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As student diversity increases, it is imperative that Educator Preparation Programs 

(EPPs) prepare preservice teachers to manage these classrooms. Educators are expected 

to possess the skillset, experience, and confidence necessary to engage diverse students 

from varying cultural backgrounds. Thus, intercultural sensitivity is an important 

affective trait for teachers, however, the connection between intercultural sensitivity and 

self-efficacy for culturally responsive classroom management has not been well 

documented in the preservice teacher literature. In this study, one mid-southern 

university examined the relationship between preservice teachers’ perceptions of their 

intercultural sensitivity and their self-efficacy for tasks related to culturally responsive 

classroom management. Findings indicated that preservice teachers are confident in 

their ability to manage classrooms in a culturally responsive manner and that 

intercultural sensitivity significantly predicted and explained about a third of variance in 

culturally responsive classroom management self-efficacy. While EPPs could consider 

requiring coursework in cultural diversity and classroom management, the results of this 

study indicated that coursework alone was not enough to improve preservice teachers’ 

self-efficacy. 

Keywords: Intercultural Sensitivity, Preservice Teachers, Self-Efficacy, Culturally 

Responsive Classroom Management 

Introduction 

Cultural diversity can be defined by many identity markers, including race, ethnicity, 

socioeconomic status, gender, gender identity, sexual orientation, first language, religion, 

ability/disability, and national origin (University of Michigan, 2017). Accordingly, classroom 

teachers must consider multiple cultural factors simultaneously. However, elementary and 

secondary classrooms have shifted at an accelerated rate in terms of students’ racial and ethnic 

demographics (Munniksma, et al., 2017). Irwin et al. (2021) reported that among current K-12 

students enrolled in the United States, White student numbers have dropped to their lowest level 
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(47%), making them the majority-minority, while nationally, Hispanic student numbers have 

increased to 27% of all enrolled students. What is more, researchers projected that Black, 

Indigenous, and People of Color (BIPOC) student numbers will increase by as much as 225% by 

the year 2060 (Colby & Ortman, 2015). Yet, according to the National Center for Education 

Statistics (2022), the K-12 teacher population has continued to remain overwhelmingly White. 

Cultural shifts are expected to continue and present unique challenges for preservice teachers 

learning to navigate teaching and classroom management among diverse students 

(Schwarzenthal et al., 2019). Thus, helping preservice teachers develop their intercultural 

sensitivity, learn how to work with diverse individuals, and become proficient in Culturally 

Responsive Classroom Management (CRCM) are important considerations for teacher education 

programs. In this descriptive correlational (Gay et al., 2012) study, researchers sought to answer 

the question, “What are preservice teachers’ perceived levels of intercultural sensitivity, and how 

does that predict their self-efficacy for culturally responsive classroom management?” Answers 

to this question might help teacher educators as they prepare preservice teachers to enter 

culturally diverse classrooms.  

Literature Review 

As the classroom landscape continues to shift, so must the preparation of preservice classroom 

teachers. While Educator Preparation Programs (EPPs) continually search for more effective 

ways to prepare and support preservice teachers entering the classroom, multiple studies have 

shown that one primary challenge faced by new teachers has been classroom management 

(Cruickshank, et al., 2006; Lew & Nelson, 2016). This issue has resulted in many teachers 

leaving the profession after only a few years (Kyriacou & Kunc, 2007; Lew & Nelson, 2016; 

Robertson, 2006). Unfortunately, classroom management issues can be exacerbated by teachers’ 

lack of awareness of cultural differences (Siwatu et al., 2015). According to Madler et al. (2022), 

while preservice teachers felt confident in their ability to teach diverse students upon graduation, 

after one year in the classroom, they reported lower levels of confidence in their effectiveness at 

working with these students. Thus, it is imperative that EPPs ensure preservice teachers are well-

prepared to manage and lead diverse groups of learners, as well as embrace the ethnic, racial, and 

cultural nuances associated with diverse individuals. Consequently, the purpose of this study was 

to examine relationships among preservice teachers’ perceptions of their intercultural sensitivity 

and their self-efficacy for tasks related to CRCM in order to understand preservice teachers’ 

needs in these areas. 

