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..... CH __ A_N __ O ___ I __ N_G _.I!.f! Q!: READ I NG: 

Many of the authorities such as Stone, Wheat, and Germane 

and Germane, who have written on the subject or reading make 

the assertion that the oral type of reading which has prevailed 

in our schools until very recent years is not suited to our 

present day needs. Wheat (1) e.xpresses this opinion in a 

comparative way as follows: 

The Former Need for 
Expressive~ Reading 

1. Reading material was scarce 

2. Communication was slow 

3. Only a. few were able· to read 

4. Spoken language was the chief 
means of communication 

The Present Need for 
Rapid Silent Reading 

Reading material is abundant 

Communication is very rapid 

Only a few are unable to read 

Written language is the chief 
means of communication 

Due to the very fact that this criticism has been repeated 

so often and stressed so emphatically and that our teacher 

training institutions and supervisory staffs have taken cog

nizance of the changed attitude towards reading instruction, 

this criticism is no longer warranted in many of our school 

systems. It is undoubtedly true that long after life situ

ations that brought forth the old fashioned methods of teaching 

reading had passed, and long after conditions arose which 

called for an entirely different method, the traditional oral 

type of reading instruction was continued. Even today in 

(1) Wheat, H.G.: The Teaching of Reading -- p. 6 
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many classrooms, the teachers are hearing children read, 

correcting their mispronunciations, and questioning the 

readers in a haphazard manner as to the content of what they 

have read. 

OBJECTIVES: 

In order that reading may be successfully and intelli

gently taught it is necessary to understand its purpose in 

·the curriculum. The Twenty Fourth YeaT Book (2) gives the 

objectives of reading in the schools as foll6ws: 

1 The primary purpose of reading in schools is to extend 

the experiences of boys and girls, to stimulate their thinking 

powers and elevate their tastes. The ultimate end of in

struction in reading is to enable the readers to participate 

intelligently in the thought life of the world and appreciate 

its recreational activities. This objective emphasizes the 

importance of the content of what is read and attaches .new 

significence to it.• So complex has our social life become 

that most of our information must be obtained through wide and 

varied reading. Instruction in reading therefore, must not 

only teach children to read, but it should also aim to broaden 

their horizons and stimulate their interests and thinking powers. 

Leonard P. Ayres (3) has this to say abrut the desirable 

types of reading; 

"The reading that produces the greatest educational returns 
.... _....._ _ _, _____________ ..., __________ ,_ _ __________________________ . ______ -'!9 __ _ 

(a) 

(3) 

Twenty Fourth Yearbook: "National Society for the Study 
of Education" Part ·A, p. 10 
~res L.P. and Mc Kinnie A.: "The Public Library and the 

blic Schools", pp. 78 & 80 
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is the reading of books chosen for their value in revealing 

the great fields of science, industry, biography, invention, 

travel, exploration, manners and customs in other lands, etc. 

When children are brought into contact with enough and good 

enough books of this sort, lifelong habits of intelligent 

reading become fixed. Moreover there must be reading from 

newspapers and magazines for recreation, for social enlighten

ment and for ideas, suggestions and information with . respect 

to vocations and civic problems. 1 Thus the measure of the 

value of the reading experiences in school is the extent to 

which they lead to - desirable interests, tastes and habits 

which carry over- into life outside the school. The Twenty

fourth Yearbook (4) says _that the importance of stimulating 

strong motives for reading is emnhasized by the fact that 

thousands who have learned to read in school read very little 

if at all as adults. 

METHODS IN THE PAST: -------
Now with these objectives in mind let us see whether the 

reading ins~ru.ction that has been going on in our schools has 

been pointing in the right direction. Germane and Germane (5) 

say: "Very little training in silent reading has been given 

in the grammar and elementary grades notwithstanding that the 

subject matter is becoming more and more informational and 

definitely organized, and that success in its mastery demands 

Op. cit. ·-p. 11 
Germane E. O. and Germane C, I: "Silent Reading"~ p. 71 
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specific training in how to study. Until recently the 

attention of the teacher has been focused on oral rather 

than silent reading, on expression rather _than getting, 

organizing, and retaining ideas. 0 1 Bre1n (6) says in this 

connection: 

"Practically all the reading of the aver.age person is 

done silently. Consequently the training in oral reading 

which lasts throughout all the grades of the elementary · 

schools seldom if ever functions in actual life. But for 

the silent type of reading which the average person 1s 

obliged to use almost daily during hie · school ca·reer as 

well as subsequently·, the school has made no attempt to · 

train. And this in spite of the fact that the school is 

supposed to train for the subsequent activities of actual 

life and to have its own activities approximate as closely 

as possible the real conditions of actual life.• 

According to Harris, Donovan and Alexander . (7), reading 

in the primary grades has always been considered of the 

utmost importance. But, they say that too often the practice 

in the intermediate and upper grades has been to continue 

the methods of the primary periods without a knowledge or 

thought of the ultimate pui,pose of reading and of the 

deadening effect of such procedure. 

O'Brein .J. A.: •Silent Reading", p. 21 
Harris l. M., Donovan H. L. Alexander T. H: 
and the Teaching of Readingri, p. 275 

"Supervision 
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REASONS FOR CHANGE IN METHOD: 

.It is undoubtedly true, as shown in Table I, page 18 

that the oral type of reading has prevailed in many of our 

schools until very recenttimes and it is perhaps continuing 

in many schools even at present. However there has been -: a 

movement, perhaps the most significant and important in modern 

education during the past few years, to change our method of 

teaching reading. What this change has consisted of may be 

worth examining. In brief the change has been the shifting 

of emphasis from the oral to the silent t _ype. The reasons 

for the change are based on the fact that training in silent 

reading is necessary to cope with life situations and that oral 

reading which was at one time of paramount importance, has, 

because of changed conditons, been reduced to;ra secondary 
I 

position. It is not difficult to see how this change has 

come about. Silent reading has the largest social value. 

According to Gray (8) in a study of 900 adults representing 

practically every station in life it was found that fewer than 

five per cent read alo~ on other than very infrequent occasions. 

IMPORTANCE .Q! SILENT READING: 

The supreme importance of silent reading is realized 

when we consider some of the specific purposes in modern 

life. Gray (9) gives the following list of requirements: 

(8) 

(9) 

GraJ W. s.: "The Importance of Intelligent Silent 
Reading", Elementary School Journal -- Jan. 1924 -- p. 348 
Gray, W. s.: •summary of Investigations Relating to 
Reading", p. 9 

10 



"To keep informed on current events; t6 secure specific 

information in making plans; to learn more about events or 

problems of special interest; to secure the opinions of 

others concerning civic, social and industrial problems; to 

keep in toueh w1th bus1ness or professional developments; 

to secure suggestions concerning efficient methods of doing 

work; to determine the important items in correspondence, 

messages and instructions; to follow directions; to advance 

in one's field of work; to broaden one's range of information; 

to keep the mind stimulated with important things to think 

about; to develop a broad outlook on life; to secure pleasure 

during leisure hours; to satisfy curiosity." He goes on to 

say that though practically all the reading of adults is done 

silently, there are certain important occasions when the use 

of oral reading is necessary. The three most frequently 

mentioned are, to inform or entertain others in public or 

private, to increase one's understandin~ or appreciation of 

materials read, and to entertain children and interest them 

in reading. Without doubt oral reading has an important place 

in the curriculum. It teaches ·correct pronunciation, clear 

articulation and pleasing cadence. It has the added advantage 

of training the reader to appear before, and to put hie ideas 

across to an audience. According to their proportionate 

values as means of training for life experiences both oral 

and silent reading should be taught. 

DANGERS OF TOO MUCH ORAL READING: ---..------
In diecus~ing the relative values of oral and silent 

reading, instruction and the detrimental effects of stressing 

11 



the former, it might be worth while considering the claim 

made by some authorities that too much_ training in oral 

reading hampers the child's ability to read silently. Of 

this danger Gray (10) says: 

"Speed in reading necessitates wide perception units, 

that is, seeing groups of words instead of single words. 

Much oral reading for beginners tends to make the child 

word conscious and consequently develops motor habits of 

narrow eye span." If, then, the primary purpose to be aimed 

at is the development of rapid silent reading, there is 

grave danger that the over-emphasis of oral reading, even 

in the primary grades may defeat this purpose. The habit•s 

formed in oral reading may be a positive hindrance to the 

acquisition of speed and comprehension in silent _ reading. 

As stated by Dearborn (11): 

"The effect of articulating is to- decrease the span 

of attention". 

SUMMARY: 

To summarize them, the opinions expressed on the relative 

values of silent and oral reading, as to the question whether 

or not both types should be taught the answer is unquestionably, 

yes. But in so doing we must keep in mind the uses to which 

reading is put in life situations. If most adults find that 

~------------.-. ... -----------~-----------------..-....-----------------------.------.... -----·-----------
Gray, Wm. S: Op. Cit p. 9 
Dearborn, W. H: "The Psychology of Reading". Columbia 
University Contributions to Philosophy and Psychology, 
Vol. I Nov. 1906 -- p. 23 
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less than five percent of their reading is oral it follows that 

by far the greater attention and time given to reading instruc

tion . in our schools should be of the silent type. Both the 

work type of reading which is for the purpose of gaining use

ful information for specific purposes, and the recreational 

type for desirable use of leisure time can best _be taught by 

the silent method. The place of oral reading is secondary 

but important .nevertheless. It should however, after the 

mechanics are mastered, be confined to the situations 'in 

which it is useful under present life conditions. Finally, 

care should be taken that oral reading instruction does not 

develop habits which will be detrimental to the development 

of rapid and effective silent reading • 

••••••• 
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DIPORT ANOE O'.r SPEED: 

In teaching silent reading one of the most important 

skills to strive for is speed. Both in school and in later 

lite the highest possible speed canmensurate with good can

prehension and retention is desirable. Aooording to Germane 

and Gemane (1) •-rhe slow reader both in sohool and out fs 

ha.ndioapped. Courses of study are continually being made 

richer and broade~; and this demands more reading and greater 

discrimination. In life outside the school the demands made 

on the average oitizen and sooial being are increasing every 

year. In fact suooess and happineea in life may depend upon 

the kind and soope of one's reading. O'Brein (2) says in this 

oonnect ion: 

•s1nce the literature in praotioally every field is now 

so voluminous that none but the fastest can hope to oover any 

considerable portion of its extent it may be safe to say that 

other things bei~g equal> a person's proficiency in his pro

fession will be largely proportional to the rapidity with which 

he oan gather the thought fran the printed page. An increase 

of speed 1n silent reading will; therefore, not only effeot an 

appreoiable eoonany of time and effort in the work of education, 

but it will increase the efficiency of both the pupil and the 

adult. It will, moreover1 satisfy a keenly felt human want. 

Germane and Germane: •Silent Reading• p. 27 
O'Brein,T. A: •s11ent Rea.ding• p. 32 
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For there are probably few persons who at sane time or other 

have not felt themselves aglow with an insatiable longing to 

penetrate deeper into their ohosen field of labor to make 

themselves masters in their field by assimilating the written 

thought and knowledge of the masters who have gone before. A 

considerable increase in the speed of reading is the one ef

fective instrument which will aid them in the realization of 

their desires." 

VARIATIONS IN RATE OF READING: 

That there may be variations in the ra.t e of reading for 

different persons is perhaps obvious to anyone who has thought 

about the matter,- but the· ext.ent of such variation is seldan 

appreciated except upon investigation. Any teaoher in any 

grade who will ask her children to read a given seleotion for . 

a period of three to five minutes oan obtain ufficient data 

to demonstrate the wide variation 1n .their reading rates. 

