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Abstract This paper examines studies on second language pronunciation teaching to discuss
the critical issues and pedagogical goals of second language pronunciation instruction. It proposes
that the core issue in second language pronunciation teaching is whether and how explicit instruc-
tion can improve learners’ spontaneous and proficient pronunciation performance. Meanwhile, this
paper summarizes common teaching methods, such as articulatory-based training, auditory train-
ing, audiovisual training, and form-focused instruction, including discussing the underlying princi-
ples, advantages and disadvantages, and practical scenarios. By citing the second language pronun-
ciation measurement framework proposed by Saito and Plonsky (2019) based on a meta-analysis of
77 studies on pronunciation teaching, this paper uses the framework as a theoretical basis to
provide suggestions for pronunciation teaching in Japanese Chinese as a second language class-
room. Addressing common pronunciation errors made by Japanese learners of Chinese, such as
the confusion between /ts/, /ts"/, /s/ and /te/, /tc"/, /¢/, this paper provides teaching advice for
beginner, intermediate, and advanced Chinese L2 learners. In the beginner stage, the focus is on
auditory perception and articulatory explanations. It improves Japanese learners’ pronunciation

errors through concentrated and decontextualized training methods, raises pronunciation aware-
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ness, and supplements with contextualized oral exercises. In the intermediate stage, extensive train-
ing in procedural knowledge is emphasized. Training methods such as imitative reading and
shadowing are used to repeatedly train sentences that include target sounds, providing feedback to
learners. In the advanced stage, the main focus is giving corrective feedback on learners’ pronunci-
ation through real communicative tasks.

Keywords second language pronunciation; Chinese as a second language; Japanese Chinese as

second language learners ; pronunciation instruction

i

1. 5]

“HMNEIN IS (foreign accent)” 28 il H (BUTFMRFR “ i) 2428 1HEREW—ALER
WG, AHE S E AR T L R B AR R SR, A RESEIURIN AR H ¥ SR, RN 1% 2%
) IR 326 9T 3 25 T 3RA5BT 10825 11 7T 287 (Freunberger et al., 2021), &% M fEth 4%
O M BEEE T RS 10500 (Best & Tyler, 2007; Flege, 1995; Flege & Bohn, 2021; So & Best,
2014), X ik T A FIBCA AR H AT Pk

W UK, BEX B R E AU SBR[ 50, BB TR L T4 i k&
WO B K S %A 2 T (Derwing et al., 2014; Kissling, 2018; Lee et al., 2015; Saito &
Hanzawa, 2015; Trofimovich et al., 2017), & T /Mg 8 T BOW A & G I BAE ] . A8 &
HFERRAER, HAek3 HFREA M. i, Saito & Hanzawa(2015) LA 7). i Fih 82
SZHTE I H AR LR AR 58 B2 N S ORI 204 (1 H AR NI 9eiE k&, BRI, SRS
HAM KA EREZ T 6 EMTE8E, FE PR T 93214 /N 1 B2 F1365.54~ /N I (1
HVIETESR I CURAEL AN ST BB, AR AT A5 K 5 78 N3 KK H AR BOAR B AR 22 Lzt .
XYL NGE I B AR DA N RRIA B BRHE SRR FEACE, ISR T H BTk i A
B2 SI 0 i R S I ECRSEM . BA WFSUR A B T B A R R BE S, Kissling (2013) X Ee
TAHNEAN B RS HEE T B RIMBESZ IS Ik 5 ) AT AR RE B 8 - A JEAS
AN WIBCE T BUirk R E oG, MR e R S N IR DL R B R G TR

BERT H A IDOE A 2 8 1 R E RIS B R CA, R A ocE . e,
B RS R AT BUR N, XL UN B X H 1B REE 2 ID0TE 15 27 1 # AR 0 A8 2L
SEARAETVESE . BRI . SR, BT HADUE 2 ) # R S B T BRI, IR
VB ZRRNIE H A )37 0 ) AR L DRI AT 4, HIANENIE 12 DU R 202 T B B 2k e R o
BRubz Ah, 78 H A MBS LR AR EANBOT O BUTA B 5 0 )8, 7242 i e
B IO AR E D, R EDOER A NBOEB I T V505 15 vl S HARIER, AT
H A2 A 2 STOGE B P . W4 H A SO 2012 4ETAE, HADUAE 759 BTk, Hpori
POEMINAT 620 BT (ANVELEE 22 BTt ALl K2, (B EL) 84% (f41-% & Hifiig, 2015), withpE
RIBUE S E AR ST TN R By Jr X, DT S BT Wr Bt 5 10 H A DU >) & 12
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PR

AETIE, ACE S R EHAVIRNCA SR, RIS T HEEREF KDOE iR
THCFHNE . ARSCEFEHA Y, AT RS BRI O BRI R R S I R
SR B DU 27 20 3 KW R S e, B 3 il

2. TIEREHF

A2 TR B2 5 R T E B 1A A EAE IR AR 1?7 X — H LR 1 I 194
I 90 A R, R 2 X W Rl 2] vk 9T 2 AR AR, RIS T (W0 Dekeyser, 1994; 1997;
Doughty, 1991; Robinson, 1996; Spada & Tomita, 2010), %%} L& KWFTE D>, 38K EE N i
BRI — RS, AR TR N AR BREMEIRE N YEE, A, SME BT ] LU
XA REHETE, 2 S B2 ) R T I B A OC I G AN 2 X2 iR E S
AU TE RO ), AR AR SO R, A2

21 ZIERBEHFMROER

5L, WEECAAL, OB R E AR ROE F AR H A A BRI R . AR
SPIE T b, BSOS S RS AL RS RS BT M it B e e A, JE LT )
NINIFF L2 I 122 2 8, Xt iR R 20E ] DU R R W] B A ik H2, 224
R REAIZANN, JEFE B DB R PR 1Y . T Y RE AT BE ] o X R RE R
TR M E R R T R AN BRI R IR IR, IXFMRE D AT R, AR R DU
AR HEEAT R, TR AU BRI 1 )

