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ABSTRACT ‘ :
The attempt to unite theory and practice. in the
education of English teachers has taken many forms: courses in which
theoreticians attempt to illuminate the practice of professional
teachers or student teachers; situations in which- teacher-education
faculty cooperate with teachers, student teachers, and the community,
in order to make programs more responsive to community needs; and

.. instruction in which school-based apprenticeship is stressed. Until

research can provide a firm ba%e for the structure and content of
methods courses, professionals!must rely on their own judgment as to
the placement of emphasis. An adaptation of Lee J. Cronbach's
research paradigm, used at the University of Northern Iowa, Cedar
Falls, maximiZes the transfer of educational theory into teaching
practice. English €ducation majors, exposed to the practical
experience of student teaching, are also provided with the
opportunity to discuss the teaching encounter on a theoretical level,
within a classroom setting. Plans for a future course, which will
combine the disciplines of English education and educational
psychology, are also outlined. (KS)°
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In many senses,- there is nothing new under the sun as far as the Proylems

=)

of teacher education ars concerned. We are still trying to prepare yeachers

who will become lifelong pursuers of knovledge, the goal Socrates say &s
the main purpose of fornmal education. We are still concerned in English
Methods classes with devéloping teachers who can cope vith individuay digp.
ferences as Quintilian thought necessary in the Rome of 95 A.D.:
A teacher ought, therafore, to be as agreeable as possible.., .

he ought to praise some parts of bhis pupils' performances, to

tolerate scme, and to elter others, giving his reasons why the

elterations are made....Different ages, however, are to be

corrected in different vays, and work is to be required and

amended according to the degree of the pupil's abilities.

ﬁbday those of us in English Educationare still trying to maximize tpe
transfer of theories as old &s our earliest civilizetions into current, .
effective practice. We have al]l had the experience of wondering what Weny,
wrong when one of our brightest student theoreticians turned out to be an
ineffective and ineffectual prectitioner. On the other hand, we have aly
seen the practitioner:who is a competent craftsman in the classroom but is

not a .piofessiOnal as.defined by Harry Broudy - "...professional means

ldistinct ffom craftsman] theory-guided practice with the practitionsy

. IMarcus Favius Quintilienus, On the Farly Education of EE Citizepn-~Cxgtor,
'Book I and Book II, Chapters One through Ten. Trcnslated by Reverend Johy
Selby Vacson, Edited with an introduction and notes by Jemes J. Murphy -
(Indianapolis: Bobos-Merrill and Co., Ind., 1965), p. 100 f.

© 4

*Speéch delivered a%t Conference on English Educetion, M:':lw”z'aﬂukee,' WisQonsig,
April 10, 1976. 9 - .
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Possessing both the how and the why of thé.practice."z

Rovert 'J. Schgefer, former Dean‘of'TEthers College, Coiumbia University,
hag stated Broudy's position in another vay, urging the develobmapt of -
éertain schools ﬁs Centers of &nquiry where scholarly practitioneys and
Practicing scehOlars wérk together to equcate the professioﬁéi teacher.3
Schaefer's plah calls for close cooperation and interchange of persomel be-

tween the schodls end universities which 8re engaged in reseaych gnd teaching

¢ one

in the field of pedagogy.

In recent yeays, Teacher Education’ centers heve been deve1°Pe<5 vhich
resemble the gSchagfer mOdEL, as does the nbey StanfOrd Teacher- Education
Program made up 0f .13 Stanford faculty meubers or senior professionals, 11
doctoral candidates snd four bilingual teaching interns. The interns will
spend €0% of theiy time for two yéars working at Herbert Hoover Junior(Higﬁ
School in San Jose, |

ALl the St#nford personnel -~ faculty members, doctoral cpidigates, and
the Spanish and English speaking interns ~< will work with teaCheys and
 comymunity members. in igentifying school provlems, reviewing relevgpt reéeaféh,
and conducting loqgl studies. The team wily edopt and assess coursés of
action gugéestgd by their studies and subSequently will summayize the results
for other schools and comnunltles funded by & $290,000 grant frop the -
Teacher Corps of the U.S. Office of Educstiog, ‘the experiment wil) attempt
to meke the high school's educgtlonal Pro&ram more responsive to %tUdents’f

teachers,. and the community. Most of us, unlike Stanford, will have to

-

- ""Vv
2As qpotpd 1in Robert J. Menges, 'AsseSsing Re&diness for profegsional
Practice," Review of Educational Resparyn, Vol. b5, No. 2 (Spring, 1975), p. 195.

