University of North Dakota

LND UND Scholarly Commons
Theses and Dissertations Theses, Dissertations, and Senior Projects
1-1-2023

Trauma Education In Social Work Curricula: An Innovative
Approach To The Teaching Of Trauma-Informed Care

Jennifer M. Schlinger

How does access to this work benefit you? Let us know!

Follow this and additional works at: https://commons.und.edu/theses

Recommended Citation

Schlinger, Jennifer M., "Trauma Education In Social Work Curricula: An Innovative Approach To The
Teaching Of Trauma-Informed Care" (2023). Theses and Dissertations. 5702.
https://commons.und.edu/theses/5702

This Dissertation is brought to you for free and open access by the Theses, Dissertations, and Senior Projects at
UND Scholarly Commons. It has been accepted for inclusion in Theses and Dissertations by an authorized
administrator of UND Scholarly Commons. For more information, please contact und.commons@library.und.edu.


https://commons.und.edu/
https://commons.und.edu/theses
https://commons.und.edu/etds
https://und.libwizard.com/f/commons-benefits?rft.title=https://commons.und.edu/theses/5702
https://commons.und.edu/theses?utm_source=commons.und.edu%2Ftheses%2F5702&utm_medium=PDF&utm_campaign=PDFCoverPages
https://commons.und.edu/theses/5702?utm_source=commons.und.edu%2Ftheses%2F5702&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:und.commons@library.und.edu

TRAUMA EDUCATION IN SOCIAL WORK CURRICULA:
AN INNOVATIVE APPROACH TO THE TEACHING OF TRAUMA-INFORMED CARE

By

Jennifer Marie Schlinger
Bachelor of Science in Social Work, University of North Dakota, 2000
Master of Social Work, University of North Dakota, 2004

A Dissertation

Submitted to the Graduate Faculty

of the

University of North Dakota

in partial fulfillment of the requirements

for the degree of

Doctor of Education
Educational Practice and Leadership

Grand Forks, North Dakota

December
2023



Copyright 2023 Jennifer Schlinger



- Jennifer Schlinger
Natne =

Degree; Doctor of Education

This document, submitted in partial fulfillment of the requirements for the degree from
the University of North Dakota, has been read by the Faculty Advisory Committee under whom

the work has been done and is hereby approved.

P s L iy

[_M Wasley

Deborahn Wor ley

s [mcuSgrad by

IMM&FMTN.-JHL

Radomir Ray Mitic

T Lo s
| K-ﬂ? e
d drt

Tora s .

.,{}'"“!" £ Al sk,

JuTie Grabanski

This document 1s being submitted by the appomnted advisory committee as having met all
the requirements of the School of Graduate Studies at the University of North Dakota and is

hereby approved.

s i
Chriz WNelson
Diean of the School of Graduate Studies

12/7/2023
Date




PERMISSION

Title Trauma Education in Social Work Curricula:
An Innovative Approach to the Teaching of Trauma-Informed Care

Department Educational Practice and Leadership

Degree Doctor of Education

In presenting this dissertation in partial fulfillment of the requirements for a graduate
degree from the University of North Dakota, | agree that the library of this University shall make
it freely available for inspection. | further agree that permission for extensive copying for
scholarly purposes may be granted by the professor who supervised my dissertation work or, in
her absence, by the Chairperson of the department or the dean of the School of Graduate
Studies. It is understood that any copying or publication or other use of this dissertation or part
thereof for financial gain shall not be allowed without my written permission. It is also
understood that due recognition shall be given to me and to the University of North Dakota in
any scholarly use which may be made of any material in my dissertation.

Jennifer M. Schlinger
December 7, 2023



TABLE OF CONTENTS

LIST OF FIGURES ...ttt ettt ettt st sttt e s st e b e s ae e e bt e sae e s b e e nneeenneennnesaneen vii
LIST OF TABLES ...ttt ettt ettt ettt ettt e b e et e e b e e s it e e bt e e ab e e bt e sabe e bt e sabeesseeeabeenaeeeane viii
ACKNOWLEDGEMENTS ...ttt ettt ettt ettt st s e bt sa e et esab e e bt e satesabeesateenbeesaeesnbeesaeeenne iX
ABSTRACT ...ttt ettt ettt ettt bt e s h e e bt e s bt e s at e e saeeeabe e bt e s ab e e bt e e ab e e ehteeabeeeheeeabeeeaeeebeenaaeenbeenaee X
INTRODUGCTION ...ttt ettt ettt ettt ettt et e st e bt e s ab e e beesateeabeesabeebeesaeeenbeesabesabeesaeeenbeesatesaseens 1
ARTIFACT |: PROBLEM OF PRACTICE ...cevtttttttttttttettteteteteteeererereeeresesesesesesesssssssesessssrssnsasssssssssnsnsssnnes 2
Overview Of the Problem ..........oo e e e 4
SoCial WOrk CUITICUIUM .....eiiiieee e e 6
Review of Relevant Research and Practitioner-Based Literature........c.ccccovveeiiiiiniiicnnnen. 7
Common Approaches to Addressing the Problem ..., 15
Linking Possible Solutions and Barriers to Theoretical Foundations...........ccccccvvveeeeerennes 17
SUMIMIAIY ttttttiieee e et ettt e e e e e etttat e s e e eeetaeats e eeeeeeaesessaassseeeeseesssssasnsseseessnesssnnnseseeenanes 21
ARTIFACT II: RESEARCH APPROACH NARRATIVE .....cotiiiitiieeeteetee ettt 22
PUIPOSE OF the StUAY...eeeiei it e e e e e e e e e e e eeaans 22
Description of the Research QUESHIONS.........ueiveiiiiieiciiiieeee e 22
T ol a Yo o] fo Y- [ o IR RO P P PPPPPRRN 23
RESEArCh MEthOdS ... ..o e e 24
Narrative Explaining Results of Inquiry/FINdiNgS .......cccvviieiiuiieiiiiiiee e 34
SUMMATY OF FINGAINGS oottt e e e e e e e eabrr e e e e e s e s s enasrrereeeeens 44



ARTIFACT 11l: IMPLEMENTATION OF SOLUTION ...coiiiiiiiiiiiiiiiiiirice ittt 46

FINAI PrOQUCT ..o e e s 46
SUMIMIAIY ettttttiieeie et e eeettttieae s e e eeetttarsaeseeeeetaearssaassseeasesssssnsssssseersssssssnsnnseseessnesssnnsnssesesnenes 55
CONGCLUSION ...ttt ettt ettt ettt e h e et e bt e st e e bt e e st e e b e e sab e e b e e eabeenseesaseenneeenneenneenaneens 56
Suggestions for Future Inquiry/Next Steps in ReSEarch ........c.cccocvveevveeeeiveeeeivee e, 57
APPENDICES ...ttt ettt ettt ettt ettt ettt et e s a e bt e s et e e bt e s ab e e beesabeesbeeeabeesaeesabeenateenbeeaeas 60
APPENDIX A: Understanding Trauma in Social Work Practice Course Syllabus................ 60
APPENDIX B: Course Schedule, Readings, Learning Objectives, and Assignments .......... 69
APPENDIX C: Suggested Introduction to Trauma Slide .......cccccvvveeeeeiieieiiiieeeeee e, 74
APPENDIX D: Suggested ACES SIS .......uvveeiiieeeiiirieeeee ettt et e e e e e e e 75
APPENDIX E: Suggested Mindfulness Activity SIide .........cooevveiirreeieeieiiiiireeeee e, 77
APPENDIX F: Suggested Self-Care Sldes ......uuiiricciiiiiiee et 78
APPENDIX G: Grading Rubric for Self-Care Plan and Journal.......ccccccoeeeviiiiieeeee e, 81
APPENDIX H: Grading Rubric for Crisis Intervention Assessment Assignment................. 82
APPENDIX I: Grading Rubric for Mindfulness Group ActiVity......cccccceeeveeciiiiieeeeee e, 83
APPENDIX J: Grading Rubric for Current Event Reaction Paper........cccecccvviieeeeeeeeecnnnnen, 84
APPENDIX K: Grading Rubric for Research Presentation ..........cccccceeeeeeeciiiieeee e, 85
REFERENGCES ... .ottt ettt sttt st e bt e e at e e bt e s ab e e bt e eab e e bt e sabeeabeeemseesbeeeabeenneeeane 86

Vi



Figure 1:
Figure 2:
Figure 3:
Figure 4:
Figure 5:
Figure 6:
Figure 7:

Figure 8:

LIST OF FIGURES

Syllabi Analyzed from 29 States ........ceiiiiiiie e 27
Trauma Course Offered to BSW, MSW, and DSW StUdents ............eeveveveeeverereeevenenennnnnns 34
NUMDBEr OF CreditS......vi i e 35
Textbook Titles Required Five or MOre TimMeS......cccccuiieeeeeeeeeeeiiireeeee e e eesecnrreeeeeeeeeeeans 36
Co-Occurrences with the Word Trauma in Course Descriptions .......cccceecveeeercveeeeennee. 37
Major Categories Found in Course Titles and Course Descriptions.........ccccevveveeeeeeeennns 38
Stand-AloNe TraumMa COUISE .....uiiiuiiieiieeeiieeeite ettt ettt e et e e e s st e snneesneeesanee 41
Semester the Course is Offered ..o 42

Vii



LIST OF TABLES
Table 1: Number of Textbooks REQUIEd.........ccccuuiiiieiiiiiiececiee e e

Table 2: Frequency of Categories Found in Course Learning Objectives, Assignments, and

viii



ACKNOWLEDGEMENTS

| wish to express my sincere appreciation to the members of my Dissertation Committee
for their guidance and mentorship so | may accomplish my educational goal at the University of
North Dakota. Thank you also to the Social Work Department at UND for your insight as |
researched this topic so we may better serve our students and the profession.

Words simply cannot convey my deepest love and gratitude to my family and friends for
their incredible support. | am extremely grateful for my mom, who has always believed | can
accomplish anything | set my mind to and constantly and generously offers her encouragement.
To my kids, Ella and Nicholas, without whom this endeavor would not have been possible. They
continue to amaze and inspire me. | also appreciate them doing homework alongside me. To my
husband, Damian, who believed in me all along and knew | had the strength and determination
to accomplish this dream. To my best friend Jeri who is always just a phone call away and
faithfully offers her steadfast and unwavering support. Her friendship has always been a source
of inspiration. Thank you to Leah for the frequent check-ins and for keeping my motivation high
To Tina for being a person | can turn to and lifting me up during this rewarding experience. To all
my family and friends not specifically mentioned, please know how grateful | am for your care

and support.



This Dissertation is dedicated to those who have experienced trauma and those entering or
practicing in the social work profession. Thank you for the important work you do to help

individuals, families, groups, communities, and organizations.



ABSTRACT

Many professionals, especially social workers, work with individuals who have a history
of or are experiencing trauma. If students understand the trauma their clients have
experienced, they are better suited to meet the individual where they are and help them work
towards their goals. Social work professors must prepare their students by instructing them
about different types of traumatic experiences, the impacts, assessment tools, and various
intervention strategies. | used a qualitative research approach and document analysis to
understand how social work programs incorporate education related to trauma and trauma-
informed practice into their curricula. This method allowed me to gain a deep and nuanced
understanding of how social work programs educate their students about trauma. This
dissertation discusses the need for trauma education in social work curricula based on the
research findings. The practical application of the research lends itself to developing a course to
be offered to students at the University of North Dakota (UND). This course, Understanding
Trauma in Social Work Practice, will be offered as an elective in the Master of Social Work
(MSW) program and will provide basic, foundational knowledge and awareness of trauma.
Exploration of factors known to promote resilience and self-care are examined and emphasized
throughout the course.

Keywords: social work, trauma, trauma-informed care, social work curriculum



TRAUMA EDUCATION IN SOCIAL WORK CURRICULA:
AN INNOVATIVE APPROACH TO THE TEACHING OF TRAUMA-INFORMED CARE

Introduction

Trauma does not discriminate. People of all ages, color, race, religion, ability, gender,
geographic location, economic status, and/or sexual orientation experience the impacts of
trauma. Trauma can range from one incident to ongoing exposure. The National Council for
Mental Wellbeing estimates that at least 70% of the adult populationin the United States has
experienced at least one traumatic event in their lifetime (2022).

In this dissertation, | identified the lack of trauma education in social work curricula as a
significant problem of practice for social work academic programs. The literature review
included scholarly works that somewhat address models used in undergraduate and graduate
social work education. These models include person-centered practice, intersectionality, and
the life course perspective. Also, | reviewed the common approaches and links to possible
solutions to address the problem. In the second artifact | explained the purpose of the study to
include research questions, research approach, and the findings of my study. In the third artifact
| presented an implementation of a solution to the problem of practice. My solution is a fully
developed master’s level course on trauma education. The components of the course consist of
a fully developed syllabus, including the course description and objectives, course outline,
textbook, topics covered, and assignments. In a final section, | reviewed how all the artifacts

address the problem of practice and offer suggestions for future inquiry and research.



Artifact I: Problem of Practice

The problem of practice is related to the lack of trauma-informed education in the Social
Work Department at the University of North Dakota (UND), a midwestern research university.
Social work students are not offered specific education surrounding trauma or how to work with
clients who have experienced trauma. The study aimed to understand how social work
programs incorporate education related to trauma and trauma-informed practice into their
curricula. | identified best practices to integrate trauma-informed practice in the social work
curriculum and discussed how this will benefit future social workers. If students understand the
trauma their clients have experienced, they are better suited to meet the individual where they
are and help them work towards their goals.

Many professionals, especially social workers, work with individuals who have a history
of or are experiencing trauma. American Psychological Association (APA) defines trauma as “an
emotional response to a terrible event” (American Psychological Association, 2022, para. 1) and
according to the Centers for Disease Control and Prevention (CDC), a traumatic event is an
event, or series of events, that causes moderate to severe stress reactions and can have “a
physical, cognitive, and emotional response” (Centers for Disease Control and Prevention, 2022,
para. 3). Adverse Childhood Experiences (ACEs) can include traumatic events such as domestic
or community violence, sexual exploitation, family-related stressors, etc. According to Substance
Abuse and Mental Health Services Administration (SAMHSA), over “two-thirds of children

reported at least one traumatic event by age 16” (SAMHSA, 2022c, para. 2).



The traumatic event is just one of the three Es when understanding the concept of
trauma. In addition to understanding what kinds of events may be described as traumatic,
SAMHSA also addresses experience and effects (SAMHSA, 2014). The perception of a traumatic
event varies among individuals because “a particular event may be experienced as traumatic for
one individual and not for another” (SAMHSA, 2014, p. 12). Finally, the effects that the event
has on a person are critical and “may occur immediately or may have a delayed onset”
(SAMHSA, 2014, p. 12).

Post-traumatic stress disorder (PTSD) is the result of experiencing something traumatic.
The National Center for PTSD states that six percent of the population will develop PTSD at
some point (Veteran Affairs, 2018). The National Institute of Mental Health divided the level of
impairment adults experience because of PTSD. Kessler et al. reported that 36.6% of adults in
the United States had experienced serious impairments in the previous year due to PTSD
(2005).

Social workers work with people of all ages and from diverse backgrounds. They are the
“largest mental health profession treating trauma survivors” (Case Western Reserve University,
2022, para. 3). Yet, there is great variation in how social work students access information and
specific educational resources surrounding trauma and how to work with clients who have
experienced trauma. The study aimed to understand how social work programs incorporate

education related to trauma and trauma-informed practice into their curricula.



In this artifact, | provided an overview of the problem of practice related to the lack of
trauma-informed education for social work students, and why it is important to address this
problem. | used evidence-based literature to cite and support the need for addressing the
problem of practice, along with current trends and best practices in how we currently address
the problem. Finally, | discussed possible solutions and barriers to theoretical foundations.