A 5 E IR Y BRI e A J2 8] “Jodk 17 (Hulstijn, 2002; Krashen, 1985). “554% 1”7 (El-
lis, 1994, 1996, 2008, 2009; Ellis & Larsen-Freeman, 2009) f1 “5#$% 1”7 (Dekeyser, 1994; DeKeyser,
1998; DeKeyser, 1995, 1997; DeKeyser & Sokalski, 1996; Li & DeKeyser, 2017; Sharwood Smith,
1981) X = AR afe FF “Tof P MAHIEF NN, AR IASIEOARRMIRE A, iEHY
(R P2 g B2y o SR Iy “ oy BRAR PR RN 7o FEIXFPL RN, PR IR S B e H
SN SR T BRI N, O R R R DR AN REAT R N B AR R T s gk
WA R 2 AL, Ellis (2009) AR 0, o™ B 5 s
RAIAE R aRR, b2 o) F B IRB M BRE, ISR A B AN, “39807 MMl E T
HMRHCENBARAER, AEIXMO SR, AN R AR TR, H B2 ) B B AR, AR U s
TR ERAR, ATIRHERI . ok, AR MO, BRI, JorR & iR F
WA B2 SIR A E ] 5 DeKeyser (1998) #¢ i F7 RE S1#3#HE  (skill acquisition theory), ik T
CHREE I R0, OV RN 3 i >0 AT LA B A SRR R P BRI AR ke U
T AZBRPEIIZR 2] ) BLR AN B8 R 2 AR AR R Z AR e 1, 2% ) i ] B s 2k 2241
RS AR R, 7E RS MBS BN T SR T MBSk H B 34k %118, Li and DeKeyser

=

159



B, W [ R BEER SR GRA—— DL A DGR 5% 21 % A | Ignis, Vol. 3, 2023, pp. 157-178.

(2017) Ab7R 3, A BRI PR AN URIRR Pk 0 DR R b A2 AL B AN TR, E SR R IR PR R 1 2k
AT SRR RN R . SEIURE T AR I — AR Bk 2 A 8k (automatization),
S E P LLRAI M AR ) is ] T R IR RSN TR EECE N ECR, B TR E
WRAI O EINE RGNS, &5 5 b s i B aE IR — AN 2. Saito and
Plonsky (2019) {§i[H T #3517k & £ %1 (controlled pronunciation knowledge) 1 [ & 1tk & 35 4118
(spontaneous pronunciation knowledge) X AN AT 43 0T N 15 & 5 2025 0 (1) 3R 2k R R
FerERR B R S HCE T IOV ERRIR VE R IV R AR, R 5, RN AN
R, B B SRRAE AR, 2 ) Be O U B AR AT B 7 5K X 2
W, WA, CABREBCFUEILT BRI AR T I BRI AR SRR AR A . X
T RE WSO UL, U b ZER AR BT A B TR A AN TS A, Xt A AR ) Y B
HIRIEEAR

SR, B0 UE T R 205 I A0 S 1) P B 1 A A D B B % () AF SUAE % . Saito and Plonsky
(2019) SE5H|, UEE TR SR/ BRI 3B R S E BN CIEEAS T3 (R S AR,
FEAMRI) S PEHIPERIEAT S5 Cnisin], Bea)F) bt Bl iR S #OH AR, (SR
R AT R BRI EAR S, BEARE BRI AT 2, B TR S HOE I R R
M. (Sakai and Moorman (2018) &5 T 18I 5T 15 AR &5 18, I Al B A 2 227 2 15 AU
W A ER BT OB S E R, KRR FEARHI B R A HKT B IR I L,
PR IE T 2 A R TR AR LR R I . DAk, VA b KR B A A 2 T T Ak S
A AETHAE A A, AH R 15 TR A PR AR A0 A Sl K (e 4 S 0 Fe A0 8 U 5 A0k P B
PR AR B . R ME R FIEAT 55 AL H T80 280 SR —— DI SR A7 4

22 ZTEEZEHHENRS IR

TIBRRE AW KA AN THL AT AR R, DA AR 125 X B BEF RO
PRI, R R RN R AR BUZ I O M) MBS BZm GH M. B, R E
e BRFHZAN, B DA R B o A Wz, SO AR AEE o s A S A R A
o AL, B BOA N R AN BARIE T A TR T L R SURREAE, T i T T (declina-
tion). FEBY (downstep). A, XU BORFAE A7 AE T A IIE F 2 b [, BB
TEFE 2 AR PEAR KRR B 5L T 27 2 B0 T B i S A IR A, IR I il T B RS
2 R R BEMT G IR Y A3 i e B AN fi e o (HUE, 78 B R EREIEAIIR, R 2 E A N
B W A RAE T, HEBUN L AT UHZ . Levis (2005) FI Saito (2014) A\ A % BLZ I
(RIRFAE 5 20 e 02, i — 22 3 DA Ok 5 B I T R 0% BE 47 2% (Gordon & Darcy, 2016; Yates
2003), Saito (2012) & ik £ % 1SIUHF 7E 1K) TC /AT R I, 1% 55 BURUER & B2 1 R 20 3594 W35 1)
FUERCR (Saito, 2012) . Goodwin (2012) 4 Hi 2 BRI BEZ T (10 280°F 7 10N A% A2 AN [T o

AER-GBOC T B, REBFBHABEERR, WA, AT AR RS WAL EAER
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R RBE? AEATRUN VR EIN TR P, B0 S P B 5 2 20 5 B SEAT B 14 R T UEAT J ORI A,
PR IR R W 0% 355 (¥ v BLA# - (comprehensibility) VA1 [ % Cintelligibility) ) % 35 J2 1 A2 fut e 15
22 (Field, 2005; Levis, 2005), [KI4IX — 3 HAE M0 — 15 iz Al 5 3T 1 SRASm A 8. A
S, AU B2 S0 ) HAR SR AT (Jenkins, 2006) , 835 B I mT B SR AT R S 4R
KHEmAE R (Crowther et al., 2015; Isaacs & Trofimovich, 2012; Kang et al., 2010), £ &= E)E
I A 8 L 35 B2 10 S 2 S R T % B PPl (Anderson - Hsieh et al., 1992; Kang et al., 2010),
o R Y A BURRIEAT. R A TEACE I & A B B AR, T B e S T
K 35 B RE A% (Saito et al., 2016) o PA[IL, 5 B2 TG 55 B2 0 FR) A 5 0 ) — i R e
RUCHR AT FEZERE