When mes.sured for speed a.lone pupils tend to fall into three 

groups - slow; medium and rapid readers. The following figures 

which designate the number of words read per minute by a group 

of sixth grade pupils, strikingly illustrates the sort of oon

dition one finds in making suoh an investigation, 374-374-362-

238-197-188-181-174-l70-152-145-a'5-121-ll3-98 (3) Monroe (4) 

says that the average reading rate of eighth grade pupils is 

approximately 240 words per minute for continuous material, 

Germane and · Germane: Op. Cit. p. 29 
Monroe, w, S: •The Value ot Standardized Reading Tests" 
Journal ot Educational Research. Vol. I. Feb. 1920 p. 21 

16 



and that soientifio investigation is - revealing that this rate 

may be increased 25 to 50 per oent by the application of ap.. 

p·ropriate methods., thus enabling pupils to aooanplish one 

fourth to one half more work in high sohool and oollege. 

STANDARD RATES: 

"A nunber of investigators have reported standards in the 

rate of silent · reading for the different grades in terms of the 

number ot words read 1n a. minute. These rates are based on 

reading material that for the most part is narrative in type 

and adapted in content and vooabulary to the grades in whioh 

the tests are given. They represent the median rate of a very 

large nunber of pupils in ea.oh grade." (5) Table I shows these 

standards aa determined by three leading investigators. 

( 5) St one: Op. Cit. P• ao 
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TABLE I 
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t 

How well these investigations agree is seen when these 

standards are shown graphioally. 

(6) Oourtis Silent Reading Test. Class Record Sheet. 
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It may be well here to interpose a warning given by 

Gray (8) that any effort to establish a standard rate of 

reading for all pupils fails to take into account two s ig

nifioent faots~ namely that the rate of reading varies 

widely among individuals; and that the rate varies for 

the same reader aocording to the kind and difficulty of 

the material~ the purpose of reading, and the conditions 

under which the reading is done. 

However that may be~ it is certain that speed in 

silent reading can be materially inoreased by training 

as the :two following tables show • 

. ( 8) Gray, W, S: Op. Cit. P• 124 
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t 
I 

t 
I 

I 
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' 1 

(9) 

(10) 

TABLE II . 

-·-
EFFECT OF SPEED TRAINING 

t ' t I 

GRADE ' ORDS PER MINUTE (9) ' ORDS PER MINUTE ( 10) ' t ' ' 
(NO TRAINING) ( ITH TRAINING) ' I 

I I 

I ' I 

I ' I 

' I t 

III I 80 to 120 ' I 

I I I 

I ' t 

IV t 100 to 140 I 140 to 236 t 
I I 

I ' t 

V ' 120 to 160 I 186 to 278 I 

I ' ' I ' 
VI I 140 to 180 

t 
185 to 293 I 

t I I 

t t ' VII ' 160 to 200 I 198 to 323 ' t I 

' I ' VIII 180 to 220 I 
204 to 393 I 

' t 
I 

I I 

Donovan, H. L: •s11ent Reading" Journal of Eduoational 
Method. !eb. 1925 
Twentieth Yearbook. National Society for the Study of . 
Education.· . Part II. p. 73 
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FACTORS A.'li'FECTING SPEED: 

Given the variations in rate in silent reading and the 

importance of inoreasing it, likewise the proot that speed 

oan be materially increased~ let us determine how we are to 

proceed to bring about the desired result. To do this it is 

well first to know sonething of the faotors upon whioh speed 

depends. These have been very carefully determined and set 

forth in a study by O'Brein (11). They are: 

l. Praotioe in rapid silent reading 

a. Decrease of vocalization 

3. Training in perception 

4. The character of the subject matter 

5. The purpose for which the reading is done 

s. Habits of eye movements 

7. Concentration of attention 

a. Ability to grasp the meaning of the contents 

9. Reoognit ion of the value of silent reading 

10. The will to read rapidly 

11. The pressure of time oontrol 

12. The individual graph 

13. The olass chart 

14. The reaot ion time 

15. The visual type of imagery 

18. The length of the reading period 

17. Word preparation 

18. Thought preparation 

( 11) 0' Bre 1n: J, D: Op. Cit. pp. 37 - 80 

aa 



In· examining the above factors we will tind that they 

may be roughly grouped under four main headings: 

1. Faotors having to do with the meohanios of reading 

a. Those having to do with the oontent 

3. Those having to do with the purp.ose for ,rhioh the 

reading is done 

4. Factors which have to do with artificial stimuli to 

rapid silent reading. 

EYE MOVDIEN'r: 

Foremost in oonnection with mechanics in reading comes 

eye movements. It 1s hardly possible for a teacher 1n the 

average classrocm to study the eye movements of her pupils 

as this is a laboratory matter. Such a study ~a.s been done 

in a very elaborate and suooessful way by Dootor c. T. Gray 

at the University of Chicago; and he has written extensively 

on the subject (12). 

It is well, however, for a teacher to know in a general 

way the manner in whioh the eye works 1n reading. Aooording 

to Stone (13) the eye malces a series of quick movements with 

very brief intervening pauses. The aotual reading takes plaoe 

only during the eye pause or act of fixation. The number of 

eye pauses per line varies with the maturity and. experienoe 

of the reader. •A good reader 1n the upper grades will make 

(12) 

(13) 

~av,· c, T: •Types of Reading Ability as Exhibited 
rough Testa and Laboratory Experiments•. Supplemen

tary Educational Monograph f5 Vol. 1, p. 31 
Stone, 01 R: •suent and Oral Reading• P• 9 
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sanething like four pauses per line; while a poor reader may 

make as many as fifteen. The better readers n~ only make 

fewer pauses; but the eye movements are ot a more rhythmioal 

character. The developnent of proper eye movements is one 

important problem in reading instruction. Buswell (14) says 

. that important habits of eye movement are aoourate recognition; 

a wide span of recognition, regular progress of peroepticn 

along the line, and aoourate return sweeps fran the end of 

one line to the beginning of the next. The Twenty-fourth 

Yearbook (15) says that a slow reader recognizes a relatively 

small unit of a line at ea.ob fixation and proceeds slowly and 

often irregularly fran left to right. A rapid reader on the 

other hand, reoognizes a ·large unit at each fixation and pro

gresses rapidly and regularly fran left to right along the line. 

VOCALIZATION: 

A second factor whioh affects the speed of silent reading 

is vooalization. By this 1s meant the oonsoious or unoonsoious 

use of the organs of speeoh while reading silently. It is 

sanet imes referred to as "inner speech". Many investigators 

fran Quantz (18) to Huey (17), c. T. Gray (18) and others 

(14) 

(15) 

(16) _ 

m~ 

Buswell. G, T: •Fundamental Reading Habits•. Supplemen
tary Educational Monograph No. 21 Chap. II 
Twenty-fourth Yearbook of the National Society for the 
Study ot · Education. P• 13 
Quantz, J. O: lf1Problems 1n the Psychology of Reading" . 
Psyohologioal Review. ~eo. 1927 p. 21 
Huey. E, B: "The Psyohology and Pedagogy of Rea.ding" p. 136 
Gray. C, T: •Types of Reading Ability as Exhibited 
Through Tests and Laboratory Experiments• Supplementary 
Educational Monographs Vol. I Bo. 5 
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sanething like four pauses per line; while a poor reader may 

make as many as fifteen. The better readers not only make 

fewer pauses; but the eye movements are of a. more rhytbmios.l 

oharaoter. The developnent of proper eye movements is one 

important problem in reading instruction. Buswell (14) says 

. that important habits of eye movement are aooura.t e reoognit ion~ 
·, 

a ,ride span of recognition~ regular progress of perception 

a.long the line, and aooura.te return sweeps fran the end of 

one line to the beginning of the next. The Twenty-fourth 

Yearbook (15) says that a slow reader recognizes a relatively 

small unit of a line at ea.oh fixation and proceeds slowly and 

often irregularly fran left to right. A rapid reader on the 

other hand; recognizes a ·large unit at each fixa.t ion and pro

gresses rapidly and regularly f'ran left to right along the line. 

VOCALIZATION: 

A seoond factor whioh affects the speed of silent reading 

is vocalization. By this is meant the oonsoious or unoonsoious 

use of the organs of speeoh while reading silently. It is 

sanetimes referred to as "inner speeohtt .. Many investigators 

fran Quantz (16) to Huey (17), c. T. Gray (18) and others 

(14) 

(15) 

(16) . 

m~ 

Buswell~ G, T: "Fundamental Reading Habits•. Supplemen
tary Eduoat ional Monograph No. 21 Chap. II 
Twenty-fourth Yearbook of the National Society for the 
Study of . Education. P• 13 
Quantz,, J. O: lf1PToblems 1n the Psychology of Reading" . 
Psyoholog~oal Review. ~eo. 1927 p. 21 . 
Huey~ E, B:. 11The Psychology and Pedagogy of Reading" p. 136 
Gray, C, T: •Types of Reading Ability as Exhibited 
Through Tests and Laboratory Experiments• Supplementary 
Educational Monographs Vol. I Ho. 5 
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agree that vooalizat ion slows up silent reading and is al to

gether undesirable and should be eliminated. 

RELATION BETWEEN RATE AND CONTENT 

Rate of reading varies with the subject matter and the 

reader's familiarity with it. Gray has secured evidenoe that 

easy passages are read more rapidly than are difficult ones. 

Pressey and Pressey as quoted by Gray (19) make this statement: 

•It appears that ability 1n silent reading depends very 

largely on the nature of the passage rea.d; a good reader in 

one type of subject matter may very likely be a poor _ reader 

with other types of material•. Judd and Buswell (20) 1n an 

excellent monograph on this subject state that different kinds 

of passages suoh as fiotion, geography; rhetoric, easy verse, 

French grammar, blank verse, and algebra induced distinctly 

different rates of reading on the part of various individuals. 

The purpose for whioh reading is being done has an ef

fect on the rate. When a pupil reads with the knowledge that 

he must reproduoe or answer questions on the oontent the read,

ing rate is slower than it would be were he not required to 

do these things. The reading of a problem in arithmetic is 

done more slowly than is the reading of a novel. These factors 

a.f teot ing the rate alr'e obvious~ but they are supported by in

vest igat ions made by Whipple and Courtis, (21) c. T. Gray; (22) 

Gray, w. S: •summary of Investigations Relating to Readingn 
p. 136 
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(19) 

(20) 

(31) 

Judd, c, H. and Buswell, G. T: _ "Silent Reading" Supplementary 
Educational Ionographs No. 23 1922. p. 160 
Whipple, G, M. and Curtis J: •Preliminary Investigation of 
Skimming in Rea.ding• Journal of Educational Psychology VIII 
June 1917 - 333 - 49. 

(22) Gray, C, T: Op. Cit. XIV 196. 



Hulten, (23) and others. 

EFFECT ON RATE OF ARTIFICIAL STIMULI 

Finally, artificial stimuli on the part of the teacher and 

the pupil, suoh as graphs showing individual progress in rate 

and class graphs to stimulate oanpetition may be used as a means 

of inoreasing speed in reading. The desire of the pupil to in-

. crease his speed, and tpe reoognition of the value of silent 

reading ~lso tend ~o inorease speed. This has been established 

in the investiga.t ion by O'Brein previously referred to. 

·In'addition; these devices to increase speed are oited by 

Gray (B-4) - speed drills, short exposure exercises, training 

in rapid reading, inoreasing the amount ot reading, and train

ing to decrease vooalizat ion. 

RELATION BETWEEN SPEED AND CCMPREHENSION 

There is a olose relation between speed and oanprehension. 

Stone (25) says: I 

• An extreme view as to the oorrela.t ion between speed and 

oanprehension is that the greater the speed the greater the ·oan

prehension. Another extreme view is that the slower the speed 

the better is the oanprehension. Rapid speed and good oanprehen

sia-i are found together more than twice as often as rapid speed 

and poor quality.• For Stone's (26) graphic illustration of the 

relation between speed and quality see T ble. 

