NSU

Florida Nova Southeastern University

URIVERSIRY e NSUWorks
Abraham S. Fischler College of Education ETD Archive

12-1-1985

The Design And Implementation Of A Speech, Drama, And
Communications Course For Junior High Students

Virginia H. Miller
Nova Southeastern University

Follow this and additional works at: https://nsuworks.nova.edu/fse_etda

b Part of the Education Commons

All rights reserved. This publication is intended for use solely by faculty, students, and staff of
Nova Southeastern University. No part of this publication may be reproduced, distributed, or
transmitted in any form or by any means, now known or later developed, including but not
limited to photocopying, recording, or other electronic or mechanical methods, without the prior
written permission of the author or the publisher.

NSUWorks Citation

Virginia H. Miller. 1985. The Design And Implementation Of A Speech, Drama, And Communications
Course For Junior High Students. Master's thesis. Nova Southeastern University. Retrieved from
NSUWorks, Center for the Advancement of Education. (98)

https://nsuworks.nova.edu/fse_etda/98.

This Thesis - NSU Access Only is brought to you by NSUWorks. It has been accepted for inclusion in Abraham S.
Fischler College of Education ETD Archive by an authorized administrator of NSUWorks. For more information,
please contact nsuworks@nova.edu.


http://nsuworks.nova.edu/
http://nsuworks.nova.edu/
https://nsuworks.nova.edu/
https://nsuworks.nova.edu/fse_etda
https://nsuworks.nova.edu/fse_etda?utm_source=nsuworks.nova.edu%2Ffse_etda%2F98&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/784?utm_source=nsuworks.nova.edu%2Ffse_etda%2F98&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:nsuworks@nova.edu

THE DESIGN AND IMPLEMENTATION OF A

SPEECH, DRAMA, AND COMMUNICATIONS COURSE FOR JUNIOR HIGH STUDENTS

by

VIRGINIA H. MILLER

A Practicum Report
submitted to the Faculty of the Center for the Advancement
of Education of Nova University in partial fulfillment of
the requirements for ithe degree of Master of Science.

The abstract of this report may be placed in the School
Practices Information Files for reference,

December/1985

RUNNING HEAD: DESIGN AND IMPLEMENTATION OF SPEECH, DRAMA



Design and Implemantation of Speech, Drama

AUTHORSHIP STATEMENT
I hereby testify that this paper and the work it reports are
entirely my own. Where it has been necessary to draw from the
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ABSTRACT

The Design and Implementation of a Speech, Drama, and Communications
Course for Junior High Students.

Miller, Virginia H., 1985: Practicum Report, Nova University,
Center for the Advancement of Education

Descriptors: Adolescent/Christian Education/Communication/
Communication Apprehensinr/Drama/Dramatic May/Dramatics/Flementary
Bducation/Firs Arts/Junior High Schocls/Junior High Students/
Middle Schools/Secondary Education/Self Concept/Self Direction/
Self BEsteem/Speech Communication/Total Communication/Verbal
Communication

A semester elective fine arts course for junior high students in
speech, drama, and communications was designe? ard implemented by the
author for a private Christian day schcol in a metropolitan Florida
city. The school serves 630 students in grades kindergarten-four
through nine., The projeci's goals were to expand the school's

fine arts program, to address the personal needs of the adolescent,
and to ircrease the interactions between the school's junior high
and primary and elementary students.

Following preliminary activities to assess and evaluate present
skills, needs, and -interests, students proceeded through . sequence
of activities to achieve objectives in four areas: listering and
observing, planning and teaching, writing and directing, and speaking
and acting. Based upon evaluations of individuai student performances,
the program showed significant r2sults in increased oral preseniation
abllities, Students and staff alike expressed positive opinions
about the activities undertaken by students in the class. The

course has been approved as an established part of the school's

fine arts curriculum. (Appendices include school enrollment
statistics, specific course activities, evaluation instruments, and
samples of student work.)
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I. PURPOSE

Twenty-one years ago the pastor and a small group of church
leaders of a thriving and dedicated Procestant congregation
established the Christian day school in which this practicum
project took place., It is the stated goal of the school, quoted
here from the Parent-Student Handbook, to "prepare the child,
by the development of his God-given gifts, to advance God's
kingdom in whatever vocation he enters."

Located in a rapidly growing and metropolitan central Florida
city, the school began with kindergarten-five and added grade levels
and/or second or third sectionc of specific grades each year until
it reached its present ninth-grade level in 1979. The student
population now numbers 636 in grades kindergarten-four through nine.
The distribution of students by grade level for the 1985-1986
school year is detailed in Appendix A,

The author of this report teaches junior high mathematics
and is in her sixth year on the school faculiy.

For the educator whe would review this practicum for its
possible application in his own school, it should be noted that
most nf the specifics of the practicum would be adaptable to any
Jjunior high setting. However, there are several activities within the
practicum which are especially sulited to a school which spans both
elementary and junior high grades,

On the average}sﬁudents are enrolled in the school for seven

v~ .rs, New students are accepted each year for about one-fourth of
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the openings at any grade level. The .i0st popular entry grades
in descending order of new enrollees are kindergarten-five, first

grade, kindergarten-four, and sixth grade.

School families aré middle to upper-middle class. For 8% to 12% of
the famllies it 1s a financial sacrifice to keep students in a private
. school, as ;videnced by statistical bookkeeping records wsich document
requests for extended payment plans. The student poﬁulation is 99%
white, 1% black. The metropolitan area has a rich ilispanic heritage, and
appru%imately 15% of the school's students are <f first- or second-
generation Spanish descent. These raclal and ethnic facts were compiled
by this author through research of 1984-1985 school enxollmentvrecords,

The school operates in the black and is funded primarily through
tuition, The church contributes to the school as a local mission
out;egch to suppiement tuition income. Tultlon, a complete schedule of
which is found in Appendix B, is competitive with other religlous
schools in the area. It is approximately 25% lower than that at
local non-religlous private schools.

Obviously, in any school,professionalism would dictate that constant
efforts be made to design, implement, and maintain the finest curriculum,
In the private school setting the imperative is even stronger, because
parents choose to send their chlildren to the school, and finances
depend upon not Jjust thelr satisfaction but thelr enthusiasm. Consequently,
the administ{ration and faculty regularly review and evaluate all programs,

Poiicies and procedures generally originate with the administration

but must be approved by the School Boanl, which is made up of 16 church
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members appointed by the church governing body calied the Session.
The school is under the leadership of & principal, who is
assisted by a full-time primary specialist and two Joint coordinator-
teachers, each responsible for one of the three organigzational divisions:
primary, grades kindergarten-{four through three; upper elementary,
grades four through six; and junior high, grades seven through nine.
Because of its grade span, the school has the unique potential
to provide opportunities for interactions and shared learning
experiences between students of different ages. In reality, this
possibility has been tapped only minimally, and a iealigzation of this
potential was one of the goals of this practicum project.
The school faculty and administration total 40, 30 of whom
hold bachelor's degrees, S master‘'s degrees, and 5 normal
schoo% or associate degrees, In additlon to academic gqualifications,
staff members must also be active in their respective local churches.
One teacher has been with the school since its founding; two more
‘joined the second year; and five additional have taught at the
school 10 years or more. Eleven faculty members teach junior high
‘ students, the target group for this study, fuli-time, for a teacher-
pupil ratio of 1 to 17. Six more teachers participate in the
junior high elective course program one period each day.
Parent interest, support, and involvement are high. The
school explains to parents at the time of application for admission
that the schooi considers the child's education to be a partnership

between child, home, and school. The only occasion upon which
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a student will be asked to withdraw from the school 4s when a
parent does not participate in an ongoing effort to remedy an
academic or discipline problem. The problem does not have

to "disappear,” but parehts nust work with the school to develop a
solution.

The school's crientation is heavily academic with students’
median composite amd partial scores on the Iowa Tests of Basic
Skills, administered to grades one through nine yearly, averaging
at least one year above grade level. Scores for the last five
school years are reported in Appendix C, Students at all grade
levels have Bible study daily, and Christian value parallels are
drawn within each of the other classes,

Through grade six students have a variety of fine arts
experiences, including music :nd art weekly and a class program
yearly. Junior high students, however, carry a six-subject class
load, including English, mathematics; social studles, science, Bible,
and physical education, plus a seventh-period elective. Elective
choices, prior to this project, included: Spanish I and French I,
generally taken by ninth graders, because each course offers one high
school foreign language credil; 1lifc management skills and industrial
arts, studied by girls and boys, respectively; computer applications;
reading lab, required for students who need extra reading help; yearbookj
chorusy beginning band; and srt. Enrollments for each of the elective

courses during the 19841985 school year were: Spanish I, 203 French I, 10y
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1ife management skills, 15; industrial arts, 10; computer applications, }5;
reading lab, 10; yearbook, 10; chorus, 5; beginning band, 10; and art, 15.
These figures indicate that a total of 120 out of 153 junior high
students selected an elective course. The other 33 students chose
study hall, Previous years' enrollment distributions were comparable,

From a review of the enrollees in the three fine arts courses,
provided by the teachers of each of those classes, the following
facts emergod:

1. PFive glils who were particularly interested and talented
ip vocal music enrolled in chorus and formed a performing ensemble,

2, Ten students joined the beginning band to develop
instr&mental proficiency.

3. Fifteen students pursued the art elective, which was
taught to and evaluated on the basis of students with demonstrated
artistic talents,

4. The three classes did not have maximum enrollments; the
chSrus could successfully have accommodated 70 students; the band 25;
and art 20, a total of 45 elective openings, more than emough for the
33 students who chose study hall.

In the spring of 1984 the school became accredited by the
Florida Couucil of Independent Schools. For two years prior to that
time administration and faculty members engaged in an in-depth
analysis of every phase of school life. The accrediting agency

required the preparalion of a document called the self-study, which
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was to guide the review committee throush a detailed understanding of
the school's philosophy and operation. The school's curriculum
handbook, already evaluated by the faculty annually, was careiully

scrutinized as a part of the accreiitation »rocess.

A second purpose of the self-examinatlon was to encourage the
school's own staff to analyze specific strengths and weaknesses and
propose possible remedies for the latter,

The school's academic success, as reflected by the achlevement
te .1 scores detalled in ﬁppendix'c, was an obvious strength. The
number of elective course offerings was commended by the review
committee ay excellent for a private school, which generally has

' fewer resources than the public system, However, the profile of
students® choices of electives presented earlier indicated

that the majority of junior high students were not raceiviné-the
enrichment that a fine arts program can offer. Students choosing i 1'
an academic elective, that is, Spanish, French, computer applicaiiéhélJf
or reading lab, totaled 36%; students selecting study halliﬁbtéled‘zz%r
students electing fine arts, yearbook, life management skills, or
industrial arts, cach of which can be considere? an warichment

course, combined totaled only 2635, less than half of the sum of

the other two categories,.

guring the 1984-1985 school year the juaior high faculty was
asked by the administration to study the school's elective program

and suggest ways in which it could be revised and improved, At
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meetings beginning in April 1985 faculty members expressed opinions,
of which the following are represcntative:

1. The science chairman, whose teaching emphasis is highly
academic and whose interast in the school 1is as both teacher and
parent of four, including two in junior high, expressed i.e need
for fine arts courses which do not add to academic study time and
which are not talent-based.

2. A mathematics teacher,other than this author]reported
observing students who were "burdened" by academies, who siudied
during homeroom, and who chose the elective perlod study hall for
that purpose, too.

3., An English teacher described many students as
"obsessed” by grades and in need of elective "outlets® in
which they world nct have extra homework or %e graded in the
academic sense,

4, This auther requested the opportunity to design and
implement a course in speech, drama, and communicatlons uhtch §6ﬁ1&

develop self-confidence skills and help students appreclate that

“there is more to life” than academics.

In June‘1985‘the decision was made to initlate a new elective

. program with the following requirements:

1, Each student during grades aseven -.sough nine will take

two semesters of fine arts, choosing from one-yesar courses in

chorus or band and ohe-semester courses in art appreclation ov
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speech, drama, and communications.

