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This practice-based research thesis employs theological action research as a methodology to explore the 

intersection of Global Citizenship Education (GCED) and public theology, with a specific focus on the 

contributions of Protestant Christianity. The research objectives are to investigate the relevance of 

Christianity in public life, its potential influence on GCED within the context of South Korea, and to 

develop practical tools for promoting the application of Christian values in global citizenship education. 

 

GCED is widely promoted by international and national governments, but its implementation faces 

challenges due to diverse perspectives, historicity, and varying economic and political statuses 

worldwide. Bridging these differences requires dialogue among different groups to determine the 

knowledge, skills, attitudes, and values necessary for effective engagement. Within this context, 

Protestant Christianity offers unique insights and contributions. 

 

Through key informant interviews with experienced practitioners in educational settings in South Korea, 

this practice-based research thesis gathers perspectives on integrating Protestant Christian values in 

GCED and the role of public theology. Employing theological action research practices, the study 

develops a refined study guide for Christian Global Citizenship Education, incorporating feedback from 

key informants to ensure its relevance and alignment with the needs of engaged faith communities. The 

study guide serves as a practical tool for promoting the application of Christian values in global 

citizenship education. 
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Overall, this practice-based research underscores the importance of integrating biblical values drawn from 

reflection on scripture and perspectives from Christianity into global education efforts and encourages 

active participation in discussions on global citizenship. The research aims to make an original contribution 

to scholarship in this area by contribute by creating a nuanced approach to GCED rooted in the teachings 

of Protestant Christianity to bridge gaps between different regions and communities, fostering a more 

inclusive and nuanced approach to GCED rooted in the teachings of Protestant Christianity. The findings 

of this research have practical implications for educators, policymakers, and faith communities seeking to 

incorporate spiritual values into the global citizenship education discourse.  
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What is Global Citizenship Education (“GCED”)  

 

Promoted by the United Nations (UN) and various national governments, Global Citizenship Education 

(GCED) is defined by the United Nations as an educational framework aimed at cultivating respect for all 

individuals, establishing a sense of unity with humanity, and guiding learners toward becoming 

responsible, engaged global citizens. GCED, incorporated into the UN's Sustainable Development Goals 

(specifically Goal 4.7), endeavours to empower learners to tackle and mitigate global challenges, evolving 

into key contributors to a world that is more peaceful, tolerant, inclusive, and secure (The United 

Nations, n.d.). This educational approach assists young individuals in developing essential competencies 

that facilitate active global engagement and participation in projects addressing social, political, 

economic, and environmental global issues, contributing to shaping a just and sustainable global society. 

The UN’s Global Education First Initiative underscores the necessity of education to transcend basic 

literacy and numeracy, fully embracing its integral role in assisting individuals in crafting societies that 

are more just, peaceful, tolerant, and inclusive (United Nations 2012; 2015; The United Nations, n.d.; 

UNESCO 2014). 
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1. Introduction 
 
Amid the accelerated and extensive transformations of the 21st century, this practical project, coupled 

with its reflective analysis, seeks to make an original contribution to ongoing discussions about Global 

Citizenship Education. Specifically, it aims to assess whether Christianity holds relevance in public life, 

including education, or whether it should be confined to the private sphere. The investigation also explores 

the impact of the Bible and its principles in the area of global citizenship education for both believers and 

non-believers and examines the possibility of Christianity taking on a more proactive role in this field.  

 

Countless technological advancements have prompted ideological changes that have required a revision 

of traditional viewpoints (J. N. Pieterse 2009, 29). The leading ideology spearheading these changes is 

neoliberalism (The United Nations, n.d.; United Nations 2015; 2012; UNESCO 2014), which prioritises the 

vision of economic prosperity upheld by multinational companies and Western democracies and focuses 

on growth, progress, cooperation, deregulation, trickle-down effects, and value-free economics (Stiglitz 

2002, 4–6). Around the end of World War II, neoliberalism, which promoted the market-led economy 

coupled with democracy, became the prevailing ideology aiming for greater interconnectedness in the 

international system via barrier-less trade and cross-border transactions, believing that this would bring 

peace. Since then, the neoliberal market economy has remained the dominant economic system globally 

(withstanding various challenges, including communism). Still, rather than equalising opportunities or 

‘flattening’ the hierarchical structure (Friedman 2006), it has sustained older power structures. It has also 

created exclusive and elite groups such as the G7 and G20, the Organisation of Economic Cooperation and 

Development (“OECD”), as well as meetings such as the World Economic Forum (Peters 2004, 42–44), 

which lead and maintain the existing system.  

 

Meanwhile, countries, communities, and people in the third world or the Global South have had different 

experiences of the world order under globalisation. Unease, resistance, distrust, and resentment are often 

expressed towards the existing order (Stiglitz 2002, 30).  The ‘Global South’ was broadly known to refer to 

Latin America, Asia and Africa as a geographical terminology, particularly after the end of the Cold War 

(Dados and Connell 2012, 12). However, the term evolved from describing its economic development 

in comparison to the ‘North’, to denoting geopolitical significance through the experience of the Cold War 

period. Furthermore, with intensified globalisation, the term is now used to challenge the positive images 

of globalisation, shedding light upon the varying experiences of different regions (Dados and Connell 2012, 

12). Nations in the Global South often deem the international economic system a continuation of Western 
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colonisation or a neo-colonial structure that exerts the influence of the old Eurocentric, colonial approach 

towards those states in the periphery. Wallerstein describes such a hierarchical world order as divided into 

the core, semi-periphery and periphery. This hierarchical relationship in the world system prolongs existing 

disparities with considerable impact across developing societies (Wallerstein 1976, 229–33). It is therefore 

important to ask if educational ideas and frameworks developed in the industrialised Global North 

adequately encompass the views and experiences of the people and communities in the South.  

 

Along with accelerated economic globalisation, forms of citizen education have emerged to support 

awareness and understanding of emerging trends in the international system. These have appeared under 

different terms (Yemini 2017, 180) including peace education, cosmopolitanism studies, world studies or 

global education, to name a few. Recently “global citizenship education” (GCED) has emerged as a unifying 

term to capture these initiatives, and the United Nations’ sustainable development goals (SDGs) now 

mention GCED in their fourth goal: 

 
Education for sustainable development and global citizenship – By 2030, ensure that all learners 
acquire the knowledge and skills needed to promote sustainable development, including, among 
others, through education for sustainable development and sustainable lifestyles, human rights, 
gender equality, promotion of a culture of peace and non-violence, global citizenship and 
appreciation of cultural diversity and of culture’s contribution to sustainable development. 
(UN Sustainable development goal 4.7) (United Nations 2015) 

 

GCED consists of three distinct aspects: ‘global’, ‘citizenship’ and ‘education’. Each of these terms has a 

variety of connotations that have resulted in debates about GCED’s interpretation and implications. For 

example, ‘global’ attracts debate around its extent, desirability, and experiences of globalisation. Likewise, 

‘citizenship’ garners questions about the types and forms of citizenship and the ensuing rights and duties 

that are required of citizens. ‘Education’ raises questions about curricula, student needs, national needs, 

measurement, assessment, and who decides its directions and aims (L. Davies 2006, 14). These questions 

prompt a larger question: When countries and societies display deep-rooted differences, how should the 

goal of the common good and human flourishing of the GCED be defined, and how should all parties 

cooperate towards this goal? In answer to this question, which is increasingly gaining attention globally, 

this study begins by asking where we might look for existing guidance.  

 

As a global religion, Christianity, both Catholic, Orthodox and Protestant churches have already been 

engaged in offering a response to pressing global issues such as human rights, environmental protection, 

and economic inequality, among others. However, Christianity has yet to impact the GCED space 

significantly (Jang 2007, 275–76). This study seeks to investigate the possibility of a greater contribution 

from Christianity to developing and delivering Global Citizenship Education.  
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In revisiting Davies' conceptualisation of global, citizenship, and education, incorporating 'Christian' as a 

prefix requires thoroughly reevaluating the definitions and their subsequent implications within the 

broader discourse. Christian Global Citizenship Education (CGCE) can be delineated as an educational 

approach that cultivates students' knowledge, skills, attitudes, and values, empowering them to 

comprehend and embrace their roles as global citizens. This approach simultaneously integrates Christian 

values, beliefs, and principles, fostering knowledge, skills, attitudes, values and empathy, stewardship, and 

commitment to addressing global issues in accordance with the teachings of the Bible and Jesus Christ 

(Damian 2008, 169).  

 

GCED necessitates a critical examination of various aspects of global society, such as globalisation, global 

issues, and international relations, including the colonial legacy and its enduring effects on contemporary 

geopolitics (Chung and Park 2016, 33). This practical research aims to examine through a Christian lens, 

emphasising the significance of a worldview informed by religious values and principles. Furthermore, this 

approach demands the exploration of citizenship and civic responsibilities from a Christian standpoint, 

advocating for development and education through a critical, spiritual, holistic, interactive, and non-

hierarchical curriculum that fosters hospitable values and attitudes towards common goals (Arthur 2006, 

137). In the forthcoming methodology chapter, we will explore how Christian perspectives and biblical 

values are not homogenous or singular; in this particular context, they are limited to the researcher's 

conservative Christian standpoint. 

 

For Christian learners, understanding complex global issues and the intricacies of international relations 

requires drawing connections between their faith and the broader global context (Johnson, n.d.). This 

involves perceiving globalisation as an extension of one's community, rendering the principle of "love thy 

neighbour" continuously relevant, albeit necessitating an expansion of one's mental horizons to include 

diverse cultures and perspectives. Deliberation on the parallels between a citizen's responsibility towards 

the common good and the Christian obligation as a conscientious steward is essential to foster a sense of 

global solidarity and responsibility. Notions such as the common good and shalom exemplify the 

compatibility between Christian teachings and the promotion of global citizenship (Lee 2010, 9). 

 

 This study places particular emphasis on the context of South Korea, where I maintain professional 

connections. The focus on South Korea is not only of personal significance, as I am an aspiring public 

theologian examining a public theme within my immediate environment, but also because the country 

serves as a compelling exemplar for global citizenship education. South Korea's importance extends 
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beyond the strong support for Global Citizenship Education (GCED) from then-United Nations Secretary-

General Ban Ki-Moon, a South Korean, which resulted in enthusiastic government backing. The nation's 

journey from being a former colony to achieving independence, its rise from extreme poverty, its struggle 

with military dictatorship whilst pushing for democratisation and market capitalism, its emphasis on 

education and international aspirations (The OECD 2021), as well as the role of religion, particularly 

Christianity, in its modernisation and democratisation processes(Rausch and Park 2020, 17), make South 

Korea a fascinating case for exploring global citizenship, education, the tensions between the Global North 

and south, decolonisation, and the impact of religion in education, specifically in relation to Christianity 

and practical and public theology. Through this practical research carried out in the South Korean context, 

meaningful and transferable insights are gleaned (Mo 2016, 590–92). 

 

This study is also borne out of my personal and professional context as an educator involved in delivering 

GCED in higher education settings for many years, alongside my work as a facilitator of global competency 

education such as English education skills training and other international programmes spanning Korea, 

the UK, Japan, and several other Asian countries. I have often engaged in personal and professional enquiry 

as to how best Christian educators like myself can fulfil this role and also answer to the call that has come 

to bring the “treasure” of the faith community to the global citizenship education field, as I consider such 

education to have a crucial impact on the lives of young learners. This practical research aims to 

incorporate various dimensions of Christianity and global citizenship education, such as integrating biblical 

principles, promoting intercultural understanding, and encouraging critical thinking skills.  

 

Regarding the target audience, the focus was on young adults aged 16 and above, specifically within 

churches or colleges. This choice was motivated by my experience in teaching this particular age group. 

Additionally, due to the compulsory school curriculum, it is not feasible to integrate study materials within 

mainstream education for those under 16, as such materials can only be delivered outside the core 

education system. Owing to the strict separation of religion and state in the educational sphere in Korea, 

after-school activities conducted in public settings are limited (Korea Legistlation Research Insitute 1987). 

Consequently, I considered church youth groups and Christian universities and colleges as suitable 

environments. An academic semester in Korea comprises 15 weeks; therefore, the first iteration of the 

study guide created for this practical research consists of 15 units (five thematic chapters with three units 

in each chapter). The content was designed to prompt reflection from the learners' perspective, making it 

more suitable for students aged 16 and above. The published study guide was then presented to key 

informants in Global Citizenship Education, who were selected to discuss the validity of such a practicum.  

The assessment of its effectiveness in achieving the intended outcomes was conducted by acquiring 



 

 

15 

feedback from key informants who are experienced educators in the field of GCED. This comprehensive 

analysis of the key informant interviews explores Christian global citizenship education’s potential benefits 

and challenges, informing future discussions and applications of this distinctive educational approach. 

 

The impetus for the guide can be found in the opening and closing sections of the study guide, where I 

state: 

 

A plea to Christian youth: 

I hope you will gain deep wisdom through sincere repentance, spiritual growth, and meditation on 
the Word. Venture into the world with a heart full of love for God and your neighbors, and with 
wisdom and knowledge that is unparalleled. You are God's message of hope for the world, and you 
are the 'interpreter' and 'translator', who must convey the Word with the wisdom the world needs, 
using an approach that the world can understand. Like Joseph, Daniel, and Jesus Christ, I pray that 
you will assume the role of an incarnate that benefits the world. 

A plea to all secular and non-religious global citizenship education institutions and educators:  

Hear the voices of every member of our global society, particularly those from distinct ethnic, 
cultural, religious, and historical communities. Within these exceptional communities lies a treasure 
trove of wisdom that can help build a more equal and sustainable world. This book explores the 
wisdom contained within Christianity, among other reglions. My hope is that you will listen to the 
voices of each community without prejudice, maintain an open mind, and establish open 
communication channels, enabling members to engage in dialogue, share their views, and exchange 
valuable insights. 

 

This practical research process aimed to: 

 

1. Examine the importance and relevance of GCED as a way of doing public theology.  

2. Develop a Christian global citizenship education model using Biblical passages and apply them to 

key themes of the GCED framework in Korea. 

3. Evaluate the responses to the guide through key informant interviews, which were analysed via 

thematic analysis, with the findings used to make improvements to the first iteration of the model. 

4. Explore the uniqueness of the Korean GCED context and consider the contribution of the Korean 

experience to the global discussion of spiritual GCED. 

 

This reflective research paper begins with a review of the literature in response to the first question above. 

It provides a rationale for applying a Christian approach to GCED in the form of the study guide. I then 

present the guide's content before discussing the feedback received from the key informants and how this 

informed the re-design of the study guide. I reflect on the lessons learned and discuss the contribution of 
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spirituality to GCED in relation to public theology, drawing on my experience of operationalising this 

approach in the Korean context. 

 

This practical research project aims to address significant gaps in both theoretical and practical areas: 

Within the academic sphere, there is a discernible gap that connects Christianity, theology, and the 

emerging field of global citizenship education. While historical discussions have explored Christianity's role 

in the public space and its interactions with government, from Jesus' response to taxes under the Roman 

government to Augustine's 'City of God,' Dutch politician and theologian Dietrich Bonhoeffer's writings, 

and even more contemporary discussions in political theology, the recent concept of global citizenship 

education has not yet received comprehensive consideration within theological circles. Limited attention 

has been given to spiritual global citizenship education within the Christian context, as will be further 

explored in the subsequent literature review section. Other religions, such as B'hai or Soka Buddhism, have 

made more substantial contributions in this regard which will be discussed in the literature review section.  

 

Another notable gap exists within practical models. This research identifies two Christian institutions—one 

in North America and one in Korea—that employ global citizenship education from a Christian perspective. 

However, these programs are confined to their internal student groups, rendering program details, 

approaches, pedagogies, and model texts inaccessible to external educators. This exclusivity has hindered 

the broader dissemination of valuable insights. Therefore, this practical project seeks to bridge these gaps 

by publishing and sharing its findings with a wider audience. It intends to serve as an accessible resource 

for secular educators and a benchmark for Christian educators who recognise the significance of active 

Christian involvement in global citizenship education and the cultivation of globally aware Christian youth. 

 

In today's rapidly globalising world, the distinct experiences of the Global North and south are becoming 

more evident, characterised by persistent inequalities, expanding wealth gaps, and unequal distribution 

of resources. Conflicts and wars continue to affect millions of lives, emphasising the need for communities 

to collaborate and find common ground. Global citizenship education is championed as a vital framework 

for cultivating a more just and harmonious world. As secularism's influence grows, the desire for 

spirituality persists, prompting Protestant churches to explore participation in public dialogues (Gorski et 

al. 2012, 258). Young Christians grapple with the relevance of their faith in the modern world, while some 

secular universalists argue for relegating religious values to the private sphere. Public theology and global 

citizenship education share numerous themes and concerns in this context. Consequently, questions arise 

regarding interpreting the Bible and its teachings, engaging the followers of Christianity, and 

communicating Christian values to the wider world. This practical project, focusing on the development of 
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a study guide for Christian Global Citizenship Education, embarks on a journey to explore potential answers. 

Although precise in its scope, this practical study represents a substantial step towards broadening the 

understanding and enriching the discourse in this field of Christian Global Citizenship Education.  
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2. Literature Review 
 

As an integral part of the doctoral programme, an early literature review was conducted in 2021 during 

the TL8006 module, which has since undergone assessment. The findings of this review can be found in 

Appendix 4. This chapter aims to provide a succinct overview of the initial literature review, illuminating 

key concepts and emerging themes. Subsequently, our focus will shift towards exploring aspects that merit 

further examination, a more detailed analysis, and any recent developments or insights since the initial 

review. 

 

 The structure of the literature review will be methodical, systematically delving into the nuances of Global 

Citizenship Education (GCED). Initially, we will concentrate on fundamental questions surrounding GCED, 

revisiting my earlier work on the topic. We will place particular emphasis on its diverse models and the 

significant role of spiritual GCED within this framework. As the review progresses, we will delve deeper 

into the interplay between Christianity and GCED. It is expected that our findings will reveal that historically, 

Christianity's influence within the GCED discourse has been somewhat subdued, although there may be a 

discernible increase in its presence more recently.  

 

Our investigation will also extend to public theology, where we will examine its intricate connections with 

broader themes such as globalization and the broader landscape of education. This will provide a 

comprehensive perspective on how these domains intersect, complement, and sometimes diverge from 

each other, ensuring a holistic understanding that remains relevant. The sources informing our review will 

primarily be drawn from recent academic journals and programmes. This rigorous approach will ensure 

that we construct a narrative that not only traces historical links but also critically evaluates contemporary 

intersections and potential meeting points between GCED and Christian discourse. Through this lens, we 

aim to present a literature review that is both methodologically robust and thematically rich.  

 

These fresh insights and developments are critical as they contribute to the theoretical foundations 

underpinning practical projects and their subsequent analysis. This process involves revisiting established 

frameworks, methodologies, and case studies presented in the initial review while considering potential 

shifts or advancements in the field. This expanded discussion not only strengthens our overall 

understanding of the subject matter but also highlights areas that could benefit from further research, 

collaboration, and innovation. 
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2-1 Summary of earlier literature survey 

 

The emergence of Global Citizenship Education (GCED) as an academic field has been driven by significant 

changes in the global landscape, such as globalisation, the internet revolution, and environmental 

destruction. GCED aspires to equip individuals with the essential knowledge, skills, attitudes, and values 

required to cultivate a more just, peaceful, tolerant, inclusive, secure, and sustainable world. However, 

GCED has been criticised for its conceptual inadequacies and excessive emphasis on competency-based 

education over values and attitudes(Goren and Yemini 2017, 180). The literature survey examined various 

typologies of GCED, including cosmopolitan and advocacy types, with each presenting four distinct models. 

It acknowledged the variations in GCED based on context and goals. By focusing on spiritual global 

citizenship education, the literature survey investigated the potential of this approach to bridge seemingly 

irreconcilable differences in the world, despite opposition from both secular and religious factions. The 

review concluded that the field of citizenship education should learn from well-tested practices of religious 

communities rather than attempting to erase them from the public sphere. In addition, the review 

explored how faith-based groups, such as the Baha'i religion and Soka Buddhism, have embraced GCED 

while staying true to their beliefs and values.  

 

The literature survey also examined how different worldviews, such as survival-based, identity-based, and 

unity-based worldviews, can foster positive change in society(Danesh 2010, 66–68). Towards the end of 

the literature survey, it emphasised the need for tailored GCED that takes into account the local context, 

including religion, spiritual values, and economic conditions. Moreover, it demonstrated that the role of 

religion in GCED has sparked controversy, with some arguing that religious perspectives have been 

marginalised or restricted due to historical associations with colonialism and current links to extremism. 

This literature review delved into the potential for religious principles to positively contribute to GCED, 

specifically through the concept of Spiritual GCED (Oxley and Morris 2013, 306), underscoring the role of 

spirituality in promoting peaceful coexistence and thriving in a global society. While examining the 

contributions made by different religious groups, including notable examples such as the B'hai and Soka 

groups, Oxley and Morris made the deliberate decision to include spiritual Global Citizenship Education 

(GCED) as a distinct category within their discussion of existing GCED models. This choice allowed them to 

acknowledge and account for the unique perspectives and approaches to GCED offered by these religious 

communities, enriching the overall analysis of GCED frameworks(Oxley and Morris 2013, 315). 
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The interplay and potential tension between religious convictions and the goals of religious/spiritual GCED 

form an underlying theme in this study. Does religious belief and commitment set the agenda, or do they 

merely provide resources contributing to pre-established objectives potentially dictated by a liberal 

cosmopolitan worldview? This question recurs throughout this thesis and merits closer examination. In my 

view, while Christianity should indeed provide resources and engage in broader efforts to address global 

issues, it is crucial for Christians to take the lead in reflecting on their internal doctrines. International 

organisations often appeal to religious sectors for support, seeking to harness the power of local 

communities with strong religious governance(Inter-Agency Network on Women and Gender Equality and 

UNEP 2020, 2–3). However, my argument is that religious sectors, particularly Christian communities, 

should not be satisfied with merely reacting to these requests. Instead, they should also fulfil their cultural 

mandate and actively participate, thereby shaping the agenda rather than merely contributing to pre-

determined goals(Gaus 2021, 188–89). 

 

To explore the potential of the Christian Global Citizenship Education (GCED) model, the literature survey 

delved into various aspects. It considered how biblical concepts could equip Christian students to engage 

in public discourse actively and investigated the feasibility of a systematically designed Christian GCED 

model, using the key themes of GCED outlined by OXFAM and UNESCO as benchmarks (OXFAM 2015; 

UNESCO 2014). Furthermore, it examined Christianity's role within the context of Global Citizenship 

Education (GCED) across various topics, including globalisation and interdependence, social justice, peace 

and conflict resolution, managing cultural diversity, and environmental protection. Within this exploration, 

Christian GCED emerged as a platform that encouraged faith-led self-reflection while imparting practical, 

value-based wisdom for addressing issues related to injustice and inequality within these thematic areas. 

Additionally, it was suggested that Christian GCED, underpinned by holistic biblical values, could play a 

pivotal role in fostering positive peace and addressing global challenges.  

 

However, the previous literature survey, included in the appendix, concluded that 'Christian GCED, as a 

part of spiritual GCED, has been given limited space in a secular and neoliberal society that often restricts 

the voices of religion. Coupled with a decline in participation from certain faith organisations, this has 

resulted in Christianity's diminished presence in the field of GCED.'  

 

Nevertheless, the essence of this review is to demonstrate the wealth of values and action-inducing 

principles offered by Christianity, emphasising the influential role it can play in addressing historical issues, 

starting with repentance over the manipulation of scripture(Volf 2011, 21). This serves as a justification 

for principles such as The Cultural Mandates and the golden rule, contributing significantly to the ongoing 
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discourse. As Volf suggests, faith compels us to engage in public life to 'promote its version of human 

flourishing and serve the common good' (Volf 2011, 145).  

 

In alignment with the curricula of international organisations like UNESCO and liberal NGOs such as OXFAM, 

Christian teaching has the potential to offer practical guidance in each of the thematic areas of GCED. 

Christian GCED's primary aim is to educate Christians first to embrace their mandate as bridge-builders 

and, secondly, to address the gaps that the world grapples with in establishing a consensus on global 

citizenship education, which is increasingly imperative in our rapidly globalizing world. In conclusion, the 

literature survey has underscored the crucial importance of integrating religious and spiritual perspectives 

into GCED. This integration is seen as vital for achieving a more comprehensive, inclusive, and ultimately 

effective approach to global citizenship education. 

 

2-2 Two approaches of GCED 

The previous literature review discussed the background of the United Nations' sustainable development 

and its Goal 4.7, which accelerated the development of GCED. Pre-existing ideals such as peace education 

and environmental education were brought under the umbrella term of GCED (Hicks 2008, 15). However, 

a sense of urgency has emerged with various global challenges (Asia-Pacific Centre of Education for 

International Understanding (APCEIU) 2021, 8), as inclusive and equitable education has been emphasised 

to educate the younger generation, enabling them to contribute to a more just, peaceful, tolerant, 

inclusive, and sustainable world (UNESCO 2014). Since then, reports have been published that include the 

older generation, as seen in UNESCO's publication on the implementation of GCED in adult learning:  

 

By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable 
development, including, among others, through education for sustainable development and 
sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, 
global citizenship, and appreciation of cultural diversity and of culture’s contribution to sustainable 
development (United Nations 2015b) (SDGs 4.7).  
 

In particular, the scholarly discussion by various scholars including Andreotti highlighted the shortcomings 

of various GCED models, emphasising that there is no agreed-upon framework for GCED due to the many 

underlying aims and goals set by governments, educational institutions, NGOs, and parents, among other 

stakeholders (Andreotti 2014). Moreover, during the same period, the world underwent significant 

changes due to accelerated globalisation, which placed many previous education frameworks in urgent 

need of revision. Without revision, the existing framework risked repeating the failure of the Millennium 

Development Goals (MDGs), introduced in 2000 and preceding the SDGs, which had a smaller number of 

goals (8 instead of 17) and targets (18 instead of 169). The MDGs' "Education for All" goal (the predecessor 
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to SDG 4) failed comprehensively (The United Nations 2015a, 8–9). Therefore, the definition of global, 

regional, and local competency and morals, unity (homogeneity), and diversity required a fresh approach 

to GCED, or a 'reboot' (Vandermoortele n.d.). 

 

SDG target 4.7 seems well-meaning and straightforward, but its associated curricula and assessment 

methods are seen as ambiguous and difficult to assess and measure. One of the reasons for the lack of 

agreement in this area is that global citizenship education is often associated with global competency 

(Center for Universal Education at Brookings, n.d., 3). In many non-English speaking countries, global 

education is associated with learning English as an international language and obtaining multicultural work 

experience so that participants can obtain knowledge and skills to contribute to the international economy. 

Unsurprisingly, in many countries, English (or literacy), maths, and science make up the core education 

curriculum, which is often benchmarked from the Western European curriculum framework and promoted 

as the measurement of the quality of education and the youth’s educational capability. The international 

assessment measures these subjects' attainment, such as the Programme for International Student 

Assessment (“PISA”)  for 15-year-olds, and participating countries are ranked in its report. In the latest 

report published in 2019, the organisation, understanding the controversies around it, stated, ‘Some 

people argued that the PISA tests are unfair because they may confront students with problems they have 

not encountered in school. But then life is unfair because the real test is not whether we can remember 

what we learned at school but whether we can solve problems that we can’t possibly anticipate 

today’(Schleicher 2019, 3). This perspective shows how difficult the task of creating a curriculum across 

different socioeconomic and cultural backgrounds is, particularly in non-western countries, when 

Western-centric values and frameworks continue to be deployed in measuring “global” standards (Hippe, 

Jakubowski, and Luisa 2018, 27).   

 

In 2018, The OCED added the global competence test to its three cores: maths, science and literacy 

assessments. The new test assesses students' global competence in the participating countries to 

understand knowledge, skills and attitudes around global issues, openness to other cultures, and 

intercultural communication skills, among other areas (The OECD, n.d.). This is a notable move from tests 

of knowledge and skills of academic ability towards encouraging more inclusive attitudes among global 

youth. The OECD’s additional test is similar to the assessment of global citizenship education (The OECD, 

n.d., 56). It, therefore, contains many approaches from the GCED curricula developed by international 

organisations such as UNESCO. As explained in the introduction to the test, ‘many education systems have 

interest in learning activities related to global citizenship … for its students to live in an increasingly diverse 

and interconnected environment… therefore new learning objectives and different types of assessments 
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need to be developed… these models share a common goal: to promote students’ understanding of the 

world and empower them to express their views and participate in society’ (The OECD, n.d., 56).  

 

Although proponents of such univeralist approach may see this as a meaningful approach, it has become 

apparent that it needs more time to be embraced, as many Western states themselves, let alone the states 

and communities in the Global South, are critical of the OECD test. England, the US, The Netherlands, 

France, Denmark, and Finland were some Western countries, along with 40 other countries, that rejected 

the new ‘Fourth Test’. The Department of Education for England defended the decision not to participate, 

stating that it was to lessen the burden on its schools and affirmed that they are already doing enough to 

promote diversity (Coughlan 2018). At the same time, some analysts and educators such as Engels and 

Andrews saw the refusal differently, as they perceived the fourth test as a way to promote of global elitism 

with a top-down agenda because it defined competence so that the leading industrialised countries could 

continue to promote a free-market economy while producing workforces continue to perform the tasks 

that benefit powerful western countries and their economic players (Engel, Rutkowski, and Thompson 

2019). Andrews asserts that one should not naively get excited about new schemes, as the view of the 

Global South is not represented. She also points out that among the countries that have taken the fourth 

test, anglophone countries, such as Canada, Singapore, and Scotland, topped the chart. In contrast, non-

English speaking countries, such as Thailand, Indonesia, and Kazakhstan, remain at the bottom (Andrews 

2021). Although the test was available in local languages, the original one had been created in English and 

was based on an English-speaking cultural context. Across continents and countries, there are, therefore, 

different ideas and voices about the desirability and the contents of the GCED. 

 

Returning to the typologies of GCED, the broadest categories are “soft GCED” and “critical GCED”. The 

main difference between the two is how they view the structural causes of global problems. Soft GCED, 

drawn from the Global North and its neoliberal approach to training learners to engage in the global 

economy, sees poverty, lack of development, and skills deficits as core obstacles to overcoming global 

challenges. According to this view, equality, cosmopolitanism, and universal values are core principles on 

which curricula should be based. Andreotti claims that this view, which underpins the GCED promoted in 

the West by international organisations and in highly industrialised countries such as Korea, is insufficiently 

critical and only reinforces colonial structures and inequalities (Andreotti 2014, 28–29). By contrast, critical 

GCED emerging from the Global South tends to look more at the foundation of power structure and its 

subsequent effect on and between communities that result in differing globalisation experiences. It is 

argued by proponents of the critical approaches that with unjust and unequal structures between states, 

GCED ought to promote critical literacy so that the learners, both in the Global South and North, can voice 
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concerns over injustice and have space to act ethically and responsibly (Andreotti 2014, 27). However, the 

over-fixation of critical standpoints can also hinder progress as a society (Chung and Park 2016, 28).  

 

In some countries, particularly in Africa and Latin America, the experience of colonialism is still a very 

recent memory that has placed decolonisation as a core objective of GCED, rendering it expressly “critical”. 

In the criticisms of the soft approaches, the potential problems would list ‘reinforcement of colonial 

assumptions and relations, cultural supremacy can easily be spotted, particularly by the work of non-

Western scholars (Cho 2016, 40; Andreotti 2014, 46–48; Davies 2006).  For others, protecting the global 

environment has become a core objective of some aspects of GCED, resulting in a more topical advocacy 

approach. As such, the goal and the focus of GCED have come to differ between societies based on the 

distinctive worldviews, values, experiences and encounters of different contexts (Oxley and Morris 2013, 

303). In light of these differences and the continuing need for coordinated responses to shared global 

challenges, there is an impetus for societal actors, including educators with religious affiliation, to consider 

how they might respond (Inter-Agency Network on Women and Gender Equality and UNEP 2020, 24). This 

is where the contribution of religious or spiritual approaches has come under consideration.  

 

2-3 Position of spiritual global citizenship education 

 

In many societies, religious values, communal faith and mythology are engrained in the culture, often 

shaping their worldviews. As in the study of anthropology, such values are worth examining to understand 

the particular community or group better in terms of how their views have impacted them historically and 

in the present. However, in liberal societies, in the name of reason and science, there is a tendency to cast 

spiritual and religious beliefs and values away from the public sphere (Arthur, Gearon, and Sears 

2010, 24). Concurrently, at least in the Western world, the number of people with religious affiliation 

seems to be dropping, suggesting a growing secularisation of society.  (Office for National Statistics (ONS) 

2022) 

 

Hostility towards religiosity has often reflected the views of classical thinkers such as Marx, who saw 

religion as the product of society and state, contributing to the class structure and preventing social 

changes (Marx 1843). Not only that, but some contemporary standpoints also demonstrate antagonistic 

viewpoints. For example, Bruce, a proponent of secularisation and the famous author of a book called God 

is Dead, explains that the world continues to experience secularisation, evidenced by the decay of religious 

institutions, membership, displacement of religious rules, the decline in the commitment of people to 
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religious activities and the replacement of consciousness that was previously informed by religious values 

(Bruce 2011, 2).  Similarly, other areas, including the feminist movement, have associated many of society’s 

misogynous structures with religion. De Beauvoir said that women are cast as the other and are dominated. 

For De Beauvoir, religion, particularly Christianity, was instrumental in prolonging the patriarchal system, 

and in the name of God, ‘Women are asked to accept their inferiority’ (De Beauvoir 1949, 137). With 

globalisation and the rise of pluralism in the face of the increased ethnic and religious diversity in societies, 

some sociologists see religion as the meddling of faith in society and argue that religious involvement in 

public affairs creates conflict and undermines society’s solidarity (Huntington 1993, 26). 

 

 The proponents of this view also dismiss the rise of the new age movement or contemporary spirituality 

and the interest in metaphysical activities such as Eastern philosophies, yoga, and alternative medicines. 

To them, those are different to the institutionalised religion as the nature of commitment and the 

manifestation of their beliefs are different (Bruce 2011, 117–19). Therefore, for Bruce, to interpret the rise 

of contemporary spirituality as a return to religion, as some post-secular thoughts purport, is a far-fetched 

attempt. In his book's last sentence, he claims, ‘Some Christians now behave like a disadvantaged minority 

and make a fuss about their rights; they simply confirm the secular or only nominally Christian majority 

view that religion is more trouble than it is worth’ (Bruce 2011, 223). Bruce and his contemporaries see 

religion and faith as obstacles to fostering cosmopolitan, humanistic, and universal values toward a 

common goal (Arthur, Gearon, and Sears 2010, 136). In addition, the historical record points to the 

destructive role of religion in colonialism, terrorism, and divisive conflicts; hence religion is best kept in 

the private realm (Gardner-McTaggart 2019, 470). 

 

In contrast to this view, others have argued that globalisation, economic modernisation, and cross-border 

movement of capital, goods, ideas and people have resulted in a weakened notion of local and nation-

state, resulting in a gap filled by religion (Fulcher 2000, 536). In the post-secular world, they argue, religion 

or spirituality is enduring (Casanova 1994, 41), and numeric growth is occurring in some parts of the world 

and some denominations (Vries and Sullivan 2006, 6). Moreover, there are calls for embracing religious 

and spiritual values in the public sphere, as Habermas argues that religious reasoning makes contributions 

that should not be denied, but still translated to be comprehended by non-religious (Habermas 2006, 113). 

Subedi argues that religion and its transformative capabilities are needed in contemporary societies 

(Subedi and Rhee 2018, 390). Stackhouse similarly states that despite global movements aiming to be 

independent of faith, just as people are ‘physically, materially and politically formed, spiritual heritage and 

influence cannot be ignored’ (Stackhouse 2004, 183), as it forms the basis of sociocultural frameworks. 

Junge validates the space for faith and spirituality by stating that faith is not a stumbling block to peace, 
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justice, and dignified living but rather a ‘building block that provides a resource to people and communities’ 

(Junge 2015, 2).  

 

The values of religion and faith can positively contribute to shared global problems, as seen in the 

approaches of many international and faith-based organisations (FBOs) to their work recognised by the 

World Economic Forum (WEF 2016). These organisations, directly and indirectly, continue to provide a 

vital role in dealing with, raising awareness about, and advocating on issues such as poverty, 

environmental protection, and social justice as an outworking of their religious convictions. Marshall 

supports FBOs’ five vital roles in global educational challenges by narrowing this focus to educational needs. 

She asserts that FBOs can be powerful advocates for social justice. Second, they can run large, high-quality 

education programmes where there are insufficiencies unfilled by public bodies. Third, they can provide 

an excellent opportunity for learners to understand their identities, as religion naturally touches upon the 

meaning of life and its ensuing responsibilities. Fourth, FBOs can teach about social issues, including public 

health issues and issues with globalisation. Finally, they can encourage creative approaches to construct 

social cohesion in the communities they engage with (Marshall 2010, 274). 

 

Tirri and Quinn suggest that spiritual elements and development can teach the youth to reflect and 

empathise with others. They looked at two groups of teenagers of different religions and their 

development and found that their spiritual values raised their awareness of others and fostered a sense 

of community. As a result, spiritual development and its exploration and reflection can be a fertile ground 

for the rich contextual treasure for the young minds to reflect on the link between himself/herself to the 

greater community they belong to (Tirri and Quinn 2010, 202–3). In line with such optimism, there are 

positive signs in global citizenship education discussions around ‘spirituality’ and its efficacy. For example, 

in the international effort to promote environmental protection in line with the SDGs by 2030, multifaith 

discussions and partnerships are being formed, such as the initiative of the UN Environment agency to 

partner with and invoke the help of faith communities (United Nation Environment 2019). Likewise, such 

partnerships are growing in various areas of global citizenship education. From these early trends, this 

research draws inspiration and direction to explore the contribution of Christianity to global citizenship 

education. 

 

When it comes to education for youth, spirituality, either with or without a religious affiliation, has the 

potential to make a noteworthy contribution. Tirri and Quinn claim spirituality can help the young link 

themselves with the broader universe regardless of age (Tirri and Quinn 2010, 202). Looking at deeply 

religious youth and youth affiliated with organised religion, both groups in Tirri and Quinn’s study 
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demonstrated heightened sensibility of values. Community’s spiritual elements, including myths and 

legendary stories (e.g. King Arthur, Romulus and Remus), could help youth aspiring to ‘achieve the 

authentic balance between care of self and care for others’ (Tirri and Quinn 2010, 213). 

 

It is essential to remember that global citizenship education covers what is traditionally called ethics or 

moral education due to its attention to respect for diversity, multicultural tolerance, peace, and 

justice(Bosio and Schattle 2021). It enters into the area of subjective morality and values. Hence, Woolley 

sees a strong correlation between spirituality and global citizenship education, stating that spiritual literacy 

and understanding can help develop a balanced worldview progressing beyond the realm of training and 

teaching moral education and emotional intelligence to train spiritual intelligence, which is essential as ‘all 

human beings are spiritual, even if they may not practice religion’ (Woolley 2008, 149–50). 

 

While there are many study guides for Christians with Biblical application to themes such as personal 

devotion or practical guidance, guides or study material around the public responsibilities of Christians are 

conspicuously rare. Subedi and Rhee state that the connection between spirituality and citizenship is 

under-investigated (Subedi and Rhee 2018, 389). The endeavour of this project is in line with the 

realisation that scriptural principles ought to be bilingual and translated to ensure dialogue and 

cooperation with secular sectors, including public education (Pirner 2018, 72). It aims to address the trend 

demanding the relegation of religion to the personal realm due to the elevated status of science and 

reason and the pluralisation of the truth claims of different religious groups. Triggs observes the common 

belief that science and reason are accepted in the public forum while religion and its voices are restricted 

to the personal realm. However, Triggs asserts that such common belief is not ideal, and religions and their 

voices should be tolerated and included to ensure that they are under public scrutiny and avoid being 

authoritarian in their approach to public reasoning (Trigg 2008, 205). 

 

Dill points out that one of the usefulnesses of a religious contribution to the field is that it challenges the 

cosmopolitan outlook that exists in the GCED area, which benefits the privileged few whose culture, values, 

languages, and economic systems are more aligned with so-called “universal” values that purge some of 

the particularities that some communities and religions embody. He states that spiritual or religious 

particularities are significant and should not cause prejudice. For Dill, spiritual GCED is an important 

approach that teaches secular GCED models to embrace particularities based on values and attitudes (Dill 

2013, 131–33). Hollenbach labels this approach as one of “rooted cosmopolitanism”, giving necessary 

relevance to most participants in a local and global society (Hollenbach 2004, 221–22). Modood also sees 

that listening to religious and spiritual groups benefits the majority. It also encourages society to be more 
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open-minded and authentic to its distinct culture and traditions (Modood 2011, 11). Therefore, spiritual 

literacy in global citizenship education is crucial, as Woolley asserts, as it trains participants to ‘appreciate 

and read the world and challenge assumptions that form the injustice and inequality’(Woolley 2008, 149–

50). Recently, within the context of Korea, Park and Bang have undertaken a text-mining analysis of 

keywords prevalent in the GCED discourse. This work, focusing on the period from 2000 to 2020, serves as 

a preparatory step for their subsequent research, which aims to examine the value of spiritual and cultural 

elements in GCED discussions in Korea. They detected clear shifts from competency, higher education, and 

globalisation towards more value-based keywords such as environment, culture, transformation, and 

human rights. They concluded that more attention needed to be paid to traditional political, economic, 

social and critical GCED and moral, environmental and spiritual areas (K. Park and Bang 2021, 694). 

 

A final question that needs to be addressed at this stage is the attitude of the religious sector to these 

developments. The opposition to public engagement comes not only from society but from religion itself, 

particularly in monotheistic, conservative religious groups unwilling to engage in the world, resulting in 

either retaliation to or retreat from society (Gardner-McTaggart 2019, 136). To examine the distinct 

reactions to public engagement among different religious groups, Oxley and Morris created a well-

referenced typology of GCED and suggested a couple of religious groups. During the initial literature survey 

(Appendix 5), I focused on the Soka Buddhist and Baha'i communities, which are among the most proactive 

in embracing the opportunity to harmonise their teachings with the core principles of GCED 

enthusiastically. 

 

In other major global religions such as Christianity, Judaism, or Islam, GCED is approached with some 

caution. In the case of Pakistan, Ashraf discusses the applicability of GCED to Islamic school settings and 

shows that Islamic ideology must be the primary focal point of citizenship and character education (Ashraf, 

Tsegay, and Ning 2021, 4). In the Israeli setting, Yeremi shows that amongst orthodox Jewish religious 

teachers, GCED has been seen as a threat to their values and identity (Goren, Maxwell, and Yemini 2019, 

256). In some segments of Christianity, particularly in conservative circles, such objection can be seen as 

some view the GCED as unbiblical and incompatible with many values derived from Christian scripture 

(Gorza 2018). As an illustration, Ruckman argues that the global push for universal values represents a 

modern-day new age movement (Ruckman 1999). Meanwhile, more sophisticated discussions revolve 

around the level of tolerance in the public sphere, such as the application of Sharia Law, and assert that 

there are values that are non-negotiable (Dieppe 2018, 7). 
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In contrast to Oxley and Morris’ view that recognised spirituality is a marginal contributor confined to faith 

groups, I argue that spiritual GCED can contribute more than mere moral and cultural motivation towards 

the religious and spiritual groups’ own goals. As Tirri and Quinn suggested, spirituality can inspire people 

to reflect on their actions and values around larger problems and challenges and encourage young minds 

to ‘look inward to create and recreate a link between my life and all life’ (Tirri and Quinn 2010, 202). 

Putnam and Campbell’s observation of religious people being more altruistic and good-neighbourly, 

although less tolerant (Putnam and Campbell 2010, 444), shows that faith has the capability to bring 

people with shared spiritual values together across differences, whether it is a physical border or an 

emotional wall due to diverse values. While there is some variation, most global religions have elements 

that touch upon the “common good” beyond the advancement of one’s own religious and spiritual 

influences. Putnam and Campbell argue that religious people are disproportionately nicer to their 

neighbours and better citizens than secular people, although less tolerant. To address the divisions 

between models of GCED in countries and communities with different socio-economic and cultural 

contexts, the unifying aspects of spirituality have considerable potential to support improved approaches 

to GCED and collective commitment to action.  

 

2-4 Public Theology in a globalised world  

 

One junction where GCED could meet with Christianity is in public theology (Jang 2007, 293–94). Public 

theology is a term that appears in the discussion of the intersection between the secular world and 

Christianity. Marty observed the likes of Jonathan Edwards, Horace Bushnell, Walter Rauschenbusch and 

many other public figures, such as former presidents of the USA with deep Christian convictions, applying 

their faith in the public and common realms (Marty 1974, 354). As the term “public theology” suggests, it 

examines the relationship between the Christian faith and the public lives of an individual or group. Given 

the rise of intertwined phenomena of globalisation, secularisation, pluralisation, the separation of the 

state and religion and privatisation of faith, and the pressure, or even antagonism towards religious faith 

or spiritual values, this area of study has attracted increasing attention. Conviction has led public 

theologians to explore the relevance of Christian values, theology, and Biblical principles in public 

conversation. Volf asserts that Christians are to ‘mend the world, foster human flourishing and serve the 

common good’ (Volf 2011, 96). Breitenberg states that Christian theological ethics and its application spans 

people’s lives, work, worship, politics, law, human rights, economics, sciences and environment, and its 

sphere is much larger than just ideological resources provided for the goal of a single issue-focused 

movement such as liberation or equal rights (Breitenberg 2003, 55). 
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There are a few examples of how public theologians have connected the ethics and morality of responses 

to global problems with Christian vocation and the calling to act. Junge points out that worsening global 

problems render faith communities a “bridge builder in both local and global areas”, to become strong 

advocates for the common good, particularly in peace and justice (Junge 2015, 5). South African public 

theologian Smit saw the contribution of Christian principles in promoting diversity and post-apartheid 

reconciliatory processes promoting unity, reconciliation, and justice (Smit 2018, 14). Smit determined that 

the Christian faith is closely connected to the public sphere and covers much deeper meaning than a 

Christian worldview or political theology (Smit 2007, 438–39).  

 

Oorschot places public theology in the context of globalisation, claiming that the two are connected closely 

as ‘each local and national public today exists in a variety of global interdependence and inter-contextual 

implication and the ‘phenomenon of globalisation shapes and changes the public which we are in’ (Van 

Oorschot 2013, 227). Oorschot highlights two phenomena globalisation brings: (1) “pluralism and the 

secularisation of society” and (2) the “rise of democracy” as a dominant political structure. Amid this, he 

argues that the contributing voices and actions of public theology should be comprehensible to the general 

public (“hermeneutic dimension”) rather than using church “lingo” and concepts. He also argues that the 

action of the church should not just tender to its welfare, but to the concerns of society (“thematic 

dimension”) and should participate in public matters actively (“action-guiding dimension”) (Van Oorschot 

2013, 228–29).  On the first point of the hermeneutic dimension, Neuhaus discusses the concept of 

translation as one of the important tasks of public theologians. He also claims that religion can be a 

powerful instrument to instil ethical sensitivity and energy in the public sphere (Neuhaus 1986, 110–11). 

However, the language/messages in the public square should be comprehensible to the secular world.  

The concept of ‘bilingualism’ and translation has been a widely used mode of this engagement, allowing 

religious teachings to be accessible to a broader audience. Biggar has proposed a model for engagement 

that is contextually sensitive, dialectical, improvisational, and candid. This approach fosters mutual 

learning and trust between the parties involved. It allows the religion, including Christian values, to provide 

valuable support rather than being perceived as a threat to liberal secular discourse (Biggar 2009, 192–93). 

Translating biblical teachings into a secular language offers benefits by facilitating public engagement, but 

it has its challenges as cultural nuances and contemporary issues (Strauss and Wegener 2009) would still 

be influenced by the perspectives of the translators, furthermore mutual understanding does not 

guarantee fruitful dialogue (Bretherton 2009, 85–86). 

Bretherton also discusses the conversation model, which copes better with accommodating differences 

(Bretherton 2009a, 92). Quoting MacIntyre, within the conversation model, parties must learn each other's 
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language, history, and traditions, evaluate their values in the context of rival values, and be open to 

accepting superior values. However, this model may not be adequate and may lead to compromises in 

one's faith and values (MacIntyre 1991, 104–22 quoted in Bretherton 2009, 93)). Bretherton proposes a 

hospitality model that allows Christians to be genuine about their faith and teachings while creating space 

for non-believers and vulnerable strangers, regardless of their background, to engage in action for the 

common good. Bretherton advocates for “action over dialogue," emphasising the importance of 

hospitality in pursuing this approach (Bretherton 2009a, 105). Translating biblical concepts and language 

is critical in this approach, but the willingness to engage in conversation and dialogue on various public 

issues is also vital. Learning, understanding, and listening to criticisms also have value in the hospitality 

model. A hospitality mindset aligns with the motivations of Christian theorists and activists, providing a 

fitting model for pursuing action that is firmly rooted in faith. In addressing issues such as injustice, poverty, 

and the North-South divide, the hospitality mindset is the most appropriate to pursue. It emphasises the 

importance of creating spaces where individuals with different backgrounds can come together to address 

common problems grounded in mutual respect and understanding. This is important in a highly divided 

world that requires an alternative approach.  

Researching the impact of religion in the Global South, Paeth asserts that global social, economic, and 

political changes call for public theology to “cast the light” (Paeth 2017, 188). While some groups hail the 

freedom of movement, goods, and expansion (whether financial or political) on a global scale, some are 

at the receiving end of exploitation and approach globalisation with suspicion and distrust. This disparity 

not only manifests in the economic sphere but in all areas, including education. Paeth mentions that under 

these conditions, public theology can provide an alternative framework (Paeth 2017, 192) beyond the 

fulfilment of economic potential. Public theology should propose a ‘framework that enhances the well-

being of human beings, expands the realm of human social possibility, yet strives for the creation of a just 

and ecologically sustainable future’ (Paeth 2017, 192). This can be done by providing vocabulary to express 

and raise moral questions. He says sin has also become globalised (evident in human trafficking and global 

ecological disasters, among other things) and there, therefore, is an urgent need for global ethics, such as 

via the engagement of public theology, to tackle these problems (Paeth 2017, 207–8).  

 

Similarly, Stackhouse calls for Christian theology to continue to provide critique and guidance in the 

globalised world, which includes the area of education, saying, ‘Globalisation involves error, destruction, 

and sin, but it also rests on and evolves good, reconstructing, and transforming Grace’ (Stackhouse 2009, 

249). Here, he brings in the Calvinistic notion of common grace and the duty of those who have special 

redemptive grace to continue the creation task of sharing the grace commonly given to humanity, limiting 
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the spread of sin and its destructive consequences. The rise of understanding of human rights and the 

spread of democratic values could be examples of Christian contribution (Van Oorschot 2013, 95–96). The 

participation of theology in the GCED field is the appropriate area for this.  Jang posits that global education 

emerges as a pivotal form of learning within Christian education, particularly when confronting the 

complexities of globalisation. Historically, Christian education has adopted an insular perspective, often 

overlooking occurrences outside the church and expressing limited interest in educational aspects related 

to globalisation. Consequently, Jang advocates that embracing global education is imperative to cultivate 

reflective disciple-citizens on a global scale (Jang 2007, 276). 

 

Further, Jang articulates that global education can serve as an efficacious conduit for Christian schools, 

providing an alternate approach especially as the public education framework increasingly marginalises 

religious education. He delineates that Christian global education could encompass understanding the 

universal value of human beings, acquiring knowledge of diverse cultures, acknowledging global issues and 

comprehending global systems, and envisaging alternative futures (Jang 2007, 302). Furthermore, he 

underscores the significance of implicitly integrating Christian perspectives within secular curricula, such 

as sociology, foreign languages, and ethics, while simultaneously ensuring explicit discussion on biblical 

and theological viewpoints within Christian education. Jang asserts that such an amalgamation is 

imperative (Jang 2007, 304).  

 

This brings us to the specific Biblical tenets that should motivate a Christian approach to contemporary 

global challenges (Jang 2020, 268–69). In soft GCED, the motivations for acting are common humanitarian 

and moral principles, while in critical GCED, political and ethical grounds provide core motivation. In 

“Christian” GCED, the motivation to engage and to act comes from the ethos of holy scripture. This 

approach is complementary to the soft and critical approaches, as the Bible contains “universal” claims, 

such as the idea that all people are made in the image of God and, therefore, deserve to be treated with 

dignity. The Bible also speaks of reflection, repentance, and reconciliation, in line with the critical approach 

GCED seeks. Biblical principles thus find resonance beyond the lives of Christians within society at large. It 

is crucial to underscore that employing the Bible within a critical context that respects the universality of 

human dignity necessitates a more cautious and reflective approach. Historically, misinterpretations of the 

Bible's core principles have contributed to the endorsement of egregious actions, such as colonialism, 

slavery, and the exploitation of individuals and the environment. One prominent example is apartheid in 

South Africa, which the Dutch Reformed Church backed. The church's theological conviction of a divinely 

appointed guardianship bestowed upon the so-called civilised white race to govern 'lesser' heathens 

played a significant role in their support. Moreover, they justified the state's policy of regulation and 
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segregation aimed at preserving racial purity, using their interpretation of the Bible to legitimise their 

position. This case emphasises the potential for misinterpreting religious texts and the corruption of 

theology in the public domain (Nelson 2003, 66–67). However, it is important to acknowledge that 

Christian resistance to apartheid existed and ultimately resulted in a transformation of perspectives and 

subsequent repentance (Kiewit 2019). This scenario demonstrates the possible misapplication of biblical 

principles and their transformative potential. 

 

Gorringe argues for the centrality of Biblical scripture, particularly in describing freedom, shalom and 

justice that is the backbone of democratic political system(Gorringe 2011, 424), and says the Christian 

imagination should not separate the secular and sacred realms (Gorringe 2013, 524). Likewise, Neville 

extensively discusses how Biblical principles are to be implemented, grounded, reflected, attested, and 

interpreted in and through today’s public concerns (Neville 2013a, 26). Just as Biblical principles shaped 

culture in the past, its language and core principles can generate reflection in people today. The Bible 

remains central to encouraging Western societies to understand their heritage, humanity, morality, and 

views on a deity (Neville 2013a, 13). The link between the scripture to public lives, such as community, 

politics, and society, cannot be denied in a pluralistic society, and it edifies the discussions (Neville 2013a, 

8). Hansen argues that for this task to be successful, it is essential to learn to interpret or translate Biblical 

principles and motifs in a global and secular context (Hanson 2010, 38). 

 

Theissen explains that the two convictions of the Christian faith, belief in one God and the saviour, can 

contribute to social cohesion in a pluralistic society. He introduces fourteen Biblical motifs to be 

remembered when facilitating dialogue with the secular world and non-Christian values (Theissen 2007). 

These fourteen motifs include the sense of creatureliness, joy in nature’s hidden wisdom, the experience 

of miracles, a feeling of alienation, hope, the chance to turn one’s life around, readiness to set out, mutual 

solidarity, the experience of depth, fundamental trust, humanity, independence of status, conscience, 

affirmation of life (Theissen 2007, 68). According to Theissen, even without relating overtly to God, people 

experience transcendence, contingency, and resonance, which are religious or spiritual. These reflections 

‘find analogous counterparts to its themes and fundamental motifs in the secular mentality of our present-

day culture’ (Theissen 2007, 97). Utilising the narratives, principles, and values found in the Bible can 

facilitate a dialogue with the non-Biblical world to promote the common good. It is crucial to translate 

Biblical teaching and values into the secular vocabulary. Additionally, identifying principles that overlay 

with and serve as alternatives to those held by secular communities can be an invaluable exercise. 

Christianity’s response and its need for dialogue form the basis of this practical research, guided by 

practitioners’ views on the value of religion and faith and sacred texts such as the Bible.  
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At this point, it is crucial to acknowledge that the hermeneutical methods presented in the text involve 

interpreting and contextualising Biblical teachings for contemporary situations while considering cultural 

and contextual backgrounds. This approach seeks to establish a connection between the historical biblical 

context and today's world, which is profoundly shaped by globalisation. The biblical salvific narrative forms 

the foundation for this hermeneutical approach. This narrative consists of four stages: creation, fall, 

redemption, and restoration/reconciliation. Each stage has a significant meaning based on Christian 

teaching, which motivates the choice of scriptural references and guides the application of these teachings 

in today's context. John Stott also asserted that this four-fold narrative framework allows Christians to 

examine the historical horizon more accurately and comprehensively (Stott 2006, 64). New Testament 

scholar Wright emphasises the importance of engaging with the Bible as a story rather than merely 

focusing on individual passages. He suggests that we should allow the biblical story to challenge our 

traditions and reshape our understanding of who we are as the people of God in today's world. This 

approach involves not only translating scripture but also retelling the story in a way that is relevant to 

contemporary issues (Wright 1991, 24).   

 
Hermeneutical consideration is indeed a critical aspect, and Chapter 4 of the study guide provides a 

comprehensive exploration of the approach, modes, and rationales employed. It specifically focuses on 

how the scripture has been approached and utilised for the purpose of this practice-based research. The 

chapter delves into the rationale behind the chosen hermeneutical framework and discusses the different 

modes of interpretation that have been considered. Additionally, it explains the underlying principles and 

reasons that guided the selection and application of specific biblical passages within the context of the 

research. By thoroughly examining these hermeneutical considerations, the chapter establishes a solid 

foundation for understanding the approach taken and the significance of scripture in the context of the 

practice-based research. 

 

In the study guide, as elucidated in chapters 4 and 5 in the design of the book, topics related to global 

citizenship education are presented alongside mentions of the Sustainable Development Goals (SDGs). 

These topics are initially framed within the 'tradition' of global citizenship education, which focuses on 

peace, justice, and multicultural tolerance. However, themes derived from the biblical narrative, including 

the redemptive story, cultural mandate, common grace, shalom, recovery, and reconciliation, are 

introduced to provide a scriptural basis for reflecting on these issues. Some biblical passages can be applied 

literally in today's world, as they remain relevant and unchanged. However, other passages require careful 

interpretation to extract their central ethos and make them applicable to modern situations. The 
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hermeneutical process may involve translating the story, understanding the overarching themes, and 

considering the cultural and historical context of the original text. 

 

Ultimately, this hermeneutical approach aims to achieve greater accuracy in applying biblical teachings to 

modern-day challenges without devaluing the Bible's relevance (Shealy 1997, 103–4). It emphasises the 

importance of understanding the cultural and contextual background, engaging with the biblical narrative, 

and using principles or a worldview aligning with God's intentions as closely as possible. The complexity of 

this task should not be underestimated, as even traditions and the perspectives through which we attempt 

to comprehend the contexts of the past when the scriptures were written, as well as the present where 

we seek to apply their teachings, may have limitations. Kwok contends that the traditions we often take 

for granted are, in fact, based on Western, male, and imperial norms, which must be addressed for those 

on the receiving end. Kwok argues that the authority to interpret the Bible must be reclaimed through a 

dialogical imagination to generate a more accurate understanding rather than being forced to adopt the 

inspiration and tradition that dominant groups have interpreted (Pui-Ian Kwok 2003, 19). 

 

In response to these Biblical motivations, some notable endeavours have emerged recently by Christian 

organisations and researchers in the GCED field. Christian Aid has a project using the title of “Global 

Neighbours” in partnership with the Church of England. The programme provides curriculum and 

accreditation to schools, particularly church schools, and aims to ‘broaden the horizons of the mind, 

providing real-life context and topical issues, cultivating skills to empathise and live well with fellow human 

beings’ (Christian Aid 2019, 5). It aims to promote advocacy around global issues and defines itself as 

‘deeply Christian and serving the common good’ (Christian Aid 2019, 7). The focus is a move from reactive 

caring and charity activities to a more proactive stance by looking at the causes of poverty and injustice. 

Their programme explores the Christian and Biblical teaching around fundamental attributes such as 

beauty, courage, love, service, and generosity. It uses Matthew 6:9-14 (Lordship of God and His universal 

love and attitude towards the reconciliation expressed in the Lord’s prayer), Ephesians 3:14-21 (solidarity), 

Micah 6:8 (justice and humility), Esther (justice, advocacy, action for the voiceless), Luke 4:18-19 (justice), 

Psalm 89:14-15 (righteousness and faithfulness), Deuteronomy 10:17-18 (protection of the weak), 1 John 

3:16-18(service), Genesis 1:31 (celebration of life and creation), Luke 19:1-9 (fairness, justice and 

reparation), Luke 5:17-26 (generosity) (Christian Aid 2020, 4–7). Not only do they teach on topical issues, 

but the curriculum actively calls the participants to the action of advocacy, asking why such injustice, 

poverty, and abuse, among other things, are happening in the first place. The Church of England stated 

the aims it wished to achieve through the scheme:  
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Becoming a courageous advocate for change, therefore, must involve being informed about an issue, and it 
must move beyond simply knowing to saying and doing. Educating for courageous advocacy must embody an 
ethos of action-taking, challenging injustice and becoming agents of change in transforming ourselves, our 
relationships, and our communities from the local level to the global (Weir 2021, 6). 

 

An intriguing part of the programme is the emphasis on spiritual development with global citizenship 

education. In their programme, the group places focus on spiritual frameworks centred around love, 

focusing on (1) the awareness of the self as a unique person; (2) the awareness of others with the needs 

for empathy, compassion and underlying values and attitude; (3) the awareness of the physical and created 

natural world and its relationship with humans; and finally and fundamentally (4) the awareness of the 

transcendental and grander scheme of things (Christian Aid 2020, 11). These characteristics and wordings 

largely correspond neatly with the definition of spiritual GCED that Oxley and Morris used, that altruistic 

love and care is at the centre, with an awareness of metaphysical, transcendental meanings based on faith 

ushering its followers to engage and act for the common good (Oxley and Morris 2013, 315). Building on 

these ideas, additional research and academic developments have emerged in recent years linking public 

theology, global citizenship and its education.  

 

2-5 Examples of Christian GCED 

Like the Christian Aid programme, other organisations such as A Rocha, a Christian environmental non-

governmental organisation, have also engaged in activities and developed a global environmental 

education programme based on God’s love (A ROCHA International 2020). The Society of Jesus, also 

embracing the concept of global citizenship from its theology into its activities, has produced guidelines 

for primary and secondary schools, which it runs worldwide. It admits that global citizenship is a concept 

yet to find consensus, but it encourages its communities to become creative actors and agents in the 

movement (Society of Jesus 2019, 2). The Society of Jesus defines global citizens, linking them to the faith-

based mission, as those ‘who seek to deepen their awareness of their place and responsibility, both locally 

and globally, in an increasingly interconnected world; those who stand in solidarity with others in the 

pursuit of a sustainable earth and a more humane world as true companions in the mission of 

reconciliation and justice’ (Society of Jesus 2019, 16). 

 

My literature search also found citizenship education programmes with Christian principles conducted in 

higher education settings. Martin Luther University College in Canada runs with accreditation by Wilfrid 

Laurier University in Canada) Christian Studies and Global Citizenship programmes with Christian principles 

around discipleship, spiritual practice, discernment, and social responsibility in the globalised world for 
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undergraduate students touch upon most of the significant themes that global citizenship education 

covers (Wilfrid Laurier University 2023). Notable modules are listed in the table below:  

 
Course Code Course name Themes Detail 

GC102 Loving God, self and the world Christianity in global 
context  

Connecting global citizenship 
with Christian teaching 

GC171 Interreligious Cooperation for Global 
Wellbeing 

diversity Dialogue with other faiths 

GC203 Doing justice and Christian Social 
Ethics today 

Justice In-depth look at Christian social 
ethics that are applicable  

GC205 Why am I here? Worldview, meaning 
making, and authenticity 

Christian Worldview  Vocation and mandate in the 
contemporary context 

GC223 Politics, faith, age of anger Politics  Politics and Christianity 
GC234 Eco-Consciousness & Spirituality Environment Christian stewardship in the 

changing environmental and 
ecological context 

GC308J Living inter-faithfully Conflict and peace How to engage in inter-faith 
dialogue to resolve conflicts 

GC201 Public Faith and Public Theology Public theology Study of connection between 
public life and religious faith 

TABLE 1 SELECTED MODULES FROM MARTIN LUTHER UNIVERSITY COLLEGE’S PROGRAMME (WILFRED LAURIER UNIVERSITY 2023) 

 

The above programme encourages students to take a language course and join other volunteer and club 

activities to experience service and action based on the knowledge and skills gained. As a four-year BA 

honour programme, they have the luxury of immersing students into reflective, experiential, and impactful 

Christian global citizenship.  

 

Similar to the above example from Martin Luther College, practical responses to the call for Christian 

approaches to GCED have emerged in the Korean context. Focusing on the Korean context more 

specifically, research from Lee uses the Biblical notions of shalom and imago Dei in multicultural education 

as alternative approaches to solve shared problems, bring reconciliation and help multiculturalism and 

diversity education (H. Lee 2010, 11). Jeon’s research proposes that public practical theology provides the 

theological foundation for global citizenship education, particularly with the Biblical principles of 

hospitality, solidarity, acceptance, and responsibility (Jeon 2017, 112). With those principles, she proposes 

an active education in the family, church, school, civil society, and global society not as a reaction to 

external changes but as an active approach through the means of action, reflection, dialogue, presenting 

Biblical narratives and vision-casting, via dialectical hermeneutics (Jeon 2017, 101–5). Moon’s thesis on a 

model of Christian education in a global era proposes utilising a Biblical understanding of “otherness”, 

“hospitality”, and “body of God” as a foundation to achieve reflexivity, openness, and solidarity in global 

citizenship education (Moon 2019). 
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Korea’s Handong Global University runs a holistic global citizenship education programme that is credited. 

The Kim Young-Gil GRACE School oversees the development and running of the programme for its students. 

Kim Young-Gil is the founder’s name, and GRACE denotes “Globally Responsible and Advanced Citizenship 

Education” (Ban Ki Moon Institute for Global Education n.d.). Handong Global University’s Holistic Global 

Citizenship Education is based on the Christian ethos of the Great Commandment, the great commission, 

and the Cultural Mandate. All its curricula are vigorously linked to Biblical foundations. They have three 

goals, the first being spiritual growth. Sub-goals include critically reflecting on the purpose and meaning 

of Christian life and its relevance to the world, developing specific goals and plans to serve and influence 

the global and local communities, proposing creative ways for Christians to instil Biblical values and 

transforming society and promoting unity in the Christian community to demonstrate gospel-shaped 

values in the world. These goals form the basis of the academic and practical elements of the programme 

offered as credited modules (The Kim Young-Gil Grace School 2020, 13). Their courses cover many topics 

overlapping with other global citizenship education programmes and are delivered through a detailed 

pedagogy and activities suitable for higher education. The salient point is that the Biblical connection is 

clearly emphasised in all its courses and units.  

 

When considering whether Christian approaches to Global Citizenship Education (GCED) align more with 

critical or soft GCED directions, it is important to acknowledge the complexity of this question. Due to 

doctrinal differences among Christian groups, there are diverse approaches to GCED, even within the 

Christian community. As a result, there is no simple answer to this question. For example, Christian Aid's 

approach to GCED emphasises action and reflection on issues of poverty and inequality. This model aligns 

more with a critical approach to GCED, calling for systemic change and recognising the root causes of global 

issues. However, there may be limitations to how much the target audience of the Good Neighbour 

Scheme can contribute to radical changes that would address structural inequalities in the world. 

 

In contrast, Handong's model is based on biblical principles and focuses on students' spiritual growth. It 

promotes skills like collaboration and competency development, which align more with a soft approach to 

GCED. Handong's model is not based on a liberal, market-driven ideology but on a sense of belongingness, 

empathy, and communication skills across stakeholders. For example, it has a five-domain acronym, 

HUMAN, which stands for Honesty, Integrity, and Responsibility; Universally Visible and Invisible 

Worldview; Mutual Collaboration; Advancement of Capacity Building; and Networking for Future Survival. 

Although this approach emphasises soft skills, it does train some critical engagement by looking at the root 

causes of global issues under the capacity-building domain (The Kim Young-Gil Grace School 2020, 11–13). 

Similarly, Martin Luther University's GCED program emphasises Christian responsibility and issue-based 
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studies with some critical reflections. This program emphasises the importance of Christian responsibility 

as a priority, followed by issue-based studies. While the program contains some critical reflections, it 

remains relatively soft in its approach. 

 

While these Christian-based GCED models provide valuable examples of how different denominations and 

doctrines approach globalisation, they face several limitations. One limitation is that they are not 

universally accepted, and there is insufficient room for inter-organizational collaboration. Additionally, 

they tend to be too inward-looking, focused on appealing to learners and lacking in critical reflection and 

evaluation of global issues. This narrow approach may not resonate with people in the Global South, whose 

worldviews and historical analysis of the origin of current problems may be different. Finally, these 

programs promote empathy but fall short of calling for repentance, which some might argue is essential 

for GCED. 

 

Higher education institutions like Handong University in South Korea and Martin Luther University have 

developed applied models that showcase the potential of Christian Global Citizenship Education (GCED). 

However, these models have limitations as they lack emphasis on common grace and the common good, 

which are essential for a pluralistic society that demands inclusive and discussable models. To address 

these limitations, future projects seek to identify the next steps in developing GCED models that are more 

inclusive, discussable, and critical in examining the root causes of societal problems. One promising 

approach is to create a tangible study guide that includes critical reflection questions on common GCED 

themes that secular theorists can understand. By including a broader range of perspectives and critical 

examination of societal problems, these models can help address issues such as inequality, poverty, and 

environmental destruction more effectively. The intersection between Christian teaching and global 

citizenship education has the potential to enrich both fields and foster a more inclusive and critical 

understanding of societal problems. Developing practical projects and models incorporating biblically 

informed principles is a promising step towards addressing our world's complex challenges. However, 

continued efforts are necessary to ensure that these models are inclusive, discussable, and critical in 

examining the root causes of societal problems. 

 

Regarding Christian GCED's directions, there are two primary approaches. One is introspective, aimed at 

strengthening faith within churches and promoting spiritual discipline for honesty and integrity before 

public engagement (as seen in Handong's GCED and, to some extent, in Christian Aid's). In contrast, other 

models focus directly on public engagement, translating biblical concepts to relate with the world and 

reaching out with relatively less emphasis on individual spiritual growth in faith (as observed in topical-
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based NGOs' GCED, such as A Rocha). Both approaches are necessary, and finding a balanced integration 

of the two will also be an important task for Christian GCED educators. Without a deep understanding of 

one's faith tradition, the 'principle' you wish to translate and present to the world is limited. A fundamental 

understanding of internal values and principles is a prerequisite to be fluent in both Christian and secular 

traditions. However, these values and principles must then be lived out. Therefore, Christian GCED should 

be 'bidirectional', pointing both ways; it should involve deep self-reflection about its faith and an active 

living out of faith to engage publicly, including in the field of GCED. 

 

Pirner articulates this notion while advocating for public theology to take a more active interest in religious 

education, stating that ‘what is required is an internal religious perspective that is grounded in one's own 

religious tradition and can, at the same time, offer 'translations' into other religious and non-religious 

understandings of life and the world’ (Pirner 2019, 47). The centrality of the church and essential inward 

introspection as a prerequisite, as Hauerwas claimed, is thus emphasised;  

The most interesting, creative, political solutions we Christians have to offer our troubled society are not 
new laws, advice to Congress, or increased funding for social programs—although we may find ourselves 
supporting such national efforts. The most creative social strategy we have to offer is the church. Here 
we show the world a manner of life the world can never achieve through social coercion or governmental 
action. We serve the world by showing it something that it is not, namely, a place where God is forming a 
family out of strangers.  

The Christian faith recognises that we are violent, fearful, frightened creatures who cannot reason or will 
our way out of our mortality. So the gospel begins, not with the assertion that we are violent, fearful, 
frightened creatures, but with the pledge that, if we offer ourselves to a truthful story and the community 
formed by listening to and enacting that story in the church, we will be transformed into people more 
significant than we could ever have been on our own (Hauerwas and Willimon 1989, 47). 

 

Overall, the diversity of Christian GCED models highlights the need for a nuanced approach that recognises 

different perspectives and doctrines. While each approach has strengths and limitations, these models 

offer useful insights into how churches and Christian organisations approach global issues and the biblical 

mandate for action. However, to create a more comprehensive and effective GCED model, it is important 

to address the limitations of these approaches and develop systematic frameworks that can be shared 

across different backgrounds. 

 

As discussed, an increasing interest has been in exploring the intersection between Christian teaching and 

global citizenship education. This is a promising development that has the potential to deepen our 

understanding of both fields and help us address the complex challenges facing our world today. While 

Christian perspectives and voices have been present in various topics, recent developments involve 

compiling these views under umbrella frameworks that can align with global citizenship education 
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pedagogy. This leaves one final question to be addressed: the focus on South Korea as a case study and 

field site for developing a Christian approach to GCED. 

 

2-6 Particularities of Korea 

 

In the middle of the twentieth century, Korea was one of the world's poorest countries, a former colony, 

a country with an extreme isolationist policy, and an international aid recipient country (Seth 2013). 

However, over fewer than seventy years, it transformed into an aid-giving, democratic, economically 

advanced country that embraced globalisation and GCED (as a matter of state education policy).  However, 

Korea’s model of GCED, which is top-down, is a “soft” approach which lacks self-reflexivity. Like other East 

Asian “tiger” economies, Korea provides a compelling case for designing and delivering global citizenship 

education, where the discussion of colonialism and the North-South divide is prevalent (Y. Kim 2019, 191). 

It provides an intriguing case for its historicity and the way it embraces GCED to foster global competency, 

but in a limited way, often without deeper and critical engagement, and for the benefit of a primarily 

market-led ideology (Vidovich 2004, 446). 

 

First, Korea’s experience of the transition from former colonial victimhood to ‘successful’ economic 

development is a model for many states.  Korea’s economic transition from an aid recipient to an aid-giving 

nation has made it the envy of many developing nation-states (Ferro and Nishio 2021). The OECD describes 

Korea as a model for other states, claiming that the country is “a bridge between advanced and emerging 

economies”(The OECD 2021). Interestingly, Korea is regarded as a model “student”, having fully embraced 

the key components of neoliberalism, namely, ‘free trade, multilateralism and international cooperation 

(The OECD 2021). As a country with an experience of being part of both the Global South and north, its 

approach to global citizenship and the debates surrounding it are worthy of scrutiny.  

 

Secondly, there are some complexities in the Korean case, where we see the co-existence of a very specific 

form of nationalism alongside neo-liberal globalism. With a strong emphasis on its national history, 

language, culture, tradition and values, Korean government approaches may seem averse to globalism. 

However, Korea has been determined in its pursuit of globalism, as seen in its state-led industrialisation 

(the 1960s-1980s) (Y. Lee and Lee 2015, 149). The state-led, Korea-specific version of internationalisation 

is called ‘Segyehwa’ (1990s-2000s) (H. O. Park 1996), have been deemed necessary for national survival, 

resulting in policies pursuing international trade and market while focusing on the public’s attention on 

their distinctive Korean features as a national collective. As Lee points out, the Korean case provides an 

important lesson: paradoxically, strong state-focused national values and global openness are intertwined. 
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As a result, Korea’s level of economic success in the international scene is not by a ‘global-oriented mindset’ 

among its people (Y. Lee and Lee 2015, 146–47). At the same time, the nation-state maintains a strong 

presence in the national psyche.  

 

Third, another particularity of Korea is its religiosity (Lewis 2014, 6). This practical project will be introduced 

in Christian settings and available to secular practitioners as a helpful example of “spiritual” global 

citizenship education (Oxley and Morris 2013, 315). Korea has a long religious history and had state 

religions under successive indigenous dynasties (Buddhism and Confucianism) before adopting state 

secularism following the Japanese colonial period (1910-45), the division of the Peninsula under emerging 

Cold War conditions (1948) and the Korean War (1950-53). However, the contribution of religion was a 

crucial modernising force in Korea to the extent that without religion, contemporary socio-political and 

cultural systems cannot be explained. Ng asserts that in non-Christian Northeast Asia, the introduction of 

Christianity was one of the most important global movements. Key values were introduced through 

Western reasoning, technology and political systems that spurred significant socio-economic 

transformation (Ng 2008, 54–55). In Korea, Christian values and teaching formed the basis of the national 

movement against its colonial overlords (Kim and Kim 2015, 124). Leaders were trained through many 

higher education institutions that Christian missionary organisations set up. At least 50 higher education 

institutions in Korea are of Christian origin, and to some extent, their impact continues today (Ng 2008, 58, 

66).   

 

Beyond higher education, the positionality of Christianity during Korea’s modernisation was particularly 

evident on the political front. This was exemplified in the indigenous political theology called minjung 

theology (S.  Kim 2007), based on Korea’s concurrent experiences of industrialisation and democratisation. 

Minjung theology is an indigenous version of liberation theology developed by liberal Korean theologians 

such as Ahn Byungmoo, who used Scripture to highlight the working class's struggles and bring about social 

structural changes. This attracted a specific segment of the church and society, such as trade unions (E. 

Kim 1998, 10). However, in the anti-socialist, socio-political frameworks of authoritarian South Korea 

between the 1960s and 1980s, resistant theology did not significantly impact society, as the neo-liberal 

political framework remained the mainstream paradigm. 

