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ABSTRACT 

Using Netacognit!ve SlrHtegies to Increas@ Re ,::id i ·1 ~ 

Comprehension in the Social Studie~ Area. 

Moore. Joanne E., 1988 Practicum Report - Nova Universitv, 
The Center fer the Advancement of Education. 
Descriptors: Secondary Education/ Reading Comprehension/ 
Critical Thin~ing/ Inferencing/ Mapping/ Grou~s/ Cooper8fi~e 
Learning/ Networking/ Fact and Opinion/ Drawing Conclusionc/ 
Social Studies/ Metacognitive Strategies 

A large number of academic deficiencies among ninth a~rl 
t en t h gr ad e ; t u de n t s i n a c o 1 1 e g e pr e pa r a t o r y s ,~ h o ci I 

signaled a problem diagnosed a~ oor reading comprehensior, 
i n t he Soc i a 1 St u d i e s con t en t a r ea • The St an f o r d D i a g n o s t i ,. 
Reading Test and the Coopersmith Self-Esteem Test werA 
administered to ascertain these problems in comprehensio~, 
and resulting poor performance on tests/quizzes, A teacher­
authored test readily showed that the problems did exisl· 

-students were taught five ri,etacognitive study skilh 
strategies, grouped in cooperative learning peer groups, and 
taught mapp g or clustering to aid notetaking and recall 
At the CO'lrlusion of tht- implementation period, an 
improvement if at 1r-ast 30 percent in 80 percent of thP. 
students wa; ,een. Appendices include tests, survey. 
individual ,:, c 1ress sneetS grade sheets, letter to pariC?.nt.\;. 
~turf11nt ~c;~a '!: and charts. 



CHAPTER 1 

Purpose 

The parochial high school involved in this 

practicum is locateJ 1n South Florida. The plant was 

built in 1951, with three additional wings added from 

1969 through !980 to accom~odate ~ burgeoning student 

body. Th@ Diocesan Census ~eport of 1987-88 noted that 

the student population hat reached 1,500. Of this 

t o t a 1 , 8 5 p e r c en t we r e Ar, g 1 o , 1 1 p e r c en t H i s ~ an 1 c , . 01 

percent Asian, and five percent Black. A survey 

(Appendix A) conducted by this researcher of 63 

students, taken at rando~ from al 1 four grade levels, 

freshman through senior years, indicated that students 

generally came from middle to upper income families. 

These surveyed students were asked the educational and 

occupational levels of their 126 parents. The results 

of the survey showed 50 percent had attended college 

while 50 percent had finished high school. 

percent of the parents of those polled 

professional occupations ran91n9 from 

Twent y-t t..''J 

were in 

doctors, 

teachers, and engineers, to accountants, pi 1ots, and 

managers of their own businesses. 

1 



The school 1s composed of 70 faculty members with 

a ratio of 21.4 students for each teacner. The reality 

11 most classes, how~ver, 1s 25 to 30 per class with 

some advanced and AP classes less crowded than average 

or t~iow 2verage ones. The math, Engl isht and science 

classes are ability tracked rJP an A, B. C level, witn C 

tr2ck comprising the lowest level students. 

A ninth and tenth grade world history course, the 

specific focus of this study, contains al 1 three 

student 

belonging 

levels with 77 percent 

to the B or C track. 

of the stude~ts 

Classes consist of 

lecture, discussion, geography study (including maps, 

cultural areas around the world, graphs and charts), 

workbook assignments. and reading in the content area. 

There are no teacher aides in the classroom to help 

students with proble~s reaching beyond ordinary 

classroom ones. No remedial help is available. 

A11 students, regar-dless of level, are issued the 

same text and exercise beak, A ~i~igc~ g£ 1b~ ~geld, 

New Second Edition <Boston,m Houghton Mifflin Company. 

1985). This book is used by all world history students 

in tht practicum author's school while the same text is 

used only in advance:l world history at the two 

neighboring public high schools. The philosophy behind 
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such a Jec1sicn 1s that the target school believes 1n a 

col iege preparatory. 1bera1-arts educat10~ for ~1 1 

students. This 1nstitut1on has 94 p~rce~t of its 

students enter an undergraduate college or university. 

However, for the eight years in which the author has 

been teaching ~t this sc~oo1, it has been 

systematically observed that a large and steady number 

of academic d~ficiency notices have been coming through 

the guidance department. All 70 faculty members. on 

the average, submit 20-30 warnings of imminent failure 

or poor performance midway through each grading 

quarter. Since each teacher instructs 150 students 

during a five period class day, these deficiencies 

poi n t t o a 20 percent "d an ,3 er a f' fa i l u re" zone i.. each 

faculty member's subject area. 

Random interviews conducted by this researcher 

with ten faculty members, five of whom are teachers of 

English in the ninth through the twelfth grades, led 

the author to suspect problems with reading 

comprehension as the maJor cause of the deficiencies. 

A contributing cause seemed to cenl~r on the lack of 

strategy skills essential to good reading 

comp~e~ension. The author suspected the existence of 

reading difficulties in the content area 1n the world 
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his:ory course specifically. Since 45 percent of what 

is to be learned 1n this course comes from reading in 

the content area, as compared with 30 percent from 

lecture, and 25 percent from films and related workbook 

exercises, the 150 st~dents were examined by the author 

who suspected a discrepancy between student reading 

comprehension ability and textbook demands. 

A researcher-authored test showed that decoding 

was ~at the majar problem. One hundred fifty students 

we~e tested during one week. Twenty minutes of the 

class period were devoted to oral readinq of paragraphs 

of approximately 120 worJs each taken f,·om their text. 

Other than difficulties with an unfamiliar foreign 

word, such as Nnamd1 Azikiwe or Abdul Aziz lbn Saud, 

decoding ~as eliminated as lhA problem. 

A second exploratory research test (Appendix 8) 

was then administered to one world history class 

consisting of ~7 ninth and tenth grade students. The 

test reading consisted ot tuo xeroxed pages from the 

text .nvolving areas that had not yet been covered in 

class. The test consisted of 25 questions with 40 

blanks to ~e fil1ed in by the students. These 

questions required thinking and inferencing. Lookbacks 

were permitted. Questions involving an easy-to-find 
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response were answered correctly by all 25 students, 

However questions sucn as #5, #l. #13. #17, #18, #19, 

#23 and 1t25, which involved drawing 

conc1~s1ons, or inferencing 1 were answered incorrectly 

or left blank by 15 of the 25 students. 

An investigation of the ninth g~ade students' STS 

High School 

(Api-,endix C) 

level. Ei';lhth 

Placement Test Performance Profile 

indicated an average 8,5 reading grade 

grade candidates take this placement 

test in the February prior to their matricultion in 

this privute school ■ Incoming col 1ege-bound hi3h 

s~hool students at t~1~ private school are expected to 

read on a level that shows a higher than average degree 

of mastery of skills such as inferencing, critical 

thinking, and drawing conclusions. College reading 

wi 11 require these ski 11 s for reading material that is 

abstract, technical, and exceedingly complex. 

Thereiore, students must become proficient in 

comprehension and not just in rate. Sanacore (1985: 58) 

stressed "conscious control of !')rocesses involved in 

the comprehension of what is being studied and, that 

reading performance in this area can be improved." 

St~dents at this target school are not tested 1n 

reading levels after the placement te~t nor are they 
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91\/2 3.r, Y r , ,orma, retest1ng J.n reading during U.e1r four· 

years 1n this school. Given the average rate of 

growth, the target students were hypothesized as 

r e ad 1 n g a t h e 9 • 5 an d 1 0 . 5 1 eve l 1.J h ·:.; ~ t h e y e n t e 1??i t h e 

researcher's classroom. 

Fry's Readability Test was applied to the student 

text, e ~isigc~ a£ 1b• Ugcld, New Second Edition 

(Boston, Houghton Mifflin Company, 1985) used by ninth 

and tenth grade students. This test was conducted by a 

reading instructor at the local communi~y college. The 

resJlts showed the text to be on an e1~v~nth grade 

reading level. (Spec!~en 100 word paragraphs fr~m the 

be~Jinni'19, middle, and end af the textbook were 

s~1ected and calculated according to Fry's Scale.) 

