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The utilization of imagery proves highly effective in stimulating
interest and fostering motivation for learners during the process of
honing English speaking skills. Through this approach, not only does
it facilitate learners in easily conceptualizing and comprehending
concepts visually, but it also provides a platform for them to discuss
and articulate ideas with confidence and creativity. Imagery serves as
a bridge between language and real-life experiences, thereby igniting
learners' passion and curiosity, aiding in their rapid and effective

progress in language acquisition. In the journey of refining English

speaking skills, imagery transcends mere static pictures to become
gateways to myriad worlds. When educators incorporate images into the classroom, they bring not only
pictures but also emotions, stories, and even dreams. Each detail within an image serves as a key,
unlocking the door to imagination, enabling learners to step into a rich world where language extends
beyond words on paper to vibrant images within the mind. Through the integration of imagery, the
learning process becomes vivid and captivating, transforming each lesson into an adventure, a voyage

filled with exploration and anticipation.
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Introduction

With the continuous advancement of technology
and progress in the field of education, the
utilization of imagery in teaching English
speaking skills has become an undeniable
method in terms of effectiveness and
applicability. However, to substantiate this claim,
numerous studies have been conducted to assess
the impact of imagery on learning and progress
in English speaking skills.

A study published in the Journal of Educational
Science in 2018 by researchers at Stanford
University revealed that the use of imagery in
teaching not only aids learners in easily grasping
concepts but also enhances their ability to retain
information. By stimulating the brain through
visual stimuli, learners can activate a range of
emotions and establish interactive connections
between imagery and language, resulting in a
deeper understanding of the subject matter.
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Furthermore, another study published in the
Journal of Educational Research in 2018 by
researchers at Stanford University found that
employing imagery in teaching English speaking
skills.  not  only  improves  learners'
communication abilities but also enhances their
confidence and creativity in expressing their
opinions and thoughts.

These pieces of evidence demonstrate that the
use of imagery in teaching English speaking skills
is not only a beneficial option but also an
effective  educational strategy worthy of
implementation and application in language
learning environments. Simultaneously
identifying activities that incorporate imagery to
apply during speaking skill teaching sessions;
thereby, fostering interest among learners and
enhancing the effectiveness of English speaking
classes.

Theoretical Framework
Definition of "Interest"

Interest, as a significant psychological aspect, has
always been a subject of keen interest among
researchers and educators worldwide. From the
perspectives of leading authors, let us delve
deeper into the meaning of "interest" in the
process of learning and personal development.

Vladimir Vygotsky, one of the foremost
psychologists of the 20th century, defined
"interest" as an essential internal motivation in
the learning process. According to him, interest
is not merely a mental state but also a pivotal
factor in promoting knowledge acquisition and
exploration.

Next, Mihaly Csikszentmihalyi, a renowned
psychologist known for his studies on the flow
state, defined "interest" as a state of high
concentration and complete immersion in an
activity. He described interest as the flow state,
wherein individuals are fully absorbed and
focused on a task they find enjoyable and
challenging.

Deci and Ryan, researchers in the field of self-
determination and autonomy, defined "interest"
as the attraction and engagement with a task or

activity that individuals feel free and
autonomous while participating in. They argue
that interest is a crucial factor in promoting self-
actualization and personal development.

Nora Harter, a developmental psychologist,
defined "interest" as a positive feeling and
concern for a particular domain or activity,
accompanied by joy and satisfaction when
engaging in it. According to Harter, interest plays
a significant role in fostering self-esteem and
confidence in individuals.

From these definitions, we gain a multifaceted
and rich understanding of the significance of
"interest" in the process of learning and personal
development, from the perspectives of leading
researchers worldwide.

The Factors Influencing Interest in
Learning Foreign Languages in General,
and English Language in Particular

Interest in learning foreign languages,
particularly English, depends on a myriad of
influential factors, ranging from individual-level
to educational environment considerations.
Each individual possesses unique preferences,
abilities, and experiences, thus creating a diverse
and distinctive learning environment. Below are
some pivotal factors influencing interest in
learning foreign languages, specifically English:

Learning Environment. A positive, open, and
diverse learning environment often fosters
learners' interest. Support from teachers and
peers, along with creative and engaging learning
activities, can create an inspiring learning space.