Overview of the Problem

Historically, education around trauma was very specific. For example, students may have
learned how to specifically serve survivors of intimate partner violence or victims of child abuse
or neglect. This trauma education “failed to take into account the broader context of the trauma
or the fact that there are many overarching themes that exist no matter what type of trauma
occurred” (Getz, 2013, p. 18). It is important to examine how any type of trauma impacts a
person so social workers are prepared to meet their needs. For instance, if a person is exposed
to prolonged trauma, it can lead to maladaptive behaviors and responses throughout their life
(Perry & Winfrey, 2021).

Getz (2013) further notes that, “over the years, social work programs have infused some
elements of trauma education, but the need for greater emphasis on trauma training has
become evident” (p. 18). Many social work programs teach from a generalist perspective, and
students are prepared to work in a variety of settings with diverse populations. Since trauma
can impact any person at any stage in their life, it is likely that social workers will “encounter

clients who have experienced trauma.” (Getz, 2013, p. 18). Recently, “trauma education has



vastly evolved, and frequent mass violence, natural disasters, and other tragic events amplify its
importance in social work curriculum.” (Getz, 2013, p. 18).

Social work programs across the nation experience external pressure to incorporate
changes and enhancements due to the nature of the profession. According to the National
Association of Social Workers (NASW), an ethical principle is for social workers to “develop and
enhance their professional expertise” (NASW, 2023, para. 30). As the field of social work
changes to meet the demands of its constituents, social work programs need to stay abreast of
the needs and be proactive in adequately preparing students to work with clients who have
experienced trauma. A key issue that has gained much attention in the field of social work is the
effects of trauma on a person’s physical and mental health. In 2015, the Council on Social Work
Education (CSWE) released resources to help implement the Educational Policy and
Accreditation Standards (EPAS). CSWE provided a guide specifically related to trauma-informed
social work practice to address the implementation of trauma in social work education. By
expanding their knowledge on the topic of trauma, “social workers continually strive to increase
their professional knowledge and skills and apply them in practice” (NASW, 2023, para. 31).
Newly educated and seasoned social workers alike need to have the most up-to-date
information and training available to them so they may meet the needs of individuals and
society.

Social workers work with various populations across the lifespan. When working with

clients, it is important to understand a person’s history to include culture, beliefs, practices,



traditions, family structure, etc. In a person-centered approach, social workers focus on the
individual as the center of care or service and understanding the whole person. Providing
person-centered care “puts individuals in control of decisions about their care” (Lines, et. al,
2015, p. 561). This holistic approach emphasizes a person’s “social, mental, emotional, and
spiritual needs, as well as an individual’s strengths, weaknesses, preferences, and values” (Lines,
et al., 2015, p. 561). The person-centered holistic approach considers where a person has come
from, where they are now, and where do they want to go. When looking at a person’s history, if
they have experienced trauma in their life, it is important to recognize and understand trauma
and its impact on the individual.

Social Work Curriculum

The University of North Dakota Social Work’s mission statement states their education
“advances social, economic and environmental justice, and enhances human well-being and
quality of life” (University of North Dakota, n.d., para. 6). The curriculum for a social work
program is designed to prepare students for a career to address various issues that impact
individuals, families, groups, communities, and organizations.

Baccalaureate and Master's level students in social work undertake a curriculum
designed to establish a solid grasp of the profession's history, values, and ethical principles.
Their coursework includes subjects like Human Behavior and the Social Environment, Social
Policy, and Social Work Research Methods. Additionally, students engage in practical courses

such as Social Work Practice with Individuals and Families, Social Work Practice with Task and



Treatment Groups, and Social Work Practice with Communities and Organizations. To tailor their
education, students have the option to choose from a range of elective courses pertinent to the
field of practice. Towards the conclusion of their program, social work students complete an
internship or field instruction in their final semester.
Review of Relevant Research and Practitioner-Based Literature

Assessing and treating victims of trauma is complex and requires knowledge and
practice to effectively do so. According to Masiriri (2008), most behavioral health treatment is
provided by social workers with a master’s degree. To best meet the individual needs of their
clients, clinicians will develop a person-centered intervention plan. Social work students are
taught various skills and educated on several intervention models, such as person-centered
practice, intersectionality theory, and the life course perspective.

Baccalaureate and some graduate social work programs teach a generalist curriculum,
which is “grounded in the liberal arts and the person-in-environment framework” (CSWE, 2022,
p. 17). Generalist social workers “use a range of prevention and intervention methods in their
practice with diverse individuals, families, groups, organizations, and communities based on
scientific inquiry and best practices” (CSWE, 2022, p. 17). While social work students learn a
variety of prevention and intervention models, students also learn from the variety of theories
and perspectives on which these models are based. The literature review provided an overview
of these models as well as how they have been studied by researchers and applied by

practitioners.



Person-Centered Practice

Person-centered practice is a focus of social work education as it places the person in
the middle and enables them to make their own decisions. It is also known as patient-centered
care, which stems from a medical model. The process of person-centered decision-making aims
to have the individual “have control over their services, including the amount, duration, and
scope of services, as well as choice of providers” (SAMHSA, 2022a, para. 1). This strength-based
approach is critical in many disciplines in addition to social work. Medical providers, educators,
therapists, etc. turn to person-centered practices to empower individuals to set their own goals.
Working with individuals does not only include their medical needs. Therefore, there has been a
shift to the person-centered approach to “encompass the entirety of a person’s needs and

IH

preferences, beyond just the clinical or medical” (American Geriatrics Society Expert Panel,
2016, p.15).

A person-centered approach is important for students to understand when they are
entering any helping profession. By incorporating multiple models such as psychological, social,
biological, etc., it “encourages prevention, resilience, and self-care” (Serlin et al., 2019, p. 14).
Especially when people experience trauma, it is important to understand all aspects of how the
trauma impacts a person, including the biological impacts to the brain. Some reactions may

include “headaches, physical pain, numbness, withdrawal, hyperarousal, digestive problems,

and fatigue” (Serlin et al., 2019, p. 15). Using a whole-person approach to working with a person



who has experienced trauma provides an opportunity to understand what a person might be
experiencing ranging from short- to long-term effects.

Social workers frequently utilize the person-centered approach in various settings
including hospitals, long-term care facilities, group homes, schools, and community mental
health programs. A recent study examined the variation in “person-centered care across
programs within community mental health clinics” (Choy-Brown et al., 2020, p. 907). Since this
model is so popular among many disciplines to promote client self-determination its
implementation varies based on “purposes, structure, and intensity” (Choy-Brown et al., 2020,
p. 909). The study found many practitioners fell short in setting goals “beyond service
participation and integrating natural supports” (Choy-Brown et al., 2020, p. 912). It was noted
some areas in which they showed lower competence was when they were serving people with
severe mental illness (SMI). The study concluded that the programs that “operationalized some
person-centered practices” (Choy-Brown et al., 2020, p. 913) had the best outcomes in terms of
the overall person-centered care planning and points to a “need for tailored training and
support” (Choy-Brown et al., 2020, p. 913).

Overall, the literature suggests that person-centered practice is an essential approach for
social workers and other professionals to build trusting relationships, promote self-
determination, and enhance positive client outcomes. This approach is useful for practitioners

to address a wide range of client needs, including those who have experienced trauma.



Intersectionality Theory

Practitioners look at various aspects of the people they serve using both person-
centered and holistic approaches. It is important to understand intersectionality theory as that
“recognizes that all of us are jointly and simultaneously members of a number of socially
constructed identity groups, such as gender, race, ethnicity, social class, sexual orientation, age,
religion, geographical location, and disability/ability groups” (Hutchinson, 2019, p. 26). This
theory is important as we consider all the various aspects and key components that make up an
individual.

Crenshaw (1991) wrote one of the earliest works on intersectionality where she
discusses how black women may experience both racism and sexism. In particular, Crenshaw
(1991) examines violence against women and how “women of color are frequently the product
of the intersecting patterns of racism and sexism” (p. 1243). The article notes the importance of
understanding intersectionality and taking social action to address the unique forms of violence
that women of color face. In practice, this understanding means acknowledging that
experiences of women of color, for example, are not adequately captured by solely addressing
racism or sexism in isolation. It necessitates inclusive and comprehensive approaches that
recognize the complex interplay of intersecting systems.

Intersectionality is used to “inform social action” (Collins, 2019, p. 2) and is not only
used by social workers. Cole discusses questions research psychologists may ask including “what

role does inequality play” (Cole, 2009, p. 1). Questions such as this may illuminate “privilege
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and power” (Cole, 2009, p. 1) that may exist and lead to social and policy change. When
analyzing social policy, intersectionality may be used to identify “how individuals are positioned
within social hierarchies” (Cole & Duncan, 2023, p. 63) and develop or change policies to meet
the needs of the target populations.

The literature on intersectionality has grown significantly over the years and scholars
such as Matsuzaka, et al. (2021) and Simon et al. (2020) and activists have applied
intersectionality to various fields and have used it to better understand the complexity of
individuals and the societies in which they live. Intersectionality adds depth to understanding
trauma by recognizing the complexity of individuals’ experiences shaped by multiple,
intersecting identities.

Life Course Perspective

The life course perspective examines how “biological, psychological, and social factors
act independently, cumulatively, and interactively to shape people’s lives from conception to
death, and across generations” (Hutchinson, 2019, p. 5). Generally speaking, when students
take the course, Human Behavior in the Social Environment, this perspective is leaned on
heavily. Throughout this course, students also learn about protective and risk factors.
Developmental risk and protection are experiences that have an impact on subsequent
transitions and life events. These may either protect the life course trajectory or put it at risk
(Hutchinson, 2019). A risk factor, such as trauma, is a “factor at one stage of development that

increases the probability of developing and maintaining problem conditions at later stages”
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(Hutchinson, 2019, p. 28). As students learn about various risk and protective factors, they learn
that “negative experiences in childhood and the teenage years may put children at risk for
chronic health problems, mental illness, and substance use in adulthood” (Centers for Disease
Control and Prevention, 2021b, para. 1). While students touch on the subject of trauma and its
impact on their life course trajectory, educational programs should offer additional learning
opportunities about different types of trauma, various responses to trauma, and beneficial
intervention strategies.

Glen Elder Jr. was the sociologist who first wrote about the life course perspective. He
discussed how a person’s life course trajectory is impacted based on the “influence of historical
events” (Walker, 2022, p. 907). He further discussed how the experiences along a person’s life
course have an impact on a person’s overall physical and mental health (Walker, 2022). One of
the key concepts of Elder’s life course perspective is that of timing, or the “age at which an
experience occurs and how it is experienced” (de Wind, et al., 2016, p. 2). The theme of timing
is a common thread through literature that discusses the life course perspective.

Walker (2022) offered examples of significant moments for individuals diagnosed with
schizophrenia, including “deinstitutionalization and the discovery that antipsychotic medications
could decrease symptoms” (p. 907). Another study conducted by de Wind et al. (2016)
researched the timing of retirement and whether it was on or off time. The study examined
various “factors influence working beyond retirement from a life course perspective” (p. 2). One

conclusion from the study found that a person’s financial situation “predicted working beyond

12



retirement” (de Wind, et al., 2016, p. 9). The life course perspective teaches us to look at what
has occurred across a person’s life that has led to their financial situation that could be the
driving force behind the timing of their retirement.

The timing of negative events in a person’s life, such as trauma, results in different
outcomes. Gerritsen, et al. (2015) found that when negative events impact the brain, the
intensity of the effects “depends on the time when the events occurred, the strongest effects
observed during the critical time periods of early and late life” (p. 1219). Dr. Bruce Perry, a child
psychiatrist and neuroscientist, discusses at length the brain development that occurs during
early childhood. He states, “early life experiences do have a very powerful impact on how we
develop” (Perry & Winfrey, 2021, p. 78). Trauma can occur at any stage in a person’s life.
Herrenkohl et al. (2020) address several forms of violence including “child maltreatment,
violence in adolescence, and intimate partner violence and elder mistreatment” (p. 314).
Depending on the timing and severity of the trauma that has occurred, it may place an
individual at “high risk for a range of cognitive, health, and social impairments” (Herrenkohl et
al., 2020, p. 319).

Overall, the life course perspective offered a useful framework for understanding how
social and environmental factors shape individual lives over time. By examining how and when
these experiences occur over the life course, social workers are able to identify appropriate
interventions and offer support to improve their overall well-being across the lifespan. This

theoretical framework considers the influence of individuals’ experiences and how those
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experiences shape a person across all life stages. Since this theory focuses on factors across
different life stages, patterns or relationships to the life course perspective are anticipated in the
document analysis.
Literature Review Summary

Social work students are taught various theories, models, and approaches when working
with clients. Students in a generalist social work program are presented with a multitude of
tools to work with diverse clients in a variety of settings. Research and the application of a few
of these models have been discussed here. While each has distinctive characteristics and have
their use within the social work profession, many of the themes may overlap and have similar
traits. It is critical to use a person’s “history, lifestyle, unique experiences, values, preferences,
and culture” (Walker, 2022, p. 908) when working with individuals, families, and groups. Social
workers will be able to have a better understanding of their clients if they take a person-
centered approach that will empower their clients to take charge of their goals based on their
individual needs. Part of a person-centered approach is to realize individuals are simultaneously
members of multiple groups that intersect over their entire life course. An individual’s life is
comprised of countless experiences that are interconnected and shaped by historical, social,
cultural, and environmental factors over time. Abrams and Shapiro (2014) discuss the
importance of integrating case examples into teaching methods. In particular, they note this
teaching method is useful when “teaching trauma theory and practice” (Abrams & Shapiro,

2014, p. 409). They surmise that incorporating multiple case studies throughout the course “is
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an effective metho of preparing students for what they will encounter in the field” (Abrams &
Shapiro, 2014, p. 409). Just like no two individuals are alike, no two cases or clients will be alike.
Therefore, social work students need to be educated on various theories and models so they
have the ability to apply them in practice with their unique clients.
Common Approaches to Addressing the Problem

There are a variety of training opportunities and continuing education programs for
professionals working with people that have experienced trauma. The GAINS Center provides
resources for criminal justice professionals and has recently offered a trauma-informed
response training (SAMHSA, 2022b). (GAINS stands for gather, assess, integrate, network, and
simulate.) Relias is a company that provides services, including continuing education, to
healthcare providers. Their training focuses on the philosophy of trauma-informed care and
boasts to not only help the patients and staff alike (Relias, 2022). The National Center on Safe
Supportive Learning Environments offers technical assistance and resources that are “focused
on improve school climate and conditions for learning” (NCSSLE, 2022, para. 1). One program
they offer is trauma-sensitive training for educators in K-12 schools. Addressing the needs of
people who have experienced trauma reaches across multiple disciplines.

Many disciplines, including social work, take a reactive approach to addressing the need
of additional education relating to trauma and its impacts. These responses come in the form of
continuing education, professional development, or other on-the-job resources. Some higher

education programs have taken more of a proactive approach and offering courses or certificate
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programs within their institution so students may learn this important information prior to
entering the field. For example, Michigan State University’s School of Social Work (Michigan
State University [MSU], n.d.) offers a trauma-informed care certificate program that allows
students and human service professionals learn about this important topic. The program
discusses trauma across the life span, has an interdisciplinary emphasis, and shares various
“techniques to improve their work with children, adolescents, adults, and families who have
experienced trauma” (MSU, n.d., para. 1). The University at Buffalo’s School of Social Work also
offers a certificate program to help “work more effectively with trauma survivors” (University at
Buffalo, n.d., para. 1) and offers information on the effects of trauma and various approach to
address these effects.

In addition to specific disciplines and higher education institutions offering continuing
education and training, other professional groups and organizations also offer trauma training.
The Trauma Institute International (n.d.) offers various online certification programs, such as
working with individuals and families. They also offer specific training relating to addiction and
sex-trafficking and exploitation. The Trauma-Informed Care Training Center (n.d.) offers a
certification to understand how adverse childhood experiences (ACEs) affect individuals, how to
identify and heal from trauma, and learn how to reduce the risk of secondary trauma.