 

Classroom management has been described as teachers' effort and ability to simultaneously 

oversee multiple classroom activities, including learning, social interaction, and student 

behaviors (Cruickshank et al., 2006; Moore, 2015). Historically, issues with classroom 

management have been a leading cause of job dissatisfaction and attrition among teachers 

(Kyriacou & Kunc, 2007; Lew & Nelson, 2016; Siwatu et al., 2015). Nevertheless, when 

classroom teachers feel confident in their ability, they encourage student engagement, create high 

interest learning activities, and build a respectful learning community where students feel safe to 

learn. Also, positive associations between classroom management and student achievement have 

been found (Cruickshank et al.). Confidence in one’s ability to perform specific tasks, or self-

efficacy (Bandura, 1986), is a critical component of teachers’ effectiveness and affects their 

general orientation toward the educational process (Woolfolk & Hoy, 1990).  
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Classroom managers who possess greater self-efficacy tend to encourage students’ intrinsic 

motivation for academic achievement (Woolfolk & Hoy, 1990) and elicit greater student learning 

(Lazarides et al., 2020). Conversely, teachers with lower self-efficacy tend to favor a custodial 

management orientation focused more on classroom control (Cruickshank et al., 2006; Woolfolk 

& Hoy, 1990). This management approach focuses more on extrinsic rewards to motivate and 

engage students and can be detrimental to the teaching and learning process resulting in more 

classroom disruptions and nonacademic behaviors (Cruickshank et al., 2006; Woolfolk & Hoy, 

1990). Bandura (1993) suggested that an individual’s self-efficacy can be impacted by 

perceptions about the extent to which they can control their environment. For preservice 

teachers, however, much in the context of teaching can be interpreted as beyond their control. 

One common fear among preservice teachers has been anxiety about classroom management 

(Cruickshank et al., 2006). This, coupled with a lack of understanding of diverse cultures, can be 

debilitating to a preservice teacher’s ability to effectively manage a classroom of diverse learners 

(Siwatu et al., 2015). However, as teachers put greater focus on gaining confidence in their 

ability to influence positive learning and behaviors, as well as interact with students from diverse 

cultures, they can become more successful at managing the diverse classroom (Siwatu et al., 

2015; Woolfolk & Hoy, 1990).  

 

Culturally Responsive Classroom Management 

 

Milner IV (2019) described CRCM as the confluence of thoughtfulness about diversity and 

classroom management, which Weinstein et al. (2004) postulated, requires a teacher’s 

commitment to culturally responsive practices and moving from a behaviorist teaching approach 

toward the more social-constructivist ideas of self-regulation, community building, and social 

decision-making. According to Weinstein et al. (2004), CRCM has five essential teacher 

components: (a) recognition of their biases and ethnocentrism; (b) understanding and knowledge 

of students’ culture and backgrounds; (c) understanding of political, social, and economic factors 

within the educational system; (d) ability and willingness to apply culturally appropriate 

management strategies; and (e) commitment to creating caring classroom environments. 

However, these essential components can be manifested differently in each classroom depending 

upon the context of the classroom and the students present (Milner IV, 2019; Weinstein et al., 

2004). Accordingly, Weinstein et al. suggested that CRCM is a “frame of mind, more than a set 

of strategies or practices that guides the management decisions that teachers make” (p. 27). 

 

Additionally, numerous educators (e.g., Gay, 2000; Ladson-Billings, 1995) have called for 

culturally responsive teaching or culturally relevant pedagogy. Culturally Responsive Teaching 

is a pedagogy that recognizes the importance of including students’ cultural references in all 

aspects of the classroom (Lew & Nelson, 2016). Ladson-Billings (1995) identified three 

dimensions of culturally relevant pedagogy: (a) holding high academic expectations while 

providing needed support; (b) reshaping curriculum and building on students’ knowledge; and 

(c) establishing relationships with students and their homes. CRCM evolved from and has drawn 

upon this literature. However, as Weinstein et al. (2004) contended, CRCM goes beyond 

culturally responsive teaching because the latter has been more concerned with curriculum, 

content, and academic achievement, whereas CRCM has focused on building connectedness, 

community, and collaboration through culturally relevant classroom management.  
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Intercultural Sensitivity 

 

