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Abstract 
The pandemic situation caused by SARS-CoV-2 led to the closure of all educational institutions and the 
implementation of remote learning. In Portugal, due to constant lockdowns and contact restrictions, 
children were confined for a long period, putting their rights at risk. This is an empirical study that adopts 
a qualitative approach. It was conducted with 502 early childhood educators working in different regions 
of mainland Portugal and the islands (Azores and Madeira). Its purpose is to address the research 
question: "In what ways were children's rights compromised during the lockdown period due to SARS-
CoV-2?" An online questionnaire was used for data collection, and descriptive statistics and content 
analysis were employed, supported by MAXQDA software. The data reveal a duality of opinions. Some 
educators believe that children's rights were ensured, while others argue the opposite, emphasizing that 
the rights of provision were most compromised. Educators demonstrated a lack of awareness regarding 
the rights of participation and prevention.  
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1 INTRODUCTION 
The COVID-19 pandemic, triggered by the SARS-CoV-2 virus, had a profound impact on the lives of 
millions of people worldwide. One of the most affected areas was education, with widespread closures 
of educational institutions and a shift to remote learning. In Portugal, the constant lockdown measures 
and contact restrictions resulted in a long period of confinement for children, raising legitimate concerns 
about ensuring their rights. The respect and guarantee of all rights, the best interests of the child, the 
right to express opinions, the right to play, and the right to education based on equality of opportunities, 
as defined in the Convention on the Rights of the Child, may have been compromised [1].  

Children's rights are a set of principles and guarantees aimed at ensuring the well-being, protection, and 
healthy development of all individuals under the age of 18. They are grounded in the Convention on the 
Rights of the Child (CRC), adopted by the United Nations General Assembly in 1989. The CRC is the 
most widely ratified international treaty in history and outlines a range of specific rights and 
responsibilities for children, their families, governments, and society as a whole. [1]. The Project COVID 
4P Log Project [2] organizes children's rights into four types: (1) Protection Rights: Aim to prevent 
discrimination, abuse, exploitation, substance use, and conflict, among others. These ensure effective 
and child-friendly intervention when any of the included rights are compromised; (2) Provision Rights: 
Encompass rights that enable the development and growth of all children. They include the right to 
residence, nutrition, and quality education. These rights are directed towards health, education, social 
security, family life, culture, games, and leisure. They aim for family-oriented assistance, especially 
economically; (3) Participation Rights: Ensure that children have a name, an identity, and physical 
integrity is assured. They guarantee freedom of expression and opinion. These rights ensure that 
children are consulted, heard, and have access to information. They certify that their opinions are 
considered and influence decisions regarding matters involving or affecting them; and (4) Prevention 
Rights: Aim to foresee and prevent possible violations of children's rights. They include the right to legal 
representation, social support, and emotional well-being. This organization is taken into account in the 
presentation and analysis of results. 

The COVID-19 pandemic has had significant impacts on the four types of children's rights, resulting in 
changes in the global Human Development Index, particularly affecting the poorest countries and the 
most vulnerable populations. [3]. Studies indicate that children, as a vulnerable group, have suffered 
losses in areas such as education, socialization, development, safety, and health, including increased 
sedentary behaviour, obesity, hunger, violence, and high levels of stress. [4]–[6]. Parental reports 
indicate that many children experienced excessive dependence, inattention, irritability, and worry during 
the pandemic. [7], [8]. Furthermore, direct research with children reveals that their rights, especially 
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related to education, leisure, and protection against violence, were compromised, with more severe 
impacts for those in economically disadvantaged families [9], [10]. 

To address the challenges arising from the pandemic, the European Union has established a strategic 
plan for children's rights from 2022 to 2027, emphasizing the protection of children in crisis and 
emergencies [11] and highlighting priority areas, including freedom from violence, equal opportunities, 
safe access to technology, and the rights of children in crises [12], [13]. Governments and institutions 
play a crucial role in creating laws and policies to protect children's rights, while educators, whether 
professionals or family members have the responsibility to support children during times of anxiety, 
changes in routines, and uncertainties. Listening to educators' perceptions regarding children's rights 
during the pandemic is essential to guide future actions and ensure the protection and well-being of 
children. [13], [14]. 

