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I hereby testify that this paper and the work it reports are 
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practice, I give thh,) testimony freely, out of respect for the 

scholarship of other work&:rs in the field and in the hope that 

my own work, presented here, will ea:m similar resp,,_· 
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ABSTRACT 

The Design and Implementati.on of a Sp'3ech, Drama, and Communications 
Course for Junior High Students. 
Miller, Virginia H., 1985: Practicum Report, Nova University, 
Center for the Advancement of Education 
Descriptors: Adolescent/Christian Education/Communication/ 
Communication Apprehensi,w/Drama/Drama tic Play /Drama tics/Elem!=!ntary 
EHucation/F:1.r.e ArtR/Junior High Schools/Junior High Students/ 
Middle Schools/Secondary Education/Self Concert/Self Direction/ 
Self Esteem/Speech Communication/Total Communication/verbal 
Communication 

A semester elective fine arts course :for junior high students in 
speech, drama, and communications was designe~ %!.ml implemented by the 
author for a private Christian day schcol in a metropolitan Florida 
city. The school serves 630 students in grades ki:ndel'[?;arten-four 
through nine. The project's goals were to expand the school's 
fine arts program, to address the personal needs of the adolescent, 
and to i:r.crease the interactions between the school's junior high 
and primary and elementary students. 

Following preliminary activities to assess and evaluate present 
skills, needs, and ·interests, students proceeded through A, sequ.ence 
of activities to achieve objectives in four areas: listf~lng and 
observing,. planning and teaching, writing and directing, and speaking 
and acting. Based upon evaluations of individual student perfc,nnances, 
the program showed significant r~sults in increased oral presentation 
abilities. Students and staff alike expressed positive opinionf 
about the activities undertaken by students in the class. The 
course has been approved as an established part of th~ school's 
fine arts cu:r.Ticulum. (Appendices include school enrollment 
statistics, specific course activities, evaluation instruments, and 
samples of student work.) 
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I. PURPOSE 

Twenty-one years ago the pastor and a small group of church 

leaders of a thriving and dedicated Pro~estant congregation 

established the Christian day school in which this practicum 

project took place. It is the stated goal of the school, quoted 

here from the Parent-Student Handbook, to "prepare the child, 

by the development of his God-given gifts. to advance God's 

kingdom in whatever vocation he enters." 

Located in a rapidly growing and metropolitan central Florid.a 

city, the school began with kindergarten-five and added grade levels 

and/or second or third. sections of specific grad.es each year until 

it reached its present ninth-grade level in 1979. The student 

population now numbers 636 in grades kindergarten-four through nine. 

The distribution of students by grade level for the 198.5-1986 

school year is detailed in Appendix A. 

The author of this report teaches junior high mathematics 

and is in her sixth year on the school facul1.y. 

P~r the educate~ ~hn would review this practicum for its 

possible Ppplication in his own school, it should be noted that 

most 0f the specifics of the practicum would be adaptable to any 

junior high setting. However, there are several activities within the 

practicum which are especially suited to a school which spans both 

elementary and junior high grade3, 

On the average,students are enrolled lu the school for seven 

:~,.. ... rs. New students are accepted each year for about one-fourth of 
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the openings at any grade level . The ,,ms t popular en try grad.es 

in descending order of new enrollees are kindergarten-five, first 

grade, kindergarten-four, and sixth grade. 

School families are middle to upper~middle class. For 8% to 12% of 

the families it is a financial sacrifice to keep studentf:l in a private 

school, as evidenced by statistical bookkeeping records Hhich docwnent 

requests for extended payment plans. The student populaUon is 99% 

white, 13' black. The metropolitan area has a rich ilispanic heritage,·a.nd 

approximately 15% of the school's students are ..:.'f first- or second­

generation Spanish descent. These racial and ethnic facts nere compiled 

by this author through research of 1984-1985 school enrolllllent records .. 

The school operates in the black and is funded primarily through 

tuition. The church contributes to the school as a local mission 

outreach to supplement tuition income. Tuition, a complete schedule of 

which is found in Appendix B, is competitive with other religious 

schools in the area. It is approximately 25% lower than that at 

local non-religious privat~ schools. 

Obviously, in any school1profess1onalism would dictate that constant 

efforts be made to design, implement, and maintain the finest curriculum. 

In the private school setting the imperative is even stronger, because 

parents choose to send their children to the school, and fina.nces 

depend upon not .1ust their satisfaction but their enthusiasm. Consequently, 

the administration and faculty regularly review and evaluate all progranaa. 

Policies and procenures generally originate with the administration 

but must be approved by the School Boa.nl, which is ~ade up of 16 church 
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members appointed by the church governing body called the Session. 

The school is under the leadership of a principal, who is 

assisted by a full-time primary specialist and two joint coord.inator­

teachers, each responsible for one of the three organizational divisions: 

primary, grades kindergarten-four through thrnc; upper element~, 

grades four through six; and junior high, grades seven through nine. 

Because of its grade span, the school has the unique potential 

to provide opportunities for interactions and shared learning 

experiences between students of different ages. In reality, this 

possibility has been tapped only minimally, and a :r·ealiza tion of this 

potential was one of the goals of this practicum project. 

The school faculty and administration total 40, 30 of whom 

hold bachelor's degrees, 5 master's degrees, and 5 nomal 

school or associate degrees. In addition to academic qualifications, 

staff·members must also be active in their· respective local churches. 

One teacher has been with the school since its founding; two more 

joined the second year; a00:, five additional have taught at the 

school 10 years or more. Eleven faculty members teach junior high 

students, the target group for this study, full-time, for a teacher­

pupil ratio of 1 to 17. Six more teachers part.icipate in the 

junior high elective course program one period each day, 

Parent interest, support, and involvement are high. The 

school explains to parents at the time of application for admission 

that the school considers the child's education to be a partnership 

between child• home, and school. The only occasi.on upon which 
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a student will be asked to Kithdraw from the school is when a 

parent does not participate in an ongoing effort to remedy an 

academic or cliscipline problem. The problem d9es not have 

to "disappear," but parents must work with the school to develop a 

solution. 

The school's orientation is heavily academic with students' 

median composite and partial scores on the Iowa Tests of Basic 

Skills, administered. to grades one through nine yearly, averaging 

at least one year above grade level. Scores for the last five 

school years are reported in Appendix C. Students at all grade 

levels have Bible study dailyf and Christian value parallels are 

drawn within each of the other classes. 

Through grade six students have a variety of fine arts 

experiences, including music :;.rid art weekly and a class program 

yea:rly. Junior high students, however, carry a six-su1!ject class 

load, including English, mathematics, social studies, science, Bible, 

and physical education, plus a seventh-period elective. Elective 

choices, prior 'to this project, included: Spanish I and French I, 

generally taken by ninth graders, because each course offers one high 

school foreign language t:rec.li t; life mam.1.gemont skills and industrial 

arts, studied by girls and boys, respectively; computer applications; 

reading lab, required for students who need. extra. reading help; yearbook; 

chorus; beginning band; and art. Enrollments for each of the elective 

courses during the 1984-198.5 school year were: Spanish I, 20; French r. 101 
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life management skills, 1,5; industrial arts, 10; co_mputer applications, l5f 

reading lab, 10; yea~book, 10; chorus, 5; beginning band, 101 and art, 15. 

Theso figures indicat,~ that a total of 120 out of 153 junior high 

students selected an electi.ve course. The other 33 students chose 

study hall. Previous y~ars' enrollmant distributions were comparable. 

From a review of the enrollees in the three fine arts courses, 

provided by the teachers of each of those classes, the following 

facts emergad: 

1. Five girls who were particularly interested and talented 

in vocal music enrolled in ohorus and formed a performing ensemble. 

2, Ten students joined the beginning band to develop 

instrwnental proficiency. 

3. Fifteen students pursued the art elective, which was 

taught to and evaluated on the basis of students with demonstrated 

artistic talents. • 

4. 1'he three classes did not have maximum enrollments; the 

chorus could successfully have accommodated 30 students; the band 25; 

and art 20, a total of 45 elective openings, more than enough for the 

3J students who chose study hall. 

In the spring of 1984 the school became accredited by the 

Florida Cc~ucil of Independent Schools. F'or two years prior to that 

time administration and faculty members engaged in an in-depth 

analysis of every phaae of school life. The accrediting agency 

required the preparation oi' a document called the self-study. which 
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was to guide the review committee throush a detailed understanding of 

the school's philosophy and operation. The school's curricul.un 

handbook, already evaluated 'hy the faculty annually, was care:t'ully 

scrutinized as a part of the accre1itation process. 

• A second purpose of the self-examination was to enpourage the 

school's own staff to analyze specific strengths and weaknesses and 

propose possible remedies fC?r the latter. 

The school's academic success, as reflected by the achievement 

te~t scores detailed in Appendix c, was an obvious strength. The 

nwnber of elective course offerings was commended. by the review 

committee a:; excellent for a private school, which generally has 

·rewer resources than the public system. However, the profile of 

students' choic~s of electives presented earlier indicated 

that the majority of junior high students we1'e not 1-·ooeiving- the 

enrichment that a :fine arts program can offer. Stuµ.ente choosing 

an academic elective, that is, Spanish;} French, compute.r applications. 

or :r:·eading lab, totaled 36%; students selecting study hall totaled 22%1 

students electing fine arts, yearoook, li~e management skills, or 

industrial arts, each of which can be consider~~ an '=nrtchment 

course, combined totaled only 26~~. less than half of the sum of 

the o-ther two c~a tegoriHs . 

.uuring the 198ll--l 9R 5 ~nhool year the junior high facul ·ty was 

asked by the administration to study the snhooi's elective program 

and suggAst ways 1.n which :i -t could bo revi.sed and improved. At 
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meetings beginning in April 1985 faculty members expressed opini~ns, 

of which the following are representative: 

L The science chairman, whose teaching emphasts is highly 

academic and whoRe inter3st in the school is as both teacher and 

parent of four, inclurling two in Junior high, expressed i.,ta need 

for fine arts courses which do not add to acadelll.ic study time and 

which are not talent-based. 

2. A 111.athematics teacher,other than this author1:r:ttported, 

observing students who were "bu:rdene<l" by academics, who st11died. 

during homeroom, and who chose the elective period study hall for 

that purpose, too. 

J. An English teacher described many students as 

"obsessP.d'' by grades and in neerl of elective "outlets0 in 

which they wovld net have extra homework or l,e graded tn the 

academic sense. 

4. 'Ihis author rnq_uested the opportunity to design and 

implement a course 1.n fipP-ech, d ramt-t., and communi.cations which 

~.evelop self--confidence skills and help students appreciate that 

"there is aore to life'' than academics. 

In June,1985\the decision was made to inHiate a new elective 

. program with the following requirementsa 

1. Each stud.ent during grades aeven '.i.:ough nine will take 

two semesters of fine ar·ts, choosing f.rc,m one-3-··ea.1· couraea in 

chorus or band arid one-seniesto?:r- -Jourses in art appreciation o't' 
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speech, drama, and communications. 

2. During the remaining four semesters students must select 

any other two semesters of elective$ 

3. Present ninth graders may select these courses, but 

xequirements one and two will apply only to present seventh and 

eighth graders. 

4. First preference for all elective courses will continue 

to be given to ninth graders, followed by eighth graders
1
then 

seventh graders. 

The need for this practicum project, the design and implementation 

of a speech, drama, and communications course for junior high students, 

was clearly mandated by the schoolvs decision to expand its fine arts 

program. 

The educational experiences of the author were significant to 

this study aJ.so. The writer is in her sixth year at this school with 

a new teaching assignment in junior high geometry, algegra I, and 

pre-algebra. For the previous five years she had taught first grade. 

The writer's educational career began in 1969 with the teaching of 

fifth-grade mathematics for one year and secondary general mathematics, 

algebra I, algebra II, and trigonometry for the next four years in a 

southwestern Virg:i.nia public school system. During the next six years the 

writer taught kindergarten-four and five part-time and tutored 10 students 

in grades 7 through 10 from six months to two years each in mathematics and 

language skills. While teaching secondary mathemat:tcs 1the writer 
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also sponsored the high school yearbook, meeting with a staff of 15 

for a class period daily plus many after-school sessions. Beyond 

the school setting the author has taught. Sunday school and vacation 

Bible school from grades 1 to 12, has supervised junior and 

senior high students at. vacation Bible school assistants, and has 

directed children ages 5 through llJ in several church musical and 

dramatic product1ons. 

As a result of 16 years of academic and extracurricular 

associations with children and youth, the author has made the 

following personal obf.ervations: 

1. It has generally been easier for the author to develop 

a close relationship with primary children than with students in 

junior and senior high i.n the n,gular teaching setting. John I. 

• Goodlad, in his book, A Place Called School (1984), found that 

younger children consistently agree that '1I always do what my teacher 

tells me to qo 0 (p. 110). On the other hand, junior and senior 

high students modify their willingness to complete ~ssignments with 

''usually" (p. 110) and mention teachers as a f'avori te. part of school 

only .51' of the time (p. 77). Tl.Jrefore, teachers of junior high 

students need to work -1spectally hard at finding creative 'Nays to 

communicate with older students. 

2, The author found it poss:ible to have more perE>onal contact 

with students in a non•~acadAmic setting, such as the yearbook 

sponso:-ship, 
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J. The writer has observed that young children respond 

especially well to junior- and senior-high-age students when a 

teaching situation, such as the vacation Bible school assistant 

program, brings them together. 

4. Students at all of the ages with which the author has 

worked who have had academic difficulties often excel in musical 

or dramatic endeavors. The author repeatedly heani from tutoring 

students that in their opinions teachers were not sympathetic to 

them personally. Ti.e need for increased self-esteem was obvious. 

5. The author has developed the opinion that it is a strong 

link in a school's curriculum to have teachers undertake interdisciplinary 

responsibilities, for oxample, the sponsorship of the yearbook by a 

mathematics teacher. Tl:.is practicum project provided just such an 

experience with a mathematics teacher designing and implementing 

a speech, drama, and communications course, an assignment which can 

set an example of "well-roundedness" for junior high students. 