EPPs have been tasked with preparing preservice teachers to teach in and manage culturally 

diverse classrooms. This requires preservice teachers to develop intercultural competence, which 

has been signified by the ability of an individual to effectively interact and communicate with 

diverse groups (Balakrishnan, 2015). Three variables comprising intercultural competence are 

intercultural awareness, intercultural sensitivity, and intercultural adroitness. Intercultural 

awareness has been categorized as a cognitive factor typified by knowledge and understanding of 

cultural differences, whereas intercultural sensitivity has been described as the affective 

component embodying positive sentiments toward cultural diversity. Chen and Starosta (1997) 

defined intercultural sensitivity as “an individual’s ability to develop a positive emotion towards 

understanding and appreciating cultural differences…” (p. 5). Lastly, intercultural adroitness was 

described as an individual’s utilization of interculturally-informed behaviors (Chen & Starosta, 

1996). However, Balakrishnan (2015) deemed that intercultural sensitivity was the central 

element within intercultural competence because, as Chen and Starosta (1997) explained, for one 

to fully demonstrate intercultural competence, positive affect toward cultural differences must be 

established before the link between knowledge of cultural differences and interculturally 

informed behaviors can be made. 

 

Intercultural sensitivity is comprised of three separate constructs (Tamam, 2010), which align 

well with the CRCM components (Weinstein et al., 2004). The first construct, Interaction 

Attentiveness, and Respect, involves an individual’s understanding of and regard for the cultural 

differences of others (Tamam, 2010). The second construct, Interaction Openness, describes the 

willingness of an individual to interact with culturally different others, while Interaction 

Confidence, the third construct, represents the level of confidence and enjoyment an individual 

derives through interactions with culturally different others (Tamam, 2010). 

 

Conceptual Framework 

This study utilized two conceptual frameworks: The Developmental Model of Intercultural 

Sensitivity (DMIS; Bennett, 1986; 2017) and Bandura’s (1986) Social Cognitive Theory. 

Bennett’s (1986; 2017) Developmental Model of Intercultural Sensitivity is a continuum-based 

model that codifies the complex cognitive structures individuals use to view diversity. His model 

described six developmental stages delineated by increases in sensitivity to cultural differences: 

(a) denial, (b) defense, (c) minimization, (d) acceptance, (e) adaptation, and (f) integration. As 

individuals increase the complexity of their intercultural experiences and views toward diversity, 

they develop more intercultural sensitivity and become more aware of their biases (Van Hook, 

2000). Depending upon a student’s developmental stage, strategies for increasing intercultural 

sensitivity can include learning about cultural differences and focusing on commonalities, 

concentrating on equity instead of equality, and engaging in intercultural experiences, 

particularly immersive and service-learning experiences (Rampold et al., 2020; Van Hook, 2000; 

Wiersma-Mosley & Garrison, 2022). 
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Individuals can be classified as either ethnocentric or ethnorelative, whereby ethnocentric 

individuals are characterized as possessing lower levels of intercultural sensitivity (Chen, 2010) 

and tend to view their culture as “central to reality,” while ethnorelative individuals consider “all 

cultures as alternative ways of organizing reality” (p. 3). Ethnocentrism has been associated with 

social dominance and possessing a strong allegiance to the in-group (Balakrishnan, 2015), which 

can cause individuals to deny the relevance of other cultures, adopt an “us” versus “them” 

mentality, and minimize cultural differences (Bennett, 2017). Bennett (2017) posited that, as an 

individual increases their intercultural sensitivity, they migrate from ethnocentric developmental 

stages toward ethnorelativism.  

Teachers with increased intercultural sensitivity are adept at utilizing CRCM strategies 

(Spinthourakis et al., 2009); however, preservice teachers are not consistently in tune with their 

views and biases regarding cultural differences, thus, it can be inferred that they are also unaware 

of the influence their specific biases have on classroom management (Kim & Connelly, 2019). 

Gaining awareness of their intercultural development has been shown to prompt preservice 

teachers to progress in their intercultural sensitivity growth (Kim & Connelly, 2019; Van Hook, 

2000). Teachers higher in intercultural sensitivity should be able to appreciate, understand, and 

better engage with culturally diverse students. 

