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respect for the scholarship of other workers in the field
and 1in the hupe that my work, presented here, will earn
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ABSTRACT

UJsing Metacognitive Strategies to Increase Readina
Comprehension in the Social Studies Area.

Moore, Joanne E., 1988 Practicum Report - Ngva Univercsity,
The Center for the Advancement of Education,

Descriptors: Secondary Education/ Reading Comprehension/
Critical Thinrnking/ Inferencing/ Mapping/ CGrours/ Cooperative
Learning/ Netwarking/ Fact and Opinion/ Drawing Conclusione/
Social Studies/ Metacognitive Strategies

A jarge number of academic deficiencies among ninth and
tenth grade students in a col'ege preparatory srhoel
signaled a problem diagnosed ac oor reading comprehensiorn
in the Social Studies content area. The Stanford Diagrostir
Reading Test and the Coopersmith Self-Esteem Test were
adminjstered to ascertain these problems in comprehension
and fesulting poor performance on tests/quizzes. A teacher-
authored test readily showed that the problems did exist.
“Students were taught five rnetacognitive study skilln
strategies, grouped in cooperative learning peer groups, and
taught mapping or clustering to aid notetaking and recall
At the conrlusion of the implementation period, an
improvement f at least 30 percent in 80 percent of the
students was seen. Appendices include tests, survey,
individual prt¢ iress sheet§, grade sheets, letier to parents,
cetudent essa'c and charts.



CHAFTER 1

Purpocse
The parochial high schgal invalved in this
practicum is locate! in South Flaorida. The plant was

built in 1951, with three additional wings added from
1969 through 1980 to accomrodate & burgeoning student
body. The Diocesan Census report of 1987-88 noted that
the student population had reached 1,500. Of this
total, S percentware Anglao, 11 percent Hisganic, .01
percent Asian, and five percent Black. A survey
(Appendix A) conducted by this researcher of 63
students, taken at random from all four grade levels,
freshman through senior vears, indicated that students
generally came from middie to upper income families.
These surveyed students were asked the educational and
occupational levels of their 126 parents. The results
of the survey showed 50 percent had attended «colilege
while S0 percent had finished high school. Twenty-two
percent of the parents of those polled were in
professional occupations ranging from doctors,
teachers, and engineers,ta accountants, piicts, and

managers of their cwn businesses.



r3

Trhe school 13 composed of 70 faculty members with
a ratio of 21.4 students for each ieacner. The reality
17 mogst classes, hguever, 15 25 to 30 per class with
some advanced and AP ciasses less crowded than average
or t=2ipw #verage oOnes. The math, English, and science
classes are ability tracked ar an A, B, C level, witnh C
track comprising the louwect level students.

A ninth and tenth grade world history course, the
specific focus of this study, <contains all three
student levels with 77 percent of the studenrts
belanging to the B or C track. Classes consist of
lecture, discussion, geography study (including maps,
cultural areas arogund the world, graphs and charts),
workbook assignments, and reading in the content area.
There are np teacher aides in the classroom to help
students with problems reaching beyond ordinary
classroom ones. Nog remedial help is available.

A1l students, regardless of level, are issued the
same text and exercise bcok, A History of the \Werld,
New Second Edition (Beston,m Houghtan Mifflin Company,
1985). This book is used by all warld history students
in the practicum author’s school while the same text is
used only in advancel world history at the two

neighboring public high schools. The philosophy behind
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such a dJdecisicn 13 that the target school believes in a
college-preparatory, iiberal-arts education for at]
students. This institution has 94 percant of its
students enter an undergraduate college or university.
However, for the eight vears in which the author has
been teaching At this schoo!, it has been
systematically cobserved that a large and steady number
of academic deficiency notices have been coming through
the guidance department. A1l 70 faculty members, on
the awverage, submit 20-30 warnirgs of imminent failure
or poor performance midway through each grading
quarter. Since each teacher instructs 150 students
during a five period class day, these deficiencies
point to a 20 percent "danger of failure" zone i.. each
faculty member’s subject area.

Random interviews <conducted by this researcher
with ten faculty members, five of whom are teachers of
English in the ninth through the twelfth grades, led
the author to suspect problems with reading
comprehension as the major cause of the deficiencies.
A contributing cause seemed to center on the lack of
strategy skills essential to goad reading
comprebensian. The authaor suspected the existence aof

reading difficulties in the content area 1n the worid
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history course specifically. Since 45 percent of what
is to be learned 1n this course comes from reading 1n
the content area, as compared with 30 percent fram
lecture, and 25 perceni from films and related workbook
exarcises, the 130 students were examined by the author
who suspected a discrepancy between student reading
comprehension ability and textbook demands.

A researcher—authored test showed that decoding
was not the major problem. One hundred fifty students
were tested during one week. Tuenty minutes of the
class periond were devoted to cral reading of paragraphs
of approximately 120 words each taken from their text.
Other than difficulties with an wunfamiliar foreign
word, such as Nnamd: Azikiwe or Abdul Aziz Ibn Saud,
decoding was eliminated as ithe problem.

A second exploratory research test (Appendix B)
was then administered to one world history class
cansisting of 7?7 ninth and tenth grade students. The
test reading <consisted ot tuwo xeroxed pages from the
text .nvolving areas that had not yet been covered in
class. The test <consisted of 25 questions with 40
blanks to +~e filied 1in by the students. These
questions required thinking and inferencing. Lookbacks

were permitted. Questions invalving an easy—-to—-find



response were answered correctly by ail 25 students.
However questions sucn as #5, #¢&. #13, #17, #13, #19,
#23 and #25, which involved thinking, arawing
conclusions, or inferencing,were answered incorrectly
or left blank by 15 of the 25 students.

An investigatiaon of the ninth grade students’ §TS
High Schoal Placement Test Performance Profile
(Aprendix €) indicated an average 8.5 reading grade
level. Eighth grade candidates take this placement
test in the February prior to their matricultien in
this »private school. Incoming c¢ollege~-bound high
school students at tri~ private school are expected to
read on a level that shous a higher than average degree
of mastery of cskills such as inferencing, c¢ritical
thinking, and drawing conclusions. College reading
will require these skills for reading material that is
abstract, technical, and exceedingly complex.
Therevore, students must become proficient in
comprehension and not just in rate. Sanacore (1985: 58)
stressed ‘'conscious control of processes involved in
the comprehension of what is being studied and, that
reading performance in this area can be improved.”

Students at this target school are not tested 1in

reading levels after the placement te=t nor are they



given any fgrmal retesting .n reading during their four
vears 1n this school. Given the average rate af
growth, the target <students were hypothosized as

reading a the 9.5 and 10.5 level wh=n they enterd the
researcher’s classroom.

Fry's Readability Test was applied to the student
text, A History eof the World, New Second Edition
(Boston, Houghton Mifflin Company, 1985) used by ninth
and tenth grade students. This tlest was conducted by a
reading instructor at the local community college. The
results showed the text fo be on an el2venth arade
reading level. (Specimren 100 word paragraphs from the
beginning, middle, and end af the textbook were
selected and calculated according to Fry’s Scale.)

The aforementioned research led the author o
suspect the problem area to be a2 lack of reading
comprehension in the <content area. Specifically,
students did not seem to be aware of 2 deficiency in
their thinking and s.udy skills. Frustration over low
grades, observed by the author, among 20 percent of the
students after returning a daily quiz that had been
given to check a previous night’s read:ng, indicated a
Tack of skill deficliency awareness. Possibly,

metacognitive powers, o~ one’s own knowledge of uwhat
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one knows or doesn’t know, and what aone needs to do to
remedvy a lack such as a study wproblem, were absent.
The author agreed with Brown (i980:453) who noted that
"study—-time wutilization, focusing on the learner’s
problems with main ideas, <choosing suitabie retrieval
cues, and estimating readiness for a test can be taught
as a skill to students whao have difficulty
cumprehending the text they must read with some degree
of understandina and retention.”