2. During the remaining four semesters students must select
any other two semesters of electives

3. Present ninth graders may select these courses, but
requirements one and two will apply only to present seventh and
eighth graders,

L4, FPirst preference for all elective courses will continue
to be given to ninth graders, followed by eighth graders,then
seventh graders.

Thie need for this practicum project, the design and implementation )
of a speech, drama, and communications course for junior high studehfs,
was clearly mandated by the school®s decision to expand its fine arts
program,

The educational experiences of the author were significant to
this study also. The writer is in her sixth year at this school with
a new teaching assignment in Jjunior high geometry, algegra I, and
pre-algebra. For the previous five years she had taught first grade.

The writer's educational career began in 1969 with the teaching of
fifth-grade mathematics for one year and secondary general mathematics,
algebra I, algebra II, and trigonometry for the next four years in a
southwestern Virginia public school system. During the next six years the
writer taught kindergarten-four and five part-time and tutored 10 students
in grades 7 through 10 from six months to two years each in mathematics and

language skills., While teaching secondary mathematlcsthe writer
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also sponsored the high school yearbook, meeting with a staff of 15
for a class period daily plus many after-school sessions., Beyond
the school setting the author has taught Sunday school and vacation
Bible school from grades 1 to 12, has supervised junior and
senlor high students as vacation Bible school assistants, and has
dirgcgal children ages 5 through 14 in several church musical and
dramatic productions.

As a result of 16 years of academic and extracurricular
assoclations with children gnd youth, the author has made the

following personal cbservations:

1. It has generally been easier for the author to develop
a close relationship with primary children than with students in
Junior and senlor high in the regular teaching setting. John I.

" Goodlad, in his book, A Place Called School (1984), found that

younger children consistently agree that "I always do what my teacher
tells me to do" (p. 110). On the other hand, junior and senior i
high students modify their willingness to complete assignments with
"usually” (p. 110) and mention teachers as a favorite, part of school
only 5% of the time (p. 77). Tirefore, teachers of junior high

students need to work :specially hard at finding creative ways to
communicate with older students.

2, The author found it possible to have more personal contact
. wWith students in a non-academic setting, such as the yearbook

sponsorship.
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3. The writer has observed that young children respond
especially Wwell to junior- and senior-high-age students when a
teaching situation, such as the vacation Bible school assistant
program, brings them together.

L, Students at all of the ages with which the author has
worked who have had academic difficuilties often excel in musical
or d;amatic endeavors. The author repeatedly heard from tutoring
students that in their opinions teachers were not sympathetic to
them personally. Ti.e need for increased self-esteem was obvious.

5. The author has developed the opinion that it is a strong
link in a school's curriculum to have teachers undertake interdisciplinary
responsibilities, for cxample, the sponsorship of the yearbook by a
mathematics teacher. Ti.is practicum project provided Jjust such an
experience with a mathematics teacher designing and implementing
a speech, drama, and communications course, an assignment which can
set an example of "well-roundedness" for junior high students.

In the contexts of the school setting and the author's personal
experience, this project addressed five specific points;

1. Junior high students experience unique physical changes which
tend to make these years of schooling turbulent ones. Warren Baller

and Don Charles in The Psychology of Human Growth and Development

(1968) write that "although the fact of adolescence is basiually
physical, 1ts significance in our culture is primarily social" (p. 347),

Students are preoccupied with peer acceptance and sometimes
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feel a sense of awkwardness which Baller and Charles explain is

the gap between their maturing bedies "rejecting childhood” and
their “inexperience . . . being rejected by adult society* (p. 347).
Discipline problems within the classroom often start when a student
tries to hide perceived inadequacles with inappropriate actions or
attempts to show-off. Marynia Farnham (1952) speaks of the
adolescent’'s "infinite longing for acceptance” (p. 88) as leading
him to soclal satisfaction with the peer group which "shares his
condition" (Baller and Charles, 1968, p. 349). As the dates of
these references suggest, the adolescent dilemma is not new, and the
Jjunlor high school's need to understand its stedents 1s unlversal,
Baller and Charles consider this understanding to be essential for
teachers to help students to “develop self-respect” (p. 3).
Therefore, part one of this practicum problem was one which should
be a high priority concern for junior high administratcrs, the
continuing need to reach beyond academics and classroom oxder.

The speech, drama, and communicatlons course must address ways in
which junior high students can learn to do things which make them
feel personally satisfied and which find acceptance in the peer

context,

2. The Jjunior high students in this school are gulded in the
development not only of academic skills but also of Christian values,
It 1s a goal of the school that the child both minister and witness

to his faith. In weekly chapel services students hear the messages
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and testimonies of others through talks, films, and music. Generally,
chapel participants are adults, although band and vocal ensemble
students have also shared their talents. This writer has discussed
with the princip.. and the chapel coordinator the need for many more
students to participate in chapel programs. Part two of this
practicum problem wus the need for more opportunities for students
to give personal witness and to see the involvement of their peers.
3. The Jjunior high student who attends a schosal such as this
which spans 11 schooling years has the unique opportunity, suggested
earlier, to irteract with many different people. The school had
enjoyed three successes of this type prior to this project: A fifth-

grade class and a first-grade class participate monthly in a brother-

sister program whereby the older students help the younger ones with
projects such as crafts and a garden; selected ninth-grade boys and
girls conduct field day activities for all other grades one day each
year; and 1ife management skills girls play games with and Tad to
. kindergartners regularly. The entire junior hlgh student body is a
rich source for more activities such as these. John I. Goodlad (1984)
proposes an educational system in which all years of basic schooliné
are located on the same campus, with older students coachlng younger
ones (p. 330). Part three of this practicum probiem was the.need to
have more of these kinds of interactions.

L., The junior high student who is on the threshold of adulthood

needs interdisclplinary experiences which will encourage him to use
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his academic skills and talents responsibly. In the current genre
of teenage films is a summer 1985 release from Tristar Films titled
Real Genius. The movie takes place on a fictlonal "high tech" college
camp Jhere students are all “genlus-types." The film's central
characters, one of whom ls a 15-year-old admitted early because of
his exceptional abilities, develop a laser device which they later
discover thelr professor has sold as a sophisticated weapon, The
thrust of the story 1s the characters; realization, after the
youngest inventor says, "We Jjust deslgn it; let someone else decide
what to do with it," that they do have a responsibllity to make
value Jjudgments in the use of thelr intelligence. They subsequently
vabotage the device and thwart its being used as a weapon. The movie
does not make reference to religion, but one of the students sars
that he is sorry he had to become a college senior before realizing
he should study more than sclence, that he needed phllosophy, too,

to put other knowledge in perspective,

John Dewey (1944) describes the difference between the mere
acquisition of academic skills and the application of values to their
use as the "gulf between merely living and living worthily" (p. 253).
Coodlad (1984) repeatedly calls for "curricular balance" (p. 286) for
every student, Part four of the practicum problem was the need at the
Jjunior high level for interdisciplinary pursuits.

5. The author of this study reviewed catalogues in search of

materials for a course in speech, drama, and communications, Two
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major publishers, Holt and Prentice-Hall, currently have textbooks
availlable. Each of their programs is classified as a senior high
course, This author studied each text and found many aspects of the
Holt and Prentice~Hall publications which are appropriate for a junior
high program. However, there are other course plans which the author
designed specifically for her school setting. Part five of the
practicum problem was the need to design an appropriate course for
junior high students in the author's school.

The need for the course in speech, drama, and communications
was examined from three perspectives, the school faculty's
self-examination of elective offerings, educational psychologists'®
descriptions of adolescent needs, and the author's personal
experiences, A significant accompaniment to these three supports for
the program was the students' reaction to the presentation to them
of the offering of speech, drama, and communicatlions., Students were
directed to indicate four elective choices in order of preference
with the understanding that the first two choices would be assigned
this year if available. Sixty-eight of the 167 junior high students
or 41% selected speech, drama, and communications as one of their
four choices., #Thirty—nine students or 23% wanted to take the course
this year by choosing it first or second. For 20 students or 12% this
course was the first choice.

In summary, the need for a course in speech, drama, and

communications was identified through the accreditation self-study,
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through uie examiuation of adolescent psychology, through the author's
personal and professional experience, and through the students' own
enthusiasm for the course.

The projecl was designed with outcome objectives intended to
deanwith the five wiosad Jjunior high problem areas in the author's
school previously detailed: adolescent self-confidence; student
chapel participation; interaction between junior high and elementary
students; interdisciplinary pursults; and specific junior high
course orientation.

Eighteen students enrolled in the pilot speech, drama, and

communications class. Because one of the faculty's recommendationskf“
for the course was that its evaluation be non-academic, every“Stddéht f:f
in the class proceeded through a sequence of activities and o
experiences and was expected to perform each task to his own

maximum level of proficiency. The activities were carefully choséﬁ~f

to promote the desired outcomes through partiecipation, not

superiority. The author recognized that it is often difficult to

assess whether or not a student is working up to his own potential.
However, once again course activities were such that even a less-than- -
best effort would bring the student experiences he had not known before
the course, and certainly greater effort would increase rewards
proportionately.

Outcome objectives were of two types, one which was intended to

provide benefits directly to individual students in the class and the
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~ihel which was planned to enrich other students in the school.

In the first area the objectives were:

1. After two weeks of speciallized preparation in the class,
as the teacher evaluated individual readiness, each student in the
class would present a three-minute morning flag salute and arnouncement
period via the intercom., This event was to occur daily with students
in the class rotating to take at least three turns each.

2. After wwo weeks 2f specialized instruction on listening
35 an essential part of communication, each student in the class
would be able to identify five barriers to effective listening and
Ways they can be overcome,

3 After six weeks of speclialigzed public speaking instruction,
each student in the class would be able to identify at least two
strengths and two weaknesses of his own ability to make an oral
vresentation as measured by an actual statement of these strengths
and weakresses while viewing a videotape of his presentation with
this author,

4, After 10 weeks of speclalized oral presentation instruction,
at luast 14 of the 18 students in the class would demonstrate an
increase of at least one average evaluation level in the total
quality of oral presentation as measured by the pre- and post-test
for individual speeches in Appendix D, the evaluation form for lower
grade teaching assiguments in Appendix E, or the dramatic
presentation evaluation form in Appendix F and administered by

another teacher and/or the author.
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5. After eight weeks of specialigzed instruction in the elements
of written and performed drama, each student in the class would be
able tc write, cast, and direct a one-act play as measured by the
actual preparation of the script and performance of the play for
the speech and drama class and/or other classes in the school.

In the second area the objcctives were:

1. During the 12 weeks of plan implementation as students
in the c¢lass brougnt the morning announcement period to the entire
student body, other students and faculty and staff members would
be aware of this contribution to the school's operation and would
appreciate the responsibility these students have undertaken, as
measured by attitudes and opinions expressed by other members of
the school fumily and recorded as they are shared.

2. Duxing the 12 weeks of plan implementation, the number
of primary and elementary classes in the school to have regular
interaction with Jjunior high classes would increase from 3 to 15,
as evidenced by a log of specific speech and drama class student-
lower school student interactions.

3. During the 12 weeks of plan implementation, the number,
type, and frequency of Jjunior high student participants in chapel
services per semester would increase from the present 10 to 15
band and choral ensemble students four times per semester to 25 to 30
music and speech and drama students seven times per semester as

documented by a record of chapel programs in which the speech and
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drama students participate,

The two types of objectives explained above were the tangible
outcomes the author hoped the project would produce. Linking these
two broad groups was an intangible goal which the author believed
would be an accompaniment to their achievement. As junior high
students participated in activities which would help to enhance their
own self-images and which would encourage freguent interactions
with other students, the total school program would benefit. The
practicum was designed to tap the unique broad-age resource of a
school which covers 11 grade levels. During the 12 weeks of plan
implementation, it was hoped that there would be positive
attitudinal responses to the assignments undertaken by the speech,

drama, and communications students as measured by observations from
¥

administrators, faculty members, parents, and students.
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II. RESEARCH

Information collection for this practicum project encom§a§é§d o

five primary areas: )
1. The author did background reading in educational

,psychology to develop a better understanding of Junior high s

atudennskknd‘to assess -the value of fine arts in the® junior high

ller and Charles (1968) point out that fo:r the jun

. affected. Auerbach's;storyﬁguggests that this type of

is not unusual.