 

Through rapid industrialisation under the military dictatorships (1961-1988), protestant church 

membership grew considerably, prompting a great deal of research into the reasons behind it. Han looked 

at how the protestant church's protestant ethics and the country's development goals fit together so that 

materialistic protestant churches provided the philosophical frameworks useful for dictators (Han and Kim 
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2009). Baldacchino considered how the market and its development were linked to the material blessing 

that the protestant prosperity gospel preached in the mainstream churches (Baldacchino 2012). Korean 

protestant churches from 1950-1990 are one of the clearest examples of this partnership that benefited 

the church, the ruling government and the market. Christianity also had a key role in education and charity 

work, which placed it front and centre of much community and social life in Korea well into the 1990s. 

However, the landscape today presents a radically different picture. The rapid secularisation of Korean 

society, marked by a significant drop in church memberships and a rise in anti-Christian sentiment, 

especially in the wake of notable scandals, contrasts sharply with the emergence of liberal values in 

modern societies. 

 

Fourth, lessons can be drawn from the secularisation process in Korea, particularly the resulting discomfort 

and the struggle faced by Christianity to secure its place (Seong 2019, 364–65). As a result of secularisation, 

Korean churches have become more insular, and society has concurrently sought to cement the 

boundaries that restrict religion in the public realm. Churches are currently searching for ways to 

rediscover their position within society and find areas where they can engage publicly. This is not just the 

case for Korea but is also experienced in the West (Forrester 2004, 19). This has led to calls among 

theologians to address the divide between the public and private spheres, with Kim and others asserting 

that the unique perspective of theological discourse can still positively contribute to the public 

engagement of theology (Kim 2021, 25). As explained in the introduction, there are many similarities 

between public theology and global citizenship education. In the Korean context, where there is a strong 

embrace of globalisation and global citizenship education, there is a unique opportunity for public theology 

and GCED to intersect. This is particularly significant because Korean public theologians and practitioners 

who embrace Christian principles are eager to explore how their faith and values can positively contribute 

to these efforts rather than hinder them. 

 

This contrasts with the common secular belief that religious values have little to offer in the public sphere 

(Kitcher 2014, xiii) . It also highlights the potential value of religious perspectives in addressing pressing 

global issues, particularly in contexts where there is a high level of interest and investment in global 

citizenship education. The convergence of public theology and global citizenship education in Korea offers 

a compelling opportunity for Christian principles and values to inform and shape public discourse and 

action on issues of global concern. Moreover, this convergence offers a unique opportunity to address the 

shortcomings of the Korean approach to GCED. These include a lack of critical reflection, a limited 

perspective from the Global South, and a focus on tangible values that support the international market 

economy to the detriment of intangible values such as social justice and human rights. Christian GCED, 



 

 

44 

when applied effectively, can help address these issues by providing a broader perspective that 

incorporates religious and ethical values and encourages critical reflection on power dynamics and 

systemic issues. In this way, the convergence of public theology and GCED in the Korean context has the 

potential to enrich and expand current efforts towards a more just and equitable global society. Hopefully, 

this endeavour will stimulate further discussions. Improved versions of faith-based GCED and practical 

research will provide instructive lessons for addressing the tension between the Global South and North 

and rapid secularisation.  

 

With its particularities, South Korea provides a useful case study, given its global engagement (G20, OECD), 

its colonial history, its continued experience of conflict and division (with its northern neighbour), its rapid 

economic transition, its encounters with Christianity and other major religions, its role as a cultural 

influence via its considerable soft power status (Jun 2017, 159). These multiple touchstones offer lessons 

for many societies globally.  

 

2-7 Catholicism and Protestantism  

 

In Korea, Catholic and Protestant churches have different histories and societal positions. Linguistically, 

the two groups have other translated terms. First, ‘Gidok gyo’ denotes Protestantism in Korea, whereas 

‘Chunju gyo’ (Catholic church) denotes the Roman Catholic church. This often creates confusion when 

discussing Christianity in Korea. To a large extent, despite some ecumenical movements, they are seen as 

separate religious groups. Kim says, ‘Relations between Catholics and Protestants (are) as though they 

were a different religion’ (Kim and Kim 2015, 297). The Korean government has also put them into separate 

categories as Christianity (Protestant) and Christianity (Catholic), to delineate the two as distinct in certain 

areas of belief and practice. (Korean Statistical Information Service 2017) The title of the study guide used 

for this research project was “Gidok gyo global citizenship education” to denote that the guide draws on 

Protestant tradition.  

 

Catholicism was introduced in Korea in the 18th century via Beijing, whereas Protestantism was introduced 

by missionaries who arrived in Korea in 1884. Each group had a different socio-political encounter in Korea, 

meaning their positions and impact on society were uniquely different. Catholicism was introduced when 

the kingdom of Chosun (1401 - 1894), before the establishment of modern Korea, had a closed-door policy. 

Protestantism entered the land through missionaries when Chosun was at the end of its existence and 

about to be annexed by Imperial Japan. Protestant missionaries entered and expanded their activities as 

a modernising force by building schools and hospitals and faced less resistance from the benefiting 
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governments. Rausch says that at its inception, Protestant churches were more than religious forces but 

also evangelists for western Anglo-protestant civilisation (Rausch and Park 2020, 13). Differences in their 

historicity and approaches rendered different names and receptions in Korea. Crucially, Protestantism 

became closely allied to the authoritarian regimes of post-Korean War South Korea (1963-88), with the 

American-led nation-building process and the cold war rivalry resulting in rapid growth until the late 90s, 

when growth stalled with democratisation (Kim and Kim 2015, 296). Concurrently, the protestant church’s 

conservative teachings on issues such as LGBT rights and policy for North Korea, among other things, began 

to attract fierce criticism. This, coupled with repeated church scandals, resulted in a drop in church 

attendance and a damaged public reputation (Hazzan 2016). In this paper, unless mentioned otherwise, 

Christianity denotes the Protestant church in Korea.  

 

Before ending this chapter, it is essential to reiterate the important point of linking public theology and 

Christian global citizenship education. This practical project is my way of doing public theology in the area 

of my profession, as the link is surprisingly close. It has been mentioned above, but it is worth restating 

that the two areas are concerned with global issues while promoting a just, equitable and sustainable 

world for all. The connection between Christian global citizenship education and public theology lies in 

their commitment to bringing Christian values and teachings to bear on global issues. Both fields 

acknowledge the importance of understanding and engaging with diverse cultures and beliefs while 

remaining grounded in one's Christian faith. Additionally, they both emphasise the role of the Christian 

community in promoting social justice, peace, and reconciliation on a global scale. Educating and 

empowering individuals through Christian global citizenship education can advance the broader goals of 

public theology, promoting a more just, equitable, and compassionate world. 

 

Christian global citizenship education focuses on nurturing responsible global citizens who can engage with 

diverse cultures, religions, and communities while adhering to Christian values and ethics. Dill refers to 

this as the ‘particularisation of universality’ which is an approach to universal values informed by specific 

details relevant to the actor’s  context (Dill 2012, 628). This form of education seeks to develop a sense of 

responsibility, empathy, and a commitment to social justice among students grounded in their Christian 

faith. It aims to equip them with the necessary skills, knowledge, and understanding to contribute 

positively to the global community. Public theology, on the other hand, refers to the application of 

Christian theological insights and principles to public life and discourse. It encompasses the ways in which 

Christians engage with societal issues and participate in public debates from a faith-based perspective. 

Public theologians seek to articulate a Christian worldview that can inform and influence public policies, 

social structures, and ethical decision-making (Aarde 2008, 1213). 
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Through this practical research and with key informant interviewees, I wanted to explore the feasibility of 

a Christian approach to global citizenship education. I designed a study guide for Christian spiritual global 

citizenship education to do this. I shared it with leading scholars in the field of global citizenship education 

in South Korea, intending to gain their feedback on my approach and the guide’s contents. I sought 

feedback on both the guide’s design and its rationale to consider how Christianity might contribute 

positively to the enormous task of helping citizens see their role in addressing the many global challenges 

we face as members of a global society. 

 
In the forthcoming chapter, we will thoroughly explore the methodology employed in this practical project, 

utilising a theological action research approach. This approach integrates theological principles and 

perspectives with the rigorous methodologies of action research to facilitate a comprehensive 

examination and understanding of the project's implementation and outcomes.  



 

 

47 

3 Research Methodology  
 

3-1 Action Research  

 

This project aimed not to conduct an exhaustive study on a model for Christian GCED: this is unfeasible 

due to the ever-changing nature of global society and the issues. For example, knowledge of the global 

communities and skills required among the three pillars of the existing GCED structure widely used, 

particularly by UNESCO and OXFAM, are constantly updated and adjusted.  

 
FIGURE 1 THREE PILLARS OF THE GCED (OXFAM 2015, 7–8) 

 

Instead, this study focuses on the last pillar, attitudes and values, as motivating factors for developing 

knowledge and skills. The practice-based project is driven by the aim to provide Christian values to the 

area of the GCED so that Christian educators and learners are trained to respond to the call to be “bridge-

builders” and bring the gift of faith to the world and provide ethical critique with guidance in this globalised 

world (Stackhouse 2007, 4:246). 

 

The project is focused on incorporating public theology into Global Citizenship Education. This integration 

aims to offer ethical guidance and a constructive alternative to the current approach used in global 

citizenship education for addressing and discussing global challenges. The project's primary aim is to 

engage Christian educators and learners in exploring global issues, discussing their possible causes, and 

translating biblical principles into practical solutions. The project emphasises the importance of critical 

thinking, finding common ground, and striving for the common good while being rooted in faith. The 

metaphor of building a bridge, as suggested by Stackhouse, highlights the need for open and constructive 

dialogue between Christian educators, learners, and the wider community. The project seeks to facilitate 
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the exchange of ideas between different viewpoints and contexts, promoting a collaborative approach 

without hostility or exclusivity. 

 

Globalisation has led to various challenges people face in different contexts, including economic, 

environmental, and diversity issues. The project highlights the importance of bringing Christian values into 

public life to provide ethical guidance and constructive opposition to such challenges. The project's 

significance lies in its ability to bridge Christian youth, people in the Global South, and particularly those 

alienated or forgotten due to their Christian faith. Additionally, the project aims to serve non-believers 

who may be unsure about the contributable value of the Christian faith or religion while seeking alternative 

approaches to Global Citizenship Education other than the cosmopolitan, market-economy-centred 

approach that often benefits only the elites. 

 

The project utilises action research as a method to achieve its objectives. By applying public theology and 

action research, the project aims to shape future generations of Christian learners and educators who can 

effectively engage with global issues and make a meaningful difference in the world. Action research is 

practitioner-based research which aims to bring changes and improve or reform in the local setting (Cohen, 

Manion, and Morrison 2011, 344). It is particularly effective to address the gap between theory and 

practice to engender desired improvement in practice (Somekh 1995, 340). In the area of GCED, the 

continuing issues around the under-representation of Christian faith groups in the GCED scene, despite 

the Biblical command to be “salt and light” of the world, is a challenge that I identified as needing 

addressing. I hope to see more effort in integrating Biblical principles into the GCED area, to enhance the 

confidence of Christian educators and learners to engage effectively with students of the GCED. In addition, 

I hope to see secular GCED practitioners exploring the potential contribution of Christian and other 

religious principles in greater depth. This practice also aids in integrating certain values into the GCED field, 

specifically those derived from other religions and traditions. 

 

According to McNiff, action research is practitioner-led, unlike other social science research, where the 

researcher is often detached from the very object of research to ensure impartiality and neutrality (McNiff 

and Whitehead 2002, 15). Graham asserts that one’s values and beliefs cannot be separated from 

knowledge production in the action research process (Graham 2013a, 156). As a result, my position as a 

teacher and a believer in Biblical principles forms the basis of my approach and an idea of how it should 

be closely integrated with the area. McNiff says action research is a ‘practical way of looking at your 

practice to check whether it’s as you feel it should be’ (McNiff and Whitehead 2002, 15). Similarly, Kemmis 

argues that action research aims to trigger transformation through its potential to change practices, 
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understanding and the conditions upon which the practice works (Kemmis 2009, 463). In other words, 

action research is context-based with real-life problems and collaborative (between the researchers and 

participants). Its process enriches all parties as it seeks to create a renewed or transformed action through 

vigorous reflections.  

 

In the area of education, action researchers also share beliefs, commitments and hopes for improvement 

in the field, as action researchers in the education field are educators who research, learn and self-reflect 

for better and improved teaching and practices (Nolen and Putten 2007, 401). Reason and Bradbury 

emphasised reflection for successful action research, stating, ‘Action without reflection and understanding 

is blind, just as theory without action is meaningless’ (Reason and Bradbury 2008, 4). Similarly, self-

reflection on subjectivity and being self-critical of the religious practices one is engaged in are essential in 

a Christian setting (Cameron et al. 2010b, 11,24). The researcher's positionality is essential as one cannot 

be detached from the context one wishes to transform from within. Employing this method, therefore, 

enables me (the practitioner) to remain engaged in my work, studying and transforming it within the 

project’s scope. 

 

When it comes to positionality, borrowing the description of Herr and Anderson's continuum and the 

implications of positionality, the stance taken in this research project is that of an insider. The researcher 

studied their own practice, which can contribute to the knowledge base, improve or critique the practice, 

with the potential to transform their own professional practice (Herr and Anderson 2005, 40). To prevent 

bias from affecting the research, it is imperative to recognise one’s own positionality and its impact on the 

epistemology, methodology, and ethics of research (Holmes 2020, 2).  

 

Hence, I acknowledge the following: the underpinnings of my positionality are closely interwoven with a 

conservative Presbyterian Christian ethos, deeply embedded in the Korean cultural matrix. My formative 

years, observing Korea's economic and social transformation and its impact on the church's positions, have 

indelibly shaped my worldview. This backdrop is significant in informing my analytical lens as I explore the 

intricacies of qualitative research. 

 

Professionally, my pedagogical endeavours in imparting global citizenship concepts and nurturing 

international competency among learners—rooted primarily in a Korean context for over a decade and a 

half—endow me with a profound grasp of global citizenship education (GCED). Concurrently, this 

background instils in me an acute consciousness of the biases that are woven into the fabric of my 
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perceptions, warranting a vigilant approach to their acknowledgement and management throughout my 

research. 

 

A pivotal element of my interpretive framework is my unwavering belief in the inerrancy and sovereign 

authority of the Bible. This conviction not only delineates my spiritual disposition but also serves as an 

ethical touchstone informing my academic enquiry. The Bible’s enduring relevance in various cultural 

contexts and its potential to guide ethical conduct, even for those outside the faith, is a testament to its 

universal applicability. This is particularly pertinent in GCED, where diverse cultural narratives are 

navigated and engaged. In upholding the values of openness and rigorous interpretation, I recognise the 

importance of the diligent exegesis of Biblical texts within varying cultural narratives. It is this very process 

of careful and contextual hermeneutics that allows for the transcendence of the Bible's teachings across 

different societal backgrounds, fostering an educational ethos that is inclusive and relevant to a global 

audience. 

 

 In their typology, Oxley and Morris approach spiritual GCED from an external viewpoint. Their examination 

only scratches the surface and fails to delve deeply into the unique teachings of different religions. Their 

method appears to rely on a limited number of examples, such as the concepts of love and care common 

across many faiths, to hastily conclude a connection with moral global citizenship. They also point out the 

problematic aspects of religion, such as its potential ties to fundamentalism, sectarianism, and closed-

mindedness (Oxley and Morris 2013, 314–15). However, I contend that the possibilities within spiritual 

GCED are significantly broader than they present. This case exemplifies the typical limitations of analyses 

led by outsiders and underscores how insights from an insider's perspective could provide a more nuanced 

and comprehensive understanding of the subject area 

 

Action research, the methodological bedrock of this study, necessitates a dual awareness: as an informed 

insider deeply invested in the Christian tradition and as a scholarly researcher striving for objectivity and 

balance. Herr & Anderson stress that the insider's stance, when transparently reported and coupled with 

rigorous reflexive practices and peer feedback, can shed light on dimensions elusive to the external 

observer (Herr and Anderson 2005, 35).  Holmes has succinctly listed the advantages of an insider's 

position. In practitioner-led research, or insider-led research, one can gain easier access to the subjects 

being studied and pose more insightful and meaningful questions. The researcher's understanding of the 

language and culture of the subjects can illuminate subtler nuances, and it removes the element of 

surprise. However, there is always the risk of bias, and the familiarity can sometimes prevent asking 

essential questions, as certain assumptions may be taken for granted (Holmes 2020, 5–6). Cohen et al. 



 

 

51 

hence emphasise the significance of this ongoing reflective journey, especially in maintaining the rigour 

and trustworthiness of the research (Cohen, Manion, and Morrison 2011, 355). 

 

In engaging with a diverse range of informants, from secular academics to progressive Christian 

practitioners, my methodology deliberately seeks various insights. This purposeful diversity of 

perspectives is not just an academic exercise but a considered strategy to challenge and refine my initial 

hypotheses, ensuring that the research remains grounded and critically robust. The interview recording 

process and data usage are meticulously overseen with the aid of a validator to prevent potential biases 

from distorting the views of the key informants. Interviews and transcriptions are methodically recorded 

and stored for subsequent verification. Further reflection on positionality will be addressed in the 

subsequent discussion section of the thesis. 

 

To sum up, my commitment to an open and diligent interpretation of the Word in various cultural contexts 

is central to my thesis. While my belief in the Bible's inerrancy and authority remains immutable, I actively 

embrace the complexity and diversity of cultural expressions to enrich the discourse within GCED, aspiring 

to an academic integrity that is dynamic and inclusive in essence. 

 

 

FIGURE 2 TRIPP’S ACTION RESEARCH PROCESS (HUSS R, MIRZOEV, AND MSHELIA 2015, 6) 

Using this method, I created and published a Christian Global Citizenship Education study guide. The 

literature review in the previous chapter on spiritual global citizenship education highlights a concerning 
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trend: several governments and educational institutions have implemented Global Citizenship Education 

(GCED) programmes and curriculums with little or no regard for local communities’ religious and spiritual 

aspects. This exclusion creates a void that allows the direction of GCED to be influenced by dominant 

ideologies, such as the market economy (on the right) or decolonisation (on the left), which can perpetuate 

bias and alienation. This bias has a detrimental effect on the participation of groups whose values are 

different. For example, in Korea, the GCED discussion failed to adequately consider the contribution of the 

Christian faith, instead prioritising secularised agenda with an economic contribution at heart. This 

situation underscores the common dilemma faced by public theology. Addressing this issue is essential to 

ensure that GCED programmes are inclusive and effective in promoting global citizenship for others, 

including Christians. Therefore, this version of the study guide was based on my assumption that Christian 

Biblical principles’ contribution is critical in tackling some of the deep issues of the GCED models that are 

widely used (Plan). Once the study guide was complete, a group of practitioners of global citizenship 

education were invited to review the materials in their various settings and scrutinise their impact 

(Research/Act) due to potential limitations in implementing the guide within specific contexts, such as 

classrooms. The full use of the study guide on students was not demanded due to the guide’s novelty and 

the possible approval requirement from relevant educational authorities or the university's academic 

affairs department. In the context of this research, it was deemed sufficient and valuable to obtain the 

informant's evaluation of the study guide, given their familiarity (in their capacity as educators within 

Christian schools and universities, secular schools and universities, and Christian and non-Christian 

educators) with a wide range of existing educational resources provided by public institutions, bookstores, 

or self-developed materials. 

Following this, the review and evaluation action stage intervention was done by gathering qualitative 

information in the form of feedback through key informant interviews (Observe/Evaluate). Afterwards, 

feedback was analysed for the study guide to be revised through reflection for the second cycle of the 

research practice (Reflect). The process was enriching for the interviewees and for me in reflecting on the 

space of spirituality in GCED and their stance on religion and spirituality in relation to their approaches to 

the subject. The guide functioned as a stimulus in the broader conversation for those with faith and also 

without faith. The insights gained formed the basis of the revised version of the guide to be introduced 

later.  

  What How Rationale 

1 Plan The five most 
prevalent themes 
within Global 
Citizenship Education 
(GCED) are as 

In instructing first-year students at 
secular universities, the connection 
between these prevalent themes in 
Global Citizenship Education (GCED) 

As a public theologian, both 
a teacher and a Christian 
practitioner, I have found 
connecting these key themes 
to be a valuable exercise. 
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follows: 
 
- Globalisation 
- Economic and 

distributive justice 
- Peace 
- Diversity and 

multiculturalism 
- Environment 

and biblical teachings has been 
recognised. 

This is particularly relevant in 
the context of criticisms that 
Christians face in South 
Korea. 

2 Research 
and act 

Upon reviewing 
journals and 
literature, numerous 
biblical references 
can be found that are 
directly related to 
the topics, themes, 
and mottos of 
Christian 
organisations. These 
connections serve to 
further illuminate the 
relationship between 
the key themes of 
Global Citizenship 
Education (GCED) 
and Christian 
teachings. 

A comprehensive examination and 
compilation of biblical references 
featured in Christian journals, as well 
as those cited by organisations such 
as A Rocha (Environment), Christian 
Aid, and Tearfund (Poverty, 
Economics), can contribute to a 
better understanding of the 
relationship between the key themes 
of Global Citizenship Education 
(GCED) and Christian teachings. This 
aspect of the research was also 
introduced in a journal article 
published in 2021 (Son 2021). 
 

While a substantial amount 
of scholarly and professional 
research has already been 
conducted on these topics, it 
has not been compiled under 
the overarching concept of 
Global Citizenship Education 
(GCED). Thus, through this 
research and compilation, it 
is hoped that this study can 
contribute an original 
perspective to the existing 
body of knowledge. 

3 Observe 
and 
evaluate 

The published study 
guide 

This is the point at which the study 
guide is introduced to the key 
informant as a practical research 
component. Ideally, implementing 
the study programme with actual 
students would have been 
advantageous; however, before 
proceeding with such an approach, it 
is necessary to first test the 
feasibility. 

The study guide has been 
provided to key informants 
and prominent practitioners 
in the field, including both 
believers and non-believers. 
They have been invited to 
review the guide and share 
their feedback through face-
to-face key informant 
interviews. This approach 
aims to gather valuable 
insights and diverse 
perspectives on the content 
and its potential impact. 

4 Reflect Interview contents 
and its transcript 

Throughout the interview process 
and after its completion, the 
feedback provided by the key 
informants and prominent 
practitioners is analysed for 
reflection. This analysis forms a 
crucial part of the present reflective 
paper, offering valuable insights and 
diverse perspectives that contribute 
to a deeper understanding of the 
subject matter. 

This reflection is vital for 
assessing the feasibility of 
Christian GCED from the 
practitioners' perspective. By 
evaluating the feedback, we 
can determine whether the 
approach is valid and, if so, 
identify any necessary 
adjustments. This reflective 
process also helps ascertain 
if the intended purpose is 
being fulfilled, thereby 
ensuring the effectiveness 
and relevance of the 
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Christian GCED framework. 
5 Revise Revised Study guide Incorporating the feedback received, 

the study guide is revised to the 
extent that is viable within the 
framework of this research project. 
This iterative process ensures the 
guide is refined and improved, 
making it more relevant and 
effective in achieving the intended 
outcomes of the Christian GCED 
framework. 

 

TABLE 2 ACTION RESEARCH PROCESS FOR THIS PRACTICAL RESEARCH 

 

It must be pointed out that action Research as a method has its shortcomings. Although the researcher’s 

participation in the research subject is one of the strong advantages, this precise characteristic could 

become an issue. Ensuring the valid objectification of the experience/action requires a disciplined 

approach. For instance, the researcher’s personal experience and reflection can easily affect the direction 

of the research and its outcome rendering it invalid or corrupt (McTaggart 1994, 328). Hodgkinson was 

another critic of action research who was concerned about the extent of the knowledge, skills and 

techniques, or lack of, of the action researchers in social science, calling that research is not a place for 

‘amateurs’ (Hodgkinson, n.d., 141–42). He raised a concern that action research may be unsuitable due to 

the progressive emphasis on novelty and for the action researchers to constantly adapt, which can result 

in overlooking the importance of the past, leading to additional issues. (Hodgkinson, n.d., 147–48).  

However, still, action research can be a valuable tool as it can provide more dynamism and impact than 

other impartial, rigid social scientific research may find difficult to achieve, especially when the aim of the 

research is not just to find out about the social reality, but to generate a reflection and a change, action 

research remains a valuable method.     

 

Action research is a unique method that can provide inside knowledge but could generate some risks, such 

as bias. McNiff argues that there are ways to overcome these limitations, including being systematic in 

questioning your motives and evaluating outcomes. To test the validity of findings, action researchers 

should involve others who can critique their interpretations. Additionally, explaining why you do things 

the way you do and questioning taken-for-granted assumptions can help tackle these limitations. By doing 

so, you can show the potential significance of your living theory for wider social and political debates. If 

your living reality shows how your work can be understood as educational, you can claim that you are 

creating your own living educational theory (McNiff and Whitehead 2010, 46–48). 
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In conducting this practical project, it's important to maximise the strengths of action research. To achieve 

this, we perceive the combined methods of key informant research to be beneficial. Key informant 

interviews serve as a valuable tool, helping to overcome potential limitations in action research. These 

interviews offer diverse perspectives and validate findings, while also generating new insights. Further, 

they help contextualize findings and ensure their transferability.  

 

3-2 Theological Action Research 

Like its non-theological counterpart, theological action research values collaboration with practitioners 

and seeks to effect change in both belief and action using Christian principles  (Cameron et al. 2010b, 64). 

Graham contends that theological reflection is critical for Christians to engage skillfully with the world 

(Graham 2013b, xxvii). Both action research and public theology aim to bring theory into practice, with a 

contextual emphasis. Both approaches involve collaboration between researchers and participants. Thus, 

theological action research is a just and enriching process that aims to bring about renewed, improved, or 

transformed action or practice (Cameron et al. 2010b, 64). 

 

The main difference between action research and theological action research is that in the latter case, 

theological reflection is present in all stages of the action research, including experience or act, exploration 

or plan, reflection and renewed action. The presence of theological reflection is important when the 

pressure of secularisation is prevalent in global societies and communities, particularly when there is a 

concern that believers are often reticent “to do faith” (Cameron et al. 2010a, 64). For Graham, the binary 

view of the world and the Christian sphere as distinct remains problematic (Cameron et al. 2010a, 9). 

Hence, the benefit of action research to practical theologians ought to be emphasised as it is helpful in 

understanding the situation, pursuing praxis-driven change and focusing on the formation and 

transformation of character and agency (Cameron et al. 2010, 56–59). Therefore, practical theology’s task 

is to make practice more theological, and, in that way, it makes theology more practical. For this task to 

be successful, fluency in both worlds is a prerequisite. Against the waves of secularisation, where religious 

vocabularies are losing their traditionally entitled position in the West, how theology, Biblical principles 

and jargon are translated in a way understood in the public forum is an important task. This is one of the 

objectives that this project aims to address.   

 

In this project, the practice was to create, introduce, and assess Christian GCED to initiate conversation 

around this approach. After creating the first version of such a study guide, it was shared professionally 

with people engaged in this field for further analysis and feedback. Cameron and co-authors explain that 

the second cycle of the action research with implementation and embedded changes via reflection is 
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helpful to show renewed practice and test the initial project’s robustness (Graham 2013a, 177). With this, 

a second cycle is drafted as a revised version of the study guide with some plausible enhancements and 

changes based on feedback and reflection, given the constraint of this research period. These are 

introduced in Chapter 7. Another benefit of theological action research is that it can enhance the 

understanding of the practice through the lens of theology and build confidence in such an effort. It can 

create collaboration, build a network, and bring the people involved to an enhanced understanding of its 

faith (Cameron et al. 2010a, 107). With this as the overall framework, other methods are employed for 

delivery and analysis.  

 

FIGURE 3 ACTION RESEARCH CYCLE: ENVIRONMENT EXAMPLE (WHITE 1967, 1203; TEARFUND 2021; A ROCHA INTERNATIONAL 2023; MANDER 
AND BOOKLESS 2020, 4–5; UNITED NATION ENVIRONMENT 2019, 8–9; GREEN ANGLICAN 2020) 

 

3-3 Key-Informant Interviews 

• Survey of biblical texts 
on the cultural mandate

• Survey of 
green/environment 
theology articles

• Statements and values 
of Christian 
environtment NGOs

• Compile to identify the 
similar concents/value 
to bridge the gap 

• Christian GCED 
study guide's 
Christianity and 
environmental issues 
and reflected 
questions presented 
to key informants

• Their feedback is 
analysed and 
considered for 
revision. 

• Problem of global climate 
and environment disasters

• Role of religion and 
Christianty. (Lynn White's 
analysis of the guilt of 
Christianity published in 1967) 

• Insufficient discussion of the 
theme in churches as per the 
survey conducted by 
Tearfund in 2020

• Feedback from the key 
informants along with 
additional research used to 
reflect and revise the 
original study guide for 
more suitable model. 

• To be tested again

(4) Reflect (1) Plan (based 
on reality)

(2) Research/Act(3) Observe
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In order to assess the robustness of this approach, key-informant interviews with current practitioners 

were chosen to gain feedback directly from individuals who understand GCED, as they are best suited to 

evaluate the plausibility and efficacy of the approach used. In this practical research, interview discussions 

included participants’ current involvement and challenges in teaching and engaging with GCED and its 

topics in their settings. The second part of the discussion was about the study guide developed to evaluate 

the guide’s practicality, and suggestions for improvement were also sought to inform the revised version.  

 

For the key informant interview, relevant ethics approval has been received. The Ethics application to 

conduct key informant research in South Korea was approved on 10th January 2022 by the University of 

Winchester’s Ethics Committee. The reference is “RKEEC211004_Son1.17” Several sensitivities were 

necessary to consider during the key informant interviews. First, the participants held public positions in 

education authority and university lectureships. As a result, discussing their personal faith and motivation 

and evaluating the GCED they teach, regardless of their view on the material, required a high level of 

sensitivity. To protect their identity and position, anonymity was used, and they were informed of their 

right to refuse to answer any questions they felt uncomfortable with. I also kept this sensitivity in mind 

during the interviews. The University's ethics committee provided advice on a precise timeframe for data 

storage for three years and deletion afterwards, and password-protected data storage was used to ensure 

the security of personal data. 

 

One potential ethical issue, highlighting the need for strict anonymization, arises because many of the key 

informant interviewees occupy positions in public office. These roles include university lecturers and 

superintendents of regional education authorities that fall under the Framework Act on Education 

(Ministry of Education of Korea 1997) in Korea. This act outlines the education system's framework. 

Notably, the second clause of Article 6 clearly states that 'no school established by the state or local 

government shall favor any particular religion in its religious education.' Furthermore, Article 14 

emphasizes the teacher's duty to remain neutral concerning political and other views. Occasionally, 

dismissals or disciplinary actions are taken against teachers who allow their personal religious beliefs to 

influence students' worldview formation (Kim 2017). Given these instances, one should be aware of the 

prevailing sentiment in the education sector regarding religion, especially in schools founded on a Christian 

ethos. 

 

Additionally, the committee advised designing the research framework to accommodate the key 

informants' views, even if they differed from the interviewer's proposition, to provide valuable information 

that could strengthen or challenge the research proposition. The consent form and information sheet (in 
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Appendix 2) included details on information protection and anonymisation of any identifiable information. 

It was stated that such information would be securely stored in password-protected storage for three years. 

Participants were required to initial and sign the form to acknowledge these procedures. 

 

Key informant interviews have a number of advantages in this practical research. First, it is flexible, and 

interview sessions reveal much more at this early stage when quantifiable data collection through a survey 

may be challenging (Cameron et al. 2010a, 68). Another benefit of the key informant interview is the cost-

effectiveness and the relative ease of finding people to organise the interview (Marc-Adelard 1957, 690). 

A similar type of research in the field was conducted by Royant, who has recently conducted key informant 

interviews with fourteen experts and used the qualitative findings to evaluate the efficacy of the GCED of 

a UK-based NGO based in Reading (Royant 2017). Third, they can provide a range of perspectives on the 

issue being studied, which can help to reduce potential biases that research may have and increase the 

validity of the findings. Key informants with different experiences, contexts and political and religious 

views can offer diverse ideas and opinions that can enrich the research process (Crabtree and Miller 2023, 

159–60). Fourth, key informants can validate the study's findings and provide insight into their practical 

application. The key informants’ feedback and expertise can help ensure the findings are relevant and 

meaningful and provide a deeper understanding of the research implications (Crabtree and Miller 2023, 

160). Fifth, key informants can offer new insights into the issue being studied that may not have been 

considered previously. These insights can offer valuable new perspectives and help generate new avenues 

of research and understanding. Finally, key informants can contextualise the findings by providing 

additional information about the studied issue, such as Christianity and global citizenship education.  

 

This contextual information can help ensure the findings are situated in a broader context and provide 

essential insights into the research topic's social, political, and cultural dimensions. Finally, key informants 

can help ensure the transferability of the study's findings to other contexts by providing information about 

similarities and differences between different settings. This can ensure that the findings are relevant and 

applicable in a broader range of contexts and can enhance the overall impact and usefulness of the 

research (Crabtree and Miller 2023, 160). 

 

No. Sex Name Religion Role 

1 M (“CK”) Protestant 
(Lutheran) 

Public theologian and author 
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2 F (“CS”) Protestant (Centre) FE College lecturer / teacher trainer / prominent in FE 
field/GCED trainer in FE sector 

3 M (“CU”) None A former head of an international organisation, a senior 
member of the UN’s sub organisation  

4 F (“KS”) Protestant 
(Progressive) 

Global NGO’s country head. International organisation’s Korea 
committee, University, speaker, policy advisor, author of 
multiple books/journals in the field 

5 F (“CJ”) Protestant 
(Conservative) 

University, head of international operation, GCED and global 
education researcher/lecturer 

6 M (“BC”) Protestant 
(Conservative) 

Vice chancellor of a Christian university in Korea. Lecturer in 
international politics 

7 M (“SS”) Protestant 
(Conservative) 

University lecturer, Christian GCED academy Director General 

8 M (“BY”) None University lecturer with an international development agency 
background, author of GCED related topic including spiritual 
GCED 

9 F (“HB”) Catholic Former head of NGO’s global citizenship programme, Best 
selling author, explorer, International organisation’s counter 
crisis task force team lead 

10 F (“AH”) None Government licensed educator in a major City with particular 
focus on under 18s.  

11 F (“CY”)  Protestant Superintendent of a metropolitan City’s Education Authority, 
GCED thinktank founder 

TABLE 3 KEY INFORMANT PROFILES 

 

Before commencing my practical research project, I encountered certain challenges. Regrettably, the 

onset of the COVID-19 pandemic, along with stringent international travel restrictions, rendered the 

conduct of pilot interviews unfeasible. This situation was exacerbated by government and university 

directives imposing travel bans. Nevertheless, it is noteworthy that prior to the pandemic's emergence, a 

small-scale pilot research initiative was undertaken. This initiative centred around experiential global 

citizenship education rooted in Christian values, with the participation of four students in activities 

designed to foster this educational approach. Subsequently, feedback from these participants was 

collected through an online survey. While it is imperative to acknowledge that this survey did not precisely 

mirror my primary study, it nonetheless yielded valuable insights into participant perspectives on themes 

congruent with those explored in the core research. A Shorter version has been published in a journal (Son 

2021). 

 

Significantly, this experience also provided practical insights into the intricate process of securing ethics 

approval and adhering to consent-related protocols, both of which are pivotal components in research 

involving human subjects. Furthermore, it facilitated contemplation regarding the power dynamics 

inherent in the researcher-participant relationship, an essential facet deserving meticulous consideration 
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in the realm of qualitative research. Despite its inherent limitations, this substitute pilot study provided 

invaluable guidance for my overarching research endeavour. 

 

In this practical research, the interview was semi-structured, and while the conversations flowed freely, 

they were consciously framed. As key informants, their feedback, other anecdotes, and appraisals were all 

valuable data; hence, rather than progressing from one topic to the other in a structured manner, the 

conversation was conducted naturally and guided gently to cover most of the relevant areas of the 

research. Before conducting the key informant interviews, the study guide's printed version was sent to 

the participants for perusal before the interview. On the day of the interview, an information sheet and a 

consent form were provided to them. The interview was conducted only after the participants read and 

signed the forms. The information sheet and consent form are included in Appendix 2.  

 

The interview questions encompassed two distinct domains. The first segment covered the subjects 

pertaining to participants' experiences with GCED, their perspectives on the methodological approach of 

GCED (Soft/Critical), their opinions on integrating spiritual and Christian elements in GCED, and their 

potential contributions. Also, any aspects related to the Korean context that may help the broader world 

were sought. The second segment of the interviews emphasised the examination of the study guide, which 

all key informants had the opportunity to review. Their evaluations of the study guide, its potential 

applications, and any identified limitations were recorded as important data. Interviews took place in 

informants’ offices, or cafés near their offices from 13-22 March 2022 in person in South Korea, and each 

interview lasted about 1 hour on average. With prior consent, the interviews were recorded. Those audio 

files were transcribed in Korean and put into Nvivo to analyse them thematically.  

 

CODE Name Description and Themes Files References 

CGCED Conservative 
Christianity 

Conservative Christianity 8 43 

CGCED Intension of Spiritual 
GCED 

Intension of Spiritual GCED 10 37 

CGCED Korean Christianity 
issues 

Korean Christianity issues 9 63 

CGCED Liberal-progressive-
left 

Liberal-progressive-left 6 21 

GGCED Critical GCED Critical GCED 8 16 
GGCED Korean GCED Korean GCED 9 63 
GGCED Soft GCED 
(Neoliberal, market) 

Soft GCED (Neoliberal, market) 6 32 

GGCED Third World. Colonial 
past 

Third World, colonial past 7 29 

GGCED Uniqueness of Korea Uniqueness of Korea 9 62 
Reason to enter GCED field Reason to enter GCED field 7 15 
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SB Criticism on the study 
book 

Criticism of the study guide 5 31 

SB Hermaneutic issues Hermeneutic issues 5 18 
SB positives about the 
textbook 

Positives about the study guide 8 48 

SB Suggestion on the study 
guide 

Suggestions for the study guide 11 51 

TABLE 4 THEMES AND CODES FOR INTERVIEW ANALYSIS 

The categorisation of codes in this study has been primarily divided into three sections in accordance with 

the research enquiries. These sections are as follows: the general perspective of key practitioners on 

current discussions surrounding Global Citizenship Education (referred to as "GGCED"); more specific 

discussions centred around the applicability of religious and Christian principles within GCED (referred to 

as "CGCED"); and the evaluation and feedback provided by practitioners regarding the practical project of 

the study guide (labelled "SB" in the table above). The descriptions following these prefixes represent the 

themes that have emerged from the interviews, which hold significance in relation to one of the research 

objectives, namely the assessment of the validity of Christian GCED through the exploration and 

development of a Christian GCED model. 

 

According to Braun and Clarke, Thematic Analysis can help to identify the patterns and themes that are 

meaningful and important to address in the research. Researchers lead the research but also can allow the 

data to speak (Braun and Clarke 2006, 93). In this case, meaningful data on issues, shortcomings, and areas 

of improvement in terms of practice as well as frameworks, were expected to emerge.  

 

The thematic analysis used in this study helps to draw connections between defined themes and the views 

of those interviewed, ensuring a deep understanding of their positions on various themes. Notably, the 

research uses a deductive form of thematic analysis, as opposed to an inductive one, which would let the 

data, in this case, the interviewees’ views, shape and identify emerging themes. While this deductive 

approach is guided by predefined questions and themes from the literature review and existing 

assumptions, it doesn’t seek to predetermine outcomes or diminish the importance of the data from the 

interviewees. It serves as a lens, guided by existing theories, to navigate through participant responses and 

enable a deep exploration and understanding of them. 

 

The deductive approach involves a top-down method of analysis, where the researcher uses existing 

frameworks and concepts to code and interpret the data (Fereday and Muir-Cochrane 2006, 91). While 

the method is grounded in existing theoretical frameworks and themes, such as Global Citizenship 

Education (GCED), Spiritual GCED, and Comparative and Global Citizenship Education (CGCED) in the 
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Korean context, it provides a focused but explorative path through which participant responses are 

examined, without limiting the development of research findings. 

 

A hybrid model, often favoured by ethnographers and practitioners, melds deductive and inductive 

approaches in thematic analysis. This safeguards against the potential pitfalls of strictly adhering to 

predefined categories and assumptions. Here, predefined categories provide an analytical scaffold but are 

also subjected to, and potentially reshaped by, observational data (Proudfoot 2023, 311). Although 

categories like GCED, Spiritual GCED, CGCED, and Korea are rooted in the interview schedule (see 

appendix), they remain open to data-driven exploration, allowing new themes to enter the analytical 

conversation. 

 

During data analysis, the development of codes and themes naturally evolved, sparking the emergence of 

new crucial themes such as perspectives on various denominations and hermeneutical issues, which had 

yet to be deeply considered in earlier stages of research. This illustrates the blending of key points from 

the literature survey and semi-structured interview questions (using a primarily deductive framework), key 

informant interviews, and the emergence of new, previously unconsidered themes and codes. 

Consequently, the analysis transformed into a mix of inductive and deductive thematic analysis, enabling 

a detailed, nuanced exploration of the research subject (Proudfoot 2023, 322)  

 
Stage Description Methodological Approach Within 

thematic analysis 
Example 

1 Identification of Key Themes from 
Literature 

Deductive approach GCED, Spiritual GCED, CGCED, 
Korea 

Refer to table 4 
2 Formulation of Semi-Structured 

Interview Questions 
Deductive approach Refer to Appendix 3 

3 Conducting Key Informant 
Interviews 

Both Refer to table 3 

4 Emergence and Coding of New 
Themes during Analysis 

Inductive approach Denominations, Hermeneutical 
Issues 

5 Combined Analysis of All Themes Both Merging of pre-determined and 
emergent themes 

TABLE 5 METHOLOGIBAL APPROACH WITHIN THEMATIC ANALYSIS  

As the interviews were conducted in the key informants’ native language (Korean), the recording and 

transcription were done in Korean. After the interview analysis was completed in Korean, translated 

responses from the key informants relevant to the themes were summarised in Appendix 3.  
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The interviews, conducted in Korean and transcribed using 'Clovanote'1, a software developed by Naver, 

yielded insightful but challenging data, subsequently analysed via Nvivo. All files are securely stored on the 

university's cloud for three years, with explicit consent obtained from the interviewees. 

 

The transcribed data was sent to someone other than the interviewees for validation, for a couple of 

critical reasons. The interviewees openly criticised different denominations, revealing internal divisions 

and highlighting an essential need for internal dialogue within the community, which will be discussed in 

the later chapters.  This revelation and the candid nature of the responses posed a potential risk to the 

research analysis: one of the concerns was the possible desire of interviewees to delete, amend or 

rephrase their statements when presented in textual form, which could jeopardise the integrity of the data, 

which was to capture the key informants’ interviews in a verbal but also non-verbal as well as the choice 

of words that carries emotions.  

 

Jaffe in his journal article titled ‘Is that what I said? Interview Transcript Approval by participants illustrates 

several predicaments regarding the interviewee validation process that resonated with these research 

concerns, such as the potential alteration of original statements, the compromise of research integrity 

through extensive rephrasing by interviewees,and managing the delicate balance of power during 

interactions between interviewers and interviewees. Furthermore, Jaffe acknowledged the inconsistency 

and potential bias introduced when not all interviewees respond to transcript validation, injecting 

additional variables into the research (Mero-Jaffe 2011, 243–44). 

 

Creswell and Miller suggest an alternative validation approach: a peer debrief involving an external 

individual familiar with the research. This method offers support, challenges assumptions, and enhances 

credibility through external verification (Creswell and Miller 2000, 127–28). 

 

Consequently, I commissioned Dr J Min, an experienced researcher and linguist with expertise in global 

education and familiarity with Christianity, to validate randomly selected transcription and recording files. 

Her written statement, attesting to the accuracy of the transcriptions used for the analysis, will further 

fortify the reliability and validity of the research data and outcomes. Her confirmation statement of the 

peer debriefing process has been added in Appendix 10-5.  

 
 

 
1 https://clovanote.naver.com/home 
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The upcoming chapter will provide a detailed explanation of the structure of the original study guide and 

shed light on the rationale behind some of its key features. This analysis aims to elucidate the thought 

process and considerations that informed the design of the study guide, including the selection of specific 

components, topics, and pedagogical approaches.
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4. Rationale for the study guide.  

 

I discussed previously that GCED is not an agreed-upon concept, and there are different approaches and 

interpretations. Davies analysed the permutation of Global Citizenship Education, whether GCED is 

educating the perceived notion of global citizenship, adding a global aspect to citizenship education, or 

adding citizenship to global education (L. Davies 2006, 14). Depending on the viewpoint, the curriculum 

and the programme would have different features. It is hoped that the outcome of the study guide will 

help young learners and teachers to become reflective, empathetic and active global citizens rooted in 

their spiritual values and faith. There are curricula and study materials developed to train and foster global 

citizenship developed by various organisations from the position of their ideological standpoints, as shown 

below. 

 

 Core ideals Added element Examples 

1 Global Education  Citizenship  International Baccalaureate 
programmes, (International 
Baccalaureate Organisation 
2019) Berlitz(Berlitz 2021) 

2 Citizenship Education  Global Nationalistic competency 
programmes are seen in public 
schools in Korea and 
Singapore(ODA Korea, n.d.) 

3 Global Citizenship  Education  NGO or topical training 
programmes like OXFAM 
(OXFAM 2015). 

TABLE 6 PERMUTATION OF GCED BY DAVIES AND SOME EXAMPLES 

 

In each of the permutations, there are core ideals and additional elements. For example, in the case of 

Korea, state-driven globalisation and global competence boosting education match the second 

permutation focusing on education, national citizenship, and how citizens function in global spaces. In this 

case, building capabilities in youth to become a person that adds value in a globalised market would take 

precedence over critically reflecting on the global economic structure, including the uneven playing field 

of the world. Kim affirms this by pointing out that the current Korean GCED curricula are global 

competency-led, which turns such education into an instrument for success in the global aspect of the 

market economy as either opportunity if well used or a threat if the opportunity is missed (Y. Kim 2019, 

191). 
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Different communities have different contexts, and those permutations and the subsequent impact of the 

curriculum adopted mean that GCED needs to become a proper platform for nations and communities. As 

seen in the Korean case, the top-down approaches are creating marginal groups, and many of these 

minorities particular groups, and their voices are unheard (Kim 2019, 189–90). The relational aspect of 

communities is overlooked.  Kim asserts that the curriculum needs to be approached from what she calls 

a “curriculum as relations” point of view, exploring what it means to give locals (not only geographical, but 

social and cultural) voices so that experiences of local communities, either geographical or sociocultural, 

can be represented and understood (Y. Kim 2019, 191). In this regard, the learning objectives of the study 

guide of Christian GCED were created to provide a platform for particular communities. In this project, the 

particular community concerned is ‘protestant Christianity of Korea’ – to share their values so that both 

insiders and outsiders can reflect their public engagement in a global society.   

 

This does not mean that widely used cosmopolitan GCED programmes are redundant. For cosmopolitan 

ideology, curricula aim to raise awareness of global issues and foster global skills, including communication 

skills and empathy with people from other walks of life. One example is Reimers’ sample of sixty lesson 

plans for kindergarten to grade 12. As ardent followers of the objectives of the Sustainable Development 

Goals, Reimers and his students created a prototype curriculum for teachers to use. Reimers asserts that 

education, particularly public education, was ‘meant to be cosmopolitan and global oriented, and its vision 

is international cooperation’ (Reimers 2017, 14). Each lesson plan consists of a summary and rationale, 

standards (SDGs), instructional goals, essential questions, assessment, suggested activities, and resources 

for teachers and students. The UN SDGs are Reimers’ goals, objectives, and underpinning principles.  These 

have their own rightful value in advancing global economies and bolstering communications and 

interactions.  

 

Most of the GCED curricula, like the one by UNESCO, share three domains of learning: cognitive, socio-

emotional and behavioural, which need to go hand in hand. For the cognitive domain of acquisition of 

knowledge and skills, when it comes to determining the learning objectives, the study guide uses Bloom’s 

taxonomy to move from the lower order of learning, such as remembering and understanding (Bloom 

1956, 28–29), to the higher order so that learners can think critically, analyse and produce knowledge 

based on their evaluation and analysis (Decara, Rask, and Tibbitts 2021, 17). Although the lower order, 

such as remembering and understanding, is necessary when drawing up the curriculum, GCED requires 

educators and facilitators to progress further to the high order. The socio-emotional domain consists of 

the values and attitudes necessary to live in a pluralistic world. The behavioural learning domain requires 

application and engagement so that what they learn has practical implications in the minds and actions of 
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the learners (UNESCO 2015a). This study guide designed for the present project aimed to highlight the 

values and attitudes of socio-emotional domains and seeks to find common ground with spiritual elements.  

 

The approach of the project was not to create a textbook. A textbook commands a certain degree of 

authority, whether from a consensus or an organised curriculum on which the text is based, despite the 

constant changes it needs (Luke, Castel, and Luke 1983, 113). In contrast, a study guide often has an 

auxiliary purpose of assisting learners in understanding the major themes, materials, and knowledge they 

must master. In this project, the approach is creating a study guide that encourages young learners with 

some understanding of Biblical principles to apply their faith and sacred texts to the global citizenship 

education they are presented with at school. It is to encourage them to use their faith and wisdom from 

the Bible in a real-life context that is increasingly globalised, to base their actions as global citizens on a 

Biblical foundation, and to think critically about some of the neo-liberal and secular teaching content. It is 

also to encourage young believers, both learners and teachers, to look deeper into their faith and 

understand the divine call to contribute to the flourishing of societies and consider innovative and 

reconciliatory solutions to issues such as conflict, environmental issues, and wealth disparities.  

 

Another important point to consider was the target audience for the study guide. In Korea, many global 

citizenship study books are being published, reflecting the rising public and government interest. Many 

books are available and often use traditional stories, films, and songs to emphasise commonality and 

universality, promoting key principles of a global community, citizenship, and their implications. However, 

materials referencing religion are still largely excluded from public education due to the separation of state 

and religion, as stipulated in the 1997 Framework Act on Education (Ministry of Education of Korea 1997)2  

and following legal cases on religious freedom in Christian schools and students’ right not to attend 

mandatory Christian services. In primary and secondary schools, even in the private schools, the curricula 

are fixed, textbooks are set, therefore materials such as this study guide are unusable (Ryu 2012, 196). In 

contrast, university and college settings were deemed more appropriate, particularly those with a 

Christian foundation. Also, church youth groups aged 16 and above can engage with reflective questions 

and consider global issues more deeply and critically, rather than merely learning from core schemes of 

work, which is a typical learning method. Biblical knowledge and an understanding of the narrative are 

necessary to utilise the study guide. Hence, the target audience is 16 and above, outside of public 

education and potentially Christian college student groups or church youth groups. This aligns with the 

 
2 The article 6 stipulates (1) Education shall be administered to secure the purpose of education per se and it shall 
not be used as a tool for propagating any political, factional, or individual biased views. (2) No school founded by the 
State and the local government shall conduct religious education in favor of any particular religion. 
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age group and setting I am familiar with, having taught first-year students in secular universities about 

global citizenship. The 15-unit structure (three units within five thematic chapters) reflects a 15-week-long 

typical semester length at a Korean university. Alternatively, the study guide could be delivered as a five-

week series with youth groups in churches.  

 

The relevant biblical text was combined with a discussion of global issues, integrating biblical principles 

into current themes. As Bretherton's point highlights, initiating translation and dialogue to pinpoint and 

synchronise fundamental knowledge and ideas from both parties is an essential starting point (Bretherton 

2009a, 109). Hopefully, this process will bolster confidence in Christian youth to apply their biblical values 

and principles to globalised life as good citizens. This endeavour should not be one-off but should involve 

ongoing reflection, application, and adaptation. The need for continuous reflection stems primarily from 

the ever-evolving global context. This approach acknowledges the significance of understanding the 

cultural and situational background before applying biblical teachings to contemporary situations. In the 

context of contemporary ethics, the application of biblical commandments varies. While some 

commandments can be applied literally and have remained unchanged over time, others require a 

hermeneutical exercise to extract their underlying principles.  

 

In modern times, there are three main approaches to the use of scripture in ethical discussions. On one 

end of the spectrum, there are those who view scripture as the sole source of direction and commandment 

such as Wayne Grudem(Grudem 2000, 26). However, it is important to note that there are few examples 

that demonstrate such views, particularly in the context of globalisation. One example is Ruckman's 

approach, which disregards the need for deeper understanding and interpretation of scripture, rendering 

it as mere 'new age' approach (Ruckman 1999). This perspective often leads to the inapplicability of 

scripture in addressing modern issues, as it fails to consider the complexities and challenges of a globalised 

world. Conversely, at the other extreme, some theologians such as bishop Spong argue that scripture and 

the interpretation of it has become obsolete in their role in addressing contemporary issues and need a 

fresh approach(Spong 2005, 74–75). This perspective dismisses the relevance and applicability of biblical 

teachings in today's world, failing to recognise the enduring wisdom and moral guidance they offer. A 

middle-ground approach emerges by considering the principles derived from rigorous hermeneutical 

endeavours. This approach recognises the moral authority of scripture while acknowledging the need for 

interpretation and contextual understanding. Through careful analysis of biblical texts, scholars and 

theologians can extract timeless principles that can inform ethical decision-making in the modern era, 

taking into account the complexities of the globalised world and the ever-evolving societal challenges we 

face (Eryl. W. Davies 2008, 747–48). 
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While discussing the hermeneutical task, Hays summarised the four modes of appeal to scripture: rules 

(direct commandments), principles, paradigm (positive/negative conduct stories), and the symbolic 

world (Hays 1997, 209). These modes reflect how theologians perceive the applicability of scripture in 

contemporary ethics. While certain guidelines, such as dietary advice in the Mosaic laws and rules, may 

be deemed less relevant in the 21st century, others, such as the commandments against murder and 

adultery, retain their significance. Moreover, biblical narratives can serve as paradigms or symbols for 

moral understanding, such as the Bible's perspective on the value of life when addressing modern issues 

like drug addiction and abortion. 

 

As interpreters of scripture, our understanding is shaped by the interplay between scripture and other 

sources of authority that influence our ethics, namely tradition, reason, and experience. Establishing the 

proper relationship with these sources is crucial for navigating the complexities of our world and attaining 

a comprehensive understanding of the issues we confront. In essence, by embracing the insights offered 

by each of these sources, we can effectively navigate the challenges of our pluralistic society and address 

its multifaceted issues. This holistic approach, which integrates these various aspects, is necessary to grasp 

the richness of biblical principles (Hays 1997, 211). 

 

This exercise is not intended to devalue the relevance of the Bible or challenge its inerrancy. Still, instead, 

it aims to achieve greater accuracy in applying its teachings to modern-day challenges. Wright says literal 

Bible scripture may not cover all issues directly. Instead, we ought to use the story and what it tells us. In 

that way, the Bible is as relevant as it has always been. He says, ‘We have to tell the story, not just merely 

translating scripture, but tell the story’ (Wright 1991, 25). He also suggests that we have to ‘allow the story 

to challenge our tradition, not to get rid of tradition but in order to see where we've come from, and who 

we were as the people of God in the 20th century, and to reshape our traditions honestly and properly. 

But also, we must allow scripture to stretch our reason back into shape’ (Wright 1991, 26). This forms the 

basis of the approach in the study guide. 

 

Hays identifies the contrasting hermeneutical strategies found in five modern theologians - Niebuhr, Barth, 

Yoder, Hauerwas, and Fiorenza – who offer distinct approaches to the significance of the Bible and other 

interpretive elements in relation to ethics and practical living. Niebuhr's Christian Realism emphasises 

achieving sociological equality, while Barth's obedience to God focuses on adherence to rules. Yoder's 

approach revolves around following the way of Jesus as a paradigm, and Hauerwas values biblical stories 
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and traditions. Fiorenza's feminist and liberation perspective draws on personal experience and critically 

examines patriarchal systems (Hays 1997, 216–82). 

 

In Paddison's concluding chapter of the book, theologians with varying emphases on strategies and modes 

of engaging with scripture are featured. The chapter highlights that the theological interpretation of 

scripture has a specific vocation. It involves presenting an explanation of the text itself (its content), 

determining the appropriate manner in which the text should be read considering its inherent nature 

(interpretation by readers/hearers), and comprehending the message conveyed by the text (its subject 

matter), all in relation to the agency of God (Paddison 2016, 197). He stresses the purpose of engaging 

scripture by saying ‘Scripture is a servant of Jesus’ revelation, (as it is written on John 5:393) it is not the 

end-point of discipleship, but a means through which Christians may come to a transformative encounter 

with Scripture’s target’ (Paddison 2016, 193). 

 

The role of the church is also noteworthy within this discourse. Those five strategies present diverse views 

on the church's significance. Niebuhr places less emphasis on the church, Barth considers it a carrier of 

confessional identity, Yoder sees it as an alternative order to secular society, and Hauerwas emphasises 

the vision of a professing church. From my perspective, in the context of Christian Global Citizenship 

Education (CGCED), both the church and individuals should respond to the call of the cultural mandate, 

engaging with the world in faith. This standpoint positions me between the perspectives of Niebuhr, 

Hauerwas, and Yoder (Hays 1997, 216–82). 

 

A comprehensive and inclusive approach that integrates various modes and perspectives is essential for a 

meaningful engagement with biblical principles in the realm of Global Citizenship Education. By embracing 

a multifaceted methodology rooted in the text, tradition, reason, and personal experiences and guided by 

church insights, we can effectively navigate the complexities of the modern world. This approach enables 

us to contribute to the development of a Christian version of GCED that is relevant, transformative, and 

just. Additional details regarding the use of biblical text can be found in Table 9. 

Underneath the selection of applicable passages is an underlying theme based on the biblical salvific 

narrative rooted in creation, fall, redemption, and recovery/reconciliation. This four-stage narrative runs 

throughout the biblical worldview applied to the global citizenship education study guide. Each stage has 

 
3 “You study the Scriptures diligently because you think that in them you have eternal life. These are the very 
Scriptures that testify about me,” (NIV Version) 
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a significant meaning and principles based on Christian teaching, which motivated the choice of scriptural 

references. 

 

The stage of creation emphasises that God has created all in his own image (imago dei); therefore, 

regardless of religion and identity, humans need dignified treatment. The fall stage highlights that due to 

the fall, humans and their environments face continuous destruction caused by the corrupt intention of 

people, requiring a solution. Many global issues introduced in the study guide are also approached as an 

outcome of the fall (knowledge is one of the three pillars of GCED, along with skills and values/attitudes). 

In the redemption stage through which recovery and reconciliation are expected, Jesus redeemed through 

incarnate and unconditional love and invited his followers to join in. Not all would join in, yet for Christians, 

the responsibility to love and become peacemakers and shalom creators is for all. This is where the concept 

of common grace for the flourishing of human society comes into play. God's grace extends to all of 

humanity, and as Christians, we are responsible for caring for and contributing to the well-being of all 

people (Werpehowski 2012, 238). 

 

This study guide aims to invite the participants into the public discussion with the values we hold as central 

to the lives of Christians globally. It aims to remind, trigger reflection, and retrieve or unearth overlooked 

mandates for action in the globalised world. In addition, the study guide contains reflective questions that 

cause the learners to think beyond knowledge and skills and into their values and attitudes (Tutolo 1977, 

503–4). This reflective learning is associated with Kolb’s learning cycle, which characterises experiential 

learning as a continuous process, not just an outcomes-oriented project. It is practical, encouraging a 

transformational, ‘holistic process of adaptation to the world’ rather than being confined to a classroom 

setting (Kolb 1984, 32). 

 

The cycle of (1) Concrete experience, (2) Observations and reflections, (3) Formation of abstract concepts 

and generalisations (4) Testing implications of concepts in the new situation is illustrated below: 
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FIGURE 4 KOLB'S LEARNING CYCLE (VINCE 1998, 305) 

 

Amongst pastoral cycles, Osmer has a model for a practical theology that used this process as a benchmark.  

Based on Kolb’s learning cycle, Osmer named the tasks in each stage of the cycle as; (1) Descriptive-

empirical task, (2) Interpretive task, (3) Normative task, (4) Pragmatic task. With this revised cycle, Osmer 

then attached public theological points of enquiry as follows:   

(1) What is going on? (Descriptive-empirical task) 

(2) Why is it going on? (Interpretive task) 

(3) What ought to be going on? (Normative task) 

(4) How might we respond? (Pragmatic task) 

 

Stages Kolb Model Osmer Model Questions Spiritual functions 
as per Osmer 

1 Concrete Experience Descriptive-empirical 
task  

What is going on? Priestly listening 

2 Observation and 
Reflection 

Interpretive task Why is it going on? Sagely wisdom 

3 Formation of Abstract 
Concepts 

Normative task What ought to be going on? Prophetic 
discernment 

4 Testing implications of 
concepts 

Pragmatic task How might we respond? Servant leadership 

TABLE 7 OSMER AND KOLB’S MODEL COMBINED (OSMER 2008; KOLB 1984) 

 



 

 

73 

 
FIGURE 5 OSMER AND KOLB MODELS COMBINED 2 (OSMER 2008; KOLB 1984) 

 

Correlating the reflective cycle to spiritual reflection is particularly helpful for the study guide and the 

formation of reflective questions to remind Christian learners of what ought to be and why, based on 

Christian values and the attitudes that the Bible encourages.  

 
In a similar vein, exploring Osmer's work, Jang explicates that Osmar’s educational philosophy could serve 

as a precious principle and exemplar in formulating a Christian education model that solidifies a resolute 

Christian identity for God's people amidst today’s multifaceted, pluralistic context. Osmar’s viewpoint 

steadfastly adheres to a biblical and theological foundation. Henceforth, the Korean Church must navigate 

towards the rejuvenation of aspects like the 'Spirit', professorship, and authority, among others, placing a 

pronounced emphasis on manifesting God's love, perceptively engaging in the public domain and its 

respective discourses, fostering a democratic ethos, and underscoring nurturing education (Jang 2020, 61). 

 

Using this model, the study guide aims to introduce some of the issues the learners experience directly 

and indirectly as part of a globalised society. It encourages them to reflect on these issues in their religious 

and spiritual context. Meylahn shows how such an approach can be developed carefully and how such 

reflection can benefit Christians and others. He said such reflection would encourage the warm embrace 

of ‘otherness’ over isolation and a closed attitude. He sees that Christians have a responsibility towards 

the text and the responsibility that the teachings in the text give in the globalised world where the concept 

of ‘others’ in the plural world is evolving and expanding. Using the parable of the Good Samaritan, Meylahn 

shifts the focus from identity to responsibility. When a scribe asked who his neighbour was, Jesus described 

the remarkable work that the Samaritan had done and told the scribe to go and do the same.4 When we 

 
4 The Parable of Good Samaritan in the gospel of Luke chapter 10 

•What ought to 
be going on? 
(Prophetic 
discernment)

•How might 
we respond? 
(Servant 
leadership)

•Why is it 
going on?  
(Interpretive 
task)

•What is 
going on? 
(Descriptive 
Task)

Concrete 
Experience

Observation 
and 
Reflection

Formation 
of Abstract 
Concepts

Testing 
implication 
of concept



 

 

74 

are fixated on identity, the text calls us to expand the scope of ‘others’ that need Christian service 

(responsibility) (Meylahn 2009, 31). 

 

In summary, the rationale for this approach in producing a study guide encompasses: 

 

l Illustrating the relevance of biblical values in relation to Global Citizenship Education (GCED) 

l Encouraging Christian individuals to reflect upon and examine their own faith and teachings, 

fostering active engagement, leadership, and stewardship in line with the cultural mandate within 

a rapidly globalising world 

l Facilitating non-Christians to appreciate the positive contributions of religion, particularly 

Christianity, whilst promoting a more open-minded outlook rather than sidelining local, religious, 

and contextual particularities 

 

The study guide reminds Christians of the cultural mandate;5 however, in the education sector in Korea, 

where religious impartiality has become a norm, this project may have a limited impact initially. The 

materials I will make available may not be usable at secular schools; however, Christian educators working 

in such settings may be encouraged, through this effort, to use their Christian values to educate young 

minds for a better future. Moreover, churches and Christian organisations are encouraged to be more 

active in leading efforts to contribute to the common good through translating Biblical principles into 

action against global issues that shine a light on pressing global problems, in contrast with the world, and 

extend hospitality to others. In that case, this effort may be considered worthwhile (Neville 2013b, 20).  In 

the following chapter, we will delve deeper into the structure of the original study guide, showcasing how 

these concepts and strategies were employed during the development of the study guide as a practical 

project.   

  

 
5 The cultural mandate is often used in reference to Genesis 1:26-28 when first humans are given mandate to be 
stewards for the world, to be fruitful, increase in number, subdue, rule over the created world.  
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5.The structure of the study guide.  
 

Based on the above discussion, the first draft of the study guide for Christian Global Citizenship Education 

was designed and published in March 2022. It was made available in mainstream bookstores in South 

Korea to raise awareness among practitioners and churches.   

 

 
FIGURE 6 THE GOALS OF THE STUDY GUIDE AS LINKED TO THE SDGS IN THE PUBLISHED VERSION OF THE STUDY GUIDE 

 

The study guide (attached in the Volume 2 as a following part) has five chapters organised similarly to 

those used in the standalone GCED materials used by prominent organisations such as Oxfam and UNESCO. 

Oxfam’s guide was an important benchmark in setting the themes when GCED was in its early development 

stages (Schattle 2008, 78). Their version of the GCED set out five main ideas or themes: globalisation and 

interdependence, social justice and equity, diversity (human), sustainable development, and peace and 

conflict (OXFAM 2008, 4). As an international organisation, The United Nations Education, Scientific and 

Cultural Organisation (UNESCO) set out key GCED topics similar to Oxfam. Their themes include sustainable 

society, global justice and peacebuilding, cultural diversity and human rights (Nikolitsa-Winter, Mauch, 

and Philippe 2019, 23). 

 

 OXFAM UNESCO’s GCED 

1 Globalisation and interdependence Local, national and global. 
Identity, connectedness 

2 Social justice and equity Human rights 
3 Peace and conflict Global justice and peacebuilding 
4 Diversity Cultural diversity 
5 Sustainable development Sustainable society 

TABLE 8 TOPICS OF OXFAM AND UNESCO GCED 
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All of UNESCO’s themes provide theoretical and accessible discussions of globalisation and 

interdependence, and so I decided to use those themes. However, this does not imply that these themes 

are comprehensive or immune to criticism. As discussed in the literature review, communities with diverse 

backgrounds and religious affiliations may seek alternative structures that better address their particular 

circumstances and pressing issues. Tomalin et al. provide an example of clashes between internationally 

accepted categorisations and approaches within frameworks such as the Sustainable Development Goals 

(SDGs), highlighting disagreements and discontentment by specific religious groups on principles such as 

gender issues, diversity, and human rights, as their traditions may conflict with international approaches 

(Tomalin, Haustein, and Kidy 2019, 115–16). Similarly, Goren et al.'s study reveals objections to the 

international approach to Global Citizenship Education (GCED) by Orthodox Jewish school teachers due to 

cultural clashes. Many religious Jewish teachers expressed concern over a homogenised worldview 

centred on global citizenship education, which they feared would disrupt their allegiance to tradition and 

national identity (Goren, Maxwell, and Yemini 2019, 252–54). 

 

Being mindful of this, in this study guide, global issues were roughly categorised under five broad thematic 

sections, with a deliberate focus on examining these issues through a Christian faith perspective. This 

approach serves as a starting point for reflections and discussions surrounding these themes. Under each 

theme, I have designed three units. This is due to my experience as a tutor in a Korean university that 

typically has 15 weeks in a semester to complete a credited course. Although this was not designed to be 

a credited programme, an education programme is typically designed within a framework of a semester. 

In addition, the underlying theme of Kolb’s reflective process and Osmer’s spiritual and priestly reflective 

process were incorporated within each chapter. For example, the three questions; (1) What is going on? 

(Unit 1) (2) Why is this going on? (Unit 2) (3) What should we do about it as Christians? (Unit 3) 

wereintegrated into the structure.  

 

The structure of each unit 

1. Goal of the chapter 

2. Relevant UN Sustainable Development Goals (“SDGs”) 

3. Unit objectives 

4. The story of the world 

5. Reflective questions  
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6. Listening to the Bible (in reference to the words of the Bible)6 

7. Reflective questions  

TABLE 9 THE STRUCTURE OF EACH UNIT 

 

Each chapter’s goal is to provide a signpost to the main themes that will be discussed. Each chapter was 

designed to follow the three key domains of knowledge, skills, and values/attitudes (which are three 

central pillars of the GCED) (UNESCO 2015b, 7) as global citizens and Christians. As the UN’s Sustainable 

Development Goals (“SDGs”) provide the framework upon which most GCEDs are created and discussed, 

these were added and linked to the themes of the units. The link to the SDGs aims to align the Christian 

perspective with the globally and generally accepted frameworks such as the SDGs. The ideas of both sides 

are expected to be interpreted through their common denominators.  

 

Following this, each unit’s objectives are given. Each chapter has three units, and each unit has three to 

four lesson objectives with a substantial focus on reflection. The following section is the story of the world 

(or world story). In this part, some of the key facts around the relevant issues are introduced to highlight 

impending tasks for global citizenship. The story is explained in a style aimed at younger learners who may 

not be familiar with the examples and the relevance of the issues to their own lives. It contains illustrations, 

graphs, and other imagery to support the learners in gaining ‘knowledge’.  In this section, there are 

reflective questions and spaces are available for the learners to note down their thoughts in a group 

discussion setting. The questions aim to focus the attention of the learner on their personal connection to 

the global issues raised and develop ‘skills’ based on the values. 

 
6 Or ‘hearing from the Bible’.  
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FIGURE 7 UNIT'S AIMS AND THE REFLECTION BOX IN THE STUDY GUIDE 

 

The next section in each unit is called ‘Listening to the Bible’. This is a central part of this practical project 

as it links global issues with a Biblical perspective to encourage Christian youth to see the significance of 

their actions. The study guide's Bible reference compilation was derived from prominent biblical narratives 

and the working organisational statements of Christian faith-based organisations, namely A Rocha, 

Relationship Foundation, Tearfund, Christian Aid, and the World Council of Churches. 

 

Chapter Bible reference used Context 
Global Citizens 
and Christians 

Genesis 41:54-57 (Story of Joseph) 
 
 
Matthew 5:13-16 (Salt and light of the world) 
 
Matthew 10:16 (Jesus commission) 
 
 
2 Timothy 3:16-17 (The use of scripture 
Matthew 22:35-40 (Love God and Love your 
neighbour) 
 
John 3:16 (God loves the world) 
 
Jeremiah 29:7 (seek the peace and prosperity of 
society) 
 

Christian engagement in world affairs 
(famine and hunger)  
 
Mandate to engage 
 
To be shrewd in global issues 
Use of Biblical principles in world issues 
 
The importance of loving neighbours 
 
 
 
God’s love for the world 
 
Christian calling to be a positive contributor 
to society 
 

 
Global Citizens 
in the Global 
Economy 
 

Genesis 1:28 (The cultural mandate) 
 
Matthew 25:23 (the parable of talents) 
  
Matthew 6:24 (impossibility of serving two 
masters) 
 

To be fruitful and responsible stewards 
 
Master’s commendation 
 
Priority of God and his teaching 
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James 1:15 (Greed resulting in sin and death) 
 
Colossians 3:12-14 (Attitudes of God’s children) 
 
 
Leviticus 19:9-16 (teachings on landownership, 
labour relations and charity) 
 
Philemon 1:17-20 (Call to reconcile with the 
runaway slave) 
 
Colossians 3:22-24 (worker/master relationship) 

The danger of greed 
 
To have compassion, kindness, humility, 
gentleness, and patience 
 
Principles of kind work relationships in the 
Old Testament 
 
Restoration of relationship in the world of 
work  
 
To put God in the centre of all relationships 
at work 

On peace 
 

James 4:2 (Greed and coveting) 
 
Matthew 5:9 (blessed peacemaker)  
 
Romans 8:32 (Jesus’ total sacrifice) 
 
Matthew 5:38–48 (Principle of Love and 
selflessness) 
 
Romans 7:21-24 (Desperate disobedience of 
flesh)  
 
Leviticus 19:18 (rules on revenge) 
 
Matthew 18:32–35 (wicked debtor) 
 

The reason for conflict 
 
Call to be a peacemaker 
 
Jesus’s example of peacekeeping 
 
Jesus’ example of selfless love 
 
 
Need for God’s help 
 
 
Leave revenge to God and choose love 
 
Remembering our own forgiveness 

Multiculturalism 
and Diversity 
 

Genesis 1:26 (Imago dei) 
 
 
1 Timothy 2:4-6 (Jesus the mediator) 
John 3:16 
 
Genesis 4:13-14 (Cain’s plea) 
 
Luke 10:30-37 (Good Samaritan) 
 
 
1 Corinthians 12:25-27 (Unity as one body) 
 
Galatians 3:28 (neither Jews nor Gentiles) 
 
Ezekiel 47:22 (treat foreigners warmly) 
 
 
Deuteronomy 19:3 (Refugee) 

To remember that all are uniquely created 
in the image of God 
 
The universality of Jesus’ love for all 
 
 
Fear of different cultures  
 
Good neighbourliness regardless of 
differences 
 
Unity as a part of one body 
 
Universal love of Jesus 
 
How to treat people of different 
backgrounds 
 
The treatment of refugees 

The 
Environment 
 

Genesis 1:28 (The cultural mandate) 
 
Leviticus 25:4 (Sabbath rest) 
 
Psalm 24:1 (Lord’s earth) 
 
Genesis 6:19-20 (Noah’s ark) 
  

Stewardship to care for nature 
 
We are not to abuse nor overuse 
 
Stewardship 
 
Respect for the ecosystem, diversity 
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Proverbs 12:10 (kindness to animals) 
 
Matthew 6:26-30 (The beauty of the natural 
world) 
 
Leviticus 25 (Sabbath and Jubilee) 
 
 
Luke 3:8 (Responsible action) 
 
 
Isaiah 11:6-9 (The imagery of restored nature 
and its relationship with humanity)  
 
Isaiah 35:1-2 (Provision of God on nature and 
the display of God’s glory in nature)  

Warning against cruelty towards animals 
 
The beauty of the natural world and how to 
preserve it 
 
The principle of Sabbath and Jubilee applied 
to care for nature 
 
Need for responsible action for Christians 
 
 
Hope of restored relationship between 
humans and nature coexisting in harmony 
 
Christian hope for nature’s restoration  

TABLE 10 BIBLICAL REFERENCES USED IN THE STUDY GUIDE 

 

From the viewpoint of public theology, public theologians call for faith lived out in the public sphere with 

a conviction that theology has close relevance to global society’s issues. This reflective exercises within the 

themes of the GCED aim to show this. 

 

It is important to remember that in the literature review (Chapter 2), the distinctions between translation, 

conversation, and hospitality were examined in relation to the interplay between Christian principles and 

secular or non-Christian ideas in public discourse (Bretherton 2009b). Bridging and aligning similar, 

transferable concepts is not the ultimate goal of this project but the starting point for creating sustainable 

and agreeable global citizenship for all, including Christians. This does not imply that Christianity should 

solely be reactive; it should take on a leadership role in shaping the agenda and offering spiritual and local 

context for the broader perspective. Core Christian values like human dignity, obedience, and communion, 

as modelled through the Trinity, can provide wisdom and hope in the face of globalisation (Damian 2008, 

157). Damian characterises globalisation driven by materialism as a ‘Babel model’, when division and 

confusion are fuelled by greed and pride as described in Genesis 11, while the goal should be an ‘anti-

Babel’ model that fosters community and unity, drawing inspiration from the perichoretic triune God. This 

model resists hierarchical relationships and encourages self-reflection, humility through capitulation, and 

striving to assume the transformative role we are called to fulfil (Damian 2008, 167–68). A proactive and 

leadership stance may resonate with Osmer’s prophetic discernment mentioned earlier in the pastoral and 

reflective cycle.  
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FIGURE 8 STRUCTURE OF A CHAPTER OF THE STUDY GUIDE 

 

Aside from the structure, I included additional considerations in the presentation of the guide’s content to 

ensure accessibility. The general tone of the study guide is easy and conversational, using an honorific 

form of Korean rather than a declarative or assertive sentence style. This aims to ensure that the readers 

are encouraged to reflect rather than accept a prescribed point of view unquestioningly (Brown and 

Whitman 2015, 127) . In grammatical terms, this is referred to as '제안의 높임말' in Korean, which can be 

translated as the 'polite imperative form' or 'imperative formal mood' in English. In Korean culture, it is 

often used to convey a sense of yielding authority, particularly when making suggestions to individuals of 

higher social status. The tone of the study guide maintained politeness and an honorific sense. When 

presenting reflective questions, formal imperative structures were utilised to ensure that the reader 

approached them not as coercive but with a sense that their views are valued. This approach serves as a 

means of self-realisation and reflection, facilitating personal growth and fostering positive change 

(Farkhodovna 2021, 1748). 
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This chapter has discussed the study guide's structure and its rationale, drawing on the concepts explored 

in the literature review. Developing the study guide and gathering feedback from key informants form 

integral parts of the action research cycle, facilitating reflection and adjustment. While the current version 

of the study guide can serve as a valuable starting point, it will be refined based on the insights gained 

from the interviews. The next chapter will present the findings derived from the key informant interviews 

conducted in March 2022. 
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6.Results  
 

This chapter presents the analysis of feedback obtained from the key informant interviews through 

thematic analysis. The discussions cover a range of topics, including the key informants' perspectives on 

Korean Global Citizenship Education (GCED) and the role of religion, specifically Christianity, in the field of 

GCED. Furthermore, the chapter incorporates direct feedback on the study guide itself. The insights 

provided by the key informants' unique contexts and viewpoints contribute to a comprehensive 

understanding of these subjects. The findings from these interviews offer valuable input for refining the 

study guide and provide a nuanced perspective on the multifaceted aspects of GCED. 