3R0bprt J. Schgefer, The uChOOl As g Center of T nulry (Nev York: Harper
\__—-&v
and Row, 1967).



determine what we can profitably do on a much more limited budget. But

.do something, we must;dr face erosion of our teacher training programs.

Spillane and Levenson suppbrt school-controlled rather than college-

. controlled teacher education. They believe that "for many colleges teacher

education is merely the easiest and cheapest of professional schools to

establish, and the bad schools have devalued the good.”h They state some-
what militantly in a recent Phi Delta Kappan article that the role of the
collgge.is to p;ovide a general or liberal educat&on but "the place to learn
to be a-éeachey is in the school. The people who can tell the novice about
the real world of the school are the experienced teachers, administrators,
counselors, and custodians -- those on the spot involved with the daily
problem‘s.”5 |
L . kind of

A real danger in such = school -based, apprent;ceship,AProfcssional
training is the ease with which theory may be overlooked, Jjust as éodgy’s
college-based professional education has often qyerloéked transfer of

theory into pfactfce. James Popham at the University of Califoraia at

Berkeley found little praétical application of theory when he gave a learning

- objective to groups of teachers, hcusewives, garage mechanics, and TV repair-

men and asked them to teach the objective fd & group cf' students who were
then tested on their attainment of the specified objective. Students who
were taught by experienced teéchers, presumably trained in a collegé-based
program,.did not do better than those taught by the untrained housewvives,

b

mechanics, and repairmen.6

hRobert R. Spillane and Dorothy levenson, "Teacher Training: A Question

of Control, Hot Content," Phi Delta Kappen. Vol. 57, (Merch, 1976}, p. 436.

5Spillane andALevenson, op. cit., p. 438.

7~

%W, James Popham, "Measuremeny That Makes a Difference,” Speech delivered

' et Elementary Education Conferénce; University of Northern Iowa,\/Sept. 21, 197k.

. . 4 : Cedar Fall, Iowa,



Popham has found, however; that college students who teach a video-taped
with -~

mini- 1esson, analyze iv, reteach and retape it .. a second group raise their

N
, students' scores on tests measuring how well.the objective was learned or
acnieved. The:question that needs to be asked here is, "Does such measure-
ment of student achievement alone evaluate the teaching act completely?"

One of the innovative techniques of the Far west Regional Iab is the
manner in which the researchers teach specific behaviors, e.g., higher-level

questioning techniques. Teachers read material on questioning, view model

video tapes; and then attémpt to approximate the behavior of the teacher on

ol

the tape inbtheirhown video-taped performance. Fdllow ups, after three years,
found "teacher performance still superior to pretraining performances on

eight out of the ten skills scored.”7 " But even here, there's a catch. One

, o
cf tﬁ%’skills taught by the Far West's Minicourse I is to repeat student
answers less often, on the other hand, Flanders' Interactlon Analysis assesses
more teacher repetition of student ansvers as des1rable Which is the best
under what circumstances? These are questions research must answer.

Research nmust tell us more about the probabilfty_of teacher success based
en personality cnaracteristics, knowledge of subject matter}'application of
subject matter, and performance on the Job. It also must investigate the
ultimate criterion of teacher effect1veness (career -long effectiveness), the
criterion of 1ntermed1ate effectiveness Leffectiveness after ten years of
teaching) and the eriterion for immediate‘effectiveness (effectiveness upon
graduation).8

Until such research can give us a firmer base for our methods courses and

their relation to field experience, we will have to rely on our judgment of

TMenges,

8

cit., p. 199.

.8Menges, Op. cit., pp. 173-175.

(W3]
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whet and how to teach from our knowledge of past studies{ This'means that

in upite of the stress that a number of profe551ona1 organizations and -

. .1nst1tut10ns are placing : 9

K .« = 3zz-on field ex“trlence, ve cannot put our faith in school-
based internships alone, where untheoretical "craftsmen ‘supervise the in-
experienced, teacher in a way that tends, as Carl Rogers describes it, to

"freeze_thggprqfession in'a past image."lo We also clearly cannot put all

'our eggs 1n the basket of abotract ‘theory and geuezal principles.

In the interlm, perhaps in our methods classes we would do well to use as

cur model for the enalysis of the teaching act my adaptation of Iee Cronbach's

paradigmllz

Subject matter of this nature .
with methodology of this tvpe

in this amount,

produces this rattern of response
in students at this level. of development, ) ' T :
with this level of experience, and

with this kind of background.