This empirical study adopts a qualitative approach and seeks to investigate in-depth how children's 
rights were compromised during the lockdown resulting from the pandemic situation had on children's 
rights. For this purpose, a survey was conducted with 502 kindergarten educators working in various 
regions of mainland Portugal and the islands of Azores and Madeira. An online questionnaire was used 
to collect data, and both descriptive analysis and content analysis were employed, supported by 
MAXQDA software. 

This article is structured as follows: it describes the methodology used to collect and analyze the data. 
Subsequently, the research results are presented. Next, data is compared with other studies, and their 
implications are discussed. Finally, the article concludes by highlighting the main findings and their 
implications for the protection of children's rights in crises like the one experienced. 

This article is structured as follows: first, we describe the methodology used to collect and analyze the 
data. Next, we present the research results. Subsequently, we compare the data with other studies and 
discuss their implications. Finally, we conclude the article by highlighting the main findings and their 
implications for the protection of children's rights in crises similar to the one experienced. 

2 METHODOLOGY 
This study stems from data collected in Portugal during the pandemic phase caused by the SARS-COV-2 
virus, shortly after the reopening of kindergartens and nurseries following a lockdown that lasted for over 
three months. Due to this unprecedented situation, schools and kindergartens were forced to close their 
doors, and early childhood educators and teachers had to rethink and reformulate their educational practices. 

The study is based on the research question: "In what ways were children's rights compromised during 
the lockdown due to SARS-COV-2?" Its objective is to gather the perceptions and views of early 
childhood educators regarding this question. It follows an interpretative methodological approach that 
employs an online questionnaire as the data collection technique, completed by 502 active early 
childhood educators from various regions of Portugal. For the analysis, interpretation, and discussion of 
the data, content analysis is used for open-ended questions, and descriptive statistical analysis is 
employed for closed-ended questions [15], [16].  

The questionnaire developed encompasses a set of fifteen questions: six open-ended and nine closed-ended 
questions. It is organized into three distinct blocks: (I) Participant identification; (II) Educational action during 
quarantine; and (III) Difficulties experienced during the pandemic at a professional level. This study focuses 
its analysis on Block I and the dimension of "educators' perception of the difficulties experienced by children 
during the confinement period" and "children's rights during the pandemic," belonging to Block III. 

The questionnaire was validated by five early childhood educators with the same characteristics as the 
intended participants. This evaluation resulted in some changes and adjustments to make it more 
understandable and intuitive. It was disseminated using the Google Forms application on different social 
networks and distributed by email to early childhood educators by the Association of Early Childhood 
Education Professionals in Portugal (APEI). A total of 502 responses were obtained from early childhood 
educators from north to south of Portugal and their respective islands who volunteered to respond and 
collaborated as requested. Participant responses were interpreted through a combination of statistical 
analysis and content analysis [17], facilitated by the MAXQDA software. This analytical approach led to 
the identification of categories and subcategories, providing insights into their perceptions [18]. Thus, 
the analysis of Block I was conducted through descriptive statistical analysis. The two dimensions within 
Block III were analyzed using content analysis. 
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After obtaining the data, a pre-analysis was performed by grouping similar responses, categorizing them 
based on the information they contained, and assigning codes. This alphanumeric coding system used 
letters to indicate categories and numbers for subcategories (e.g., A, A1, A1.1, A1.2, ...). This strategy 
resulted in two categories and six subcategories (Figure 1). 

 
Figure 1. Categorial system of content analysis. 

The educators' responses followed the same coding strategy, where the letters refer to the early 
childhood educator (EI) and the numbers to the order in which the questionnaire was submitted (e.g., 
EI1, EI2, ...). 

Considering the limitations and biases of the study in advance, efforts were made to minimize them. 
However, the following aspects need to be considered: 

It is not guaranteed that the educators who chose to participate in the study disclosed their sincere 
perspectives, but rather what they interpret as socially acceptable or what they believe the researchers 
expect. This could affect the accuracy of the reported perceptions. 