In the contexts of the school setting and the author's personal 

experience, this project addressed five specific pointsa 

1. Junior high students experience unique physical changes which 

tend to make these years of schooling turbulent ones. Warren Baller 

and Don Charles in The Psychology of Human Growth and Development 

(1968) write that "al though the fact of adolescence is bash:ally 

physical, its significance in our culture is primarily social" (p. J47). 

Students are preoccupied with peer acceptance and sometimes 
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feel a sense of awkwardness 11hich Baller and Charles explain is 

the ga;p between their maturing bodies "rejecting childhood" and 

their "inexperience . . . being re.jected by adult sociqty"' (p. J47). 

Discipline problems 1-11 thin the classroom often start when a student 

tries to hide perceived inadequacitJS with inappropriate acti.ons or 

attempts to show-off. Marynia Famham (1952) speaks of the 

adolescent's 0 infinite longing fur acceptance" (p. 88) as leading 

him to social satisfaction with the peer group which 0 shares his 

condition° (Baller and Charles, 1968, p. )49). As the dates of 

these references suggest, the adolescent dilemma is not new, and the 

junior high school• s need to understand 1 ts sfa:dents is uni ,,,ersal. 

Baller and Charles consider this understandlng to be essential for 

teachers to help students to 0 qevelop self-respect" (p. 3). 

Therefore, part one of this practicum problem was one which should 

be a high priorHy concem for junior high administrators, the 

continuing n,,ed to reach beyond academics and classroom om.er. 

The speech, drama, and communications course mu&t address ways in 

which junior high students can learn to do things which make them 

feel personally satisfied and which find acceptanc~ in the peer 

context. 

2. The ,junior high students in thi·s school are guided in the 

development not only of academic skills but also of Christian values. 

It 1s a goal of thei school t.hat t.he child both mi-nister and witness 

to his faith. In weekly chapel services students hear the messages 
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and testimonies of others through talks, films, and music. Generally, 

chapel participants are adults, although band and vocal ensemble 

students have also shared their talents. This writer has discussed 

with the princip ...... and the chapel coordinator the need for many more 

students to participate in chapel programs. Part two of this 

practicum problem was the need for more opportunities for students 

to give personal witnes;s and to see the involvement of their peers. 

J. The junior high student who attends a school such as this 

which spans 11 schooling years has the unique opportunity, suggested 

earlier. to ir.teract with many different people. The school had 

enjoyed three successes of this type prior to this project: A fifth­

grade class and a first-grade class participate monthly in a brother-

sister program whereby the older students help the younger ones wit~ 

projects such as crafts and a g~rden; selected ninth-grade boys and 

girls conduct field day activities for all other grades one day each 

yeara and life management skills girls play games with and ~ad to 

. kindergartners regularly.. '!be entire junior high student body is a 

rich source for more activ:ttieE? such as these. John I. Goodlad (1984) 

proposes an educational system in which all years of basic schooling 

are located on the same campus, with older stud.ants coaching younger 

ones ( p. :no). Part three of this practicum problem was the. need to 

have more of these kinds of interactions. 

4. 1~e junior high student who is on the th~eshold of adulthood 

needs interdisciplinary experiences which will encourage him to use 
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his academic skills and talents responsibly. In the current genre 

of teenage films is a summer 19A5 release from Tristar Films titled 

Real Genius. The movie talces place on a fictional ''high tech" college 

camp· ,there students are all ''genius-types." The film• s central 

characters, one of whom is a 15-year-old admitted early because of 

his exceptional abilities, develop a laser device which they later 

discover their professor has sold as a sophisticated. weapon. The 

thrust of the story is the characters• realization, after the 

youngest inventor says, "We just design 1 t; let someone else deci.de 

wha:t to do with it," that they do have a responsibility to make 

value judgments in the use of their intelligence. They subsequently 

Labotage the device and thwart its being used as a weapon. The movie 

does not make reference to religion, but one of the students sa~s 

that he is sorry he had to become a college senior before realizing 

he should study more than science, that he needed philosophy, too, 

to put other knowledge in perspective. 

John Dewey (1944) describes the difference between the mere 

acquisition of academic skills and the application of values to their 

use as the "gulf between merely living and living worthily'' (p, 25)). 

Goodlad. (1984) repeatedly calls for "curricular balance" (p. 286) for 

every student. Fart four of the practicWll problem was the need at the 

junior high level for. in ten1isciplinary pursuits . 

.5. The author of this study reviewed cat.alogues in search of 

materials for a course in speech, drama, and communications. Two 
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major publishers, Holt and Prentice-Hall, currently have textbooks 

available. Each of their programs is classified as a senior high 

course. This author studied e~ch text and found many aspects of the 

Holt and Prentice-Hall publications which are appropriate for a junior 

high program. However, there are other course plans which the author 

designed specifically for her school setting. Part five of the 

practicum problem was the need to design an appropriate course for 

junior high students in the author•s school. 

The need for the course in speech, drama, and communications 

was examined from three perspectives, the school faculty•s 

self-examination of elective offerings, educational psychologists• 

descriptions of adolescent needs. and the author's personal 

experiences. A significant accompaniment to these three supports for 

the program was the students' reaction to the presentation to them 

of the offering of speech, drama, and communications. Students were 

directed to indicate four elective choices in order of preference 

with the understanding that the first two choices would be assigned 

this year if available. Sixty-eight of the 167 junior high students 

or 41% selected speech, d.rama, and communications as one of their 

four choices. tThirty-nine students or 23% wanted to take the cm..1.rse 

this year by choosing it first or second. For 20 students or 12% this 

course was the first choice. 

In summary, the need for a course in speech, drama, dlld 

communications was identified through t.he accreditation self-study, 
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through 1.~le examit .. a tion of adolescent psychology I through the author's 

personal and professional experience, and through the students• own 

enthusiasm for the course. 

The project was design~d wtth outcome objectives intended to 

deal with the five uiJad junior high problem areas 1n the author's 

school previously detailed: adolescent self-confidence; student 

chapel participation; interaction between junior high and elementary 

students; interdisciplinary pursuits; and specific junior high 

course orientation. 

Eighteen students enrolled in the pilot speech, drama, and 

communications class. Because one of the faculty's recommendations 

for the course was that its evaluation be non-academic, every student 

in the class proceeded through a sequence of activities and 

experiences and ~as expected to perfonn each task to his own 

maximum level of proficiency. The activities were carefully chosen 

to promote the desired outcomes through participation, not 

superiority. The author recognized that it is often difficult to 

assess whether or not a student is working up to his own potential. 

However, once agaln course activities were such that even a less-than­

best effort would bring the student experiences he had not known before 

the course, and certainly greater effort would increase rewards 

proportionately. 

Outcome objectives were of two types, one which was intended to 

provide benefits dire0tly to individual students in the class and the 
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0the:r., wh:i.ch was planned to enrich other students in the school. 

In the first area the objectives were: 

1. A.ft.er two weeks of specialized preparation in the class, 

as the -teacher evaluated individual readiness, each student in the 

class would present a three-minute moming flag salute and arinouncement 

pertod via the intercom. This event was to occur daily with students 

in the class rotating to take at least three turns each, 

2. After ·1:.wo weeks ')f specialized instruction on listening 

a.s an essential part of communication, each student in the class 

would be able to identify five barriers to effective listening and 

-ways they can be overcome. 

3 After six weeks c.f spec:talized public :spea.king instruction, 

each student in the class would be able to identify at least two 

strengths and two weaknesses of his own ability to make an oral 

'.l)r.asenta tion as measured by an actual statemer1t of these strengths 

and weakriesses while viewing a videotape of his presentation with 

this a.u thl)r. 

4. After 10- weeks of specialized oral presentation instrµction, 

at least 14 of the 18 students in the class would demonstrate an 

increase of at least one average evaluation level in the total 

quality of oral presentation as measured. by the pre- and post-test 

for i.ndtvidual speeches in Appendix D, the evaluation form for lower 

grade t.eac:hing assignments in Appendix E, or the dramatic 

presentati.r.m evaluation fonn in Appendix F and administered by 

another· teacher and./or the author. 
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5. After eight weeks of specialized instruction in the elements 

of written and performed drama, each student in the class would be 

able tc write, cast, and dirdct a one-act play as measured by the 

actual preparation of the script and performance of the play for 

the speech and drama class ar.J/or other classes in the school. 

In the second area the objectives were: 

1. During the 12 weeks of plan implementation as students 

in the class brougnt the morning announcement period to the entire 

student body, other students and faculty and staff members would 

be aware of this contribution to the school's operation and would 

appreciate the responsibility these students have undertaken, as 

measured by attitudes and opinions expressed by other members of 

the school fam.ily and recorded as they are shared. 

2. During the 12 weeks of plan implementation, the number 

of primary and elementary classes in the school to have regular 

interaction with junior high classes would increase from 3 to 15, 

as evidenced by a log of specific speech and drama class student­

lower school student interactions. 

J. During the 12 weeks of plan implementation, the number, 

type, and frequency of junior high student participants in chapel 

services per semester would increase from the present 10 to 15 

band and choral ensemblP- students four times per semester to 25 to JO 

music and speech and drama students seven times per semester as 

documented by a record of chapel programs in which the speech and 
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drama students participate. 

The two types of objectives explained above were the tangible 

outcomes the author hoped the project would produce. Linking these 

two broad groups was an intangible goal which the author believed 

would be an accompaniment to their achievement. As junior high 

students participated in activities which would help to enhance their 

own self-·irnages 3.11d which would encourage frequent interactions 

wtth other students, the total school program would benefit. The 

practicum was designed to tap the unique broad-age resource of a 

school which covers 11 grade levels. During the 12 weeks of plan 

implementation, it was hoped that there would be positive 

attitudinal responses to the assignments undertaken by the speech, 

drama, and communications students as measured by observations from 

administrators, faculty members, parents, and students. 
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II • RESEARCH 

Infonnation collection for this practicum project encompassed 

five primary areaLl: 

1. The author did background reading in educational 

psychology to develop a better understanding of junior high 

stud.en~ a.rid. to assess the value of fine arts in the/ junior high 

curriculum. 

Baller and Charles 
·.:•:, ,_ .·_·.: "' 

studertt.,"nothing •m~t\;z-s as.:much as th~ feeling of se~~fr-•J;ign.!L,1 .. -,.· ,, ' , .--, 
.··'_;. ·.-··. •,' ,_'/;'• 

• (P,. 25) ~ • '!'hey. ma.int.a,J.tr ttlat the.· recognition 

of·•••~~•· stri~itiif§l,i thiii .self-est 

a t~~~b$r ( P• \i&{ < 
~ ·\ .. -:. ·'•_:_-. __ -/:::):,\!,.:">,! ; 

Elihy A~~~ba,~h (1975) descri bei:I 

thI'Ottgh a !iflcJt-t story 6all~ ''Thurs,d·a.y Jiorning. ~.·•• 
,·. ·' -- . \ -- . -- • . ~ 

f1ci1oria]. jtt~lor l)igh}~irl'ba.s~· Upon ~-tudents iri her Olffl 

experience. • 411e'>cJar:.c ter,' Ly11n. agonizes $0 over a speech 
! ,' ·_._ :· \,_ "/ :: 

as~i.ghm~nt that her ability·to funct1in1n other way~.at home 
,:' • ·, ".. , •• , ". ·.,· . ~:., . ' .~- - -·,'· - << ;, - . ;;",/ 

,ohool for two days before the dreAd.;J Thursday 1s•,;tiri;usly 

affected. Auerbach's st~ry-suggeste that this type o,f ~u,tfJh 

is not unusual. 

These thoughts support the need for junior high activities 

which promote self-confidence, such as the learning of oral 

t,resentation tskilla or the o,;,portuni'ty to teach younger children~ 

Barbel Inheldrn• (1962), ,m n.eRociA.te of ,Jean Piaget. diacn1aaes 

the tomal thinking OfJarations of tho 11-to-15-year-olc:l aa d.ef1ned. 
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by Piaget. He says "the· adolescent is capablP- of forming 

hypotheses and deducing possible consequences from them" (p. 26). 

In a program of specialized public speaking instruction the junior • 

high student will select topics for oral presentation, for 

teaching to younger children, and for writing dramatically and will 

choose appropriate wayR to present these ideas. 

John Dewey (1941+) places great importance upon fine arts in the 

educational process. He writes that "they reveal a depth and 

range of meaning in experiences which otherwise might be lllediocre 

and trivial. , . . They are not luxuries· of educa,tion; but emphatic 

expressions of that which makes any education worthwhile" (p. 238), 

2. The author ~~~Bnrched junior high fine arts 

philosophies and programs described in educational literature. 

Marvin D. Jensen (1980) suggests that studies of dramatic 

literature, whether as a separate course or within an English 

class, can help junior high stu!l,ents to develop "insights into 

communication between sexes and within the family" (p. 32). He 

believes that the "aesthetic insights" developed through drama can 

• enhance the adolescent's "human a~ 1~reness .. (p. JJ). 

Mary Colvario (1971.~) desc:tH·~;; the oral communications program 

at South Boston High School, Boston, Massachur-;etts. She teaches 

communication skills through an eight-week workshop offered to high 

school juniors and seniors. The course attracts both business and 

college preparatory students, and Oolvario feels its most important 

contr1 bution to the ndtllo1 is t.ho ouviromneu L of an tthoueet 1nt.en:hange 
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of ideas ... in the classroom" (p. 55). Students leam to 

become active listene.rs and participants. Colvario emphasizes 

that it is essential to offer the course separately and not simply 

to incorporate the skills into an English course. One student 

wrote of the class, "The course was nothing more than great: 0 (p. 60). 

Ruth Carlson (197h) suggests regular dramatic activities even 

within the English class as a desirable alternative to "perfunctory 

learning tasks" (p. 82). She adds that today's young people need 

activities which "vitalize the classroom0 (p. 82). 

Anita Dugger (1981) details the speech and drama program of 

Tulsa, Oklahoma, public schools. She cites three specific goals of 

the one-year courses to reach students of varying abiiity and 

interest levels; to improve school discipline; and to encourage the 

incorporation of drama into other classes daily. 