 

6-1 Key informants’ encounter with GCED 

 

The interviews started with ice-breaking questions about key informants’ first encounters with GCED and 

the appeal of this field. This aimed to ascertain the level of involvement of the interviewees in GCED and 

their individual approaches to their education practice. All the interview participants had experienced 

different routes to their encounters with GCED. The GCED they encountered in the Korean setting pulled 

them in, converging into the field in Korea regardless of their different career backgrounds. This reflects 

the pervasiveness of GCED in education and the impact of a globalisation policy in preparing the next 

generation with this educational content. From the Ministry of Education’s policy orientation to every 

provincial education authorities’ support structure, GCED is actively promoted (The OECD 2021), alongside 

non-governmental organisations such as World Vision and COPION that provide education and activities 

for all sectors of society in Korea.  

 

Most informants have been educators either in secondary (AH, CY)7 or tertiary education (KS, CJ, CS, BC,SC, 

BY) as well as outside of public education, such as in civil society. For the educators in secondary schools 

and the regional education board, their first encounter with GCED was around 2015 with the SDGs 

introduction, when the government selected global citizenship education to be incorporated into the 

public education curriculum. During professional development training, CY said it was at the Asia-Pacific 

Center of Education for International Understanding (“APCEIU”) that she was first introduced to the 

concept in 2015. This was the same year that AH was introduced to GCED. Their encounters were very 

different for tertiary educators as they came to the field from their subject professions. For example, KS, 

 
7 For anonymity, key informants’ initials are used. 
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an educator with a progressive political stance who has written books around the themes like 

‘overeducation’, ‘United schools in Northern Ireland’ and Korean unification, entered the field from a 

peace education route and resistance/liberation theology background working at a university renowned 

for the development of Minjung theology. At the same time, BY heard of the field while working in the 

global office of a university in the USA while facilitating English education and student mobility between 

Asian countries and the United States. BC and CS’s entry into the GCED field came from their university, 

which has a Christian ethos and has begun exploring Biblically-based GCED. BC said that the university 

traditionally encouraged its students to volunteer internationally. GCED, with Biblical principles, recently 

became part of the university’s mission, with its founder writing a book on GCED and urging an altruistic 

lifestyle.   

 

Outside of public education, CU was working at the UN organisation and was one of the earliest 

introducers/facilitators of GCED globally and was behind the inclusion of the GCED in the UN SDGs 4.7. His 

close association with the former Korean-born Secretary General of the United Nations, Ban Ki-Moon, 

allowed him to witness the Global Education First Initiative first-hand.8 HB’s encounter is different as after 

being a successful travel writer, she joined a global NGO as a crisis task force team leader. She was then 

asked to head the new initiative of the NGO’s global citizenship academy. To her, GCED provided a 

framework for the younger generation to look beyond themselves. At the outset of the interviews, it 

became clear that each interviewee had engaged with GCED in a different context and dealt with different 

curricula. The differences in their backgrounds and the nature of their encounters with GCED meant that 

the models they adopted in their practice and their approaches were intriguing 

 

6-2 Interviewees’ standpoint on GCED (Soft/Critical) 

 

The literature review introduced two broad categories of GCED: soft GCED and critical GCED. Universalism 

is the basic principle for soft GCED with a cosmopolitan outlook towards individuals and communities 

worldwide. This model is particularly focused on raising awareness of global issues and encouraging 

cooperation. However, its foundation is built on neoliberal idealism, which manifests through the market 

economy on the one hand, and charity and donorship for the underprivileged on the other. In contrast, 

critical GCED sees inequality and injustice in the system as the cause of problems. Therefore, it encourages 

its learners to reflect critically and act with a stronger moral and ethical sense (Andreotti 2014, 47–48). 

 
8 “The Global Education First Initiative (GEFI) is led by United Nations Secretary-General United Nations Ban Ki-moon. 
Launched in September 2012, the initiative gathers a broad spectrum of world leaders and advocates who all aspire 
to use the transformative power of education to build a better future for all.” (United Nations 2012) 
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Looking at the systematic and structural problems that reproduce inequality and injustice in the world, 

colonialism, neo-colonialism, and other forms of repression are of particular focus for critical GCED. As 

seen in keywords such as neocolonialism, proponents of critical GCED see political and economic equality 

and decolonisation as goals of reflective global citizenship education. Stein and Andreotti claim that some 

of the challenges in the contemporary global system, systemic “colonial violence that maintains the 

dominant system justifying exploitation and expropriation of people and nature”, still linger (Andreotti 

2014, 47–48). Among those interviewed, apart from the public theologian, the ten practitioners directly 

involved in GCED demonstrated their understanding of the soft/critical approaches to GCED and showed 

their personal stance regarding the desired goal of GCED.  

 

Among the practitioners interviewed, there were two groups: proponents of soft GCED and proponents of 

critical GCED, including those who are required to teach soft GCED due to the position of their institution. 

  

Approach Soft GCED 
(Universalism, charity, competence 
focused)  

Critical GCED 
(Critical view of the structure, 
focus on particularities including 
spiritual aspects)  

Interviewees’ stance CU, BY,AH, SC, BC, BY CS, KS, CY,CJ, 
TABLE 11 INTERVIEWEES' GCED STANCE 

 

With his background at an international organisation developing and propagating a cosmopolitan GCED 

model and teaching materials, CU emphasised the importance of Koreans having the capability to engage 

in world trade and saw Korean nationalism as a threat to such an endeavour. He said, ‘Without global 

open-mindedness, the Korean economy would not succeed’. Other interviewees also pointed out Korea’s 

place in the global economy (CU, BY) and its moral obligation to give back to the world (SC, AH, CU) in 

return for the support it received after the Korean War.  

 

Other interviewees showed a critical standpoint. CS, KS, and CY referred to ‘colonialism’ in their responses. 

CS asserted that ‘we can’t talk about global citizenship without talking about colonialism’, whether as a 

historical reference or an everyday experience for some people. KS was most upfront in her objection to 

the current model of GCED taught in Korea, saying that the current curriculum does not adequately foster 

a critical approach to education. She said it is based overly on competency and charity, which she sees as 

a reproduction of neo-colonialism. CY supported this view, saying, ‘the current Korean GCED emulates 

Westernisation/colonialism. Korea is one of the most nationalistic and exclusive countries, the GCED 

without a critical or reflective approach only cements the sense of superiority.’ This is manifested in 

government and non-government sectors considering the world to be its territory (“economic”) and 
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people in the third world as those requiring help. CJ also referred to the recent discussion of East Asian 

Citizenship education as a copycat of Western colonialism, promoting competency while focusing on a 

hierarchical, region-specific way of viewing the rest of the world (Incheon East Asia Global Education 

Institute 2021, 4). HB’s critical approach is slightly different as she was concerned that many of the GCED 

initiatives are fixated on dealing with current and impending global issues, criticising them as ‘fixation of 

goals’. This inadvertently makes the young learners oblivious to the historical causes of these issues. As 

the learners in Korea are already immersed in the relatively affluent global market economy, HB asserted 

that they need to be trained and ‘shaken’ to see the issues more critically. When it comes to the future 

impact of the current model of GCED, practitioners insist that the competency-based GCED curricula only 

exacerbate the global development gap and recreate the pains of the colonial world structure (KS, HB, CJ, 

CY, CS). 

 

Thirdly, it is worth pointing out that some practitioners are deeply involved in educating global 

competency in the public sector (CY, AH, BY). Even with the critical views they hold personally, due to the 

top down GCED curriculum imposed by central or regional governments, they have little choice over the 

content they teach. For instance, GCED in public education, particularly in the K-12 sector, must fulfil the 

nationalistic competency-based curriculum to advance Korean potential on the world economic stage. CU 

and AH admitted that GCED in public education still requires government approval and is also subordinate 

to government agenda-setting, which makes it challenging to foster an independent pedagogy.  CU shared 

the practical need of ‘winning funds from the government’ to carry out the programmes, hence 

‘persuading them by highlighting the nationalistic benefit to the economy and citizens.’ 

 

Lastly, the incidental (or deliberate) alliance between religious values and neo-liberalism (E.g., the 

prosperity gospel through Korean development) is worth pointing out. Christian practitioners view the 

importance of fulfilling the vocation of caring for the world and exercising Christian charity (E.g., to 

alleviate poverty), which are the characteristics of soft GCED with values drawn from their faith and not 

neoliberalism. This point will be discussed later as this brings an alternative view of the position of spiritual 

GCED as often more closely aligned with soft GCED rather than critical GCED. 

 

6-3 View on Korean particularities in the global scene 

 

Following the questions about the viewpoints of the GCED practitioners, the interview delved deeper into 

the particularities of Korea: Korea’s unique position, rising from its colonial past to become a significant 

democratic and economic success story while embracing globalisation. For this reason, the uniqueness of 
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Korea and the GCED curriculum was another key focus of the research and this practice to see what lessons 

the Korean experience can provide to the Global North and South countries.  

 

For further background, it is essential to bear in mind that Korea has been one of the states actively 

promoting intercultural understanding and awareness campaigns alongside its growing interest in global 

issues, particularly the ones that have increasing effects on the country, such as economic growth and the 

emergence of a multicultural society. Along with this, global citizenship education was a key policy 

(Ministry of Education of Korea 2016). The South Korean government has supported these initiatives to 

the extent that it provided funding for many of them and created the Asia-Pacific Centre of Education for 

International Understanding Under the Auspices of UNESCO (“APCEIU”). It was formally established in 

2000 via an agreement between the Korean government and UNESCO (UNESCO 2015b, 29–30).  

 

In 2015 the UNESCO World Education Forum was also hosted by the South Korean government, where 

thousands of educators gathered from all over the world and shared information and know-how about 

global education. At this time, the Incheon Declaration was introduced to ‘ensure inclusive and equitable 

quality education and promote lifelong learning opportunities for all’ (UNESCO 2015b). This formed the 

basis of SDG Goal 4, which was introduced in September 2015. The reasoning behind the South Korean 

government’s enthusiastic accommodation of such projects has been researched by Park, who reviewed 

over 150 journal articles and books published about global citizenship in Korea and found that the depth 

and breadth have increased rapidly from 2010, with adjacent concepts such as diversity education, 

multicultural education, peace education, democratic citizen education, and development education 

converging into global citizenship (H. Park and Cho 2016, 201). As most key informants in this practical 

research have experienced the change first-hand, often as leaders in the movement, their view on the 

Korean model of GCED provides key insight into their own approaches. Most practitioners acknowledged 

the uniqueness of Korea for a few key reasons. As a country in between the Global South and North, with 

its experiences of struggle and its implementation of education to deal with war, nationalism, and 

multiculturalism, Korea has a lot to offer to the discussion.  

 

The practitioners emphasised a key aspect that sets Korea apart: the significant role of the state both 

historically and in the present. A notable point emerged during the discussion regarding the "alliance" 

between spiritual/religious values and the nation-building process. This alliance fostered a close 

connection between churches and the state, with the state seeking legitimacy. Consequently, they have 

collaborated in various areas of society (S. Kim 2007, 44).   
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Contrary to the analysis by Oxley and Morris, which suggests limitations on spiritual values as the primary 

means and goals of Global Citizenship Education (GCED) (Oxley and Morris 2013, 315), the responses from 

key informants reveal that spirituality can be combined with other influential ideologies or perspectives, 

for greater impact. For example, the combination of spirituality and economic concepts can yield more 

impactful outcomes. Different approaches and possibilities arise when spirituality is integrated with a free-

market-oriented, competency-based approach to GCED. 

 

An illustrative example can be observed in the discussions within conservative churches influenced by 

Weberian Protestant ethics and the prosperity gospel. These discussions centre around the idea of 

maximising profit, seen as a means of fulfilling one's "God-given" potential, and it is considered a form of 

"spiritual worship." In an interview, BC expressed the viewpoint that ‘expanding the kingdom of God and 

glorifying God (through excelling in work) is an act of worship that fulfils our calling.’ Recognising this fusion 

of state policy and Christian values is crucial, reminiscent of the symbiotic relationship between the 

prosperity gospel and Korea's developmental state agenda from the 1950s to the 1990s (S. Kim 2007, 44; 

Rausch and Park 2020, 16–17). 

 

Secondly, Korea’s socioeconomic makeup, such as its ethnically homogenous country and a strong sense 

of nationalism, provides a unique lesson for other countries. HB mentioned that ‘Korea’s lingering 

nationalism, manifested in its hostile policy towards refugees and ethnic minorities, was shown in a public 

outcry against the Yemeni refugee crisis in 2017’.9 Even in its multiculturalism strategy, nationalism is 

demonstrated in the curriculum of local and central government-run multicultural centres teaching people 

from an ethnic minority background Korean culture, food and language to encourage their assimilation 

(CY).  

 

Thirdly, Korea’s transition from poverty to affluence provides another point of learning. KS encapsulated 

Korea's particularities as a nation that, whilst having third-world roots, is currently a member of the OECD. 

It occupies the dual role of being both a victim, owing to its experience of colonialism, and a model country, 

in its capacity as a global economic powerhouse.  Korea’s embrace of global trade, its focus on 

international competency education, and its high proportionate investment into public and private 

education for English language speaking and internationally transferrable skills (BY, SS) are followed by 

other developing nations.  

 

 
9 In 2017, around 500 Yemeni, mostly men, arrived in visa-free tourist island called Jeju island of South Korea claiming 
asylum, which raised a huge outcry about the validity of their asylum applications.  
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Finally, Korea’s geopolitical circumstance provides a lesson. The two Koreas are technically still at war, 

making it the longest modern war (Blackmore 2016), meaning that Korea has a unique perspective on 

peace and conflict education in GCED (CY, KS). In addition, CJ referred to Korea’s democratisation process 

as another unique note element. These are some reasons why the Korean experience can provide an 

important case study. Hence, regarding peace, conflict, and democratisation and reconciliation, Korea's 

ongoing and recent experiences, as well as its conceptualisation of these aspects into GCED and drawn 

from its own experiences, can be valuable to other countries. 

 

What makes the Korean case useful to the wider GCED field? Key informants 

Korea’s economic development story HB, CY 

Korea’s strong nationalism and subsequent experience CY 

Korean experience as a divided nation still at war CY, KS 

South Korea’s transition to democracy CJ 

Korea’s investment into international education BY, SC 

TABLE 12 KOREA'S PARTICULARITIES 

 

6-4 View on the current approach of Korean GCED 

 

According to the Korean government, global citizenship education is education to train learners to reflect 

and act with universal values in a rapidly globalising world (Ministry of Education of Korea 2017).  With 

this aim, the government works closely with international organisations and education boards to introduce 

education to the curriculum in most subjects. In 2015, the government revised four ideal images of a 

person it aims to produce through the public education system. The first is an independent person who 

establishes self-identity based on growth and pioneers his or her career and life. The second ideal is a 

creative person who creates new things with various ideas and challenges based on basic skills. A third 

ideal is a cultured person that enjoys and develops human culture based on cultural literacy and an 

understanding of pluralistic values. And lastly, a global citizen who can live together with a sense of 

community and practice empathy and sharing (Ministry of Education of Korea 2017). 

 

With the above ideals and socio-economic needs, Korean GCED was introduced as a top-down approach 

from the government, providing impetus initially. At the same time, other international organisations and 

NGOs create versions that regularly interact with the government side. However, interview participants 

shared a few opinions on the current model. First, the government-led pedagogy seems skewed towards 

producing a person with universal values and competency in the global arena. For the Korean government, 



 

 

90 

with its focus on its economic development in global trade, raising competency in its human resources is 

a critical agenda item, which is reflected in its fixation with the PISA ranking of its students (Ji-Hye Kim 

2017). 10 The soft approach of GCED is based on universal values, and learning to live and work in the global 

labour market is its primary aim (Andreotti 2014, 29). 

 

The practitioners shared their various experiences with the government sector. CU mentioned that the 

‘government is fixated on the tangible benefits of GCED’ before making the funding decision. KS added her 

distrust of the government-led approach as it would continue the soft approach without ‘encouraging 

students to think and act critically.’ Another criticism that arose was the government’s political stance. The 

previous Liberal government had a particular stance around peace (with North Korea) and democratic 

citizenship. This trickled down to the GCED, which confused many educators, as CY, and AH stated. The 

government’s political agenda, which changes every five years, impacted the consistency of GCED. Park 

showed an example of confusion as the liberal government’s democratic citizenship education showed a 

clear conceptual limitation to discussing environmental issues and sustainable development (K. Park 2019, 

43). The democratic citizenship agenda that infiltrated GCED disappeared after the new conservative 

government came into power in May 2022.  

 

Since 2015, there have been changes to the definition and features of global citizenship that the national 

government has pursued with the change of government. The names were changed to democratic 

citizenship education and future (“Mirae”) education which were used with GCED, according to the 

government. With such frequent changes to the name and the content of the GCED, educators complained 

of confusion (S. Lee et al. 2015, 46). 

 Their view Key informant 

1 Korean GCED is yet to have clear characteristics CU, AH, CY, KS 

2 Korean GCED is politicised KS, CU, AH 

3 Korean GCED is nation-centred CY, KS, CJ 

4 Korean GCED is competency-focused for economic 

advancement 

KS  

TABLE 13 VIEWS ON KOREAN GCED 

 

CU mentioned that despite the curriculum and guidelines set by UNESCO and the UN, Korean GCED 

focused on nation-centred competency and the advancement of Korea on the global stage. Moreover, it 

 
10 PISA test stands for ‘Programme for International Student Assessment’ conducted by the OECD measuring each 
participating countries’ 15 year old students’ skills and knowledge.  
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has been overtaken by the political agenda. With the liberal government coming into power in 2017, GC 

said democratic citizenship, which was in line with the incoming liberal government’s agenda, baffled many 

practitioners (CU, AH, CY, KS). KS mentioned that she ‘is sceptical about GCED being delivered in public 

school settings as it always is vulnerable to the national government’s political agenda.’ CY also added that 

‘due to the geopolitical circumstances with North Korea, peace education could not be separated from the 

government policy’, nor could it be independent of international affairs. CY added that the national 

government’s political stance on multiculturalism and diversity remains one of ‘assimilation for social 

cohesion’. Coupled with public sentiment against an external threat to its homogeneity, the scope of the 

GCED curriculum on this topic is significantly limited. Another feature of the Korean GCED in public 

education is the issue of assessment. This is one of the reasons why GCED veers towards competency-

based education because it is easier to assess the attainment of knowledge and skills using tools such as 

English language skills (KS) to justify its budget spending. Tertiary education, where there are no central 

government guidelines, has its own difficulties, according to KS, as the term ‘global citizenship’ is used in 

all sorts of university training activities and promotions.  

 

Overall, most practitioners expressed that while it is positive that GCED is on the government agenda so 

that it creates momentum to spread the GCED in education fields fast, its content requires critical 

evaluation. Considering the background of each practitioner and the contexts they practice in (public 

primary and secondary education, tertiary education, or NGO level where they are also aligning in-

between soft and critical GCED), it is challenging to see a consensus on the curriculum. Still, the key 

informants seemed to have ideas of what it ought not to be. It should not become a political curriculum 

(CU, CY, AH), competency education for the advancement of the Korean economy (KS), a nationalistic 

assimilation tool or another neo-colonial tool to define and segregate ‘otherness’ (CJ, KS).   

 

6-5 Public Role of Korean Christianity 

 

Shifting the question to the perception of Christianity’s contribution to society in Korea, the participants 

gave some of their views on churches. The interview participants were both Christians and non-Christians. 

Depending on their faith and denomination, there was a varying degree of reflection. Some blamed other 

denominations on the other side of the political spectrum, while other non-believing interviewees held 

more positive opinions on Christianity. 

 

Firstly, there were somewhat profound self-reflective answers among some of the protestant practitioners 

regarding Korean protestant Christianity in public view.  
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 Their view Key informant 

1 Christianity needs to be more inclusive CY 

2 Christianity needs to be more engaged, and outwardly CS 

3 Christianity needs to be reformed from materialism CY, KS 

4 Christianity needs to be decolonised KS 

5 Christianity needs to be more rooted in their faith BC, CY 

6 Christianity needs to be ethical CJ, KS 

TABLE 14 CRITICISMS OF CHRISTIANITY IN KOREA 

 

CY mentioned that the churches in Korea followed the ‘material blessing or prosperity gospel’. While 

Christianity may have been relevant in developing Korea, the message has lost its appeal amongst the 

young generation who grew up in affluence. CY was also critical of the lack of application of the Bible, 

demonstrated in the absence of Christian voices in many social issues; even worse, Christian churches lead 

the Islamophobic and homophobic movements in society. CY said that Korean protestant churches need 

to revisit their bond with materialism. CY said, ‘If our relationship with God has been restored, should not 

Christians go out and restore their relationship with the world? But such a voice is only a small minority’. 

CY also pointed out that the mention of voicing such concerns raises eyebrows as it invites the church 

congregation’s criticism for being too progressive.  

 

CS also pointed out that the churches are overly inward-looking and more ‘focused on providing emotional 

and spiritual comfort for members’ from societies rather than fulfilling their call to serve the society they 

are situated in. Church’s youth education also fails the next generation as any message of change or 

transformation is not welcome (by the church).  CS said, ‘Churches are fixated on embracing new 

technology but slow in adapting to the needs of the modern generation’.  

 

Another protestant practitioner, CJ, said that the church’s image had been tarnished, but more by the 

liberal government and their critical view of the conservative sections of society where most mainstream 

protestant churches are positioned. Two practitioners with a conservative point of view were somewhat 

critical of society’s view of the protestant church but remained very defensive, using strong phrases such 

as ‘no compromise” (BC). BC said that ‘while we ought to communicate with those who hold a different 

view, there are non-negotiables and Christianity may be depicted as exclusivist, but that is essential too’. 

SC also asserted the centrality of the churches in all areas and criticised the unfriendly attitude of society 

towards Christian churches in Korea. KS, with her progressive and liberal stances, has criticised 

conservative churches for their ‘insular, arrogant, and hypocritical attitude’. KS used historical records, 



 

 

93 

commenting that the conservative Christian groups11 created from the Northern part of Korea during the 

Korean War formed the post-war South Korean government, which gave special privileges to conservative 

churches in society. KS called these partnerships ‘destructive’ as they turned a ‘blind eye to the democratic 

movement and its struggles’ while conservative protestant churches enjoyed special treatment from the 

military dictatorship that needed legitimacy.  

 

KS continued to criticise the aggressive evangelism and the repeat of what she labelled a ‘colonial’ overseas 

mission that defined the conservative and mainstream churches. She noted that these are clear obstacles 

to Christian teaching and involvement in society. Non-protestant interviewees were more sympathetic 

towards the churches and their record of charitable actions. HB, a Catholic, said that although there have 

been a few scandals in protestant churches, no one should deny their record of contribution to society as 

there have been many great believers and church leaders. AH, who is not religious, also discovered that 

society could learn so many ethical messages from Christianity.  

 

6-6 Role of Korean Christianity in GCED 

The interview was narrowed down to see the opinion of the interviewees about the link between GCED 

and Protestant Christianity. This was one of the most critical questions for the practical research with the 

key informants. Most key informants responded that they see the positive contribution that Christianity 

and churches can make in the GCED discussion. Some had reservations, though KS and CY were 

apprehensive about traditional Christian proselytisation activities, belief in exclusivity, its rationale, and its 

methodology when contemplating Christian GCED. In contrast, HB, CJ, and CS expressed that Biblical values 

can be beneficial and that Christianity’s problematic history was down to misinterpretation and corruption 

of the people. 

 

 Viewpoints Key informants 

1 Unless it changes, Christianity has no or limited place in 
GCED 

KS, CY 

2 Christianity in GCED is a welcome addition AH, BY, HB, CJ 

3 Christianity should be more responsive to its calling (the 
cultural mandate, the great commandment) 

BC, SC 

TABLE 15 KEY INFORMANTS' VIEW ON CHRISTIANITY'S PARTICIPATION IN GCED 

There were three types of responses to this line of questioning. Firstly, some of them were critical of the 

protestant church’s involvement in the area of GCED and called for transformation before entering the 

field, such as by addressing past wrongdoings and separating themselves from materialism (CY). CS and CY 

 
11 Seobook Cheongnyundan (In English it is called “Northwest Youth League”)  
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welcomed the approach, for it can trigger introspection. They said it would help the church reflect on its 

shortcomings. They reminded the churches’ role in the colonial era and their affiliation in the Korean case. 

They justified military dictatorship and some of the regime’s human rights infringements throughout 

development. Other practitioners were less critical but still pointed out the shortcomings of Christian 

theory and practice in the GCED field, with its record including its association with colonialism, silences 

governments were committing human rights abuses and other atrocities, the creation of social issues, 

failure to love its neighbours while being self-interested with its focus on the materialistic growth in size. 

CS said that Christianity is responsible for dealing with the ‘walls‘ it had built. CY explicated further by 

saying that some sections of the Korean churches’ materialistic and personal prosperity-based viewpoints 

must be repented, ‘need to be transformed’, and its core values must be restored. Such potential internal 

transformation is another reason Christianity should engage with GCED to reflect on and contemplate its 

values and purpose. HB, a non-protestant interviewee, defended protestant churches and their record in 

Korean society, saying that those who tarnished Christianity’s reputation are only a tiny minority within 

the churches. Christianity had fulfilled an essential role in the past when the government could not (mainly 

in welfare services).  

 

The strongest objection of Christian GCED came from KS, who labelled Christianity, particularly 

conservative Christian denominations, as creating social division with their exclusionist stance. She was 

critical of conservative churches’ activity towards anything global, seeing this as an extension of the global 

mission and propagation of its theology. She added that Christian charity activities done as a part of GCED 

were done condescendingly. KS, who represents the liberal and progressive view of Korean society, set 

out some conditions for Christian GCED. KS believes that the mainstream Korean churches’ theology 

cannot fit into GCED and remains a destructive force. For KS, the only viable theology appropriate in a 

pluralistic society is the one that denies a ‘monotheistic standpoint’. KS added that the fixation on church 

growth, expansionistic and colonialist mission work (‘zeal for the world mission’), and charity work 

propelled by self-perceived superiority raises doubts that conservative Christianity would ever fit into the 

GCED area.  

 

Secondly, there were practitioners that unreservedly welcomed Christian values and principles in the GCED 

area. Some interviewees saw the value of Christian GCED as they welcomed all religious particularities in 

the discussion. For instance, AH, BY, and CU saw that religious values help formulate and execute GCED. 

CU pointed out many indigenous beliefs or spiritual views that a particular nation or community has been 

founded on, such as Ubuntu (Southern Africa) and Hongik Ingan (Korea), which are found in indigenous 

communities but share many philosophical elements with GCED that ought to be heard.  
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The third type of response was from practitioners who welcomed such an approach as a direct response 

to Christian calling. Amongst the believers, SS claims that some of the key values needed in GCED, such as 

honesty, respect and love, are also the fundamental values of Christianity. They were clear that Christian 

values and principles cannot and should not be changed as evangelism/proselytisation is also vital in their 

approach. At the same time, some asserted Christianity’s particular contribution to the debate rather than 

all religions/spirituality. BC, SS, CS, CJ and CY see Christianity as having a special responsibility to engage in 

public discussion, including in the GCED area. BC said that cultural mandate and the great commission 

warrant Christians to reach out to all aspects of human lives in the rapidly globalised world, emphasising 

that; ‘Christians must be global citizens (SS)’. It is like the sanctification process (CJ). HB added that the 

values and attitudes that GCED pursues are not natural to human nature and therefore require training. 

She said, ‘This is a spiritual and emotional realm’ (HB). Others saw the Christian principle of loving 

neighbours as a valuable concept for GCED (AH, BY). 

 

6-7 Comments and Criticisms of the Approach of the Study Guide 

As interview sessions progressed into discussing the study guide and its contents, more practical opinions 

and views were shared. The key informants shared their views on the practicality of the approach. Most 

of them stated that this practical research was worthwhile, with some practitioners sharing that they had 

not considered such religious and Christian particularities and their relevance to GCED. CK mentioned that 

the ‘study guide has an approachable and friendly tone’, inviting discussion around issues that people face 

in daily life. CS commented that ‘particularly difficult economic concepts had been explained easily with 

anecdotes to present concepts such as GDP, Gini Index and economic distributive justice’. SS 

acknowledged the value of the approach as a ‘conversation starter’. CY said that she had never seen 

Korean Christianity commented on in GCED, so ‘it was a refreshing effort’. Other useful Biblical concepts 

provided direct wisdom, such as jubilee, which worked well in the GCED context, particularly regarding 

care for the environment and economic justice. HB said she was surprised to see this approach. She stated, 

‘it was fresh and felt that this was an overdue effort’, as she saw many concepts in religion being highly 

relevant in GCED. She hoped that this would initiate further research into the field. In the content of the 

study guide, HB commented that ‘some reflective questions were very sharp and resonated deeply’. The 

interviewees also praised the call to read what lies behind the statistics in the economic justice section. 

The content in the environmental sustainability section was considered relevant and suitable. 

 

Non-Christians welcomed the effort and said it had introduced an area they had not considered before. 

AH added that she was surprised to see so many Biblical references that match many of the values and 
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attitudes of the GCED. CU and AH stated that just as the Christian teaching seems to motivate its followers 

to engage and embrace the GCED seen in the study guide, they would like to see other major religions 

attempt such an exercise so that more people from different cultural and religious backgrounds participate 

in GCED. AH said ‘it would be great if a series focusing on different religions were to come out. Then, we 

could study each religion individually and, in the end, find some interesting connections and 

interrelationships among them (With GCED)’.  

 

BC and SS, who both work at the same Christian university, which has a dedicated academy for GCED, 

welcomed the study guide initially but advised more Biblical texts to be used. BC notably stated that 

Christian ethos should not be compromised for the sake of dialogue (with the world). He said he hoped 

the ‘Christian premise should not be given up. We, Christians, need to be polite as well as wise but cannot 

hide the truth’. He insisted that the truth he holds is that sola fide, the faith in Jesus alone, cannot be 

compromised. BC elaborated further by saying, ‘Churches must reflect on their shortcomings in displaying 

neighbourly love, and fulfilment of their public roles for the environmental crisis, caring for the alienated. 

But I have seen many losing the gospel message in their activities, particularly in the works of so-called 

Christian NGOs’. Another Christian practitioner, CJ, also mentioned that the study guide could have delved 

deeper into the Biblical texts. CS also said she noticed it seemed too concerned about non-believers’ 

reaction to the exclusive nature of the protestant faith; ‘it dilutes the important principles’, CJ said. 

Conversely, KS was critical of the study guide from the opposite perspective as she stated that it seemed 

to follow a ‘more dominant conservative Christian way of thinking’ and represented an ‘expansionist 

missionary approach’ infringing into the field of GCED.  

 

There were other criticisms of different areas of the content of the study guide. One was that there were 

too many references to Western anecdotes, and another was the over-reliance on the UN Sustainable 

Development Goals (SDGs), which were mentioned and aligned at the start of each chapter. Although HB 

served as an educator for GCED, she was critical of SDGs as oversimplified. To her, the SDGs are ‘the 

minimum required goals, but often the SDGs are elevated to the ultimate goals, which needs to be 

corrected’. CK, a public theologian, was also slightly apprehensive about using the Biblical text in the 

context of global issues, as he stated that it could not be denied that the Bible is inevitably exclusive in its 

nature as well as its audience.  

 

6-8 Suggestions for the Study guide 

 Their view Key informant 
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1 Better introduction needed CY, CS 

2 Define target audience CS, CY 

3 Provide further resources for those who want to investigate 

further 

HB, CY 

4 More visual and local anecdotes CS, SC 

5 Suggest supplementary readings  CK, SC 

TABLE 16 SUGGESTIONS ON STUDY GUIDE 

 

The first salient suggestion was readjusting the target audience. CS and CY pointed out that Christians and 

secular students and educators differ in their approach; trying to ‘speak’ to both audiences (see chapter 4) 

in a single study guide is missing the mark for both audiences in some respects. There is evidence of 

confusion, with some parts of the study guide sounding inconsistent, either too religious or too impartial 

to Christian values, as CS commented by saying, ‘Trying to catch two birds with one stone, trying to appeal 

to both Christians and non-Christians in a single study guide makes some parts rather unnatural’. One of 

the suggestions that resonated strongly with the study guide was to be designed for Christians primarily 

to instil deeper reflection and induce action towards the world. That content would be helpful for the 

secular audience, who will then be able to reflect on the religious values to their fullest and draw their 

assessment of the contribution (of Christian GCED) rather than accessing the watered-down version (CS). 

CY also suggested that the content should encourage a critical reflection for Christians about their praxis; 

rather than simply drawing a link between the Bible and global issues. Her suggestion was to ‘encourage 

critical viewpoints even towards Christianity, rather than advocating Christian viewpoints’. 

 

For a similar reason, HB said the study guide moved on rapidly and presented reflective questions too early 

in some parts without sufficient information. With a similar view, CK suggested a standalone introductory 

book before the Christian GCED study guide that would set out the Christian principles or Biblical mandate 

to engage in GCED to set the scene. CS also suggested other versions that could be used for primary, 

secondary, and tertiary education, as different year groups require more age-appropriate approaches, 

pedagogy, and examples.  

 

Other suggestions included the provision of further readings and resources as well as suggested activities 

(CY, HB), as one of the challenges for the educators and facilitators of the GCED is creating reflective 

activities that would encourage the learners to put theory into practice. In terms of the five-chapter 

structure, most agreed that they were comprehensive and in line with the GCED model that is widely 

accepted. However, CY suggested that human rights should have been a separate chapter rather than 

being included partly in peace and conflict. Furthermore, she added more recent debates around LGBT+ 
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issues should be added to the multicultural/diversity themes. Some other practical suggestions were 

around the ‘design of the study guide with a lack of illustrations and photos that would support the 

learners to have more visual support’ (CS). In addressing issues especially relevant to the Korean context, 

such as human rights, it was suggested that more local anecdotes be included (CS, SC). HB suggested that 

further research and study be added so that the effort does not end here but will be followed by other 

theologians and practitioners. SS suggested another approach in ‘letting the scripture speak on issues, 

such as GCED according to John’s gospel’.  

 

The practitioner feedback revealed many ideas based on their experiences, expectations, and ideological 

standpoints, which were very useful. It was also encouraging to see their enthusiasm, which is one of the 

benefits of action research and key informant interviews, which stimulate dynamic reflection and 

discussion as well as collaboration for innovation in practice (Crabtree and Miller 2023, 159–60). In the 

next section, some key aspects of the results will be discussed in depth.  
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7. Discussion 
 

This chapter will examine a few points that require further discussion around the GCED and the study 

guide to answer the research aims and objectives:  

 

1. Examine the importance and relevance of GCED as a way of doing public theology.  

2. Develop a Christian global citizenship education model using Biblical passages and apply them to 

key themes of the GCED framework in Korea. 

3. Evaluate the responses to the guide through key informant interviews, which were analysed via 

thematic analysis, with the findings used to make improvements to the first iteration of the model. 

4. Explore the uniqueness of the Korean GCED context and consider the contribution of the Korean 

experience to the global discussion of spiritual GCED. 

 

The objectives of this practical research include evaluating the importance and applicability of Global 

Citizenship Education (GCED) as a means of conducting public theology and designing a Christian global 

citizenship education model tailored to the Korean context. By utilising Biblical principles and aligning them 

with the key themes of the GCED framework, the study aimed to create an effective model. The research 

gathered responses through key informant interviews, analysed the data using thematic analysis 

techniques, and used the findings to refine the initial iteration of the model. Additionally, the study 

explored the distinctive characteristics of the Korean GCED context, shedding light on the unique 

contributions of the Korean experience to the global conversation on spiritually-informed GCED with the 

key informants.  

 

The discussion in this chapter centres around following themes. First, the focus is on Global Citizenship 

Education (GCED) within the Korean context, examining the perspectives of key informants regarding the 

current directions and approaches. Of particular interest is the role of the government, which adopts 

nationalist approaches and actively steers GCED initiatives. The assessment of these dynamics by the key 

informants will provide valuable insights. The second part of the chapter delves into the concept of 

spiritual GCED and its potential. The key informants have acknowledged the importance of this dimension, 

and various examples of spiritual components embedded in specific cultures will be discussed in detail. 

Moving forward, the chapter turns its attention to Christianity, with a specific emphasis on Protestant 

traditions. The exploration of GCED within this context will include discussions on public theology, aiming 
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to identify common ground and specific focuses in relation to Korea. Evaluating the validity of Christian 

GCED is crucial for garnering active participation from the Christian community. Moreover, as Protestant 

Christianity is not homogeneous, the chapter will address internal divisions and conflicts within 

Protestantism, drawing upon evidence derived from the key informant interviews. Finally, the chapter will 

consider the in-depth feedback provided by the interviewees and utilise it to revise and improve the 

original Christian GCED study guide. This reflective process ensures that the study guide aligns more 

effectively with the insights and perspectives shared by the interviewees. 

 

 

7-1 The GCED in the Korean context 

As discussed earlier, GCED has various versions and approaches based on the context and the vision. The 

broadest classification applied to the GCED is whether it has soft and critical approaches. Soft GCED is 

characterised as having a cosmopolitan view, being known to support the market economy, and 

advocating international cooperation. Universality is its core principle, assuming all members naturally 

work towards a common goal. Education based on the soft GCED approach is focused on building 

competency and learning to foster interdependence, emphasising supporting development to alleviate 

poverty, aligning with the neoliberal outlook toward the world (Bosio and Torres 2019, 750). 

 

The applicability of the soft approach is very much dependent on the political and economic context that 

a community finds itself in, as well as the level of socio-economic development. For example, Peters 

critiques neoliberal approaches as unattainable by the majority, apart from a few in the first world. In 

addition, the promise of the trickle-down effect (of economic benefits) to alleviate poverty never reaches 

its full promise, as the widening of the global wealth disparity shows. Furthermore, neoliberalism, on its 

own, cannot be sustainable ecologically, and technological advancement cannot sufficiently support the 

structure to achieve its ideals (Peters 2004, 175–76). Andreotti views the soft approaches to GCED critically 

from the perspective of the Global South, where inequality and injustice arising from global power 

relations prolong problems, which are further accelerated by globalisation.  

 

In contrast, the critical approach of the GCED is often seen in Latin America or Africa, where communities 

experienced colonialism and are in heavy debt, and continue to be in the intractable cycle of poverty and 

underdevelopment. Globalisation, the proliferation of market-led economic systems and education are 

not equalising forces but are closer to a system that perpetuates injustice and inequality (Andreotti 2014, 

28).  Unlike soft GCED, Andreotti claims, critical GCED recognises the importance of reflection, dialogue, 

and radical change (Andreotti 2014, 28–29). Many Asian countries, including Korea, are inclined toward 
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cosmopolitanism, emphasising competency to reinforce their political and economic ties with the West. 

The development model of globalisation also shares its bases with neoliberalism even though it embraced 

a sense of responsibility and equity to help those individuals, communities and nations falling behind. The 

World Bank and other development banks, such as the Asian Development Bank, are a product of such an 

attitude. To critics of the soft approach, the development agenda, with its neoliberal vision to equip, 

support, and educate the workforce and consumers, who sustain the socioeconomic structure, only leads 

to the wealth generation and progress of the few (Goren and Yemini 2017, 174). The lessons and solutions 

to the global issues recommended by the soft GCED do not go as deep as changing or questioning the very 

structure that produces and reproduces the problems in the first place. 

 

The key informants were aware of the differences between the soft and critical approaches to GCED, but 

there was a tendency to follow the soft approach. Some interviewees ideologically supported this 

approach, including conservative protestant Christian practitioners. Some practitioners were more 

sympathetic towards critical approaches but found themselves going along with help because they were 

required to help students achieve competency for the job market in their teaching roles according to the 

national curriculum, government agenda or university graduate employment targets. Interviewees such 

as CY and CS supported the critical approach. They voiced their disagreement with the current model of 

GCED employed by the Korean government for the advancement of the national vision. What is intriguing 

is that the viewpoints of the Christian university practitioners who teach Biblical global citizenship did not 

promote a critical approach but supported building competency (to fulfil the Biblical mandate to be good 

stewards). This involves advancing one’s position to take a leadership role in society by accumulating skills 

and knowledge at university and pursuing active relief efforts from poverty (to be a good neighbour) but 

only in the form of short-term activities without much regard for the structural problems that sustain 

injustice and inequality.  

 

GCED in the Korean context is determined by the government’s political standpoint and the conditions of 

its economy, which are deeply dependent on international trade and cooperation. The constitution 

stipulates clearly that it is a democratic, market economy with the rule of law, modelled on the 

constitutions of neoliberal states and its Western modernity. (Korea Legislation Research Insitute 1987) 

With its economy relying heavily on international trade, mass producing and fostering a ‘flexible, adaptable, 

collaborative, tolerant, creative, technologically-savvy, media-wise, proactive, problem-solving’ (Dill 2013, 

64) and the English-speaking workforce to maintain international competency for competitiveness has 

been the goal of its education policy. 
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According to the interviewees ' responses, producing cosmopolitan citizens (Dill 2013, 64), who can work 

and be productive in multinational settings, is a key goal of government policy towards the GCED. CU’s 

responses demonstrated this deeply engrained notion of cosmopolitanism. He added that when he applied 

for funding for GCED from the Korean central government, he had to state the benefit (economic) to Korea 

clearly. He advocated what he called ‘humanitarian cosmopolitanism’ in Korea for several reasons, but 

what he proposed was also mainly market-centred cosmopolitanism. Once again, the importance of 

international trade with the world, maintaining free trade and cooperation, was highlighted as essential, 

as well as securing access to the new market, often called ‘expansion of economic territory’ (Lynch, Lyons, 

and Cantillon 2007, 5). This is a term often used by a country when signing a new bilateral or multilateral 

free trade agreement (S.-O. Lee 2017, 570). CU said Korea cannot live by itself, as the world is more 

connected than ever. He pointed out that he is aware that Latin America and African regions had more 

advocacy-based models demanding a more social and ethical version of GCED  (Goren and Yemini 2017, 

174). According to Lee, the use of ‘economic territory’, that CU used indicates that Korea is on the pathway 

to replicating a “hegemonic project” likened to nationalistic colonialism (S.-O. Lee 2017, 580). 

 

CU’s mentioning of needing funding from the government to do GCED indicates a top-down funding 

structure, where the government sets the agenda of its public and private education following the 

“national vision” (Dill 2013, 25, 70). AH too, who also needs funding from the government on top of fees 

paid by the parents of their GCED programme participants, mentioned that inevitably in the promotion 

and reporting, elements of soft GCED such as competency-building and ‘English education – global 

competency education’ are a prerequisite to recruit students for the programme and to secure funding. 

Those educators were aware of this stance's limitations and were keen to explore critical GCED and other 

advocacy models of GCED. Still, the alternative models may be difficult. The mainstream GCED models in 

the West still prioritise the advancement of national economic interests seen in the approach of Korea. As 

a result, many bottom-up movements and cultures with values and faiths are excluded (Stromquist 2009, 

23)  or restricted to the private domain (Wolterstorff 2009, 25). 

 

However, with ever-growing international and domestic disparity and increasing problems with climate 

change and diversity, as well as a continued nationalistic approach even towards the GCED field, more 

diverse approaches are beginning to appear. Korea is at a juncture where it must realise that particularities, 

including religious values and traditions, should be given consideration. The influx of foreign workers and 

international marriages, to its international engagement with various countries, means that community 

makeup is no longer homogenous, and individual contexts, traditions and faiths must also be respected.  
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7-2 Spiritual GCED 

 

Korea may have a dwindling number of people with religion, but spirituality and care for non-material 

values and principles are rising. Also, the invocation of traditional values remains intact. Oxley and Morris 

introduced the concept of Spiritual global citizenship and numerous religious texts whose values often 

motivate faith-based groups’ approach to global citizenship. They asserted that this approach places a 

focus on metaphysical and non-scientific elements of “human relations”, advocating intangible values such 

as ‘caring, loving, spiritual and emotional connection’ between each other as well as the nature around 

them (Oxley and Morris 2013, 306), which seem to be a positive side to the approach when first 

encountered. 

 

AH mentioned that although she is non-religious, she went through the study guide, received a couple of 

weeks before the interview, thoroughly, ‘answering all reflective questions as well’. She acknowledged 

that they helped change her perspectives and prejudice toward religion. She admitted that she thought 

religion was divisive and conflict-provoking, but afterwards, she realised there was more depth to religion 

than she had considered previously. She indicated one example from the study guide that the 9/11 

terrorist attack on the United States was not just due to religious extremism, which was commonly 

believed, but the result of complex social and global causes, just as the Crusades had secular and religious 

objectives.  

 

AH commented that it would be worthwhile if these study guides were made based on the faith of other 

religions and encouraged interfaith conversations to search for commonality. As my focus was on this 

study guide, her suggestion of the follow-up versions from different religious teaching was somewhat 

surprising. I realised my hesitation in my response reflected my openness to public dialogue. Gustafson 

warns against such a narrow view of the application by asserting, ‘God is the God of Christians, but God is 

not a Christian God for Christians only’ (Gustafson 1985, 94). ‘Lingering’ in the historical narrative of its 

religious traditions and contextual institutions and not engaging with public, political or moral life in 

retreatism is tempting; however, Christians that believe in the ultimate power, creator and author of all 

forms of life in the world must be ‘open to revision and correction in the face of alternative views from 

different religions and views’ (Gustafson 1985, 94). As a result, AH’s suggestion seems like a worthwhile 

follow-up project. Having said this, some trends in undervaluing faith-based approaches are also 

problematic in the GCED scene. Oxley and Morris introduced the area of spiritual GCED, cautioning that 

when GCED is built on values and principles, it opens itself up to division and conflict resulting from 

“fundamentalism, sectarianism, and closemindedness” (Oxley and Morris 2013, 315). I believe such an 
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evaluation is rash and perfunctory. It needs to be argued that it is often not the religious values and 

spiritual principles producing division in the global communities. Rather, the causes lie in economic 

disparity, systematic racism, materialism, and developmentalism, to name a few.  

 

A spiritual value-based approach to global citizenship and citizenship education can provide an alternative 

approach other than soft and competency-based GCED or critical GCED, which have innate shortcomings. 

The soft approach to GCED can justify and perpetuate imbalanced and unequal power dynamics, which 

might be disguised under various guises such as colonialism and meritocracy. It can also undervalue 

contributions from local and regional particularities, including spiritual values. In contrast, critical GCED 

may foster a confrontational attitude that could hinder progress and development within global society, 

particularly when its focus does not extend beyond power dynamics. In discussing the alternative views of 

the GCED from the South, many of the views developed in non-western regions derived their inspiration 

from metaphysical, spiritual, and religious views. In a document on Global Citizenship published by 

UNESCO (UNESCO 2018), most local and indigenous concepts relevant to global citizenship contains 

elements of spirituality. Some of the examples include La Charte du Manden (Mali), Ubuntu (South Africa), 

Shura (Oman), Hurriya, Karama, Aadala, Nithaam (Tunisia), Gross National Happiness (Bhutan), Hongik-

Ingan (Korea), Buen Vivir (Bolivia), and Sumak Kawsay (Ecuador). The report stresses that aligning local 

concepts such as these is critical to “anchor the GCED in local and national values and traditions, and to 

ensure deeper relevance of the GCED in people’s context”(UNESCO 2018). 

 

 Name Spiritual element 

1 La Charte du Manden(Mali), “The charter of Manden” From traditional context of 
diversity and faith, promotes the 
message of respect, love, peace 
and fraternity 

2 Ubuntu (South Africa) “I am because we are – We are because I 
am” 

Spiritual, biological oneness and 
common destiny.  

3 Shura (Oman), “Consultation” Concept originated from Quran, 
promoting people’s participation in 
public affairs  

4 Hurriya, Karama, Aadala, Nithaam (Tunisia), “Freedom, Dignity, 
Justice and Order” 

Recognition of value of human 
rights, freedom inspired by the 
concept of Nithaam.   

5 Gross National Happiness (Bhutan),  Inspired by Buddhist teaching 
meaning all beings pursue 
happiness 

6 Hongik-Ingan (Korea), “To broadly benefit all humanity” Spiritual outlook toward building 
society promotes solidarity and 
shared humanity.   

7 Buen vivir (Bolivia), “Living well” Ethical and spiritual conduct in 
relation to surroundings including 
nature; ensuring the well-being of 
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the community one finds oneself 
in.  

8 Sumak Kawsay (Ecuador) Based on the traditional view that 
humanity is a part of natural and 
social environment that are 
interconnected.  

TABLE 17 LOCAL CONCEPTS THAT ARE RELEVANT TO GCED – UNESCO 2018 (UNESCO 2018, 10) 

 

In the discussion of the ideals of global citizens, the views from the South, where religiosity remains high 

compared to the North, are different. The South has been developing its voices and action in challenging 

the prevailing structure, and religion and spirituality have been part of its journey. As for other alternatives, 

as mentioned in the table above, many invoked their version of ideal human collaboration. One of them is 

Buen Vivir from Bolivia. This concept is based on local traditional and spiritual ideas and challenges top-

down, market-driven, soft GCED that is androcentric, dominating, and exploitative and calls to reconnect 

with nature. It opposes Western logic and focuses on community and harmony (Acosta and Abarca 2018, 

133–35). 

 

The table above shows some examples of the local spiritual values of the South being the cornerstone of 

community action. Gross National Happiness (GNH) is another alternative view from Buddhist Bhutan that 

challenges Western and growth-oriented Gross National Product (GDP), often used to indicate national 

prestige and success. However, GNH’s approach is different as it emphasises psychological and spiritual 

balance, interdependence, and harmony with nature and each other (Acosta and Abarca 2018, 133–35). 

The Southern African notion of ubuntu, which can be translated as ‘humanity to others’, is often expressed 

as ‘I am because of you are’, which demonstrates the concept’s care, respect, and communal sharing and 

trust (Norren 2020, 436–38).  Gade explains that the concept exists in indigenous communities in Southern 

Africa and denotes ‘universal human interdependence, solidarity and communalism’ (Gade 2012, 486). 

Waghid asserts that ubuntu spirituality is needed in the restoration of education and rebuilding community 

formation in times of challenges such as post-apartheid reconciliation (Waghid 2014, 62), democratisation, 

economic development and fostering human rights. Applying ubuntu to social theory and political ideals is 

well-known in South Africa (University of Cape Town News 2007). The spiritual particularities, even if not 

formed in institutionalised religion, make an invaluable contribution, often invaluable as a ‘resource for 

social cohesion and people-centred transformation and development’(Muxe Nkondo 2007, 89). As this 

shows, there other alternative approaches to global citizenship from the south with religious and spiritual 

wisdom that should be built into models of GCED.  
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In the Korean context, a principle called Hongik-Ingan is derived from the nation’s founding myth.12 

Translated as ‘to benefit all humanity broadly’, it emphasises the community spirit as essential for well-

being, and this concept of solidarity remains strong even in modern Korea. The UNESCO report regards 

Hongik-Ingan as a ‘spiritual outlook towards life and aspiration towards the lofty goal of building a human 

society in its highest embodiment of good’ (UNESCO 2018, 8). Kim asserts that harmony and solidarity with 

all beings in the universe that Hongik-Ingan embodies are synonymous with the ideals of a global citizen 

(K. Kim 2022, 18–19). In Korea, the concept has also developed into an institutional religion called ‘Won-

Buddhism’ that actively propagates this notion through higher education institutions(Wonkwang 

University 2022). During the interview sessions, CU mentioned the Hongik-Ingan concept as an example 

of Korean indigenous GCED so that people would understand the concept of universal solidarity.  

 

These examples of the continued effort to connect local narratives, principles, values, and beliefs, often of 

a spiritual nature, to global citizenship show the necessity of amassing participation from local, regional, 

and sociocultural contexts. Arthur et al. emphasise the spiritual and religious aspects of citizenship. They 

say that the learners need to know their ‘literature, history and philosophy’ and that the society they live 

in and that a recently-formed nation-state may not encapsulate these elements in the national agenda. 

Education should encourage students to examine their beliefs and support them to live in the public sphere 

while being true to their core beliefs and values (K. Kim 2022, 18–19.) Quoting Gates, Arthur et al. say that 

we speak one language but also have another language from faith, where commonalities are formed 

(Gates 2006, 899 Quoted in Arthur, Gearon, and Sears 2010, 46).  Non-believing interviewees agreed on 

this. They expressed an interest in researching the elements of GCED in the context of other major religions 

(AH). Some other practitioners with faith also agreed on the importance of this approach, which made me 

feel that this practical project had achieved some progress. 

 

7-3 Christian GCED 

As recognised in various GCED documents, spiritual and religious beliefs and principles have already 

appeared in the discussion of globalisation, citizenship, and the education field to varying degrees. Even 

non-religious traditions and indigenous stories and myths that help to form unity in local and regional 

communities show the potential of creating a model based on local particularities or local spirituality that 

can empathise with local needs and interests and empower them to participate actively in practising self-

reflexivity and devise an action plan that is appropriate to their local context, rather than presenting a 

model of GCED imported from elsewhere, namely the first world.  

 
12 That a son of god descended on earth and married a woman (transformed from a bear) from earth who gave a 
birth to Dangoon who founded Gochosen, the first kingdom in Korea. 
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Christianity has held a distinct position in Western history and culture due to its impact on the 

development of the West's socio-political systems. Nevertheless, to a certain degree, external challenges 

and antagonism are constraining Christianity's contribution nowadays, ranging from a subtle instance 

exemplified by a government minister addressing a group of church leaders in 2009, stating that ‘one can 

be virtuous without God, and it is incorrect to imply that faith organisations alone can define, shape and 

determine moral values’ (Gaus 2021, 187),  to more extreme and outspoken opposition to religious voices, 

such as Richard Dawkins or organisations like Humanists UK, which advocate secularisation in public 

spheres like politics, public service, schools and their curriculum (Humanists UK 2023). Although it claims 

not to object to religious views, its manifesto demands the removal of some traditional privileges of 

Christianity in places like the House of Lords, faith-based schools, and other public services. 

 

With the key informant interviews, it was evident in the interviews that the interviewees generally 

recognised the positive role of Christianity throughout Korea’s modernisation. HB, a devout Catholic, 

showed opposition towards the negative reputation that protestant churches were receiving despite their 

‘immense’ contribution to Korean society. The values that motivated Christian action in society still seem 

to garner respect and remain in demand, according to interviewees, including AH, who realised through 

perusing the study guide how many of the Biblical principles align with universal values such as respect, 

tolerance, hospitality, and justice that form the basis of the GCED.  

 

Christian aid’s global neighbourhood scheme develops this is an excellent example of the application of 

Christian values in response to the need for global citizenship education in schools. It does not purely 

satisfy the neoliberal, market-driven and skill-centred agenda. Still, it uses wisdom from the Bible to 

introduce the call to be good and responsible members of communities. The scheme aims to raise 

awareness of extreme poverty, inequality, injustice, division, and conflict as well as environmental crises 

– typical topics of the GCED – and encourage children and young people to explore the issues (knowledge), 

cultivate the necessary skills to tackle them (skills) and develop empathy and respect for fellow human 

beings (Butt 2009). Christian Aid does this with a Christian perspective grounded in honesty, love and 

hopes from the Bible. As a contributor to the programme, the Church of England calls the programme 

‘deeply Christian, serving the common good’ (Christian Aid 2019, 7). The organisation runs accreditation 

programmes for schools, usually faith-based schools. The accreditation level (Gold, Silver and Bronze) is 

judged upon several criteria, including teaching, learning, and collective worship. It is not just about 

amassing knowledge of the issues or having discussions; it goes further by facilitating activities such as 

community engagement and pupil participation. It is worth noting that collective worship and spiritual 
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development remain core criteria, as these values are critical for the participants to reflect on the world’s 

issues spiritually, motivate and empower them to confront injustice and inequality and guide each other 

in advocating for change (Christian Aid 2019, 13). 

 

As seen in the literature review, other models of Christian values-based GCED are being introduced in non-

governmental organisations and higher education institutions such as Handong Global University and 

Martin Luther College. Public theology books and journals published by renowned scholars in Korea have 

many points that overlap with the Christian GCED model used. Yoon’s book includes theological 

discussions on the relationship between protestant churches and culture, politics and Christians, divided 

Korea and the way to unification, the theology of reconciliation, and how to tackle discrimination and work 

towards equality. Moreover, he covers public theology around the issues of ecological destruction and 

green ministry/theology (Yoon 2019, 82).  Yim’s book on public theology in Korea looks at many other 

issues that face Korean Christianity, including peace and unification, multiculturalism in the face of growing 

immigration, and ethics around work, which were topics often neglected previously (Yim 2017).  Kim’s 

book on public theology and the church, published for Korean Christian readers, covers five applicable 

areas, which entirely overlap with the key topics of the GCED by UNESCO and Oxfam. He covered; 

peace/justice and reconciliation, equity, and distribution, common good, minority community, and 

preservation of created order. With each issue, he applies Biblical values as an underlying principle. For 

example, looking at the environment, while discussing the creation order, he draws on Genesis 2, the call 

to stewardship, the salvation of all creation based on Romans 8, and Colossians 1:20 (S. Kim 2021a, 256).13 

A more diverse, dynamic Christian GCED with a growing interest in public theology seems promising. One 

of the purposes of this practical project is to raise awareness of this approach through key informant 

interviews and the publication of the study guide. Since the preparation and publication of the first study 

guide in 2021, further discussions and case studies have emerged that encompass both public theology 

and GCED fields. With more examples appearing and journal articles being published that cover both fields 

and experiences of global issues, such as the COVID-19 pandemic, there is a need for deeper reflection, 

broader research, and diligent revision. The literature mentioned above has informed my understanding 

of the first version. The emergence of new articles and applications for the second version continues to 

shape my perspective. In terms of the scope of adoption, there are, realistically speaking, challenging 

elements (time, space, structure). However, I hope that with increased awareness, other like-minded 

colleagues will join me in continuing this endeavour. 

 

 
13 “Through him God reconciled everything to himself. He made peace with everything in heaven and on earth by 
means of Christ’s blood on the cross” 
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 The topic is quite fluid, so one's stance should remain adaptable. As seen above, public theology and its 

approaches and themes, as well as the disputes around GCED, cover similar ground; hence much of the 

discussion with public theology can also be applied and be relevant to the discussions about GCED and 

Christian involvement in GCED. The key informant interviewees also supported the potential of Christian 

GCED and welcomed such attempts as enriching the space. However, some internal challenges need to be 

dealt with first.  

 

7-4 The link between Christian GCED and Public theology in Korea 

 

Global Citizenship Education (GCED) debates focus on a multitude of key aspects. These include the 

development of progress, skills, and knowledge through competency-based education. Also important are 

fostering dialogue, contributing to the common good, promoting democracy and responsible citizenship, 

as well as advocating for justice. Economic justice, equitable distribution and poverty alleviation are also 

essential, as is the pursuit of peace and the creation of an inclusive society. GCED debates also concentrate 

on environmental protection and sustainable development for collective flourishing. These notions not 

only form the foundation of GCED, thereby shaping global and local debates and developments, but they 

also significantly influence policies across various crucial institutions, such as those in education, politics 

and economic organisations. 

 

Crucially, these principles also inform the discourse of public theology, which addresses each of these 

aspects. Public theology inspires and guides reflection, encouraging Christians to embody and enact 

biblical principles in their everyday lives. For example, Kim's five instances of biblical principles influencing 

public spheres historically encompassed the anti-slavery campaign, the resistance movement in El 

Salvador, post-apartheid reconciliation, the koinonia movement in India, and the Jubilee 2000 movements 

(S. Kim 2021a, 106–16). Many of these movements are also exemplified in GCED and the study guide for 

this project. CJ mentioned numerous examples that demonstrate the relevance between public theology 

and GCED, even without prior knowledge of GCED or its connection to Christianity. 

 

Surveying the themes mentioned earlier and elements of GCED and public theology, the voices of public 

theology in global social issues prove to be relevant. The public theological debate should expand into an 

educational field that addresses a sustainable, fair, and just world. Christian GCED should encourage 

transformative engagement and dialogue in the public square for the common good. Plural and diverse 

views should be respected, and the biblical values of Christian educators and learners should be offered in 

public discussion, including around the approach and content of GCED. 
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Just as in the West, Christianity in Korea is undergoing a challenging time. In the most recent ten yearly 

censuses in 2015, the population identifying themselves as protestant Christians was 20% (Ministry of 

Culture, Sports and Tourism of Korea 2019). However, church attendance and other participation have 

dropped (Hong 2017). There are several explanations for the reduction, such as the rise of secularisation 

and the balance of work and leisure taking higher priority. One of the factors that have led to Protestant 

Christianity being seen unfavourably is the scandals experienced by many clergymen and Christian 

politicians, as well as the resentment felt by the public towards the traditional privileges that Protestant 

Christianity received from the state, including income tax exemption status for clergymen in the past. 

Some other cases that marred the churches’ reputation include the imprisonment of the former president 

of Korea, Lee Myung-bak, the well-known elder of a mega church in Korea, on embezzlement charges. 

While the relevance of biblical principles is recognised, numerous criticisms have been levied against the 

church and its members for being exclusive or morally corrupt and churches as an institution being insular 

and tribalistic. According to a survey of 1,000 people by Christian Ethical Movement Korea, a leading non-

governmental organisation in Korea, only 18.9% of respondents replied that they find the protestant 

church trustworthy in Korea. Three top reasons for such responses were the non-transparent management 

of churches, the inward focus on church growth, and intolerance toward other faiths. The public and media 

highlight those areas intently to the extent that some of the protestant churches' positive contributions 

throughout contemporary history, including the post-war recovery effort, filling the massive void in the 

welfare system, and supporting democratisation, were often overlooked (Christian Times 2008). 

 

Despite all those negatives, there is some hope remaining. The same survey also found that 45.3% of 

respondents wanted churches to set ethical and moral standards, and 31.6% wanted to see churches 

continue their social welfare service. This was echoed by the key informants who expressed a desire to see 

more contributions from Christianity to the area of GCED. None of the key informants thought that the 

current position of disrepute in the church was ideal. They expressed that there could be more 

contributions from faith groups, including Christianity, to the discussions of global citizenship education.  

 

The challenge is finding a space for Korean protestant churches to have their say in the increasingly 

pluralistic and secularising society while under harsher public scrutiny. Unlike pre-90s Korean protestant 

churches’ engagement in public life in Korea as a reformer of the society or, to some extent, as a fighter 

against repression and inequality, the current task requires different approaches to engage with public 

and global issues in a pluralistic and secular world with a more transformative stance (S. Kim 2021a, 56).  

For example, liberation theology or the Korean version of Minjung theology shared a retaliatory attitude 
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with versions of critical GCED, mainly from Latin America or former colonial states, towards the neoliberal 

structure set up by the West. Public theological consideration from these progressive roots can also find a 

voice in global citizenship discussions. Sinner’s work on the Brazilian case of the changed socio-political 

situation and its impact on the understanding of the social structure and the necessity for theology to 

move the focus from retaliatory liberation theology towards the theology of citizenship is a useful 

indication of the direction of change needed (Sinner 2007a, 361–62). Likewise, the task of theology in 

public is undoubtedly considered citizenship in global settings where the concept of borders has changed 

(Sinner 2007, 345–46). Sinner looks at citizenship as where the focus should move toward, which I strongly 

agree with; his approach is relevant as public theology’s political and socioeconomic premise shares many 

premises with GCED. 

 

Taking into account the present circumstances of Korean Christianity and its foundations in public theology, 

a pertinent discussion centres around (1) the prioritisation of either increased public engagement or a (2) 

more profound introspection and contemplation of the faith and importance of churches, with the 

pressing need for renewal. This discourse is not limited to the Korean context but has been an ongoing 

debate. This practical research aims to foster internal reflection and repentance and cultivate the 

confidence necessary to address global public issues through Global Citizenship Education (GCED) channels.  

 

In my view, Christian GCED, as a public theology, ought to be ‘bidirectional’ (simultaneous integration of 

introspection and active engagement), as the concluding statement of the study guide advocates:  

 
I hope you seek deep wisdom through repentance, spiritual maturity, and meditation on the Word. And 
come out into the world with the passion of love for God and love of neighbour in your heart and wisdom 
and knowledge that is second to none (Son 2022, 160). 

 

Through deep repentance, spiritual maturity, and meditation on the Word, it is hoped that individuals will 

engage with the world while embodying love for God, love for one's neighbour, and unparalleled wisdom 

and knowledge (Sinner 2017, 238). 

 

To reiterate, fixing the external issues has limitations as the nature of the issues and the contexts change 

(Sinner 2007b, 345–46). Such issues may persist even when engaging with a critical GCED understanding 

structural causes of the world’s problems. Theology's retaliatory or revolutionary approach and the one-

sided critical approach of GCED have clear limitations. Andreotti cautions that a critical GCED grounded in 

retaliation may lead to perpetual guilt, internal conflict and paralysis, critical disengagement, and 

helplessness (Andreotti 2014, 29). Therefore, the current approach of public theology should evolve 
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beyond past antagonistic methodologies. Just as GCED necessitates a reflective yet progressive balance in 

its approaches, the methods of public theology should follow suit. 

 

Churches can occupy a central role in the process of GCED, as Hauerwas emphasises. This reflective public 

theology is relevant on a personal level and can also be effective on a collective scale. This is a challenging 

task in a society like Korea, where there is no dominant or state religion, where the separation of church 

and state is legally enforced, and where Christian education faces opposition even in Christian-founded 

schools. Greater wisdom and improved strategies are required to educate students and contribute to 

public dialogue, with some tasks only achievable by groups – such as the church – rather than on an 

individual level. Hauerwas possesses a specific perspective on public theology and its approach to engaging 

with other faiths in a pluralistic society. The Christian church's mission is to understand what it has been 

given through Jesus' ministry (Werpehowski 2012, 235).  Werpehowski posits that the church must 

recognise that it does not possess social ethics to offer the world; rather, the church itself is social ethics 

(30GoodMinutes 2014). This viewpoint transcends the individual and focuses on the church community 

instead. On the one hand, Churches, through repentance and reflection, can acknowledge their position 

in global society as beacon bearers, reflecting on their own belief. On the other hand, it maximises its 

potential by allowing young minds to examine broader issues within global society and citizenship 

discussions.  

 

At the end of the interviews, it was evident that political stance considerably influences engagement in 

GCED. The transition to citizenship that Sinner mentioned is the desired outcome, despite the fact that 

differing perspectives on the origin, purpose, direction, and content of GCED (soft/critical), discussions and 

education centred on citizenship may forge a path where secular, regional, spiritual, and Christian 

viewpoints are represented, expressed, and respected in a collaborative effort towards a better dialogue 

and future. This may be achieved under the notion of common grace for Christians or by striving for "peace, 

dignity, and equality on a healthy planet."14  

 

The concept of common grace is also applicable to this discussion. Utilising the Calvinistic definition of 

special grace and common grace, Kuyper argues that the common grace and special grace are ‘closely 

linked and the separation of the two must be opposed as our life in the world, and our life in the church, 

religion and civil life, church and state, and so much more go hand in hand’ (Kuyper 1998, 726).  Moreover, 

technological and scientific advancements, inventions, and life improvements are the products of common 

 
14 This is the slogan of the United Nation. 
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grace. It provides the hermeneutical basis for Christian engagement in civil and public life (Werpehowski 

2012, 238). Stackhouse reminds us that God's love and mercy are universal. Christianity is a missionary 

religion that calls its believers to go public and be witnesses, contributing ‘to changes of souls and 

civilisations’, not to conquer but to "offer what we know and help shape our common futures" (Stackhouse 

2007, 426–27).  Stackhouse's perspective necessitates a theology that treats globalisation as a ‘form of 

creational and providential grace… points us toward a salvific vision for humanity and the world’ 

(Stackhouse 2009, 253). 

 

These ideas suggest that Christian theology has a treasure to share (Junge 2015, 7) and a mandate to 

contribute to the formation of frameworks of actions and approaches that refocus on people made in 

God's image rather than the culture of free-market capitalist secularism and consumerism that tends to 

surrender public space to the pursuit of satisfying a select few (Biggar 2009, 152). Christians are called to 

know and be firm about their historical narratives, yet understand their responsibility to the world to 

engage, share, dialogue, and transform in an expanded public sphere that globalisation has opened (Biggar 

2009, 152). In the Korean context, Protestant Christians still retain their reputation as committed, 

enthusiastic, and determined. Faith-based approaches can offer significant gifts when confronting global 

challenges, including conflict, diversity, and inequality. However, there is still a need to address ethical 

issues to meet society's heightened expectations and reflect on attitudes towards 'others,' particularly 

regarding other religions (Stackhouse 2004, 428). As a matter of common grace and considering the 

groundbreaking work done in public theology, practical theology, and many other forms of Biblical 

application to today's global social issues, Christian GCED is not a matter of 'possibility' but a matter of 

‘how’ to contribute with appropriate methods and strategies of appropriate engagement with the world. 

 

 

This discussion explores the complex relationship between public theology's experiences and its relevance 

to the nature and direction of various GCED approaches, which are sometimes at odds. Questions arise: 

Should GCED advance neoliberal goals and primarily train individuals, particularly the youth, or should it 

equip learners with a critical perspective of the structures shaping the global system? How should churches 

respond to the skepticism surrounding Korean Christianity's stance due to past missteps and, to some 

extent, its failures? Furthermore, what about the church's role in past colonialism, accumulation of 

wealth(Fessler 2008, 9), misuse of nature (White 1967),  and selective application of human rights, which 

limited tolerance and diversity (Gorza 2018)? 
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The public theological approach underscores the necessity of integrating into the realm of GCED. This is 

vital to shape the minds of future generations, encourage dialogue amongst them, and widen the influence 

of faith in addressing common global issues. Through such an approach, we can reinforce the 

transformative power of the Word. 

 

7-5 Tensions 

Despite the possibilities described above, there are certain internal issues that warrant consideration. The 

Christian community is as diverse as the makeup of people or tribes within any society. It is not monolithic: 

even though there may be agreement on key creeds and catechisms, its approach, as well as its 

ecclesiology, eschatology, and stance on culture, can differ greatly. These differences inevitably lead to 

tensions. During fieldwork, I encountered these tensions firsthand. 

 

The study guide introduced fierce opposition to GCED from more conservative circles of Christianity, asking 

learners’ views on this example of intolerance. For example, a conservative preacher’s denouncement of 

global citizenship as a part of the new age movement (Ruckman 1999). These viewpoints look at the 

irreconcilability of Christian values with the values of other cultures and religions (Diepe 2018), which 

makes dialogue and public engagement quite challenging. These questions were added to see how 

Christian learners can ponder different views across Christian groups. To a large extent, just as there are 

different approaches to GCED, a monolithic and uniform Christian GCED may not be attainable (Smit 2018, 

12) due to different doctrinal approaches, traditions, confessions, worldviews, cultures, and the nature of 

encounters with colonialism have borne myriad viewpoints (S. Kim 2021b). That diversity, when embraced 

in love and respect, can become a catalyst for dynamic discussions internally and externally in the public 

realm. As Smit mentioned, the example of the South African process of reconciliation and rebuilding of 

unity could be a good example of the effort to bridge the difference between social and racial groups 

within the church. He said, ‘Pluralism is not outside the Christian perspective; it is integral to the Christian 

perspective’ (Smit 2018, 12). However, he believes that learning to appreciate the differences and focus 

on what makes Christian communities one is the task we ought to learn (Smit 2018, 12). Such actions and 

experiences can also be a gift to share with the pluralistic world.  

 

This urgent task needs to be undertaken even before we speak of Christian GCED. The two interview 

sessions that left the deepest impression were with KS, a progressive practitioner and SS, the head of a 

GCED programme with a conservative Christian faith background. Both pointed their fingers at the others’ 

stance and teaching as the reason Christianity does not progress in the GCED scene, let alone in society. I 

was aware of the ‘wall’ between different approaches to GCED, but this distrust they displayed seemed 
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intractable. This was seen in other interviews with the educators from the conservative Christian 

denominations upholding the importance of their non-negotiable doctrinal values, unwilling to dialogue, 

which maintains a wall preventing a genuine conversation with other Christian traditions, let alone other 

religions. Their ‘we-will-listen-but-not-change’ attitude in the conversation raises questions, particularly 

around GCED themes relating to multiculturalism and diversity, where the differences in culture and values 

inevitably create difficult challenges. 

 

At the start of the interview with BC, a conservative scholar and vice-chancellor of a Christian university, 

they asked for my personal view concerning the then-liberal government’s campaign to pass the anti-

discrimination law aimed at tackling systemic discrimination in society and working towards allowing 

same-sex marriage and equal rights to other forms of unions. After hearing my viewpoint, the interview 

was able to begin.  There would have been concerns about maintaining impartiality during the interview, 

as biases held by either the interviewer or the interviewee could result in the interviewee providing 

answers they believe the interviewer wants to hear, thus making the interview data unrepresentative 

(Salazar 1990, 569–70). In an ideal scenario, this would have been avoided. In order t mitigate this, I 

deliberately gave a vague response. Recognising the key informant's viewpoint, my vague answer allowed 

them to feel at ease enough to reiterate their perspective, which was not entirely relevant to the actual 

discussion of GCED.  Similarly, the interview with KS began with criticisms of the study guide's bibliography 

for not including an adequate number of books from progressive and liberal Christian literature. These 

experiences were eye-opening as I realised the depth of the chasm between denominations and 

hermeneutical interpretations.  

 

Some of the intractable stances of conservative Christianity can result in unilateral actions, without 

cooperation or consultation, on some global issues that require the cooperation of the parties involved. 

Its solitary actions in international aid and mission work against the receiving governments’ guidelines 

resulted in public criticisms or even worsened the concerted effort of many others (Smit 2018, 14). One 

example was the hostage situation of Korean Christian groups in Afghanistan in 2007 who entered the 

country against the government guidelines and endangered some other groups operating in the area 

strategically. One Catholic priest said the group ‘failed to consider the country’s legal, social and political 

context. They came here and, in addition to helping people providing hospital care and education, engaged 

in aggressive evangelisation, which the government bans’ (Asianews 2007). 

 

On the other side, KS castigated conservative churches in Korea as the obstacle to democratisation and 

necessary social changes while blinded by materialism and anti-communist doctrine. KS said that Jesus’ 
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taught ‘self-denial’, but those conservative churches rejected this teaching in practice. She was also very 

wary of conservative Christianity’s involvement in the GCED field, saying conservative viewpoints would 

do more harm. Interestingly she perceived this study guide as being of conservative nature after browsing 

the bibliography, commenting on the lack of books from the liberal side of Christianity, including her books 

on the matter. She does not wish to see Christian GCED presented as yet another piece of Christian 

triumphalism and the conservative church’s world mission movement to convert through education. 

However, SS, BC, and CJ regarded KS’s well-known liberal point of view as troubling, claiming her beliefs 

may not even be Christian.   

 

Despite their differing viewpoints on hermeneutics and eschatology, uniting various Christian groups ought 

to be an urgent task for Christian GCED in the pluralistic global society. I find Birch’s suggestion relevant 

here. He recognises the dispute between two sides, particularly in the Biblical interpretation. He suggests 

that by looking at the ethos, pathos, and logos behind the Bible, we ought to shift our focus from the ethics 

of doing to the ethics of being. When we are action-driven, there is a danger of losing our innate message 

(Birch 1984, 263). He continued that the Bible completed two millennia ago, does not provide a full and 

exhaustive list of actions on today’s issues (Birch 1984, 266). This means that different viewpoints and 

interpretations within Christianity certainly can exist, but the conversation around the role of scripture 

and how it can be applied, rather than talking about ‘whether’ or ‘where’, should help to bridge the gap 

and bring harmony to engage the faith publicly. Newbigin emphasises that the Bible does not provide all 

the answers to the questions we have about contemporary society. But, it presents more pressing 

responses regarding our identities and the One to whom we are ultimately accountable- a matter of 

paramount importance (Newbigin 1989, 100). The relevance of the Gospel message underscores that the 

attitude Christians should adopt in a pluralistic and relativistic society is not one of arrogance but one of 

confidence.  

 

Within Christian groups, there should be a safe place where different points of view can be discussed and 

heard to prepare for dialogue with the pluralistic secular world. If you can't live peacefully with your 

brothers, how can you conduct yourself with your creed in the world? This is a world where the range of 

views is wider, deeper, and can lead to more heated interactions 

 

7-6 Study Guide 

 

Creating and testing the Christian GCED study guide was one of the objectives of this project, which was 

to demonstrate spiritual values and, more precisely, Christian Biblical principles’ efficacy in regard to 
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GCED’s themes. In this project, key informants and practitioners evaluated the potency of the application 

of Christian values and Biblical context. The study guide, titled "Christian Global Citizenship Education," 

aimed to stimulate thought and reflection amongst readers and key informants on multiple levels. As the 

discussion of public theology gains momentum in a post-secular society, one of the primary objectives was 

to bridge the gap between global citizenship education and Christianity, fostering connections between 

these two realms. In the context of the action research outlined in the earlier methodology chapter paged 

45-51, this stage signifies the reflection phase and the subsequent planning cycle. During this stage, 

reflection occurs through the observation of the effectiveness as assessed by key informants, drawing on 

their professional knowledge and experience. 