• Content analysis of open-ended responses is subjective and depends on the researchers' 
interpretation. Different researchers may reach different conclusions. 

• Alphanumeric coding may oversimplify the complexity of the responses. 
• Participants reported their perceptions and conceptions, which may not necessarily reflect the 

objective reality of children's rights during the pandemic. Since, if at all, the contact between educators 
and children was solely online, there may be differences between educators' perceptions and the 
actual experiences of the children. 

• The results are specific to early childhood educators in Portugal and may not be generalizable to 
other populations or cultural contexts. 

• The study was conducted shortly after the pandemic. Educators' perceptions may have evolved 
as the pandemic situation changed. 

• The use of an online questionnaire may exclude educators who did not have easy access to 
technology or were not comfortable participating in online surveys. 

• The results may be specific to the context of the COVID-19 pandemic and may not apply to other 
situations of lockdown or other issues related to children's rights. 

3 RESULTS 
We proceed with the presentation of the data that emerged from the questionnaire. This is divided into 
three subchapters. The first pertains to the participants' sociodemographic characteristics, the second 
focuses on the category Difficulties experienced by children during the confinement period (A), and the 
third is related to the category Children's rights during the confinement period (B).  
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3.1 Participant profile  
The data characterizing the participants were collected through the analysis of the first block of the 
questionnaire concerning the participants' identification. 

The preschool teachers who responded to this study are predominantly female (99%), with an age 
concentration between 51 and 60 years (33.5%) and between 41 and 50 years (29.3%). Participants aged 
between 31 and 40 years accounted for 23.9%, and only 8% were between 20 and 30 years old. Finally, 
the number of individuals over 60 years old amounted to 5.4%. The majority of respondents have a 
bachelor's degree (70.4%), while others hold a master's degree (25.1%), a bachelor's degree (3.6%), and 
a doctoral degree (1%). Years of service varied between 11 and 20 years (27.1%), 21 and 30 years 
(25.9%), 31 and 40 years (25.5%), 0 and 10 years (19.1%), and over 40 years (2.4%). They are employees 
of public institutions (44.4%), private charitable institutions (36.1%), private institutions (18.9%), and others 
(0.6%). Most preschool teachers work with children aged 3, 4, and 5 years (51.4%), followed by the group 
of 2-year-old children (12.9%), 5-year-old children (10.2%), 1-year-old children (10%), 3-year-old children 
(7.4%), 4-year-old children (4.6%), and lastly, the nursery group, with children under 1-year-old (3.6%).  

3.2 Educators' Perceptions of the Difficulties Experienced by Children During 
the Lockdown 

Among the 502 participants, 6 people indicated that they had not had contact with children and therefore 
revealed not having a clear perception of the difficulties. In the responses provided by the remaining 
respondents (497), a duality of situations was observed, giving rise to two categories: Absence of 
difficulties (A1); and Difficulties related to compromising children's rights (A2). 

 
Figure 2. Participants and responses in subcategories (A category) 

As depicted in Figure 2, the majority of participants (457) emphasized that the pandemic situation caused 
various difficulties in children, compromising their rights. Some participants highlighted specific rights that 
were compromised, and some of them listed more than one. They mainly mentioned (493 responses) 
difficulties in ensuring rights to provision, followed by rights to protection (38 responses) and rights to 
participation (1 response). No responses were observed regarding prevention rights. In contrast, 39 
participants believe that children did not experience any difficulties. Six participants mentioned not having 
contact with children, as the institutions closed and did not maintain the educational component. 

Participants who stated that the lockdown did not cause any difficulties for the children (A1) emphasized 
reasons (A1.1) such as how "they adapted well" (EI90), or "engaged in projects and challenges" (EI60), or 
because they were "happy with their families" (EI170). One participant revealed that there was an evolution 
in the growth/development of the children, and another pointed out that the existence of large families 
contributed to the absence of difficulties. A greater difficulty was noted in parents rather than in the children. 