Some of the continuing education programs are certificate programs while others are
certifications. It is important to note that a certificate program is a common format in university

continuing education programs and “is a series of training hours on a topic area or treatment
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method” (University at Buffalo, n.d., para. 2). The purpose of such a certificate program is to
advance skills and knowledge. A certification is a program that is offered and assesses “both
knowledge acquired, and competent implementation of the skills and knowledge taught”
(University at Buffalo, n.d., para. 3).

Linking Possible Solutions and Barriers to Theoretical Foundations

The field of social work is an ever-changing profession. There is significant evidence that
points to the importance of trauma-informed practices. Social work professors need to
incorporate the teaching of these interventions to students so they are prepared to meet the
needs of their clients who have experienced trauma (Vasquez & Boel-Studt, 2017). Due to the
external environment having such a substantial impact on social work education, the University
of North Dakota (UND) Social Work Department may incorporate several theoretical models to
effectively change in response to external pressures.

Institutional theory is “an approach to understanding organizations and management
practices” (Suddaby, 2013, p. 380) and recognizes the role of institutions in shaping and
influencing the behavior of individuals and organizations. Institutional theory may be important
when considering making changes within the Department because of external factors. Social
workers are to abide by the National Association of Social Workers (NASW) Code of Ethics
(2023). One of the ethical principles based on social work’s core values is to “strive to increase
professional knowledge and skills and apply to practice” (NASW, 2023, para. 31). UND’s Social

Work Department is accredited by the Council on Social Work Education (CSWE). While there is
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not a mandate to incorporate trauma-informed education into the curriculum, there is a
possibility CSWE may require this curriculum addition in the future. Institutional theory is an
appropriate theory when considering the external influences from NASW, CSWE, and other
stakeholders, but one of the weaknesses of is that it “overstates the power of institutional
influences and understates the power of human innovation” (Manning, 2018, p. 122). The
current faculty have incredible and diverse practice experience and the professional innovation
of the curriculum additions may primarily stem from the expertise within the department and
not solely external forces.

With the consideration of external influences such as the NASW and its Code of Ethics
(2023), institutional theory discusses the ways in which these larger entities have an impact on
higher education (Manning, 2018). Social work and its higher education teachings must
“continuously change in response to a variety of forces” (Lunenburg, 2010, p. 2) and to do this,
UND'’s Social Work Department must address the increasing need to enhance social work
education to appropriately address and understand individuals who have experienced trauma.

According to Lunenburg, organizational change is defined as moving “from its present
state and toward some desired future state to increase its effectiveness” (2010, p. 1). This
statement is critical when making changes to current curricula to prepare effective educators,
and to increase the knowledge and preparedness of students. This model is extremely
applicable in this case because it addresses both internal and external environments as well as

factors that both support and may be resistant to change. When referring to this model, it will
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be important to look at the proposed change and gain an understanding of both forces for the
change and any resistive factors. Lunenburg (2010) provides an excellent overview of several
factors and ways in which to overcome potential barriers. These approaches include: “education
and communication, participation and involvement, facilitation and support, negotiation and
agreement, manipulation and co-optation, and explicit and implicit coercion” (Lunenburg, 2010,
p. 7).

To move forward or towards a desired change, Lewin’s Change Theory (Hussain et al.,
2018) suggests a three-stage process: unfreeze, change, and re-freeze. When considering
institutional or departmental change, this model utilizes broad steps to implement the change
and involve necessary stakeholders. A strength of this theory is the simplicity of the three steps.
These are broad and tangible stages in which to progress through change. A potential limitation
of this theory is some may find the stages too broad with not enough specific guidance or
incremental steps to move towards change.

Under Lewin’s Change Theory (Hussain et al., 2018), the attention turns to department
leadership. A leader may turn to Lewin’s first stage of unfreezing by identifying the problem and
discovering ways in which the problem may be addressed. This is where the faculty may be
made aware of the benefits of enhancing the curriculum and producing examples of best
practices.

Hussain et al. (2018) note once the group is ready to move into the next stage, the

implementation of the change may occur. This is where the faculty offer ideas and suggestions
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for curriculum, textbooks, methods of assessment, etc. Faculty should see quite a bit of free-
flowing communication during this stage. This communication may be top-down and bottom-
up. There should also be communication with stakeholders.

In Lewin’s (Hussain et al., 2018) final stage, refreezing ensures sustainability for both the
short- and long-term. This is significant because it is important for the implemented changes to
remain in place, even if the leader or another key stakeholder is no longer involved in the
project.

An improvement in social work education has widespread benefits and external
pressures are in place to implement such additions to the curriculum, but there are several
factors that must also be addressed when it comes to resistance to change. Lunenburg (2010)
addresses several of these forces and notes the importance of “understand why people resist
change” (p. 4). As | considered the faculty, staff, and administration of UND’s Social Work
Department, the most significant barrier to change is group resistance due to uncertainty.
Lunenburg (2010) notes that faculty may resist change “because they are worried about how
their work and lives will be affected by the proposed change” (p. 4). This may be a feeling of
most of the faculty; therefore, the change may be met with group resistance.

In addition to identifying several ways in which resistance to change may be portrayed,
Lunenburg (2010) also discusses ways in which to overcome resistance. As | imagined how the
faculty and leadership from the Social Work Department may resist changes to the curriculum, |

am confident that with effective communication, clear evidence and education, as well as strong
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support and involvement, the Department may successfully move from Lewin’s unfreezing stage
to the change stage.
Summary

The problem of practice is related to the lack of trauma-informed education at the
University of North Dakota (UND) in the Social Work Department. The purpose of the study is to
understand how social work programs incorporate education related to trauma and trauma-
informed practice into their curricula. Social workers work with various populations across the
lifespan and if their clients have experienced trauma, it is important to understand the trauma
so they may meet the individual where they are and help them work towards their goals.

To best meet the individual needs of their clients, clinicians will develop a person-
centered intervention plan. Social work students are taught various skills and educated on
several intervention models, such as person-centered practice, intersectionality theory, and the
life course perspective. The literature in this artifact describes these methods and the
application of them used in practice.

Education is a common approach to addressing the needs of clients who have
experienced trauma. Some professionals learn how to work with victims of trauma by offering
continuing education or professional development. Some social work programs also offer
specific instruction on trauma. This approach is beneficial to social workers so they may learn

this critical information prior to entering the field of practice.
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Artifact Il: Research Approach Narrative
In Artifact Il, | reviewed the purpose and research questions that guided this study in an
effort to respond to the problem of practice of social work students not receiving adequate
education related to trauma and trauma-informed practice. Artifact Il also contained my
description and explanation of the selected research approach and design, the limitations, and
the setting in which the research took place. In addition, | presented the findings of my study.
Purpose of the Study
The purpose of the study was to understand how social work programs incorporate
education related to trauma and trauma-informed practice into their curricula. Offering training
and education on trauma-informed approaches benefits future social workers. The training may
be in the form of coursework, a minor, or certificate programs. If students understand the
trauma their clients have experienced, they are better suited to meet the individual where they
are and help them work towards their goals.
Description of the Research Questions
To understand how social work programs incorporate education related to trauma and
trauma-informed practice into their curricula, | explored the following research questions:
1. How do social work programs teach and deliver education about trauma and trauma-
informed practices?

2. What key concepts are addressed in trauma-related curricula?
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3. How do social work programs integrate education on trauma and trauma-informed
practice into their curricula?
Research Approach

Existing literature from the National Council for Mental Wellbeing (2022), Centers for
Disease Control and Prevention (2022), and Substance Abuse and Mental Health Administration
(2022), provide substantial information about trauma and the short- and long-term impacts on
individuals but does not sufficiently discuss how social work programs are educating students,
what key concepts are addressed in social work education, and how social work programs are
integrating trauma and trauma-informed practice into their curricula. Qualitative research is
best used when the researcher does “not know the variables” (Creswell & Guetterman, 2019, p.
16) of the problem of practice. This allows exploration of the problem by collecting data “based
on words” (Creswell & Gutterman, 2019, p. 16). Another characteristic of qualitative research
that benefits this study is “analyzing the data for description and themes using text analysis and
interpreting the larger meaning of the findings” (Creswell & Gutterman, 2019, p. 16). | selected
a qualitative research approach to understand how social work programs incorporate education
related to trauma and trauma-informed practice into their curricula. | selected this method
because it allows me to gain a deep and nuanced understanding of how social work programs

are educating their students about trauma.

23



Research Methods

Rapley (2007) discussed many ways in which to approach qualitative research, one of
which is document analysis. Rapley described the purpose and value of document analysis and
addressed the practical applications of such analysis as do Creswell and Gutterman (2019),
stating that, “A valuable source of information in qualitative research can be documents” (p.
223). Researchers may opt for document analysis to construct a meaningful and insightful
understanding of their community, and in this case the community comprises of social work
programs. Overall, the choice of the qualitative method of document analysis is based on the
alignment of the purpose of the study, the nature of the research questions, and the specific
context of the study.

Document analysis was best suited for this study because social work syllabi is the most
beneficial source of information and data in order to study how trauma education is being
delivered to social work students across the nation. This method was most appropriate to
analyze and explore emerging themes or categories, which provided in-depth insights into the
problem of practice. The following areas provided details of the specific steps | engaged in to
complete this qualitative study via document analysis. The areas described below include site
and material selection, data collection, data analysis, and trustworthiness.

Site and Material Selection
The Council on Social Work Education (CSWE) is the programmatic accreditor for social

work programs. In total, there are 929 baccalaureate- and graduate-level social work academic
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programs accredited by CSWE (Council on Social Work Education, 2023). There is at least one
program in every state that offers a Bachelor of Social Work (BSW), a Master of Social Work
(MSW), and/or a Doctor of Social Work (DSW) degree (Council on Social Work Education, 2023).

The Council on Social Work Education maintains a directory of all social work programs
that are “currently accredited or in candidacy or pre-candidacy status” (Council on Social Work
Education, 2023, para. 1). The directory includes contact information for each program,
including email addresses. Some social work departments include both BSW and MSW
programs. | identified each social work department with either an accredited BSW and/or
accredited MSW program(s) within its department and added the name of the
college/university and contact information on a spreadsheet.

The United States Census Bureau divides the country into four regions and nine
geographic divisions (United States Census Bureau, 2022). | set a goal to obtain a syllabus or
course description from social work programs at institutions in at least 50% of the states, and at
least one from each of the nine national divisions. Obtaining a representative sample
nationwide is important to capture more diversity from all geographic regions. This diversity
allowed for a more comprehensive understanding of the social work programs and helped avoid
bias that may have arisen from a more limited or localized dataset. Furthermore, when
analyzing syllabi from across the nation, it is more likely to represent all programs, which made

it easier to generalize the findings and make informed decisions.
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Data Collection

For this study, | emailed each social work department with either BSW, MSW, or
accredited programs. | emailed 575 points of contact inquiring if their program offered trauma
education in their social work curricula and if they would be willing to email the course syllabi to
me for analysis. | received 133 responses from accredited social work programs; 71% or 94
programs indicated they offer a course on trauma and 29% or 39 do not. Using the spreadsheet
that was developed to track the emails | sent requesting syllabi, | documented the responses on
the spreadsheet indicating if they offer a trauma course. | documented a receipt date if they
emailed a copy of their syllabi to me. Of the 94 programs that offer a course on trauma, |
obtained 62 syllabi from accredited social work programs via email in response to my inquiry.
Figure 1 illustrates the syllabi originated from 29 different states and covered each of the nine

divisions.
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Figure 1

Syllabi Analyzed from 29 States

Trauma Education in
Social Work Curricula

[[] No Syllabus or
Course Description

Il Svlcbus Received

In addition to the name of the college/university, contact information, date of initial
email and date if a syllabus was received, other details are included on the spreadsheet. The
spreadsheet is first organized alphabetically by state and the geographic region is also
populated. Under each state, the specific college or university is listed in alphabetical order. The
point of contact name and email address is populated after the name of each social work
program. | recorded the date of the initial email inquiry after the point of contact. If a response
was received, | documented the date of the response and whether it was via phone or email.

The response recorded indicated whether their program offered a course on trauma. The
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spreadsheet also included if the course was offered to BSW, MSW, DSW or any combination of
social work students. The spreadsheet also indicated whether the course was offered as a stand-
alone course or if the material was infused in other social work courses.

All syllabi were obtained via email. When | received a syllabus, | saved the document in a
folder and the beginning of the file name was the state’s abbreviation, followed by the name of
the college/university, and then followed by the course title. Upon review of each syllabus, |
continued to populate the spreadsheet with other details including the title of the course, the
semester the course is/was offered, the education level of the professor, number of credits (see
Figure 4), and if any of the courses are offered online. Furthermore, | highlighted other typical
sections of the syllabi such as the number and title(s) of textbook(s), social work competencies
or learning objectives, evaluation components and assignments, and topics covered in the
course.

Data analysis

Data analysis is a crucial and intricate component of this research study that unveils the
information drawn from various data sets. | received 62 syllabi from social work programs across
the nation. When | received the syllabi via email, | populated a spreadsheet indicating the date
the document was received and whether or not it is a stand-alone trauma course. The
spreadsheet was organized in alphabetical order by state and then in alphabetical order by
social work program. | also documented other key information such as the number of credits, if

it is considered an elective or required course, if it is offered online or on campus, if it is offered
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to BSW, MSW, or DSW students, the semester it is offered, the professor’s level of education,
and the textbook(s) required.

Once the spreadsheet was updated, | saved the document file to my computer. The
document was saved with a name that started with the state abbreviation, followed by the
name of the college/university, and then the title of the course. The next step in organizing the
documents was to upload the document into MAXQDA, which is a qualitative data analysis
software program that | used to analyze each syllabus and assign codes to document content.
The documents were sorted under the document system in MAXQDA by courses offered to BSW
students and courses offered to MSW students. The document name was the same as | saved it
to my computer file (state abbreviation, college/university, course title).

Coding is an essential step in qualitative research that involves assigning codes to the
data to identify themes or categories. Once the documents were uploaded into MAXQDA, | used
codes developed a priori. A priori coding strategy requires the codes to be established and
defined before the data collection process (Saldafia, 2013). | drew on my knowledge of concepts
and on the theoretical frameworks to guide my coding process. Saldafia discusses the
categorization of codes and indicates that pre-existing “theories can inform, if not drive, the
initial coding process itself” (2013, p. 13). The codes themselves are not predetermined, they
are derived from the literature review and examination of theories for this study. Using this
coding strategy allowed for flexibility in the coding process. Flexibility in the coding process was

important in qualitative data analysis as it allowed me to adapt to the dynamic and emergent

29



nature of the data. | was able to recognize and incorporate developing elements and insights
into the coding process so the analysis adequately reflected the depth of the data.

| referred to Rapley’s (2007) work in the area of document analysis. Based on his work,
the next step in data analysis was to code the documents. | started to look for frequency and co-
occurrences of key words and phrases in course titles and descriptions. The next step was to
identify patterns and determine codes. The codes that emerged from this step were then
applied to the course objectives, assignments, and topics. | identified frequency of key words
and co-occurrences. Finally, | reviewed the course outlines to determine a general sequence of
the material and topics being taught.

