276"
L20 190 A77 .056 .082 .183 .058 .255" 226" 3077 .075 .220" .100 267" .259" .209 .076 272
L21 074 .076 175 331 2727 .155 236" 3737 388" 3507 2247 .146 417 3247 .308™ 2407 349
L22 -.090 -082  -245" -051 -.042 118 .086 .065 -.128 .067 .073 .079 .079 .063 -.069 -.050 -.139
L23  -107 -.108 121 .280™ 146 3027 2787 194 252" 2637 2627 .086 179 .303™ 322 149 .303™
L24 .019 .081 192 A797 3877 4097 4237 2167 4227 3607 4317 .166 .348™ 459 4197 276" 4547
L25  -.097 -.161 .043 .182 161 .265" 212 .187 113 234" .148 .020 .230" 215" .166 .236" 125
L26  -.070 -.010 124 .326™ .183 .235" 242" 140 3317 298" 275" 113 .302™ 4197 373" 353" .353™
L27 -.019 -.093 .092 .154 .155 221" 170 .066 .182 3737 261" .268" .107 .363™ .309™ 194 .284™
L28  -013 -.097 .068 139 .185 .263" 227" 072 144 3707 293 .260" 133 3397 .289™ .208 273"
L29 .019 .050 071 297 133 254" .235" 274 226" 3797 265" .265" .309™ .369™ 416" 3117 .320™
L30 .015 -.017 .099 .394™ 285" 363" 372 260" 297" 340" 337" 241" 456" 495 358" 284" 413"

Note. ; L = SLQ-R-JP; S = SSI-SE-JP. *p < .05. **p < .001.
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The Correlation Matrix: SWAI-SE-JP vs. SSI-SE-JP-1 (n = 85)

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16
w1 4387 596 4637 427 5097 3827 4787 3827 3657 3637 267" 246" 3717 2927 3277 4387
W2 3057 6417 327" 4347 .488™ 251" .306™ 347 321 .239" .159 138 .348™ .196 183 415™
W3 3137 .681” .318™ 4027 535”3127 376 398" 4157 270" 253" 210 379" 2857 2797 5657
W4 274" 483 270" 315 306" 3437 .313™ 273" 3017 .366™ 353" .378™ .230" 272" 178 371
W5 4387 3727 3137 .400™ 307" 173 291" 318" 3747 .079 .028 .035 4267 4267 326" 3207
W6 .201 333" 291 307" 340" 3057 3227 3227 .364™ .196 .344™ 215" 223" 215" .203 3227
W7 290" 6397 .384™ .301™ 4367 4687 448 3807 3437 3137 252" .388™ 3527 .156 321" 516
w8 .338™ 639 .398™ 427 5117 4657 428™ 4007 4147 324™ 237" .359™ .388™ .239" 416™ 5197
W9 3997 4347 2927 .320™ 302 .255" 201 .268" 270" 216" .158 3127 274" 282" 2797 3497
w10 296" .298™ .239" 216" 247" 287" 234" 229" 217 .196 272" 252" .256" .299™ 3077 317
Wil 213 223" 131 220" 2867 2977 184 381" 3817 231" .305™ 274" .096 142 285" 243"
W12 .318™ 398" 244" 261" 3677 .320™ .256" 3127 290" 179 181 223" 327 .158 389" 367
w13 243" 57" 333" .396™ 4527 3787 .315™ 407 3537 248" 245" 2417 .188 142 3767 3667
W14 244" 561" 301 510" .569™ 271" 3427 4187 4297 2417 .263" 222" .302™ .240" 275" 4547
W15 298" 515 222" 4127 .329™ .202 242" 4547 4137 .230" 3757 169 391" 3157 288" 3477
W16 586™ 4427 407 .460™ 346™ 2797 .354™ 3907 480 .204 215" 247" 381" 4237 445 3157
w17 2347 301 .236" .353™ .199 .220" 232" .205 317 246" 228" 234" 127 179 219 142
W18 508™ 390" 3717 .385™ 314™ 4697 .326™ .366™  .506™ .166 .279™ .310™ 448™ 3767 4417308
W19 5027 .358™ .256" .265" 243" 3157 2212 274" .300™ 271" .255" 182 4877 4737 3357 245"