 

The key informant interviewees gave some positive reactions to the study guides around its simplicity and 

accessibility of contents and questions, particularly from non-believers. As hoped, the interviews yielded 

helpful reflections about the study guide itself and challenged their preconceptions of religion and 

Christianity in GCED. The key informants’ critical responses were constructive and contributed to planning 

the revised version, which follows this chapter. While some of their feedback was adopted in the revised 

version, other tasks suggested were too large for this project but may be followed up in subsequent 

research.  

 

One of the critical observations shared with me was that the concepts used in Christian GCED needed to 

be more reader-centred according to various factors, such as age, educational background, theological 

standpoint, and life/professional context. The horizon of GCED is broad, encompassing young children to 

adults. There are so many different versions, manuals, and curricula being published, which should have 

been noted in the creation of the study guide, such as the one published by Handong University for 

university students (The Kim Young-Gil Grace School 2020), or Martin Luther College for college students 

with Wilfred Laurier University (Wilfrid Laurier University 2023), and Christian Aid for young students 

(Christian Aid 2019). As a result, two participants commented on the difficulty in getting into the themes, 

as they were presented at a higher level than their students could comprehend. CS suggested re-working 

the study guide for different age groups, as some content was too difficult for those below 18 years old. 

CK also pointed out the need for an introductory book or leaflet as many may be aware of individual topics 

such as Christian worldviews, faith-based environmentalism, and peace studies. Still, the field of GCED, as 

an umbrella concept, is a new area to many.  

 

In addition, many existing educators are under pressure to develop activities that ensure experimental and 

action-inducing learning rather than exam-centred knowledge accumulation. Even though there were 



 

 

118 

reflective questions, not including activity suggestions in the study guide was a decision that was 

questioned by educators in public education, who have to write lesson plans. This could be considered in 

a future project. Still, as far as this research project goes, the central concern was linking reflection and 

faith to existing GCED themes; therefore, this task is left to future projects as creating context-specific 

activities requires other considerations such as context, purpose, risk assessment, time and space 

constraints, and affordability (particularly in regard to the gaps between the economic status of different 

learners) (Morris 2020, 1067). Therefore, in this instance, the focus was on presenting sources and 

questions to reflect a Biblical 'why'. Activity-based textbooks and Bible study guides could be a follow-up 

project.  

 

Another point the interviewees raised about the study guide's content was the lack of awareness of the 

different levels of Biblical languages. HB, a catholic, pointed out that the Bible version used in the study 

guide was difficult to translate. I used the Korean Revised Version Bible (“KRV”) as this was what most 

protestant denominations recognised as the closest to the original text. The Korean Revised Version was 

first translated in 1911, and its complete version was published in 1961 by the Korean Bible Society (“KBS”). 

After the 1961 revision, subsequent revisions caused disagreements among different denominations. This 

means that the 1961 revised version was the last one commonly used by a wide range of denominations. 

However, the text’s languages were of the 1960s meaning, and, as HB pointed out, it is difficult for many 

to understand. HB criticised me for not being considerate to the younger generation, who may not be 

familiar with the Biblical stories, characters, themes, or vocabulary. Such consideration of the end users 

was a prerequisite for the educators, which I overlooked while compiling the first edition of the study guide. 

Since then, while considering the revised version, I have looked at two other modernised versions of the 

Bible, namely the Korean Living Bible (“KLB”) and the Revised New Korean Standard Bible (“RNKSB”) and 

found both remarkably easier to read and approachable for young people, as well as non-believers. 

Furthermore, the Revised New Korean Standard Bible (“RNKSB”) has re-translated many passages that 

may have been understood as discriminatory verses in the original text.   

To demonstrate this, Isaiah Chapter 35, verse 2, can be an example. This verse was used to describe the 

restoration of Israel. Here three versions are different.  

 

Different 
Versions 

Isaiah 35:2 in Korean Isaiah 35:2 in English 

Korean Revised 
Version used for 
the study guide 
(KRV) 

무성하게 피어 기쁜 노래로 즐거워하며 

레바논의 영광과 갈멜과 사론의 아름다움을 

얻을 것이라 그것들이 여호와의 영광 곧 우리 

하나님의 아름다움을 보리로다 
 

The glory of the Lord, the beauty of our 
God, will be rewarded with the glory of 
Lebanon and the beauty of Carmel and 
Sharon 
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Korean Living 
Bible 
(KLB) 

사막이 기쁜 노래로 즐거워하며 레바논 산처럼 

푸르고 갈멜과 사론의 목장처럼 아름다울 

것이며 모든 사람이 여호와의 영광과 우리 

하나님의 위대하심을 보게 될 것이다. 

The desert will be delightful as a song 
of joy, as green as Mount Lebanon, as 
beautiful as the pasture of Carmel and 
Sharon, and everyone will see the glory 
of the Lord and the greatness of our 
God. 

Revised New 
Korean Standard 
Version 
(RNKSV) 

사막은 꽃이 무성하게 피어, 크게 기뻐하며, 

즐겁게 소리 칠 것이다. 레바논 의 영광과 갈멜 

과 샤론 의 영화가, 사막에서 꽃 피며, 사람들이 

주님의 영광을 보며, 우리 하나님의 영화를 볼 

것이다. 

The desert will be full of flowers, 
rejoicing, and shouting joyfully. The 
glory of Lebanon and the glory of 
Carmel and Sharon will bloom in the 
desert, and the people will see the 
glory of the Lord and the glory of our 
God. 
 

TABLE 18 THREE DIFFERENT TRANSLATIONS OF ISAIAH 35:2 

 

For Koreans, the desert is an unfamiliar feature, and the landscape of Carmel, Sharon, and the mountains 

in Lebanon are also foreign locations. Here KRV and RNKSV use phrases such as the beauty and glory of 

Carmel or Sharon. In contrast, the KLB version gives contextual explanations, such as “as green as Mount 

Lebanon” or “pasture of Carmel”, so readers can imagine the landscape and context. Therefore, taking on 

board HB’s comments in the revised version, I decided to use the KLB to make it more accessible for 

younger generations and those unfamiliar with the Bible and its context. This feedback reminded me how 

intentional Christian educators should be in presenting Biblical concepts and languages, as it is very easy 

to assume knowledge. Translating Biblical concepts well is essential, but it may not be enough; I learned 

that the student’s level of understanding must be considered more carefully as an educator, and as a way 

of doing theology publicly, such consideration must not be forgotten.  

 

7-7 Use of Biblical text and contextualisation 

 

Just as there is much more active Biblical hermeneutic discussion within public theology, there are 

demands that Biblical principles be translated into a language that outsiders can understand. The necessity 

to translate particular groups’ jargon, ideas, and values, regardless of their historicity and traditions, is a 

prerequisite for all parties coming to public dialogue to prevent misunderstanding and presumption. CK, 

who researches public theology, and I shared questions on the above point. When particularity or 

specificity is brought up in public discussion without a deeper understanding and appreciation of the 

context, historicity and specificity of culture or background, there is a danger of misunderstanding or 

fragmentation. For example, CK said that without understanding the Biblical narrative, such as the idea of 

‘chosen people’ and the ‘contextual background of Israel in the Old Testament time’, the Biblical wisdom 

about love for neighbours may result in misrepresented or diluted truth. This is one of the challenging 
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barriers that CK sees with Christian GCED. He mentioned that the Bible has a specific context, and he 

struggles to use it, without its context, in dialogue on global issues. He wondered about applying the values 

of Christianity without encountering the Holy Spirit. The separation of the text from its Biblical and 

confessional context raises an important question and continues to challenge Christians, Christian 

educators, and public theologians. Questions such as if it is possible to offer Biblical values to those who 

do not share the same faith and confession. Is it necessary to consider whether neighbourly love can be 

applied to people who do not have a relationship with God? Without a shared confessional ground, there 

will inevitably be some limitations to sharing Biblical ideas in a pluralist society. We may not have the 

answer, but such enquiries stimulate lively discussion. As Koopman said, questions do not cause ‘relativism, 

[or]complicatedness but rather different contexts and a variety of theological initiatives fosters internal 

understanding’  (Koopman 2011, 95). 

 

Strange emphasised that engaging with biblical teachings requires more than quoting relevant verses. 

Instead, it demands a subtle, strategic, and subversive approach that considers individuals' unique 

contexts and callings. Therefore, careful consideration is necessary when applying biblical teachings to 

specific situations (Strange 2011). Strange's emphasis on the particular is significant and has similarities 

with the Global Citizenship Education (GCED) movement's approach to liberal economics. The GCED 

recognises the need for standardisation to maximise productivity under liberal economics. However, 

focusing too much on universal and market-based approaches can inadvertently discriminate against 

particular minority groups. This same concern is present in the debate surrounding public theology. The 

principles of the GCED's emphasis on universal and cosmopolitan values can impede progress if not 

balanced with attention to particular needs and perspectives. 

 

Therefore, a balanced approach is necessary to uphold universal and particular values. This approach can 

enable the advancement of both biblical engagement and liberal economics while also promoting the 

needs and perspectives of diverse groups (Strange 2011). As discussed in Chapter 2, Bretherton asserts a 

similar point by introducing three models of religious or theological reasons in public political discussions. 

He named them the translation model, conversation model and hospitality model. Translating our beliefs 

and values into public language may fall short of ‘listening’ to other cultural and religious traditions in a 

pluralistic society. The conversation model enables engagement between different beliefs and traditions, 

but he suggests the hospitality model. ‘Shared or common action should take priority over conversation… 

as it validates one’s own tradition to stand while attending to the otherness of the others’ (Koopman 2011, 

95). With this in mind, having the readiness to choose the readers’ eye-level versions of the Bible, 

presenting reflective questions and local anecdotes with gentleness and sensitivity, and engaging with 
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conviction tempered by neighbourly love is an important first step for the constructive interaction 

between believers and non-believers of the faith.  

 

The study guide, developed collaboratively with key informants, aims to serve as a foundation and 

platform for meaningful conversations within Christian GCED. It seeks to facilitate dialogue among diverse 

groups, enabling proponents of soft and critical GCED approaches to engage in productive discussions. 

Additionally, the guide aims to bridge the gap between individuals with spiritual and non-spiritual 

perspectives on GCED and educators from various religious backgrounds, emphasising the value of spiritual 

principles in the GCED discourse. Furthermore, it encourages conversations among different 

denominations within the Christian community, promoting the exchange of ideas on global issues and 

drawing on each tradition's unique insights and values to contribute to the common good. 

 

The feedback and perspectives provided by key informants from diverse backgrounds and professional 

settings have been invaluable in refining and enhancing the study guide. This collaborative process has led 

to its continuous improvement, enabling it to effectively foster fruitful conversations and explore global 

issues from various perspectives. While the primary cycle of action research has been completed, it is 

important to recognise that multiple cycles of action research and theological consideration are still 

needed. Nonetheless, the completion of this initial phase represents a significant milestone in the ongoing 

journey of fostering dialogue, understanding, and engagement within Christian GCED. The common good 

remains the foundational element and ultimate objective of the hospitality model, and further cycles of 

action research and theological exploration will continue to guide and shape the development of the study 

guide. 
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8.Revised Version   
 

The full application of the feedback to a revised study guide was not plausible due to the time frame of 

the research period and other practical limitations: it was not possible to develop classroom activities or 

publish an introductory booklet on Christian GCED to accompany the study guide, as suggested by some 

of the interviewees. However, as reflective action research aims to improve or transform the action and 

practice (Reason and Bradbury 2008, 4), some viable feedback and reflections were incorporated into 

planning for the revised study guide version.  As a result, this stage marks the planning and execution of 

the subsequent cycle of action research, as described in the earlier methodology chapter. 

 

 

8-1 Target audience 

 

One of the difficulties I had when designing the study guide initially was the target audience, particularly 

as the initial intended target audience was both Christians (to raise awareness of GCED among them) as 

well as non-believers (to raise awareness of the importance of spiritual GCED so that they can appreciate 

its potential as a conduit for wider and deeper participation in global citizenship). This muddled focus 

showed in some parts of the study guide, such as the use of church jargon in some parts with an 

assumption of prior knowledge. At the same time, in other parts, some of the information was too basic 

because of an attempt to make it comprehensible to non-believers. For example, in introducing Biblical 

examples and urging actions, the original text had some neutral expressions to show impartiality, such as 

the following. 

‘If you are a Christian who follows the Bible, then you should know the love within all living 

things in this world and the value of loving humanity’. 

Yet, in other parts, there was a more direct urging for action as a fellow believer. Some key informants, 

such as CS, correctly pointed out this inconsistency in the content and subsequently suggested that it 

would be good to have two separate study guides: one for church use and another for non-Christian use. 

He said the Christian one should be more focused on providing scriptural motivation to engage in each 

global issue. The non-believer targeted study guide could have more defence or justification of the 

approach (of Christian involvement in the GCED area).  
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In the revised version, the target audience was set as young Christian adults (16+) with a good prior 

understanding of the Biblical narrative to avoid such inconsistency. This way, the targeted audience can 

approach the content from their own context. Still, the guide may also benefit secular readers to 

understand the depth of the applicable wisdom from Christian principles without diluting their value or 

toning it down.   

 

The revised model of the study guide and its approaches epitomise a personal commitment to public 

theology as an educator underpinned by action research. This unwavering dedication serves as the 

bedrock for the project’s core objective: to showcase the significance and efficacy of the revised Christian 

GCED study guide and its approaches within the church community and the broader global context. In a 

world grappling with the enduring complexities arising from colonial and neo-colonial legacies (as 

examined through the critical GCED approach) and the pervasive dominance of neoliberal, market-driven, 

and competency-focused models (as witnessed in the soft GCED approach), it becomes imperative to 

reevaluate the role of spiritual values, particularly those rooted in Protestant Christianity and biblical 

principles. Christians must be suitably equipped and prepared to navigate these multifaceted dynamics to 

achieve this. 

 

The implementation of the revised study guide unfolds through two pivotal stages. The initial stage centres 

on empowering Christian youth, nurturing their capacity for introspection and cultivating their readiness 

to engage in public theology. This empowers them to address global issues with depth and discernment. 

The subsequent stage emphasises the active involvement of churches in the increasingly globalised and 

diverse realms of academia and society. These stages are intricately interconnected, mutually reinforcing 

one another to create a comprehensive approach. By specifically targeting Christian youth, a strategic 

approach is employed to implement the revised study guide and its approaches effectively. The success 

and enduring significance of Christian GCED hinge upon the preparedness and engagement of Christian 

youth as they embrace their role in shaping the future.  

 

Another reason for the change of the target is a practical one. The first published version was categorised 

as a ‘Christian textbook’ in secular high street bookstores and online bookstores, so it could only reach a 

small audience in the religious section of the bookstore rather than the more popular education section. 

Other GCED books and study guides are in the education or ethics/moral education sections.   
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FIGURE 9 THE STUDY GUIDE IN THE CHRISTIAN BOOK AND BIBLE SECTION AT A SECULAR BOOKSTORE 

 

At the same time, some of the well-known Christian bookstores did not stock the book. One reason may 

be that it did not have an explicit denominational or theological ‘declaration’, so the purchasing 

department did not know the doctrinal standpoint. In addition, “global citizenship education” is a novel 

concept in mainstream Protestant churches. In addition, keywords such as world peace, global governance, 

and world government are often hijacked by cult or sect movements, such as the unification churches 

(Universal Peace Federation 2023) or Shincheonji(Shincheonji Church of Jesus 2022), so it may have raised 

some suspicion, in a similar way as my encounter with key informant interviewee, BC, who tested my 

standpoint on certain social issues.  

 

The prevalence of global citizenship education in Korea validates the urgency needed to change the 

presumptions of the protestant churches towards global citizenship education. The revised version, with 

a clearer target audience of Christian youth, will hopefully provide some assurance of the aims and 

objectives and prompt church leaders to consider it a viable platform for training young Christian learners 

to apply scripture and its contextually applicable principles in their public engagement. In terms of the 

appeal of Christian GCED to non-believers – one of two primary objectives of the original study guide 

(stated in the introduction)– the success would be judged not on the existence of sound argument (though 

necessary) or the number of books or journals advocating such a view, but by the prudent, generous 

participation of young Christians in public, collaborating with the world in resolving global challenges. 

Encouraging introspection does not mean a withdrawal from active public involvement. Instead, it is crucial 

to utilise biblical principles and personal reflection. This equips Christian GCED to maintain its values in the 

face of widespread market-driven liberal ideas, secularisation, and ongoing scandals that frequently mute 

religious discourse, especially among Christians who are encouraged to face the world fearlessly. 
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This is echoing what Jang identified as a gap in the focus of churches and the Christian education 

community on this pressing issue. It is imperative to address this oversight. The objective should be to 

guide Christian schools, churches, educators, and GCED staff in discerning the functional and technical 

dimensions and values inherent in Christian teachings. By fostering this deeper understanding, it is hoped 

that their engagement will be both genuine and driven by conviction, resulting in a more impactful 

application of Christian principles in educational and community settings (Jang 2007, 294). 

 

In addition to adjusting the target audience, the revised version of the study guide also addresses the 

previous criticism of excessive mention of the SDGs. While the original version included full graphics of the 

17 goals at the start of each chapter to underscore the relevance of the Biblical basis behind each goal and 

the study guide's value to a secular audience, the repetition of the SDGs to that extent was deemed 

unnecessary by HB. He believed that the SDGs represented the minimum goals and that over-reliance 

might obscure the task. This is a good reminder of the limitation of the goals seen from the failure of the 

UN Millennium Goals, the SDGs' predecessor. Nevertheless, the SDGs can still serve to remind Christian 

participants of the issues that global society has identified. As such, the revised study guide introduces the 

SDGs at the beginning of each chapter to underscore their relevance, but in a more subtle manner. This 

approach exemplifies the conversation methods of public engagement that Bretherton stipulated 

(Bretherton 2009a, 109). Therefore, the full graphics of the SDGs were added only once at the beginning 

of the study guide to emphasise their relevance and were not repeated in the revised version. 

 

Finally, as a key informant, HB, suggested, the Bible version used for the scriptural references in the study 

guide has been changed to a simpler version for better understanding. With the Korean Living Bible (“KLB”), 

young learners and non-believers can easily understand the nuance of the scripture and its background.  

 

8-2 Local Anecdotes 

 

A few interviewees suggested using more local case studies and anecdotes to explain global issues, 

injustice, and structural inequality. Some examples in the original version included the tragic death of the 

Syrian refugee child who died trying to cross the Mediterranean, which was not covered widely in Korea. 

The practitioners’ feedback suggested the inclusion of more relatable anecdotes and case studies for a 

Korean audience. As a result, some of the anecdotes and stories were changed to local Korean stories. For 

example, in chapter two, where issues of the inequality of the global economy and value chain were 

covered, the Korean example of the household income gap was inserted to explain the correlation 

between household income and the reproduction of wealth and poverty. I included the news article 
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explaining the widening income disparity in Korea.  Another notable change in this chapter was the new 

inclusion of the Korean companies’ environment social and governance (“ESG”) case study. In Chapter 3, 

along with South Africa’s post-apartheid reconciliation process, I added Korea’s well-known case of pastor 

Son Yangwon who cared for a socially alienated group of people with leprosy on a government-designated 

island (due to the government’s ignorance and discriminatory policy). His service was recognised as a 

display of patriotism as he won a government medal in 1995 (H. Kim 2021), posthumously. Another 

remarkable display of loving neighbours was his well-documented adoption of a communist who 

murdered his son. This local example was used to demonstrate the Biblical teaching of love and 

reconciliation with neighbours and enemies.  

 

This chapter also mentions the Korean conflict for Koreans, whose country is still technically at war. 

However, the solution for peace on the Korean peninsula remains a political controversy between 

hardliners and those who support engagement, and churches are also divided on this issue. Instead of 

getting involved in political debates, youth are encouraged to imagine the image of biblical peace so that 

they can reflect on their own stance and move forward. In the final chapter, while discussing issues around 

environmental disasters, there were not enough Korean examples (air pollution problems (D. Kim, Park, 

and Roh 2022), waste problems (Gibson 2021)) in the study guide, which has been rectified with local 

information, such as the Korean reliance on fossil fuel energy sources as well as the sheer number of power 

stations that are still using coal. With examples closer to the learners, it is hoped that they see more clearly 

the impact of global issues in their local settings. 

 

8-3 Study guide structure 

 

The original design of the study guide was based on a 15-week model, which is the typical length of a 

university semester. Admittedly, the content is less likely to be used in a secular university, where religious 

neutrality is preferred. Considering the audience is more likely to be Christian youths in a church or using 

the guide as part of extracurricular activities for Christian educational institutions, a 15-session programme 

seemed impractical. As other topical study guides and Bible study programmes for youth are shorter, the 

revised version was modified to be deliverable in 5 sessions. Combining the existing content under fewer 

chapters provides a more coherent and manageable flow through the topics. For example, in the original 

study guide, chapter two mentioned some of the causes of the 2008 financial crisis caused by banks’ 

irresponsible dealings with subprime mortgages in the United States. The opening part of unit 2 of the 

same chapter again mentions the global financial crisis 2008 to recap the previous reflection, but this 
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created unnecessary repetition for those readers outside of the university’s semester structure, so this 

consolidation was a natural step.  

 

 

As seen above, in each chapter, there were three units, and each unit had two parts divided into world 

stories and listening to the Bible as below.  

 
FIGURE 11 REVISED, SIMPLIFIED STRUCTURE 

 

To shorten the study guide and avoid the overlap of some of the concepts and examples, three units 

were consolidated into one unit, making it easier to conduct the study in 5 separate sessions covering a 

different topic in each session. Those units were consolidated into one. However, reflective questions 

remained a core part of the study guide.  

 

Basic structure Contents 
Chapter goal This opened the chapter by signposting the themes to be discussed, from a 

Christian point of view.  
Relevant UN Sustainable 
Development Goals 
(“SDGs”)  

The relevant SDGs are listed. 

Ch 1

World 
Story

Listen to 
the Bible

Ch 2

World 
Story

Listen to 
the Bible

Ch 3

World 
Story

Listen to 
the Bible

Ch 4

World 
Story

Listen to 
the Bible

Ch 5

World 
Story

Listen to 
the Bible

Ch 1

Unit 1

Unit 2

Unit 3

Ch 2

Unit 1

Unit 2

Unit 3

Ch 3

Unit 1

Unit 2

Unit 3

Ch 4

Unit1

Unit 2

Unit 3

Ch 5

Unit 1

Unit 2

Unit 3

FIGURE 10 STUDY GUIDE’S ORIGINAL STRUCTURE 
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Chapter objectives Chapter’s aims and objectives are listed. 
It aims to foster knowledge, and skills but, more critically, values and attitudes 
through reflection.  

World story  Some of the key facts around the relevant issues of the themes are introduced 
here to highlight the impending needs of global citizenship and actions. It was 
explained as a story for younger learner who may not be familiar with 
examples and the urgency of the issues to lives. It contains illustrations, graphs 
and other imagery.  

Reflective questions in this 
section  

There are reflective questions with a large box for participants to write their 
reflection. This one is mostly a reflection on global issues encouraging the 
participants that they are not exempt from the issues but share responsibility 
for the world.  

Listening to the Bible This part is a core part of this exercise, joining global issues and themes with 
Biblical text giving Christian impetus to act.  

Reflective questions in this 
section  

This is another reflection part for Christian participants to ponder on a Biblical 
passage with issues in mind, motivating Christians to live out the words in a 
globalised public sphere  

TABLE 19 REVISED STUDY GUIDE STRUCTURE 

The SDG framework has stayed in the revised version; however, rather than including a comprehensive 

chart of the SDGs in each chapter for focused alignment with the United Nations' benchmarks for 

international societies, the chart is presented only once in the introduction. This approach allows 

international organisations and stakeholders familiar with the SDGs to understand the relationship and 

relevance of the subject area easily. Additionally, at the beginning of each chapter, a table of the relevant 

SDGs continues to appear, ensuring a consistent connection with the framework throughout the article. 

 

Furthermore, Tomalin et al. point out that there are clashes between religious values and the principles 

underpinning the SDGs, as some 'traditional' religions may not have a more open view on specific topics 

surrounding gender equality and diversity. However, Tomalin et al. advise that rather than viewing the 

SDGs as a problematic whole, a smaller issue-based approach may advance the cause more effectively. 

This is also essential in ensuring that religious actors and participants, particularly in the Global South, are 

not marginalised but encouraged to participate actively (Tomalin, Haustein, and Kidy 2019, 114–15). 

The SDGs serve as a useful bridge between public theology and global citizenship education, and a 

moderate, more cautious application could be mutually beneficial. By aligning public theology suggestions 

with the widely recognised SDGs, the approach becomes more accessible and relevant. The key SDGs and 

their sub-goals can help inform a Christian GCED public theologian approach by highlighting the areas of 

greatest need that require our attention. Consequently, the attempt to link to the SDGs continues, albeit 

in a more careful manner. 

 

As mentioned in Chapter 4, during the discussion on the rationale of the study guide, particular emphasis 

was placed on its auxiliary purpose. The revised study guide in this practical research remains committed 

to supporting and empowering learners and educators of Global Citizenship Education (GCED) who identify 
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with the Christian faith. It encourages them to actively engage with the Bible for reflection and seek 

wisdom as they undertake the journey of global citizenship education within the public education system 

in Korea, which is shaped by the nation-state and its neo-liberal agenda. The Bible serves as a focal point, 

providing guidance and inspiration, enabling the integration of Christian beliefs with the pursuit of global 

citizenship. To achieve this goal, a more concise and targeted version of the study guide will hopefully be 

more accessible and relatable to Christian youth. The revised version is planned to be published in March 

2024, when the original version’s copyright deal ends.  

 

 Before After Reasoning Some quotes from Key 
informant’s feedback 

1 5 chapters with 3 
units in each 

Streamlined to 5 
chapters 

To condense the material 
from 15 sessions to a 
more practical, concise 5 
sessions. To avoid 
repetition, enhance the 
narrative flow. 

CS “The format is a bit 
difficult to use in colleges, 
but may be okay for church 
youth group” 

2 Targeting both 
Christian and non-
Christian readers 

Focused more on 
Christian readers to 
practice public 
theology 

Based on feedback about 
confusion and dilution of 
some of the Christian 
principles.  

CJ “Some parts are not 
deep enough particularly in 
applying biblical texts into 
global issues” 
CS “Trying to catch two 
birds with one stone…. 
Makes some parts rather 
unnatural” 

3 Bible version was 
difficult Korean 
Revised Version 

Changed to 
contemporary Korean 
Living Bible 

To provide more reader 
friendly, and 
understandable text 

HB “Bible version is too 
difficult” 

4 Mostly Western 
anecdotes (e.g. UK 
Prime minister’s 
quote, Western 
income gaps)  

More local anecdotes 
(e.g. environment 
issues, economic 
injustice, Yemini 
refugee incident, 
Conflict on Korean 
peninsula, notable 
people) 

To enhance local 
relevance and empathy 

HB “There are too many 
Western anecdotes. If it is 
truly for the Korean 
audience, many needs to 
be changed to the Korean 
one”" 

5 Some prescriptive 
questions 

More open reflective 
questions for diverse 
discussions 

In consideration of 
differences within 
Protestant groups. To 
encourage diverse, open 
discussions, to improve 
inclusion of viewpoints 
based on different 
Christian traditions.  

KS “The study guide seems 
to follow the dominant 
top-down approach…it is in 
line with strands of 
conservative Christianity” 
CY “it should encourage 
the learners to view 
Christianity critically as 
well” 

6 Other grammatical and editorial changes have been made.  
TABLE 20 SOME OF THE KEY CHANGES IN THE REVISED VERSION 

 

The refocusing of the study guide towards a Christian audience could provoke questions about potential 

disengagement from wider global concerns or central Global Citizenship Education (GCED) discussions. 
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Nevertheless, as a Christian actively engaged in GCED dialogue, I regard GCED as a crucial tool for fostering 

global unity and addressing pressing societal issues such as globalisation, economic disparity, conflict, 

multicultural inclusion, and environmental crises. 

 

Redirecting the study guide to cater specifically to Christian youth is a method of practising public theology. 

It aims to remind Christians about the strength inherent in biblical principles and their divine duty to the 

world. This shift is needed, backed by key informant feedback and literature reviews. The Christian-focused 

GCED that I propose intends to create a nexus between the Christian faith and GCED. This provides an 

opportunity to communicate my enthusiasm for public theology to fellow Christians, fostering their deeper 

involvement in GCED. The objective is that the notion of the common good and the necessity for collective 

actions, as elucidated in Bretherton's hospitality model (Bretherton 2009a, 109), can be recognised and 

effectively acted upon. Far from a retreat, this marks a reaffirmation of my commitment to more profound 

involvement in public theology and GCED. 

(A translated version of the original version and the revised versions are included in the appendice section)  
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9. Conclusion 
The purpose of public theology is to live out the word. It orients its focus to fulfil its responsibilities, to be 

tested and put into practice (Tracy 1975). Global Citizenship Education is an important area that is gaining 

importance in public education. GCED is a platform where Christianity and public theology can positively 

engage. The five themes the study guide has attempted to link to Biblical principles are also the five most 

critical topics of the GCED. In the formation of the notion of global citizenship, the Biblical message of 

fairness and justice in the area of economic injustice and materialism, the message of shalom in the face 

of conflicts in the world, the notion of being God’s image bearer and promoting dignity in the area of 

multicultural and multi-ethnic tensions, and the Biblical message of the cultural mandate in the time of 

environmental crisis all show the relevant and practical nature of Biblical wisdom in the area of GCED. 

 

This study has had a particular focus on Korea. The investigation of the problems with the Korean model 

of GCED and Korean Christianity provides a reference point for countries in the Global South aiming to 

develop their economies, join the global community, acknowledge the role of religion and spirituality in 

building community spirit and enrich public discussion and encourage participation, as well as come out 

of the neo-colonial structure. The trials, failures, and successes in the transformation of Korea, including 

decolonisation, recovery from a devastating war and military dictatorship, and achieving rapid 

industrialisation, provide useful case studies. Korea’s nation-state-led adaptation of the neoliberal and 

competency-based GCED and the key practitioners’ feedback, including their confusion and dissatisfaction 

with the lack of space for critical reflection, is not only confined to Korea.  

 

The experiences of faith-based groups, including Protestant churches, navigating Korea's increasingly 

secular and pluralistic environment can resonate with similar debates elsewhere. It's crucial, however, to 

acknowledge that serious scandals and internal polarisation have tarnished the reputation of Protestant 

Christian groups. This emphasises the necessity of introspection and internal discussion prior to any form 

of public engagement. This is particularly pertinent in the area of GCED, an area that the practical project 

identified as important for public theology. 

 

Insights gathered through key informant interviews, including the self-reflection of religious practitioners 

and the perspectives of non-religious practitioners, offer an honest evaluation of some of the challenges 

faced by Christian GCED. The interviews made it clear that internal division and distrust amongst Christian 

groups are deeply rooted, and dialogue between them is rare. Conservatives and liberals seem to lack trust 

in one another. Within the scope of my research, I encountered individuals from two distinct Christian 

groups: conservatives and liberal/progressive believers. Although my research focused on these specific 
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groups, it is essential to acknowledge that there can be a range of perspectives and nuanced differences 

even within these categories. These encounters provided valuable insights into the diversity that exists 

within Christianity and highlighted the potential for constructive internal discussions between these 

different groups. Drawing on the experiences and viewpoints of conservatives and liberal/progressive 

Christians, the field of Global Citizenship Education (GCED) can explore the tensions, commonalities, and 

areas of potential reconciliation within Christianity. While my research may not have encompassed all 

possible viewpoints within the global Christian community, it contributes to the understanding that exists 

within the limited context of the encountered conservative and liberal/progressive groups. Overcoming 

the difference between conservative and progressive/liberal theologies and finding common ground for 

the flourishing of the world is an urgent task, as this research has argued. This is not just in Korea but for 

the global churches where manifold disagreements persist.   

 

Shifting the focus to the discussion of the spiritual GCED and the contribution of spiritual values as well as 

inter-faith dialogue, has revealed many challenges. Still, the practice of producing this study guide and 

practitioners’ views show that spiritual GCED can be more impactful than might be assumed. Oxley and 

Morris mentioned the potential danger of spiritual GCED if it tends towards taking extreme views (Oxley 

and Morris 2013, 320). Regardless of how deep and superficial one’s faith is, extremism can be detected. 

One of the most effective preventive measures is to include faith-based groups in the public discussion 

regardless of their historical and religious background so that there is constant interaction between groups 

while discussing the common future. Pressing on universal values while quashing religious and spiritual 

particularities alienates a religious person’s participation and sidelines them, which may push them 

towards extremism. In the so-called pluralist society that is globalised, diverse, and conflict-prone, people 

with their values, spirituality, and faiths should be encouraged to continue their participation. These 

efforts must come together with intentional regard for religious conscience and their particularities while 

encouraging a responsible civic spirit in a democratic society, alongside reflective global citizenship.  

 

Through this practical project and the reflection, it has been hoped that the potential and necessity of the 

Christian model of GCED has been shown. Numerous shortcomings were identified, as well as further 

research areas. First, as some interviewees commented, it would be worthwhile if other religions made a 

similar effort to have their particular voices heard. This may not be a task that I can undertake due to my 

context, but it will be enriching if some interfaith work can be carried out to bring more people with 

different religious and spiritual backgrounds to work. There may be areas where natural solidarity can be 

formed. Secondly, this was done in the local Korean context, which has its limits in terms of its broader 

application to other contexts. Korea’s history and religiosity impose their own particularities; in other 
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words, the lessons learned cannot be replicated or applied without due concern for other national and 

societal concerns. Therefore, it is important to have more contextual GCED models and case studies 

researched and shared. Thirdly, continuous research on Biblical interpretation and methodology is needed 

in connection to a globalised society's various and rapidly changing issues. Some themes and action plans 

may be relatively easy to agree with, like the need to address climate change. However, there are other 

controversies related to economic justice, multicultural inclusion, and, more recently, the development of 

artificial intelligence. These topics should be constantly discussed within Christianity, between religions, 

and with secular parties. For this reason, public theology, Christian theology, and church educators should 

also continue to equip themselves with knowledge, skills, values and attitudes.  

 

This research project scope was small and aimed more at creating a modest test case to initiate discussion. 

It seems necessary to discuss whether completing the study guide can be done at an individual level. More 

benefit can be derived if practical research such as this is done in a group, fostering interaction between 

the researchers and practitioners (Cameron et al. 2010, 70). Although a personal reflection is critical, it 

seems imperative to encourage interaction, as dialoguing with people with the same background is an 

essential first step before having the courage to engage with people with more fundamental differences, 

such as different faiths and cultures.  

 

Secondly, other than key informant interviews with the practitioners, it would be beneficial to evaluate 

the efficacy of the study guide in group settings or at a church youth group level, the denominational level, 

and even faith-based schools. Two Christian alternative schools in Korea have requested a study guide set. 

In future, it will be good to evaluate how it was used in a group setting and the efficacy of the pedagogy 

of the study guide. Study guides are often not just self-study but are led by teachers. Therefore, the 

effectiveness of the study guide and the overall aims of the study/practice depends on the “decisions and 

directions” of the teacher, mentor, educators, and church leaders (Maxworthy 1993, 159). 

 

At the outset of this enquiry, I established four primary objectives (listed in the introduction section), each 

of which has been thoroughly examined throughout this research. The research exposed the significant 

common ground shared between Global Citizenship Education (GCED) and public theology, underscoring 

the potency of common grace and active participation in crafting mutual solutions to globally recognised 

challenges. Moreover, the research demonstrated the overlap of GCED and public theology, indicating that 

they are far from being disparate entities; instead, they share numerous foundational premises. It also 

illustrated the rich contributions and lessons that Christianity can bring to this intellectual and spiritual 

discourse. 
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Emphasising spirituality, a cornerstone that forms the bedrock of societies worldwide, the research posited 

that GCED could wield its potential to harmonise disagreements among varying perspectives, particularly 

between the Global South and North. This enquiry encourages Christians to actively engage in public 

theology and contribute to broader GCED objectives. To exemplify this, the project culminated in the 

development of a Christian global citizenship education model underpinned by biblical principles and 

embodying my personal public theological approach. Key informants in South Korea evaluated this 

model—a country characterised by shared historical experiences with many Southern nations, strong 

spirituality, and a unique confluence of rapid economic development and secularisation—serving as a rich 

case study. The feedback from these informants has been largely favourable, with a consensus on the 

approach's logic, thus affirming the project's pertinence and applicability. Despite acknowledging the need 

for further investigation and refinement, the model's potential and influence are evident as it is currently 

being procured and implemented by readers and educators worldwide. 

 

In conclusion, this study has not merely explored the intersections between GCED and public theology but 

has also pioneered a tangible, applicable model that harmonises these fields, encapsulating the project's 

core aims and objectives. By developing a nuanced approach to GCED firmly grounded in the teachings of 

Protestant Christianity, this study has bridged critical gaps across arenas such as global citizenship 

education, public theology, and mainstream education. The resulting framework promotes a more 

inclusive and nuanced perspective on GCED, deeply rooted in the principles of Protestant Christianity. This 

contribution not only enriches the academic discourse but also holds practical implications for educators, 

policymakers, and faith communities alike. It lays the foundation for the integration of spiritual values into 

the discourse on global citizenship education, offering a more comprehensive and effective approach to 

education for the flourishing and well-being of global society. 
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10.Appendices 

 
10-1 Unit structure of the original study guide 

 
  

Ch 1
Global Citizens and 

Christians

Unit 1
The Difinition of 

globalisation

Unit 2
The Fall and the limits 
of Global Citizenship

Unit 3
Restoring Biblical 
global citizenship

Ch 2
Global Citizens in the 

Global Economy

Unit 1
The definition of 

economics and God's 
plan

Unit 2
The destruction of 

economic justice and 
warning messages

Unit 3
The restoration of 

economic order

Ch 3
On peace

Unit 1
The meaning of peace

Unit 2
A hope amongst 

conflicts

Unit 3
One who brings peace

Ch 4
Multiculturalism and 

Diversity

Unit1
In the appearance of 

God

Unit 2
The fallen world and 

the teachings of Christ

Unit 3
To love my neighbour 

as myself

Ch 5
The Environment

Unit 1
Global environmental 
issues and Christianity

Unit 2
Environmental efforts

Unit 3
Our responsibility for 

environmental 
restoration
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10-2 Consent form with information sheet 

 

Consent forms with information sheets. 
동의서 및 인터뷰 정보지 

 
Participant Information and Consent Procedure 참가자 정보 및 동의 절차 
 
1. Information for participants  참가자를 위한 정보 
 
 
You have been asked to participate in this research by Kyung Moon Son. You are being 
contacted due to either your extensive experience as a teacher and facilitator in the field of 
international education or your work with youth in Christian education settings. I am inviting 
you, as a research participant, to review a study guide for Christian Global Citizenship Education 
that I have designed as the outcome of my research. I am then inviting you to take part in an 
interview to discuss the content of the guide, in addition to a set of questions regarding your 
views on various aspects of the purpose, design and delivery of Christian Global Citizenship 
Education. Below is information about why this research is being conducted and what it 
includes.  
 
귀하는 손경문씨로부터 이 연구에 참여 요청을 받았습니다. 국제 교육 분야에서 교사 및 
촉진자로서의 폭넓은 경험이나 있거나 기독교 교육 환경에서 청년/청소년들을 대상으로 
함께 일하신 경험이 있으시기에 (Key Informant), 소중한 의견을 구하고자 합니다.   제가 
연구 결과로 디자인한 기독교 글로벌 시민 교육을 위한 학습 가이드를 검토하기 위해 
연구에 핵심 정보자 인터뷰 참여자로서 여러분을 초대합니다. 기독교 글로벌 시민 교육의 
목적, 설계 및 전달의 다양한 측면에 대한 의견과 더불어 가이드의 내용에 대한 부분에 
의견을 나누기 위해 인터뷰를 요청드립니다. 아래는 이 연구 목적, 수행방식,  포함 
내용등에 대한 정보입니다. 
 
Research Purpose 연구 목적 
This key-informant interview is part of my thesis research for my Doctor of Theology, titled 
“Christian Global Citizenship Education”. This thesis aims to present a model of Christian Global 
Citizenship Education and generate conversation about its efficacy and potential to make a 
positive contribution to the field. 이 핵심 정보 인터뷰는 박사 학위 논문 연구의 일부이며, 
제목은 "기독교 글로벌 시민 교육"입니다. 본 논문은 크리스천 글로벌 시민교육의 모델을 
제시하고 그 효과와 잠재력에 대한 대화를 유도하여 현장에 긍정적인 기여를 하고자 
합니다. 
 
Information protection 정보보호 
The data (transcript, recording) from the interview will be stored securely stored on a 
password-protected drive. Your interview responses and your name will be anonymised and 
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will not be shared with any third-party organization or individual. The data will be kept for 3 
years after the final grade has been assigned for the thesis. 인터뷰의 데이터(대화 내용, 
기록)는 암호로 보호된 드라이브에 안전하게 저장됩니다. 귀하의 인터뷰 응답 및 귀하의 
이름은 익명으로 처리되며 타사 조직 또는 개인과 공유되지 않습니다. 해당 자료는 논문의 
최종 등급이 배정된 후 3년간 보관됩니다. 
 
Use of Interview Data 인터뷰 데이터 이용 
The answers you give will be used in my thesis. I will not use your real name my thesis and will 
exclude any identifying information to anonymise the data. The data may also be used in future 
academic publications based on the thesis, but again, all identifying data will be anonymised. 
귀하의 답변은 제 논문에 사용될 것입니다. 나는 당신의 실명을 내 논문에 사용하지 않을 
것이며 데이터를 익명으로 하기 위해 어떠한 식별 정보도 제외시킬 것입니다. 이 데이터는 
논문을 바탕으로 향후 학술 출판물에서도 사용될 수 있지만, 다시 한번, 식별 가능한 모든 
데이터는 익명화될 것입니다. 
 
Risk and benefits to participation 참여에 대한 위험 및 이점 
There are no perceivable risks to participation in this research. It is intended that the outcomes 
of this research will be used to inform the design and delivery of Global Citizenship Education 
programmes. Your contribution to the research will help improve curriculum design from a 
Christian perspective. 이 연구에 참여하는 데 있어 인식 가능한 위험은 없습니다. 본 연구의 
결과는 글로벌 시민 교육 프로그램의 설계와 전달에 사용될 것입니다. 연구에 대한 당신의 
기여는 기독교적 관점에서 커리큘럼 디자인을 개선하는 데 도움이 될 것입니다. 
 
Right to Withdrawal 참여 철회 권리  
You have the right to withdraw from the research at any point in time, in writing and you are 
not required to reveal the reason for discontinuation. Once the data has been anonymised and 
analysed, your data cannot be withdrawn from the study.  귀하는 언제라도 서면으로 연구를 
중단할 수 있으며 중단 이유를 밝힐 필요가 없습니다. 다만, 데이터를 익명화하고 분석한 
후에는 데이터를 연구에서 철회할 수 없습니다. 
 
2. Participant Consent 참여 동의 
 
Please read following boxes: 다음 상자를 읽어 주십시오. 동의하실 경우 영문 이니셜을 
적어주세요. 

• I have read and understood the information provided above (Please put your initials)  
• 위에 제공된 정보를 읽고 이해했습니다(영문 이니셜을 적어주세요). 

 (                     ) 

• I consent to review the Christian Global Citizenship Education Study Guide in order to provide 
feedback on the content during an interview (Please put your initials)  
• 인터뷰 중에 내용에 대한 피드백을 제공하기 위해 크리스천 글로벌 시민 교육 학습 
가이드를 검토하는 데 동의합니다(영문 이니셜을 적어주세요).  

(                ) 
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• I consent to take part in a semi-structured interview on the content of the study guide, as well 
as on the purpose, design and delivery of Christian Global Citizenship Education Study Guide 
(Please put your initials)  
• 본인은 학습지도서의 내용과 더불어 기독 글로벌 시민 교육 학습지도서의 취지, 디자인, 
전달에 대한 반구조적 인터뷰에 참여하는데 동의합니다(영문 이니셜을 적어주세요). 

 (                ) 

• I understand that my participation is voluntary, and I may withdraw from the study at any time 
up to the point when the data is anonymised and analysed.  (Please put your initials)   
• 저는 저의 참여가 자발적인 것을 이해하며, 데이터가 익명화되고 분석되는 시점까지 
언제든지 연구를 중단할 수 있음을 이해합니다. (영문 이니셜을 적어주세요). 

 (                     ) 

      

• I understand that the answers I give may be used in Kyung Moon Son’s thesis and academic 
publications, but that they will be anonymised so that I cannot be identified in these 
publications.  (Please put your initials)  
• 제가 제공하는 답변은 손경문씨의 논문이나 학술지에 쓰일 수 있지만, 익명으로 기재해 
이 글들에는 제 신분을 밝힐 수 없도록 하는 것으로 알고 있습니다. 

 (영문 이니셜을 적어주세요). 

 (                     ) 

 

 
I have read and understood the purpose of the research and the information about how my interview 
contents will be stored and used by Kyung Moon Son. I therefore consent to participating in this research by 
reviewing the study guide and taking part in an interview with the researcher.  
제 인터뷰 내용이 손경문 연구자에 의해 어떻게 저장되고 활용될지에 대한 연구 목적과 정보를 읽고 
이해했습니다. 따라서 본인은 학습 가이드를 검토하고 연구자와 인터뷰에 참여함으로써 본 연구에 
참여하는 것에 동의합니다. 
 
Name 이름:___________________ 
 
Date 날짜: ____________________ 
 
Thank you for your participation 
 

Note: Should you wish to contact the university, if there are concerns about ethics, you can 
do so using ethics@winchester.ac.uk  
 
참여해 주셔서 감사합니다. 
 
참고: 연구 윤리에 대한 우려가 있는 경우 ethics@winchester.ac.uk를 통해 문의할 수 
있습니다. 
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10-3 Blank semi-structured Interview Schedule 

Interview Schedule 
[Name of Interviewee] 
[Date and Time] 
[Location/Platform of the Interview] 
 
Introduction 
[Begin with a brief introduction of the research project, and the purpose of the interview. 
Ensure that they have a copy of the study guide. Consent form to be explained and signed, 
and voice recording to be acknowledged.] 

 
Section 1: Spiritual and Political Influences on GCED Discussions 
Main Key question: 
 
How does the intersection of different spiritual and political views influence the discussions 
surrounding Global Citizenship Education (GCED)? 

 
Section 2: Korean GCED in a Global Context 
Question: 
What characterizes the Korean version of GCED, and how does it align or diverge with 
global discussions and implementations of GCED? 

 
Section 3: Public Theology and GCED 
Question: 
How might public theology actively engage with and contribute to discussions and practices 
of GCED, particularly in the realm of Spiritual GCED? 

 
Section 4: Feedback and Revision Mechanisms 
Question: 
Could you share the you assessment/ feedback on the study guide and share your opinion 
what ought to be done to improve.? 

 
Closing 
[Thank the participant again for their invaluable input. 
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10-4 Key quotations from the Nvivo analysis to the question.  (translated 
into English)  

 
Question 1 What brought them into the GCED? 
CU “While working at UNESCO, he witnessed the concept of global citizenship education 

emerge and in 2012, he became the director general of the Asia-Pacific Centre of 
Education for International Understanding. The work of international understanding. 
During the time he was introduced the Global Education First Initiative15 led by Ban Ki-
moon.  

KS “Entered this field through peace education while engaging student movements and 
unification movements in Korea while attending university” 

CY “It was first encountered through the Asia-Pacific Understanding Education Centre and 
UNESCO in 2015.” 

AH “I have been receiving training for sustainable development, and in 2015, the concept of 
global citizenship education emerged, and I came across UNESCO introduce various 
programs, so I came in to introduce them to the regional network.” 

CJ In university while teaching and researching intercultural communication skills 
BC “The university's overseas volunteer programs have been conducted in the past, and I 

have encountered them while continuing the educational agenda.” 
SS “It was an educational philosophy that the university working for had wanted, and it was 

an idea that the first president emphasised.” 
HB “While working as the relief team leader of World Vision, I learned this education when I 

thought that relief was not enough. And I came to the head of the World School of 
Global Citizenship Education School.” 

BY “I learned it when I studied theoretically while working on international exchange and 
international education at an American university.” 

 
Question 2 Standpoint including desirable direction with GCED (Soft/Critical)  
CU Soft GCED 

 
“Korea is quite exclusive country with strong nationalism and quick to discriminate, 
therefore our values and attitude need changing” 
“When some NGOs criticize me for not looking after Korea and Korea’s needs, I respond 
to them as to how Korea earns money. It is all from international trade. Without a 
globally open mind it is impossible” 
“APCIEU” has become a global hub of GCED research and agenda building” [Very proud] 
“I would not say that GCED is entirely based on humanitarian cosmopolitanism, as there 
are other notions that need to be considered” 
“Winning funds from the Korean government is difficult to persuade them without using 
nationalistic benefit to the economy and to citizens” 

CS Critical GCED  
 

 
15 “The Global Education First Initiative (GEFI) is led by United Nations Secretary-General United Nations Ban Ki-moon. 
Launched in September 2012, the initiative gathers a broad spectrum of world leaders and advocates who all aspire 
to use the transformative power of education to build a better future for all.” (United Nations 2012) 
“ 
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“We can’t talk about global citizenship without talking about colonialism” 
KS Critical GCED   

 
“I sense danger if GCED is approached without a critical awareness” 
“I find conservative Christianity with their charity (donor mindset) as another form of 
colonialism. They need to deny themselves strongly.” “Co-existence is the model seen in 
the garden of Eden” 

CY Critical GCED  
 
Although as a superintendent, supporting the government’s public-school curriculum, 
“the current Korean GCED emulate the westernisation/colonialism. Korean being one of 
the most nationalistic and exclusive countries, the GCED without critical or reflective 
approach only cement the sense of superiority.” 
 
Christianity as well, “it needs to recognise its former way of aggressive and cultural 
conquer-like approach to the third world countries was wrong. Christian GCED therefore 
needs to be approached carefully, repentantly.” 

AH Soft GCED  
 
“Inevitably while training young people, global competency education cannot be 
separated, as it is also demanded by parents.” 
“There is also realisation internally simple community service (handing out some goods 
to third world kids during a visit) does not have a long-term impact” 
“Current government tries to overtake the GCED agenda with their progressive 
democratic value education, which is manifested in the education field as ‘levelling up’ 
process is an obstacle to the education.  

CJ Critical GCED / Spiritual GCED 
 
“I am critical of the APCEIU’s East Asian citizenship agenda, as it yet again creates the us-
and-them barriers and ‘otherness’ which can rise into the sense of superiority.” 
“They are copying the western centric cultural colonialism with the rise of East Asia in 
terms of its position in global economy.” 
 
“Global mindset can be found in the example of Jesus” 

BC Spiritual GCED with sympathy for Soft GCED  
 
“The expanding the kingdom of God can be worship and GCED is is important for this 
reason” 

SS Soft GCED  
He is critical of those who are critical of current GCED agenda that is competency-
building and charity based.  
 
“Through education, a person changes and achieve the SDGS to make the world better 
place – there is no hidden agenda nor colonial intent” 
“With the global competency building, we are adding our university’s value (Christian) 
honesty, diligence and responsibility” 

HB Critical GCED  
 
From the point of NGO, she is critical of the approaches of national governments an 
international organisation with their fixation of ‘goals’. Many young people are so 
immersed in capitalist way of life that needs to be shaken. “Global citizenship itself goes 
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against a human nature.” We need to understand this contradiction, and GCED needs to 
understand this.   

BY Soft GCED  
 
From Higher education with an experience with international student mobility for global 
competency, and export of Korean education in the third world, his stance is in line with 
soft GCED.  

 
Question 3 View on Korean particularities in global scene 
CU  Korea is quite exclusive and nationalistic and needed to change in the globalised world. 

Korea is very much involved in the global economy and cannot live outside of the global 
structure. The Korean government has approached global education just as expanding 
‘territories’, however, this needed to change. Korea is entering a multicultural society, 
and despite a lot of funds poured into this area, discrimination persists. 

KS Korea belongs to the ‘third world’ and is a member of ‘The OECD’ and carries the stance 
of a victim (of colonialism) as well as the perpetrator (as a global economic 
powerhouse). In Korea, many mistakenly think that Global citizenship is about learning 
to speak English and helping other countries.  

CY Korea is a divided country; peace is one of the key focuses. Also, ideological division 
between the right and left is the worst in Korea. For this, it is also very difficult to 
educate students about politics, democracy, and the meaning of vote, as political 
neutrality by the teachers is expected. It is also difficult to educate the way of reflective 
approach. Also, as for diversity education, currently, the Korean approach is assimilation 
into the Korean mainstream – teaching students from other cultures that Korean food is 
delicious.  

AH Unlike Japanese’ Education for sustainable development (ESD) Korean model looks at 
global issues.  

CJ Korea was fixated on democratisation after the military dictatorships that ended in 
1992. There was democratic citizenship education, and now a sudden move to global 
citizenship is creating another layer of ‘us’ and ‘them’. Korea is learning America 
centrism. ‘superiority’ is the underlining mentality behind government and NGO-
initiated global citizenship education that needs to be resisted. 

SS Helping other countries to develop as Korea has luckily managed to do is more valuable 
global activities than educating our kids to go to even more economically successful 
countries and do well. 

HB Koreans are quite exclusive people shown at the public outcry at the arrival of Yemeni 
immigrants and demonisation of them in 2018.  

BY Korea has a developmental mentality and receiving overseas students and sending many 
students out to the world is mistakenly perceived as a global competency education.  

 
Question 4 View on current approach of Korean GCED  
CU With the momentum Ban Ki-moon created Korea along with Japan were the leading 

nations to have GCED included in SDG 4.7.  Korean GCED is led by APCIEU and the Korea 
Society of Education for International Understanding (“KOSEIU”). Korean GCED and its 
programmes rely on the government, which values the competency and advancement 
of Korea on the world stage, which impacts the programme formation. Parents who also 
have a big stake also want global leadership and academic advancement on the global 
stage. However, any programmes that become a part of a political agenda, do not have a 
long-life span. Moon government (2017-2022) introduced democratic citizenship 
education and mixed it with GCED. Diversity education is also not a popular one 
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amongst parents. When there are tensions between different education and philosophy 
that impacts the make-up of the curriculum, a positive sign is the rise of interests in 
GCED in life-long education sector that are not influenced by political agenda.  

KS It has evolved from various education including democratic citizenship education, 
international understanding education to development education. Korean GCED has 
been influenced by the different political leadership and the subsequent approaches.  
Soft GCED, and global competency education as well as development/donor minded 
GCED lacks critical understanding, and empathy for the minorities of society. For these 
reasons I am skeptical of the GCED taught at schools.  

CY There are various themes in the GCED. Peace is difficult in the Korean context as 
technically Korea is still at war, and contextually peace education can be politically 
sensitive. Multicultural education in Korea is also assimilation-centred, therefore Korean 
GCED in theme has many challenges.  

AH It is in the core curriculum in schools but teachers find it difficult to teach. It needs to 
combine competency education (as it is public education) but also education to teach 
the young mind to challenge their prejudice.  

CJ Korean GCED or East Asia Citizenship Education follow western centric view and create 
‘otherness’ again. It places too much emphasis on regional particularities rather than 
universality and is part of expansion of trade bloc. Amongst the scholars particularly in 
KOSEIU are fixated with their academic performance and publication, rather than 
contributing to the development of practical models. The concerns of the GCED teachers 
in public education K-12 sectors and the tertiary sectors are different as well.  

SS Just as we have no agreed definition of global citizenship or GCED, the approaches are 
different. At Handong (his university) the university’ founding principles coincided well 
with the GCED. What is important for our GCED in university is the mindset and 
attributes. It is to make the world better for the next generation, and ability to 
cooperate to create a sustainable system and way of living.  

HB Many GCED including in Korea focus excessively on SDGs. SDGs should be viewed as the 
minimum guideline.  

BY In universities, GCED is still regarded as a competency education. Unlike primary and 
secondary school sector, tertiary education sectors do not seem to have a guideline. UN 
Academic Impact used to lead, but with the change of government this again has lost its 
momentum 

 
Question 5 Public role of Korean Christianity   
KS The mainstream denomination is conservative Christianity which has its root in Seobook 

Cheongnyundan (In English Northwest Youth League16). These people became leaders of 
the newly founded Republic of Korea after the war, and the bond between the state and 
their denomination was strong. Those members became politicians and church leaders, 
which formed the basis of Korean Christianity, which is very destructive. I see them as 
the group in Korean society as the most problematic. They turned blind eyes to a 
democratic movement and its struggles. The aggressive evangelism and world mission 
as well as their charity work, are based on their faith in an exclusive God even though 
they claim to love their neighbours. I wrote a book called “what should Christian 
education teach in a pluralistic society.” “You should consider carefully (of this historical 
background)”. “Only when Korean Christianity deny itself, they can dialogue with other 
others in society.” 

 
16  The Northwest Youth League consisted of refugees from the North during the Korean war with strong anti-
communist and Protestant Christianity faith and was responsible for numerous mass killings in South Korea.  
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CY Throughout the development stages, pastors talked of material blessing (prosperity 
gospel) when everyone was poor. Now our young generations that grew in prosperity, 
those messages are irrelevant. The biggest problem of Korean churches that cause 
people to leave is its lack of application and practice. (of the faith). In civil society and 
global governance, it has not fully represented its identity. There are so many Christians 
in the management of large conglomerates, but it did not produce the restoration of 
economic order. With environment related issues, where are Christian voices? Youth 
group at church after their morning service, they go out to street and give out little 
tracts. Why don’t they pick up rubbish they see, that would be so much effective, and 
practical action? For the issues of refugees or peace, even though Christian teaching 
emphasize hospitality, Christians are out there with the Islamophobic or homophobic 
messages. There are some reflections within Christianity about their capitalistic 
management (particularly in mega churches). For the global issues, the church only talks 
about it in the context of world mission and information such as how missionaries they 
have dispatched and how many have come to church. They should listen to the concerns 
of those people and bring a practical help to address the root causes. Right now, there 
are wildfire in some parts of Korea, what are the churches doing in this national crisis? 
Why is speaking of social issues in church settings almost taboo? If our relationship with 
God has been restored, should not Christians go out and restore their relationship with 
the world? Those voices are only a small minority. Korean Christianity’s bond with 
capitalism might have been necessary when Korea was poor, but now as we have grown 
this much economically, churches ought to look around our neighbourhood. COVID 
situation has shown us that no one is safe until everyone is safe. The scope of gospel 
message is a lot deeper and wider.  

AH She did not see the possibility of the religion let alone Christianity having a say in ethics 
and global social issues.  

CJ The current liberal government are critical of Christianity (which grew under the 
conservative/military dictatorship) As the churches are subject to public tarnish, its 
messages has lost its power. 

BC As Christian, we must love God and love our neighbours. Those neighbours include 
those around us in Korean society but also people who are politically and economically 
disadvantaged even if they are far away geographically. As a Christian we need to have 
this orientation and attitude in our lives. Regardless of the differences we ought to 
communicate, empathise, understand, and act. However, protecting and holding onto 
our point of view is important. In the area of diversity as well, there are non-negotiable, 
and we ought to speak out what is against our faith. We may be seen as exclusivist, but 
essential. Korean Christianity has focused excessively on the personal salvation and the 
expansion of churches and have been inadequate to fulfil the calling of loving our 
neighbours as well as responsibilities in society. However, my personal concern is that if 
we focus too much on the church’s social responsibilities, the gospel might become 
absent as seen in many NGOs with Christian ethos change. Compromising church’s 
essential faith and value is wrong. Of course, we do not want to be labelled as rude, but 
we should have confidence to confidently and politely our stance.  

SS There is antithesis towards the Christianity. In the public realm, Buddhist teaching, or 
Confucius teachings and sayings are widely used, however if someone quote bible they 
are frowned upon. It is particularly unwelcome in Korea.  
 
In all things the church should be the centre, including the area of SDGS, Environmental 
social and Governance (‘ESG’) areas as well. To flourish. We ought to be a heavenly 
citizen but also fulfil our part for worldly citizen.  
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HB The number of believers in Catholic is increasing due to the lack of appeal of protestant 
Christianity. Yes there are many scandals in churches with some are widely known 
publicly, however they are only a small minority (like 10%), there are so many great 
believers and pastors that live like the children of God. Christian has fulfilled an essential 
social function through its history in Korea, that that needs to be recognised.  

CK Living out the faith in the public square is essential, however in Korean church scenes 
the voices are radically different depending on organisations/ denominations’ 
disposition and stance.    

CS Churches in Korea are not teaching what they need to teach. The messages and the 
programmes are very insular and providing comfort for its members rather than 
teaching social responsibility. Believers love to just listen to messages but not live them 
out or reflect. Sunday school and church education are now filled with recreational 
activities otherwise kids to not come. As whole education system has been designed for 
the university entry exam taken at the final year of the high school, there are little 
number of high schoolers in churches. Then in university, church and its programmes are 
less appealing. The message of transformation is not welcome, as the preacher would 
then be criticised for being a fundamentalist. Church leaders may adopt modern 
technology, but it has not adapted in the modern context of this generation.  

 
Question 6 Role of Korean Christianity in GCED    
CU All religion including Christianity has a notion of loving neighbour, and respecting the 

precious value of human being, therefore, this is good. There are areas that science can 
explain better than anything else. At the same time in our world, there are also areas 
that science cannot explain, and these two must go hand in hand. Just as in Korea, it is 
religious and philosophical ‘Hongikingan17’ value is the founding principle, and in 
Southern Africa has Ubuntu, other Western world must have its underlying principles 
and that could be Christian ethos. All these are beneficial to our discussions.  

KS Korean Christianity particularly conservative Christianity which has been the mainstream 
in Korea has been very destructive and exclusive with its monotheistic belief. In a 
pluralistic society, these are dangerous. Their global activities are out of their zeal for the 
world mission, despite their claim that neighbourly love is the central drive. There is 
dangerous mistrust between religious groups in Korea. The only way that Christian GCED 
would be possible is, just as Jesus denied himself and his rights, churches and 
Christianity must deny themselves and their monotheistic faith so that all can co-exist.  

CY Korean churches have been quiet, but there definitely intersecting points between the 
philosophy of Jesus and GCED. Just as we need to be transformed from a materialistic 
way of living requiring restoration, the process of becoming global citizens is relevant.  

AH I was surprised to see the link between biblical principles and the ethos of the GCED. To 
discount them is a big mistake.  

CJ Global Christians would welcome Global citizenship as this is what Jesus talked about. 
Becoming a global citizen could be likened to the process of sanctification of Christian 
living – to becoming more like Jesus.  

BC I believe that global citizenship is what all Christians should be equipped with. We are to 
love God and love our neighbour. Global citizenship is about loving our neighbour by 
having a proper purpose and thinking, communicating, and acting for ways to help. God 
created men and gave us the cultural mandate, also as Christians we have the great 
commission. These two go together. However, Christianity needs to be aware and 
ensure that Christian values do not get diluted and compromised.  

 
17 “to broadly benefit the human world” 
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SS Honesty, diligence, respect, responsibility, and love form the basis of GCED and of the 
values of Christianity. To say having a particular religion is a distraction for becoming a 
global citizen is contradictory.  Christians should do what Christians can do as global 
citizen.  

HB There are invisible realm in the world, and these require spiritual insights. The attitudes 
and values of Global citizenship is not natural to us; therefore education is needed.  

BY Having religious view on GCED is useful to make GCED more accessible and widely 
appealing.  

CS Christian GCED is necessary even to deal with the walls and misunderstanding built by 
religion.  

 
Question 7 Criticisms of the approach of the book    
KS “The study guide seems to follow the dominant top-down approach that many 

missionary activities in the past and present have taken on.”  
“It does not have enough critical reflection.” 
The study guide is in line with strands of conservative Christianity. Korean Conservative 
Christianity rejects the World Councils of Churches (“WCC”) that has produced many 
articles on the ecumenical movement, Christianity in a pluralistic society.  

CK “Bible is an exclusive book for exclusive people in particular time and context in the 
past” Picking and choosing certain biblical teaching for some of the global issues is 
something that we should examine deeply” 

CY “Western GCED still contains traces of colonialism and this needs to be overcome” 
“The study guide and reflective questions should encourage the learners to view 
Christianity critically as well. For example, Christianity’s historical misbehaviour such as 
the Crusades needs to be covered” 
“The study guide should not just to advocate biblical values without inviting critical look” 
“Korean context such as its nationalism, pride for homogeneity needs to be covered” 
 

CJ “There are some parts that are not deep enough particularly in applying biblical texts 
into the global issues”  

BC “Churches must reflect on its shortcomings in displaying neighbourly love, and fulfilment 
of its public roles for the environmental crisis, caring for the alienated. But I have seen 
many losing the gospel message in their activities, particularly in the works of so-called 
Christian NGOs. “ 
“When we over-emphasise the respect, dialogue, searching for commonality, we lose 
the exclusivity of salvation.”  
“I sincerely hope that the Christian premise does not become compromised and given 
up. We Christians need to be polite and wise but cannot nullify the truth.” 
“Christians are those who are saved by Jesus and are people of God – should be 
remembered at all times when doing this sort of activity.”  

HB “Bible version that has been used in the study guide is too difficult.” 
“The title ‘Protestant Christian GCED’ is too narrow.  
“Over-reliance on UN’s Sustainable Development Goals (SDGs) causes a little annoyance 
as this is just a indicative signposting and should not be the ultimate goals. However, in 
this study guide as well as all GCED activities SDGs are upheld as the ultimate target. 
What will happen after 2030, when the period of the SDGs is lapsed? If the goals are 
achieved or underachieved?  
“There are too many western anecdotes. If it is truly for the Korean audience, many 
needs to be changed to the Korean ones” 
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Question 8 What needs to be changed in the study book?   
CK  “Introductory book” would be helpful for anyone new to this area.”  
CY “The hardest obstacle while teaching GCED is the nationalism that the students hold on 

to. This is manifested in exclusivity, demand for assimilation, and difficulty in tolerating 
multiculturalism. This needs to be explicitly mentioned and challenged in the relevant 
section”  
“It would have been better if this study guide also encouraged critical viewpoints even 
towards the Christianity, rather than advocating Christian viewpoints” 
“On Page 114-115 when melting pot, and salad bowl analogy was introduced, the study 
guide mentions that both approaches have pros and cons, which was difficult to agree.” 
“When the regional education board teaches GCED we look at GCED in five areas: 
Cultural diversity, Sustainable Development, Peace, Human Rights and Global Issues. 
From this point, the study guide is missing a section on ‘human rights’ which is a hot 
topic in Korea” 

CS “Trying to catch two birds with a stone, trying to appeal to both Christians and non-
Christians in a single study guide makes some parts rather unnatural.” 
“As a Christian, I wish it had a deeper base on Christianity and the word, as the discipline 
of Korean Christian Education has lost its validity in both ‘Christianity’ and ‘education’ 
(during its endeavour to meet both sides) 
“Some of the anecdotes are western ones which would be difficult for Korean audience 
empathise. Korean anecdotes are needed.  
“Some of the graphs and data used needed more explanation for student audience.” 
“It needs to be cheaper, and more illustration (pictures/photos) are needed to have 
young learners engaged”  

CJ “More information on suggested further reading and discussion points would be 
beneficial. “ 

SS It would be good to see guides like this for different age groups and area of study. 
Ultimately, further Bible based research is done so that more elaborate books like ‘GCED 
according to the gospel of John ‘would be welcome.  

HB “Introduction section needs to give a clear signposting” 
“The notion of reconciliation and apology that the study guide mentions for the 
Christianity to reflect and show to the world needs to be elaborated” “Reconciliation 
implies wrongdoing of both parties (albeit differing degree), whereas apology implies 
wrongdoing of a one party.” Which one should Christianity and the world do? Will they? 
Why should they?” More reflection is needed on this. 
“Further reading and resources would be good to have” 
“Limitation, and further research/reflection points would be good addition in the end 
too” 
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Background 

 

As the world experiences exponentially increased connectivity at all levels and aspects of global society, 

many of traditional lifestyles, governance, economic activities, and civic duties are becoming obsolete. 

In the past few decades particularly, the world has witnessed paradigm shifting changes such as an 

internet revolution, the fall of the Berlin Wall, the 9/11 attacks and the rise of global terrorism, 
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distressing changes in the climate, a global financial crisis, increased refugee issues and most recently, 

a global pandemic. These events have forced an urgent shift in how we educate and prepare ourselves 

and future generations (Carabain et al. 2012, 8). Consequently, what is known as Global Citizenship 

Education (GCED) has emerged.  The origins of  global education has its roots in the World Studies 

project of the 1970s, which was followed by the advent of development education, peace education 

and environmental education in the UK (Hicks, 2008:7). Each of these education programmes emerged 

to address and solve shared concerns such as conflict, poverty, inequality and environmental 

destruction (Hicks 2008, 15). What became evident during this process was that the issues and 

challenges were more than regional and national issues, and required approaches that found balance 

between global and local, unity and diversity, competency and morals, among other things (Su, 

Bullivant, and Holt 2013, 5).  

 

One of the key developments in an effort to face these challenges has been the creation of the 

framework and curriculum known as Global Citizenship Education. Various versions of GCED have been 

published and rolled out in school systems in different contexts. Not surprisingly, the United Nations 

Educational, Scientific and Cultural Organisation (“UNESCO”) has been at the forefront of this 

movement, as the ideals of the GCED conform to UNESCO’s aims and objectives that is to “build peace 

through international cooperation in Education, the sciences and Culture.(UNESCO 2020)” According to 

the UNESCO, GCED aims to train and equip people, particularly young people, to develop necessary 

“knowledge, skills, attitudes and values” in order to make the world we live in more “just, peaceful, 

tolerant, inclusive, secure and sustainable” (UNESCO 2014, 9). 

 

The United Nations Sustainable Development Goals 4.7 also states the need for Global Citizenship 

Education, 18  and it aims to teach this curriculum to all learners regardless of age by 2030. In its 

documentation, UNESCO says global society needs GCED to be taught across all ages as it supports the 

development of values, including learning to live together peacefully while practicing tolerance. 

Moreover, it believes that teaching GCED will help to prevent “extremism and promote active 

citizenship”(Nikolitsa-Winter, Mauch, and Philippe 2019, 7).   

 

 
1.4.7 SAYS “BY 2030 ENSURE ALL LEARNERS ACQUIRE KNOWLEDGE AND SKILLS NEEDED TO PROMOTE SUSTAINABLE DEVELOPMENT, 
INCLUDING AMONG OTHERS THROUGH EDUCATION FOR SUSTAINABLE DEVELOPMENT AND SUSTAINABLE LIFESTYLES, HUMAN RIGHTS, 
GENDER EQUALITY, PROMOTION OF A CULTURE OF PEACE AND NON-VIOLENCE, GLOBAL CITIZENSHIP, AND APPRECIATION OF 
CULTURAL DIVERSITY AND CULTURE'S CONTRIBUTION TO SUSTAINABLE DEVELOPMENT." 
 



 

 

163 

The four spearheading principles – knowledge, skills, values and attitudes – form the basis of the GCED 

that are prominent at present, and these principles can be seen across the UN and other GCED models, 

such as OXFAM's equivalent curriculum (UNESCO 2015a, 15). On the basis of these principles, UNESCO 

expects learners to develop a deep understanding of global issues and global governance structures 

(knowledge), while developing cognitive and non-cognitive skills to think and empathise, appreciate and 

communicate across cultures and differences (skills) while developing attitudes and values based on an 

understanding of multitudes of identities (values and attitudes) with fairness and social justice at the 

centre ( UNESCO, 2014:9). Similarly, OXFAM’s version of GCED is expected to be transformative, 

engaging with the learning, thinking and acting aspects of young minds (OXFAM 2015, 5). OXFAM’s 

version expects learners to acquire knowledge and the understanding of social justice, equity, identity 

and diversity, sustainable development, peace and conflict as well as power and governance 

(knowledge). On the skills front, it aims to develop skills in critical and creative thinking, empathy, self-

awareness and reflection, cooperation and conflict resolution. In the field of values, it aims the to 

develop a sense of identity and self-esteem, respect for people and human rights, valuing diversity, 

committing to participate and to be inclusive as well as upholding belief in people (value and attitude) 

(OXFAM 2015, 8). Many national governments and public educational institutions have embraced these 

intentions by introducing global citizenship education as one of their core standalone subjects in the 

school curriculum. Some others have embedded these principles of GCED into their conventional 

subjects. For example, in studies of music, Oxfam's version encourages educators to encourage learners 

to "explore how music expresses identity, belonging and feelings" and “consider how music has been 

used to express people’s views against social injustice” as well as “learning about the different musical 

traditions” (OXFAM 2015, 13). 

 

However, despite the efforts of public organisations, GCED has yet to find form in a single 

comprehensive structure or curriculum (Schattle, 2008:90). The varied approaches, different aims and 

objectives, as well as the use of different terminologies, confound students as well as teachers of the 

field (Cotton et al., 2019:348). GCED has also been subject to accusations of lingering colonialist 

tendencies (Andreotti 2011), conceptual shortcomings (Oxley and Morris 2013), and an overemphasis 

on competency-based education rather than values and attitudes (Kisby 2017). Coupled with the 

aspiration of many nation-states to become liberal and pluralist societies, the issue of the North/South 

global divide persists (I. Davies, Evans, and Reid 2005). In some versions of GCED, religious voices have 

been disparagingly restricted from utilising their unique and particular values and principles in the name 

of tolerance and pluralism, with references to extreme terrorist actions and neo-colonialism (Gardner-

McTaggart 2019). In particular, the contribution of Christian principles has often been restricted due to 
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Christianity’s historical affiliation with colonialism and the present rise of  extremism (Subedi and Rhee, 

2018). Challenging this view, this research seeks to explore the constructive contribution of religion to 

GCED, with a focus on the potential of religious principles and teaching to bridge differences in global 

society, and to promote peaceful co-existence and flourishing (Arthur, Gearon, and Sears 2010; Paige 

2020). 

 

This literature review will deconstruct the primary interpretations of GCED in circulation today and 

identify the aforementioned shortcomings of GCED highlighted in the existing scholarship. Following on 

from this, it will review the potential of religious communities to make a positive contribution to refining 

and improving existing GCED offerings via particular attention to the concept of Spiritual GCED. Finally, 

noting the existing shortcomings in Global Citizenship Education, the literature examining biblical and 

spiritual values will be considered in order to explore the current justifications for the formulation of a 

Christian global citizenship education curriculum to be shared in within faith communities. 

 

Global Citizenship Education  

 

Despite the widespread use of its name, global citizenship or GCED is not a consensual term, yet it is 

accepted as an agreed-upon umbrella term, as there are a great many related terms that might be used 

to convey the meaning of this area of study and teaching, rendering the resulting discussion complex. 

For instance, cosmopolitanism, global mindedness, global competence, world citizenship, 

transnationalism, global consciousness, global education, among others, have been used at different 

times in relations to GCED (Goren and Yemini 2017, 180). In the education sector, too, this confusion 

which also reveals the shortcomings, continues to impact the pedagogy of GCED (Cotton et al., 

2019:358). In this section, the principles and complex nature of global citizenship education are 

reviewed in order to demonstrate the need for an alternative approach, which I argue might be achieved 

via the contribution of Christian principles. The reason for considering Christian perspective originated 

from my personal experience as a Christian who also has been working in the area of global citizenship 

education field over the last ten years in educating, mentoring and facilitating. While there is so much 

wisdom available, there is little to none, holistic Christian approach, framework, and guidance on how 

to incorporate Christian faith and practice in this area of rising importance in the globalised world. 

 

Davies raises compelling permutations of the phrase “global citizenship education”. He asks, is global 

citizenship education an addition between (1) “global citizenship” and “education”, (2) “global” and 
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“citizenship education”, (3) “global education” and “citizenship” or (4) “global”, “citizenship” and 

“education”, which exist independently (L. Davies 2006, 14). This way of looking at the GCED offers a 

useful insight into why the terminology is critical.  

 

Firstly, to see GCED as an amalgamation of the concepts of ‘global citizenship’ and ‘education’ implies 

that there are prescribed notions of ‘global citizenship’ that need to be ‘taught’. This begs the question 

of who is or what is a global citizen. Do all members of the world exercise an equal level of rights as a 

global citizen? Pike and Sillem use Byer's definition saying global citizenship is to empower a person to 

"participate in decisions concerning their lives, including the political, economic, social, cultural and 

environmental conditions in which they live" (G. Pike and Sillem 2018, 573). As positive and beneficial 

as this sounds, Vidovic warns of the potential repetition of hegemonic economic discourse that benefits 

particular “members of global citizenry” who gain through such education (Vidovich 2004, 460). 