BRibz Ab, TR & U A 5 5 2 BT A B B A D 0% o S CUAE A0 rh s il — 3
(Darcy et al., 2012, 2015; Zielinski & Yates, 2014), ANE L APIEE, LT CEM 8
A28 20, RS HEERNAZRBEE RO 384y, BUE IR RS HE IR, RN, A%
R EFIE R ), AN IR S HE A A 1A R AR I /EH (Lee et al., 2015; K. Saito,
2012; Thomson & Derwing, 2015) .

23 "EBEEHFE

TR AR R R IR AR T, a3k R T R A B ISR
Wit BN ZR55, AT A 3 ) A3 S0 2 T T A5 S i 2240k, g RO B BE b 5% . 410
PERIS . EHR, HETAES BUH R B W5 R F BUH R #E O, 20174, GRS
SJ4#3WF5Y (Studies in Second language acquisition)) 84 [ H RIS 8 55 TAT 55 10 R 35 B A o
T 5% (Mora & Levkina, 2017), LUK T — 18 R & skt T i

231 EFLEAXMELESMAEMIIS (articulatory-based training)

FET R B BV 2 BN B 7k, BOHE R & 7 SRR S E, Ll sl
Yro FZWPRE WA EE TR ZCAERAT 7O, 2P RME AR LT CBRE) L2 (2
WD AR G R, T P T Sy SRR B AN R AT R B . AEUIZRd AR
L A EE R T ALERE (s i) (Celce-Murcia et al., 2010), A HIBTFEEEH] T
B R AR (Gick et al., 2008) . K IIZRIJRELEEF 1524 2 [ R & &34 21 18 (gestural theory of
L2 speech learning, Best & Tyler, 2007) . %I, —iEMESE B 5 WA k. B =R
N AR REPE RS R A T, X AR A B LR R AR RS A R Tl I R A T
TG I ) F R R R AR P A e . ATk, JE RS IAMN (embodied cognition) [ &4
AW T AR ENATIER, REHREMTHRNLGME) T 2% B ESBM G,
GG THRBEFI RSV CEUESE T FAACAAE BUZ IR, A %< (L et al,,
2021). Jo# (Li et al., 2020) FIFEH & (Xi et al,, 2020) IIBBGE mIMET . o8& BUZ T, A mAH oG
[0 -3 RO & %6 B8 10 T340 1 OBk Ui 58 B8 U803 VB RV W R JEE 0 ((Baills et al., 2019;
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Morett & Chang, 2015), 17Z&F-# (WA B N HT AR B R E S OB IIES s
% 4% (Gluhareva & Prieto, 2017; Kushch, 2018; Llanes-Coromina et al., 2018) .

232 WrsRAEIINZ (auditory-based training)

— LR E RN TR TR I BEAROR, RS IR IR R B AORAR TR, DF R AR IR %
T L2 R0 LIARABLIR oo o A4 &, AR INZRAWT S N 2500 3=, 51432 2 3 0 L2 R L1 ) (Rl S
[l A S0 AL v 25 B M o T B A b k2 3] 2 B X 2 L2 3 S5 M R EAT I 2, A IMBEAR
H 2 A k& N7 il & ook, 80 347 & A8 5 3 & Il 2% (high variability phonetic training,
Barriuso & Hayes-Harb, 2018) . 28 5 MR85 52 Fi5 0T A7 58 VRS s (K38 S R AL REAT 9 Ak, o, AE
T A, BN R 5K ) R R R A AR R U I AH X & s 8 4k, Iverson, Hazan, &
Bannister (2005) il i 3 AR T Bk AS 718 105 24 Febn ok i/ 1S 2 ) kA4 kL, Saito (2013) ibZifi
kR, R KA T L2 R AR A

Wbt I 2 10 22 JD 2 T R % 2% S BT (speech learning model, DL R fif #& SLM)D
(Flege & Bohn, 2021) . SLM ik, il &I B i LUM L2 & 200 2 18] 1 -5 AR U Y
(e Bilt, W LU L2755 2% FRARRY, 84 8% A WA e, S LUR L2746
T EAAHEL, BRSO AR TR A R G, A B R AR S R S ARG s (U, L
ATL2A #5375 5 RIGARE, IRAZ BB HARI I R BN o X W Il gk i, %
) SRR AAT TUIT 0 0 PO U R v 5 AR T 5 AR I, e e A 8 ) 22 e K o A
fit 1% iS5 B (Flege & Bohn, 2021). AB4, 8% 4 sy @ r AR g Fmt 2 1, 78
AR b, REASEOE, PR R R, MU, AR IS T AR ) (AT R I
HMNABA )RR, ERERE N, WEEERE—, ERSAAEATRELE, XMilg oy S HFA
DAY i A B BE ) oA 0], L R A (A A I TR FH A 455 A

2.3.3 MIFEAIZ (audio-visual based training)

WA TH NG SRR R R, BERE S A 2 Bk 2, AT &5 & 2Rt
K2 RTE B BN R B NG, %2 DR A 5 BUAR R PR IR o e W WDt e, A AR it 11 3k
X A Bl EEAT A ik . Anderson-Hsieh (1992) {6/ Visi-Pitch %4 [/ I Eb 2R 2 2=
MRS, A2 AR A Z M 22 5, LA S B %7 . Niebuhr %5 (2017) XfH T
INFIRTARAY, J7 G0 2 S BB TR IR A% X H IR R, R IRAE SCAME BT ARE B A B it
P R BRI, MWAR BRI R, i ihss ) #7425t k.