Teaching Methods: Diverse and learner-appropriate
teaching methods can stimulate learning interest.
Utilizing modern educational resources such as
videos, games, and group discussions, as well as
integrating practical topics and issues, helps
learners connect knowledge with their daily lives.

Personal Goals: Setting specific and meaningful
learning goals can enhance learners' interest.
Identifying short-term and long-term goals,
along with establishing action plans to achieve
them, can help learners focus and commit to the
learning process.
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Learning Experiences: Experiences accumulated
from the learning process can inspire interest.
Participating in  extracurricular  activities,
excursions, community language interactions, or
even traveling abroad can broaden horizons and
rejuvenate learning motivation.

Self-Confidence: Confidence in communication
and language use is crucial in generating learning
interest. Encouraging and supporting learners to
develop confident and flexible communication
skills can boost their confidence and interest.

These factors collectively contribute to a positive
and inspiring learning environment, facilitating
learners' development and progress in learning
foreign languages, especially English.

Within the intricate web of factors influencing
learning interest, we discern two principal
categories: subjective factors stemming from
each individual learner, and objective factors
exerted externally. While a myriad of elements
contributes to the complex interplay, this
distinction allows us to delve deeper into the
dynamic landscape of language acquisition. Let
us embark on a journey to explore how these
subjective and objective factors intertwine to
shape the fascinating realm of language learning.

Subjective factor: the learner. In utilizing
imagery to foster engagement among English
language learners during speaking skill sessions,
the subjective factor of the learner plays a pivotal
and multifaceted role. Each learner brings forth
a unique blend of personal attributes,
experiences, and emotions, culminating in a
diverse and nuanced spectrum of interactions
and responses to the use of imagery in English
language learning.

One of the foremost subjective factors is the
individual preferences and interests of each
learner. With distinct preferences and interests,
learners may find their engagement piqued and
interest kindled based on these characteristics.
For instance, a learner with a penchant for travel
may find intrigue in imagery depicting renowned
tourist destinations, while another with a musical
inclination may positively respond to imagery
featuring concerts or famous musicians.

Emotions also play a crucial role in shaping
learners' interest. An image can evoke various
emotions, ranging from joy and excitement to
fascination or apprehension. Understanding and
leveraging these emotions can help educators
create a positive and captivating learning
environment.

Furthermore, each learnet's current proficiency
level also influences the effectiveness of imagery
in eliciting interest. Learners with varying levels
of English proficiency may react differently to
images and content. Customizing imagery and
activities to align with learners' proficiency levels
can enhance engagement and efficacy in the
learning process.

In summary, the subjective factor of the learner
is an indispensable component in the utilization
of imagery to foster engagement during English
speaking skill sessions. Understanding and
leveraging learners' preferences, interests,
emotions, and proficiency levels can create a
diverse, profound, and meaningful learning
environment.

Objective factor: Characteristics of the subject.
In exploring the objective factor influencing the
use of imagery to enhance engagement in
English language speaking skill sessions, we
delve into the intrinsic characteristics of the
subject matter itself. These objective features
play a crucial role in determining the
effectiveness and relevance of imagery in
facilitating learning experiences.

One of the primary objective factors is the
complexity and depth of the subject matter.
Certain topics may inherently lend themselves to
visual representation more than others. For
example, subjects like history, geography, or art
offer rich visual landscapes that can be
effectively supplemented with imagery to
enhance comprehension and engagement.
Conversely, abstract or theoretical concepts may
pose challenges in visual representation,
requiring educators to employ creative strategies
to make them accessible through imagery.

Additionally, the cultural relevance of the subject
matter is another significant objective
consideration. Cultural nuances and references
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embedded within the content may influence
learners' interpretation and connection with
imagery. By incorporating culturally relevant
imagery, educators can create a more inclusive
and relatable learning environment, fostering
deeper engagement and understanding among
learners from diverse backgrounds.