Funneling is a process in qualitative data analysis where the data is funneled to identify
patterns and categories. | began this process by referring to the codes developed a priori based
on the review of the literature and theories as well as my working knowledge as a social worker.
After the individual documents were reviewed and patterns emerged, the codes are refined and
condensed into more narrow categories. Averill and de Chesnay discuss the “outcome of this
process is a new set of distinct codes created by a synthesis and integration of previous coding
across all available data” (2015, p. 5). Funneling also involves identifying the “recurrent patterns
and linkages between and among codes, emergent across all of the data” (Averill & de Chesnay,
2015, p. 6) where categories are created to address the research questions. For example, as |
addressed the research question relating to identifying key concepts that are addressed in

trauma-related social work curricula, | started with a pre-determined code using the word
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trauma when analyzing course descriptions. After funneling the information derived from this
initial analysis, several other codes and patterns emerged which were used to code the other
parts of the syllabi such as course topics and assignments.
Researcher Reflection

Research reflection is a vital component of the research process as it allows researchers
to critically examine the methods, choices, and experiences encountered during the research
endeavor. Since | am a current faculty member in the Social Work Department at UND, it is of
utmost importance to examine the data for validity and credibility. It is important to “be self-
reflective” (Creswell & Guetterman, 2021, p. 261) about my role in the data collection and
interpretation.

| have been a licensed social worker and practiced in the field for over 20 years. | have
worked in various settings including a hospital, hospice, National Guard, and state government. |
have worked with countless individuals across the lifespan who have survived trauma in their
life so | am acutely aware of the need to understand how these experiences can impact a
person. In the last two years alone, | have attended several trainings and webinars relating to
this important topic. These trainings have been a combination of in-person or online and ranged
from two hours to two days. The topics covered included the impacts of trauma, secondary
trauma, compassion fatigue, substance use, and behavioral health.

Since | have prior knowledge of the social work curriculum as well as practice experience

relating to trauma, using a flexible coding method was important. It allowed me to critically
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examine my own assumptions throughout the coding process and reflected and refined the
codes on an ongoing basis. Beyond recognizing my own positionality and knowledge in relation
coding strategies, reflexivity is an important and ongoing process to address potential bias that
may influence the research. Reflexivity is defined by Olmos-Vega et al. as continuous “practices
through which researchers self-consciously critique, appraise, and evaluate” (2023, p. 241) their
influence or bias on their research. A practice | implemented from the infancy stage of this
study was discussing my reflections, insights, and emotions with peers. Seeking peer input
allowed for additional insight into the study. | also acknowledged my personal feelings related to
the research and reflected on aspects that induced strong emotions and considered how that
might influence my data analysis. Finally, “engaging in a personal reflexive exercise can be a
powerful learning experience; it can reshape a researcher’s practices” (Olmos-Vega et al., 2023,
p. 244). As a result of this study, | uncovered new information and found myself eager to
implement some of the course topics into the current courses | teach to social work students.

As a social work professor for 14 years, | have infused my practice experiences into my
courses, particularly when | teach Human Behavior and the Social Environment, Social Work
Practice with Task and Treatment Groups, and Field Education Seminars. While | incorporate the
topic of trauma in these courses, a stand-alone trauma course is necessary to address my

research problem of the lack of trauma education in social work curricula.
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Trustworthiness

Trustworthiness in data collection and analysis is paramount to ensure the credibility of
my study. Since | have been teaching social work students for over a decade and a practicing
social worker for over 20 years, | know | must control my bias and one way in which | practiced
this is by bracketing. | did so by critically reflecting on my work and recognizing | have a working
knowledge of this field. As | analyzed the documents, | acknowledged | knew most of the
terminology and language used in the syllabi. There is a column on the data collection
spreadsheet where | noted if something is unfamiliar to me or something that stood out to me
as unique or novel. To ensure | did not miss important information or skip over something
because it seemed familiar, | analyzed each document at least twice. This second look forced me
to take my time in my review and analysis and not take any information for granted.

Peer debriefing involves discussing methods, findings, and interpretations with peers
who are not involved in the study. This is another way in which | worked to control my bias. |
met with the administrative team from the Department of Social Work at UND and reviewed my
research with them to enhance trustworthiness. After sharing my research findings, | discussed
my final product of a newly developed trauma course to be offered to MSW students at UND.
Based on my research findings, each member of the administrative team is in support of the

proposed course addition.
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Narrative Explaining Results of Inquiry/Findings

The findings section serves as the cornerstone of the study’s narrative, offering a
structured account of the results obtained through the research process. In this section, |
presented a comprehensive analysis of the data collected, unveiling patterns and insights that
emerged. These findings are the culmination of the data analysis and provided answers to the
research questions.
Research Question 1: How do Social Work Programs Teach and Deliver Education About
Trauma and Trauma-Informed Practices?

The courses were offered to BSW, MSW, and DSW students (see Figure 2) and were
primarily taught by professors with MSW or doctoral degrees (84%).
Figure 2

Trauma Course Offered to BSW, MSW, and DSW Students
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A majority of the courses (71%) were offered in an online synchronous format with 63% offered
online and 37% in person or on campus. Most of the courses (79%) were three credits, however
the course credits range from one to four credits (see Figure 3).

Figure 3

Number of Credits
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W 1 credit
M 2 credits
B 3 credits
04 credits

While some courses did not have any required textbooks, others required three or more
(see Table 1).
Table 1

Number of Textbooks Required

Number of BSW MSW DSW Total
Textbooks
0 3 2 0 5
1 6 11 1 18
2 6 18 1 25
3 or more 4 10 0 14
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There were 50 different required textbooks across the 62 courses. Of those textbooks, five titles
were used in five or more courses (see Figure 4).
Figure 4

Textbook Titles Required Five or More Times

Principles of trauma therapy: A guide to
symptoms, evaluation, and treatment.

Trauma stewardship: an everyday guide to
caring for self while caring for others.

The boy who was raised as a dog and other
stories from a child psychiatrist’s notebook:...

What happened to you? Conversations on
trauma, resilience, and healing.

The body keeps the score: Brain, mind, and
body in the healing of trauma.
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Social work programs teach and deliver education about trauma in a variety of ways. The
courses were offered to BSW, MSW, and DSW students and were typically three credits. There
was great diversity in the number and titles of textbooks used in these courses, however there

were five titles that were used most frequently.
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Research Question 2: What Key Concepts are Addressed in Trauma-Related Curricula?

The first step in identifying key concepts that were addressed in trauma-related social
work curricula was to look for categories in course descriptions. The results of this data guided
the data analysis of the rest of the major components of the documents including course titles,
learning objectives, assignments, and topics.

The word “trauma” appeared 280 times in course descriptions and was included in 52 of
the course titles. The term trauma was used on average of 62.2 times per syllabus. There were
several co-occurrences of the word trauma in course descriptions as outlined in Figure 5.

Figure 5

Co-Occurrences with the Word Trauma in Course Descriptions
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In addition to the co-occurrences with the word trauma, | identified other categories
within course titles and descriptions that | used to code major components of the syllabi (see
Figure 6) including learning objectives, assignments, and topics.

Figure 6

Major Categories Found in Course Titles and Course Descriptions
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The categories were applied as codes to the 62 documents under the learning objectives,

assignments, and topics (see Table 2).

38



Table 2

Frequency of Categories Found in Course Learning Objectives, Assignments, and Topics

Categories Learning Assignments Topics Total
Objectives

Adverse Childhood Experiences 12 13 41 66
Compassion Fatigue 37 0 7 44
Complex Trauma 6 12 15 33
Crisis Intervention 0 3 5 8
Ethics 43 4 4 51
Mindfulness 5 8 11 24
Resilience 24 0 17 41
Self-Care 18 12 30 60
Trauma Aware 1 1 1 3

Trauma-Informed Care 60 28 38 126
Trauma Response 1 0 1 2
Trauma Specific 1 0 0 1
Traumatic Stress 20 11 26 57
Trauma Survivor 10 0 10 20
Trauma Victim 10 0 8 18
Vicarious Trauma 23 6 25 54

After analyzing the categories, the course topics that were most prevalent were adverse
childhood experiences, trauma-informed care, traumatic stress, and self-care. | found that the

key concepts in learning objectives included trauma-informed care, ethics, compassion fatigue,
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resilience, and vicarious trauma. The major assignments focused on trauma-informed care,
adverse childhood experiences, complex trauma, and self-care.

After identifying and coding categories, | analyzed the data for sequencing as related to
assignments. This analysis helped me understand how the course topics were logically organized
and delivered. The trauma-specific courses offered an overview or definitions of trauma early in
the course outlines, followed by trauma assessment and interventions. The topic of self-care
was discussed in 48% of the classes but there was not a clear pattern to when it is offered over
the course of the semester.

Research Question 3: How Do Social Work Programs Integrate Education on Trauma and
Trauma-Informed Practice Into Their Curricula?

Most of the programs (81%) offered a stand-alone course about the topic of trauma (see

Figure 7) as opposed to the topic of trauma integrated in other courses. The courses were

offered to BSW students (31%), MSW students (66%), and DSW students (3%).
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Figure 7

Stand-Alone Trauma Course

B 50 Stand-Alone Courses

@ 12 Trauma Education Integrated in Other Courses

Many courses (45%) explicitly stated it was an elective course offered to students. It was
interesting to see the analysis of the documents revealed an even distribution of the course
offered in the fall and spring semesters (see Figure 8) while only 8% of the courses were offered

during the summer semester.
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Figure 8

Semester the Course is Offered
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If the topic of trauma was not taught in a stand-alone course, my analysis found that the
topic was integrated in other courses. Of the 12 syllabi | analyzed, | found the word trauma
appeared in two of the course titles. Trauma appeared in 50% of the course descriptions. The
courses not specifically addressing trauma were primarily offered to MSW students (75%).

Upon reviewing all 62 syllabi, | learned there are 50 different required textbooks across
the courses. Of those textbooks, five titles were required more than others (see Figure 4). When
| analyzed the course syllabi that are not stand-alone trauma courses, six of them required at
least one of these five textbooks.

After analyzing the 12 courses that integrate the topic of trauma in a non-trauma social

work class, | identified several categories regarding the specific topics that were delivered in
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these courses (see Table 3). The most common topics discussed included trauma, self-care, crisis
intervention, and trauma-informed care.
Table 3

Categories from 12 Non-Trauma Social Work Courses

Course Topics % of Courses in Which Topic Appeared
Compassion Fatigue 50
Crisis Intervention 58
Mindfulness 33
Self-Care 92
Trauma 100
Trauma-Informed Care 58

Social work programs across the nation integrate education on trauma in their curricula
either explicitly or implicitly. Explicit integration of trauma education is where the topic is clearly
defined and most (81%) of the documents | reviewed were those of stand-alone trauma courses
offered to MSW students. Implicit integration is more indirect, and the topic of trauma was
embedded in other social work courses. In the documents | analyzed where the topic of trauma
was implicit, the word trauma appeared in half of the course descriptions. Some (33%) of the
courses utilized some of the same textbooks as the stand-alone trauma courses and were

teaching some of the same topics.
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Summary of Findings

The results of this study obtained through document analysis were very useful in
providing insight to how social work programs teach and deliver education about trauma, what
key concepts were addressed, and how it was integrated into their curricula. Most of the
courses were stand-alone, elective courses offered to MSW students in an online, synchronous
format. There were 50 different textbooks required in these 62 courses, with five titles used
most frequently. The key concepts in learning objectives, major assignments, and topics
included trauma-informed care, ethics, adverse childhood experiences, complex trauma, and
self-care.

Complex trauma refers to multiple or chronic traumatic events that have enduring and
cumulative effects on an individual. Complex trauma and intersectionality theory both recognize
the importance of considering various factors when working with individuals. Complex trauma,
along with the other major course topics, such as adverse childhood experiences, may be
present and have an impact at any time during an individual’s lifespan. The life course
perspective is a theoretic framework acknowledging that individuals are influenced by historical
events occurring throughout their lifetime and notes that traumatic events can have short- and
long-term effects on an individual.

Getz noted that, “over the years, social work programs have infused some elements of
trauma education, but the need for greater emphasis on trauma training has become evident”

(2013, p. 18). According to Masiriri (2008) most behavioral health treatment is provided by
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social workers with a master’s degree. Therefore, upon reviewing 62 syllabi from social work
programs across the country and after careful consideration, it is my proposal to implement a
stand-alone trauma course in the Social Work Department at UND offered to MSW students.
The course draws upon the results of the document analysis to develop a 16-week course as

described in Artifact lll.
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Artifact lll: Implementation of Solution

After thoroughly analyzing 62 syllabi from social work programs across the country;, it
was my proposal to implement a stand-alone trauma course in the Social Work Department at
the University of North Dakota (UND) to be offered to MSW students. This artifact contained an
overview of the proposed course as the final product of this dissertation. In addition, | included
a narrative about how this course addressed the problem of practice.

Final Product

After the document analysis was complete, | discussed my findings with members of the
Social Work Department at UND. All five members of the administrative team were in support
of the addition of a trauma course. The BSW Program Director, Barb Kitko stated, “Trauma-
informed care is foundational knowledge our students need to have. It considers the person in
front of you and starting where they are at. The goal is not to re-traumatize” (personal
communication, October 20, 2023). The Online Social Work Program Director, Stephanie
Homstad stated, “We need to be trauma-informed just like agencies are. Many students come
into the program with ACEs scores and we need to prepare the students for the fact they will be
faced with trauma in the field and exposed to vicarious trauma” (personal communication,
October 20, 2023). Dr. Isaac Karikari, MSW Program Director pointed out the importance of the
“level of awareness and having it infused in the curriculum can help faculty support students”
(personal communication, October 20, 2023). He continued, “We find students who are

experiencing multiple stressors across multiple systems (school, family, employment) and need
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support” (Karikari, 1., personal communication, October 20, 2023). Bruce Reeves, Field Director
talked about the importance of students being trauma-informed before entering their field
placements. He said, “entering field with a trauma-informed lens is of critical importance as
students are working with people who are and who have experienced trauma” (personal
communication, October 20, 2023). Finally, the Social Work Department Chair, Dr. Bret Weber
expressed his support for the additional course and noted, “our students need to have an
understanding of this important topic so they are set up for success as they enter the field and
work with clients who have experienced some sort of trauma in their lives” (personal
communication, October 20, 2023).

The resounding support from the administrative team in the Social Work Department
revealed they are moving from the unfreezing stage and entering the change stage according to
Lewin’s (Hussain et al., 2018) Change Theory. In the unfreezing stage, | shared with the team
about the need for trauma education in our social work curriculum. This strategy of bringing
attention to the issue and communicating potential solutions are traits of this first stage. The
actual change or implementation of a new course occurs during the second or change stage.
Continued communication, support and leadership are crucial during this stage to manage any
potential resistance and facilitate a smooth transition. In Lewin’s (Hussain et al., 2018) final
stage, refreezing ensures short- and long-term sustainability. To move into this stage, the next
step will be to forward the course proposal to UND’s College of Nursing and Professional

Disciplines (CNPD) Curriculum Committee. The proposal will include the course title and
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number, number of credit hours, BSW or MSW, course description, the rationale for the
proposal, course objectives and outcomes, course topics, a copy of the syllabus, and the
resources allocated to teach the course. Once the CNPD Curriculum Committee approves the
proposal, it will be routed to CNPD’s Dean and then onto the University Curriculum Committee.
Once approved by that committee, it will be forwarded to the University Senate, the Vice
President of Academic Affairs and finally to the Registrar’s office.

The MSW elective course, Understanding Trauma in Social Work Practice, will be a three-
credit course taught by a professor with at least an MSW degree. It will be offered online in a
synchronous format. This is determined based on discussions with the Social Work Department
administrative team and the data collected from the document analysis where 73% of trauma
courses were three credits (see Figure 3) and 66% were offered to MSW students (see Figure 2).
Course Description and Objectives

Following the document analysis and in response to the problem of the lack of trauma-
informed education in the Social Work Department, the course description and objectives (see
Appendix A) provided an overview of the course, the intended outcomes, and reflected the
implementation of social work competencies. The CSWE uses Educational Policy and
Accreditation Standards (EPAS) when reviewing programs for accreditation and these standards
consists of nine social work competencies. Accredited social work programs incorporate these
competencies in their curricula when determining their specific course learning objectives. This

course highlights four of the most applicable competencies to reflect the learning objectives.
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Embedded within the course syllabus (see Appendix A) there are the four social work
competencies that are implemented in this course, along with the assignments aligned with
each competency.