The second framework used in this study was Social Cognitive Theory (Bandura, 1986), which 

postulated that learning occurs within a social context where individuals cognitively self-regulate 

through goal setting, anticipating expected outcomes, evaluating progress, assessing their 

confidence, and controlling their behaviors and affect (Schunk, 2004). One key assumption of 

Social Cognitive Theory (Schunk, 2004) has been triadic reciprocality, which supposes that 

bidirectional interactions among personal factors, environmental variables, and behaviors lead to 

personal agency (Figure 1). Bandura (1986) posited that these interactions can vary in strength 

and do not have to occur simultaneously. In Bandura’s model, personal factors consist of 

physiological, cognitive, and affective factors, including affect, emotions, self-efficacy, 

expectations, beliefs, goals, and thoughts.  

 

 

 

 

 

 

 

Figure 1 
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Triadic Reciprocality Model (Bandura, 1986)  

One personal factor important to an individual’s performance has been self-efficacy (Bandura, 

1986). Self-efficacy refers to an individual’s perceptions of their competence to perform specific 

tasks (Pajares, 1996). Social Cognitive Theory hypothesized that self-efficacy can be developed 

as a result of mastery experiences, vicarious experiences, or positive messages from others 

(Schunk, 2004). Thus, teachers who possess more experience working with culturally diverse 

students should, theoretically, have higher levels of intercultural sensitivity and self-efficacy for 

working with these students. However, for preservice teachers who lack experience, their 

efficacy to interact with culturally diverse students in a classroom setting will be lower.  

Purpose 

As classrooms become more diverse, EPPs must ensure that preservice teachers have the skills, 

experience, and confidence necessary to engage students from varying backgrounds. Important 

considerations are preservice teachers' intercultural sensitivity and their ability to manage a 

classroom in a culturally responsive manner. Potentially, as individuals become more 

interculturally sensitive, they might become more confident in their ability for CRCM, which 

could translate into increased student learning. While recognized intuitively, the connection 

between intercultural sensitivity and CRCM has not been well-documented in the literature. This 

study sought to find connections among these variables in order to provide EPPs information 

regarding the preparation of preservice teachers for diverse classrooms. Thus, the purpose of this 

study was to examine relationships among preservice teachers’ perceptions of their intercultural 

sensitivity and their self-efficacy for tasks related to CRCM. The specific objectives guiding this 

study were:  

1. Describe preservice teachers' perceived intercultural sensitivity and their self-efficacy for 

CRCM,  

2. Examine the relationships among preservice teachers’ perceived intercultural sensitivity, 

demographic variables, and self-efficacy for CRCM,  
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3. Determine if intercultural sensitivity subscale score and/or respondent demographic variables 

explain a significant (p < .05) portion of the variance in self-efficacy for CRCM.  

 

Methods 

 

Participants 

 

The population of interest for this descriptive correlational (Gay et al., 2012) study was all 

preservice teachers in the education program at [University]. The sampling frame was comprised 

of all students (N = 297) enrolled in two upper-level special education courses. These two 

courses were chosen because all preservice teachers are required to complete one of these 

courses for their program of study. This study was approved and deemed exempt by the 

[University] Institutional Review Board. Invitation emails were sent to students during fall 2020 

and spring 2021, and the survey instrument was administered electronically via Qualtrics; email 

reminders were sent according to conventions set forward by Dillman et al. (2014). This yielded 

a response rate of 54.2% (n = 161).  

 

The typical respondent (n = 161) was a junior (60.2%) elementary education major (55.2%) who 

identified as female (92.5%), had a median age of 21.0 years, was White (80.7%) and from a 

metropolitan community (75.0%). The majority reported that they had completed at least one 

course in cultural diversity (62.7%) and classroom management (56.2%). Approximately three-

fourths (74.5%) of respondents indicated they planned to enter the teaching profession upon 

degree completion. 