Since constraints at my University do not permit me to utilize fully the.
practicing scholar-scholarly practitioner model with its interchange of and
close cooperation between college and school personnel and with its equal

stress on theory and practice, I have in the 1ast'three years modified my

‘pre-service and pre-student teaching methods courses in an attempt to maximize

ﬁhe transfer of theory into practice by analyzing the teaching act according

to my adaptation of Cronbach.

9Roy A. Edelfelt, "Innovative Ideas in Student Teaching," Reprinted from
The Role 9{ the Staue Educational Agency in the Development of Innovative
Programs in Student Teaching (Balt‘more Maryland State Departmeno of
Education, April, 1949).

10ps Quoted by Menges, op. éit., p. 191.

11Lee J. Cronbach, "The logic of Experiments on Discovery," (Stanford
‘University, 1965), p. 2. (mlmeographed ) :



When methods of instruction are discussed, we very the components of the
paradigm and try to analyze how the changes will affect our hypothetical

Students. For example, in teaching Romeo and Juliet (subject matter) through "

a film (methodology) ‘which has been cut to the main scenes (in this amount)

the teacher can expect high motivation and good cegnitive and affective re-
sponse from-ninth'graders, who have read no Shakespeare)but“who have a
substantial interest and backéround iu reading, and who-comeifrom high socio-
economic-cultural backgrounds. Now if we change any of the components of

the paradigm - e.g., methddology or amount - from & cut film to an uncut“or‘
'complete‘film, or from viewing an uncut film to reading the uncut play, the
teacher will get a different response. -The teacher ulll also get a different
response if the students are 12th graders, or if they are students who have ‘had
limited reading experience. | |

In my classes‘ -'we also try to apply the paradigm to my college

stuuents' mini-lessons which are video-taped and Whlch 1nclude a behavioral
objective whlch is evaluated by the laboratory school students' scores onl

a post-teaching measure.

In'spite of these changes in the "TEaching of English" course, when our

majors do their student teaching, they are rapldly soc1allzed 1nto the school
system to whlch they are assigned. Often, this results in bland acceptance
of théir supposed success with no“ attempt to measuremtheir high school
. students' cognltlve or affective learning because their in- school superv1s1ng
teachers do not see the need or do not know what to do in this respect. If

a teacher never evaluate whether he or she is actually‘teaching what is
purportedly being taught, then he or she can blithely assume success and there
will be no unpleasant facts to face; no wondering w@i e mechanic might get

as good results vith the students he teaches as the resulis a regular teacher

gets.

7




‘ vestigate and learn for a lifetime.

'some of their Written anonymous comments :

In an attempt to
',Acounteract this socialization that leads to believing what one wants to

believe, I instituted an- experimental, elective, intensive, one—week, one-credit“
éoprse immediately following‘student teaching. The week the students return
from student teaching:they neet every night from 7:00 p.m. until 10:00 p.m.
and‘all day. Saturday to analyze their ekperiences. Furnishing the subject

matter in the form of successes, failures, lesson plans, questions, curriculum

and - -
designs, evaluation forms,Acase studies, the college students come back fired
up to learn after having gone through the rites of passage that constitute
~
student teaching.

The “course has proved very popular (two-thirds of those eligible enroll)

and somewhat sobering for & number of returning student teachers. I have not ‘yet

done a study on
- follow-up these students to see if their inoculation has immunized

. them from thé disease of it—must-be-OK-because-everyone-else-is-doing-it; but .

I am sure it can not.immunize completely without further booster shots of
study and research with true professionals; it cannot immunize without a

conviction that no one becomes a good teacher overnight; he or she must in-

Al

At 1g§st my students may have a better chance of remaining critical and

analytical with che help of the Seminar than without it, if ve can judge by

o,

I see three reasons for making some form of Seminar for
uwudent Teachers a permanent course. In the first place,
such a course provides a review of methods, strategies,
tactics, and principles learned in methods courre. I found
that I had remembered only vague and general principles

from Teaching of English while.forgetting specific strategies
and tactics. Secondly, a seminar such as this one provides
an arena for the discussion of common experiences among the
student teachers. And finally, the seminer provides a
motivation (!!) to do better next time.

This course has helped me to look mdre objectively at the
type of teaching I did during student teaching.

8
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Through listening to the other class membero, I felt as if -
my Own exposure was 1ncreased to the provlems encountered.
in the classroom. The course taught me how to analyze
objectively my teaching and 1lrok for ways to imgrrove myself
as a teacher.