The College Entrance Examination Board of New York
(1981) underscored six basic academic competencies that
should be developed in high school <college-bound
students: readinyg, writipng, listening, and seeakinag,
solving mathematical word problems through reasoning
and studying. Like Etling (1984:5) who remarked how
motivated the students were when the higher level
skills uwere presented, the author noted that many felt
"college professors would e<pect them to be able to do
more than simply repeat what they had been taught.'

In summary, the prablem that this practicum
proposed to addressmls that students in the author’s
ninth and tenth grade world history class must use a
textbook which demands more reading skills than these

students possess upon ertering the course.



During a ten week period beginning 1n October,
1988 and ending in early February, 1989 a target group
of 27 ninth and tenth graders in a world history
college preparatory course taught by the author were
expected to increase their reading comprehension scores
at least 60 percent as measured by the Stanford
Diagnostic Reading Test. The ninth and tenth grade
studentswere 2nrolled in a world history course using a
textbook that had an established readability level of
11.0.

Individual gradebook records {(Appendix D) were
kept during the ten week periocd and the target group
showed a steady increase in quiz scores as measured by
individual record sheets (Appendix E). Attitudinal
changes were also measured by the administration of the
Coopersmith Self-Esteem Test (Appendix F). This test,
administered at the beginning and end nf the ten week
implementation period)recorded slight improvement in
self-esteem of the target group. As the comprehension
skiils tork effect, success in classroom
participation and test/quiz scores increased student
self-concept only slightly, but observed elation with

success was gratifying.



Parents of the target group were involved as they
were required to sign bi-weekly sheets and observe the
individual student’s progress ar setbacks. A letter
(Appendix G) was sent home with the student at the
beginning of the impiementation period. The aim of the
progject was cleariy stated along with a request that
the parent encourage and monitor the student’s reading
and study habits. It was hoped that parental interest
would spur the student on to achieve the grouwth
expected.

A meeting with parents took place 1in mid=-
September, 1988,to reinforce these aims and encourage
invilvemant. If possible, a closure meeting was to
take place at the «completion of the ten week
implementatian period. This,houever,uas not possible
for all parents of the group, but many were interviewed
and were pleased with the results. Others wrote their
comments on the bi-weekly reports. The implementation
plan was relatively successful and is being employed in
all classes taught by the author. A full year would be
required to ensure the proper implementation of
strategy skills into each student’s stu.y and reading

habits.
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CHAPTER 11

Research and Sociutiaon Strategy

A Natign at Risk (1983) has argued that 40 percent
of high school students cannot draw simple inferences;
80 percent cannot write a persuasive essay; and 66
percent cannot soive math problems requiring several
steps. Each of these tasks requires the acquisition
and employment of reading and thinking techniques. The
author recalled a remark once made with regard to
phonics wuse a: a necessary tool needed to master a
language. It notad particularly the idea of teaching
someone to read a faoreign newspaper. Afteruards, the
person admitted that he/she could read it bui could
not understand it.

Too often, rate and decoding are taken as evidence
of ability to read while techniques needed to
understand what is read are sadly neglected. As stated
in the probliem section of this practicum, decoding was
ruled out as the difficulty within the target group.

Rather, a quote from Ravitch (1985: 35) brings the
target world history course comprehension more clearly
into focus: ‘''History teaches students to think, tag
reach judgments, ond to see the students lives and

contemporary issues 1in context."
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If the aim of education 1s to open doore to
critical thinking. to prepare students to think on
their own 2and evaluate everyday circumstances, then
teaching the metacognitive s%ills is a3 prerequisite 1n
the classroom. Murray and Williams (1970:2) made this
claim 1n their paper? "I1f teacher levels move up the
cognitive hierarchy.... student levels will move up
similarly.” Further, they stress the fact that the
acquisition of knowledge has dominated education, while
the development of the <cagnitive processes are
neglected.

The author observed frustration among students who
did "study" but failed daily or bi-weekly quizzes.
Gradebook recording in the early part of the schoogl
year evidenced a 63 percent failure rate on one quiz.
Although study or reading was done, apparently three
essential factors seemed to be lacking:

1} Knowing of oneself as a reader (Metacognition)

2) Demands of reading tasks

3) The strategies one can employ 1o reading

activities (Metacognition).

The Coopersmith Inventory test was administered at
the beginning and end of the implementation period tg
check self-esteem growth which hopefully the teaching
of practicum "ctrategies” would increase. The teaching

of study strategies would indeed increase motivation to
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study and read carefully and the.ghtfully, thereby
increasing future quiz ang test scocres, Wixson et. al.
(1984 abserved:
Motivation may lead a3 student ity ozvigse a stuay
strategy, but it 1is hgu one viewu~ gneself that
helps put the skill to work. Instruciion in the
use of strategies can serve to enhance maotivatian.
The author reviewed many helpiul strategies, and
decided on three interrelated ones:
1) Sanacore’s metacognitive skills, one of which
is teaching the student to '"ask questions™ af

himself/herself.

2) Mapping as a notetaking process or mnemonic for
recaill.

3) The use of grnups or coaperative learning among
peers.

The author had avoided much use of grouping in the
classrcom, but res2arch pointed ogut the advantage to
students as being so effective that the author wused
grouping or peer coagperation during the implementation
period. Using the expertise and success of Wood (1987)
as an example, the author noted the buddy system as a
group strategy:

To impiement the Buddy System, rearrange class

according to most prepared to least prepared

(ability o¢bserved rather than by standardized

testing). Needs grouping is appropriate for this

purpose...Disparity among ability Jlevels shouid
help students assist '"buddies'" and profit from the

somewhat diverse abilities and backgrounds of
their peers.
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Agaln, a quote from  COuchy (19815 in his
description of the Japanese corporate structure can be
applied to group learningt "Everything important in
life happens as a result of teamwork or collective
effort.” (Wood's article 1987: 10-17).

Education’s aim is to teach the "learner to learn"”
and 1f group teaching by one’'s peers helps this
endeavor, then QOuchil is correct and the author looked
forward to such success that grouping would bring.

Several tenth graders in this target group Ware
above average or average students as evidenced by

courses assigned in ninthk grade (trigonometry,
geometry, advanced biology, and English) and gradebonk
recards observed and kept by the author of the tenth
graders. Tests and quizzes were almost ''too easy” for
these students as shown in Appendix E, but difficult
for the ninth graders in the same <c¢lass wusing the
identical text (11.0 level). Therefore, peer grouping
or cooperative learning illustrated how the more astute
students <could possibly aid those with comprehension
problems.

Clacses taught by the author were heterogeneously
graouped. Some helpful guidelines for group vplanning

included:
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1) State guidelines for ipgeiherness cooperalively
to help one anather.

2) Organize about five groups of s1x students
each. (Males and females, high and louw
ability, enthusiastic and reluctant learners.)

3) Describe anJ teach metacagnitive strategies.
Reinforce daily at the beginning of the group
session.

4) Gradualiy turn responsibility for getting a
chapter done over to the group. (Cne student
can be a leader or 2 gne or two week period.)

5) Leader asks questions, points ogut specific
vocabulary to be recalied, and supervises the
mapping being done in the group.

Uterro (1988) had found that such cooperative
learning helps to eliminate listening to the teacher
constantiy, and frees the teacher to help +those who
need some individual attentiaon:

The cooperative Jlearning situation monitors the
students® academic progress and the diagnosis of
strengths and weaknesses. Since the students are
working together in small groups the teacher 1is
free to provide instruction to those who may
require more assistance.

Several of the authors researched conclude that
cooperative learning has beneficial effects on the
students. Hansen (1988) instructed:

Cooperative tearning has many forms, but it has
one central characteristic: positive qargup
interdecendence. During cooperative Tearning
activities students are encouraged to work with
one another in the classroom rather than sit
quietly (passively) listening to the teacher.



Angther sat of authors, Johnsan  and lannzon
(19827, offered this suggestion for cgoperative
learning:

Cooperat‘ve learning was found tg have many

advantages. Not anly has such collaboration been

shown to improve achievement, but 1t also greatly
enhances interpersonal relationships among
students—-so vital to teenagers today.