These thoughts support the need for junlor high activities
which promote self-confidence, such as the learning of oral
presentation skills or the opportunity to teach younger children,

Barbel Inhelder (1962), an associate of Jean Plaget, discusses
the formal thinking operations of the 1l-t0-15-vear-old aa‘dufinaﬂ
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by Piaget. He says "the adolescent is capable of forming
hypotheses and deducing possible consequences from them" (p. 26).
In a program of specialized public speaking instruction the junior
high student will select topics for oral presentation, for
teaching to younger children, and for writing dramatically and will
choose appropriate ways to present these ideas.
John Dewey (1944) places great importance upon fine arts in the
educational process, He writes that "they reveal a depth and
range of meaning in experiences which otherwlse might be mediocre
and trivial, ., ., . They are not luxuries of education; but emphatie
expressions of tha£ which makes any education worthwhile" (p. 238).
2. The author wcsearched junior high fine arts
phiiosophies and programs described in educational literature.
Marvin D. Jensen (1980) suggests that studies of dramatic
literature, whether as a separate course or within an English
class, can help junior high students to develop "lnsights into
communication between sexes and within the family” (p. 32). He
believes that the "aesthetic inslights" developed throigh drama can
- enhance the adolescent's “human avareness" (p. 33).
Mary Colvario (1974) desciil~3 the oral communications program
at South Boston High School, Boston, Massachusetts. She teaches P
communication skills through an eight-week workshop offered tc high
school Jjuniors and senlors. The course attracts both business and

college preparatory students, and Colvario feels its most important

contribution to the school 1s the enviromment of an "honest interchange
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of ideas . . . in the classroom" (p. 55). Students learn to

become active listeners and participants. Colvario emphasizes

_ that it is essential to offer the course separately and not simply

to incorporate the skills into an English course., One student-

wrote of the class, "The course was nothing more than great!" (p. 60).

Ruth Carlson (1974} suggests regular dramatic activities even
within the English class as a desirable alternative to "perfunctory
learning tasks" (p. 82). She adds that today's young people need
activities which "vitalize the classroom" (p. 82).

Anita Dugger (1981) details the speech and drama program of
Tulsa, Oklahoma, pﬁblic schools. &She cites three specific goals of
the one-year courses to reach students of varying ability and
interest levels; to improve school discipline; and to encourage the

incorporation of drama into other classes dally.
David Hartl (1979) outlines the complete curriculum of

the junior high schools in Mt. Vernon, Washington. He identifies
the school system as a small one with limited resources, a
situation which can parallel this author's schqol, and he points
out that even within a small system the skills of listening,

speaking, and drama are essentlal.

3. The author conferred with princlpals of twe other private
Christian schools and with the speech and drama teacher at one
public Junior high school to learn of their fine arts offerings.
Both Christian schools have hlgh schools and reserve speech and

drama training for the senlor high years, Bach has a well-developed
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one-year elective course in drama. One schocl requires all sophomores
to take a semester course in speech, which includes listening,
writing, and speaking. At the latter school both Jjunior and
senlor high students may participate in after-school dramatic
productions. At the public junior high a one-year drama elective
is offered to ninth graders only.

L, The author reviewed three speech and drama texts and
several Journal articles tc gather ideas for specific activities.
The students in the practicum course did not work from a textbook
but pursued tasks at the teacher's direction and/or with teacher-

prepared materials. The texts, Speaking Effectively by John V,

Irwin, Marjorie Rosenberger, and John H. Sloan (1982), Speech by
J. Regis O'Connor (1984), and Rehearsal by Miriam A. Franklin and
James G. Dixon IIT (1983), each served as resource materials for the
class. Specific activities drawn from them are credited as they
appear in this report.

The author was pleased to discover endorsement for one of
her own favorite ideas in an article by Marjorie H. Holden and
Mimi Warshaw (1985). The two recommended the use of proverbs as
rintrinsically motivating for adolescents” {(p. 63). This author
selected several sayings, quotations, and proverbs as inspirational
speech topics. Holden and Warshaw suggest that the study of proverts
helps to Increase a student's vocabulary as well as his wisdom for

decislon-making.

The author also ulilized the concepl ol the ilmprowmptu
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speaking exercise described by Randall L. Bytwerk (1985) with two of
Bytwerk's suggested topics, “subjects which make them furious" and
"new creative uses for familiar objects" (p. 149).

5. Paralleling research endeavors beyond the school in this
study the author worked closely with the principal of her school,
who has demonstrated support and enthusiasm toward the implementation
of the speech, drama, and communications course and authorized this
writer to design and teach the course.

From this research base the author drew the following

conclusions:

1. The psychological make-up and mental ablilitles of the

Junior high student support the fact that it is educationally

sound to include a course in specch, drama, and communications
in the junlor high curriculum.

2. The topics of speech, drama, and communications are
successfully included individually or collectively in many Jjunior
and senlor high curricula, either as separate courses or as part

of an English class.

3. Generally, if separate courses are offered, they emphasize
either speech and communicatlons or drama.

L, Some schools offer these separate courses for one semester,
others for one year.

5. Enrollments range from 15 in Mary Colvario‘'s (1974) workshops
to 30 in the local public junlor high drama class, whose teacher

this author interviewed.
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6. Commercially prepared materials are available for students
in grades 9 through 12 for separate speech and communlcations or
drama courses,

7. The author's school setting was receptive and ready for
a speech, drama, and communications course, the detaills of which

will be explained in Chapter III.
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ITI. METHOD

The conclusions drawn from the research base led the author
to propose that the following details be a part of the practicum
school's speech, drama, and communications program:

1. The course would best be offered as a semester course with
an ideal enrollment of 18 students.

2. Within the semester time-frame two groups or a total of
36 students may take the course each year,

3. Considering the age-range of tﬁe students, the shorter

semester format would encourage the most task commitment from the

students.

4, With the goals of positive self-image and peer acceptance
in mind the course designed through this practicum should include
the writing and presentation of %oth speech and communication
skills and drama experiences.

5, Students should not use a textbook, Instead the most
app:opriate information, activities, and projects from the textbooks
described in Chapter II should be combined with teacher-made materials.

6, Students in each of the courses reviewed through personal
interview or professional literature had performance opportunities.
In the anthor's situation the performances should be geared to chapel
presentations and plays before lower school classes as well as
community opportunities which might become available in order to

enhance the students' possibilities for Christian witness.
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7. A unique feature of this course, which would take advantage
of and benefit the school's 11~grade span, would be the lessons
presented by the speech and drama students to the younger children.
The author found occasional performances by junlor or senior high
drama groups for elementary schools, but the establishment of an
ongoing program of junior high-primary or elementary interaction
apparently will be an innovative one.

8. The author consulted with the chapel cooxdinator, who
reserved two upper school and one lower school chapel dates per
semester for the pilot class and for the second class which is
scheduled to follow.

9. The primary specialist and teachers of grades kindergarten-
four through four participated with the author in selecting
topics for the students to teach to younger classes. Lower school
teachers were asked to respond to the letter in Appendix G
indicating whether or not they would like to have speech and drama
students visit their classes and what specific teaching topics they
would suggest. An affirmative response was unanimous, and subjects
suggested were: dramatization of Biblical or historical characters
and events; dental health lessons; basic addition or subtracti;n
facts; specific grammar rules; and science experiments,

10. The author met with junior high colleagues, who agreed
to let students record obsexvations of them as speakers in the
c¢lassroom. Junlior high teachers also tried tc observe positive

changes, such as increased seli'-conlidence and discussion
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participation, in the speéch and drama students as the course
progressed.

Eighteen students, each of whom had selected speech, drama,
and communications as a first or second cholce, met with this author
for the first time on September 4, The initial nine days of class
Were devoted to assessment of students' needs, determination of
students® interests, evaluation of students' present skills levels,
and stimulation of students' enthusiasm for speech, drama, and
communications activitles.

Specific assignments pursued to achleve these goals were;

_1. Students piayed a get-acquainted game, Seated in a circle,
each student introduced himself by first and last name then gave a
one-sentence fact about himself, for example, a hobby. As the game
proceeded aroun? the circle_each student introduced himself and
repeated the names and sentences of the people before him,

2. Students were asked to answer thoughtfully the questions
on the survey in Appendix H. From the students' responses to the
questionnaire the following class profile emerged: (a) The majority
‘of the students had had only limited oral presentation experience,
with 14 of the 18 having appeared before a group usually only to
glve class book reports; four of the students had had several
dramatic experiences with church groups; (b) only five of the
students had worked frequently with younger children, either thelr

own brothers and sisters or children in theilr respective Sunday

schools; (c¢) the actlvities the students wanted to pursue most were,
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in descending order, teaéhing a short lesson to younger children at
school, speaking before an elementary or primary class, and
participating in a debate; a complete ranking of students®
preferences is given in Appendix I; (d) "want to act" and “"want to
learn public speaking"” were students' main reasons for choosing
this course with 1A of the 18 marking both reasons; (e) seven
students had feelings strong enough to prompt them to write comments
that they want to learn to overcome being shy and to learn to feel
more comfortable in front of people; (f) Ffive students approached
the class with particular enthusiasm,‘responding to 12 out of the
15 questions with ratings of 5.

3. tudents were given the following rhyme, borrowed from

the 1953 Metro-Goldwyn-Mayer musical, Singing in the Rain: "Moses

" supposes his toeses are roses, but Moses supposes erroneQ;sly. Moses
supposes hls toeses are roses, but his toeses aren't the roses he
supposes them to be." They were told that on fheir cholce of the
third, fourth, or fifth day of class each student would be

expected to read the poem or recite it from memory in whatever

* style or with whatever creative touches desired, Specific
suggestions for how to present the poem were not given. The
recitations proceeded as follows: (a) Fourteen of the 18 students .
chose to recite the poem while seated; (b) 13 of the students recited
the poem in an unexpressive voice, approaching a monotone; (c) of
those 13 all but one were able to recite the rather tongue-twisting

words without difficulty; (d) of those 13, two of the students read
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the poem; (e) five of tﬁe students added creative touches with

one showing her "toes" and a vase of roses alternately as she
reclted expressively, one speaking in a slow, clear voice almost
as if he were preaching about Moses, one speaking in a solemn
voice as though the message were a serious one, and two girls

each with a rose between her toes reciting the poem together, each
time alternating recitation of lines. The teacher presented the
final recitation with a dramatic sketch which imitated the rhythmic
dance-routine rendition of the poem in the original movie. This
activity was followed-up in the practicum implementation as

the students themselves analyzed which recitations were most
original, interesting, and entertaining.

3. Each student was asked to select and write three favorite
scripture passages and to compose three 20- to 30-word prayers. All
students practiced reciting the Pledge of Allegiance to the Flag
together to deteraine an appropriate speed. The students were
auditioned to lead the morning intercom exercises, which included
the Pledge, amnouncements, scripture, and prayer for the first two
weeks, For subsequent weeks, because of time limitations, the
morning exercises included only the Pledge and announcements,
Students took this responsibilily when the Leacher determined they
were ready.

4, It was explained to students that on the seventh, eighth,
and ninth days of the class each student would make a Five-to-ten-

minute oral presentation on a topic with which he is familiar and
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enthusiastic, Suggestions given were hobbies, pets, favorite
movies or books, clubs, cr sports. Students were required to write
word and phrase outlines of their proposed speeches. It was the
author's original intent for the students to be evaluated by
another teacher and herself using the evaluation instrument in
Appendix D. However, the "stage fright" dispiayedi by the majority
of the students convinced the author that 1t would more successfully
encourage the students’ future endeavors and enhance their self-
images to permit the students to choose their first audiences.

They were asked to indicate preferred day of presentation and an
audience preference of the entire class, any number of specific
classmates and the teacher, or the teacher alone. Initially, one of
the studeats asked’to present his speech to tive teacher only and six
others selected only two to five classmates plus the teacher. Afte}
four students gave presentations to the entire class, two of the

six asked to include all classmates in their audlences, toc. The
students generally selected topics with which they seemed to feel
comfortable. However, thelr talks were characterized by frequent
"and-uhs,” rapld speech, lack of eye contact, and nervous gestures
such as halr-twisting. This first presentation was discussed
Individually with each student during the practicum implementation
to help students emphasize their sirengths and improve thelr weak
areas in future oral presentations.

