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About the Journal

@ An Overview

The Journal of College Access (JCA) focuses on the
current trends, research, practices, and
development of all types of programs, policies,
and activities related to the access of and success
in postsecondary education. Issues of college
aspiration, qualification, application, enrollment,
and persistence are the primary emphases.

The Journal was co-founded by Dr. Patrick
O’Connor and Dr. Christopher Tremblay.
O’Connor is Chief Strategist and CEO of College
is Yours, an organization dedicated to expanding
college opportunity. He is a board member and
past chair of the Michigan College Access
Network (MCAN). Tremblay is Executive Director
of Enrollment Management and Student Affairs
for the Taubman College of Architecture and
Urban Planning at the University of Michigan.

Launched in March 2014, JCA is a part of Western
Michigan University’s ScholarWorks, a digital

showcase of research, scholarly and creative
output.

scholarworks.wmich.edu/jca
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Affiliations

The Journal of College Access is affiliated with the
Michigan College Access Network, the Center for
Postsecondary Readiness and Success (CPRS) and
the Center for Equity and Postsecondary
Attainment (CEPA).

//MCAN

MICHIGAN COLLEGE ACCESS NETWORK

MCAN is a statewide non-profit organization
with a mission to increase college readiness,
participation, and completion in Michigan,
particularly among low-income students, first-
generation college going students, and students of
color.

micollegeaccess.org

The goal of the Center for Postsecondary

The Center for

Postsecondary
Readiness and Success

Readiness and Success is to increase equitable and
accessible pathways to postsecondary success for
all people. Located at American University in
Washington, D.C., the Center creates aligned
systems, driven by student outcomes to
disseminate new knowledge and discovery of
college and career readiness and persistence
models, while simultaneously connecting this new
knowledge to K-12 and higher education policy
formation.

american.edu/centers/cprs
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The Center for Equity and
SDSU Postsecondary Attainment
(CEPA) focuses on

promoting equitable access

College of Education .
to viable postsecondary
Center for
. pathways and
Equity and L .
opportunities. Guided by
Post§econdary diverse student and parent
Attainment

perspectives, CEPA aims to
create college and career counseling and advising
practices that reconnect with and elevate the
voices of those who have been historically
marginalized and excluded. All students deserve
access to high quality guidance that supports both
individual and collective needs, challenges
inequitable and racist school-based systems and
policies, and promotes postsecondary
opportunities.

education.sdsu.edu/cepa
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From the Editors

Diana Camilo

Moya Malcolm

Patrick O’Connor

Laura Owen

Christopher W. Tremblay

he lone edition of the Journal of
College Access for 2023 is finally

here, and readers will discover it
has well been worth the wait.

Our opening article, by Paris Wicker, takes a
look at the work done by college access
organizations to support student’s well-
being — their social and emotional health. In
our second article, Pai and DeFeo study the
specific activities and help students receive in
the college access process to determine which
activities increase the likelihood of college
enrollment. The theme of well-being is picked
up in the article by Mushunje et al, where
they analyze what environmental factors are
studied to determine student well-being.

This edition of the Journal includes reviews of
three thought-provoking books sure to jump
start new thinking about college access in the
coming year. These books address the crucial
topics of rethinking college admissions, the
ways our current education system
disenfranchises black students, and case
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studies of pre-college programming in higher
education.

The ever-evolving field of college access
provides ample opportunities for
practitioners to consider how to advance
efforts to prepare students for the college
selection process, and how to make sure that
access is meaningful as students achieve their
college goals. The Journal welcomes your
contributions to this discussion by submitting
your research, or ideas for book reviews. You
can find submission information and ways to
contact us at scholarworks.wmich.edu/jca/.

Warm wishes for a strong and enlightening

2024! @



Well-Being Consciousness and College Access
Borderlands: Staff Perspectives on Supporting

Students” Well-Being

ABSTRACT

There are more than 2,500 pre-college preparation and
college access programs in the United States designed to
increase postsecondary enrollment and degree obtainment
rates for historically underrepresented college students,
including low-income and Students of Color. Less known is
how these programs address the social, emotional, and well
-being needs of Black and Indigenous college-going
students, who often enroll at Predominantly White
Institutions (PWIs). Guided by Gloria Anzaldua’s Borderlands
theory, this study analyzed interviews from five current and
former college access program staff to uncover if and how
college access programs define and implement well-being
into college-going initiatives. Findings revealed varied
racialized and gendered conceptions and expectations of
well-being as well as competing outcome-based threats to
developing a well-being consciousness. This study
contributes new scholarship on the cultivation of well-being
in college access spaces from the perspective of college
access staff.