A recent article 1in the Fgrti Lauderdale News
(1989: 10A) reinforces the usefuiness of cooperative
learning. In the article the Naticnal Council of
Teachers of Mathematics stressed the encouragement of
reasaning among students. In addition, it cailed for
"cogeperative group aciivities that better reflect the
way problems are solved at werk and in the community."”

Students with higher ability and good reading and
study habits hopefuliy would relish the opportunity to
be "a teacher."” Not only did this responsibility keep
them on their toes, but it helped those students who
tend to let atte:tion wander.

Baecause of ihe mapping process, students were able
ta monitor their understanding of what they read or
heanl; in other words, they became involved in
metacognitive seif awareness. They were angaging in a
transactional procesc (grgups); they were speakers,

listeners, ard writers simultaneously.
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Essays are required ir. the author's world history
course. It is not easy to teach essay writing as most
teachers know. Etling (1984) found this to be true 1n
a survey of teachers.

They would like to test in essay form, but did not

have sufficient time to grade such papers.

Cbjective tests can be graded wi*h ease.

Few studies have been reported using mapping as a
pianning strategy for academic writing; therefore, very
littie 1is known about whether 1% improves student
writing., Miccinati (1988) and Ruddell and Boy:=s (1934)
all cancur here. However, a study was done F dell
and Baoyle (1984) at Berkeley. Three volu JpPsS
were given three hours of inctruction in mapring.
Resuits showed '"mappers'" wrote essays which scored
higher on holistic scores than nonmapping groups.

Halley, et. ai. (1978) in a paper an networking uas
an information processing approach to better classroom
performance, especially in the writing of essavys,
offered this:

Mapping aids students in analyzing, evaluating,

and reasoning criticaliy: all higher levels of

thinking. They should learn tao exclude
unnecessary trivia. As a result of such planning,
checking and evaluating activities, metacognitive
skills should become "honed'" so that more meaning
and greater success in zomprehension of social

studies c¢ontent material, for example, might be
achieved.
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The mapping (netwarking, vpatterned natetaling,
webbing) <kills were taught during the early days of
impiementation so that,dﬁ%ﬁf successful, would aid
individual study, group study, and lecture notetaking
during the ten week period. Creating & map requires
students to think about what they read, select the most

important points and supporting details, decide how the

information is related, then illustrate this
graphically. This map creates a visible picture aor
mnemonic device. When students want to recall its

cantent, they can <create a visual picture in their
minds of the map. The various arms or categories serve
as a trigger for recall of additional information often
needed for a test or quiz. HMapping could prove to be a
great self-help aid even at home during study.

Holley (1978) added another dimension as an aid to
students with Jlow grade levels. He saw Foarer
students, properly trained in mapping, more easily
select main 1ideas and details. In his study, the
experimental group acquired and organized material
better than the control group (not taught mapping).
Using an essay or cloze test to assess recall,
networking students performed better than the control

group.
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The third and final process chosen by the authar

wds Sanacore’s (198%2) metacognitive strategies:

1} Teach students, especially those with low and
average grades, to generate questions as they
read and study expository texts.

2) Teach students to generate specific <questions
of their own from schema-general questions
while reading complex sections of the text.

3) Teach students to monitor and resolve blocks to
comprehension.

4) Teach students about the structure and
grganization of the textbook. Guide them to
use strategies that increase comprehension and
retrieval of information.

5) Teech students +to learn and recall wvaluable
information by adhering to the text structure -
(Schema) .

Sanacore (1985 ciaimed that using these
strategies increases awareness in the student of what
should be going on as hefshe reads. The potential for
upgrading reading perfarmance is 1increased. A1l of
these strategiec promote comprehension as an active
Process.

Muth (1987) reinforced the idea of gquestiopning as
an aid to students who gain experience in the classroom
that should teach them to apply the identical
questioning process when alogne:

Talking to oneself about the story of text is not

new, but is not always stressed with poor readers.

Readers af greater ability either know this and
use 1t or can bypass it due to good reading and
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study habits. The purpose of metacognitive

strategy instruction is to increase students’

awareness of themselwves as learners and place them
in control of their own learning activities.

Finn and Ravitch (1988) cautiaon about
indiscriminate wuse of thinking skills to the detriment
of content and facts. Such people tend to see learning
as a praocess of acquiring intellectual skills

independent of content. In an article on prescriptions

far the humanities written for Education Ueek, Rothman

(1987: 23) quated Finn: “Tests of factual knowledge,
while not perfect would ensure that teachers present
students with the knowledge they need to form
gpinions.’ Teaching to the test was not his major
concern.

The author monitored crarefully, on the bi-weekly
sheet that parents must sign, the students’ knowledge
of historical facts as well as their attitude and
effart. Quarterly report cards, the keeping o7 a
gradebook, and supervision by the department head and
the supervisor of curricilum wit ensured that both
skills and grades are adequately evaluated.

Finn and Ravitch (1988) again, counter those who
stress vgcational and technical skills as most

important:
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Schools help ready studentis to become competent

citizens, informed vaoters, and responsible
particirarts 1n community affairs. Acquiring
knogwledge of history ani literature with

concomitant skilis necessary to comprehend these

subjects, teaches students to think raticnally

about causes and effects, character, and
motivation. Disciplined thinking is a useful part
of every student’s education.

Shakar (1985) reinforced the author’s belief that
students often do not know how to employ critical
thinking skills, because there has traditiocnally been
so much emphasis on facuis. Shakar (1985: 1) reminded
teachers that: "Content in the Social Studies may be
forgotten or become obsolete, but the skills can

continue to function indefinitely. Skills are among

the most permanent of any type of learning.”
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CHAPTER 111

Methodolaogy

Searching for the most effective method with which
to aid students with a frustrating reading and study

comprehension problem was aimost as frustrating to the

author. Seeing and knowing definitely that the
difficulty existed) the author researched several
possible solutions to the problem. Recent articles in

magazines and newspapers emphasized the need to teach
students to think intelligently and not merely learn
facts) although, to think correctly one must have basic
facts concerning the subject. Corporations are asking
schaools to produce thinkers and downplaymms actual
"know how'" in areas such as business, accounting,
computers. These, they claim, can be taught by the
corporation according to their prescriptions.

Angther area often neglected by teachers in
stressful, «curriculur oriented classrooms deals with
just how a student learns. Too often teachers (and the
author) treat all students as one learning bady. An
article in Learnipg '88 made a serious imprescion on

the author because it dealt with learninga siyles of



3]
aN

students and blueprints +or burlding on therir
ctrengths. Butler "1988) gffered a chart of Gregorc’s
Maodel for Style Differentiatied Instruction which the
author included in Append.x H. The author did not
use the chart extensively because it was discovered
late in this practicum 1mpiementatinn’but it made the

teacher more aware of students and their problems with

learning. More attention will! be given to this in the
future.
At the gutsei{ o¥ mriementation  the tanford

Oiagnostic Reading Test was administered to 27 students
in the ninth and tenth grades. The main purpnse of the
test was to ascertain reading leveis of the target
group. As stated in the problem area these students
are wusing a text with an 11.0 reading level (Fry's
Readability Test.) Both the STS High School! Placement
Test levels and the Stanford Diagnostic Reading Test
showed the average reading level of the group to be
between 8.5 and 10.7 with ore falling as low as a 4.7
Tevel. It should be noted that the author is not a
reading specialist but a concerned tzacher confronting
a problem and seeking & workable soluti.a.

A pretest dealing with self-esteem (Coopersmith

Self~-Esteem Test) was also given to the target group.



The authoaor sought to establish same connection with
performance on tests and guizzes and how the students
perceived themseives, 17 Indeed, a connection existed.
When administered, the author endeavored to put the
students 3t ease by telling them that the test simply
gave the teacher an 1dea about how they felt and that
it was not i1ncluded on their records. A high store
according to the interpretation of the Cogpersmith Test
indicated good self-esteem. The average score was
6£9.4-70.C, with 100 as perfect, <ignifying an average
self-esteem. When the author observed the students and
guestioned them about how they felt about their work
this was their reply alsc. They apparently had a

healthy seltf image 3and could attack most problems

1Acurred. A lie factor was included 1n the test and
shoved '"defensiveness.' No significant lie factors
resulted. Average teen defensiveness was s ightly

abserved in about five students.