 

Instrumentation 

 

The instrument included three sections: (a) the Intercultural Sensitivity Scale (ISS; Chen & 

Starosta, 2000; Tamam, 2010), (b) the CRCM Self-Efficacy Scale (Siwatu et al., 2015), and (c) 

demographic items. The ISS and CRCM Self-Efficacy Scale have previously been deemed valid 

and reliable instruments (Siwatu et al., 2015; Tamam, 2010), but for this study, post-hoc 

reliabilities were calculated using Cronbach’s alpha for each construct or subscale. The ISS, as 

modified by Tamam (2010), was comprised of 20 items measuring three subscales: Interaction 

Attentiveness and Respect (7 items; ɑ = .75), Interaction Openness (8 items; ɑ = .82), and 

Interaction Confidence (5 items; ɑ = .71). The CRCM Self-Efficacy Scale (Siwatu et al., 2015) 

contained 35 items measuring preservice teachers’ self-efficacy for tasks related to CRCM (ɑ = 

.96). The demographics section consisted of 9 items including age, gender identity, racial/ethnic 

minority status, year classification, major, home community description, intent to teach, and if 

the student had taken a diversity course and a classroom management course. Major was coded 

as Elementary Education major or not, and the home community was coded as rural or 

metropolitan. Major was dichotomized since the numbers of individuals in specific secondary 

education degree programs was too small for analysis, and home community was dichotomized 

as rural or metropolitan, as Arkansas is a highly rural state. According to Miller and Wheeler 

(2021), 41% of Arkansans live in rural counties, which is higher than the national average and 

has been for over a century. Reliability for this section was not calculated since, according to 

Salant and Dillman (1994), “asking about many personal attributes and behaviors produces very 
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little measurement error” (p. 87). Sample items from the ISS and CRCM Self-Efficacy scales 

have been provided in Table 1. 

 

Table 1 

Sample Items from the Intercultural Sensitivity Scale and CRCM Self-Efficacy Scale 

Construct/Subscale Sample Item 

Interaction Attentiveness & Respecta I am very observant when interacting with people from 

different cultures. 

Interaction Opennessb I would not accept the opinions of people from 

different cultures. 

Interaction Confidencec I am pretty sure of myself when interacting with people 

from different cultures. 

CRCM Self-Efficacyd Use culturally responsive discipline practices to alter 

the behavior of a student who is being defiant. 

a,b,cMeasured on a 1 to 5 Likert scale where 1 = Strongly Disagree and 5 = Strongly Agree; bAll 

Interaction Openness items were negatively worded and had to be reverse coded;  dMeasured on 

a 1 to 5 Likert scale where 1 = No Confidence at All and 5 = Completely Confident. 

 

Raw data were exported to Microsoft Excel to be organized, and all negatively worded items 

were reverse coded. The data were imported into SAS v.9.4 for analysis. Error checking was 

accomplished using SAS’s proc print command, and the output was checked for values outside 

the coding limits and by checking the printed output from SAS against selected individual survey 

responses. No coding or response errors were identified. 

 

Data Analysis  

 

Data for objective one, to describe preservice teachers' perceived intercultural sensitivity and 

their self-efficacy for CRCM, were analyzed by calculating the mean and standard deviation for 

each Intercultural Sensitivity subscale and the CRCM Self-Efficacy scale. To interpret means, 

the following real limits, based on Colwell and Carter (2012), were used; strongly disagree (1.0 - 

1.49), disagree (1.50 -2.49), neutral (2.50 - 3.49), agree (3.50 - 4.49), and strongly agree (4.50 - 

5.0). To achieve objective two, examining the relationships among preservice teachers’ 

perceived intercultural sensitivity, demographic variables, and self-efficacy for CRCM, data 

were analyzed by calculating biserial or Pearson correlations, as appropriate, between 

Intercultural Sensitivity subscale scores, respondent demographic variables, and scores on the 

CRCM Self-Efficacy scale. Conventions set forth by Davis (1971) were used to categorize the 

magnitude of correlations. Finally, for the third objective, ordinary least squares multiple 

regression was used to determine if a single or linear combination of student demographic 

variables and Intercultural Sensitivity subscale scores could explain a significant (p < .05) 

portion of the variance in CRCM Self-Efficacy scores. According to Freund and Wilson (1993), 

multiple regression is “a statistical method that uses a relationship between two or more variables 

so that one variable can be predicted or explained by using information on the other [variables]” 

(p. 263).  Complete case multiple regression analysis was used, with complete data available for 

148 of 161 (91.9%) respondents. 
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Prior to multiple regression analysis, the data were examined for outliers, and the assumptions of 

normality of residuals, linearity, collinearity of predictors, and homoscedasticity were tested 

(Field & Miles, 2012). Two outliers (standardized residuals > |3.0|) were identified and deleted 

prior to regression analysis. Linearity of the predictors and criterion was confirmed by evaluation 

of bivariate scatterplots. Variance inflation factors were all less than 1.5, indicating collinearity 

was not a threat (Field & Miles, 2012). Finally, the results of White’s test, χ2 (26) = 23.80, p = 

.47, indicated that the assumption of homoscedasticity was met.  