-------~---~--~---------~----~-------------------------------------........ 
Hulten, c, E: "A Study .of the Speed of Upper Grade Rea.ding~ 
Journal of Educational Research X, Sept. 1924 p. 141 _ 148 
Gray, w, S: Op. Cit. 139 - 147 
Stone, C1 R: Op. Cit. 16 
Stone, c, R: Op. Cit. 17 
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Dr. Judd (27) says: 

•Good readers are usually not slow and poor readers are 

usually not fast." Perhaps the best and most conservative 

study of speed and its relation to comprehension was made by 

Dr. John A. 0 1Brein (28) in which he lists the following con

clusions: 

"The present average rates in reading in grades three to 

eight are needlessly slow and inefficient. 

These rates can be greatly increased by systematic train

ing over a period of two months. 

The improvement effected in the first month is considerably 

greater than in the second month of training. 

Marked improvement in speed can be effected without any 

impairment in concentration. 

The setting up of habits of rapi d reading do not, per se, 

increase the accuracy of comprehension. 

To secure marked improvement in accuracy of comprehension-, 

special stress must be placed on training designed specifically 

to produce that effect. 

The marked gain in the number of questions correctly 

answered demonstrates the persistence of the improvement of 

the reading rate in a changed situation involving a different 

mental attitude; i.e. in careful reading and in reading to 

answer questions." 

(27) 
(28) 

Judd, C.H: Op. Cit. 
O'Brein, J.A: "The Development of Speed in Silent 
Reading." Twentieth Yearbook of the National Society 
for the Study of Education. p. 48 
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SUMMARY: 

It is eminently desirable that each child develop his 

greatest possible rate of reading b:ecause- of the constantly 

broade~ing field of study required in school, and the increas

ing amount of material which should be read by an adult:, who 

wishes to be well informed in the fields of literature, current 

events, citizenship arid mat~ers pertaining to his vocation. 

Investigation has shown a wide variety of abilities im 

rates of rea.ding in different persons, and furthermore that 

these rates of speed in the reading of children can be increased 

by training from 25 to 50 percent. 

The factors which influence speed have been definitely 

established, and based on these factors, devices have been 

produced to increase the speed of readers. 

There is a close relationship between speed and compre

hension, and as a rule rapid readers comprehend-better than 

do slow ones, though · training in comprehension should be 

given to increase that faculty, apart from the training to 

increase speed. 

• • • • • 
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OOKPREHENSION EXPLAINED: 

Comprehension, when applied to reading is a very com

plicated process. It is of course by far the most important 

objective, other so called objectives being but contributing 

factors to it. We work to mas~er the mechanics and we strive 

for ·speed merely that we may understand what the printed 

page contains and that we may comprehend the greatest possible 

amount of material in the shortest possible time. 

Thorndike (1) states that reading is a very elaborate 

process involving the weighing of each of many elements in 

the sentence, their organization in proper relation to one 

another, the selection of certain of their connotations and 

the rejection of others, and the cooperation of many forces 

to determine the final response. Yoakam (2) says: 1 The 

process of reading is more than the arbitrary system of signs 

for words. It is fundamentally a process of int~rnreting the 

written ideas of another.• The same writer goes on to say 

that the process of inter reting the symbols and interpreting 

the ideas of the writer is no simple matter. The reader must 

perceive the symbols; he must associate with these symbols 

the appropriate meanings; he must recall past experiences 

which give meaning to these symbols; he must evaluate them; 

accepting those meanings which are appropriate, and rejecting 

those which are inappropriate; he must reorganize the ideas 

~orndike, E, L: "Reading as Reasoning" Journal of 
ducational Psychology. VIII June 1917. p. 323 

Yoakam, G. A: •Reading and Study1 p. 14 

31 



into new patterns to be used for particular purposes; and he 

must retain them for future use.• 

Gray (3) states that comprehension involves accurate 

recognition, anticipation of meaning, analysis, association 

and judgment. 

According to Hilliard (4) the most important factors 

affecting comprehension favorably are in the order named, 

high intelligence, good vocabulary, power to organize, effec

tive rate, and power to reproduce ideas gained. To these 

factors Yoakam (5) adds training, sex, race, nationality and 

the kind of school the person has attended. Of these factors 

some, namely, intelligence, sex, race and nationality are 

entirely beyond control and merit no attention .here. The other 

factors have to do with environment and admit of modification. 

IMPORTANCE .Q.! COMPREHENSION TRAINING: 

From the above authoritative statements of the importance 

and complexity of comprehension in reading it naturally f~llows 

that the improvement of comprehension is the most important 

element in the teaching of reading. flTraining in quick 

apprehension and in comprehension 1s the important task, 

because it is the basis of a pupil's possible progress in all 

( 5) 

Gray, W, S: •Investigations Relating to Reading• pp. 89-91 
Hilliard, G, H; •Probable Types of Difficulty ·Affecting 
Comprehension in Reading• University of Iowa Studies 
in Education. Vol. II. pp. 57-59 
Yoakam, G, A; Op. Cit. p. 40 



subjects. · Whether the subject matter is geography, history 

grammar or hygiene, the pupil's success depends largely on 

his ability to get the meaning from the printed page. This 

ability is almost entirely a product of training, and the 

logical and ideal time to give specific drill in developing 

it is during the silent reading period.• Cs) 
That comprehension can be improved by the use of proper 

methods of teaching has been proven by experimentation. 

Germane and Germane (7) give an account of two studies which 

were made on classes which were given special training in 

comprehension. The gain in one was 61 per cent and in the 

other 84 per cent. As a result of such training, say these 

authors, the rate and comprehension of silent reading can be 

greatly increased in a short time. In a study reported by 

Hawley (a) the quality of reading in three sixth grade classes 

was increased 43 per cent in twenty two weeks. In fact 

authorities are so convinced that comprehension can be im

proved by training that they devote a great deal of attention 

to methods of improving it. 

FACTORS ll! m_ .. IM __ P __ R __ O __ VE....;;;;ME ....... N ...... T Qr. .... 00,...M ... P....,RE ___ HE __ N __ S __ I __ O __ N: 

There are many factors to be considered 1 n the work of 

improving comprehension in reading. Among those mentioned 

Germane and Germane: Op. Cit. p. 45 
Germane and Germane: Op. Cit. p. 61 
Hawley, I. E: 1Tiie Effect of Clear Objectives on the 
Teaching of Reading.• Journal of Educational Research 
Apr. 1921 p. 254 
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are drill, reproduction, questions on the content, organization, 

motivation, interest, vocabulary training, summarizing, 

getting the central thought, and selecting titles. 

TRAINING !QR COMPREHENSION: 

A very careful and comprehensive study made by Alderman 

(9) on 1933 pupils in grades IV to VIII inclusive demonstrates 

the effect of training in comprehension. Definite training 

in organization, retention and vocabulary building were given 

throughout a semester. The results were checked by the 

Thorndike McCall reading scale. The great majority of the 

pupils so trained gained in reading ability. The following 

graph represents the number of questions answered correctly 

by each pupil in another group studied by 0 1 Bre1n _(lO), 

before and after training in comprehension. The Courtis 

Silent Reading Test was used in grades IV to VIII. 

In the case of the Alderman study referred to above the 

results showed that this particular type of training was of 

little value and in some cases undesirable for pupils who 

ranked high in reading at the beginning of the training period. 

IMPORTANCE .Q!: INTEREST; 

Foremost among the requirements in teaching for the im

provement of comprehension we ·may mention interest. Aside 

(9) 

(10) 

Alderman, G, H: "Improving Comprehension Ability in 
Silent Reading•. Bulletin of Extension Division 
University of Indiana. Vol. XI. No. 3 - 1935. p. 34 
O'Brein, J, A: Op. Cit. p. 212 
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from the object of improving comprehension it is expected of 

a good teacher that she will develop in her pupils permanent 

interests in reading. Developing interest in various types 

of reading will improve a child's comprehension. Charters 

(11) says that when we wish to increase speed, comprehension, 

organization or retention in silent reading it is quite im

portant that we get the interest of the child in the problem. 

•It is quite clear•, he says, "that if children are to 

have an interest in silent reading they must be ·exnosed to 

interesting material. It is particularly important that they 

be given interesting material for practice. It is also im

portant that the teacher have an intelligent enthusiasm for 

improvement and that an appeal may be made to emulation and 

rivalry•. 

DRILL: 

The right kind is an important element in the training 

of comprehension. According to Dewey (12) mechanical drill 

may give results most quickly and yet strengthen traits most 

likely to be fatal to reflective power. Still drill of the 

right type, 1 which emphasizes the thought side rather than 

the form side aids the child in ability to get the thought 

from the printed page, and also gives the necessary command 

over the mechanics of reading", according to Pennell and 

(
1
11

2
) Charters, W, W: •Teaching the Common Branches• p. 145 

( ) Dewey, John: •How to Think• p. 32 
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Cusack (13). The same authors go on to say that drill on 

new and difficult words should be had in their context, and 

that judgment and organization questions furnish much drill 

on the thought side. 

REPRODUCTION: 

Stone (14) says that the simplest type of silent reading 

lesson for teaching comprehension is the reproduction, ·oral 

or written, of a story which has been read silently. In 

such a lesson the organization of thought rather than memory 

should be stressed and the reproduction given in the child's 

words and not the words of the author. Also the silent 

reading habits of the children should be watched during the 

lesson and undesirable habits corrected. Yoakam (15) says 

that exercises iri reproduction are much used as a method of 

testing the results of a silent reading lesson, but that · 

their value as a complete test of comprehension is doubted. 

He says that action, following directions, completion of 

incomplete sentences, drawings and other forms of exercises 

are now being used to a large extent to test comprehension 

in reading, and that reproduction is coming to be regarded 

as only one type of possible response to the ideas expressed 

on the printed page. In Germane and Germane (16) we read, 

•Formerly this method was very popular as a means of 
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measuring comprehension and retention. Recently it has be

come less so. The scoring of the reproduction is based on 

the number of ideas reproduced. In correcting, it is very 

difficult at times to tell whether the idea has been re

produced by the pupil or not. In many other instances it is 

perfectly clear that instead of reproducing the paragraph 

which he has just read, the pupil brings into the reproduction 

many ideas based on his own experience", 

Gist (17) says of this test: 1 Many pupils can give f~om 

memory what they have read without being able to answer 

questions based on the thought. Questions directed so as to 

bring out the thought seem to bring better results than asking 

pupils to tell what they ·read•. In snite of all this, re

production is still widely used as a test for comprehension.• 

QUESTIONS mi THE CONTENT: 

Therefore questions on the content seem to be a better 

method of improving and checking comprehension than reproduc

tion. Such questions may be either of the factual or of the 

problem type. 

Stone (18) says that as a general rule, factual questions 

are in disfavor and properly so, but that an occasional spirited 

exercise in factual comprehension is helpful as a check on 

ability to get details and is an effective means of stimulating 

(17) 

(1a) 
Gist, A, S: •s11ent Reading• 
Journal .Vol. 18 Set 1917 • p • • 
Stone, c. R: Op. 01 t. p. 112 

Elementary School 
P• 316 
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competition in getting the facts of·· a selection. He says further; 

•It trains one type . of comprehension but should not be 

permitted to displace exercises in more rational and critical 

silent reading." Germane and Germane (19_), whi-le they declare 

that the ~ popularity of the problem form of que_stion shows 

a wholesome educational tendency, raise the question as to 

whether we have not overworked the case against memorizing 

and memory work. 

Buckingham (20) states - on the basis of an experiment 

which he made, that a test of memory ability in school children 

in history affords a reasonably accurate index of not only 

memory ability itself but also of ability to think. 

RELATIONAL QUESTIONS: 

Germane and Germane (2i) state that the relational or 

problem questions stimulate inference, deduction and judgment. 

Stone (22) says a real problem question requires some re

lational thinking and it should not be possible to answe.r in 

the exact language of the reading matter unless the question 

asks for the selection of a group of words in the text in 

application to a group of words not given in the text. 