The aforementioned research lP,d the author to 

susp~ct the problem area to be a lack of reading 

comprehension in the content area. Specifically, 

students did not seem to bP aware of a deficiency in 

their thinking and Study skills. Frustration ove~ low 

grades, observed by the author, among 20 percent of the 

students after returning a daily GJiZ that had been 

given to check a Previous night's read1n91 

lack of skill deficiency awareness. 

indicated a 

Possibly, 

metacognitive powers, o~ one's own knowledge of what 
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one knows or doesn't know, and what one needs to do to 

remedv a lack such as a study Problem, were absent. 

Th2 author agreed with Brown (1980:453) who noted that 

"study-time uti 1 izat1on, focusing on the learner's 

problems with main ideas, choosing suitable retri~val 

cues, and estimating readiness for a test can be taught 

as a skill to students who have difficulty 

comprehending the text they must read with some degree 

of understandin<:: and retention." 

The Col 1 ege Entra.ice Ex,1mination Board of New Yor-k 

(1981) underscored six basic academic competencies that 

sh o u l d be de v e 1 oped in hi g h sch o o 1 co 1 l e g e- b o tJ n d 

students: cea~io9, ~ciiing, li2i~oins, and 2e~akios, 

solving mathematical word problems through reasoning 

and studying. Like Etling (1984:5) who remarked how 

motivated the students were when the higher level 

skills were presented, the author noted thBt many felt 

11 college professors would e,<pect them to be able to do 

mo 1, e· t ha n s i mp 1 y r e pea t what t he y had b e e n t au g h t . " 

In summary, the problem that this practicum 

proposed to address~s that students in the author's 

ninth and 

textbook 

tenth grade world history class must use a 

which demands more reading skills than these 

students possess upon ertering the course, 



8 

During a ten week period beginning 1n October, 

1988 and ending in early February, 19891 a target group 

of 27 ninth and tenth graders in a world history 

college preparatory course taught by the author were 

expected to increase their reading comprehension scores 

at least 60 percent as measured by the Stanford 

Diagnostic Reading Test. The ninth and tenth grade 

studentswere ~nro11ed in a world history course using a 

textbook that had an established readability level of 

11 . 0. 

Individual gradebook records (Appendix 0) were 

kept during the ten week period and the target group 

showed a steady increase in quiz scores as measured by 

individual record sheets (Appendix E). Attitudinal 

changes were also measured by the administration of the 

Coopersmith Self-Esteem Test (Appendix F). This test, 

administered at the beginning and end qf the ter. week 

implementation period
1
recorded slight improvement in 

self-esteem of the target group. As the comprehension 

skills tor~ effect, success in classroom 

Po~ticipation and test/quiz scores increased student 

self-concept only slightly, but observed elation with 

success was gratifying. 
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Parents of the target group were involved as they 

were required to sign bi-weekly sheets and observe the 

individual student's progress or setbacks. A letter 

(Appendix G> was sent home with the student at the 

beginning of the implementation period. The aim of the 

proJect was clearly stated along with a request that 

the parent encourage and monitor the student's readin9 

and study habits. 

would spur the 

expected. 

It was hoped that parental interest 

student on to achieve the growth 

A meeting with parents took place in mid-

September, 1988>to reinforce these aims and encourage 

invJlvem~nt. If possible, a closure meeting was to 

take place at the completion of the ten week 

implementation period. Thislhowever 1 was not possible 

for all parents of the group, but many were interviewed 

and were pleased with the results. Others wrote their 

comments on the bi-weekly reports. The implementation 

plan was relatively successful and is being employed in 

all classes taught by the author. A full year would be 

r~quired to ensure the proper implementation of 

str2tegy skills into each student's stu ~Y and reading 

habits. 
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CHAPTER II 

Research and Solution Strategy 

e ~~ilQD ai Bisk <1983) has argued that 40 percent 

of high school students cannot draw simple inferences; 

80 percent cannot write a persuasive essay; an<l 66 

percent cannot solve math Problems requiring several 

steps. Each of these tasks requires the acquisition 

and employment of reacting and thinking techniques. The 

author recalled a remark once made with regard to 

phonics use a: a necessary tool needed to master a 

language. lt not~d particularly the idea of teaching 

someone to read a foreign newspdper. Afterwards, the 

person admitted that he/she could read it but could 

not understand it. 

Too often, rate and decoding are taken as evidence 

of ability to read while techniques needed to 

understand what is read are sad1y neglected. As stated 

in the problem section of this practicum, decoding was 

ruled out as the difficulty within the target group. 

Rather. a quote from Ravitch (1985: 35) brings the 

target world history course comprehension more clearly 

into f.Jcus: "History teaches students to think, to 

reach judgments, ~nd to see the students lives and 

contemporary issues in context." 
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If the aim of education 1s to open doors to 

critical Unnk1ng. to prepare students to think on 

their own and evaluate everyday circumstances, then 

teaching the metacognit1vA s~ills is a prerequisite 1n 

the classroom. Murray and lh 111ams (1970:2) made this 

Llaim 1n their paper~ "If teacher levels move up the 

cognitive hierarchy ..... student levels wi 11 move up 

simi lar-ly.'' Further, they stress the fact that the 

acquisition of knowledge has dominated education, while 

the deveiopment of the cognitive processes are 

neglected. 

The author observed frustration among students who 

did "study" but failed daily or bi-weekly quizzes. 

Gradebook recording in the early part of the school 

year evidenced a 63 percent failure rate on one quiz. 

Although study or reading was cone, apparently three 

essential factors seemed to be lacking: 

1) Knowing of oneseif as a reader <Metacognition) 
2) Demands of reading tasks 
3) The strategies one can employ i.: reading 

activities (Metacognition). 

The Coopersmith Inventory test was administered at 

the beginning and end of the implementation period to 

check self-esteem growth which hopefully the teaching 

of practicum 1'stratPgies" woul ..-1 increase. The teaching 

of study strategies would indeed increase motivation to 
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study and read carefully and the ightful ly, thereby 

increasing fut~re quiz ano test sccres, Wixson et. al. 

( l 9E4) observed: 

Motivation ma; lead a stud~nt i~ ~1~1~~ a stua~ 
strategy, but it is how one vie~- oneself that 
helps put the skill to work. lnstruc ion 1n the 
use of strategies can serve to e~hance motivation. 

The author reviewed many hel?f~l strategies, and 

decided on three interrelated ones: 

1) Sanacore's metacognitive skills, 
is teaching the student lo ' 1 ask 
himself/herself. 

one of which 
questions" of 

2) Mapping as a notetaking process or mnemonic for 
recall. 

3) The use of groups o: cooperative learning among 
peers. 

Tne author had avoided much use of grouping in the 

classroom, but res~arch pointed out the advantage to 

students as being so effective that the author used 

grouping or peer cooperation during the implementation 

period. Using the expertise and success of Wood (1987) 

as an example, the author noted the buddy system as a 

group strategy: 

To implement the Buddy System, rearrang~ class 
according to most prepared to least prepared 
(ability QQ~~L~~~ rather than by standardized 
testing). Needs grouping is appropriate for this 
purpose.,.Oisparity among ability levels should 
help students assist 11 buddies" and profit from the 
somewhat diverse abilities and backgrounds of 
their peers. 
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Again, a quote -"rom Ouchi (1981) in his 

description of the Japanese corporate structure can be 

appl 1ed to group 1 earning: 

life happens as a result of 

"Everything important in 

teamwork or collective 

~ffort." (Wood's article 1987: 10-17). 

Education's aim is to teac.'-1 the 11 learner to learn 11 

and if group teaching by one's peers helps this 

endeavor, then Ouchi is correct and the author looked 

forward to such success that grouping would bring. 

Several tenth graders in this target group ware 

above average or average students as evidenced by 

courses assigned in ninth grade (trigonometry, 

geometry. advanced biology, and English) and gradebook 

records observed and kept by the author of the tenth 

graders. Tests and quizzes were almost. "too easy" for 

these students as shown in Appendix E, but difficult 

for the ninth graders in the same c1ass using the 

identical text (11.0 level). Therefore, peer grouping 

or cooperative learning illustrated how the more astute 

students could possibly aid those with comprehension 

problems. 

Cla~ses taught by the author were heterogeneously 

grouped. Some helpful guidelines for group planning 

included: 
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1) State guidelines for 1Q9i1biCD~~s ~QQ£~cali~ilt 
to help one another. 