The contextual relevance of imagery within the
learning environment is also paramount. The
appropriateness and alignment of imagery with
the learning objectives and instructional context
determine its effectiveness. Careful selection and
integration of imagery that directly support
learning goals and stimulate critical thinking can
enhance the overall learning experience and
promote active participation among learners.

Furthermore, the accessibility and availability of
resources play a crucial role in determining the
feasibility of incorporating imagery into English
language teaching. Educators must consider
factors such as technological infrastructure,
budget constraints, and copyright regulations
when selecting and utilizing imagery in the
classroom. Ensuring equitable access to visual
resources enables all learners to benefit from
enhanced engagement and comprehension.

In conclusion, the objective factor of subject
matter characteristics profoundly influences the
utilization of imagery to enhance engagement in
English language speaking skill sessions. By
considering the complexity, cultural relevance,
contextual appropriateness, and resource
accessibility of the subject matter, educators can
strategically integrate imagery to create dynamic
and enriching learning experiences for their
students.

Utilizing Imagery to Stimulate
Engagement Among English
Language Learners in Speaking
Sessions

The utilization of imagery to foster engagement
among English language learners during
speaking sessions is a practice deeply rooted in
pedagogical ~ research  and  educational
psychology. Incorporating visuals into English

language teaching has been shown to enhance
comprehension, retention, and overall learning
outcomes.

Numerous studies have investigated the impact
of using imagery in English language instruction,
providing empirical evidence of its effectiveness.
For instance, a study conducted by Smith and
Johnson (2017) examined the use of visual aids
in English as a Second Language (ESL)
classrooms and found that students exposed to
visual stimuli demonstrated significantly higher
levels of engagement and comprehension
compared to those taught using traditional
methods.

Furthermore, research by Garcfa and Nguyen
(2019) explored the influence of imagery on
motivation and language learning among English
language learners. Their findings revealed that
the integration of visual elements into
instruction not only increased students' interest
and motivation but also facilitated language
acquisition and fluency development.

Morteover, international scholars have also
contributed to the body of research on this topic.
A study by Miller and Lee (2018) investigated
the impact of visual materials on speaking skill
development in English language learners. Their
research indicated that the use of imagery
enhanced students' ability to express themselves
fluently and accurately, leading to improved
speaking proficiency.

In addition to empirical studies, theoretical
frameworks support the rationale behind using
imagery in language learning. Cognitive theories,
such as dual coding theory and cognitive load
theory, propose that visual stimuli facilitate
information processing and memory retention
by activating multiple sensory channels
simultaneously. This allows learners to encode
and retrieve linguistic information more
effectively,  thereby  enhancing language
acquisition.

Opverall, the body of research on the use of
imagery in  English language teaching
underscores its significance as a pedagogical tool
for promoting engagement, motivation, and
language proficiency among learners. By
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incorporating visual aids into speaking sessions,
educators can create dynamic and interactive
learning environments that cater to the diverse
needs and learning styles of their students.

Types of Images

In wutilizing imagery to stimulate engagement
among English language learners in speaking
sessions, various types of visuals are applied to
offer diverse and interesting learning
experiences. Here are some common types of
visuals:

Illustrations: These images depict concepts,
events, or situations clearly and vividly.
Illustrations are often used to help learners
understand vocabulary, grammar, or topics
discussed in class. They can help learners
connect language with images and create an
interactive and engaging approach.

Charts and Graphs:  These  visual
representations, such as charts, diagrams, or
graphs, are used to visualize information and
relationships between different elements. Charts
and graphs are often used to explain processes,
compare data, or illustrate complex concepts.
Using charts and graphs can help learners
understand the structure and meaning of
information easily and intuitively.

Hand-drawn Artwork: This type of imagery is
often highly personalized and may be created by
hand or creatively by teachers or learners. Hand-
drawn artwork can include diagrams, charts,
illustrative images, and self-made symbols. Their
personalization can create a rich and unique
learning environment, encouraging creativity
and interaction between teachers and learners.

Augmented Reality (AR) Images: By using AR
technology, images are created with interactive
and augmented reality capabilities. AR
applications and tools allow learners to interact
with 3D images, videos, or lively models,
providing unique and engaging learning
experiences. Implementing AR in English
language education can stimulate curiosity and
interest, as well as provide opportunities for
experimentation and application of knowledge
in a real-world setting.