Yoakam (23) advocates what he calls "asking questions of the 

material read•; that ie, asking the pupil to formulate 

questions as he reads, in order to indicate to the teacher 

!
19 
20 
21 
22 
23 

Germane and Germane: Op. Cit. p. 175 ~li~~h:a R, Bl "School and Society. Vol. 5. Apr. 1917 
__ ma __ ~- Oe~mane~ Op. Cit. p. 176 
Stone, Ca R;ral and Silent Reading" P• 175 
Yoakam, , A: Op. Cit. p. 379 
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the manner and quality of the comprehension, and to be used 

after the reading is done in a socialized class exercise. 

ORGANIZATION .Q! MATERIAL: 

Thie subject is treated by some authors as one of the 

factors of comprehension and by others as a separate but . 

closely related faculty. Germane and Germa~e (24) and 

Yaokam (as) take the latter view, while Pennell and Cusack (26) 

and Stone (27) are inclined to take the _former. The~e is no 

question, however, that exercises in outlining, summarizing 

and analyzing, which are elements of organization, are ex

cellent aide to comprehension. Yoakam (as) says that organ

ization consists of selecting from the impressions gained 

from the printed _page those which are important, disregarding 

the unimportant, arranging the ideas so chosen according _to 

some pattern and holding them for future use. This can easily 

be regarded as a phase of comprehension. Alderman (29) has 

succeeded in improving readlng ability by training children -

to select and ·orga.nize the main points of the material read. 

Organization wil1 be furth er considered in connection with 

work type reading. 

-------------------------------------------------------------.-.--... ,_,.., _________________ __ 
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GETTING THE CENTRAL THOUGHT AND SELECTING TITLES: ------ - ---- ----------- -
Such exercises as those involving getting the central 

thought of a paragraph and selecting titles for selections are 

valuable aids in training for comprehension. 

Stone (30) calls attention to the method in which chapters, 

subdivisions of chapters, and paragraphs in such texts as 

histories and geographies are given titles or sentences in

dicating the chief idea. Children, he states, can be shown 

this system-and encouraged to emulate it in their own work 

or practice it in connection with new material. He also 

mentions the selection of topic sentences in paragraphs as 

a similar aid in teaching comprehension. 

GROWTH ,ll PERIODS .Ql COMPREHENSION: 

Gray (31) states that, with current instruction in reading, 

comprehension increases at varying rates in different grades.

The Courtis Silent Reading Test is to a large extent a measure 

of the accuracy of interpretation of simple passages. The 

standard scores for this test are: 

GRADE II 59 
III 78 

IV -- 89 
V 93 

VI 95 

"It is evident•, Gray says, "that accuracy of interpretation 

as measured by this test increases rapidly during the second, 

stone, c-, R; Op. Cit. p. 190 
Gray,,, S: Op. Cit. P• 94 
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third and fourth grades, and remains at a very high level in 

the upper grades.• 

SUIDlARY: 

Comprehension is a very comnlex process and it involves 

many elements of thinking. Studies have revealed that there 

are many definite factors affecting comprehension. -The 

authorities seem to agree that training in quick accurate 

comprehension is the most important element in the teaching 

of reading. It has been proven that comprehension can be 

improved by skilful training. Some of the lines along which 

training should be given are drill, reproduction, questioning, 

organization, stimulation of interest, and selecting central 

ideas and titles. There are certain definite periods ·of 

rapid growth in comprehension under present instructional 

methods, particularly in the lower grades. 

• • • • • • 
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PURPOSES or READING: 

If we consider the chief purposes of reading we might 

say that one is to gain information and the other is to give 

entertainment. The latter 1s often designated as recreational 

reading, while the former is variously called study reading, 

informational reading, or work type reading. 

one of the chief criticisms of reading as it has been 

taught 1s that teachers have not had clear aims in mind when 

planning and teaching a lesson. Yoaka.m (1) whose book, "Reading 

and Study" is a valuable work on study reading says: 

"Failure to analyze reading and determine its uses has 

resulted in practices which are inefficient and wasteful.• 

A further criticism has been that when there has been an ob

jective in teaching, it has been to teach reading only for 

recreation and for the development of a taste in literature. 

The same author (2) further states that reading in the ele

mentary school, which presumably is to train the child to 

read either for purposes of pleasure and appreciation, or for 

the purposes of information and knowledge, is predominently 

of a recreatory character, and that no clear purposes are 

evident except the single one of mechanical efficiency. 
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Theisen (3) sets forth the importance of st·udy reading as follows: 

"Developing the individual study powers is perhaps the 

most important aim in teaching reading. The student who is to 

rn Yoakam, G. A: 1Reading and Study". p. 4 
Yoakani, G. A: Opus Cit. p. 5 
Theisen, W. W: Professional Pamphlet No. 1, Milwaukee 
Public Schools. 



get along well must be aJble to unlock thought. The pupil 

confronted with a page of unfamiliar material must be able 

to pick out important facts, to omit the unimportant ones, to 

determine their relationships, and finally to organize them. 

The student who cannot do so does not get along well in his 

school work. School work, in fact, requires most of the im

portant skills which a good reader possesses. It requires a 

knowledge of the meaning of words and idiomatic expressions, 

the ability to find specific facts, and the ability to see 

relationships or contrasts between facts and ideas set forth 

in the selection; the ability to visualize the conditions por

trayed; the ability to resist suggestions or preconceived 

notions; which tempt the child to form wrong conclusions; the 

ability to answer questions requiring reflection and judgment;· 

the ability to scan a quantity of material and select the most 

important facts or ideas; and the ability to grasp the signifi

cance of the selection as a whole and organize the essential 

ideas. All of these are abilities which the successful student 

employs." 

In the Twenty-Fourth Yearbook (4) are listed the following 

habits or processes hich are required when reading for specific 

purpases-: 

Analyzing ll selecting meanings; for example: 

To select important points and supporting details. 

To find answers to questions. 

To find materials relating to a given problem. 

To determine the essential conditions of a problem. 

(4) Twenty-Fourth Yearbook, National Society for the Study of 
Education. Part II. p. 14 
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Associating !!!51 organizing meanings, for example: 

To grasp the Author's organization 

To associate what is read with previous experience 

To prepare an organization of what is read 

Evaluating meanings; for example: 

To appraise the value or significance of statements 

To compare facts read with items of information from 

other sources. 

To weigh evidence presented 

To interpret critically 

Retaining meanings, for example: 

To reproduce for others 

To use in various specific ways 

46 

Some of the other abilities which, according to Stone (5) 

are neaessary to successful study reading are, skimming, making 

topical outlines, using tables of contents, indexes, diction

ar1es, encyclopedias and reference books, taking notes, and 

getting central thoughts from paragraphs, chapters and selections. 

USE OF TEXT BOOKS: 

It is possible here to consider only some of the most 

important of these abilities. First it is necessary for 

successful work by pupils in school that they be able to use 

the books and to do the type of reading necessary to each 

particular subject of the curriculum. Concerning such study 

(5) Stone, o. ·R: Cit. pp. 166 - 193 



work the Twenty-Fourth Yearbook (6) says: 

"ixperience teaches that one of the major contributing 

causes to failure in junior a.nd senior high school grades is 

the inability of the pupils to read text books with skill 

and intelligence. The recognition of this fact has led to 

the demand that the teacher of each subject understand clearly 

and pass on to her pupils those reading and study habits 

which capable workers in their respective fields possess." 

Under training in the use of books Fennell and Cusack 

(7) advise that habits be developed in the intelligent use 

of the table of contents, ord list or glossary, chapter 

headings, marginal headings and index. They also advise 

training in proper use of the card index or catalogue. 

ORGANIZATION OF MATERIAL: 

Perhaps the most important consideration in connection 

with work type reading has to do with organization; first -as 

to comprehension of the organization of the material read 

and secondly, organizing by the pupil of the material gotten 

out of the content. Concerning the fitst kind of organizat~on, 

Stone (8) says that often the children do not understand the 

plan of headings and subheadings. He says that in reading 

instruction there should be exercises in outlining, and in 

selecting the central thought, leading ideas, key sentences, 

appropriate topical headings for paragraphs, and divisions 

(6) Twenty-Fourth Yearbook. Op. cit. p. 66 
( 7) Pennell and Cusack: "How to Teach Reading" • p. 70 
( 8) Stone, O. R: Op. cit. p. 184 
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and significant climax paragraphs or chapters. Brooks (9) 

calls attention to the same difficulty and suggests that 

definite explanations be given, and that these should be 

followed by enough practice to insure some facility in using 

these tools. He further suggests making running notes on 

what is read, training in the selection of topic sentences, 

making and discussing summaries in class exercises, selecting 

the main ideas, and the preparing of topical outlines in 

which the main points are indicated and some of the more 

important subordinate ones are placed. Germane and Germane 

(10) insist that the importance of developing the ability 

of children to organize can scarcely be over emphasized. 11 

On the psychological value of organization they write 

as follows: 

•Training in organization of subject matter is urged 

because it requires the pupil to analyze, select, and sys

thesize. It requires much evaluation, judgment and associa

tion, and is considered one good test of general intelligence. 

Organization is a great help to memory and retention. To .the 

degree that a lesson is well organized, to that degree each 

minor point is seen in its proper relation to the main idea, 

and each major thought in its relation to the whole. 1 

He goes on to state the sociological value of organiza

tion as follows: 

•How many men and women are failing in their several 

vocations every day not so much because of some defect in 
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Brooks, F. 0: "The Applied Psychology of Reading". p. 218-20 
Germane C. E. and Germane E.G. Op. cit. p. 68 



personality, but beeause organization is sadly lacking in 

every proposition which they set forth. Because organiza

tion is of great consequence in life, both in and out of 

school, one seems justified in te~ting children to see how 

much organizing ability they have, and how that ability may 

be developed." 

According to Yoakam (11) from the evidence produced so 

far it seems clear that a person may have the ability to 

comprehend and little ability to organize, and that exercises 

in outlining and summarizing seem to help the reader to or

ganize. The same auth«Jir lists as follows the situations in 

which organizing ability is called for. 

1. "When the assignment is to outline the main 
point. This involves the ability to select 
the main point and to disregard the minor 
details. It is needed by pupils in gather
ing materials in problem solving. 

2. When an important article or chapter is to be 
briefed. This involves locating the main points 
and the supporting details. 

3. When the purpose 1s to summarize. This is a 
frequently used practice and involves organ
izing ability, plus la.nguage a bl.li ty to state 
succinctly the main ideas of the selection read. 

4. Reading to gather ideas for original composition. 
The student must not only analyze but he must 
also recombine the ideas gathered and express 
them in his own words. 

5. When the purpose is to evaluate the important 
ideas, paragraph headings, topic statements 
or other parts of the material read. Organ
izing ability must be used in picking out the 
part for evaluation. 11 . · 

(11) Yoatam, O. A: 11 Reading and Study". p. 44 
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QUESTIONS _Qll THE CONTENT: 

Closely related to organization in study work is the 

use of specific questions on the assignment. In fact such 

questions are given to help the student organize his material. 

Xnoelk (12) says: 

"By the use of specific questions on the assignment a 

much more efficient method of study is secured than by th~ 

same amount expended in undirected reading." 

Again he says: •we have already seen that getting the 

author's meaning from the nrinted page is quite different 

from repeating e~pressione found there. The pupils must also 

be taught to eliminate material of minor importance. Intelli

gent questions are an index as to whether this is being done." 

He goes on to explain that this can be accomplished by having 

the pupils read the selection with a view to formulating five 

or ten essential questions. These questions can then be .dis

cussed by the class with a view to eliminating those of minor 

impartance. This process will show not only what kind of ques

tions to ask but also why the chosen questions are the better. 

Both Xnoelk and Pennell and Cusack (13) advocate the use 

of motivating and of judgment questions. Pennell and Cusack 

say: 

"Judgment and thought getting can be further stimulated 

by the use of further questions given after the motive questions 

have been answered.• 
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ICnoelk, W. C: JtHow to Teach Organization in Reading• 
Professional lamphlet No. 3, Milwaukee Public Schools. p. 4 
Pennell and Cusack: Op. cit. p. 42 



Knoelk (14) suggests questione such as the following 

after the motive has been established. 