David ilartl (1979) outlines the complete curriculum of 

the junior high schools in Mt. Vernon, Washington. He identifies 

the school system as a small one with limited resources, a 

situation which can p~rallel this author's sch~ol, and he points 

out that even within a small system -the skills of listening, 

speaking, and drama a.re essential. 

J. The author conferred Hi.th princ1.pnls of two other private 

Christian schools and with the speech and drama tea~her at one 

public junior high school to learn of their fine arts offerings. 

Both Christian schools have high schools ru1d reserve speech and 

drama training for t.he B<mior. high years. Each has a well-developed 
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one-year elect:t ve course in drama. One school requires all sophomores 

to take a semester course in s:peech, which includes listening, 

writing, and speaking. At the latter school both junior and 

senior high students may participate in after-school dramatic 

productions. At the public junior high a one-year drama elective 

is offered to ninth graders only. 

4. The author reviewed three speech and drama texts and 

several journal articles to gather ideas for specific activities. 

The students in the practicum course did not work from a textbook 

but pursued tasks at the teacher's direction and/or with teacher­

prepared materials. The texts, Speaking EffecUvely by John v. 

Irwin, Marjorie Rosenberger, and John H. Sloan (1982), Speech by 

J. Regis O'Connor (1984), and Rehearsal by Miriam A. Fra.."lklin and 

James G. Dixon III (198.3), each served as resource m&.farials for the 

class. Specific activities drawn from them are credited as they 

appear in this report. 

The author was pleased to discov~r endorsement for one of 

her own favorite ideas ln an article by Marjorie Ho Holden and 

Mimi Warshaw (198.5). The two recommended the use of proverbs as 

"intrinsically motivating for adolescents" (p. 63). This author 

selected several sayingc, quotations, and proverbs as inspirational 

speech topics. Holden and Warshaw suggest that the study of provercs 

helps to increase a student's vocabulary as well as his ~isdom for 

decis1or1-ma.king. 

·rh~ author a.bo uLHh:tid Lllu c..:1.mcvpL ol' Lhti impi:om1)tU 
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speaking exercise described by P.andall L. Bytwerk (1985) with two of 

Bytwerk's suggested topics, "subjects which make them furious" and 

"new creative uses for familiar objects" (p. 149). 

5. Paralleling research endeavors beyond the school in this 

study the author worked closely with the principal of her school. 

who has demonstrated support and enthusiasm toward the implementation 

of the speech, drama, and communications course and authorized this 

writer to design and teach the course. 

From this research base the author drew the following 

conclusionsr 

1. The psychological make-up and mental abilities of the 

junior high stud.en t support the fact t1'.,:it it is educationally 

sound to include a course in spe~ch, drama, and communications 

in the junior high curriculum. 

2. The topics of speech, drama, and communications are 

successfully included individually or collectively in many junior 

and senior high curricula, either as separate courses or as part 

of an English class. 

J. Generally, if separate courses are offered, they emphasize 

either speech and communications or drama. 

4. Some schools offer these separate courses for one semester, 

others for one year. 

5, Enrollments range from 1.5 in Mary Colva.rio's (1974) workshops 

to '30 in the loca.l public Junior high drama clnss, whose teacher 

this author interviewed. 
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6. Commercially prepared materials are available £or students 

in grades 9 through 12 for separate speech and communicatlons or 

drama courses. 

7, The author's school setting was receptive and ready for 

a speech, drama, and communications course, the details 0£ which 

will be explained in Chapter II I. 
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III. METHOD 

The conclusions drawn from the research base led the author 

to propose that the following details be a part of the practicum 

school'o speech, dramat and communications program: 

1. The course would best be offered as a semester course with 

an ideal enrollment of 18 students. 

2. Within the semester time-frame two groups or a total of 

J6 students may take the course each year. 

J. Considering the age-range of the students, the shorter 

semester fonnat would encourage the most task commitment from the 

students. 

4. With the goals of positive self-image and peer acceptance 

in mind the course designed through this practicum should include 

the writing and presentation of ooth speech and communication 

skills and drama experiences. 

5. Students should not use a textbook. Instead the most 

appropriate information, activities~ and projects from the textbooks 

described in Chapter II should be combined with teacher-made materials. 

6. Students in each of the courses reviewed through personal 

inter.riew or professional literature had perfonnance opportunities. 

In the author's situu.tion the perfonnances should be geared to chapel 

presentations and plays before lower school classes as well as 

community opportunities which might become available in order to 

enhance the students• possibil:\.ties for Christian witness. 
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7. A unique feature of this course, which would take advantage 

of and benefit the school's 11-grade span, would be the lessons 

presented by the speech and drama students to the younger children. 

The author found occasional perfonnances by junior or senior high 

drama groups for elementary schools, but the establishment of an 

ongoing program of junior high-primary or elementary interaction 

apparently will be an innovative one. 

8. The author consulted with the chapel coo.rdinator, who 

reserved two upper school and one lower school chapel dates per 

semester for the pilot class and for the second class which is 

scheduled to follow. 

9. The primary specialist and teachers of grades kindergarten­

four through four participated with the author in selecting 

topics for the students to teach to younger classes. Lower school 

teachers were asked to respond to the letter in Appendix G 

indicating whether or not they would like to have speec'.i and drama 

students visit their classes and what specific teaching topics they 

would suggest. An affirmative response was unanimous, and subjects 

suggested were: dramatization of Biblical or historical characters 

and events; dental health lessons; basic addition or subtraction 

facts; specific grammar rules: and science experiments. 

10. The author met with junior high colleagues, who agreed 

to let students record observations of them as speakers in the 

classroom. Junior high teachers also tried to observe positive 

changes, such as irw.reased self-conl'idenct.l awi discussion 
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pa.rt1cipat1on, in the speech ann drama students as the course 

progressed. 

Eighteen studP.nts, eR.ch of whom had selected speech, drama, 

and communicatiom; as a first or second choice, met with this author 

for the first time1 on September 4. The initial nine days of class 

were devoted to assessment of students• needs, determination of 

students• interests, evaluation of students' present skills levels, 

and stimulation of students• enthusiasm for speech, drama, and 

communications activities. 

Specific assiE~nments pursued to achieve these goals were, 

1. Students playoo a get-acquainted game. Seated in a circle, 

each student introduced. himself by first and last name then gave a 

one-sentence fact about himself, for example, a hobby. As the game 

proceeded aroun~ thl!:! circle each student introduced himself and 

repeated the names a.nd sentences of the people before him. 

2. Students were asked to .answer thoughtfully the questions 

on the survey in Appendix H. From the students' responses to the 

questionnaire the following class profile e111erged: (a) The majority 

·of the students had had pnly limited oral presentation experience. 

with 14 of the IR having appeared before a group usually only to 

give class book reports: four of the students had had several 

dramatic experiences with church groups; (b) only f~ve of the 

students had worked froqunntly w~ th younger children, either their 

own bro-thers a.nd si:=iters or children in thP.ir respective Sunday 

schools, (o) the n.ct1v1 t.1P.F~ the r.tudontf; wanted to pursue most w~ro, 



Design and Implementation of Speech, Drama • 28 

in descend.ing order, teaching a short lesson to younger children at 

school, speaking before an elementary or primary class, and 

participating in a debate; a. complete ranking of students' 

preferences is given in Appendix I; (d) "want to act" and "want to 

le&m public spea.king 0 were students' main reasons for choosing 

this course with 16 of the 18 marking both reasonsr (e) seven 

students had feelings strong enough to prompt them to write comments 

that they want to learn to overcome being shy and to learn to feel 

more comfortable in front of people; (f) five students approached 

the class with particular enthusiasm, respon~ing to 12 out of the 

15 questions with ratings of 5. 

J. Students were given the following rhyme, borrowed from 

the 1953 Metro-Goldwyn-Mayer muskal, Singing in the Raina ''Moses 

supposes his toeses are roses, but Moses supposes erroneously. Moses 

supposes his toeses are roses, but his toeses aren't the roses he 

supposes them to be." They wer, told that on their choice of the 

third, fourth, or fifth day of class each student would be 

expected to read the poem or recite it from memory in whatever 

style or with whatever c~ea.tive touches desired. Specific 

suggestions for how to present the poem were not given. The 

reel tations proceeded as follows: (a) li'ourteen of the 18 students 

chose to reel te the poem while seated; {b) ri of th~ students reel tad 

the voem in an unexpressive voice, approaching a monotonea (c) of 

those 13 all but one were a.ble to recite the rather tongue-twisting 

words without difficulty; (d) of those 11, two of the students read 
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the poem, (e) five of the students added creative touches with 

one showin~ her ''toes11 and a vase of roses al temately as she 

rec:1.ted expressively, one speaking in a slow, clear voice almost 

as if he were preaching about Moses, one speaking in a solemn 

voice as thou,:h the 1nessage were fl serious one, and two gir.ls 

each with ft ro~e between her toes reciting the poem together, each 

time alternating reclta.tion of lines. The teacher presented the 

final recitation with R. dramatic sketch which imitated the rhythmic 

dance-routine rendition of the poem in the original movie. 'Ibis 

activity was followed-up in the practicum implementation as 

the students themselves analyzed which recitations were most 

original, interesting, and entertaining. 

'.). Each student was asked to select and write three favorite 

scripture pa..ssages and to <:omposF! three 20- to 30-won:l pra~•ers. All 

students practiced reciting the Pledge of Allegiance to the f'lag 

together to deter .. 1ine an appropriate speed. The students were 

auditioned to lead the morning intercom exercises, which included 

the Pledge, announcements, scripture, and pr~yer for the first two 

weeks, For subsequent weeks, because of time limitations, the 

moming exercises included only the Pledge and announcements. 

Students took thi;. r<i$pom1'1 b:i 11 ly whun the t,!:.LCher detennined they 

were ready. 

4. It was explained to students that on the seventh, eighth, 

and ninth days of the class each student would make a five-to-ten­

minute oral presentation on a topi.c wit.h which he is familiar and 
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enthusiastic. Suggestions given were hobbies, pets, favorite 

movies or books, clubs, er sports. Students were required to write 

woro and phrase outlines· of their proposed speeches. It was the 

author's origi.nal intent for the students to be evaluated by 

another teacher and herself using the evaluation instrument in 

Appendix D. However, the ''stage fright" di\splayed by the majority 

of the students convinced the author that it would more successfully 

encourage the students' future endeavors and enhance their self­

images to permit the students to choose their first audiences. 

They were·asked to indicate preferred <lay of presentation and an 

audience preference of the entire class, any number of specific 

classmates and the teacher, or the teacher alone. Initially, one of 

the stud&;1ts asked to present his speech to the teacher only and six 

others selected. only two to five classmates plus the teacher. After 

four students gave presentations to the entire class, two of the 

six asked to include all classmates in their audiences, too. The 

i=;turlents generally ~P.lcctnd topics w1 th which they seemed to feel 

comfortable. Howev~r, their tn_lks were characterized by frequent 

11 and-uhs, 11 rapid speech, lack of eye contact, and nervous gestures 

such as hair-twisting. This first presentation was discussed 

individually with each student during the pra.cticum implementation 

to help students emphasize thelr str~rngths and improve their weak 

areas in future oral pz·esent.a tions. 

At the conclusion nf thet;e preliminary ant:1.vities, the author 
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began the practicum project, which proceeded as students completed 

activities in four major areas: listening and observing, planning 

and teaching, writing and directing, and speaking and acting. These. 

activities are detailed in this report in the present and future 

tenses, because they constitute the curricu1um guide for the school's 

new speech, drama, and communications course. 

LISTENING AND OBSERVING 

Weeks One and Two 

Objectives of these lessons are: 

1. Students will be able to descr.ibe the three major 

responsibilities of an active listener: being ready to listen 

from the beginning of a presentation; applying the 1nfomation 

heazd to oneself, and interacting with the speaker to create a 

feed.back situat'\on whenever possible. 

2. Students will be able to identify the six cond1 tions for 

improved listening that they as speakers may influence, the 

credibility of the speaker, the. seating arrangement of the audience, 

the location and posture of the speaker, the elimination of 

.1stracting sounds whenever possible. 'the presentaUon of a speech 

• with a.s little rendinp; A.~ possible, and the involvement of the 

audience. 

Aoti vi. ties to be ·pursued n.re 1 

l, Students will complete the questionnR.ire 1n Appendix J 

to aseesa their own current listoning h~b1ts. Ea.oh question will 
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then be discussed with students suggesting specific ways they can 

accomplish each of the positive listening practices. 

2. Students will list as many of their classmates' names 

and one-sentence descriptions as they can. They will also list 

the topic of each presentation of which they were part of the 

audience. Discussions will follow on the value of the sentence 

descriptions as liRtening and memory tools and the elements of 

the presentations which helped students to remember topics. 

1. Students will dlr-scuss their Moses recitations and 

identify the characteristics of individual presentations which 

captured their attention. 

4. Students will participate in three da;/S of lecture and 

discussion on the history of drama including the Egyptian, 

Oriental, Greek, Medieval, l!!lizabethan, Modem, and Contemporary 

theaters. These lectures will be conducted in several locations 

and w~ys to illustrate optimum and unfavorable listening conditions, 

1nQlud1ng a seating arrangment widely separated on the field 

bleachers, r1 radio playing a talk show during the lecture, a 

ninth-grade st.udent who is not a member of the class beginning 

the lecture, the tP,acher readi.ng the lecture while seated, and 

• the teacher de;l:\ veri ng the lee tl.lre from the back of the room 

while students face the front. 

5. Stunenti:s wH1 prnpnre wr1.tten obRervn.tions of each of 

their seven te1-1.chers and one chapel spnaker. noting,speoial 

techniques en.oh uses to encourage and keep students• attention, 
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such as visual aids, marker expressions, voice varia. tior1s, body 

movements, dramatizations, and involvement of students. Students 

will recc'I'd their observations on the chart in Appendix K. 

6. Students will listen to and observe video tapes of 

12 different local and national television personalities arxl 

attempt to identify n.n<l judge qual Hies of their voices and 

presentations. Students will record their observations on charts 

like the one in Appendix L. 

:PUNNING AND TEACHIHG 

Weeks 'fhree through Five 

Objectives of these lessons ares 

1. Students will be able to identify four important elements 

of good teaching, knowledge of subJect, planning of activities, 

gathering of materials, and ca.:Q:ying out of presentation. 

