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Abstract 

Student stress and anxiety are at an all-time high. Following the pandemic, more research 

is needed to better understand what types of interventions can be supportive in helping students 

manage their emotional wellbeing. To better support them, the researcher worked with various 

English Language Arts middle school teachers to implement Calming Corners, a social 

emotional based intervention. In this qualitative action research study, students in sixth-eighth 

grades were offered the use of Calming Corners in their English Language Arts classes. This 

research examined whether the Calming Corners was effective in reducing stress and anxiety for 

the students in their educational setting.  

Keywords: Calming Corners. Middle school students. Language Arts. 
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Chapter One: Introduction 

Background 

The COVID-19 pandemic has impacted the emotional wellbeing of all people, but most 

especially, students. Since the onset of the pandemic, depression and anxiety levels are higher 

than ever, and students need more resources and interventions to support them in coping with 

stressful situations (Abramson, 2022). In fact, Abramson (2022) notes that since the COVID-19 

pandemic began, it has been documented that there has been an increase in mental illness of 

children and the need for more psychological services and other types of supports. Hence, 

concern for students’ mental health has increased since the onset of the pandemic (Bockmann & 

Yu, 2022).  Because of the pandemic, there have been noted increases amongst students’ mental 

stress, depression, physical and financial problems, and their experiences, both at home and in 

school (Bockmann & Yu, 2022). Further, the CDC (2021) reports that almost half of the nation’s 

high school students reported feelings of hopelessness or sadness, which led to a decline in their 

engagement with their daily activities. Nearly half of the nation’s high school students reported 

that they had felt either hopeless or sad since the onset of COVID-19 pandemic, and more than a 

third of them had struggled with mental health challenges during this time. Furthermore, the 

report highlighted that schools are critical in supporting the well-being and health of their 

students, as serve as partners in protecting students from adverse outcomes by offering services 

opportunities for physical, mental, social, and academic support. The World Health Organization 

(WHO) has reported that among the top disabilities and leading causes of illness in adolescents 

are behavioral disorders, anxiety issues, and depression, which can prevent students from doing 

well in school (Adolescent Mental Health, n.d.). Rahiman et al., (2023) posits that the pandemic 

has created difficulties with students’ stress, anxiety, and mental health in addition to 
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psychological issues and other emotional problems. Managing stress in the school environment 

is critical and better strategies and resources are needed so students can navigate factors that may 

negatively impact their academic successes. Supporting students’ emotional wellbeing is of 

utmost importance following the pandemic, given the impact it can have on their learning 

capacity. The WHO suggests that when students are dealing with disorders of anxiety and 

depression, it can have a strong negative impact on not only their attendance but on their 

schoolwork as well. Furthermore, if they withdraw socially, it could increase their feelings of 

loneliness, isolation, and depression, which could lead to suicide.  

In this regard, it is also important to understand how students experience stressors within 

the school environment. For example, Winsor and Mueller (2020), they found that if students are 

stressed and dealing with depression or contemplating suicide, they are prone to different risk 

factors and rationales for their feelings. Students who are dealing with stress, anxiety, and 

depression are often too concerned with other issues to focus on school. They need resources and 

supportive outlets to help them cope with their stress and mental health. Winsor and Mueller 

(2020) write, “Students should not be viewed as being exempt from depression because of their 

high cognitive ability; in fact, in 2018 the National Association for Gifted Children (NAGC) 

reported that 10% of gifted adolescents were seen for symptoms of depression in clinical 

settings. Unattended to signs of depression are likely to worsen and can lead to diagnosable 

depression, other mental illnesses, or suicidal ideas, gestures, attempts, and the ultimate act of 

suicide” (p. 1630). When students are experiencing signs of depression, they need to be attended 

to so they can improve their mindsets. Students need assistance with regulating their emotions. 

Winsor and Mueller (2020) find that the problems children are facing inside of school hours are 

not the only ones that they are dealing with because they are struggling with mental and 
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emotional issues outside of school just as frequently. Using interventions can really assist 

students in managing their emotions and with dealing with their stressful situations and other 

problems.  

Interventions to Support Emotional Needs of Students 

To succeed in school and in life, students need to learn methods of coping with issues 

with which they may struggle, especially in the classroom. On its website, the Collaborative for 

Academic, Social, and Emotional Learning (CASEL) organization proffers that self-regulation 

and self-management are one’s skills at successfully managing his/her behaviors, thoughts, and 

emotions in various situations so that one can attain goals. Managing stress is just one of these 

skills and developing motivation to achieve goals is another. Furthermore, CASEL reports that 

identifying when one is stressed and employing stress management strategies is an additional 

component of self-management (CASEL, para 2). Another explanation of self-regulation reports 

that it is an intentional utilization of personal skills one demonstrates to react to one’s 

environment in order for the individual to achieve certain goals (Bockmann and Yu, 2023). 

Montroy (2014) writes that self-regulation means “a child must utilize her cognition, motivation 

and emotions to create a response in line with contextual expectations” (p. 299). CASEL further 

stresses that because of the need for students to be able to manage their own emotions, 

interventions must be put in place.  

 

One such intervention that can be supportive of students’ emotional needs is Calming 

Corners. Calming Corners, otherwise known as Peace Corners, Zen Zones, Cozy Corners, 

Relaxation Stations, etc., is a tool that can help students alleviate stress and anxiety. Calming 

Corners can be a physical location in the classroom that is offered to students to calm themselves 

down so that they are able to go back and focus in class. Through Calming Corners, students are 
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exposed to a small area of a classroom where they can sit, sometimes on a bean bag chair or 

some other more pleasant seat than regular chairs, and they can use sensory items to help them 

relax, de-stress, or just settle down before they become too upset. These corners may have fidget 

spinners, Play-Doh, calming music, peaceful signs, or posters, etc. to assist students in regulating 

their emotions. Seckman et al., (2017) notes that areas like sensory rooms and Calming Corners 

can work as a prevention tool and offer places for an upset individual to de-stress and self-

regulate by utilizing sensory tools. Students are afforded an opportunity to de-stress from their 

problems during a class period before the issues get too difficult to combat. Maich et al., (2019) 

describe Calming Corners as a proactive approach to prevent problems in the classroom before 

they actually occur. Because it is inclusive, all students can utilize this intervention in the 

classroom. Students who are anxious, depressed, or stressed need methods to help them cope, 

and the use of Calming Corners can assist them with this. In addition, students should be able to 

hone their self-regulation skills through these stations, and it should build their emotional safety 

in the process. Maich et al., (2019) explain that the areas should be easily accessible as well as 

safe, and they should be utilized for a set amount of time. By taking short breaks from academic 

assignments in order to utilize Calming Corners, students can alleviate their stress and find 

comfort in the classroom.  

Since the pandemic began, student attendance in school has worsened, and in fact, 

according to the Nation’s Report Card (2023), in some cases, students’ absences have doubled 

from 2020-2023. Absenteeism has become a real problem and one that must be addressed. 

Bebernes (2023) writes,  

“Schools across the country are finding that one of the most challenging hurdles 

to helping students recover from the disruptions caused by the coronavirus pandemic is 
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getting them to come to the classroom at all. Chronic absenteeism, which was a problem 

long before COVID-19, has become a crisis in the eyes of many experts. Up to 16 million 

children — a third of the total U.S. public school population — missed at least 10% of 

the 2021-22 academic year, according to an estimate by the nonprofit group Attendance 

Works. That’s double the number of chronically absent students during the 2018-19 

school year” (paras. 1-2).  

The article continues with the fact that students are skipping classes because of their emotional 

and mental health problems. In addition, they no longer feel engaged in some classes since their 

education was disrupted by the pandemic. A different approach is required to let students know 

that they have support in school and advocates who value them. Educators need to do everything 

in their power to keep students in their classrooms, and by allowing students who are struggling 

with mental health issues a chance to decompress and an opportunity to be shown that they 

matter to their teachers, students may be more willing to attend school. 

Yoder (2014) defines social-emotional competencies as “the skills, behaviors, and 

attitudes students and adults need to effectively manage their affective, cognitive, and social 

behavior” (p. 2). Yoder (2014) goes on to define safe and supportive learning environments as 

ones that promote safety and are supportive in various ways, such as in the physical environment 

and through the relationships built with teachers and other educators. According to Cross et al., 

(2022) even though society is in upheaval right now, educators can assist students work toward 

stability if they just focus on the needs of their students. Students crave a safe and secure world 

that demonstrates concern for their well-being. Calming Corners can afford students an 

opportunity to have a safe learning environment, and through the use of this safe learning 

environment, students will be able to effectively manage their social behavior in addition to 

https://www.sfchronicle.com/podcasts/article/Listen-How-the-pandemic-created-a-school-17463266.php
https://www.attendanceworks.org/chronic-absence/the-problem/10-facts-about-school-attendance/
https://www.attendanceworks.org/chronic-absence/the-problem/10-facts-about-school-attendance/


TEACHER PERCEPTIONS OF CALMING CORNERS IN MIDDLE SCHOOL  6 

 

 

improving their cognitive behavior. With all of their struggles and to prevent depression or other 

issues, adolescents need programs or assistance to improve their Social Emotional Learning 

(SEL). This has proven in numerous studies like the one by Reicher and Matischek-Jauk (2017) 

where they found that SEL helps offer methods of combating the stigma of mental health issues. 

Making the inclusion of interventions such as Calming Corners a natural part of classes can 

assist students in improving their emotional and social competencies, which will also help 

students handle their everyday tasks in classrooms (Reicher & Matischek-Jauk, 2017). In 

schools, interventions must be put in place to adequately help students manage their emotions 

and regulate them better so they can succeed in their academics. According to Yeager (2017), 

“SEL programs try to help adolescents cope with their difficulties more successfully by 

improving skills and mindsets, and they try to create respectful school environments that young 

people want to be a part of by changing the school’s climate” (p. 74). Winsor and Mueller (2020) 

offer that some students do not deal with the ordinary challenges and stressors well, and the 

stressors they contend with create a possibility that they will experience suicidal ideation or 

depression. By offering the use of Calming Corners, educators should be able to help their 

students achieve the right mindset, which in turn, will help these students succeed in classes.  

In many ways, the pandemic has had a significant impact on students worldwide. In 

March of 2020, the circumstances changed for people across the world. In America, schools shut 

down, and education was interrupted because of the COVID-19 pandemic. With the closing of 

schools in our country, students were kept at home, unable to attend regular classes with their 

teachers and peers. While most teachers did everything in their power to continue working with 

their students through different methods online, there were no actual classes being held for much 

of America’s youth. The following school year, classes resumed online, but the security of 
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attending classes in person eluded many students for several more months, and during this time 

and in the time since, students have struggled tremendously with their emotional conditions. As a 

result, many educators are desperately trying to help these students improve in any way they 

can.  

According to Abera et al., (2023), “Depression, anxiety, and stress (DAS) are common 

among high school students, and they have a negative impact on their academic performance and 

future lives. Pandemics, such as coronavirus disease 2019 (COVID-19), exacerbate these issues” 

(p. 1). Rahiman et al., (2023) found that the pandemic had a significant effect on students in 

multiple areas of their lives, including academics, and the results ranged from problems with 

academic stress, online learning complications, and test anxiety. Because of this, teachers and 

other educators need to do all they can to assist their students in their management of stress and 

anxiety. Even though educators do not have any ability to control what goes on outside of their 

classrooms, they do need to assist their students every way they can while they can. Educators 

can serve the students’ academic and emotional needs while their students are with them, so 

educators need to take advantage of the time they have with their students. Walsh et al., (2023) 

writes that schools are a perfect location to target students’ mental health issues because around 

the world, anxiety and depression have grown to the point that suicide is a leading cause of death 

in adolescents. Having teachers who care about their students’ well-being is paramount to 

student success, and educators need to find methods of assisting their students in their 

improvement in their emotional states. If students are too stressed or too anxious to learn, they 

will not garner any knowledge from their teachers and will be no better off than when they 

entered their classrooms. Students who are dealing with anxiety have more on their minds than 

the curriculum of their classrooms, so being able to focus on class can become an issue.  
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Nationwide, policies can be changed or enacted to address students’ needs, especially as 

it pertains to their mental and emotional situations. In order to improve students’ abilities to 

focus in class and to improve their emotional states, teachers can implement the use of Calming 

Corners in their classrooms. Nationally, training can be added for teachers and counselors and 

any other educators. Counselors and other educators can collaborate with mental health 

organizations and other stakeholders to create partnerships that will enhance students’ mental 

and emotional well-being. Encouraging this collaboration between teachers and other 

stakeholders can bring about awareness as to the plight of students during the pandemic and 

post-pandemic times. The use of Calming Corners can decrease student stress in school, which 

could have an effect on students outside of the school buildings as well. So that mental health 

education can be implemented in curriculum, standards could be written, requiring teachers to 

address the mental health and emotional needs of students. Nationwide campaigns can reduce the 

stigma of mental health.  

Problem Statement 

The problem of practice is that student stress and anxiety have significantly increased 

over the last few years. As reported in the Population Reference Bureau, “In 2020, 12% of U.S. 

children ages 3 to 17 were reported as having ever experienced anxiety or depression, up from 

9% in 2016” (para. 1). In fact, Billah et al., (2023) writes that when the pandemic began, 

“Students experienced inevitable changes in the trajectory of their lives, including lifestyles, 

relationships with family and community, and reliance on support” (p. 2). The changes affected 

all students especially hard with their academics as demonstrated by national test scores since the 

pandemic hit. ABC National News reports, “The steady decline, which occurred between 2020 

and 2023, shows a drop in math and reading scores for the average 13-year-old and heralds a 
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troubling trend as students recover from pandemic-era virtual learning” (para 2). In addition, the 

Nation’s Report Card reports, “The percentage of students who reported missing 5 or more days 

doubled from 5 percent in 2020 to 10 percent in 2023” (para 11). The Nation’s Report Card also 

reports that there were “Lower eighth-grade reading scores in 33 states/jurisdictions compared to 

2019,” so something clearly needs to be done to assist students in getting back on track (para 1). 

Reducing stress in the classroom using Calming Corners could be just one intervention.  

Nails et. al (2023) write that “Several risk factors for mental health problems can be 

attributed directly to the COVID-19 pandemic event” (p. 7). Students are overwhelmed and filled 

with anxiety. Teachers need to address these issues by offering interventions in the classroom. 

Anxiety and depression are common issues students must cope with, but if they are not doing 

well mentally or emotionally, it will be difficult for them to focus on schoolwork. This is why it 

is crucial educators find methods to help students improve their mental and emotional states. Ye 

et al. (2023) writes, “Young students are a vulnerable group who may experience significant 

mental health challenges due to the COVID-19 pandemic” (p. 2). Not having the right mindset in 

class can be a hindrance to students’ learning, and so teachers must act to help their students 

maintain the correct mentality or attitude for class.  

Purpose 

The purpose of the study was for English Language Arts teachers to explore how or to 

what extent Calming Corners assisted their students in supporting their emotional well-being. 

There is limited research available to show the benefits of utilizing Calming Corners in middle 

school English Language Arts classrooms, but from the research available at other grade levels, 

Calming Corners and Sensory Rooms have been found to be effective at helping individuals 

regulate their emotions and in being a proactive tool for teachers and students to de-escalate 
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stressful situations that might otherwise grow worse. Studies conducted by Lantieri (2008), 

Hetherington (2021), Skinner (2020), and Maich et al. (2019) all found that Calming 

Corners/Sensory Rooms/Comfort Rooms have been very beneficial for students and patients. In 

fact, Maich et al. (2019) conducted a study that shows that implementing relaxation stations, 

otherwise known as Calming Corners, can offer students safe locations in their own classrooms 

when they are dealing with stress and with feeling overwhelmed. Lantieri (2008) writes that 

social workers, school counselors, and teachers can all benefit from permitting students to use 

Calming Corners as this intervention may help with classroom management and assist 

individuals or even small groups. A study conducted by Pacheco and Xiong (2023) found that 

Calming Corners are so beneficial to students from kindergarten to sixth grade that they wrote a 

guide for teachers and parents to follow. Their guide has served as a helpful resource for 

educators and parents to assist students develop better relationships and more positive situations 

while promoting coping techniques for children to use.  

 Based on studies conducted of students in schools, Corners/Sensory Rooms/Comfort 

Rooms have many practical benefits, such as being low-cost and easy for students to utilize 

while the teacher or other authority can remain connected with the student and for being all-

inclusive since any student is welcome to use them (Seckman, 2017). Izard (2016) writes that 

Calming Corners can create safe locations for students, which will improve the students’ 

emotional status. In addition, they serve as proactive tools that prevent challenges from being 

exacerbated by students who cannot settle down in the regular classroom environment (Maich, et 

al., 2019). The use of comfort rooms spans beyond the field of education. For example, 

Cummings, et al., (2010) posits that the use of comfort rooms in their study at a New Hampshire 

Hospital improved patients’ stress levels and met patients’ needs. They found that their 
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utilization of comfort rooms empowered their patients to control stressful situations while 

alleviating anxiety. Because these rooms have been successful in hospitals, teachers have tried 

including similar types of measures in their classrooms for students. Hetherington’s (2021) study 

was conducted in an elementary school, and the teachers who integrated Calming Rooms/Areas 

in their classrooms believed there were positive effects from their use. Teachers may be able to 

help students better regulate their emotions in class and at the same time, improve their academic 

success.  