 

Results 

 

The goal of objective one was to describe preservice teachers’ perceived intercultural sensitivity 

and self-efficacy for CRCM; descriptive statistics for student responses on each subscale of the 

Intercultural Sensitivity Scale (Tamam, 2010) and the CRCM Self-Efficacy Scale (Siwatu et al., 

2015) are presented in Table 2. Mean scores for interaction attentiveness and respect (M = 4.44, 

SD = 0.42), interaction openness (M = 4.35, SD = 0.51), and interaction confidence subscales (M 

= 3.87, SD = 0.52) showed that respondents agreed (Colwell & Carter, 2012) with the 

corresponding statements; thus, they reported positive perceived levels of intercultural sensitivity 

for each of the three subscales. However, the mean for interaction confidence was lower than the 

other two intercultural sensitivity subscales. Regarding self-efficacy for CRCM, the mean score 

on the summated 1 to 5 Likert scale (1 = Not confident at all; 5 = Very confident) was 4.15 (SD 

= 0.54). The results indicated that students generally agreed they were confident in their ability 

to perform tasks related to managing a classroom in a culturally responsive manner. 

 

Table 2 

Descriptive Statistics for Intercultural Sensitivity Subscales and CRCM Self-Efficacy Scale 

Scale/Subscale n M SD 

Interaction Attentiveness & Respect 160 4.44 0.42 

Interaction Openness 161 4.35 0.51 

Interaction Confidence 161 3.87 0.52 

CRCM Self-Efficacy 161 4.15 0.54 

Note. Measured on a 1 to 5 Likert scale where 1 = Strongly Disagree and 5 = Strongly Agree. 

 

The aim of objective two was to examine relationships among all variables. Students’ intent to 

teach, completion of a cultural diversity course, minority status, and completion of a classroom 

management course were the only student characteristics significantly (p < .05) correlated with 

any of the three intercultural sensitivity subscales or with CRCM self-efficacy (Table 3). Intent 

to teach was positively correlated (r = .18) with scores on the interaction openness subscale. 

Completing a classroom management course had a significant, positive correlation with 

interaction attentiveness (r = .17), while completing a cultural diversity course had a significant 

correlation with interaction attentiveness (r = .22) and with CRCM self-efficacy (r = .20). 

Students’ status as a minority was also had a significant, positive correlation with interaction 

attentiveness (r = .19) and interaction openness (r = .19). All correlations were considered low 

(Davis, 1971), explaining less than 5% of the variance in CRCM self-efficacy.
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Table 3 
Intercorrelations among Demographics, Intercultural Sensitivity Subscales, and CRCM Self-Efficacy  

Variable 1 2 3 4 5 6 7 8 9 10 11 12 13 

1. Age  1.0 -.21** .22** .06 .16* .02 -.06 .03 .03 .03 .13 .14 .00 

2. Gendera  1.0 .01 .28*** -.12 .00 .16* -.06 .12 .06 -.13 -.08 .02 

3. Minorityb   1.0 .05 .02 .00 .10 .08 .05 .19** .14 .19** .04 

4. Classificationc    1.0 .12 .07 -.05 .18* .20* -.05 -.11 .08 .02 

5. Elem. Ed. Majord     1.0 .12 .30*** .17* -.10 -.01 -.11 -.02 .05 

6. Intend to teachd      1.0 .03 .01 .05 .07 .18* .07 .05 

7. Communitye       1.0 -.07 .03 .05 .06 .13 .13 

8. Class Mgt. coursed        1.0 .36*** .17* .12 .01 .05 

9. Diversity coursed         1.0 .22** .02 .19* .20* 

10. Int. attentivenessf          1.0 .36*** .47*** .45*** 

11. Int. opennessf           1.0 .42*** .30*** 

12. Int. confidencef            1.0 .39*** 

13. CRCM Self-Eff.f             1.0 

aCoded as 0 = male and 1 = female. bCoded as 0 = non-Minority and 1 = Minority. cCoded as 0 = freshman or sophomore and 1 = junior to 