2. Students will be able to teach a lesson to younger 

students and evaluate the success of that lesson. 

Activities to bP pursued are: 

1. During week three students will select partners. Each 

of these teams will consult with this author and with another 

teacher in grades kindergnrten-fou:r through four to select a 

topic to teach to U10 la UHr tc:.u;hor' s <!ln~;s. J!!ach team will 

then proceed to write a leRson plan including specific activities. 

preparation of visual aids, and an evaluation tool to detem1ne ~ • 

what the children have learned from their lesson. 
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2. During we~ks f'our and five each team will teach its lesson 

to its assigned class. Three teams will teach in the three 

sections of each grade level at a time and four other speech and 

drama class members will attend each class as observers. This 

author will visit each class while it is in progress and evaluate 

the assignment using the instrument in Appendix E. 

J. Students will share and evaluate their teaching experiences. 

WRITING AND DIRECTillG 

Weeks Six through Eight 

Objectives of these lessons are, 

1. F,ach stu<lent will be nble to select a topic and 

appropriate characters for a one-act play and write an effective 

script to tell the story. 

2. Each student will be able to plan and assemble costumes 

and props for the presentation of his one-act play. 

3. Each student will be able to cast and direct the 

presentation of his play •. 

Activities to be pursued are: 

1. Students will read several one-act plays from the book 

Rehearsal by Miriam A. F'ranklin and James G. Dixon III (198J) to 

determine the quaJ.ities of a good one-a.ct play, including plot 

with introduction, evolution, and resolution ~nd well-defined 

characters. 

2. Each student will seleot n. Bible f!tory f'rom the list in 

Appendix M. He will them :lden Hfy chara.ctt1rn and tfr1 te a script 
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to dramatize the story for presentation to a class in grades 

kindergarten-four through four with plans for costumes and props. 

J. Ea.ch student will cast his play from class members, with 

each class member participa.ting in at least two plays besides his own. 

4. All students will help this author with suggestions for 

three chapel programs to be presented by the class. Programs 

may include one or mor~ of the above plays. 

SPEAKING AND ACTING 

Weeks Nine through Twelve 

Gb.jectives of these lessons aret 

1. StudP-nts will be able to identify the major cause of 

stage fright, a strong desire to mft.ke an effective presentation 

coupled with a fear that the presentation will fall short of one's 

expectations. Students will understand that 1'controlled stage 

fright can aid [one] ln becoming a successful speaker" (O'Connor, 

1984, p. lJl). Students will develop the ability to control 

sta.ge fright through thorough preparation and relaxation techniques. 

2. Each student will be able to prepare a speech in written 

form beginning with a well-chosen topic, continuing through an 

outline, a.mi utiliz:ing clear language. 

3~ Students will be able to deliver an effective speech of one 

of three main types, inspirational, persuasive, or entertaining, 

ma.king 3ffective use of varied delivery techniques and verbal and 

nonverbal language. It was the author's original intent that students 
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would present each of the three speech types. However, it was found 

during the implementation period that the semester time-frame does 

not pennit the inclusion of all of the activlties originally planned. 

Therefore, :for the practicum implementation the author selected the 

inspirational speech. In subsequent semesters as the course is 

offered again the author will have students present the other speech 

types to determine which is a better learning vehicle for speech 

students. 

Activities to be pursued ares 

1. StudentR wlll practice the following relaxation techniques 

. for controlling stage fright: 

(a) Force yourRelf to yawn widely several ti~es. Fill your 

lungs with air each time by breathing deeply. 

( b) Let your head hang down as far as possible on your chest 

for several moments. Then slowly rotate it in a full 

circle, at the Sa.Joe time allowing your eyelids to droop 

lazily. Let your mout,h and lower jaw hang open loosely. 

Repea'l this rolling motion five or six times, very slowly. 

(c) Sit in a slumped position in a chair as if you were a 

rag doll. Allow your arms to dangle beside the chair, 

your head tt> slump on your chest, and your mouth to hang 

npen. Then tight!ln all muscles one at a t,ime, starting 

wi t.h your toAs R.nd working up your body to your neck. 

Hext, gradually relax each set of muRcles, starting li\t 
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the top and work:\.np: back down to your toes. Repeat 

this pro..-:e:=:;R :c;p,veral Llmes. (o•eonnor, 198'"• p. 135) 

2. Students will discuss audiences of which they have been 

a pa.rt, including their e:ttendance at plr1ys and their presence 1n 

the classroom, for th~ purpose of discovering that audiences are 

generally sympathetic to the problem of stage frig~t and will react 

in a friendly and encouraging way (Irwin, Rosenberger, and Sloan, 1982, 

p. 76). 

3. Students will lead the student body in the Pledge of 

Allegiance and deliver the announcements on their respective 

moming announcement turn days. 

IJ. Each student will deliver an impromptu speech on "something 

which makes him furious" (Bytwerk. 1985, p. 149). 

5. Students will receive specialized instruction in the use 

of effective la.nguage, including concrete woros, specific words, 

"color" words. variety of wozds and types of sentences, economy 

of language, contrast. repetition, and climax oniering. The 

teacher will introduce this section by announcing that she saw 

an incredible "gllnk" on the way to school. She will ask the 

students to describe a "glink" to guide them in recognizing that 

woms must have meaning for speR.ker R.nd listener. Stuqents will 

examine words and paragraphs to detennina their relationships to 

the above ideas. Exerc1.ses to be includ.ed in this section are found 

in Appendix N. 
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6. Students will be instructed in thP. effective use ,f body 

language, including eyf'¾ contact, g~stures, movements, and personal 

appearance. Students will recall the videotapes of television 

personalities and their characteristics in this area. 

7. Students will design new creative uses for familiar objects 

such as a brick, a spoon, a sock, and a nail and will demonstrate 

these uses verballJ nml nonverbn.l ly. 

A. Students will be asked to convey the emotions of affection, 

approva.l, disrespect, humility, refusal, satisfaction, suspicion and 

fear through nonverbal techniques,. 

9. Each student will select a topic from the list in Appendix 0 

to present an inspirational speech. The student will prepare the 

. speech thoroughly in writing before giving it and Hill rehearse it 

before two classmates of his choice. The presentation Hill be 

evaluated by the author and another teacher using the evaluation 

instrument in Appcndtx o: Each student's speech will be videotaped. 

10. Each student will view the videotape of his speech with 

the teacher and will identify two strengths and two weaknesses of 

his prP-senta.Uon. 

11. Ea.ch one--ac t play writ ten during the previous unit will be 

pre~ented before a younger class in grades kindergarten-four through 

fou:r. 'fha writer of P.nch play will write five questJ.ons which he 

will ask the children of the audience class to answer following 

the pTesentnt1on of tho pln.y to <lr-,tenn1 ne 1 f the children leA.med 
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key points from the play. 

12. Each student will particlpate in at least two of the 

three chapel programs which the class will present. Involvement 

may include speaking, handling of props, or acting. 

lJ. Students will be instn1cted in the use of powerful opening 

statements and closing statements. Students will read selected 

speeches to search for exarnples of these element.a. In ad.di tion 

students will be given several printed speeches cu~ into parts with 

the assignment that they arrange each set of parts into an 

effective speech. 

14. During the practicum implementation period the students 

will begin to prepare a dramatic version of A Christmas Carol by 

Charles Dickens. The play will be presented after the practicum 

project has concluded. Future classes will present similar major 

dramatic productions. 

15. Each student will be evaluated on each dramatic activity 

in which he participates using the instrument i~ Appendix F. 

The following activities will be pursued by future classes 

in place of the inspirational speech. '!be speech types will be 

altemated from semester to semester. 

1. Each student will select a topic for a persuasive speech 

from the list in Appendix P. The student will prepare the speech 

thoroughly in writing before giving it and will rehearse it before 

two classmates of his choice. The presentation will be evaluated 
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by another teacher and the author using the evaluation instrument 

in Appendix D. 

2. Each student will select a topic of his choice for an 

entertaining presentation. The topic must be different from that 

of the first presentation and may include pets, hobbies, favorite 

books or movies, sports, or another subject approved by the teacher. 

The student will prepare the speech thoroughly in writing before 

giving it and will rehearse it before two classmates of his choice. 

The speech will be evaluated by another teacher and this author 

using the evaluation instrument in Appendix D. 
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IV. RESULTS 

The enth11siasm with which the 18 students entered the speech. 

drama, and communications lass sparked a contagious kind of' 

excitement which seemed ,o extend to each activity they undertook. 

In short, the author believes that the new course is definitely 

a success. Before reviewing and evaluating the achievement of' the 

project's objectives, the author would like to describe three 

individual student successes. 

Student A is an eighth-grade boy who tests with above. average 

intelligence rut perf'oms academically at an average-:to-below­

average level. He is loud, talkative, and often inattentive in 

every class, including speech and dr-dllla, according to his teachers. 

However, as the semester has progressed he has taken particular 

interest in each of' the class oral assignments. Even for his 

preliminary speech he prepared excellent visual aide. 

the writing of his play with almost a passion. '!be drama, ba.s.ed 

on the parable of the prodigal son, contained careful plot 

denlopment and easily understood dialogue. Its presentation 

to a third-grade clac~:; was very meaningful. His most exciting 

achievement wa.s his portrayal or Ebenezer Scrooge in the class 

productio_n of A Christmas Carol. In conjunction with his at:lhievements 

in this claos this author has spoken with the principal, to whom he 

has been referred for discipline several times by other teachers• 

in an effort to help him overcome his academic and behavior 

dl rf'1cm1 t.lnn, 
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Student Bis an eighth-grade girl who is an average student 

in ability and achievement. From initial indications the author would 

have expected her performance in this class to be satisfactory but 

not noteworthy. However, when she tackled her teaching assignment 

she demonstrated a de1ightful eagerness. drawing and coloring 

several illustrations to accompany her lesson. She brought M & M 

candies to give to t 11e second graders in her class when they answered 

questions, moved about the room encouraging each child to participate, 

and conducted a thorough review at the end of her lesson. She wrote 

a play about the Old TestaJD.ent heroine Esther and was especially 

excited to put together costumes from home fo.r the presentation of 

her play. This course has proven to be an area in which she can 

excel. 

Student C is a ninth-grade boy who is academically gifted. He 

is an only child, for whom the most frequent associations are with 

adults. The author also teaches the boy in geometry, and his work 

is always completed to perfection. Actually, the author has felt 

that he "takes most things too seriously!' and that fine arts 

experiences would help to round-out his life. He began this course 

wjth the same serious attitude and a dependability which influenced 

the author to give him the responsibility of overseeing the morning 

announcements after the author gave initial training to class members. 

In his teaching assignment, too, he was somewhat formal for second 

graders. However, when he undertook the play writing assignment he 
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began to relax a little. He had shown an interest in a recent movie 

release which featured time travel tn the pastr and he wrote a 

Thanksgiving play with that theme. The play, which is included. in 

Appendix R, was presented by the class for the school Thanksgiving 

chapel program. His most outstanding moment came as he presented a 

very creative portrayal of the ghost of Jacob Marley in A Christmas 

Carol. 

The speech, drama, and communications course proceeded as 

detailed in the lesson plans described in Chapter III. The author 

found from the start that the students were eager to complete the 

preliminary and preparatory activities in the evalua+,ion and 

listening areas and to move to actual perfon11ances. The most 

interesting of the observation activities was the students' 

observati.ons of their teachers. While the students were instructed 

to look for special attention-getting techniques in regular classes, 

as one student expressed it, they looked for something "spectacular." 

Another student told hl.s social studies teacher to "do something 

exciting today; I'm writing it down:" 

The author realized by the third week that it would be 

necessary to reduce the actual number of assignments to be completed 

in order realistically to work within the semester time-frame. In 

order to preserve the integration of activities in the three areas of 

speech, drama., and co1M1,.m:tcations the author decided to assign only 

one post-training speech with the students' choices of inspirational 

topics. In future classes the pf,jrsuasive and eri·t-.ertaining speech 



Design and Implementation of Speech, Drama. 44 

topics will be introduced. 

Paralleling this decision the author also decided that 'the 

students• oral presentation improvement evaluation should include 

reviews of the pre-class and post-training speeches and the teaching 

and dramatic activities. Because the course offers a variety of 

oral presentation experiences, it is appropriate that a student's 

progress be measured as an average of all of the activities he has 

completed. 

Following is an analysis of the achievement of the project's 

two types of outcome objectives, one which was intended to 

pro·,ride benefit directly to individual students in the class and 

the other which was planned to enrich other students in the school. 

In the first area it was hoped that the following goals would 

be accomplished: 

1, Each student would present the morning announcements via 

the school intercom. Fifteen of the 18 students have successfully 

delivered the announcements at least three times. One student has 

been most reluctant to perfonn in this particular way. Two others 

have be~n comfortable bringing announcements only once each. All 

three have participated in the three class chapel programs. Four 

other students have taken more frequent turns and have developed 

pleasant, effectiw~ lntHrcom voices. 

2. Each uLuc.hmL would I.Ju alJJu Lo luu11L.i l'y five barriers to 

effective listening and ways they can be overcome. All students 

participated actively in class discussions on listening sk1lls,and 
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this author directed the discussions so that every student responded. 

J. Each student would be able to identify at least two strengths 

and two weak,1esses of his own ability to make an oral presentation. 

The students viewed themselves on videotape individually with this 

author and in every case were able to point out weaknesses immediately. 

They cited such things as frequent "uh's," failure to look at the 

audience, a general appearance of nervousness, and talking too fast. 

With some encouragement from the teacher each student was able to 

state two strengths, such as good visual aids, a presentation geared 

to an audience of peers, limited reliance on speech notes, good 

voice volume and/or pitch, and appropriate facial expressions. 

4. At least 14 of the 18 students in the class would 

demonstrate an increase of at least one average evaluation level 

in the total quality of oral presentation, including the 

inspirational speech, teaching assignment, and dramatic performances. 