Ding % (2016) $&th T ¢t A 7l R AE TR 7 58, AT Bl vl [ 10 27 30 2 e o v v
WA DL 1T AT T S0 DU A S 1K ) 4328504 (Ding et al., 2016; 5K 2042 et al., 2020;
R, 2018) . dkEhAA, SEEE, TP (20200 X LG TR VISR AR G IR WT AT I B RO i
F A2 ) B PUR AR AU & PR, @R R IR A RCR B 0 T s B IR, JF4y
SR AT N ZRA R T 5 R e, i e I ZRTE R T ISR IE . s R (2018) FIH T RIHR
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A P AR S O R T G, A Y T Ding 45 (20160 vt i AL 1 o 1 ) o
Y& 77 ¥, #) A Hirst (2015) [f] Praat il 4~ ProZed 3 17 #l & (Ding et al., 2016; Hirst, 2015). fF
ProZed it il 4 (¥l RAALTE & Bl v, T A0 A8 A, o € 110 [ Bl /MR B K, [B Bl O, I
KA. 22 ) BRI R o A B T AN 5 Bl W 000, 0 422 52 A AR W 3 14 SR St e
FRIL T AR Zions ) T3 AN ™ 4 m RCR W], (R AR RIS R - L 8 e 2 AR A
YL BE S 3 3 B AR T35 0 S A — N . Wed et al. (2022) KEAWT &5 & 015 B 5 i 48
S (high/low-variability speech) 56, ZHEW X 5 PRSI ILRIMER, JF5%2 7 /5 i & 2
GBS LR BN Y A o 5 SRR AT &5 G50 2% 0 38 PR R ST AR IR RUR B, Be AW s i 5 1
NI I R R o RN R TR F A I S b, AR R (Wed et al., 2022) .

BT 265 PN A LT S50 = (R b A L ) SR R B AR AE Y AR G T3 I 2507 57 Bk
PR RO IR B2 o — SR T SN AR IR R 5 B AR v AN 2y Ge 445 3
o, A JiAE (2020) JF AT TV )0 B 2 ) A8 R S AT “IRRRIE (SAITIE) app”
NEFEAFPAE T REME . RE TS RRER DR E AR, R, K 50307 i A S5
AEREAT WAL L 5 RETE 2 TR0 EE R A 27 > 2 R E nT R S 3 (T et al., 2020; Xie et al., 2020) .

234 WURKAFOHHE (form-focused instruction, FFI)

FRICR 2 PR S I0IEVA . 1AICAE H AU (Ranta & Lyster, 2007), AL MAHSCHETUT 4R
% 58 FRLE 15 18 35 ) 194080 10 202 75 71 (Lee et al., 2015; K. Saito, 2012, 2013; Y. Saito & Saito,
2017; Thomson & Derwing, 2015) . FFIAN5®H1% J5 12 /) P BRI 40 2 1) Jg v (Spada, 1997), i A&
SEATAT A LAR 5 2 ) 0  BE S W I k. FRLSE BRI, (0 R I o 3R i 5 58 10 &5
A MHG AR A BT A AR, R S T LA B AR T AN ST B bR
SR, W5 B B SO, B AR S ARNE (A BREREE AT B2 4. BRIk, FFI)
S - ARG BT 253647 FFLYI 5 (Saito, 2012) . i SCHT 4R B ML T & 5 I 2Ry WrSE il 2R LR
PRWT 254 I 2535 0 LR TB A i 77 sRHEAT 1, XD 2B SE A IR BB A A I %08, il
SRR EEIRAR AT RN, B R AR SRS S, ARG N AL bR B R A ) 7
AEXANE, #E RN, ARemSub R EER SHCANE R Eo HR, U
VT R TSR, 6 SERR B PR LIS TR RS, S B, AR R R S S A B4
PURTTFLIE R B BN W B BRI 1) . S IR H bs R ACPR VA8, 358 LLSE B HEIE H
A HBRE . BRI, b LA & B O S SO T E S R

Lyster and Ranta (2007) 545 T FFLIRBEEMAEN =N B : 25— B, & (noticing) 3
BEEE, EXAMB, BOTAT RURH R H ARTE SREAR DG A R, ik ) B R S H bR
WERAE : B AP, BRI (awareness) BB, ERXAMNE, %1% 25 T M HARE S RHEAH
KRIHNFE HH25 50, T 2% H AR E 5 REAE AT S 2 U i CRIERAR 5 25 =B, ZRIMT B
(practice), FEIXAHBL, 2% 2 0] LA LS AC BRI B ol H AR TR S 4R 1E. M FFRI = AN
MAEF LA, FRLIRZ LB 5 DeKeyser 4% fE X #3818 (2003, 2007) 2&R4&H, AXKHEH
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PRSI (R R B, B HAREFWATH GRFPA B, el K. EE 2
SSEIUN HARE TSI AR, BB CABMEEBD
Saito and Saito(2017) LR T FFIRI LA XA PO R 0200008 H AR I 0 08 2% 50 2 7 ] LR

PR L VR ANE R R T2, S5 R I PR SR R B, L= 22 S 256 1 2
A APz ai. EFFIH, 1B #e AR B M 20 CaniE vk gk B, mit
FFI%:, 22 2] # AT ATERR @ 4, Wniise B0 H I 6e (W Rk st AT B T, iEhe A
RHBAT IR T2 A5 1 AE B PG A L ABATT T 273 1) H 113 . Lee, Plonsky and Saito (2020) %f Lt T FFI
TEIERENFI N ZR P I BOR 225, & RV RN N 28 ) DA v — 3B 2 IR A vERff %, (LK
SRR N . CELRR S BN o BRI o AN RS B 2% ) # AR T H I8 A BRE
FEORE R T 25 TR AL ORISR i, B9 T 2 02006 T H IS S MW geRe ) mireds T il s,
FOM 5] 522 2 B 5 BEEAH DGR B G A S MR S A B RR &7k, JEE SRR &
(Lee et al., 2020) .