At the conclusion of these preliminary activities, the author
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began the practicum project, which proceeded as students compléted
activities in four major areas: listening and observing, plannipg'it J
and teaching, writing and directing, and speaking and acting. Tﬁéﬁé{,«
activities are detailed in this report in the present and futu;e ; k
tenses, because they constitute the curriculum guide for thé scbool‘s

new speech, drama, and communications course.

LISTEHING AND OBSERVING
Weeks One and Two

Objectives of these lessons are:

1. Students will be able to describe the three major
res?onsibilitiés of an active listener: being ieady to’listen
froﬁ the béginniﬁg‘of a presentatiéni applying the 1nf6rmation
heaiﬁ to oneself, and interacting with the speaker to create a
feedback sitﬁationkwhenever possible, ' B

2. Students will be able to identify the six condltions fof‘

improved listening that they as speakers may influence; the’

credibility of the speaker, the seating arrangement of the audienéé.
the location and posture of the speaker, the elimination of
Astracting sounds whenever possible,\the presentation of a speech
- With as little reading as possible, and the involvement of the
audience,

Activities to be pursued are:

1, Students will complete tha questionnaire in Appendix J

to assess thelr own current listening habits. Each question will
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then be discussed with students suggesting specific ways they can

accomplish each of the positive listening practices.

2. Students will list as many of their classmates' names
and one-sentence descriptions as they can. They will also list
the topic of each presentation of which they were part of the
audience, Discussions will follow on the value of the sentence
descriptions as listening and memory tools and the elements of
the presentations which helped students to remember toplcs.

) 3. Students will discuss thelr Moses recitatlons and
identify the characteristics of individual presentations which
captured thelr attention,

&, Students will participate in three days of lecture and
discussion on the history of drama including the Egyptlan,
Oriental, Greek, Medieval, Elizabethan, Modern, and Contemporary
theaters, These lectures will be conducted in several locatlons
and ways to 1llustrate optimum and unfavorable listening conditions,
including a seating arrangment widely separated on the fleld
bleachers, a radio playlng a talk show during the lecture, a
ninth-grade student who is not a member of the class beginning
the lecture, the teacher reading the lecture while seated, and

" the teacher delivering the lecture from the back of the room
while students face the front.

5, Students will prepare written observations of each of
thelr seven teachers and one chapel speaker, noting special

techniques each uses to sncourage and keep students' attentlon,
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such as visual aids, marker expressions, voice variatlions, body

movements, dramatizations, and involvement of students. Students

will record thelr observations on the chart in Appendix K.

6. Students will listen to and observe video tapes of
12 different local and national television personalities and
" attempt to identify and judge qualities of their voices and
presentations. Students will record their observations on charts
like the one in Appendix.L.
PLANNING ARD TEACHING

Weeks Three through Five

Objectives of these lessons are:

1. Students will be able to identify four important elements
of good teaching, knowledge of subject, planning of activities,
gathering of materials, and carrying out of presentation.

\ 2. Students will be able to teach a lesson to younger
students and evaluate the success of that lesson.

Activities to be pursued are:

1. During week three students will select partners, Rach
of these teams will consult nith this author and with another
teacher in grades kindergarten-four through four to select a
topic to teach to the labter teacher's class. lach team will
then proceed to write a lesson plan including specific activities,
preparation of visual aids, and an evaluation tool to determine ’

what the children have learned from their lesson.
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2. During weeks four and five each team will teach its lesson
to its assigned class. Three teams will teach in the three
sections of each grade level at a time and four othexr speech and
drama class members will‘attend each class as observers. This
author will visit each class while it is in progress and evaluate
the assignment using the instrument in Appendix E.

3. Students will share and evaluate their teaching experiences,

WRITING AND DIRECTING
Weeks Six through Eight

Objectives of these lessons are;

1. FBEach student will be able to select a topic and
appropriate characters for a one-act play and write an effectlve
script to tell the story.

2. BEach student will be able to plan and assemble costumes
and props for the presentation of his one-act play,

3. Each student will be able to cast and direct the
presentation of his play.

Activitles to be pursued ares

1. Students will read several one-act plays from the book
Rehearsal by Miriam A. Franklin a.nd'James G. Dixon IIT (1983) to
determine the gqualities of a good one-act play, including plot

" with introduction, evolution, and resolution and well-defined

characters,
2., Each student will select a Bible story from the list in

Appendix M, He will then identify characters and write a script
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to dramatize the story for presentation to a class in grades
kindergarten-four through four with plans for costumes and props.

3. Each student will cast his play from class members, with

each class member participating in at least two plays beslides his own,

4, All students will help this author with suggestions for
three chapel programs to be presented by the class. Programs
may include one or mors of the above plays.

SPRAKING AND ACTING
Weeks Nine through Twelve

Objectives of these lessons are:

1., Students will be able to identify the major cause of
stage fright, a strong desire to make an efféctive presentation
coupled with a fear that the presenta;tion will fall short of one’s
expectations, Students Will understand that “controlled stage
fright can aidl:oneiitn becoming a successful speakexr” (0'Connor,
1984, p. 131)., Students will develop the ability to control
‘stage fright through thorough preparation and relaxation techniques.

2. BEach student will be able to prepare a speech in written
form beginning with a well-chosen topic, contin;ing through an
outline, and utilizing clear language.

3. Students will be able to deliver an effective speech of one
of three main types, inspirational, persuasive, or entertaining,
making »ffective use of varied delivery techniques and verbal and

nonverbal language., It was the author's original intent that students
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would present each of the three speech types. However, it was found
during the implementation period that the semester time-frame does
not permit the inclusion of all of the activities originally planned,
Therefore, for the pructicum implementation the author selected the
inspirational speech. In subsequent semesters as the course is
offered again the author will have students present the other speech
types to determine which is a better learning vehicle for speech

students.

Activities to be pursued are
1. Students will practice the following relaxation techniques
. for controlling stage fright:

(a) Force yourself to yawn widely several times. Fill your
lungs with air each time by breathing deeply.

(b) Let your head hang down as far as possible on your chest
for several moments. Then slowly rotate it in a full
circle, at the same time allowing ycur eyelids to droop
lazily. Let your mouth and lower jaw hang open loosely.
Repeat this rolling motlon five or six times, very slowly.

~(e¢) Sit in a slumped position in a chair as if you were a
rag doll. Allow your arms to dangle beside the chalr,
your head to slump on your chest, and your mouth to hang
npen. Then tighten all muscles one at a time, starting
with your toes and working up your body to your neck,

Next, gradually relax each set of muscles, starting at
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the top and working back down to your toes. Repeat
this process several times. (0'Connor, 1984, p. 135)
2, Students will discuss audiences of which they have been
a part, including their attendance at plays and their presence in
the classroom, for the purpose of discovering that audiences are
generally sympathetic to the problem of stage fright and will react
in a friendly and encouraging way (Irwin, Rosenberger, and Sloan, 1982,

p. 76).
3. Students will lead the student body in the Pledge of

Allegiance an& deliver the announcements on their respective
morning announcement turn days.

%4. Rach student will deliver an impromptu speech on "something
which makes him furious" (Bytwerk, 1985, p. 149).

5. Students will recelve specialized instruction in the use
of effective language, including concrete words, specific words,
Ycolor" words, variety of words and types of sentences, economy
of language, contrast, repetition, and climax ordering. The
teacher will introduce this section by announcing that she saw
an incredible "glink" on the way to school., She will ask the
students to describe a "glink" to guide them in recognizing that
words must have meaning for speaker and listener. Students will
examine words and paragraphs to determine their relatlonships to
the above ideas. Exercises to be included in this section are found

in Appendix N.
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6., Students will be instructed in the effective use f body
language, including eye contact, gestures, movements, and personal
appearance. Students will recall the videotapes of television
- personalities and their characteristics in this area.

7. Students will design new creative uses for familiar objects
such as a brick, a spoon, a sock, and a nail and will demonstrate

these uses verbally aud nonverbally.

8. Students will be asked to convey the emotions of affection,
approval, disrespect, humility, refusal, satisfaction, suspicion and

fear through nonverbal techniques.

9. Each student will select a topic from the list in Appéhdix 0

to present an inspirational speech. The student will prepare the
. speech thoroughly in writing before giving it and will rehearse it
before two classmates of his choice. The presentation will be

evaluated by the author and another teacher using the evaluation

instrument in Appendix D. Each student's speech will be videotaped.

10. Each student will view the videotape of his speech with
the teacher and will ldentify two strengths and two weaknesses of
his presentation.

11. Bach one-act play written during the previocus unit will be
presented before a younger class in grades kindergarten-four through
four, The writer of each play will write five questlons which he
will ask the children of the audience class to answer following

the presentation of the play to determine if the children learned
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key points from the play.

12, Each student will participate in at least two of the
three chapel programs which the class will present. Involvement
may include speaking, handling of props, or acting.

13, Students will be instructed in the use of powerful opening
statements and closing statements., Students will read selected
speeches to search for examples of these elements., In addition
students will be given several printed speeches cut into parts with
the assignment that they arrange each set of parts into an
effective speech.

14, Dﬁring the practicum implementation pericd the students

will begin to prepare a dramatic version of A Christmas Carol by

Charles Dickens. The play will be presented after the practicum
project has concluded. Future classes will present similar major
dramatic productions,

15. Each student will be evaluated on each dramatic activity
in which he participates using the instrument ir Appendix F.

The following activities will be pursued by future classes
in place of the inspirational speech. The speech types will be
alternated from semester to semester.

1. Each studeni will select a topic for a persuasive speech
from the 1list in Appendix P, The student will prepare the speech
thoroughly in writing vefore giving it and will rehearse it before

two classmates of his choice. The presentation will be evaluated
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by another teacher and the author using the evaluation instrument

in Appendix D,

2. Each student will select a topic of his choice for an
entertalning presentation., The topic must be different from that
of the first presentation and may include pets, hobbies, favori%e.

books or movies, sports, or another subject approved by the teacher. - '

The student will prepare the speech thoroughly in writing bef&ie

giving it and will rehearse it before two classmates of his choice..

The speech will be evaluated by another teacher and this author

using the evaluation instrument in Appendix D.
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IV. RESULTS
The enthusiasm with which the 18 students entered the speech,
drama, and communications .iass sparked a contagious kind of
excitement which seemed .0 extend to each activity they undertook.
In short, the author believes that the new course is definitely
a success. Before reviewing and evaluating the achievement of the

project's objectives, the author would like to describe three

individual student successes.

Student A is an eighth-grade boy who tests with above average
intelligence but performs academically at an average-to—beloua .
average level. He is loud, talkative, and often‘inattantiyeainrilv%
every class, including speech and drama, according to hisuﬁéachexé;;;ﬁi'

Hoﬁever. as the semester has progressed he has takén particﬁlar '"“

interest in each of the class oral assignments.- Even for his

preliminary speech he prepared excellent viSﬁal aid ‘ He undertook

the writing of his play with almost a passion., The drama, based
on the parable of the prodigal son, contained hareful plot
devzlopment and easily understood dialogue. Its presentation

to a third-grade clacs was very meaningful. His most exciting

achievement was his portirayal ol Ebenezer Scrooge in the class

production of A Christmas Carol. In conjunction with his déhievéhéﬁts‘
in this class this author has spoken with the principal; to whom he
has been referred for discipline several times by other teachers,

in an effort to help him overcome his academic and behavior

difrffteul ties,
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Student B is an eighth-grade girl who is an average student
in ability and achievement. From initial indications the authcr would
have expected her performance in this class to be satisfactory but
not noteworthy. However, when she tackled her teaching assignment
she demonstrated a delightful eagerness, drawing and coloring
several illustrations to accompany her lesson. She brought M & M
candies to give to the second graders in her class when they answered
questions, moved about the room encouraging each child to participate,
and conducted a thorough review at the end of her lesson. She wrote
a play about the 0ld Testament heroine Esther and was especlally
excited to put together costumes from home for the presentation of
her play. This course has proven to be an area in which she can
excel,

Student C is a ninth-grade boy who is academically gifted. He
is an only child, for whom the most frequent associations are with
adults. The author alsc teaches the boy in geometry, and his work
is always completed to perfection. Actually, the author has felt
that he "takes most things too seriously;) and that fine arts
experiences would help to round-out his life. He began this course
with the same serious attitude and a dependability which influenced
the author to give him the responsibility of overseelng the morning
announcements after the author gave initial training to class membexs.
In his teaching assignment, too, he was somewhat formal for second

graders. However, when he undertock the play writing assignment he
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began to relax a little., He had shown an interest in a recent movie
release which featured time travel tn the past, and he wrote a
Thanksgiving play with that theme. The play, which is included in
Appendix R, was presented by the class for the school Thanksgiving
chapel program. His most outstanding moment came as he presented a
very creative portrayal of the ghost of Jacob Marley in A Christmas
Carol.