The pre-test found in Appendix D was administered by the author for 

the pre-class speech. The inspiring speech evaluation in Appendix D 

was administered by another teacher and the author. The teaching 

assignment evaluation, Appendix E, was completed by the teacher in 

whose class the assignment was carried out and by this author. The 

dramatic perfonnance evaluation, Appendix F, was completed by this 

author with the informal contributions of other teachers who viewed 

the performances. 

The results 01' thu:3u ovaluatlons arc summarized in Appendix Q. 

As the summary indicates, 11 of the 18 students achieved the desil"eci. 
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1 evaluation point increase. Of those 11 there were 8 students whose 

increases were greater than 1 point with 4 improving by 2 points. 

Of the 7 students whose evaluation ratings did not increase by 1 

point, 5 students did improve by .J to .7 of a point. Viewing the 

class aa a whole, there was an increase of 1.1 point in the mean score 

from the pre-class speech to the post-class average, with a pre-class 

mean score of 2.5 and a post-class mean score of J.6. It is 

signifkant to note that the highest overall class mean score'is in 

the area of dramatic presentation, a mean score of 4.J, compared to 

a mean of 3.4 for the teaching assignment and a mean of J.O for the 

inspiring speech. The author would suggest that the students are 

most at ease in front of an audience when they are "not themselves,u 

when they can speak in another role. For this reason the author 

feels the dramatic experiences are most valuable for the junior high 

students and will help to prepare them for comfort in other oral 

situations. 

5. Each student was expected to write, cast, and direct a 

one-act play, based. upon a story f"rom the Bible, choices for which 

are listed in Appendix M. This phase of the project was particularly 

successful. Each student ~onferred with the teacher twice during 

the in-class writing process. Each play was preliminarily read by 

its prospective cast in front of the class. Plays with ralated 

themes, such as "The Good Samari. tan," "Jesus Heals," and "Peter Walks 

with Jesus," were presented in groups of three to the school's third. 

and fourth frade classes. 
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In the second area it was hoped that the following goals would 

be accomplished: 

1. The speech and drama students' contribution to the school 

operation by deli vnri r1{r, Lhc mor11lng announc:<!1110.nts would be appreciated 

by other members of the school faculty, as measured by attitudes and 

opinions expressed and recorded informally. Many positive opinions 

about the students' presentation of the morning announcements have 

been received. Faculty comments have included compliments on the 

students' voice qualities and observations that other students oft,en 

seem interested in listening each morning to recognize who is giving 

the ar.nouncements and, hence, may be more attentive to the announcements. 

Other students have also made comments such as, "Jason really did a 

good job" or 11rChrista sounds like a radio announcer.'· 

2. Junior high and primary or elementary grade i.nteractions 

would increase from 3 to 15. This goal was fully achieved as 

speech and drama students prepared teaching units for grades 

kindergarten-four through second and presented their plays to 

grad.es three and four, for a total of 15 shared experiences. The 

teaching assignments were especially rewarding. Two girls gent1y 

and effectively carried out careful plans they had made for the 

teaching of the numbers 1 to 10 to four-year-olds, The children 

were attentlve and eager to do each new activity the girls suggested, 

Two student teams presonted lessons on animal classification to 

kindergarten-five classes~ complete with pictures they had drawn 

themselves and stuff~d animals they had brought. 1'ro111 home. A 
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highlight was when at the close of the lesson a little boy raised 

his hand and was approached by the classroom teacher; the little boy 

pointed to his tall ninth-grade boy teacher and said, "No, I want him:" 

Three teams taught science lessons on shape and color classification 

at the request of the first-grade teachers, and three teams taught 

capitalization in conjunction with current spelling won:ls to second 

graders. One grade level was taught per day, placing six students as 

teachers at a time antl enabling each team to be assisted by four other 

observer-helpers. The younger students received a great deal of 

individual help. On the day following each lesson the entire class 

reviewed the teaching experiences and, through class discussion, 

discovered the best points and detennined areas to try to improve. 

The students tended not "to toot their own horns,'' but the teacher 

shared with the class some positive achievement of each student­

teacher. 

3. Student chapel program participation would increase from 

the present 10 to 15 band and choral ensemble students four times 

per semester to 25 to JO music and speech and drama students seven 

times per semester. This goal~ too, has been fully achieved. The 

speech and drama students have presented three chapel programs. The 

first featured a Refonnation Day theme and was a contemporary play, 

the script for which represents the joint efforts of students and 

teacher. The script ls fow1d in Appendix s. 'lbe second progrF:IJJI 

was presented jointly with the music department. The speech and drama 

students dramatized the Thanksgi.vtng story in an original play wrltten 
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by one of' the students, The script is found in Appendix R. The most 

ambitious venture was a "theater-in-the-round" production of 

A Christmas Carol, presented on two-level risers in the church 

fellowship hall. Each student prepared his own costume and helped 

to design the two-part stage. In each of the three programs every 

class member, with the exception of two absences, had a speaking part. 

In each case the author worked with the students on the importance 

of one's message being conveyed through acting and not through 

externaJ. props or scenery. 

Both individual students' achievements and the overall success 

of the speech, drama, and communicattons course were evaluated during 

the practicum project implementation. 

'fhe author is pleased that 15 of the 18 students completed 

every activity. One student did not present morning announcements, 

and two students were absent for one of the chapel programs. All 

class participation-perfonnance activities were recorded on a sheet 

like Appendix T. Each student was expected to participate in 

every activity, unless there were approved and extenuating 

circumstances. Therefore, positive evaluation in this area for each 

student was 100% involvement. 

This writer dete1111ined from personal belief and from the 

opinions of speech and drama authors, oeconnor (1984), Franklin 

and Dixon (1982), and Irwin, Rosenberger, and Sloan (198J) that the 

best way for her to communicate evaluation results and suggestions 

to students Has throue;h lndividual <:onfereneos. This w1·i ter made 
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written records of observations and discussed their details 

privately with each :::;tudent throughout the course. Specific 

improvement techniques which might apply to several students were 

shared with the entire class, primarily as a way of letting students 

know that each of them was not tli9 only one with skills in need 

of further development. 

For purposes of school report card grading each student 

who completed every activity during each nine-week marking period was 

considered to earn an uA" or nA-, 11 which qualitatively on the s'chool 

scale represent superior work, the two grades distinguished by effort, 

As described in Chapter I, one of the purposes of this course was 

f'or each student to move from where he was when he entered the 

class to a level of broader experiences. 1'he author offered 

cnuriseling and assistance to any student who delayed in the 

completion of any assignment so that the student would finish the 

task and meet this course objective, 

The students in the class themselves were also asked to fill 

out the questionnaire in Appendix U at the end of the practicum 

implementation period to help this author make any necessary changes 

or additions to the course in its first semester and revise it as 

necessary for the second semester. 

Interestingly, the students most frequently listed their 

teaching assignments as their :favorite activities. The prilsenta:t:.ion 

of A Christmas Carol was their second favor:i. te. 
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The students indicated a desire to study debating skills, 

which the author will include during the last two weeks of the 

semester. 

Of the 18 students 12 said they now feel more at ease in 

front of an audience. They mentioned often that the peer audience 

is the most difficult for which to perform. When A Christ-mas Carol 

was presented it was perf'ormed to three separate groups, grades one 

to three, grades four tn ::1lx, and grades sevu11 to nine. At the 

start the students were most nervous about the last performance, 

but they seemed to gain confidence as the first two progressed well. 

In conclusion, the author feels that the intangible goal of 

positive attitudinal response to class activities was definitely 

present. Other teachers, parents, and students have spoken 

favorably of the programs they have seen and the messages the 

presentations were intended to convey. The one activity which 

seemed to make the students feel the best about themselves was the 

teaching assignment. It is still a pleasure for this author to 

observe a young child waving to one of his student-teachers when 

they meet on campus. 
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V. RECOMMENDATIONS 

The junior high course in speech, drama, and communications 

described in this report has been approved as a semester elective 

fine arts course in the author's school. The course of study will 

follow the plans detailed in Chapter III with major goals in the 

areas of listening and observing, planning and teaching, writing 

and directing, and speaking and acting. 

Because the improvements in individual students' oral presentation 

evaluations support the conclusion that the project's instruction 

and participation activities are effective, the author will begin 

the next semester course with the listening and observing unit 

~ithout the speech pre-test. This plan will add two weeks to 

course instruction time and will enable the students to complete 

two types of speeches following training in addition to .;he other 

assignments. 

Primary and elementary teachers in the .school have expressed 

enthusiasm for the return of students for new teaching assignments. 

One lesson requested by both second and fourth grades is a 

presentation on dental health in February. 

The author is presently reviewing play sources to select a 

major dramatic produ(:tlnn for the spring. 

'!he next class is scheduled for three chapel programs during 

the semester. The author would like to plan one of the three 

prograJ11s as a collection of dra'riatic readings to augment the 
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students' acting experiences. 

Beyond the school setting the school belongs to Christian 

Schools International, and faculties from the 12 Florida CSI 

member schools meet annually for three days of general assemblies, 

workshops, and small group discussions concerning all areas of 

Christian education. The author's principal is co-chainnan of 

the next conference, and the author plans to submit the design 

of this course as a potential future workshop topic. 

Christian Schools International also publishes a national 

joumal,which is circulated to each member of every CSI school's 

faculty. This author is considering submitting an article to 

this publication describing a program which her school feels has 

been a valuable enrichment to its curriculum. The thn1st of 

the article would be the enhancement of self-esteem possible for 

junior high ~t~dents through such a course. 
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APPS!lDIX A 

School En:ollment by Grades 
1985 - 1986 

*There are three sections for each grade 
level one through eight. 

*There is one kindergarten-four class. 
*There are two kindergart8n-five and 

two ninth grade classes. 

Kindergarten-four . . . . . . . . . . . . . . . . . . . . 24 

Kind.nrgarten- five . . . . . . . . . . . . . . . . . . . . 48 

First grRde . . . . . . . . . . . . . . . . . . . . . . . . . 64 

Second grade . . . . . . . . . . . . . . . . . . . . . . . 71 

Third grade . . . . . . . . . . . . . . . . . . . . . . . . . 59 

Fourth grade . . . ..... •.. . . . . . . . . . . . . . r;3 

Fifth grade 

Sixth grade 

57 

81 

s~venth grade . . . . . . . . . . . . . . . . . . . . . . . 65 

Eigh, h grade . . . . . . . . . . . . . . . . . . . . . . . . 59 

Ninth grade . . . . . . . . . . . . . . . . . . . . . . . . . 45 

Total ......... 636 
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K4 

K4 

K5 

1 -
6 -

APPENDIX B 

Fee and Tuition Schedule 
1985 - 1986 

Registration fee; Kindergarten-four through 
ninth grade - $100, which is non-refundable 
unless the school cannot accept the child 

Testing fee: Grades one through nine -
$15, non-refundable 

Tuition: 

Total MonU-ily* By semester* 

{½day) $ 919~00 91.90 449.50 

(full) 1,450.00 . 145.00 705.00 

1,450.00 145.00 705.00 

5 1.519.00 151.90 739. :50 

9 11686.00 168.60 823.(lQ 

*Mor.thly payments are made in lO ~nstallments. 
*Semester payments are made~,? installmenti. 

~ 

*Yearly payment is made once at the beginning of the year. 

Fami~y discounts: 10% for secono child, 15% for 
third child, 20% for fourth child. 

By year* 

889.00 

1,400.00 

1,400.00 

1,469.00 

1,.636. 00 



GRADE 

1. 

2 

3 

APPEtr!JIX C 

All !!Scores represe·;~ t. median grade level .equivalent in years and months. 

K LI - Listening L - Language ey: 

COMPOSITE 

(2.8) 
(2.8) 
(2.6) 
(2.9) 
(2.8) 

(3. 7) 
(3.8) 
{:l., .. ) 

(3.8) 
(3.7) 

(4.7) 
(4.9) 
(4.9) 
(S.O) 
(4.8) 

V - Vocabulary W - Work-study skills 

HA - Word analy~~~ 

H - Reading 

M - Mathematics 

J.OWA TESTS OF BASIC SKILLS RA.i"KING 1985. 

TEST LI DST V ~sr WA TEST J.. TEST L 

(2.8) (2.5) (2.7) (2.5) CLO) 
(2.7) (2.7) (3 .. 2) (? -~i (3.3) 
(2.6) (2.5) (2.5) (2.8) (2~5) 
(2.6) (2.8) (2.7) (3.0) (3.0) 
(2.6) (2.8) (2.9) (3.0) (2.5) 

(3~(,) (3.7) U 8) (3.8) (4.2) 
(3. 7) (3.7) {l.9) (3.8) (4.9) 
(3.2) (3.9) (:,.9) (4.1) (4.3) 
(3.9) (3.7) (3.9) (3.8) (4.4) 
(3.5) (3.9) (3.8) (3.9) (4.0) 

(4.6) (4.7) (5.4) 
(4.7). (4. 7} (5.5) 
(4.7) (S.l) cs·.4) 
(S.2) (4.8) (6.1) 
(4.5) (4.7) (5.4) 

"TEST W TEST M FORM YE/1 !i 

( 2. 7) (2.4) 5 19~l 
(2.9) (2.3) 7 1982 
(2.3) (2.6) 5 19~ { 
(2.7) (2.4} 7 J tj~ r 

(2.9) (2.5~ 5 l 'Jl' 

(J.7~ (3.2) 5 1981 
(3.8) (3.2) 7 198;.· 
(3,9) (3.3) 5 19P."": 

(3.7) (3.2) 7 1984 
(3.8) (3.2) 5 1985 

(4~8) (4.2) 5 198! 
(4.9) (4.4) 7 198~1 

(4.9) (4.5) 5 1983 
(5.2) (4. 7) 7 191'-i 
(4.7) (4.4) s 1985 

t::, 
(D 
m .... 
~ 
g 
µ.. 