235 AIEMKIRB (corrective feedback, ATk CF)

BR T LTRSS PRI VEZ AN, IR AN i AR 5 R O M A
B AR R EFOF ISR, B0, AR A BCE WO 52 R VE IR A R 0 A E M R 5
corrective feedback (CF) (Gooch et al., 2016; Lee & Lyster, 2017; Saito, 2021) F13&F4T-45 1) & &%
#*# (task-based pronunciation teaching, UL Nfii#% TBPT) (Mora & Levkina, 2017).

X B R E I CRAEE B (recast, ZUMX 2 AEFIEMEFHIAR) . $f2m. LA E AT OW
TGRS (Saito & Wu, 2014) . Saito and Lyster (2012) % T 78 FFL g 5EAN F 38800 CF 2154571k
SRR LR VE], 45 R B CF At kAR W2 s dE ], A7 CF YA SsE T 2% S B IR &
WF5EE NN CF 2 f AR AU AE T, DG CF Kl AN R B e Rl ok 7, 2 2 B T AT
FIRENFUMLAT R CF GBAN)ZETHD, [N 75 B R 2 5 AT HEM ™ . G 22D (Saito &
Lyster, 2012) . Saito and Wu (2019) 4k£L2%%2¢ 7 £ FFI {155l 38 i1 CF 8 Bt infal g k4144
BB REE A 70 15 VB R S D AR . e (FFI+CEF) 913472 2% Lz T
2520k ], RIS T L2280, PR TARM BRI E S E (90.4%) . PSR, RN
FHZ TI58 IR I, HHE T 143K, IXULHIZ I #E R 3 7 AU CF, BT 7 KR 158
i (Saito & Wu, 2014), {HJZ, 7RI IN T CF i R SGE A FRIN, 2% G
IR &2 F, AIRAARBLH — 2448 5. Gooch, Saito, and Lyster (2016) W& Bk & %4
2 PRGOS PR BT B S At VR S AT U, TR A0 S TR s s st oo ml e 52 1 4 e AT 5%

236 ETFEZWMELAEHZF (taskbased pronunciation teaching, TBPT)

TBPT & 75 ik 2] & 75 56 B St Feb (AR 25 I IR I O ks $8TEk& . fETBPTHY, R
HRR R AE R P AT W68, SERUTS . SEIASBRia @Ak AR 2 T . th T TBPT [ HL & 2 58
JREL S S AT B AT 5%, T A R I ) A9 A R UM O Bk H bR EUEAH G (KL Saito &
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Akiyama, 2017), Blt, BRI BIBEHIE T2 — &, R st AR Tk & KP
R ECSEAEBRATS5 o B0 TBPT IR F AT 22 AN R S 2% B (AR 45 /2 15 2 i R B 2 10 5 & F AR A
KIBE S, AT SR A5 vERA B 1) 1503% (McKinnon, 2017; Parlak & Ziegler, 2017; Solon et al.,
2017), WABTORIE L AT A LGS =& &I Jung et al,, 2017), CATHFFTE R TBPT X &
B EARISGEER, AR W R B AR SRR — Pk
CA b JURP R 38 5 I BT U e AN LR e R« 5246 = L B 205 LT AR LR
R, AERMMHT CFie 2 FFL AT n] BUT 8 B B SE W AZ BRarsii 2 AT R SUAE Bt
HOGMRIEAG, SRS KR E I gk BARIOTR, 29 I#H CERABIET LM, AL 442
PIES &, AR DESER R RES, AKX ) EUI DeKeyser (£ 58 > 153
=B B Al 2 B IR e TR PR AL B B AU Bz ), 1A 22 KRR S T
Hanth, Ve EAHNn . 76 CF. FFLL Rerilgh. AR, BT IIZReh B sl i i 525 4k
s AETE T LI AE S R S AR K A G, 3K AT UL AR ), A AR AT S A
FAEMIT 18]

3. TIEAEHFMTWER

U RCE T R S R SR II I E S P DL R AT 55 47 K & (Saito & Plonsky, 2019),
AN RHCERE VAT S T FOEAT S R A FE S R IR, RIS A ok
A ARG N, BRIk, PRARAR S5 A SO AS I A B AR PR T B (i, i HE P45,
WAHFAT S S TR B RIBAAE A . RN, 8 R #UR MR R 32 215 3] 35 )46 H s E &
EREAEHEE R, B2 MG RAE S S AR R I IR EE, 2% ) % PR32 BB IAE
# (Trofimovich et al., 2009), LA J 2% > #F A 1K 4, 41 Derwing and Munro (2005) K Ik
L CDS EE v G S (U E i I AR (1 2

Saito and Plonsky (2019) &I, AME K& HCAHBERMBCAES HIvE. AR, #

| SR TAT ]
® ®

| Bk i . Akt |

EEETT LRI I A ]

M. SRR (F1. F2. F3) |
&8, W (articulation
rate) . (EHAIHR

L

wa. Wams. we. w | | #
(speed) . [AIF (breakdown)

<>

LRI AT AR
FE R
*

[@ﬂﬁﬁmﬁ%

B R AR5

B R AR S ] [@M‘Hf*.‘ﬁ&%

[ PR AT 55

B R RS ]

1 TiERZMEAMES (Saito & Plonsky, 2019:p4, Z£#H#H1%)
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X% CREIHEARRRIE. JRERRIE) LLEVPAG 720 (LD . OB 25 ) S = AR AT
Ko MPUHATS WA T B BT 55, HLET G 1o G &3 2 S — R 1E (ot
T EWAR, P RS BRI R AR R IR, X ML, A B A R
WIS, (EE, AR BN BRI RE ) (AT, D ATERE . BOANRIESE) 1
MR ANV 2. WF 50 & At T 0 R 5 Wl AE 4 (Framework for L2 pronunciation profi-
clency), N iR EHFEWIERME T — NS TEMAEL, EXAMHELR T, iEBUTRFRETE
WEAT B B B AU AT SL [RS8 (1 RE il