2) Organize about five groups of six students 
each. (Males and females, high and low 
ability, enthusiastic and reluctant learners.) 

3) Describe 
Reinforce 
session. 

anJ teach metacognitive strategies. 
daily at the beginning of the group 

4) Gradua11y turn responsibility for getting a 
chapter done over to the group. (One student 
can be a leader ~or a one or two wee~ period.) 

5) Leader asks questions, points out specific 
vocabulary to be recalied, and supervises the 
mapping being done in the group. 

Uterro (1988) had found that such cooperative 

learning helps to eliminate listening to the teacher 

constantly, and frees the teacher to help those who 

need some individual attention: 

The cooperative learning situation monitors the 
students' academic progress and the diagnosis of 
strengths and weaknesses. Since the students are 
working together in small groups the teacher is 
free to provide 1nstruction to those who may 
require more assistance. 

Several of the authors researched conclude that 

cooperative learning has beneficial effects on the 

students. Hansen (1988) instructed: 

Cooperative learning has many forms, but it has 
one central characteristic: eo~iii~~ gco~e 
initCdi~~nd~n&~• During cooperative learning 
activities students are encouraged to work with 
one another in the classroom rather than sit 
quietly (passively) listening to the teacher. 
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Another set or a~thors, Jorinson and Torinson 

(1985), offered this suggestion for cooperative 

learning: 

Coopera+:Je learning was found to have many 
advantages. Not only has such collaboration been 
shown to improve achievement. but 1t also greatly 
enhances interpersonal relations~1ps among 
students--so vital to teenagers today. 

A recent article in the Egel LiYditdale ~ew5 

( 1 989: 10A) reinforces the usefuiness of cooperative 

learning. In the article the National Councii of 

Teachers of Mathematics stressed the encouragement of 

reasoning amon9 students. In addition. it called for 

11 ttHl.e.e.caii~.e. grJlY2 sl.~1iYi1 i.e~ that better ref l e ct t 1-i e 

way pr·oblems are solved at work and in the community." 

Students with higher ability and good re~ding and 

study habits hopeful,y would relish the opportunity to 

be "a teacher ... Not only did this responsibility keep 

them an their toes. but it helped those students who 

tend to let attoi::!:,tion wander. 

Because of the mapping process, students were able 

to monitor their understanding of what they read or 

head; in other words, they became involved in 

metacognitive self awareness. They wer~ P.ngaging in a 

transactional process (groups); they were speakers, 

listeners, and writers simultaneously. 
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E·ssays are required ir. the autrwr' s world history 

course. It is not easy to teach essay writing as most 

teachers know. Etling (1984) iound this to be true 1n 

a survey of teachers. 

They would like to test in essay fcrm, but did not 
have sufficient time to grade such papers. 
Objective tests can be graded wi~h ease. 

Few studies 1-iave been reported using mappir,g as a 

planning strategy for academic writing; therefore, very 

little is known about whether .. 
1 .. 

writing. Miccinati (1988) and Ruddell and Be,;~ (1984) 

al 1 concur here. However, a study was done~ 

and Bayle (1?84} at Berkeley. Three volv1 ups 

were given three hours of in~truction in mapFing. 

Results showed "mappers" wrote essays whic~ scored 

higher on holistic scores than nonmapping groups. 

Halley, et. al. (1978) i11 a paper on networking ,is 

an information processing approach to better classroom 

performance, especially in the writing of essays, 

offered this: 

Mapping aid~ students in analyzing, evaluating, 
and reasoning critically: all higher levels of 
thinking. They should learn to exclude 
unnecessary trivia. As a result of such planning, 
checking and evaluating activities, metacognitive 
skills should be1:ome 11 honed 11 so that more meaning 
and greater success in ~omprehension of social 
studies content material, for example, might be 
achieved. 
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The rna PP: n g (network 1 n g , pat t er· n e d not et a L in g , 

webbing) skills were taught during the ear1y days of 

1mp1ementation so that;t.h~,1f successfu1, would aid 

individual study, group study, and lecture notetak1ng 

during the ten week period. Creating B map requires 

students to think about what they read, select the most 

important points and supporting details, decide how the 

information is related, then illustrate this 

graphically. This map creates a visible picture or 

mnemonic device. When students want to recall its 

content, they can create a visual picture in their 

minds of the map. The various arms or categories serve 

as a trigger for recall of additional information often 

needed for a test or quiz. Mapping could prove to be a 

great self-help aid even at home during study. 

Hollev (1978) added another dimension as an aid to 

students with low grade levels. He saw FOOrer 

students, properly 

select main ideas 

trained in mapping, 

and details. In his 

more easily 

study> the 

experimental group acquired and organized material 

better than the control group (not taught mapping). 

Using an essay or cloze test to assess recall, 

networking students performed better than the control 

group. 



18 

The third and final process chosen oy the author 

wJ. s Sa 11 a c o r e ' s c 1 9 8 S ) me t a c o g n i t 1 v e s t r a t e g i e s : 

!) Tea:h students, especially those with low and 
average grades, to generate questions as they 
read and study expository texts. 

2) Teach students to generate specific questions 
of their own from schema general questions 
while reading complex sections ~f the text. 

3> Teach students to monitor and resolve blocks to 
comprehension. 

4) Teach students about the structure and 
organization of the textbook. Guide them to 
use strategies that increase compreh~nsion 0nd 
retrieval of information. 

5) Te2ch students to learn and recall valuable 
information by adhering to the text structure -
<Schema). 

Sanacore < 1985) claimed that using these 

strategies increases awareness in the student of what 

should be going on as he/she reads. The potential for 

upgrading reading performance is increased. A 11 of 

these strategies promote comprehension as an active 

process. 

Muth (1987) reinforced the idea of SY~2iianin9 as 

an aid to students who gain experience in the classroom 

that should teach th~m to apply the identical 

questioning process when alone: 

Talking to oneself about the story of text is not 
new, but is not always stressed with poor readers. 
Readers of greater ability either know this and 
use it or can bypass it due to good reading and 
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study habits. The purpose of metacognitive 
strategy instruction is to increase students' 
awareness of themselves as learners and place them 
in control of their own learning activities. 

and Ravitch ( 1988) caution about 

indiscriminate use of thinking skills to the detriment 

of content and facts. Such people tend to see :earning 

as a process of acquiring intellectual skills 

independent of content. In an article on prescriptions 

for the humanities written for Education~, Rothman 

(1987: 23) quoted Finn: 'Tests of factual knowledge. 

while not perfect would ensure that teachers present 

students with the knowledge they need to form 

opinions.' Teaching to the test was not hi~ major 

concern. 

The author monitored curefully, on the bi-weekly 

sheet that parents must sign, the students' knowledge 

of historical facts as well as their attitude and 

effort. Quarterly report cards, the keeping 0) a 

gradebook. and supervision by the department head and 

the supervisor of currict lum w-i-l-1 ensured that both 

skills and grades are adequately evaluated. 

Finn and Ravitch (1988) again, counter those who 

stress vocational and ~ech.nical skills as most 

important: 
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Sc~ooJs help ready ~tudents to become competent 
citizens. informed voters, and responsible 
participants 1n community affairs. Acquiring 
knowledge of history anj literature with 
concomitant skills necessary to comprehend these 
subJects. teach9s students to think raticnally 
about causes and effects, character, and 
motivation. Disciplined thinking is a useful part 
of every student's education. 

Shakar (1985) reinforced the author's belief that 

students often do not know how to employ critica1 

thinking skills, because there has traditionally been 

so much emphasis on facts. Shakar (1985: 1) reminded 

teachers that: "Content in the Socia1 Studies may be 

forgotten or become obsolete, but the skills can 

continue to function indefinitely. Skills are among 

the most permanent of any type of learning." 
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Searching for the most effective method with which 

to aid students with a frustrating re&ding and study 

comprehension problem was almost as frustrating to the 

author. Seeing and knowing definitely that the 

difficulty existed) the author ,esearched several 

possible solutions to the problem. Recent articles in 

magazines and newspapers emphasized the need to teach 

students to think intelligently and not merely leBrn 

facts; although, to think correctly one must have basic 

facts concerning the subject. Corporations are asking 

schools to produce thinkers and downplay-. actual 

"know how" in areas such as business, accounting, 

computers. These~ they claim, can be +aught by the 

corporation according to their prescriptions. 