Study Significance 

This study is significant due to the fact that it aims to support teachers who are searching 

for ways to support the emotional wellbeing of their students in the classroom following the 

COVID-19 pandemic. Kaya and Akgül (2021) explain that for various reasons, such as learning 

speed, increased time on computers, and deficiencies with their learning needs, children had 

completely different experiences with online classes than their peers. Meade (2021) proved 

through research that the emotional, mental, and social health effects of the pandemic had 

worsened and there was an increase in depression and anxiety in adolescents compared to levels 

from before COVID-19. Pfeiffer and Stocking (2000) believe that students have special 

characteristics that make them more vulnerable to emotional or social problems. Although 

students were dealing with depression, stress, and anxiety before the pandemic, COVID-19 has 

only exacerbated the problem. According to Aldridge and McChesney (2018), student emotional 

well-being and mental health can be improved through school climate. By implementing 

Calming Corners in classrooms, the climate improved, which in turn, improved students’ well-

being and mental states. After studying the effectiveness of Calming Corners, teacher leaders can 

share their insight and help other teachers assist struggling students. Teacher leaders can convey 
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their information to other educators and students in the building. As Duce (2020) writes, “the 

role of the teacher leader is not only leadership between teachers but to be the students (pupils) 

leader, too” (p. 96). By sharing the information garnered from this research, the teacher-leader 

will have an influence on other teachers and on the students. Teacher-leaders can implement 

professional development for their peers and share their best practices regarding their own 

experiences with Calming Corners. By putting students first and by supporting them with the 

Calming Corners, teacher-leaders can create positive learning environments that help students 

achieve success.    

From this research, it is clear that teachers should find better methods of helping their 

students regulate their emotions. According to Jones et al., (2014), “Part of the teacher’s role is 

to give students the tools they need to interact with and meet the demands of the social and 

instructional environment of school” (p. 1). Helping students cope with their emotional needs 

and focus on their learning is crucial for teachers. Based on this study, teachers will be better 

aware that they need to help their students with their emotional states, and if they can give their 

students short brain breaks, that will assist them in their mindfulness, which will eventually help 

them with their academics. Students will learn better coping mechanisms for dealing with their 

stress and anxiety. Students should be able to do better in their studies if they are able to regulate 

their emotions more appropriately. After all, as Sisk (2022) reminds educators, “the emotional 

intensities of …students affect not only their learning but the way they live and see the world” 

(p. 103).  

The results garnered from this research may have a significant impact on the local 

educational landscapes because people within the district can begin giving professional 

development to help teachers address the issue of student anxiety, and teacher-leaders can 



TEACHER PERCEPTIONS OF CALMING CORNERS IN MIDDLE SCHOOL  13 

 

 

develop opportunities to teach others about Calming Corners and other methods of helping 

students alleviate their stress. Members of the community can come in and work with local 

healthcare providers or with mental health organizations. Within schools, the policies may be 

changed to where there is additional consideration for students battling anxiety and stress-related 

issues. More support services from counselors, school therapists or psychologists, and local 

mental health groups may be incorporated to benefit students as well.  

At the state level, there is a need for educators to receive training and professional 

development so that they are better equipped to assist students who are struggling. As a result, 

more programs could be implemented to support students and their issues with anxiety and other 

mental health issues after the results of this study are released. More resources could be offered 

to local schools so that there are greater numbers of counselors on campuses and so that the 

counselors have better services and a greater number of services available to their students. 

There could be more training offered and professional development courses implemented if the 

data shows that students benefited from the use of Calming Corners. The state could offer 

community workshops or could offer resources for teachers. In addition, more professional 

development should be offered at state conferences.  

Conceptual Framework 

Lev Vygotsky is widely considered the father of the social constructivist movement. In 

fact, as explained in Language in Action: Vygotsky and Leontievian Legacy Today, when it 

comes to educational and psychological research, Vygotsky has been one of the central figures in 

the recent shift from cognitive research to social and cultural research in the West (Alanen & 

Pöyhönen, 2008). Gupta (2017) writes, “Constructivism is a theory that asserts that learning is an 

activity that is individual to the learner. This theory hypothesizes that the individual will try to 
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make sense of all information that they perceive and that each individual will, therefore, 

‘construct’ their own meaning from that information” (p. 186). Because of this, student-centered 

learning is key. Gupta (2017) also posits that “Constructivism is an approach to teaching and 

learning based on the premise that cognition (learning) is the result of ‘mental construction’. In 

other words, students learn by fitting new information together with what they already know. 

Constructivist believes that learning is affected by the context in which an idea is taught as well 

as by students’ beliefs and attitudes. Constructivism is a learning theory found in psychology 

which explains how people might acquire knowledge and learn” (Gupta, p. 183, 2017). Social 

Constructivists believe that both culture and language are the methods humans use to understand 

truths and to communicate and experience reality (Akpan et al., 2020). Vygotsky proffered that 

in human intellectual development, both culture and language play a part in how people see the 

world. While learning is delivered through language, it is understood by people’s experiences 

and interactions.  

Regarding Vygotsky’s work, Screiber and Valle (2013) write the following: 

Vygotsky’s work emphasizes the impact of social and cultural influences on students, the 

ways their varied backgrounds and experiences shape students’ learning, and the ways 

students understand and interpret concepts. Vygotsky believed that learning does not just 

take place within the individual. He argued that learning is a social and collaborative 

activity where people create meaning through their interactions with one another (p. 396).  

According to Schreiber and Valle (2013), Vygotsky believed that the learning context 

itself was crucial in order for individuals to shape knowledge. Vygotsky was a staunch proponent 

of having individuals experience something in order for them to learn it, and he also stressed the 

need for teachers to create learning environments where students create their own understanding 
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and knowledge based on these active learning experiences (Schreiber & Valle, 2013).  One 

branch of Constructivist thought from Social Constructivism is that knowledge is separately 

created through one’s own experiences (Schreiber & Valle, 2013). Social Constructivists believe 

that they create their own knowledge and their own meaning through their interactions with their 

surroundings and through their interactions with others. According to Agopian (2022), “In the 

constructivist classroom, the teacher is not a transmitter of knowledge but a facilitator and a 

guide whose role is to create an environment that helps students assume ownership of their own 

learning” (p. 86).  

Research Design 

 For this research study, a qualitative research design will be used. This study will utilize 

an action research design to determine whether the use of Calming Corners is an effective 

intervention for students who are struggling emotionally or mentally. Action research allows 

focuses on moving observers and participants into being social investigators themselves (Gunz, 

1996). In this way, the researcher can understand the situations better and will have a richer 

understanding of their experiences. Reflection is an important element of action research, and by 

evaluating teachers’ personal practices in the classroom, participants may uncover ways of 

assisting their students.  

Study Setting 

 The study will be conducted in the researcher’s own middle school that is located in the 

southeastern part of the United States. The school is one of the larger schools in the district, and 

it has been designated a Title I school for years although it lost its Title I status for a single 

school year in 2022-2023. For the current school year, there are 1,400 students whose breakdown 
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is 43% African-American, 27% Hispanic, 23% Caucasian, 4% Asian or Pacific Islander, and 4% 

of the students are considered two or more races. 

Delimitations and Limitations 

 A possible delimitation to this study is the amount of time chosen for the research. The 

study will last four weeks, and this may not be enough time to properly determine whether or not 

the Calming Corners are effective interventions in the classroom. Some limitations could be the 

small sample size of classes and small number of teachers participating. There may be some time 

constraints for the study as well. Because the location is the researcher’s own middle school, 

context could possibly be a limitation. Neutrality of the results may possibly be affected from the 

bias of participating teachers.  

Definition of Key Terms 

Anxiety: According to the American Psychological Association, “anxiety is an emotion 

characterized by feelings of tension, worried thoughts, and physical changes like increased blood 

pressure.” (American Psychological Association, 2021) 

COVID-19: Coronavirus disease (COVID-19) is an infectious disease caused by the SARS-

CoV-2 virus. (World Health Organization, 2021) 

Educational Intervention:  According to Houghton Mifflin Harcourt, an educational 

intervention is “a set of action items that a teacher or administrator can take to improve a child’s 

academic progress.” (Mar, n.d.) 

Stress: According to the WHO (2023), “Stress can be defined as a state of worry or mental 

tension caused by a difficult situation. Stress is a natural human response that prompts us to 

address challenges and threats in our lives. Everyone experiences stress to some degree. The way 
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we respond to stress, however, makes a big difference to our overall well-being.” (World Health 

Organization, 2023). 

Chapter Summary 

 To better assist students in her classroom and beyond with navigating their emotional 

wellbeing, this research aims to use Calming Corners in six different English Language Arts 

middle school classrooms to see if they are an effective intervention for students dealing with 

stress and anxiety. Since the onset of the pandemic, stress and anxiety levels are higher than 

ever, and educators need to assist their students in coping with their struggles. Finding resources 

for dealing with stress in the classroom is important for students who are dealing with mental 

health challenges. The next section, Chapter two, will provide a detailed literature review of 

relevant literature used to frame this study. Lastly, Chapter three will detail the research 

methodology that will be used for this research.  
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Chapter Two: Literature Review  

 The purpose of this study is to examine the use of Calming Corners in school classrooms 

and the importance of assisting students with their social and emotional wellbeing. Currently, 

there is more research needed to understand supportive ways teachers can help their students in 

navigating wellbeing. For instance, a study conducted by Kim and Ballin (2023) found that 

teachers can create more inclusive and more equitable classrooms by using interventions like 

Calming Corners. Gaessar (2018) writes that it can be an incredible challenge for students to 

develop their own sense of self, and Brackett (2016) found that American students need 

assistance with improving their emotional strength because children’s emotions directly affect 

how they learn. David (2011) writes, “It is well known that for the individual … child who 

spends most of her or his time in the regular classroom, one of the most important ingredients 

influencing not only academic achievements, but emotional and social well-being is the attitude 

of the others with whom he or she has to socialize” (p. 75). Maintaining a positive attitude when 

working with children is paramount for their emotional and social well-being as well as for their 

academic success. 

Building Positive Relationships with Students 

 Developing positive relationships with students is imperative, and making students feel 

safe in the classroom can only enhance their learning experiences. Brackett (2016) posits that 

students’ relationships with their teachers and even their peers can be affected by their emotions, 

and their cognitive and physical health can be affected by their emotions. In fact, Brackett (2016) 

purports that research has found that schools that implemented programs designed to assist 

students’ emotional states had better results with their students’ academics, student stress levels, 
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positive student attitudes, and their overall behavior. Strengthening one’s social and emotional 

learning can also be beneficial because doing so can assist students and teachers to focus better 

and relax, helping them build resilience and improve their learning (Lanteiri, 2008). Because of 

this, teachers need to assist children any way they can. Furthermore, from the research Lantieri 

(2008) studied, it was determined that when teachers and other adults assist children in 

developing good emotional and social skills earlier in their lives, it creates a giant difference in 

their lifelong well-being and overall health. Lantieri (2008) also writes that there is much 

demand for districts to implement programs that focus on students’ emotional health and on 

preventing behavior problems in addition to focusing on students’ academic successes. In 

general, Lantieri and Nambiar (2004) write that educational professionals are too frequently 

unaware of the consequences facing students from their adversity. Teachers, counselors, and 

administrators need to be more aware of what their students are going through on a regular basis. 

Lawson et al., (2018) believe that “Schools play an important role in the promotion of social and 

emotional competencies for all students” (p. 2). As result, all educators need to do as much as 

they possibly can to assist students with their emotional well-being.  

Mindfullness Practice Amongst Students 

 Kane (2020) writes of the importance of children’s use of mindfulness during 

adolescence as there are major changes in the brain during this time period. Tabatabii (2021) 

describes mindfulness as “a method of changing from the state of doing to the state of being. In 

other words, in this treatment method, the teenager should approach situations with openness, 

even if he realizes that such situations cause feelings like fear in him” (p. 22). Lantieri and 

Zakrzewski (2015) believe that mindfulness comes from the inside and works its way out and 

that each individual has an internal and natural ability to build positive relationship-type qualities 
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like kindness or empathy. If educators can assist students in being more aware of their emotions 

and actions, they will also be able to better regulate their feelings or emotions. In turn, this will 

affect their behavior in the classroom and will have an effect on their stress levels, abilities to 

focus, and on their relationships within the classroom. According to Kane (2020), there is 

evidence-based proof that mindfulness practices used regularly aid in creating well-being for 

everyone but for children in particular. Sisk (2021) writes that practices of mindfulness have 

benefits on students’ executive functioning skills, which help them to manage their own behavior 

in order for them to obtain their goals. These skills include self-control and working memory. 

Rubenstein et al., (2012) believe that “when students have positive attitudes in the areas of self-

efficacy, task meaningfulness, and environmental perceptions, they set realistic goals and self-

regulate to accomplish a task” (p. 681). Through mindfulness, students can improve their 

executive functioning skills and can self-regulate, which can assist them in being more 

successful in school. When students use Calming Corners, their executive functioning skills can 

be sharpened, and greater success in the classroom can be achieved. Based on a study Kim and 

Ballin (2023) found that the use of Calming Corners helped students refocus and allowed 

teachers an opportunity to keep their students in their classrooms. Instead of having students 

wandering the buildings to take breaks or spending time in counselors’ offices, Kim and Ballin 

(2023) wanted to prove that through the use of Calming Corners, teachers could keep their 

students in the rooms, maximizing instructional time, normalizing students’ emotional trials, and 

creating a feeling of belonging all at the same time. Lantieri and Nambiar (2012) write that 

Calming Corners, otherwise known as Peace Corners, can assist students to “regain their inner 

balance and flow” (p. 5). These areas are set aside as special locations in the classroom so that 

students can sit there and recover from their emotions when they are overwhelmed, emotionally 
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out of control, anxious, stressed, or upset so that the alone time can ameliorate the difficult 

situation. Hilaire et al., (2023) write that Calming Corners were found to be inviting places in the 

classrooms that permitted students locations to just pause and for them to decompress when 

school became too overwhelming for them.  

Students’ Emotional Development and Challenges 

Kane (2020) writes that with the changes in brain development, children may experiment 

with novelty seeking, which can be dangerous risk-taking for most children. Because children 

need to have new experiences, they should find outlets that are healthy and positive experiences. 

Adults should steer these advanced adolescents toward challenges that push them intellectually 

or physically while conversely keeping them safe. In addition to novelty seeking, Kane (2020) 

postulates that children need to develop skills of social engagement, and one safe idea is for 

students to seek out teachers who are empathic and who have similar interests as well as similar 

passions. Finding a mentor of the same traits can also be beneficial for these children. They can 

develop connections with these adults, and if their interests are unique, using technology for 

research to discover others with similar interests can be helpful (Kane, 2020).  

Papandreou et al., (2023) write that the advanced mental abilities displayed by some 

children may actually negatively affect their relationships with others, especially their peers, and 

their social skills as well. Because some children often feel isolated, lonely, and marginalized, 

one coping mechanism many of them demonstrate is developing a condescending attitude. They 

are misunderstood because their way of compensating is not the way their peers would handle 

certain situations. In the long run, some of them feel their emotional needs are being neglected. 

Because of this, Papandreou et al., (2023) believe that having teachers develop more substantive 
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emotional relationships with their students can help these children build a more positive self-

image, no matter their performances in class, because their identities will not be tied definitively 

to their successes in the classroom.  

Perfectionism is another emotional issue some children must deal with in the classroom. 

Cross (1997) writes that “perfectionism is being dissatisfied with the difference between one's 

ideal performance and one's perception of his or her actual performance. This characteristic is 

also described as having unreasonably high expectations for one's performance” (p. 184). Kane 

(2020) also posits that some students often feel different and suffer from issues with 

perfectionism, which in turn is attributed to stressors other children do not often face. For 

example, combating issues of perfectionism can have a huge influence on the everyday lives of 

these children, so learning coping skills, especially stress management, is critical. Exploring in 

creative ways can serve as an outlet for some children when their lives can be very demanding, 

so Kane offers suggestions for different practices these children can use for mindfulness. She 

suggests using different techniques and lists them along with explanations for how to conduct 

each of these techniques and gives a description of how each technique can be useful for 

adolescents. Foust and Booker (2007) believe that “social coping strategies can also be emotion-

focused, aimed at reducing one's own negative response to the stressor” (pgs. 45- 46). Foust and 

Booker (2007) further believe that any adult working with students should assist these children in 

alleviating the social stress that sometimes arises from their exceptionalities. These teachers and 

parents also need to help their students in capitalizing on the benefits of their traits. In addition, 

parents and teachers of young children should help them feel more comfortable with who they 

are and in using more positive techniques to maintain social relationships with other students. 