Course Textbooks

There are 50 different textbooks that were required across the 62 courses and of the
textbooks, five titles were used in five or more courses (see Figure 4). After identifying the five
most frequently used texts, | reviewed each of them to determine if the scope of the textbooks
was in alignment with the overall course structure of the MSW elective course, Understanding
Trauma in Social Work Practice. | determined there was not one singular text that supports all
course objectives so more than one textbook was needed. After a review of the learning
objectives and course outcomes, | selected three titles from the list of the five most frequently
used textbooks. One text addressed practical approaches of self-care, while another addressed
how the mind and body are connected and impacted by trauma. In a final selection, the
emphasis extended beyond the effects of trauma and encompassed post-traumatic healing and
resilience.

Based on the frequency and content of these books, this course will require the
following three textbooks: “Trauma stewardship: an everyday guide to caring for self while
caring for others” (Lipsky & Burk, 2017); “What happened to you: Conversations on trauma,
resilience, and healing” (Perry & Winfrey, 2021); and “The body keeps the score: Brain, mind,

and body in the healing of trauma” (Van der Kolk, 2015).
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Course Topics

Trauma impacts people across the lifespan and from all backgrounds and social workers
may encounter people who have experienced trauma in any practice setting. The life course
perspective theory suggests that life experiences can have a lasting effect on a person and their
trajectories. Individuals may experience trauma differently based on their social identities.
Intersectionality theory underscores how these intersecting identities can compound the impact
of traumatic events. There were so many pertinent topics relating to trauma that were taught in
the 62 course syllabi | analyzed. Some of the most frequent topics are found in the 16-week
course outline (see Appendices A and B). These topics include defining and an introduction to
trauma, instruction on adverse childhood experiences (ACEs), interventions such as mindfulness
and regulation, and self-care. As anticipated, the analysis of the documents revealed a number
of topics that educated students about what individuals may experience across different stages
of life. The life course perspective is a dynamic framework that may be used when assessing the
complexity of individual lives across the life course.
Introduction to Trauma

It is important to examine how any type of trauma impacts a person so social workers
are prepared to meet their needs. Social work students are taught to work in a variety of
settings with diverse populations and trauma can impact any person across their life course. The
theoretical framework of the life course perspective points out the importance of understanding

how life events can shape a person’s life course trajectory and how interventions are to be
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developed to support positive individual needs in the service delivery. “The need to address
trauma is increasingly viewed as an important component of effective behavioral health service
delivery” (SAMHSA’s Trauma and Justice Strategic Initiative, 2014, p. 2). Therefore, it is essential
for social work students to have a foundational knowledge of trauma and its effects. This course
topic will discuss the definition and key principles of trauma and address various types of
traumatic experiences. Appendix C offers a sample of a slide that may be shared with students
during this topic discussion.

Adverse Childhood Experiences (ACEs)

When a child experiences a traumatic event, it could “have lasting, negative effects on
health, wellbeing in childhood and life opportunities, such as education and job potential, well
into adulthood” (Center for Disease Control and Prevention, 20234, para. 11). Learning about
ACEs and its impacts will prepare social work students to work with children who are
experiencing adversity as well as adults who have one or more ACEs score. The life course
perspective is a theorical framework that recognizes individuals are shaped by historical events
occurring during their lifetime. If social workers are properly educated about ACEs, their clients
“can successfully process adverse events and go on to thrive” (Crisis Prevention Institute, 2021a,
para. 7). Furthermore, “ACEs and their associated harms are preventable” (Centers for Disease
Control and Prevention, 2023b, para. 1). Gaining awareness and understanding of ACEs will help
social workers prevent adverse experiences in their communities. See Appendix D for sample

slides regarding ACEs.
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Interventions

When social workers assist clients to meet their goals following traumatic experience(s),
there are a number of interventions and strategies that may be used. Mindfulness is “a
psychological state of awareness” (Davis, 2012, para. 6) and participating in mindfulness
activities may reduce stress, increase focus, and “contribute to effective emotion-regulation
strategies” (Davis, 2012, para. 8). Educating students about various mindfulness activities help
them work with clients who are experiencing trauma so they may implement these practices in
their lives. Moreover, mindfulness is a practice that may also benefit social workers as a self-
care practice. See Appendix C for a sample slide on the topic of mindfulness that may be used to
educate students.
Self-Care

According to the NASW Code of Ethics (2023), “Professional self-care is paramount for
competent and ethical social work practice” (National Association of Social Workers, 2023, para.
16). Self-care practices will “improve both your physical health and mental health” (National
Institute of Mental Health, n.d., para. 2). Educating students about the benefits and various
practices help them achieve balance with their personal lives, school, and work. Implementing
self-care practices as a student help them develop healthy habits as they enter the profession.

See Appendix F for sample slides covering the topic of self-care.
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Course Assignments and Evaluation of Course Objectives

In addition to the number of topics covered in these 62 courses, there were also
purposeful assignments for students to complete that closely align with the course topics and
objectives. | identified the assignments to be included in the course and they are described in
this section. The course outline in Appendix A suggests the timeline for when each assignment
should be submitted based on the topics covered. The assignments also serve as an evaluation
of the course objectives and the alignment may be found in Appendix B. The grading rubrics for
each assignment may be found in Appendices G - K.
Self-Care Plan and Journal

Students will develop a self-care plan that addresses physical, emotional, social, and
spiritual care. Students will address their self-care plan throughout the semester and submit a
written journal that addresses how their self-care plan has been implemented. See grading
rubric in Appendix G.
Crisis Intervention Assessment Assignment

Students will conduct a crisis intervention assessment and create a treatment plan in the
form of a progress note based on a case study listed in Blackboard. Students will provide a brief
summary of the case study and identify risk and protective factors. Intersectionality helps
identify specific risk factors for trauma as well as factors that contribute to resilience. Using a
person-centered approach, students will critically evaluate and indicate appropriate

assessments tools. Utilizing the person-centered theoretical framework emphasizes the
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importance of understanding individuals and their unique experiences. Students will develop a
treatment plan that notes potential actions steps that supports the client goals. Through the
person-centered approach, social workers empathically understand their clients’ perspectives
and strive to foster a positive therapeutic outcome toward the clients’ expressed goals. Finally,
students will be assigned a partner and share their intervention assessment and will offer
feedback to their partner. See grading rubric in Appendix H.
Mindfulness Group Activity

Students will be divided into groups and will select a mindfulness exercise to share with
the class. Students will provide a few minutes of education to the class on what they will be
teaching the class and then lead class participation in the mindfulness activity. See grading
rubric in Appendix I.
Current Event Reaction Paper

Students will review a current or recent (within the last 30 days) traumatic event within
their community, state, or beyond and provide a reaction. The introduction will include a short
summary of the current event. Students will develop a central idea or thesis statement and
support it with specific evidence. The reaction paper will include students’ reaction(s) and a
conclusion that ties the traumatic event to the concepts learned in class and why it is important
to the social work profession. Students will address intersectionality by recognizing the

interconnected nature of social issues. Intersectionality highlights how systemic inequalities
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contribute to the prevalence and impact of traumatic experiences within certain communities.
This paper must be written in APA format. See grading rubric in Appendix J.
Research Presentation

Students will select a topic related to trauma such as child abuse, sexual abuse, intimate
partner violence, elder abuse, military-related trauma, natural disaster, gun violence, historical
trauma, sudden death, medical trauma, bullying, community violence, etc. Adopting an
intersectional lens is crucial for capturing the diversity of experiences within different
populations. Students will research the trauma-related topic, support with data, and why it is
important for social workers to understand the issues surrounding the topic. A minimum of five
professional resources are required and are to be listed in APA format on the last slide of the
presentation. See grading rubric in Appendix K.

Summary

After analyzing 62 syllabi from social work programs across the country, my final product
includes a proposed stand-alone trauma course, Understanding Trauma in Social Work Practice.
The course will be offered to MSW students in the Social Work Department at UND and will be a
three-credit elective course. The course description and objectives (see Appendix A) serve as
the foundation for the course. This artifact also included the course textbooks | recommend
using for the course as well as the topics to be covered. In a final section, the course
assignments and evaluation of the course objectives are described, and the grading rubrics may

be found in Appendices G - K.
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Conclusion

The problem of practice of the lack of trauma education in social work curricula has
been addressed by providing an overview of the problem, supported by data. The literature
review touched on some of the models used in undergraduate and graduate social work
education. Furthermore, some of the common approaches and links to possible solutions to
address the problem were provided. Additionally, the overall purpose of the study was
explained and included the research questions, approach, and results. The final section
proposed a solution to address the problem of practice. This final product details a new MSW
course and syllabus that includes the course description and objectives, course outline,
textbook, topics, and assignments.

Through the data collection process, syllabi were received from 29 different states and
across all nine geographic divisions of the United States, which allowed for generalizability of
the study findings. Moreover, obtaining a representative sample from all geographic regions
helped me avoid bias as opposed to collecting syllabi only from surrounding states or a smaller
sample size. The data collection process also allowed me to make several connections across the
nations’ social work programs. These networking opportunities were valuable in the exchange
of knowledge. A consideration for future research is to allow more time to discuss information
and ideas. | responded to each of the 133 emails | received, regardless of whether they shared a

syllabus with me. Many requested to set up a follow-up meeting to have further discussion
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about educating social work students about trauma. This was an unintended positive
consequence of emailing 575 social work programs.

The research successfully allowed me to analyze how and what other social work
programs teach and deliver education about trauma. The key concepts were highlighted and
how they integrated this education into their curricula. The results supported my effort to
address the problem of lack of trauma education in the social work curriculum at UND and
develop an elective course for MSW students.

Limitations

Data collection was not without challenges and this reflection served as a tool for
personal and professional growth for future research endeavors. The first challenge | faced was
to initially populate the names of the programs and contact information. In the future, | would
reach out to find out if there is an existing listserv to make the initial process not as laborious.
While | was content with the number of syllabi | received to analyze, a way to increase this
number would be to send follow-up emails from the programs in which | did not receive
responses.

Suggestions for Future Inquiry/Next Steps in Research

This has been an exciting topic to research and since the data shows how trauma
impacts individuals, families, groups, communities, and organizations, there is more research to
be done. Social work students need to be prepared to serve their clients who have experienced

trauma and educators need to set students up for success by teaching them about trauma and
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how to intervene. Since there is still more to learn about trauma and its effects, a future
consideration would be to develop curriculum material to embed in social work research
courses. One aspect of trauma-informed practice is to “avoid re-traumatization and minimize
the potential for further harm to individuals” (Goodwin & Tiderington, 2022, p. 144). This same
principle should be applied to research involving human subjects and would be beneficial to
social work curricula. Goodwin and Tiderington offer excellent topics that could be added to
social work courses including safety; trustworthiness; peer support, empowerment; and
cultural, historical, and gender issues (2022).

Ongoing assessment is a critical component in higher education and conducting an
assessment of the new course, Understanding Trauma in Social Work Practice is no exception.
The School of Social Work at the University of Buffalo in New York offered “a greater learning
opportunity for students to become proficient in using trauma-informed care approaches”
(Wilson & Nochajski, 2016, p. 589) and conducted an evaluation of the efforts. | would
recommend conducting a similar study to evaluate student learning and make necessary
adjustments to the course.

A quote commonly associated with Henry Ford states, “if you always do what you’ve
always done, you’ll always get what you’ve always got” (Henry Ford, as cited in Drake, J. 2008).
The textbook recommendation for the new course is based on the titles most frequently used in
current trauma education. However, if the trauma-related education in social work curricula is

insufficient, a suggestion for future consideration is that of the textbook choices. If social work
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programs continue to use the same textbooks and content, the results will continue to remain
the same. Therefore, it is important to identify and utilize the most up-to-date materials so
students are exposed to the latest information, research, and advancements relating to trauma.
A final recommendation is to broaden the audience that may receive trauma education.
After the initial implementation of the MSW course, | suggest offering a course that may be
opened up to students from other programs across campus such as early childhood,
elementary, middle, secondary, and higher education; nutrition and dietetics; physical therapy;
occupational therapy; athletic training; nursing; criminal justice; and counseling. A long-term

goal may be to offer a certificate program to non-degree seeking students.
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Appendix A: Understanding Trauma in Social Work Practice Course Syllabus

Course Syllabus: SWE ##8: Understanding Tranmas in Socisl Work Practice
Fall 2024: Tuesdsys 6:00 - §:30 pm C5T: Zoom Link- hitpe://ond room nuHESSERes

UND Land Acknowledgement Statement

Iadq_.n‘:l'.m #\w&?ﬂhmmﬁmtﬂhﬁbd’hm end Bod Lol Haeds of Ordoer aed Sor Delowem Syase -
m.-:lnqn.l dﬁrRﬁ{LlInﬂ, Tu.ri-JJm ﬂ'hIl:ni Emﬂquﬂﬁ:ﬂlhm.r&u af Mimwrrom and Nevde

Sy land Axa e sl uhﬂiwm:ﬂhﬂuﬂkﬁ!Fﬂr‘mdﬁ:hd\ln’:m cur

Mawdon Hidyra, aed drilana Yacew, Siowme- & doemu Gpaoe Vaosw, Sodre [ ek Nacow, Sewdieg Kook Simor Trdhe, amed Turds Menwred

Bied gf Chompnea Tndiass,

Profeszor Contact Information
Jenmifer Schlinger, LRAEW

Aszzistant Profeszar

Phona: (701) 391-6813

Email: jemmifer. schlinzeriund edn

Office Location: via Zoom of phoane

Office Hours: by appointment via phone of email

Courze Description and Requizites
SWEK ##: Understanding Trauma in Social Work Practice: 3 credifs. Prerequizite: 3WE 517 (Advanced
Generalizt Humam Eehanior and the Secdal Ervironment I) or consent of instmctor.

Relevance and Relatonsiip to Curricalum

SWE == (Understanding Trauma in Social Work Practice) Thiz course will provide basic, fmmdational
Imowlzdzs and awarenes: of trauma Exploration of factors koona to promote resilisnce and sslf-care will ke
examined and emphazized throughmat the courss

Courze Learning Ohjectives

At the end of this course, students shoald be ahle toc
+  Identify trawma and determime appropriates asss:ssment tools
+ Develop 2 self-rare plan and sommerize a mmdfalnsss activiny
+  lnsmzte exzmples and synthesize Literature relating to Tmema

Required Readings
Parry, B. D). & Winfrey, O. (2021). Whar haprensd to vou? Corversafions on nauma, resiliance, and Aealing
Mew Yok, Y.
van der Ealk, B. (2015). The body keeps the score: Brain, mind and body i the healing o rauma Penmxin
Bopks.
van Demaat Lipsky, L. (2008 Trauma sewardship: An everyaay guide to caring for se[Mwhile caring for others.
Eemett-Eoshler

Additional readings assizned and other sopplementary resmurces will be posted in Blackboard.