Note. W = SWAI-SE-JP; S = SSI-SE-JP. *p < .05. **p <.001.
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The Correlation Matrix: SWAI-SE-JP vs. SSI-SE-JP-1 (n = 85)

S17 S18 S19 S20 S21 S22 S23 S24 S25 S26 S27 S28 S29 S30 S31 S32 S33
w1 140 214" .323™ 3877 3327 179 2797 .183 405 4287 494 251" .3307 4797 3297 306 4047
W2 .067 .156 .199 4027 .324™ 274" 3417 .298™ 332 317" 368 196 .318™ .528™ 40172947 4147
W3 164 121 .284™ 405 3577 2827 4117 .290™ 4347 4197 4327 2827 3127 571” 484" 3257 496™
W4 .160 113 .336™ .299™ 334 2317 .239" 147 .400™ .381" 231" 119 242" 3977 .324™ 2317 392"
W5 114 .204 147 3727 .189 .098 113 .080 .299™ .368™ .204 2407 2217 .265" 261" 392 239"
W6 .084 .056 3127 3137 3507 .288™ .210 .102 .294™ .316™ .248" 213 267" .298™ 242" 274" 287"
W7 116 175 187 4437 3977 3847 4347 3137 517 3977 4617 240" .408™ 572 4467 4257 .536™
w8 .087 .104 281" 435 396" .353" 4237 242" .508™ 44274907 3577 459" .539™ 455" 368" 522"
W9 135 226" 379™ 428" 379" 3057 3137 .182 377 3147 3027 3057 240" .405™ .388™ 262" A433™
w10  .207 132 .399™ 335" 144 243" 307 234" .236" 275" .288™ 191 .183 .258" 217 .180 .314™
wil  .087 .029 239" .258" 284 234" 229" 307" 225" .293™ 253" 274" 322 .180 227 110 223"
wiz2 124 -.006 212 415" 270" 253" .381™ .255" .280™ 3017 322 340 317" .326™ 3677 3017 351"
W13  .055 .034 181 3317 4267 2927 3567 271" 446 4017 373" 3577 4647 A37T 4297 2967 .560™
w14 082 159 .250" 377 4427 2317 .343™ .156 .403™ 505" 479" 3757 .333" .392™ 3517 .296™ 463
wi5  .012 .065 151 .393™ 3677 236" 4607 270" .382 3797 4147 3107 294 4127 3527 333" 438
wie 177 195 .259" .394™ 281" 195 .210 77 414 .328™ .264" .344™ .263" .349™ 5517 4017 .366™
w17 047 217 249" .304™ 216" 239" .235" 118 287" .200 .104 137 232" 276" 3827 .079 210
wis 142 254" .320™ 511 179 .326™ 257" .200 4127 .240" 383" 303" .355™ .338™ 433" 224" .346™
w19  .109 174 .260" 297" .032 120 214" .155 2797 226" .208 138 3337 .305™ 268" .284™ 255"

Note. W = SWAI-SE-JP; S = SSI-SE-JP

*p < .05. **p < .00L.
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The Correlation Matrix: SSI-SE-JP-1 (n = 85)

S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S13 S14 S15 S16
S1 1 262" 490™ 4807 3367 4267 3427 2417 2937 213 194 2927 4557 .503™ 4267 3237
S2 1 .610™ B677 6317 3657 6477 44T .559™ .304™ .299™ 244" .380™ 181 3517 697
S3 1 563" 523" 5197 6787 274" 456 .264" 273" 3747 .390™ 244" 547 .505™
S4 1 609™ 379" 5217 .489™ ATTT .316™ 329 244" 323" 401" .508™ 5727
S5 1 388"  .600™ 552" 576 3757 3697 .320™ 229" .140 4377 6377
S6 1 .384™ 410 4677 243" 275" 4357 .299™ .054 .602™ 512"
S7 1 .525™ 519™ 3777 A727 .393™ .348™ 142 406™ .633™
S8 1 .659™ 454" 492" .319™ .176 134 .503™ 560"
S9 1 3717 4827 447 3197 245" 623™ 612
S10 1 .600™ .601™ 241" 281" .323™ 3327
S11 1 .539™ 233" 276" 3967 3347
S12 1 .180 .269" 413" 4117
S13 1 527 3827 .289™
S14 1 272" 141
S15 1 511
S16 1