4. BEBBEENNELERRREE

Tokumoto and Shibata (2011) &IUAHLE T2 [H S I0A [ KK 0622 2 #, DA St 22 ) &
AT AT S R S B VR R O, AR 2 W PEVr b IE & & (Tokumoto & Shibata, 2011),
ROMO S A0 O HERYRE T 27 IR, AR O, RIS I . TIASE 2 56 FE i)
CHRA AR H AR iR ) B RS B I & X . Saito and Hanzawa(2015) %1545
AR GRS WAL, AR PR BONAERYAME 2 ) et — 15 TE A AR 4R T
AT ZEAME S S SR A IE I TSR YT RE AT DI AME T, BARIX G2 o) A
HMEEBIRREF KT, B E TN RBEAAE R A )R EZ 6. A% Tk, ARS8
I3 NI/ OGBS TR DUE B2 ) B IR S e, IFEG 3 M MR SR E A RA, A
FUARDTE 3827 ) F R 7 L

FUAR RS ) F AR R B P SCEE I R AR R, 2 B00E B SR, B A )3
A E IR UG T oeer ffer. AL RS2 AR, HRZE. EE )R .
P R 2745 S R T AR S R A B DO A et A R PO T (U O 7 R T H A2
> B AR DE K 7 T B R A% (https://www.globalaccentchinese.com/introduce.php?id=26)
Gl %, 20160, CAHTIUEE S DA DS i 208 R BN, 2 R H =65 FIn 6 5 gE AT 15
AT, IR I ST PR S A R R AT R B (HF, 2005; UL, 2007; £, 2004) o

5% ADUTE: 2 2 3 (0 R I TGV I B6F H T 7 35 R R 2E AR DGR . TR 5 28702 1ok
A, HBEMREE RGEAIR S B Al B8, AWRNCE MR R, HilE T
FH il F (pitch accent), EUNC)Z MRS b, ORI A TR S, 015, RIBESAE
Bl (stress accent) (Wagner, 2007), — ik & A7 k) 2 X w2, iy 1 ¥ ) i) 32 40 AT
JURF IR 4 2L (Laurence, 2012) . 53 5 R PR, @&0R (H-L AiGs [ (LHD,
0 H PRI B & AN S 0 1 A T R DT, SXORSGE IR A RAE D e B 2B HA
W2, POEMAETRZNAET AT LS eI O BT, T H SRS & i
AT W T AR SR B, e m R T B AR . I8 R AT A 2 AR 3] 2 I B A 75 [l B H
i, AN RIBCEE (T, 2012; 9K, 2010) (WL 1 “RUF™, KM AR A 247> (mora) 1)
F ] A 8 3 (R 0 AT A S AT s IR R, 50 XS 1A (R R o i, tHIR T THi +
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THEMEBL, O H AR >J 38 R i B R it . Be4h,
FHFI, AT —AEmEE ) pig” WL CinL-H-L, H-L-L), @i JuA i, Bax )i
AU EAE S (MEAR U], Laurence, 2012), 41 LH-H-H-L, 1 H-L-H* iXEE 5 00 R ANE
PRI, FE IRl 8 S REAE 23 ok AR DO 2% 20 35 B T M5 R4 “&~F” M <@t g
(17, 2017), MAEDOER “Hiie” & Rk, AW FIRIRE, B M H A Fimth
VIR, . WA, RES REE, T A MIE (Laurence, 2012) (JLIE 2)

HEBAEZ A SR E ST, G2 DR

ERFREE (major

I

THint

YBLFF 7 435 (minor phonological phrase/ T 4§ ifaccentual phrase )

#HA (prosodic word)

ical phrase/H [ i phrase/{E4E

onation phrase )

HH (foot)

348 (mora)

i4E1E (prosodic phrase/ 1 [A]4 iFintermediate phrase/# Z 4 iEphonological phrase)

i (utterance )

4 (intonation phrase )

##3 (prosodic word)

HH (foot)

FA5 (syllable)

& 2

H BRI AR

B3 DUEHIEIEREZ SR

Serb,  BRBRE R VA IO UCESS R, R R RE AR AR A, TR TREIE
FLTE PSR AN SR T AR, RS SR HRIRTE A B R . AR B HA A AR A
AR A A B AL, A E A S R, R AT AN R X e
TR R IR YL, SR TR FE A A BRI DR 31 2 I DUER R K7 Y

ea, HiBEMZEEAE T8 (moratimed) 155, X 5HEF LIRE > HoAb il 5 XA PIA

[l o

PUE AT ZE R B s 5 S

(syllable-timed), JEifuil sy b 55 S

(accent-timed),

KBRS I X DI, T H AR A — 4 8P DN 03 5 R A i S B A PR

2B VDU 2 1

P

R eSS

B T BL TR ) H TR A R BORAIE, K23 HARSE 2) 38 U A5 i 2t T LA H
VEEENT L PR 22 S R 0 P B 20 SR A, AR SR HAS DU 27 20 B IR iR B A5 R

%1

HAD G > F B R 5 iR b AR R

T RHIE

iR

7 A AR R S A

e (BRE)
zh/ts/
ch/tgh/
sh/s/

ilte/
q/te/
x/¢c/

z/ts/

c/tsh/

s/s/

OREHFHIRFMKIK N ch/tst/ q/te"/ -
sh/s/« r/1/~ zh/ts/. c/ts"/(Feng et
al,, 2022), ch/ts"/ & > 43 M 05, S5
Boud/ 1/ w/ ARTEIE R
B (Mg, 2005)
@IEAE BB RS
KEBR

@F R G zh/ts/ ch/ts"/. sh/s/
KT R z/ts/ c/tst/ s/s/ B
WS i/te/« a/te?/s x/e/~ W “ A%
AL BN, IRE P “AeH . 2T,