The speech, drama, and communications course proceeded as
detalled in the lesson plans described in Chapter III., The author
found from the start that the students were eager to complete the
preliminary and preparatory activities in the evaluation and
listening areas and to move to actual performances. The most
interesting of the observation activitlies was the students’
observations of their teachers. While the students were instructed
to look for special attention-getting techniques in regular classes,
as one student expressed it, they looked for something "spectacular."
Another student told hls soclal studies teacher to “do something
exciting today; I'm writing it down!"

The author realized by the third week that it would be
necessary to reduce the actual number of assignments to be completed
in order realistically to work within the semester time-frame. In
order to preserve the integration of activities in the three areas of
speech, drama, and communications the author decided to assign only
one post-iraining speech with the students' cholces of inapirational

toplics, 1In future classes the persuasive and entertalning speech
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topics will be introduced.

Paralleling this decision the author also decided that the
students' oral presentation improvement evaluation should include
reviews of the pre-class and post-training speeches and the teaching
and dramatic activities. Because the course offers a variety of
oral presentation experiences, it is appropriate that a student's
progress be measured as an average of all of the activities he has
completed.

Following is an analysis of the achievement of the project's
two types of outcome objectives, one which was intended to
provide benefit directly to individual students in the élass and” 
the other which was planned to enrich other students in the schoﬁl.

In the first area it was hoped that the following goals”kbuld
be accomplished:

1, Each student would present the morning announcementsiyia
the school intercom. Fifteen of the 18 students have successfully
deliverzd the announcements at least three times. One studentrhaé
been most reluctant to perform in this particular way. Two others
have been comfortable bringing announcements only once each. All
three have participated in the three class chapel programs. Four
other students have taken more frequent turns and have developed
pleasant, effective intercom voices.

2. Bach sludent would be able Lo idenlily rive barriers to
effective listening and ways they can be overcome. All students

participated actively in class discussions on listening skills, and
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this author directed the discussions so that every student responded.

3. ﬁach student would be able to identify at least two strengths
and two weaknesses of his own ability to make an oral presentation.
The students viewed themselves on videotape individually with this
author and in every case were able to point out weaknesses immediately.
They cited such things as frequent "uh's," failure to look at the
audience, a general appearance of nervousness, and talking too fast.
With some encouragement from the teacher each student was able to
state two strengths, such as good visual alds, a presentation geared
1o an audience of peers, limited reliance on speech notes, good
voice volume and/or pitch, and appropriate facial expressions.

L4, At least 14 of the 18 students in the class would
demonstrate an increase of at least one average evaluation level
in the total quality of oral presentation, including the
inspirational speech, teaching assignment, and dramatic performances,
The pre-test found in Appendix D was administered by the author for
the pre-class speech. The inspiring speech evaluation in Appendix D
was administered by another teacher and the author. The teaching
assignment evaluation, Appendix E, was completed by the teacher in
whose class the assignment was carried out and by this author. The
dramatic performance evaluation, Appendix F, was completed by this
author with the informal contributions of other teachers who viewed
the performances.

The results of these evaluations are summarized in Appendix Q.

As the summary indicales, 11 of the 18 students achieved the dealred
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1 evaluation point increase. Of those 11 there were 8 students whose
increases were greater than 1 point with 4 improving by 2 points.

Of the 7 students whose evaluation ratings did not increase by 1
point, 5 students did improve by .3 to .7 of a point. Viewing the
class as a whole, there was an increase of 1.1 point in the mean score
from the pre~class speech to the post-class average, with a pre-class
mean score of 2.5 and a post-class mean score of 3.6, It is
significant to note that the highest overall class mean score 'is 1n
the area of dramatic presentation, a mean score of 4.3, compared to

a mean of 3.4 for the teaching assignment and a mean of 3.0 forkthe
inspiring speech. The author would suggest that-the students are
most at ease in front of an audience when they are "not themselves,¥
when they can speak in another role. For this reason the author
feels the dramatic experiences are most valuable for the junior high
students and will help to prepare them for comfort in other oral
situations.

5. Each student was expected to write, cast, and direct a
one-act play, based upon a story from the Bible, choices for which
are listed in Appendix M. This phase of the project was particularly
successful, Each student conferred with the teacher twice during
the in-class writing process. Each play was preliminarily read by
its prospective cast in front of the class., Plays with related
themes, such as "The Good Samaritan," "Jesus Heals," and "Peter Walks
with Jesus," were presented in groups of three to the school's third

and fourth grade classes.
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In the second area it was hoped that the following goals would
be accomplished:

1. The speech and drama students® contribution to the school
cperation by delivering the morning announcements would be appreciated
by other members of the school faculty, as measured by attitudes and
opinions expressed and recorded informally. Many positive opinions
about the students' presentation of the morning announcements have
been received. Faculty comments have included compliments on the
students' voice qualities and observations that other students often
seem interested in listening each morning to recognize who is giving
the announcements and, hence, may be more attentive to the announcementﬁ.'
Other students have also made comments such as, "Jason really did a
gond job" or “Christa sounds like a radio announcer.”

2. Junior high and primary or elementary grade interactions
would lncrease from 3 to 15. This goal was fully achiebed as
speech and drama students prepared teaching units for grades
kindergarten-four through second and presented their plays to
grades three and four, for a total of 15 shared experiences, The
teachlng assignments were especially rewarding. Two girls gently
and effectively carried out carefui plans they had made for the
teaching of the numbers 1 to 10 to four-year-olds. The chil&ren
Wwere attentive and eager to do each new activity the glrls suggested,
Two student teams presented lessons on animal classification to
kindergarten-five classes, complete with pictures they had drawn

themselves and stuffed animals they had brought trom home., A
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highlight was when at the close of the lesson a little boy raised
his hand and was approached by the classroom teacher; the little boy
pointed to his tall ninth-grade boy teacher and said, "Neo, I want him!"
Three teams taught science lessons on shape and color classification
at the request of the first-grade teachers, and three teams taught
capitalization in conjunction with current spelling werds to second
graders. One grade level was taught per day, placing six students as
teachers at a time and enabling cach team to be assisted by four other
obsexrver-helpers. The younger students received a great deal of
individual help. On the day following each lesson the entire class
reviewad the teaching experiences and, through class discussion,
discovered the best points and determined areas to try to improve.
The students tended not "to toot their own horns," but the teacher
shared with the class some positive achievement of each student-
teacher.

3, Student chapel program participation would increase from
the present 10 to 15 band and choral ensemble students four times
per semester to 25 to 30 music and speech and drama students seven
times per semester., This goal, too, has been fully achieved, The
speech and drama students have presented three chapel programs. The
first featured a Reformation Day theme and was a contemporary play,
the script for which represents the Jjoint efforts‘of students and
teacher, The script is found in Appendix S. The second program
was presented jointly with the music department. The speech and drama

students dramatized the Thanksgiving story in an original play written
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by one of the students, The script is found in Appendix R, The most
ambitious venture wasz a "theater-in-the-round" production of

A Christmas Carol, presented on two-level risers in the church

fellowship hall. Each student prepared his own costume and helped

to design the two-part stage. In each of the three programs every
class member, with the exception of two absences, had a speaking part.
In each case the author worked with the students on the importance

of one's message being conveyed through acting and not through
external props or scenery.

Both individual students' achievements and the overall success
of the speech, drama, and communications course were evaluated during
the practicum project implementation.

Phe author is pleased that 15 of the 18 students completed
every activity. One student did not present morning announcements,
and two students were absent for one of the chapel programs. All
class participation-performance activities were recorded on a sheet
like Appendix T. Each student was expected to participate in
every activity, unless there were approved and extenuating
circumstances. Theretfore, positive evaluation in this area for each
student was 100% involvement.

This writer determined from personal belief and from the
opinions of speech and drama authors, 0'Connor (1984), Franklin
and Dixon (1982), and Irwin, Rosenberger, and Sloan (1983) that the
best way for her to communicate evaluation results and suggestions

to students was through individual conferences. This writer made
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written records of observations and discussed their detalls
privately with each student throughout the course. Specific
improvement techniques which might apply to several studentis were
shared with the entire class, primarily as a way of letting students
know that each of them was not the only one with skills in need

of further development.

For purposes of school report card grading each student
who completed every activity during each nine-week marking period was
considered to earn an “A" or "A-," which qualitatively on theVSChgol
scale represent superior work, the two grades distinguished by“effort;
As described in Chapter I, one of the purposes of this course was
for each student to move from where he was when he entered tihe
class to a level of broader experiences. The author offered
cnurseling and assistance to any student who delayed in the
conpletion of any assignment so that the student would finish the
task and meet this course objective,

The students in the class themselves were also asked to fill
out the questionnaire in Appendix U at the end of the practicum
implementation period to help this author make any necessary changes
or additions to the course in its first semester and revise it as
necessary for the second semester.

Interestingly, the students most frequently listed their
teaching assignments as thelr favorite activities. The presentation

of A Christmas Carol was thelr second favorite.
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The students indicated a desire to study debating skills,
which the author will include during the last two weeks of the
semester,

Of the 18 students 12 said they now feel more at ease in
front of an audience. They mentioned often that the peer audience

is the most difficult for which to perform. When A Christmas Carol

was presented it was performed to three separate groups, grades one
to three, &rades four to six, and grades seven to nine., At the
start the students were most nervous about the last performance,
but they seemed to gain confidence as the first two progressed well.
In conclusion, the author feels that the intangible goal of
positive attitudinal response to class activities was definitely
present. Other teachers, parents, and students have spoken
favorably of the programs they have seen and the messages the
presentations were intended to convey. The oné activity which
seemed to make the students feel the best about themselves was the
teaching assignment. It is still a pleasure for this author to
observe a young child waving to one of his student-teachers when

they meet on campus.
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V. RECOMMENDATIONS

The junior high course in speech, drama, and communications
described in this report has been approved as a semester elective
fine arts course in the author's school. The course of study will
follow the plans detailed in Chapter III with major goals in the
areas of listening and observing, planning and teaching, writing
and directing, and speaking and acting.

Because the improvements in individual students' oral presentation
evaluations support the conclusion that the project's instructicn
and participation activitles are effective, the author will beginb
the next semester course with the listening and observing unit
without the speech pre-test. This plan will add two weeks to
course instruction time and will enable the students to complete
two types of speeches following training in addition to che other
assignments.,

Primary and elementary teachers in the school have expressed
enthusiasm for the return of studentis for new teaching assignments.
One lesson requested by both second and fourth grades is a
presentation on dental health in February.

The author is presently reviewing play sources to select a
major dramatic production for the spring.

The next class is scheduled for three chapel programs during
the semester. The author would like to plan one of the three

programs as a collection of dramatic readings to augment the
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students' acting experiences,

Beyond the school setting the school belongs to Christian
Schools International, and faculties from the 12 Florida CSI
rember schools meet annually for three days of general assemblies,
workshops, and small group discussions concerning all areas of
Christian education. The author's principal is co-chairman of
the next conference, and the author plans to submit the design
of this course as a potential future workshop topic.

Christian Schools International also publishes a national
Jjournal, which is circulated to each member of every CSI school's
faculty. This author is considering submitting an article to
this publication describing a program which her school feels has
been a valuable enrichment to its curriculum, The thrust of
the article would be the enhancement of self-esteem possible for

junior high students through such a course.
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APPEHDIX A

School Enrecllment by Grades
1385 - 1986

*There are three sections for each grade
level one through eight.