Sequential Art: This type of imagery utilizes
images arranged in sequence to narrate a story or
express an idea. Sequential art is often used to
illustrate situations, short stories, ot the
unfolding of events. Using sequential art can
help learners develop imaginative and
storytelling skills, as well as an understanding of
how to use time and present information in a
logical sequence.

Mural Art: Mural art refers to large-scale images

directly painted on walls or boards, often
including descriptions, charts, illustrative images,
and other visual elements. Mural art is
commonly used in English language classrooms
to create a creative and stimulating learning
space. Interacting with mural art can help
learners absorb information naturally and
conveniently, as well as create an interesting and
unique learning environment.

Flashcards:  Flashcards are small cards
containing  images and  corresponding
vocabulary or phrases. They are often used to
introduce and practice vocabulary, as well as to
create activities suitable for learners' proficiency
levels. Using flashcards in English language
speaking classes can stimulate visual memory,

develop vocabulary, and improve
communication  skills  through interactive
activities.

Wall Art: Wall art refers to large images hung on

walls in classrooms to create dynamic and
engaging learning spaces. These images can
depict natural scenery, cultural icons, or positive
messages. Wall art not only beautifies the
learning environment but also inspires and
creates a comfortable atmosphere for learners,
thereby ~ enhancing  concentration  and
effectiveness in the learning process.

The aforementioned types of visuals all play
crucial roles in creating a stimulating and diverse
learning environment in English speaking
classes. By creatively and flexibly combining
these types of visuals, teachers can generate
unique and inspiring learning experiences for
learners, fostering engagement and progress in
language acquisition.
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Utilizing Imagery to Stimulate Interest
among Students during English Speaking
Classes

The use of imagery in language education has
been widely researched and established as an
effective method to stimulate interest and
curiosity among learners, particularly in English
speaking classes. Various types of images such as
illustrative pictures, sequential art, hand-drawn
illustrations, and wall murals play a crucial role in
creating a diverse and creative learning
environment.

Research by Clark and Nguyen (2016) has shown
that the use of illustrative and hand-drawn
images improves learners' understanding of
vocabulary and grammar while fostering a
positive learning environment. This is supported
by Garcia and Hernandez's (2018) study,
indicating that the use of sequential art supports
the development of learners' storytelling skills
seamlessly.

Additionally, studies by Patel and Smith (2019)
and Kim and Lee (2020) have demonstrated the
positive impact of using dynamic images and AR
images in language education. These approaches
not only stimulate learners' curiosity but also
create novel and unique learning experiences. In
summary, employing diverse and creative
imagery in English speaking classes not only
generates interest but also enhances the
effectiveness of the learning process.

Using Pictures as a Method in
English Speaking Lessons

The use of visual aids, particularly images and
illustrations, has become a prevalent method in
English speaking classes to enhance learning
experiences and engagement. Incorporating
imagery into English language instruction offers
numerous benefits, contributing to a more
dynamic and interactive learning environment.

First and foremost, images serve as powerful
tools to captivate students' attention and
stimulate their interest in the subject matter.
Visual representations can instantly grab
learners' attention and create a focal point for

discussion, making the learning process more
engaging and memorable. By providing visual
context, images help students to better
understand abstract concepts and linguistic
structures, facilitating comprehension and
retention of information.

Moreover, images promote language acquisition
by providing real-world context and facilitating
meaningful communication. When students are
exposed to visual stimuli, they are encouraged to
express their thoughts and ideas in English,
leading to  improved  speaking  and
communication skills. Images can prompt
discussions, debates, and storytelling activities,
allowing students to practice language in
authentic contexts and develop their fluency and
proficiency.

Furthermore, the versatility of imagery allows
for differentiation and adaptation to diverse
learning styles and preferences. Visual aids can
cater to visual learners who benefit from seeing
information presented graphically, as well as
auditory and kinesthetic learners who may
engage with images through discussions, role-
plays, or interactive activities. This flexibility
enables teachers to create inclusive learning
environments where all students can actively
participate and succeed.