"In what paragraph do you find the most important point?" 

"What one ord may be used to describe this paragraph? 1 
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1Find all the material on this page bearing .on this question?" 

"What do you think is the author's reason for stating this 
first?" 

"If you wished to make a note of what this paragraph con
tains what would you put down?" 

"The author Jmises a. question: On which side of the 
question is he talking in this paragraph?" 

He then goes on to say: Organizing questions of the 

type which calls for rereading of larger groups of related 

sentences or for the reconsideration of the paragraph topics 

with a View to gaining the relation of each to the whale should 

follow. This gives the pupil the "bird's eye view" which 

better enables him to interpret the selection and judge . of 

the worth of statements. Lastly a possible concentration 

of the number of topics will yield the final outline with 

the title of the whole and from to five subheads. Enrichment 

by outside readings is the final step." 

SKIMMING: 

Various other minor skills are mentioned by some authors. 

Among these we find frequent mention of skimming. Stone (15) 

says that skimming is a type of reading that is valuable for 

(14) 
(15) 

ICnoelk 8 W. C: 
Stone, C. R: 

Op. cit. 
Op. Cit. 

p. 27 
p. 166 



certain purposes. We may glance over the pages of a news

paper. We may look through a book reading a little here 

and there to find out whether we care to read it or not. 

When a pupil has occasion to refer to a reference book to 

find specific data he should be able to skip irrelevant 

material. All these types of skimming should be trained for 

in school. 

SUMMARY: 

There are two main purposes in reading, for recreation 

and for study. The latter is often called work type reading. 

One of the chief criticisms of reading has been that the 

latter has not received sufficient attention. Work type 

reading training is necessary· in teaching children how to 

study, how to use text books, how to use indexes, diction

aries and encyclopedias. Such training also teaches how 

to gain the central thought, organization, outlfning, analyzing 

and summarizing. 

• • • • 
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SOCIAL VALUE OF READING: 

Franklin Bobbit (1) in his book. "The UurriculllDl" makes 
• 

the statement that reading ls the reproduction of experienoe. 

He calls lt a mode of living. ana continues: 

"We are here only saying that that portion of the world 

that lies beyond the horizon le also to be given the greatest 

possible degree of reality in the minds of the children.~ 

In the summary of hie chapter on "facts concerning Read

ing in Moaern Life," Gray (2) says; 

"The investigations to whioh reference has been made (to 

June 1925) justify the following conclusions: 

1. Intelligent reading ls indeepensable to effective 
participation in modem life and should be empha
sized vigorously in every program of instruction. 

2. The amount of reading that ls done is increasing 
very rapidly. Consequently schools should use every 
effort to familiarize young people with the sources 
and values of different types of reading material 
and should train them to read intelligently. and to 
utilize their reading time wisely.» · 

Both the above quotations have reference to reading of 

the recreational and broadening type, the kinds of reading 

that adults ho wish to be well informed and cultured must do 

in order to realize the higher aims in life. 

In order that an adult may pursue the paths of reading 

and literature that will lead him to the desired breadth of 

mlnd 1 he must have acquired an appreciation of good reading 

~~------------------~---------------------------------------
(1) Bobbitt, H: "The Curr!cnlnm" p. 320 
(2) Grail I. S: "S11 roroary of Investigations Relating to 

Bea ng" p. 15 
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material and of good literate.re. Arid yet, Stone (3) says, it 

is continually being seriously questioned whether the schools 

are developing the proper emotional attitude towards reading. 

In answer to the question, "Why have our schools failed to 

develop appreciation?" he gives these two reasons: 

Ylrst there has been too often a lack of genuine 
appreciation by the teachers themselves of the 
best in classical and current literature suited 
to the tastes and interests of the children. 

Second, the usu.al slow procedure. of minute 
analysis and oral reading of all the material 
has tended to bring about a dislike for read
ing and an unfavorable attlta.de of mind towards 
literature. 

AIMS OF CULTURAL REA.DING: 

As to the nature of ppreo1.atlon, Charters (4) says: 

"The purpose or function of teaching is to assist pupils 

to control an<l appreciate the values of life---------." Lit

erature ls said to have its chief value in giving children an 

appreolatlon of such ideals. 

Some specific means to the attainment of general culture 

through . the ability to enjoy literature as stated by Uhl are: (5) 

(3) Stone, c. R: "Silent Reading" p. 81 
(4) Charters, W. W: "Methods of Teaching" p. 21 
(5) uh!, W: ".The Materials of Reading" p. 193 

5 



1. - Careful presentation of carefully graded master
pieces to chllaren. 

2. That the reading of fine literature be enjoyed by 
children. 

3. An acqu&!ntance with a variety of literature so as 
to enable all pupils to find their favorite literature. 

4. Tt-alning in the interpretation of problems arl~lng 
from the study of literature -- problems involving 
nature, interesting plots, interesting characters, 
morality -and other topics of general interest. 

5. Speoial attention to forms of literature which are 
overlooke·a by untrained readers, • .;. fine examples 
·of fiction, biography; travel and books of science 
and invention. 

In another place in his book, Uhl (6) makes this statement: 

nReading for enjoyment has therefore been given a place 

of importance, not because of the value of such reading as 

now pursued, but for the value that such reading woula have 

if eoarses ln reading and literature were so organized as to 

provide adequate training · in reading which le both profitable 

ana enjoyable." 

READING COUBSES AND LIFE REQUIREMENTS: 

Several investigations have been made for the purpose 

of discovering whether or not there le a eloee relation 

between the subject matter of reading and adult needs. Accord

ing to Uhl (7) these investigations have been of three kinds: 

• ~ - I • '--~ --~ --~ ------------~ --------~ ~ -------------~ -------------~ -
(6) 
('1) 

Uhl~ W: Op. Cit P• 172 
Ibi : P• 175 -
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1. An examination of the content read in school to find 
out its informational value and to find out whether 
informational oontent ls interesting to children. 

2. To discover, 1£ possible. _ways for raising the 
general level of literary enjoyment. 

3. To find out the different kinds of content -- either 
informational or 11 terary contained in school readers. · 

Commenting on the first type of investigation, Uhl states 

that the social worth of literary selections ls dependent in 

part on their informational content. In this oonnectlon. 

Hosle (8) says: 

"By the presentation of persons acting in accordance 

with conditions new to the pupils an attack ls maae early 

in the educative prooess upon the tendency towards a merely 

local or provincial outlook on life. One of the pu~poses of 

literary teaching ls therefore to broaden the mental experience 

by supplying a sympathetic acquaintance with scenes in Yarloue 

geographical sections. 

As to purely recreational reading. Uhl (~) lists three 

important values which he says have been attached to it. 

1. The exhilarative or reareatorlal ef£ect of enjoy
ment upon the mental well being. 

2. ~he valuable social interadtion pr~duaed by llte~a
ture when studied, proauoed or discussed by groups 
of lndiVldu.als. 

3. ~he posl tlve effe-at of 11 teratu.re in controlling 
one's thinking ana conversing. 

-----------------------------------------------------~------
Hoeio J. H: uThe Reorganization of English in Seoonaary 
Sohoofs•~ u. s. _Bureau· of Education Bu.lletln 191'1 No. 2 p. 145 
Uhl; : . Op.. Cl t. l '7 5 . 
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APPRECIATION OF LITERATURE: 

That appreoiatlon of good literature can be cnltI~ated 

by proper methods of teaching was shown In an Interesting ex

periment by Hoela (10). He showed that interest in two un

popular poems as raised above the level of interest in two 

more popular poems purely through superior teaching of the 

former. F~om this he concludes that proper methods of teaoh

lng can arouse interest in good literary selections which 

might not appeal to the ahlld where the teaching was inferior 

or where the ohlld might attempt to read on his own initiative. 

What speolflo kinds of appreciation or what qualities or 

factors in & literary ~election should be emphasized in teach

ing? As listed by Stone (-11) they are: 

(10) 

(11) 

1. Appreciation of sooial values~., "reading material 
for the pupils from the whole human drama rep anting 
a great variety of life situations in all parts of 
the orld." 

2. Appreciation of aesthetic values -- "In a piece of 
llteratu~e we may appreolate the thought or feeling 
expressed, the idea, the story, the act, or we may 
appreciate, the way it is told, the choice of fine 
words• the fluency, and ease of style, or the delight-
ful musical qualities of the poem." · 

3. Appreciation of the humorous -- "When. we reflect on 
the kinas of humor that the average individual in 
life enjoys, the importance of the school in develop
ing appr~clatlon of the right kind pf humor and wit 
ls olea.r. 

Hosle, J. H: "Emper1oal Studies in School Reading" 
Teaohers College, Colu.mbla University Contributions to 
Edu.cation .No. 114 - 1920 
Ston•, c •. R: Op. Cit• 82 
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4. Appreciation of Nature. 

"Mu.oh may be done in the reading lesson to arou.se 
an -interest in the beauties of natu.re and in the 
enjoyable observation of natural phenomena, as well 
as to develop appreciation of the literature of 
nature. 

DEVELOPING APPRECIATION OF LITERATURE: 

Stone (12) lists some good suggestions for developing 

appreci~tion whloh may be summarized as follows: 

1. Over analysis is fatal to emotional enjoyment. It 
ls not necessary to know every word in order to 
understand a pleee of literature. 

2. The teacher should see to it that she plane for 
herself a growth in the appreciation of good literature. 

3. The study of the teohnique of literary types should 
only be a means to a better understanding and appre
oi~tlon of the major oontent values. 

4. The ~ate of reading literary matter ln class should 
be similar to the rate that would be used in a typioal 
life sitnation. 

~5. It ls useless for a teacher to attempt to impart 
appreciation until she has determined definitely 
the essential worth of the a.nit. 

Stone also gives the following excellent cautions: 

1. Avoid raising the critical attitude for the time. 

2. l>o not expect rapid growth in appreciation. 

3. Dn not attempt to develop appreciation for a unit 
whioh you do not genuinely appreciate yourself. 

' 4. Do not force children to give expression to the 
feeling awakened. 

The Twenty~fourth Yearbook (13) give~ the following 

(12) Stone,. c. R~ Op. Cit. 85 
(13) ·Twenty.fourth Y.ear B-ook Op. Cl t. 153 

59 



statement as to the basic prlnoiple for teaching literature: 

"The approach to literature for real experience ana 
enjoyment- must never be analytical or oritioal; it must always 

be co~operative and creative; it must be the reader's attempt 

to put together out of his own past experiences those pictures 

ana sounds and odors which the writer presents." 

In connection with the teaohing of literature it must 

be understood that the interest must extend beyond the class

room exercises, and a desire for good reaaing must be inspired 

and catered to. "Therefore•" says the Twenty-foui-th Year

book, (14) from the primary grades to the high sohool we have 

suggested the neoessity of havi:qg in every classroom book 

tables ana shelves with the best possible literature for 

children to enjoy in the form of supplementary reading. Under 

right oonditions, books from home, and perhaps occasional 

magazines should be welcomed at these tables, since- it is 

important to help pupils evaluate the writings that they will 

meet outside the classroom." 