Participants listing difficulties that children experienced during confinement (A2) related them to the 
compromise of some of the children's rights. Thus, the major difficulties were related to ensuring children's 
rights to provision (A2.1). Within this category, difficulty in learning was highlighted, indicating a lack of 
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motivation and concentration of the children during synchronous sessions. A regression in the child's 
autonomy, in some cases caused by parental interference, was emphasized, considering "there was a lot 
of parental involvement in the tasks" (EI485), and the dependence on "the use of digital tools" (EI434) due 
to the complexity of handling technological means. Mentioned was also a lack of adherence to educational 
proposals from the educator. Difficulties related to socialization were also highlighted within the rights to 
provision, revealing that the children missed their group peers and adults: "missed daycare, friends, and 
adults" (EI87), "lack of interaction with other children" (EI58), and "not having friends to play with" (EI365). 
Consequences were emphasized, revealing that children became "more closed" (EI15), and "introverted" 
(EI223), that there was an increased distance between the educator and the children and a decrease in 
empathy, becoming "more self-centred" (EI261). Another aspect highlighted was the "lack of routines" 
(EI3) or the need to adapt to "other routines" (EI66). Participants believed there was a "lack of a structured 
routine" (EI199) and the "fulfilment of rules" (EI237). The lack of freedom due to the obligation to stay at 
home for a long time, often without outdoor space, was also emphasized: "All their freedom was taken 
away" (EI125). The compromise of the right to free play was also highlighted, mentioning once again the 
absence of outdoor space for some children. Six educators felt that the children were uninformed about 
the pandemic situation: "The children did not understand very well what happened" (EI125). Four 
educators also perceived a "regression in the children's development" (EI354). 

Difficulties in ensuring children's rights to protection (A2.2) were emphasized. Participants revealed that 
they perceived emotional consequences experienced by the children, highlighting feelings of "anxiety" 
(EI228, EI278; EI402; EI428; EI482), "fear" (EI228), "apprehension" (EI443), "fatigue" (EI69; EI91), 
"impatience" (EI116; EI201; Ei262), "emotional instability" (EI21), and "stress" (EI496), and the absence 
of present happiness due to "sad looks" (EI48). Some consequent behaviours were highlighted, such 
as "crying" (EI417) and "tantrums" (EI16; EI21; EI201; EI241; EI284). Six participants mentioned that 
they perceived a "greater emphasis on social inequalities" (EI306). They recalled the "essential" role 
(EI306) of school "for a significant number of children from families in dire circumstances" (EI306), as 
well as the "difficulty in supporting children with additional support needs" (EI179). Data also revealed 
inequality in the support provided to children, as well as in the feedback given to educators. Two 
participants emphasized "deprivation of affection" (EI287). 

Although less evident, difficulties related to children's rights to participation (A2.3) emerged, revealing 
the absence of the child's participation in "family management" (EI167). No responses were observed 
regarding prevention rights”.  

3.3 Children's Rights During the Lockdown 
The responses of early childhood educators were divided into three different groups regarding children's 
rights during the lockdown. Some considered the situation negative, mentioning a total or partial 
compromise of children's rights; others considered the situation positive, emphasizing the total or partial 
guarantee of children's rights, and some revealed having no opinion. From this analysis, the following 
categories emerged: Compromise of all children's rights (B1); Compromise of some children's rights 
(B2); Guarantee of all children's rights (B3); Guarantee of some children's rights (B4). 

 
Figure 3. Participants and responses in subcategories (B category) 
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As observed in Figure 3, when participants were asked to assess the pandemic situation considering 
children's rights, 291 of them believed that children's rights were compromised, with 276 indicating a 
compromise of all rights (177 participants mentioned provision rights, 82 protection rights, and 17 
participation rights), and 45 mentioned compromises of only some rights. In contrast, 115 participants 
believed that children's rights were safeguarded, with 69 mentioning some rights (64 referring to 
protection rights and 5 to participation rights), and 46 believed that all rights were safeguarded. 