Rubenstein et al., (2012) make it clear that teachers also need to make sure that their students 
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find value and meaning in every assignment they complete. Doing so will assist students in 

enjoying school and appreciate being there more. 

Zakreski (2018) suggests that students’ differences hold both strengths and weaknesses, 

but all students must understand their differences and the need to appreciate the impact that these 

differences have on their behavior. Gaesser (2018) suggests that because children have 

complicated personalities, anxiety can manifest in many different ways, and partaking in various 

activities and understanding and managing their stress can support their wellbeing. In their study, 

Hilaire et al., (2023) found that when students used Calming Corners as an intervention, they 

were able to self-govern their own behaviors and were able to self-soothe so that they could do 

better in class. Developing management skills for these stressors can assist children in dealing 

with their challenges. Giving students tools such as Calming Corners to help them balance their 

anxiety and stress with their daily lives can help them improve their overall welfare.  

Social Emotional Learning and the Pandemic 

There has been a renewed interest in students’ SEL as a result of the pandemic (Guilbalt 

& McCormick, 2022). Because of this, many educators feel that without focusing on students' 

Social Emotional Learning, they cannot ask students to focus on their academics. Students need 

to feel safe and secure in a classroom or learning environment before they can feel comfortable 

focusing on other materials or tasks such as reading and writing (Aldaghri & Oraif, 2022). 

Hilaire et al., (2023) write, “Considering the importance of collaboration, teachers, counselors, 

school psychologists, administrators, and staff, should form a partnership to systemically support 

students and families, by fostering an educational environment that promotes emotional safety 

and functionality” (p. 12). The classroom environment plays an important role in students’ lives, 
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and making students feel safe helps them function better in the classroom, creating better 

success. 

While there was some focus on students’ SEL before the pandemic began, knowledge of 

SEL has grown exponentially and become more important for educators (Guilbalt & 

McCormick, 2022). One component of SEL that teachers need to consider is the resilience of 

their students. Zhu et al., (2022) purport that it’s paramount to assist students’ personal resilience 

and coping skills in school, particularly during times of crises, such as during the COVID-19 

pandemic. In order to promote resilience with their students, teachers should assist them with 

identifying their own personal strategies they employed during previous negative situations. 

Teachers should also help their students realize their own personal strengths.   

Reena et al. (2023) write that the COVID-19 pandemic created many changes in students’ 

lives, which created more stress for students as well as changes in their mental health. Dorn et 

al., (2020) write that not only has COVID-19 affected drop-out rates and created learning loss, 

but it has caused emotional and social problems in various ways. For example, it has exacerbated 

social isolation and has created additional anxiety. Dorn et al., (2020) also write that the school 

systems in the United States were not created to deal with extended school closures such as the 

one created by the COVID-19 pandemic. Extra pressure was placed on all school staffs and 

faculties to help students and to continue their work with students. Korinek (2021) believes that 

since most teachers will work with students who have mental health issues, having strategies that 

work to assist the well-being of their students is important. Both teachers and students will be 

more successful and better prepared if they learn strategies that can help them.   

Because students are struggling even more since the beginning of the pandemic, 

improving students’ mental and emotional states has become paramount for many educators. 
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Hoofman and Secord (2021) write that students and their entire families suffered when they were 

forced to shift from their traditional schooling to online schooling and that this change in their 

everyday lives created new stressors. It became clearer and clearer that schools are not just in 

existing for children’s academics. Soria et al., (2021) write, “The pandemic has had deleterious 

effects on students’ mental health. Through proactive measures to support students’ mental 

health, wraparound services to reinforce students’ holistic wellbeing, and reform in the policies 

and practices undertaken by key stakeholders on campus, it may be possible to reduce the 

negative impacts of the pandemic upon students’ mental health” (p. 42). Cressey (2019) writes, 

“when students bring a wide range of social, emotional, and behavioral needs to school, 

educators must respond with a variety of intervention strategies” (p. 64 - p. 65). To help students 

improve their mental health, Soria et al., (2021) suggest that educators take into consideration 

their students’ needs by offering lighter workloads, flexibility with deadlines for assignments, 

and by giving students lower-cost or even free course materials. Incorporating activities that 

assist students in lowering their stress can also help students improve their mental health. Some 

examples could be offering students journals in which they can write as well as writing utensils, 

offering access to trained therapy animals, and giving students free art supplies with which to 

create (Soria et al., 2021). To properly assist students with their mental health, officials can 

require training of mental health prevention strategies, afford students with mental health 

services, and give support where necessary (Soria et al., 2021). Tabrizi and Sheikholeslami 

(2020) write that “students learn most of their required emotional skills in the classroom 

environment” (p. 639). Based on the research they conducted and through the literature they 

reviewed, Naff et al. (2022) found that state legislatures and more locally, school boards, need to 

implement programs and policies to ensure mental health support for students, especially since 
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the start of the pandemic. They believe funding should be set aside specifically for mental health 

support in schools and for mental health support personnel and mental health care providers who 

can work with students who receive referrals for their services (Naff et al., 2022). Through their 

studies, they further found that the effects of COVID-19 on students’ mental health are still 

emerging, but based on the evidence they offer, the pandemic has been a huge disruption and 

will continue to hold negative impacts on students in the future (Naff et al., 2022). This is why 

the work teachers do with students is so important. 

Zakreski (2018) writes of cognitive rigidity, a challenge in altering one’s mental ideas, 

and emotional intensity, when people have atypical lasting emotional reactions to events. 

Students’ differences have positive and negative effects, and these students need to understand 

that these differences do affect their behavior. Because of this, educators need interventions for 

dealing with students who have emotional intensity and cognitive rigidity. In order to combat 

cognitive rigidity, adolescents need to practice taking perspective or practice looking at other 

people’s points of view on various topics. Being flexible cognitively must incorporate the traits 

of understanding and of considering other people’s perspectives. This ability for young people to 

see beyond their own opinions and beliefs is of the utmost importance. Students can work 

through the collision of cognitive rigidity and emotional intensity in various ways and can 

overcome these issues but need to appreciate that their differences are not always permanent 

(Zakreski, 2018). 

Students and Emotional Safety in the Classroom  

Hebert (2018) writes of the importance of making students feel safe in our classrooms. 

Without the ability to feel safe, students will not want to experiment or risk making mistakes, so 
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teachers need to focus on encouraging them to be happy with who they are now and who they 

will become in the future. Focusing on the social emotional needs of students is imperative as 

educators cannot separate students’ cognitive needs from their emotional or social needs. 

Without having both in the classroom, there will be no weight to academic lessons. There is 

some kind of emotional or social message with every academic lesson teachers convey to their 

students (Hebert, 2018). According to Norris (2003), in order for schools to improve their 

students’ achievement, there needs to be an environment that promotes respect and assists 

students in becoming better citizens. Hilaire et al., (2023) found that “Examining the physical 

environment of the classroom…was a critical component of developing a calming academic 

environment to promote student learning providing implications for practice” (p. 11). The SEL 

of students needs to be considered with everything educators do with their classes. Rubenstein et 

al., (2012) also found through their work that students’ views or perceptions of classroom 

environments can either create inspiring situations or can dishearten students in classrooms and 

that when working with a caring and compassionate adult, students were positively influenced. 

Students need caring adults in their lives and need to feel safe in the classroom in order to 

succeed emotionally and academically. Rubenstein et al., (2012) write that when it comes to 

learning environments, “Students’ perceptions of school and home events, the nature of teachers’ 

and parents’ expectations and support, and the patterns of interaction among students, teachers, 

and parents have an impact on academic attitudes and behaviors (p. 680).  

Middle School Students and Emotional Well Being 

The stress middle school students feel can be overwhelming. In fact, Jones et al., (2019) 

believe that it is the responsibility of school counselors and teachers to create positive school 

environments and create situations where students actually want to learn. In addition, it is the 
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teachers’ and counselors’ responsibilities to be cognizant of students’ needs, both academically 

and emotionally, such as their anxiety as it can prevent their students from achieving their full 

potential. Jones et al., (2019) also believe that students need interventions to deal with their stress 

in the classroom, and through research they studied, they found that stressed students benefited 

from using fidgets and other manipulatives as these objects assisted them with staying focused 

and with being able to work on their tasks for extended amounts of time or while needing to be 

attentive while staying in their seats for lengthy amounts of time. Jones et al., (2019) also write 

about students’ use of mandala coloring sheets to alleviate their stress and anxiety in the 

classroom. Since mandala coloring sheets and fidgets and other manipulatives are included in 

most Calming Corners, the use of Calming Corners is a perfect intervention for students 

suffering from stress and anxiety.  

The relationships students build with others can be affected by their feelings of being 

different (Cross et al., 2015). Students must deal with their challenges, and they need support 

from educators and other adults who can appreciate their traits and talents and who can 

understand that their situations are unique. In addition, they need educators who can help guide 

them and who can structure their learning environments in such ways that foster their 

relationships instead of hindering them (Cross et al., 2015). Furthermore, Zhu et al., (2022) 

discovered through their research that the quality of relationships between teachers and students 

indicated a lower number of mental health issues for the students and that when students and 

teachers have positive relationships, particularly during times of crises, such as the pandemic, 

students’ basic desire for belonging were better met. 
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Student Success in the Classroom  

Hilaire et al., (2023) write that “school environments have a large impact on student 

academic and behavioral success and socio-emotional well-being” (p. 10). Although there can be 

other factors that play into students’ Social Emotional Learning, physical and social factors 

associated with the classroom environment itself play a large role (Obaki, 2017). Korinek (2021) 

writes that it is inevitable that educators will be working with students who are dealing with 

mental health concerns in their classrooms. If these educators have strategies to employ in order 

to ameliorate their challenges, they will be more prepared in dealing with these students. Korinek 

offers practices based on research that will assist teachers in improving their students’ mental 

and emotional wellbeing inside of classrooms. Korinek (2021) believes that having a safe and 

supportive classroom environment is absolutely necessary in order for students to be successful. 

The classroom environment can be created through various methods, including social 

interactions, instructional procedures, teacher behaviors and teacher characteristics, the 

arrangement of the desks in the room, the other students in the classroom, etc. Korinek (2021) 

also writes that when designing positive learning environments, teachers should take into 

consideration the elements of management as well as structural and physical elements so that 

their students feel safe and welcomed in addition to feeling supported. From the literature they 

reviewed, Alvarez-McHatton et al., (2014) found that there was greater academic success when 

teachers had higher expectations for their students and when the relationships between students 

and teachers were positive. Based on effective classroom environments and on positive 

relationships teachers and students build, students can successfully cope with their emotional and 

mental challenges.  
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Climie and Altomare (2013) also found that the school environment itself plays a 

significant role on the success of students. Guaranteeing a safe collaborative and inviting culture 

in the school is an important factor for students in both their academics and for their social-

emotional welfare. They go on to write that at the beginning of their training and regularly 

through their professional development, teachers need to learn how to assist students with their 

social-emotional needs and should invest in training programs for intervention and prevention as 

it applies to their students’ social-emotional learning (Climie & Altomare, 2013).  

Obaki (2017) believe that all of these individual factors can have an impact on student 

motivation, engagement in the learning process, and with students’ social interaction. Children 

need to be able to move within the classroom, so the physical arrangement of the desks, tables, 

board, etc. can either prohibit student interaction or can enhance it. The materials in the room 

need to be relevant and sufficient and should help students with their creativity. Students need to 

feel comfortable and at ease as they check into different materials that should be able to help 

them produce new and creative ideas. By working and playing cooperatively, students learn in 

various fashions. Obaki (2017) believes that the physical arrangement of desks and other 

materials can play into their comfort as well as it can help students remain actively engaged, or it 

can leave them disengaged with the material. Teachers also need to be life-long learners who 

function as researchers and who can bring in different resources to use in the teaching of these 

students. Parents should also demonstrate an interest in their children’s activities while in and 

outside of a classroom. The social behaviors students demonstrate will be based on their physical 

environments and on their interactions with others (Obaki, 2017). Most research conducted has 

had to do with behaviors at home and at school, but very little has been conducted on how 
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environmental factors in a classroom affect students’ social behaviors. This is why research of 

Calming Corners is so important.  

According to Jones (n.d.), there is an importance of having students actively engaged in 

classroom learning experiences through student-centered activities and discussions. Students 

need to feel safe in every aspect of their schooling, whether it be emotionally, socially, or 

cognitively. Building trust with students is paramount, and squashing engagement will cause 

students to tune out during classes. Students must be included, they must participate, and they 

must have time to reflect on the learning process in order to create a sense of community. 

Students need a place to feel respected and safe, and when they are encouraged to be curious and 

ask questions, that desire to learn will grow. Shaunessy (2000) writes that teachers need to 

“establish a classroom climate that promotes active engagement, student exploration, and student 

inquiry to further student achievement” (p. 14). Shore (2021) writes, “social-constructivist, 

inquiry-driven instruction closely complements an expertise-based view” (p. 3). In a 

constructivist classroom, teachers will mold their students and help them stretch their 

development through cognition, emotional development, and social development. Without this 

engagement in the learning process, students will not succeed. It is the teachers’ job to provide 

their students with circumstances where they can express themselves in constructive ways. 

Tasgin and Tunc (2011) believe that students will be more willing to actively participate in their 

activities and lessons if they are motivated to learn. Creating environments where students 

develop that motivation is crucial to their success. Williams et al., (2013) believe that when 

students have positive emotions, they can expand their understanding and enhance their 

attention. In addition, they can improve their motivation when it comes to academic endeavors. 

When teachers create a positive atmosphere, it will help students develop a more positive view of 
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their future academic successes, and this will assist them preventing emotional fatigue and 

burnout in the classroom (Williams et al., 2013). In a study conducted by Leal-Sotoi et al., 

(2018), it was found that “Work engagement of teachers was positively and significantly 

correlated with learning-oriented classroom motivational climate perceived by students and with 

teaching practices with motivational effects reported by teachers” (p. 162). Gomez-Arizaga et al., 

(2020) found from their study that when middle school students were given opportunities where 

their learning revolved around play or hands-on experiences, they were much more motivated 

and maintained positive feelings regarding their lessons in general. When they were allowed to 

act out roles and dramatize their learning, the movement in class was regarded very highly. 

Phillips and Lindsay (2006) found that students who were encouraged and praised by their 

teachers were more motivated to succeed and developed approaches to their studies that were 

more creative. In addition, the types of support they were shown made a difference in their 

motivation as well. Maintaining a positive environment in the classroom and praising students to 

enhance their motivation has proven effective on the learning experience. Allowing students to 

feel safe and respected in the classroom enhances relationships in the classroom, which in turn, 

helps motivate students to want to learn.  

Gazmararian et al., (2021) write that “among the innumerable societal upheavals 

instigated by the coronavirus (COVID-19) outbreak, the pandemic has caused an unprecedented 

disruption in our nation’s education system and the well-being of students” (p. 356). Daniel’s 

(2020) study suggests that COVID-19 is the biggest disruption and challenge to the educational 

system in history, and more interventions need to be employed to keep students in class. When 

schools were forced to close, teachers were forced to create online lessons and assessments that 

still included flexibility and challenged the students. Because governments had not planned for 
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an event like this, teachers had little time to prepare for teaching online classes. Had there been 

preparations made, students could have made sure they took home books and other necessary 

supplies. Teachers could have worked on closing up units before students left their buildings, and 

faculty and staff of different schools could have been trained. All of this created anxiety in 

teachers, parents, and students, and asynchronous learning became crucial so that lessons did not 

cease completely when the world shut down for several months back in 2020. Video lessons 

became rather effective during this time as long as they were short and could retain student 

attention. End of year assessments were canceled during this time, but parents worry their 

children are now behind because of remote learning. While cures for this are not offered in this 

article, the piece ends on a positive note about the return of teachers and students to their 

classrooms and states that all institutions will benefit in some way from the learning platforms 

put in place during the pandemic. They suggest that research continue to be conducted to find the 

best interventions to assist students with their mental health struggles. Abrams (2022) also 

believes that in general, more needs to be done for students. While she believes staffs and 

faculties of schools are being better prepared now to identify and support students who are in 

distress, and they are also finding ways of incorporating wellness supports into their systems and 

policies, there is always room for improvement.  

Based on the research Grubic et al., (2020) conducted, “by increasing academic stressors 

in a population with heightened pre-existing stress levels and a potentially reduced ability to rely 

on typical coping strategies – such as family who themselves may be experiencing heightened 

distress – the COVID-19 pandemic has placed an unprecedented mental health burden on 

students, which urgently requires further examination and immediate intervention” (p. 1). 