OUTSID E READING: 

The next logical step in the encouragement of literary 

reading ls the extension of directed reading into the home 

and public library. Harris, Donovan and Alexander (15) suggest 

that the teacher encourage home reading by supplying the 

(14) 
(15) 

Ibid: P• 155 
lrar'rie, Donovan and Alexander: 
1ng of' Reading," p. 321 - _ 

"Supervision and !each~ 
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children with the names of books and by giving eketchee of 

stories to be found ln them. She may encourage the children 

by discu.ssing with them their home reading, and displaying 

an interest in what they have enjoyed moat. She may render 

a valuable service by eeeing that each ohlld becomes a regu

lar m mber of the publio library and is privileged to take 

out books for home use. Here Leonard (16) su.ggests a caution 

_to be observed: 

nc1early the lists o:f books for reading clu.be must oon

taln only excellent matter, not merely what the pupils would 

read anyhow ana read qu.ite as well without guidance." He 

goes on to suggest that the teacher listen courteonsly to 

the books that p~pils reoommend, e,en though they may not 

qll8lify highly from a 11 terary standpoint. He ma.st not con

demn too flatly ano fat1lely what ohildren honestly admi~e 

and thus weaken the force ?f his recommendation of better 

books. 

BOOK REPORTS: 

There must, of oourse, be some means of oheoking the re

sults of ohildrens' o~tside reading, both for the purpose 

of guiding the seleotion of material, and for determining 

what the children have gotten out of 1 t. The Twenty-fourth (17) 

Yearbook suggest two klnde of reports. The first le the 
. ' ~---·-~~------------~--"~~------p~~----~-----~------~~~---~-

. p.6) 

(17) 

Leonard s. A: "Essential Prinolplee of Teaching Reading 
and Literature" p. 204 
Twenty fou~th Yearbook Op. Cit. P• 156 
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pupil's personal reaction to the bnok. his opinion of what it 

made him think about. or what he particularly liked in it. 

The second and socially more useful type is the promotive book 

report. in which the pupil, perhaps in three or four sentenoee 

only, gives his statement of what kind of book he reads and 

what he particularly reoommends about it and illustrates by 

a quotation or an example. 

OTHER TYPES OF CULTURAL READING: 

There are other types of reading which are neither strict

ly work type nor recreational. Included among these are read

ing for vocational guidance, for improvement along some special 

line of interest, as a hobbt; for appreciation of the world's 

achievements; and as a training for citizenship. (See Theisen, 

Professional Pamphlet No. 1, Milwaukee Public Schools.) These 

types of reading are also referred to by Stone (18) when he 

says: 

"One of the main problems in the Junior High School Grades 

ls to provide material ·for the reading courses that appeals to 

the early adolescent's changing view of life; that develops 

the early adolescent's interests in social, civic and occupa~ 

tional problems; and that oan be read with suffloient ease and 

rapidity so that the experience is an enjoyable one. Current 

literature ana selections bearing on modern social and oivio 

and on topics of vocational interest should constitute part 

(18) Stone, c~ R~ Op. Cit. P• 77 
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of the reading course in the upper grades. Reading material 

on personal social hygiene. accident and fire prevention. 

food ana _fuel conservation, industrial d~velopments, and 

other oommunity problems, may legitimately claim a part of 

the reading time." 

SUMMA.BY: 

In this chapter we note that broad reading ls necessary 

to active participation in modern life • . It ls necessary that 

a child receive training in appreciation of what is ·good in 

literature ana that he acquire the power of discrimination 

between what is and what is not worth while in reading. rt 

ls charged by some authorities that our schools have fai~ed 

to develop this appreciation and dlscrlminatlon. LiterattU'e 

ls said to have its chief value in giving children an appre- . 

elation of oorrect ideals of life. Investigations have been 

made to determine the literary value of the material contained 

in school readers. It has been shown that an appreciation of 

gooo literature ean be inspired by goo.a teaching, and care 

must be taken not to make the study of literature boresome 

and uninte.t-esting by too ana~ytical or orl tlcal an attl tude. 

The value of stimulating ou tslae reading ls set forth, and 

means of checking the results of s~eh reading are suggested. 

Otha~ than purely literary forms of reading whloh are pre

sented as a wholesome use of leisure time, are current 

literature bearing on social and civic problems and topics 

of ~ooatlonal interest. 

. I 
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I.N this chapter it is the purpose to oonsider some of 

the neoessary aims, purposes and methods in the actual con

duct of the silent reading lesson. ~here are, of course, many 

methods of conducting suoh a lesson and they depend on the 

type of material and the object of the particular lesson. 

There are, however, some common features in all silent reading 

lessons, and thesa should be oonsidered at some length and in 

sorne data 11. 

PREPARATION: 

First must eome the preparation ot the lesson on the part 

of the teacher. Germane and Germane (l} suggest that the 

first. work o.f the teacher is to aeleat appropriate material end 

that the more advanoed the grade the easier such materi•l is 

to be found. A significant hint to the teaching of reading 

is g1ven by Wheat (2) when he says: 

"Silent reading is a process that cannot be taught; it 

must be lea.rned through oont inuad practice in silent reading 

exercises extending over a long period of time. £apils learn 

to read through much reading. The teaoher 's province is to 

enoourage read.ing, not to try to teaoh it." 

However there are oertain definite things that a teacher 

should do before aaoh lesa,on. Aaoording to Wheat (3) she 

should thoroughly familiarize herself with the saleot·ion, she 

should look up all doubtful pronunciations and meanings, and she 

( 1) Germane and Germane: "Silent Reading", p. 280 
(2) Wheat, ff. _G.: "The Teaching of Reading." P• 252 
(3) Wheat, H. G.: Op. Cit. P• 254 
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should prepare thought questions. ~he should also prepare a 

motivation ·for the lesson. 

MOfIVATION: 

The matter of the motivation of the reading lesson is of 

first importance. In Harris, Donovan and Alexander (4) an 

entire chapter is devoted to its disaussion. A definition of 

motivat~on ij given whioh is quoted from Wilson end Wilson. (5) 

"The attack upon aohool work which seeks to make its 

tasks signifioant and purposeful to each child by relating 

them to his ehildish experiences, questions, problems and 

desires is called motivation. ~he ohild's work is motivated 

whenever he sees real use for _it -- -whenever it satisfies some 

need he feels, provides some want. ha wants, supplies some con

trol he wishes to possess, seoures soma desired end, or helps 

him to attain any definite goal." 

Motivation, than is interest aroused. Dewey, (6) suggests 

the principle that underlies good motivation when he says: 

"Interest is obtained, not by th_inking about 1 t, and 

coneoiously aiming at it, but by considering and aiming at the 

aond it ions that lie back of it and compel it. If we c.an dis

cover a child's urgent needs and powers, and if we can supplw 

an environment of materials, appliances and resources, 

physical, social, and intellectu~l, -- to direct their ade-

---~----~--------------------~------------------------------
(4) 

(5) 
(6) 

Harris! Donovan. Al8xander: "Supervision and the Teaching 
of Res Ing." p. 343 
Wilson and Wilson: "The Motivation of School Works" p. 15 
Dewey, John: "Inter·est and ~ffort in Eduoation" p. 9.5 



quate oparat ion, we shall not have to think about interest. n 

Def ini ta means for motivating a silent reading lesson as 

given in Harrison. Donovan and Alexander, ( 7) are: 

Tel1ing of a story or part of a story by the teacher 
The . setting up of a problem to be solved by the reading 
A project of which the reading lesson is a part . 
Dramatization to be prepared for 
~he stimulation of rivalry or definite attainment to be 
graphically shown late~. 

Get"mane and Germane (8), in speaking of teacher motivation, 

define it in general terms as the enthusiasm of the teaoher for 

the sub jeat, her knowledge of its scope and application in 

life, together with her ability to arouse an enthusiastic 

response in her ptipils. Charters (9) suggests ~hat the teacher 

have an intelligent enthusiasm for improvement and that she 

stimulate emulation and rivalry. Pennell and uusaok (10) 

dwell on the value of pupil motivation, and hold that the 

purpose which motivate reading must be ini tieted by the reader. , 

or, if suggested by others, the purpose must be so interesting 

that they ore adopted by the reader as hie own. A;lso that 

they be related to the reader's e'xperienoe in order that 

interpretation of the material may be possible. 1"inally that 

these purposes be detini te and that they contain en element 

of newness. The ssme authors stress the faot that nothing 

should be done · to endanger the interest. Renee, telling the 

main points of the story as a motivation for young children is 

( 7) Harris, Donovan, Alexander: Op. C.i t. 364 
(8)· Germane and Germane: Op. Cit, p. 280 
( 9) Charters, Vi. W: "Te~ohing the Uommon Branches" p. 146 

'(10) Pennell, M. Fl. and IJusaok A. II.: "How to Teach Heading" 
p. 39 



of doubtlul value. ~he main object of the motivation is to 

eonnect up the forthcoming lesson with the experiences of the 

children. 

TECHNIQUE OF TEACHING SIIBNT READING: 

Perhaps one of the most complete studies of methods to 

be used in silent reading was done by Rhodes. (11) He col

lected his points from sohool survey reports, circulars of 

oity superintendents, and various periodicals. Since this 

report is considered one of the most comprehensive in the 

literature on this particular e bjeot, it is given here ~n 

its entirety. 

I. ~o train pupils to judge relative values. 

1. Reeding to find favorite verse. 

2. ·selecting the moat beautiful descriptive scenes, 
the best ·character ske·tchea, well chosen and apt 
words and phrases, humorous characters, etc. 

3. Heading to weigh~the relative importance · of a seieotion. 

4. Read _ing the most interesting part of e story, and then 
giving a brief synopsis of the events preceding end 
following the ohosen incident. 

5. Reeding material rapidly, skiaming to get a general 
impression of the oontente ~n order to tell whe~her 
or not it will serve one's purpose. 

6. Noting sections of material that should be reed more 
carefully. 

7. Judging the worth of material for a speoifio object 
by consulting the index or table of contents of a book. 

a. hen differences of opinion arise, reading to justify 
one's opinion; contributing to class discussions; 
reeding aloud passages to prove points. 

(11) Rhodes ~. N.: "T chnique of Teaching Silent Heading 
~iemen!ary Sohool Journal n XXIII pp. 296-302. Dea. 1922 
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9. Reading the seleotion as a whole; determining relative 
values of different parts; determining relation of 
perts to eaoh other and to the whole. 

Illustration for story reproduoiion: What parts must 
be remembered to be able to tell the story? 

Rereading and observing what parts mef be forgotten 
without destroying the story. nalyz ngthe selection 
into scenes or situations. 

II. to train the pupils to find the organization of the thoughts 

of a select ion and thus by example to organize their _own 

thoughts. 

1. Heading for the essential thought or the essential 
points of a selection. 

2. aking outlines of chapters. 

3. Making paragraph headings, determining author's purpose. 

4. ~ndeavoring to see whether chapters are well named, and 
to make better headings; challenging headings. 

5. ormulating headings to cover the main points. 

6_. Making individual reports to the class on current events. 

7. saigning special library problems. 

a. ~raining in analyzing narrative units of 1different 
lengths. 

9. When children are familiar with a subject, letting them 
name the items that should be included under a given 
heading; reading paragraphs under such a heading to 
discover the relevant points. 

10. Dividing long stories into short stories giving eaoh 
a subtitle. 

11. Gathering sentence elements into thought units and 
discovering their relation to each other. Out of suoh 
praotice should grow the ability and habit of skiaming 
a page quickly and at _the same time grasping the m<E t 
important elements of a page. Such a habit should tend 
to develop speed in silent reading; in oral reading 
to train the eye to run ahead of the voice and phrase 
words into appropriate thought groups. 
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12. Developing a better technique of study. Johnson (12) 
makes the following suggestions in regard to studying 
and learning a lesson in history. 

I 

a. Notice the heading of the paragraph. 

b. Read the paragraph • . 

c. Does the heading really tell what the paragraph 
is about! 

d. Read the paragraph again and find all of the 
different points that are mentioned. State in 
three or four words each of these matters and 
rite them in your notebooks. 

e. How many of them would you expect to find 
mentioned under this heading? 

f. Point out all the matters that you would not 
expect to find mentioned unde·r this heading. 

g. Put them together and think of the kind of 
heading under hich you would expect to find 
them all mentioned. 

h. What is the subject of the chapter? 

1. What things in the paragraph are directly 
connected 1th this subject? 

j. hat have the other matters to do with this subject? 

k. Are they necessary to give an idea of this subject? 