Social Work Competency Dezeriptions
Coursze Council on Socisl Work Education (C5WE) Aszigmment(x)
Competency Educational Policy and Accreditation Standards (EFAS)
Social Work Competency Description
Competency I: | Social workers underztand the value base of e profession and it Seli-Care Flan |
Demonstrate cthical standards, as well as relevant policies, lans, and regulztions that | and Jowrnal

[LUND NORTH DAKOTA.
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Ethical and
Profezsional
Behavior

may affect practice with individuals, families, sroups, crganizations, and
commeunitiez. Social waorkers understand that ethics are mformed by
principles of bumar rights and apply them toward rezlizms social, racial,
ecomomic, and emironmental justice m their practice. Social workers
understand framevvarks of ethical decision making and apply principlss
aof critical thinking to those frameworks o practice, research, and policy
arenas. Social workers recognize and manaze personal vahoes and the
distinction between persona] and profezzional values. Socizl morkers
underztamd how their evelving worldview, personzl experisnces, and
affective reactions influence their professional judzment mmd bebavior.
Zocial workers take measures to care for themsslves profezsicnally and
perzomalty, understanding that 2elf-care ix paramount for competert and
ethiral socizl waork practice. Social workers nze righiz-bazed, antiracist,
and anti-gppressive lenses to understand md critique the profession’s
history, mizsion, IlZIlE m:lrespmsihdmﬁ and recognize hiztorical and
CTEnt comteRts of oppression in shaping instibmtions and socizl wark
Zocial workers understznd the role of other profeszionals when enzaged
in interprofessional practice. Socizl workers recognize the importance of
lifelonz leaming and are committed to continmally updating their skalls
o emzare relevant and effective practice. Social workers understand
digital fechnalogy and the ethical use of technology n social work
practice

Zocial workers:

2 make ethical dacizions by applying the sadards of the Marional
Azzociation of Social Workers Code of Ethics, relevant s and
regulations, models for ethical decision makding, ethical condoct of
resparch, and additiomal codss of ethics within the profzssion az
2pproprizie to the combext,

b. demonstrate profzssional behavior, appearamce; and oral, witien, and
electronic cormurication,

C uss teckmology athically and approgriarshy to facilitzie practice
outcomes; and

d. uze superision and consulfation to goide profe:zicnal judement and
behavior

Criziz
Intervention
Asspszment

Asziznment
Mindfalness
Group Activity
Current Event

Research
Preseatation

Engzapge Anti-
Bacizm,
Diiversity,
Equity, and
Inchozion
{ADET) in
Practice

Competency 3

Social workers understznd how @csm and oppres:ion shape homen
experence: and how theze o ConsTucts miluence praciice at the
individual, family, zroup, ipmal, 2md commmumity levels and m
policy md research. Socral workers understand the pervasnre mipact of
Whate supremacy and privilegs and use their knowledee, zwmeness, and
akdll: to engaze in anti-racist practice. Social workers umderstand how
diverzity and interzectiomality shape buman experisnces md idsntity
development 2nd affect squity and mclozion. The dimensions of
diversity are understeod as the tersectionality of facters mecluding bat
not limited to 2ze, cazte, class, color, colure, disakdlity and ability,
ethmicity, gender, zender identity and expression, 2 senemational stafus,
irmaizration stams, legal stztus, marital stmus, political ideclogy, Tace,
natiomzlity, Teligion md spirinuality, sex, emual orientation, and tibal
spvereizm starez. Social workers understand that this interzectionality
means that a person's life experiencs: may inchide oppression, poverty,
marginalization, 2nd alienation 23 wall a: privilege and power. Social
workers imderstand the sociztal and historical roots of socizl and racial
injustices and the forms and mecharizms of oppression and
discrimmation. Secial woscers mmderstand culfural eility md

Crsis
Intervention
Amzprzment
Asziznment
Mindfulness
Group Activity
Current Event

Reszarch
Preseatation

UN2 NORTH DAKOTA.

61

Fage 2 of 9



recoprize the extent to which a oultare™s sirochmres and vahues, melodmg
spcial, economic, pelitical, racial, teckhmalozical, and culroral expclusions,
may create privibege and power resulimg in systemic oppression
Zocial workers:
2 demonstrate ati-racizt and anti-oppressive social work practice at the
individual, family, zroup, organizational, commrmeity, research, and
policy levels; ard
b. demonstrate cubhrz] bumiliny by apphyims oritical reflection, selif-
awmreness, and salf-regolation to manzze the mflusnce of bias, power,
privilage, and values i working with clients and constituencies,

mz them a3 experts of their owm lived sxperiences

Enzage in
Practice-
Informed
Fessarch and
Feessarch-
Informed
Practice

Competency 4:

Social workers nzes ethical, culmrally informed, amii-racist, 2nd 2mfi-
opprezsive appraaches in comdwoting research and boilding kmonledze.
Zorial workers use research to inform their practice decision making and
articulate how their practice experience informs ressarch md evaluation
derizioms Socizl warkers critically svaluate and critique curmens,
empirscally sound research to mform decizions perfairing to practice,
policy, and programs. Social workers \mderstand the mberent bizs in
resparch and evahate design, analy:aiz, and interpretation nsing an amb-
racizt and anti-oppres:ive perspective. Social workers kmow bow 1o
access, critigoe, and syethesize the et literanms to devalop
approprizie reszarch questions and hypotheses. Social workers
demopsmate knowledze and skills regarding qualitative md quamfitztive
resgarch methods and analysis, and they imerprat data derived fom
these methods. Social workers demonstrate knowledze about method: to
aszes: reliability and validity in social work research. Socizl workers can
articlate and shars research findires in ways that are nszhle to 2 varey
of clients and constriencies. Secial workers umderstand the value of
evidence derived Tom misrprofeszionzl and diverse reszarch methods,
approaches, amd sources.

Saocial workers:

2 apply rezearch findings to inform and improve practice, pelicy, md
programs; and

b. idemtify ethical, cultarally mformed, api-racist, and anti-oppressiee
sirateEies that address inheremt bizses for uze m quantitaive and
qualitative ressarch methods to advance the purposes of 2ocial work.

Crizi=
Intervention
Asseszment

Assignment

Aiindfalness
Growp Activity

Current Event

Reszarch
Preseatation

Social workers understzmd that as:essment 1= an JRS0mE Companent of
the dymamic and mbsractive process of sociz] work practice. Social
workar: mdsrstand theories of buman behavior amd person-in-
erviropment, 3z well a: misrprofeszionzl comceptual frameworks, and
they critically evaloate and apply thi: knowledge in colfurally responsive
2szesament with client: and constrivencies, ncbodmgs individuals,
families, sroups, organizations, and communities, A:sessment involves a
callaborative process of defiming presenting challeanges md idsntifying
strempths with individuals, families, groups, orzmmizations, and
commeities to develop 2 pumually agresd-upon plan. Social workers
recopmize the muplications of the larger practice cootext m the
2szeszment proce:s and wse imterprofessional collaboration in this
proces:. Social workers ans self-reflactive and wmderstand bow bizs,
power, privilege, and their perzonal values and expensnces may affect
their azsessment and decizion making,

Zaocial workers

2 apply theories of human behanior and person-in-savirorment. as well

[&555
Intervention
Aszpszment

Asziznment
Current Event

Research
Preseatation
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2z piher colmrally responsive and interprofezzional concepnz]
framewarks, when 2:zeszinz clisnts and constinencies, and

T, demzonstrate respect for clisnt self-determination during the
aszesament process by collaborating with clisnts and constituencies in
developins a mnshully agreed-apon plan,

Aszezsments and Assipnments
Thix courze it meds up of @ series qf @rTisviments ond ATTETTMERTT 1 ATIIN Fou Ik OCfRiEving the course [Earming
abjectives mid congpelancies.

Courze Evaluation and Grading

[04 - 1009 4 [Excellence)
|§-:I'!-t.- Botg E (Superior)

0% - 7O [T (Averaze)
{08 - G984 D (Paszing bt low)
194 - 52%0 IF (Failurg)

LA szizned only to the srudeat who bes been i atterdance and ba: dope satisfactory work: [Iecomplete

Ip 2 tur.emltu.: fm.: m!aks of the cloze n:t'ﬂ:e ZELIBETET, I.11I:|.'.'II:|.'I:Il§ the E:G.EI].IJ].H'I:II:II'.'I

Aszzignments for the Courze

Self-Care Plan. 10% of the grade

Accordmg to the MASW Code of Ethics, (2021) “Profeszional self-care is paramount for competent and
athical zacizl work practice”. Students will develop 2 zelf-cars plan that addrezzes phy=ical, emotional
zocial, and spirita] care. Stodents will address their self-care plan thronshount the semester and submit @
writen joumal that addresses how their zalf-care plan ha: been implemented.

Criziz Intervention Aszezsment Assignment 20% of the grade

Students will creats 2 reatnent plan in the fonm of a progress note baszed on 2 caze stady listed in
Blackhoard. Smident: will provide 2 brief summany of the case snidy and identify rizk and protective
factors. Uzing 2 person-centersd approach students will crtically evaluate and indicate approprizte
azzezmmants toals. Stodents will develop 2 meztment plan that notss potential actions steps that supports
the cliemt goals. Finally, students will be 2:zizned 3 parimer znd share their inftervention asseszment and
will affer feadhack to their parmer.

Mindfulnezs Group Activity. 10% of the grade

Btndents will be divided into sroups and will s=lect 3 mindfilness exarcise to share with the class.
Students will provide a fear minates of education to the class an what they will be teaching the class and
then lead class participarion in the mindfilness activity.

Current Event Reaction Paper. 20% of the grade

Btudents will review a corrent or recent (within the last 30 days) rewmatic event within their
COmUTUmity, state, of beyond and provide a reaction. The inroduction will mcbade a short sumemary of
the ourent event. Stodents will develop 3 ceptral idea or thezis staternent and support it with spacific
avidencs The reaction paper will imclude stadenrs” reaction(z) and a conchizion that ties the raumaric
avant to the concepts learmad in class and why it is irnpartent to the sacizl work profession. This papar
nmst be written m APA fornmat.

LND uNbIR.YT!E-Ii [3ﬂlo‘l.kb%h Fagedof3
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Eeszearch Presentation. 40% of the grade

Students will zalact a topic related fo frawmna such as child abnize, sevmal abnze, ntimate partner
violence, elder abmza, military-related wewma, natural dizaster, gun violence, historical wawma, sudden
death, medical trawma, bullving, compuanity violence, etc. Stodents will rezearch the trawma-related
tapic, support with data, and winy it = mportant for socizl workers to imderstand the fzmes suroandine
the topic. A minirowm of fve professional resmarces are reguired and ara to be listed i APA forreat on

thie Last slide of the presentation.

Courze Schedule
Subject to change to promote student learning.

Weel: Weeldy Topic'Content'Activities Readings Learning | Aszexsment’
w Objectives | Assignments
Week [ » Introdoction to Tramma “The Body Tdentify
1 » “Tihat i3 Tramma™: Epeps the fraurna and
e yoartabe. comvatch =] Score” Part 1 | detemmins
* Types of Trammatic Experience: Appropriate
* Underztanding Traama Stewardship “Traumma 2EIESIMENT
* SalfCare Stemardship™ | toals
* MAEW Code of Ethics: Pami 1
Ittps:nvwnw sociatweorkers ors/ Aot Erthics Code-of-
Etiics' Code-pf-Ethics-Ensli
ek | @ -Body Lomnechomn: “The Boay Lievelop a
1 * Hierarchical Organization of the Brain Epeps the sglf-care plan
* Histary of Self-Care: hifps:(d=f=lobal orgwhat-is- Soore” Part 2 | and
self-carea-brief-history-of-self-cars SUEFIATITS 3
* Teveloping Self-Care Flan- mindfulneszs
Inttps: Vsociatwork: buffalo. edo ' resources salf-care- activity
starter-kit'developine-your-2elf-c
ek | » af BT “TheBodv | 1dentsy Seli-Care
3 + Adverze Childhood Expenences (ACEs) Eeeps the traurna and | Plan Dme
+ Sreening for ACHs: Scare” Part 3 | determime
It v, C2p nscourts. Sovy fems ACEs 2pproprizie
Assessment pd aszEszmant
toals
Week [ » The Imprint of Trauma “The Body Identify
4 » Crisiz Intervention Eseps the trauwma and
* Trmmma Exposure Besponze Score” Part 4 | detemnme
“Dirowning i Empathy: The Cost of Vicarnous 2ppropriie
Trauema™: “Trauma AsTEsImEnt
o yotobe. comatchhv=Zaarjlo] Yo Stemardship™ | toals
Pari 1
TWesk | » Mzking Senze of the Warld “\lhat 1dentity
5 * Bamulatary Systams Happened to | frouma and
» Effective Fesponsss to Tramma; Yo" determine
A foavphis. orz 'wp-comtent nploads Efactive- Chapear 1 2pproprizie
Fesponses-to-Trauwma pdf aszEszmant
toals
Week |+ Geskmg Halmie “that Lievelop a Crisis
] * Mindfuness Happened to | self-care plan | Intervention
* Plryaical and Emotiona] Health Yo" and Assessment
* Bamulation, Belationship, Benand Chapher 2 qunmanzs 2 | Assignment
LN)uwI\lli-l'rwc:u
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Weel: Weeldy Topic'Content’Activities Eeadings Learning | Aszessment’
s Objectives | Assiznments
» "Hew CEldhood Lramna Anects Heallk Actos: 2 mindfukess | Due
Lifetime": 2!:'11.']1'_'.'
e viotabe. comwasch Mv=0 S ol I3 ds Mk
Week [ » “That Tlnsirate
7 » Meuraplasticity Happened to | examplss and
* Dievelopmental Adversity Tou" aymthesims
» “Togic Stress Derails Healthy Devalopment™ Chapter 3 lizerahms
Itrps:// developinzchild hanvard eduTesour: es togic- relating to
siress-derails-healthy-devel opmsent irauma
+ Fight, Flight, Flock, Freezs
Week | » The Spectnam of 1 rauma T hat Tievelop a Riindfanes:
i + Therapeutic Interaction: Happened to | self-care plan | Assignment
+ “Power of Brief Felational Interactions m Chamging | Voo™ and Duae
our Brains and Behavior™ Chapter 4 SEEAriTE
o viourhabe. comatch M=TinlICp 114 mindfulness
vty
Week | » Commectns the Dotz “TWhat Tlstrate
g * Historical Tramma Happened to | examplss and
+ “Bavond the Cliff ™ Yoa" aymtheize
Inttps: o vourhabe. comAnatch M=o 0eDrramn: Chapeer 5 literzhore
* Patterms of Stress relatms to
* Semzory Inpat Through the Brainstens frauma
* Bzoulate, Felate, Feason™
2 vioarhabe. com watch Tv=L1
Wesk E “That Tdentify
L Sraanng':hmgafrumthe Imzpde Crat Happened to | wauwma and
* Siress-Pesponse Capability of Dizsociation Tou" deterrnime
* “Duzzociation m Peychiatrc Dizorders: A hsta- Chapter § pproprate
Am.]].':ls of Srudies TUlzing the Dizsociative EEErt i
“Trauma toals
Stemardship”
017 l"I:']"IIE* Pam 3
Teek | » Pailhs to BLECOVEDy “TheBodvy | Izt Current
11 'Emnm:-na.l mdPn-.Jm]uan:ul Tramma™ Eeaps the sxpamples and | Event
o, articles Score” Pamt 3 | symthisaize Reaction
mmmmt—mum:a] md-];;l-:holnzh:a.l- lizerahms Faper Diue
irauma fifm relating to
+ “Growth After Tramma™ irauma
:bibr. ora 2007 th-after-tramma
+ “Bacoverms from Traoma™
Ittps: oo pevcholoeyiedany com e arfickes 200111
TeCoVerns-franma
Week mﬁm.t Edom W hat Tastrate
2 | »PBealisnce Happened to | examplss and
v ACEs Prevestion: hitps:/routu be Som-[Npzl T4 Yo" yuthasize
* ACE:s Prevention CDC website Chapber 7 literahms
Inttps:/\wwnw. cdr . v nolenceprevention/aces index hi relatms to
ml frauma
Week |+ Cha Brains, Our Dizzes, LA Gystems T hat Tdeniify
13 | » Shaka Senghor’s Story: Eappened fo | frauma and
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Weel: Weeldy Topic'Content'Activities Readings Learning | Aszexsment’
w Objectives | Assignments
ips. . Voo be. Com Rl v P e W EE | sed datermme
 Creating 2 Therapeutic Weh Chapter B Appropriate
* Implicit Bias: 25EEs ARt
i yoatabe. comywatch Tv=E Samad -1 1k toals
ek | @ umger m the of “that ] Bezearch
12 | » Comelation Between Health and Connectedness Happenedto | froumaand | Preseafation
+ Zpcizl Media Commection:: Yog" determime Diae
Inttps: o yoahibe. commatch Te=sl 3 Trhv s Chapter 8 2pproprizie
» "Brreens May Affect Your Child's Bram 2myesIment
Diavelopoment™ toals
o yotabe. comwatch M= dOB- v wiEh
TWeek | » WEai W e Head How “That Tlinztate
15 | » Meurpzequential hindsl Happened to | examples and
* Bagulate, Falate, Faazon Yo" synthasize
* “Dir. Emace Perry”s Meurozequential Bindal: Chapear 10 lizerahure
Fegulate, Relate, Feason™ relatmg to
Iitps: o yoahobe comwaich™=TpsK fYIBpCheEt frauna
=24
TWeek | * Fibdig Balamce ~Traumma Tievelop 2 Tl Care
16 | » System Approach to Self-Care Stewardship™ | self-care plan | Final Jonrnal
Inttps:\sfelobal ore ' what-is-zelf-care'self-care-the- Pam 4 and Diue
systeme-approach SUEFIATITS 3
+ Balf-Cars Beiew and Feflect mindfulness
activity

Courze Policies

Late Azsiznment Policy
Professional social work practice dictates thar social workers are responsive and timely in their work with and on
behalf of their clisnts. It iz expected that all work will be swmsitted to Blackboard by 11:32 pm CET by the
dezipmated dwe date  Elackboards submisston time stamp oo your 2ssiprment will be verification if your

azzipnment is considered lxte. Assiznments fumed i labe may resulf in a 30% dedoction each day.