*There is one kindergarten-four class.
*There are two kindergarten-five and

two ninth grade classcs.

Kindergarten-four .............c....... 24
Kindergarten-five ............... . ..., 48
First grade ......iiuiiiiiininnenennn 64
Second grade .. .....00... e e 71
Third grade ......ciiiiniiiieerinnen 59
Fburth grade .. ...... e e .. 63
Fifth grade ....... o, 57
Sixth grade ...... ettt 81
Saventh grade ..... e 65
Eigh.nh grade .......cc.iiiiiiiiiennnn. 59
Ninth grade ..........iiiiiiininann. 45
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APPENDIX B

Fee and Tuition Schedule
1985 - 1986

Registration fee: Kindergarten-four through
ninth grade - $100, which is non-refundable
unless the school cannot accept the child

_Testing fee: Grades one through nine -
$15, non-refundable

Tuition: .
Total Monlhly* By semester* V"Byfy¢ér¥ykf
Ka {%day) % 919.00 91.90 449 .50 ' &‘89'.00
K4 (fill)  1,450.00 - 145.00 705.00 '+ 1,400.00
ks 1,450.00 145.00 705.00 1,400.00
1 -5 1.519.00 151.90 739.50 1,469.00
6 -9 1,686.00  168.60 823.00 1,636.00

*Morithly payments are made in 10 installments.
*Semester payments are made i1 ? installments.
*Yearly payment is made once at the beginning of the year.

Fami’y discounts: 10% for secono child, 15% for
third child, 20% for fourth child.



AFPENDIX C

All scores represe:;t median grade level equivalent in years and months,

Key: LI - Listening L - Languzage
V - Vocabulary W - Work-study skills
HA - Word analysis i - Mathematics
R - Reading

10¥A TESTS OF BAS1IC SK1LLS RA:KING 1985

GRADE COMPOSITE  TEST LI TESTV TEST WA _TEST A TEST L TEST W TEST M FORM YE&x

1. (2.8) (2.8) (2.5) (2.7) (2.5) (3.0 (2.7) (2.4) 5  Jo9ry
(2.8) (2.7) (2.7) (32.2) (2.5 (3.3) (2.9) (2.3) 7 1982
(2.6} (2.6) (2.5) (2.5) (2.8) (2.5) (2.3) (z.6) 5 19¢1
(2.9) (2.6) (2.8) (2.7) (3.0) (3.0) (2.7) (2.4) 7 144,
(2.8) (2.6 (2.8) (2.9) (3.0) (2.5) (2.9 (2.5 5 190
2 3.7 £3.0) (3.7 (3 8) (3.8) (4,2) (3.7, (3.2) 5 1981
(3.8) (3.7) (3.7) {3.9) (3.8) (4.9) . (3.8) (3.2) 7 1982
3.7 €3.2) (3.9) (3.9) (4.1) (4.3) (3.9) (3.3) 5 198"
{3.8) (3.9 (3.7) (3.%) (3.8) (4.4) (3.7 (3.2) 7 1964
(3.7) (3.5) (3.9) (3.8) (3.9) (4.0) (3.8) (3.2) S 1985
3 4.7) {4.6) (4.7) (5.4) (4.8) (4.2) 5 1982
(4.9) 4.7) 4.7 (5.5) (4.9) (4.4) 7 1982
- (4.9) &.7) (5.1) (5.4) (4.9) (4.5) 5 1983
(5.0) (5.2) (4.8) (6.1) (5.2) (4.7 7 19R4
(4.8) (4.5) (4.7) (5.4) (4.7) (4.4) 5 1985

66 * euwexy ‘yooadg yo uorejuswerTdur pue ugrsa
a



Grade Zom
omposite Test V Test H Test L Test ¥ Test i

4 (5.7) (5.5) (5.8) (6.5) (5.5) (5.3) 5 1981
(5.9) (5.7) (5.8) (6.4) (5.9) (5.8) 7 1982

(6.1) (5.9) (5.9)  (6.8) (6.2) (6.0) 5 1983

(6.1) (5.7) (5.8) (6.8) (6.1) (5.9) 7 1984

(5.8) (5.7) {(5.7) (6.6) (6.0) (5.6) ] 1985

5 (6.7) (6.6) o (6.5) (7.1) (6.5) (6.1) 5 1981
(7.1 (7.1) (6.9) (7.9) (7.1) (6.8 7 1982

(6.7) (6.5) (6.5) (7.3) (6.5) (6.6) 5 1983

(7.4)" _ (7.2) (7.3) (8.2) (7.4) (6.8) 7 1984

(6.8} (6.8) (6.7) (7.2) (6.9) (6.6) 5 1985

6 (7.8) (7.8) (7.4) (8.2) (7.4 (7.8 5 1981
(8.2) (8.2) (8.0) (8.7) (8.2) (7.9) 7 1982

(7.7 (7.8) (7.5) (8.3) (7.7) (7.7) 5 1983

(7.8) (8.2) (7.8) . (8.2) (7.7) (7.5) 7 1984

(7.9) (8.0) {7.5) (8.2) .71y .7 5 1985

7 (8.3) (8.3 (8.4) (9.1) (8.4) (8.1) 5 1981
(9.4) (9.7) (9.3) (10.0) (9.3) (%.1) 7 1982

(8.5) (8.4) (8.8) (8.8) (8.7) (8.7) 5 1983

(9.1) (9.4) (8.9) (9.7) (9.3) £8.6) 7 1984

(8.4) (8.5) (8.2) (8.9) (8.4) (8.6) 5 1985

8 (9.6) (9.9) (9.5) (10.0) (9.9) (8.9) 5 1981
(10.1) {10.4) (9.8) (11.0) (10.2) €9.8) 7 1982

(9.8) (9.3) (9.6) ( 9.6) ( 9.8) (9.8) 5 1983

(i0.0) (10.4) (9.7) (10.8} (10.1) (9.5) 7 1984

(9.7) { 9.6) (9.7) (10.3) ( 9.9) (5.8) 5 1985

9 (10.6) (10.9) (10.7) (11.5) (10.5) (i0.1) 5 1981
(10.5) (10.6) (10.4) (11.2)  (10.45)(10.15) 7 1982

(11.0) L (11.3) (10.8) (11.7) (10.9) (10.5) = 1983

{10.9) (11.3) . (10.8) (11.6) ~ (10.6) (10.4) 7 1984

o 5 1985

09 ° wuexg ‘yosedg Jo uotrejususTdul pue uSyseq




Student Date

Speech Subject

I.

IT.

III.

V.

vI.

VII.
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ATTENDTY |

Oral Presentation Evaluation

Cholce of subject

Did Upeaker seem comfo-!able with subject?

Was subject suited ic speaker?

Was subject appropriate to occasion and audience?
Was subject properly nai.owed?

Oholice of speech materials
Did speaker choose materials properly to support topic?
Were examples, comparisons, statistics, ete. appropriate?

Organization of ideas

Did each part of sypeeci. serve its speaker's purpose?
Was introduction effective? _

Was body complete?

Was conclusion definite?

Use of language

Did speaker choose words carefully?
Did words possess:

see cj.mty?

ese Vividness?

+«s general fluency?

o0 good grammatical structure?

Use of voice

Was speaker's voice pleasant to hear?
dere the following qualities appropriate?
ees tate?

+ss projection?

«»e EXpression?

Pronunciation and articulation

Did speaker pronounce and articulate words pruperly?
Were sounds clear and conclse?

Were words and syllables accented properly?

Use of body
Did speaker use body effectively?

Were the following qualities appropriate?
+s« appearance?

«ss posture?

.+ faclal explpssion?
oo gestures?
s 6Ye contact?

e mr—
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Student

VIII, Cverall rating
Was speaker's overall presentation a positive experience
for listener?
Was speaker's attitude congenial?
Did speaker sestablish rapport with audience?

COMMENTS:

Each element of the oral presentation is evaluated according to
the following scale:

5 Superior
. BExcellent
Good

Average
Below average

H DWW E
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APPENDIX E
Teaching Assignmert Evaluation

Student Date

Grade level Subject

Specific activities

Before-class preparation -
Introduction of self

Introduction of subject

Explanation of ke; points

Involvement of us many students as possible
Preparation of visual aids

Effective use of visual alds

Rapport with students

Concluding lesson review

Faclal expressions

Comments:

Bach element of the teaching assignment is evaluated according to
the following scalet

Superior
Excellent
Good

Average

Below average

ol (WA WO - ¥ ]
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AFPENDIX F
Dramatic Performance Evaluation

Student Date

Nature of presentation (class play, chapel, etc.)

Title of presentation

Character or responsibility (such as narrator)

Prompt memorization of lines
Delivery »f lines with few, 1f any, cues
At-:ntion to stage directions

Believability of character

Volume of voice

Pitch of voice

Prepaiation of costume
Cooperation with other performers
Cooperation with director
Effective handling of props

Comments :

Each element of the dramatic performance is evaluated acuording to
the following scale:

5 Superior

L Excellent

3 Good

2 Average

1 Below average
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APPENDIX G
letter to Teachers

August 21, 1985

Dear

One of the exciting plans we have for the new junior high
speech and drama course this year is the opportunity for the class members
to get 1o know some of our younger children betler, If it would work
into your plans once or itwice sach semester, we would like for two of
the speech and drama students to come to your c¢iass and teach a shorti
lesson, Some possibilities would be a Bible story, the "facts" for
an additlion or s btiaction family, a game, or .any others of which I
hope you will help us to think! The speech anu drama clacs will meet
during the seventh pericd elective, 2:30 p.m. to 3:05 p.m, - Kids gravitate
to kids, and I believe your children will respond well to the junior high
students. In addition, the experience of teaching a specific topic to
younger students will help the oluer students lcarn to communicate
clearly and effectively. I will also appreciatc your help in
evaluating how well your children learned from each experience and
what efforts cur students can make to improve.

If you would be willing to let us “teach for you" this
semester, and, hopefully, next, too, would you sign and return this
sheet to me? In addifion, and, most importantly, would you please
suggest toples the junior students could present or ac :ivities they
could conduct for you?

Thank you so very much for your time, your thoughts, and
your encouragement, This partnership will be a chance for me, too, to
stay in touch with gocd friends in the primary department.

Sincerely in Christ,

Teachexr Class

Suggestionst
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APPENDIX H

What Do You Think?

Have you ever wished that you could come into a class on the first day
of school and have the teacher say, "What would you like to learn and do
this year?" You've finally come to that class! Hany exciting plans have
already been made for your Speech, Drama, and Communlcations class, but_~
part of those plans calls Tor you to express the kinds of skills you'd
like to develop and the types of experiences you‘d like to have. Pluase
answer ths questions below thoughtfully. Please include your name- at the ‘
tup of the questionnaire, because some of our activities will" involve T
small groups and varied activities may be pursued by differen’ groups.

1. PJeasa rate the following activities from 5 to 1 according to'l
you'd like te pursue each one,5 represents "very much" and 1 re
“not at all."

write a one-act play

________make the moining intercom announcements
speak before this class
speak before anoiher junior high class
,speah before an elementary or a primary class
have a speaking part in a chapel program

___Pprepare and/or demonstrate props during a chapel prdgram

act in a one-act play in class

act in a one-act play in chapel

__act in a major musical

act or speak before a group outside of school
___learn to tell stories

teach a short lesson to younger children at school

watch myself on a videotape

participate in a debate
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II. Please list any other suggestions for activities you believe would be
appropriate fur this class:

IIT., Please indicate which of the followling experiences you have had and
how often. Please put an "x" if you have done something at least
once. If it is something you do or have done often, for example,

4 or 5 times a year at church, in Sunday School, in Scouts, etc.,
please write "often-church (or whatever occasion)."”

tecach a lesson to other students about my age:

teach a lesson to younger children (this might be :
actually sitting down with a younger brother or sister
and teaching math facts, a reading concept, etc.)

speak before a group

condc 't a meeting (for example, if you are a
"squad" leader in a club)

act in a play/husical

participate in a debate

TV, Please share with me why you chose this class., Place an "x"
beside your answer. You may choose more than one answer, Please add
any courments on the extra lines if you would like to.
want to "act!
want to learn public speaking
need to satisfy one semester of fine arts

parents suggested this course

other (please explain)

EX
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V. Please tell something about yourself.
For how many years have you attended SFS?