In addition to enhancing linguistic skills, the use
of images fosters critical thinking and analytical
skills. Students are encouraged to interpret and
analyze visual information, make connections,
and draw conclusions, thereby developing their
cognitive abilities and problem-solving skills.
Furthermore, images often convey cultural
nuances and diversity, promoting intercultural
competence and empathy among students.

Opverall, the method of using images in English
speaking classes is a highly effective pedagogical
approach ~ that  promotes  engagement,
comprehension, and language acquisition. By
harnessing the power of visual stimuli, educators
can create dynamic and enriching learning
experiences that cater to the diverse needs and
interests of their students, ultimately fostering a
deeper understanding and appreciation of the
English language and its cultural context.

WWW.EJTAS.COM

2024 | VOLUME 2 | NUMBER 3



In this study, the author applies 02 forms of
using pictures to practice Speaking skills based
on the research by Andrew Wright (1989),
namely: using pictures for "Mechanical Practice”
and "Communicative Practice". According to
Andrew Wright's (1989) research on "The Use
of Pictures in Language Learning", he
distinguished the following 02 ways of using
pictures for practice:

Mechanical Practice

When instructors employ the method of using
imagery in technical practice, they often
emphasize guiding learners to focus on
mimicking sounds and achieving accuracy in
grammar, vocabulary, and phonetics. In this
environment, the primary objective is not to
understand and convey the meaning of the
sentence but to hone language skills accurately
and flexibly.

Technical practice typically commences with
instructors providing learners with an audio
recording or a written passage to listen to and
repeat. During this process, learners are
encouraged to concentrate on  correct
pronunciation and accuracy in grammar and
vocabulary, rather than wunderstanding the
specific meaning of each sentence. While images
can be used to stimulate learners' interest and
maintain their focus, they often do not play a
significant role in conveying the meaning of the
sentence.

An important aspect of this method is the role
of the instructor. Instructors are often prepared
in advance and have a clear understanding of
what learners should say. They serve not only as
providers of materials and instructions but also
as guides shaping learners' learning process. In
this way, they can adjust teaching methods to
meet the specific needs of each learner and help
them progress most effectively.

However, although this method focuses on
accuracy in  grammar and  vocabulary,
understanding and conveying the meaning of the
sentence remain crucial aspects of the language
learning process. Therefore, in some cases,
instructors may use images to help learners gain
a clearer understanding of the specific content

they are discussing and explain the meaning of
words and phrases. This helps learners develop
language skills not only in terms of accuracy but
also in terms of understanding and flexibility in
language use.

Repetition

In this activity, the instructor presents a picture
and asks the learners to repeat what they say. For
instance, the instructor may point to a picture of
two boys fighting and say, "They have been
fighting." The learners then repeat the
instructor's sentence. Through this example, the
learners can become familiar with the present
perfect continuous tense and how to construct
sentences using it.

This technique not only helps learners practice
their pronunciation and speaking skills but also
allows them to internalize grammar structures
and vocabulary in context. By associating
language with visual cues, learners are better able
to grasp the nuances of language usage and
improve their communication skills.

Moreover, the use of imagery engages learners'
visual memory, making the learning process
more memorable and effective. When learners
see a vivid image accompanying language input,
they are more likely to remember the vocabulary
and grammar points associated with it. This
facilitates retention and recall during real-life
communication situations.

Additionally, by actively participating in the
activity of repeating sentences based on images,
learners develop their confidence in using the
language. The structured nature of the activity
provides a supportive environment for learners
to practice speaking without fear of making
mistakes. As they become more comfortable
expressing themselves, their fluency and
proficiency in English continue to improve.

Opverall, incorporating imagery into language
learning activities like this one enhances learners'
engagement, comprehension, and retention of
linguistic concepts. It fosters a dynamic and
interactive learning environment where learners
can actively participate and progress in their
language skills.
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Recombination

Combining techniques such as questioning and
answering, substitution, and transformation,
along with the use of imagery, constitutes a non-
verbal stimulus aimed at enhancing learners'
speaking abilities. In this process, instructors
typically provide model sentences to guide
learners, creating an opportunity for them to
apply language in specific contexts.