Students who are already dealing with anxiety from the effects of COVID-19 need interventions 
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before they can be expected to focus on their academics. Naff et al., (2020) write that schools 

play critical roles in the needs of students’ mental health because educators can regularly 

communicate with parents. Teachers themselves are crucial in students’ lives because they can 

help with school-based interventions when it comes to mental health concerns. Naff et al., (2020) 

also believe that while counselors are well trained and fully equipped to deal with students’ 

mental health concerns, there are needs for teachers and other educators in school buildings to 

assist these students as well. Finding interventions for these students is paramount and 

implementing Calming Corners in classrooms is one way for students to deal with their mental 

health concerns.  

Gavin et al., (2020) posit that the COVID-19 pandemic has created the most substantial 

challenge globally in an entire generation. Gavin et al., (2020) also feel that adapting to the new 

situations created by COVID-19 has exponentially increased the amount of work needed to 

improve mental health concerns. Pfefferbaum and North (2020) write that the COVID-19 

pandemic has created devastating situations for individuals and for the emotional and social 

functioning of people as a whole. Gazmararian et al., (2021) record that the results of their study 

indicated an alarming consequence of COVID-19 on students was the depression, loneliness, 

stress, and anxiety that they were feeling. After all of the upheaval from COVID-19 and from so 

many other difficult situations, many students share feelings of trauma. Hilaire et al., (2023) 

write, “One way to address shared trauma is for teachers and counselors to create empathic 

school environments that foster growth and learning as well as safety” (p. 2). Correa and First 

(2021) write, “Given that most students receive mental health support within the school setting 

during a community crisis, it is imperative to consider school officials working directly with 

students as they are essential in providing such supports; school counselors, teachers, and other 
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helping professionals in the school setting” (p. 6). Correa and First (2021) also found that their 

results demonstrate the need of offering mental health resources and services to students. 

Furthermore, their study found that there should be guidelines set up for educators working with 

students when it comes to their mental health, and resources for school employees should be 

offered and fully developed (Correa & First, 2021). In fact, Camacho-Zuniga et al., (2021) 

discovered through their research that “Forming a collaborative network among faculty, 

administrators, and students and using online and information technologies facilitated a better 

teaching and learning experience and allowed implementing innovation in teaching” (p. 9). By 

creating this collaborative network of adults and students, educators will be better equipped to 

assist students who are struggling in and out of the classroom. All educators need to learn 

methods of helping students cope with their emotional and mental concerns and finding proper 

intervention methods is just one factor educators should consider. Eppler and Martin (2021) 

write that finding interventions to help students in classrooms “goes a long way, especially for 

children who have chronic behavioral difficulties. When the child begins to internalize the links 

between his/her strong feelings and unwanted behaviors, he/she can draw on strategies to 

interrupt the cycle” (p. 302). They write that when teachers consider students’ minds, actions, 

and emotions, they gain insight into the relationship of the children’s feelings and actions and 

can help the students understand these relationships better (Eppler & Martin, 2021). Lemberger 

et al., (2018) write that implementing fitting interventions for struggling students will help them 

thrive and to develop resilience in times of difficulty. The findings of Blankenship and Jones 

(2021) found that educational professionals must be aware of what students are going through 

mentally and emotionally since the pandemic started, and that they must find methods of adding 

support to help their students during this difficult time. In a study conducted by Liang et al., 
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(2020), it was found that “mental health problems remain serious among the most of youth group 

during public health emergency…These results highlight the need for local governments to take 

appropriate mental health interventions based on the characteristics of youth groups” (p. 849). 

Lane et al., (2021) also believe that the pandemic and subsequent lockdown had negative effects 

on students across the globe and feel that there are long-lasting and substantial consequences to 

their mental health as a result of this. Their study was designed to help educational professionals 

target and develop interventions to assist students improve their mental and emotional wellbeing. 

Terepka et al., (2021) found that due to the effects of the pandemic, there is a need for regular 

training and collaboration amongst different groups in the communities so that pre-existing 

issues and newer mental health concerns can be addressed. Without the collaboration of 

educators and students together, students may not receive the help they need and may continue to 

struggle. Implementing interventions such as Calming Corners in classrooms should alleviate the 

struggles of students, and students should be able to focus on their education more. Overall, there 

should be some improvement for teachers and students alike through this intervention.  

Chapter Summary 

This chapter explored the need for teachers to develop interventions for their students 

who are dealing with stress and anxiety in the classroom. The literature reviewed for this 

particular chapter also investigated COVID-19’s negative effects on students in the classroom as 

well as different interventions available to teachers and students to help make them more 

successful. The literature reviewed in this study shows the need for interventions to be put in 

place for students coping with their emotions. Since the onset of the pandemic, students have 

been struggling even more so than before with managing their emotions and finding methods of 

more effectively focusing on their studies. The use of Calming Corners in the classroom is one 
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intervention available to students who are needing breaks and needing opportunities to deal with 

their emotional regulations. It is one that should continue to be explored and utilized to assist 

students with their problems.   
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Chapter Three: Methodology 

The purpose of this qualitative study was to discover the efficacy of Calming Corners in 

the middle school English Language Arts classroom. This study focused on the implementation 

of Calming Corners in several classrooms in a K-12 middle school setting. Based on the 

experiences discovered through this study, the researcher was able to justify the use of Calming 

Corners in other classrooms and can now guide other teachers in implementing Calming Corners 

in their own classrooms. This study utilized an action research design to determine whether the 

use of Calming Corners is an effective intervention for students who need social and emotional 

support.  

Research Questions 

 This study was guided by two research questions. The research questions were:  

RQ1:  How do teachers perceive middle school student interactions with the Calming 

Corners in Language Arts classrooms?  

RQ2:  How do middle school Language Arts teachers describe the impact of the Calming 

Corners on their teaching?  

With these research questions, the researcher interviewed English Language Arts teachers 

who implemented the Calming Corners in their middle school classrooms to see how they 

perceived the students’ interactions with this intervention. The researcher ascertained if students 

utilized the Calming Corners at all and if they did, how effective the intervention was for them. 

The researcher wanted to learn how to best serve the emotional needs of her students. The 

community can now gain information about how to better serve its students when it comes to 

their social-emotional health. Through this study, the researcher aimed to find better ways of 

serving classroom students.  
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Research Design 

A qualitative action research design was utilized for this study. According to Merriam 

(2009), “Qualitative researchers are interested in understanding how people interpret their 

experiences, how they construct their worlds, and what meaning they attribute to their 

experiences” (p. 5). Action research allows focuses on moving observers and participants into 

being social investigators themselves (Gunz, 1996). This method posits that during the 

observational interpretative stage, people must be observed, watched, or noticed from the 

exterior. To properly conduct participant observations, the researcher or investigator 

himself/herself needs to be a part of the group and not merely an observer (Gunz, 1996). Further, 

participation is a key component of action research (Adelman, 1993). Lewin theorized that action 

research had the power to inform social action and social planning, although it may be just a 

small part of the process (Adelman, 1993). There must be active participation from researchers 

who complete the work when it comes to exploring the problems they have identified. Once they 

have investigated these problems, they work as a group to make some decisions, all while paying 

attention to the consequences. They then conduct reviews of the progress. In this way, action 

research affords researchers an opportunity to choose a problem of practice and to discover 

possible solutions to its problems. Lewin also believed that the task of a researcher is “the 

discovery of the meanings actors gave to events while they were acting. The relationships among 

these meanings and the objective events would vary across individuals and across social 

contexts” (Adelman, 1993, p. 116). Because of this, the context behind the actors could be used 

to create meaning from their social surroundings.  

Few studies have been conducted regarding the use of Calming Corners in schools, but 

the few that have been conducted were mostly completed in elementary school settings (Gainey, 
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2022; Hetherington, 2021). Some studies have been conducted in hospital settings, and 

quantitative methods were used with most. This study was different because it was conducted in 

a middle school setting and utilized qualitative methods. McCall (2023) writes that qualitative 

methods support researchers in obtaining a deep understanding on a topic, which cannot 

necessarily be done through quantitative methods. Qualitative methods can also be beneficial 

because they allow individuals to observe participants in their normal situations. By using 

qualitiative methods, the researcher was able to comprehend the situations the way the 

participants go through them, and this gives the researchers a fuller understanding of how people 

in general experience life.    

 Mills (2018) writes that action research is a type of enquiry used to allow anyone in any 

profession or area to study and assess their work. Mills (2003) describes action research as: 

any systematic inquiry conducted by teacher researchers, principals, school counselors, or 

other stakeholders in the teaching/learning environment to gather information about how 

their particular schools operate, how they teach, and how well their students learn. This 

information is gathered with the goals of gaining insight, developing reflective practice, 

effecting positive changes in the school environment (and on educational practices in 

general), and improving student outcomes and the lives of those involved” (p. 5).  

Mertler (2020) posits that in order for teachers to improve their own practices, they need to 

evaluate their personal practices regularly. Because reflection is a critical component of action 

research, this study will provide opportunities for participants to reflect on their practices and 

find methods of assist students better manage their stress and anxiety. 
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Setting 

This research will be conducted at Newlin Middle School (a pseudonym), which has a 

population of over 1,400 students. The students are 43% African-American, 27% Hispanic, 23% 

Caucasian, 4% Asian or Pacific Islander, and 4% of the students are two or more races. Out of 

the 1,252 students who attended this school this past year, 166 were gifted. Before the pandemic, 

51% of the students qualified for free and reduced lunch. The school lost its Title I status for the 

2022-2023 school year but has had it reinstated for the 2023-2024 school year. Newlin is located 

in the southeastern part of the United States.  

Sample Population 

 The population of this school is 1,252, but the sample population consisted of two 6th 

grade English Language Arts classes, two 7th  grade English Language Arts classes, and two 8th  

grade English Language Arts classes for a total of six classes. The number of students observed 

was roughly 700 between the six classrooms, and the classes observed consisted of 12 advanced 

classes, six co-taught classes, and six on-level classes. The teachers involved in this study vary in 

their years of experience.  

Demographics of Teacher Participants  

In order to protect real identities and to create anonymity, participants’ names have been 

changed for the reporting of all information. Four of the six participants were female, and two 

were male. One participant is African-American, one is Asian, and four are Caucasian. Some are 

in earlier stages of their careers, and some have been teaching for decades. For the sixth-grade 

teacher participants, Debora is over the age of 60 and has taught for more than 40 years. Every 

year, she speaks of retiring but never does. She has been at this school for over 25 years and is 

the department head of the English Language Arts department. She completed the county’s 
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teacher-leadership program several years ago and has a specialist degree. She is a Caucasian, 

Christian woman who is recently widowed and is the mother of two grown children. Elizabeth is 

in her early thirties and recently became a mother. She has taught 6th grade Language Arts for 

over 10 years at this school, the only school where she has ever taught. She is certified in the 

county’s teacher-leadership program, holds a master’s degree, and is also a Christian, Caucasian 

woman.  

The 7th grade participants consist of one male and one female. Alvin, the male, is 

African-American and has taught at this school for 22 years. He is in his late forties, Christian, 

and the father of two children. One child is a freshman in college, and one is a junior in high 

school. He holds a juris doctorate in addition to a master’s degree in teaching English education. 

Jennifer, the female 7th grade teacher who is in her mid to late forties, is Jewish, and has been 

teaching at this school for five years. She did not follow a traditional path of becoming a teacher 

and first worked as an interior designer who took time off from that profession to have two 

children. Once her children were old enough to attend school, she herself went back to school to 

become a teacher and earned her master’s degree. She taught in Chicago for several years before 

she moved south with her husband and two children.   

The two 8th grade teacher participants are newer to this school but have experience in 

other schools in other counties. David, the male, is in his mid-thirties, holds a master’s degree, 

and has been teaching for fewer than ten years. He is a father who is actively involved in his 

children’s sports. He teaches advanced and on-level students in both English Language Arts and 

Social Studies classes. The female participant, Samantha, is an 8th grade teacher who has been 

teaching for fewer than five years and is in her late thirties. She is a mother of two young 
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children and had taught high school before moving to this particular middle school. She holds a 

bachelor’s degree but is considering working on her master’s.   

Access to Site 

 Access to the research site originated with the principal of Newlin Middle School. Once 

the principal granted approval, the researcher submitted a request for approval from her district’s 

research and grants office to receive approval from them. Once the approval was granted, the 

researchers then applied to Kennesaw State University’s Institutional Review Board (IRB). After 

the research approval is given from both the district and Kennesaw State’s IRB, the researcher 

will send an email to the prospective participants with the teacher informed consent letter. After 

the letters were signed and returned, the research will support the participants with setting up 

Calming Corners in their rooms. The research will supply all of the pieces of the intervention as 

well as a video with the directions for how students should use them.  

Data Collection 

Data will be collected primarily using semi-structured interviews in order to gain an 

understanding of teachers’ first-hand experience with their students’ use of Calming Corners. 

Surveys to gather demographic information from the participating teachers. According to 

Creswell and Poth (2018), “Observation is one of the key tools for collecting data in qualitative 

research” (p. 166). In addition to observing teacher participants, semi-structured interviews will 

be conducted as well. This study will focus on students in middle school whose grades will range 

from sixth to eighth. The teachers involved in this study will be able to provide insights into their 

observations to help determine if Calming Corners is a beneficial method for students to use to 

regulate their emotions. All teacher participants will discuss with the researcher the process for 

this project and will be asked to complete a questionnaire before they begin. If they consent to 
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participate, they will designate a small area in their rooms to be used as Calming Corners, but the 

researcher will supply the materials for the stations. The data collection for this study lasted for a 

month due to county stipulations, and the teacher participants were checklists they completed 

weekly to record information about when the Calming Corners are used, how frequently during a 

class period, etc. After the research was finished, the researcher interviewed the teachers who 

participated (Appendix B) for their perceptions.  

The researcher created a survey to collect teachers’ opinions and ideas of students’ Social 

Emotional Learning over the last few years since the pandemic began. More specifically, the 

survey contained questions about the use of Calming Corners. There was a section where 

teachers could write-in answers, but much of the survey was multiple choice questions. After 

viewing survey results, the researcher interviewed the participants individually. The data 

collection lasted from January to February 2024.  

Following Creswell and Poth’s five approaches for data collection, the researcher was 

able to obtain her participants’ permission to interview them, and after writing an interview 

protocol, she used it to ask her participants questions so that she could take notes. She stored her 

information in digital files and transcribed them before using ATLAS.ti to organize and code the 

interview data. In addition to the open-ended interviews, she used participant’s observations, 

casual conversations with each other, and their journaling to learn from their experiences. No 

participants were identified, and all documentation was kept confidential. The information 

gleaned from the research was stored electronically on a computer that required a password and 

username to open. While the findings of the research will be shared, no individuals will be 

mentioned by name, and no personal information will be released. 
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Data Analysis Procedures 

 The data was analyzed using open coding. Creswell and Poth (2018) posit that open 

coding utilizes, “the initial codes to sift through large amounts of data, analyzing for syntheses 

and larger explanations” (p. 204). As Saldaña (2009) recommends, there was fastidious attention 

paid to the language participants use, and the researcher conducted deep reflection on the 

patterns that emerged from participants’ experiences. In vivo coding was also employed as the 

participants’ exact words were recorded. Using axial coding, the codes were moved into bigger 

categories. ATLAS.ti, is being used for its coding and to support identifying themes.  

Trustworthiness 

In order to guarantee trustworthiness, the researcher used strategies that ensured 

credibility, dependability, confirmability, and transferability (Lincoln & Guba, 1985). In order to 

collect data from teacher-participants, there observations and interviews were conducted, and 

triangulation was used.  

Credibility 

According to Lincoln and Guba (1985), credibility is the “confidence in the ‘truth’ of the 

findings.” The researcher offered background information in order to afford others with a context 

of her Calming Corners research and assist readers with understanding and relatability. She used 

rich and full descriptions to describe her process of interviews, observations, discussions, 

journaling, etc. She adhered to well-known and appropriate research methods and used 

triangulation for various methods, such as moments, participants, locations, etc. The researcher 

utilized methods that guarantee truth and honesty from participants and offered background 

information about herself, including her experience and qualifications. In addition, she supplied a 
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rich and full explanation and description of the study. The researcher also afforded plenty of time 

for different parts of the process, including interviews, interactions with other participants, etc. 

The researcher triangulated her data in order to reduce any kind of bias by the 

investigator. She also maintained an audit trail from the beginning of her study to the end, 

including any developments in the study. She also acknowledged her own personal bias, 

assumptions, and beliefs with the research topic. She described her methods while recognizing 

deficits and potential effects of the research. 

Transferability 

 According to Lincoln and Guba (1985), transferability is when one can show that 

research discoveries can be applied to other situations or contexts. Through the work, the 

researcher established transferability through thick descriptions. Everything was clear and 

transparent so that other researchers may be able replicate the study if they choose to do so. The 

researcher offered background information to assist anyone reading the research with relatability. 

In order to successfully share her findings, the researcher offered detailed descriptions of the 

experiences of the teacher participants with the Calming Corners, which will give readers a 

clearer understanding of the research.  