Keywords: well-being, college access, college-going,
social-emotional, support

Support for this project is provided by the Graduate School,
part of the Office of Vice Chancellor for Research and
Graduate Education at the University of Wisconsin-Madison,
with funding from the Wisconsin Alumni Research
Foundation and UW-Madison. Project support was also
provided by the Wisconsin Center for Education Research
(WCER) and the Department of Educational Leadership and
Policy Analysis.
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Authored by
Paris D. Wicker (University at Buffalo-SUNY)

Ithough Black! women enroll in

colleges at high rates by race and

gender, they lag other groups in

college completion (National
Center of Education Statistics, 2020).
Additionally, due to low numbers,
Indigenous? students are often left out of
national statistics and data sets (De Bray et al.,
2019; Keene, 2016; Waterman et al., 2018).
However, there is evidence that Native
American women also enroll and graduate
from higher education at higher rates than
men, yet within and between group
disparities still exist in high school graduation
and college-going rates (DeVoe & Darling-
Churchill, 2008; McKillip & Mackey, 2013). To
address postsecondary enrollment disparities,
college access programs were created to
increase postsecondary enrollment and
degree attainment for historically

1

Black is a racial categorization of people based on broad
phenotype characteristics and African ancestral origins.

| primarily use Black in this paper but may also use African
American when the literature is ethnic-specific to those born in
the United States and descended from African ancestors who were
taken and enslaved in the United States.

2

I mainly use Indigenous in this paper but will also include Native
American and American Indian to include many diverse
populations Indigenous to the Americas. Whenever possible,

| utilize the name of the tribal affiliation or the preferred
terminology of the community | work with, acknowledging
nation sovereignty and the diversity of culture, language,

and histories within Indigenous populations.
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underrepresented college students, including
low-income and students of color (Domina,
2009). However, less is known about how
these programs support other notions of
postsecondary success, including well-being.
While college-bound Black and Indigenous
students face different cultural and ethnic
challenges, their navigation of higher
education intersects in significant ways, with
interlinked and complex historical and
traumatic legacies of antiblackness and settler
colonialism (Mays, 2021; Ototivo, 2017;
Pyawasay, 2017; Smith et al., 2019).
Additionally, research suggests gender
differences in well-being experiences (Brocato
et al., 2021; Gallup, 2015, 2019), which
warrants additional exploration of Black and
Indigenous educational experiences.

In this study, I explore how college access
staff members support and prepare college-
going Black and Indigenous young women to
be well in college. Guided by Gloria
Anzaldaa’s Borderlands theory (1987), this
research asks: how and to what extent college
access program staff conceptualize and use
well-being consciousness to prepare Black
and Indigenous students for higher
education? Analyzing interview data from
five college access staff, I found that staff
noticed an increased need for social and
emotional support for students, but faced
several challenges in addressing these needs,
including lack of training, time, capacity, and
competing with evaluative and external
pressures. I argue that college-access spaces
resemble a “cultural Borderland” between the
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organization, the students, and the partnering
colleges and universities. This study offers
several important contributions to the college
access literature. First, it expands knowledge
of pre-collegiate preparation, emphasizing
well-being cultivation among college access
staff at federal, state, and private programs
and organizations. Second, this study utilizes
qualitative analysis that considers race and
gender when framing well-being within
college access spaces. Third, this study
highlights the perspectives and

experiences of program staff.

Literature Review

More than 2,550 pre-college preparation and
college access programs exist in the United
States (National Association for College
Admissions Counseling, 2022; U.S.
Department of Education, n.d.), and a
growing body of mostly quantitative studies
evaluate how college access programs shape
college enrollment outcomes (Domina, 2009;
Greenberg, 2003; Gullatt & Jan, 2003; Knaggs
et al., 2015; Perna, 2015). However, college
access literature lacks consistent empirical
evidence on program effectiveness, and few
use well-being assessment as an indicator of
college success. With some notable exceptions
(see Keene, 2016; Muiiiz, 2019; Waterman et
al., 2018), empirical qualitative research
scarcely includes culturally-relevant well-
being within college access literature.
Additionally, not much literature considers
the process of well-being and social and
emotional development from the perspective
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of program staff, who are often tasked with
implementing organizational goals and
initiatives (Swail & Perna, 2002).