U A%
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L 1At AN LB DT X ST AN AE
GRS (K, 2001), HAY:
3N IR — R AR R RN UK
(Holt & Lotto, 2006)

BT ) IR T 2 B B 5 TN
AL s, A% ) i T H H
TE P / DR AR DU A A/ AN
HIEHIE (XK, 2014)

WEPtE TG - . Li ]l &h
/1 ERE LTI T S
I PR TS 2115 (HF, 2005)
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FEE, HE “REAe. S AR UK
A B W

@iR¥FEsh/s/ Hx/¢c/

®i/te/~ q/teh/ x/¢/ WK T 7T LA £
T “IAb” BORFAE, HZE MR
RV R SRS, B R G ik
B Ko z/ts/ c/ts"/. s/s/ Flj/te/~
a/te/ x/¢/ W IEICE s, Lk
BREH )G, zh/ts/ ch/ts"/. sh/
s/ MU o L BB SE T .

W (5B | Of5hiRd, s8R N HESTI/ | HiE P E&AE W& /1,52 3 REE 7T

t/t/ ¢/ I (], 2014)

h/x/ @R £ RIS H AR - Higd, /¢/ M [/h/ RHANI AR R,
EATHE S5 A hay hiv fu. he.
ho. ZULHLW, 2] K ENAEL
BRufb B, A BRFh e R/ &/ (%,
2011)

g (5tE) | OQKBEEL/i/ % s /i/ HE B 1A o/ 1/, 52 21 BEE OB

r/1/ @M HEHI AT /1 KA s, s e T2 575K Y

@5 PUE HLRIL T /1/ WV

Cri) AL BESE i 3 18 (7, 2014)

Mot (R
B}

u/u/

i/y/

Qu/u/ H5AHER U (H) /u/ ik
i

@RI, AEFEERIwZ W8 /y/
®ii/y/ WIEEN TR A

PGEF I u/u/ FHEF R () /w/
AR 2R, T AR A ML R BH
MRS, H2E & u s A
FREEH AT A HiRR S (L &
X5, 2009)

BotE (RH)
B

Ok, B IBEREEN AT AL,
PO 28 S A BRI REOK

@uitEN RN, w1k,
CHAT u R T IXORP g % A S
i) GEF B g, et “dou (HB). gou
(). zou GED. it (7). jit gt
din (F)

@13 Y BRI BN A2 b vy B4R
K 7% : di. ao. ia. ie. ei / iie. uo.
uai / ico / iu. ua. ui. ou

@ ou 5 7 B d Fl v AH B I A0 1R 5
dou 7 ] ou i % K o Flong, rou [
ou, % Miao. io. ao. uao

OIRIEZE (cow) /4 (cud). & (zdu)
/i (zudds I ow) / % (luo) 45
(5K, 2010)

T BHEA T SN H RS, K
R—ANEER, T H AR A T R H A
JCEIESIN K, MRS, A A
T

H B 48 25 RO 5 R 52 8 BEAT A
HIAS TR B3 o0 38 1 T 2% S B AL,
ao flou M7, A HEREKE, W
“E7gao / 2 9. “F7bao / 1E 9.
“Bk7ou / B s

FEE v/ 1/ RS B RE ou [ B AN ok
TR

ROGER LI, PSR EE RN %
JC HIE KRS, BB AR .

®© = R Il = S (56%) (T,
2012)

@ FERETE (50%) (T, 2012)
@K H AR A 7 W s 5 5 e
I I A = T TR S8 A A g
(¥, 2014)

A T AL 00, DU
AT, T 0 5 5 T
i3 (5K, 2010)
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LT 1P OXWHIHIE W, ZFAM RIS | % a0 T miEs i A% (T,
% (17,2012 2017)
QLT WIE G, — Rl R | HERDCE () A WA 1E S 80T BHE 7GT
WAL E (T, 2012) oL, HE R R e 35 4l
@M AR, BT ANk | A, BRI, 2T H S
BCEW (T, 2012; 3K, 2010) RIAARAL,  TDGE P A T 1
@IEHRAT]60% [ E WHA MR | . THBE . BT 1k
1+3 (48.5%), 3+0 (48.5%), 3+3| (T, 2017)
(24.2%) (17,2012 FEM S ARG R s SR, (s
RAREE LR A ({7, 2014) o
TERP R | ER R S T (T, 2017) SO H N RS ORI (T,
2016)

R HAPUE 22 20 4 R 8 IR G IR A N KA K B REZ [0 AR AN 78
oy (1, 2014) & (/m/,/n//n/) KIXI>AEHIEAE G (1, 2014; 5K, 2016; £, 2002), {HAEH
SRR, T I R RS 2B R R A R

EA KT HADGE 2 21 F RS R 78R 2 00 LE A RS T, J8 30t b H A GE (v
ORI E R ZE SRR i S DN RV I T W] AR B IRATD TR 20 R R O S A, (E
KA HTITEAC S 2 B I F IR AL, TOVR B TR S E I R R R, T TE A
oA RS,

5. S BEARNBIEFZIENHFEN R

T2 R E AU U 2% ) 3 IO ST, FRATTH T S I B Hobw . i i i ) A
PERIEAT SR R AT S5 R S Re 1 BT, IWHAR . MR ROk R 48 BTt R e
ROAEE TR MR, R S BTN B R s AR B AR B R SR Hibw, B
S JITASEFE B S R 1 R () B