Dependability 

 Lincoln and Guba (1985) write that dependability is when one shows that their findings 

are constant and could be recurring. To guarantee dependability with this study, the researcher 

offered thick descriptions of every aspect of the research. The setting, participants, and the 

research process itself was extensively described so that another researcher could recreate the 

study if anyone chooses to do so. 

Confirmability 
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 As Lincoln and Guba (1985) explain it, confirmability is “a degree of neutrality or the 

extent to which the findings of a study are shaped by the respondents and not researcher bias, 

motivation, or interest.” The researcher checked her biases to guarantee that they would not 

affect the research process. Furthermore, the researcher triangulated the data to eliminate any 

potential bias regarding the topic of Calming Corners. The researcher acknowledged any flaws in 

the study but also described potential benefits.   

Limitations and Delimitations 

 Some limitations of the study were the small sample size of classes and teachers 

participating. Because there are so few teachers and classes participating, the results may not 

necessarily apply to the larger population in general. A lack of resources may also hinder the 

results as it may be difficult for the researcher to gain access to funding or to the actual pieces 

she wants to install in the Calming Corners. In addition, there may be time constraints as she is 

trying to complete the research before the winter break, and this may affect the reach of her 

study. Because of the location of the study and its being the researcher’s own middle school, 

context may possibly be a limitation. Bias of the participating teachers and researcher may create 

a limitation because the neutrality of the results could be affected. Possible delimitations could 

be the amount of time the research has chosen to conduct her study. It is possible one month is 

not enough time to ascertain the effectiveness of the use of Calming Corners as an intervention in 

middle school English Language Arts classes.  

Ethical Considerations 

Following KSU and district IRB policies, the researcher begin recruiting participants. If 

someone wishes to drop out of this study, there will be no consequences to them. Everything will 

be kept confidential, and no personal or identifying information will be shared. Anonymity and 
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privacy will be always employed during the study. All personal information regarding 

participants will remain confidential. Confidentiality will be maintained throughout the study, 

and all participants will not need to fear having personal information disseminated. All 

participants will know ahead of time what will be required of them. They will be allowed to drop 

out of the study if they wish, without repercussions. Following the Code of Ethics guidelines of 

the American Educational Research Association, the researcher demonstrated the principles of 

ethical competence, integrity, social responsibility, professional, scientific, and scholarly 

responsibility (American Educational Research Association, 2011).  

Researcher Positionality 

Self 

I am a Caucasian Christian woman in her late forties who was raised with a strong 

compassion for others. My six siblings and I went to Sunday School and church regularly when 

we were children, and we all brought up with a strong faith. We were also taught to look out for 

others. We were always taught to value our education, and we clearly do and want to teach 

others to feel the same way. We struggled financially when we were younger, so my siblings and 

I all worked to try to support our family. We were raised in a lower socioeconomic status. 

Despite our lack of money, my parents made sure we had everything we could want, and my 

siblings and I were able to play sports, receive music lessons, and several of us attended dance 

classes multiple times a week. Working with so many children at such a young age prepared me 

for my career, so in the long run, it was a blessing that we had this babysitting business. It taught 

us discipline and different methods of working with young children, and because of this, I have 

always done well with classroom management.   

Self to Others 
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I believe most people see me as someone they can rely on and as someone who cares for 

them. I try to be there for anyone who needs me, and I am proud of the fact people realize that I 

can be trusted. In fact, I was recently chosen by a student as a “Trusted Adult,” which was a 

great honor. We have a group called Sources of Strength, and each student in the program was 

only allowed to choose one adult in the building, so I felt lucky that I was chosen. I am happy 

that my students view me as someone they can trust. Last year when a student was moving, he 

told me that he always felt safe and cared for in my classroom, and that was also something I was 

proud to hear. I want people, especially my students, to know they can count on me and come to 

me if they need help. I fully believe my friends feel the same way about me.  

Self to System/Society 

Because I have been teaching in the same school for twenty-three years, I have a positive 

reputation at my school and have established myself as a valued member of the teaching staff. 

My hard work was honored a few years ago when I was named Teacher of the Year at my 

school, and all of this leads to several implications. I have a reputation to live up to and feel I 

should not disappoint anyone. I think that when parents and students see that I will be working 

with them, they are relieved and happy about it. I work hard and do everything I can to support 

my students, and I believe everyone associated with my school knows this.  

The Paradigmatic Self 

Because I want to include the different perspectives of teachers and students in my 

research, I believe that interpretivism best associates with my positionality as interpreting the 

world is a key element of this belief. With the interpretivist paradigm, the ontological belief is 

one where reality is created socially and is constantly changing. I hope to speak and interact with 

various teachers and students in different social contexts so I can better understand their views. 
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As Glesne writes on page nine, “If your philosophical framework is interpretivism, your study 

design will tend to focus on in-depth, long-term interactions with relevant people in one or 

several sites.” I feel this is exactly what I will be doing and believe that the implications of using 

this framework will be that my final report will be very descriptive. 

teachers. 

Worldview 

According to Guba (1990), a worldview is “a basic set of beliefs that guide action” (p. 

17). The interpretive framework that best aligns with the researcher’s personal beliefs is social 

constructivism. According to Creswell and Poth (2018), in social constructivism, one should 

depend upon the way his/her participants look at the situation. In the chart Creswell and Poth 

(2018) offer, one can see that some possible goals of the researcher could be for him/her to 

comprehend their environment. According to Creswell (2014), social constructivists believe that 

individuals look through their own lives and places of work to find understanding of the world. 

Based on their experiences, they develop subjective definitions. Because there are multiple 

meanings, the researcher must search for the intricacies of views instead of forcing meanings 

into just a few ideas or categories. With social constructivism, the researcher must put stock into 

the participants’ views of the different situations that are studied. Some of the possible influences 

of the researcher may have to do with his or her background, and individuals’ values are 

respected. One of the best parts for the researcher is that she can use a literary style of writing 

with social constructivism, and information is gathered through analyzing texts and by 

conducting interviews and observing the world and people around them. The researcher’s main 

method of research will be through conducting interviews and in disseminating surveys for her 

subjects.  
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The researcher’s beliefs align with the social constructivists’ beliefs, and the researcher 

believes that individuals should be respected. Because of this, she respected all participants and 

did not judge them if they disagreed with each others’ assumptions or thoughts. As far as 

methodological beliefs, the researcher observed the participating teachers and later interviewed 

them so that she could make sense of their statements while maintaining a narrative style of 

writing. When it comes to ontological principles, the researcher understands that based on her 

experiences with others or her interactions with others, she would find multiple truths or realities. 

The researcher understands that there is not one fixed answer to problems and that everyone will 

interpret experiences differently. In fact, the researcher challenges her students to think critically 

and differently, and she honors and celebrates their differences in opinions. With epistemological 

beliefs, the experiences of the individuals with whom she is working will create their own truth. 

Because there are many realities that are created from different people’s experiences, this 

particular framework aligns with her beliefs as a researcher. Glesne (2016) believes that one of 

the most important aspects of our world is that it is complex and always changing and that 

people can make meaning of anything. The researcher appreciates that research can be created 

through the different experiences of individuals and because of this, she is excited about 

interviewing her participating teachers because she is curious to learn about any common 

occurrences from their experiences. According to Mertens (2014), in social constructivism, 

qualitative methods, including observations and interviews, are paramount. 

Interpreting the world is a key element of interpretivism, and since the researcher plans 

on interacting in long-term situations/scenarios with people when she was working on her 

research, she felt this will better suit her than other frameworks. With the interpretivist paradigm, 

the ontological belief is one where reality is created socially and is constantly changing. The 
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researcher hopes to include different perspectives of students and possibly teachers in her 

research, and she will speak and interact with these people in various contexts so she can better 

understand them. As far as the epistemological beliefs go, the researcher will be developing her 

reality through those she researches and their personal experiences. She will need to observe her 

participants and ask them suitable questions so she can write a descriptive report. With the 

axiological tenets, the researcher feels that each individual is unique and should be honored as 

such, so she will consider each individual participant’s point of view and set of beliefs. 

According to Mertens (2014), "Qualitative methods such as interviews, observations, and 

document reviews are predominant in this paradigm" (p. 19). Because the researcher is interested 

in using all of these methods, the social constructivism/interpretive framework fits the 

researcher’s needs better than the other paradigms.  

Chapter Summary 

  This chapter provides a summary of methodology for her research, her worldview, who 

her participants are, ethical considerations, and who she is as an educator. The research is 

important to her as she has seen an increase in the stress her students have been experiencing 

since the COVID-19 pandemic started. As an educator who wants the best for all students, she is 

interested in finding interventions that will assist students in coping with their stress and anxiety 

and in helping teachers improve their teaching practices. She wants others to consider using 

Calming Corners in their classrooms as one intervention tool that will benefit students and 

teachers alike.  
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Chapter 4: Findings  

The objective of this qualitative action research case study was to investigate the 

perceptions of teacher participants regarding the implementation of Calming Corners in English 

Language Arts classrooms for students at the middle school level. The researcher employed 

purposeful sampling, selecting six teachers to explore and understand their experiences and the 

potential advantages or disadvantages of incorporating Calming Corners in their classrooms. 

Data collection involved the use of weekly observation sheets to evaluate the impact of Calming 

Corners in specific English Language Arts classrooms. Following the collection and analysis of 

observation sheets, individual interviews were conducted with each participating teacher, and 

transcripts were recorded and analyzed to identify emerging themes. This chapter details the 

findings and interpretations from the experiences of the six English Language Arts teachers who 

each integrated a Calming Corner in their classrooms for the study. While there is some 

information available regarding the use of Calming Corners in other settings, grade levels, and 

areas, before this study was conducted, there was little information available regarding the use of 

Calming Corners in middle school English Language Arts classrooms. More specifically, 

through this study, there was an emphasis on how the integration of Calming Corners affects 

teacher instructional practices.   

This study was guided by two research questions. The research questions were:   

RQ1:  How do teachers perceive middle school student interactions with the Calming 

Corners in Language Arts classrooms?  

RQ2:  How do middle school Language Arts teachers describe the impact of the Calming 

Corners on their teaching?  
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This particular chapter explicates the study’s results. In addition, this chapter offers 

information regarding the study's participants, data analysis, and evidence in order to support its 

credibility.   

Emergent Themes 

From the data collected the following themes emerged: a) improvement in student 

behavior, b) benefits of a positive classroom environment, c) an increased amount of empathy of 

teachers for their students, and d) an improvement in teacher support of students.     

Table One: Emergent Themes  

Research Questions Emergent Themes 

1) How do teachers perceive middle school 

student interactions with the Calming Corners 

in Language Arts classrooms?  

• Improvement in student behavior  

• Positive classroom environment  

  

2) How do middle school Language Arts 

teachers describe the impact of the Calming 

Corners on their teaching?  

• Increase in teacher empathy   

• Improvement in teacher support of 

students  

 

Theme One: Improvement in Student Behavior  

The behavior of students in a classroom can be difficult for teachers to manage but 

fostering positive student behavior within the classroom is fundamental for student achievement. 

Behavior can determine whether students can stay focused in class and on the subject matter or 

not. The behavior of one classmates can also determine whether or not other students can 

concentrate in class. Student behavior is a crucial aspect of classroom dynamics as it sets the 

tone for the learning environment and affects the academic and emotional outcomes of both 

individual students and the entire class. In recent years, educators have focused more heavily on 
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the importance of students' emotional well-being in the classroom, and through the use of the 

Calming Corner, students can improve both their emotional states and behavior. When students 

feel supported and understood, they are more likely to exhibit positive behavior and develop 

strong relationships with their peers and teachers. With better student behavior, classes will run 

more smoothly for everyone. One common theme that emerged from this study was the 

improvement of student behavior. When students were able to self-regulate, the behavior in the 

classroom improved, and this led to better classroom management and better grades for students. 

Elizabeth elaborates on this point further by commenting that this entire study made her realize 

that her students “do not have the tools by themselves to self-regulate their emotions.” Utilizing 

the tools in the Calming Corner helped them control their emotions, and they were able to 

behave better in general. Elizabeth said that as a classroom management tool, she believed it was 

“more enjoyable for a kid to…sit in a beanbag chair and play with a fidget or use a coloring page 

for a couple of minutes…or any of the little gadgets that you had in there.” Samantha felt 

similarly that one of her “most disruptive kiddos was able to self-regulate a good bit more, so 

that was extremely helpful during that class period because that [handling the negative behavior] 

would take a good chunk of time for me to deal with that sometimes.” Having the option of the 

Calming Corner saved her time and effort from having to deal with misbehavior in the 

classroom. She elaborated by saying, “I do think that with some of my kids who are kind of my 

high flyers, behavior wise, you know, it's hard for me to deal with that sometimes, but it's equally 

as hard for the other students who are kind of serious and who, you know, are trying their best 

and wanna listen. We waste a lot of time dealing with the misbehavior, and it takes a lot of effort. 

So I do think even, this is maybe a mean way to say this, but even the other students were less 

annoyed. You know, they get frustrated by certain children and by the behavior that they choose 
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to have. And so I think that even the other students were less annoyed and less frustrated at times 

when they were kind of in their time out.” She referred to the Calming Corner as a “win” 

because of this.  

Jennifer also felt that she did see an improvement in behavior and in grades. She said, 

“So students who previously would not work for the, I mean, I'm talking for many months would 

not work when they were at their desk, they would grab a clipboard and then they would be 

engaged in the whole activity while they were in the calming corner.” According to her, she felt 

that students could use the items in the Calming Corner, but they would still be able to pay 

attention to her lesson at the same time, and academically, they showed improvement. She 

remarked, “It's just, it's an activity that really students can get lost in doing, but also have their 

ears open to what's going on around them.” She said it improved their engagement, which 

improved behavior, because instead of being focused on the social aspects of school or on 

instigating problems with their classmates, they were now focused on class and were in what she 

referred to as “the zone, working on whatever it is that I had asked them to work on. And so 

these would be students who have really had challenges to achieving that this year up until that 

point and, as a result, they're now learning and they're turning in work that they never turned in 

before and hearing me talk about things and participating in conversations that they were never 

participating in before, and therefore, it translated into better grades.” She also said that the 

“engagement and the comfort [the Calming Corner] brought my students was awesome, which in 

turn, helped with the behavior and the grades.” Elizabeth also noticed an improvement in her 

students’ behavior and grades because she said typically, she has hyperactive sixth grade boys 

who cannot sit still and who are constantly fidgeting, and she is used to having to redirect them 

regularly. When these students started using the Calming Corner, however, they were able to 
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settle down and complete assignments, which in turn, helped them earn better grades. She 

claimed that “because they could focus better, they were able to do better academically.” Debora 

described the behavior of one child who had not passed her class once this year, but once he 

started using the Calming Corner and especially the beanbag chair, the student’s behavior 

improved, and he started completing his assignments. When he completed assignments and 

submitted them, he was able to pass her class for the first time this entire year. She truly felt that 

if he had not had this Calming Corner, he probably would have failed her class again, and she 

spent less time redirecting him during this time period as well. She admitted that they had had 

problems in the past and that her class had been “a struggle for him all year, and he passed on his 

own this time.” She allowed that the grade was not great, but it was a passing score, which he 

had not been able to do before he began using the Calming Corner. Because of the Calming 

Corner, she felt his focus lasted longer and his behavior improved all around. Alvin also noticed 

an improvement in behavior, and with one child in particular, he said, “There was less fidgeting 

with him. He’s the type of person who fidgets a lot, has the need to move around a lot, and that 

just completely seemed to dissipate once he’s able to sit in the Calming Corner and get started on 

his work.” In general, he said that his students “actually wanted to be there [in the Calming 

Corner] because it was soothing for them, and it helped them to get started on their work.” He 

also noticed that with one particular student who was always very fidgety, the Calming Corner 

gave him an opportunity to relax and not ask a lot of questions as he normally does. He usually 

wants to leave the room to get water, or he will ask questions about what they are going to do 

next in class, but Alvin said that “that behavior was completely eliminated because as long as he 

was in the Calming Corner doing his warm-up, there was no five-six questions. He just simply 

got to work, and as long as he was able to be in that corner, it seemed to eliminate those 
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behaviors and those habits that he had.” These same students were able to better concentrate, 

complete assignments, focus on their academics, and improve grades as well. Alvin said, “You're 

not going to complete your journals prompt for your warmups, which I check at the end of the 

week, and then you’re, you know, more likely to get a bad grade. So if you're able to sit there 

and concentrate more, you could get your task completed within the given time frame, so it 

would have a positive effect on grades and task completion.”  