,
I found that coming back to this seminar has strengthened
ny desire and determination to 1nLroduce new methods and
ideas. Eaving actual situstions in mind helps make zny
suggestions given in such a class as this much more concrvte.
Without this chance to hash things over, student teachipg”
could be a very lonely experience.

Because of the small 51ze.of the class, we were able to
discuss our problems and questions in a personal way. Much
time was spent considering the individual problems of each
student teacner; this helped us gein a more positive attitude
towards teaching and grester insights into handling the
problems we encountered. Possibly the greatest value of the
class was its open-ended format.

In addition to the student te;chers' comprehending better what they have
Just expﬂrlenced I think the Seminzr has had an added beneflt I hadn't counted
on: Note in the last two comments the reference to p0331b1e loneliness of the
student, teaching experience, i.e., alienation, and also note the reference to
discussing questions in a "personal way." It is possible that this post;studeut
teaching course is serving the purpose of helping students fesolve self-adequacy

concerns that Frances E. Fuiler'found to be overwhelming.12

She discovered that inexperienced teachers were so intensely concerned

- with self-adequacy that were unable to think about their students or the

ﬁrinpiples of 1;arning. This situation, she found, might last for as iong as
two years for the beginning teacher; her hypothesis was that more sophisticated
concerns will appear only after early concerns about "where I stand" and
"Elassrdom;control" are resolved.

In her experiment one group of 24 student teachers took tbe Fnglish Methods

course and met every two weeks with four supervisors at informal luncheons

l2Fra’xce E Fuller, 'Concerns of Tbachers A Dnvelonmental Conceptuallzatlon,
A.c,RA Journal, Vol. 6, No. 2 (March, 1969), »p. 207- 226.

9



vhere they discussed current concerns. Twenty-two ' students e.7pressed concerns

.about "where I stand" and "classroom control." Six expressed concerns in both

categories and one student had‘concefns only about classroom controi. " None
asked, "Ace the students learning?"

Another group in the study sub tituted for a weekly ceminar a taped greup
counseling session at which the supervisor was not present. A psychologist
met.with six or eight student.teachers in these sessions where during the first

the

three weeks\college students were concerned with questions of self-adjequacy
rd .

alone. Only later did attenticn to their sStudents' problems and learning

”difficulties appear.

I think Fuller's study points the way to much fruitful ignovation, end
I wonder if part of the success of the post-student teaching seminar does not
result ftom its therapeutic aspect; students” aré able to resolve some self-
adequacy questioas and move_ toward discussion of learning theory.

In closing, I would like to tell you about the experimental course I have
Plannéd for next fall with one of the educational psychology professors on our
campus. It is an attempt.to tring theory and praetice eloser together_in the
pre-student teaching Methwods course. Whereas in mcst edﬁcational psychology
classes there is a miktere of majors from all different fields, in the fall of
1976 an-educational psychology professor and I will teaeh & comblned me thods -

ed psych course for English majors only. The major part of the course, as we

visualize it; ﬁill be the presentation of principles of learning and the ':;JWJ

immediate pragmatic application of them to reading, writing, speaking, and listening.
For example, one prlnCIple upon vhich different schools of psychology seem to

agree is that what motivates. one student may nod necessarily motivate another.

After discussing the various implications and theories of motivation, students will

-be asked to create motivational techniques for different situatlons utilizing

mv

the ernbach paradignm. We hdpe the students will benefit greatly from having

10
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two professors, one from psychology end 6ne f;om En@iiéh, analyze their video
tapes wifh themn afté; they“hé&e fi£§t seén them alcne and analyzed the tapes_’
for themselves. At the present time, I am the only ogé who aids them in the
examination of their tapes OEngides them past the incoasequential obseryafion
about the use of the word "kids" to the more crucial questions of-suitability
of ﬁate;ialﬁ; T

My goal in this sequence of methods courses is to §rogress logically from
knowledge of theory to application in an ever more sophisticated manner from
a pre4studeﬁt teaching combiﬁed course in methods and educational psychology
to the field experience, and then to a vpost-student teaching analysis ¢of that
‘Tield experience.

Although the‘idéa of attempting to evaluate what we are doing in English
Educqtion isbnothing new, perheps the method of doing so can be improved and
changed to include some nev elements. Such evaluation can help give a day in

the”sun to the idea that it is wise to recognize when the Emperor is naked and

‘when he truly is wearing elegant garments.

11



	There's Nothing New under the Sun
	Recommended Citation

	tmp.1710338960.pdf.E_EiE