TR U AR I T S R T A T ST H bR % DA SR B AR R T O H
Fr, AN & LLIR 22 0 11 35 IO BEE 2 k& 0 H b (Levis, 2005; Munro & Derwing, 1995; Sakai &
Moorman, 2018; Trofimovich et al., 2017), XAF1 HARA T 22 S 2k sie M LA A 1924 51 H o
M WEER Ool, S MEEBL GBI, &, . 128D Xl Sl AT ) i i 1 47
FRISEME,  DRIEBI AN N R B B AR ok s KT Tl RS HOH IeR I VP As b e, Saito and
Plonsky (2019) 45 7@ X iR E/RT- I AR, X S ANYEE & R B R &V A IIF
flibsde 28—, SEFIE TR S HEM e, RI22 ) F T DU —iE S P s s M, AR H
REVEFOAIALE T 20N IR A o< 22 5 S8, M7 oMb F A S AR 5% 5 58—, RS
&, HHBEARZHEE. B8, ARBIE. A8 T, S0 HARRBGE 35 ) #1805 HirL
P I EAC PR AT A K E bR, R b s ) B RE A R MR 838 (s 1 Hh iR 45D AE
AHCFIE R U B/ & TR E R ] / A0 E MR DL R A3l R R AR A VAl bR v
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A2 1 R HUA A

BT HASDOTE VR (0 0 B AB RE I A9 B b 4, i
A HARBRATERNR, JFR AT A AR PR RN, KRR PR RRE P AL R > B2

AZprpLLs,

FON AR E R SR E I At . X =N B EI BT 0180 RS ZOKPIK HEE )%
BRI, 2.3/ B TR SR R O BB R IENE R (CERE 0 ) 1A AL,

WA, FEARBEARHB T,

B BRI BINUG 2

TSI 20 A AERI b

BEUBIRAR, e, WZprBOE SR BN T BE 2, KT ZRRE I T IR

BB
® 2 HADUE BRI EREHER =W B
MEYrBE TR B B
B | O AT LRGN, el s W | O A m] DIHER ISR IR | O~ 2 m] DLk b oo
Hbr | 05 0 R i Dy IR R R i A0

@7 A ] AT T U DX
o RIE I TC S il A
il

@A U RS H i 1522
AE R R

@2 A nl LU HERf = 1 5
TR TC Al i
@A DA B iR 1
T Z2 RN T IR R
P E ) BT YT
Z2 FITE T 1K) 30

@Ay LA = i
AN A IE DGR )T
@27 > 5 AT LLAEA b AN 9
3 3 AR RR TR 0 DUE R 5
Wiy

#HE |\ OQu/u/ Hi /y/, w/u/ S5/ | BIEM B R E T | &6 m B B O E IR N 7
WN%E | i/, /sh/s/ Yix/e/, v/1/ 51/ | W4l A)FEM, AT 705 238 58 A BT 4 (il
1/, {/f/ 5 h/x/, zh/ts/,ch/ | ) PRI S 4R # | XHE. MoSRIA. diid)
ts"/,sh/s/ 5 j/te/,q/te"/ x/ | BAIHIN B, H R Bf2E | PR AR s it AHE IS
¢/ Mlz/ts/,c/ts"/,s/s/ SIE RTINS | PR B, s B e S
@ NYLE S FIAIE T L FWOR S IR 22 3] O
@ M=, DR 355 AR 453
F=F . =l Lo, 76 L2 AS BRAT 45
@SB REH A A [F) I SR R )24 T & 1E
giu. rou. gia. chui. zei. BN
zhuai. cao. xiao. zao-.
dou. cuo. hua. rui. zhua.
kuo. shui. jie. huai. jia.
lius jue. miu. niu. duo.
xue. hui
ORpRHEEMES. 174
PR
et | QU ge, SIPAS | W07 R 5 IR | B A A . WS R IA
| GRE RS S, I | N Tr U S R R s | 6 E . RS 2 RE A

2y 2 A (RIS ) W B L S At
[ BRI PR

QL PEEE T R EH 2k, 2L
M sE Sk B s ke
A7 R 3 IR BB A
Bl R S IR IETE S 2
[ BB PE SR

@ik DR, i
B B 5 TR S 45
J5 2 2 KR A H AR
EH AP T NS, JR4R
R TR A%niR

H AR & 1) A 73T I 25,
TR AL AR 5 S AT 55 TT LA
(EEEOEROLEI SN S
wiEA . YA AR
B RN AT S, JFR
rX A E A

oA 2 FEAL ) R BUF T i
WITLN, ZERESH,
MR LW WK
4 Ah W1 77 ¥ (Goodwin,
2012)

sl
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SEACIN TR (. B2 O BB AT T F2 M R VP A AF 55 1O A0 8 8 35 B R R % (Lee et al,
2015), BB, TEig AL HARDGE IR A2 A T I DOE RS, 0T A0 30 5 UM S BT AN g
Hibro Bt4h, Saito and Plonsky (20190 A4 AKMI SN B 2 ST i A5 WAL PR 2 2] H R P
SRR A S ER I, SRS 24 2] AR AR A R A R I B RTE A A T3 AT 27 2
TR RS (A FER AT SN T (AR o 1T HL AR SE S IR R IK 2 2 KUk, DUTE 8 A5 Ut
FUNIRZR 2 B A FAR S 20 3 2 2 W I3 T 1

iE

1) [EERT] mEw, 20, BESMNETERZEPRSUE AN, 2023-20244F U &8 SMNE B K 1)
[P, FEMFEGESE. BN, BFIR4E « sichagao@gmail.com ; %7, 20, HB
HMENBRIIK FRIBER, FEMNBEDOERE . NHIES X AR . B - 1 yang@kufs.ac.jp.

2) [EESWH] LETHEESR AN EFEIRSE PUEENE B ¥ HIBENELEM
7" (2020EYY002) /it (Ignis) MilVER HERNERZEL.

3) HEES) B T R MR (declarative knowledge) FIFEFFEAIIR (procedural knowledge)
X=X, W RANBRIRFINERENR, (AX M AMSHARE2%ER,

4 ) TIHYEERIR S S H IR R G AR T T AR, WV AT DARRAR S ) F UL “ribén” 24 “H
A", AMEERIEE ST EINET R R AT E A, WS CHA” 4 “ribén” AR
“libén” .

5) HiBfEvNTZ, BN Laurence, 2012; Otake & Cutler, 2011), HSCE/NMATTZE, B EAALY
FERTA], AT — R G I
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