Participants who believed that there was a compromise of all children's rights (B1) made statements 
such as 'a castration of all their rights' (EI151) and 'a trampling of all rights' (EI155). 

Other participants pointed out specific rights that were not safeguarded (B2). Among these rights, and 
considering the classification defined and described in the methodology, provision rights (B2.1) were 
the most mentioned. The right to socialization is mentioned by early childhood educators when they 
state that children 'lost the right to socialize' (EI40) and that the lockdown and the pandemic 'can have 
consequences for the children's socialization perception, even among different groups and ages' (EI65). 
Educators state that 'being confined at home led to children developing their socialization skills less' 
(EI223). The right to play is also mentioned as not ensured, evident in statements such as 'their right to 
play and socialize was compromised' (EI10), and 'they are constrained in their freedom to play' (EI279). 
In the same context, reports are indicating the compromise of the right to learning, as evidenced in 
statements like 'the right to education was at stake' (EI12), 'there was a concern for respecting children's 
rights, but the right to education was not fully achieved, for various reasons' (EI62). Some educators 
point out that the pandemic 'undoubtedly took away their right to be free' (EI318), and that there was a 
lack of freedom to move around freely and live a normal life (I have examples of several children who 
didn't leave their homes for two and a half months)' (EI190), since 'children were confined without finding 
less harsh confinement solutions' (EI201). Educators state that it was a 'very unnatural and unhealthy 
moment for the overall development of children' (EI125) and that it 'deprived them of some essentials 
for their healthy development' (EI396). Some mentioned that the right to have a routine was difficult to 
achieve, even pointing out that 'in some cases (parent reports, media) there were exaggerations in terms 
of activities, forgetting the fundamentals, which is playing and maintaining routines' (EI 398). The right 
to food and happiness was also mentioned by educators who stated that 'some children may have 
experienced difficulties in terms of nutrition' (EI22), or that 'many must have gone hungry' (EI302), and 
that 'this situation violated the child's right to play and be happy' (EI482). 

Protection rights (B2.2) are also mentioned by educators as being violated. Participants mentioned that 
the right to equality (social and opportunity-wise) was compromised because 'there was no equity in the 
process; some children did not have equal access to all resources, even though we tried to reach the 
subsidized children with materials and tried in every way to contact the families to know each child's 
situation' (EI55), and because 'there was evident inequality and opportunities, among the different social 
strata' (EI173). They emphasized that it was the children in more precarious situations who suffered the 
most from the lockdown, mentioning 'situations of hunger, violence, abuse, and mistreatment that 
worsened during this period' (EI315), and that 'children must be protected from neglectful families' (EI26), 
since 'many children [...] may not be safe in their homes, in families with nonexistent social relationships' 
(EI306). They mentioned that it was a cold situation, without recourse to affection and touch. Very 
impersonal' (EI102), and that it compromised the right to affection and physical and emotional health. 
Respondents mentioned that 'not having physical contact, hugs, cuddles, was complicated' (EI116), that 
it 'compromised the emotional state of the little ones' (EI254), and that the 'exposure to screens was also 
not ideal for these children, and we know that, given the situation the parents were in, they also felt the 
need to expose them to screens beyond what we promoted' (EI165). They emphasized negligence in the 
right to security, stating that the lockdown created insecurity and that 'in some contexts, protection and 
provision rights prevailed, but in others, not even that, because often it is the school that protects the 
children' (EI201). An educator also highlighted the violation of the right to privacy, stating that: 'the right to 
privacy as well as the right to play were greatly compromised' (EI63). 

Participation rights (B2.3) were the least emphasized by the respondents. Nonetheless, educators 
mentioned neglect regarding the child's agency, listening, choice, opinion, and will. It was evident that 
'their voice as individuals was not present in the choice of what they wanted to do' (EI263), that there 
was a 'lack of respect for their true interests and desires' (EI195), that 'the children were not heard, [and 
that] they were denied the right to participate in the decisions made' (EI163), and that the children 'are 
the first to be 'silenced' and the last to be heard!' (EI155). 