Students in the target grourp wuse the text, A
History 9f +the Uocld, New Second Edition (Boston,
Houghton Mifflin Company, 1985). All classes taught by
the author were heterogeneously grouped and all three
tracks A, B, and C were represented with C track being

the louest level. The group met for 50 minute periods
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each day. Approximately 25 minutes or half the period
consisted of lectu = and the i1ntroduction of the day’s

tesson. One per1od a week was devoted to the chapter

@

cantent to be covered and how to attack it. This
included scanning, taking note of questions that aid
understanding found after each section, obse~vation of
italicized words, and noting the importance of bold
print which tells what should be learned 1n the
following paragraphs.

Many assignments are aiven tgo students with the
assumption that they know how to wuse a textbook
2ffectively. This particular text is used in advanced
courses in nearby public schools but the author felt
that students properly intraduced to their text and
trained to use it intelligently could benefit by its
use. This half of the period then was emplovyed 1in
pointing out such skills as scanning, observation of
headings, baold print, etc. Practice with scanning was
needed because many students read wvery slouwly and

"

complained that it toock "a long time to read and
attempt to understand what was read.

This led perfectiy to the introduction of angther
of Sanacore’s metacognitive skills. This was one of

quecstioning oneself while reading. A "map" used by
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Idol (1988) tg aid critical thinking was and will te
used by this author {(Appendix I, Figure 1-p.22). A set
cf generlc <comprehension questiaons also emplioyed by
Idogl (19288) was helpful (Figure 2 - p.23). These
lessgned some of the work required by the teacher in
devising similar questions.

A weekly check sheet proved too much for the
author and only four were kept and signed by a parent.
This amounted to four shreets on a bi-weekly basis
rather than weekly. Individual conferences were held
after school or before morning homeroom as nectded. Only
about five of the students needed this additional help.
They felt unsure at first of what was expected uf them
and how to wuse the =<skills on their ouwn. They
complained that; even though they did read the night
before, Aquestions asked by the author were still
difficult to ansuwer on quizzes. The author assured
them that vpractice on self-questioning as well sas
mapping skills would remedy that in time.

The remaining 25 minutes of the period consisted
of group work and mapping of the material tc be covered
that day. The value of cooperative peer groups or
buddy systems was explained,and their importance as a

learning tool stressed. The author observed problems



N
O~

getting dgogwn tao task given the sacial nature of
teenagers. Three o0f the five groups did well ard it
Wwas a pieasure to see them work. Two had to be called

to order several times but finally settied down to the
business at hand.

While 1in groups the students were taught and used
one of Sanacore’s metacognitive strategies each week.
A handout was distributed at the beginning of
implementation and affixed to the student’s notebook.
They could refer to it to help during class or at home.
Each strategy was explained carefully. Probably, the
questioning of @oneself during study time was moct
helpful.

Individual notebooks are requi-~ad in the author’s
class and here ancther strategy was introduced, that of
mapping or netwarking as a creative way of taking
notes. Handouts (Appendix J) were distributed to the
groups and were used to teach the skill carefully.

Another problem developed about three weeks into
the program. It was discovered that several found the
"webs'" distracting. They apparentiy spent too nmuch
time and effort "creating’” and failed to find the skill
helpful enough. One student asked about using a wgrd

bark since it had proved helpful in other settings and



classes. This was tried for tne next tuo weeks. The
students made up the word banks in groups and at home
while studying. The author expiained that only words
could be used, not entirs statements, much like the
"web''. It was also explained that 1t cguld become a
“crutch"” so care needed tc be taken. The students were
permitted to keep the word bank on the desk during
quizzes but not tests. Since they were seif-made and
studying was done to acquire them +the results on
quizzes taken during those two weeks were amazing. It
helped boost the students® morale that had lagged when
other, earlier quizzes resulted too often in failure.
Even if not employved say in a <college setting, word
banks are a definite help for tests to anyone required
to recall names (facts).

One other facet of the author’s classroom is the
writing af essays. These take time to teach and
correct, but indicate to the teacher that the student

understands material taught well enough to express it

in his/her gwn words. The author begins with shart
essay type answers such as seen in Appendix K. These
are cften required in advanced classes as

identifications. Using the who, what, when, where, why

and how method of gleaning 1nFarmatian’ the author
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juided students 1n the writing of informative [D°s.
From tnese,the class progressed to shor® essays of one
or two parzgraphs. Several wmore advanced students can
write a decent essay almost immediately (Appendix L.
They are more literate than cothers. Howewver, even the
iess literate (or verbal) student could write a fair
essay by the end of implementation or by the end of the
year. Students baulk at essays but a good teacher ouwes
them this skil!,hmuever weak at first.

At the conclusion of the ten week period of
implementation the Stanford Diagnostic Reading Test was
given as a post test. The results showed little change
in reading levels. This was probably due to the fact
that actual remedial help by a specialist was not
given, but some study and reading strategies offered by
a concerned teachear. Improvement in the students’
grades and their spirit, observed by the author,
afforded proof of significant success.

The Coopersmith Self-Esteem Test was also
readministered. As stated, the self images of the
students were good so no significant change occurred
here. The self-image test did not influence reading

scores to any great extent. Both tests were more
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informative to  the author than tg show any 1mportant

learned.
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supervisor once durirg ftne impiementat:on and the
supervisor was aware of the program and 1ts efforts to
help students study and understand what was learned.
The department chairperson also observes the author’s
classes regqularly, wusually once each <gquarter. This
gccurred twice during implementation.

Other than the Coopersm:th Inventory (Self-Esteem)
and the Stanford Diagnostic Reading Test‘ no costly
materiais are required. Lack of funds prohibits any
elaborate plans or materials)so the author devised
simple teacher—made tests and evaluatian sheets. Only
one text, A History of the Wgrld, Second Editien, is
used. This was accompanied by a workbook and
enrichment exercises. The author also wuses the
newsparer and political cartoons to stimulate critical
thinking and an understanding of current events. The
students enjoy working with political cartoaons,
although a thorough knowledge of the news is needed to
interpret many of them. They are an excelilent teachking
tootl. Favorable comments from parents regarding

interest in the news among teens was encouraging.
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Implementation Schedulco

Weegk 1 Teach the metacognitive strategy (5)
invalving textbook structure. Show charter set-up with
specific section questions, bold print and/or italics
highlighting important facts or wvocabulary, and the
study/review pages designed to prepare one for any type
of quiz, test, or discussion. Arrange groups and
appoint peer leaders.

Weeks _2_3nd_3: Teach mapping or clustering as a
means of taking notes and a mnemonic for easy recall.
Prectice.

Weeks_4_and._3: Reinforce lessons listed above and
add the metacognitive strategy of questioning oneself
while reading. Teach possible questions to be employed
and reinforce with practice. Teach use of textbook
questions at the end of each section to test recall
abilities.

Weeks__6.a8nd_7: Reinforce all helps and in® -~oduce
the metacognitive strategy of resolving blocks to
learning or difficulties encountered while reading and
studying. Teach methods af recalling important
information from keen observation of text structure

(bald print, etc). Students questioned at random said
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music, noises, fatigue and difficulty concentrating
made study a* home a triail. The author observed the
class while i1 groups. Although on task, some
stretched, looked around, shifted position ,or stared
into space frequently. Only on a few occasions did
students going to lackers (located inside the
classroom) at lunchtime interrupt work.
Weeks 8, 2 _and 10: Continue strategies and group
"cooperative learning.'" Students have a better grasp
of tithe <cskills needad to read and study a difficult
text. Observation and the keeping of a bi-weekly check
sheet on each student shui'ed progress. Basic as these
lessans may have been, they were being neglected and
students were expected to possess all the cskills
necessary to wuse any text and learn from it. The
author observed that they did possess a better
understanding of these learning skills with <c¢lacssroom

use and practice. Some commented that these strategies

“"really do helpt"



32

CHAPTER 1V

Results

In the research section of this practicum the
author referred to Sanacore’s premise that the
metacognitive skills can be taught effectively. It
must be pointed out however that some of the success
with the target group might well have been achieved
simply by bringing good skills to the attention of
students who were not doing well in this author’s
social studies class. A comprehension and retention
problem was addressed)and these metacognitive skills,
that alert the learner to his/her own knouwledge of what
is learned and how it is learned, do aid the student in
attacking a difficult text or problem with study.