College Access Program Effectiveness
Disparities around college enrollment and
retainment of Black and Indigenous students
persist, and college access initiatives typically
focus on the college's academic, financial, and
social aspects (Gullatt & Jan, 2003; Perna,
2015). Designed to increase social capital,
college enrollment, and completion rates,
college access programs believe that direct
student intervention can provide support and
access to the "hidden curriculum,” or the
unwritten rules, beliefs, and behaviors that
lead to student success (Gullatt & Jan, 2003).
Federally funded college access programs
such as TRIO (e.g., Talent Search and Upward
Bound) and Gaining Early Awareness and
Readiness for Undergraduate Programs
(commonly known as GEAR UP) prepare low
-income and minoritized students for college
success and implement individual and school-
based interventions through a social capital,
theoretical orientation. (Gullatt & Jan, 2003).
These initiatives attempt to tackle the “social
construction of the education system” (Walsh,
2011, p. 371), which are heavily associated
with inequity by race, ethnicity, and
socioeconomic status (Bankston & Zhou; 2002;
Walsh, 2011).

The research regarding the effectiveness of
college access programs indicates mixed and
sometimes contradictory results (Domina,
2009; Gaullatt & Jan, 2003; Walsh, 2011). For
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example, several studies reveal no significant
differences in outcomes between program
participants and non-participants (Domina,
2009; Walsh, 2011). Other studies suggest that
college programs such as GEAR UP and TRIO
can increase college enrollment, attendance,
and persistence (Knaggs et al., 2015; Perna,
2015), particularly for those who start with
lower academic expectations (Perna, 2015;
Gullatt & Jan, 2003). Additional work by
Walsh (2011) finds that program participation
in Upward Bound and Talent Search
minimally, but not statistically significantly,
benefits low socio-economic and
impoverished Black and Hispanic students.
However, there is growing qualitative
scholarship on how successful college access
spaces adopt or develop culturally relevant
values to support the unique populations they
serve (Waterman et al., 2018; Welton &
Martinez, 2014; Youngbull, 2018). Most
importantly, research does not often include
or measure well-being as a necessary
component within college access spaces,
especially within quantitative survey or
evaluation research.

Behavioral and Psychosocial

Skill Development

College access services that help students
acquire behavioral and psychosocial skills to
successfully integrate into college campus life
are relatively common, with reported
programming focusing on social skills and
leadership development (Swail & Perna,
2002). Social and emotional learning (SEL) is a
dominant psychosocial skill development
framework in education, and there is
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extensive and ever-growing research that
addresses in-school SEL interventions at the
K-12 level (Durlak et al., 2011; Elias et al.,
1997; Greenberg et al., 2003; Jones & Kahn,
2017). The main goal of SEL is to manage
interpersonal situations, make responsible
decisions, manage emotions, appreciate the
perspectives of others, and have positive
relationships (CASEL, 2017; Elias et al., 1997).
Research suggests that interventions that
target SEL skills can positively impact
academic, social, and health outcomes (Beyer,
2017; Greenberg et al., 2003; Muiiiz, 2019).
However, original conceptions of SEL have
been critiqued for their lack of addressing
systemic inequities that threaten social and
emotional health, such as race-evasive
perspectives that do not consider racism and
race-related stress (Beyer; 2017; Gregory &
Fergus, 2017; Rogers et al., 2022). Others
critique SEL as a classroom management tool
to minimize disruption and increase
compliance and control (Greenberg et al.,
2003; Jones & Bouffard, 2012; Kaler-Jones,
2020; Simmons, 2021).