Educators who believed that benefits could be derived from the lockdown period stated that there was 
a guarantee or effort to guarantee all children's rights (B3), as evidenced by statements like 'from the 
point of view of children's rights, I consider that these were safeguarded and preserved in other 
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circumstances' (EI69), 'it is a new, complex situation, but where the rights and needs of children were 
respected' (EI435). 

The category 'guarantee of some children's rights' (B4) was also noted. Following the same 
categorization mentioned above, provision rights were the most highlighted (B4.1). Some participants 
highlighted the advantage of this period in promoting quality time with family. They revealed that 'families 
relearned to spend so much time with their children and adjusted strategies to 'make the most of' full-
time parenthood' (EI51), that 'some children experienced family life as never before' (EI320); and that 
became 'a unique opportunity to create bonds and affections and to spend time with parents and siblings 
that would never otherwise happen' (EI243). The right to play is also mentioned, in the following words: 
'They valued playing more, leaving the technologies aside' (EI189); 'I think families didn't deprive them 
of their essential activity: playing' (EI224). It was also mentioned that 'given the situation we are 
experiencing, I think the right to education was safeguarded' (EI232), and that 'the child was free as 
much as possible' (EI366). 

The rights of protection (B4.2) were less emphasized, with the guarantee of the right to safety and health 
being highlighted, as they stated: 'Furthermore, the children were protected' (EI134) and 'We ensured a 
fundamental right: health. And that was essential for their development and safety.' (EI405).  

4 DISCUSSION 
From the conducted research, other studies also point to pandemic-related impacts on children's 
provision rights, namely the right to play, socialize, and receive education. In Casey and McKendrick's 
research and the data that emerged from this study during the pandemic, some participants believed 
that adults interfered with and directed children's play, primarily conducted in a home context. [19]. This 
leadership by adults may have led to a decrease in the child's autonomy, freedom, and creativity. On 
the other hand, the authors reflect that the time children spent at home playing may have reinforced the 
idea that home is a space and time for play [19]. Regarding the right to socialization, studies reinforce 
the statements of the kindergarten teachers, emphasizing the children's distancing from their peers. 
Lundy et al. highlight that 56% of the participants had difficulty in speaking with their friends since the 
beginning of the pandemic, worsening as their ages decreased." [9]. Barna et al. mention that online 
communication greatly limited interactions among children, and they were not satisfied with this model 
[20]. In terms of family relationships, studies highlight positive effects, which were also confirmed in this 
research and even pointed out as a potential benefit of confinement. Barna et al. emphasize that children 
mentioned that this was a time to learn a new way of living as a family, describing that it brought about 
positive changes in relationships and routines with family members. [20]. In terms of the right to 
education, highlighted as a challenge in this study, other research reveals that education was considered 
better before SARS-COV-2 (62%). [9]. Children were dissatisfied and unhappy with online schooling 
due to increased homework. However, they demonstrated empathy and acknowledged the efforts made 
by teachers, schools, and parents. [20]. In a study where the participants were children, the data aligns 
with some of the findings from the current investigation with adults. The data from the children show a 
perspective that aligns with the perceptions of the early childhood educators in this study. It becomes 
clear that the children were displeased with the pandemic, expressing their biggest desires to return to 
their daily routines and be with friends, have more time to play, and be outdoors [13].   

Concerning protection rights, other studies also point to compromises during the pandemic, particularly 
regarding the right to health, safety, and equality. Contrary to the findings in this study where equality is 
the most mentioned compromised protection right, research indicates more significant consequences 
for safety and health. [4]–[6], [14], [21]. They emphasize an increase in sedentary behaviour, a rise in 
obesity, an escalation of hunger, a surge in violence against children, and elevated levels of stress, 
posing severe risks to the health and safety of children. [5]. In addition, studies enumerate a deficit in 
sports and other activities [9], [20]. These factors can cause changes in children's behaviour, potentially 
leading to serious problems, such as mental disorders. [21]. Studies investigating these effects reveal 
an increase in excessive parental dependence (36%), followed by inattention (32%), irritability (31%), 
worry (29%), constant requests for updates (28%), fear of family members falling ill (21%), sleep 
problems (21%), loss of appetite (18%), nightmares (14%), and discomfort and restlessness (13%) [16]. 
Additionally, there is an increase in difficulty concentrating (76.6%), boredom (52%), irritability (39%), 
nervousness (38%), feelings of loneliness (31%), and worry (30.1%) [8].  