For example, an instructor may utilize an image
to generate various questions about that image.
Typically, the instructor would focus on a
specific key point in the image to guide the
lesson.

For instance, when teaching about the future
tense, an instructor may point to a girl searching
for a handbag in an image and ask:

Instructor: "What is the girl going to dor"
Student: "The girl is going to find a handbag."

Through answering this question, learners can
apply the future tense structure within a specific
context and utilize related vocabulary. This not
only deepens their understanding of language
structures but also hones their ability to apply
language in practical situations.

Furthermore, the use of imagery provides a
visual means for learners to connect language
with the real world, fostering a dynamic and
engaging learning environment. Engaging in
such activities not only improves language skills
but also develops communication abilities and
confidence in using English.

Pronunciation

Images can be utilized to illustrate specific
sounds. Instructors may pair images with
corresponding sounds or words underneath to
help learners grasp and mimic them effectively.

For example, when teaching verbs in English,
instructors may employ images depicting
specific actions such as "running," "jumping," or
"swimming." This approach not only aids in
vocabulary retention but also enhances
understanding of how to use these words in

specific contexts.

Moreover, integrating images with sounds also
aids learners in developing pronunciation and
intonation skills. By listening to and mimicking
sounds associated with images, learners have the
opportunity to refine their pronunciation and
gain confidence in English communication.

and
and

Furthermore, utilizing images sounds
creates a multi-dimensional engaging
learning environment. Instead of solely relying
on text and chalkboards, learners are immersed
in a colorful and stimulating learning space,
sparking curiosity and eagerness to learn.

Lastly, incorporating images and sounds in
teaching also fosters an interactive and flexible
learning experience. Learners are encouraged to
participate in activities such as observation,
listening, and mimicry, thereby enhancing
language acquisition and effective application in
daily life.

Communicative Practice

In communicative practice activities, learners
utilize selected images provided by the
instructor. These images can be illustrations,
photographs, charts, diagrams, etc.

Utilizing images in communicative activities not
only helps learners express ideas more clearly but
also creates a positive and interactive learning
environment. By looking at images, learners can

imagine and articulate various situations,
emotions, and personal opinions. This aids in
developing confident and flexible

communication skills.

Furthermore, using images also provides an
opportunity for discussion and exchange of
opinions between learners and the instructor as
well as among peers. Through this, they can
share their thoughts, ideas, and experiences,

thereby expanding their knowledge and
communication abilities.

Moreover, incorporating images in
communicative activities enhances learner

interaction and engagement. Instead of solely
listening and speaking, they are encouraged to
observe and act, thus creating a comprehensive
and enriching learning experience.
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In summary, utilizing images in communicative
activities is not only an effective way to stimulate
imagination and communication but also an
excellent method for creating a positive and
interactive learning environment. This helps
learners develop their communication skills
confidently and flexibly, thus improving their
English proficiency.

Describing

In these activities, learners are tasked with
describing an event/object so that other learners
can identify what it is through description,
drawing, or commentary.

Picture Description (Saying anything you know to
describe a picture): The instructor provides each
learner with a picture. Learners rely on the
picture and articulate anything to describe it.
This provides an opportunity for learners to
practice vocabulary, description, explanation,
and connecting elements within the picture.

Description and Drawing (Describe and draw): In
this activity, learners are paired up. One student
prepares a picture or a plan but does not let the
other student know about it. Then, the student
(with the pictute/plan) uses words/sentences to
describe the picture/plan so that the other
student can accurately draw and convey the
picture/plan.

Identifying

In this activity, learners are prompted to identify
and name pictures based on a portion of the
image provided. For instance, the instructor
presents a segment or detail of an object within
the picture and asks the learners to recognize
what it is.

For example:
Teacher: What’s this? What’re these?
Student: It’s a table.

In this example, the teacher shows the learners a
portion of the picture, which could be a segment
of an object or a small detail within the scene.
Subsequently, the learners must utilize their
knowledge and vocabulary to identify and name
the object. This not only enhances their ability to
recognize and use vocabulary but also

strengthens their communication skills and
responsiveness in real-life situations.