Samantha also saw improvement in behavior with students in general but with one child 

in particular. This child regularly causes problems in her class, but she said that “for a kiddo like 

that who just has a hard time sitting still being quiet and is not quite as mature as his classmates, 

getting a minute away is helpful.” As a whole, she found that there were “fewer disruptions 

because if somebody was getting heated, or if somebody was getting upset, instead of jumping 

up and storming out, it was just kind of ‘I’m gonna remove myself for a minute.’ So I do think 

that that was helpful with, you know, having fewer disruptions here and there for sure.” In 

addition, she felt that having fewer disruptions in her class meant that she could accomplish more 

with her students during her class period. She said she can sometimes plan for something, 

believing the activity would take a certain amount of time, but if students are “speaking out of 

turn, or if [they] have a lot of back and forth across the classroom,” the activity would take 

longer. She is able to do more with her students in the allotted time frame because students 

would use the Calming Corner instead of arguing with classmates. David noticed that students 

who were upset were able to relax in the Calming Corner. Having more relaxed students equates 

to better behavior as well because these students are not angry or antagonistic and are not 

causing problems throughout the class period. He said, “Students appeared calmer after using the 

Calming Corner. We had fewer outbursts because students would go to the corner when they 
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were angry or upset.” When students are frustrated, angry, or upset, their ability to focus is 

hindered, which may affect their ability to learn. By using Calming Corners to relax and calm 

down, focus better, students can return to the regular classroom environment less anxious and 

able to focus better, which can help improve both academic outcomes as well as behavior.  

Theme Two: Benefits of a Positive Classroom Environment 

From the data collected, it is clear that a positive classroom environment is paramount for 

student success. Regarding student achievement and emotional well-being, teachers have a duty 

to establish a secure, well-organized, and supportive environment where students can flourish 

and develop. This belief is particularly relevant in the current context where students and 

teachers are encountering unparalleled difficulties amid the global pandemic. Most of the 

teachers involved in this study felt that with the incorporation of the Calming Corner, the 

classroom environment was very positive. Several noted that there was less squabbling among 

the students and that focusing on academics helped create a calmer class period for everyone. 

Samantha stated that the Calming Corner “just kind of helps the atmosphere, and it helps keep 

everything a little bit more positive and not go into a negative space…It’s just supposed to be, 

you know, a safe space. And I think that that was kind of a nice thing. And I think that we always 

want this to be a positive, safe atmosphere for the kids to walk into. And so I think that any time 

we can kind of use something that will help keep us on that even positive keel, I think that’s 

great.” On her data collection sheet, she wrote that the students understand that this is a safe 

space for her them. Samantha also pointed out that she has a student who typically has arguments 

or trouble with other students at lunch, and normally when they returned to the classroom after 

leaving the cafeteria, he would be antagonistic and would then fight with his classmates in her 

classroom. Once the Calming Corner was there, he would instead immediately head to that safe 
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space and would calm down on his own, creating fewer disruptions and problems while she was 

trying to teach. His classmates would just leave him alone so that he could collect himself, and 

the use of the Calming Corner ended up benefitting the entire class and not just him. Alvin 

considered the students’ use of the Calming Corner as a positive change for them because not 

only did the children enjoy being there, but they were actually working while they were in the 

special area. He said, “It was a good thing. It was a positive switch because of realizing that 

children really enjoy being there and were being productive in doing so.” Having more students 

on task at the same time helped maintain a positive atmosphere overall. Jennifer noted that the 

Calming Corner had a very positive impact because it created a safe space and made her students 

realize that they could feel secure and enjoy class. She felt that the Calming Corner created a 

change in the atmosphere of her room, and she believes that that small change created significant 

rewards for her and her students. Regarding the changes, Jennifer said, “It was a little bit of a 

shift in the tone of the room and, you know, small shifts like that can net big rewards.” David 

recorded on his data collection sheet that the overall environment of the classroom was calmer 

and there was less “silliness” because of the addition of the Calming Corner. When students are 

not wasting time with puerile behavior or with something that does not matter, they are focusing 

better on their work.   

Theme Three: Increase in Teacher Empathy 

After examining the data from the interviews and weekly observation sheets, it was clear 

that teachers became more aware of their students’ emotional needs. This experience enhanced 

their empathy towards their students and reminded them how important it is to offer this type of 

resource to their students and the impact it has on their students. The data showed that the 

Calming Corners helped the participating teachers to understand their students’ emotions better 
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and to connect with them on a deeper basis. The teachers became more aware that some of their 

students they did not suspect earlier as struggling with their emotions really were needing help. 

Jennifer stated, “I think I just wasn’t quite aware of how much [my students] were going through 

emotionally, so my focus, of course, just like every teacher, is the content and the standards and 

the benchmarks that we’re…trying to meet, either via the state or our district…and so my focus 

tends to be there instead of on the whole child, and this made me more aware of what it is that 

they’re going through emotionally.” She also stated that the Calming Corner made her “more 

mindful that if in their hierarchy of needs, if they’re not okay emotionally, then they’re not able 

to set that aside and learn.” Alvin remarked that it is helpful that any time a teacher can 

“implement something that will allow you to understand as an educator that so many of the 

students come in and are coming to the classroom with not just academic or curriculum needs, 

but they also have emotional needs.” Recognizing student needs and adjusting plans to help 

students when they need it is imperative to their success. School is no longer just about 

curriculum; it is about the whole child and how educators can help students in a multitude of 

ways. Samantha pointed out that most of the time, teachers just simply see upsetting and 

disruptive behavior when teachers should be focused on the actual reason the children may be 

acting out in class. She stressed that they are acting out for a reason and that even though 

teachers know this deep down, they sometimes forget because they have too much going on 

during the day, and it just does not occur to them. Samantha said, “not all is well, and you know 

sometimes you can tell, but sometimes you can't. And if a kid is being loud and obnoxious, you 

don't always equate that with them not being in a good place. You just think, ‘You're trying to 

get on my nerves,” when that's, you know, sometimes it is that, but not always.” She believed the 

Calming Corner was a helpful visual to remind her that all people are dealing with something 
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and that if a child is not acting the way a teacher would want, there must be a reason behind the 

poor behavior. She said, “Well, I think sometimes I just automatically assume that a kid is like, I 

don't, I don't know how to say this. I think that it just helped me recognize that they're 

overwhelmed sometimes, and I think visually seeing a child remove himself or herself from the 

desk and go somewhere else, it just, it lets you know.” Additionally, the Calming Corner helped 

her remember that teachers are not the only ones struggling with the bad behavior in the 

classroom and that other students are being disturbed by misbehavior. Other children may want 

to learn, so if they see someone acting out, they should all consider that there may be more 

behind it than what they see in person. Elizabeth discovered that a lot of her students “do not 

have the tools by themselves to self-regulate their emotions. As sixth graders, they are eleven 

and twelve, and I don’t think that they’ve been taught the tools they can use on their own. If they 

didn’t have objects or can take a couple of deep breaths, or just take a five-minute break. So I 

think that it made me realize that, you know, having these things in my classroom moving 

forward like I might want to keep these as a permanent situation because these little guys, they 

struggle with self-regulating their emotions.” Elizabeth also said that the Calming Corner made 

her realize that “there’s a lot of kids out there who are struggling with their emotional well-

being, and if they don’t have that, it’s hard from them to work on the academics.” David realized 

in a way he had not before that some of his students just simply need a chance to relax and take a 

break from their academics. He said his students used the Calming Corner much more than he 

expected them to, and he was pleasantly surprised. Debora has noticed a difference in all 

students since she started teaching over forty years ago, and she said that her male students are 

not as stoic as they used to be, and they “are having more problems emotionally than ever before 
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in the history of males.” Allowing these students to sit in the Calming Corner gave them an 

opportunity to deal with their emotions and get a handle on their situations.   

Theme Four: Improvement in Teacher Support of Students  

Through the use of Calming Corners, teacher support is enhanced by cultivating a 

positive relationship between teachers and students. As students struggle through their emotional 

experiences, they need a compassionate and empathetic teacher to support and understand their 

challenges. One of the major roles of teachers is providing students with a nurturing learning 

environment, especially one where the students feel safe, supported, and encouraged. In order to 

achieve this goal, it is imperative that teachers create strong support systems in their classrooms. 

These support systems are crucial in helping students through their academic journeys, but they 

are also critical in the students’ overall success and development in a classroom. When 

explaining what the Calming Corner was able to do for her students who were struggling, 

Samantha explained that the Calming Corner, at the same time, was actually able to help the 

other students who were not presently using the Calming Corner. She said that “when I had kids 

who would truly use [the Calming Corner] to self-regulate, I think that it was very helpful for 

them, for me, and for all the people around them.” She said that when these kids were settling 

down in the corner, they were not being disruptive, and the rest of her students were not having 

to deal with drama and were able to focus on their work. It afforded her an opportunity to 

support all of her students equally and not spend all of her time on the students who usually 

misbehave. Elizabeth said that she could consider her students’ point of view and believed that 

her students felt comforted by simply knowing that the Calming Corner was there, and it had a 

stronger impact on them than some adults would. She said, “Just knowing, like from their point 

of view, that it was here, and it wasn’t like an adult…that it really impacted them almost better 
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than maybe an adult because it’s like objects, you know, and it’s not someone talking at you if 

you’re not in the place where you can receive the feedback.” 

Jennifer believes that “It’s tough being a seventh grader, and so they were able to have a 

space where they were able to focus on their more, you know, more of their emotions.” She went 

on to say that the Calming Corner gave her students a “place where they could just kind of 

recompose themselves and calm down, you know, because class is stressful.” She also said that 

having the Calming Corner was a win-win situation for [her students] and it’s a win-win 

situation for her because it made her job less stressful. She said that she likes it when teachers 

can “do what we know what the kids need and meet their needs.” On her data collection sheet, 

she recorded that with the Calming Corner, she is able to keep emotional students in her room 

and verbally told me that by keeping them in her room, she can support them in ways she could 

not before. Instead of asking to leave to go to the counselor or to take a break outside of her 

classroom, her students are staying with her and are feeling supported by the Calming Corner. 

Alvin said that he liked that he was able to let students use the Calming Corner because they 

liked it and enjoyed being there, but he was able to use it to his advantage. Alvin said, “because 

of the corner and seeing how some of the kids were really liking and enjoying it, I just started 

using that to my advantage.” He came up with a rotation by considering who could benefit from 

the use of Calming Corner and would in this way, let more students use it, thus supporting them 

to the best of his ability. He said, “I would tell them things like, ‘You’ll be here for five 

minutes,’ and you know, there’s only one corner. Wish I had more if I had the room. But you 

know, I had to start doing a little rotation, but I had to start thinking, depending on what I was 

giving instruction on, who can benefit from it.” The Calming Corner created an opportunity for 

him to help his students so that they would do better in his class.  
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When writing her lesson plans, Debora said that she is now mentally thinking about the 

kids who will use the Calming Corner and thinks that they can listen better because of it. She 

said, “I do my lesson plans all at one time. I do think about it as I’m doing my lessons, and I go 

over it after I’m through, and I look, I go over every activity in my mind how it’s going to work. 

Mentally, I think about the kid, the kids that will use that as a way to listen better.” Through the 

Calming Corner, she is thinking about them and now supporting them in ways she feels she had 

not before. She said, “That’s helped me to reach them and help them in a new way, one I hadn’t 

used before.” 

Chapter Summary  

The purpose of this chapter was to relay the findings of the teacher participants’ 

perceptions regarding the integration of Calming Corners in their English Language Arts middle 

school classrooms. The participants each held a Calming Corner in their classroom for a four-

week period and observed the benefits the Calming Corner had on the students who utilized it. 

The research questions were answered based on the interviews conducted and the data collection 

sheets that were reviewed. Through the use of the Calming Corners, every teacher participant felt 

that a positive impact had been made in their classroom. All teachers said that the 

implementation of the Calming Corners helped them appreciate their students’ mental and 

emotional states more than they had before.  
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Chapter Five: Discussion 

 The purpose of this chapter is to explain the findings that stemmed from the study 

regarding the participating teachers’ perceptions of the intervention of Calming Corners in 

middle school English Language Arts classrooms. This chapter will unpack the findings from 

this study. The following research questions were used to guide the study: 

RQ1:  How do teachers perceive middle school student interactions with the Calming 

Corners in Language Arts classrooms?  

RQ2:  How do middle school Language Arts teachers describe the impact of the Calming 

Corners on their teaching?  

This chapter offers the researcher a chance to analyze the findings and make connections to the 

research questions.  

Research Question One Revisited 

The first research question of this study was: How do teachers perceive middle school 

student interactions with the Calming Corners? Based on the results of the study, this particular 

question was answered in a positive manner. Every single participating teacher said that they 

would include a Calming Corner in his or her classroom again, and most of the teachers said that 

they would expand the size of the corner to make it even more beneficial for their students. They 

also want to add to the collection of items offered in the Calming Corners so that more students 

can use these materials at the same time throughout class.  

Through the view of social constructivism, social interactions are imperative for student 

knowledge and comprehension. Individuals must construct their own understanding of reality 

through interactions with others and with their environment. Based on the ideas of social 
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constructivism (Vygotsky, 1978), there is a need for fostering supportive and positive learning 

environments for students where there is collaboration in the classrooms because knowledge is 

built on students’ exchanges and connections with others. The relationship between social 

constructivism and students’ use of Calming Corners is that there is a mutual commitment to the 

social and emotional health of students. Both demonstrate an appreciation of a conducive 

learning environment that fosters emotional and social growth of its learners. While social 

constructivism emphasizes the impact of social interactions, the actual Calming Corners offer 

students a physical space to explore these interactions within themselves and with others.  

Throughout this study, the Calming Corners helped create a supportive learning 

environment for the students who used them. Having a safe space in the classroom is crucial for 

students and their learning. Students were able to work more collaboratively after using the 

Calming Corners as they were more relaxed and less combative after utilizing this safe space. 

Before implementing the Calming Corner in her room, Samantha had a student who regularly 

argued with his classmates after lunch and just brought negativity from the cafeteria back to her 

room. He could not work with the other students and often got them off-task as well. Through 

the use of the Calming Corner, he was able to calm down and could complete his assignments 

without fighting with his classmates. In general, there was more collaboration between her 

students.  

Research Question Two Revisited 

The second research question of this study was: How do middle school teachers describe 

the impact of the Calming Corners on their teaching? Based on the social constructivist 

framework, the integration of the Calming Corners served several purposes. It acknowledged the 

complexity of learning as not only a cognitive process but an emotional one as well. By offering 
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students a space for emotional regulation, the Calming Corners recognized the importance of 

addressing emotional needs as an aspect of the learning process. Second, they served as a 

practical embodiment of social constructivism’s emphasis on the emotional and social 

components of learning. Through the use of Calming Corners, students learned to recognize and 

respect their own emotional states, but this in turn fostered empathy for the emotional and social 

experiences of their classmates. In fact, Samantha spoke about one student who would 

automatically go to the Calming Corner after getting riled up in the cafeteria, and she said, 

“People knew, ‘Hey, we’re gonna leave that boy alone.’ And because he gets on everybody’s 

nerves, he’s a problem for everyone, not just for me.” His classmates noticed how much better he 

would behave and how much calmly he would act when he was sitting in the Calming Corner 

and even after his visit there. They worked with him so that he could feel better and do better in 

class. She went on to say, “He started doing his work, and so I think that, you know, I think that 

he utilized it very well, and I think it definitely helped him.” In addition, aligning with the social 

constructivist theory, the Calming Corners served as a tangible reminder of the value placed on 

emotional well-being inside of the classroom walls. This helped create more of a supportive 

classroom culture where the students were able to feel appreciated and valued not just for what 

they could accomplish academically but also for their emotional states. In doing so, the Calming 

Corners helped enhance the development of empathy and support between teachers and their 

students, which created an environment where emotional well-being is just as important as 

academic success.  

From the data, every single participant became more aware of their students’ emotional 

states and now considers the whole child when writing lesson plans. The use of the Calming 

Corners increased the teachers’ awareness of students' emotional well-being, prompting 
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adjustments in instructional strategies. Jennifer said that the Calming Corner afforded her 

students an opportunity to “feel seen and to feel safe. I think it communicated something from 

me to them about how I viewed them.” In his interview, Alvin stated, “the Calming Corner 

allowed for me to observe students’ behavior. As a result of it, I noticed that it had a positive 

impact, which then led to their overall well-being. I took note of that.” The relaxation area 

proved to be a regularly utilized resource, particularly benefiting students experiencing 

heightened anxiety or restlessness. In view of its positive impact on student welfare and conduct, 

the participating teachers are inclined to implement Calming Corners in their classrooms again in 

the future.  

General Feedback of Calming Corners  

With the local educational landscapes, the researcher and many of her colleagues have 

noticed that since the onset of the pandemic, there has been an increase in the amount of stress 

and anxiety students are suffering from, and because of this, there is now a greater need for 

resources that can assist students in their social, academic, and mental well-being. Throughout 

the last few years, many programs have been purchased to help students alleviate some of their 

stress and anxiety, and overall, teachers seem much more aware of the whole child in general. 