H s 
Id 
t-J 
('I) 
a 
(D 
:::s 
c+ 
p., 
c+ .... 
0 
:::s 
0 
1-1) 

Cl) 

i 
t'II 
(') 
::r 

f 
\.A 
\0 



Grade :omposite Test V Test R Test L Test W Test H 

4 (5.7) (5.S) (5.8) (6.5) (5.5) (5.3) 5 1981 
(5.9) (S.7) (5.8) (6.4) (5.9) (5.8} 7 1982 
(6.1) (5.9) (5.9) (6.8) (6.2) (6.0) 5 1983 
(6.1) (5.7) (5.8) (6.8) (6.1) (5.9), 7 1984 
(5.8) {5.7) (5.7) (6.6) (6.0) (5.6) 5 1985 

5 (6.7) (6.6) (6.5) (7.1) (6.5) (6.1) 5 1981 
(7.1) (7 .1) (6.9) (7 .9) (7 .1) (6.8} 7 19£:~ 
(6.7) (6.5) (6.5) (7 .3) (6.5) (6.6) 5 1983 
(7 .4). (7. 2) (7.3) (8.2) (7 .4) (6.8) 7 1984 
(6.8) (6.8) (6.7) (7. 2) (6.9) (6.6) 5 1985 

6 (7 .8) (1.8) (7 .4) (8.2) (7 .4) (7.8) 5 1981 
t:, 
G) 

(8.2) (8.2) (8.0) (8.7) (8.2) (7 .9) 7 1982 r» .... 
(7. 7) (7 .8) (7.5) (8.3) (7. 7) (7. 7) 5 1983 ~ 
(7 .8) (8.2) (7.8) . (8.2) (7. 7) (7 .5) 7 1984 [ (7. 9) (8.0) (7 .5) (8.2) (7. 7) (7.7) 5 1985 

H 

~ 
7 (8.3) (8.$~ (8.4) (9 .1) (8.4) (8.1) 5 1981 

..., 
co 

(9.4) (9.7) (9.3) (10.0) (9.3) (9.1) 7 1982 s co 
(8.5) (8.4) (8.8) (8.8) (8.7) (8., 7) 5 1983 ::, 

V (9.1) (9.4) (8.9) (9.7) (9.3) (8.6) 7 1984 c+ 
(8.4) (8.5) (8.2) (8.9) (8.4) (8.,6) 5 1985 .... 

0 ::, 

0 
~ 

8 (9.6) (9.9) (9.5) (10.0) (9.9) (8.9) 5 1981 t/l 
(10.l) (l0.4) (9.8) (11.0) (10.2) (9.8) 7 1982 at 
(9.8) (9.3) (9.6) ( 9.6) ( 9.8) (9.8) 5 1983 CD 

0 
00.0) (10.4) (9.7) (10.8) (10.1) (9.5) 7 1984 ::r .. 
(9. 7) ( 9.6) (9.7) (10.3) ( 9.9) (9.8) 5 1985 r 9 (10,6) (10.9) (10.7) (11.5) (l0.5) (lO. l) s 1981 
(10. 5) (10.6) (10.4) (11.2) (10.45)(10.15) 7 1982 
(11.0) (11.3) (l0.8) 01.7) oo.9> uo.s> ~ 1983 

°' 00.9) (ll.3) (10.8) (11.6) (10.6) (10.4) 1 1984 0 

5 1985 
• ·-----·-
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Oral Presentation Evaluation 

Student ___________________ Date __________ _ 

Speech Subject ______________________ _ 

I. Choice of subject 
Did :..pea.ker seem comfo.~ ! able with subject? ___ _ 
Was subject suited to speaker? ___ _ 
Was subject appropriate to occasion and audience? ___ _ 
Vas subject properly naL:owed? ___ _ 

II. Choice of speech materials 
Did speaker choose materials properly to support topic'? ___ _ 
Were examples, comparisons, statistics, etc. appropriate? ___ _ 

III. Organization of idea~ 
Did each pa.rt of s:peec1. sarve its ~peak.er' s pu1.1>ose? __ _ 
Was introduction effective? 
Was body complete? ___ _ 
Was conclusion definite? ----

IV. Use of language 
Did speaker choose wom.s carefully? ___ _ 
.Did woms possesss 
" • • clarity? ___ _ 
••• vividness? ----••. general fluency? ___ _ 
• • • good grammatical structure? ___ _ 

V. Use of voi~e 
Was speaker's voice pleasai.,t to hear? ·---­
Were the following qualities appropriate? 
..• 1ate? ___ _ ... projection? ___ _ 

expression? ___ _ 

VI. Pronunciation and articulation 
Did speaker pronounce and articulate wonis pruperly? 
Were souuds clear amJ. 1.:onc.lw.,? ----
Were words and syllables accented properly? ----

VII. Use of body 
Did speaker use body effec-t:l vely7 __ ____ 
Were the following qualities appropriate? 
•• t appearance? ___ _ 
..• posture? ___ _ 
. , , fac:ia.l exp1.·ession? ___ _ 
••• gestures? 
• • • eye ccm tac:~ ---
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Student _____________ _ 

VIII, Cvera.11 ra. ting 
Was speaker's overall presentation a. positive experience 

for listener? ----Was speaker•s attitude congenial? ___ _ 
Did speaker establish rapport with audience? ___ _ 

0014MENTS: 

Ea.ch element of the oral presentation 1s evaluated accom.ing to 
the following scale: 

5 Superior 
4 Excellent 
J Good 
2 Average 
1 Below average 
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APPENDIX E 

Teaching Assignmeri i:. Evaluation 

Student 
________________ Date ________ _ 

Gra.de level __________ Subject __________ _ 

Specific activities ______________________ _ 

Before-class preparation ____ _ 

IntroductiQn of self -----
Introduction of subject ____ _ 

Explanation of keJ points ___ _ 

Involvement of as muny students as possible ____ _ 

Preparation of visual aids ____ _ 

Effective use of vis~al aids ----
Rapport with stud~nts ___ _ 

Concluding 1. esson review ___ _ 

Facial exp~essions ____ _ 

Comments: 

Each element of the teaching assignment is evaluated according to 
the following scale: 

5 Superior 
4 Excellent 
J Good 
2 
1 

Average 
Below average 
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APPENDIX F 

Dramatic Perfoz1nance Evaluation 

Stude--,t --------------~---- Date ________ _ 

Nature of presentation (class play, chapel, etc.) ----------
Title of present.ation ___________________ _ 

Character oz· responsibility .(such as narrator) ___________ _ 

Prompt memorization of lines ___ _ 

Delivery of lines with few, if any, cues ____ _ 

At. ·-.mtion to stage directions ____ _ 

Believab5lity of character ____ _ 

Volume of voice ----
Pitch of voice ----
Preparation of costume ____ _ 

Cooperation with other performers ____ _ 

Cooperation with director ____ _ 

Effective handling of props ____ _ 

Comments: 

Each element of the drama tic perf oni,ance is evaluated according to 
the following scale: ·"' 

.5 Superior 
4 Excellent 
J Good 
2 Average 
l Below average 
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APPEHDIX G 
Letter to ~eachera 

August 21, 1985 

One of the exciUng plans we have for -the new junior high 
speech and drama course this year iA the opporturiity for the class members 
to get to know some of our younge1.· children better. If it would work 
into your plans once o:c: twice ea.ch semester, we would like for two o:f 
the speech and drarna studfmts to come to you!" class and teach a short 
lesson. Some possibilit:it)s would. be a Bible story, the "f'acts"f'or 
an ad.di tion or S" bti•act:i.on f mnily, a g~uni:.:; or :;iany others of which I 
hope you will help us t<J think! The speech anti drama ala.cs will meet 
during the seventh period elective, 2:30 p.m~ to Ji05 p.m. Kids gravitate 
to kids, and I believe y011r children wHl respund well to the . junior high 
students. In ad.di t:lon, U1e experience of teaching a specific top!.~ to 
younger students will help the ol11er students 10am to communicate 
clearly and effectively. I w-ill also appreciate your help in 
evaluating how well your children learned from each experience and 
vhat effort::; ou:r students can make to improve. 

If you -.rould be w:' .. lling to let us "teach for you" thiF 
semester, and, hopefully, next. too, would you sign and return this 
sheet to me? In addition, and, most importantly, would you please 
suggest topics the junior students could p.resent or ac ;ivities they 
could conduct for you? 

Thank you so ve1.·y mu.ch for your time, your thoughts, and 
your encouragement. This partnership will be a chance for me, too, to 
stay in touch with good fri.ends in the primary dcr1artment. 

Sincerely in Christ, 

Class -·--------

Suggestions, 



Design and Impleiner.t-,at1on of epeech, Drama. 

APPENDIX H 

What Do YoH Think? 

Have you ever wished -that yon could come into a class on the first day 
of' school and. have the teacher say, "Wlw.t would _y:ou like to learn and do 
this year? 11 You've finally come to that class! Ha.ny exciting plans ha.ye 
already .been made for your Speech, Drw:ia, and Communications class, but 
pa.rt of those plans <;alls .for you to express the kinds td skills you'd 
like _ to develop and the t:rpee of experiences you• d like to have. . PldaSe 
answar th3 questions b,3low thoughtfully. Please include "your nam~s at 'the 
top of the questionnaire, because some o:f our activities will. in;vol ve -
small groups and varifld activities may be pursued by different groups. 

I. Please rate the following activities from 5 to l acconling_ 
you'd llke to pursue each one;5 represents "very much" and 
"not at all." 

___ nite a one-act play 

_____ make the moin:'i.r~g ln tercom announcements 

____ speak before tM.s class 

____ sr,eak before anoth1:.r junior high class 

____ speak before an elementary or a primary class 

___ have a speaking part in a chapel program 

prepare and/or d.emonntrate props during a chapel program ----
____ act in a one-act play in class 

____ act in a one-act })b.y in chapel 

____ act in a major musical 

____ act or speak before a group outside of school 

___ learn to tell stories 

____ teach a short lesson to younger children at school 

___ watch myself on a vldeotape 

____ participate in a debate 
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II. Please list any other suggestions for activities you believe ~ould be 
appropriate for this class: 

III. Please indicate which of the following experiences you have had and 
how often. Please put an "x" if you have done something at least 
once. If it is something you do or have done often, for example, 
4 or 5 times a year at church, in Sunday School, in Scouts, etc., 
please write "often-church (or whatever occasion)," 

___________ teach a lesson to other students about my age 

___________ teach a lesson to younger children ( this might be 
actually sitting down with a younger brother or sister 
and teaching math facts, a reading concept, etc.) 

___________ speak before a group 

___________ cond ... • ·t a meeting (for examplet if you are a 
usqua.d" leader in a club) 

-----------act in a play/musical 

____________ articipate in a debate 

TV. Please share with me why you chose this class, Place an "x0 

beside your answer. You may choose more than one answer. Please add 
any cc.,;:,ments on the extra lines if you would like to. 

want to ·• ~ct~1 ----
____ want to leam public speaking 

____ need to satisfy one semester of fine arts 

____ parents suggested this course 

____ other (please explain) 
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V. Please tell something about yourself. 

_____ For how many years have you attended SPS? 

________________ What is your favorite subject? 

_______________ Second favorite? 

_________________ Do you feel comfortable doing things in 
front of a group? Please e~lain,lllth 

_________________ such things as "this 1s really my thing""'~ 
I like to perform" or "I :reallt/1n:-13f'er ~9:~ 

__________________ to get up in front of people" or whatever, 
W01'US best express rour feelings. Ple~~.< 

_________________ include what kinds pf gro.~ps Y~l-l pre{er· ;.ft 
there .. are some wt~h whom you :r~,+:•~p:r:e:.\;::c,. 

____________________ comfortable, for example, ·•.Qtl,er:s~¥,,~~'.,2\c< r 

younger children, a.diµ. ts, ·.ct)~ch group, }!)tc. 

semester, those of you who "love to act" will ·ha'(r~had 
those of' you who a.re "stage-shy" will eithe:r be: 

get on stage or will have discovered other ways in whichyou 
can participate in a drrunatic presentation withcut actually acting. By 
the end of the semester we want everyone, one way or another, to 
''break a leg": 
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APPENDIX I 

Ranking of Student Preferences 
for Class Activities 

Students rated 15 different activities individually on a 
scale of 5 to l according to how much they would like to 
participate in each one, witli 5 indicating 11 very much 11 and 
l representing "not at all." Their complete responses 
were recorded on the questionnaire in Appendix C. 

·Average ranking 

4.22 

4.11 

3.83 

3.56 

3.44 

3. 33· 

3.33 

3.22 

3.22 

3.06 

3.00 

2.89 

2.83 

2.72 

2.67 

Activity 

teach a short lesson to younger chil~re~ 

speak before an elementary/pri~~ri( 

participate in a debate 

act in a major musical 

prepare and/or demonstrate ~raps 

act in a one-act play in class 

have a speaking part in a·chapel 

act in a one-act play in chapel 

learn to tell stories 

act or speak before group outside 

watch myself on a videotape 

speak before this class 

speak before another junior high class 

write a one-act play 
" ' make the morning intercom announcement~ 
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APP:ii:NDIX J 

ARE YOU A GOOD LISTENER? 
ALMOST 

ATTITUDES ALWAYS USUALLY 

.• 1, • Do you like to listen to 
. • other people talk? 5 4 

a.· Do you encourage others 
to talk? 5 4 

a. Do you. listen even if 
you do not like the per-

:,•~; • so11. w~ is talking? 5 
. 4; p,{-~\i.Usten equ~}ly, 

- _:!<::f~.·. 'well ~beth~r the PfJrsori ;~ 
~:;~;:t;~~,1~,i."~: ~ or wer>' 
;:•:,1;, ~~·,~ung ur old? '' 5 
{j/ : ~ ~ yo* listen equally· _ . 
:·wr·, wen l"? friend. aqua~:: : 

:~if~~\5•: ,··•·~'.•' ~ 
·;" t'. Pf>' 'yo~: put w~t you 
-.:::/~f have been doing out of 
?t~-:: s~t··~d out of mind? 
·,.•,t't>o./you look at the, 

·}ki: •~it~: 
•. •~ , Do· you ignore distrac-
. }?iI ti~~!}~, . 
• . I;: n,,: )'OU smile, nod your· · 
·::~~::~:: ·.i~~~(and otherwise en .. 
>\:··courage.the speaker? , .. 
• 10/ Doyou think about what 
: :' she is :saying? 
ji;·: ~.),oµ-'try to figure out 

iJf:r what be means? .· • 
, 12;,: Do you try to figure out 
• ;. /',t-' ·why she is saying it? " 
'i'.i; .' • ·0p·· 'yo~ let him finish • 
:•t~/·:.'wbat .~ . ••· trying tQ 
: !:/;, .;~· ' .. ,,· /' • ,\ ' •• 
• 14. •• If she hesitates, do you 
: • • encourage her to go 

-~ • 1 onf • : 
'.&•ts; Do you restate what he 

ha, aaid and ask him if 
you got it rlsht? 