Bi-weekly check sheet results may be seen in
(Appendix E). Students in general showed a 74 percent
passing rate and a 26 percent failure rate by the end
of the third quarter which was the end of
implementationfﬁmgﬁﬂﬁipercent of the students’ grades
fell between 70-75 and 83-87 in the final analysis.

Parents signed these bi-weekly reports and were

pleased with the results. All parents replied to the



33

four repaorts sent to the home. Several, whom the
author interviewed, were noticeably 1mpressed by the
student’s change of attitude towards class and quizzes.
This was encouraging to the authar and the program
because most results of an individual nature go
unnoticed except through technical avenues such as the
report card.

Gradebook recordings of student grades or. tests
and quizzes showed a decrease of 13 percent in failing
scores. Failures in the first quarter (beginning of
implementation) were 38 percent overall, 27 percent in
the second quarter (middle of implementation), and 25
percent 1in the third quarter (end of implementation).
(Bifference of 13 percent)

The obcerved frustration at the commencement aof
implementation and observed change in attitude at its
completion was p-~oof to the author that success with
the metacognitive skills was possible. One <student
cammented favorably with: "These [skills] really do
work!" The author selected four of the 27 students in
the target group (Appendix M) and illustrated their
obvious successes. These were students who experienced

great difficulty at first.
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The posttest of the Stanford Dragnostic Reading

Test showed a slight change 1n reading level. As

[

stated, the author 15 ngt a reading specialist and this
test of 560 questions of 45 minutes duration could orly
agscertain grade level for vpracticum purposes. The
practicum dealt with skills needed to increase
comprchension and grades and these were reasgnably
successful.

The Coopersmith Inventory af Self-Esteem Test also
showed no marxed problems or changes at completion of
implementaticn. A1l 27 students fell within the
average level. According to the Coopersmith Test
booklet most studies and distributions have been skewed
in the direction rf high -Zelf-esteem. The means have
generally been in the range of from 70 to 80 with a
standard deviation cf from 11 to 13. Scores tend to
increase slightly and wonotonicaily with grade level.
The target group mean was 48 therefore, in the normal,
high range. Only oane, who did excellent work
throughout, seemed to have a low self-image. This had
several contingent possible reasons which need not he
dealt with here. It should be noted also that if the
Coopersmith Test is used for more than a cursive look

at student behavior, a professional would be required
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and, as the booklet warned, severa, follow wup
procedures would be necessary.

When the dependent "t test was run on the
Stanfard Reading Test to ascertain any change betueen
the pre and post ‘'means," 1t showed a siight but
definite significant difference. At 26 (27 subjects
minus 1) degrees of freedom (df), the calculated "t" was
4.467. The critical wvalues chart for 26 df at .05
level gof significance was 2.16. Since the calculated
"t"  wvalue was higher, it was assumed that there was a
significant difference between the pre and post test
scores, and that the instruction (treatment) caused the
improvement .

Another test was calculated to see if there was a
correlation between reading ability (Stanford) and
self-esteem (Coopersmith). The correlation coefficient
was 2833 in the pretests and .3230 in the posttests.
With a perfect relationship of 1.00, these coefficients
indicated that there was a slight positive relationship
between reading ability and self-ecsteem, but one could
not depend on it.

The work of this practicum showed that the problem
of poor comprehension and study strategy deficit did

indeed exist but c¢ould be remediated within each
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teacher's classroam. Heip 15 available for the
individual teacher to aid his/her students. It 1is
simple, but requires the time and patience, often
Timited, to incorporate 1nto the daily schedule. It
should be noted that the whole student needs to be
educated and that both thinking skills and factual
information are necessary for the whole student to take
his/her place in the community. One cannot be stressed
to the detriment of the other as current assessments,
such as the ‘“back to basics'" impact and practicum

references, seem to indicate. Although the projected

)
rates of increase in reading ability and celf-esteem
were not accomplished according to statistics, a cltange
was observed by the author, parents, and the students.

This alone was encouraging and proved a measure of

success.,



CHAPTER v
Recomnmendations

Teach the students to think, to evaluate, to solve
problems! The "back to basics" prescription for
classroom teachers during the past 15 to 20 vears 1s
being superseded at present with this thrust.
Apparently too much emphasis was put on basics and too
many students lacked the skills of thinking, problem
solving, and writing comprehensive essays. It would
seem that a blending of the two must take place if the
education of the whole student is to proceed properly.

An emphasis on improving comprehension and the
skills and methodology concomitant with comprehension
should 1improve "how'" a student learns and not only
"what" he/she learns. Teachers have an og¢bligation,
often neglected in lieu of factual preparation, to
teach students to think, to evaluate, to form opinions,
and to stand by those opinions. As seen in the chart
(Appendix H) showing "how" students learn, teachers
must also endeavor to ascertain where the student is in
the learning process and attempt to adapt instruction
to the various levels. Skills are a gift to students
and the teaching of these strategies can encompass all

subject areas.
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The author will share 1deas and successes with
other teachers 1n the academic setting. Several have
requested the Stanford Diagnostic Reading Test and the
use of Fry’s Readability Scale. The author sought the
scale from several teachers who had forgotten the

method for finding readabiitiy but recalled studying

it. The author will share this information with them
in an in-school workshop or "peer-~help" group. These
teachers found reading comprehension problems in

classes but lacked the simple expertise it takes to
test students for difficulties and levels.

The author collected some valuable, vyet simple,
tests from oane principal at a nearby school. Book
titles for these tests may be found in the attachments
section of this practicum. Often, when a problem is
noted no test 1is available at the site to help
concerned teachers. In schools that do not have
remedial instructors and where teachers simply want to
““check and help'" where possible, these tests are 2
tremendous aid.

The metacognitive strategies of Sanacore,
practicum me?hods, successes, and tests, charts, etc.

will be shared with the curriculum supervisor so that



.hes2 may be of assistance toc other teachers across the
curriculum,

Study skilis are being introduced ta summer school
students enteiring this practicum site in August and who
have need of suppliementary help in this area. The
author will work with some of these incoming Frechmen
and attempt to alleviate some of the problems
encecuntered in practicum work.

Perhaps the principal will find these practicum
results encouraging enough to pass on to elementary
school principals with whom this administrator meets
regularly. If the need to teach good comprehension and
study skilis is empnasized there, many more students
can enter high school equipped to handlie difficult
material and tao think more effectively.

The practicum ideas and methodaology will be
continued with all classes taught by the author. Peer
grouping has already been implemented as well as the
strategies. Cocperative learning is a help and frees
the instructor for remedial or extra assistance where
needed.

This practicum study encaompassed two years that

isoiated the p-~ublem and sought remedies, in addition
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actual impiementzticn time. It is recommended
used by others:
Testing should take place immediately at the

opening aof school.

De not take studenis for granted and assume
they are prepared to read and study correctly.

Present some expligoratory gquestions early on to
ascertain students’ grasp of main idea, praper
use of the textbook, and skills needed to
comprehend and retain what is read.,

Teach webbing or mapping as a definite note
taking skill.

If students are average or below average
readers, illustrate the wuse of a word bank
(prepared while studying or reading) to aid
recall.

Teach all levels to write decent answers, no
matter how brief, in essay form. Do not allow
one word answers or phrases but require full
sentence or two containing gcod infoermation
concerning the fact needed.

Do not neglect essays. Ask opinicns abgout
something studied such as nationaltism, ethnic
pride, strikes, prejudice, reascns for wars,
slavery etc. Correct saomewhat, but zllow the
freedom to uwrite, to think, to form opinions!



41

References

Brown, Ann . 1980). Metacuanitive Developmeni and
Reading. Hillsdale, N.J: Lawrence Erlbaum
Assocliates, pp. 453-81.