Importantly, this concept is tied to that of neo-colonialism, giving legitimacy to some powerful groups 

or people who benefit by proselytising the notion for their own economic benefit. Quoting Escobar, a 

fierce critic of this version of the global citizenship, Andreotti states that this could be a reassertion of a 

“global hegemonic model of power” that benefits “white European people” (Andreotti 2011, 383). In 

the current world system, perceptible hegemony and its manifestation of hegemony may not be 

imaginable. While we celebrate the advancement of liberal democracy, peace and flourishing of a global 

society, colonisation and domination, as well as a hierarchical structure, can persist in different shapes 

and forms (Gorski, 2008:520). According to this reading, to some extent, education is a form of 

“indoctrination” of values, whether it is liberal democracy or the Muslim faith, as it aims to change 

learners in specific ways (M. Pike 2010, 312). For some, particularly in the Global South, the inception 

of global citizenship and the education of it, reminds people of a painful past. (Maldonado-Torres 2004, 

50; Oxley and Morris 2013, 302). 

 

Secondly, seeing GCED an amalgamation of “citizenship education” and the concept of “global” places 

emphasis on the national governing body's ideals, and its expansion of its sphere of influence. In the UK, 

the Crick reports emphasises education for democracy and the introduction of citizenship programmes 

taught at schools (Secretary of State for Education and Employment 1997, 63). Furthermore, the 

introduction of the Life in the UK Test (The Guardian 2003) for new immigrants emphasises particular 

ideals of citizenship that a domestic government imagines. Davies asserts that citizenship education is 

distinct from global education, and that citizenship education's context is the national state (Davies, I. 

et al., 2005:84). Kisby says, "citizenship education emphasises the importance of students becoming 

well-informed about political issues, as well as being public-spirited, critical and independent-
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minded(Kisby 2017, 17)”. However, Kisby continues to assert that recently, citizenship education has 

changed to focus more on character education and competency education in order to prepare young 

people for the job market and to contribute to the national economy (Kisby 2017, 17). Davies, in the 

context of the UK, resists the simplistic approach to this sort of amalgamation, arguing that the issues 

at stake are much more complex. 

 

 In non-western contexts, a state-led global agenda has had some noticeable success in the area of 

economic development. In the case of South Korea, Taiwan and Singapore, as well as in other developing 

countries, despite being the ‘South’, governments embrace the concept of global citizenship as a 

competency education framework that includes being able to speak foreign languages and having an 

internationally transferrable qualification. The purpose is to raise the nation’s profile in the world 

economy.  

 

For instance, Vidovich examined Singaporean international education curriculum to understand the 

direction of the government and its objectives. Singapore is of particular interest, as having been a 

poverty-stricken country even in the middle of the 20th century, it was subject to a national movement 

to internationalise society, in which education played a critical role. Participants in Vidovich’s interviews 

answered that the school curriculum largely remained within the government’s prioritised strategy to 

be a global player, and a market ideology was the "underlying rationale for internationalisation of the 

curriculum” (Vidovich 2004, 456). Another keen proponent of global citizenship education, South Korea, 

has a similar national government-led internationalisation strategy in its education that prioritises 

neoliberal growth and influence. Kim defined this as an "ideology and a set of economic and social 

policies that believe in the benefits of free-market competition over those of social welfare and 

government regulation. Coupled with maximisation of the efficiency principle, the aim of education is 

focused on cultivating loyal and internationally competent workers that will bring prominence to its 

national glory” (Kim, Y., 2019:178). In South Korea, the national government under Kim Young-sam in 

1994 introduced the Segyehwa policy, which translates as “globalisation policy”. Looking at middle 

school textbooks in social studies through which global citizenship education has been taught in South 

Korea, the prevailing narratives are competition, market rationality and nationalistic rhetoric (Y. Kim 

2019, 182). This approach to citizenship education with a “global reach” appears to have a narrow 

national agenda, which restricts individual human flourishing and leaves little room for value-based 

morality or the ethical side of a globalised life. 
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A third approach looks at the GCED as an amalgamation of “global education” and “citizenship” that is 

possibly the closest to the current model of GCED, according to Davies, as this model is the weaving of 

“international awareness with rights and responsibility as a citizen” (L. Davies 2006, 14). The core 

components of this model are aware of global governance, social justice and the rights and responsibility 

as a citizen. However, Su notes that global education could lean either to moral education or 

competence education (Su et al., 2013:1). Therefore Kim asserts that in this approach, it is important to 

ensure the correct balance of skills (competence) and focus on values, ethics and attitudes (Jin-Hee Kim 

2017, 13).  

 

 

The principles of the GCED, according to OXFAM, reaffirm the importance of knowledge, skills, value 

and attitude (OXFAM 2015, 8). These principles have been inherited by subsequent GCED frameworks 

including that of the United Nations, as it calls for GCED and its different variations to foster these three 

elements (Nikolitsa-Winter, Mauch, and Philippe 2019, 10). However, in reality, the correct balance has 

proved challenging to implement. On the one hand, some versions focus more on the technical, 

competency-led side, as seen in the West and in East Asian model cases, even those being taught under 

the title of “character education”, where many of the skills and values taught are included to ensure 

learners develop fitting personalities traits such as grit, patience and submission to established 

hierarchies (Kisby, 2017:17). This competency-based content aims to ensure that learners are ready to 

succeed in a "highly competitive, knowledge-based, technology-driven global economy" (Standish, 

2012:2). Under this approach, education’s function is limited to support for the economy. Kisby says this 

happens when public or national bodies steer moral education via a top-down approach (Kisby 2017, 

17). On the other hand, global education can focus more heavily on teaching morals. Under this 

approach, proponents see “global” not in the geographical sense, but in terms of the boundaries 

between cultures, between humans and nature, and the social struggles arising from unequal 

distribution of power. The advocacy focus goes beyond the boundary of a nation and culture, invoking 

international solidarity under cosmopolitan values such as for diversity, human dignity, and biodiversity, 

among other things (Standish 2012, 3). Threse terms denote different focuses and objectives, which 

continues the confusion. Balance is needed to ensure that the GCED does not just support competence, 

indoctrinating a nation-state’s notion of citizenship nor give a foothold for forms of neocolonialism to 

return. There are different models of GCED depending on where the emphasis is placed.  

 

Typologies 
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A useful starting place is Oxley and Morris's typology, which attempted to introduce and demonstrate 

the different types of global citizenship education. It categorised GCED into two broad types; 

cosmopolitan and advocacy. There are four models within each of these types. Under the cosmopolitan 

type, four citizenship models are introduced: global political citizenship, global moral citizenship, global 

economic citizenship and global cultural citizenship. The cosmopolitan and universalist underpinnings 

of the cosmopolitan form of GCED has resulted in it being criticised for being neo-colonial and tending 

to benefit former colonisers or elite classes (Oxley and Morris 2013, 306). Conversely, the advocacy type 

is thought to be more relativist and holistic in its ideological approaches. Its models include global social 

citizenship, critical global citizenship, global environmental citizenship and spiritual global citizenship. 

According to this type, each model advocates for different things, with distinct aims and goals (Oxley 

and Morris, 2013:318). The sheer variety and scope of the different types and models of GCED 

demonstrates the immense task faced by global citizenship educators in defining and communicating 

the goals of the GCED.  

 

Goren and Yeremi conducted a useful survey of peer-reviewed articles published between 2005-2015 

with the term "global citizen or citizenship" and examined the model they were based on. This exercise, 

despite its shortcomings (the sample contained only English-language articles reflecting a western,  

anglophile perspective), their findings showed a close association between the model, geographical 

context and the subsequent expectations from GCED. Unsurprisingly, US-based articles were mostly 

based on a cosmopolitan, political and economic model with the most common form of the objectives 

being maintaining the US's status as a world leader. European articles were also mostly cosmopolitan, 

followed by a moral and cultural model of GCED with the promotion of tolerance and the creation of 

common ground as its objectives. Articles from Asia and Pacific regions also had a cosmopolitan, political 

and economic model of GCED aimed at strengthening ties with the West and active participation in the 

world economy as core objectives. African versions followed an advocacy-based model calling for a 

social and moral version of GCED, advocating empowerment and promotion of human rights (Goren 

and Yemini 2017, 174). This shows how varied GCED is, with distinct goals and strategies diverging by 

context, and thus demands attention to the particularity or singularity of different groups (UNESCO 

2014, 15). The distinctions between groups can be a positive sign, according to UNESCO, as the vigorous 

competition and discussion of different issues, ideas and values induces more inspiration, innovation, 

collaboration, and this can stimulate and strengthen all ideas and approaches involved if handled well 

(UNESCO 2014, 16). 
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Spiritual Global Citizenship Education 

 

Oxley and Morris argue that spiritual global citizenship education has an holistic approach as its base, 

while connecting the world with faith, spiritual values or emotion (Oxley and Morris 2013, 315). 

According to this interpretation, faith-based global citizenship focuses more on values and attitudes 

than knowledge and skills. The faith-based worldview that forms the basis of values motivates the 

actions that follow (Oxley and Morris 2013, 315). They list a few examples from different faith-based 

groups' ideas, such as the golden rule or the Baha'i concept of the 'better world' (Gyulay 2017). Although 

Oxley and Morris have placed spiritual global citizenship in the advocacy type of GCED, its potential 

contribution is more expansive than they realise, to bridge some of the irreconcilability that we see in 

the world.  

 

There are two strands of opposition to the idea of spiritual GCED, however. One strand is dissent from 

the secular and non-religious sector. They see religion and religious values as needing to be eliminated 

from the public sphere, as it gets in the way of ideology that fosters pluralism, diversity as well as the 

sense of togetherness (Arthur, Gearon, and Sears 2010, 2). With this view, Subedi and Rhee say, 

‘otherness’ is being defined in a dichotomous manner and can fall into the trap of legitimizing and 

justifying the privileged position of white, heterosexual, patriarchal groups. Interestingly, church groups 

have been instrumental in this continuation of preexisting divisions (Subedi and Rhee 2018, 378).  

 

An example is presented by Gardner-McTaggart who criticises global education that promotes the rights 

of the elite classes through the international school system even in the Global South. He asserts that 

religion, despite its sound values, in practice sanctions the rights of the ruling class, which can be 

witnessed in elite schools that continue the inequitable nature of society and global order (Gardner-

McTaggart 2016, 20). In the following piece of qualitative research in which he looks at international 

Baccalaureate (IB) schools around the world, he sees global citizenship education with cosmopolitanism 

as elitist, reinforcing the colonial legacy. He states that "Where the coloniser once promoted Christian 

English, Portuguese, or French, the globalist now promotes internationalism: interestingly still broadly 

Christian” (Gardner-McTaggart 2019, 470). His stance epitomises this type of liberalist, which is typically 

hostile to faith-based groups, particularly Christians, having a voice. What is troubling is that he sees the 

church as monolithic and does not see the capacity for religious groups to reform, unlike Subedi and 

Rhee. Despite the past, the voice of spiritual groups should be heard, as it has plenty of transformative 

capabilities (Subedi and Rhee 2018, 390). 
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Another strand of opposition originates from the faith-based sector itself. Some factions see 

engagement with the GCED skeptically. Such a view can be witnessed in the more conservative side of 

the religion rather than the liberal side. They believe that spirituality is disdained in favour of humanism. 

Consequently, cosmopolitan ideals devoid of religion have been upheld. For example, Dieppe wrote on 

the Christian concerns claiming that the current world is not just a simple pluralist society, but a plural 

monoculturalist society, which inevitably clashes with other monotheistic faith values (Diepe 2018, 3). 

These groups tend to retract from the discussion of GCED by claiming that the whole agenda is a scheme 

that will unavoidably result in the decay of religion and hence the society as a whole. This is the point 

that Arthur, Gearon and Sears were concerned about. They believe that, in response to hostility, faith-

based groups react either in retaliation or retreat. Either way, it does not bring a positive outcome, and 

the best way for the religious sector to engage with the world is via civility, which will enable it to 

become an agent of transformation (Arthur, Gearon, and Sears 2010, 136). Dill adds that the diffident 

attitude from the faith-based sector inadvertently endorses an “internationalist gospel”, which denotes 

‘earthly salvation without God, an internationalist gospel of peace”  (Dill 2013, 123). In a fragmented 

global society, faith-based groups can help to build a common identity and inspire people to act. 

Combine this with GCED, and faith-based groups can make a critical difference to disrupt the incumbent 

prejudice and system that fueled the fragmentation (Arthur et al., 2010:121).  

Using the tragic event in 2006 when Amish school kids were massacred by Charles Roberts,(Walters 

2016) and the remarkable scene of bestowing forgiveness on the killer, Arthur notes the way this act 

injected a culture of forgiveness that ‘disrupted’ the typical response and reminded people of the 

goodness within people even in the middle of a tragic event. Arthurs adds that the “field of citizenship 

education should learn from these well-tested practices of religious communities” rather than 

attempting to erase them out from the public arena (Arthur, Gearon, and Sears 2010, 138).   

 

Cases of Spiritual Global Citizenship Education 

 

Instead of retreat or retaliation, some faith-based groups have embraced the opportunity to engage in 

GCED while being authentic toward their beliefs and values. Warburg examined the Baha'i religion that 

embraces both liberal and conservative approaches to globalisation. Being a universalistic religion, the 

Baha'i faith’s cosmopolitan version of globalisation and its subsequent discussion are easier to espouse 

conceptually (Warburg 1999, 49). Warburg examined the Baha'i members' individual and enthusiastic 

collective participation in many international movements, such as the United Nations Association 

Denmark, and the religion’s active hosting and partaking the UN and other global movements on 
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different issues including women's rights and environmental protection. This comes from the Baha's’ 

belief that sees truth being relative and progressive, therefore necessitating the support of the evolution 

of human society(Universal House of Justice 2020). They also see globalisation as a product of divine 

drive and not as economy-driven (Warburg 1999, 50).  

 

In order to demonstrate how belief forms worldviews and these worldviews bring changes in people as 

well as society, Danesh expounded three worldviews that exist in human relationships. The three world 

views he devised are the survival-based worldview, identity-based worldview and unity-based 

worldview. In the survival-based worldview, the society and its members see survival as their primary 

goal, and the fear of the ‘unknown’ prevails, causing the manipulation of religion and science and 

‘extremist’ responses. By contrast, in the identity-based worldview, the focus is  more on competition, 

and securing and sustaining a domineering identity, which results in conflict, militarism, and suffering 

(Danesh 2010, 13). Lastly, in the unity-based worldview, to which the Baha'i belong in Danesh’s 

framework, sees human nature as noble and capable. He sees that the primary purpose of society under 

this worldview is to create "equal, just, liberal, moral, diverse and united" civilisations. This unity, he 

believes, can end conflict and evolve human society (Danesh 2010, 13). He asserts that these 

frameworks and views can bring about positive and progressive changes in society. Here, he sees that 

the Baha’i’s unity-based worldview is making a pivotal contribution to a society that is undergoing 

constant changes.  

 

Another religion which embraces the cosmopolitan version of the global citizenship and its education is 

Soka education from a Japanese Buddhist group. Soka represented value-creating and started in the 

1930s in response to the militaristic and colonial government and its repressive education and cultural 

agenda. Soka values “planetary citizenship” which resembles cosmopolitan citizenship; and thus fits well 

within the frameworks of GCED (Sharma 2018, 23). Soka philosophy encourages knowing oneself (“the 

jewel is hidden in one's robe"), and realises the connections that one shares within the cosmos and the 

human community. In order to reach this, education is vital (Sharma 2018, 64). Despite being overly 

vague in terms of its practical application, this group has expanded rapidly, setting up universities and 

education centres all over the world, promoting the idea of value creation through knowing oneself. 

They promote that their faith can, through GCED, help people to self-actualise in a social context, 

understand the meaning of peace and non-violence, know interdependence and a global outlook, raise 

awareness of climate change, commit to transformative education, and commit to the SDGs through an 

intercultural perspective (Sharma 2018, 94).  
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Where there are learners in a culture that is predominantly shaped by religious or spiritual beliefs, 

spiritual GCED can combine the beliefs and the actions needed for the common good. Unlike Baha’i or 

Soka Buddhism, which are inherently cosmopolitan in their beliefs, other monotheistic religions can also 

benefit from this approach, as it encourages engagement rather than retreat or retaliation.  

 

The recent research done by Goren and Yeremi on Israeli teachers and their adoption into their 

particular culture provides useful insight. In Israel, where there is a dominant Jewish heritage, minority 

Arabs and other smaller ethnic groups cohabit. GCED has been received there in differing degrees. In 

their twenty-one interviews with seven teachers from Jewish religious sector, the secular Jewish sector 

and the Arab Palestinian sector, the authors found that the Arab-Palestinian group found the GCED a 

glimmer of hope to obtain the sense of belongingness beyond national boundaries where they are a 

discriminated minority, often systematically repressed (Goren, Maxwell, and Yemini 2019, 257). The 

teachers in the secular Jewish sector saw GCED as an opportunity to guide learners to utilise the 

opportunities afforded by globalisation, ease of movement and technological advancement. The 

authors noticed that these opportunities preceded other values-based aspects of GCED, such as human 

rights and environment protection (Goren, Maxwell, and Yemini 2019, 254). Amongst the Jewish 

religious sector, while the teachers found it useful and advantageous for reaching out to other Jewish 

diasporas, they mostly saw this as a threat to their identity as the importance of the preservation Jewish 

heritage against assimilation and secularisation is paramount (Goren, Maxwell, and Yemini 2019, 254). 

This shows how the GCED is perceived differently, according to tradition, power relationships and the 

particularity of one's culture. This does not mean GCED should be scrapped in countries like Israel, but 

the authors point out that a one-size-fits-all approaches should be avoided.  This highlights the need for 

tailored GCED in the place of universalistic, cosmopolitan GCED frameworks. In another article surveying 

major frameworks in the field of GCED, the authors demanded that GCED be adapted to fit local needs 

rather than having cosmopolitan ethics or polity which can and has been received as a continuation of 

colonialism. The local context and their needs include local religious background, spiritual values, 

historicity and economic conditions (Goren and Yemini 2017, 180).  

 

Another example of the important association of spirituality and global citizenship education was 

introduced by UNESCO Pakistan’s officer, Waqar Shams, in his presentation on the UNESCO site, which 

invoked Islam’s specific teaching to approach global citizenship and its education. He asserted that the 

global or universal approach might not be appropriate, as the context - the religion that each community 

believes in - is different for each group. He used the example of 'Madris’ that are not national or formal 

education, more like a peaceful youth seminary. Millions of young people who are called ‘Talib-seeker 



 

 

173 

of knowledge’ from which the word Taliban comes from, which denotes seekers of knowledge, are 

educated just like in other schools. Spiritually-contextualised GCED is therefore seen as an effective way 

to combine the community's innate values with a global orientation.   

 

Dill shows how the belief on the universality that forms the basis of cosmopolitanism inadvertently 

preserve the particularity of privileged some, whose historicity, cultural, spiritual uniqueness engenders 

continuous division, often with hostility (Dill 2013, 135). He shows examples of GCED in different 

religious settings. Speaking with teachers and students of Islamic School for International Studies (ISIS) 

in the US, he concludes that differences are significant, but this should not prompt prejudice. 

Furthermore, being of different particularities from the dominant group, should not compel a person of 

their particular tradition, spiritual beliefs to deny or disown their faith. He says one of the Muslim 

respondents said "We are global citizens because we are Muslim. We are deeply rooted in who we are 

as Muslim, or an Arab or Somalian or Yemeni or whatever. We know who we are and where we are 

from, and that that has a lot to do with why we are committed to understanding others who are 

different and to caring about the world” (Dill 2013, 131). The religious schools in Dill’s research have 

been candid about the spiritual sources that shape their actions. For him, secular GCED has to learn 

from religious models and acknowledge particularities (Dill 2013, 133). This is what Hollenbach calls 

“rooted cosmopolitanism”, which respects and protects the views of minorities and particular 

communities, giving moral relevance to all participants of society - local and global alike (Hollenbach 

2004, 221–22). Modood, looking at the framework of political integration of different groups within 

society, saw that a multiculturalist system, as opposed to assimilation, individualist-integration and 

cosmopolitanism, has more capacity to give voice to minorities such as Muslim groups. Such a view 

benefits not just the minorities concerned but also the whole society to be more open-minded and 

accepting, so that a sense of belongingness can be fostered while being authentic to distinct cultures 

and traditions as well (Modood 2011, 11). 

 

Woolley examined this in detail in his study of the correlation between spirituality and global citizenship. 

He looked at the UK's moral education in the form of religious studies, antiracism and multicultural 

education, as well as geography and history. Global citizenship education with a right balance can help 

develop a worldview and spiritual literacy as the students are encouraged to address problems and its 

meanings within their traditions (Woolley 2008, 149). Just as through learning academic and moral 

education, academic and emotional intelligence can be developed through global citizenship education, 

and he believes that inherently spiritual intelligence can be developed. This is important as all human 

beings are spiritual, even if they are not religious (Woolley 2008, 150). As his interviewees in Brazil 
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responded, the spiritual dimension of education for global citizenship would enable teachers and 

learners to see the bigger picture and realise how connected we are in spiritual reality (Woolley 2008, 

155). 

 

In summary, spiritual GCED needs to be given more attention than it has received to date, and it certainly 

does not help secularised and liberal groups to be hostile towards the potential contribution of spiritual 

GCED, which can be significant in responding to the shortcomings of the existing GCED models. I now 

turn my attention to the literature on GCED with a Christian focus, to see where and how Christian 

spiritual GCED can contribute to the conversation.  

 

Christian Global Citizenship Education  

 

Kim conducted a survey of the efficacy of Christian character development based on the biblical concept 

in a Christian university. His research was led by the realisation of a lack of character education and 

curriculum in higher education, as well as the wealth of biblical wisdom in the field. His assumption for 

the research was based on the notion that the Bible reinforces values in the students that are necessary 

for our time. Those are: being trustworthy, taking the initiative, respecting others, civic consciousness, 

consideration and tolerance for others – ultimately these are the values that conceive behaviours that 

"reflect one's Christian identity through the restoration of God's image" (Sungwon Kim 2017, 2).  Kim 

used the Beatitudes, the fruits of the Spirit, 2 Peter 1:5-7 from the Bible as well as other secondary 

principles such as the twelve Narnian Virtues (Francis et al. 2018) and the Jubilee Centre for Character 

and Virtues (The Jubilee Centre for Character & Virtues 2017). He then narrowed them down to thirteen 

essential virtues with some of them ‘translated in secular language’ for non-Christians. They include; 

patience (hope), self-control (purity), faith (loyalty), faithfulness (honesty), diligence (responsibility), joy 

(gratitude), compassion, love, forgiveness (gentleness, peace), kindness (consideration, manners), 

generosity (benevolence), justice, and community spirit (Sungwon Kim 2017, 8). This study is useful in 

seeing how biblical concepts can be used to equip Christian students to engage in public fora. However, 

it had a limitation that its survey respondents were 997 Christian students, therefore, while it is suitable 

for the internal purpose, it would need to be recontextualised for non-Christians. Furthermore, when 

he looks at character traits as the Fruit of the Spirit ,with the relationship with God as a prerequisite, it 

raises a question as to how this can be explained to a non-believer (Sungwon Kim 2017, 8). 

 

Biondo concurs that the church community needs to participate actively in society, despite many 

members of society having withdrawn their private spirituality into the private realm. However, this 
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needs to be combined with civic duties and engagement with the public arena (Biondo III and Fiala 2014, 

212). He criticises some of the unhelpful efforts of secular liberal society to silence the voices of 

spirituality and Christianity. He says that democratic values and religious freedom are both equally 

important (Biondo III and Fiala 2014, 224), and citizens ought to be able to listen to each other. Biondo's 

analysis demonstrates how the Christian community can enter and remain in the public forum. In 

globalised society, global civic duty and global citizenship is the ideal public forum for both sides to meet 

and flourish, which fulfils both liberal democratic values as well as the concept of Christian calling. The 

following section provides examples of how Christianity has been put into practice for the purpose of 

facilitating changes in the world.  

The Universal Declaration of Human Rights of 1948 is a significant international principle that outlined 

the rights of individuals on this planet. It says the freedom, justice and peace of the world are founded 

by the recognition of the inherent dignity and equality of all members of the world (The United Nations 

1948). The Carter Center has published a scripturally annotated report of the Universal Declaration to 

show the biblical relevancy and the relationship between the declaration and biblical values. The report 

declares that there is an undeniable correlation between the document and the biblical texts (The Carter 

Center 2018, 43). Article 1 of the UDHR says that "All human beings are born free and equal in dignity 

and rights. They are endowed with reason and conscience and should act towards one another in a spirit 

of brotherhood". The correlation of this is Genesis 1:26 and 27, which says God made humankind in his 

image according to his likeness. This instructs men to love neighbours as themselves just as God cares 

for and loves them (The Carter Center 2018, 2). The Carter Centre also explains how, for example, 

biblical texts were taken out of context to justify slave trading. However, the work of Jesus ended slavery 

and freed humankind from sin, evil and death to reinstall the love, power and goodness of God. The 

correlation of biblical principles demonstrates the potential for Christianity to bring its values into the 

discussion. Pike says despite the secular society and liberal democracy’s rejection of Christian heritage, 

the understanding of biblical texts provides us with “the cultural literacy we need to participate fully 

and communicate effectively” (Pike, M., 2008:118). There are other examples such as the Martin Luther 

King Jr’s biblically-inspired principles of peaceful resistance(Hollenbach 2004, 167), and South Africa’s 

Truth and Reconciliation Committee and the influence of the scriptural values on the search for a post-

apartheid solution that needed moral guidance that all parties should adhere to(Hollenbach 2004, 98). 

 

The contributions of Christian sectors to each area of the critical topics of the GCED have been very 

effective. However, the designing of a systematic curriculum for Christian GCED is yet to be known. In 

this section, I explore what Christian communities say in the crucial areas of GCED and examine the 

possibility of a systematically designed, Christian GCED.  In order to do this, I use the two key frameworks 
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provided by OXFAM and UNESCO, which are currently set the benchmark of the GCED and the themes 

within it. 

 

OXFAM’s guide to GCED has proven so influential that many organisations use it as a signpost (Schattle 

2008, 78), and it sets out five main ideas or themes that form the basis of GCED and which have been 

adopted by many organisations, domestic and overseas. The five areas of global citizenship ideas or 

themes are: globalisation and interdependence, social justice and equity, diversity, sustainable 

development and peace and conflict (OXFAM 2008, 4). 

 

UNESCO’s programme of GCED also has key topics that are very similar to that of OXFAM. Namely, 

sustainable society, global justice and peacebuilding, cultural diversity and human rights (Nikolitsa-

Winter, Mauch, and Philippe 2019, 23). 

 

 OXFAM UNESCO’s Online GCED 

1 Globalisation and 

interdependence 

 

2 Social justice and equity Human rights 

3 Peace and conflict Global justice and peacebuilding 

4 Diversity Cultural diversity 

5 Sustainable development Sustainable society 

 

As OXFAM’s themes include all of UNESCO’s themes as well as more theoretical discussion of 

globalization and interdependence, OXFAM’s five themes will be used to structure this final section of 

the literature review, and to ascertain what the teachings from Christianity could potentially apply to 

the theme. This is a useful exercise to begin thinking about what a Christian GCED framework would 

look like. 

 

Globalisation and Interdependence 

 

As discussed above, two salient debates on the matter in GCED are ‘decolonisation’ and ‘competence 

over values’(Vidovich 2004, 469). Spiritual GCED tends to give a platform to the people of the South and 

also emphasises values over skills and knowledge. Many universities and schools in the West still run 

GCED in a simple format of sending students abroad for a term or year-long experience believing that 

this will instigate global competence in students naturally. Deakin University’s (Australia) global 
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citizenship programme is one of many examples.19 Active intervention from an educator is required as 

well as self-reflection. The self-reflection should challenge the learner to think about their 

preconceptions (G. Pike and Sillem 2018, 583). Christian belief can be useful in stimulating learners to 

self-reflect and act ethically, not in an indoctrinating way, but by inculcating values and virtues that will 

benefit their surroundings (M. Pike 2010, 312). Pike’s research into the contribution of faith values in a 

faith-based school showed 99% of the staff and 96% of the students out of the 101 staff and 191 

students, Christian and non-Christian combined, responded that core values are good to follow 

regardless of faith. Pike says Christian GCED promotes the “autonomy of the student to reflect and to 

do good” (M. Pike 2010, 319). Interestingly, Pike does challenge the view of both the conservative 

Christian side that wants to 'retreat' from this public forum, and the secular side that cries out against 

proselytisation through value education, saying that even the Bible said that salvation comes from not 

by action but a grace that is the gift from God. In other words, being good does not make you Christian 

(Pike, M., 2010:319); therefore, it is a needless worry. 

 

Subedi and Rhee highlight that spirituality has a great deal of influence in transforming and balancing 

when liberal GCED tends to take  education towards functional skills rather than the values and virtues 

that are needed to set the foundation (Subedi and Rhee 2018, 383). Another key aspect of spirituality 

in GCED is its decolonising role. This is mostly aimed at Christianity that had an unfortunate association 

with colonialism, slavery, white supremacy, and the dichotomy of the West and the rest. In the effort 

to heal and establish anticolonial and decolonising culture work, Christianity, can 'open up space beyond 

Eurocentric-modern-colonial-scientific discourse and knowledge systems (Subedi and Rhee 2018, 386). 

Ustorf’s call for the theological repentance of the North resonates with this strongly. He suggests an 

intercultural theology that is based on repentance as the role Christianity should take and contribute in 

this era of globalisation, to create a new postcolonial ethos (Ustorf 2008, 237). 

   

While liberalism and secularism will continue to lead the way in the GCED while the voices from the 

South are ignored, colonialism continues in a new and stealthier format. In contrast, fundamental values 

and virtues get sidelined in favour of global economic development. Christian GCED should lead the way 

to repent of its past and bring in its values to provide the right balance and impart wisdom and pedagogy 

to the educational institutions for a balanced and caring world.  

 

 

 
19 https://www.deakin.edu.au/students/studying/deakin-abroad/global-citizenship-program 
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Social Justice 

The second area that the current GCED curriculum focuses on is social justice. Within NGOs such as 

Oxfam, this topic runs deep in their philosophy. Dealing with the social justice that is immanent within  

structures and global realities has been one of the key aspects in Oxley and Morris's moral global 

citizenship and social global citizenship (Oxley and Morris, 2013:306). Gorski says a shift in paradigm is 

needed to acknowledge that just being aware is not enough. However, we ought to seek justice first, 

face straight to the unequal structure, and not remain in neutrality, as it will result in maintaining the 

status quo (Gorski 2008, 522). In its introduction, OXFAM says that “Central to Global Citizenship is the 

idea that all human being belongs to a single human race, share a common humanity and are of equal 

worth. Hence, they should all have the same basic rights and be treated accordingly. Injustice 

reproduces behaviour and systems – and even (albeit often unintentionally), through the practices and 

curricular of schools” (OXFAM 2008, 4). While the scars of the colonial past still existent, some evidence 

of the neo-colonial traces in the global political and economic structure of today can exacerbate the 

situation. Previously, we saw how the benefits of interconnectedness are not shared equally, and how 

global citizenship programmes such as study abroad programmes can cement the presumption of a false 

sense of superior social classism that has now expanded to a global level. 

   

Smit’s South African case study in invoking Christian principle to deal with the injustice is a good 

example. He looks at unity, reconciliation and justice in the pluralist society and sees how Christianity 

can contribute to the post-apartheid South Africa. He says unity refers to the “conviction that we 

somehow all belong together. It is just as we are all part of Christ’s body” (Smit 2018, 14). Reconciliation 

is referred to as the conviction that unity is not achievable due to the brokenness that needs mending. 

He uses the analogy that we are all broken and bitter, requiring redemption and reconciliation with God. 

This forms the basis of the reconciliation and healing process from past injustice and broken unity. For 

justice, he defines it as a preventative measure to discontinue legacies of injustice in all sorts of forms 

and levels such as colonialism, slavery, exploitation, abuse of human rights and racism (Smit 2018, 14). 

He calls Christian values and principles to be translated into the world language and offered to the 

world. The biblical principle can be excellent to deal with in social justice and inequality area and 

educate to prevent the repeat of the atrocities (The Carter Center 2018, 43). 

  

The global financial crisis in 2008 was a wakeup call for all society, as the impact was felt globally. It 

revealed a great depth of inequality and the unfair structure of the world and its economy. Williams 

looked at how Christian teaching can contribute to understanding and preventing the repeat of such 

occurrence. He says theology and economy are not separate entities: their mutuality is a key concept 
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derived from the “union of those who are identified with Jesus”  (Williams and Elliot, 2010:21). This 

mutuality and common identity is the notion that should teach us that we depend on each other, and 

we ought to be aware of the needy and needed when it comes to economic justice. We compromise 

our faith when we alienate the reality of the needed from our own (Williams and Elliot 2010, 26).  

Therefore the Christian faith educates us about the meaning of dependence and teaches us to be 

cautious of the “universal obsession with economic growth”, when we should learn the language of 

sufficiency, gratitude, and how sharing can provide a viable alternative, (Bradstock 2009, 8). 

 

Christian Aid’s good global citizenship education programme is an example of such practice. With a 

Christian ethos, it promotes the value of being good neighbours locally and globally through the 

initiatives that are widely adopted in schools across the UK. It provides tools for the learners, school 

leadership and teachers to look out for their neighbours through education and also programmes such 

as shoebox appeals and child sponsorship. It also ensures that those involved do not fall into the false 

sense of self-righteousness or pride by being the ‘giver’ in a development regime. Christian Aid’s 

initiatives work with local partners and support them, rather than approaching them with a benevolent, 

colonialist mindset. It also aims to ensure that stereotyping is tackled (Christian Aid 2019). The biblical 

principles are the foundation of their work and also provide practical wisdom as they seek it to discern 

how they work, whom they work with, and what kind of organisations they wish to be. (Clifford 2010, 

4) 

 

In the area of Christianity, inspired GCED has a lot to offer in this field of social injustice and inequality. 

Christian Social justice and its related advocacy work can be witnessed as this is one of the themes that 

is close to the heart of Jesus, who wanted to ‘set the captives free’(Volf 1996, 83). This wisdom can be 

effective in the area of GCED if a contextualised and systematic curriculum can be offered.  

                       

Peace and Conflict Resolution 

 

Conflicts between individuals, communities and nation-states have been an integral part of human 

history. In recent years, neoliberal thinking and its value system worsened the situation (Junge 2015, 4). 

Global citizenship educators are hopeful that with education, a resolution can take place for a peaceful 

future. However, as it has been examined, some global structures and even the education to prevent 

this, are inadvertently prolonging the division and inequality. Hicks explains the differences between 

positive peace and negative peace. Negative peace denotes the absence of conflict, whereas positive 

peace means that freedom, equality and justice are also secured so that there is permanency (Hicks 
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2008, 7). Non-holistic GCED models such as topic-based GCED, such as environmental GCED or economic 

GCED, possess the inherent limitation and may not be able to bring this change. 

 

Christian GCED, however, with its biblical values, should be able to contribute meaningfully with holistic 

approach. Gorringe says Christianity, along with other religions, can point out the idolatry of modern 

society such as power, influence, and financial superiority (Gorringe 2009, 534). Hollenbach introduces 

the notion of common good based on rooted cosmopolitanism that fosters both particular local contexts 

as well as universal context. He adds that Christian ethics can set people on guard against the allure of 

the idols that manifested in violence, war and oppression. Moreover, in the search for resolution, 

Christianity can help form a partnership and, provide a basis for dialogue, and build solidarity to achieve 

the common good (Hollenbach 2004, 243). This can contribute to building positive peace and the culture 

of peace, as seen in the post-apartheid conflict resolution. The faithfulness of loving-kindness that has 

been translated from Hesed (Gorringe 2009, 530) can form a key foundation of a Christian GCED that 

might make a viable contribution in the area of peace and conflict.   

 

Relational Peacebuilding Initiative20is one organization that attempts to use biblical principles to provide 

a recommendation for solutions in the area of conflict. This organisation uses the biblical foundation of 

relational God and the works of Jesus to restore relationships. Schluter, the founder, says the 

reconciliation between people, society and nation-states is rooted in Jesus' work. Also, Christians are 

called to "seek and pray for harmony (shalom) of the nation" (Schluter and Ive 2018, 154). The 

organisation has done positive work in Sudan and South Africa and is currently working on its bible-

based approach for peace and stability on the Korean peninsula. With the Christian values on building a 

relationship, the initiatives bring not just government and economic players. Families and communities 

to come to talk, imagine a better future ‘together’ to establish not just a temporary but long-lasting 

peace based on common value and principles (Schluter and Ive 2018, 160). Considering the complexity 

of many of the international issues and conflict, their approach may be overly optimistic or idealistic. 

However, with its acknowledgement of the timeframe that is needed, and the immediate-, medium- 

and long-term milestones, it does provide a helpful alternative.   

 

Junge mentions that in the heightened security situation, faith communities often end up 

misunderstood and even manipulated for political ideology. Considering the incarnate nature of Jesus’ 
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ministry, finding oneself in the disorderliness may be providential, as Christianity can take an influential 

role in the middle of chaos. Junge describes the case of once politically marginalised Chilean churches 

turning their attention to, and participating in public affairs, and calls faith communities to fulfil their 

role as bridge builders in both the local and global arena and become “strong advocates for peace with 

justice” for the common good (Junge 2015, 5).  

  

 

Cultural Diversity 

 

Some section of Christian denominations have objected to multiculturalism. Dieppe asserts that it is 

incongruous to consider that all cultures have equal validity, as all cultures are a reflection of their 

members’ beliefs, based on history and their worldview. He accuses the current world that favours 

multiculturalism as having an anti-western and anti-Christianity agenda which is against the basis of the 

current western civilization (Diepe 2018, 4). He is concerned with state-sponsored multiculturalism that 

would promote a pluralism which would result in the loss of Christian culture, its worldview, the ground 

for missionary work, as well as the moral fabric of Western society. Hence he and proponents for this 

stance resist it (Diepe, 2018:7). Groza, who is a professor in the Southern Baptist Seminary, also insists 

that global citizenship, with its pluralistic, cosmopolitan ideology would discourage local actions, moral 

excellence, and will threaten borders and rules within (Gorza 2018). 

 

The fear and anxiety felt by what is the ‘perpetrator’ of the world’s colonial sins should be addressed. 

Snyder looks at the case of asylum seeker treatment in the UK from the Christian point of view, and 

criticises the fear-based approach of the Christian groups. She says that anxiety is the product of 

politico-cultural (Snyder 2011, 352). The fear and anxiety becomes an instrument and creates a 

destructive cycle. However, the Bible is full of people seeking asylum and migration. Looking at the 

example of  the 'stranger' in the Bible, starting from evicted Adam and Eve to Jesus’ disciples’ missionary 

movements (Snyder 2011, 356). Simpson argues that when entering new territory, the pagan host did 

not demand Abraham to convert. Therefore, it is paradoxical that those Christians are demanding, when 

their forefathers were not subject to the same treatment, towards people of other cultures. He adds 

that we should look at Abraham’s attitude and fear not to become strangers in our own culture (Simpson 

2014, 4). Using the concept of shalom and hesed, she asserts that Christians ought to welcome, embrace 

and make space for people from other cultures. Using the example of Ruth, she believes that this union 

can be enriching for both the host and strangers. In her conclusion, she calls Christians to live out the 
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biblical values such as “solidarity, justice, hospitality, pastoral care, advocacy, worship and remembering 

the Imago Dei (Snyder 2011, 366).  

 

Despite controversies and contestation, Levey argues that there is still a bright side to multiculturalism. 

It is the culturalism and its implications that cause disagreement, so once we change our approaches 

and look at culture as identity or difference, as ‘multi-identities’ or ‘multi-differences’ we can see the 

different perspective that is, in fact, groups’ cry for belongingness (Levey 2009, 90; Modood 2011, 10). 

Fessler’s approach is similar that behind the struggle with race, gender, culture: what lies underneath is 

the expression of human identity. He says diversity in multiculturalism may have a political connotation. 

Nevertheless, Christians should acknowledge that while not all cultures and societies are equal in 

morality, cultural practices and products,  they are all equally worthy of study and examination” (Fessler 

2008, 9), as the doctrine of common grace provides a practical framework for Christians to view people 

who are created by God, and may carry God-honouring attributes and practices (Fessler 2008, 9). 

  

Paige looks at citizenship and human rights education in Spain and how the secular government 

restricted and stigmatised the Christian students and families’ freedom of choice to opt-out from some 

of the courses that offensive to Christian values (Paige 2020, 63). Despite this, quoting Cox (Cox 2011), 

Paige says that Christians should continue to live in God’s kingdom and spread God’s qualities of love, 

service and forgiveness and become the bridge between the God and the world (Paige 2020, 66). She 

calls Christians to be salt and light and infuse Kingdom values in the secular society, and reach out in 

love and care in their settings, including in education (Paige 2020, 67). 

 

Similarly, Lee describes the concept of shalom in the cultural diversity area. Under the name of the 

shalom, we ought to recognise that all human beings are created in the image of God, and are image-

bearers regardless of their differences, deserving to be treated with respect and equality. 

Multiculturalism should not just remain a contested idea, but an opportunity to act that is initiated and 

fueled by the biblical perspective with "cultural competence, contextualised pedagogy and intentional 

praxis" (H. Lee 2010, 11). 

 

Intercultural theology was a concept introduced towards the end of 1970s and has a great deal of 

potential to contribute to the Christian community’s contribution to global societies (H. Pieterse 2017, 

138; Ustorf 2008, 245). It aims to distance itself from the past, marred by Eurocentric, western, 

conservative, self-preserving impulses, and instead faces up to new paradigms and acknowledges 
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contextuality in the age of pluralism (H. Pieterse 2017, 141). The perspective can provide an effective 

motivation to engage and contribute to the discussion as a part of Christian GCED. 

 

Environment and Sustainable development  

 

One of the critical issues that threatens the world, and its habitats is environmental crises such as 

climate change, destruction of biodiversity, waste problems, and overpopulation, to name a few. This is 

becoming one of the most important topics in GCED. From the 1960s, international environmental 

education on a global scale started, led by the UN Conference on the Human Environment held in 1972 

with action plans including education. UNESCO and the UN Environmental Programme have since led 

from the top (Hicks 2008, 3). From the Earth Summit in 1992, the issue of the environment and 

sustainable development took centre stage and is now one of the pillars for the UN's Sustainable 

Development Goals within the 2030 Agenda. The agenda states “We are determined to protect the 

planet from degradation, including through sustainable consumption and production, sustainably 

managing its natural resources and taking urgent action on climate change, so that it can support the 

needs of the present and future generations” (The United Nations 2015b). 

 

Religious organisations have responded to this call. The Faith for Earth Initiative has gathered different 

religious groups together to dialogue to achieve the SDGs collectively. The initiatives call faith-based 

groups to form a partnership, engage and take action in each of the key areas such as energy and waste 

management, to exercise their influence. Education has also been recognised as a powerful instrument. 

Different faith groups have educational initiatives to tackle the threat that came as a result of human 

actions. Faith for Earth Dialogue published a recommendation, emphasizing education stating that 

“places of worship are centres of change, and all should continue to work together” (United Nations 

Environment, 2019:28). The Christian side has also been active in the movement.  

 

An infamous essay by Lynn White in 1967 pointed out Christianity's misinterpretation of Genesis 1:28, 

the cultural mandate, as one of the key reasons for the environmental destruction. He famously stated, 

"Christianity bears a huge burden of guilt with its anthropocentric region” (White 1967, 1203). Since 

then, his view has been criticised as an oversimplified claim, but it has some truth. With the biblical 

value of the flourishing of God-created humanity, as well as His creation and our role as a steward, a 

proper interpretation of the cultural mandate has inspired positive progress. 
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Anglican Alliance said there is a clear link between the SDGs and the teaching in the Bible, and the church 

was significant in “motivating others, fathering people together in this area” (Anglican Alliance 2017). 

There have been many Christian teaching-based environment agencies that have engaged with 

education as well. One example is a A Rocha, which is a UK based organisation. Its core values state that 

God's love is for the whole creation, and we are responsible for caring for God's handiwork, inspired by 

the conviction that Jesus is Lord of all. Love, obedience, justice and hope drive their work in nature 

conservation and education throughout the world. For education, they have been teaching tens of 

thousands of people through community events, workshops, visits and camps to inspire knowledge, 

understanding and appreciation of the created world and possible impact of humanity(A ROCHA 

International 2020)..The Green Anglicans of Southern Africa has also been introduced as an effective 

local and Christian faith-based environment movement, with education and youth work focus. Its vision 

statement says they aspire to establish a “church which is striving to safeguard the integrity of creation 

and sustain and renew the life of the earth” (Green Anglican 2020). 

 

Downing says that while the SDGs are useful and are what any human being wants, our faith is not just 

about measurement, and the role of Christian is not just to be of help to reach the development goals 

(Downing 2016, 73). Christians follow the calling that is of the greater end. SDGs are not an end but the 

means to a more glorious end as we are sojourners on earth living in ‘Babylon’ (Downing 2016, 75). This 

was coming from a doctor in the third world who sees that through accomplishing the SDGs, the first 

world has more to gain and less to lose, compared to some other impoverished countries in the South. 

This environment topic cannot be a separate topic but requires a holistic approach with social justice as 

well as other areas.  

 

Christian scripture gives a strong impetus to act holistically with values and purpose-driven action. With 

Christian particularity, Christian GCED can be a powerful tool to bring Christians into action in the area 

of environment protection, while providing a viable alternative to secular GCED.  

 

 

Conclusion 

 

This literature review examined GCED available in schools and societies around the world, particularly 

in the West and the fast-developing countries, and some of the debates around its principles and 

frameworks as the increasingly more interconnected world demands a type of education that can be 

for the common good, while respecting particular groups’ contexts. Globally, the alarming rate of 
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climate change and ever-increasing inequality has contributed to the launch of the SDGs, and its fourth 

goal states that we should “ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all” (United Nations 2015a). SDG 4.7 aims to train all learners in the necessary 

knowledge, skills and values of sustainable development and global citizenship which includes the area 

of human rights, equality, peace, cultural diversity, as well as intercultural understanding and dialoguing 

(United Nations 2015a), as has been examined here.   

 

 Christian GCED, as a part of spiritual GCED, has been given a small space in the area by a secular and 

neoliberal society that restricts the voices of religion. Coupled with a retreat from some of the faith 

organisations, this has resulted in Christianity’s limited presence in the scene of GCED.  

 

What this review attempts to demonstrate is the wealth of values and action-inducing principles offered 

by Christianity, and the influential role it can play in dealing with the colonial past first, through 

repentance over the manipulation of the scripture (Volf 2011, 21). This provides a justification for 

principles such as The Cultural Mandates and the golden rule as contributing to the discussion. It is the 

gift that Christians received that needs to be shared. Volf says faith compels us to come into public life 

to "promote its version of human flourishing and serve the common good" (Volf 2011, 145). Just as the 

curricula of international organisations such as UNESCO and liberal NGOs like OXFAM suggest, in each 

of the themed areas of GCED, Christian teaching has the potential to offer practical guidance. Christian 

GCED is to educate first Christians to accept its mandate to be bridge-builders, and secondly fill the 

shortcomings that the world is struggling to resolve in agreeing on global citizenship education that is 

imperative in this rapidly globalising world 

.  
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10-7 Translation21 of the original published Study guide (Without the design 
and template)  

 
Forward 
 

I am often asked, “what is the relationship between citizenship and faith?” 

 

In recent years, public education and liberal arts education at universities have created many courses that 
involve global citizenship. The curriculum of this program is not that difficult to understand, but it is vague to 
define what global citizenship education entails. 

 

 In addition, it is even more difficult to approach global citizenship or education along with religion and beliefs, 
as they seem irrelevant. 

 

This applies to both people of religion and those outside of religion. 

 

For non-religious people, it is emphasised that in a society where individuals or groups must live together, 
conflicts can arise when they approach the public sphere with religious colours/ideologies. It is easy to have the 
prejudice that religious people who hold on to religious customs impose a threat to world peace or social 
harmony in a world where worldviews and religion have become a culture.  

 

Religious people, too, often find it difficult to cooperate with secular governments, non-believers and those 
of other worldviews of customs. In extreme cases, we see how religious people go as far as doubting the 
necessity of reconciliation with these people.  

 

Considering the underlying meaning of the question of Tertullian, an early Christian scholar, 'What do 
Jerusalem and Athens have to do with each other?'  the world seems to have a dichotomous view, such as 
theology and secular science, spirituality and reason, and the church and the world. This type of view is shown 
through real-life phenomena in the news. 

 

However, if you look closely, you can see that religion is not just for the afterlife but contains a lot of wisdom 
we must have while living in this era. The same is true under the Christian faith, and it can be seen that the 

 
21 The translation is done by a non-professional because the the original Korean version, submitted with the thesis, is 
the main piece of practical work, and the translation is intended for reference purpose only, and not for publication. 
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church has already been deeply involved in and theoretically in the peace, love of neighbour, economic justice, 
protection of the vulnerable, and protection of the environment. 

 

In terms of global citizenship education, in areas that require high citizenship, the Bible has already provided 
sufficient wisdom to the world and, along with it, gives believers righteousness in participation. 

 

This book was written to explore what kind of gifts the Bible bestows on us regarding key attitudes, 
values, knowledge, and skills in global citizenship education. 

 

This book has been prepared in the form of a textbook for self-reflection. Since the book is structured at a 
level that middle and high school students or college students can easily read, understand, think, and share, it 
can most certainly be used in self-textbooks or group discussions. 

 

Each chapter is linked with the Sustainable Development Goals announced in 2015, thinking that it is very 
important to share the chapter’s learning goals with the world's goals for the peaceful prosperity of humans 
and nature. In the case of the unit in each chapter, we focus on the connection between worldly stories and 
biblical stories and present questions to ponder throughout. 

 

This book has two main goals.  

 

The first is to help Christians. We aim to help Christians in the field of global citizenship education to fully 
participate in the restoration of love of neighbour, especially global love, with a sense of mission with 
confidence, responsibility, and understanding of special cultural and spiritual backgrounds. 

 

The second is to help non-religious people. We see limitations in global citizenship education, centred on 
global competency development conducive to universality or economic development, by limiting cultural, 
historical, and religious specificity by theorists and educators in secular global citizenship education. We are 
aware that for the society of global citizens to be more abundant and successful, we must recognise the need 
for attention and respect for particularities, especially those in the religious/spiritual arena. 

 

Shall we ponder and reflect on the small but meaningful steps of global citizenship education based on 
Christian specificity together? 
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Chapter 1 Global Citizens and Christians 

 
Goal: Throughout this chapter, think about the knowledge, skills, attitudes and values  we should have in all 
fields of the globalised economy, politics and society. Also, think about globalisation and what values we should 
hold onto as a member and fulfil the role of light and salt as Christians. 

 

Relativity to the Sustainable Development Goals (SDGs) 
 
4. Quality Education 
Contemplating about the purpose and content of education 

 

11. Sustainable Cities and Communities 
Find out how a community can coexist and be respected for its uniqueness 

 

16. Justice, peace and effective institutions 
Discuss the values and attitudes that must underlie justice, peace and effective institutions 

 

17. Global Cooperation 
Learn about building safe institutions where people with different specialties can work 
together 
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Unit 1: The Definition of Globalisation 
 

The Objectives of this Unit 

(1) Learn about Globalisation 

(2) Learn about the Definition of a Global Citizen 

(3) Thinking about Global Citizens 

(4) Considering the Christian Perspective on Global Citizenship 

 

 

World News 

 

Look at the labeling of the coffee that you are drinking or the clothes you are wearing. In which country was 
it made? 

 

From COVID, we have seen how the disease from virus that started in one area of a country spreads to all 
countries around the world. 

 

 We feel excitement from watching active Korean athletes playing in foreign countries.  

 

Have you ever worshipped with foreign Christians, although the language and appearance may be different 
from yours? Globalisation is not far away from us, but we can see that we are already a part of this flowing 
movement. 

 

Q. In which instances do you most strongly experience the globalised reality around you? 

 

 

 

 

 

 

 

The Definition of Global Citizenship 
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The word ‘global citizen’ appears frequently. 

 

Q. In your opinion, what kind of attitudes and capabilities do global citizens have? 

 

 

 

 

 

 

UNESCO defines a global citizen as follows.  

 

■ “One with a sense of belonging to the global community and a common sense of humanity, with its 
presumed members experiencing solidarity and collective identity among themselves and collective 
responsibility at the global level”(UNESCO 2014) 

 

OXFAM, an NGO based in Great Britain, defines it as follows.  

 

■ “Someone who is aware of and understands the wider world – and their place in it. They take an active 
role in their community and work with others to make our planet more equal, fair, and 
sustainable”(OXFAM 2015) 

 

Q. Based on these definitions, do you think of yourself as a global citizen? 

 

 

 

 

 

 

The view of globalisation has existed since ancient times. Even in the Greek and Roman times, globalisation 
is seen as a base of the idea of world citizenship, cosmopolitanism, and universality as a human being. Its history 
can be traced from afar, from Socrates, who was said to be a citizen of the world who was neither an Athenian 
nor a Greek, to Diogenes, and Alexander the Great, the conqueror. 

The same applies to the spread of world religions. Looking at the world missions, the spread of Christianity, 
and the spread of the gospel to Korea, we can see that there has been some degree of globalisation in the past. 
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Thomas Friedman, who wrote the book The World is Flat, also mentioned the trend of globalisation and, with 
it, how the world is flattening and becoming more equal than ever before. “According to the development of 
transportation and information communication, standardisation of processes, outsourcing, consignment, and 
development of supply chains, etc., countries become flattened, previously unimaginable countries are 
connected and compete with each other,” he says. 

 

 
 

In the era of globalisation 1.0, the country led the country and expanded to the world using naval power. In 
the era of globalisation 2.0, companies made various efforts for profit, leading to the trend of globalisation, and 
it is said that this continued until the early 2000s. 

The globalisation 3.0 era, which we are currently experiencing, is an era in which individual capabilities and 
opportunities for proactive participation have increased due to the development of technologies such as the 
Internet and transportation. 

 

There are many controversies, but one thought comes to mind when I look at the concept of globalisation he 
refers to. 

 

Interestingly, it is a fact that economic capitalism and liberal democracy are the mainstays of globalisation 
that we are familiar with in modern times. 

 

Q. When do you think globalisation in Korea started? 
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Q. How is the history of globalisation in western countries similar and different from that of Korea? 

 

 

 

 

 

 

Under this trend of globalisation, we hear the word ‘global citizenship education’ mentioned a lot these days. 
Since the mid-2010s, it has been designated as mandatory education in Korean schools, and many students are 
receiving education in various forms. 

 

What is Global Citizenship Education?  

 

We see that the existing education for peace, environment, economic justice, and multicultural education is 
taught within the framework of nurturing global citizens. 
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Q. Have you ever contemplated about the relationship between the content of global citizenship education 
and the words of the Bible? 

 

 

 

 

 

 

Q. How is the voice of the religious community in fields such as globalisation and global citizenship 
development? 

 

 

 

 

 

 

Hear from the Bible 

 

Interestingly, among the various educational contents included in global citizenship education, there are 
many similarities with those related to the Bible and its words of wisdom. 

For example, the biblical teaching of “love your neighbour as yourself” is linked to the rituals of respect and 
inclusion in global citizenship education. In the following, we will look for such points of overlap in each field. 

 

Globalisation/citizen education and Christianity are closely intertwined, and we must take a moment to think 
about their relationship. 

 

On one side of the religious world, you can see a lot of unconditional rejection of the part of global citizenship 
on the grounds of various conspiracy theories such as the world government, cosmopolitanism, and anti-
Christian ideologies. As soon as the term world peace is mentioned, they establish links with several other 
groups within Christianity that they have condemned as heretics. However, it seems necessary to consider 
whether such an attitude is desirable. 

 

What is your thought on this matter?  
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Q. Do you agree on the purpose and necessity of global citizenship its responsibility in taking action for a 
world of diversity, equality and sustainable life? 

 

 

 

 

 

 

John 3:16  

 

For God so loved the world that he gave his one and only Son, that whoever believes in him shall not 
perish but have eternal life. 

 

God created the heavens and the earth and said it was “very good.” At the same time, we need to remember 
that with the created world, a man was responsible for nurture, reproduction, and management. 

 

Pastor John Stott, a great leader in the evangelical community in England, said: “It is said that the church is 
divided into two groups: (1) about the world, (2) those who accept without filtering, and those who retreat, but 
we are talking about global citizenship in the form of 'already and not yet'. I think we have a responsibility to 
be proactive” (Stott 2006, 43). 

 

Matthew 5:14-17 

“You are the light of the world. A town built on a hill cannot be hidden. Neither do people light a lamp 
and put it under a bowl. Instead, they put it on its stand, giving light to everyone in the house. In the 
same way, let your light shine before others, that they may see your good deeds and glorify your Father 
in heaven. Do not think that I have come to abolish the Law or the Prophets; I have not come to abolish 
them but to fulfill them.” 

 

In the middle of this world, Christians should shine the light as examples, and doesn’t this require the initial 
footstep on using the wisdom that comes from the gospel? 

If you are a Christian who follows the bible, then you should know the love within all living things in this world 
and the value of loving humanity.  

 

Matthew 22:35-40 
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One of them, an expert in the law, tested him with this question: “Teacher, which is the greatest 
commandment in the Law?” 

Jesus replied: “‘Love the Lord your God with all your heart and soul and with all your mind.’ This is the 
first and greatest commandment. And the second is like it: ‘Love your neighbour as yourself.’ All the 
Law and the Prophets hang on these two commandments.” 

 

And we cannot ignore the teachings and educational aspects of the Bible, not only for believers but also for 
the world, as well as the values that help us to achieve good works. 

 

2 Timothy 3:16-17 

 

All Scripture is God-breathed and is useful for teaching, rebuking, correcting and training in 
righteousness so that the servant of God may be thoroughly equipped for every good work. 

 

What values and what forces is globalisation driven by? 

 

Being the strongest? Political Influence? International Companies? Capitalism? Materialism? Hedonism? 

 

If you are a Christian, shouldn't you answer the calling, take responsibility in the middle of the world and 
approach all surrounding issues and works that need to be done? 

 

Q. What are your thoughts on this? 
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Unit 2: The Fall and the Limits of Global Citizenship 
 

Objectives of this Unit 

(1) Reflect on the limits of global citizenship 

(2) Think about the characteristics of global citizenship education in Korea 

(3) Consider how to view the world in which Christians are becoming globalised. 

(4) Consider the usefulness of the Bible 

 

World News 

 

Looking at the global political structure and framework, there are various debates about how much power 
global citizenship can have. 

 

Limitations of global citizenship as shown in the COVID-19 crisis. 

 

Through the COVID-19 crisis, we have seen many injustices. In particular, looking at vaccine sharing and 
related intellectual property disputes, before a sense of community and solidarity, we saw ourselves as 
capitalist and selfish in the face of a global pandemic. 

 

 
GREED AND CAPITALISM ARE THE REASONS FOR THE SUCCESS OF THE VACCINE POLICY - BRITISH PRIME MINISTER BORIS22 

 

 
22 https://www.bbc.co.uk/news/uk-politics-56504546 
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Q.  Do you think global citizenship is currently performing well? All around us, global issues (global health 
crisis, climate change, problems of the distribution of wealth, various international conflicts) 

 

 

 

 

 

 

Those who advocate the limits of global citizenship say: 

 

→ “The experience of the relatively affluent Global Northern hemisphere and the southern hemisphere, 
which is mostly developing countries, is not the same.”23 

 

Q.  Will the experience and benefits of globalisation felt by university students in Seoul be the same for 
young people who work cheaply on coffee farms in Ethiopia? 

 

 

 

 

 

 

→ “The concept of global citizenship is ambiguous, so there are no practical policies or norms.” 

 

Q. During the COVID-19 crisis, many countries have shown several different approaches (shared vaccines, 
open borders, and wearing masks) rather than pursuing a common policy, and as a result, many have 
different responses to the pandemic and solidarity. It brought about the destruction of consciousness. 

 

 

 

 

 

 
(Andreotti 2011) 
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→ “It is undemocratic.” – Several important decisions can be seen being driven by undemocratic corporate 
governance, etc., by international organisations, or by decisions of other powers where we do not 
have voting/voting rights.. 

 

For example, Netflix, which overuses Korea's Internet network (accounting for 4.8% of Korea's Internet usage 
as of the fourth quarter of 202024), does not pay a fee for it. A global multinational corporation continues to 
conduct business despite local laws and policies. They benefit from this, and other internet users suffer from 
slow internet speeds, etc. 

 

Q.  What are some other cases of damage due to the directional policies instigated by global companies? 

 

 

 

 

 

 

 Some scholars point out that this is the problem of the continuation of neoliberalism or a new form of 
colonialism. 

 

 Although it is not a colony politically, there are cases in which it becomes too dependent on developed 
countries for many parts of the economy.  In addition, there are situations where certain countries have no 
choice but to rely entirely on donations such as vaccine purchases. 

 

We see this trend stronger in countries that rely on resource exports or in countries that are focused on 
tourism, earning foreign exchange through tourists from developed countries. 

 

 
24  “‘“Will the ‘network fee loss’ come true for Netflix’s content rate hike?”’” 
(https://www.yna.co.kr/view/AKR20210625106300017) 



 

 

205 

 
DEPENDENCE ON TOURISM EMPLOYMENT IN DEVELOPING COUNTRIES – MOST LATIN AMERICAN AND PACIFIC ISLAND COUNTRIES APPEAR TO 
BE HIGH25 

 

Looking at the data above, it can be seen that more than 50% of workers in many countries in Latin America, 
which were mostly formerly colonised countries, are engaged in tourism. The Bahamas, Granada, Virgin Islands, 
Antigua, Barbados, etc. In Jamaica, 30% of the working population is engaged in tourism. 

 

 
25 https://www.visualcapitalist.com/countries-reliant-tourism/ 
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When the state is excessively dependent on foreign investment in tourism, resources, and SOC business, 
external factors may affect the state's existence. 

 

So, how is global citizenship education in Korea? 

 

I think that it still leans towards the view of entering the global market with the government-led initiative 
and global competency, with qualifications, language, and the ability to live (work) with other people. 

 

“JOB THE WORLD” 

 

A FOREIGN EMPLOYMENT GUIDE BOOK READS, “THE WORLD IS LARGE, AND THERE ARE MANY JOBS 
OUT THERE.” 

 

Q. How can we evaluate global citizenship education as we know and from how we are currently being 
educated in Korea? 

 

 

 

 

 

 

Oxley and Morris made a more specific distinction between global citizenship education. 

 Among them, with an introduction to economic global citizenship education, there are parts about global 
citizenship education, including the advocacy and the critical, transformative parts.  
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Along with the functional and individual global empowerment within capitalism, ethical awareness, advocacy 
attitudes, and responses to unequal world structures can also be seen within the spectrum of global citizenship 
education (Oxley and Morris 2013). . 

 

 
 

Q. What aspects of global citizenship education do you think should be important to educate students? 

 

 

 

 

 

 

 

Hear from the Bible 

 

Oxley and Morris also comment on Spiritual Global Citizenship. Although not in a mainstream way, some 
have said that they focus on finding their identity within a religion or belief or belief. They noted that global 
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identity and the reasons for responsibility and duty are also found in religion/ philosophy/ beliefs.26(Oxley and 
Morris 2013, 318) 

 

In the Bible, you can find many global perspectives and precedents on the world. 

 

Looking at the example of Joseph in terms of spirituality and world citizenship, he ascended to an important 
post in Egypt B.C., and amid the severe drought that lasted for 7 years in the Middle East, he not only his family 
but also the people of his nation and the surrounding nations, using his wisdom. As a citizen of the world, when 
he exercised excellence based on his faith, he produced a wide range of good influences and results. 

 

Genesis 41:54-57 

The seven years of famine began, just as Joseph had said. There was famine in all the other lands, but 
in the whole land of Egypt there was food.  When all Egypt began to feel the famine, the people cried 
to Pharaoh for food. Then Pharaoh told all the Egyptians, “Go to Joseph and do what he tells you.” 

 When the famine had spread over the whole country, Joseph opened all the storehouses and sold 
grain to the Egyptians, for the famine was severe throughout Egypt. And all the world came to Egypt 
to buy grain from Joseph, because the famine was severe everywhere. 

 

Q. Can we see other people in the Bible who went deep into the world as the case of Joseph and played a 
role in crisis situations of various communities/countries/worlds? 

 

 

 

 

 

 

Christians are those who believe in salvation through Jesus Christ. The way of the ministry of Jesus Christ was 
that of the incarnate. They are the ones who believe that God came down to the human position in human form 
and opened the way to salvation and relationship restoration by sacrificing on the cross instead. 

 

Restoration of relationship means restoration of not only the relationship with God but also the relationship 
between humans and restoration of the relationship with nature. 

 

 
26 “Focus on belief systems as cohesive units…. Focus on exploring identities in relation to belief systems”  
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 If we focus on human relationships, we can see that because of sin, the first family of mankind broke down, 
and the relationship between husband and wife (transfer of mutual responsibility) and brothers (murder) was 
broken. In the field where greed, selfishness, and arrogance have spread across the world beyond 
family/region/country boundaries, our global society needs the restoration of such relationships. 

 

In other words, not only the unequal relations between rich and developing countries, conflicts and wars and 
the destruction of peace relations caused by lust for materials, hatred and violence against the ones different 
from oneself through selfishness, but as we will see later, many parts need to be restored, such as the 
destruction of relationships with human creations and environmental crisis. And on the recovery of 
relationships, the Bible imparts much wisdom to us. 

 

Matthew 5:13-16 

 

“You are the salt of the earth. But if the salt loses its saltiness, how can it be made salty again? It is no 
longer good for anything, except to be thrown out and trampled underfoot. 

You are the light of the world. A town built on a hill cannot be hidden. Neither do people light a lamp 
and put it under a bowl. Instead they put it on its stand, and it gives light to everyone in the house. In 
the same way, let your light shine before others, that they may see your good deeds and glorify your 
Father in heaven.” 

 

Q. What kind of heart should a Christian, who has been sent as a light, have in the current trend of 
globalisation and its situation? 

 

 

 

 

 

 

Please note in verse 15 that the lamp light is “not placed under the lamp, but on the lampstand”. 

Some say that Christianity and the world have nothing to do with it. The early church father Tertullian asked 
what the relationship was between Jerusalem which symbolised Christian faith, and Athens symbolizing secular 
science. Unfortunately, many people misunderstand this. 

 

Which attitude is more appropriate, and is the attitude required of Christians living in the present age? 
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There are things that need to be wise, pure, and set apart from the world, but before that, how about paying 
attention to the mission sent to the world? The fact that Jesus gathered his disciples and sent them to the world 
rather than hiding them away. 

 

Matthew 10:16 

 

“I am sending you out like sheep among wolves. Therefore be as shrewd as snakes and as innocent as 
doves.” 

 

What if Christians, who were prepared with love and self-sacrifice focused on the teachings of the Bible and 
go out to the world and act as world citizens, rather than be armed with worldly greed, money, selfishness, and 
rivalry that cause conflict? 

 

2 Timothy 3:16-17 

 

All Scripture is God-breathed and is useful for teaching, rebuking, correcting and training in 
righteousness,  so that the servant of God may be thoroughly equipped for every good work. 

 

In the present situation of the world in need of correction, I hope that Christians provide a clue to the many 
problems of the world through the restoration of relationships and the message of love in the Bible to do good, 
to teach, and to act with kindness. 
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Unit 3: Biblical Global Citizenship 
 

The Objectives of this Unit 

(1) Thinking about the importance of values and attitudes 

(2) Thinking about our obligations to the society we belong to 

(3)  Discuss why respect for special backgrounds is important 

(4) Consider the meaning of Jesus' incarnate love and sacrifice 

(5) Amid globalisation, think about what we need to do to recover relations 

 

 

World News 

 

Global citizenship education is centred on developing the knowledge and skills, values and attitudes 
necessary for global citizenship. Although it is difficult to prioritise this area, the strength and direction that can 
move people and groups, and organisations come from having certain values and attitudes. 

 

Simon Sinek's theory of organisational behaviour also says that, like the title of his latest book, we should 
start with the question, 'why?' If you look at the domain of what and how, you can reach it with knowledge, 
skills, and tricks. Still, the fundamental force of action is the domain of the why, where purpose, belief, goal, 
and reason are implied. You have to go deep into the circle to get the answer. 

 

 
 

Let’s look back at global citizenship education. It is very important to think and study ways to respond to 
climate change and peacefully resolve conflicts. Still, before that, we can answer why and communicate about 
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those questions. Wouldn't it be more effective for global citizenship education if we had the same direction 
while doing this? 

 

Where can we get these values, goals, and goals? 

 

Q. Where do you get your life purpose or inspiration from? 

 

 

 

 

 

 

This is a very important question. One of the debates about the curriculum of global citizenship education is 
the discussion of universality and specificity. It focuses on the universal part of humanity, and you can see the 
part that is very sensitive to bringing into the public domain the particularities that can cause conflict. 

 

Our attitudes and values are not only built through history, home education, and national education, but also 
our characteristics, such as skin colour, beliefs, gender identity, and aspects, will influence our worldview, 
values, and attitudes.  Therefore, when approaching the educational process of global citizenship with only the 
universal aspect except for individual or group specificity, ambiguity arises. If you are not a part of the majority, 
you become concerned about becoming a curriculum that is difficult to empathise with. 

 

Q.  What are some of the conflicts between groups with a religious or historical specificity? 

 

 

 

 

 

 

Q.  Do you have friends or colleagues from different historical, religious or cultural backgrounds? 
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Q. What barriers do you feel when communicating with them? 

 

 

 

 

 

 

Q. For a common goal in an organisation such as a company, do the background differences of these 
colleagues get in the your way, or not? 

 

 

 

 

 

 

Hear from the Bible 

 

Jeremiah 29:7 

 

“Also, seek the peace and prosperity of the city to which I have carried you into exile. Pray to the LORD 
for it, because if it prospers, you too will prosper.” 

 

This verse is the part where God commanded the Israelites who were taken captive to Babylon, whom we 
know well, to seek the peace of the land through Jeremiah. 

 

In the case of Christians, shouldn't the Bible, which fundamentally influences the formation of their identity 
and the faith that stands based on it, influences the restoration of relationships in this global society, the broken 
social order, and the rectification of inequality and absurdity in globalisation? 
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Even if we look back on history, when Christians in the world went forward with love based on the Bible, they 
left a very important influence in establishing institutions such as hospitals, orphanages, schools, welfare 
systems, human rights protection, etc.  

 

Q. Are there believers who set an example in the world around you? In which field are they exceptional? 

 

 

 

 

 

 

Many say that environmental destruction, religious conflicts, and colonial policies occurred because of the 
Christian faith. However, this is due to Christians working amid compromise in the world without clearly seeing 
through the gospel, not in the form of light and salt. We must learn from the warnings that history has given to 
us. 

 

Also, Christians will have to repent in the face of the absurdity of globalisation. We must remember the 
weight of the severity of the sins of the church, the failures of our predecessors of faith, how we clung to the 
ambitious colonial powers, how we took the lead in destroying other people’s cultures, how we didn’t respect 
diversity, instead of being peacemakers, responsibilities of not being able to grow and prosper due to a lack of 
a sense of duty to the environment, such as causing conflicts and unjust wars, the appearance of the mammon 
god becoming an idol, focusing only on growing money and personal material success. 

 

Q. What should the Korean church repent? 

 

 

 

 

 

 

Q. What do you, as a Christian, have to apologize to the world? 
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No matter what statistics you look at, you can see more disappointing news than news of peace in all fields 
of society worldwide. Epidemics, environmental pollution, natural disasters, kidnappings, conflicts, wars, 
hardships of refugees, unequal distribution of wealth, polarisation, intercultural conflict, and racism. 

 

Q. What are your duties as a Christian world citizen in these circumstances? 

 

 

 

 

 

 

As a Christian who has received the grace of Jesus' incarnate love and sacrifice, and as a disciple of Jesus, 
shall we look at various stories and ponder together? 
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Chapter 2 The Global Economy and Global Citizens 

 

Goal: In this chapter, we will reflect on what the ideal economic system is to satisfy universal human rights and 
needs, and consider the absurdity of the world we live in based on the meaning of the economic order recorded 
in the Bible. At the same time, let's reflect on what biblical attitude is necessary as a member of the global 
economic flow, and what we can do so that money can be used as a tool to benefit the world, so that a society 
that prospers together can be built. 

 

Relevance to the Sustainable Development Goals (SDGs)  

  

1. Eradication of Poverty 

Find out the causes of poverty and find out how we take part in the eradication. 

 

2. End hunger 

Find out what needs to be done to meet basic human needs 

 

4. Quality Education 

Contemplate the purpose and content of education 

 

6. Clean water and hygiene 

Consider the measures necessary for the supply of water, which is a basic human need and the source 
of life, and hygiene for human dignity. 

 

7. A clean energy for all 

Contemplate the methods to get the energy you need to grow and thrive 

 

8.  Quality jobs and economic growth 

Reflect on the importance of work and sustainable prosperity and growth for all participants 

 

9. Industry, innovation and infrastructure 

Learn about industries that are fundamental to the growth and expansion of innovation infrastructure 
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10. Decrease inequality 

Consider solutions for serious inequality in the economic structure (according to supply channels, 
gender, region, knowledge gap, etc.) 

 

11. A sustainable city and community 

Find out how a community can coexist and respect its uniqueness 

 

12. Sustainable production and consumption 

Think about cultivating moderation and community spirit instead of greed in production and 
consumption and its economic structure 

 

16. Justice, peace, effective policies 

Consider efforts to correct unfair systems and introduce fair systems under the world's major economic 
structure 

 

17. Global cooperation 

For economic justice, think about fostering the necessary cooperation/community spirit 
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Unit 1: The definition of the economy and God’s Plan  
 

The objectives of this unit 

(1) Learn about the basic principles of macroeconomics 

(2) Reflect on economic justice and its importance 

(3) Consider the economic order among the creation orders in the Bible 

(4) Think about the many problems in our reality  

 

 

Background 

 

Perhaps the most closely linked to globalisation is the economic sector. The production, supply, and demand 
for goods and services extend globally beyond regional or national barriers. The institutions that support it and 
the power of all those connected to it (whether it is the labour force or the purchasing power) have a profound 
effect on our lives. 

 

Take a look at the label of the clothes you are wearing now. You can easily buy and wear clothes made in 
countries other than Korea. Is there coffee on the desk? The coffee's origin is far from Korea. The internal parts 
of your smartphone and the cultural contents you enjoyed while relaxing must have been procured in front of 
you through overseas OTT platforms beyond the borders of Korea. Even those who think, 'I'm not interested in 
globalisation', 'I've never been outside of Korea', and 'The ones in poor countries have nothing to do with the 
problem of poverty', You have no choice but to acknowledge your relationship with them. 

 

As we saw in the linked Sustainable Development Goals that we considered at the beginning of this chapter, 
it can be seen that many of the goals are directly related to the economy. Work is also a duty and right as a 
citizen of the Republic of Korea.27 

 

When measuring the size of a country's economy, gross national product (GDP) is used to measure the size 
of the country's economy, and GDP per capita is often used to refer to the level of income of the people simply. 
Global and regional GDP per capita shows continuous growth.28 

 

However, it is also true that it is difficult to feel such growth personally. 

 

 
27 Constitution of the Republic of Korea Article 32 - All citizens are obligated to work. The state determines the content and conditions of work obligations by law in accordance 

with democratic principles. 
28 https://ourworldindata.org/grapher/gdp-per-capita-maddison-2020 
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If we look at GDP per capita, compared to 1820 (US $ 1,102), it has grown by about 1300% over the past 200 
years until 2018 (about US $ 15,200). 

 In particular, the economy has been growing rapidly since the late 1990s. 

 

Shall we look into Korea? During the same period, GDP per capita recorded remarkable growth from about 
$816 in 1820 to $37,928 in 2018. 

 

 
 

The Fraser Institute in the United States announced that a world-class system in which the right of ownership 
is guaranteed along with the freedom of expression, faith, press, and thought of citizens in which markets and 
free trades are centred on individuals and companies, rather than the state, among other economic systems 
are guaranteed.�  

 

Under this system, humanity is growing, and we can enjoy it more than ever before. However, the following 
figures are not visible on the graph. 
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(Example) 

• The problem of inequality and the concentration of wealth in certain countries 

• Inequality within a country 

• Lack of ethics 

• Problems of the working environment 

• Environmental destruction 

 

It is important to measure the size of a country's economy as measured by its gross domestic product (GDP). 
However, such a measurement method has a limitation in that it does not properly show how the country's 
income is distributed and the unfairness inside. 

 

If you look at Gross National Income, not Gross National Product, Korea has a record of US$31,755 per person 
in 2020 (37,7473,000 won). Still, when these numbers are announced by the National Statistical Office or 
politicians Every time, many people rate it as an unrealistic statistic. 

 

The world and Korea seem to be getting richer from these statistics, but looking inside, you can see a different 
picture. 

 

If you look at the Gini index, another measurement method (0 is perfect equality, 1 is perfect inequality), you 
can see that the income gap continues to increase around the world (a reality close to 1 in the Gini index as 
shown in the left graph below) ). Although the development of developing countries with large populations, 
such as China and India, may make the overall statistics of their countries look good, the income growth of the 
low-income class is not much different from before, except for the high-income class, whose income increases 
exponentially. This is true not only in developing countries but also in developed countries. If you look at the 
graph on the right below, you can see that the top 1% of the major developed countries account for a large 
portion of the country's wealth. In the United States, for example, the top 1% own about 20% of America's 
wealth. 
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29 
 

 
 

According to the World Wealth Report released by the Swiss Bank, the top 1.1% own 45.8% of the world's 
wealth, and the bottom 55% own only 1.3% of the world's wealth. 