5. •. 

5 

5 

5 

5 

5 

5 

5 

5 

5 

4 • .. 

'4 
,, 

4 

4· 

4 

4-

4 
,. 

•'t' 

4 

4 

4 

OCCASION· 
ALLl' 

3 

3 

3 

SELDOM 

2 

2 

2 

ALMOST 
NEVE& 

1 
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(Irwin
1 

Ra1enbarger 1 and Sloan, 1982, pp • .36•l7J 
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APPB!NDIX K 

Name ____________ _ 

Teacher Observations 

Some of the best oral presentations occur daily ln your 
regular classrooms! Your teachers plan their lessons ana..· instructic;m 
techniques in ways which will coamunica te information tb. you most 
effectively. On the chart below please racoxd as many of ':tll~special 
elements of good oral presentation your tec1chers employ . that./you can. 
Recom such things.as the use of visual.aids, dramatic 11ke~ij!s, 
voice variations, marker expressions, 'body-Jaovements, involyement of 
you 1n the presentation, and anything else which you feel captures 
your attention and, therefore, enhances your learning. 

Period ____ _ Subject _________ _ 

Peri id ____ _ Subject _________ _ 

Period __ _ Subject _________ _ 

Period ----- Subject _________ _ Teacher --------

--------------·-----------------~------
Period ___ _ Subject ________ _ Teacher 
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Period ____ _ Subject ________ _ Teacher ______ _ 

Period ____ _ Subject __________ _ . Teacher -------

Period ____ _ Subject ________ _ 
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APPENDIX L 

Television Personality Observations 

How Did They Get Where They Are? 

Listen·· to and observe the television persona Ii ties 
on the videotape you view in class. Make a written 
record of your reactions to their voices, their 
gestures, and their appearances. Use the chart below 
to record your reactions. You will use one chart for 

. each personal! ty. • 

L voice __ pleasant 

__ ·unp~easant 

2. • articulation clear 

__ unclear 

3. word choice __ acceptabl~ 

-·_···_unacceptable 

4. personality _likable 

.. __ not likable 

s, ~ress __ appropriate 

_.· _inappropriate 

6. body ~oyements _enhancing 

distracttng 

cn,mment: 

comment: 

comment: 

comment: 

.. . .com111ent: 

comment; 



• 
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APPENDtX M 

Bible Stories 

You will select one or the f.ollowir ig Bible star ies 
and write a one-act play to recreate this story and 
make it come alive for your audience. Your script 
should include appropriate dialogue between the 
characters who particlpate in the story . 

l. Adam and Eve Genesis 1:26-31, 2:1-25 

2. Noah and the Flood Genesis 6, 7, 8, 9:1-17 

3. Samuel and Eli I Samuel 3 

4. Elijah's Miracle I Kings 17:1-24 

·5. • Daniel in the Lion• c Oen Daniel 6:l-28 

9. Shadrach, Meshach, and Abednego Daniel 3:1-30 

7. The Tale of Jonah Jonah 1-t, 

8. The Parable of the Great Banquet Luke 14:15-24 

9. The Parable of the Lost Sheep Luke 15:1-7 

10. The Parable of the Prodigal Son Luke 15:11-32 

11. The Story of Zacchaeus Luke 19:1-10 

. 1i. The Parable of the Good Samaritan Luke 10:?.5-37 

• -· 
13. Jesus Feeds the Five-Thousand 

14. The Parable of the Talents 

Luke 9: 10-17 

Matthew 25:14-30 t l 

15. The Birth of John the Baptist Luke 1:5-25, 39-45, 57-66 

16. Jesus Heals Luke 8:40-56 

17. Pe~er Walks with Je~us Matthew 14:22-32 

18. Paul and Silas Escape Miraculously ·Acts 16: 16·-40 



Concrete words: 

pines 
justice 
honor 
automobile 
person 
poodle 
gracious 

Sr.,ecific words: 

Ex. galaxies 

Design and Implementation of Speech, Drama. 76 

APPENDIX N 

Exercises on ~ffective Language 

Decide which words in the following list are 
concrete and which are abstract. Can some 
words be either abstract or concrete? 
We will discuss your answers. 

wild 
decision 
circus 
house 
hc!"".e 
p~cture 
art 

(from Speech, O'Connor, 1984, p. 182) 

Stuo: each of these ~ords. Following the 
example, name more specific words that are 
included in each of these general groups~ 

sblar systems 
planets 
Mars 

stars precipitation theater animals 

(O'Connor, 1984, p. 182) 



Color words: 

inten$e 
pelting 
cjynamic 
interesting 
motiveting 
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Psychologists have analyzed the colors of 
clothing people wear and the colors with which 
they decorate their homes and offices and hav, 
determined that colors both reflect personalities 
and moods and influence feelings at the ti~e·one 
is exposed to a particular colorw For example, 
educational research has shown that students 
respond more effectively to rules within the 
classroom when the teacher is wearing br!ght 
colors such as red or yellow as opposedtollght 
blue or grey. Words have "color," too~ Stu~y 
the following words and evaluate them for ttcolor.,. 

good 
thoughtful 
energetic 
walk 
trudge 

No~ give exa•ples of how each of the words you selected as 
having more "color" could be used iri an effective sentence. 

Economy of language: Let•s look at some examples. Decide 
in each case which sentence conveys its 
idea more effectively. 

Regarding the situatioi in the flooded area, we must make a 
concerted effort to aid the local residents. 
We must try to aid the residents in the flooded area. 

We had sunshine for a whole we,k. 
A period of sunny weather set in and remained for a whole week. 

(O'Connor, 1984, p. 184) 
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Contrast: The following examples come from three speeches 
by President John F. Kennedy. Can you identify 
his use of contrast in each one? 

"Let us never negotiate out of fear. But let us never fear 
to negotiate." 
"In the election of 1860 the great issue was whether this country 
would remain half slave and half free; in the election of 1960 
... the great issue is whether the world will remain half slave 
and half free." 
"Ask not what your country can do for you--ask what you can do 
for yo~r country." 

Repetition: President Franklin D. Roosevelt delivered the 
following speech during World War II. What is your 
opinion of his use of repetition: 

"From Berlin, Rome, and Tokyo we have been described as a 
nation of weaklings--'playboys 1 --who would hire British soldiers, 
or Russian soldiers, or Chinese soldiers to do our fighting for 
us. 

Let them repeat that now! 
Let them tell that to General MacArthur and his men. 
Let them tell thgt to the sailors who today are hitting hard 

in the far waters of the Pacific. 
Let them tell that to the boys in the Flying Fortresses. 
Let them tell that to the marines~ 

Climax ordering: General Douglas MacArthur used the following 
paragraphs in a speech to the cadets at 
West Point to describe the "American man-at-arms." 

"But when I think of his patience under -dversity, of his 
courage under fjre: and of his modesty in v~tory, I am filled 
with an emotion of admiration I cannot put into words. He belongs 
to history as f~rnishing one of the greatest examples of successful 
patriotism. He belongs to postP.rity as the instructor of future 
generations in the principles of liberty and freedom. He ~•longs 
to the ptesent--to us--by his virtues and by his achievements. 

In 20 campainnr., on inn battlefiP.lds, around 1,000 campfires 
1 have witnessed that enduring fortitude, that patriotic self­
ahnegation, and that invincible determination which has carved 
his statue in the hearts of his people.•• 
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APPENDIX¢' 

Inspirational Speech Topics 

F olka with good habit& also seem to hove moat o/ the 
food luck. -n.eouu,, ..,_ 

Right on Target : 
Get the risht perspec- : . 

. tive. When Goliath. ca1ne • • 
up a1a.inst the J1raelite1~ .',~ 
the soldl•n all tboucht: ·.• 
.. He's IO ' bt, i we can • I 

It usually takes more than three weeks to 
plan a aood impromptu speech! 

never Jdll 'him." But 
David looked . up at the 
same liant and thought: 

Practice is the best of all inl\ructors. 
-Publius Syrus 

Last Laugh 
Your sense of humor jsn't evidenced 

By your Jokes or facetious view, 
But simply by your ability to laugh 

When the Joke is on wou. 

-Mark Twain 
"B•••· '° l>il J can°t • 
..-.!" • .-TM~ ' . • •• .. ,'. ,':~~:;::::: :-. . ::J 

Half the world is composed of people who 
have somethin& to say and can't; and tht 
other hc1lf, who have nrnur.i~ to sa1 and 
keep on sayin1 It. 

.. -Robert Frost 

• The aecret o/ happine11 ia to 
count 11our blft11ng1 while 
otMT1 are adding up their tfOK: 
bles. -,~~» ... 

l' au can', Jaot atl tlae peoJ>IM au tlwt t,me but tlumb to 
television 11ou can nou.• /ool more o/ tfwt peopte more o/ 
tlrM t~m, than you ever could ~/otf.. - DH Tllmlt\ll& , .. 
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! would never think of speakin& without, 
an some way, orderin1 my thouahts. 

-Harry Emerson Fosdick 

Though a man b< born t,: genius. a 
natural orator am.: a natural reasoner. 
these endowment. &iH him but the 
outlines ol himHlf. The nllin& up demands 
incessant, pair1stakln1, steady work. 

-Henry Ward Beecher 

l "10ifAMICt 
PRA'IJR • MIP I>!-

~~­f..t».IJ.Y'~(# 
OURLIVS What you are speaks so loud that , 

cannot hear what you .-,. 
-Ralph Waldo Emerson 

Most speeches ta an IIDur-11111 
• Do some resemblance 1how, 

Because the lonpr time tllty .._ 
The shallower they arow. 

-Prochnow 

SwapSesaion , 
It's too bad we can•t excblrlle probleraa. 

It would be ID bentfictal aDi Wilt· ..• 
After all, lt's a simple matter 

TolOlvethtotbtrar.1. .. , ..... ~ .. ..;.:.: .......... . 

W, hoH,n«Vff lcarud to au~ tlMt U&atlfll IN appori """·•• 
"""" Uke the entl&uftum ""~ tohkl& IN oppoat IM*~•'!'.=:-
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Laughter is the hand of God on· the shouldef' of our 
tf'oubled world. - GnphiCom.raunical.OI 

Man11 a nobods, who isn't knoum btl anr,bod11 becomes a 
1orubody and i.s lmoum bi, neri,bod11, and nnatbod11 
tella him thev k1uno him when he IDOi nobody owd thq 
hew he would be .somebocill lomedaa,. -GNd...._, 

Not what f have but what I do ii m11 kingdom. 
_,,.....Cvl,le 

A peT.IOR tenth a atrong wiU ond not m1&eh talent IOIU; •.. 
outshine 4 talented no,agger. . . ,: . , ..,..,..~ .... ~ 

It takes two tc speak tite truth-one to 
speak, and an:>ther to listen. 

-Henry David Thoreau 

/llftUt Yalff'li' 
ltVN6 48 ill A 

81:-Mll.6-Nl-llOM. 
ra4 t, 11111T .+ 

611ft 
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APPENDIX P 

Persuasive Speech To~ics 

1. better student-parent relations 

2. conservation of natural resources 

3. state lottery 

4. proper diet 

5. regular exercise 

6. respect for teachers 

S.eeak against: 

1. teenage drinking 

2. drunk driving 

3. drugs 

Li. smokiny 

5. littering 

6. pollution 

7. state lottery 
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Class Summary of Oral Presentation Evaluations 

Stuc:ent Pre-class Teaching Inspiring Dramatic Average of Increase or 
Speech Assignment Speech Perfonnances Post-training Decrease ., 3 " 3 " 3.1 -1-.1 
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APPENDIX R 

ruo MANY l'NU rnNS 
Student Play 

Housewife (being pressured by Thanksgiving, having relatives 
over, children "pestering" her, etc.: Why in the world did' 
we invite 30 people for Thanksgiving dinner? 

Husband: You know you've been saying for years that you wanted 
to have a big dinner for both of our families. 

I 
Wife: I ~now. And I'm glad they're all coming, but I think 

I'll be glad when today is over, too. There's so much to do! 

Child: But just imagine, Mom, if you had had t0 fix that first 
Thanksgiving dinner! 

Wife: I think it would have been much easier. Everything 
outside, lots of people to help with the clean-up ... 

Husband: But remember how many people came to that dinner 
and all those Indians! 

Wife: What do you know about Indians? The only redskins you 
know are the ones you'll watch all afternoon on TV! 

Child: At least you have a dishwasher, Mom! 
the Pilgr!ms didn't have! 

That's something 

Wife: You're right, of course. With just a little rest I'tl 
be all ready for dinner this afternoon ..... 

(scene changes to first Thanksgiving) 

Pi 1 grim : Please , do h u r r y , dear ; they ' v e surprised ·us a 11 .. ,, 

Wife: Who? what? what are you talking about? 

Pilgrim: Pray, what a strange accent ... are you one of them? 

Wife: One of who? 

Pilgrim: The Indians ... 92 more of them are coming for dinner 
than we had planned. 

Wife: No, 1•m, I don't know ... 

Pilgrim: You can help ... just carry these things to the table 
the men are setting over there. 

Wife: This can't be ... I must be dreaming ... it looks like 
... the ... first ... Thanksgiving! 

William: Mmmm, this venison is delicious,Squanto. 

Squanto: You must thank my fellow Indians. They are good deer 
hunters. And you can thank your God. There were many large 
deer this hunting season. 

William: It is good you begin to recognize God's hand in things, 
Squanto. 
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Susan: You and all your Indian friends have all been so good 
to us. How can we ever thank you? 

Squanto: You can thank us by teaching us more about your God 
Who has protected you and provided for us all. 

t 
Captain Standish: We would be glad to do that, Squanto. Our God 

is very powerful. We hope all the Indians will get to know 
Him, too. 

Priscilla: Would you like some popcorn? 
. 