1. hat points are necessary? 

m. What points then are most important for this 
subject? least important? 

"From the outline thus made the pupil sums up the paragraph 

in his won words; then, laying aside the outline, he sums 

up the paragraph again. Finally, the whole lesson is summed 

up in this manner. Emphasis is thus laid, not on the outline 

itself, but on the use to which it is put. The test of value 

is the connected account which the pupil is able to ·give.• 

(12) Johnson, ·H,; 1 The Teaching of History• pp. 308-309 
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"These suggestions on the how to study and learn a lesson · 

in history, constitute to a degree the teohnigue of reading 

and this technique should be developed in the reading class 

so thoroughly that it will carry over into the study of 

history, geography. and o·ther content studies. n 

OOMP~HENSION: 

1. Heading to find a suitable selection or story to read to 
others. 

2. Heading either individu lly or by groups so as to make oral 
or written reports to others. 

3. Reading so as to draw the pioture described 

4. Reading rapidly so as to answer specific questions 

5. Heading silently directions for a game, an errand, a 
problem, a dra ing or co1struction work, and then proceeding 
to carry them out. 

6. Heading under the direction of the teacher to associate 
the facts of a selection with the things already known. 

7. Reading a selection for the ~urpose of dramatization. 

a. Organizing competitive reading clubs 

9. Using at frequent intervals informal tests of compre
hension. 

10. Improving ability to concentrate under pressure 0£ time 
control. 

11. ~lashing questions for answers 

12. Heading for meaning rather than for word pronunciation 
or analysis. 

13. Organizing games for drill purposes; using aotion cards, 
language cards; one word response cards; or paragraph 
cards with specific questions on the back. 

14. Studying words. prefixes. stems and homonyms. 

15. Reading a .paragraph to discover all the different items 
mentioned. 
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16. Hecognizing while reading that the material is to be 
used for some specific purpose. · ~xpecting pupils to 
reproduce a selection oonciaaly after the first reading. 

17. In, developing literary appreciation the power of 
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visualization or picture forming is most important. Selecting 
passages vivid in description to develop this power in 
pupils. 

18. Placing _special stress in training which is designed to 
secure marked improvement in aoonracy of comprehension. 

RATE OF READING: ------
1. Flashing woras, phrases or sentences using as flash cards 

lines out from old primers. 

2. Organizing games; matching phrases and sentences; motivating 
rate in reading by the use of games. 

3. Limiting the amount of time given to reading; timing para
graph reading; frequently employing the pressure of time 
aontrol; making speed a definite objective • . 

4. Having the teacher read a selected sentence at random end 
then allowing the child who first finds the place to continue. 

5. ~ncoutagdng the pupil to improve his own achievement by 
keeping individual speed records, charts and diagrams. 

6. Training pupils to think in sentence meanings rather than 
in word meanings. 

7. Drilling on phrases and short sentenoes in order to increase 
the span of recognition. 

8. Giving phonetic drill for the recognition of phonetic words. 

9. Training the child aonsoiously to avoid vocalization, 
pointing with fingers, etc. 

10. Using informal tests for speed at frequent intervals. 

11. ~noouraglng pupils to read three or four words st a glance; 
drilling on proper wora g~ouping to reduce the number of 
fixations. 

12. ~stablishing regular. uniform, rhythmical eye movements. 

13. He-reading for increasing rate; checking for comprehension. 

14. ~kimming with check for comprehension. 



15. Using aare in selecting materiel so as to arouse enthusiasm. 

16. Discovering the individual desires and interests, and using 
them to improve the reading. 

FROVISION !Q!i PRACTICE ,!!! SIIBNT READING: 

1. Directing childrens' attention to interesting reading. 

2. Arousing desire to read by telling part of a story. 

3. ~ncouraging the bringing in of outside reading material. 

4. ~iving children the opportunity of reproduoing the story 
read. 

5. Providing lists of available and suitable library books. 

6. Providing a book table in the room. 

7. ~ncouraging the reading of supplementary material in order 
to solve some class problem. 

8. ~ncouraging pupils to read for pleasure. 

9. Providing children with the opportunity, under the direction 
of the teacher, to browse among books in order to satisfy 
individual tastes, keeping a written record of books read. 

10. ~Gtating library books. 

In commenting on the value of the ~bove, Uhl (13) says: 

"This list of ays for training in the technique of silent 

reading is valid and sd~quate according to the objectives and 

social values of the present day." 

A TYPICAL SILENT READING LESSON: 

(14) "The following plan for a silent reading lesson is 

introduoed as illustrative of what a teacher may seek to 

accomplish through preliminary planning and preparation. It 

(13) 
(14) 

Uhl. ri.: "Materials in Reading" p. 250 
Wheat: Op. Cit. pp. 253-255 
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is an excerpt from a quotation from the Supervisor's Round 

Table of Monmouth County, New Jersey. There is no intention 

in introducing it here to suggest its adoption as a fixed 

goal of endeavor in the preparation of every lesson. As a 

lesson plan it is some hat formal and stereotyped, but as 

a suggestion of the possible aims of a class exercise it has 

1 ts value." 

"The regular lesson should sometimes be a silent reading 

lesson. Such a lesson shou_ld be chosen with reference to the 

type of response desired: 

Narative -- involving action and conversation -- is most 
suitable. 

Exposition 1s good. 

Description not easy to handle. 

Children may answer orally or in writing. May illustrate 
by dra ing _or may dramatize~ 

I. TEACHER'S PREPARATION: 

1. Thoroughly familarize herself with selection 
a. Look up all doubtful meanings and pronunciations 
3. Prepare thought questions 

II. PREPARATION WITH THE PUPILS 

1. Teacher gives a background or setting for story by 
discussing: 

a. Author 
b. Type of story 
c. Illustrations 

2. New ords and groups presented. 

a. By phonetics 
b. By comparison 
c. By sight 

III. PUPILS READ SELECTION SILENTLY. 

1. Length of assignment depends upon the grade and dif
ficulty of the selection. 

2. During the first reading the pupils should grasp the 
selection as a whole. 
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3. Rereading may be directed to finding specific inf.or
mation or selecting facts which relate to a problem 
under discussion. 

lV. .PUPILS EXPLAilf DIFi'ICULT PASSAGES IN THE T.&XT. 

1. &~planations of difficult phrases aims to 

a. ~lar1fy ideas gained from silent reading, 
b. Increases pupils' vocabulary. 

V. '..rEACHER .AND PUPILS ASK THOUGHT QUESTIONS WHICH INVOLVE: 

1. Grasp of the selection ass whole 
2. uareful character study 
3. Comparisons .,with previ·on.s reading experiences 
4. :Use of judgment 
5. word study 

VI. ORAL READING OF J:>ARTS OF THE S.BLEGTIOU MAY BE GIVEN liS 

· PROOF ~•OR: 

1. Answers to thought questions 
2. Uharacter traits 
3. ~acts which relate to a problem under discussion 

V'II. .PUPILS REPRODUCE T~ SELEGTION 

1. Written 
2. Ural 
3. Dramatization 
4. occupational projects based on reading 
5. ~upils suggest original titles for the selections 

read. (15) 

SUMMARY: 

~he teaching of the silent reading lesson calls first for 

careful preparation on the part of the teacher. ~he lesson iiself 

should ba introduced by motivation in which teacher and pupils 

may both participate. Definite purposes and objectives are nec

essary to a successfully taught lesson. winally the results of the 

lesson should be carefully checked by questioning, tests or dram

atizations. 'l'he lesson may also be en incentive to outside reading. 

f 1.5) Quoted ad i tor ially in the b.ilemantery School Journal, 
Dea. 19 20, pp. 249-250 
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scmNTIFIC ll&ASUREMENT'S: 

Uhl (1) says: •During the la.st fifteen years American 

t.ea.chers:· have decide.d that anything that can be compared can 

be mea.aured. If, for examp1e, one pu.pi1 rea.da be.tt-er tban 

another, te.&cher:s aaaert that the amau.nt of hiEr superiority 

can be meas.tired. By adopting this attitude and devel.oping 

systems or- eduoat ional meas urementa, teachers have r iaen 

from. the plane of mere guesswork to the plane of exact know-1-

edge. • He further atates that the tendency in educa,tion is 

towarda the e:x:actneas of science, which ia based on exact 

measurement, and that. the devel.apment. or measurement in educa

tion has raised it ~om the plane of apect11ation to tl&t of 

an exact acienee. 

STANDARDIZED Tl!STSt 

It bas- been by means: of atandardi~ed tests tha-t. me~sure

ment in education has been acaomp1is.hed. Gray (2) says. that 

the acientific study of reading problems began in the l.abora

"tor iea or Europe about the midd:Le o:r- the nineteenth century. 

Prior t.o 1900 most of the studies were ll'Bde in Germany· and 

Frances but sinee that date scientifia ~esaarch in this field 

in the United States· has increased so rapidly that we now 

excel all other countries in this :Line of work. The rapid 

gro.wth of scientific studies in th~ field of reading in 

Engl.and and America is shown in the fall.owing table~ 

......... ~ .... - ....................................... ~ ................. ~~ -- · - -------------- --- - - .. ..._._ -- - ... - - 419,.. ........ ____________ -- --~---... 

Uhl, Wt ~he ua.terials of Reading•, p,297 
Gray, w. s, •summary of Reading Inveatigationa , p.2 
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TABIE 

-' --
t 

NUMBER OF SCIENTIFIC STUDIES IN READING MADE 

IN ENGIAND AND AMIDRICA SINCE 1880 

t 

PERIOD 
O. OF 

STtIDIES 

1884 - 1885. • . • • . • • • . • .• • • • • • • • • • • • • • • • • l 

1.886 - 1890. • • • • • • • • • • • • • • • • • • • • • • • • • • • l 

1.891 - 1.895............. • • • • • • • • • • • • • • • • 2 

1896 -- 1900. • • • • • • • • • • • • • • • • • • • • • • • • • • • 10 

1901 - 1.905 ••• ; • • • • • • • • • • • • • • • • • • • • • • • • 6 

1906 - 1910 ••••••••••• · ••••• • • • • • • • • • • • • 14 

191.l. - 1.915............................ 49 

1.91.6 - 19 2 0 • .• .- • • • • • • • • • • • • • • • • • • • • • • • • • 151 

1.921 - 1.924 ••• •••••••••••••••••••••••• 201 -
TOTAL. • • • • • • • • • • • • • • • • • • 435 

fter giving the history of the testing movement, Gray 

at:ates the follo ing pro bl.em for the :future. 

The lesson to be drawn :from the history o:f scientific 

studies of reading is cl.ear • s investigation proceeds, there 

must be active co-aper tion b teen scientists, school of~icers 

and teach rs. The scientis must continue his laboratory 

studies, discover fundamental. di:fferences in reading processes 

and habits, outiine the principles which determine ef~ective 

methods of teaching, and develop methods of investigation 

hich can be used in the ciassroom. dministrators must pro-
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vfde agencies for de~ling effec-tive1y with mental processes. 

and habits discovered in the laboratory, for app~ing the 

instruments of investigation which are availabl.e, for checking . 