Butler, Kathleen A, (November/December 1%88).
“Learning Stvles,” |learning 88. p. 30.

Etling, Ellen C. (1984). "Developing Critical Thinking

Skills In The Sacial Studies.'" Practicum Report,
Nova University (ERIC Document CA-MC-SS-MS-1017)
po 5_61

Finn, Chester E. and Diane Ravitch. (April 1988). "“No
Trivial Pursuit,” Phi Delia Kappan. p. 563.

Hansen, Bobbi C. (February 1988). "“"Cooperative
lLearning - A Person—-Centered Approach to
Instruction,” Persgn-Centered Review. pp.87-88.

Holley, Charles D., et al. {January 20 1978). "An
Evaluation of Newworking as an Information
Processing Approach to Classroom Performance."
Paper presented at the Southwestern Educational
Research Association AnnualMeeting, Austin, Tx.

Idol, Lorna. (1987) . “"A Critical Thinking Map to
Improve Content Area Comprehension of Poor
Readers.'" Technical Report No. 402, Bolt, Beranek
and Newman, Inc., Cambridge, Mass.; I1linois
University Urbana, Center for the Study of Reading
(ERIC Document ED282-192CS008-837) (Fig. 1, p. 22;
Fige 2, p. 23)

Johnson, Roger T. and Bavid W. Johnson. {(July/August
1985) . "Student Study Interaction: Ignared But

Powerful," Jgurpnal of JTeacher Education. pp. 22~
26,

Miccinati, Jeannette L. {(March 1988). "Mapping the
Terrain: Connecting Reading With Academic
Writing," Jgurnal gf Reading. pp. 542-3551.



il
Lo

Murray, C. HKenneth; Wiliiams, Tony L. (1970) . "The
rffect of Cognitive Instruction on Secondary
Spoci1al Studies Student Teachers and Their Pupils.”
(ERIC Document 04685% SO000671) p. 1-3.

Muth, Denise K. (December 19875 . "Teacher’s
Connection Questions: Prompting Students to
Crganize Text Ideas," Jgurnal gf Reading. PP
254-59.,

National Commission on Excellence in Education. (April
1983). 6 Natiop at Risk: The Imperative for

Educatiognal Reform. Washington, D.C: u.s.
Government Printing Office.

New Math Cuiid~ Aimed at Encouraging Students to Reason.
(Wednesgay, March 22, 198%). Fort Lauderdale
News. Washington, D.C: Associated Press. p.10A.

Ouchi, William. (1981). Thegry 2. New York: Addison
Wesley, pp.10-17.

Preparation for College in the 1980’s: (1981). The
Basic Academic Competencies and the Basic Academic
Curriculum. Prcject Equality. New York: College
Entrance Exam Board.

Ravitch, Diane. (October 1985). The Precarious State

of History in the Schools,”" Education Digest. p.
31.

Rothman, Robert. (September 16, 1987). "Teacher
Dispute Prescriptions GCffered for the Humanities."

Education Week, Vol. VII. Ng. 2. p.23, co0l.4-5.

Ruddell, Robert and Ouen Boyie, (1984). "A Study of
the Effects of Caognitive Mapping on Reading
Comprehension and Written Protocols."” Technical
Repart No. 7 Berkeley, CA: University of
California Press.

Sanaccre, Joseph. (February 1985). '"Metacognition and
the Imeprovement of Reading," Educatior Digesi.
PP t56"58o



43

Shakar, Linda T, {1985 . "4 Curriculum Design to
Enhance Critical Thinking Skills for Eighth Grade
Social Studies Students.' Practicum Repaort, Nova
University. (ERIC Document CA-OR-AS-MS-1044)
pp., 1-3.

Uttero, Debra A, {January 1988). "Activating
Comprehension Through Cooperative Learning,” Ihe
Reading Ieacher. p. 394,

Wasserman, Selma. (February 1987). “"Teaching for
Thinking: GLouis E. Roths Revisited,' Phi Delia
Kappan. pp. 460-65.

Wixon, HKaren, et al. {(January 1984). "An Interview
for Assessing Student Perceptions of Classroom
Reading Tasks," The Reading Ieacher. pp. 788.

Wood, Karen DO. (October 1987). ‘'Fostering Cooperative
Learning in Middle and Secondary Level
Classrooms,” Journal aof Reading. pp. 10-17.



APPENDIX



44

APPENDIX A
Social Background Survey Questions
Check last grade completed:
College:

1 Year 2 Years 3 Years 4 Years

High School:

1 Year 2 Years ____ 3 Years 4 Years

hm———

.

Grade School:
1 Year 2 Years 3 Years 4 Years

5 Years 6 Yeers 7 Years 8 Years

Professional Occupation:
Teacher

Doctors (sny type)

- T Bl

Engineers
Chemists __: - . .
~ Other (e.g. President or Vice-President of a Bank, Company,

or Corporation)

Please check the sppropriete areas.

Thank you for your help!




APPENDIX B
READING COMPREHENSION
PRELIMINARY TEST - AUTHOR DESIGNED

R N R N N R N N I N N N s s T T T S S T S S T S SRS rTrSsrmms s m s e

Please read the selection thoughtfully and answer the
following questions.

N N T N T T N N N N T N T I T T T S T S S S S T T SN S SN ST TS T R I

1. What particular period of tinme or "age”™, already studied,
is found in the opening paragraph?

2. Chocse another term that we have studied that means
extreme devotion to one‘’s country.

2, Which naticn is first to become independent after W.W.117?

4, Find the dates illustrating the drive feor self-rule after
W.W.II. (read carefullyl)

5. Was it difficult to achieve independence during the
changecover from coloniallsm?

6. Show by one or two sentences from the selection tﬁe
meaning of nationalism (already studied in other chapters.)

7. Why is James Johnson important to Africa’s nationalism?

8. Describe Marcus Garvey's role in an attempt to restore
black pride.

S, What happened to Garvey's vallant attempt at
“restoration.”
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10. Where and how did black pride grow after W.W.II?

11. What is a "sense of pride in being black™ sometimes
called? What term do we use particularly in the United
States? s

]

12. Describe early leaders of self-rule in Africa, Answers
may vary.

13.‘What evidence 10 you see of a desire of blackes to
participate in coionial rule in~Africa?

14. Who were ascome Cclonial rulers?

15. Did the lofty goals menticned above in your answer
influence the general population of Africa? Explein,

16.What instrument of communicatlion did both Garvey and
Azlkiwue use?

17. What change do you see from the 1920's to the 1930°'s
concerning growing African natlonalist feelings? Describe

a——

18, W.W.II brought great changeg to Africa. Wiat evidence
did you see to show how young Africans were changed forever?
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19, How did Britain deal with the Africans with regard to
government and self-rule?

20. From 194% to 19 «~,; only 12 vyears later instead of the
== yearsg Britain thought the independence process would
take, Africa moved rapidly towards gself-rule among her new
nations. The Gold Coast became .

21 Do you know the old and new namesz of any African nations?
Write them

22. What helped Ghana achieve self-rule smoothly?

23. Which African leaders were educated in the United’
States?

Why do you think they went there to be educated? M

What might they have learned

in America?

24, List some newly emerging nations and their date of
independence. ’

25. Read the footnote; What conclusion can be drawn from
information already learned?

N T T T N T S S L S I N DN IS YN N o oA NSNS E S STSZm T
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1 African Nations Gain Independence

When European nations fook over most of Af-
rica during the Age of Imperialism (Chapter
27), many Africans fought to keep their free-
dom from colonial rule. Aficr World War 1, a
movement toward nationalism and independ-
ence staried to gain momentum. Early leaders
of the movement in black Africa sought ways to
increase black representation in the colonis}
governments. After World War 11, demands for
complete independence grew. Ghana, once un-
der the British, was the {first nation to become
independent in the postwar years. Over the
next twenty years, other countries gained se.f-
rule. While there was some violence in the iran-
sition from colony to nation, most Sountries
gchieved independence peacefuliy. (The colo-
nies in North Africa, mostly Muslim, also

" pained independence in this period. Because of

their ties with the Middle East, they are dis-
cussed in Chapter 37))

_ EARLY MOVEMENTS FOR INDEPENDENCE

Early "iationalists app-al to African pride.
The indep:ndence movement in modern Africa
had its 7.01s in 2 growing respect for the Affi-
can past. During the era of the slave trade
(Chapter 13) and colonislism, Europeans had
tended to undervalue African culture. In the
late nineteenth century, black lcaders began to
encourage Africans to view their own heritage
with pride. One of the firsi was James Johnson,
a teacher in Sierra Leone, v.ho called for 2 na-
tionalist movement in Africa. While Johnson
thought in terms of a single African state, his
ideas were an early sign of the movement that
would later transform Africa.