Abzentee Policy
According o the UMD handbook, Stadents are expected to attend all cdazse:, precloding emerzencizs, and
participate meanmzfully in all learming opporhmities.
hnttpe -

Ademicinformation umiversitraiendan

ic.courzeleat com ' mdersraduateacad emicin fonmation mder
cepolicyandprocedare
Participation inchades demonstrating both speaking and active listzning skdlls during classroom activitizs. At least
25 nportant a2 speaking, active listzning iz 2 powerful and lezitimate form of participation and inchides screen
presence (where 2pplicable) and displaying positive nooverbel body [angaage that reflects exzagement with the
leaming process and respecting the person who is speaking. Bpeaking inclodes discrest and approgriate
questioring, commentms, and sharing opmions regarding the classroom content

Sorial Work i3 2 profeszional degres program, and acquisition of professional valoe: and ethics i3 reliant on

participation in clazs dizouszions and activities. Participation cazmat be made ap outside of clasz. Any sudemt who
receives an msufficient attendance 2

3 tham 70%:), for any reazon (mcluding fdine:s or athletics r
receie 3 fails ar be azkad to withdraw Fom thiz course. A3 a general standard, it 2 not possible to eany
attendance and participetion point: for missed clases

UN2 NORTH DAKOTA
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If'a smudent is required to isalate or quarantine due to diness or exposare, they need to notify the Universiny
throush the proper documentation 2ad suidance on the following website: bitps:\und edu'cowid-19) a3 well az
commuricate the information to their memuctors. Droe to techralopical and resousce realities, thare is no option to
affer a bybrid model {zuch as zoom) to oo Campus shedents,

Technology Eequirements:

Laptop: and other electronsic devices are zllowed in clas: for edocaiional purposzes onty. All wodk and assiznments
are to be submitted elactronically on Blackbeard. Stodents ars sppected to regularty have acos:s to teckmelozy to
check email, acces: armonncements and instroctions m Blackboard, submit azsisnments, and enzaze o regolar
CommuriCAton.

The UNID} Writing Center
Ittps:and sdheacad emics ‘writine-center

UNIVERSITY OF NORTH DAKOTA POLICIES & RESOURCES

Scholaztic Dishonesty

Academic integrity is a serions matter, and amy deviations from approprizte behavior will be dealt with stronghy.
Smudemts are expectsd to adhere to the IASW Code of Ethics and the Code of Stodent Lifs. Be aware the
Diepartment views cheating, plagiarizn, and collusion as a s=rions matter. A student who attempts to oltam credit
for wark that 13 pot their owm will likely receive a failing zrade for that fem of work, and af the prafessor’s
discretion, may al:o Tecsive 2 failing srade in the course. For more mfonmation read the Code of Student Life,
I-IAS'I.I.-CuﬂeufEhumthE;ummhndtaukdgmMmmumgquahﬂﬂ’wmﬁmM
advisor, tstructor and Program Director.

Disability Statement
Hmh@mﬂgmﬂmﬁﬂmﬁmﬂmhsﬁem&mmffmnﬂdmdﬂmmﬂmcﬂne
becau=s of 2 disabality, pleaze make am appoinment with me If you plan to request dizability accommodations,

you are expected to reelster with the Disabdlrty Suppost Senvices (DE5) office anlins, (180 MoCarmel Hall,
TOLTT7.3425).

Rezolotion of Problems

Should a probdem ocour, you should speak to your metructor first. If the problem is not resohred, meet with the
Program Chirector or 2 designes. [ the problem costinues to be wmesolved, go to the department chair, and next to
the collepe Diean. Should the problem persist, yow have the right to go to the Provost next, ad then to the
President

Notice of Nondizcrimination

It is the policy of the University of Morth Dakota that no persan shall be discriminated against because of race,
reliziom, 2zg, color, ender, disability, national arizin, creed, exmal oriemiation, gender identity, genetic
information, marita] statos, veteran's s@arms, of political belief or affiliation and the eqgual opportunity and access
to facilities shall be mrailable to all. Concems regarding Title I3, Title VI, Titke VIL, ADA, and Section 504 may
e addrezzad to: Domna Smith, Dhirector of Egoal Employment Cpportanttys Affirmatnre Action and Tithe T
Coordirater, 401 Twamley Hall, 701.7774171, UMD affinmativeactionoffice@UMND. odu or the Office for Chil
Bighis, U.5. Dept. of Education, 500 West Madison, Sugte 1475, Chicago, IL 0611 or any other faderal agency.

Eeporting of Sexunal Viclence

Ifyou or 2 friend has experienced semual vielence, such as :epoal aszanlt, domestic violence, dating vinlence or
stalking, or 3ex-bazed harassment, pleaze contact UMD's Title I Coordinator, Donna Smith, for assistance:
TOLT77.4171; domea amith BTN ed; or wisit the Tithe T webpaze.

UN2 NORTH DAKOTA
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Faculty Reporting Obligation: Regarding Sexual Violence

It iz mpomtant for stadents to understand that facalty are requirsd to share with UMD s Title I Coordirator amy

incidents of segnm] vielence they becoms aware of, even if thoze meidents ocoumed in the past or are dizclosad as
part of a class assiprment. This does not mean an vestization will ecoo if the stadent does not want thed, uf it

dies allow UMD to provide resparces to help the shudent comtimes to be succezsful at UMD, I you have been the

vicfim of seyual violence, you cam find information abeut confidential suppoet s=rvices on the Title TN webpaze.

UNDy Carez Program
The UMD Cares program seeks to edocate faculty, staff, and stodests on how to recognize waming signs that
indicate a student is in dsress

How to Seek Help When in Distress

We kmow that while collzze 12 2 wonderfil time for mast sudemts, spme stodents may struzele. Yiou may
experience studants in distress on campus, in your classroom, in your home, and within residnce balls. Distressad
shodents meay mitially seek azsistance from faculty, staff members, their parents, and other sudents. In addition to
the swpport we can provids to each other, there are also professional suppaort 2ervices availabls to sndents throuzh
the Dean of Stodests and Tndversity Counseling Center. Eoth staffs are available to consalt with you 2bouat
getting halp or providing a friend with the help that he or the mey need. For more additional information, please

115|Ith£[]}-]]}[:araﬂg@ 'chpaze

UND Cares about Your Success

Tmnportaot information is matlable to you throwzh Starfish, which = an ealine syster wzed to help snodents be
spocessfil. When an mstnector obsarves student behaviors or comcems: that may impeds academic success, the
instmactor may raise a flag that notifies the stodest of the concem and 'or refer the shedenf to their academic
advizor or UMD resource. Please pay attention to these emails and take the recomemended actions. They aze zent to
help you be soccessful!

COVID-19 Statement

D is comenitied to mamtainme a safe leammg sovireameent while providing quality laming experiences for
our stadests. COVID-19"s contirmed pressnce within our TND comemmity mey necessiate chamzes in classroom
mamnaperent 3z the academic year progresse:. As snch, UMD asks shadent: and instmactors to be flexible when
negeszary to promede a safes eovironment for lzaming. Pleaze do not attend an in-person class or lab if you ame
fesling iil, particularty if you are experienring symptoms of COVID-18, or if you hawe been directed by health
professionals to quarantine or isolate. If vou are not zhle to 2ttend class or lab, plezase notify vour instmuctar as
3000 23 pozsible and discuss options for making up amy miszed work i order to ensurs your ability to socceed
the course. I vou will have an extended ahzence dus to sermous diness or other unoostrellable ciroumstances, youw
may request mah=mmtﬁcmmtﬂmzhmem Standards & Accessibality for Students. Smuilashy, if
oo instructar i3 1l they may need to camcel class or teppararily move your cowrse to eoline delivery to ensure
that you are ahle to complete the courss suocessfully. Instructors many reouite shidents to wear masks in the
claszroom ar in the laboratory as 2 preventative measure designed to Tacilitate uninterrupted classroom
enpazement and to facilimte health and safety in the classroom.  [fvour instroctor doss requine masks in class ar

im a laboratory, you are expected to comply with that reguest.

D also stromsty encoarages all members of the University commmity, inchiding stodents, to get vaccinated,
seak out testing when needed, and mods] positive behavior both an- and oF-campues to fozter 2 healthy and safe
leaming enviroement for all stodests. Individoals who would 1k to disouss diszbility accomemodations regarding
masks should contact the Disability Services for Sudents (D55 affice 2t T01-777-2684 ar UNDdss @1 TN adu
Individuals who are wmabls to wear 2 mask due o 2 smcerely keld relizious belisf should costact the TND Equal
Otppartuity and Titls TN Ofice at 701.777.4171 or UND ED. TitlaDUIND) adu
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Appendix B: Course Schedule, Readings, Learning Objectives, and Assignments

Week # Weekly Topic/Content/Activities Readings Learning Objectives/
Assessments/
Assignments
Week 1 | * Introduction to Trauma “The Body * |[dentify trauma and
* “What is Trauma?”: Keeps the determine appropriate
https://www.youtube.com/watch?v | Score” Part 1 | assessment tools
=BJfmfkDQb14
* Types of Traumatic Experiences “Trauma
* Understanding Trauma Stewardship”
Stewardship Part 1
¢ Self-Care
* NASW Code of Ethics:
https://www.socialworkers.org/Abo
ut/Ethics/Code-of-Ethics/Code-of-
Ethics-English
Week 2 | * Brain-Body Connections of Trauma | “The Body * Develop a self-care plan
¢ Hierarchical Organization of the Keeps the and summarize a
Brain Score” Part 2 | mindfulness activity
* History of Self-Care:
https://isfglobal.org/what-is-self-
care/a-brief-history-of-self-care/
* Developing Self-Care Plan:
https://socialwork.buffalo.edu/resourc
es/self-care-starter-kit/developing-
your-self-care-plan.html
Week 3 | ® The Minds of Children “The Body * |dentify trauma and
* Adverse Childhood Experiences Keeps the determine appropriate

(ACEs)

¢ Screening for ACEs:
https://www.canp.uscourts.gov/forms/
ACEs Assessment.pdf

Score” Part 3

assessment tools
¢ Self-Care Plan
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https://www.youtube.com/watch?v=BJfmfkDQb14
https://www.youtube.com/watch?v=BJfmfkDQb14
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
https://isfglobal.org/what-is-self-care/a-brief-history-of-self-care/
https://isfglobal.org/what-is-self-care/a-brief-history-of-self-care/
https://isfglobal.org/what-is-self-care/a-brief-history-of-self-care/
https://socialwork.buffalo.edu/resources/self-care-starter-kit/developing-your-self-care-plan.html
https://socialwork.buffalo.edu/resources/self-care-starter-kit/developing-your-self-care-plan.html
https://socialwork.buffalo.edu/resources/self-care-starter-kit/developing-your-self-care-plan.html
https://socialwork.buffalo.edu/resources/self-care-starter-kit/developing-your-self-care-plan.html
https://www.canp.uscourts.gov/forms/ACEs%20Assessment.pdf
https://www.canp.uscourts.gov/forms/ACEs%20Assessment.pdf
https://www.canp.uscourts.gov/forms/ACEs%20Assessment.pdf

Week # Weekly Topic/Content/Activities Readings Learning Objectives/
Assessments/
Assignments
Week 4 | ® The Imprint of Trauma “The Body * |[dentify trauma and
* Crisis Intervention Keeps the determine appropriate
* Trauma Exposure Response Score” Part 4 | assessment tools
“Drowning in Empathy: The Cost of
Vicarious Trauma”: “Trauma
https://www.youtube.com/watch?v=7s | Stewardship”
aorjlolYc Part 2
Week 5 | ® Making Sense of the World “What * |[dentify trauma and
* Regulatory Systems Happened to | determine appropriate
* Effective Responses to Trauma: You” assessment tools
https://wvpbis.org/wp- Chapter 1
content/uploads/Effective-
Responses-to-Trauma.pdf
Week 6 | ® Seeking Balance “What * Develop a self-care plan
* Mindfulness Happened to | and summarize a
* Physical and Emotional Health You” mindfulness activity
* Regulation, Relationship, Reward Chapter 2 ¢ Crisis Intervention
* “How Childhood Trauma Affects Assessment Assignment
Health Across a Lifetime”: Due
https://www.youtube.com/watch?v=95
ovlJ3dsNk
Week 7 | * How We Were Loved “What ¢ |llustrate examples and

* Neuroplasticity

* Developmental Adversity

* “Toxic Stress Derails Healthy
Development”:
https://developingchild.harvard.edu
/[resources/toxic-stress-derails-
healthy-development/

* Fight, Flight, Flock, Freeze

Happened to
You”
Chapter 3

synthesize literature relating
to trauma
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https://www.youtube.com/watch?v=ZsaorjIo1Yc
https://www.youtube.com/watch?v=ZsaorjIo1Yc
https://www.youtube.com/watch?v=ZsaorjIo1Yc
https://wvpbis.org/wp-content/uploads/Effective-Responses-to-Trauma.pdf
https://wvpbis.org/wp-content/uploads/Effective-Responses-to-Trauma.pdf
https://wvpbis.org/wp-content/uploads/Effective-Responses-to-Trauma.pdf
https://www.youtube.com/watch?v=95ovIJ3dsNk
https://www.youtube.com/watch?v=95ovIJ3dsNk
https://www.youtube.com/watch?v=95ovIJ3dsNk
https://developingchild.harvard.edu/resources/toxic-stress-derails-healthy-development/
https://developingchild.harvard.edu/resources/toxic-stress-derails-healthy-development/
https://developingchild.harvard.edu/resources/toxic-stress-derails-healthy-development/

Week # Weekly Topic/Content/Activities Readings Learning Objectives/
Assessments/
Assignments
Week 8 | ® The Spectrum of Trauma “What * Develop a self-care plan
* Therapeutic Interactions Happened to | and summarize a
* “Power of Brief Relational You” mindfulness activity
Interactions in Changing our Brains | Chapter 4 * Mindfulness Assignment
and Behavior”: Due
https://www.youtube.com/watch?v=TI
plllIOplIA
Week 9 | ® Connecting the Dots “What * |llustrate examples and
* Historical Trauma Happened to | synthesize literature relating
* “Beyond the CIiff”: You” to trauma
https://www.youtube.com/watch?v=u | Chapter 5
0zDGrevmus
* Patterns of Stress
¢ Sensory Input Through the
Brainstem
* Regulate, Relate, Reason”:
https://www.youtube.com/watch?v=LN
uxy7FxEVk
Week * From Coping to Healing “What * |[dentify trauma and
10 * Creating Change from the Inside Happened to | determine appropriate

Out

* Stress-Response Capability of
Dissociation

¢ “Dissociation in Psychiatric
Disorders: A Meta-Analysis of
Studies Using the Dissociative
Experiences Scale”:
https://ajp.psychiatryonline.org/doi
/10.1176/appi.ajp.2017.17010025

”