masters. dCoded as 0 = No and 1 = Yes. eCoded as 0 = rural and 1 = metropolitan. fMeasured on a 1 - 5 Likert scale. *p < .05. **p < .01. ***p < .001.
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As expected, significant (p < .05) positive correlations existed among the three intercultural 

sensitivity subscales and CRCM self-efficacy. The intercorrelations among the intercultural 

sensitivity subscales ranged from .36 to .42, and the correlations between the intercultural 

sensitivity subscales and CRCM self-efficacy ranged from .30 (interaction openness) to .45 

(interaction attentiveness). 

 

In accordance with objective three, CRCM self-efficacy scores were regressed on minority 

status, intent to teach, cultural diversity course completion, classroom management course 

completion, and the three intercultural sensitivity subscales to determine if a single or linear 

combination of predictor variables could explain a significant portion of the variance in CRCM 

self-efficacy. The regression model was statistically significant, F(6, 139) = 12.43, p < .001, and 

explained 34.9% of the variance in CRCM self-efficacy scores. The results of the regression 

analysis are presented in Table 4. 

 

Table 4 

Summary of Regression Analysis Predicting Culturally Competent Classroom Management Self-

Efficacy 

Variable ß SE t ΔR2 

Intercept 0.61 0.43 1.45 –  

Minority status -0.03 0.09 -0.28 – 

Intend to teach -0.06 0.08 -0.69 – 

Completed classroom 

management course 

0.02 0.08 0.24 – 

Completed cultural 

diversity course 

0.11 0.08 1.43 – 

Interaction openness 0.18 0.08 2.31* .025* 

Interaction attentiveness 0.41 0.10 4.20*** .000*** 

Interaction confidence 0.23 0.08 2.79** .006** 

Note. Adjusted R2 = .32. *p < .05. **p < .01. ***p < .001. 

 

The only significant (p < .05) predictors to enter the regression model were scores on the three 

subscales of the Intercultural Sensitivity Scale. Regression coefficients for each of the three 

subscale scores were statistically significant (p < .05) and positive, indicating higher scores on 

each subscale were associated with higher CRCM self-efficacy. Intent to teach and completion of 

a classroom management course or a cultural diversity course were not significant (p < .05) in 

predicting CRCM self-efficacy. 

 

Squared semi-partial correlation coefficients (ΔR2) were calculated to assess the unique variance 

in CRCM self-efficacy accounted for by scores on each subscale when controlling for the effects 

of the other predictors (O’Rourke et al., 2005). These results were consistent with the regression 

coefficients and indicated that interaction attentiveness explained 8.3% of the unique variance, 
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followed by interaction confidence at 3.6%, and interaction openness at 2.5%. Thus, interaction 

attentiveness was the most robust unique predictor of CRCM self-efficacy.  

 

 

Conclusions, Discussion, Recommendations 

 

Results of this study allowed us to draw several conclusions, but the limitations of the study must 

first be addressed. The sample for this study was derived from students enrolled in one of two 

upper-level special education courses. However, probability sampling techniques were not 

utilized, therefore, the results of this study may not be generalizable beyond the participants. 

While caution may be needed in extrapolating the results, Johnson and Shoulders (2017, p. 310-

311) expressed that “Studies yielding valid results of interest to the profession from a specific 

groups [sic] of respondents, regardless of their generalizability, can add to the body of 

knowledge and assist researchers as they design and conduct research.” Another limitation is that 

this study sought to examine the variables of interest among all preservice teachers, but the 

majority of respondents were elementary education majors. This could potentially skew the 

results as preservice teachers majoring in other disciplines might report different levels of 

intercultural sensitivity and self-efficacy for CRCM.   

 

The majority of the sample were White females majoring in elementary education coming from 

primarily metropolitan backgrounds who possessed rather high levels of intercultural sensitivity, 

agreeing with statements pertaining to their interaction confidence and strongly agreeing with 

statements relating to their interaction openness and attentiveness. Similar to Madler et al. 