Another area often neglected by teachers in 

stressful. curriculuw oriented classrooms deals with 

just how a student learns. Too often teachers (and the 

aut~or) treat all students as one learning body. An 

article in Lgacning :aa made a serious impression on 

the author because it dealt with learni~~ styles of 
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students and blueprints for building on the1r 

strengths. But 1 er '1988) offered a chart of Gregorc' s 

Model for Style 01fferent1atied Instruction which the 

author included in Append.x H. The author did not 

use the chart extensively because it was discovered 

late in this practicum 1mp1ementation
1 

but it made the 

teacher ~ore aware of students and their problems with 

learning. More attention will be given to t~1s in the 

future. 

At the o~tset c~ sm~1ementat10~ the Stanford 

Diagnostic Reading Test was administered to 27 students 

in the ninth and tenth grades. The main purpose of the 

test was to ascertain reading levels of the target 

group. As stated in the problem area these students 

are using a text with an 11.0 reading level (Fry's 

Readability Test.) Both the STS High School Placement 

Test levels and the Stanford Diagnostic Reading Test 

showed the average reading level of the group to be 

between 8.5 and 10.7 with or.e falling as low as a 4.7 

It should be noted that the author is not a 

readi~g specialist but a concerned t8acher confronting 

a problem and seekinq a workable so1uti. ... 1. 

A pretest dealing with self-esteem (Coopersmith 

Self-Esteem Test) was also given to the target group, 
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The author sought o establ 1sh some con~ection with 

performance on tests and quizzes and how the students 

per~Aived themselves, 

When aJministered, 

1f indeed, a connection existed. 

the author endeavored to put the 

students at ease by telling them that the test simply 

g3ve the teacher an idea about how they felt and that 

it was not 1nc1uded on their records. A high sore 

according to the interpretation of the Coopersmith Test 

indicated ~ood self-esteem. The average score was 

69.4-70.C, with 100 as perfect, signifying an average 

self-esteem. When the author observed the students and 

questioned them about ho~ they felt about their work 

this was their reply a1so. They apparently had a 

hedlthy self image 3nd could attack most problems 

incurred. A 11e factor was included in the test and 

;hot•ed "defensiveness." No significant lie factors 

resulted. Average teen defensiveness was :'ightly 

observed in about five students. 

Students in the target group use the text, 8 

~i~iQCY Qf ib~ ~acl~, New Second Edition (Boston, 

Houghton Mifflin Companyt 1985). Al 1 classes taught by 

the author were heterogeneously grouped and a11 three 

tracks A, B. and C were represented with C track being 

the lowest level. The group met for· 50 minute periods 



24 

each day. Approximately 25 minutes or half the period 

c G n s 1 s t e d o f l e c t 'J • 0 a n d t h e i n t r o d u c t i o n o f t h e ci a y ' s 

lesson. One period a week was devoted to the chapter 

content to be covered and how to attack it. This 

included scanning, taking note of questions that aid 

understanding found after each section, obse~vation of 

italicized words, and noting t~e importance of bold 

print which tells what should be learned in the 

fo 11 owing paragraphs. 

Many assignments are given to students with the 

assumption that they know how to use a textbook 

i=ffectively. This particular text is used in advanced 

courses in nearby public schools but the author felt 

that students properly introduced to their text and 

trained to use it intelligently could benefit by its 

use. This half of the period then was employed in 

pointing out such skills as scanning, observation of 

headings, bold print, etc. Practice with scanning was 

needed because many students read very slowly and 

complained that it took "a long time" to read and 

attem?t to understand what was read. 

This led perfectly to the introduction of another 

of Sanacore's metacognitive skills. 

questioning oneself while reading. 

T h i s •...; a s o n e o f 

A "map" used by 
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Idol (1988> tc aid cr1t1ca th1nk1ng was and w1l I ce 

used by this autho (Appendix I, Figure i-p.22). A set 

of generic comprehension quest1ons also employed by 

Idol <1988) was helpful <Figure 2 - p.23). These 

lessened some of the work required by the teacher in 

devisi~g similar questions. 

A weekly check sheet proved too much for the 

author and only four were kept and signed by a parent. 

This amounted to four sreets on a bi-weekly basis 

rather than weekly. Individual conferences were held 

after school or before morning homeroom as netded. Only 

about five of the students needed this additional help. 

They felt unsure at first of what was expected of them 

and how to use the c.kills on their own. They 

complained that, even though they did read the night 

before. questions asked by the author were st i l 1 

difficult to answer on <:nlizzes. The author assured 

them that practice on self-questioning as well as 

mapping skills would remedy that in time. 

The remaining 25 minutes of the period consisted 

of group work and mapping of the material tc be covered 

that day. The value of cooperative peer groups □ r 

buddy systems was exp1ained
1

and their importance as a 

learning tool stressed. The author observed problems 



26 

getting down to task given the social nature of 

teenagers. Three of the five groups did well a~d it 

was a pieasure to see them work. Two had to be cal led 

to order severai times but finally settled down to the 

business at hand. 

While in groups the students were taught and used 

one of Sanacore's metacognitive strategies each week. 

A handout was distributed at the beginning of 

implementation and affixed to the student's notebook. 

Th~y could refer to it to help during class or at home. 

Each strategy was explained carefully. Probably, the 

questioning of oneself during study time was mo~t 

helpful. 

Individual notebooks are requj-~d in the author's 

class and here another strategy was introduced. that of 

mapping or networking as a creative way of taking 

notes. Handouts (Appendix J) were distributed to the 

groups and were used to teach the skill carefully. 

Another problem d~veloped about three weeks into 

the program. It was discovered that several found the 

11 webs II d i s t r act i r, g • They a pp a r en t l y s pen t t a o rn u ch 

time and effort "creating" and failed to find the skill 

helpful enough. One student asked about using a ~QCd 

bank since it had proved helpful in other settings and 



c1asses. This was tried for tne next two weeks. The 

students made up the word banks in gro~p~ and at ~ome 

while studying. The author explained that only words 

could be used, not entire statements, much like the 

"web 11
• It was also explained that 1t could become a 

1'crut ch" so care needed tc be taken. The students were 

permitted to keep the ~ocd bank on the desk during 

quizzes but not tests. Since they were self-made and 

studying was done to acquire th~m the resu1ts on 

quizzes taken during those two weeks were amazing. It 

helped boost the students' morale that had lagged when 

other, earlier quizzes resulted too often in failure. 

Even if not employed say in a college setting, word 

banks are a definite help for tests to anyone required 

to recal 1 names Cfcicts}. 

One other facet of the author's classroom is the 

writing of essays. These take time to teach and 

correct. but indicate to the teacher that the student 

understands material taught well enough to express it 

in his/her ow~ words. The author begins with short 

essay type answers such as seen in Appendix K. These 

are often required in advanced classes as 

identifications. Using the who, what, when, where, why 

and how method of gleaning information the author 
J 
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3u1ded students 1n the wr1t:ng of informative ID's. 

From tnese,the class progressed to shor~ ~ssays of one 

or two ei a rag rap i-i s . Sever a l r.i ore adv a r1 cf: d st u dents can 

write a decsnt essay almost immediately (Appendix l). 

They are more literate than others. However, even the 

less literate (or verbal) student could write a fair 

essay by the end of impleme~tation or by the end of the 

year. Students baulk at essays but a good teacher owes 

them this skill,however weak at first. 

At the conclusion of the ten week period of 

implementation the Stanford Diagnostic Reading Test was 

given as a post test. The results showed little change 

in reading levels. This was probably due to the fact 

that actual remedial he1p by a specialist was not 

given. but some study and reading strategies offered by 

a concerned teacher. Improvement in the students' 

grades and their spirit, observed by the author, 

afforded proof of significant success. 

The Coopersmith Self-Esteem Test was also 

readministered. As stated, the self images of the 

students were good so no significant change occurred 

her to:. The self-image test did not influence reading 

scores to any great extent. Both tests were more 



inrorma~1 ✓ e to •he author than to show any important 

change taking place because of sk1l ls learned. 

The the curr1-_u1u111 

supervisor once dur1rg fne im?lementat10~ an1 the 

supervisor was aware of the program and its efforts to 

help students study and understand what was learned. 