Other moves 1o restore 2 sense of Hack
pride developed early in the twentieth century.
In 1914 a young Jamaican named Marcus Gar-
vey founded the Universal Negro Improvement
Association (UNIA). Garvey called for the in-
dependence of blacks everywhere and, like

those who had urged “repatriation” (page 588),"

tried to encourage American blacks to settle in
Liberia. Garvey set up & number of black-

780

owned businesses and published a weekly pa-
per, Negro World, that was circulated in olack
communities in many countries. He proved to
be & poor business manager, however, and his

" ideas were never carried out.

In the period after World War 1 the sense
of black pride grew, particuiarly in the United
States. The 1920's saw an outpouring of black
literature, art, drama, music, and daace. This
cultural reawakening, which was centered in
Harlem, a predominantly black neighborhood
in New York City, was krown as the Harlem
Renazissance. At the same time in Africa, black
leaders were talking of “negritude,” a French
term used to describe a sense of pride in being
black. This awarcness became part of the
movement fo: independence in Africa,

Early African leaders seek limited goals.
The carly ieaders of the movement for self-rule
in Africa were part of & Curopean-educated,
mainly urban, black upper class. Their chief
concern was broadening opportunities for this
group, who tended to be concentrated in urban
centers like 1.agos, Accra, or Freetown. For ex-
ample, the African Nutional Congress, a na-
tionalist group founded in '19i2, calied for
greater black representation in she colonial as-
semblies, a regional university, and an end to
discriniination in the civil service. These goals
had little meaning for the majority of black Af-
rican people.

Biack leaders begin to develep modern po-
litical parties. In the 1930° some African jead-
ers developed 2 droader outlook. They wanted
full independence and sought to develop &
sense of nationalism among their people. Fore-
most among these new leadurs was Nnumdi
Azikiwe (sh-zix-uk-wee) of Nigeria. The son of -
an Ibo (Ee-boh) cierk, Azikiwe — commonly .
known as “Zik™ — was educated in America.
When he returned to Africa in 1934, he edited 8
newspaper in the Gold Coast. In 1937 ki . xoved
to Nigeria and began to publish the We: {fri-
can Pilot, which helped spread ideas of self-
determination throughout the colony. In this
way he hoped 10 unite both urban and rural
black Africans in an independence movement.
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A leader of the movement for
independence in Ghana,
Kwame Nkrumah became that
nation’s prime minister in 1957
and then president in 1960. Six
years later he was overthrown -
by military leaders.

World War 11 influences the movement for
African indcpendence.  Although Azikiwe's
methods were adopted by other black leaders,
the independence movement in Africa made
litle progress until after World War 11, The
war not only weakened many of the nations
that had colonies in Africa but also made black
Africans more aware of what they were being
denied. Those who served in the armed forces
of the European nations had the opportunity to
see black soldiers doing jobs that would have
been reserved for whites in Africa. They also
bad the chance to exchange ideas with other
Africans and with Asians who also sought self-
rule. The principles of self-determination ex-
pressed in the Atlantic Charter (page 722)
further inspired hopes for self-government in
Africa.

Ghana gains its Indepcndence. Soon afier
the end of the war in 1945, Britain began to
prepare its colonies in West Africs for inde-
pendence. Most British officials assumed that

. Preparation for self-rule, modcled after the

processes followed in Canada and India, would
1ake at least fifty years. Only twelve years later,
however, the British colony of the Gold Coast
gained independence, taking the name of
Ghana,

Ghana was in a favorable position to make
the transition to self-government relatively
Smoothly. The Gold Coast had a prospering

economy and a well-developed cducational sys-
tem. Furthermore, there was litle rivalry be-
tween the different peoples within the Gold
Coast.

The leader of Ghana’s independence ...
movement was Kwame_ Nkruiiah (en-Kroo-. _
muh). The son of a goldsmith, Nkrumah had
been educated in the United States and learned
political organization there. He also adopted
Azikiwe’s methods. Nkrumah founded the
Convention People’s Party, which won an elec-
tion victory in 1951 that made him prime min-
ister. Under Nkrumah, black representation in
the government increased steadily. On March
6, 1957, the Gold Coast combined with other
British territories to become the first colony
south of the Sahara to gain its independence in
the postwar period.

Over the next few years many other British
colonies in Africa became independent through
the same gradual process of gaining representa-
tion in the existing government — Nigeria and
Cameroon in 1960, Sierra Leone and Tangan-
yika in 1961, Uganda in 1962, and Gambia in
1965.!

'Cameroon, once a German colony, was divided into Brit.
ish and French mandates, which laier became UN trust ter-
ritories. The French srea gained independence in 1960 and
was joined by the British zone the following year. Tan.
ganyika united with Zanzibar in 1964 to form Tanzania.
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Coopersmith Inventory
Stanley Coopersmith, Ph.D.

University of California at Davis

Please Print

Name Age
a
School i Sex: M __ F__
&
Grade ! - Date
Directions

On the next pages, you will find a list of statements aboui feslings. If a
statement describes how you usually feel. put on X in the column
“Like Me.” If the statement does not describe how you usually fee!,
put an X in the column “Unltke Me.” There ure no right or wrong
answers.

!

[
.
Consuiting Psychologists Press, Inc.
577 Coilgge Ave., Palo Alto, CA 94308
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APPENDIX &

Septesber B, 1988

Dear Parentis:

In order to inmprove reading comprehensici, in the Socisl
Studies content srea, of the students in Period 1, s Vorld
History Class, & concentrated effort will Se ettempted to
eccomplish just such improvement. The introduwction of & three-
pronged plan will be:

—--1l.. Teach some . metacognitive strategies self knowledge. of
vhat is studied and what is renembered and &m wn). Really -
reading~—-study skille stratepy. -

2. ‘Use .cooperative learning for part of the class period.
That is grouping students to leern cooper :tively from the
lecture, their reading, and mepping or cluster noteteking in
order to better understand the lesson.

3. Teach mapping or clustering which servz &s & nemory tool
or "mnesonic" vhich hopefully will improve knovledge of the
subject and successf:l quiz anéd test. scores.

Your. nightly coopetation ard encourageme. t of your student
will greatly enhance iL.is/her progress. Some o: you do observe,
help and monitor the student's study efforts. I would hope that.'
all parents join in this effort to increas: your  student's.
performance. They are cur future and, as 1 ‘small snswer to
adverse criticism of students and their thiniing and  memory
skills, this practicun program 1is being intr duced. It will
cover 8 ten week period from October to December o>r bancally the
first quarter.

You will receive all test papers and & week.y shest which
should alert you to both successes and problems. Your signature
uill be requircd on the veekly aheet.

Student or parent conferencea my be requestec by. tbe teacher
or parent. Every attempt will be made to achiev: success and
understanding among us.

Leoking forward to a successful project ani hopefully the
acquisition of some life long study stretegies,

Sincerely,
e G . et

(Mrs.) Joenne E. liore




Appendix H
Student Learning Styles

i ) ﬂMﬂﬂ isﬂ-l g. Ar'a} &)
1| isktakng | OPHions i g maia.gai}ra

An easy to understand chart. that teachers
could utilize in order to asaess student learning

un<_ou.w

i
Ferhaps teaching could be varied In style and
changed often enocugh to include all students. Many
teach the way they (teachers) learn and studsnts
s8imply cannot “measure up.”