The researcher was so concerned with her students’ situations that she chose to create Calming 

Corners in different classrooms throughout her school to try to help students improve their 

mental and emotional states. She worked with her colleagues to determine the importance of 

these Calming Corners and assessed their overall impression of them. Most teachers noticed an 

improvement in their students’ stress and anxiety and determined that the Calming Corners were 

effective. Once the study was completed, she reflected on the work she and her colleagues had 

done because with action research, reflection is an integral factor.   
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The first day or so that the Calming Corner was installed, Debora said that every kid just 

had to try it out for himself or herself. She said it was the main topic of discussion with her 

students. During the first week, Debora noticed that very few students were interested in using 

the Calming Corner in her room. She did not stress the use of the Calming Corner as she felt it 

would be better to let the kids’ use of it be natural and not forced. She wanted the kids to work 

the use of the Calming Corner out for themselves; it was more organic this way. In the 

beginning, she noticed that this was more of a novelty that most of the students wanted to try out 

for themselves because it was new and interesting. She said the whole class was excited about 

the beanbag chair especially, and they even commented on the color. It was subtle and not bright 

or loud. Debora said that students used the Calming Corner every single day since it was 

installed. Her students liked that the beanbag chair was soft and comfortable, unlike their regular 

chairs and tables or desks. They also simply liked the change in seating. Debora was especially 

pleased that two kids in particular used the Calming Corner daily and seemed to benefit from it 

daily. What really made her happy about it was that these two students in particular were very 

different. One is gifted, and one is at the other end of the spectrum with abilities. She found it 

interesting that both students needed the Calming Corner daily and seemed to gain from its 

presence and feel more comfortable in her classroom. The one boy was always very verbal and 

physically active in her classroom, but with the Calming Corner, he was able to settle down and 

focus in her class. He claimed he could hear her better from the beanbag chair. She allowed her 

students to work out their own schedule for when they could use the corner, and she was happy 

that there were no real fights over it and that everyone worked out the arrangement without 

difficulty. It was the students’ decision to use the Calming Corner, and it was somewhere 

different they could go in the room and be more comfortable. She said that when she is working 
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on her lesson plans, she is now considering the whole child and how she can reach her students 

in more than just an educational way. She is now considering how her students are feeling.   

Elizabeth was probably the most enthusiastic to have the Calming Corner in her room and 

eagerly implemented it with her students. She said that the fact her students simply knew the 

Calming Corner was there was helpful. If she could not “talk them down” when they were upset, 

they knew they could just go use the Calming Corner. They knew they were welcome to use the 

materials in the Calming Corner, and she believed they liked the fact that the materials are 

objects that would not talk back. From her observations, the beanbag chair itself was the most 

sought-after item as it provided the students with an opportunity to relax and get them to the 

point that they could complete assignments. In addition, she felt the Calming Corner helped 

certain students calm down when they could not sit still at their desks. They were able to sit and 

use the fidget spinners or other manipulatives, and it settled them. She did consider it a 

classroom management tool and felt it helped her run her classes better. She is used to talking to 

students in the hall or having her team teacher take students aside in certain classes, but with the 

Calming Corner, that did not happen. Students stayed in the room and just used the Calming 

Corner until they could settle down, and then they were not missing instruction. She said it was 

more enjoyable for the kids to just sit in the beanbag chair and use either the fidget spinners or 

the coloring books.   

Alvin was very pleased with having the Calming Corner in his room as he felt it was 

extremely beneficial in getting his students to focus in class better and concentrate better on their 

work. He believed the students were able to gather their thoughts and then complete assignments 

more easily because they had calmed down and really reflected on things. He had high 

expectations of the corner because he had given students in the past manipulatives to help get 
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them to concentrate and to stop fidgeting in class so they could complete their work. Since this 

study was on a bigger basis, he felt it would be even more effective for his students. He had one 

student in particular who just fidgets constantly, but when that student sat in the corner, he would 

settle down and could complete his work. Alvin said that he wishes he could have had several 

Calming Corners in his room because it was so beneficial to his students, but since there was 

only the one, he had to come up with a rotation for students to use it. He said the corner was 

soothing for the students, and they could actually work. Alvin believes that the Calming Corner 

made him pay attention to his students’ emotional states.   

Jennifer was more than willing to try out the Calming Corner in her classroom. She was 

thrilled that the students were able to feel that they were in a “safe space where they could 

decompress and not leave my room.” She said kids present with a variety of issues, but with the 

Calming Corner, they felt safe and did not have to leave her room. She liked that they could deal 

with their emotions but not miss instruction. She believes the Calming Corner preventing her 

from having to reteach material if a kid had left class to go the counselor. Jennifer also feels that 

the Calming Corner had a positive impact on her teaching because it improved her students’ 

behaviors, and she did not have to pause her instruction to deal with students who were 

misbehaving. She also noticed that students who have accommodations and normally leave her 

classroom for various reasons were not needing to leave when they knew they could go to the 

Calming Corner instead. She said she is normally worrying about content and benchmarks, but 

with the Calming Corner, she became more aware of her students’ emotional states. She said she 

always prided herself on being aware of what her students were going through, but she had 

students she did not suspect as being upset who came up to her and would tell her they needed to 

use the Calming Corner, and so she realized she was missing something with certain students. 
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Their need to use the Calming Corner made her see that they were upset when she did not know 

they were. Another key takeaway from her interview was that when she was implementing 

instructional planning, she knew that her students would not be ready to learn if they were 

dealing with emotional issues. She said, “Well, no one is really ready to learn when their mind 

and their heart or elsewhere, right? It's sort of a hierarchy of needs and for a functioning adult,   

I'm able to take what's going on in my emotional world and set it aside for the time being so that 

I can focus on the task at hand. But I think for a child of twelve or thirteen, that's very difficult to 

do.” Having the Calming Corner in her room helped students cope with their emotions better.   

Samantha did not really know what to expect from the Calming Corners beforehand but 

based on the data collection sheets and the interview held after the study was completed, she had 

tremendous success with it. She had students who used the corner regularly, and she felt that it 

did improve student behavior and student focus in class, and she believes it led to better 

relationships, better behavior, and even better grades and attendance. Instead of having certain 

students check out of school early as they had previously done, these students now chose to stay 

and would sit in the Calming Corner instead.   

David said he was surprised by how much his students seemed to like the Calming 

Corner and believes they were much more relaxed for class after using it. He noticed that boys 

seemed to use the corner more than females, and he realized that students typically used it later 

in the day during what he felt is his longest class. He noticed that in the beginning, students were 

not using the space at all. Later, he showed the introductory video that he had forgotten to show 

at the beginning of the study, and students did start using the Calming Corner once they 

understood better why it was there. He noted a few times that he felt there just was not enough 

space in his classroom, and he wished he had had more room to let the Calming Corner really 
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help his students. He did believe that the Calming Corner did help the students who used it, and 

he said he would use a Calming Corner again if he were given the chance.   

At the end of the study, every teacher made it clear that they would implement a Calming 

Corner in his or her room again, and every single teacher felt that the Calming Corner used for 

this study was beneficial for his or her students. Out of all the options that were included in the 

Calming Corner, the beanbag chair was the favorite part of the designated space as all students 

who visited the corner utilized it. Within the Calming Corner, the coloring books and fidget 

items were used the most. The play-doh seemed to be used the least, but it was used in most 

rooms at some point. In general, all of the teachers were happy to have had the Calming Corners 

in their classrooms. Overall, it was a very positive experience for everyone involved, and every 

teacher seemed grateful to have been a part of the study. They all believed that their environment 

was more positive and that their students felt that they were supported through this intervention. 

In particular, before the study, Debora had had trouble connecting with a few students 

throughout the year and believed that by allowing her students to use the Calming Corner, her 

students were able to trust her more and felt more valued and included. Several participating 

teachers mentioned similar ideas and believed that they had connected on a deeper level with 

their students because of the integration of the Calming Corners. Being more aware of what 

students are going through is crucial for teachers to assist their students.   

Usefulness of Calming Corners to Teachers 

Although the teacher participants of this study teach middle school students who are 

roughly 11 to 14 years old, these young children adapted to the addition of the Calming Corners 

to their rooms flawlessly. While some teachers expected they would have to wrangle their 

students and force them to leave the Calming Corners or expected they would have students 
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fighting over who got to use them, these students were able to work out their own schedules and 

never fought over the corners at all, and yet the Calming Corners were used almost every class 

on a daily basis. Debora felt that one reason her students were attracted to the Calming Corner 

was because it was “something of a different place that they could go on their own. It was their 

decision. I wasn’t telling.” By allowing her students to choose to use the Calming Corner or not, 

students felt a sense of ownership and responsibility, and they never felt that they had to use it. 

Despite that, many of her students did use this designated safe space. She went on to say that she 

thought it was good that they “had a different choice, and it’s their business, and I’m not talking 

to them about anything [regarding their use of the Calming Corner].” In her interview, Debora 

explained that one reason she felt her students wanted to use the Calming Corner was because it 

was problematic and unenjoyable for her students to sit on hard chairs and at hard desks all day. 

She said, “It was difficult for them. It got tiring, and this was a change, and they liked that. And 

then of course, they got into how do we schedule, how are we going to sit in it? And I said no, 

I’m just gonna let you guys work that out. That’s how we started. So, it worked itself out. 

There’s been no arguments.” Debora allowed her students to just test out the Calming Corner on 

their own, and her students just naturally took to it. In her interview, she stated, “When you 

brought it in, everybody had to try it. I mean, you know, it was something new and everybody 

tried it, and it was really talked about.” After that, she noticed a pattern with two of her students 

in particular who really struggled before the implementation of the Calming Corner. This one 

specific student had not passed her class once this year, but once he started fidgeting less because 

of the Calming Corner, he was able to focus better in class and ended up passing her class. While 

she acknowledged that his grade was not impressive, she was happy that he at least passed for 

once, and she did attribute his success to the Calming Corner. Many of her students used the 
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Calming Corner and seemed to genuinely enjoy using it, and she was so pleased with its success 

that she said she is going to conduct her own research this summer and set up an even larger 

Calming Corner in her classroom next year. She said that before I introduced her to the Calming 

Corner, she did not know anything about them, but now that she understands how beneficial they 

can be, she wants to make another one that is even better for her upcoming students. 

Elizabeth felt that just having her students know that the Calming Corner “was there 

helped a lot and just as another option for if they were losing it for whatever reason, and I wasn’t 

able to talk them down, that they could use any of the materials in it.” She did see her students 

using just about all of the materials in the Calming Corner but definitely noticed that the beanbag 

chair itself was the most popular item. Outside of that, she noticed most students using the 

poppits or the coloring pages. She noticed that the Calming Corner was used by a lot of boys, 

and she believes that “typically in sixth grade, those are the kids that we’re having to constantly 

redirect more frequently, especially the really hyperactive kids, the kids who can’t move from 

one task to another without us having to tell them a million times what we’re doing next. ‘Make 

sure you’re in your seat’ or whatever. So, I did see a big improvement on behavior as far as like 

those kids and also, it definitely helped them complete assignments, so I think it helped their 

grades, too.”  

Jennifer felt that one of the greatest benefits of the Calming Corners was that she did not 

have to reteach content as often once the kids were using the Calming Corner because instead of 

leaving her room to deal with their emotions, they would instead stay on the beanbag chair and 

do mindless activities such as fidgeting with the poppits or spinners or like coloring. While doing 

so, they could still listen to her and not miss instruction. She especially loved that the students 

who normally leave her room because they have accommodations actually ended up wanting to 
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stay with her because they could relax and decompress while sitting on the beanbag chair and not 

miss her explanations about the material she was teaching. Because of this, she felt there was a 

positive impact on her instructional practices as she was “not having to reteach content that they 

would have missed before.” In addition, Jennifer said she had always taken great pride in being 

aware of her students’ emotional states, but when certain students asked if they may move to the 

Calming Corner, she realized that she was much less aware than she thought because these were 

students, she never would have suspected of being upset or full of anxiety. The Calming Corner 

helped her understand her students on a different level. 

Alvin originally suspected the Calming Corner would not be such a success because he 

thought the kids would think of it as a place where they could just “kick up their legs.” Once they 

really started using it, however, he said, “I started making some observations that it was more 

than just an area to just kick up their legs.” He realized that the corner actually helped them get 

started with their work. Instead of coming up with excuses to leave his room for one reason or 

another, his students actually wanted to stay so that they could sit in the Calming Corner, and as 

a result, they got their wok completed, which improved grades in his class. He said he used the 

Calming Corner to his advantage by allowing the students he felt could benefit the most from it 

to sit on the beanbag chair at certain times during class and not miss instruction. The rotation he 

came up with proved advantageous as multiple students each period were allowed to sit there and 

reap its benefits. He said that he wishes he had more room so he could install more Calming 

Corners and have more students using them at the same time. 

David and Samantha both stated that they wished they had more space in their classrooms 

so they could add more Calming Corners because they know more students would use them if 

they were made available to them. Both David and Samantha felt that the Calming Corner helped 
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their students relax and not feel as stressed during class. Samantha felt that there was less 

instruction lost as students chose to stay in her room instead of leaving for various reasons. 

David felt that the entire experience was positive because his students were able to choose to use 

the Calming Corner whenever they wanted. He also liked that students chose to use it during 

their longest block of the day because after they relaxed for a bit, they could concentrate in class. 

Samantha said that it was helpful that the students could take a personal “time out” when they 

needed it, and she noticed that a lot of students needed that personal time. As was the case with 

all the other teachers, Samantha and David both plan on keeping the Calming Corner in their 

rooms so that their students can continue using them.  

Table Two: Calming Corner Collective Use Summary Information  

Participant 

by 

Pseudonym 
Sex Grade Specific Tool Used Day Period 

Debora Female 6th beanbag chair, colored pencils, 

and coloring pages 
Monday, Wednesday, & 

Thursday 
Intervention, 3rd, & 4th    

Elizabeth Female 6th beanbag chair, colored pencils, 

and coloring pages, and poppits 
Monday, Tuesday, 

Wednesday, & Thursday 
Intervention, 3rd, & 4th    

Alvin Male 7th beanbag chair and any fidget 

spinner 
Monday, Tuesday, 

Wednesday, Thursday, & 

Friday 

Intervention, 1st, 2nd, 

5th, & 6th  

Jennifer Female 7th beanbag chair and infinity fidget Monday, Tuesday, 

Wednesday, & Thursday  
Intervention, 1st, & 6th 

David Male 8th beanbag chair, colored pencils, 

and coloring books 
Wednesday & Thursday Intervention, 5th, & 6th 

Samantha Female 8th beanbag chair, liquid bubbler, 

fidget spinners, colored pencils, 

and coloring books 

Monday, Wednesday, & 

Thursday 
Intervention, 5th, & 6th  
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Implications for the Field of Teacher Leadership 

 In general, teachers need to be receptive to implementing new and different methods of 

reaching their students. Since the onset of the pandemic, many students’ emotional states have 

declined, and teachers need to find ways to assist these struggling students. By being open to 

allowing students to try alternative seating environments within their classrooms, students will 

benefit greatly. The teachers involved in this study varied in their enthusiasm before the start of 

the research, and some were a little skeptical to allow their students to use the Calming Corners; 

however, every participating teacher now says he/she would use one for their students again in 

the future. One purpose of this study was to determine the teachers’ perceptions of the impact the 

Calming Corners had on their students, and the participating teachers had only positive 

comments to make regarding the Calming Corners. In addition, they felt their daily instructional 

practices improved, which was a secondary purpose of this study. Most feel they understand their 

students better and feel their students have connected with them in ways they had not before. 

Students need to feel seen and understood, and the participating teachers determined that their 

students gained from this experience. Students who used the Calming Corners were able to relax 

when they were stressed or settle down when they were upset, and as a result, they were able to 

focus on their studies better and improve grades in class.  

Implications for Policy 

 During a time when student stress and anxiety has become such a common occurrence 

and so severe for so many students, teachers need to discover more ways to assist their students 

and help them alleviate their stress and anxiety. Helping them improve their mental and 

emotional states is imperative, and anything teachers can implement in their classrooms to help 

their students should be considered. The use of a Calming Corner is just one intervention 
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available to students and teachers, and based on the positive results of this particular study, more 

district officials and administrators should encourage the use of Calming Corners in the 

classrooms. Through this intervention, students are afforded an opportunity to improve their 

overall well-being, which in turn, can help them be more successful academically. Based on this 

study, the use of Calming Corners was directly connected with noticeable declines in behavioral 

issues while simultaneously also enhancing conducive learning environments. Despite these 

positive results, the formalization of Calming Corners through explicit policy guidelines remains 

insufficiently addressed. Establishing clear policies for the use of Calming Corners in 

educational settings is critical for fostering the mental and emotional well-being of students.  

Implications for Practice 

Every teacher who participated in this study discovered a positive view of the use of 

Calming Corners in the middle school English Language Arts classroom. All of the teachers 

were so pleased with the study that they want to implement them in their classrooms in the 

future. The only changes they want to make will be to increase the size of the corner. Some 

teachers want to add at least one more beanbag chair to their rooms, and some teachers want to 

add even more fidget spinners, poppits, coloring books, etc. so more students can utilize the 

materials at the same time.   