The department chairperson also observes the author's 

classes regularly, usually once each quarter. 

occurred twice during impl~mentation-

This 

Other than the Coopersm:th Inventory (Self-Est~em) 

and the Stanford Diagnostic Reading Test, no costly 

materials are required. lack of funds prohibits any 

elaborate plans or materials so 
) 

the autror 

simple teacher-made tests and evaluation sheets. 

devised 

Only 

one text, e ~i~iQCt gf 1b~ Wccld, Second Edition, is 

used. This was accompanied by a workbook and 

enrjchment exercises. The author also uses the 

newspaper and political cartoons to stimulate critical 

thinking and an understanding of current events. The 

students enjoy working with political cartoons, 

although a thorough knowledge of the news is needed to 

interpret many of them. They are an excel lent teaching 

tool .. Favorable comments from parents regarding 

interest in the news among teens was encouraging. 
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Implementation Schedulo 

~~~k_l: Teach t~e metacognitive strategy (5) 

involving textbook structure. Show cha~•~r set-up with 

specific section questions, bold print and/or italics 

highlighting important facts or vocabulary, and the 

study/review pages designed to prepare one for any type 

of quiz, test, or discussion. Arrange groups and 

appoint peer leader=· 

~i~k2_2_an4_J: Teach mapping or clustering as a 

means of taking notes and a mnemonic for easy recall. 

Przcticeo 

~ilk~_g_and_~: Reinforce lessons listed above and 

add the metacognitive strategy of questioning oneself 

while reading. Teach possible questions to be employed 

and reinforce with practice. Teach use of textbook 

questions at the end of each section to test recall 

abilities. 

W~tk2 __ 2_an4_Z: Reinforce all helps and in~~oduce 

the metacognitive strategy of resolving blocks to 

learning or difficulties encountered while reading and 

studying. Teach methods of recalling important 

information from keen observation of text structure 

<bold print, etc). Students questioned at random said 
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music, noises, fatigue and difficulty concentrating 

made study a~ home a trial. 

class while ~~ groups. 

The author observed the 

Although on task, some 

stretched, ·1ooked around, shifted position,or stared 

into space frequently. Only on a few occasions did 

stuoents going to lockers (located inside the 

classroom) at lunchtime interrupt work. 

Wiik2_a~_2_and_lQ: Continue strategies and group 

"cooperative learning. 11 Students have a better grasp 

of the skills n~edcd to read and study a difficult 

text. Observation and the k~eping of a bi-weekly check 

sheet on each student shlwed progress. Basic as the~e 

lessons may have been. they were being neglected and 

~tudents were expected to possess all the skills 

necessary to use any text and learn from it. The 

author observed that they did possess a better 

understanding of these learning skills with classroom 

use and practice. Some commented that these strategies 

11 realh1 do help!" 
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In the research section of this practicum the 

author referred to Sanacore's premise that the 

metacognitive skills can be taught effectively. It 

must be pointed out however that some of the success 

with the target group might well have been achieved 

simply by bringing good skills to the attention of 

students who were not doing well in this author's 

social studies class. A comprehension and retention 

problem was addressed)and these metacognit.ive ~kills, 

that alert the learner to his/her own knowledge of what 

is learned and how it is le~rned, do aid the student in 

attacking a difficult text or problem with study, 

Bi-weekly check sheet results may be seen in 

(Appendix E). Students in general showed a 74 percent 

passing rate and a 26 percent failure rate by the end 

of the third quarter which was the end of 

i mp 1 em e n t a t i o n .-$1,<f r~ p e r c e n t o f t h e s t u d e n t s ' grades 

fell between 70-75 and 83-87 in the final analysis. 

Parents signed these bi-weekly reports and were 

pleased with the results. Al 1 parents replied to the 
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author interviewed, were noticeably impressed by 
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the 

the 

student's change of attitude towards class and quizzes. 

This was encouraging to the author and th2 program 

because most results of an individual nature go 

unnoticed except through technical avenues such as the 

report card. 

Gradebook recordings of student grades a~ tests 

and quizzes showed a decrease of 13 percent in failing 

scores. Failures in the first quarter (beginning of 

implementation) were 38 percent overall, 27 percent in 

the second quarter (middle of implementation), and 25 

percent in the third quarter (end of implementation). 

<Difference of 13 percent) 

The ob:erved frustration at the co~mencement of 

implementation and observed change in attitude at its 

completion was p--oof to the author that success with 

the metacognitive skills was possible. One student 

commented favorably with! "These [skills] really do 

work! 11 The author selected four of the 27 students in 

the target group (Appendix M) and illustrated their 

o b v i o u s s u c c e s s e s • Th e s e we r· e s t u d e n t s w h o e x p e r i e n c e d 

gr&at difFiculty at first. 
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lhe posttest of the Stanford Diagnostic Reading 

Test shoLJed a s 1 1 ght change 1 n reading l eve 1. As 

stated. the author 1s not a r e.ading spec1al ist and this 

test of 60 questions of 45 minutes d~ration could orly 

ascertain grade level for practicum purposes. The 

practicum dealt with skills needed to increase 

comprehension and grades and these were reasonably 

successful. 

The Coopersmith Inventory of Self-Esteem Test also 

showed no marked problems or changes at completion of 

implementation. All 27 students fell within the 

average level. According to the Coopersmith Test 

booklet most studies and distributions have been skewed 

in the direction rf high ~elf-esteem. The means have 

generally been in the range of from 70 to 80 with a 

standard deviation cf from 11 to 13. Scores tend to 

i n crease s 1 i g ht 1 y and 111 on o t on i ca i 1 y w i t h grade l eve l. 

The target group mean was 68; therefore, in the normal, 

high range. Only one, who did excellent work 

throughout, seemed to have a low self-image. This had 

several contingent possible reasons which need not be 

dealt with here. It should be noted also that if the 

Coopersmith Test is used for more than a cursive look 

at student behavior, a professional would be required 
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and, as the booklet warned. s e ,; e r a : f o 1 1 ow u p 

procedures would be necessary. 

When the dependent "t" test was run □ ii the 

Stanford Reading Test to ascertain any change between 

the pre and post "means," 1t showed a slight but 

definite significant difference. At 26 (27 subjects 

minus 1) degrees of freedom (df\ the calculated 11 t 11 was 

4.467. The cr1tica1 values chart for 26 df at .OS 

level of signjficance was 2.16. Since the calculated 

11 t" value was higher, it was assumed that there was a 

significant difference between the pre and post test 

scores, and that the instruction <treatment) ca~sed the 

improvement. 

Another test was calculated to see if there was a 

correlation between reading ability (Stanford) and 

self-esteem (Coopersmith}. The correlation coefficient 

was .2833 in the pretests a~d .3230 in the posttests. 

With a perfect relationship of 1.00, these coefficients 

indicated that there was a slight positive relationship 

between reading ability and self-esteemt but one could 

not depend on it. 

The work of this practicum showed that the problem 

of poor comprehension and study strategy deficit did 

indeed exist but could be remediated within each 
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teacher's classroom. H2lp 1s availab1~ for the 

individual teacher to aid his/her students. It is 

simple\ but requires the time and patience, often 

limited, to incorporate into the daily schedule. It 

should be noted that the whole student needs to be 

educated and that both th1nk1ng skills and factual 

i n f o r ma t 1 on a r e n e c e s s a r y f o r t h e 1J h o l e s t u de n t t o t a k e 

his/her place in the community. One cannot be stressed 

to the detriment of the other as current assessments, 

such as the "back to basics 11 impact and practicum 

references, seem to indicate. Although the projected 

rates of increase in reading ability and self-esteem 

were not accomplished according to statistics, a c~an9e 

was observed by the author, parents, and the students. 

This alone was encouraging and proved a measure of 

success. 
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Teach the students to think, to evaluate, to solve 

problems' The "back to basics" prescription for 

classroom teachers 

being superseded 

during the past 15 to 20 years 1s 

at present with this thrust. 

Apparently too much emphasis was put on basics and too 

many students lacked the skills of thinking, problem 

solving, and writing comprehensive essays. It would 

seem that a blending of the two must take place if the 

education of the whole student is to proceed properly. 

An emphasis on improving comprehension and the 

skills and methodology concomitant with comprehension 

should improve "how" a student learns and not only 

"what 11 he/she learns. Teachers have an obligation. 

often neglected in ljeu of factual preparation, to 

teach students to think. to evaluate, to form opinions. 

and to stand by those opinions. As seen in the chart 

(Appendix H) showing "how 11 students learn, teachers 

mus also endeavor to ascertain where the student is in 

the learning process and attempt to adapt i~struction 

to the various levels. Skills are a gift to students 

and the teaching of these stratagies can encompass all 

subject areas. 
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The author ~ill share ideas and successes with 

othe~ teachers 1n the ac2dem1c setting. Sever;:il have 

requested the Stanford 01agnost1c Reading Test and the 

use of cry's Readability Scale. The author SOLght the 

scale from several teachers who ha1 forgotten the 

method for finding readabiltiy but recalled studying 

it. The author will share this information with them 

in an in-school •.Jorkshop or "peer-helpJI group. These 

teachers found reading comprehension problems in 

classes but lacked the simple expertise it takes to 

test stud&1lts for difficulties and levels. 

The author collected some valuable, yet simple, 

tests from one principal at a nearby school. Book 

titles for these tests may be found in the attachments 

section of this practicum. Often, when a problem is 

noted no test is available at the site to help 

concerned teachers. In schools that do not have 

remedial instructors and where teachers simply want to 

11 check and help" where possible, these tests are a 

tremendous aid. 

The metacognitive strategies of Sanacore, 
I 

practicum methods, successes, and tests, charts, etc. 

will be shared with the curriculum supervisor so that 
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~ es8 may be of Jssistance to other teachers across the 

curr1culum. 

Study sk11ls are being introduced to summer school 

students ent&ring this pract1c~m site in August and who 

have n~ed of supplementary help in this area. The 

author will work with some of these incoming Freshmen 

and attempt tG alleviate some of the problems 

encountered in practicum work, 

Perhaps the principal will find these practicum 

results encouraging enough to pass on to elementary 

sthoo1 principals with whom this administrator meets 

regularly. If the need to teach good comprehension and 

study skills is emp~asized there, many more students 

can enter high school equipped to handle difficult 

material and to think more effectively. 

The practicum ideas and methodology will be 

continued with all classes taught by the author, Peer 

grouping has already been implemented as well as the 

strategies, Cocperative learning is a help and frees 

the instructor tor remedial or extra assistance where 

needed, 

This practicum study encompassed two years that 

iso1ated the p~oblem and sought remedies, in addition 
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to th~ actual implementation time. It is recommended 

that. 1f used by others: 

1) Testing should take place immediately at the 
opening of school. 

2) Or not take students for granted and assume 
they are prepared to read and study correctly. 

3) Present some exploratory questions early on to 
ascertain students' grasp of main idea. proper 
use of the textbook, and skills needed to 
comprehend and retain what is read. 

4) T~ach webbing or mapping as a definite note 
taking ski 11. 

5) If students are average or below average 
readers, illustrate the use of a word bank 
(prepared while studying or reading) to aid 
recall. 

6) Teach all levels to write decent answers, no 
matter how brief, in essay form. Do not allow 
one word answers or phrases but require full 
sentence or two containing good information 
concerning the fact needed. 

7) Do not neglect essays. Ask opinions about 
something studied such as nationalism, ethnic 
pride, strikes, prejudice, reasons for wars, 
slavery etc. Correct somewhat,but allow the 
freedom to urite, to think, to form opinions! 
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APPENDIX A 
Social Background Survey Questions 

Check last grade completed: 

College: 

l Year 2 Years 

High School: 

1 Year 2 Years 
·--•-------

Grade School: 

l Year 2 Years 

5 Years 6 Years 

Professional Occupation: 

Teacher 

Doctors (&ny type) __ 

Engineers_ 

Chemists __ _ 

3 Years 

3 Years 

• 

3 Years 

7 Years 

4 Years 

4 Years 

4 Years 

8 Yeers 

Other (e.g .. President or Vice-President.of a Bank, Company, 
~~~ -{;··''.' ·)(-~ /·1; • _•'::;.'·• - . ., : 