You
Chapter 6

“Trauma
Stewardship’
Part 3

4

assessment tools
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https://www.youtube.com/watch?v=TlplIIOp1IA
https://www.youtube.com/watch?v=TlplIIOp1IA
https://www.youtube.com/watch?v=TlplIIOp1IA
https://www.youtube.com/watch?v=uOzDGrcvmus
https://www.youtube.com/watch?v=uOzDGrcvmus
https://www.youtube.com/watch?v=uOzDGrcvmus
https://www.youtube.com/watch?v=LNuxy7FxEVk
https://www.youtube.com/watch?v=LNuxy7FxEVk
https://www.youtube.com/watch?v=LNuxy7FxEVk
https://ajp.psychiatryonline.org/doi/10.1176/appi.ajp.2017.17010025
https://ajp.psychiatryonline.org/doi/10.1176/appi.ajp.2017.17010025

Week # Weekly Topic/Content/Activities Readings Learning Objectives/
Assessments/
Assignments
Week * Paths to Recovery “The Body * |llustrate examples and
11 * “Emotional and Psychological Keeps the synthesize literature relating
Trauma”: Score” Part5 | to trauma
https://www.helpguide.org/articles/ * Current Event Reaction
ptsd-trauma/coping-with- Paper Due
emotional-and-psychological-
trauma.htm
* “Growth After Trauma”:
https://hbr.org/2020/07/growth-
after-trauma
* “Recovering from Trauma”:
https://www.psychologytoday.com/
us/articles/200111/recovering-
trauma
Week * Post-Traumatic Wisdom “What ¢ |llustrate examples and
12 * Resilience Happened to | synthesize literature relating
* ACEs Prevention: You” to trauma
https://youtu.be/8gm-INpzU4g Chapter 7
* ACEs Prevention CDC website:
https://www.cdc.gov/violencepreventio
n/aces/index.html
Week ® Our Brains, Our Biases, Our “What * |dentify trauma and
13 Systems Happened to | determine appropriate

* Shaka Senghor’s Story:
https://www.youtube.com/watch?v=Gt
XyGFMBWBs

¢ Creating a Therapeutic Web

¢ Implicit Bias:
https://www.youtube.com/watch?v=BS
guud-tlkc

”

You
Chapter 8

assessment tools
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https://www.helpguide.org/articles/ptsd-trauma/coping-with-emotional-and-psychological-trauma.htm
https://www.helpguide.org/articles/ptsd-trauma/coping-with-emotional-and-psychological-trauma.htm
https://www.helpguide.org/articles/ptsd-trauma/coping-with-emotional-and-psychological-trauma.htm
https://www.helpguide.org/articles/ptsd-trauma/coping-with-emotional-and-psychological-trauma.htm
https://hbr.org/2020/07/growth-after-trauma
https://hbr.org/2020/07/growth-after-trauma
https://www.psychologytoday.com/us/articles/200111/recovering-trauma
https://www.psychologytoday.com/us/articles/200111/recovering-trauma
https://www.psychologytoday.com/us/articles/200111/recovering-trauma
https://youtu.be/8gm-lNpzU4g
https://youtu.be/8gm-lNpzU4g
https://www.cdc.gov/violenceprevention/aces/index.html
https://www.cdc.gov/violenceprevention/aces/index.html
https://www.cdc.gov/violenceprevention/aces/index.html
https://www.youtube.com/watch?v=GtXyGFMBWBs
https://www.youtube.com/watch?v=GtXyGFMBWBs
https://www.youtube.com/watch?v=GtXyGFMBWBs
https://www.youtube.com/watch?v=BSguud-t1kc
https://www.youtube.com/watch?v=BSguud-t1kc
https://www.youtube.com/watch?v=BSguud-t1kc

Week # Weekly Topic/Content/Activities Readings Learning Objectives/
Assessments/
Assignments
Week * Relational Hunger in the Modern “What * |[dentify trauma and
14 World Happened to | determine appropriate
* Correlation Between Health and You” assessment tools
Connectedness Chapter 9 * Research Presentation
¢ Social Media Connections: Due
https://www.youtube.com/watch?v=sL
3Trlv2dNs
* “Screens May Affect Your Child’s
Brain Development”:
https://www.youtube.com/watch?v=nd
OB-vXwXxM
Week * What We Need Now “What * |llustrate examples and
15 * Neurosequential Model Happened to | synthesize literature relating
* Regulate, Relate, Reason You” to trauma
* “Dr. Bruce Perry’s Neurosequential | Chapter 10
Model: Regulate, Relate, Reason”:
https://www.youtube.com/watch?v
=TpsK fY2BpQ&t=44s
Week * Finding Balance “Trauma * Develop a self-care plan
16 * System Approach to Self-Care: Stewardship” | and summarize a

https://isfglobal.org/what-is-self-

care/self-care-the-systems-approach/

¢ Self-Care Review and Reflect

Part 4

mindfulness activity
¢ Self-Care Final Journal Due
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https://www.youtube.com/watch?v=sL3Trlv2dNs
https://www.youtube.com/watch?v=sL3Trlv2dNs
https://www.youtube.com/watch?v=sL3Trlv2dNs
https://www.youtube.com/watch?v=ndOB-vXwXxM
https://www.youtube.com/watch?v=ndOB-vXwXxM
https://www.youtube.com/watch?v=ndOB-vXwXxM
https://www.youtube.com/watch?v=TpsK_fY2BpQ&t=44s
https://www.youtube.com/watch?v=TpsK_fY2BpQ&t=44s
https://isfglobal.org/what-is-self-care/self-care-the-systems-approach/
https://isfglobal.org/what-is-self-care/self-care-the-systems-approach/
https://isfglobal.org/what-is-self-care/self-care-the-systems-approach/

Appendix C: Suggested Introduction to Trauma Slide

Definition of Trauma

« Definition of trauma
« Difficult to define and therefore, it is difficult to understand the full scope
« Traumatic event is subjective

« Internal experiences vary from person to person and so do the long-
term impacts

» Substance Abuse and Mental Health Services Administration (SAMHSA)
developed a group of academics and clinicians

» Three Es to define trauma
« Event
« Experience
- Effects

» To become trauma-responsive requires a basic understanding of what
trauma is and isn’t. Explain why a balanced definition is crucial to our
understanding of self and others we serve.

/4 UND NORTH BAKOT
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Appendix D: Suggested ACEs Slides

Adverse Childhood Experiences

» Adverse Childhood Experiences (ACEs) study (1998)
» Ten questions about adversities
» Does not account for other traumatic adversities
» Score does not tell the whole story
» Does not address timing, pattern or intensity

» National Survey of Children’s Health (2016)

» 46 percent of children in the US have had at least one significant
traumatic experience

» US Centers for Disease Control and Prevention (2019)

» 61 percent of adults in US report having at least one ACE J’\
» Nearly 25 percent report three or more ACEs / !)

/e UND NORTH DAKOTA
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ACEs

Questionnaire

» Screening for ACEs

* https://www.canp.uscou
rts.gov/forms/ACEs%20
Assessment.pdf

* As the number of ACEs
increases, so does the

risk for negative health

outcomes

UNY NORTH DAKOTA

7/
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Appendix E: Suggested Mindfulness Activity Slide

Mindfulness Activities

» Bring awareness to your five senses
Focus on the present moment

* Look

» Listen

» Taste @ dﬂt) Z,VS
« Touch . TOUCH  SMELL
* Smell

+ Gratitude List
» Focus on the things you are grateful for

/4 UNDNORTH BAKOT
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Appendix F: Suggested Self-Care Slides

Self-Care

» According to the NASW Code of Ethics (2022) “Professional
self-care is paramount for competent and ethical social work

@
/

/4 UNDNORTH DAKOTA

78




Self Care

Walking
Breathing exercises
Listening to music

Dancing
Cooking
Reading Stess s Time alore
managment | IS oot systems] | Meditation

Crafts Emotional Posiﬂv:ys::ial Yogo

o maturity medio Connection
Exercising Forgiveness | | Communication Notwre
Playing an instrument C°'K' M""‘“:‘:" Time together | | Journaling
> L indre &k for help | &m space |
What do you do for self UNIVERSITY OF
care? UNY NORTH DAKOT
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Self-Care
Resources:

Lifestyle
Behavior
Assessment

* Lifestyle behavior assessment

Is your lifestyle causing you stress?

The way you live your life can have 3 big impact on your health, well-being, and how well or

poorly you handie stress. Below are Mestyle behaviors that affect stress levels. Please check
the boxes that apply to you. Doing an honest assessment of how well or poorly you take care
of yourself can help you manage your stress in the future

Ufestyle Behaviors.
When you are under Yes No When you are under Yes No
stress, do you stress, 4o you
Smoke/use 10bICCO O O |ingageinphpscalactvityatieast |0 O
Drink a lot of coffee or caffeinated 0O o o . i
drinks (more than 2.3 cups per day) o
Drink alcohol (more than (o B o | S shio oy o
recommended levels of 1-2 per day)
Overuse over the counter 0O o RS good enting e
medi ations Make time 1o relas
Overeat or under eat 0 0 | Maintain 2 sense of humor
Spend 100 much money (eg.doyow | O o Py
have 2 lot of credit card debt and
have trouble making payments?) scutings e e

Abuse/overuse tranguiizens or other

Oover the Counter medatons o Engage inp

thaing
Spend time with famiy
Spend Lime with friends

Watch 100 much television (more
than 3-4 hours per day)

00000 O DODOOO O
00000 O DODOOO O

O0oo0oo0OO0 O O
Oooo0oo0 o0 O

Have angry outbursts
L
Toke Make plans for the future
Fi
Wi Eure OUt ways 10 manage stress
Reward yoursel! for your
Ignore or deny stress symptoms act
Engage in self destructive
relationships.

These are negative self-care behaviors. These are selfcare behaviors.

UNDNORTH L
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Appendix G: Grading Rubric for Self-Care Plan and Journal

Grading Rubric for Self-Care Plan and Journal

Grading Criterion

Excellent

Good

Fair

Physical Self-Care

Thoroughly address
and demonstrate an
understanding of the
physical aspects of
self-care and share
two or more examples

Address one physical
aspect of self-care and
demonstrate
moderate
understanding of the
physical aspects of
self-care

Do not address nor
demonstrate an
understanding of the
physical aspects of
self-care

Emotional Self-Care

Thoroughly address
and demonstrate an
understanding of the
emotional aspects of
self-care and share
two or more examples

Address one
emotional aspect of
self-care and
demonstrate
moderate
understanding of the
emotional aspects of
self-care

Do not address nor
demonstrate an
understanding of the
emotional aspects of
self-care

Social Self-Care

Thoroughly address
and demonstrate an
understanding of the
social aspects of self-
care and share two or
more examples

Address one social
aspect of self-care and
demonstrate
moderate
understanding of the
social aspects of self-
care

Do not address nor
demonstrate an
understanding of the
social aspects of self-
care

Spiritual Self-Care

Thoroughly address
and demonstrate an
understanding of the
spiritual aspects of
self-care and share
two or more examples

Address one spiritual
aspect of self-care and
demonstrate
moderate
understanding of the
spiritual aspects of
self-care

Do not address nor
demonstrate an
understanding of the
spiritual aspects of
self-care

Reflective Journal

Thoroughly reflect and
demonstrate an
understanding of all
aspects of self-care

Minimally reflect and
demonstrate an
understanding of all
aspects of self-care

Lack of reflection
and do not
demonstrate an
understanding of all
aspects of self-care
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Appendix H: Grading Rubric for Crisis Intervention Assessment Assignment

Grading Rubric for Crisis Intervention Assessment Assignment

Grading Criterion Excellent Good Fair
Summary of Case Thoroughly Minimally summarize | Do not provide a
Example summarize case case example and summary nor note

example and indicate many of the main points
indicating main points | main points
Use of Person- Thoroughly Minimally Do not demonstrate

Centered Approach

demonstrate an
understanding of the
person-centered
approach, ensuring
goals and language
are person-centered

demonstrate an
understanding of the
person-centered
approach by ensuring
goals or language are
person-centered

an understanding of
the person-centered
approach

Identify Assessment
Tools

Appropriately identify
assessment tools and
sharing at least two
examples

Minimally identify
assessment tools by
sharing one example

Do not identify or
identify
inappropriate
assessment tools

Develop Treatment
Plan

Critically construct a
person-centered,
solution-focused
treatment plan

Moderately construct
a treatment plan that
is missing person-

centered or solution-
focused components

Do not develop a
treatment plan that
is neither person-
centered nor
solution-focused

Feedback to Peer

Offer respectful,
thoughtful, and
constructive feedback
to peer

Minimally offer
respectful, thoughtful,
and constructive
feedback to peer

Do not offer
respectful,
thoughtful, and
constructive
feedback to peer
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Appendix I: Grading Rubric for Mindfulness Group Activity

Grading Rubric for Mindfulness Group Activity

Grading Criterion

Excellent

Good

Fair

Selection of
Mindfulness Activity

Appropriately select
mindfulness activity
that makes clear
connections to course
topics and readings

Mindfulness activity
does not make clear
connection to course
topics or readings

Do not select a
mindfulness activity

Explanation of
Mindfulness Activity

Provide clear, concise
explanation of the
mindfulness activity
and the relation to
course topic and

Explanation of the
mindfulness activity is
not thorough and
there is not a clear
connection to the

Not a clear
explanation of the
mindfulness activity
nor relation to
course topic

readings course topic or
readings
Demonstrate Thoroughly Minimally Do not demonstrate

Mindfulness Activity

demonstrate an
understanding of the
mindfulness activity

demonstrate an
understanding of the
mindfulness activity

an understanding of
the mindfulness
activity
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Appendix J: Grading Rubric for Current Event Reaction Paper

Grading Rubric for Current Event Reaction Paper

Grading Criterion

Excellent

Good

Fair

Selection and
Summary of Current
Event

Appropriately select
and thoroughly
summarize current
event

Appropriately select
and minimally
summarize current
event

Do not provide a
summary of current
event

Identify Central Idea

Appropriately identify
central idea

Central idea is not
clearly identified or
explained

Do not identify
central idea

Reaction to Current
Event

Critically construct a
reaction to the current
event

Reaction lacks critical
thinking

Do not construct a
reaction to the
current event

Connection to Course
Material

Thoroughly connect
the current event to
relevant course
materials

Connection of the
current event to
relevant course
materials is unclear

Do not connect the
current event to
relevant course
materials

Grammar and APA
Format

The paper is free of
writing issues and
properly formatted
according to APA
formatting guidelines

The paper has
minimal writing issues
(1-3) and mostly
formatted according
to APA formatting
guidelines

The paper has
significant (4 or
more) writing issues
and is not formatted
according to APA
formatting
guidelines
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Appendix K: Grading Rubric for Research Presentation

Grading Rubric for Research Presentation

Grading Criterion

Excellent

Good

Fair

Selection and
Summary of Topic

Appropriately select
and thoroughly
summarize topic

Appropriately select
and minimally
summarize topic

Do not provide a
summary of topic

Use of Evidence-
Based Research and
Data to Support Topic

Thoroughly provides

appropriate evidence-

based research and
data to support topic
by citing five or more
sources

Cites fewer than five
appropriate evidence-
based research and/or
data to support topic

Do not provide
appropriate
evidence-based
research and data to
support topic

Connection to Course
Material

Thoroughly connect
the research
presentation to
relevant course
materials

Connection to course
materials or readings
is not clear

Do not connect the
research
presentation to
relevant course
materials

Connection to Social
Work Profession

Thoroughly
demonstrate an
understanding of the
connection of the
topic to social work

Connection to the
social work profession
is unclear

Do not demonstrate
an understanding of
the connection of
the topic to social
work

Professional

Appropriately cited

Cited minimum of four

Cited three or fewer

Resources minimum of five professional resources | professional
professional resources resources

Grammar and APA The paper is free of The paper has The paper has

Format writing issues and minimal (1-3) writing | significant (4 or

properly formatted
according to APA
formatting guidelines

issues and mostly
formatted according
to APA formatting
guidelines

more) writing issues
and is not formatted
according to APA
formatting
guidelines
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