'the results of teaching, and for discovering dditional prob

lems for .additional study and investigation. eachers must be 

zealous- students o:r reading problems, muat apply the results 

of scientific studies in improving and refining their tech

nique o:r teaching, and must make use of scienti:fic methods 

in the daily study of classroom prob1ems. Only- through con

tinuous and whole-hearted co-operation on ·the pa.rt of a11 the 

sgencie interested in reading problems, can we hope to atiain 

an adequate solution of both the theoretical and the practical 

issues that are invoived. 

c~ording to Gray's swnmary there are forty reading 

teats and scales now on sale ·in various sectiona of the coun

try. He points out that these teats include all kinds of 

exercises hich make use of printed wo,rds. This is due to 

the fact that makers of tests define reading in radically 

diff-erent terms. For examp1e, Otis (3) maintains that reading 

mu t be considered as embodying in essence only those mental 

procesaes which are concerned with the specific visual proc

asaea as such. Other mental activities involved in the tot l 

re ding complex may b·e spoken of a.a supra reading or the 

acaompa.nimenta of reading per ae. The following definition 

--- -... --------.. _ ---....... ----------------... ~------~ --------.. _,._~ -.. ---- -----
Otis, • s: Considerations Concerning the Making o~ a 
Sea.le for · the J!eaaurement of Reading Abi1itY"', Pedagogical 
Stnnns.ry Dec. 1916 PP• 529-49 
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by Court is (4) reveals & dil;Jtinctly- different point of viewt 

~ child shoaJ.d be judged able to read a given sentence 

or :paragraph if, within the standard t im.e, and 1n the atandard 

subject natter for his grade, he ia so a.ble to recognize the 

meaning of' the separate words, and of the passage as. a whole, 

t-bat he comprehend&• the essential elements in their essential 

relations.. 

second explanation, according to Gray. for the great 

variety of reading teS"ts is that test makers have cons.ciously 

endeavored to measure diff'erent phases or typea o:f reading. 

Thia :fact should be borne in mind. in cons.idering the following 

aut1ine of des.criptive reading tests, which ia taken from 

Gray {5). Re includes in his l.ist, not every test, but e:xam.

p1es of each type of teat. 

TEST'S ON RATE OF SILENT READmGa 

Toa Brown silent reading test determines: the amount read 

in ane minute; the Sta:rch silent reading tea.ta determine the 

amount read in thir;ty seconds; and the Fordyce Scale for 

Measuring Achievements in Readingtt measures the amount read 1n 

designated periods of time for the -varioua grade:a. The Courtia 

•silent Reading Test No. a• requires the pupil to read for six 

per ioda of' thir,ty seconds each. The average number of worda 

read a minute· is adopted aa th~ rate score. rhe Gray Silent 

-----------------------------------... --------------------- .... ---------------------------...... -.-..._,, . .., .. 
(4) 

(5) 

crourtis:, s. At •The ·Problem of Jleasuring Reading Ability•, 
American sc·hoo1. Boa.rd journal May 1917 PP• 17-18 
Gray, W. Si Op. Cit. PP• 211-214 
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Reading Teats determine the time required ta read one hundred 

or two hundred words acaording to the grade· in which the test 

is: given. The Burgess Sca:ie for Keasuring Abil.ity in Silent 

Reading determines the number of passages read and interpreted 

acc:ura.tely in five minutes. The Presaey Di gnostic Tests in 

Silent Rea.ding determine the nwn.ber of tests a pupil ean r ad 

aac:~ tel-y in three minute.s, crossing out the one word in each 

aentenoe hich does not. belong ther-e. The onroe Standardized 

ead ing Teats use an index o:r rate derived by adding toge.ther 

the rate saor a for the various aections or the tests. completed 

in five minutes. It is evid nt that the rate of continuous 

reading is not measured by &I.\Y of the&e teats. 

C!OMPREHENSION TESTS IN SILENT READING·, 

aomprehenaiQn is measured a.ta wery sjJnp-le level by the 

C:hapman-Cook Speed of Reading Test which includea a seriea 

of easy para.graphs of approximately equal diffiat1lty. In 

the Stanford-Achievement Test comprehension ia measured by 

means of a seriea of short paragra?hs of increasing difficulty, 

in each of which a ord or a group of words is omitted. The 

reader fills in the appropriate words as he reads. In the 

.. Qody _Silent Reading Test comprehension ia m~aaured by· means 

of a series of short paragranhs of increasing difficul.ty. 

Each paragra-ph is :rolla d by five statements. The reader 

is directed to seieet the statement which beat represents 

the central. idea o:t the ~ graph. These tests: in var ioua 

ya meas-ure ·aom..prehension by the use of directionst ~h 

Burgess Saa.le ~or ~asuring bi1-1ty in 11.ent Reading;. ~he 
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Kans s Silent Reading Tests:; and the Monroe Silent Reading 

T"esta. 

The crourtis Silent Reading Test No. 2 meaaures: comprehen- · 

sian by means of a series of queations that can be answered 

by Yes or •No • Other tests such as the Thorndike 1pha. 

for Measuring the Underst nding of Sentences and the Thorn

dike cCa.11. Silent Read~g Testa include qtteations hich 

may be answered by re-reading the par graph. tthe Fordyee 

at, on the other hand, includes questions which must be 

answered from memory. 

Jla.ny comprehension tests contain so called •judgment 

questions which require the pupi1 not only to find items of 

inf"ormat ion in the teat paas:agea, but a1so to weigh va.1t1es 

and. · draw conclusions. he answers to s:tich question& -rray be · 

determined in the Thorndike aaale Alpha. as the pt1pil reads 

or re-reads the passage. :rn the Gray Silent. Reading Testa, 

such questions must be answered fter- the paaaage ha.a- been 

r d once. 

Several tests make use of reproductions as measures a£ 

comprehension. The Starch S.ilent Reading raa:t. was: one or 
the earliest of this group. Comprehension is determined in 

this test by counting the number of ords written which 

reproduce the thought. The Gray Silent eading Teats make 

use of the same procedure. Yn the Brown S.i1ent Reading rest 

the number of ide s reproduced is counted. ili reproduction 

tes·ta a.re eompiica.ted by the fact that they involve the use 

o:r memory to a very large extent. The- onroe Standardized . 
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Sil.ent Reading 'rests and the Silent Reading Teat of the 

111.inoia Examination measure comprehension by both answ.ers

to questiona and responses to directions. 

In addition to the above tes:ts listed by Gray, we may 

find the,se listed in the 'r enty-:rourth Yearbook: (6) 

Haggerty Reading Examin tion Sigma I and Sigma III; and 

Stone Series of Narrative Reading Tests. Some of the ear1ier 

.. eats ·listed in the Eighteenth Yearbook . (7 are, Gate•s ord 
.. 

Pronunciation Test; Holley•s Sentence Vocabulary Test; Pres ey•s 

t ainment Tests in Reading, Thorndike•a Visual Vocabu:Lary 

Test, and oody's Silent Reading Test. 

heat (8} advises that teachers aecure sample copies of 

teats to be given and carefu11-y study the directions r-or 

giving the .test, scoring the papera, and tabu1ating the re

au:tts. He recommends the following books for a general. dis

cussion of reading teats: 

ttEduca.tional. Tests and Meaaurements by • s. Monroe, 
J. c. De Voss, and F. J. Hilley. 

·•Measuring the Results of Teaching , by • s. Monroe. 

How to Measurett, by G. M. i1son and K. ;r. Hoke. 

SlJMMARYI 

During the 1.ast fifteen years in America and Europe educa

tion has aeen raised to the dignity of a science by means of 

•Twenty Fourth Yea.rbooktt, Nationai Society for the Study 
of Education pp. 268-272 
"Eighteenth· Yearbook, P• 45-49 
Wheat: The Teaching of Rea.ding , P• 340 
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the development of a scheme of exact measurements. Th se 

measurements: an:Qear in the form of standardized tests. The 

work of producing and improving such teats is by no means 

complete, and its further development de~ends on the co

operation of research am laboratory orkera, educationa1 

dministrative officers and classroom teachers. ~here a.re 

at present about forty teats in reading which aeek to measure 

Y riaua abilities in the subject. To be successfully dm:lin

i~tered the tester must be famiiiar ith the tests as ell as 

grounded in the general technique of teating. 

-·-t 
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GBADUALL1, but with increasing momentum, a shift in 

emphasis from oral to silent reading is evident in our more 

p~ogresaive schools. It has been the awakening on the part 

of the people in educational work to the fact that actual 

conditions in life called for a revision of teaching methods 

that this change has come about. The vastly increasing 

amount of mat t er that must be read by persons wishing to be 

well informed, and the fact that ninety-five percent of most 

peoples• reading is done silently, have established the 

teaching of silent reading as of paramount importance. This 

change in the grand objective of reading teaching has, of 

course necessitated a change in method, and in consequence the 

necessary methods have been and are being developed. Oral 

reading is important in its place, and a need for this ability 

will always exist; consequently oral reading will continue to 

be taught, but in its proper proportion to the whole subject 

as detem.ined by the practical demands of every day life. 

Most of our information comes to us through reading and 

the amount of knowledge of various kinds is increasing at a 

tremendous rate. More and more reading is necessary in order 

that we may· keep abreast of the developments on which we should 

be informed. Obviously the rapid reader has a great advantage 

in acquiring information, and it is therefore eminently desirable 

that t he maximum speed in reading of which a person is capable 

be developed. The best modern reading methods will therefore 

contain provisions for training the rapidity of childrens• 

reading. There is a great range in the speed of readers who 

have not been trained in this respect, and it has been clearly 
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demonstrated that reading speed can be increased. In training 

to increase the speed care must be taken that the comprehension 

does not suffer, although it has been found that as a general 

rule rapid readers comprehend best within certain limits. 

The most important factor in reading is, of course, 

comprehension. It is t he primary objective in the teaching 

of reading, as was good expression under the oral method. 

Comprehension is a very complex process and deficiency in it 

nece ssi ta tes careful study of the chfld to ascertain the 

specific weakness. There are periods of rapid and of slower 

growth in comprehension, the fo:rmer occurring rather early 

in the school life of the child. It is known from experi

mentation that comprehension can be improved by proper training 

which must be of a kind to develop the child's inherent 

po era and overcome his weaknesses. Training in comprehension 

must also be of a variety of types in order to develop all 

sides of this very intricate process. 

Broadly speaking there are two main types of reading -

the recreational and the infonnational. The latter is referred 

to under a variety of names such as work type, study type, 

vocational, etc. It is a kind of reading for which there must 

be specific training of various kinds. It includes training 

to study, to organize, to analyze, to seek material from 

reference books and to use tables, indexes and catalogues. 

The habits that are formed in work type reading are of the 

greatest importance in connection with the pupil's success 

in his school .work as well as in after life. 

Te other main form of reading, recreational, requires a 
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distinctly different kind of training. It will determine to 

a great extent a pupil's cultural development as well as 

contribute materially to the shaping of his life ideals. It 

involves not only the selection of the proper types of literature 

which a child should read at given periods in his mental 

development but also the instilling into his mind of an 

appreciation and love for good literature. Teaching of liter

ature is an art . To be done successfully it requires a teacher 

who herself loves and knows literature. It must not be de

graded to drudgery, and it must not be too critical. Many an 

adult hates poetry because of the way in which poetry was 

taught to him as a child. Pupils should have access to good 

books, magazines and periodicals at home as well as in school. 

The library habit should be developed, and children should 

always be able to bring to a sympathetic and understanding 

teacher the accounts of tbe stories they have read and liked 

best. 

The reading lesson itself must be a period for which 

adequate preparation has been made by the teacher. It should 

be skillfully motivated first by the teacher and next by the 

teacher· and pupils. The objective should be clear to all 

participants. Interest is pa:ramount and cannot be obtained 

except by inspiration. Depending on the type and objectives 

of the lesson, the results should be carefully checked. 

Certain lessons lend themselves to dramatization, others to 

discussion, and still others to various projects which 

naturally follow the lesson. Many lessons are suggestive of 

furt her reading from outside sources. 
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Since education is rapidly developing into an exact . 

science, reading must be taught in a scientific way. Diagnostic 

testing and testing to check results can now be done in a re

liable manner. The progressive teacher will acquaint hel'-

self ith the wide variety of reading tests available. She 

will thoroughly familiarize herself with the tests to be 

given and she will become grounded in the general technique 

of testing. In order that the study necessary to advance the 

kno ledge on the subjects of testing and of teaching reading 

may continue, teachers who have the welfare of their profession 

at heart will cooperate with the laboratory workers and the 

administrators to the end that further light and progress 

may be gained. 

_,_ 
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