Everyone (except Squanto): Popcorn? What on earth is that? 

Priscilla: It's corn--popped in high heat. Try some (she 

Susan: Whj that's delicious, my dear. 

John: Not bad. We are having such a good time here 
is hard to believe all the hardships we have gone 
one year ago. . 

Squanto: I still do not understand how you survived that 
journey by boat with so many people ... 

Pilgrim 2: There were 102 people squeezed onto the Mayflowe~ 
that 3-month voyage. 

Pilgrim 3: I remember the terrible storm at sea· ... the children 
crying .... seasickness ... 

Pilgrim 4: And the worst was yet to come--that terrible first 
winter on Cape Cod; 47 people died in the first 3 month~. 

(Everyone is solemn for a few seconds.) 

Susan: (cheerfully) But we have each other and many blessings 
to remember today. Come, everyone. Let's have some dessert. 

Squanto: Pumpkin pie. 

Everyone: Pumpkin pie! What is that? 

It is made from this. It tastes like a pudding. 

(Indians serve pumpkin pie.) 
, 

Susan: I think this day is too beautiful a day to think of 
hardships and sadness. Let•s remember the many blessings God 
has given us since a year ago. 

Standish: Good idea. I would begin with the way God provided the 
finances for our journey. And those who squeezed into the 
Mayflower were like Gideon's army--God's chosen few to ent~r 
the promised land. 
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John: Remember on the Mayflower during that terrible storm when 
Mr. Brewster saved our ship with his printing press? 

Indian: How did that happen? 

Pilgrim 5: ~~~ main beam had broken and the ship was leaking 
badly.=' prayed, and it seems that Brewster came up with 
the idea to support the beam with his printing press. 
It took him awhile to find it, but he did, and it worked! 

(Everybody laughs and nods.) 

John: yes, even the sailors began to pray after that incident. 

William: I'll never forget when we heard the cry, "Land ho: 11 

Susan: And the day when we landed on the beach of Cape Cod 
and praised God for a safe trip. 

Brewster: Do you remember that time when we were attacked 
by the Indians? 

Indian 2: I thou-ght you were going to remember only the blessing$. 

Brewster: Yes, but God gave them poor aim that day. None of the 
arrows hit us. 

Standish: My favorite blessing was when we men were in a 
meeting trying to decide how to supply our next food and 
an Indian appears asking us for something ta qrink -~ in 
perfect English? 

Susan: Yes, SaA~set. What a Goo-sent gift he was! 

Priscilla: And he introduced us to you, Squanto. And you've 
been such a help and friend to us. 

Standish: Without you we wouldn't have these beaver furs to keep 
us warm. 

Susan: ... and the corn for winter. 

Priscilla: Not to mention popcorn. Have some more! 

Brewster: And because of you we have peace with all the Indians 
around us. 

Pilgrim 2: You taught us how to trade. 

Squanto: Of course! 
must protect you. 
away before all my 
silence) It seems 
place for you. 

You are now my brother~ and sisters. I 
Your God protected me by sending me far 

people died of a plague. (a moment of 
strange, but! think God prepared this 
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Standish: Why do you think that, Squanto? 

Squanto: Because ii' my people had been alive when your 
boat reached this shore, they would have surely killed yo~. 

William: borne on, everyone, it's time for our worship service. 

(Pilgrims move together.) 

Child: Mom, wake up. The company is here! 

Wife: What? Oh, gosh, all 92 of them ..... 

Child: No, Mom, it just seems like that many ... 

Wife: Do you know they showed us how to grow corn and we 
invented popcorn! 

Child1 What are you talking about? 

Wife: (realizes where she is) The first Thanksgiving ... 
so many blessings .... 

(Wife gathers children, husband): I'm so glad we're 
together today. Happy Thanksgiving, everyone! 

"Too Many Indians" was written by a student in the pilot speech, 
drama, and communications class for presentation by the class at 
the school ··•.rtianksgi ving program. 
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ilMIM- Ski..t fvn. cAapel ( 10/21) 

STllblA'TI//: W/2at do v-uu. thi..nk fl]11.4. /!Jil.Len. wuuul. 4.a!J i..f 1 UJcJn.e. tlti..4. l1la4k. tu 
clalM? 

STll iJEJlTll 2: /fJaAh . .. wlia t 1flCIAk? 

STlliJlirTll 1: f unnv • .. 

STIJi)&VT#J: iJ«J }/uu all. liave. ff-'JUII. c,M..lumu n.ead!J /"n. t.J,,e. pa11..tv? 
STll/)lAT/14: J_ de>. A1.1 Jl,UU can 1.1.e.e., lll!f cv1.1lu.me 11.e/Le.cu mv pe,wunal.i.tv. 
SlllblNTil I: tN,at alx>ul even.vlhi..n!J e.Lte? ~Jl,u u hn.tJ19-i..n.p. the. /o..,d? 
STllb&¥7W5: ile. 'A.e. bn.u'1},i.ng. pi..ua! • 

-57/Jil&VTl/6: !/ealt: /ou11. l.atje. with e..ve.11.!llAi..n!f ,m it. ll/e. '1.l all have to pitclr 'lr, 
tUJc) J..,lia.JVJ.. 

S7llD[Jff#7: l:Je. 1,c.e. dcJi.n.g, dUAe.11.t. 1 t.J,,ink, we'll bahe. 4.0me. llall.owee.1t ciJtJkLu. 
57fJiJ&VJll8: li//,!I dcJ IJJC! cel.e.bA.ate. llall.uwee.n, WLJILIX1.f1? ..... 

STlliJl/rT:/h: PJe.J.l., llall.mue.e11 berpn cu.a a ni.g),t v/ Cele.6,w.twn be/cJ1t.e. ./111 """"'"""4.1'11~",,. 

bag. 
STUi){jyT#2: On AJJ:.Sai.nu Dav, CJut.w.tlanA A.emembe.n. a1.1. a/ tAe.i..1&. chu.n.e!it u~~ 

tla1UJ1.J.ghoi1t h i.4 t,; n.v. 
STUbtA'TIJ8: Wlaa.t ,ilwut the cu1.1tumu? 

srulllJ.fflh: 'People. 4JJiLtu/ !f"t co.11.11.i.ed <aJXl.fl 04. tlie!I thou~t U.ULJlllr,·-11'-'l:a.:L.v,-.~·l,V•~:> 

¥i4iU'c And 1 tlti..nlt tliat peopu have. al..wa:;,a. liked, ttJ ·DIU~c.£.i'Ul.i"(.,Q:<:•<,. 

'he. ·iomeon.e. e.1.Ae.. • 

S[UDlA'lli9: Thi. pa1Lt..i.u and lllea.u a1&.e.. P"'!.ttv pupul.an.1 -wu! 
StUDlNTll-2: I S&"e4A l/all.iJ11Je.e.11. l4. a n.allie.1&. Au/v0 celsd,1&D.t4,m .• 

Si,IJDE.NT#IO: C.Jhaf is :,u,wng, wlt/,. that? lie. ju4t have. fu,r. ind d~n/t hun.t an.,,u,,-.e.. 
STOOlNT/12: C.Vme. un, !I"" koow t.Aal th.e Bi.bLe. tea.c.Au f.t4 tJ,.a,~ witu.tevu 

.tJ.;,uLd be do,tt {un. the. g.1"4!/Yf ~tJd. 
57/Jl)[J,1#/ I: l1ut lruw can UJe. have. a lla.Lloweu1. pan.tg and 1e.t ~lli-{g C,ud? 
STUblA17#12: ltle can c.el.eluwte. 'Re/vllJllati..tJll iJav, i.,w.t.em/.. 
JTIIDlA7#8: ~lh.a.t iA. 'Re/un.mt,d,.i.,Jn Dav? 
STUDlHit/12:' 'ile./unmat.i.1Jn iJav u. the dav, /rJQ.At.i.Jl Lu.the.A. f"'•t.ul. ni.ne.t.1-/lve. 

unpv11.imtt ul.uu "n t.lae. dvun. u/ Ai.A. cliun.cl. i.,,. l,li.:t:te.n-6'1.11.1» ,~. 
STU/Jl.NTI//J: Th.u.t laappe.n.e.d ln. A. D. 1517, a/tu flia.1&.ti.n. Lu.Ute.A laad. •t.tw.ffhtl. fo1t. 

' 1111,1,n.v ,c.a/1.4. w/..tJa /auu, Jae., CL 4i.MU, cuuu/ f4N& ~,,>J
14 /»ve., 

STUD!KT/1 / 4: F ~I Jae. d iA.t::»ve.n.u/. 'Paul'• 11.u,.Ju/u.l. p&Wlfl,& i.lt l.plt.u.i.llM., u.t' 
tlaa juA..t tu&.& 4AVed bv /al.t.h. i:tJ ~vd. 

STIJ/JlhTIII I: Wlaat duu all u/ tlai.A l1av& w dtJ wlU. uuA Hal,J,,.,-..en (KlAt,J 
STU/JlNTI!/;: Well., vuu .ue., w& dt>n I t. d., tlae. tt.i.g/tt ti.in.tit. t,, eau ,r>d'4 h>ve.. 

8v Iii.A ~&, f!.!:. /i.Mt. l..Jvtu:J ,u. 
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St!JfJ{_ilT/.'/6: A,ul !}e4UIJ pai.a t/,c fJllLCP fvll vUll ~i..-t-1. 

571JiJ&Vr/i 17: 'the ,jvy we. l,u.ve /ee.l /11.um luwwut~ tliul ~ Mltiul.d ma.lte u4. 

!!!E:!!:l:. lv Jv lM.n.vA lltal pltWAe (ivJ. 
S77JlJ&V7/lt8: li.J~e.. pla•uti..nµ. a ~e/v1wzali..v11 pan.ty! 

5itJlJ611iil 16: 

SiWJ[,A1i;! I: 
5TIJi)[.lV7'1 / 11: 

57lliJ6YTl/3: 
5TlliJlA'ifi4: 

SiZ/iJl,ff li5: 
5ilJIJ6YT!l6: 

5Tl/i){Jl7!17: 

57l1 lJl.Nrtl t 4 : 

SUJlJl}IT/113: 

STIJiJ&VT/11: 

f:). , l I 
iH-:JII -vfl. 

That 1
4 i.t! (uucl ,:.deal Bul, hvw cla we pl.r.ut /vn. tlii..4 pan.tv? 

llr pl1.m /Jvme liii..•t!f 4,peci.ul. f vii. .4.&Jme.vne bui.Adu., vu4,4.el.vu.. 

Sta1.c ... llv111 clu !fvt.l. p1tvp.:J4.e we dtJ llta.t? 

1 luww! iJv vuu 1Lemembe1L il1e. paAivn. tall~i.ng. abvut the clti.l.d.A.etJ, 1 4. 

/1.uotl «t t.hc li,Mr,i.tal., wuf h.1.Jw 4.IJmelimu, t.Ae. clti.l.d.n.en. al'l.e. 
/n.i..~te!le.d? 5uppv4e we ,:1e.e i.f we. cwt v~i.t tlcem i.~ fJUlt C.04.~.8ut 

u4.i.n9. (11.i.rmll.11 ev.,lumu-- CL cluum, ca1LfotJ1t ch.an.acle.M.-- !J-VU }t,u'.NI., . 

Pen.Aap-1 we cuu.l.d. pl.ctg 4J.Jme ~e.t. wllli t.h.em. . . 

Tiu; vt.l1e.n. du!/, my mvlhell UIU4 t.a.1/~i..n!f ab1Jut UJl vl.de.n. lmlv wltv CA.'h!+ 
get OU.+: Jh.e aJ.,4,,., 4.aul tl,.at t.Aue we/l.e. 4.even.ul el.de.-J..v pe...,ple.. 

Ul UUIL cliwtch WhlJ tWuL.d. n.eul.1.v eJijuv liavi.rtv c.umpa1,v. 

liIe c.11ul.d talte 4vme vf uu/L pa1Ltv w a lut u/ pe.upl.e., CJJ,Lddn. 't we? 
?en.A,,;n.ali11, 1 tJ,.i.,J~ Urev W4Ju.ld. ,ju4.t l.uve IJUll. CtJt1ki.u. 

That U. ex.acllv wl,a.t. PiaA.ti.J1 Lut.h.u had Lil mi.nd lllhen.. h~ WQk ht.4. 
i..dea.,11 tu U.e cliu 11.c.h.. 
!:Je..s; he uw1.ted peupLe w luww t.Aat. Civd 1

4. .Luve. iA a 1i./t, ca.'lfl··t1tev 
CWL ,,J.,,uw tha.t tltefl- an.e tlia.-ik/ul OJI lite Wi.te that tJ,ev 4.h.a.n.e. wi:.th 
u tJ,, ell./J. • 

I tJ,i.,J,e. thu. L,IJ 1f"Ln!} fo l>e the be/J..t Octuben. t.lti.1Ltv-/i-AA t we. have .•• 

even. ltw.l! 

STllif.AT/,12: Oka1;,, theJl. Let' 4 r;.e.t 4fon.te.d! 

This play was written jointly by the students and teacher in the 
pilot speech, drama, and communications class. This script, prepared 
for cast use, was typed by one of the students in the class. 

' 
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APPENDIX T 

Name 

Speech, Drama, and Communications 
Log of Activities Completed 

(indicate date completed) 

Tea~her observations 

Evaluation of television personalities 

Team-teaching in grade 

Bible story one-abt play script 

Morning announce~ents 

Inspir•tional speech 

Videotape evaluation 

One-act play performance 

Chapel participation 

Persuasive speech 

Entertaining speech 

{K4 -
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APPENDIX U 

Speech, Drama, and Communications 
Course Evaluation 

1. Of the activities we have undertaken so far, which three 
have been your favorites? Please explain why. 

2. Is there something we have not yet done that you would 
like to do? 

3. What skills do you feel you have developed or improved as 
a· result of this course? 

4 .. Is there some part of the course which was not "y6ur favoritej" 
~hich iou would have preferre~ not to have undertaken? If so, 
please explain why. 

' 5. •• Are there opportunities which you can now anticipate in which 
you may use the skills you are developin~ in this course? 
Please describe (for example, church, club meetings}. 

I) 
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