Appendix I

vricical Thinking Map( Idol's)

Name

Date ——
A Map for Critical Tainking

imporiant Events, Points. or Steps

Chag Pint

Phase

Mawn idea/Lesson

Other Viewpoints/QOpinions

Reader's Conclusion

5

| - - —

Reievance 1o Touay s

Figure 1

.2

&0



61
Generic Comprehension Questions

Chapter Phise e
esson Day e
Page

1. What 1s the punn sdea in this passage”

2 What were the important steps that fed to the main wdea?

3 What are some other potnts of view or mussing inicrmation about this topic?
4. What is your own conclusion?
3
:
5. How s this passage relevant to a modern problem: or issue? ” ;

Fipure 2
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Student Copy
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Strategy

a.)

Student Handout for Study

KNOW WHAT YOU STUuDY

#i: Know your textbook!

Read through the section quickly or scan ...

and highlight.

Notice bold prinrt headings - hints are found

here that aid vyour selection of important

items to study.

Ex. Reasons for Spain’s decline (4 listed).
Reasons for Rome’s fall (5 listed).
Wilson’s Points for Peace (5 listed).

New nations emerge ~ which nations?

Take note of individual words in bold print or

italics.

Do you understand the word?

Can you identify it in your own words?

Notice how your chapter i3 divided.

Section 1 - Main Idea?

" 2 - Main Idea?
" 3 - Main Idea?

Use the blue pages or review section.

Great for quizzes or tests!

Read your INTRO and SUMMARY.

These <contain what the chapter will cover and

what you should knouw.



STRATEGY #2 - Generate questicns as you read.

as)

What is the main idea of the paragraph?
Do I understand it? (Reread).
Uhat will the teacher ask next day?
What did we discuss in c¢lass? (Review).
Wkt did the teacher giress or write on the
chalkboard? (Any diagrams?)
Use the questions at the end of each section.
Can you answer without lookbacks? (Try it!)
Try to make up your own questions about the
questions in your book.
Ex. Why did Spain decline? Why wauld Spain
expel the Jews and Muslims?

Is Spain a major power today as she once
was?

Whicn people mentioned did we do in class?



STRATEGY

a.)

STRATEGY

a.)

b.?

c.)

#3 Resolve blocks to your comprehension.

Know that you.r success next day depends on how

well you study.

If you are very tired, try to read at another

time.

Get wup and walk around or pace as you study

items for a test.

Make a determined effort to cover at least a
-

section. Try not to look at the quarntity of

reading but go step by step.

#4 How to recall information.

l.earn recall from your mapping, clustering or
word bank strategy.

Talk the answers, names, lists of items or
cauces to yourself.

Re:all what was done in class (see your notes)
and try to anticipate the teacher’s questions.
Go over the assigned work with "a buddy."
Someone else’s questions may help you to know
all the work!

GOOD STUDYING!!



ATTACHMENT
ADOKRESSES FOR SELF-HELP (TEACHER)
Novosel, James

Mr. James Novosel
Hammond Public Schools
41 Williams St.
Hammond, IN 46320

Note: Sample Lessons Plans availabie in a variety
of subjects. Re: Critical Thinking Skills.

LaPray, Margaret H.
The Center for Applied Research in Education, Inc.
West Nyack, NY 10994

Re: On the Sepol Reading Diagnosisz Eile
Step by Step Tests
Appropriate for ¢ high school and ages 7—-14 or
older with problems in reading.
Test Timing - on the spot resuits.

Miller, Wilma H.

The Center for Applied Ke-earch in Education, Inc.
West Nyack, NY 10994

Ret Reading Diagnosis Kit.



On

Teacher Test-Difficult Questions

Teacher-zuthored test, the following were the questions

where the students encountered difficulty.

5.

13,

17.

18.

19.

23.

25-

Was it difficult to achieve independence during the
changeover from colonialism?

Chow by one or two sentences from the selection the meaning
of nationalism (already studied in other chapters).

What evidence do you see of a desire of blacks to participate
in colonial rule in Africa?

WVhat change do you see from the 1920's to the 1630's
cencerning growing African nationalist feelings? Describe,

W.W.II brought great changes to Africa. What evidence dqid
you see to show how young Africans vere changed forever?

How did Britain deal with the Africans with regard to
governnent and self-rule?

Vhich African leaders were educated in the United States?
Why do you think they went there to be educated?
What might they have learned in America?

Reac¢ the footnote. What conclusion can be drawn from
irformation already learned?
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1 like films about other countries:
Yes
No

I like books about other countries:
Yes
No

P

1 like books about the people of other l:ads and how they
live.

Yes

No

I like films that show other peoples and how they live.
Yes
No

—

I do not like to memorize facts.
— True
.. False

I like facts, dates, figures, names.
True
False

r——

o———

I like Hist., Geog., Soc. Studies, but I don"t like to take
tests about them.

True

False

I like tests because they are a challenge to me:s.
__ True
.. Falsge
I can read a map.
e Yes :
No

——

I can locate places on a 1ap.
—— True
— Falge-

I can measure distance on a map.
Yea
No

—

I can draw good maps?
Yes
Ne

When we take a trip I can find dic¢tasnces on a map.
Yes
No



KHe use maps a lot.

— Yes

___ HNo

He have maps in our home.

. Yes

.. No

HWe have a set of encyclopedia in our home.

e Yes

.. No

We subseribe to a uewspaperi{(s).
Yes
No

e

ety

We Subscribe tr~ one or more of these magaz:.nes. {(circle any)
. Time
—.. Newsweel
. Atlantice
. U.S. News & World Report
.. We subscr.be to none of these
List other magszines,; not mentioned. - (use educational
type pleasel.

I use the library for all my research.
Yes
No

I can read in all subject areas.

Very well

Well

Fairly well

Not very well

Poorly (have vocanulary problems,; etc.)

Very poorly (have difflculty with all printed work)

HI!E!

I probnbly do not like,
Socirl studies
Hlstory
Grzography
## Because they ilnvolve too much reading.
— Yes
_.No

!l‘!

I know what is goling on in my
Home

Church

Schoel

Community

Neighborhood

World

NEREN




Survey Reading Questions

READING ~ COMMUNICATION:

R N R N R T I N R N S N N N I N T N S R ST T N S TN T I oSS o
1. Do you like to read?

2. Do you read books, short stories, magazines, articles,
newspapers, textbooks?

3. State which of the above you do read.
4, Which do you like the best?

5. What are your favorite types of stories?
Science/Fiction = true stories

Fiction Blographies
History Related Autoblographies
Love Stories Poetry

Comic Style B. Plays

Mad Type

6. Do vou dislike reading? (in itself’
7. Do yvyou dislike reading for claazs?
8., Do you read for classes or perhaps skip it if pogsible?

9. When did you first come into contact with reading? (age,
time)

10. Did someone read to <. as a small baby or child?
11. Did you have books arcund?
Did you haye magazines around?

Did you have newspapers around?

12. Are you reading this paper?

13. Could you live without reading?

14, State some very important things that must be read.
18. Do you like to write - jJust general handuriting?
16. Do you like to write long answers?

17. Do you like composition or essay type writing?

1i8. Do you like to write poetry?

19. Do you like to write stories?
Do you like to wWrite letters?

20. Do you like to do research papers, term papers, or book

[ T e ]



21, Do you think writing will become obsolete with the
coming of computers?

22. How about programmers for computers - do they need to
think and compose?

23. Do you like to think 8 great deal?

24, 1f presented with & problem do you like to think it
through? (any type of problem)

25. Do you prefer probl-—s in math that need toc be thought
over - puzzled out?

26. Do you like one word answers, fill-ins, and matching
tests?

27 . When you study for a test do you hunt for and memorize
names and factsa?

28. When you study do you strive to know your material and
understand what you read and were taught (not Jjust a word
here and there)?

29, HWoulr wou prefer & quiz or test that was oral and you
could irncelligently answer a question and be graded that
way?

30. Do you like to answer/discuss in class?

31. Do you like to present speeches, discussion themes,
poetry; before aru audlence?

32. Do you like plays? FPo you like to take part in playe
drama - musicals?

33. If you could wnrite without anyﬁ&ﬁgéorrection such as
grammar, punctuation,; spelling and the like, would you?
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