What is your favorite subject?

Second favorite?

Do you feel comfortable doing things in -
front of a group? Please explain ith

such things as "this is really m ng
I like to perform" or "I really prafer
to get up in front of people“ or wnateve
words best express your feelings.

there are some with ‘Whom' you feel
comfortable, for example, otler s
younger children, adults, ‘church grouy,w‘

V;B“ the end of the semester, those of you who "love to act" will h
-many opportunities; those of you who are “stage-chy" will' elther be -
~anxious to get on stage or will have discovered other ways in which you .
can participate in a dramatic presentation withcut actually acting. Byk_
~" the end of the semester we want everyone, one way or another, to -
"break a leg"!
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APPENDIX I

Ranking of Student Preferences
for Class Activities .

Students rated 15 different activities individually on a
scale of 5 to 1 according to how much they would like to

participate in each one,

1 representing "not at all." Their complete responses
were recorded on the questionnaire in Appendix C.

Average ranking

4.22
4.11
3.83

3.33
2.22
3.22
3.06

with 5 indicating "very much" and

Activity
teach a short lesson to younger childreh&

speak before an elementary/primary\class”n'
participate in a debate
act in a major musical

prepare and/or demonstrate/prqpi

act in a one-act play in claés?_

have a speaking part in a chapel program

act in a one-act play in chapel
learn to tell stories ,
act or speak before group outSide‘gp_gD 
watch myself on a videotape |
speak before this class

speak before another junior high class
write a one-act play

]

make the morning intercom announcements
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AFPPENDIX J

ARE YOU A GOOD LISTENER? "

S ALMOST OCCASION- ALMOST
P ATTITUDES ALWAYS  USUALLY ALLY SELDOM .  NEVER
"1, - Do you like to listen to

' other people talk? 5 4 3 2 1

2. Doyou encourage others n

to talk? 5 4 3 2 1

3. Do you listen even if
. you do not like the per-
_son, bo is talking?

Do‘you look at the: oo
speaker?: | - 5. 4

Do you ignore distrac-

tiona? 5
Do'yn sxmle, nod your' T
, and otherwise en- - -
courage the speaker? - . 5
" Doyou think sbout what - |
-, she is.saying? 5 4
" Doy you try to figure out = -
‘what he means? .. . 5 4-
Do you try to figure out o
why she is saying it? " 5 4

.. Do you let him finish -

' whnt ho I tryinz tok .
‘. say? 5 4"
If she hesimes, do you )

encourage her to go
- ) 5 4
18; Do you restate what he
has said and ask him if .
‘ you got it right? 5 4 3 2 1
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16. Do you withhold judge-

.. ment about her idea un-
“ .-t til she has finished? 5
.17. Do you listen regardless
afhhmannerofspeak
ing and choice

of

.

SO LI SEtas § 3

i

-

If yonr score is 75 or bettet, you
If your score is 50-75, you are an Averaga i
~ If your score is below 50, you are a Ponr. Liste:

| ath ™

(Irwin, Rosenberger, and S8loan, 1982, pPe 36=37)
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APPENDIX KX

Name

Teacher Observatlons

Some of the best orsl presentations occur daily in your ;
regular classrooms! Your teachers plan their lessons and jnstruction
techniques in ways which will communicate information 1o you most
effectively. On the chart below please record as many of the special
elements of good oral presentation your teachers employ that you can,
Recoxd such things as ‘the use of visual aids. dramatic sketches,
voilce variations, marker exyressions, body ‘movements, inve
you in the presentation, and anything else which you feel capture«
your attention and, therefore, enhances your learning.

. Period Subject Teacher
f’erivd | Subjacti Teach@?r ,
Period — Subject Tea;lh).e-r
Period Subject Teacher

Period Subject Teacher

It———————————
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Period Subject Teacher

Pertod

Subject ' Teacher

Period Subject " Teacher
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APPENDIX L ’

Television Personality Observations

How Did They Get Where They Are?

Listen to and observe the television personalities

on the videotape you view in class. Make a written
record of your reactions to their voices, their
gestures, and their appearances. Use the chart below
to record your reactions. You will use one chart for
.each personality. '

1. yoiﬁe __bpleasant comment :
- ____unpkeasant

2.1*érticulation ____Clear . comment
: ~_unclear

'3.;‘gotd choice ___ acceptable comment:
.%u,‘ “:_uhacceptable

4. perﬁonality ___likeble comment:

____not likable

5. q:éss appropriate . . -comment:
| . inappropriate
6. “body moyements enhancing comment

___distracting
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APPENDIX M ’

Bible Stories

You will select one oi the followirng Bible stories
and write a one-act play to recreate this story and
make it come alive for your audience., Your script
should include appropriate dialogue between the
characters who participate in the story.

1. Adam and Eve Genesis 1:26-31, 2:1-25

2. Noah and the Flood Genesis 6, 7, 8, 9:1-17
3. Samuel and Eli I Samuel 3

4. Elijah's Miracle I Kings 17:1-24

5, " Daniel in the Lion's Oen Daniel 6:1-28

6. Shadragh, Meshach, and Abednego Daniel 3:1-30

7. The Tale of Jonah  Jonah i-4

8. The Parable of the Great Banguet Luke 14:15-24

9. The Parable of the Lost Sheep Luke 15:1-7

10. The Parable of the Prodigal Son Luke 15:11~32

11. The Story of Zacchaeus Luke 19:1-10
12. The Parable of the Good Samaritan Luke 10:25-37
‘lf. Jesus Feeds the Five-Thousand Luke 9:10-17
14. The Parable of the Talents Matthew 25:14-30 v
15. The Birth of John the Baptist Luke 1:5-25, 39-45, 57-66
16. Jesus Heals Luke 8:40-56 "

~17. Peter Walks with Jesus  Matthew 14:22-32

18. Paul and Silas Escape Miraculously Acts 16:16-40
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AFPENDIX N

Exercises on Effective Language

Concrete words: Decide which words in the following list are‘ '

concrete and which are abstract. Can some
words be either abstract or concrete?
We will discuss your answers.

pines wild
justice decision
honor circus
automobile house
‘persaon hcrme
poodle p.cture
gracious art

(from Speech, O'Connor, 1984, p. IBZ)(}_,

Specific words: Stuay each of these words. Following the
example, name more specific words that are
included in each of these general groups.

Ex. galaxies

solar systems
planets
Mars

stars precipitation theater animals

(0'Connor, 1984, p. 182)
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Color words: Psychologists have analyzed the colors of
clothing people wear and the colors with which
they decorate their homes and offices and have- ‘
determined that colors both reflect perscnalities,;
and moods and influence feelings at the time one
is exposed to a particular color. For example,
educational research has shown tnat students
respond more effectively to rules within the
classroom when the teacher is wearing bright
colors such as red or yellow as opposed to. light
blue or grey. Words have “color," too. Study . .. .- .
the following words and evaluate them for “color L

intense good
pelting thoughtful
dynamic energetic
~interesting walk
motlvating trudge

Now glve examples of how each of the words you selected as
having more "color" could be used in an effective sentence.

Economy of language: Let's look at some examples. Decide
in each case which sentence conveys its
idea more effectively.
Regarding the situation in the flooded srea, we must make a
concerted effort to aid the local residents.
We must try to aid the residents in the flooded area.

We had sunshine for a whole we=k.
A period of sunny weather set in and remained for a whole week.

(0'Connor, 1984, p. 184)
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Contrast: The following examples come from three speeches
by President John F. Kennedy. Can you identify
his use of contrast in each one?

"Let us never negotiate out of fear. But let us never fear

to negotiate.”

"In the election of 1860 the great issue was whether this country
would remain half slave and half free; in the election of 1960

. . . the great issue is whether the world will remain half slave
and half free."

"Ask not what your country can do for you--ask what you can do
for yocuwr country."

Repetition: President Franklin D. Roosevelt delivered the
following speech during World War II. What is your
opinion of his use of repetition:

"From Berlin, Rome, and Tokyo we have been described as a
nation of weaklings--'playboys®--who would hire British soldiers,
or Russian soldiers, or Chinese soldiers to do our fighting for
us.

Let them repeat that now!

Let them tell that to General MacArthur and his men.

Let them tell that to the sailors who today are hitting hard

in the far waters of the Pacific.

Let them tell that to the boys in the Flying Fortresses.

Let them tell that to the marines!"

Climax ordering: General Douglas MacArthur used the following
paragraphs in a speech to the cadets at
West Point to describe the "American man-at-arms."
"But when I think of his patience under sdversity, of his
couraqge under fire, and of hls modesty in vigtory, I am filled
with an emotion of admiration I cannot put into words. He belongs
to history as furnishing one of the greatest examples of successful
patriotism. He belongs to posterity as the instructor of future
generations in the principles of liberty and freedom. He bhelongs
to the present--to us--by his virtues and by his achievements,
In 20 campaigns, on 100 battlefields, around 1,000 campfires
1 have witnessed that enduring tortitude, that patriotic self-
abnegation, and that invincible determination which has carved
his statue in the hearts of his people.”
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APPENDIX O

Inspirational Speech Topics

Right on Target
Folks with good habits also seem to have most of the Get the right perspec- .
good luck. —The Country Parson .tive. When Goliath came '

up against the Israelites;. .
the soldiers all thought: -
“He's $0° big we can |

It usually takes more than three weeks to never kill him” But
plan a good impromptu speech! David looked up at the
—Mark Twain same giant and thought:

“He's %0 pig § can't

LRSI N

{l); y:hg; don't want t0 bat-.
petition, pick

Y
PR RPN - s o o

Can you imagine to- -
day’s children. 40 years

Jrom now on’a ‘psycho- |
analyst's couch trying to

remember what they had -
.to do without? Fi
3 e bennia g, 0 FRRY Fuaay Narig,,

Half the world is composed of people who
have something to say and san; and the
other half, who have ntiiy to say and
keep on saying it.

“ -—Robert Frost

Practice is the best of all insiructors.
—Publius Syrus

Last Laugh T .

Your sense of humor isn't evidenced . A'he secret of happiness is to
By your jokes or facetious view, count your blessings while

But simply by your ability to laugh others are adding up their trou:
‘When the joke is on you. bles. ~ Harold ayden

o= Ruth M. Walsh

You can't Jool all the people all the time but thanks to
television you can now fool mare of the people more of
the time than you ever could before. e B Tuenbull
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| would never think of speaking without,
in some way, ordering my thoughts.
—Harry Emerson Fosdick

-] PRAYING ANG RENM
* NG THE SRR [,
TURES: TOSETHER '}
WL STRENGHEN |:
X What you are speaks so loud that
cannot hear what you say.
—Ralph Waldo Emerson

My Word
Ever: popuxar. he -
ut why?

‘D"u'

LETG $EZ IF THE
TV SCHEDULE
WLl PEFMIT IT

cther

| .canhandle

/'/ any ¢ bad news/] He askbd abou talked

ARUME.  cimobuims

Froan T - . ,

Most speeches to an hour-glass
- Do some resemblance show,
Because the longer time they run
The shallower they grow.
—Prochnow

Though a man be born ti: genius, a

natural orator and a natural reasoner, Swa Session
these endowments give him but the , : )
outlines of himself. The filling up demands It’s too bad w:e can h::xmw prohlom.'
incessant, painstaking, steady work. It mlt' ‘m sensticlal wise ..

~—Henry Ward Beecher After all, it's a simple

To solve the other HIY'S. . . ...ou.. waluah M. Walth.