Another study conducted by Xie et al. demonstrated a possible increase in depressive symptoms and 
anxiety symptoms, which are also frequently mentioned in this study. [22]. Similarly, as listed in the 
previous point, Barna et al. also emphasize the sadness and longing felt by children during the pandemic 
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[20]. They point out a positive view that goes beyond the data obtained in this study, stating that these 
moments allowed reflections on themselves, on others, and the world around them [20]. Regarding the 
right of children to be protected from violence, the data collected in this study aligns with other research. 
Although the majority of children (52%) heard or witnessed less violence during this period, some 
children from minority groups (e.g., migrants, with disabilities, seeking asylum, etc.) reported 
experiencing higher levels of violence during the pandemic [9]. This leads to a reflection on the right to 
equality outlined in this study. Also, in the study by Mesquita et al., it was concluded that the pandemic 
situation may have put the most vulnerable children at risk, as children in families facing economic and 
social difficulties were the ones whose rights were least secured in [10]. In the year 2020, the Human 
Development Index (HDI) recorded its first setback since its creation in 1990, with a special impact on 
the poorest countries and the most vulnerable people [3]. It is worth noting that children are part of this 
more vulnerable population group, as evidenced by experiences from other outbreaks [4], [6]. 

As in this study, there is a lesser focus in research on children's participation rights during the pandemic. 
In contrast to the research conducted here, other studies focus on the children's perspective. In Lundy 
et al.'s study, over a third (35%) of children mentioned not knowing if they were being heard, while 38% 
said they had not been listened to by the governments, feeling that this right was overlooked. Also, when 
specifically asked if they felt that their opinion had been taken into account regarding the crisis caused 
by Covid-19, only one-fifth (20%) of the respondents responded positively [9].   

Although this study reveals little data on children's prevention rights, other studies have collected 
significant data, reflecting on behaviours to adopt in similar future situations. According to Jiménez et 
al., it will be necessary to prioritize mental health, digital inclusion, education, and children's participation 
[12]. According to Pascal and Bertram, there is a challenge that, although an everyday one, needs to 
be approached with extra care during a pandemic [13]. his challenge is to respond to what children tell 
authentically and actively about the issues they are experiencing. In this specific case of a pandemic 
situation, adults need to equip themselves with tools to help children communicate more effectively what 
they are feeling (either verbally or through silences) [13]. Emphasizing the relevance and importance of 
the two major institutions, school, and family, that children come into contact with throughout their lives, 
it is also emphasized that it is through a sense of belonging that a child builds their identity, personality, 
knowledge, and develops their behaviour and view of the world around them. Therefore, they should 
focus their attention and support children in three important aspects: the new way of living in this new 
reality, explaining the precautions they need to take and what will change in them, others, and their 
routines; being open and supporting the discovery of feelings and emotions to prevent fear and anxiety; 
and being aware that the transition processes from home to school occur as smoothly as possible, 
always thinking and focusing on the physical and emotional well-being of the children [14]. Governments 
and institutions worldwide have a role to play in creating laws, actions, and mechanisms to protect 
children. It is their responsibility to define measures to ensure public and quality education, social 
protection, and subsistence [6]. step has already been taken in this direction through the creation of the 
strategic plan for children's rights defined by Europe for the years 2022 to 2027 [11]. In this plan, 
safeguarding children's rights is at the center of efforts. This document states that the human rights set 
out in the European Convention on Human Rights, the United Nations Convention on the Rights of the 
Child, and other European documents, including civil, economic, social, political, and cultural rights, are 
rights to be enjoyed by children of the member states of the Council of Europe. This strategy was created 
so that these rights become a reality for all children, taking into account six priority areas of action: "1) 
Freedom from violence for all children; 2) Equal opportunities and social inclusion for all children; 3) 
Access to and safe use of technology for all children; 4) Child-friendly justice for all children; 5) Giving 
voice to every child; 6) Children's rights in crisis and emergencies" [11, p. 9]. The authors also 
emphasize that to counteract the worsening of social disparities and the economic and public health 
crisis experienced by children, it is necessary to: i) support member states in creating a strong child 
protection system in times of crisis; and ii) create guidelines that lead to the protection of children facing 
a public health crisis (ensuring the right to education and participation) and develop children's digital 
citizenship; and iii) identify possible new vulnerable situations and develop measures aimed at their 
protection. These strategies mention suggestions made by children, including the possibility for all 
children, even in crises, to attend school, to have access to healthcare systems, to ensure appropriate 
treatment and communication, and to adapt language whenever necessary. It is also highlighted that 
one of the central focuses when working with children in crisis and emergencies is to emphasize the 
right to participation, promoting children's involvement in decision-making processes, particularly related 
to measures to deal with pandemics [11].  
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5 CONCLUSIONS 
This research reflects the perspective of preschool educators regarding the impact on children's rights 
during the lockdown due to the closure of kindergartens, the cancellation of in-person activities due to 
SARS-COV-2, and the differences felt upon returning after the confinement. 