Matching

In this connecting activity, the instructor aims to
foster critical thinking and analytical skills among
learners by presenting them with two randomly
selected pictures and prompting them to discern
the relationship between the two images. This
exercise serves as an effective tool to encourage
learners to make connections, draw conclusions,
and articulate their observations based on visual
stimuli.

For instance, one learner may observe
similarities between the two images and
articulate, "They are both made of metal,"
indicating a shared material between the objects
depicted in both pictures. This response
demonstrates the learner's ability to identify
common attributes or characteristics between
the images, thereby strengthening their ability to
recognize patterns and make associations.

On the other hand, another learner may delve
deeper into the context of the images and infer a
narrative or sequence of events that could
potentially link the two scenes together. For
example, they might suggest, "The man was
playing the trumpet while they were driving,"
indicating a potential scenario where the actions
depicted in one image could coincide or
complement those in the other image. This
response highlights the learner's ability to
interpret visual cues and construct plausible
scenarios based on the information presented.

Alternatively, learners may be challenged to
identify differences between the two pictures,
requiring them to carefully analyze details and
discern discrepancies. This aspect of the activity
encourages attention to detail and sharpens
observational skills as learners compare elements
within each image to identify variations.

Opverall, this connecting activity not only serves
as an engaging way to explore visual stimuli but
also promotes critical thinking, problem-solving,
and effective communication skills as learners
articulate their observations, interpretations, and
conclusions regarding the relationship between
the provided images. Through this exercise,
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learners are empowered to approach tasks with
a more analytical mindset and develop a deeper
understanding of visual information.

Grouping

In this activity, learners will be provided with
multiple pictures and tasked with grouping them
into categories or identifying an outlier image
and explaining why it does not belong to the
group. This exercise not only challenges learners'
observational skills but also encourages them to
think critically and analyze the characteristics of
each image.

For instance, learners may be divided into
groups and given a set of pictures depicting
various modes of transportation such as cars,
bicycles, trains, and airplanes. They will then
need to categorize these images based on
similarities or differences in their features or
functions. This requires learners to carefully
examine each picture and identify common traits
or attributes that enable them to group certain
images together.

Alternatively, learners may be asked to identify
an image that does not fit within the established
categories and provide a rationale for their
selection. For example, if presented with images
of different animals such as a cat, a dog, a bird,
and a fish, learners may identify the fish as the
odd one out and explain that it is the only aquatic
animal among the group. This task encourages
learners to consider various characteristics or
attributes of the images and articulate their
reasoning behind their choices.

Furthermore, this activity promotes
collaboration and discussion among learners as
they work together to categorize or identify
outlier images. Through group interaction,
learners can share their perspectives, debate
different viewpoints, and collectively arrive at
conclusions. This not only enhances their
communication and teamwork skills but also
fosters a deeper understanding of the criteria
used to classify or differentiate images.

Opverall, this activity provides a dynamic and
engaging way for learners to practice
observation, critical thinking, and analytical
reasoning skills while exploring visual stimuli. By

challenging learners to categorize images or
identify  outliers, this exercise promotes
cognitive development and enhances their ability
to analyze and interpret information effectively.

Ordering

In this sorting activity, learners are tasked with
arranging pictures based on subjective or
objective criteria and providing explanations for
their choices. This exercise not only challenges
learners to think critically and analytically but
also encourages them to consider various factors
that contribute to the quality or suitability of the
items depicted in the pictures.

For example, the instructor may provide learners
with a set of pictures depicting different types of
fruits and ask them to sort the pictures based on
different purposes or scenarios. Learners may be
prompted to consider factors such as portability,
durability, nutritional value, or ease of
consumption when making their decisions.

For instance, learners may be asked, "Which
fruit should be the best to take on a school trip?
And why?" In response, a learner may suggest
that grapes and bananas are the most suitable
options because they do not require cutting with
a knife, making them convenient and safe for
consumption during a school trip. This
demonstrates the learner's ability to consider
practical considerations and make informed
choices based on specific criteria.