W ¢ have never learned to support the things we luppm with aay:
thing like the enthusiosm wmz which toe oppose the t m we &pzon
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Luughter is the hand of God on' the shoulder of our
troubled world. — GraphiCommunicaior

Many a nobody who isn't known by anybody becomes a
somebody and is known by everybody, and everybody
tells him they knew him w| he was nobody ond they
knew he would be somebody someday. ~ Good Reading

Notwhat I have but what I do is my kingdom.
= Thomas Cariyle

'
,Many times the road to success requires a you-turn.
- — Frank Tyger
= Frank Tyger

A person with a strong will and nat much talent wis
outshine g talented zrigzagger. ... . . —The Coustry Prma i

-

The person wio spends today wishing he'd done differ- .
ently yeaterday will do the some fomorrow. - Bk Ok

. is an ine ve way of making friends.
Politeness is an inexpensive 4 V‘Zf P 744 e

It takes two ic speak tie truth-—one to
speak, and anather to listen.
—HMenry David Thoreau

MDY You'RE
DVNG 48 1N A
| B-Muk-AN-HooR
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APPENDIX P ‘ '

Persuasive Speech Topics

Speak for:

1. better student-parent relations
2. conservation of natural resources
3. state lottery

4, proper diet

5. regular exercise

respect Tor teachers

[0}

Speak against:

1. teenage drinking
2. drunk driving

3. drugs

4, smokinyg

5. littering

228

pollution

7. state lottery
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Class Summary of Oral Presentation Evaluations

P e hemimint bt DI e bR of L MoTeascor
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Student Pre-class Teaching Inspiring Dramatic Average of Increase or

Speech  Assigmment Speech Perfornances Post-tratning Deer o
# 1 3 2 3 s 3.3 + .3
[z | 3 2 29 +1.7
| #3 2 3 2 3 2.7 +.7
# | 2 U - 5 o +2
LI ] 5 J 5 43 +1.3
X JIA 2 2 3 5 132 +03
#1117 o 2 2 4 2.3 + .3
#F11 | 2 Y 3 5 4 +2
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APPENDIX R
TOU0 MANY INULANS
Student Play

Housewife (being pressured by Thanksgiving, having relatives
over, children "pestering" her, etc.: Why in the world did-
we invite 30 people for Thanksgiving dinner?

Husband: You know you've been saying for years that you wanted
to have a big dinner for both of our families.

|
Wife: T Know. And I'm glad they're all coming, but I think
1'11 be glad when today is over, too. There's so much toc do!

Child: But just imagine, Mom, if you had had to fix that first
Thanksgiving dinner!

wWife: I think it would have been much eaSier. Everything
outside, lots of people to help with the clean-up...

Husband: But remember how many people came to that dinner
and all those Indians!

Wife: What do you kniow about Indians? The only redskins you
know are the ones you'll watch all afterncon on TV!

Child: At least you have a dishwasher, Mom! That's something
the Pilgrims didn't have!

Wife: VYou're right, of course. With just a little rest It'il
be all ready for dinner this afterncon.....

(scene changes to first Thanksgiving)

Pilgrim: Please, do hurry, dear; they've éurprised-us all.,.
Wife: wWho? what? what are you talking about?

Pilgrim: Pray, what a strange accent...are you one of them?
Wife: One of who?

Pilgrim: The Indians...92 more of them are coming for dinner
than we had planned.

Wife: No, I'm, I don't know...

Pilgrim: You can help...just carry these things to the table
the men are setting over there.

Wife: This can't be...Il must be dreaming...it looks like
«..the...first...Thanksgiving!

William: Mmmm, this venison is delicious, Squanto,

Squanto: You must thank my fellow Indians. They are good deer
hunters. And you can thank your God. There were many large
deer this hunting season.

wWwilliam: It is good you begin to recognize God's hand in things,
Squanto,
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Susan: You and all your Indian friends have all been so good
to us. How can we ever thank you?

Squanta: You can thank us by teaching us more about your God
Who has protected you and provided for us all.
|

Captain Standish: We would be glad to do that, Squanto. Our God
is very powerful. We hope all the Indians will get to know
Him, too.

Priscilla: Would you like some papcorn?

Everyone (except Squanto): Popcorn? What on earth is that? =~
Priscilla: It's corn--popped in high heat. Try some {(she serves:
Susan: Whﬂ that's delicious, my dear.

John: Not bad. We are having such a good time here today,,it
is hard to believe all the hardships we have gone thrnug

one year ago.

Squanto: I still do not understand how you survived that long
journey by boat with so many people...

Pilgrim 2: There were 102 people squeezed onto the Mayflower for ‘
that 3-month voyage. L

Pilgrim 3: I remember the terrible storm at sea...the childreni
crying....seasickness...

Pilgrim 4: And the worst was yet to come--that terrible fjféti
winter on Cape Cod; 47 people died in the first 3 months.

(Everyone is solemn for a few seconds.)

Susan: (cheerfully) But we have each other and many blessings
to remember today. Come, everyone. Let's have some dessert.

Squanto: Pumpkin pie.
Everyone: Pumpkin pie! Wwhat is that?

Indian: It is made from this. It tastes like a pudding.

{Indians serve pumpkin pie.)

Susan: I think this day is too beautiful a day to think of
hardships and sadness. Let's remember the many blessings God
has given us since a year ago.

Standish: Good idea. I would begin with the way God provided the
finances for our journey. And those who squeezed into the
Mayflower were like Gideon's army--God's chosen few to enter
the promised land.
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John: Remember on the Mayflower during that terrible storm when
Mr. Brewster saved our ship with his printing press?

Indian: How did that happen?

Pilgrim 5: ﬂnﬁ main beam had broken and the ship was leaking
badly. ' ".¢ prayed, and it seems that Brewster came up with
the idea to support the beam with his printing press.

It took him awhile to find it, but he did, and it worked!

(Everybody laughs and nods.)

John: vyes, even the sailors began to pray after that incident.

William: 1I'll never forget when we heard the cry, "Land ho!"

Susan: And the day when we landed on the beach of Cape Cod
and praised God for a safe trip.

Brewster: Do you remember that time when we were attacked
by the Indians?

Indian 2: I thought you were going to remember only the biessings.

Brewster: Yes, but God gave them poor aim that day. None of the
arrows hit us.

Standish: My favorite blessing was when we men were in a
meeting trying to decide how to supply our next food and
an Indian appears asking us for something to dqrink -< in
perfect English!

Susan: Yes, Saaoset. What a God-sent gift he was!

Priscilla: And he introduced us to you, Sduanto. And you've
been such a help and friend to us.

Standish: Without you we wouldn't have these beaver furs to keep
us warm.

Susan: ...and the corn for winter.
Priscilla: Not to mention popcorn. Have some mare!

Brewster: And because of you we have peace with all the Indians
around us.

Pilgrim 2: You taught us how to trade.

squanto: Of course! You are now my brothers and sisters., 1
must protect you. Your God protected me by sending me far
away before all my people died of a plague. (a moment of
silence) It seems strange, but I think God prepared this
place for you.
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Standish: Why do you think that, Squanto?

Squantou: Because il' my people had been alive when your
boat reached this shore, they would have surely killed you.

William: &ome on, everyone, it's time for our worship service.
(Pilgrims move together.)

Child: Mom, wake up. The company is here!

Wife: What? Oh, gosh, all 92 of them..."*

Child: No, Mom, it just seems like that many...

wWwife: Do you know they showed us how to grow corn and we
invented popcorn! ‘

Child: What are you talking about?

Wife: (realizes where she is) The first Thanksgiving...
so many blessings....

(Wife gathers children, husband): I'm so glad we're
together today. Happy Thanksgiving, everyone!

*Too Many Indians” was written by a student in the pilot speééh,
drama, and communications class for presentation by the class at
the school Thanksgiving program.
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s /l.l,t.,féginb:. Day, Chaistians nememben all of Ulg.i.a chu
‘ ﬂ:wug/w&t hiatony. ,

’?wp.(.e azmt u,( got cannied away as they t/wug/«t aﬁaut /cuu‘.om*;‘

"fapc.u.ta And. 1 think that people have alwya Ldzed to puetend
< bet somevne elre. :

APPENDIX S

DR Skit fon chapel (10/21)

What do you think flaa, fillen would aay if I wone thia mask to
clasn?

faak, . .what mask?

Funny. ..

Do You all have youn costumer neady fon the panty?

1 do. Aa you can aee, my coatume neflects my pensvnality.

What about evenything elne? Who ia 61&(.}19&1;9 the food?

We'ne bainging pizzal

Yeah: foun Lage wct/: eveayt/iuzg on Lt We'll a.u /xa.ve tu pc.tc/n c.n
tw dollana,
e'ne c{uuzg dessent. 1 think we'll bake asome. //a.LLoween caakLeA.
hy do we celebrate falloween, anyuway?
Well, Halloween began as a night of Celebnation ée{aac /f.!.l Sa
Day.

What aéaut the coatumen?

Tlae pcmft.u and tneats ane pn.att Yy pupulaa too!
y4 gueM Halloween is « nathen sel fiah celeéaatwn
that €8 waong with that? le ;uat have {an ana’ don’t huat angone.
Come on, you know that the Bible teachea ua Um.t w/mtevea. we g’a
ahould be done fon the glony 9{ God. :
But how can we have a Halloween panty and yet gluoaify God?

Ve can celebnrate Reformation Duy, inatead.

What ia Refoamation Day?

Reformation Day in the day Mantin Luthen posted ninety-five
impontant ideasr on the doon of hia chunch in llittenbeny, Geamany.
Thut happened in A.D. 1517, aftea flantin Luther had atauggled fou
many yeans with how he, a ainner, could eann God'a love.

Finally, he discovened Paul'a wondeaful passage in Epheaians, that
the juat ane saved by faith in God.

What dves adl of this have to dv with vun Halloween panty?

Weld, you see, we don't dv the night things to earn God's love.

By Hia gruce, fle finat loved ua.
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STURNTI 1G: Ml Jeaun paia the paice fon oun aina.

STUDENTH17: The joy we have feel from hnowing that luve ahould muke ua
want to du things that please God.

STUDENTHIS: Like planning « Refomnation panty!

STUDENTI!1G: Right-on!

STUDERTHt:  That's it! Good idea! bul, how do we plan fon thia panty?

STUDENT# 14 : l'./!'z plan avmetniny apecial fon avmeone beaisdes vurselven.

STUDENT#3:  Sune. . How do you propose we do that?

STURANT#G: 1 hnow! Do you nememben the puston talking about the childnen's
floon at tne hoapitad, and how swmetimes, the childnen ane
frightened? Suppose we see if we can viait them in oun costumes. Butk
uscny. ,{awmt’[ y cvalumesr-- a clown, cantoon chanactens-- Jau /uww. e ;

SIUDENTS:  Penhapa we could play avme gumea with them, : S

STURNT#6:  The vthen duy, my mothen war talling about an vlden ludy w/w c.an+ e
get out. dhe alav aaid that thene wene sevenal e.La’e -zj,g peop!z o

in oun chunch who would really enjoy having eompany.
STUKATH7: e could take avme of oun panty o a lot of people, cuuld'n. t we?
Penronelly, 1 think they would just love vun cou/ec«u. ;
STUDENTH 14: That ia exactly what fiantin Luthen had in mind when /:e took }n.a. '
" ideanto the chunch.
STUDENTH?3: Hes he vanted people to know that God's love ia a gift, wu! t/zey .
can Afzow that they ane thankful by the love that t/xey aizan.e m.t/z

vthenn.
STURNTE1: 1 think thia ia wing to be the beat Uctvben t/u.nt.y ,fuut we }xave
even had! V

STUNANTI2:  Ukay, then. Let's get atunted!

This play was written jointly by the students and teacher in the
pilot speech, drama, and communications class. This script, prepared
for cast use, was typed by one of the students in the class.

/




Design and Implementation of Spesch, Trama . Ql§5y

APPENDIX T

Name

Speech, Drama, and Communications
Log of Activities Completed

(indicate date completed)

Teacher observations

Evaluation of television personalities . .

Team-teaching in grade (K4 - &)

Bible story one-act play script

* -

Morning announcements

~Inspirational speech

Videotape evaluation

One-act play performance

Chapel participation

Persuasive speech

Entertaining speech

-
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Speech, Drama, and Communications
Course Evaluation

Of the activities we have undertaken so far, which three
have been your favorites? Please explain why.

Is there something we have not yet done that you would
like to do?

.

What skills do you feel you have developed or improved as
a result of this course? ,

Is there some part of the course which was not "your favorite;"
which you would have preferred not to have undertaken? If so,
please explain why.

:Are there opportunities which you can now anticipate in which

you may use the skills you are developing in this course?
Please describe (for example, church, club meetings).

-
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