or·CQrporation) __ _ 

Please check the appropriate areas. 

Thank you for your help! 
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APPENDIX B 
READING COMPREHENSION 

PRELIMINARY TEST - AUTHOR DESIGNED 

Pl~Rse read the selection 
following questions. 

fully aud answer the 
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1 ~ What Farticular od of tine or 0 age", already studied, 
is found in the open 

2. Choose another term that we have studied that means 
extreme devotion to one•s country. 

3. Which nation is first to become independent after W.W.11? 

4. Find the dates illustrating the drivf· for self-rule after 
W .. W .. II. (read carefully!) 

5 .. Was it difficult to achieve independence during the 
changeover from colonialism? 

6. Show by one or two sentences from the selection the 
meaning of nationalism <already studied ln other chaptQrs.) 

7. Why is James Johnson important to Africa's nationalism? 

8. Describe Marcus Garvey•s role in an attempt to restore 
black pride. 

9. What happened to Garvey's valiant attempt at 
'"restoration. 0 
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10. Where and how did bla~ grow after W.W.II? 

1 1 . What i s a ""sense of pride i n be l n g bl a c k,,. some: t im es 
called? What term do we use icularly in the United 
States? 

12. Describe early leaders of self-rule in Africa, Answers 
may vary . 

. 
13. What evidence jo you see of a desire of blacks to 

icipate in colonial rule in-Africa? 

14. Who were some Colonial rulers? 

15. Did the lofty goals mentioned above in your answer 
influence the general population of Africa? Explain .. 

16. What instrument of comznunication did both Carve>· and 
Azikiwe use?-----------------·------

17. What change do you see from the 1920's to the 1930'• 
concerning growing African nationalist feelings? Describe 

16. W.W .. II brought great changes to Africa. w:1at evidence 
did you see to show how young Africans were changed forever? 
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19. How did Britain deal with the Africans with regard to 
gover~~ent and self-rule? 

20. From 1945 to 19 --, only 12 years later instead of the 
-- years Britain t .. ~~-·· the independence process would 
take, Africa rnoved ly towards self-ru e among her new 
nations. The Gold Coast became 

21 Do you know the old and new names of any African nations? 
Write them 

22. What hel Chana achieve self-rule smoothly? 

23. Which African leaders were educated in the-United States? __________________________ _ 

Why do you think they went there to be educated? 

What might they have learned 

in America? 

24. List aome newly emerging nations and their date of 
independence. 

25. Read the footnote, What conclusion can be drawn from 
information already learned? 



ii 

APPE~1)IX B 
48 

1 African Nations Ga.in Independence 

When E~ropcan nations took over :most of Af• 
rica during the Age of Imperialism (Chapter 
27). many Africans fought to keep their free• 
dom from c:,o1oniaJ rule. After World War I. a 
movement toward nationalism and independ­
ence staned to gain momentum. Early leaders 
of the movement in blade Africa sought ways 10 

increase blade representation in the coloni,1 
governments. After World War n. demands for 
complete independence grew. Ghana. once un• 
der the British. was the first nation to become 
independent in the postwar years. Over the 
next twenty years, other countries gained s'e~f­
rule. While there was some violence in the tran• 
sition from colony to nation, most .countries 
Jchicved independence peaccfuli!. (The colo­
nies in North Africa. mostly Muslim, also 
gained independence in this period. Because c,f 
their tics with the Middle East, they arc dis­
cussed in Chapter 37.) 

EARLY MCWEMENTS FOR INDEPENDENCE 

Earl)'· u,tionalists app-.aJ to African pride. 
The indcp-:.odcna: movement in modern Af riC!! 

had its 11 .iOts in a growing respect for the Afri­
can past. During the era of the slave trade 
{Chapter 13) and colonialism, Europeans had 
tended to undervalue African culture. In the 
late nineteenth ccntur)\ black leaders began to 
encourage Africans lo view their own heritage 
with pride. One of the firs'l was James Johnson, 
a teacher in Sierra Leone, ,,,ho called foi: a na­
tionalm movement in Africa. While Johnson 
thought in terms of a single African sta,e. bis 
ideas were an early sign of the movement that 
would later transform Africa. 