 

Shall we take a look at Korea? According to the Household Financial Welfare Survey released in 2020, the 
income gap between the top 20% and bottom 20% of each household income decile slightly fluctuates but 
continuously increases overall. 

 
29 http://www.good2use.com/knet/economic/wlthneq.htm 



 

 

222 

 

30 
 

At the same time, the loan-related moral insensitivity in the financial sector, which rose above the surface 
through the 2008 US subprime financial crisis, unequal income distribution without adequate compensation for 
workers and producers, and structural obstacles to growth in developing countries using intellectual property 
rights and various financial institutions, environmental pollution and many problems can be seen interspersed. 

 

Through rapid globalisation, these issues are not limited to one region or country but are becoming issues 
that have a large impact on the world simultaneously. 

 

Q. What does this mean for us? 

 

 

 

 

 

 

Q. Where do you think Korea stands in terms of its position in the global economy? 

 
30 http://mbiz.heraldcorp.com/view.php?ud=20200102000123 



 

 

223 

 

 

 

 

 

 

Q. How does a country economically ahead of Korea continue to maintain its position in major industries 
and established international economic structures? 

 

 

 

 

 

 

Q. Consider one of the developing countries. What are their current positions in the global economy and 
what are the prospects for the country? 

 

 

 

 

 

 

Q. If the prospects are low, what is hindering the country's development? 

 

 

 

 

 

 

 

Hear from the Bible 
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The Bible devotes a lot of its content to economics or wealth. What is somewhat worrisome is that many 
people report this part from a rather narrow perspective, with only the economic, financial logic, and warning 
aspects recorded in the Bible. This view may be a little simplistic, but it has resulted in polarised interpretations 
and actions, such as belief in highs and lows that pursue material abundance or, conversely, liberation theology, 
which opposes this structural aspect and tries to represent the position of the marginalised. 

 

The Bible shows that growth and prosperity are a fundamental right and a human duty to “be fruitful and 
multiply, and replenish the earth.” In a society centred on agriculture, this order is very meaningful. 

 

Genesis 1:28 

 

God blessed them and said to them, “Be fruitful and increase in number; fill the earth and subdue it. 
Rule over the fish in the sea and the birds in the sky and over every living creature that moves on the 
ground. 

 

Q. How can we interpret the phrase ““be fruitful and increase in number; fill the earth and subdue it.” in a 
service industry oriented economic structure in which we reside (What kind of productional aspects)? 

 

 

 

 

 

 

We can also see in the parable of the talents that the Bible sees an effort to make a profit as a sign of sincerity. 

 

Matthew 25:23 

 

His master replied, ‘Well done, good and faithful servant! You have been faithful with a few things; I 
will put you in charge of many things. Come and share your master’s happiness! 

 

British practical theologian Bradstock said that profit is not evil and that profit appropriate to the right 
standard can be seen as a standard that shows sincerity by managing and operating the entrusted assets well. 
At the same time, I want to express my concern about loan-based corporate activities and economic growth 
(corporate loans, household loans, home loans, etc.) 



 

 

225 

 

In addition to this, we can see that the Bible does not prohibit ownership, mercantilism, or trade. 

 

Q.  Currently, capitalism, which is being followed in many countries, has the problems mentioned above. 
What standard does the Bible provide for this? 

 

 

 

 

 

 

Growth is not the only teaching of the Bible. At the same time, the Bible also strictly warns against the greed 
of the heart. Jesus tells us that we cannot worship God and money at the same time. 

 

Matthew 6:24 

 

No one can serve two masters. Either you will hate the one and love the other, or you will be devoted 
to the one and despise the other. You cannot serve both God and money. 

 

This is not an unjustified rejection of wealth and money but a warning that water and money/economic fruit 
should become the ultimate purpose of life by upholding God's position and giving importance to it. 

 

James 1:15 

 

Then, after desire has conceived, it gives birth to sin; and sin, when it is full-grown, gives birth to death. 

 

This greed is giving you a warning through sin, in the cracks of the relationship with God and with neighbours, 
in taking profit that is not appropriate in the relationship with neighbours and disregarding the dignity of human 
beings, who were created as brothers and sisters.  

Many economic logics in the Pentateuch include guidelines for life, such as not to take profit, liberation in 
the Jubilee year, the Sabbath, the Sabbath year, and tithing. This provides the basic standard for fallen human 
beings to coexist, to be temperate, and to be together. 
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Q. Based on these verses, how should we view the current global wealth gap? 
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Unit 2: The Fallen definition of the Economy and its warning message 
 

The objectives of this unit 

(1) Find examples of the economic order in the present world 

(2) Look into the Warnings About Greed Caused by the Fall 

(3) Consider the link between the ministry of the cross and the economic order 

 

 

World News 

 

The subprime mortgage crisis in 2007-2008, when many US mortgage companies recklessly offered home 
loans to people with low credit ratings, which became bad debts, caused global financial companies to go 
bankrupt or suffer huge losses. The criticism of the moral hazard of the financial sector continued, but rather 
than deep structural reform, governments of many countries took a short-sighted approach to compensate for 
the losses of these financial companies, impose a burden on taxpayers, and revive these companies, which was 
an event that caused outrage around the world. 

 

 
 

Many people feel frustrated at the situation in which it is difficult to guarantee a sense of community and 
ethics within such a capitalist market, and you can see them participating in the movement against capitalism. 

 

 
 

Although many scholars in politics, philosophy and economy have argued about this for centuries, it is also 
true that capitalism has become the mainstream system followed by most countries compared to many other 
competing ideas (socialism, communism, etc.). It can be said that the capitalist system had a great effect on the 
pursuit of profit through competition in the market, innovation and development to be ahead of the 
competition, and the fact that the majority of people came out of absolute poverty. It is necessary to look into 
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whether it is a systemic problem of market capitalism or a problem of the values of policymakers, companies, 
and participants like us who deal with this system. 

 

Scientific innovation, sincerity, vision and development have saved hundreds of millions of people under the 
system of market capitalism. Still, there is also a polarised view that it is only kind to capitalists but unequal to 
those on the other side from using tools of human greed, selfishness, and ruthlessness.  

 

In the era of COVID-19, the reason why the world was able to develop a vaccine without historical origin was 
due to the companies such as Pfizer and AstraZeneca that exist for profit under the logic of capitalism, not 
government agencies or international organisations, and we experienced how helpful their innovation is. 

 

Let's look at the case of a company under a virtuous cycle system. Companies can produce and provide 
practical products and services, enrich the lives of workers, and improve the quality of life of consumers. Fair 
competition can lead to more effective and efficient innovation. What makes this possible comes from profit. 
Moderate profit leads to innovation, and market capitalism can become a system that can share good profits 
with employees and the country in a broader fashion. 

 

To make this possible, much attention is being paid to corporate social responsibility or ESG (Environment, 
Society and Governance), which are all under capitalism. 

 

Q. Why do you think that the structure of the ESG(Environment, Society and Governance) of a company 
is important? 

 

 

 

 

 

 

Hear from the Bible 

 

Jesus makes an important comparison. It is the parable of talents.  

 

Matthew 25:20-21 
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The man who had received five bags of gold brought the other five. ‘Master,’ he said, ‘you entrusted 
me with five bags of gold. See, I have gained five more.’ “His master replied, ‘Well done, good and 
faithful servant! You have been faithful with a few things; I will put you in charge of many things. Come 
and share your master’s happiness!’ 

 

 

There are many different teachings, but we can see that Jesus uses the logic of the market economy to teach. 
And you can see the rebuke of the unproductive, lazy, unprofitable servant who doesn't do anything. 

Regarding ownership, we can see the rebuke of Ahab for taking the vineyard that belonged to Naboth 
through unrighteous murder. 

 

Isn't God rebuking us for our sinful attitude, which, under the influence of sin, forgets the duty of temperance 
and sharing and elevates wealth to the divine state (to forget the needs of our neighbours)? 

 

Did Jesus not open the way to restore the relationship between God and neighbour through Jesus' sacrifice 
on the cross? 

  

Mark 12:29–31 

 

“The most important one,” answered Jesus, “is this: ‘Hear, O Israel: The Lord our God, the Lord is one. 

Love the Lord your God with all your heart and with all your soul and with all your mind and with all 
your strength.’The second is this: ‘Love your neighbour as yourself.’ There is no commandment greater 
than these.” 

 

Wouldn't it be important for money to come down from God's position, restore the right priorities, and 
restore relationships with neighbours: boss/colleague, consumer/producer, prime contractor/subcontractor, 
etc.? 

 

Through this, discrimination among the production/consumption channels can disappear, and it is necessary 
to restore the sense of community through fair profit distribution/expansion of management participation. 

 

Q. Do you think good market capitalism is possible? What do governments/businesses/consumers need 
to do to make it possible? 
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On the difference between equality and fairness. 

 

 

 

It would be good to understand the above picture as equality and fairness. It is said that the picture on the 
far right is reality. 

 

Andrew Hartropp(Hartropp 2010, 77) introduces 3 ways to approach Biblical definitions of the economy that 
can be applied: 

 

(1) The dimension of rights 

(2) The dimension of necessity 

(3) The Dimension of Retribution (Reasonable Reward/Retribution) 

 

First, he said, there is a way to approach economic justice in terms of human rights that everyone should 
enjoy, as declared in the Universal Declaration of Human Rights, just as human beings have the right to be safe 
and healthy. 

 

Second, there is a way to approach it from the level of need. It is also said to approach this definition of a 
system that makes it possible to meet a need to exist other than focusing on necessities, such as food and water. 
The scope of application varies depending on the situation. (e.g., people living in desert areas may have 
different needs than people living in rivers) 

 

Third, the economic justice approach is the dimension of retribution. It is a view that receiving compensation 
for the work you deserve is the realisation of justice. However, considering the value of the work results and 
the different abilities, you can see that this is also not perfect. 
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Certain parts are acceptable, but some parts are lacking. 

 

Q. Which approach do you feel makes the most sense? 

 

 

 

 

 

 

Q. Have you seen cases where these approaches run into practical barriers? 

 

 

 

 

 

 

Hartropp speaks of biblical economic justice and of appropriate treatment. He also talks about situations in 
which we have to rely on the wisdom of God, the Holy Spirit, depending on the situation. And, importantly, talk 
about the importance of relationships. Although market capitalism has weaknesses, it is more effective than 
other economic systems. It emphasises the need for an attitude based on biblical economic justice, love and 
community spirit based on capitalism (Hartropp 2010). 

 

No system is perfect, so the most important thing to remember in any economic system or policy is to add 
love moreover. 

 

Colossians 3:12-14 

 

Therefore, as God’s chosen people, holy and dearly loved, clothe yourselves with compassion, kindness, 
humility, gentleness and patience. Bear with each other and forgive one another if any of you has a 
grievance against someone. Forgive as the Lord forgave you. And over all these virtues put on love, 
which binds them all together in perfect unity. 
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Wouldn't it be beautiful if we could add love to an imperfect system, look back at each other in the world, 
yield, and share? 

 

There are many places in the Bible where mercy and love are expressed. You must remember the teaching 
of God in treating the poor through the beautiful meeting between Ruth and Boaz, in not gathering the fallen 
remains of the harvest so that those who need it may pick it up, in leaving the fallen grapes, in not deceiving 
each other, in not oppressing, and not delaying the wages of your servants. 

 

Leviticus 19:9-16 

“When you reap the harvest of your land, do not reap to the very edges of your field or gather the 
gleanings of your harvest. Do not go over your vineyard a second time or pick up the grapes that have 
fallen. Leave them for the poor and the foreigner. I am the Lord your God. Do not steal. Do not lie. 

Do not deceive one another. Do not swear falsely by my name and so profane the name of your God. I 
am the Lord. Do not defraud or rob your neighbour. 

Do not hold back the wages of a hired worker overnight. Do not curse the deaf or put a stumbling block 
in front of the blind, but fear your God. I am the Lord. Do not pervert justice; do not show partiality to 
the poor or favoritism to the great, but judge your neighbour fairly. Do not go about spreading slander 
among your people. Do not do anything that endangers your neighbour’s life. I am the Lord.”  

 

 
 

Q. What are the major weaknesses in the current global economic structure, and which areas/issues do 
you think are urgently needed to restore relationships and restore love and compassion? 
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Unit 3: Restoration of economic order  
 

The objectives of the unit 

(1) Consider the reasons for the restoration of economic order 

(2) Find out what attitudes are needed to restore economic order 

(3) Think about the sacrifices needed to restore economic order 

 

 

World News 

 

The economic order needs to be restored, but on what kind of philosophical background is it necessary to 
restore the economic order? As Hartropp said, what is a system that allows us to enjoy the rights we deserve 
based on human dignity, where our basic needs can be met, and where we can be rewarded for our efforts? 
More importantly, what is our attitude? 

 

Would it be the most sensible order to artificially put everyone on the same starting line—that is, to make it 
equal and artificial, regardless of their abilities and backgrounds? 

 

Q. What are the shortfalls of such policies? 

 

 

 

 

 

Without a social and economic shield, based on one's abilities and background on a meritocracy basis, and 
through this, to expand the economic scale and increase jobs, and although not perfect, allow the increase of 
the entire wealth of society and lead to a trickling down effect? 

 

Q. What are the shortfalls of such policies? 
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Is it a good way to eliminate the system where the policy guarantees ownership according to the amount of 
individual effort and provides an environment in which one can fully use one's abilities? On the other hand, 
using a system that can help those who cannot stand in the position inevitably makes society wealthy overall, 
and no one is left behind. 

Q. What would be the shortfalls of this kind of policy? 

 

 

 

 

 

 

There is an organisation that introduces the relationship-driven economy. Based in Cambridge, England, the 
group says you should focus on restoring relationships. He says that ‘capitalism and meritocracy are important, 
but on top of that, the relationship between people is the most important, and we need policies and directions 
that do not deviate from those values’. (See Case Study below) 

  

Along with the 2008 sub-prime mortgage incident, many investment bankers' lack of ethical awareness is 
said to be caused by neglect of human relationships. 

 

It is said that corporate activities, consumption activities, financial activities, tax systems, etc., are necessary 
through a new social paradigm centred on human relationships.31 

 

Although it may seem unrealistic, economic policies in the direction of restoring these essential values must 
be unfolded. And as a voter, you will have to monitor the economic activity of the nation actively. In the personal 
areas, you must look into the spending/production/socioeconomic activities and monitor the operational parts 
of companies. 

 

Have you ever heard the term ESG, which can be seen often? It is a concept that goes one step further from 
the old CSR (Corporate Social Contribution) and looks at the company's obligations to the environment, society, 
and governance/operation. Consumers and investors are watching companies with a social reputation or higher 
than medium-sized companies regarding the progress of ESG. 

 

 
31  https://www.jubilee-centre.org/cambridge-papers/beyond-capitalism-towards-a-relational-economy-by-
michael-schluter 
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Q. Is there a company you like or want to work for? Take a look at the company's ESG report and write 
down your thoughts. 

 

 

 

 

 

 

Q. What are the ESG activities of this company? 

 

 

 

 

 

 

Hear it from the Bible 

 

The restoration of Jesus Christ refers to restoring our relationship with God and human relationships. 

 

The book of Philemon speaks of Onesimus, a runaway servant, and the restoration of the relationship 
associated with it. The apostle Paul earnestly asks Philemon, his old master, for mercy toward Onesimus. 

 

Philemon 1:17-20 

 

So if you consider me a partner, welcome him as you would welcome me.  If he has done you any wrong 
or owes you anything, charge it to me.  I, Paul, am writing this with my own hand. I will pay it back—
not to mention that you owe me your very self. I do wish, brother, that I may have some benefit from 
you in the Lord; refresh my heart in Christ. 

 

Can you read into the heart of the apostle Paul, who longed to restore broken relationships in the faith? 

 

Can we envision a relationship-oriented labour-management relationship in which human dignity is valued? 
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A company should treat employees not as a tool of the company but to guarantee that the employees can 
fully feel the joy and value of work and can use their abilities. In return, the employees can be responsible and 
work faithfully, loyal to the company as if they were dealing with the Lord. This relationship will have to be 
restored. 

 

Colossians 3:22-24 

 

Slaves, obey your earthly masters in everything; and do it, not only when their eye is on you and to 
curry their favor, but with sincerity of heart and reverence for the Lord.  Whatever you do, work at it 
with all your heart, as working for the Lord, not for human masters, since you know that you will receive 
an inheritance from the Lord as a reward. It is the Lord Christ you are serving. 

 

The companies that apply this principle can be one way to recover these relationships. The model in which 
employees participate in the operation of a company by giving them a stake is a success story. 

 

A UK supermarket called John Lewis has one of the highest employee satisfaction rates among retailers. The 
company refers to its 80,000 employees as Partners. Employees can invest in the company as much as a fixed 
percentage of their salary, and it goes along with the growth of the company, thereby demonstrating service 
and craftsmanship and working with a sense of satisfaction. By making full use of their abilities, they lead the 
company's success as a company's growth partner. 

 

According to the data, employee-co-owned companies grow an average of 4.6% in sales and 25.5% in 
operating profit annually. The productivity of their employees grows by an average of more than 4.5% annually. 
As a form of responsible business operation, 38 of the UK's top 50 employee co-owned companies are operating 
without corporate debt3233 

 

Q. Are there any other models of such business operations? 

 

 

 

 

 

 

 
 

 

33  In the case of UK, there are about 470 employee co-owned companies, which account for 4% of UK GDP and its 
portion keeps on growing. 
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Q. For the cross of love and justice to be embodied in our society, and the spirit of recovery, to lead to a 
healthy labour-management relationship of ethical management, fair operation, and restoration of 
humanity, what is the most urgent thing? (Ex: Discrimination against regular/contract workers, treatment 
of foreign workers, etc.) 

 

 

 

 

 

 

Your role as a consumer is also important. 

 

The saying that the customer is the king is cliche, but there is great truth in it. It is also a phrase that shows 
how consumers' purchasing power influences their attitudes and approaches to production/service providers 
for companies. 

 

 
 

Even if you look at the coffee we drink most often, it is also an item that needs fair trade. It is said that only 
0.5% of the coffee price goes to the producer. To change this unfair profit distribution, finding more fair trade 
coffee or good coffee, raising our voice for fair profit sharing to coffee companies, and starting to speak our 
voice as consumers and consumers can have a great impact.  

 

To recover producers' humanity and due compensation, what we can do is surprisingly close-by. 

 

Q. How would you feel if you saw that a regular coffee costs $3 and a fair-trade coffee costs $4? 
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There are many things like this.  We must think about becoming more interested in products made through 
unethical exploitation that causes the boycott of clothing made through child labour, the destruction of human 
dignity and human relationships, learn about the producers, how the product reached my hands, and where 
the profits go.  

 
Chapter 3 On Peace 

 

 

Goal: I would like to think about the ultimate cause of the endless conflicts and wars in the world, and think 
about the usefulness of the value of shalom in the Bible. At the same time, let us consider the ways in which 
Christians, known as peacemakers, can contribute to peace. 

 

Relevance to the Sustainable Development Goals (SDGs) 

 

1. Eradication of Poverty 

Find out the causes of poverty and find out how we can get involved 

 

2. End hunger 

Find out what needs to be done to meet basic human needs 

 

10. Decrease inequality 

Consider solutions to severe inequalities in the economic structure (based on supply 
channels, gender, region, knowledge gap, etc.) 

 

16. Justice, peace and effective institutions 

Discuss the values and attitudes that must underlie justice, peace and effective 
institutions 
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17. Global cooperation 

Learn about building safe institutions where people with different specialties can work 
together 
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Unit 1: The Definition of Peace 
 

The objectives of this unit 

(1) Suggest a comprehensive definition of peace. 

(2) Think about the causes of the current global conflicts 

(3) Contemplating the reality of peace in the Bible, look at the reality 

 

 

World News 

 

Even at the moment, as I write, the Afghanistan Taliban are attacking civilians, and battles continue in Yemen, 
Syria, Ethiopia, and in the peninsulas of Korea and Crimea. In these confrontations, many women and children 
are exposed to various crimes.34 Nearly 28.5 million children are deprived of educational opportunities in these 
conflict zones.35 

 

 
MAJOR WARS OF THE 20TH CENTURY AND THEIR DEATH TOLLS 

 

Despite the total deaths of 100 million people in the two world wars, mankind has continued to have wars 
and fight continuously since then. Modern warfare is gradually taking a different shape. In the face of 
conventional warfare, methods of engagement have been diversified, such as cyber warfare, and asymmetrical 
weapons have increased. Above all, through warfare, the sacrifice of civilians, especially women and children, 

 
34 https://www.crisisgroup.org/global/10-conflicts-watch-2020 
35  https://www.jointsdgfund.org/sustainable-development-goals/goal-16-peace-justice-and-strong-
institutions#:~:text=Peace%2C%20stability%2C%20human%20rights%20and,important%20conduits%20for%20sust
ainable%20development.&text=The%20Sustainable%20Development%20Goals%20(SDGs,solutions%20to%20confli
ct%20and%20insecurity. 
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is increasing. Even considering the differences in goals, ideology, and economy, increasing direct and indirect 
damage to civilians is unacceptable. 

 

This violates the rules of engagement set out at the Geneva Conference in 1949, etc. The Geneva Conventions 
prohibit attacks on civilians, medical personnel, prisoners of war and the wounded on the principle of the need 
for military action and compliance with humanitarian principles. In particular, violence committed by non-state 
terrorist groups such as al Qaeda and ISIS, or small groups within the country, rather than being a party to war 
at the national level, can be seen that the number of victims is increasing as the rules of engagement are 
ignored.36 

 

Q. Shall we write down as many of the world's conflict zones as we know now.? 

 

 Parties to the Dispute 
(Class/Region) 

Reason for dispute Severity 

1    

 

 

 

2    

 

 

 

3    

 

 

 

4    

 

 

 

5    

 

 
36 https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/INTRO/365?OpenDocument  
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6    

 

 

 

7    

 

 

 
 

 

Reasons for war and conflict 

 

There are reasons and causes for each war and conflict, and this will usually be different depending on which 
party you ask. However, if you look deeper into why they say it, it seems that the three most common causes 
can be distinguished. Those three are greed, defence, and revenge. 

 

First, it is a dispute that arises to obtain more resources (greed), such as resources, territory, or trade profits. 
Second, it is a war that has started to protect its own interests (defence) by using its own right of self-defence 
by becoming a target of attack by other countries. Third, we can also see many wars and conflicts that began 
and never ended for retaliation. 

The Vatican and the WCC explain the reasons for the conflict.37 

 

Poor Governance 

Corruption 

The rise of sectarianism 

Militant secularism 

Exclusive nationalism 

Populist movements 

Regional domination 

 
37 https://www.oikoumene.org/sites/default/files/File/EducationforPeace_booklet_nocropsFINAL-web.pdf  
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Global economic inequalities 

 

Q. What kind of conflict can you think of as a conflict caused by greed? 

 

 

 

 

 

 

The Crusades did not start with mere religious piety but for various reasons such as honour, property, 
liberation, and continued rights of each class (clerics, merchants, slaves, soldiers, etc.). In particular, as we move 
on to the 2nd and 6th crusades, history records that these things became more prominent. It is also a historical 
fact that the Crusaders looted the area of Christians (1202-1204 attack on Sara, the Catholic area). 38 

 

Q. Where are the conflicts that have arisen to defend? What are your thoughts on these disputes? 

 

 

 

 

 

 

Q. What conflicts or wars were the goal of retaliation? 

 

 

 

 

 

 

Fighting simply using force is not just a conflict or war. Still, it breaks the spirit of peace. It harms the spirit of 
humanity through all aspects, such as the problem of distribution, mutual economic sanctions, and conflicts 

 
38 https://worldhistoryproject.org/1202/11/10/siege-of-sara  
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over the weaponisation of resources, as shown in the COVID incident. We would have to view the behaviour as 
undesirable. 

 

What kind of peace do we long for and seek? Those of us who live on the Korean Peninsula know that simply 
maintaining a state of passive confrontation without contention is not peace. 

 

Peace is not simply the absence of war but the thriving of all lives in the right relationships. For this purpose, 
the pursuit of peace, justice, and reconciliation must go hand in hand. 

 

 

Hear from the Bible 

 

The Bible says, “because of the transgression of Adam and Eve, who are human figures, the balance between 
peace with God and mutual peace was terribly broken” (Genesis 3:23-24). After that, in the story of Cain and 
Abel, the children of Adam and Eve, we can see the relationship broken by sin and its ramifications (Genesis 
4:8). Cain, unable to control his sin, strikes Abel and kills him. Since then, we can see the appearance of human 
society depicted in Genesis becoming a daily routine of murder and violence, like Lamech's pride in 
asymmetrical murder. 

 

In the world where he said, “it was good to see,” in the perfect relationship that was not ashamed of being 
naked, the broken relationship with God and others has continued from the beginning of history to this moment. 

 

We can see that the quarrels, strife, and wars caused by sin and greed and the hate, hatred, and envy within 
them are always expressed. 

 

James 4:2 

 

You desire but do not have, so you kill. You covet but you cannot get what you want, so you quarrel 
and fight. You do not have because you do not ask God. 

 

'Shalom', often used as a greeting, means 'whole, complete', and it does not simply mean the absence of 
problems, disputes, or pain. Justice and righteousness are kept and symbolise perfection. 

 

The word shalom first appears when God blesses Abraham and says, “You will live a long life and return to 
your ancestors in peace and be buried.” 
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In the broken relationship with God and human relationships, God shows us again the blessings and hopes 
based on peace and the possibility of prosperity. 

 

Q. Let us reconsider the biblical narrative, the story of creation and the destruction of peace between God 
and man through sin. How does it help us understand the internal causes of conflict, strife and war in the 
world today? 

 

 

 

 

 

 

Q. And what kind of answer does the message of restoration of peace in the Bible provide to the homework 
of world peace? 

 

 

 

 

 

 

In the Sermon on the Mount in Matthew 5, Jesus himself says, “Blessed are the peacemakers, for they will 
be called sons of God.” He speaks of the need for peacemakers during strife and division. 

 

There are so many factors that cause conflict. With everyone from different backgrounds, histories, cultures, 
goals and purposes, what attitude should we have in a world full of diversity and a world where so many goals 
and goals intersect? 

 

Bishop Catongole, the author of the Discipleship of Reconciliation, said that God gave unique Particularities 
to each of the groups and nations. These uniquenesses were to be in harmony and life to the glory of God, but 
because of sin, The gift says that you and I are different, and this has become a factor in strife, a factor in 
quarrels and murders, envy, and a factor in wars and murders. (Katongole and Rice 2008, 29). 

 

In other words, they say that there are social, economic, political, anthropological, and historical reasons 
behind the conflict, but deeper there is human greed and envy, and deeper than this lies original sin. So, shall 
we discuss the message of recovery in this situation in the next lesson? 
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Unit 2 : Hope amid conflict 
 

The objectives of this unit 

(1) Understanding the Complexity of Reasons for Dispute 

(2) Understanding the Links Between Religion and Conflict 

(3) Know the root of the conflict recorded in the Bible and the message of hope for resolution 

(4) Discover the source of power to make this wish a reality 

 

 

World News 

 

Religion has long been cited as a cause of conflict around the world. 

 Bertrand Russell put it this way in his book Why I'm Not a Christian. 

 

 “Religion is the will to kill and be killed for trivial reasons.” 

 

He says that religion comes from fear and that fear breeds cruelty, and we've seen what happens when this 
cruelty and fear unite. Dogmatic, monotheistic personal convictions did not contribute much to the 
development of human civilisation, and they were said to be a monster that prevented them from receiving a 
rational education3940 

 

Religion has indeed been abused for justifications such as conquest/genocide as well as oppression of other 
religions, which are the basis of the spirit of other countries or peoples. The Crusades were also wars under the 
name of religion that were fought six times over about 200 years, from the 11th century to the end of the 13th 
century. Since then, many conflicts related to religion and ideology have continued until the recent 9/11 
terrorist attacks and the current extermination of Uyghurs in China. However, it is unreasonable to conclude 
that religion and faith are the main causes of this. 

 

John Stott says that many evils lie behind religion, and it is more dangerous to approach the causes of these 
complex conflicts by simply embracing them within the framework of the issue of religion. He says that it is a 
hindrance to solving the problem. Secular scholars say the same in that religion is used in world conflicts, and 
by pointing your finger at religion and shifting responsibility, you miss something bigger. 

 

 
 

 

40 Bertrand Russell 〈Why I am not a Christian>, Social Commentary 2005. 
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He cites the 9/11 terrorist attacks as an example. This terrorist event has often been seen as a challenge to 
Islamic extremism in America and the modern Western social system. However, John Stott says that if you look 
closely at the events of 9/11, you can easily recognise a few other aspects. It is said that the root of these events 
is a political and cultural objection to globalisation, the establishment of a world order, modernisation, and the 
spread of democracy centred in the West, which has been centred in the West rather than the religion of the 
West. Second, the targeting of the World Trade Centre as an icon of Western-centred capitalism, rather than 
elsewhere, is a revolt against the global financial system that is on the opposite side of the poverty suffered by 
terrorist groups and their followers, i.e., the economic cause as well.  Just because a terrorist group cites 
religious reasons, he says, one shouldn't demonize all religions (Stott 2006, 125). 

 

 
 

Q. Are religious conflicts and wars in your opinion entirely based on differences in beliefs? If not, is the 
conflict a combination of any other causes? 

 

 

 

 

 

 

Looking back on the 20th century, there was a period of endless conflicts such as the Nazi genocide of Jews, 
several wars in the Middle East between Israel and neighbouring countries, wars of powers of other Islamic 
sects (e.g. Iran and Saudi Arabia), Bosnia-Kosovo, Indo-Pakistan wars, and more. Also, within a country, there 
have been many civil wars with religious causes, such as China's suppression of Uyghurs, religious minorities, 
and the conflict in Northern Ireland. 

 

We can see that most of them are amalgamated with economic, geographic, hegemony, resource conflicts, 
political ideology and social issues. 

 

Conflict may lead to deeper and more persistent inculturation of conflict. Still, in some cases, a new beginning 
was made possible through reconciliation and restoration after the conflict. 

Q. What international conflicts do you know as religious conflicts? 
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We must recognise that even during conflict, justice can be realised and truth revealed, that the teaching of 
religion plays an important role in eventually achieving forgiveness, reconciliation, and a place of peace. 
Suppose we issue religion as a cause of conflict and exclude religion and belief from forming as important 
members of the process for restoration and peace. In that case, humanity will be missing out on much more. 

 

Before moving on to the next, one thing to consider is whether a just war is possible. Is the pacifist logic of 
not arguing unconditionally and not holding a gun correct? 

 

Q. Do you think a just war is possible? 

 

 

 

 

 

 

Q. Are there times when war is needed to stop a greater evil? How about a war in self-defense? Or is it all 
wrong with the fifth commandment of the Ten Commandments, “Thou shalt not murder”? 

 

 

 

 

 

 

There are international treaties related to war. The Hague Convention of 1899 and 1907, which has existed 
since the 19th century, includes customary laws that have existed since the 19th century, such as the treatment 
of medical personnel, the wounded, and prisoners of war, and the ban on the use of biological and chemical 
weapons and weapons of mass destruction that could lead to the death of an unspecified number of people to 
avoid harm to civilians. International law, which became universal international law through the Geneva 
Conventions of 1949 and is still continuously updated, firmly established concerning the lines to be observed 
related to wars and conflicts. In another sense, the existence of these rules of engagement also recognises the 
necessity for the conduct of military warfare of the belligerent countries under the just rules of war and conflict. 
In the Korean War, the treatment of enemy prisoners was well maintained as customary, setting a great 
precedent for these weak international war-related customs. 

 

 



 

 

249 

Hear from the Bible 

 

There is a need to get wisdom from the Bible. We know God's command to make peace in the teachings of 
Jesus Christ's Sermon on the Mount. And we saw that the effects of original sin were expressed in the various 
forms of human greed, leading to war and conflict. 

 

Then, looking at the biblical narrative of Jesus Christ's redemption and restoration�, how should we view war 
and conflict? 

 

To those who were hoping to become kings of the Jews against Rome, Jesus gave himself up as a sacrifice for 
restoration and salvation that everyone truly needed, rather than sacrificing himself and pursuing a temporary 
political purpose that would come and go. He realised the idea of repaying evil with good, giving away his left 
cheek if he was struck on the right cheek, and giving away all, including his undergarments when asked for his 
outerwear. 

 

Romans 8:32 

 

He who did not spare his own Son, but gave him up for us all—how will he not also, along with him, 
graciously give us all things? 

 

Matthew 5:38–48 

 

“You have heard that it was said, ‘Eye for eye, and tooth for tooth.’ But I tell you, do not resist an evil 
person. If anyone slaps you on the right cheek, turn to them the other cheek also.  And if anyone wants 
to sue you and take your shirt, hand over your coat as well.  If anyone forces you to go one mile, go 
with them two miles. Give to the one who asks you, and do not turn away from the one who wants to 
borrow from you. “You have heard that it was said, ‘Love your neighbour and hate your enemy.’ But I 
tell you, love your enemies and pray for those who persecute you, that you may be children of your 
Father in heaven. He causes his sun to rise on the evil and the good, and sends rain on the righteous 
and the unrighteous. If you love those who love you, what reward will you get? Are not even the tax 
collectors doing that?  And if you greet only your own people, what are you doing more than others? 
Do not even pagans do that?  Be perfect, therefore, as your heavenly Father is perfect. 

 

When the people who came to arrest Jesus took up the sword in self-defence, Jesus said to Peter, “Whoever 
uses the sword will die by the sword.” Although wars and strife may be legitimate purposes, they may be 
necessary to prevent a greater evil. But ultimately, Jesus showed us that it does not solve real problems. 
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Bishop Catangole mentions a very important point, referring to repentance in the private and public spheres. 
A Christian who understands the sacrifice of Jesus Christ when the world blames others, points his finger, and 
raises his arms, acknowledges that the root of the problem lies in himself amid these conflicts; one needs to 
repent and not remain indifferent. It is said that only such an attitude can the hope of reconciliation bloom. 

 

Without this repentance, we cannot be changed, which means our society, nation and the world cannot be 
changed either. (Katongole and Rice 2008, 103). 

 

Romans 7:21-24 

 

So I find this law at work: Although I want to do good, evil is right there with me.  For in my inner being 
I delight in God’s law; but I see another law at work in me, waging war against the law of my mind and 
making me a prisoner of the law of sin at work within me. What a wretched man I am! Who will rescue 
me from this body that is subject to death? 

 

Q. When we reflect on Jesus Christ, who sacrificed himself to save the world41, we realise that it asks 
Christians to take lead in saving peace and justice. Let’s write about how you feel about this. 

 

 

 

 

 

 

Q. How can we fulfill the command to ‘make peace’ spoken of in “blessed are the peacemakers, for they 
shall be called sons of God”? 

 

 

 

 

 

  

 
41 John 1:29 “The next day John saw Jesus coming toward him and said, “Look, the Lamb of God, who takes away the 
sin of the world!” 
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Unit 3: One to bring Peace 
 

The objectives of this unit 

(1) Think about the necessity of peace 

(2) Discuss the will and biblical basis of religion for peace, especially Christianity 

(3) Reflect on what we can do for peace (for our neighbourhood, region, and country) 

 

 

World News 

 

From watching 9/11 in the United States, terrorist acts by ISIS in the Middle East and around the world, wars 
in Afghanistan and others commonly referred to as religious conflicts, I have seen that there are many more 
fundamental causes than religious reasons. Simplifying the reasons for conflicting religions made the problem 
worse rather than solving it. 

 

Os Guinness also says that extreme atheists and separatists are nicking religion as far as possible from the 
public sphere42� This oppression of religion also reduces the potential of religion to solve problems.  

 

 

After a long black-and-white policy of apartheid, in May 1990, South Africa stood at an important turning 
point. At the turning point of whether to take revenge on the white supremacists, political forces, former farm 
owners and those who have enjoyed various benefits or to create a country where they can coexist and become 
a model of new reconciliation in front of the world by raising a black government Bishop Desmond Tutu, who 
was awarded the Nobel Peace Prize in 1984, called South Africa a rainbow nation and shared the ideal that 
various races and ethnic groups can unite. By arranging dialogues between vengeful African National Congress 
(ANC) leaders and religious leaders, he led the normalisation of state functions. After President Mandela took 
over as head of South Africa, he served as president of the Truth and Reconciliation Commission, his Christianity 
He led a process of reconciliation and restoration based on faith. 

 

Bishop Desmond Tutu established three principles: 

 

(1) Confessions of those who have committed human rights violations 

(2) Forgiveness through a legal pardon 

 
42 (Guinness 2013, 17) “One Trend is the general disdain for religion that leads to a discounting of religious freedom, 
sharpened by a newly aggressive atheism and a heavy-handed separationism that both call for the exclusion of 
religion from public life” 
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(3) Compensation for the victim of the perpetrator 

 

 
 

According to the South African Ministry of Justice data at the time, the Bible's principles of repentance and 
forgiveness, justice and love were applied. 

 

Through the Truth and Reconciliation Commission, approximately 21,000 victims submitted statements, and 
approximately 2,000 made public statements. And the committee received 7,112 applications for amnesty, of 
which 849 were granted pardons, and 5,392 were denied. 

 

“The Bible teaches us about forgiveness and repentance. And even though the Bible speaks of 
forgiveness/salvation of sins, we must face it that this is always with God’s justice.” 

 

It was recorded in the minutes of the meeting at the time. It can be seen that there has also been much 
careful discussion about the authority of the Bible. For example, many racists have maintained an evil system 
by claiming their actions are based on the Bible. However, it can be understood that there was also a sense of 
reluctance to discuss reconciliation and forgiveness based on the same Bible43(Guinness 2013, 17) 

 

Also, from the victim's point of view, not all crimes were pardoned through the Truth and Reconciliation 
Commission. Social justice can be achieved through legal prosecution for crimes that must be paid for. However, 
at least for social harmony, the government provided the possibility of recovery and harmony to realising social 
justice. 

 

Q. Efforts for truth and reconciliation proceeded similarly to the liquidation of the past that not only South 
Africa but also Korea had to go through during the process of liquidation and democratisation of pro-
Japanese groups, but there seems to be several differences from the South African model in which truth, 
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reconciliation, and forgiveness were carried out together. In the process of clearing up various mistakes of 
the past, what part do you think is necessary, looking at the example above? 

 

 

 

 

 

 

Q. What are the limits of efforts to uncover the truth that lacks forgiveness? 

 

 

 

 

 

 

Q. Is forgiveness and reconciliation possible without truth? 

 

 

 

 

 

 

Q. There are many wars, conflicts, civil wars and divisions around us. What domestic problems or divisions 
do you think are urgent for such reconciliation efforts? 
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Q.  If you were the chosen policy maker to resolve these disputes, how would you approach these problems? 

 

 

 

 

 

 

Eva Mozes Kor, who survived detention in Auschwitz Prison, a German Nazi Jewish prison synonymous with 
genocide, said the following. 

 

“Forgiveness is a powerful thing. It's free, and it's possible. There are no side effects. The world needs 
forgiveness, not punishment.” 

 

Leviticus 19:18  

 

“Do not seek revenge or bear a grudge against anyone among your people, but love your neighbour as 
yourself. I am the LORD.” 

 

 

Hear from the Bible 

 

We could see that the message of the Bible was contained in Martin Luther King's famous speech and his life, 
as seen in the previous lesson.  

 

In his speech, he says the following. 

 

“We must develop our ability to forgive. He who ignores the power of forgiveness also ignores the 
power of love. Just as even the worst of us can have a good side, so we all have a bad side. If we 
recognise this, we will hate our enemies less.4445 

 
 

 

45 “We must develop and maintain the capacity to forgive. He who is devoid of the power to forgive is devoid of the 
power to love. There is some good in the worst of us and some evil in the best of us. When we discover this we are 
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You may be familiar with the parable of the forgiven one. 

 

Matthew 18:32–35 

 

“Then the master called the servant in. ‘You wicked servant,’ he said, ‘I canceled all that debt of yours 
because you begged me to. Shouldn’t you have had mercy on your fellow servant just as I had on you?’ 
In anger his master handed him over to the jailers to be tortured, until he should pay back all he 
owed.This is how my heavenly Father will treat each of you unless you forgive your brother or sister 
from your heart.”  

 

Jesus tells us a story of destruction about someone who owed 10,000 talents and received the grace of being 
forgiven, but he could not forgive the one who owed him 100 denarii. If we all recognise that we are all sinners, 
great or small, and those who have been forgiven, our hearts of forgiveness and mercy will prevail. This is the 
heart that a true Christian should have, and many say that humble people who realise the meaning of true 
indemnity should deliver the message of peace and forgiveness in the public domain. 

 

Q. Do you see a connection between having the humility to consider oneself better than others and the 
realisation of peace? 

 

 

 

 

 

 

Q.  It is not easy to take responsibility for the conflicts and divisions in the world. But if we meditate on the 
peaceable Christ Jesus, who came in the incarnation for humans who could have easily been ignored, how 
should we respond to the call to go out with an incarnate heart and attitude to a place where there is no 
peace? 

 

 

 

 

 
less prone to hate our enemies.” 
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In summary, Bishop Catongole speaks of four things we must do about the present situation in which there 
is no peace in the world, but strife, which is caused by division and greed, which started from original sin.  

 

First, we must pray 

Second, we must weep 

Third, we must repent. 

Fourth, we must imitate the life of the incarnation and live the exemplary life of the gospel as an apostle 
of peace in the place we belong. (Katongole and Rice 2008) 

 

In this chapter, we looked at conflict and peace. The fundamental problem is the greed that exists in human 
society and the sins that exist at the base. One must go out into the incarnate life in the realm. 

 

The world oppresses the voice of religion and the knowledge, skills, attitudes and values upon which the 
practical words of Christians are based, simplifies problems, and silences the voice of religion. And in meetings 
or conferences that are called dialogues with religions for world peace, rather than listening to religious beliefs, 
their traditions and canon-based wisdom, and wisdom for the public good and the common good, the agenda 
of international organisations is presented to religion as a publicity channel. It can be seen that most 
communication is done one way to the people who belong to it. (British Academy 2015, 70–72). 

 

It is a voice often heard from international and government organisations that it is not safe to underestimate 
the influence of religion, but it is also dangerous to overestimate it. 

 

Q. Do you agree with this statement? 

 

 

 

 

 

 

Q. What can are some realistic things that Christians can do? 
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Q. Write your thoughts in the blanks below and share. 

 

What can be done Personally As a group 

The importance of 
education 

  

 

The need for inclusion   

 

The pursuit of truth   

 

The image of God   

 

Awareness of the Peace 
Process 

  

 

On others   

 

On the views of Media   

 

The gospel   

 

On reconciliation   

 
 

 

Here is what I wrote. 
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What I can do Personally As a group 

The importance of education I must study on the reality of 
the world 

We must make sure that we 
create a curriculum with a equal 
and fair point of view. 

The need for inclusion I must listen to others. We must create a place where 
we can communicate with 
others. 

The pursuit of truth 

 

I must seek, find and study the 
truth 

We must make sure to not fall 
under cheap populist ideals. 

The image of God 

 

I must place efforts in my spirits 
so that the form of God can be 
recovered. 

We must acknowledge that we 
are made in the image of God. 

Awareness of the Peace 
Process 

I must be patient. The momentum of peace and 
reconciliation must not be 
broken. 

On others I must let go of my selfish 
desires. 

The agenda and purpose of the 
group must be rearranged. 

On the views of media I have to study, filter, when 
reading media articles, etc. 

It is necessary to prevent false 
news, etc., and to develop self-
correcting skills. 

The gospel I must cultivate personal 
spirituality through the Word. 

Through the Word, we must 
have spiritual health and 
sensitivity of the region and 
nation. 

On reconciliation I must live the life of the wisdom 
of the Bible and the model of 
Jesus Christ Himself, meditate on 
the incarnate life, and have 
confidence. 

We must be able to confidently 
present the principles of the 
Bible while listening to the voices 
of the world. 

 

Q. Are there conflicts and divisions around you right now? (e.g. family, friends, church, school, region, 
country, etc.) 
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Q. What should you do first in the field of division? 

 

 

 

 

 

 

Q. What is the message that you can bring to you in the field of division, and how can you deliver and present 
it? 

 

 

 

 

 

 

Matthew 5:9 

 

Blessed are the peacemakers, for they will be called children of God. 

 

 

CASE STUDY 

 

There is an organisation called the Relational Peace Building in Cambridge, England. A relationship-oriented 
peace promotion plan, where there is a conflict, suggests a solution based on the principles of the Bible.  

 

 
 

God, the Holy Trinity, is relationship-centred. To maintain this relationship, he hates sin, wants people to live 
in harmony with each other through the law, even though he has fallen, and he sent Jesus Christ to incarnate 
as Emmanuel with humans to restore the relationship. Under the biblical principle of valuing the relationship 
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between God and humans and humans (Mills and Schluter 2012, 12), he advised on resolving conflicts and 
history in South Africa, Sudan, and Rwanda. It is a place where an active voice is sounded. 

 

 

 

Although I do not agree with all opinions and policy proposals here, it means that the biblical principles are 
actively applied to the conflict area issues and that practical proposals are presented in the secular space. The 
fact that they are continuously lobbied shows a big meaning. 

 

 I hope that we can also make such efforts for peace. 
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Chapter 4 Multiculturalism and Diversity  

 

 

Goal:  In this chapter, we will discuss the multicultural and diversity we encounter due to globalisation. Let's 
think about inclusiveness and solidarity, which are the foundations of diverse, multicultural education and 
recognition of diversity, and how to treat our neighbours who are diverse, unique, and diversely created in the 
image of God. 

 

Relevance to the Sustainable Development Goals (SDGs) 

 

4. Quality Education  

Learn about the need to provide educational opportunities and balanced education 

 

5. Gender Equality 

Review the section on gender discrimination and access to gender issues 

 

10. Decrease inequality 

Consider solutions to severe inequality in the economic structure (supply channels, gender, region, 
knowledge gap) 

 

11. Sustainable Cities and Communities  

Find out how a community can coexist and respect for its uniqueness 
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Unit 1: In the image of God 
 

 

The objectives of this unit 

(1) Examining the meaning of the image of God (Imago Dei) 

(2) Looking at a reality that is perplexingly interwoven with the order of creation 

(3) Thinking about the purpose of creation and the multicultural policy of the present generation 

(4) An examination of the cross-cultural tolerance that exists within us 

 

 

World News 

 

On the surface, the era of imperialism and colonialism came to an end, and a bright future was expected as 
the Cold War era came to an end. Still, one of the global issues that continue into the 21st century is the 
deepening of globalisation and the increasing number of contact points between different cultures, such as that 
of race, gender. It is a conflict caused by many differences other than religion. At the same time, domestic and 
international debates over refugee and economic refugee issues that continue to arise due to wars and conflicts 
discussed in the previous chapter continue to occur. 

 

Some issues are expressed externally and expand into international problems and lead to disputes, lawsuits, 
and wars, but more broadly, these misunderstandings, disputes, discrimination, hatred, etc. These issues exist 
internally and externally. 

 

Article 1 of the Charter of the United Nations, which seeks to become the standard of world order, reads as 
follows: 

 

Article 1.3 

 

To achieve international co-operation in solving international problems of an economic, social, cultural, 
or humanitarian character, and in promoting and encouraging respect for human rights and for 
fundamental freedoms for all without distinction as to race, sex, language, or religion. 

 

We declare this in the preamble of the Universal Declaration of Human Rights, which is the basis of human 
rights laws in most countries.46 

 
46 https://www.ohchr.org/EN/UDHR/Pages/Language.aspx?LangID=kkn 
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Let's think about the meaning of the letters, and shall we read them out loud? 

 

Whereas recognition of the inherent dignity and of the equal and inalienable rights of all members of 
the human family is the foundation of freedom, justice and peace in the world, 

Whereas disregard and contempt for human rights have resulted in barbarous acts which have 
outraged the conscience of mankind, and the advent of a world in which human beings shall enjoy 
freedom of speech and belief and freedom from fear and want has been proclaimed as the highest 
aspiration of the common people, 

Whereas it is essential, if man is not to be compelled to have recourse, as a last resort, to rebellion 
against tyranny and oppression, that human rights should be protected by the rule of law, 

Whereas it is essential to promote the development of friendly relations between nations, 

Whereas the peoples of the United Nations have in the Charter reaffirmed their faith in fundamental 
human rights, in the dignity and worth of the human person and in the equal rights of men and women 
and have determined to promote social progress and better standards of life in larger freedom, 

Whereas Member States have pledged themselves to achieve, in co-operation with the United Nations, 
the promotion of universal respect for and observance of human rights and fundamental freedoms, 

Whereas a common understanding of these rights and freedoms is of the greatest importance for the 
full realisation of this pledge, 

Now, therefore, 

The General Assembly, 

Proclaims this Universal Declaration of Human Rights as a common standard of achievement for all 
peoples and all nations, to the end that every individual and every organ of society, keeping this 
Declaration constantly in mind, shall strive by teaching and education to promote respect for these 
rights and freedoms and by progressive measures, national and international, to secure their universal 
and effective recognition and observance, both among the peoples of Member States themselves and 
among the peoples of territories under their jurisdiction. 

 

 

 In the first part of the 'Dignity of Heaven', it is stated in Korean that Heaven is inherent in English, that is, 
something that is born with and given from heaven. It would be good to remember its meaning. 

 

Q. Let's consider the problems and conflicts of inequality that exist around us today for various reasons, 
including race/culture/background/religion. What are your thoughts on the sense of disparity that exists in 
it? 
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 On May 25, 2020, George Floyd of the United States was suffocated during arrest by white police officers, 
raising awareness around the world about racism and unequal treatment once again. 

 

 

 

At the same time, the spread of the coronavirus and the accompanying increase in racist violence and 
expressions of distrust within the same country, especially the spread of hate crimes against Asians, have 
caused outrage worldwide. The inequality between developed and underdeveloped countries in Europe and 
North America, especially in the distribution of vaccines and hoarding, also marked the existing discrimination. 

 

 

 

On September 2, 2015, the ship of a Syrian family emigrating to Europe to escape the Syrian civil war was 
wrecked, and a three-year-old child, Kurdi, was found lying on a beach in Turkey. This showed the world the 
existence of refugees and mirrored the results of the closed policies of many countries dealing with them. 
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There are incidents these days that make us feel that the refugee-related issue, which we thought was far 
from ours, was the close reality. 

 

In 2018, when 561 Yemeni ‘refugees or economic migrants’ arrived in Jeju as a group, the whole country was 
infested. Although a few voices were welcoming them, most of them raised their voices about whether or not 
they could apply for refugee status, and most of them rejected them as intentional illegal immigrants by those 
pursuing purposeful economic interests. Also about them, rumours and fake news that contain prejudices 
related to criminals and the Muslims they believe in have sparked the interest or outrage of many people across 
the country. 

 

According to Korea Research� conducted at the time, 24% of respondents favoured the acceptance, 56% 
opposed it, and a record number of people opposed it by petitioning the Blue House. What was the result? 
Among them, 549 applied for refugee status, only 2 received refugee status, and 412 received humanitarian 
residence permits. 56 people were not recognised, and 14 people left the country immediately. Regardless of 
opinions, I think these events were a case in which we showed the true face of inclusion. 

 

In addition, there was a case in which 391 people were recognised as special contributors by the Korean 
government during the great escape from Afghanistan in 2021. There has been a significant negative view of 
this.47 

 

As of November 2020, there were 2.22 million foreigners living in Korea, accounting for 4.3% of the Korean 
population. When more than 5% of the population exceeds 5% of the population, the OECD indicates that it has 
entered a multicultural society, so Korea will officially enter a multicultural society in a year or two. There are 
expatriates dispatched by foreign companies and overseas Koreans who have returned to Korea. Still, many of 
them are married migrants, and if you include their children, there are already many people of different cultures 
living with us. But all around us, we still hear much news that started with many cultural exclusivities. Some 

 
47 https://news.sbs.co.kr/news/endPage.do?news_id=N1006443549 
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married immigrant women are victims of domestic violence, who are discriminated against in wages, and many 
live as second-class citizens in poor conditions. 

 

According to Ipsos Mori’s global survey published by the BBC in 2018, only about 20% of Koreans are very 
tolerant of people of different backgrounds, cultures, and opinions. It was found to be significantly lower than 
the average of 46%. 

 

 

INCLUSIVENESS SURVEY FOR OTHER CULTURES/BACKGROUNDS (KOREA HAS THE SECOND LOWEST INCLUSIVENESS AFTER 
HUNGARY)48 

 

Q. What are your thoughts on foreign immigrants, refugees, and multicultural families from different 
backgrounds around you? 

 

 

 

 

 

 

Hear from the Bible 

 

We tend to focus our gaze on other things/differences, etc. But, rather than calling us different, how about 
thinking about it in terms of uniqueness, originality, and individuality? Wouldn't it be nice to find common 

 
48  https://www.ipsos.com/sites/default/files/ct/news/documents/2018-04/bbc-global-survey-a-world-divided-
2018.pdf 
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commonalities as human beings all together? Just as everyone in the world has different fingerprints and 
different irises, no one is exactly perfect, and we were created in this manner. 

 

However, in the aforementioned survey, it was found that Koreans were more sensitive to differences than 
other countries rather than to similarities. 

 

 

FIGURE 6 QUESTION - PEOPLE OF THE WORLD HAVE MORE IN COMMON THAN DIFFERENCES. MORE THAN HALF OF KOREA, 
JAPAN AND HUNGARY ANSWERED NEGATIVELY. 

 

An important thought appears in Genesis 1:26. Imago Dei (image of God) reminds us that we are created in 
the image of God. 

 

Genesis 1:26 

 

Then God said, “Let us make mankind in our image, in our likeness, so that they may rule over the fish 
in the sea and the birds in the sky, over the livestock and all the wild animals, and over all the creatures 
that move along the ground.” 

 

As humans created in God's image, we have learned that God knows the details of our creations and that He 
does not let go of His love. 

 

Of course, scholars' opinions of Imago Dei somewhat differ. Some scholars say that this is not the meaning 
of the image of God, but rather a relationship. In contrast, others criticise that the image of God is not universal 
but a selective image of God applicable only to believers. 
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Suppose we meditate on God in 1 Timothy 2. Wouldn’t it be more reasonable to view that God's love for 
man, his innate dignity, and the imminence of the image of God, which is his foundation, are universal, not 
limited to a particular being? 

 

1 Timothy 2:4-6 

 

Who wants all people to be saved and to come to a knowledge of the truth.  For there is one God and 
one mediator between God and mankind, the man Christ Jesus, who gave himself as a ransom for all 
people. This has now been witnessed to at the proper time. 

 

John 3:16 

 

For God so loved the world that he gave his one and only Son, that whoever believes in him shall not 
perish but have eternal life. 

 

Q. What do you think about the statement that you and your neighbours, refugees, foreign workers, people 
of different religions, different orientations, and even cultures we don't know well were created in God's 
image? 

 

 

 

 

 

 

Conservative British theologian Diepe and several right-wing theologians have challenged Western 
governments' policies for multicultural inclusion, saying that they are undermining the foundations of a nation's 
identity that has grown out of Christian culture. He mentions that we cannot accept all cultures by the same 
standards, such as evil customs, including female circumcision and honour killings. They say that as a Christian, 
it is impossible to accept and embrace all cultures because all cultures have their ideas, values, and religious 
beliefs. 

 

Q. Are there any vices (evil customs) you are aware of in the culture around you? 
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Q. What do you consider to be the criteria for a bad practice (I.e., honour killing)? 

 

 

 

 

 

 

Q. Shall we think about whether there is something in your own culture that doesn't fit your standards? Are 
there customs in your culture that don't fit into biblical values, but are embraced by your culture? 

 

 

 

 

 

 

Made in God's image, we are all special. Our diversity is not a sin, and we are not all created the same. 
However, due to the Fall, hostility and fear that we did not accept diversity made us build a wall in our hearts, 
and when these walls of mind are collectively built up, the intolerance culture of hatred and distrust is justified. 

 

It would be good to recall Cain's fears after killing his younger brother. You can see the fear of other people 
and of other cultures in his heart as he is driven to a land he does not know. 

 

Genesis 4:13-14 

 

Cain said to the LORD, “My punishment is more than I can bear. Today you are driving me from the land, 
and I will be hidden from your presence; I will be a restless wanderer on the earth, and whoever finds 
me will kill me.” 
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He was feeling the fear of other cultures more than the fear and repentance of the sins he had committed. 

 

Of course, not all cultures have to be accepted unfiltered. All cultures, including ours, have condensed sins 
and customs that flow from them. 

 

On the other hand, when the Gentile daughter-in-law, Ruth, was embraced by Israel, the beautiful genealogy 
of God's salvation can be seen.  

 

Jonathan Chaplin of Theos, a British Christian think tank, says the same thing. Respect for all cultures without 
filtration speaks of a lack of understanding of the fall of man and the consequent need for restoration. Although 
all cultures may have traces of the truth, hierarchies are also not perfect due to the fall of human beings. We 
are talking about going together with transformation. They face the injustices that exist in other cultures and 
their own cultures, and at the same time, acknowledge the need for cooperation for common values and the 
common good, and say that repentance and reform through introspection are necessary (Chaplin 2011). 

 

Q. What are your thoughts on this? 

 

 

 

 

 

  



 

 

271 

Unit 2: The Fallen World and the Teachings of Christ.  
 

The objectives of this unit 

(1) Reflect on the Impact of the Fall of Man on Inclusiveness 

(2) Consider the impact of the salvation of Jesus Christ on the inclusion and reconciliation of diversity 

(3) Look back at the many cases in which the meaning of Christ's salvation was revealed to the world 

 

 

World News 

 

We have seen the anger and hatred caused by the differences between cultures in the world manifest in 
various forms. 

 

In Britain, which had an inclusive immigration policy until the beginning of the 21st century, after finding that 
the instigators of a series of terrorist incidents, such as the terrorist attack on the US World Trade Centre and 
the July 7 terrorist attack in London, England on July 7, 2005, were mostly Muslim fundamentalists of British 
nationality, many voices of criticism against the multicultural inclusion policy begin to rise. There was great 
outrage within the UK when an article came out that there were at least 400 to thousands of British49 citizens 
in a terrorist group operating in the Middle East and North Africa called the Islamic State (ISIS). Their belief 
under the Labour Party regime that a peaceful and communal spirit would be cultivated when living together 
while accepting immigrants and acknowledging diverse cultures, and preserving their own identity was 
damaged, and they began to emphasise the need for a policy change. 

 

In 2011, British Prime Minister David Cameroon said: “Government-led multicultural policies have allowed 
each culture to continue to live at a distance, away from Britain’s mainstream, and these multicultural groups 
often act against the British public interest. Hence, this policy has proven to be a failure.”50 

 

Former Prime Minister Tony Blair, who has led Britain's policy of inclusive multiculturalism, also expressed 
regret over his earlier comments. “British people must uphold the spirit of law-abiding and the values of British 
citizenship that have nothing to do with violence and discrimination, not optional, and these obligations take 
precedence over religious and cultural customs.”51 

 

 
49  https://www.independent.co.uk/news/uk/home-news/syria-civil-war-mi6-fears-jihadist-enemy-within-
9554429.html 
50 https://www.gov.uk/government/speeches/pms-speech-at-munich-security-conference  
51 https://www.politics.co.uk/news/2006/12/08/blair-warns-of-duty-to-integrate/ 
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Rabbi Jonathan Sachs famously compared the state of being under one roof but not united and unable to see 
a common goal, saying, “society has become more like a hotel, not a home.” Geographically, they say they are 
under one roof, but going in completely different directions is not desirable5253 

 

The multicultural policy is often compared to two things: a melting pot and a salad bowl. 

 

It is difficult to draw a conclusion on which policy is better concerning diverse cultures: whether to pursue a 
single culture by melting the characteristics of each culture as a melting pot or to allow coexistence while 
keeping distinct differences and flavours untouched as in a salad bowl.  

 

 

 

Q. Between the salad bowl and melting pot, which policy on diverse cultures do you prefer, and what is your 
reason? 

 

 

 

 

 

 

 

Hear from the Bible 

 

The uniform global citizenship education, which is conducted without specific consideration of diversity, and 
civic education within the country are criticised for playing a role in making the mainstream cultural supremacy 
persist. On the other hand, how do we view social cohesion, which is weakened by overemphasis on diversity? 

 
 

 

53 https://rabbisacks.org/rabbi-sacks-home-build-together/  
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It is a personal experience; if you look at the programs for multicultural families in Korea, you can see a slight 
improvement. However, it must be acknowledged that most of them are still a one-way education, such as 
learning Korean, making kimchi, and learning Korean culture, instilling Korea's mainstream culture into 
multicultural people. 

 

Q. Between respecting the diversity of cultural and historical backgrounds, and building a community for 
social cohesion and common goals, which way is best for us? Let's think about the difference between the 
two policies of assimilation and integration. 

 

 

 

 

 

 

The Salad Bowl and Melting Pot both have their pros and cons. 

 

What does the Bible say about this? Do they talk about absorption into one culture, or do they talk more 
about mutual respect? 

 

There is no pure and clean culture in human civilisation, which has fallen due to sin, even in Christian culture. 
Just because it's mainstream culture, a custom accepted by the majority, is never perfect, and at the same time, 
you must embrace each one, doesn't mean you can't accept a vice. 

 

Conservative Christians like Dieppe ask, “how can I, as a Christian, accept the name of inclusion in the Sharia 
law of Islam?” 

 

What did Jesus say? When sharing the parable of the Good Samaritan, Jesus introduced a beautiful model of 
human dignity and natural consideration for each other, not based on background or religion. 

 

Luke 10:30-37 

 

In reply Jesus said: “A man was going down from Jerusalem to Jericho, when robbers attacked him. 
They stripped him of his clothes, beat him and went away, leaving him half dead. A priest happened to 
be going down the same road, and when he saw the man, he passed by on the other side. So too, a 
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Levite, when he came to the place and saw him, passed by on the other side. But a Samaritan, as he 
travelled, came where the man was; and when he saw him, he took pity on him. He went to him and 
bandaged his wounds, pouring on oil and wine. Then he put the man on his own donkey, brought him 
to an inn and took care of him. The next day he took out two denarii[a] and gave them to the innkeeper. 
‘Look after him,’ he said, ‘and when I return, I will reimburse you for any extra expense you may have.’ 
“Which of these three do you think was a neighbour to the man who fell into the hands of robbers?” 

The expert in the law replied, “The one who had mercy on him.” 

Jesus told him, “Go and do likewise.” 

 

 

Q. Looking at the parable of the good Samaritan, which mindset do you think should be the foundation? 
(e.g. religious customs, background, political exclusion?) 

 

 

 

 

 

 

The Bible also used the parable of the body of Christ. Although their appearance is different, the Bible says 
that they are the body and members of Christ. Does this not show this difference but uniformity to our 
neighbours for the common good? (Smit 2018, 14)  

 

1 Corinthians 12:25-27 

 

so that there should be no division in the body, but that its parts should have equal concern for each 
other. If one part suffers, every part suffers with it; if one part is honoured, every part rejoices with it. 

Now you are the body of Christ, and each one of you is a part of it.  
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We can see the biblical reference in the famous speech of Martin Luther King Jr. 

 

I have a dream today. 

 

I have a dream that one day down in Alabama with its vicious racists, with its governor having his lips 
dripping with the words of interposition and nullification, one day right down in Alabama little Black 
boys and Black girls will be able to join hands with little white boys and white girls as sisters and 
brothers.  

I have a dream today. 

 

I have a dream that one day every valley shall be exalted, every hill and mountain shall be made low, 
the rough places will be made plain, and the crooked places will be made straight, and the glory of the 
Lord shall be revealed, and all flesh shall see it together. 

 

This is our hope. This is the faith that I go back to the South with.  

 

With this faith, we will be able to hew out of the mountain of despair a stone of hope.  

 

With this faith we will be able to transform the jangling discords of our nation into a beautiful symphony 
of brotherhood.  

 

With this faith we will be able to work together, to pray together, to struggle together, to go to jail 
together, to stand up for freedom together, knowing that we will be free one day. 

 

This will be the day when all of God's children will be able to sing with new meaning: My country, 'tis 
of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of the pilgrims' pride, 
from every mountainside, let freedom ring. 

 

And if America is to be a great nation, this must become true. 

 



 

 

276 

And so let freedom ring from the prodigious hilltops of New Hampshire. Let freedom ring from the 
mighty mountains of New York. Let freedom ring from the heightening Alleghenies of Pennsylvania. Let 
freedom ring from the snowcapped Rockies of Colorado. Let freedom ring from the curvaceous slopes 
of California.  

 

But not only that, let freedom ring from Stone Mountain of Georgia. Let freedom ring from Lookout 
Mountain of Tennessee. Let freedom ring from every hill and molehill of Mississippi. From every 
mountainside, let freedom ring. 

 

And when this happens, and when we allow freedom ring, when we let it ring from every village and 
every hamlet, from every state and every city, we will be able to speed up that day when all of God's 
children, Black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to join 
hands and sing in the words of the old Negro spiritual:  

 

Free at last. Free at last. Thank God almighty, we are free at last. 
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Unit 3: Love thy neighbour as thyself 
 

The objectives of this unit 

(1) Contemplate multicultural inclusion and communication 

(2) Discuss refugees and forced migrants 

(3) Think about how to practice caring for strangers and neighbours according to the Bible  

 

 

World News 

 

There was something that proceeded based on these teachings of Jesus Christ. 

South Africa's Truth and Reconciliation Commission sought out the truth and forgiveness without hiding it so 
that reconciliation could begin in a relationship of discrimination and hate54� The Truth and Reconciliation 
Commission, established in 1995, sought to uncover the truth about the crimes of racism and cultural hatred 
perpetrated in South Africa from 1960 to 1994. Of course, it wasn't perfect, and not everyone confessed was 
pardoned. Of the approximately 7,111 people, 5,392 offences were denied pardons, only 849 were granted 
pardons, and others withdrew their applications. Other than the significance of this effort, unlike other 
international follow-up measures that executed those responsible after the war, this effort went according to 
the teachings of the Bible in that it did not point out one source of the fault but acknowledged the imperfections 
of all and sought forgiveness. It is impressive that it was taken as the beginning of reconciliation and 
reconstruction. In this regard, in the National Assembly of South Africa and in the Bible, we learn about 
forgiveness and repentance, and they cite the teaching on the forgiveness of sins (remission of sins). These also 
show that God is not only a God of love but also a God of justice. 55 

 

What can be seen here shows how the Bible can be useful in social problems and in relationships between 
races and cultures for reconciliation and building a spirit of community, showing the need to approach with an 
open mind when we gather together to contemplate justice and reconciliation.  

 

Although the current state of South Africa is far from desirable, society has been relatively stable because it 
has gone through this process. 

 

Q. How does this relate to the heart of God of truth, reconciliation, justice, and love? 

 

 

 

 
54 https://www.theforgivenessproject.com/stories/desmond-tutu/  
55 https://www.justice.gov.sa/trc/special/party1/acdp.htm 
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Hear from the Bible 

 

Paul made an important point in Galatians 3:28. 

 

Galatians 3:28 

 

There is neither Jew nor Gentile, neither slave nor free, nor is there male and female, for you are all 
one in Christ Jesus. 

 

→ Looking at the above words, is there any possibility that we can become one beyond our cultural 
background? 

 

Ezekiel 47:22 

 

You are to allot it as an inheritance for yourselves and for the foreigners residing among you and who 
have children. You are to consider them as native-born Israelites; along with you they are to be allotted 
an inheritance among the tribes of Israel. 

 

The abuse of the Bible to reject other cultures and those belonging to them are common around us. Don’t 
you think that some use the fact that others have different backgrounds, different views of history, and different 
religions and languages, to say that those other cultures have no natural dignity and to downplay other cultures? 

 

If you look at the activities of missionaries in the West, there were many examples of such prejudice. 

 In some cases, efforts made to enter other societies with the same attitude as the colonisers rather than a 
cautious approach to sensitive cultural differences in the name of social reform or modernisation rather than 
simply preaching the gospel have backfired. 

 

There are so many examples, such as slavery policy, slave trade, totalitarian regime atrocities, apartheid, and 
more. It is a historical fact that the church was behind all the evil deeds they did by treating people of other 
races and cultures as if they were immature. 
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Indeed, there are still many who have not deviated from this closed, critical approach in recent years. Let me 
give you an example. 

 

In “Why I am not a New Age Global Citizen,” written by Ruckman, who wrote about not being able to agree 
with the New Age movement of global citizenship, stated, “There is nothing good behind the artificially created 
and educated global citizen without an understanding of human nature, historicity, the difference between the 
freedom of the world and the freedom of the Bible, the difference in the direction of future goals, and eternal 
life.” (Ruckman 1999). 

 

Q. What do you think of Ruckman's argument? 

 

 

 

 

 

 

In the reality that the world is becoming a multi-racial, multi-cultural, and social society, many churches, 
especially city churches, have to set the right model and example of action in line with this phenomenon. 

 

As the South African theologian Smit, said, “The church is not just a source of problems and taking a leading 
role where there are problems, but also has a role to play in preventing these intercultural conflicts before they 
arise. We need to play a more specific, active and proactive role in the world.” 

 

Q. What roles can Christians preemptively play in multicultural conflicts? 

 

 

 

 

 

 

Culture, history, worldview, language, race, etc., are ultimately a matter of identity, Fessler says. There are 
many political and economic influences on multicultural policies or approaches within governments of the 
world, and especially for Christians;. However, not all customs, cultural products, and ethical value bases are 
equally acceptable according to faith and conscience, the created human being is unique, and the humanity we 
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have requires our natural love and interest and demands a change in the active attitude of the church and 
believers for respect and communication at the level of general grace in it, and the practice of the love of 
neighbour to achieve the public good (Fessler 2008). 

 

One area where this can be realised is the acceptance of refugees. There was a section earlier about Yemeni 
refugees. 

 

The Bible mentions a city of refuge. Jesus Christ also saved his life by fleeing to Egypt to escape from a political 
conspiracy when he was young. 

 

Considering the purpose of the establishment of the city of refuge spoken of in Deuteronomy, shouldn’t the 
attitudes of churches and Christians be different in the world towards those who have nowhere to go but 
deserves protection, those who face persecution and death threats from governments and communities? 

 

Deuteronomy 19:3 

 

Determine the distances involved and divide into three parts the land the LORD your God is giving you 
as an inheritance, so that a person who kills someone may flee for refuge to one of these cities. 

 

Snyder says that distrust and hatred of refugees come from fear and that fear of individuals and groups 
becomes a formidable political tool. In the Bible, Snyder pays attention to Adam, who was driven out with 
nowhere to go; God, who clothed him nonetheless; the wandering life of the apostles, and the many Greeks 
who fed them and spent their lives there. The Bible shows how blessed Ruth, who had been following a Jewish 
mother-in-law without a place to go, was a Gentile woman (Snyder 2011). Simpson says that solidarity, justice, 
hospitality, care, and advocacy in the Bible are also aspects of worship that represent the image of God 
(Simpson 2014). 

 

Q. Do you see the image of God in people from different cultural backgrounds, even if they are subtle? 

 

 

 

 

 

 

One of the models a Christian can offer to the world is the hospitality model. Not only are we at the 
crossroads of translating the teachings of the Bible, communicating with the world or going as a model of 
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apologetics, the model Christian shares with the enemy, breaks bread knowing that they will betray, washes 
their feet, and takes care of strangers and widows. Christians should be able to provide a model for hospitality 
in the mandate to care for others. (Bretherton 2009a, 100). 

 

Q. What are your thoughts on the idea that Christians should model hospitality? 

 

 

 

 

 

 

Q. What do you think about the part where we may miss the political and economic aspects of reinventing 
such a structure while focusing on the socially marginalised, and how should we set a balance? 
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Chapter 5 The Environment 

 

 

Goal: In this chapter, we will consider an urgent environmental issue. While all kinds of natural disasters caused 
by global warming are occurring in record years around the world, many countries and organisations are 
working together to solve the problem. However, we see every day that it is not easy to lead to a unified action 
due to the different interests of each. Let's discuss how to deal with global environmental issues as Christians 
and think about why we need to act responsibly. 

 

Relevance to the Sustainable Development Goals (SDGs) 

 

4. 양질의 교육 Quality Education 

Contemplate about the purpose and content of education 

 

6. Clean water and hygiene 

Consider the measures necessary for the supply of water, which is a basic human need and 
the source of life, and hygiene for human dignity. 

 

7. A clean energy for all 

Think about getting the energy you need to grow and thrive 

 

11 Sustainable Cities and Communities 

Find out how a community can coexist and earn respect for its uniqueness 

 

12. Sustainable production and consumption 

Think about cultivating in moderation and the communal spirit instead of greed in 
production and consumption and its economic structure 

 

13. Climate Change and Response 

Recognise the ripple effects and urgency of climate change and its impacts, and think about 
various countermeasures 

 

14. Marine Ecosystem Conservation 
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Think about how to respond to the conservation and sustainable use of oceans, seas and 
marine resources 

 

15. terrestrial ecosystem protection 

Think about responses to conservation and sustainable use of terrestrial ecosystems 

 

17. Global cooperation 

 Think about fostering the necessary cooperation/community spirit for economic justice. 

 
 
Unit 1: Global Environmental Issues and Christianity 

 

The objectives of this unit: 

(1) Understand the severity of the global environmental problem 

(2) Understand international and religious movements on environmental issues 

(3) Understand the Biblical Perspective of the Environment 

 

 

World News 

 

Looking at the current situation on climate change published by the World Meteorological Organisation in 
December 2020,56 it was announced that 2020 was the hottest year on Earth's climatic basis and that 2011-
2020 was the warmest on record. In terms of sea surface temperature, it was announced that more than 80% 
of the earth's sea level experienced heat waves in 2020, a year of record heat waves, wildfires, floods and 
hurricanes. The global temperature has risen by about 1.2 degrees Celsius compared to the pre-industrial era 
(1850-1990), and the Arctic glacier is at its lowest level in 42 years. 

 

 
56 https://public.wmo.int/en/media/press-release/2020-track-be-one-of-three-warmest-years-record 
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57 

 

Due to environmental disasters, the number of people displaced is also increasing tremendously. According 
to UNHCR, in 2019, climate change forced more than 25 million people in 140 countries to relocate. It is 
estimated that 200 million people will be affected by 2050.58 

Surprisingly, Korea is the 7th largest emitter of greenhouse gases globally. 

During these environmental problems, what kind of awareness should we, as global citizens and Christians, 
be aware of? Let's think and discuss what our actions and attitudes might require. 

 

Q. Are there any environmental disasters (fine dust, etc.) you are currently experiencing? If not, have you 
ever heard of an environmental disaster that is expected in the future? 

 

 

 

 

 

 

Q. What do you think is the root cause of the ongoing environmental problems? 

 

 

 

 
 

 

58  https://www.unhcr.org/news/latest/2020/11/5fbf73384/climate-change-defining-crisis-time-particularly-
impacts-displaced.html 
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Q. Is it human greed that cannot be satisfied? Irresponsible behavior? Societies and groups that do not care 
about the environment? What do you guys think? 

 

 

 

 

 

 

On 4 November 2016, the Paris Climate Agreement was announced. Most countries around the world have 
signed and implemented it. Of course, the United States is rejoining, even though former President Trump left. 
To maintain the temperature of about 2 degrees compared to the pre-industrial period and ultimately limit it 
to 1.5 degrees or less, each country has decided to set a target and prioritise it. The Kyoto Protocol, announced 
in 2005, has also experienced failure in the international community because the United States, China, India, 
Canada, Japan, and Russia did not all withdraw or ratify it.  In 2021, the 26th United Nations Framework 
Convention on Climate Change (COP26) was held in Scotland. Although there were various agreements and 
several tangible achievements, such as raising a climate change adaptation fund, expanding financial and 
technical support to developing countries, and reducing methane gas, the overall progress is insufficient 
considering the current environmental situation.59 

 

In 1967, Lynn White drew attention to the link between the destruction of ecosystems and the Bible through 
a thesis entitled The Historical Origins of Ecological Crisis. Concerning the subjugation of ecosystems and his 
conquering views and attitudes toward nature, he said: 

 

“ A loving and almighty God gradually created light and darkness, heavenly bodies and earth, and 
earthly plants and animals, birds and fish. Finally, after God created Adam, he created Eve so that he 
would not be lonely. Humans gave names to all animals, and thus came to dominate them. God 
designed all this for the benefit of man and for man to rule over other creatures. All physical creatures 
serve only human intentions and have no other purpose. Although the human body is made of soil, 
humans are not simply a part of nature. Humans are made in the image of God.” (White 1967) 

 

Q. Do you guys agree with White’s statement? 

 

 

 
59 https://www.mofa.go.kr/www/brd/m_4080/view.do?seq=371781 



 

 

286 

 

 

 

 

Q. Let’s discuss why you think that way.  

 

 

 

 

 

 

 

Hear from the Bible 

 

Genesis 1:28 

 

God blessed them and said to them, “Be fruitful and increase in number; fill the earth and subdue it. 
Rule over the fish in the sea and the birds in the sky and over every living creature that moves on the 
ground.” 