(2022), respondents were confident in their ability to perform tasks related to managing a 

classroom in a culturally responsive manner; all three intercultural sensitivity subscales 

significantly predicted students’ self-efficacy. Just over half of the respondents had participated 

in cultural diversity and classroom management courses; however, neither variable significantly 

predicted their self-efficacy for CRCM.  

 

As posited, the constructs of intercultural sensitivity significantly predicted and explained about 

a third of the variance in CRCM self-efficacy. So, as students’ intercultural sensitivity increases, 

their confidence level for managing culturally diverse classrooms increases. Consequently, EPPs 

should examine ways to increase preservice teachers’ intercultural sensitivity. One consideration 

could be implementing more coursework in cultural diversity, but the results of this study 

indicated that coursework alone was not enough to improve preservice teachers’ perceptions of 

their intercultural sensitivity or self-efficacy for using CRCM.  

 

The lack of significance regarding course completion was surprising and might suggest the need 

to examine course objectives, content, and instructional methods. Perhaps, instruction in cultural 

diversity courses increased students’ cognitive knowledge of cultural diversity without 

increasing the corresponding affective domain. The positive relationships between completing a 

diversity course and interaction attentiveness help illustrate this notion of cognitive learning, as 

interaction attentiveness is characterized by knowledge of and regard for culturally diverse others 

(Tamam, 2010). As intercultural sensitivity is the affective portion of intercultural competence 

(Chen & Starosta, 1996), it stands to reason that instruction increasing affective learning could 

increase intercultural sensitivity. Learning experiences, including immersion or service-learning, 
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possess affective domain components and have been shown to effectively facilitate intercultural 

sensitivity growth (Rampold et al., 2020; Van Hook, 2000; Wiersma-Mosley & Garrison, 2022). 

Accordingly, we recommend that instructors in cultural diversity courses incorporate learning 

experiences such as observations and service-learning at culturally diverse K-12 campuses for 

preservice teachers. 

 

While learning in the affective domain can affect preservice teachers’ intercultural sensitivity 

growth (Chen & Starosta, 1996), their self-efficacy can be increased through mastery 

experiences, vicarious experiences, and social persuasion (Schunk, 2004). Consequently, the 

prioritization of mastery experiences relating to high-impact, culturally responsive pedagogies 

(Wiersma-Mosley, 2021), such as the aforementioned immersion and service-learning 

experiences, should become a greater focus of the content and instruction within cultural 

diversity and pedagogy courses. These experiences could provide preservice teachers with 

mastery experiences helping to improve their self-efficacy for CRCM (Bandura, 1986). 

Furthermore, we recommend that instructors in EPPs receive professional development related to 

implementing these high-impact immersion and service-learning experiences into the 

curriculum; it is plausible that many instructors have little training in these areas.  

 

We were curious if differences in perceived intercultural sensitivity and self-efficacy for CRCM 

existed among preservice teacher candidates in the various secondary-level disciplines. For 

example, do preservice secondary math teachers display different perceptions at the end of their 

teacher preparation program versus preservice secondary career and technical education 

teachers?  However, we were not able to determine this for this study. The sample for this study 

consisted mostly of elementary education majors; consequently, the sample size for the other 

individual secondary programs was too small to make comparisons. Perhaps, replication of this 

study with various cohorts of preservice teachers and the use of longitudinal data collection and 

analysis could help to answer this and other related questions. 

 

The finding of the three intercultural sensitivity subscale scores significantly predicting CRCM 

self-efficacy not only advances the literature but also speaks to the importance of assessing and 

understanding preservice teachers’ intercultural sensitivity. Administrators of EPP programs 

should evaluate preservice teachers for their intercultural sensitivity to provide a baseline for 

understanding preservice teachers’ growth in all three subscales. Assessment of intercultural 

sensitivity can take place at multiple junctures; however, the interview and application process 

for admitting students into the EPP provides an excellent starting point to determine which 

students possess higher levels of intercultural sensitivity and might be more likely to become 

effective classroom managers in diverse classrooms. Future research should examine preservice 

teachers’ growth in intercultural sensitivity to determine how EPPs can better prepare them to 

interact with, manage, and engage a culturally diverse classroom audience, as intercultural 

sensitivity provides a valuable tool to ascertain preservice teachers’ self-efficacy to provide a 

culturally relevant classroom.  

 

 

Author Notes 
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