Other moves to restore • sen1e of black 
pride developed early in the twentieth century. 
In 1914 a young Jamaican named Marcus Gar­
vey foilnded the Universal Negro Improvement 
A$SOOation (UNIA). Garvey called for the in­
dcpcndcnoc of blacks everywhere and, like 
those who had urged "'repatriation" (page 588). • 
tried to cncoursge American b1acb to settle in 
Liberia. Garvey set up a number of black .. 
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owned businesses and published I weekly pa­
per, Negro World, that was circulated in olack 
communities in many countries. He proved to 
be a poor business manager. however, and hjs 

• ideas were never carried out. 
Jn the period after World Wu J the sense 

of b!ack pride grew. particuiarJy in the U11ited 
States. The 1920's saw an outpouring of black 
literature, art. drama. music. ar,d da.,ce. This 
cultural reawakening. which was centered in 
Harlem, a predominantly black neighborhood 
in New York City. was known as the Harlem 
Renaissance. At the same dme in Africa, black 
leaders were talking of ••negritude," a French 
term used to describe a sense of pride in being 
black. This awareness became part of the 
movrmcnt fo1 independence in Africa. 

Early African leaders seek limlted goals. 
The ctuly leaders of ihc mov~mcnt for self-rule 
in Africa were part of 2 Euro~an~tduc.atcd, 
mainly urban, black upper clas.~. Their chief 
concern was broadening oppor1unjtics for this 
group, who tended to be conr.cntrated in urban 
centers like Lagos, Accra, or Freetown. For ex­
ample. the African N~1tional Congress, a aa .. 
tionalist group founded in ·J9!2, called for 
grc•tcr blade representation in :l')e colonial u,. 
semblies, a regional univctsity, and an end to 
discrimination in the civil service. These goals 
had little meaning for the majority of black Af. 
rican peopJc. 

Black leaders l,ezln to develop modem ;o. 
lltt.--.1 par11es.. Jn the 1930'1 some African iead .. 
crs developed a broader outlook. They wanted 
full independence and 1011pt to develop a 
sense of nationalism among the;r people. Fore­
most among these new leat!,i/S was Nnumdi 
Azik'.lwc (ah-ZIK-ub-wee) of Nigeria. The son of 
an Ibo (n-boh) ch:rk, Azikiwe - commonly~ 
known as .. Zik" - was educated in .America. 
When he returned to Africa in 1934, he edi1ed • 
newspaper in t!?c Gold Coast. In 1937 hr.~ ,. ,oved 
to Nigeria and began to publish the W«'i1 A.jri• 
can Pilot. which helped spread ideas of self­
determination throughout the colony. In this 
way he hoped to unite both urban and rural 
black Afric,-ns in an independence movement. 



f 
f 

• ~ 

t 

I 
1 • i 

I 

I 
' 

A leader or the movement for 
independence in Ghana, 
Kwame Nkrumah became 1hat 
nahon ·s prime minister in 195 7 
and then president in 1960. s,x 
years later ht- was overthrown 
by military leaders. 

' 

World War II inOucnres the mo\·ement for 
African independence. Although Azikiwe·s 
me1hods were adopted by othC'r black leaders. 
the independence mo\'C'mrnt in Africa made 
little progress until after WorM War II. The 
war not only weakened many of the nations 
that had colonies in Africa but Jlso made black 
Africans more aware of what thf.y were being 
denied. Those who served in the armed forces 
of the European nations had the opportunity to 
sec black soldiers doing jobs that would have 
been reserved for whites in Africa. They also 
bad the chance to exchange ideas '\\ith other 
Africans and with Asians who also sought self• 
rule. The principles of self-determination ex­
pressed in the Atlantic Charter (page 722) 
f unher inspired hopes for self-government in 
Africa. 

Ghana gains Jts lncle,emJ12nce. Soon after 
the end of the war in 1945, Britain began to 
prepare its colonies in West Africa for inde­
pendence. Most British officials assumed that 
preparation for self-rule. modeled after the 
processes followed in Canada and India, would 
take at least fifty years. Only twelve years later, 
however, the British colony of the Gold Coast 
gained independence, taking the name of 
Ghana. 

Ghana was in a favorable position to make 
the lransition to self-government relatively 
smoothly. The Gold Coast had a prospering 
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economy and a wcll-dc,·clopcd .educa1iona1 sys­
tem. Furthermore. there was Huie rivalry be­
tween the different peoples within the Gold 
Coast. 

The leader of Ghana's independence_~·-· 
. movement was Kwame_ Nkrumah (en-KR0O­

muh). The son of a goldsmith, 'Nkrumah had 
been educated in the United States and )earned 
political organization there. He also adopted 
Azikiwc•s methods. Nkrumah roundel the 
Convention People•s Party. which won an elec­
tion victory in 195 I that made him prime min­
ister. Under Nkrumah, black representation in 
the government increased steadily. On March 
6, 1957, the Gold Coast combined with other 
British territories to become the rust colony 
south of the Sahara to gain its independence in 
the postwar period. 

Over the next f cw years many other British 
colonies in Africa became indtpcndcnt through 
the same gradual process of gaining representa­
tion in the existing government - Nigeria and 
Cameroon in 1960, Sierra Leone and Tangan­
yib in 1961, Uganda in 1962. and Gambia in 
1965.• 

•Cameroon. once a German colony. v.·u divided into Brit• 
ish and French mandatcs. v.·hich lalcr became UN trust ler• 
ri1nries. The French area gained indercndencc in 1960 and 
,. ... , joined by the British zone 1hr follov.·ing year. Tan­
gan)·ika united '11·ilh Zantihar in 1964 10 form Tanzania. 
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Dear Parents: 

APPENDIX G 

Septeober 8, 1988 

In order to iDprove ~eeding comprehensic 1, in the Social 
Studies content area, of the students in Pe1.i.od 1, a World 
History Class, a concentrated effort rill '>e attempted to 
accomplish just such improvement. The introdui tion of e three­
pronged plan will be: 
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-- .}.. Teach aoae .. metacognitive strategies self .. knowledge,.of -·------··-· 
what is studied and what is reaembered and kn1wn). Really -a 
reading-study .skills stretesy. • 

2. 'Use .cooperative learning for part of the class period. 
That is groupin& students to learn cooper :tively from the 
lecture, their reading, and r:iepping or clu;ter notetekina in 
order to better unde~stand the lesson. 

3. Teach mapping ot clustering which serv! as a aemory tool 
o~ "mnegonic" vhich hopefully lri!~ improve knowledge of the 
subject and successftJ. qui& encl teat. scores. 

Your. niahtly cooperation u4 encourageme; ·t of your atudent 
will 1reatly enhance l:la/ber proa·teu. Some o, jou do . observe~ 
help and aonitor the student'• atucly efforts. I voulcl hope that 
all parents join in thia effort to increas~ your .•· student •s 
performnce. 'Ibey are our future and, as , amall a.niftier to 
adverse critici• of students and their tbim ·.1na and ~Y 
skills, tbia practicua program is being intr duced. It will 
cover a ten week period from October to December ,r basically the 
f irat quarter. • 

You will receiYe all teat paper■ ancl a veek.y aheftt which 
ahould alert you to both avccenea and probleu. Your aipature 
will•• required on the weekly lih•~• 

y~··Stuclnt or parent conf ~rencea ~~ be requesteci l,y. the teacher 
or parent. Every attempt will be sacle to aehie~ J auccea• and 
underatandina amona ••• 

Looking forward to a su<:cHaful project an/ hopefully the 
acquisition of soae life lona atudy strategies. 
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Name ________ _ 
Ch.::ic 