 

It is true that the statement in the story of the creation of heaven and earth where God orders humans “ to 
increase in number, fill the earth, subdue and rule over [it]” created much debate. Dr Lynn White also noted 
this mandate as taking for granted in Western Christian culture the exploitative relationship to which nature 
was to be conquered, improved, and attained anthropocentric ally with science and technology. He criticised 
Christianity for having an acyclic and linear view of the world and nature. Many scholars and theologians oppose 
this, but it is also true that there was a big problem in realising this concept called the Cultural Mandate.   

 

The Reverend John Stott says that the meaning of conquest or domination has the meaning of cooperation 
and responsibility (Stott 2006, 148–50). It has been interpreted to mean not a conqueror that suppresses nature 
and its living creatures and resources but a cooperative appearance that allows them to cooperate, cultivate 
and achieve abundance. 

 

Leviticus 25:4 
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But in the seventh year, the land is to have a year of sabbath rest, a sabbath to the LORD. Do not sow 
your fields or prune your vineyards. 

 

This verse shows that caring is expected. And Pastor John Stott said that this is what responsible governance 
looks like. 

 

Psalm 24:1 

 

The earth is the Lord’s, and everything in it, the world, and all who live in it; 

 

It is said that nature is entrusted to man, not owned. In the Jubilee Year command, after 7 years have passed, 
it is said that all the land must return to the natives or tribes. It is said that human beings have the task of 
cultivating the land and nature entrusted to them in the dimension of creation, salvation, and blessing, not 
according to human plans and contracts. 

 

The God who on the sixth day said that all was good wouldn’t have created humans on the seventh day so 
that they could take over and destroy everything, from which he gained great satisfaction.  

 

Q. How do you think we and our ancestors viewed the relationship between humans and nature? 

 

 

 

 

 

 

Throughout the Bible, we can see the image of God, who loves the environment and nature in it. 

 

For example, in the case of Noah's Ark, we can see that God values diversity and preserves life as well as 
humans. 

 

Genesis 6:19-20 
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You are to bring into the ark two of all living creatures, male and female, to keep them alive with you.  

Two of every kind of bird, of every kind of animal and of every kind of creature that moves along the 
ground will come to you to be kept alive. 

 

He also condemns the attitude that despises life, such as livestock, as a wicked person. 

 

Proverbs 12:10 

 

The righteous care for the needs of their animals, 
    but the kindest acts of the wicked are cruel. 

 

And we can easily see this aspect in Jesus' parable. 

 

Matthew 6:26-30 

 

Look at the birds of the air; they do not sow or reap or store away in barns, and yet your heavenly 
Father feeds them. Are you not much more valuable than they? Can any one of you by worrying add a 
single hour to your life[a]? 

“And why do you worry about clothes? See how the flowers of the field grow. They do not labour or 
spin. Yet I tell you that not even Solomon in all his splendor was dressed like one of these. If that is how 
God clothes the grass of the field, which is here today and tomorrow is thrown into the fire, will he not 
much more clothe you—you of little faith? 

 

 

He says that God raises the birds and animals himself. 

He makes the lilies of the field grow, and his glory is higher than anything that human hands can make. The 
Bible says He is the God who clothes even the grass of the field. 

 

You can see that he loved nature, loved all the animals and plants in it, valued the ecosystem, and took care 
of the human beings he created in his image to take care of it. 

 

Q. With the environmental disasters, degradation, irreversible warming and sea level rise that we are 
currently experiencing on record, how should our attitudes toward nature and the living things within 
change? 
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Unit 2: Efforts taken for the Environment 
 

The objectives of this unit: 

(1) Discover our global commitment to the environment 

(2) Find out the causes of success and failure 

(3) Consider the domain of religious participation 

(4) Consider the need for repentance 

 

 

World News 

 

Although there has been awareness of pollution since the era of the Industrial Revolution, it was around the 
middle of the 20th century that the need for full-scale environmental protection emerged. The ecosystem is 
destroyed by the effects of reckless industrialisation and competition for biochemical and nuclear weapons, 
and as complex problems such as environmental pollution and the deterioration of the urban environment 
along with rapid population growth increase, policymakers and the general public are finally starting to show 
full interest. The first Earth Day was established on April 22nd, 1970, and the 1972 United Nations Conference 
on the Human Environment was held in Stockholm at the initiative of the United Nations. 

 

 Major Conference Objectives 

1972 Stockholm United Nations Environment 
and Human Conference 

The United Nations Environment 
Program was established. 

1992 Rio District Summit UNFCCC legislative 

1997 Kyoto Protocol Aim to reduce emissions of six types of 
greenhouse gases, including carbon 
dioxide, by at least 5.2% below 1990 
levels by 2012 = failure 

 

Introduced various economic logics 
such as carbon emission trading 

2000 Announcement of Millennium 
Development Goals 

 

2001 US withdrawal from Kyoto Protocol  

2002 Earth Summit in Johannesburg, South 
Africa 

The Millennium Development Goals 
and the restoration of marine 
resources by 2015 were announced, 
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but the United States did not 
participate. 

2015 UN Sustainable Development Goals 
Announced 

 

2015 Announcement of the Paris Agreement  It was decided to keep the global 
average temperature rise below 2 
degrees Celsius compared to pre-
industrial levels. 

2017 US withdrawal from the Paris 
Agreement 

 

2021 COP26 General Assembly Several goals were announced, such 
as phasing out coal use, technology 
transfer, funding, forest protection, 
and methane gas phasing, and the 
United States participated in the 
announcement to keep the global 
average temperature rise below 1.5 
degrees Celsius as much as possible 
compared to pre-industrial levels. 

 

Even a small effort can be considered meaningful, so it is difficult to say that the previous efforts were failures, 
but there is one clear answer, “no,” to the question, “did these efforts achieve what they aimed for?” 

 

Looking at the graph below, in the case of carbon dioxide emissions, regardless of the target, it is increasing 
more rapidly than ever before. In particular, at the 1972 Stockholm and 1992 Rio district meetings, all 
participants agreed on reducing carbon dioxide emissions, but the situation persists. 

 

 

YEARLY CARBON DIOXIDE EMISSIONS60 

 
60 https://ourworldindata.org/co2-emissions 
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At the same time, if you look at the data on sea level rise, you can see that it has risen by more than about 6 
inches, or 15 cm, in the 70 years since 1950. Under the influence of greenhouse gases, thawing has progressed 
to an irreversible level. The Sea Level Rise group in the United States is even more worrisome, showing that the 
increase over the past 20 years is about 7.6 cm or more, indicating that this change is rapidly growing. 

 

 We often have hopes that the world will get better just by having international organisations hold summit 
meetings and sign documents. Due to the backlash of major powers or domestic politics, all systems have 
repeatedly collapsed. If a major power or a major carbon dioxide emitter withdraws, other developing countries, 
etc., have experienced that all frameworks crumble, escaping from voluntary participation for reasons of 
equity.61 

 

So what are the positives? What has changed in the environmental movement after 2015? First of all, the 
need to end things is something that is being talked about in depth. 

 

In 2017, the UN document for sustainable development prepared and announced a report on cooperation 
progress with each ministry and religious institution. The following words are recorded in the introduction to 
this report. 

 

“More than 80% of people in the world are guided by spiritual values, and in many countries faith and 
religion are the main drivers of cultural value construction, social inclusion, political participation and 
economic prosperity.”62 

 

According to the secularisation trend, artificial efforts to distance or separate religions from the political or 
public sphere are a phenomenon that can be seen in various governments. Still, compared to these political 
attitudes, various social and global phenomena can be seen to influence religious people.  The value of religious 
beliefs cannot be ignored, and efforts are being made for dialogue and cooperation with the religious 
community. 

 

Comprehensive data published by various UN agencies for achieving the UN's Sustainable Development Goals, 
released in 2017, pay great attention to the role of religion or faith in all fields facing the world. According to 
this document, in the field of environment, the UN Environment Program has also been working with religious 
groups since 2017, and as part of this effort, on November 30, 2017, 10 religions, 20 religious’ groups, and about 
40 religious people all together made efforts to promote cooperation to achieve public goals in the 
environmental sector. In addition, this is the current state where many purpose-oriented efforts, such as 
interfaith solidarity for forest conservation, such as the Interfaith Rainforest Alliance, are in progress. 

 

 
61 https://theconversation.com/dont-bet-on-the-un-to-fix-climate-change-its-failed-for-30-years-123308 
62 https://www.unep.org/about-un-environment/faith-earth-initiative 
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Q. Why do you think the efforts to save the environment centreed on the government or international 
organisations have continued to fail to achieve their goals? 

 

 

 

 

 

 

Q. How do you rate the model of cooperation with the United Nations, international organisations, or 
governments with religious groups? 

 

 

 

 

 

 

Q. Do you think these efforts will help prevent the repetition of previous failures? 

 

 

 

 

 

 

International organisations and non-religious spheres are also realising the importance of active participation 
in religious circles and are seeking cooperation. How will the Christian community react to this? The Anglican 
Church and many other organisations in the UK feel a sense of responsibility in this regard and are seeking 
cooperation in this area. 
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63 
 

From March 7th to 9th, 2019, about 500 representatives of religions gathered at the Vatican to discuss the 
sustainable development goals and the role of religion, including environmental issues. Here, five P words are 
used to discuss ideas and call for action in the teachings of different religions. 

 

P: People 

P: Prosperity 

P: Planet 

P: Peace 

P: Partnership 

 

An organisation called the International Partnership on Religion, and the Sustainable Development Goals 
(PARD) was also established as part of this effort..64 About 80 religious groups and government agencies are 
involved. Among them, the WECARE program is a program that promotes cooperation by sharing information 
on water, environment and climate and sharing the data (video, statistics, practical planning) and information 
needed by member organisations.65 

 

 

 
63 https://wcrc.ch/news/sustainable-development-goals-focus-of-international-conference 
64 https://www.partner-religion-development.org/ 
65 https://www.partner-religion-development.org/resources/wecare-resources/ 
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Q. Do you think these efforts are different from those of the past? 

 

 

 

 

 

 

In a report called 'Burning Down the House' published in 2020 by Tearfund, a Christian group, the results of 
a survey of 630 Christian youth (ages 14-19) in the UK who are interested in environmental issues were 
published and received much attention.66 

 

92% expressed that they are very interested in environmental issues, and about 84% said that if you are a 
Christian, you should consider environmental issues as necessary. Unfortunately, 66% of them have never heard 
a message about climate change or environmental issues in church Sunday sermons, etc., 51% of church leaders 
attending have never introduced environmental issues, and only about 9% of their churches are concerned 
about climate change. They answered that they are actively working on environmental issues like climate 
change. 

 

Many young people, regardless of their faith, are interested in environmental issues, but the general religious 
community answered that they are not interested in it. The situation of Korean Christian communities is about 
the same, if not lower.  

 

Q. Have you heard a message calling for action or environmental or climate change at your church? What 
was the message? If you have not, what kind of message do you think should be conveyed? 

 

 

 

 

 

 

 

Hear from the Bible 

 
66 https://wearetearfund.org/burning-down-the-house/  
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Professor Yong-hoon Cho, famous in Christian environmental ethics, argued that Western theology and 
churches were interested in individual or human salvation, and therefore nature was out of interest. However, 
since God is a righteous one, he says that God's justice should be expanded and viewed not only in human 
beings but in all parts of his creation. In other words, he says that not only people from poor countries lose their 
livelihoods due to environmental problems but also those of animals and plants. 

 

Professor Cafferky links this to God's command regarding the Sabbath and emphasises the need for 
repentance (Cafferky 2015). It is a reminder of the reason for the designation of the Sabbath and Jubilee, and 
through these days, it is a holy day, a time to worship, rest, and enjoy a truly affluent life in spirit and body. It 
is said that the present crisis occurred due to abuse of the natural environment and unrestrained overuse, like 
the Israelites who disobeyed the Sabbath. It is also said that dichotomous ideas were deeply embedded in such 
thoughts. He says that as a spiritual being, there is an underestimation of what is visible in the world and that 
recovery through repentance is necessary. 

 

Sabbath and Jubilee 

 

Leviticus 25 

 

The Sabbath Year: The LORD said to Moses at Mount Sinai, “Speak to the Israelites and say to them: 
‘When you enter the land I am going to give you, the land itself must observe a sabbath to the LORD. 
For six years sow your fields, and for six years prune your vineyards and gather their crops. But in the 
seventh year the land is to have a year of sabbath rest, a sabbath to the LORD. Do not sow your fields 
or prune your vineyards. Do not reap what grows of itself or harvest the grapes of your untended vines. 
The land is to have a year of rest. Whatever the land yields during the sabbath year will be food for 
you—for yourself, your male and female servants, and the hired worker and temporary resident who 
live among you, as well as for your livestock and the wild animals in your land. Whatever the land 
produces may be eaten. 

 

The Year of Jubilee: “Count off seven sabbath years—seven times seven years—so that the seven 
sabbath years amount to a period of forty-nine years. Then have the trumpet sounded everywhere on 
the tenth day of the seventh month; on the Day of Atonement sound the trumpet throughout your 
land. Consecrate the fiftieth year and proclaim liberty throughout the land to all its inhabitants. It shall 
be a jubilee for you; each of you is to return to your family property and to your own clan. The fiftieth 
year shall be a jubilee for you; do not sow and do not reap what grows of itself or harvest the untended 
vines.  For it is a jubilee and is to be holy for you; eat only what is taken directly from the fields.” 

 

Q. Let's meditate on our Christian responsibility for damaging nature and ecosystems that are being 
devastated by unrestrained development and will continue to develop. 
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Themes connected throughout the Bible include Creation → Fall → Redemption → Restoration through 
repentance. When applied to the environmental field, it is a time for deep repentance for the environmental 
destruction caused by the fall of man and the situation that is in front of us. Christian Aid, an international 
Christian charity, also emphasises repentance. It speaks of the necessity of community repentance for not only 
individual actions but also structural absurdities that groups, regions, and nations have created, maintained, 
and justified systematically in solidarity. And they are saying that we must go out with changed actions to reap 
the fruits of this repentance (Clifford 2007, 10). 

 

 Tomalin also sheds light on the absurdities of the past in the religious world, especially Christianity. It points 
out the past of the Western society of ‘colonialism’ policy and the history of Christianity that supported it or 
closed its eyes to the environmental destruction caused by industrial development, with an unfair, disrespectful, 
and dichotomous logic of creation. (Tomalin, Haustein, and Kidy 2019, 5). 

 

Also, the religious circles of wealthy countries, especially Christians, say it is God's blessing that their pockets 
become heavier through materialism and prosperity faith. At the same time, on the other side of the world, 
someone or some ecosystem is being damaged and destroyed. These Christians do not even realise they have 
reached the impossibility of recovery. Rather, they say they need repentance for the mistakes of the Christian 
world that they directly or indirectly promoted. 

 

Christian environmental movements must realise that their sincerity cannot be recognised without 
awareness and repentance of their past sins. 
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Many of us have heard that the beginning of recovery is repentance. There must be awareness that ecological 
and natural damage is born of human corruption, that is, the unsatisfied and unrestrained fallen nature of 
human beings. Actions for restoring nature and ecosystems must be accompanied by repentance. This is the 
driving force behind Christianity's contribution to environmental recovery and protection. 

 

Q. What are your thoughts on the idea that a genuine environmental restoration movement requires our 
repentance? 
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Unit 3: Our Responsibility for recovering the Environment 
 

The objectives of this unit: 

(1) Understand the Biblical Motives for a Christian's Responsibility to Protect the Environment 

(2) Pray for the recovery of the environment and promote activities that can be practically done 

(3) For this, seek and act in solidarity with non-governmental organisations, international organisations and 
Christian organisations, churches, etc. 

 

 

World News 

 

As of 2021, the world is more aware of the reality of natural ecosystems than ever before. Many influential 
people and social media are raising their voices now or never (Now or Never)6768 

 

 
 

Even at the time of this writing, western Canada is dying of the hottest heatwave in history. I also experienced 
the hottest weather in British history in Cambridge two years ago, which had a record-breaking temperature in 
history. We are experiencing extreme weather events such as high heat, cold, heavy snow, and heavy rain. 

 

In For Our Earth, published in 2020, Sir David Attenborough, a British economist and influential figure, said 
that our ecosystems had been seriously destroyed over the past few decades, during which human habitats 
became ruins. At the G7 summit held in June 2021, he also presented in front of the leaders of major countries 
worldwide, advising that the issue should be taken seriously. 

 

He said it is time for us to restrain ourselves and unite for the environment to be protected and for the 
ecosystem to unleash its amazing resilience. 

 
 

 

68 https://www.cbc.ca/radio/nowornever/the-now-or-never-environmental-challenge-1.5152748  
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You've probably heard about the global temperature rise limit of 1.5 degrees. This was agreed by countries 
around the world at the Paris Climate Agreement in 2016 and the IPCC General Assembly in 2018, saying that 
the maximum threshold for temperature rise over pre-industrial levels suggested by scientists should not be 
exceeded. Accordingly, each country and company has come up with various policies. Many detailed measures, 
large and small, are coming out, such as the use of renewable energy, the cessation of the production of 
automobiles with internal combustion engines, the cessation of investment in coal-fired power plants, and the 
ban on the use of disposable containers. 

 

Even in churches, etc., realising the seriousness of this, various groups are actively engaged in activities and 
conversations. But will this be enough? 

Many government policies have been achieved, but many have been broken. The League of Nations, which 
was established to prevent another world war, failed to prevent the second world war and was disbanded, and 
many peace talks finally came to fruition, and we see many things that came to a state of war. Although the 
government has come up with many policies and solutions to solve the real estate problem, the top-down 
policies and directions that come down the top, such as house prices not being held, are for people to agree 
and work together to solve the real estate problem. I've seen many of them go in vain from not actively 
participating in the process. Many people are concerned that policies for environmental protection and 
recovery may not be the same. Among them, Downing says: “The sustainable development goals and plans 
introduced by many organisations and the UN are beneficial and express the various ways that humans want, 
but as Christians, we should have a deeper and more meaningful goal than reaching these artificial goals. ” As 
God's plan and mission for Christians is deeper and broader, Christians need to take the lead and realise 
leadership on this topic and activity.69  

 

Q. Do you feel that the world's Sustainable Development Goals and policies and norms on environmental 
issues are sufficient? 

 

 

 

 

 

 

Q. What happens after we hit the threshold target of 1.5 degrees of rise by 2100? 

 

 

 

 

 
69 Downing 2016:73 
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Hear from the Bible 

 

More than ever, we are hearing and learning about the current state of our planet. 

In this regard, what mental state should we Christians have, and how should we act? 

 

We emphasise the importance of the role of Christians, who have citizenship in heaven, who live on earth as 
global citizens, and who are responsible for loving care for the environment in which God has created them. 

 

We saw the narrative (story) of the gospel of Creation, → Fall → Salvation, → Restoration earlier in the book. 

Looking at ourselves, society, and ecosystems that have been broken because of the Fall, because of sin, God 
commands us to repent and to bear fruit worthy of repentance. 

 

Luke 3:8 

Produce fruit in keeping with repentance. 

 

Q. Looking at the ecosystem that is collapsing as a result of the common sin of mankind, what kind of 
attitudes, thoughts, and actions should we change through repentance? 

 

 

 

 

 

Another parable of the fruit in the Bible is the fruit of the Spirit. 

He speaks of love, joy, peace, long-suffering, kindness, goodness, faithfulness, gentleness and self-control. 

If you are a true Christian, you will treat your environment as a new creature, with love and moderation. 
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Bradstock used the expression faith of temperance. We live in a growth-oriented era these days. Let’s have 
more, build more, eat more, enjoy more, get more, and get more profit. It is said that it is time to change life 
and practice need the faith of temperance that can be shared with sufficiency, gratitude, and sharing.70 

 

Many governments, local and non-governmental organisations, churches, religious groups, etc., are making 
many policy suggestions for environmental protection, and we need to listen to these closely. 

 

Q. What kind of environmental protection and recovery movements are you promoting in your organisation 
(church, workplace, local), and are you actively participating? 

 

 

 

 

 

 

Shall we meditate, wishing for the restoration of the ecosystem? 

 

Colossians 1:2 

 

To God’s holy people in Colossae, the faithful brothers and sisters in Christ: 

Grace and peace to you from God our Father. 

 

Here are some words that make you imagine restoring the highly anticipated ecosystem and the relationship 
between nature and humans. 

 

Isaiah 11:6-9 

 

The wolf will live with the lamb, the leopard will lie down with the goat, 
the calf and the lion and the yearling together; and a little child will lead them. The cow will feed with 
the bear, their young will lie down together, 
and the lion will eat straw like the ox. The infant will play near the cobra’s den, and the young child will 

 
70 Bradstock (2009:8) 
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put its hand into the viper’s nest. They will neither harm nor destroy on all my holy mountain, for the 
earth will be filled with the knowledge of the Lord as the waters cover the sea. 

 

Among the basic ideas of the environmental movement of the world, Barron believes that some ideas are 
contrary to Christian values, such as the Gaia theory, which believes that the earth and all living and non-living 
things are linked together like a living organism and an organism. Nevertheless, Christians are told to preach 
the good news of the Fall and the Restoration that the Bible speaks of and to show it with life. And while we 
expect a new heaven and a new earth that will be restored at the Second Coming, they claim that we should 
show that such restoration can be achieved on earth as well (Barron 2005, 81–82). He also talks about the need 
for solidarity. 

 

Isaiah 35:1-2 

 

The desert and the parched land will be glad; the wilderness will rejoice and blossom. Like the crocus, it will 
burst into bloom; it will rejoice greatly and shout for joy. The glory of Lebanon will be given to it, the splendor 
of Carmel and Sharon;they will see the glory of the Lord, the splendor of our God. 

 

So what should we do? We need to learn more about the biblical narrative (story)-based, and we need to 
show leadership based on that foundation and, through repentance, bear the fruits of repentance. Those fruits 
should be revealed in our relationship with the natural environment. 

 

We must also listen to the voice of science, restrain it, share it, reuse it, and be proactive in protecting and 
restoring this environment. 

 

Practical wisdom has already been studied by many organisations, governments, non-governmental research 
groups, and Christian environmental groups, and many guidelines are shared. 

 

Arocha, an international Christian environmental organisation, carries out many environmental protection 
and restoration projects worldwide and regionally. 

 

We share wisdom and knowledge about reducing plastic use, leading environmental education, protecting 
animals, improving water quality, protecting coral reefs, and lots of advice for eco-churches, Bible-based 
farming techniques and many other projects. 

 

Christian environmental conferences are also held in Korea, and the Christian Environmental Movement 
Coalition, which started as the Korea Pollution Research Institute in 1982, is also active with many 
denominations. However, since environmental problems and solutions are so diverse, bigger and more active 
efforts are needed. 
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The main environmental problems are, first, air pollution and climate change; second, deforestation; third, 
natural ecosystem damage; fourth, soil pollution; fifth, population explosion, experts say..71 This means that 
policy and legal solutions of society and businesses are essential. A small effort in our community is important, 
but leadership in a position that can make a big difference is also needed. In addition, because the problems 
and factors and the social, historical, and climatic backgrounds behind them are diverse, people are needed to 
analyse this complex problem integratively and comprehensively, rather than a uniform problem-solving 
method, and lead in a good direction. And this is a more demanding responsibility of Christians. 

 

As a voter, you can influence policy, but it's important to go one step further in becoming an enlightened 
policymaker. 

 

For example, as a consumer, you can have a voice in the production and distribution process of a company, 
but isn't it essential to take the lead in environmental recovery from the position of a company's decision-maker? 

 

This is why we must jump into the world armed with the Gospel. 

 

Q. For environmental protection and recovery, why should we actively participate as Christians? 

 

 

 

 

 

 

Q. What can your church community do for this? 

 

 

 

 

 

 

Q. What would you do to protect and restore the environment in your area? 

 
71 https://www.dw.com/en/five-of-the-worlds-biggest-environmental-problems/a-35915705 
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Closing remarks 

 

Religious and Christian participation in global citizenship education and global citizenship movements is 
important in terms of responsible public roles. Christian Global Citizenship Education is a valuable opportunity 
to serve as a bridge at a time when the world and the church need to connect. 

 

Relying on universality and preventing participation in the public realm of special wisdom, such as culture, 
history, and faith, is a short-sighted policy. As a Christian, it’s a time in which we must assume the role of light 
and salt in a global civil society that needs restoration in every way.  

 

I plead to the Christian youth. 

I hope you will seek deep wisdom through deep repentance, spiritual maturity, and meditation on the Word. 
And come out into the world with the passion of love for God and love of neighbour in your heart and wisdom 
and knowledge that is second to none. You are God's message of hope for the world, and you are the 
'interpreter' and 'translator' who must interpret the Word with the wisdom the world needs, with a strategy 
that the world can understand. Like Joseph, Daniel, and Jesus Christ, I pray that you will take on the role of 
incarnation that benefits the world. 

 

I plead to all secular and non-religious global citizenship education institutions and policymakers. 

Hear the voices of each member of our global society, especially the particular ethnic, cultural, religious and 
historical community. A treasure trove of wisdom in creating a more egalitarian and sustainable world resides 
within these special communities. This book looked into the wisdom contained within Christianity among them. 
In this way, I hope you will listen to the voices of each community without prejudice and open an open mind 
and communication channels so that members such as neighbours can communicate their opinions by sharing 
treasures such as wisdom. 

 

This feeble textbook was written to show the possibility of serving as a guide in finding the interface between 
these two areas. 

 

It is a book that lacks a lot, but if you can start thinking, 'oh, you could think of it this way’ after reading the 
book, then my mission is more than satisfied. 
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Forward 
 

I am often asked, “what is the relationship between citizenship and faith?” 

 
In recent years, public education and liberal arts education at universities have created many courses 

that involve global citizenship. The curriculum of this programme is not that difficult to understand, but it 
is vague to define what global citizenship education entails. 

 
 In addition, it is even more difficult to approach global citizenship or education along with religion and 

beliefs, as they seem irrelevant. 

 
This applies to both people of religion and those outside of religion. 
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For non-religious people, it is emphasised that conflicts can arise when they approach the public sphere 
with religious colours/ideologies in a society where individuals or groups must live together. It is easy to 
have the prejudice that religious people who hold on to religious customs impose a threat to world peace 
or social harmony in a world where worldviews and religion have become a culture.  

 
Religious people, too, often find it difficult to cooperate with secular governments, non-believers and 

those of other worldviews or customs. In extreme cases, we see how religious people go as far as doubting 
the necessity of reconciliation with these people.  

 
Considering the underlying meaning of the question of Tertullian, an early Christian scholar, 'What do 

Jerusalem and Athens have to do with each other?'  the world seems to have a dichotomous view, such as 
theology and secular science, spirituality and reason, and the church and the world. This type of view is 
shown through real-life phenomena in the news. 

 
However, if you look closely, you can see that religion is not just for the afterlife but contains much 

wisdom we must have while living in this era. The same is true under the Christian faith, and it can be seen 
that the church has already been deeply involved in and theoretically in the peace, love of neighbour, 
economic justice, protection of the vulnerable, and protection of the environment. 

 
In terms of global citizenship education, in areas that require high citizenship, the Bible has already 

provided sufficient wisdom to the world and, along with it, gives believers righteousness in participation. 

 
This book was written to explore what kind of gifts the Bible bestows on us regarding key attitudes, 

values, knowledge, and skills in global citizenship education. 

 
This revised study book has been prepared for self-reflection. Since the book is structured at a level that 

Christian youth can easily read, understand, think, and share, it can most certainly be used in self-
textbooks, but more recommendable method of group discussions where participants can hear various 
viewpoints. 

 
The revised study book comprises 5 chapters (Global Citizenship, Economy, Multicultural, Peace and 

Conflict, and Environment). Each chapter is linked with the Sustainable Development Goals (SDGs) 
announced in 2015, thinking that it is imperative to share the which were the primary focus of the learning 
goals of the chapter with the goals the world has for the peaceful prosperity of humans and nature. In the 
case of the unit in each chapter, we focus on the connection between worldly and biblical stories and 
present questions to ponder throughout. 

 
This book is not perfect. It represents a small voice in areas that require more research and effort. 
Nonetheless, through it, I aspire to help Christians, amidst globalization, engage robustly in public 
discourse - specifically, Global Citizenship Education that discusses how to approach significant issues 
impacting all. The aim is to instill a sense of mission based on faith and biblical values, especially for the 
restoration of love for one's neighbour, particularly global neighbours. 
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Seeing the limitations in various forms of Global Citizenship Education, which tend to marginalize unique 
cultural, historical, and religious characteristics - notably faith-based values - in favour of universality or 
economic development, I propose we take a meaningful step together. As young people with faith ready 
to step into the world confidently, shall we venture this journey together? 

 

 

 

 

 

 

 

 

 

Chapter 1 Global Citizens and Christians 

 
Goal: Throughout this chapter, think about the knowledge, skills, attitudes and values we should 
have in all fields of the globalised economy, politics and society. Also, think about globalisation 
and what values we should hold onto as members and fulfil the role of light and salt as 
Christians. 
 
 

 
Relevance to the Sustainable Development Goals (SDGs) 
 
4. Quality Education 
Contemplating about the purpose and content of education 

 
11. Sustainable Cities and Communities 
Find out how a community can coexist and be respected for its uniqueness 

 
16. Justice, peace and effective institutions 
Discuss the values and attitudes that must underlie justice, peace and effective 
institutions 

 
17. Global Cooperation 
Learn about building safe institutions where people with different specialties can work 
together 
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The Objectives of this Unit 

(1) Learn about Globalisation 

(2) Learn about the Definition of a Global Citizen 

(3) Thinking about Global Citizens 

(4) Considering the Christian Perspective on Global Citizenship 

(5) Think about with which perspective we should look at the world that is globally becoming a Christian 

(6) Think about our responsibilities in the society in which we belong 

(7) Discuss the reason why we need to respect unique backgrounds 

(8) Think about the meaning of the spiritual and physical love and sacrifice of Jesus  

(9) Think about what we must due to recover in the current flow of the world 

 

 

 

World Story 

We are living in a global environment. 
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From COVID, which shook the entire world from 2020 to 2022, we have experienced how the disease 
virus that started in one area of a country spreads to all countries around the world and impacts our daily 
life. 

 

Look at the labelling of the coffee you are drinking/the clothing you are wearing right now. In which 
country was it made? 

 

Another example is when we feel the excitement of the Korean athletes together from watching active 
Korean athletes them playing live in foreign countries. 

 

Have you ever worshipped with foreign Christians, although the language and appearance may be 
different from yours? 

 

Globalisation is not far away, but we can see that we are already a part of this flowing movement. 

 

The word ‘global citizen’ appears frequently. 

 

UNESCO defines a global citizen as follows. 

 

■ “One with a sense of belonging to the global community and a common sense of humanity, with 
its presumed members experiencing solidarity and collective identity among themselves and 
collective responsibility at the global level”(UNESCO 2014) 

 

OXFAM, an NGO based in Great Britain that has been at the forefront of the education of global 
citizenship and education, defines it as follows. 

 

■ “Someone who is aware of and understands the wider world – and their place in it. They take an 
active role in their community and work with others to make our planet more equal, fair, and 
sustainable”(OXFAM 2015) 

 

Q. Based on these definitions, do you think of yourself as a global citizen? 
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The view of globalisation has existed since ancient times. Even in the Greek and Roman times, 
globalisation is seen as a base of world citizenship, cosmopolitanism, and universality as a human being. 
Its history can be traced from afar, from Socrates, who was said to be a citizen of the world who was 
neither an Athenian nor a Greek, to Diogenes and Alexander the Great, the conqueror. 

The same applies to the spread of world religions. Looking at the world missions, the spread of 
Christianity, and the spread of the gospel to Korea, we can see that there has been some degree of 
globalisation in the past. 

 

Pulitzer Prize-winning international relations columnist of the NYTimes, Thomas Friedman, who wrote 
the book The World is Flat, also mentioned the trend of globalisation and, with it, how the world is 
flattening and becoming more equal than ever before. “According to the development of transportation 
and information communication, standardisation of processes, outsourcing, consignment, and 
development of supply chains, etc., countries become flattened, previously unimaginable countries are 
connected and compete with each other,” he says.  

 

In the era of 1.0, the country led the country and expanded globalisation using naval power. In the era of 
globalisation 2.0, companies made various efforts for profit, leading to the trend of globalisation, and it is 
said that this continued until the early 2000s. 

The globalisation 3.0 era, which we are currently experiencing, is an era in which individual capabilities 
and opportunities for proactive participation have increased due to the development of technologies such 
as the Internet and transportation. 

 

There are many controversies, but one thought comes to mind when I look at the concept of 
globalisation he refers to. 

 

When we look at the global politics’ structure and framework, there are many discussions on how much 
potency global citizenship has. 
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Through COVID-19, we saw many inequalities. Especially in sharing vaccines and the related intellectual 
property rights debate, before the sense of community and solidarity, we saw our capitalistic and selfish 
side of the world. 

 

Q. Do you think that global citizenship is being displayed well in the current global crises (international 
health crisis, climate change, problems of wealth distribution, various international conflicts)? 

 

 

 

 

 

 

 

 

 

 

Those who claim the limitations of global citizenship claim the following: 

 

→  → “The experiences of the relatively affluent Global North and the predominantly developing 
South are not the same””(Andreotti 2011) 

 

Q. How is the globalisation felt by college students in Korea and the benefits received from experience 
and recognition of globalisation different from that of a young man who works for cheap on a coffee 
farm in Ethiopia, Africa?  
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→ “The concept of global citizenship is ambiguous, so there are no practical policies or norms.” 

 

 

Q. During the COVID-19 crisis, many countries have taken different approaches (vaccine sharing, open 
borders, wearing masks) rather than pursuing a common policy. How do you think these differences 
have, in turn, influenced the effectiveness of many people's responses to national and regional 
pandemics and the formation of a sense of difference and solidarity? 

 

 

 

 

 

 

 

 

 

 

→ “It is undemocratic.” – Several important decisions can be seen being driven by undemocratic 
corporate governance, etc., by international organisations, or by decisions of other powers where 
we do not have voting/voting rights. 

 

Another important critique is that if we look inside globalisation and global citizenship being discussed, 
there are scholars, especially non-Western scholars, who point out that it is a question of whether this is 
not showing the continuity of neoliberalism or new forms of colonialism.  

 

From their point of view, as globalisation continues, there are cases in which the economy becomes too 
dependent on developed countries for many parts of the economic structure, even though they are not 
political colonies. We cannot ignore reality. In addition, there are situations in which countries have no 
choice but to rely entirely on donations to purchase vaccines. 

  

We see this trend stronger in countries that rely on resource exports or in countries that are focused on 
tourism, earning foreign exchange through tourists from developed countries. 
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In the case of a country with an economic structure centred on tourism or resource export or a country 
where the country is overly dependent on foreign investment in Social Overhead Capital SOC projects, 
external factors are at stake in the country’s survival.  

 

How about in South Korea? 

  

In addition, there are many similar educational policies and directions, such as democratic citizenship 
education, multicultural education, environmental education, and human rights education, and education 
that emphasises the necessity and donation-oriented support for poor countries can be seen. Overall, 
discussions of critical and advocacy approaches are not invisible, but top-down (TOP-DOWN method) - 
education mainly conducted in programmes (progressed from top to bottom) is a form of ultimately global 
competency. I have an idea that the trend of pursuing entry into the global market is still strong by building 
up qualifications, language, and the ability to live (work) with various other people, equipped with 
personal/regional and national competitiveness under market liberalism.  

 

 

 

  
PICTURE 1 “JOB THE WORLD” SUCCESSFUL CASEBOOK OF OVERSEAS EXPANSION PUBLISHED BY KOTRA, 
A KOREAN PUBLIC CORPORATION. 

 

 

PICTURE 2" A FOREIGN EMPLOYMENT GUIDEBOOK THAT READS “THE WORLD IS LARGE AND THERE ARE 
MANY JOBS OUT THERE.” 
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Q. How can we evaluate global citizenship education as we know and from how we are currently being 
educated in Korea? 

 

 

 

 

 

 

 

Oxley and Morris made a more specific distinction between different types of global citizenship 
education according to this global citizenship and goals. 

Among them, cosmopolitan economic global citizenship education is also introduced, and various 
advocacy parts and critical and transformative types of global citizenship education are also seen. 

Ethical awareness, advocacy, and response to unequal world structures can also be seen within the 
spectrum of global citizenship education, along with functional and capitalist individual global 
empowerment (Oxley and Morris 2013). 
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Picture 3 – Oxley and Morris' GCED type chart and description 
 

 

Looking at this chart, the type of global citizenship education that we still experience most commonly 
in Korea is that the goal is transformational or appeals to moral conscience rather than introspection on 
the existing structure of inequality and promotes universal human rights. You can talk about it, or you can 
think of a greater focus on improving the international capacity of individuals and communities in the 
neoliberal system. 

 

Q. What aspects of global citizenship education do you think should be more important to educate 
students? 
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Global citizenship education is centred on developing the knowledge and skills, values and attitudes 
necessary for global citizenship. Although it is difficult to prioritise this area, the strength and direction 
that can move people and groups, and organisations come from having certain values and attitudes. 

 

Simon Sinek, famous to the public for his organisational behaviour theory, said in his latest article, “Start 
with Why”. Looking at the areas of what and how knowledge, skills and tips can be reached, the 
fundamental power of action is the area of why, which includes purpose, belief, goal, and reason. You have 
to go into the “why” to get the answer. 

 

 
PICTURE 4 SIMON SINEK’S GOLDEN CIRCLE72 

 

Let’s look back at global citizenship education. It is important to think of and study ways to respond to 
climate change and peacefully resolve conflicts. Still, before that, we can answer why and communicate 
those questions. Wouldn't it be more effective for global citizenship education if we had the same direction 
while doing this? 

 

Where can we get these values, goals, and goals? 

 

This is a very important question. One of the points of discussion in the global citizenship education 
curriculum is the discussion of universality and particularity. In the public forum on global citizenship, we 
focus only on the universal part of humanity: the commonalities that can be agreed upon. We are very 
sensitive that it is brought into the public sphere to discuss particularities that can cause conflict.  

 

 

 
72  https://www.smartinsights.com/digital-marketing-strategy/online-value-proposition/start-with-why-creating-a-
value-proposition-with-the-golden-circle-model/ 
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However, our attitudes, values, and goals are not only built through our unique environment, history, 
home education, and more broadly, through history and national education but also our uniqueness, that 
is, skin colour. We find that aspects such as gender, beliefs, values, and gender identity have a profound 
impact on shaping our worldview, values, and attitudes. Therefore, ambiguity occurs when approaching 
global citizenship's educational process with only one universal aspect, excluding individual or group 
specificities. If some of the mainstream people do not belong to the mainstream, it is difficult to 
sympathise. We need to think about what becomes the curriculum 

 

Q. Where did the biggest part that affects your life values and attitude come from?  

 

 

 

 

 

 

 

 

 

 

Listen to the Bible 
 

Interestingly, among the various educational contents included in global citizenship education, there 
are many things related to the Bible and similarities to the wisdom taught in the Bible. 

 

For example, the biblical teaching, “Love your neighbour as yourself,” is linked to awareness of respect 
and inclusion in global citizenship education. In the following, we will look for such contact points in each 
field like this. 

 

Globalisation/citizenship education and Christianity are closely linked, and there is a need to consider 
this. 

 

On one side of the religious world, we can see many parts that unconditionally reject the part of world 
citizenship, citing various conspiracy theories such as world government, cosmopolitanism, and anti-
Christian ideology. As soon as you mention world peace, you make connections with several other groups 
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within Christianity that you judge as heretical. However, we need to think about whether this attitude is 
desirable. 

 

What are your thoughts on this? 

 

 

Q. As a Christian, do you agree with the purpose and need of global citizenship to take responsible 
action for a diversity, equality, and sustainable world? 

 

 

 

 

 

 

 

John 3:16 

“For God so loved the world, that he gave his only begotten Son, that whosoever 
believeth in him should not perish, but have everlasting life.” 

In Genesis 1, God created the heavens and the earth and said, “It was very good.” Along with this, 
we need to remember that for the created world, humans have been given responsibility for 
creation, prosperity, and management. 

 

The late Rev. John Stott, a great leader in the evangelical church in England, said: “It is said that the 
church is divided into (1) the world, (2) those who accept it without filtering, and those who retreat, but 
we are talking about world citizenship in the form of 'already and not yet.' Therefore, we have a 
responsibility to be proactive” (Stott 2006, 43) 

 

We can see that this responsibility is based on the love of God and the love of the neighbour. 

 

Matthrew 22:35-40 

 
One of them, an expert in the law, tested him with this question:  “Teacher, which is the 
greatest commandment in the Law?” 
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Jesus replied: “‘Love the Lord your God with all your heart and with all your soul and with all 
your mind.’[a]This is the first and greatest commandment.  And the second is like it: ‘Love your 
neighbour as yourself.’[b]All the Law and the Prophets hang on these two commandments.” 
 
 

In addition, not only believers but also the world, not only the community of faith but also the world 
created by God, we cannot help paying attention to the lessons and educational aspects of the Bible and 
the value that helps us to do good things. 

 

What values and what forces are driving globalisation? 

great power? political force? A multinational company? NGOs? capitalism? Materialism? Pleasure 
priority? 

 

If you are a Christian, shouldn't you respond to the call given to us from the foundation of the world and 
approach all the issues and challenges around you with a sense of responsibility at the centre of the 
globalised world? Believers should actively participate in global citizenship education. 

 

Q. Which global issues around you do you think is the most urgent matter? 

 

 

 

 

 

 

 

 

 

Oxley and Morris, mentioned above, also mention the part of Spiritual Global Citizenship. Although not in 
a mainstream way, some have said that they focus on finding their identity in religion or belief or faith. 
They mentioned that global identity and the reason for responsibility and duty are also found in religion 
and belief. (Oxley and Morris 2013, 318) 

 

In the Bible, you can see a lot of global or world perspectives and precedents. 
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Looking at the example of Joseph at the level of spiritual world citizenship, he rose to an important 
position in Egypt in B.C. During the severe drought that lasted for 7 years in the Middle East, he spread his 
wisdom to not only his family but also the people of Egypt. We can see that even the people of 
neighbouring countries were saved. When his faith-based excellence is demonstrated, as a world citizen, 
we can see that he has produced a wide range of good influences and results. 

 

Genesis 41:54-57 

 

“And the seven years of famine began, just as Joseph had said. There was famine in all the other 
lands, but in the whole land of Egypt there was food. When all Egypt began to feel the famine, 
the people cried to Pharaoh for food. Then Pharaoh told all the Egyptians, “Go to Joseph and do 
what he tells you. When the famine had spread over the whole country, Joseph opened all the 
storehouses and sold grain to the Egyptians, for the famine was severe throughout Egypt. And 
all the world came to Egypt to buy grain from Joseph, because the famine was severe 
everywhere." 
 
 

 

Q. Can we see again in the Bible those who went deep into the world and played a role 
in the crisis situation of various communities/nations/world wide? 

 

 

 

 

 

 

 

 

Christians are those who believe in salvation through Jesus Christ. The way of Jesus Christ's ministry was 
the way of incarnate. God came down to the human position in human form and sacrificed on the cross to 
open the way for salvation and restoration of relationships. 

 

Restoration of relationship means not only the relationship with God but also the restoration of the 
relationship between human beings and the restoration of the relationship with nature. 
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If we focus on human relationships, we can see that because of sin, the relationship between husband 
and wife (mutual transfer of responsibility) and between brothers (murder) collapsed in the first family of 
mankind. In a field where greed, selfishness, and arrogance have spread worldwide beyond the boundaries 
of family, region, and country, our global society needs to restore these relationships. 

 

On a larger scale, that is, unequal relations between rich and developing countries, disputes and wars 
caused by materialistic desires and the destruction of peace relations, hatred and violence against myself 
and others due to selfishness, as well as human and human well-being through environmental crises. Some 
parts need to be restored; such as the destruction of relationships with other creatures, and for this, the 
Bible gives us much-needed wisdom. 

 

Matthew 5:13-16 

 

“You are the salt of the earth. But if the salt loses its saltiness, how can it be made salty again? It 
is no longer good for anything except to be thrown out and trampled underfoot. You are the 
light of the world. A town built on a hill cannot be hidden. 15 Neither do people light a lamp and 
put it under a bowl. Instead, they put it on its stand, giving light to everyone in the house.  In the 
same way, let your light shine before others, that they may see your good deeds and glorify 
your Father in heaven." 
 
 

 

Q. What kind of mind should Christians who have been sent as light have in the current trend of 
globalisation and its situation? 

 

 

 

 

 

 

 

 

 

Notice the part that says, “Shouldn’t you put the lamp on the lampstand so that it shines on everyone 
in the house?” 
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Some say Christianity and the world have nothing to do with a dualistic mindset. The first church father, 
Tertullian, asked what relationship was there between Jerusalem, which means Christian faith, and Athens, 
which means secular learning. Unfortunately, many people understand this the wrong way. 

 

Which attitude is more appropriate, and is it the attitude demanded by Christians today? 

 

There are points to be wise, pure, and distinguished from the world, but before that, why don't we pay 
attention to the mission we were sent to the world? The truth is that Jesus did not gather his disciples and 
hide them but sent them out into the world. 

 

Matthew 10:16 

 

“Behold, I send you forth as sheep in the midst of wolves: be ye therefore wise as serpents, and 
harmless as doves." 

 

What if Christians prepared with love and self-sacrifice, focusing on the Bible instead of being armed 
with worldly greed, money, egotism, and a competitive spirit that causes conflict go out to the world and 
act as global citizens? 

 

2 Timothy 3:16-17 

 

“All scripture is given by inspiration of God, and is profitable for doctrine, for reproof, for 
correction, for instruction in righteousness: That the man of God may be perfect, thoroughly 
furnished unto all good works." 

 

In the current situation of the world that needs to be corrected, it is hoped that the restoration of 
relationships inherent in the Bible, the message of love, doing good works, teaching, and correcting will 
provide clues among many world problems through Christians. 

 

 

Jeremiah 29:7 

 
“Also, seek the peace and prosperity of the city to which I have carried you into exile. Pray to the 
LORD for it because if it prospers, you too will prosper.”  
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The above verse is the part where God commanded the Israelites who went captive to Babylon, which 
we know well, to seek peace in the land through Jeremiah. 

 

In the case of Christians, shouldn't the Bible, which fundamentally affects the formation of their identity, 
and the faith that stands upright based on it, have an impact on restoring relationships in this global society, 
correcting the collapsed social order and inequality and absurdity of globalisation? 

 

Looking back on history, when Christians moved forward with love based on the Bible in the world, they 
looked back on the marginalised and made a significant contribution to establishing institutions. You can 
see the impact in examples such as hospitals, orphanages, schools, welfare systems, human rights 
protection, etc.  

 

Q. Are there any believers who shine in the world around you? In which field does they shine? 

 

 

 

 

 

 

 

 

Many people say that environmental destruction, religious disputes, and colonial policies have occurred 
because of the Christian faith. Still, they do not see the words of Christians rightly and know that these 
historical facts occurred amid compromise with the world, not the appearance of light and salt. We should 
learn from this warning. 

 

Also, in front of the absurdities of globalisation, Christians will have to repent. Remember firmly about 
the sins of the church, about the failures of the forefathers of faith, sympathising with the ambitious 
colonial powers, taking the lead in annihilating the culture of other peoples, not respecting diversity, not 
being a peacemaker, causing conflicts and unjust wars, mammon god as an idol It is important to 
remember that Christians have become more and more serious about their responsibilities, which focused 
only on money, growth, and personal material success, and who failed to grow and prosper due to lack of 
a sense of duty to the environment, and instead took the lead in environmental destruction or tolerated 
it.  

 

Q. What should the Korean church repent? 
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Q. As a Christian, what do you need to ask the world for forgiveness for? 

 

 

 

 

 

 

 

 

Looking at these days, we can see more hopeless news than news of peace in all areas of the world 
society, no matter what statistics you look at. Epidemics, pollution, natural disasters, kidnappings, conflicts, 
wars, refugee hardships, unequal distribution of wealth, polarization, cultural conflicts, racism, etc. The 
list is endless and is growing. 

 

Q. What are your duties as a Christian world citizen in these circumstances? 
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As a Christian who has received the grace of Jesus' incarnate love and sacrifice, and as a disciple of Jesus, 
shall we look at various stories and ponder together? 

 

 
Chapter 2 The Global Economy and Global Citizens 

 
 

Goal: In this chapter, we will contemplate what the ideal economic system is to satisfy universal 
human rights and needs and consider the absurdity of the world we live in based on the 
meaning of the economic order recorded in the Bible. At the same time, let's reflect on what 
biblical attitude is necessary as a member of the global economic flow and what we can do so 
that money can be used as a tool to benefit the world so that a society that prospers together 
can be built. 
 

 

Relevance to the Sustainable Development Goals (SDGs)  

  

1. Eradication of Poverty 
Find out the causes of poverty and find out how we take part in eradication. 

 
2. End hunger 
Find out what needs to be done to meet basic human needs 

 
4. Quality Education 
Contemplate about the purpose and content of education 

 
6. Clean water and hygiene 
Consider the measures necessary for the supply of water, which is a basic human need and the 
source of life, and hygiene for human dignity. 

 
7. A clean energy for all 
Contemplate about the methods to get the energy you need to grow and thrive 
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8.  Quality jobs and economic growth 
Reflect on the importance of work and sustainable prosperity and growth for all participants 

 
9. Industry, innovation and infrastructure 
Learn about industries that are fundamental to growth and expansion of innovation infrastructure 

 
10. Decrease inequality 
Consider solutions for severe inequality in the economic structure (according to supply channels, 
gender, region, knowledge gap, etc.) 

 
11. A sustainable city and community 
Find out how a community can coexist and respect for its uniqueness 

 
12. Sustainable production and consumption 
Think about cultivating moderation and community spirit instead of greed in production and 
consumption and its economic structure 

 
16. Justice, peace, effective policies 
Consider efforts to correct unfair systems and introduce fair systems under the world's major 
economic structure 

 
17. Global cooperation 
For economic justice, think about fostering the necessary cooperation/community spirit 

 

 
 

The objectives of this unit 

(1) Learn about the basic principles of macroeconomics 

(2) Reflect on economic justice and its importance 

(3) Consider the economic order among the creation orders in the Bible 

(4) Think about the many problems in our reality 

(5) Learn the attitude needed to restore economic order 

(6) Think about the role of Christians in restoring economic order 

 

 

World Story 
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Perhaps the most closely linked to globalisation is the economic sector. Production, supply, and demand 
for goods and services are expanding globally beyond regional or national barriers. We experience that 
the system that supports it and the power of all those connected to it (whether this is the labour force or 
purchasing power) have a close influence on our lives. 

 

Take a look at the label of the clothes you are wearing now. You can easily buy and wear clothes made 
in countries other than Korea. Is there coffee on the desk? The coffee's origin is far from Korea. The internal 
parts of your smartphone and the cultural contents you enjoyed while relaxing must have been procured 
in front of you through overseas video platforms beyond the borders of Korea. Even those who think, 'I'm 
not interested in globalisation', 'I've never been outside of Korea', and 'The ones in poor countries have 
nothing to do with the problem of poverty' have no choice but to acknowledge their relationship with 
them after looking at their spending patterns. 

 

From the previous Sustainable Development Goals, which are linked to thinking through this chapter, it 
can be seen that many of them are directly linked to the economy. 

 

As we saw in the linked Sustainable Development Goals that we considered at the beginning of this 
chapter, it can be seen that many of the goals are directly related to the economy of one nation. Work is 
also a duty and right as a citizen of the Republic of Korea.6 

 

 

 
Picture 5 The Madison Project Database 202073 

 

If we look at GDP per capita, compared to 1820 (US $ 1,102), it has grown by about 1300% over the past 
200 years until 2018 (about US $ 15,200). 

 In particular, the economy has been growing rapidly since the late 1990s. 

 
73 https://ourworldindata.org/grapher/gdp-per-capita-maddison-2020 
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Shall we look into Korea, which is also in the same database? During the same period, GDP per capita 
recorded remarkable growth from about $816 in 1820 to $37,928 in 2018. 

 

 
Picture 6 The Madison Project 2020 data 

 

The Fraser Institute in the United States announced that a world-class system in which the right of 
ownership is guaranteed along with the freedom of expression, faith, press, and thought of citizens in 
which markets and free trades are centred on individuals and companies, rather than the state, among 
other economic systems are guaranteed. 74 

 

On the surface, this human race is growing, and we can enjoy it more than ever before. However, this 
number is not visible on the graph. 

 

Examples: 

• The problem of inequality and the concentration of wealth in certain countries 

• Inequality within a country 

• Lack of ethics 

• Problems in the working environment 

• Environmental destruction 

 

 
74 https://www.bushcentre.org/catalyst/capitalism/lawson-capitalism-is-winning-around-the-world.html  



 

 

333 

 

It is important to measure the size of a country's economy as measured by its gross domestic product 
(GDP). However, such a measurement method has a limitation in that it does not properly show how the 
country's income is distributed and the unfairness inside. 

 

If you look at Gross National Income, not Gross National Product, Korea has a record of US$31,755 per 
person in 2020 (37,7473,000 won). However, when these numbers are announced by the National 
Statistical Office or politicians Every time, many people rate them as unrealistic statistics. 

 

The world seems to be getting richer, but if you look inside, you can see that all do not experience this 
wealth. 

 

Look at the Gini index, another measurement method (0 is perfect equality, 1 is perfect inequality). You 
can see that the income gap continues to increase worldwide (a reality close to 1 in the Gini index, as 
shown in the left graph below). Although the development of developing countries with large populations, 
such as China and India, may make the overall statistics of their countries look good, the income growth 
of the low-income class is not much different from before, except for the high-income class, whose income 
increases exponentially. This is true not only in developing countries but also in developed countries. If 
you look at the graph on the right below, you can see that the top 1% of the major developed countries 
account for a large portion of the country's wealth. In the United States, for example, the top 1% own 
about 20% of America's wealth. 

 

Looking at the World Inequality Report, as of 2020, the global Gini index is still high at 0.67. In particular, 
looking at the second graph, the difference in the Gini index between countries, which is the blue line, has 
improved somewhat since 1980. Still, the Gini index within a country has rather deteriorated (red line). 
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Picture 7 World Inequality Report 202075 
 

 
Picture 8 World Inequality Report (the blue line is international inequality; the red line is 
inequality within a nation among the classes) 
 
 

 
75 https://wir2022.wid.world/chapter-2/ 
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PICTURE 9 CREDIT SWITZERLAND 2020 WORLD WEALTH REPORT76 

According to the 2020 World Wealth Report released by the Swiss Bank, the top 1.1% own 45.8% of the 
world's wealth, and the bottom 55% own only 1.3% of the world's wealth. 

 

Shall we take a look at Korea? According to the Household Financial Welfare Survey released in 2021, 
the income gap between the top 20% and bottom 20% of each household income decile slightly fluctuates 
but continuously increases overall. 

 

 

 
76 https://www.credit-suisse.com/about-us/en/reports-research/global-wealth-report.html 
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FIGURE 10 KOREA'S TOP AND BOTTOM 20% INCOME GAP AND INCOME MULTIPLE DATA (SHINHAN 
BANK DATA) 77  

This difference in income affects all aspects of life, such as the difference in the environment of the car 
and residence in the investment in education. 

If you take education expenses as an example, in the same survey, the top 20% and bottom 20% of 
education expenses in 2021 differ by about 22 times. Moreover, differences in education lead to 
differences in opportunities, such as jobs, which means that inequality will continue to grow. 

 
Picture 11 The Differences in Investment in Education of Top and Bottom 20% (Shinhan Bank 
data) 

 

In 2007-2008, many home mortgage companies in the US indiscriminately gave out home loans to 
people with low credit ratings, resulting in non-performing loans that resulted in global financial 
companies going bankrupt or suffering huge losses. 

  

In response, criticism of moral hazard in the financial sector continued, but rather than deep structural 
reforms, governments in many countries compensated for the losses of these financial companies with a 

 
77 https://www.etnews.com/20220405000042 
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short-sighted approach, imposed a burden on taxpayers, and praised the part that revived these 
companies, was an incident that sparked outrage around the world. This damage will go to the majority at 
the bottom of the wealth pyramid. 

 

 
Picture 12 Ordinary People Victims of Lies 78 
 

Many people feel frustrated about the situation where it is difficult to guarantee a sense of community 
and ethics within market capitalism. You can see that they also participate in movements against 
capitalism. 

 

 
PICTURE 13 PROTESTERS WITH BANNERS SAYING CAPITALISM IS NOT WORKING79 

 

Picture 14 Protests reminding us of the problems of capitalism80  

 
78  https://www.nea.org/advocating-for-change/new-from-nea/what-educators-need-know-about-predatory-
lending 
79  https://www.opendemocracy.net/en/transformation/have-reports-of-death-of-capitalism-been-greatly-
exaggerated/ 
80 http://socialist.kr/category/column/anticapitalism/ 
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Although many political, philosophical, and economic debates have been going on over the centuries, it 
is also true that market capitalism, compared to many other competing ideas (socialism, communism, etc.), 
has become the mainstream system followed by most countries. The pursuit of profit through competition 
within the market, innovation, and development to stay ahead of the competition, and lifting many people 
out of absolute poverty can be said to have been greatly influenced by the capitalist system. But we also 
need to think about the limitations of market capitalism. It is necessary to investigate whether this 
expansion of inequality is a systemic problem of market capitalism or a problem of the value of 
policymakers, corporations, and participants in this system. 

 

Under market capitalism, scientific innovation, sincerity, vision, and development saved hundreds of 
millions of lives. Still, there is also a view that it is a mere tool made of human greed, selfishness and 
ruthlessness, which led to the polarisation in which market capitalism is kind to capitalists but unequal to 
those on the other side.  

 

In the era of Corona 19, the reason why we were able to develop vaccines quickly without historical 
origin was also companies such as Pfizer and AstraZeneca that exist for profit under the logic of capitalism, 
not government agencies or international organisations, and their innovations and mankind experienced 
how helpful it could be. 

  

Shall we look at the case of a company under a virtuous cycle system? Companies can produce and 
provide practical goods and services, enrich workers' lives, and improve consumers' quality of life. Through 
fair competition, more effective and efficient innovation can be made possible. This system is possible 
through the concept of profit. Moderate profits are market capitalism that allows innovation to continue 
and can become a system that can broadly share good interests with workers and the country. 

 

To make this possible, corporate social responsibility or environmental, social and governance and 
management (ESG), which is receiving much attention, is also being done under market capitalism. 

 

Q. Why do you think that the structure of the ESG(Environment, Society and Governance) of a company 
is important? 
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The Recovery of Economic Order 

 

The economic order needs to be restored, but what kind of philosophical background does the economic 
order need to be restored? As Hartropp (2010), a theologian who studies the field of economics, said, what 
is a system in which people can enjoy their rights based on human dignity, have their basic needs met, and 
receive a fair reward for their efforts? What is the more important attitude? 

 

First, is it the most reasonable order to artificially make everyone equal on the starting line, regardless 
of their abilities and backgrounds? 

 

Q. What are some problems of this approach? 

 

 

 

 

 

 

Second, an economic order is built according to one's ability and background on a meritocracy basis 
without social and economic protection, and through this, the economy expands, and jobs increase. 
Although it cannot be perfect, is the trickle-down method the best way to increase the wealth of the entire 
society? 

 

Q. What are some problems of this approach? 
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Third, while presenting an environment where ownership is guaranteed according to the cost of 
individual efforts and abilities can be fully developed, on the other hand, society is enriched through a 
system that can help those who cannot inevitably stand in that position. Is a system that leaves no one left 
behind a suitable method? 

 

Q. What are some problems of this approach? 

 

 

 

 

 

 

 

There is an organisation that introduces a relationship-oriented economy. Based in Cambridge, England, 
the organisation says it should focus on repairing relationships. 'Capitalism and meritocracy are important, 
but on top of that, the relationship between people is the most important, and we need policies and 
directions that do not deviate from those values'. (Mills and Schluter 2012) 

 

As can be seen as an example of the 2008 global economic crisis, the lack of ethics of many investment 
bank employees is said to have been caused by disregard for human relations. 

It is said that business, consumption, financial, and tax systems are needed through a new social 
paradigm centred on human relations. 81 

 

It is important that economic policies in restoring these essential values are unfolded, so as voters, we 
should pay attention to and monitor the government’s economic policies. In the individual sphere, we will 
have to actively conduct our consumption/production/socioeconomic activities and monitor parts of our 
operations. 

 

 

Q. Is there a company you have a good impression on, or would want to work for? Let's look at the 
company's ESG report and find out what the company's ESG activities are. 

  

 
81 https://www.cambridgepapers.org/beyond-capitalism-towards-a-relational-economy/ 
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Q. Write down your judgment about the company's ESG policy. 

 

 

 

 

 

 

 

 

 

The companies that apply this principle can be one way to recover these relationships. The model in 
which employees participate in the operation of a company by giving them a stake is a success story. 

 

A UK supermarket called John Lewis has one of the highest employee satisfaction rates among retailers. 
The company refers to its 80,000 employees as Partners. Employees can invest in the company as much 
as a fixed percentage of their salary, which goes along with the company's growth, demonstrating service 
and craftsmanship and working with a sense of satisfaction. By making full use of their abilities, they lead 
the company's success as a company's growth partner.82 

 

According to the data, employee-co-owned companies grow an average of 4.6% in sales and 25.5% in 
operating profit annually. The productivity of their employees grows by an average of more than 4.5% 

 
82 https://www.johnlewispartnership.co.uk/csr.html 
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annually. As a form of responsible business operation, 38 of the UK's top 50 employee-co-owned 
companies are operating without corporate debt83 

 

Q. Are there any other models of such business operations? 

 

 

 

 

 

 

 

Shall we look for a domestic model? KB Financial Holdings, which won the grand prize in the ESG field 
by the Korea ESG Standards Institute in 2022, was recognised for sharing information related to carbon 
emissions to prepare for climate change and strive for zero carbon emissions by 2050. 84 

 

오류!  
Figure 12 Korea's no.1. Bank- KB bank's ESG activities 
85 

 

 
83 In the UK, there are 470 partnership companies such as this, and takes up to 4% of the GDP.  
84 http://www.bikorea.net/news/articleView.html?idxno=35682 
85 https://m.fntimes.com/html/view.php?ud=202009112148007838dd55077bc2_18 
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Q. For the cross of love and justice to be embodied in our society, and the spirit of recovery, to lead to 
a healthy labour-management relationship of ethical management, fair operation, and restoration of 
humanity, what is the most urgent thing? (Ex: Discrimination against regular/contract workers, 
treatment of foreign workers, etc.) 

 

 

 

 

 

 

 

Your role as a consumer is also important. 

 

The saying that the customer is the king is cliche, but there is great truth in it. It is also a phrase that shows 
how consumers' purchasing power influences their attitudes and approaches to production/service 
provider for companies. 

 

  
PICTURE 15 THE COST BREAKDOWN OF A 2.50-POUND (APPROXIMATELY KRW 4,000) COFFEE IN 201986 

.  

Even if you look at the coffee we drink most often, it is also an item that needs fair trade. It is said that 
only 0.5% of the coffee price goes to the producer. To change this unfair profit distribution, finding more 

 
86 https://www.opendemocracy.net/en/oureconomy/imperialism-coffee-cup/ 
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fair-trade coffee or good coffee, raising our voice for fair profit sharing to coffee companies, and starting 
to speak our voice as consumers and consumers can have a great impact. 

 

To recover producers' humanity and due compensation, what we can do is surprise close by. 

 

 

Q. Which coffee would you buy if you saw that a regular coffee costs $3 and a fair-trade coffee cost $4? 

 

 

 

 

 

 

 

 

 

 

 

 

 

There are many things like this.  We must think about becoming more interested in products made 
through unethical exploitation that causes the boycott of clothing made through child labour, the 
destruction of human dignity and human relationships, learn about the producers, how the product 
reached my hands, and where the profits go. 

 

Listen to the Bible 

 

The Bible has a significant portion on economy or wealth. What is somewhat concerning is that many 
people inform this part from a narrow perspective with only a cross-section of economics, financial logic, 
and warnings recorded in the Bible. This view may be a little simplistic evaluation, but it has resulted in 
polarised interpretations and actions, such as the belief in blessings seeking material abundance or, on the 
contrary, liberation theology, which rebelled against these structural parts and tried to represent the 
alienated. 
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The Bible shows that growth and prosperity are fundamental rights and human duties. “Be fruitful and 
multiply and fill the earth.” In an agriculturally oriented society, this command was significant. 

 

Genesis 1:28 
 
And God blessed them, and God said unto them, Be fruitfulreplenish the dominion over the fish 
of the sea, and over the fowl of the air, and over every living thing that moveth upon the earth. 

 

Q. How can we interpret the phrase, “be fruitful and fill the earth” in our service-oriented economic 
structure these days? (What kind of production is being mentioned?) 

 

 

 

 

 

 

 

 

Profit is not evil. 

 

We can also see in the parable of the talents that the Bible sees an important sign of sincerity in trying 
to make a profit. 

 

Matthew 25:23 

“His master replied, ‘Well done, good and faithful servant! You have been faithful with a few 
things; I will put you in charge of many things. Come and share your master’s happiness!’ 

It is a word from which many different teachings can be obtained, but we can see that Jesus uses the 
logic of the market economy to teach. And you can see that he rebukes those who are unproductive and 
lazy because they do nothing. 

 

Regarding ownership, we can see that Ahab is rebuked for taking Naboth's vineyard unrighteously 
through murder. 
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Wouldn't God rebuke us for our sinful attitude, which, due to the effects of sin, forgets the duty of self-
control and sharing and elevates wealth to the level of a god (to the point of forgetting the needs of our 
neighbours)? 

 

The British practical theologian Bradstock stated that profits are not evil, but profits that are appropriate 
to the right standards can be seen as a standard that shows sincerity by managing and operating the 
entrusted assets well. What is evil is the loan-based economic activity that is built up due to 
overzealousness. He expresses concern about the economic growth that has been built on this basis, 
especially the economic growth that is based on loans (business loans, household loans, home loans, etc.). 
(Bradstock 2009)  

 

In addition, we can see that the Bible does not prohibit property, trade or trading. 

 

Q. Capitalism, which is currently followed in many countries, has the problems mentioned above. What 
standards do the Bible provide for this? 

 

 

 

 

But growth isn't the only teaching of the bible. Along with this, the Bible also sternly warns against greed 
in the heart. Jesus said that it is important that you cannot serve both God and money. 

 

Matthew 6:24 

“No one can serve two masters. Either you will hate the one and love the other, or you will be 
devoted to the one and despise the other. You cannot serve both God and money." 

 

This is not a reasonless rejection of wealth and money, but a warning against becoming the ultimate 
purpose of life and the basis of economic policy by honouring and valuing water and money/economic 
fruits even to God's position.  

 

James 1:15 

“Then when lust hath conceived, it bringeth forth sin: and sin, when it is finished, bringeth forth 
death."  
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Such greed, through sin, cracks in the relationship with God and with neighbours, taking profits that are 
not appropriate even in relationships with neighbours, expanding inequality within and outside the 
country, and brothers and sisters created in the image of God. It is God's warning against the act of ignoring 
human dignity. 

 

Many economic logics in the Pentateuch include guidelines for life, such as not taking profiteering, the 
liberation of the Jubilee, the Sabbath, the Sabbath, and tithing. This presents the basic standards on which 
fallen human beings can coexist and be together in moderation. 

 

Q. Based on these words, how should we look at the difference in wealth around the world? 

 

 

 

 

 

 

Shall we look at economic problems with the perspective of loving neighbours? 

 

Didn't Jesus open the way to restore relationships with God and neighbours through his sacrifice on the 
cross? 

 

Mark 12:29-31 

“The most important one,” answered Jesus, “is this: ‘Hear, O Israel: The Lord our God, the Lord 
is one.[a] Love the Lord your God with all your heart and with all your soul and with all your mind 
and with all your strength.’[b]  The second is this: ‘Love your neighbour as yourself.’[c] There is no 
commandment greater than these.” 

Wouldn't it be important for money to come down from the position of God and restore proper 
priorities, and relationships with neighbours, such as bosses/colleagues, consumers/producers, 
and prime contractors/subcontractors? 

Through this, discrimination among production/consumption channels will disappear, and a sense of 
community needs to be restored through fair profit distribution/expanded participation in management. 
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Q. Do you think good market capitalism is possible? To make that possible, what do 
governments/businesses/consumers need to do? 

 

 

 

 

 

 

 

 

 

 

 

Picture 16 Equality vs. Equity vs. Reality(open source) 
 

It would be nice to understand the above picture as equality and fairness. The picture on the far right 
tells the story of reality. 

 

Hartropp, mentioned above, introduces three approaches to biblical economic justice applicable to the 
world. 

 

(1) Dimensions of rights 

(2) Dimension of need 

(3) Dimension of retribution (reasonable reward/retribution) 

 

First, he said, there is a way to approach economic justice in terms of human rights that everyone should 
enjoy, as declared in the Universal Declaration of Human Rights, just as human beings have the right to be 
safe and healthy. 
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Second, there is a way to approach it from the level of need. It is also said that this system definition 
makes it possible to meet a need to exist other than focusing on necessities, such as food and water. The 
scope of application varies depending on the situation. (e.g., people living in desert areas may have 
different needs than people living in rivers) 

 

Third, the economic justice approach is the dimension of retribution. It is a view that receiving 
compensation for the work you deserve is the realisation of justice. However, considering the value of the 
work results and the different abilities, you can see that this is also not perfect. 

 

Hartropp speaks of biblical economic justice and appropriate treatment. He also talks about situations in 
which we have to rely on the wisdom of God, the Holy Spirit, depending on the situation. And, importantly, 
talk about the importance of relationships. Although market capitalism has weaknesses, it is more effective 
than other economic systems. It emphasises the need for an attitude based on biblical economic justice, 
love and community spirit based on capitalism (Hartropp 2010, 77). 

 

Let's look at an incident that contains wisdom that can be obtained from the Bible. 

 

The book of Philemon speaks of Onesimus, a runaway slave, and the restoration of the relationship 
associated with him. Apostle Paul earnestly asks his old master, Philemon, for mercy for Onesimus. 

 

Philemon 1:17-20 

 

“So if you consider me your partner, receive him as you would receive me. If he has wronged 
you at all, or owes you anything, charge that to my account. I, Paul, write this with my own 
hand: I will repay it—to say nothing of your owing me even your own self. Yes, brother, I want 
some benefit from you in the Lord. Refresh my heart in Christ." 

 

Can you read the heart of the apostle Paul, who desperately wanted the broken relationship in faith to 
be restored? 

 

Can we envision a relationship-oriented labour-management relationship in which human dignity is 
valued? 

The company must guarantee that employees can fully feel the pleasure and value of work and will need 
to restore relationships by demonstrating their abilities rather than using them as a company tool.  
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Colossians 3:22-24 

 

“Slaves, obey your earthly masters in everything; and do it, not only when their eye is on you 
and to curry their favor, but with sincerity of heart and reverence for the Lord. Whatever you 
do, work at it with all your heart, as working for the Lord, not for human masters, since you 
know that you will receive an inheritance from the Lord as a reward. It is the Lord Christ you are 
serving." 

There is no perfect system, so among any economic system or policy, the important word we must 
remember is to add love to all of these. 

 

Colossians 3:12-14 

 

“Therefore, as God’s chosen people, holy and dearly loved, clothe yourselves with compassion, 
kindness, humility, gentleness and patience.  Bear with each other and forgive one another if 
any of you has a grievance against someone. Forgive as the Lord forgave you. And over all these 
virtues put on love, which binds them all together in perfect unity." 

If we add love to a system that is still incomplete, wouldn't it be beautiful if we could look back, yield, 
and share in the world? 

 

There are many places in the Bible where mercy and love are expressed. As shown in the beautiful 
meeting between Ruth and Boaz, for the sake of the poor, do not pick up the grain that has fallen during 
the harvest so that those in need can pick it up, leave the grapes that have fallen, do not deceive each 
other, do not oppress each other, and pay the wages of your servants. You will have to remember the 
value of God, who said not to procrastinate. 

 

Leviticus 19:9-16 

 

“‘When you reap the harvest of your land, do not reap to the very edges of your field or gather 
the gleanings of your harvest. 10 Do not go over your vineyard a second time or pick up the 
grapes that have fallen. Leave them for the poor and the foreigner. I am the LORD your God. 
“‘Do not steal. 
“‘Do not lie. 
“‘Do not deceive one another. 
“‘Do not swear falsely by my name and so profane the name of your God. I am the LORD. 
 “‘Do not defraud or rob your neighbour. 
“‘Do not hold back the wages of a hired worker overnight. 
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“‘Do not curse the deaf or put a stumbling block in front of the blind, but fear your God. I am the 
LORD. 
“‘Do not pervert justice; do not show partiality to the poor or favoritism to the great, but judge 
your neighbour fairly. 
“‘Do not go about spreading slander among your people. 
“‘Do not do anything that endangers your neighbour’s life. I am the LORD." 

 

  
Millet's The gleaners 87 

 

 
 

Q. What do you think are the major weaknesses in the current global economic structure, and what 
areas/issues do you think urgently need to restore relationships, love and compassion? 

 

 

 

 

 

 

 

 

 
87 https://www.wga.hu/frames-e.html?/html/m/millet/03gleaner.html  
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Chapter 3 On Peace 

 
 

Goal: I would like to think about the ultimate cause of the endless conflicts and wars in the world 
and the usefulness of the value of shalom in the Bible. At the same time, let us consider how 
Christians, known as peacemakers, can contribute to peace. 
 

 

 

Relevance to the Sustainable Development Goals (SDGs) 
 

1. Eradication of Poverty 
Find out the causes of poverty and find out how we can get involved 

 
2. End hunger 
Find out what needs to be done to meet basic human needs 

 
10. Decrease inequality 
Consider solutions to severe inequalities in the economic structure (based on supply 
channels, gender, region, knowledge gap, etc.) 

 
16. Justice, peace and effective institutions 
Discuss the values and attitudes that must underlie justice, peace and effective 
institutions 
 
17. Global cooperation 
Learn about building safe institutions where people with different specialties can 
work together 

 
 

 
 

The objectives of this unit 

(1) Suggest a comprehensive definition of peace. 
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(2) Think about the causes of the current global conflicts 

(3) Contemplating the reality of peace in the Bible, look at the reality 

(4) Think about the need for peace 

(5) Discuss the will and biblical basis of religion for peace, especially Christianity. 

(6) Reflect on what we can do for peace (neighbour, region, country) 

 

 

World Story 

At the time of this writing, the war between Russia and Ukraine is raging, the Taliban in Afghanistan are 
attacking civilians, and conflicts not only in Yemen, Syria and Ethiopia but all over the world, including the 
Korean Peninsula and many places in Crimea. The over-confrontation situation persists. In conflict, children 
and women are exposed to many crimes. 88 An estimated 28.5 million children are said to be deprived of 
educational opportunities in conflict zones. 89 

 

War has not ceased to the extent that it is thought that human history goes hand in hand with the 
history of war. The same is true if you look back over the past century. 

 

Even though 100 million people died in the two world wars, mankind continues to engage in war and 
conflict. Modern warfare is gradually taking on a different look. In conventional warfare, engagement 
methods have diversified, such as cyber warfare and unmanned drone attacks, and asymmetrical weapons 
have increased. Above all, through war, the sacrifice of civilians, especially women and children, is 
increasing. Direct or indirect damage to civilians, which is gradually increasing, is unacceptable even when 
considering the differences in goals, ideologies, and economies of each country or group. 

 

In a place where the confrontation between South Korea and North Korea, where the same people 
aimed at the guns, has been going on for more than 70 years, we have vivid experiences like this. 

 

There are international agreements regarding war. To prevent harm to civilians, the customary laws that 
have existed since the 19th century, such as the treatment of medical personnel, the wounded and 
prisoners, and the prohibition of the use of biological and chemical weapons and weapons of mass 
destruction that could lead to the death of an unspecified number of people, were enacted under the 
Hague Conventions of 1899 and 1907. It became a universal international law through the 1949 Geneva 
Convention, etc., and international law firmly exists regarding the line to be observed in relation to wars 

 
88 https://www.crisisgroup.org/global/10-conflicts-watch-2020 
89  https://www.jointsdgfund.org/sustainable-development-goals/goal-16-peace-justice-and-strong-
institutions#:~:text=Peace%2C%20stability%2C%20human%20rights%20and,important%20conduits%20for%20sust
ainable%20development.&text=The%20Sustainable%20Development%20Goals%20(SDGs,solutions%20to%20confli
ct%20and%20insecurity. 
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and conflicts that are constantly being updated. In another sense, the existence of these rules of 
engagement also acknowledges the need for the progress of military warfare by belligerents under the 
just rules of war and conflict. In the Korean War, the treatment of enemy prisoners was well followed as 
custom, leaving a great precedent for these weak international war customs.90 

 

Violations of these treaties are increasingly common. In particular, violence committed by non-state 
terrorist groups such as al-Qaeda or ISIS, or small-scale groups in the country, which are not parties to the 
war at the national level, is ignoring the rules of engagement, and the number of victims is increasing. 91 

 

Q. Shall we write down as many of the world's conflict zones as we know now.? 

 

 

 Parties to the Dispute 
(Class/Region) 

 

Reason for dispute 

 

Severity 

 

1    

 

 

 

2    

 

 

 

3    

 

 

 

4    

 

 
90  https://www.ohchr.org/en/instruments-mechanisms/instruments/geneva-convention-relative-protection-
civilian-persons-time-war 
91 https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/INTRO/365?OpenDocument  
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5    

 

 

 

6    

 

 

 

7    

 

 

 
 

 

 

Reasons for war and conflict 

 

For each war and conflict, there are reasons and causes, which will differ according to the positions of 
the parties involved. However, if you look a little deeper into the reason why they speak, it seems that 
three causes can be distinguished. The three dimensions are greed, defence, and retaliation. 