In response to critiques, there have been
recent calls to the field to seek equity-
elaborated, anti-racist, and culturally specific
SEL frameworks (Griffin et al., 2020; Jagers et
al., 2019; Jones et al., 2020; Lesnick & Leahy,
2021). There is also evidence of college access
programs utilizing SEL policy frameworks to
advance social justice (Muiiz, 2019). While
SEL contains components of greater well-
being, college students tasked with learning
and discovery, civic purpose, and meaningful
living in the world also require additional

Volume 8 | December 2023 | Issue 1

10

well-being considerations such as happiness,
preferences, health, virtue, meaning, and
purpose (Harward, 2016). While there is some
college access research on the short and long-
term impact of SEL initiatives (see Millett &
Kevelson, 2020; Muiiiz, 2019), the extent to
which college access programs prioritize SEL
as a component of greater well-being and the
role and experience of staff remains
understudied.

Overall, there is a scarcity of research on well-
being and college access programs, which is
problematic because stress and distress
toward well-being are highest for college
students during their first semester (Bewick et
al., 2010). Therefore, addressing well-being
needs during college access and transition
remains critical. Additionally, much college
access research focuses on the quantitative
assessment of how federal programs increase
college enrollment (Domina, 2009; Perna,
2015), which potentially misses important
qualitative insights from private, state-
funded, and community based organizations.
Finally, there is a dearth of literature that
highlights the perspectives of program staff,
which potentially overlooks the crucial role
that student-staff relationships play in
sustaining the well-being of college-bound
students.

Theoretical Framework

Gloria Anzalduaa’s? (1987) work, Borderlands
= La Frontera: A New Mestiza, is a
foundational exploration into the processes,
causes, and conditions of humans
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encountering unnatural divisions, such as
geopolitical and cultural. Using semi-
autobiography poetry and prose, Anzaldda
highlights how Borderlands are “unnatural
boundaries” (p.3) that cause its inhabitants
physical, psychological, sexual, and spiritual
challenges. As a result, some may encounter
violence navigating multiple cultural
identities and realities. Anzaldda posits that a
new consciousness is required (La conciencia
de la mestiza) to achieve full emancipation
and collective consciousness. This new way of
living (el camino de la mestiza) often requires
addressing painful and challenging
experiences (la coatlicue state).

Borderlands theory is ideal for studying
college access programs for several reasons.
First, it embodies a collective approach to
social interaction, embracing the inclusion of
multiple social (and often conflicting)
identities. Secondly, college access programs
exist primarily due to an ongoing struggle to
educate all students equitably (Coleman,
2011; Reardon, 2016). Given that Anzaldaa’s
perspective is from the oppressed, the
marginalized, the immigrant, and the
outsider, Borderlands theory and college
access programs address similar populations.
Third, college access programs are designed
to prepare students to enter a new post-

3

Anzaldua writes with a lowercase “b” in borderlands to signify
geographical borders, while a capital “B” signifies ideological
Borderlands (Orozco-Mendoza, 2008). The same writing style is
adopted here.
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secondary educational space and culture,
historically created for wealthy, White men
and often abide by middle-class values and
assumptions regarding student success
(Green, 2003). Underrepresented students
learn to navigate new cultural, academic, and
sometimes geographic territories, not
necessarily designed with them in mind
(Patton et al., 2016). Borderlands theory
provides a lens to understand the Borderland
transition from high school to college.

Methodology

I employed narrative inquiry to examine
college access staff experiences on supporting
Black and Indigenous young women’s well-
being. Narrative inquiry is a methodology
and a method of data collection and analysis
to understand lived experiences (Clandinin &
Caine, 2008; Esposito & Evans-Winter, 2022).
Within a narrative approach, each story told is
situated with a larger cultural and social
context, emphasizing the relationship
between the research and participants
(Clandinin & Connelly, 2000, p. 43). Narrative
analysis sample sizes can range from one to
twenty-four in education studies (Debrah,
2021). Therefore, it is not necessary to have a
large sample size for narrative studies to
focus on the in-depth analysis of their stories
or narratives (Wells, 2011); instead, it is most
important to select participants that provide
detailed and rich information on the issue
being addressed (Debrah, 2021).

To frame the scope of this study, I utilize the
definition of well-being as the balance point
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between a resource pool and the challenges
faced (Dodge et al., 2012). This definition of
well-being aligns with Indigenous
conceptions of well-being that follow the
traditional medicine wheel and seek balance
among spiritual, physical, mental, and
contextual factors (Constantine et al., 2004;
Rountree & Smith, 2016). Within Borderlands
theory, la mestiza consciousness is a form of
consciousness for those in Borderland spaces
who push back on oppressive systems to
reclaim Indigenous and feminist ways of
knowing and being (Anzaldtda, 1987). A well-
being consciousness is an expansion of the la
mestiza consciousness that highlights how
individuals embody a pluralist, inclusive way
of life that may include contradictions and
ambiguity on the path to liberation and well-
being.