Dale ___ _ Pha~e ___ _ 

A Map for 

I 

I 

~~~--..,__ ______ _J 
Mam idea/lesson 

Other Viewpoints/Opinions 

Reader's Conclusion 

l 

1 
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Questions 

l);iy 

Page 

L What 1s the rnam idea in 

2. What were the m1portant s1eps that kd to the mam H.Jca? 

3. \.Vhat are some oth<:r romts of view or m1s.s1ng mk.rrn;Hion ahou! this !f'•pu.:? 

4. What is your own conclusion? 

5. How 1s lhis pac.sage relevant to a modem prohlrm or issue'.' 

Figure Z 
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Student Handout for Study 

KNOW WHAT YOU STUDY 

Strategy #i: Know your textbook! 

a.J Read through the section quickly or scan 

and highlight. 

b.) Notice bold print headings - hints are found 

here that aid your selection of important 

items to study. 

Ex. Reasons for Spain's decline (4 liste&). 

Reasons for rtome•s fall (5 listed). 

Wilson's Points for Peace (5 listed). 

New n at i on s em er 9 e - 1J h i c h n at i on s? 

c.) Take note of individual word~ in bold print or 

italics. 

Do you understand the word? 

Can you identify it in your own words? 

d.) Notice how your chapter is divided, 

Section 1 - Main Idea? 

11 2 - Main Idea? 

II 3 - Main Idea? 

e.) Use the ~lYi 2iSii or review section. 

Great for quizzes or tests! 

f.) B~ad your INTRO and SUMMARY. 

These contain what the chapter wi,1 cover and 

what you should knowe 



. ' 

STRATEGY #2 - Generate questior.s as you read. 

a.) What is the ma idea of the paragraph? 

Do I understand it? <Reread). 

What will the teacher ask next day? 

What did we discuss in clas <Review). 

Wr~t did the teacher ~1ct~2 or write on the 

cha1kboar~? (Any diagrams?) 

b.) Use the questions at the end of each section. 

Can you answer without lookbacks? (Try it!) 

c.) Try to make up your own questions about the 

questions in your book. 

Ex. Why did Spain decline? Why w~uld Spain 

expel the Jews and Muslims? 

Is Spain a major power today as she once 

was? 

Which people mentioned did we do in class? 



STRATEGY #3 Resolve locks to your comprehension. 

a.) Know that yo:r success next day depends on how 

well you stuciy. 

b.) If you are very tired, try to read at another 

time. 

c.) Get up and walk around or pace as you study 

items f3r a test. 

d,) Make a determined effort to cover at least a 
• 

section. Try not to look at the qua~tity of 

reading but go step by step. 

STRATEGY #4 How to recall information. 

a.) Learn recall from your mapping, clustering or 

word bank strategy. 

b.) Talk the answers, names, lists of iter .• s or 

causes to yourself. 

c.) Re;a11 what was done in class (see your notes) 

and try to anticipate the teacher's questions. 

d.) Go over the assigned work with .. a buddy." 

Someone else•~ questions may help you to know 

all the work! 

GOOD STUDYING! ! 



ATTACHMENT 

ADDRESSES FOR SELF-HELP <TEACHER) 

Novosel, Ja~es 

Mr. James Novosel 
Hammond Public Schools 
41 Williams St, 
Hammond, IN 46320 

Note: Sample Lessons Plans available in a variety 
of subject~. Re: Critical Thinking Skills. 

LaPray, Margaret H, 
The Center for Applied Researcr in Education, Inc, 
West Nyack. NY 10994 

Re: On ih~ Sea1 Biading OiagoQ~i~ Eil~ 
Step by Step Tests 
Appropriate for : high school and ages 7-14 or 
older with problems in reading. 
Test Timing - on the spot results. 

Miller, Wilma H. 

The Center for Applied ~e~earch in Education, Inc. 
West Nyack, NY 10994 

Re: Reading Diagnosis Kit. 



• 

Teacher Test-Difficult Questions 

On Teacher-euthored test, the following were the questions 
where the students encountered difficulty. 

S. Uas it difficult to achieve independence during the 
changeover fro□ colonialisQ? 

6. S~ow by one oI two sentences fro□ the selection the meaning 
of nationalism studied in other chapters). 

13. Wpat evidence do you see of a desire of blacks to participate 
in colonial rule in Africa? 

17. \Jh.3t change do you see fro□ the 1920's to the 1930's 
concerning African nationalist feelings? Describe. 

18. W.W.II brought 
you see to show 

changes to Africa. What evidence did 
young AfricanB were changed forever? 

19. How did Britain deal with the Africans with regard to 
government and self-rule? 

23. Which African leaders were educated in the United States? 
Why do you think they went there to be educated? 
What might they have learned in Ar.ierica? 

25. Reat the footnote. ~hat conclusion can be drawn from 
in~orr.iation already learned? 
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I like films about other countries: 
Ye2 
No 

I like books about other countries: 
Yes 
No 

I like books about the 
live .. 

Ves 
No 

of other 11.nds and how they 

I like films that show other peoples and how they live. 
Ves 
No 

I do not like to memorize facts. 
True 
Fal"e 

I like facts., dates, figures, names. 
True 
False 

I like Hist., Geog., Soc. Studies, but I don~t like to take 
tests about thau .. 

True 
_ False 

I like tests because they are a challenge to me:. 
True 

_ False 

I can read a map. 
Yes 

_ No 

I can locate places on a 1ap. 
True 

_ False· 

I can aeasure distance on a map. 
Ver;. 

_ No 

! can draw 
Yes 

_ No 

maps? 

When we take a trip I can find dl~~~nces on a map. 
Yes 
No 



We uae maps a lot. 
Yes 
No 

We have roaps in our haue. 
Yes 
No 

We have a set of encycl~vey.~ 
_, Yes 
_ No 

We subscr lbe to a r.,ew~pa 
Yes 

_ No 

in our hane. 

We Subscribe t~ one or more of these magaz~nes. (cl~cle any) 
Tl.me 
Newsweek 
Atlantic 
U.S. News World 
We subscr-be to none of these 

List other 
type please) .. 

, not mentioned. -

I use the library for all my research. 
Yes 
No 

I can read in all ~u~J=~ areas. 
Very well 
Well 
Fairly well 
Not very well 
Poorly (have voca~ulary problems, etc.> 

educational 

Very poor:y <have difficulty with all printed work) 

I probably do not like, 
·' Social studies 

~- H:\atory 
_ Griography 

*• Because they involve too much reading. 
_Yes 
_No 

I know what is going on in my 
Home 
Church 
School 
Community 
N1=ighborhood 
World 



-·-----------------

• 

tions 

READING - COMMUNICATION: 

1. Do you like to read? 

2. Do you read books, short stories, magozlnes, articles, 
newspapers, textbooks? 

3. State which of the you do read .. 

4. Which do you like the best? 

5 .. What are your favorite of stories? 
Science/Fiction true stories 
Fiction Biographies 
History Related Autoblo8raphies 
Love Stories 
Comic Style B. Plays 
Mad Type 

6. Do you dislike reading? (in itself) 

1. Do you dislike reading for class? 

6. D,') you read for classes or perhaps it if possible? 

9. When did you first come into contact with reading? <age, 
time> 

10. Did someone read to~=-- q,s a small baby or child? 

11. Did you have books around? 
Did you haye magazines around? 
Did you have newspapers around? 

12. Are you reading this paper? 

13. Could you live without reading? 

14. State some very important things that must be read. 

15. Do you like to write - Just general handwriting? 

16. Do you like to write long answers? 

17. Do you like composition or essay type writing? 

1B. Do you like to write poetry? 

19. Do you like to write stories? 
Do you like to write letters? 

20. Do you like to do reaear~h papers, term papers, or book 
... +-a? 



21. Do you think writing will become obsolete with thP 
coming of computera? 

22,. How about prograrri.mers for computers - do they need to 
think and coropoae? 

23. Do you like to think a great deal? 

24. If preaented with a proble~ do you like to think it 
through? <any type or problem) 

25. Do yo~ prefer probl~~-a in math that need to b~ thought 
over - puzzled out? 

26. Do you l.U.:e one word answers, fill-ins, and matching 
tests? 

27. When you study for a test do ~ou hunt for and memorize 
names and facts? 

26. When you study do you strive to know your material and 
understand what you read and were taught <not Just a word 
here and ther•>? 

29. Woul~ ~ou prefer a quiz or teat that was oral and you 
could ln~elligently answer a queetion and be graded that 
way? 

30~ Do you like to answer/discuss in class? 

31. Do you like to present speeches, discussion themes, 
poetry»- before aru audience? 

32. Do you like plays? Jilo you like to take part in playa -
dratlla - musicals? 

33. If you could write without any.form-'1orrection such as 
grarrunar, punctuation, spelling and the like, would you? 


	Using Metacognitive Strategies To Increase Reading Comprehension In The Social Studies Content Area
	NSUWorks Citation

	tmp.1706724004.pdf.aF7vv