 

First, it is a dispute that arises to obtain more resources (greed), such as resources, territory, or trade 
profits.  

 

Second, it is a war that has started to protect its interests (defence) by using its own right of self-defence 
by becoming a target of attack by other countries.  

 

Third, we can also see many wars and conflicts that began and never ended for retaliation. 
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The Vatican and the WCC explain the reasons for the conflict. 92 

 

Poor Governance 

Corruption 

The rise of sectarianism 

Militant secularism 

Exclusive nationalism 

Populist movements 

Regional domination 

Global economic inequalities 

 

Q. What kind of conflict can you think of as a conflict caused by greed? 

 

 

 

 

 

 

 

 

 

 

Q. Where is the conflict that arose to defend? What do you think about the necessity of conflict? 

 

 

 

 

 
92 https://www.oikoumene.org/sites/default/files/File/EducationforPeace_booklet_nocropsFINAL-web.pdf  
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Q. What conflicts or wars were the goal of retaliation? 

 

 

 

 

 

 

 

 

Conflict with the use of force is not a conflict or war. Still, all actions that break the spirit of peace and 
harm the spirit of the community of mankind in all areas, such as mutual economic sanctions between 
countries and conflicts over the weaponisation of resources, should not be seen as desirable.  

 

What kind of peace do we long for and seek? Those of us who live on the Korean Peninsula know that 
simply maintaining a state of passive confrontation without contention is not peace. 

 

Peace is not simply the absence of war but the thriving of all lives in the right relationships. For this 
purpose, the pursuit of peace, justice, and reconciliation must go hand in hand. 

 

Sadly, religion has been cited as a major cause of global conflict. 

  

Bertrand Russell said this in his book <<Why I Am Not a Christian.>> 

 

“Religion is the will to kill and be killed for trivial reasons.” 
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He says that religion comes from fear and that fear produces cruelty, and we have seen what happens 
when this cruelty and fear are united. Individual convictions of dogmatic, monotheistic beliefs have not 
contributed much to the development of human civilisation and are monster-like beings that impede 
rational education. 93 

 

Religion has been misused to justify conquest/genocide, along with the oppression of other religions, 
which are the basis of the spirit of other nations or nations. The Crusades were also wars fought under the 
name of religion, which took place six times over about 200 years, from the 11th century to the end of the 
13th century. Even after that, many conflicts related to religion and ideology continued until the recent 
9/11 terrorist attacks and the current eradication of the Uyghurs in China. However, it is unreasonable to 
conclude that religion and faith are the leading causes. 

 

The Crusades did not start with simple religious piety but for various reasons, such as honour, property, 
liberation, and continued rights of each class (clergy, merchants, slaves, soldiers, etc.). In particular, as we 
move on to the 2nd to 6th Crusades, history records that these things became even more prominent. For 
example, it is also a historical fact that the crusaders rather plundered the areas of Christians (the year 
1202-1204 attack on Sara, a Catholic area). 94 

 

John Stott says that there are many evils hidden behind religion, that it is more dangerous to approach 
the causes of these complex conflicts simply by confining them to the frame of the issue of religion, and 
that it interferes with solving the problem (Stott 2006). This is what secular scholars say the same thing. It 
is said that religion is being used in world conflicts, pointing the finger at religion and passing the blame 
on to miss out on bigger things (British Academy 2015).  

 

Stott cites the 9/11 terrorist attacks as an example. This terrorist incident has often been seen as a 
challenge to the Islamic extremist United States and the modern Western social system. However, if you 
look closely at the events of 9/11, you can easily recognise a few different aspects. It is said that the root 
of these events is not a Western religion but political and cultural resistance to globalisation, world order 
establishment, modernisation, and the spread of democracy centred on the West. Second, the fact that 
the World Trade Centre, which is a symbol of Western-centred capitalism, has been targeted means that 
there is also an economic cause, that is, a rebellion against the global financial system that exists on the 
other side of the poverty situation that terrorist groups and their followers are experiencing.  

 

He says that it is not okay to demonise all religions just because terrorist groups have religious 
reasons(Stott 2006, 125). 

 

 

Q. What international conflicts do you know to be religious conflicts? 

 
93 버트런드 러셀, 〈나는 왜 기독교인이 아닌가〉, 사회 평론 2005. 
94 https://worldhistoryproject.org/1202/11/10/siege-of-sara  
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Q. Do you think religious disputes and wars are entirely due to differences in faith? If not, is the conflict 
caused by a combination of other causes? 

 

 

 

 

 

 

 

 

Looking back on the 20th century, there was a period of endless conflicts such as the Nazi genocide of 
Jews, several wars in the Middle East between Israel and neighbouring countries, wars of powers of other 
Islamic sects (eg Iran and Saudi Arabia), Bosnia-Kosovo, Indo-Pakistan wars, and more. Also, within a 
country, there have been many civil wars with religious causes, such as China's suppression of Uyghurs, 
religious minorities, and the conflict in Northern Ireland. 

 

As Koreans, most of us grew up on this divided peninsula with the threat of war, military alerts, and the m
ajority of men having to serve many months of conscription. Therefore, the desire for peace and the cost 
of the conflict, including the ideological divide, separated families, and a high level of military budget prio
ritised over other social investments, is well understood 

But if you look deeper, we can see that most of them are fused with economic, geographic, hegemony, 
resource conflicts, political ideology and social issues. 

 

Conflict may lead to deeper and more persistent inculturation of conflict. Still, in some cases, a new 
beginning was made possible through reconciliation and restoration after the conflict. 

.  
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We must recognise that even amid conflict, justice can be realised and truth revealed and that the 
teaching of religion plays an important role in eventually achieving forgiveness, reconciliation, and a place 
of peace. Suppose we issue religion as a cause of conflict and exclude religion and belief from forming as 
an important member of the process for restoration and peace. In that case, humanity will be missing out 
on much more. 

 

Before moving on to the next, one thing to consider is whether a just war is possible. Is the pacifist logic 
of not arguing unconditionally and not holding a gun correct? 

 

Q. Do you think a just war is possible? 

 

 

 

 

 

 

 

 

Q. Are there times when war is needed to stop a greater evil? How about a war in self-defense? Or is it 
all wrong with the fifth commandment of the Ten Commandments, “Thou shalt not murder”? 

 

 

 

 

 

 

 

Os Guinness also says that extreme atheists and secessionists are making a dent in religion by keeping it 
as far away from the public sphere as possible. Such oppression of religion also undermines its potential 
for problem-solving. 95 

 
95 (Guinness 2013, 17) “One Trend is the general disdain for religion that leads to a discounting of religious freedom, 
sharpened by a newly aggressive atheism and a heavy-handed separationism that both call for the exclusion of 
religion from public life” 
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After a long period of segregation apartheid, in May 1990, South Africa stood at a critical turning point. 
At the crossroads of whether to raise a black government and avenge blood on white supremacists, 
political powers, former farm owners, and those who have enjoyed various benefits or to create a nation 
that can coexist together and become a new model of reconciliation in front of the world. 1984 Nobel 
Peace Prize winner Bishop Desmond Tutu and others called South Africa a rainbow nation and shared the 
ideal of unity among various races and ethnic groups. Arranged dialogues between the vengeful African 
National Congress (ANC) leaders and religious leaders, led to the normalisation of state functioning, 
headed the Truth and Reconciliation Commission after President Mandela assumed the presidency of 
South Africa, and led his Christian faith He led a faith-based process of reconciliation and restoration. 

 

Bishop Desmond Tutu established three principles. 

 

1) Confessions of those who have committed human rights violations 

(2) Forgiveness through a legal pardon 

(3) Compensation for the victim of the perpetrator 

 

 

 
 

If you look at the data from South Africa's Ministry of Justice at the time, you can see that the principles 
of repentance and forgiveness, justice and love in the Bible were applied. 

 

Through the Truth and Reconciliation Commission, approximately 21,000 victims submitted statements, 
and about 2,000 made public statements. And the Commission received 7,112 applications for clemency, 
of which 849 were granted pardons, and 5,392 were rejected, proceeding with judicial processing, and the 
applicants withdrew the remaining pardon applications. 
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“The Bible teaches us about forgiveness and repentance. And even though the Bible speaks of 
forgiveness/salvation of sins, we must face it that this is always with God’s justice.” (Guinness 2013, 
17) 

 

It was recorded in the minutes of the meeting at the time. It can be seen that there has also been much 
careful discussion about the authority of the Bible. For example, many racists have maintained an evil 
system by claiming their actions are based on the Bible. However, it can be understood that there was also 
a reluctance to discuss reconciliation and forgiveness based on the same Bible. 

  

Also, from the victim's point of view, not all crimes were pardoned through the Truth and Reconciliation 
Commission. Social justice can be achieved through legal prosecution for crimes that must be paid for. 
However, at least for social harmony, the government provided the possibility of recovery and harmony 
to realising social justice. 

 

 

Q. Efforts for truth and reconciliation proceeded similarly to the liquidation of the past that not only 
South Africa but also Korea had to go through during the process of liquidation and democratisation of 
pro-Japanese groups, but there seems to be several differences from the South African model in which 
truth, reconciliation, and forgiveness were carried out together. In the process of clearing up various 
mistakes of the past, what part do you think is necessary, looking at the example above? 

 

 

 

 

 

 

 

 

 

Q. What are the limits of efforts to uncover the truth that lacks forgiveness? 
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Q. Is forgiveness and reconciliation possible without truth? 

 

 

 

 

 

 

 

Q. There are many wars, conflicts, civil wars and divisions around us. What domestic problems or 
divisions do you think are urgent for such reconciliation efforts? 

 

 

 

 

 

 

 

Q. If you were the policy maker chosen to resolve these disputes, how would you approach them? 

 

 

 

 

 

 

 

Listen to the Bible 

 

The Bible says, "Due to the sin of Adam and Eve, the representatives of mankind, the balance between 
peace with God and peace with each other was destroyed" (Genesis 3:23-24). After that, in the story of 
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Cain and Abel, the children of Adam and Eve, we can see the broken relationship and its ramifications due 
to sin (Genesis 4:8). Cain, unable to control his sin, kills Abel. After that, the look of human society drawn 
in Genesis shows that murder and violence become daily life, like the pride of Lamech, who boasted of 
asymmetric murder. 

 

In that world where he said, “It was good to see.” In a perfect relationship where he was not ashamed 
of being friends, the broken relationship with God and with others has continued from the beginning of 
history to the present moment. 

 

You can see that quarrels, strife, and wars are caused by sin and greed, and the hatred, hatred, and 
jealousy inside them are always expressed. 

 

James 4:2 

“You desire but do not have, so you kill. You covet, but you cannot get what you want, so you 
quarrel and fight. You do not have because you do not ask God." 

'Shalom', widely used as a greeting, has the meaning of 'whole, complete', and it does not simply mean 
the absence of problems, disputes, or pain, but is flawless, pure, and flawless in all aspects deeper than 
this. It means justice and justice, and perfection. 

 

The word shalom first appears when God blesses Abram and says, “You will live a long life and will return 
to your ancestors in peace and be buried.” 

 

In the relationship between God and human beings who have collapsed, God will again show blessings 
and hope based on peace and the possibility of prosperity. 

 

Q. Consider again the story of the Bible, creation and the destruction of peace between God and man 
by sin. How does it help us understand the inner causes of conflict, strife and war in the world today? 
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Q. And what kind of answers do the messages of restoring peace spoken of in the Bible provide to the 
homework for world peace? 

 

 

 

 

 

 

 

 

 

In the Sermon on the Mount in Matthew 5, “Blessed are the peacemakers. They will be called 
sons of God,” says Jesus himself. He speaks of the need for peacemakers and peacemakers amid 
strife and division. 
 

There are so many factors that cause conflict. With all people from different backgrounds, histories, 
cultures, goals and objectives, what attitude should we have in a world full of diversity and many 
intersecting goals and objectives? 

 

Bishop Emmanuel Katongole, a professor at Duke University from Uganda and author of the famous 
book 'Discipleship of Reconciliation', said that God had endowed each group and nation with unique 
particularities, and these iniquities are harmonised to bring glory to God. However, because of sin, this gift 
of uniqueness becomes the difference between you and me, a factor of disputes, quarrels, murders, envy, 
jealousy, and wars and murders. (Katongole and Rice 2008, 29). 

 

In other words, there are reasons for social, economic, political, anthropological, and historical disputes 
behind disputes, but deeper lies human greed and envy, and deeper than this lies original sin. Then, how 
should the message of recovery be spread in this situation? 

 

 

We need to gain the wisdom of restoration and reconciliation from the Bible. In the teachings of Jesus 
Christ's Sermon on the Mount, we know God's command about making peace. And we saw that the effects 
of original sin were expressed in various forms of human greed, leading to wars and conflicts. 
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Then, looking at the biblical wisdom of the redemption of Jesus Christ and restoration through him, how 
should we look at war and conflict? 

  

To those who wanted to be the political king of the Jews against Rome, Jesus sacrificed himself and 
offered himself as a sacrifice for the restoration and salvation that everyone truly needed, rather than 
pursuing a temporary political goal that would soon disappear. . He realised the idea of repaying evil with 
good: giving the right cheek when the right cheek was slapped, giving the right cheek, and even giving the 
undergarment when asked for outerwear. 

 

Romans 8:32 

“He who did not spare his own Son, but gave him up for us all—how will he not also, along with 
him, graciously give us all things?" 

Matthew 5:38–48 

“You have heard that it was said, ‘Eye for eye, and tooth for tooth.’[a] But I tell you, do not resist 
an evil person. If anyone slaps you on the right cheek, turn to them the other cheek also.  And if 
anyone wants to sue you and take your shirt, hand over your coat.  If anyone forces you to go 
one mile, go with them two miles.  Give to the one who asks you, and do not turn away from the 
one who wants to borrow from you. You have heard that it was said, ‘Love your neighbour[b] 
and hate your enemy.’ But I tell you, love your enemies and pray for those who persecute you,  
that you may be children of your Father in heaven. He causes his sun to rise on the evil and the 
good, and sends rain on the righteous and the unrighteous.  If you love those who love you, 
what reward will you get? Are not even the tax collectors doing that?  And if you greet only your 
own people, what are you doing more than others? Do not even pagans do that? Be perfect, 
therefore, as your heavenly Father is perfect." 

 

Jesus said to Peter, who took the sword in self-defence to those who had come to arrest Jesus, “Those 
who use the sword will die by the sword.” Although wars and strife may be for legitimate purposes, they 
may be necessary to prevent a greater evil. But ultimately, Jesus showed that it doesn't solve the real 
problem. 

 

 

Bishop Katangole, mentioned above, is pointing out a very important part, referring to repentance in 
the personal and public realms. Christians who understand the sacrifice for the happiness of Jesus Christ 
when people blame others, not themselves, point fingers, and take up arms amid these conflicts, rather 
admit that the root of the problem is in themselves and are not indifferent. , they say you have to repent. 
It is said that only this attitude can bring forth the hope of reconciliation. 
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Without this repentance, we cannot change, meaning that the society, country, and world to which we 
belong cannot also change(Katongole and Rice 2008, 103). 

 

Romans 7:21-24 

 

“So I find this law at work: Although I want to do good, evil is right there with me. For in my 
inner being I delight in God’s law;  but I see another law at work in me, waging war against the 
law of my mind and making me a prisoner of the law of sin at work within me. What a wretched 
man I am! Who will rescue me from this body that is subject to death?" 

 

Q. When we meditate on Jesus who gave himself for the sins of the world, Christians are being asked 
for leadership for justice, peace and salvation. Write down your feelings about this. 

 

 

 

 

 

 

Q. How can we fulfill the command to ‘make peace’ spoken of in “Blessed are the peacemakers, for 
they will be called sons of God”? 
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Shall we take a look at forgiveness with repentance? The message of the Bible was also contained in the 
famous speech of Martin Luther King and his life. 

 

During his speech, he says: 

 

“We need to develop our capacity to forgive. Whoever ignores the power of forgiveness also 
ignores the power of love. Just as the worst of us can have a good side, we all have a bad side. If 
we recognise this, we will hate our enemies less.” 96 

 

You may know the parable of the forgiven. 

 

Matthew 18:32–35 

 
“Then the master called the servant in. ‘You wicked servant,’ he said, ‘I canceled all that debt of 
yours because you begged me to. Shouldn’t you have had mercy on your fellow servant just as I 
had on you?’  In anger his master handed him over to the jailers to be tortured, until he should 
pay back all he owed. This is how my heavenly Father will treat each of you unless you forgive 
your brother or sister from your heart." 

 

Jesus tells us how the one who owed 10,000 talents received the grace of forgiveness but could not 
forgive the one who owed him 100 denarii, leading to destruction like this. If we recognise that we are all 
sinners, whether great or small and that we are forgiven, we will be more forgiving and merciful. Many 
people say that this is the heart that true Christians should have and that humble person who has realised 
the true meaning of indemnity should deliver the message of peace and forgiveness in the public realm. 

 

Eva Mozez Korr, who survived being detained in Auschwitz prison for Jews by Nazi Germany, which is 
synonymous with genocide, showed the courage to forgive Auschwitz's guards. 

Forgiveness is a powerful thing, and forgiveness is needed, not punishment, and it is advised that it is 
necessary not only for the community but also for oneself97.” 

 
96 “We must develop and maintain the capacity to forgive. He who is devoid of the power to forgive is devoid of the 
power to love. There is some good in the worst of us and some evil in the best of us. When we discover this we are 
less prone to hate our enemies.” 
97  https://www.npr.org/2015/05/24/409286734/its-for-you-to-know-that-you-forgive-says-holocaust-
survivor#:~:text=Press-,'It's%20For%20You%20To%20Know%20That%20You%20Forgive%2C'%20Says,power%20ba
ck%20from%20their%20tormentors. 
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Q. Do you see a connection between having the humility to consider yourself better than others and 
the realisation of peace? 

 

 

 

 

 

Q. It is not easy to have interest and joint responsibility for the world's conflicts and divisions. However, 
if we meditate on the fact that Christ Jesus, who made peace, came in the incarnation for human beings 
who would have had nothing to do with it, how should we respond to the call to go out to a place where 
there is no peace with an incarnate mind and attitude? 

 

 

 

 

 

 

 

 

 

 

 

To sum up, Bishop Katongole says four things about the current situation in the world, where there is 
no peace, there is strife, division, and original sin, born of greed. 

 

First, we must pray 

Second, we must weep 

Third, we must repent 

Fourth, imitating the life of the incarnation, we must live a model life of the Word in the place 
where we belong as apostles of peace. (Katongole and Rice 2008) 
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In this chapter, we looked at conflict and peace. The fundamental problem is due to the greed that exists 
in human society and the sin that exists based on it, and to solve this problem, Christians embrace the 
world, humbly pray, weep, lament, repent, and live in public as Jesus Christ lived. You must go out into the 
realm of incarnation. 

 

We have heard of the late Pastor Yangwon Sohn, who forgave the man who murdered his son during 
the Korean War and adopted him as an adopted son. Not only that, he has been with Hansen's people, 
who have been socially and systematically marginalised all his life. 

Pastor Son and his son (bottom right). Top right is the murderer, 
who later has been adopted by pastor Son. 98 

 

 

The world suppresses the voice of religion and the knowledge, skills, attitudes and values upon which 
the practical words of Christians are based, simplifying problems and blocking the voice of religion. And at 
meetings and conferences called Dialogue with Religions for World Peace, rather than listening to religious 
beliefs, their traditions and canonical wisdom, and wisdom for public interest and the public good, the 
agenda of international organisations is presented to religions as publicity channels. It can be seen that 
most communication is one-way to convey well to the people belonging to it(British Academy 2015, 70–
72).  

 

It is a voice often heard from international and governmental organisations that the influence of religion 
should not be underestimated, but it is also dangerous to overestimate it. 

 

Q: Do you agree with this opinion? 

 

 

 

 
98 http://www.newsjesus.net/news/articleView.html?idxno=1472 
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Q. What are some practical things that Christians do? 

 

 

 

 

 

 

 

 

Q. Write your thoughts in the blanks below and share. 

 

 

Things that can be done On a personal level As a group 

The importance of 
education 

 

  

 

The need for inclusion 

 

  

 

The pursuit of truth 

 

  

 

The image of God 

 

  

 

Awareness of the Peace 
Process 
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On others 

 

  

 

On the views of Media 

 

  

 

The gospel 

 

  

 

On reconciliation 

 

  

 
 

 

 

Q. Are there conflicts and divisions around you right now? (e.g. family, friends, church, 
school, region, country, etc.) 

 

 

 

 

 

 

 

 

Q. What should you do first in the field of division? 
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Q. What is the practical wisdom that can be obtained from the Bible that you can take with you to the 
public field in the field of division, and how can you convey and present it? 

 

 

 

 

 

 

 

 

 

 

 

Chapter 4 Multiculturalism and Diversity 

 
 

 

Goal:  In this chapter, we will discuss the multicultural and diversity we encounter due to 
globalisation. Let's think about inclusiveness and solidarity, which are the foundations of 
diverse, multicultural education and recognition of diversity, and how to treat our neighbours 
who are diverse, unique, and diversely created in the image of God. 
 

 

Relevance to the Sustainable Development Goals (SDGs) 

 
4. Quality Education  
Learn about the need to provide educational opportunities and balanced education 

 
5. Gender Equality 
Review the section on gender discrimination and access to gender issues 

 
10. Decrease inequality 
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Consider solutions to severe inequality in the economic structure (supply channels, gender, region, 
knowledge gap) 

 
11. Sustainable Cities and Communities  
Find out how a community can coexist and respect for its uniqueness 

 

 
 

The objectives of this unit 

(1) Examining the meaning of the image of God (Imago Dei) 

(2) Looking at a reality that is perplexingly interwoven with the order of creation 

(3) Thinking about the purpose of creation and the multicultural policy of the present generation 

(4) An examination of the cross-cultural tolerance that exists within us 

(5) Consider the impact of human depravity on inclusivity 

(6) Consider the impact of the saving work of Jesus Christ on the inclusion and reconciliation of diversity. 

(7) Think about multicultural inclusion and communication 

(8) Think about how to take care of strangers and neighbours in the Bible 

 

 

 

World Story 

 

 

On the surface, the era of imperialism and colonialism came to an end and a bright future was expected 
as the Cold War era came to an end, but one of the global issues that continue into the 21st century is the 
deepening of globalisation and the increasing number of contact points between different cultures, such 
as that of race, gender. It is a conflict caused by many differences other than religion. At the same time, 
domestic and international debates over refugee and economic refugee issues that continue to arise due 
to wars and conflicts discussed in the previous chapter continue to occur. 

 
Some issues are expressed externally and expand into international problems and lead to disputes, 
lawsuits, and wars, but more broadly, these misunderstandings, disputes, discrimination, hatred, etc. 
These issues exist internally and externally. 
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Article 1 of the Charter of the United Nations, which seeks to become the standard of world order, reads 
as follows: 

 

 
To achieve international cooperation in solving international problems of an economic, social, cultural, 

or humanitarian character, and in promoting and encouraging respect for human rights and for 
fundamental freedoms for all without distinction as to race, sex, language, or religion. .99 

 

 
We declare this in the preamble of the Universal Declaration of Human Rights, which is the basis of human 
rights laws in most countries.26 

 
Let's think about the meaning of the letters, and shall we read them out loud? 

 

 

Whereas recognition of the inherent dignity and of the equal and inalienable rights of all members 
of the human family is the foundation of freedom, justice, and peace in the world, 

Whereas disregard and contempt for human rights have resulted in barbarous acts which have 
outraged the conscience of mankind, and the advent of a world in which human beings 
shall enjoy freedom of speech and belief and freedom from fear and want has been 
proclaimed as the highest aspiration of the common people, 

Whereas it is essential, if man is not to be compelled to have recourse, as a last resort, to rebellion 
against tyranny and oppression, that human rights should be protected by the rule of law, 

Whereas it is essential to promote the development of friendly relations between nations, 

Whereas the peoples of the United Nations have in the Charter reaffirmed their faith in 
fundamental human rights, in the dignity and worth of the human person and in the equal 
rights of men and women and have determined to promote social progress and better 
standards of life in larger freedom, 

Whereas Member States have pledged themselves to achieve, in cooperation with the United 
Nations, the promotion of universal respect for and observance of human rights and 
fundamental freedoms, 

Whereas a common understanding of these rights and freedoms is of the greatest importance for 
the full realisation of this pledge, 

Now, therefore, 

 
99 https://www.ohchr.org/EN/UDHR/Pages/Language.aspx?LangID=kkn 
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The General Assembly, 

Proclaims this Universal Declaration of Human Rights as a common standard of achievement for 
all peoples and all nations, to the end that every individual and every organ of society, 
keeping this Declaration constantly in mind, shall strive by teaching and education to 
promote respect for these rights and freedoms and by progressive measures, national and 
international, to secure their universal and effective recognition and observance, both 
among the peoples of Member States themselves and among the peoples of territories 
under their jurisdiction. 

 
 
 In the first part of the 'Dignity of Heaven', it is stated in Korean that Heaven is inherent in English, that 

is, something that is born with and given from heaven. It would be good to remember its meaning. 

 

 Q. Let's consider the problems and conflicts of inequality that exist around us today for various reasons, 
including race/culture/background/religion. What are your thoughts on the sense of disparity that 
exists in it? 

 

 

 

 

 

 

 

On May 25, 2020, George Floyd of the United States was suffocated during arrest by white police officers, 
raising awareness around the world about racism and unequal treatment once again. 

 

 

 
Picture 17 – Black Lives Matter (BLM) Protest100 

 
100 https://abcnews.go.com/US/year-george-floyds-death-america-grappling-police-violence/story?id=77859613 
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At the same time, the spread of the coronavirus and the accompanying increase in racist violence and 
expressions of distrust within the same country, especially the spread of hate crimes against Asians, have 
caused outrage worldwide. The inequality between developed and underdeveloped countries in Europe 
and North America, especially in the distribution of vaccines and hoarding, also marked the existing 
discrimination. 

 

 

 

Picture 18 – Protest against the Asian hate crime during the COVID-19 Pandemic 101 

 

On September 2, 2015, the ship of a Syrian family emigrating to Europe to escape the Syrian civil war 
was wrecked, and a three-year-old child, Kurdi, was found lying on a beach in Turkey. This showed the 
world the existence of refugees and mirrored the results of the closed policies of many countries dealing 
with them. 

 

 

Picture 19 Death of Kurudi. (source CNN) 

 
101 https://www.surveymonkey.com/r/AsianAustralian 
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There are incidents these days that make us feel that the refugee-related issue, which we thought was 
far from ours, was the close reality. 

 
In 2018, when 561 Yemeni ‘refugees or economic migrants’ arrived in Jeju as a group, the whole country 

was infested. Although a few voices welcomed them, most of them raised their voices about whether or 
not they could apply for refugee status. Most rejected them as intentional illegal immigration by those 
pursuing purposeful economic interests. Also about them, rumours and fake news that contain prejudices 
related to criminals and the Muslims they believe in have sparked the interest or outrage of many people 
across the country. 

 
According to a Korea Research102 conducted at the time, 24% of respondents were in favour of the 

acceptance, 56% opposed it, and a record number of people opposed it by petitioning the Blue House. 
What was the result? Among them, 549 applied for refugee status, only 2 received refugee status, and 412 
received humanitarian residence permits. 56 people were not recognised, and 14 people left the country 
immediately. Regardless of opinions, these events were a case in which we showed the true face of 
inclusion. 

 
In addition, there was a case in which 391 people were recognised as special contributors by the Korean 

government during the great escape from Afghanistan in 2021. There has been a significant negative view 
of this.27 

 
As of November 2020, there were 2.22 million foreigners living in Korea, accounting for 4.3% of the 

Korean population. When more than 5% of the population exceeds 5% of the population, the OECD 
indicates that it has entered a multicultural society, so Korea will officially enter a multicultural society in 
a year or two. There are expatriates dispatched by foreign companies and overseas Koreans who have 
returned to Korea. Still, many of them are married migrants, and if you include their children, there are 
already many people of different cultures living with us. But all around us, we still hear much news that 
started with many cultural exclusivities. Some married immigrant women are victims of domestic violence, 
who are discriminated against in wages, and many people live as second-class citizens in poor conditions. 

 
According to Ipsos Mori’s global survey published by the BBC in 2018, only about 20% of Koreans are 

very tolerant of people of different backgrounds, cultures, and opinions. It was found to be significantly 
lower than the average of 46%. 

 
 

 

 
102 https://hrcopinion.co.kr/archives/tag/%EB%82%9C%EB%AF%BC  
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Picture 20 Survey of inclusiveness to other cultures/backgrounds (Korea ranked second in 
inclusiveness after Hungary) 
103 

 

Q. What are your thoughts on foreign immigrants, refugees, and multicultural families from different 
backgrounds around you? 

 

 

 

 

 

 

 

 

 
Britain, which had a relatively inclusive immigration law until the beginning of the 21st century, 
after it was revealed that the culprits behind the 7.7 terror and other terrorist acts were of 
Muslim background of British nationality, started to criticise the open immigration laws against 
multicultural families. 
 There was a great revolt after the news was released that at least 400 to thousands of British 
nationals in ISIS104, the terrorist organisation active in the Middle East and Northern Africa. The 

 
103  https://www.ipsos.com/sites/default/files/ct/news/documents/2018-04/bbc-global-survey-a-world-divided-
2018.pdf 
104  https://www.independent.co.uk/news/uk/home-news/syria-civil-war-mi6-fears-jihadist-enemy-within-
9554429.html 
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British belief that a peaceful and co-prosperous community spirit will be cultivated when 
immigrants are accepted and diverse cultures are acknowledged, living together while 
preserving their unique appearance during the time of the Labour Party government collapsed, 
and the need for policy change began to be emphasised. 

 

 

In 2011, British Prime minister David Cameron declared, “The government-led multicultural 
policy has allowed each culture to continue living at a distance and distanced itself from the 
UK’s Mainstream, and these multicultural groups often act against the public interest in the UK, 
proving that this policy has failed.” 105 

 

Former Prime Minister Tony Blair, who led the UK's inclusive multicultural policy, also expressed 
regret over his initial opinion and announced: “if you are a British citizen, you must uphold the 
values of a British citizen that has nothing to do with law-abiding spirit, violence and 
discrimination, which is not an option, and these obligations take precedence over religious or 
cultural customs.” 106 

 

 

 
The late Rabbi Jonathan Sachs, a well-known religious leader, likened the state of failing to unite 
and pursue a common goal despite being under one roof: “Society has become more like a hotel 
than a home.” He states that people are under the same roof geographically, and it's not 
pleasing to the eye for the citizens to go opposite ways from each other. 107 
 
Uniform global citizenship education without specific consideration of diversity and citizenship 
education within the country are also criticised for playing a role in sustaining mainstream 
cultural supremacy. And on the other hand, how should we view social cohesion, which is 
weakened by an overemphasis on diversity? 

 

 
This comes from my personal experience, but when I look at the multicultural family shows in 
Korea, I can see that times have changed a bit. Still, we must acknowledge that most 
programmes are about teaching the Korean language, making kimchi and teaching Korean 
culture and food to foreigners. 

 

 

 
105 https://www.gov.uk/government/speeches/pms-speech-at-munich-security-conference  
106 https://www.politics.co.uk/news/2006/12/08/blair-warns-of-duty-to-integrate/ 
107 https://rabbisacks.org/rabbi-sacks-home-build-together/  



 

 

381 

Q. Between respect for diversity, such as cultural and historical backgrounds, and social 
harmony and community building for a common goal, which method is most appropriate for 
us? Let's think about the difference between the two policies of assimilation and integration. 
 

 

 

 

 

 

Multicultural policies are often compared to two things: a melting pot and a salad bowl. 

 

Is it a desirable policy to pursue a single culture by melting the characteristics of each culture by heating 
it hot like a furnace? It is difficult to conclude to decide which is a better policy. 
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Q. Which multicultural policy do you prefer, a melting pot or a salad bowl? And why? 

 

 

 

 

 

 

 

 

 
108 http://www.koreatimes.co.kr/www/tech/2021/02/693_66242.html  
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Listen to the Bible 

 

We tend to focus our gaze on other things/differences, etc. But, rather than calling us different, how 
about thinking about it in terms of uniqueness, originality, and individuality? Wouldn't it be nice to find 
common commonalities as human beings all together? Just as everyone in the world has different 
fingerprints and different irises, no one is exactly perfect, and we were created in this manner. 

 

However, in the survey above, it was found that Koreans were more sensitive to differences than other 
countries rather than to similarities. 

 

 

 

Picture  21 People around the world have more in common than differences. More than half of 
Korea, Japan and Hungary answered negatively. 

 

An important idea is found in Genesis 1:26. Imago Dei (image of God) reminds us that we are created in 
the image of God. 

 

Genesis 1:26 

 

Then God said, “Let us make mankind in our image, in our likeness, so that they may rule over the 
fish in the sea and the birds in the sky, over the livestock and all the wild animals, and over all the 
creatures that move along the ground.” 
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As humans created in God's image, we have learned that God knows the details of our creations and 
that He does not let go of His love. 

 

Of course, scholars' opinions of Imago Dei somewhat differ. Some scholars say that this is not the 
meaning of the image of God but rather a relationship. In contrast, others criticise that the image of God 
is not universal but a selective image of God applicable only to believers. 

 

Suppose we meditate on God in 1 Timothy 2. Wouldn’t it be more reasonable to view that God's love 
for man, his innate dignity, and the imminence of the image of God, which is his foundation, are universal, 
not limited to a particular being? 

 

 
1 Timothy 2:4-6 

 
Who wants all people to be saved and to come to a knowledge of the truth?  For there is one God 
and one mediator between God and mankind, the man Christ Jesus, who gave himself as a ransom 
for all people. This has now been witnessed to at the proper time. 

 

John 3:16 

 
For God so loved the world that he gave his one and only Son, that whoever believes in him shall 
not perish but have eternal life. 

 

Q. What do you think about the statement that you and your neighbours, refugees, foreign workers, 
people of different religions, different orientations, and even cultures we don't know well were created 
in God's image? 
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Conservative British theologian Diepe and several right-wing theologians have challenged Western 
governments' policies for multicultural inclusion, saying that they are undermining the foundations of a 
nation's identity that has grown out of Christian culture. He mentions that we cannot accept all cultures 
by the same standards, such as evil customs, including female circumcision and honour killings. They say 
that as a Christian, it is impossible for to accept and embrace all cultures because all cultures have their 
own ideas, values, and religious beliefs. (Diepe 2018) 

 

Q. Are there any vices (evil customs) you are aware of in the culture around you? 

 

 

 

 

 

 

Q. What do you consider to be the criteria for a bad practice (I.e. honour killing)? 

 

 

 

 

 

 

 

 

 

Q. Shall we think about whether there is something in your own culture that doesn't fit your standards? 
Are there customs in your culture that don't fit into biblical values, but are embraced by your culture? 
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Made in God's image, we are all special. Our diversity is not a sin, and we are not all created the same. 
However, due to the Fall, hostility and fear that did not accept diversity made us build a wall in our hearts, 
and when these walls of mind are collectively built up, the intolerance culture of hatred and distrust is 
justified. 

 

It would be good to recall Cain's fears after killing his younger brother. You can see the fear of other people 
and other cultures in his heart as he is driven to a land he does not know. 

 

 

Genesis 4:13-14 

 
Cain said to the LORD, “My punishment is more than I can bear. Today you are driving me from the 
land, and I will be hidden from your presence; I will be a restless wanderer on the earth, and 
whoever finds me will kill me.” 

 

He was feeling the fear of other cultures more than the fear and repentance of the sins he had 
committed. 

 
Of course, not all cultures have to be accepted unfiltered. All cultures, including ours, have condensed 

sins and customs that flow from them. 

 
On the other hand, when the Gentile daughter-in-law, Ruth, was embraced by Israel, the beautiful 

genealogy of God's salvation can be seen.  

 
Jonathan Chaplin of Theos, a British Christian think tank, says the same thing. Respect for all cultures 

without filtration speaks of a lack of understanding of the fall of man and the consequent need for 
restoration. Although all cultures may have traces of the truth, hierarchies are also not perfect due to the 
fall of human beings. We are talking about going together with transformation. They face the injustices 
that exist in other cultures and their own cultures, and at the same time, acknowledge the need for 
cooperation for common values and the common good and say that repentance and reform through 
introspection are necessary (Chaplin 2011).  
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Q. What are your thoughts on this? 

 

 

 

 

 

 

 

 

 

What does the Bible say about this? Are we talking about absorption into one culture? Can we talk more 
about mutual respect? 

 

Due to sin, no pure and clean culture in human civilisation has fallen, even in Christian culture. It's called 
mainstream culture, and it's never perfect because it's a custom accepted by the majority. Also, just 
because it is called inclusiveness, it is not possible to accept bad habits without filtering them out. 

 

What would Jesus have said? When Jesus heard the parable of the Good Samaritan, he introduced a 
beautiful model of human dignity and, of course, looking out for each other and being neighbours, not 
background or religion. 

 

Luke 10:30-37 

 
“In reply Jesus said: “A man was going down from Jerusalem to Jericho, when he was attacked by 
robbers. They stripped him of his clothes, beat him and went away, leaving him half dead. A priest 
happened to be going down the same road, and when he saw the man, he passed by on the other side. 

So too, a Levite, when he came to the place and saw him, passed by on the other side.  But a Samaritan, 
as he traveled, came where the man was; and when he saw him, he took pity on him. He went to him 
and bandaged his wounds, pouring on oil and wine. Then he put the man on his own donkey, brought 
him to an inn and took care of him. The next day he took out two denarii[a] and gave them to the 
innkeeper. ‘Look after him,’ he said, ‘and when I return, I will reimburse you for any extra expense you 
may have.’ 
 “Which of these three do you think was a neighbour to the man who fell into the hands of robbers?” 
The expert in the law replied, “The one who had mercy on him.” 
Jesus told him, “Go and do likewise.” 
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Q. Looking at the parable of the good Samaritan, what is the truly necessary attitude toward others? 
(e.g. religious customs, background, political ostracism?) 

 

 

 

 

 

 

 

 

 

 

 

The Bible also uses the metaphor of the body of Christ. The appearance is different, but the Bible says 
that it is the body and delay of Christ. Can we not show this different but one unity to our neighbours for 
the common good? (Smit 2018, 14) 

 

1 Corinthians 12:25-27 

 

“so that there should be no division in the body, but that its parts should have equal concern for 
each other.  If one part suffers, every part suffers with it; if one part is honoured, every part 
rejoices with it. Now you are the body of Christ, and each one of you is a part of it." 
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In the famous statement of Martin Luther King Jr., we can see the source of the Bible. 

 

I have a dream today. 

 

I have a dream that one day down in Alabama with its vicious racists, with its governor having his 
lips dripping with the words of interposition and nullification, one day right down in Alabama little 
Black boys and Black girls will be able to join hands with little white boys and white girls as sisters 
and brothers.  

I have a dream today. 

 
I have a dream that one day every valley shall be exalted, every hill and mountain shall be made 
low, the rough places will be made plain, and the crooked places will be made straight, and the 
glory of the Lord shall be revealed, and all flesh shall see it together. 

 
This is our hope. This is the faith that I go back to the South with.  

 
With this faith, we will be able to hew out of the mountain of despair a stone of hope.  

 
With this faith we will be able to transform the jangling discords of our nation into a beautiful 
symphony of brotherhood.  

 
With this faith we will be able to work together, to pray together, to struggle together, to go to jail 
together, to stand up for freedom together, knowing that we will be free one day. 

 
 
This will be the day when all of God's children will be able to sing with new meaning: My country, 
'tis of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of the pilgrims' 
pride, from every mountainside, let freedom ring. 

 
And if America is to be a great nation, this must become true. 

 
And so let freedom ring from the prodigious hilltops of New Hampshire. Let freedom ring from the 
mighty mountains of New York. Let freedom ring from the heightening Alleghenies of Pennsylvania. 
Let freedom ring from the snowcapped Rockies of Colorado. Let freedom ring from the curvaceous 
slopes of California.  
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But not only that, let freedom ring from Stone Mountain of Georgia. Let freedom ring from 
Lookout Mountain of Tennessee. Let freedom ring from every hill and molehill of Mississippi. From 
every mountainside, let freedom ring. 

 
And when this happens, and when we allow freedom ring, when we let it ring from every village 
and every hamlet, from every state and every city, we will be able to speed up that day when all 
of God's children, Black men and white men, Jews and Gentiles, Protestants and Catholics, will be 
able to join hands and sing in the words of the old Negro spiritual:  

 
Free at last. Free at last. Thank God almighty, we are free at last. 

 

 

Paul said an important word in Galatians 3:28. 

 

Galatians 3:28 

“There is neither Jew nor Gentile, neither slave nor free, nor is there male and female, for you are 
all one in Christ Jesus." 

Q. Looking at the above words, is there a possibility that we can transcend our cultural background and 
become one? 

 

 

 

 

 

 

 

Ezekiel 47:22 

“You are to allot it as an inheritance for yourselves and for the foreigners residing among you 
and who have children. You are to consider them as native-born Israelites; along with you they 
are to be allotted an inheritance among the tribes of Israel." 
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The abuse of the Bible to reject other cultures and those belonging to them is common around us. Don’t 
you think that some use the fact that others have different backgrounds, different views of history, and 
different religions and languages, to say that those other cultures have no natural dignity and to downplay 
other cultures? 

 
In fact, if you look at the activities of missionaries in the West, there were many examples of such 

prejudice. 

 In some cases, efforts made to enter other societies with the same attitude as the colonizers rather 
than a cautious approach to sensitive cultural differences in the name of social reform or modernisation, 
rather than simply preaching the gospel, have backfired. 

 
There are so many examples, such as slavery policy, slave trade, totalitarian regime atrocities, apartheid, 

and more. Historically, the church was behind all the evil deeds they did by treating people of other races 
and cultures as if they were immature. 

 
In “Why I am not a New Age Global Citizen,” written by Ruckman, who wrote about not being able to 

agree with the New Age movement of global citizenship, stated, “There is nothing good behind the 
artificially created and educated global citizen without an understanding of human nature, historicity, the 
difference between the freedom of the world and the freedom of the Bible, the difference in the direction 
of future goals, and eternal life.” (Ruckman 1999).  

 

 

Q. What do you think of Ruckman's argument? Shall we discuss which parts we agree with and which 
parts we don't agree with together? 

 

 

 

 

 

 

 

 

 

 

On the contrary, the era when the Bible and Christian traditions held sway has passed, so we may 
actually perceive biblical values lightly. 
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The Bible does not directly record various cultural aspects we encounter in our globalised society. D
oes this indicate a decline in the applicability of the Bible? 

 

 

 

 

 

 

In the reality that the world is becoming a multi-racial, multi-cultural, and social society, many churches, 
especially city churches, have to set the right model and example of action in line with this phenomenon. 

 

 

According to South African public theologian Smit, “The church is not merely a factor in the problem, 
but also a leading role where there is a problem, but also a role in preventing these intercultural conflicts 
before they occur. We must take on a more specific, active, and pre-emptive role in the world.” 

 

Q. What roles can Christians preemptively play in multicultural conflicts? 

 

 

 

 

 

 

 

 

 

Culture, history, worldview, language, race, etc., are ultimately a matter of identity, Fessler says. There 
are many political and economic influences on multicultural policies or approaches within governments of 
the world, especially for Christians; However, not all customs, cultural products, and ethical value bases 
are equally acceptable according to faith and conscience, the created human being is unique, and the 
humanity we have requires our natural love and interest and demands a change in the active attitude of 
the church and believers for respect and communication at the level of general grace in it and the practice 
of the love of neighbour to achieve the public good ((Fessler 2008). 
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One area where this can be realised is the acceptance of refugees. There was a section earlier about 
Yemeni refugees. 

 

The Bible mentions a city of refuge. Jesus Christ also saved his life by fleeing to Egypt to escape from a 
political conspiracy when he was young. 

 

Considering the purpose of the establishment of the city of refuge spoken of in Deuteronomy, shouldn’t 
the attitudes of churches and Christians be different in the world towards those who have nowhere to go 
but deserves protection, those who face persecution and death threats from governments and 
communities? 

 

Deuteronomy 19:3 

 
Determine the distances involved and divide into three parts the land the LORD your God is giving 
you as an inheritance, so that a person who kills someone may flee for refuge to one of these cities. 

 

Snyder says that distrust and hatred of refugees come from fear and that fear of individuals and groups 
becomes a formidable political tool. In the Bible, Snyder pays attention to Adam, who was driven out with 
nowhere to go, God, who clothed him nonetheless, the wandering life of the apostles, and the many 
Greeks who fed them and spent their lives there. The Bible shows how blessed Ruth, who had been 
following a Jewish mother-in-law without a place to go, was such a Gentile woman(Snyder 2011). Simpson 
says that solidarity, justice, hospitality, care, and advocacy in the Bible are also aspects of worship that 
represent the image of God (Simpson 2014). 

 

 

Q. Do you see the image of God in people from different cultural backgrounds, even if they are subtle? 
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One of the models a Christian can offer to the world is the hospitality model. Not only are we at the 
crossroads of translating the teachings of the Bible, communicating with the world or going as a model of 
apologetics, the model Christian shares with the enemy, breaks bread knowing that they will betray, 
washes their feet, and takes care of strangers and widows. Christians should be able to provide a model 
for hospitality in the mandate to care for others. (Bretherton 2009a, 100). 

 

 

Q. What are your thoughts on the duty of Christians to show a model of hospitality? Is there an object 
of hospitality around you? 

 

 

 

 

 

 

 

 

 

 

 

Q. Hospitality and care are important for the socially marginalised, but how should we act on the socio-
political economy that recreates such a structure while focusing on alienating them? 
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Chapter 5 The Environment 

 

 

Goal: In this chapter, we will consider an urgent environmental issue. While all kinds of natural 
disasters caused by global warming are occurring in record year around the world, many 
countries and organisations are working together to solve the problem. However, we see every 
day that it is not easy to lead to a unified action due to the different interests of each. Let's 
discuss how to deal with global environmental issues as Christians and think about why we need 
to act responsibly. 
 

 

 

Relevance to the Sustainable Development Goals (SDGs) 
 
4. Quality Education 
Contemplate about the purpose and content of education 

 
6. Clean water and hygiene 
Consider the measures necessary for the supply of water, which is a basic human need 
and the source of life, and hygiene for human dignity. 

 
7. A clean energy for all 
Think about getting the energy you need to grow and thrive 

 
11 Sustainable Cities and Communities 
Find out how a community can coexist and earn respect for its uniqueness 

 
12. Sustainable production and consumption 
Think about cultivating in moderation and the communal spirit instead of greed in 
production and consumption and its economic structure 

 
13. Climate Change and Response 
Recognise the ripple effects and urgency of climate change and its impacts, and think 
about various countermeasures 
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14. Marine Ecosystem Conservation 
Think about how to respond to the conservation and sustainable use of oceans, seas 
and marine resources 

 
15. terrestrial ecosystem protection 
Think about responses to conservation and sustainable use of terrestrial ecosystems 

 
17. Global cooperation 
 Think about fostering the necessary cooperation/community spirit for economic 
justice. 

 

 

 

The objectives of this unit: 

(1) Understand the severity of the global environmental problem 

(2) Understand international and religious movements on environmental issues 

(3) Understand the Biblical Perspective of the Environment 

(4) understanding the biblical motivation for the Christian's responsibility to protect the environment; 

(5) Pray for the recovery of the environment and plan practical actions 

 

 

 

World Story 

 
Looking at the current situation on climate change published by the World Meteorological Organisation 

in December 2020,36 it was announced that 2020 was the hottest year on Earth's climatic basis, and that 
the decade 2011-2020 was the warmest on record. In terms of sea surface temperature, it was announced 
that more than 80% of the earth's sea level experienced heat waves in 2020, a year of record heat waves, 
wildfires, floods and hurricanes. The global temperature has risen by about 1.2 degrees Celsius compared 
to the pre-industrial era (1850-1990), and the Arctic glacier is at its lowest level in 42 years.  
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Due to environmental disasters, the number of people displaced is also increasing tremendously. 
According to UNHCR, in 2019, climate change forced more than 25 million people in 140 countries to 
relocate. It is estimated that 200 million people will be affected by 2050.109 

Surprisingly, Korea is the 11th largest emitter of greenhouse gases globally. 110 

Amid these environmental problems, what kind of awareness should we, as global citizens and 
Christians, be aware of? Let's think and discuss what our actions and attitudes might require. 

Let’s reflect on and discuss this issue. 

 

 

Q. Are there any environmental disasters (fine dust, etc.) you are currently experiencing? If not, have 
you ever heard of an environmental disaster that is expected in the future? 

 

 

 

 

 

 

 

 

Q. What do you think is the root cause of the ongoing environmental problems? 

 
 

 

 

 

 

 

 

 

 
109  https://www.unhcr.org/news/latest/2020/11/5fbf73384/climate-change-defining-crisis-time-particularly-
impacts-displaced.html 
110 http://www.greenpostkorea.co.kr/news/articleView.html?idxno=131273 
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On 4 November 2016, the Paris Climate Agreement was announced. Most countries around the world 
have signed and implemented it. Of course, the United States is rejoining, even though former President 
Trump left. To maintain the temperature of about 2 degrees compared to the pre-industrial period and 
ultimately limit it to 1.5 degrees or less, each country has decided to set a target and prioritise it. The Kyoto 
Protocol, announced in 2005, has also experienced failure in the international community because the 
United States, China, India, Canada, Japan, and Russia did not all withdraw or ratify it.  In 2021, the 26th 
United Nations Framework Convention on Climate Change (COP26) was held in Scotland. Although there 
were various agreements and several tangible achievements, such as raising a climate change adaptation 
fund, expanding financial and technical support to developing countries, and reducing methane gas, it 
seems that the overall progress is too insufficient considering the current environmental situation. .111 

 

Although there has been awareness of pollution since the era of the Industrial Revolution, it was around 
the middle of the 20th century that the need for full-scale environmental protection emerged. The 
ecosystem is destroyed by the effects of reckless industrialisation and competition for biochemical and 
nuclear weapons, and as complex problems such as environmental pollution and the deterioration of the 
urban environment along with rapid population growth increase, policymakers and the general public are 
finally starting to show full interest. The first Earth Day was established on April 22nd, 1970, and the 1972 
United Nations Conference on the Human Environment was held in Stockholm at the initiative of the 
United Nations. 

 

 

 

 Major Conference Objectives 

1972 Stockholm United Nations 
Environment and Human Conference 

The United Nations Environment 
Programme was established. 

1992 Rio District Summit UNFCCC legislative 

1997 Kyoto Protocol Aim to reduce emissions of six types 
of greenhouse gases, including 
carbon dioxide, by at least 5.2% 
below 1990 levels by 2012 = failure 

 
Introduced various economic logics 
such as carbon emission trading 

2000 Announcement of Millennium 
Development Goals 

 

2001 US withdrawal from Kyoto Protocol  

2002 Earth Summit in Johannesburg, South 
Africa 

The Millennium Development Goals 
and the restoration of marine 
resources by 2015 were announced, 

 
111 https://www.mofa.go.kr/www/brd/m_4080/view.do?seq=371781 
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but the United States did not 
participate. 

2015 UN Sustainable Development Goals 
Announced 

 

2015 Announcement of the Paris 
Agreement  

It was decided to keep the global 
average temperature rise below 2 
degrees Celsius compared to pre-
industrial levels. 

2017 US withdrawal from the Paris 
Agreement 

 

2021 COP26 General Assembly Several goals were announced, such 
as phasing out coal use, technology 
transfer, funding, forest protection, 
and methane gas phasing, and the 
United States participated in the 
announcement to keep the global 
average temperature rise below 1.5 
degrees Celsius as much as possible 
compared to pre-industrial levels. 

 

Even a small effort can be considered meaningful, so it is difficult to say that the previous efforts were 
failures, but there is one clear answer, “no,” to the question, “did these efforts achieve what they aimed 
for?” 

 

Looking at the graph below, in the case of carbon dioxide emissions, regardless of the target, it is 
increasing more rapidly than ever before. In particular, at the 1972 Stockholm and 1992 Rio district 
meetings, all participants agreed on reducing carbon dioxide emissions, but the situation persists. 
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Picture 22 Global Carbon Dioxide Emissions by Year112 
 

 

At the same time, if you look at the data on sea level rise, you can see that it has risen by more than 
about 6 inches, or 15 cm, in the 70 years since 1950. Under the influence of greenhouse gases, thawing 
has progressed to an irreversible level. The Sea Level Rise group in the United States is even more 
worrisome, showing that the increase over the past 20 years is about 7.6 cm or more, indicating that this 
change is rapidly growing. 

 
 We often have hopes that the world will get better just by having international organisations hold 

summit meetings and sign documents. Due to the backlash of major powers or domestic politics, all 
systems have repeatedly collapsed. If a major power or a major carbon dioxide emitter withdraws, other 
developing countries, etc., have experienced that all frameworks crumble, escaping from voluntary 
participation for reasons of equity.41 

 
So what are the positives? What has changed in the environmental movement after 2015? First of all, 

the need to end things is something that is being talked about in depth. 113 

 
In 2017, the UN document for sustainable development prepared and announced a report on 

cooperation progress with each ministry and religious institution. The following words are recorded in the 
introduction to this report. 

 

 
 

 

113 https://theconversation.com/dont-bet-on-the-un-to-fix-climate-change-its-failed-for-30-years-123308 
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“More than 80% of people in the world are guided by spiritual values, and in many countries faith 
and religion are the main drivers of cultural value construction, social inclusion, political 
participation and economic prosperity.” 114 

 
According to the secularisation trend, artificial efforts to distance or separate religions from the political 

or public sphere are a phenomenon that can be seen in various governments. Still, compared to these 
political attitudes, various social and global phenomena can be seen to influence religious people.  The 
value of religious beliefs cannot be ignored, and efforts are being made for dialogue and cooperation with 
the religious community. 

 
Comprehensive data published by various UN agencies for achieving the UN's Sustainable Development 

Goals, released in 2017, pay great attention to the role of religion or faith in all fields facing the world. 
According to this document, in the field of environment, the UN Environment Programme has also been 
working with religious groups since 2017, and as part of this effort, on November 30, 2017, 10 religions, 
20 religious groups, and about 40 religious people all together made efforts to promote cooperation to 
achieve public goals in the environmental sector. In addition, this is the current state where many purpose-
oriented efforts, such as interfaith solidarity for forest conservation and the Interfaith Rainforest Alliance, 
are in progress. 

 

Q. Why do you think the efforts to save the environment centreed on the government or international 
organisations have continued to fail to achieve their goals? 

 

 

 

 

 

 

 

 

 

Q. How do you rate the model of cooperation with the United Nations, international organisations, or 
governments with religious groups? 

 

 

 

 
114 https://www.unep.org/about-un-environment/faith-earth-initiative 
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Q. Do you think these efforts will help prevent the repetition of previous failures? 

 

 

 

 

 

 

 

International organisations and non-religious spheres are also realising the importance of active 
participation in religious circles and are seeking cooperation. How will the Christian community react to 
this? The Anglican Church and many other organisations in the UK feel a sense of responsibility in this 
regard and seek cooperation in this area. 

 

From March 7th to 9th, 2019, about 500 representatives of religions gathered at the Vatican to discuss 
the sustainable development goals and the role of religion, including environmental issues. Here, five P 
words are used to discuss ideas and call for action in the teachings of different religions. 

 

 

 

P: People(인간) 

P: Prosperity(번영) 
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P: Planet(지구) 

P: Peace(평화) 

P: Partnership(협력 및 연대)  

 

 

 
An organisation called the International Partnership on Religion, and the Sustainable Development 

Goals (PARD) was also established as part of this effort.. 115  About 80 religious groups and government 
agencies are involved. Among them, the WECARE programme is a programme that promotes cooperation 
by sharing information on water, environment and climate and sharing the data (video, statistics, practical 
planning) and information needed by member organisations. 116 

 

 

 
Picture 23 Faith for the Earth - A Call to Action 

 

Q. Do you think these efforts are different from those of the past? 

 

 

 

 

 

 

 

 

 
115 https://www.partner-religion-development.org/ 
116 https://www.partner-religion-development.org/resources/wecare-resources/ 
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In a report called 'Burning Down the House' published in 2020 by Tearfund, a Christian group, the results 
of a survey of 630 Christian youth (ages 14-19) in the UK who are interested in environmental issues were 
published and received much attention. 117 

 
92% expressed that they are very interested in environmental issues, and about 84% said that if you are 

a Christian, you should consider environmental issues as important. Unfortunately, 66% of them have 
never heard a message about climate change or environmental issues in Sunday sermons, etc., 51% of 
church leaders attending have never introduced environmental issues, and only about 9% of their churches 
are concerned about climate change. They answered that they are actively working on environmental 
issues like climate change. 

 
Many young people, regardless of their faith, are interested in environmental issues, but the general 

religious community answered that they are not interested in it. The situation of Korean Christian 
communities is about the same, and if not lower. 

 

 

Q. Have you heard a message calling for action or environmental or climate change at your church? 
What was the message? If you have not, what kind of message do you think should be conveyed? 

 

 

 

 

 

 

 

 

In 1967, Lynne White drew attention to the connection between ecosystem destruction and the Bible 
through a thesis titled 〈The Historical Origins of Ecological Crisis〉. He said this about the destruction of 
the ecosystem and the conqueror-like view and attitude toward nature. 

 

“The loving and all-powerful God gradually created light and darkness, and created the heavenly 
bodies and the earth, as well as the plants, animals, birds, and fishes of the earth. Finally, after 
God created Adam, he created Eve so that he would not be lonely. Humans gave names to all 
animals and thus came to dominate them. God planned all of this to benefit man and give him 
dominion over other creatures. All physical creatures serve only human intentions and have no 

 
117 https://wearetearfund.org/burning-down-the-house/  
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other purpose. Even though the human body is made of clay, humans are not simply a part of 
nature. Man is made in the image of God.” (White 1967) 

 

Q. Do you agree with Dr. Lynn White's analysis? 

 

 

 

 

 

 

 

. 

As of 2021, the world is more aware of the reality of the natural ecosystem than ever before. Many 
influential figures and social media are saying now or never. 118 

 

Even as I write this, many people are dying in the hottest heat wave in western Canada, and I also 
experienced the hottest weather in British history in Cambridge two years ago, experiencing extreme 
weather events such as heat, cold, heavy snow, and heavy rain, some of the best in history. 

 

In "For Our Planet", published in 2020, Sir David Attenborough of England, an ecologist and influential 
person, said that our ecosystem had been severely destroyed over the past few decades. In the midst of 
this, human habitats have been in ruins. It was said to be before Even at the G7 summit held in June 2021; 
he advised that we should seriously face this issue through announcements in front of the world's major 
countries. 119 

 

He says that the environment must be protected and that it is time for us to exercise restraint and come 
together for the ecosystem to unleash its amazing resilience. 

 

You've probably heard about the global temperature rise limit of 1.5 degrees. This is agreed by the 2016 
Paris Climate Agreement, the 2018 IPCC General Assembly, and countries worldwide that the maximum 
temperature increase over pre-industrial levels proposed by scientists should not be exceeded. 
Accordingly, each country and company is putting out various policies. Many detailed measures, large and 
small, are coming out, such as the use of new and renewable energy, the cessation of internal combustion 

 
118 https://www.cbc.ca/radio/nowornever/the-now-or-never-environmental-challenge-1.5152748  
119 https://www.netflix.com/kr/title/80216393 
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engine vehicle production, the cessation of investment in coal-fired power plants, and the ban on the use 
of disposable containers. 

 

Even in the church, realising the seriousness of this, various organisations are actively conducting 
activities and conversations. But will this be enough? 

 

Many government policies have achieved some things, but many have been broken. The League of 
Nations, which was established to prevent another world war, failed to prevent the second world war and 
was disbanded, and we have seen many peace talks, which eventually came to fruition and reached a state 
of war. Although it is a different part, the government is coming up with many policies and solutions to 
solve the real estate problem. Still, just like the house price is not fixed, top-down policies and directions 
that come down from the top are people agreeing together, and If you don't participate in the process, 
I've seen many go back to vain. Many people are concerned that the policy for environmental protection 
and recovery will also become like this. 

 

Even in Korea, many environmental problems continue. Domestic fine dust is also threatening our 
health. Did you know that as of 2022, more than 57 coal-fired power plants are still in operation in Korea, 
and 4 more are under construction? Korea is still a country that relies on coal for more than 40% of its 
electricity generation. 

 

 
Picture 24 - Domestic coal-fired power plants (as of March 2022)120 

 

The Korean government has declared it will be carbon neutral by 2050 and is announcing various plans. 
Declared a plan to end the use of coal and reduce greenhouse gas emissions to zero by 2050. 121. There are 

 
120 http://kfem.or.kr/?p=225067 
121 https://www.korea.kr/news/policyNewsView.do?newsId=148894458 
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also questions about whether these plans are sufficient to address current environmental problems. There 
are many challenges to sharing the need for social consensus and cooperation necessary to achieve them. 
We also need to think about how the religious and Christian worlds should participate in the government's 
efforts and how to show leadership by example rather than simply following government policies and laws. 

 

Downing puts it this way: “The Sustainable Development Goals and plans introduced by many 
organisations and the United Nations are beneficial, and various ways humans want are expressed, but as 
Christians, we have a deeper and more meaningful goal than reaching these artificial goals. should have.” 
Since God's plan and mission for Christians are deeper and broader, it is revealed that Christians must take 
the lead and realise leadership on this topic and action (Downing 2016, 73).  

 

 

Q. Do you feel that the world's Sustainable Development Goals and policies and norms on 
environmental issues are sufficient? 

 

 

 

 

 

 

Q. What happens after the threshold target is met with a 1.5 degree level rise by 2100? 

 

 

 

 

 

 

Listen to the Bible 

 
Genesis 1:28 

 
God blessed them and said, “Be fruitful and increase in number; fill the earth and subdue it. Rule 
over the fish in the sea and the birds in the sky and over every living creature that moves on the 
ground.” 
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It is true that the statement in the story of the creation of heaven and earth where God orders humans 
“ to increase in number, fill the earth, subdue and rule over [it]” created much debate. Dr Lynn White also 
noted this mandate as taking for granted in Western Christian culture the exploitative relationship to which 
nature was to be conquered, improved, and attained an androcentric ally with science and technology. He 
criticised Christianity for having an acyclic and linear view of the world and nature. Many scholars and 
theologians oppose this, but it is also true that there was a big problem in realising this concept called the 
Cultural Mandate.   

 
The Reverend John Stott says that the meaning of conquest or domination has the meaning of 

cooperation and responsibility (Stott 2006, 148–50). It has been interpreted to mean not a conqueror that 
suppresses nature and its living creatures and resources but a cooperative appearance that allows them 
to cooperate, cultivate and achieve abundance. 

 

 

Leviticus 25:4 

 
But in the seventh year the land is to have a year of sabbath rest, a sabbath to the LORD. Do not 
sow your fields or prune your vineyards. 

 
This verse shows that caring is expected. And Pastor John Stott said that this is what responsible 

governance looks like. 

 
Psalm 24:1 

 
The earth is the Lord’s, and everything in it, the world, and all who live in it; 

 
It is said that nature is entrusted to man, not owned. In the Jubilee Year command, after 7 years have 

passed, it is said that all the land must return to the natives or tribes. It is said that human beings have the 
task of cultivating the land and nature entrusted to them in the dimension of creation, salvation, and 
blessing, not according to human plans and contracts. 

 
The God who until the fifth day said that all was good wouldn’t have created humans on the sixth day 

so that they could take over and destroy everything, from which he gained great satisfaction. 

 

 

Q. How do you think we and our ancestors viewed the relationship between humans and nature? 
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Throughout the Bible, we can see the image of God, who loves the environment and nature in it. 

 
For example, in the case of Noah's Ark, we can see that God values diversity and preserves life as well 

as humans. 

 
Genesis 6:19-20 

 
You are to bring into the ark two of all living creatures, male and female, to keep them alive with 
you.  Two of every kind of bird, animal and creature that moves along the ground will come to you 
to be kept alive. 

 
He also condemns the attitude that despises life, such as livestock, as a wicked person. 

 
Proverbs 12:10 

 
The righteous care for the needs of their animals, 
    but the kindest acts of the wicked are cruel. 

 
And we can easily see this aspect in Jesus' parable. 

 
Matthew 6:26-30 

 
Look at the birds of the air; they do not sow or reap or store away in barns, and yet your 
heavenly Father feeds them. Are you not much more valuable than they? Can any one of 
you by worrying add a single hour to your life[a]? 
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“And why do you worry about clothes? See how the flowers of the field grow. They do 
not labour or spin. Yet I tell you that not even Solomon in all his splendor was dressed 
like one of these. If that is how God clothes the grass of the field, which is here today 
and tomorrow is thrown into the fire, will he not much more clothe you—you of little 
faith? 
 

 
He says that God raises the birds and animals himself. 

He makes the lilies of the field grow, and his glory is higher than anything that human hands can make. 
The Bible says He is the God who clothes even the grass of the field. 

 
You can see that he loved nature, loved all the animals and plants in it, valued the ecosystem, and took 

care of the human beings he created in his image to take care of it. 

 

 

Q. With the environmental disasters, degradation, irreversible warming and sea level rise that we are 
currently experiencing on record, how should our attitudes toward nature and the living things within 
change? 

 

 

 

 

 

 

 

 

 

 

Professor Yong-hoon Jo, famous for Christian environmental ethics, argued that Western theology and 
churches were interested in individual or human salvation, and therefore nature was out of interest. 
However, since God is a righteous one, he says that God's justice should be expanded and viewed not only 
in human beings but in all parts of his creation. In other words, he says that not only people from poor 
countries lose their livelihoods due to environmental problems but also those of animals and plants. (Jo 
2011).  

 

Professor Cafferky links this to God's command regarding the Sabbath and emphasises the need for 
repentance. It is a reminder of the reason for the designation of the Sabbath and Jubilee, and through 
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these days, it is a holy day, a time to worship, rest, and enjoy a truly affluent life in spirit and body. It is 
said that the present crisis occurred due to abuse of the natural environment and unrestrained overuse, 
like the Israelites who disobeyed the Sabbath. It is also said that dichotomous ideas were deeply 
embedded in such thoughts. He says that as a spiritual being, there is an underestimation of what is visible 
in the world and that recovery through repentance is necessary.(Cafferky 2015) 

 

Sabbath and Jubilee 

 
Leviticus 25 
 
The Sabbath Year: The LORD said to Moses at Mount Sinai, “Speak to the Israelites and say 
to them: ‘When you enter the land I am going to give you, the land itself must observe a 
sabbath to the LORD. For six years sow your fields, and for six years prune your vineyards 
and gather their crops. But in the seventh year the land is to have a year of sabbath rest, 
a sabbath to the LORD. Do not sow your fields or prune your vineyards. Do not reap what 
grows of itself or harvest the grapes of your untended vines. The land is to have a year of 
rest. Whatever the land yields during the sabbath year will be food for you—for yourself, 
your male and female servants, and the hired worker and temporary resident who live 
among you, as well as for your livestock and the wild animals in your land. Whatever the 
land produces may be eaten. 
 
The Year of Jubilee: “Count off seven sabbath years—seven times seven years—so that the 
seven sabbath years amount to a period of forty-nine years. Then have the trumpet 
sounded everywhere on the tenth day of the seventh month; on the Day of Atonement 
sound the trumpet throughout your land. Consecrate the fiftieth year and proclaim 
liberty throughout the land to all its inhabitants. It shall be a jubilee for you; each of you 
is to return to your family property and to your own clan. The fiftieth year shall be a 
jubilee for you; do not sow and do not reap what grows of itself or harvest the untended 
vines.  For it is a jubilee and is to be holy for you; eat only what is taken directly from the 
fields.” 

 

 

Q. Let's meditate on our Christian responsibility for damaging nature and ecosystems that are being 
devastated by unrestrained development and will continue to develop. 
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Themes connected throughout the Bible include Creation → Fall → Redemption → Restoration through 
repentance. When applied to the environmental field, it is a time for deep repentance for the 
environmental destruction caused by the fall of man and the situation that is in front of us. Christian Aid, 
an international Christian charity, also emphasises repentance. It speaks of the necessity of community 
repentance for not only individual actions but also structural absurdities that groups, regions, and nations 
have created, maintained, and justified systematically in solidarity. And they are saying that we must go 
out with changed actions to reap the fruits of this repentance (Clifford 2007, 10). 

 

 
 Tomalin also sheds light on the absurdities of the past in the religious world, especially Christianity. It 

points out the past of the Western society of ‘colonialism’ policy and the history of Christianity that 
supported it or closed its eyes to the environmental destruction caused by industrial development, with 
an unfair, disrespectful, and dichotomous logic of creation. (Tomalin, Haustein, and Kidy 2019, 5). 

 

Also, the religious circles of wealthy countries, especially Christians, say it is God's blessing that their 
pockets become heavier through materialism and prosperity faith. At the same time, on the other side of 
the world, someone or some ecosystem is being damaged and destroyed. These Christians do not even 
realise they have reached the impossibility of recovery. Rather, they say they need repentance for the 
mistakes of the Christian world that they directly or indirectly promoted. 

 
Christian environmental movements must realise that their sincerity cannot be recognised without 

awareness and repentance of their past sins. 
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Many of us have heard that the beginning of recovery is repentance. There must be awareness that 
ecological and natural damage is born of human corruption, that is, the unsatisfied and unrestrained fallen 
nature of human beings, and actions for restoring nature and ecosystems must be accompanied by 
repentance. This is the driving force behind Christianity's contribution to environmental recovery and 
protection. 

 

 

Q. What are your thoughts on the idea that a genuine environmental restoration movement requires 
our repentance? 

 

 

 

 

 

 

 

 

More than ever, we are hearing and learning about the current state of our planet. 

In this regard, what mental state should we Christians have, and how should we act? 

 
We emphasise the importance of the role of Christians, who have citizenship in heaven, who live on 

earth as global citizens, and who are responsible for loving care for the environment in which God has 
created them. 

 
We saw the narrative (story) of the gospel of Creation, → Fall → Salvation, → Restoration earlier in the 

book. 

Looking at ourselves, society, and ecosystems that have been broken because of the Fall, because of sin, 
God commands us to repent and to bear fruit worthy of repentance. 

 
Luke 3:8 

 
Produce fruit in keeping with repentance. 
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Q. Looking at the ecosystem that is collapsing as a result of the common sin of mankind, what kind of 
attitudes, thoughts, and actions should we change through repentance? 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Another parable of the fruit in the Bible is the fruit of the Spirit. 

He speaks of love, joy, peace, long-suffering, kindness, goodness, faithfulness, gentleness and self-
control. 

If you are a true Christian, you will treat your environment as a new creature, with love and moderation. 

 
Bradstock used the expression faith of temperance. We live in a growth-oriented era these days; let’s 

have more, build more, eat more, enjoy more, get more, and get more profit. It is said that it is time to 
change life and practice need the faith of temperance that can be shared with sufficiency, gratitude, and 
sharing. (Bradstock 2009, 8) 

 
Many governments, local and non-governmental organisations, churches, religious groups, etc., are 

making many policy suggestions for environmental protection, and we need to listen to these closely. 

 

 

Q. What kind of environmental protection and recovery movements are you promoting in your 
organisation (church, workplace, local), and are you actively participating? 
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Shall we meditate, wishing for the restoration of the ecosystem? 

 
Colossians 1:2 

 
To God’s holy people in Colossae, the faithful brothers and sisters in Christ: 

Grace and peace to you from God our Father. 

 
 

Here are some words that make you imagine restoring the highly anticipated ecosystem and the 
relationship between nature and humans. 

 
Isaiah 11:6-9 

 
The wolf will live with the lamb, the leopard will lie down with the goat, 
the calf and the lion and the yearling together; and a little child will lead them. The cow will feed 
with the bear, their young will lie down together, 
and the lion will eat straw like the ox. The infant will play near the cobra’s den, and the young child 
will put its hand into the viper’s nest. They will neither harm nor destroy on all my holy mountain, 
for the earth will be filled with the knowledge of the Lord as the waters cover the sea. 

 
Among the basic ideas of the environmental movement of the world, Barron believes that some ideas 

are contrary to Christian values, such as the Gaia theory, which believes that the earth and all living and 
non-living things are linked together like a living organism and an organism. Nevertheless, Christians are 
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told to preach the good news of the Fall and the Restoration that the Bible speaks of and to show it with 
life. And while we expect a new heaven and a new earth that will be restored at the Second Coming, they 
claim that we must show that such restoration can be achieved on earth as well (Barron 2005, 81–82). He 
also talks about the need for solidarity. 

 
Isaiah 35:1-2 

 
The desert and the parched land will be glad; the wilderness will rejoice and blossom. Like the crocus, it 

will burst into bloom; it will rejoice greatly and shout for joy. The glory of Lebanon will be given to it, the 
splendour of Carmel and Sharon; they will see the glory of the Lord, the splendour of our God. 

 
So what should we do? We need to learn more about the biblical narrative (story)-based, and we need 

to show leadership based on that foundation and through repentance, bear the fruits of repentance. Those 
fruits should be revealed in our relationship with the natural environment. 

 
We must also listen to the voice of science, restrain it, share it, reuse it, and be proactive in protecting 

and restoring this environment. 

 
Practical wisdom has already been studied by many organisations, governments, non-governmental 

research groups, and Christian environmental groups, and many guidelines are shared. 

 
A Rocha, an international Christian environmental organisation, carries out many environmental 

protection and restoration projects worldwide and regionally.122.  

 
We share wisdom and knowledge about reducing plastic use, leading environmental education, 

protecting animals, improving water quality, protecting coral reefs, and lots of advice for eco-churches, 
Bible-based farming techniques and many other projects. 

 
Christian environmental conferences are also held in Korea, and the Christian Environmental Movement 

Coalition, which started as the Korea Pollution Research Institute in 1982, is also active with many 
denominations. However, since environmental problems and solutions are so diverse, bigger and more 
active efforts are needed. 

 
The main environmental problems are, first, air pollution and climate change; second, deforestation; 

third, natural ecosystem damage; fourth, soil pollution; and fifth, population explosion, experts say.51 This 
means that policy and legal solutions for society and businesses are important. A small effort in our 
community is important, but leadership in a position that can make a big difference is also needed. In 
addition, because the problems and factors and the social, historical, and climatic backgrounds behind 
them are diverse, people are needed to analyse this complex problem integrative and comprehensively, 
rather than a uniform problem-solving method, and lead in a good direction. And this is a more demanding 
responsibility of Christians. 

 
122 https://arocha.org/en/ 
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As a voter, you can influence policy, but it's important to go one step further in becoming an enlightened 

policymaker. 

 
For example, as a consumer, you can have a voice in the production and distribution process of a 

company, but isn't it important to take the lead in environmental recovery from the position of a 
company's decision maker? 

 
This is why we must jump into the world armed with the Gospel. 

 

 

 

Q. For environmental protection and recovery, why should we actively participate as Christians? 

 

 

 

 

 

 

Q. What can your church community do for this? 

 

 

 

 

 

 

 

Q. What would you do to protect and restore the environment in your area? 
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Closing remarks 

 
Religious and Christian participation in global citizenship education and global citizenship movements is 

important in terms of responsible public roles. I believe that Christian Global Citizenship Education is a 
valuable opportunity to serve as a bridge at a time when the world and the church need to connect. 

 
Relying on universality and preventing participation in the public realm of special wisdom, such as 

culture, history, and faith, is a short-sighted policy. As a Christian, it’s a time in which we must assume the 
role of light and salt in a global civil society that needs restoration in every way.  

 
I plead to the Christian youth. 

 
I encourage you to seek profound wisdom through deep repentance and spiritual growth. Furthermore, I 
urge you to venture into the world with love for God and your neighbours, along with wisdom and 
knowledge that stand strong in the face of worldly challenges. You are the bearer of God's message of 
hope to the world, and it's your role as an 'interpreter' and 'translator' to interpret and deliver the 
wisdom the world needs in a way it can understand. Going further, it is necessary to cultivate a broad 
mind that can listen to the voices of the world and continue the conversation. Through this, you can 
become a person who conveys goodness, shows valuable spiritual values, and even steps into the realm 
of hospitality. I pray that you can bear the problems and pains of the world and undertake the 
incarnational role, just like Joseph, Daniel, and, ultimately, Jesus Christ. 
 
This humble book was written to serve as a guide in finding the intersection between the two realms. 
 

Despite the many shortcomings of this book, if it sparks a new insight like 'Ah, I can think about it this 
way!' and it leads to a more profound action that starts self-reflection, then it has achieved its purpose. 
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11 Volume 2. Original Study guide in Korean (pre-publication version)  

 
Due to the size of the document, the original version (in PDF format) is provided as a separate file 
(Volume 2). In addition, two printed copies of the published study guide have been submitted separately.   

 