The study was based on an interpretative analysis of an online questionnaire with 502 participants, 
predominantly women from various regions of Portugal. The analysis allowed for the identification of two 
distinct profiles of preschool educators. Some see this situation as a compromise (total or partial) of 
children's rights, mentioning that the lockdown compromised rights related to food, participation, privacy, 
freedom, affection, socialization, creativity, equality, learning, routines, play, happiness, development, 
health, protection, and safety. When aligning the responses with the Convention on the Rights of the 
Child, educators believe that, among other articles, Articles 2, 3, 12, 28, and 31 were not ensured. In 
contrast, albeit in a smaller number, a group of educators viewed this situation as a guarantee of rights. 
A minority, which is believed to be somewhat distant from reality, saw this period as an enriching 
moment. Some professionals pointed out advantages resulting from this situation in terms of the right to 
play, education, protection, health, freedom, and socialization, with greater closeness to the family. 

Regarding children's rights, there is greater agreement among participants regarding the adverse impact 
this situation had on socialization, either due to the distance from peers or family members, particularly 
grandparents. In future similar crises, attention must be given to the right to protection/prevention, as 
some educators mentioned that lockdown may have endangered children in more vulnerable situations. 
The exacerbation of inequalities during the pandemic was also felt, especially among families facing 
greater social and economic difficulties. It is emphasized that the right to the child's participation was 
compromised, as the child was never heard by social agents to express their opinion. It became evident 
that the right to play was compromised during this period. Educators believe that although children had 
more free time, their play was conditioned or had significant adult intervention. Another highlighted 
evidence relates to a deficit in learning. Several participants mentioned that remote learning is not 
effective for preschool-age children. 

The conclusions of this study underscore the urgent need to reassess and strengthen policies aimed at 
protecting children's rights in crises such as the SARS-COV-2 pandemic. The significant impact on the 
right to socialization, education, and children's participation, as well as the accentuation of social and 
economic inequalities, highlights the importance of developing more comprehensive prevention and 
crisis response strategies. For future policies, it is essential to consider measures that ensure digital 
inclusion, promote children's involvement in decisions affecting them, and provide effective support for 
distance learning, especially for preschool-age children. Furthermore, addressing social inequalities is 
crucial, ensuring that children in more vulnerable situations have equal access to education, health, and 
protection services. These conclusions serve as a warning of the need for a more comprehensive, child-
centred approach in future crises, aiming to protect and promote children's rights in all aspects of their 
lives. There is a greater need to investigate prevention and participation rights, as these were mentioned 
less by educators, and there is a lack of research in these areas.  
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