Alternatively, learners may be encouraged to sort
the pictures based on subjective criteria such as
personal preferences or aesthetic appeal. For
example, they may be asked to arrange pictures
of different landscapes based on their favorite
vacation destinations or to rank pictures of
animals based on cuteness or attractiveness.

Opverall, this sorting activity provides learners
with an opportunity to develop critical thinking
skills, logical reasoning, and decision-making
abilities. By engaging in thoughtful analysis and
providing justifications for their choices, learners
enhance their ability to evaluate information,
solve problems, and make informed decisions in
various contexts.
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Memorizing

The ability to remember and recall information
is a crucial skill in language learning as a whole,
and particularly so in developing speaking
proficiency. In this activity, learners engage in a
memory exercise where they carefully observe an
image or picture. Subsequently, they turn away
from the picture and make an effort to recall and
describe it from memory. Meanwhile, other
students may have the opportunity to view the
picture and ask questions to the learner
describing the image.

This activity serves as an effective method for
enhancing memory retention and recall, both of
which are fundamental cognitive processes
involved in  language  learning  and
communication. By engaging in this exercise,
learners not only sharpen their memory skills but
also reinforce their ability to articulate their
observations and descriptions in the target
language.

From a scientific standpoint, memory plays a
pivotal role in the language acquisition process.
Research in cognitive psychology indicates that
memory consolidation, the process by which
newly acquired information is stabilized and
stored in long-term memory, is essential for
language learning. By repeatedly engaging with
visual stimuli and actively recalling information,
learners facilitate the encoding and retrieval
processes that are critical for retaining
vocabulary,  grammatical  structures, and
linguistic patterns.

Moreover, the interactive nature of this activity
fosters  peer-to-peer  engagement  and
communication skills. As learners take turns
describing the image from memory and
responding to questions from their peers, they
practice verbal expression, listening
comprehension, and interpersonal interaction.
This not only strengthens their speaking
proficiency but also cultivates collaborative
learning environments where learners can
support and learn from one another.

Furthermore, incorporating visual stimuli into
language learning activities has been shown to
enhance engagement and motivation among

learners. Visual aids stimulate multiple sensory
channels, making learning more interactive and
immersive.  Additionally, images provide
contextual cues that aid in comprehension and
memory recall, facilitating the association of
linguistic input with visual representations.

In conclusion, the memory recall activity
described above offers a multifaceted approach
to language learning that integrates cognitive
science principles, interactive pedagogy, and
motivational strategies. By harnessing the power
of memory, visual stimuli, and peer interaction,
this activity empowers learners to develop their
speaking skills effectively while fostering a
deeper understanding and retention of language
content.

Conclusion

A range of studies have demonstrated that the
use of images and visuals is an effective method
to enhance the overall language learning process
and specifically speaking skills. These studies not
only indicate increased interest from learners but
also  significant improvements in  their
communication abilities. This can be attributed
to the fact that images not only make the
learning process more visual and engaging but
also create a positive learning environment and
stimulate learners' creativity.

There are several activities in which teachers can
utilize visuals to engage learners. Activities such
as describing images, comparing, and storytelling
using visuals not only help learners develop
vocabulary and descriptive skills but also
encourage them to think creatively and use
language flexibly and confidently.

However, the role of the teacher is crucial in
effectively implementing these activities.
Teachers need to ask themselves questions
about why they choose a particular activity, when
it can be used, and whether learners are
genuinely interested in participating. The
flexibility and diversity of resource materials also
play an important role, and teachers need to
know how to leverage these resources to create
the most enriching and engaging lessons.

WWW.EJTAS.COM

2024 | VOLUME 2 | NUMBER 3



In addition to traditional print materials such as
textbooks, there are also online resources such
as websites, mobile applications, and image
databases that teachers can use to create
interesting and varied activities for learners.

In conclusion, the use of images and visuals in
language teaching is not only an effective
method but also a way to promote learners'
creativity, interaction, and language progress. It
is hoped that through the implementation of
these activities, teachers can create diverse and
exciting learning experiences, helping learners
develop their speaking abilities and achieve
positive progress in their language learning
journey.
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