Although Alvin’s students did not use the Calming Corner the first week or so, once 

students did decide to give it a try, the Calming Corner ended up being used every single class 

period every single day. It was almost the same for David whose students did not try the Calming 

Corner the first two weeks. Once he showed the introductory video that he had originally failed 

to show, his students began using the Calming Corner regularly, especially in the afternoon 

classes. Jennifer was so pleased with the way the Calming Corner assisted her students that she 
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bought extra infinity fidgets for her students. All of the other teachers reported that they had 

students who used the Calming Corner regularly and demonstrated benefits from it. This 

designated safe area supported students in enhancing their concentration, reducing their 

restlessness, and promoting better overall behavior. In addition, it allowed students to relax and 

sustain emotional focus without having to leave the classroom for breaks outside of the 

classroom or for visits to the counselor. The research findings highlight the need for prioritizing 

student well-being and emotional stability for ideal educational results. Through the 

implementation of the Calming Corners, teachers felt their students demonstrated the benefits of 

the space for their personal mental and emotional success as well as for their academic 

performances. Because the overall classroom environment improved and student behavior 

seemed better, especially with students who normally misbehaved or caused problems, every 

single teacher participant said that they would want to continue using the Calming Corner with 

their students in the future and even discussed purchasing extra beanbag chairs and extra fidget 

spinners or coloring books and colored pencils.    

Most of the participating teachers claimed that although they believed they were attuned 

to what their students were going through before the study, they all realized that there were 

students they had overlooked and did not realize needed help or needed breaks from their studies. 

They are more aware of their students’ feelings and many of the teachers said that now, when 

they are writing their lesson plans, they are considering the whole child and not just the academic 

aspects of their classes.   

Recommendations 

 While the implementation of Calming Corners at this particular school proved successful 

for the teachers involved, many of them mentioned that they wished the study had started at the 
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beginning of the year instead of more than halfway through. In addition, although the 

PowerPoint presentation was shown by most of the participating teachers at the beginning of the 

study, two teachers did not initially show it, and as a result, their students were not using the 

Calming Corners the first week or two. Once this became evident, the teachers were asked again 

to show the presentation, and after the students saw the purpose of the Calming Corner and the 

proper ways to use it, these students did begin utilizing this designated space. One 

recommendation would be that before allowing students to use a Calming Corner, all teachers 

make a presentation or show a video to ensure their students understand why it is even there. 

During her interview, Elizabeth stated, “The presentation that you made before, you know as an 

introduction to it, was really helpful because it gave everybody at one time an overview of what 

was an option to them.” She went on to say, “giving the presentation, there were clear 

expectations for why there was a Calming Corner, why it should be used, so it wasn’t like, ‘Ohh, 

you know, I’m just gonna go sit in the beanbag chair today.’ They knew that it was there for a 

reason, so I think presenting that little PowerPoint beforehand really set the expectations.” The 

video or presentation should include basic rules about when students may use the Calming 

Corner, how long may sit in the Calming Corner, what is included in the Calming Corner, how to 

treat the materials in the corner, etc. Physically having a teacher and/or student visit the Calming 

Corner and demonstrate proper use of the materials before allowing others to use the corner 

could help as well. Also, establishing that the Calming Corner, although voluntary, is a tool that 

may help students and that no one should be afraid to use it may help. In the beginning, some 

students seemed hesitant to use it because they did not want to be the first, so perhaps having the 

teacher demonstrate the proper use could help. If students see a teacher utilizing the space or 

materials, they may be more willing to try it out for themselves.  
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Because so many teachers realized after the study had started that the area, they chose in 

their rooms for the Calming Corner was too small, teachers should also test out multiple 

locations in their rooms before firmly establishing the location of the corner. During the 

interviews after the study, many teachers voiced that they wished they had had more room for 

the Calming Corners and that they wished they could add to the number of Calming Corners in 

their rooms.   

Areas for Further Research 

 Creating more Calming Corners in more classrooms could help better prove the need for 

this intervention. Offering the Calming Corners to more subject areas would also be helpful. For 

this study, only English Language Arts classrooms were used, but there may be a need for a 

Calming Corner in classrooms of other subject areas as well. In fact, Elizabeth pointed out, “the 

kids enjoyed it, and I think that other classes were jealous that they didn’t have a Calming 

Corner.” For future studies, offering a larger number of teachers and students to participate could 

yield better or different results. If having Calming Corners readily available in different 

classrooms becomes the standard, some students may not be as timid to use them. More research 

will need to be conducted to see how to mitigate students’ perceptions on the effectiveness of 

Calming Corners for them. In addition, creating the Calming Corners at the beginning of the 

school year instead of over mid-way through could potentially encourage more students to use 

them. If it becomes a natural component of the classroom right from the beginning, perhaps it 

may be more readily accepted as a regular part of class.  
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Conclusion 

 The goal of this dissertation study was to determine the impact of Calming Corners on 

middle school English Language Arts classrooms through the lens of the teachers. It was the 

teachers’ perceptions of the Calming Corners that determined the effectiveness of this particular 

intervention. Every teacher participant had positive results with the Calming Corners and felt that 

they were very beneficial for their overall atmosphere and for many of their individual students. 

In general, the fidget spinners and sensory tools were used more than the coloring books, and 

every single teacher stated that he/she would want to continue using Calming Corners in his/her 

classroom. Because of this study, all of the teachers involved feel that they are more aware of 

what their students are going through emotionally, and they are more aware that they need to try 

to reach their students on different levels. Through this study, the researcher was able to assist 

the other members of the Professional Learning Community (PLC) who participated by allowing 

their students to use the Calming Corners in their rooms. All participants had a positive view of 

the experience and feel their students benefited from utilizing the Calming Corners.  

 The results demonstrated a positive outlook of Calming Corners as the participating 

teachers felt their students were less stressed and better equipped emotionally in their classrooms 

after using the Calming Corners. The students who employed the Calming Corners appeared 

more focused and willing to behave, creating fewer disruptions in class. Although the 

participating teachers felt there was too little space in their rooms to take full advantage of all the 

Calming Corners have to offer, they all want to figure out a way to increase the size of the 

Calming Corner or to add another area in their rooms for a second or even third corner for their 

students. Teachers need to consider the whole child and should allow their students opportunities 
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where they can improve their mental and emotional well-being without having to leave the 

classroom.  
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Appendix A 

Calming Corners 

Teacher: _____________________________   Week: _______________ 

Schedule C.C. 

Used 

M/F/O G/A/OL/Sp Grade 

Level 

Day of 

Week 

Time of Day 

1st period       

2nd period       

3rd period       

4th period       

5th period       

6th period       

Intervention       

 

Key: M/F/O=male/female/other G/A/OL/Sp=gifted/advanced/on-level/SPED 

Observations: Notes: 

Better classroom  

management?                           y/n 

 

Fewer disruptions?                   y/n  

Fewer absences?                      y/n  

Better attendance?                   y/n  

Better grades?                          y/n  

No difference?                         y/n  

  

Additional Feedback: Comments, Complaints, Suggestions, Other Ideas 
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Appendix B 

Interview Protocol   

Interview #_______________                                                      Date_______/_____/_______ 

Script 

Good morning/afternoon. Thank you for working with me today. I am a graduate student in the 

Teacher Leadership Ed.D. program at Kennesaw State University. This interview will take about 

20 minutes and will include twelve main questions regarding your experiences with the Calming 

Corner that was in your classroom. With your permission, I would like to record our interview so 

that I can accurately record the information you share.  If you would rather stop at any point, 

please let me know. All of your responses are confidential and will remain confidential. They 

will be used only for my class and for educational purposes. 

Right now, I would like to ask for your verbal permission and would also like you to know that 

your participation in this interview also represents your consent. In addition, I would like to 

remind you that your participation in this interview is completely voluntary, so if at any time you 

need a break, would like to return to a question, or stop, please let me know. There will be no 

consequence if you decide not to finish the interview. Do you have any questions before we 

begin? Then if you have no objections, let us begin the interview. 

Questions 

1. How long have you been teaching?  

a)  One-three years 

b) Four-nine years 

c)  Ten-fourteen years 

d) Fifteen-twenty years 

e)  More than twenty years 

2. What grade level do you teach? 

a)        6th grade 

b)        7th grade 

c)        8th grade 

 

3. What are your perceptions on the impact of the Calming Corner in your classroom?  

How do you perceive the student interactions with the Calming Corner? 

4. How do you think the implementation of Calming Corners went in your classroom? Was it 

successful or not? Will you please elaborate and answer why? 
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5. Please describe the impact of the Calming Corners on your teaching.  

a. How did the integration of the Calming Corner have an impact on your instructional practices? 

What kind of impact did they have? How did it change your instructional planning or 

instructional practices?  

b. In what ways did this make you more mindful of the whole child? In other words, how did this 

make you more aware of your students’ emotional states?  

c. How did having the Calming Corner make you more mindful of student wellness when 

implementing instructional planning? In what ways did it make you more mindful of student 

wellness when implementing instructional planning? 

6. How was the Calming Corner used to your satisfaction?  

7. What materials were used more than other items in the Calming Corners? Was there any item 

that was used more than others? Was there any item you noticed that was not used?  

Why do you believe this may be? 

8.  In what ways did you see an improvement in behavior from the integration of the Calming 

Corners in your room? In what ways did you see an improvement in grades? In what ways did 

you see an improvement in attendance? Was there any other ways improvement was observed? 

Please explain. 

Why do you think there was/was not improvement? 

9. Did you notice more females than males utilizing the space or vice versa? 

10.  Did you notice a period and/or time of day that the Calming Corners were used more than 

others? If so, why do you suspect that particular period was used more?  

11. Was your Calming Corner used more frequently near test dates? Was there any other factor 

that might have played into when the students used the corners? 

12. Would you consider implementing a Calming Corner again? Why or why not? 

13. Before we finish this interview together, is there anything else you would like to share with 

me? 

Thank you for your participation! 
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Appendix C 

Teacher Consent Form  

 

My signature below indicates that I have read the information provided and have decided to 

participate in the study titled “TEACHER PERCEPTIONS OF CALMING CORNERS IN 

LANGUAGE ARTS CLASSROOMS” to be conducted at my school between the dates 

of February 14, 2024 through March 20, 2024. I understand that the signature of the principal 

and classroom teacher indicates they have agreed to participate in this research project.   

 

I understand the purpose of the research project will be to help individuals manage their 

emotions through the use of Calming Corners as an intervention tool: 

 

1. I will discuss perceptions of interactions of Calming Corners in my classroom and complete a 

weekly observational data sheet.  

 

2. I will review the results of the use of Calming Corners together with the researcher to identify 

the impact (if any) it had on my instructional practices.  

 

Potential benefits of the study are that through the integration of Calming Corners, individuals 

learn to manage their emotions. Teachers may improve their instructional practices.  

 

I agree to the following conditions with the understanding that I can withdraw from the study at 

any time should I choose to discontinue participation.   

 

• The identity of participants will be protected. Every response will remain anonymous.  

 

• Information gathered during the course of the project will become part of the data analysis 

and may contribute to published research reports and presentations.  

 

• There are no foreseeable inconveniences or risks involved to me for participating in the 

study.  

 

• Participation in the study is voluntary. If I decide to withdraw permission after the study 

begins, I will notify the researcher of my decision.  

 

If further information is needed regarding the research study, I can make contact with Freya 

Sneed at freya.sneed@cobbk12.org  or at 770-578-2740.  

Signature 

___________________________________________________________________________ 

 Participating Teacher     Date 

 

Signature_____________________________________________________________________ 

Principal      Date 

 

Signature____________________________________________________________________ 

Researching Teacher     Date 

mailto:freya.sneed@cobbk12.org
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Appendix D  

 

Teacher Recruitment letter  

  

Hello! I am in graduate school, and I am piloting a study about utilizing Calming Corners as an 

intervention tool. I will create these safe spaces in four select academic content area classrooms 

and need two certified English Language Arts teachers per grade level. I want to create a 

designated safe space where students can go if they are anxious, upset, or overwhelmed and will 

supply all the materials for the Calming Corners. I will supply bean bag chairs along with 

sensory tools and art materials (coloring books, mandalas, free drawing paper) to create this safe 

space in your classroom. I am interested to see if the Calming Corners are used, and if so, which 

group of students use them more than others. The study will require you to hold a Calming 

Corner in your classroom for one month. I will give you weekly observational data sheets to fill 

out to see if the Calming Corners are being used and which group of students is using them more 

than the others. For example, I would like to ascertain if gifted students use them more often than 

on-level students. After the study is complete, I will interview you on Teams. The interview 

should not take more than 20 minutes. Your participation is 100% voluntary, and all names and 

data will remain confidential and anonymous.   

  

Please let me know if you are interested in participating because I would be happy to give you 

more information.  

  

Thanks so much and have a great day!  

 

Freya 
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Appendix E 

KENNESAW STATE UNIVERSITY 
CONSENT FORM 

 

Title of Research Study: TEACHER PERCEPTIONS OF CALMING CORNERS IN 

LANGUAGE ARTS CLASSROOMS 

 

Researcher's Contact Information:  Freya Sneed, 404-510-9790, frs4677@students.kennesaw.edu  

 

You are being asked to take part in a research study. The information in this form will help you decide if 
you want to be in the study. Please ask the researcher(s) if there is anything that is not clear or if you 
need more information.  
 

Description of Project 

The purpose of this study is to see if Calming Corners work effectively as an intervention for middle 
school students as the researcher has noticed an increase in the anxiety and stress students are feeling 
since the beginning of the pandemic. The researcher is interested in teachers’ perceptions of Calming 
Corners. RQ1:  How do teachers perceive middle school student interactions with the Calming Corners? 
RQ2:  How do middle school teachers describe the impact of the Calming Corners on their teaching?  
 

Explanation of Procedures 

If you agree to participate in this study: 
Participants will be asked to allow Calming Corners to be installed in their classrooms for the study. 
Teachers will observe students’ use of the Calming Corners and will complete a weekly observation sheet 
to indicate if they are actually being used and by which group of students. Once the study is complete, 
teacher participants will participate in a brief interview on Teams so the researcher can gather their 
opinions of the Calming Corners. The interviews will be recorded for the purposes of transcriptions and 
coding. No personal information will be published as everything will be recorded anonymously. 
Participation in the study is voluntary. Participants may drop out of the study at any time without 

penalty.  

Risks or Discomforts 

There are no foreseeable inconveniences or risks for anyone participating in this study.  

 

Benefits 

Based on the results of the research, teachers may be able to utilize Calming Corners as an intervention 

for their students when their students are feeling anxious or stressed. Although there are no direct 

benefits to the participants, the researcher and teacher participants may learn more about the use of 

Calming Corners. 

 

Compensation n/a 
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Confidentiality 

The researcher will take steps to protect your privacy, but there is a small risk that your information 
could be accidentally disclosed to people not connected to the research. To reduce this risk, all 
information will be locked in a closet to which no one else has access or will be kept secured on a 
computer that requires a passcode to open. All identifying information will be deleted/destroyed at the 
end of the study.   
 

The information will not be used or distributed for future research. 
 

Research at Kennesaw State University that involves human participants is carried out under 

the oversight of an Institutional Review Board.  Questions or problems regarding these activities 

should be addressed to the Institutional Review Board, Kennesaw State University, 

irb@kennesaw.edu. 

If you agree to participate in this research study, please sign below: 

 

__________________________________________________ 

Signature of Participant or Authorized Representative, Date  

 

 

___________________________________________________ 

Signature of Investigator, Date 

 

____________________________________________________________________________________ 

 

PLEASE SIGN BOTH COPIES OF THIS FORM, KEEP ONE AND RETURN THE OTHER TO THE INVESTIGATOR 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:irb@kennesaw.edu
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Appendix F 

Calming Corners Presentation 
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 Appendix G 

Calming Corners Presentation Narration 

What is a Calming Corner? 

-Calming Corners are an optional tool that allows individuals to regulate their emotions and learn coping 

skills.  

When to use it? 

-When you are feeling stressed, anxious, upset, overwhelmed, etc., you can visit this space to help you 

calm down. 

What is included in a Calming Corner? 

-art tools, such as colored pencils, markers, pencils, coloring books, mandalas, and free draw paper with a 

clipboard 

-sensory tools, such as sensory fidget tubes, liquid motion bubbler, stress balls, sensory strings, and 

playdoh 

-breathing poster  

-and a bean bag chair for you to get comfortable and sit down 

 
How to use a Calming Corner? 

-You are welcome to use any of the tools provided. Please be courteous and take care of all materials. 

While you are in the CC, you should be quiet, and you should be focused on discovering ways to cope 

and regulate your emotions.  

 
Reminder of Expectations: 

You are still in school and are here to learn. You must behave in an appropriate manner. Use the tools in 

the correct way. This voluntary intervention tool can assist you with ways to cope with your emotions and 

help you regulate your emotions-which is a life skill that can help you in other areas as well. 
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Appendix H 

Images of Calming Corners and Their Contents 
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