Note. S = SSI-SE-JP. *p <.05. **p <.001.
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The Correlation Matrix: SSI-SE-JP-2 (n = 85)

209

S17 S18 S19 S20 S21 S22 S23 S24 S25 S26 S27 S28 S29 S30 S31 S32 S33
S1 276" 225" 3017 4257 .180 175 .230" 270" 418™ .353™ .328™ 3717 .293™ 3347 .383™ 321 .360™
S2 077 142 264" 535" .614™ 3857 482" 4017 6527 .338™ 417 243" 416™ 7927 576 455™ .628™
S3 263" 314 3467 586™ 4527 313" 358" 3657 5827 3717 447 .323™ .548™ .558™ 526™ 430 .564™
S4 234" .316™ .303™ 4357 5227 3917 464 .238" 578" 4737 4737 357 511" .480™ .520™ .346™ 527"
S5 .019 .082 2717 3877 590" 380" 465 3457 5517 5727 .598™ 429 381" .586™ 532" .395™ 542"
S6 105 .094 187 4627 3847 4917 4147 224" 526™ .360™ 561" 3517 .660™ 495 .385™ 387" .538™
S7 .228" .169 321 4377 5777 3657 4677 3697 704 433™ 549™ .290™ 4327 .583™ .506™ 455™ .535™
S8 .013 .070 123 3367 595 3917 .469™ 222" .638™ .610™ .610™ .409™ 4407 .498™ 529™ 450™ .600™
S9 131 .168 .328™ 4047 5667 3727 438" 3327 5707 5427 657 512 470 576 6947 4457 .548™
S10 181 .188 331 2427 5257 3447 3677 3247 3787 A727 4717 .205 .329™ 3717 403™ 440 429
S11 165 115 .355™ 132 4537 4187 4957 3707 .418™ .353™ .505™ .309™ .308™ .338™ .400™ 218" 382"
S12 293" 252" 3427 2897 440 3847 374" 3677 4767 450™ 526™ .313™ .395™ 361 4417 .354™ .396™
S13 293" .358™ .380™ 575" 277 124 .185 270" 375 270" 3417 159 .336™ .336™ 287" 524™ 341"
S14 .485™ 450™ 4307 .345™ .080 079 .169 234" 2417 314 184 269" 153 129 .296™ 236" 167
S15 146 138 .196 306 4477 4987 4877 275" .553™ 4927 .585™ .538™ .620™ 4317 6417 601" 651"
S16 .150 .140 281" 406™ 655" 83 6377 3957  .691” 426™ .550™ .296™ 541" 7417 .590™ .529™ 6717
S17 1 .695™ 4367 2317 .035 .097 110 .348™ 173 116 195 .265" 199 .084 156 114 110
S18 1 4377 2927 .066 .033 .012 281" .168 118 2147 210 .204 .087 163 .108 112
S19 1 468 .258" 274" 2247 .258" .298™ 247 278" .190 112 192 234" .183 281
S20 1 486™ 3517 293" 339" 5207 .359™ 397 2317 373™ .505™ .396™ .388™ 4917
S21 1 b61™ 5517 378" .661™ .518™ 527 .329™ 4927 627 519" 621 .690™
S22 1 6917 4567 4657 307 4497 216" 4847 .505™ 4647 429 .528™
S23 1 4977 560 .383™ 557 .269" .536™ 597 523™ .403™ .580™
S24 1 427 .283™ 332 .207 397 450" 457 381" .404™
S25 1 552" 512 .316™ 543™ 670 .663™ .560™ .788™
S26 1 .668™ .585™ 4227 407 546™ .533™ .560™
S27 1 531 .568™ 524™ 458™ 425 527
S28 1 .293™ .328™ .500™ .315™ 4417
S29 1 482" 433" .460™ 575"
S30 1 676 507 730
S31 1 .548™ 678"
S32 1 651"
S33 1

Note. S = SSI-SE-JP. *p <.05. **p < .001.
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