Participant Selection

This study utilized purposeful and snowball
sampling. The main criteria for study
participation were staff members with
previous (within the past two years) or
current employment with a college access
organization and direct Black and Indigenous
student interaction in their respective roles.

I was particularly interested in how staff
supported young women'’s well-being due to
research indicating gendered differences in
college, as well as research suggesting that the
more marginalized identities that a student
has, the lower their well-being tends to be
(Brocato et al., 2021). Initial participant
recruitment started with emailing local pre-
college preparation/college access programs
in several Midwestern United States with an
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initial description of the study and interview
solicitation. I also contacted professionals who
disclosed current or previous employment
within a college access program or
organization.

The five participants (all names are chosen
pseudonyms) represent various college access
organizational types, including community-
based non-profits, multi-city nonprofits,
federally funded programs, private/corporate
foundations, and college/university-specific
programs (see Table 1 on next page). Four of
the five participants worked at more than one
college access organization over their
professional lifetime; thus, their perspectives
include multiple organizational experiences.
These participants were selected as they
represent different college access programs
and experiences at different roles and levels of
influence. Four of the five participants also
identify as Black or Native American.

Data Collection and Analysis

I conducted one semi-structured interview
with each staff member, lasting about 60-90
minutes. To allow the participant to uncover
personal stories, experiences, and knowledge
related to the changing needs of students’
well-being, I asked questions such as
“describe a student with a strong sense of
well-being?”, “how have you seen students
helping one another to be well?” and
“describe an activity that you found to
address the well-being needs of students?”

I also asked additional questions regarding
institutional responses, personal challenges,
and experiences supporting Black and
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Table 1.

Sociodemographic Characteristics of Participants.

Pseudonym | Age Race/ Gender Position/Role Organizational Type
Ethnicity
Marie 50’s White Woman Admin Field Specific (Edu)
Nife 30’s Black Woman Student Support National Multi-City/ college specific
Omari 30’s Black Man Programming National Multi-City
Jaime 20’s Native/ Woman Student Support Federal Program
Menominee
Jon 50’s Native/ Man Director State Program
Ho-Chunk

Indigenous young adult women'’s well-being
in preparation for college.

For the first round of analysis, I followed a
preliminary reconstructive analysis approach
(Carspecken, 1996) with multiple rounds of
coding. After reading each interview
transcript, I first created short three-to-five-
word sentences using the words of the
participants. Then guided by Anzaldta’s la
coatlicue state concept, I selected data sections
that addressed well-being challenges.

I determined all possible meanings for the
selected data (meaning fields, Carspecken,
1996). The secondary analysis was a stratified
analysis describing norms, power, actions,
and values to understand meaningful acts in
social communication and action. I then made
higher-level inferences for each participant
and their truth claims (assertions about what
is right/wrong, good/bad, Carspecken, 1996).
The final layer was to triangulate the primary
and secondary higher-level codes for areas of
convergence and divergence. Over the course
of six months, I transcribed and coded data
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while interviewing additional participants
until repetitive data emerged, as form of
assumed saturation in the data (Creswell,
2018; Morse, 2007). I selected the final themes
based on saturation that included each
participant's data. For the final analysis,

I searched for and re-analyzed data that
opposed emergent findings.

Trustworthiness

To enhance credibility, I engaged in peer
debriefing to by sharing preliminary data
findings with two other college access
researchers (Creswell & Miller, 2007). I also
utilized member-checking techniques by
sharing transcripts with participants to allow
for clarifications or further expansion of their
narrative (Merriam & Tisdale. 2016). While
this study is not designed to generalize to all
college access programs nationwide, it is
intended to stir methodological and
conceptual understandings of well-being and
how it is situated in college-going spaces to
inform future research and practice.




Well-Being Consciousness and College Access Borderlands

Positionality

As a first-generation, liberal arts college-
educated Black woman, racism and racialized
stress have undoubtedly shaped my personal
experiences as a student and scholar and
influenced my career in higher education.

My interest in studying well-being as a
component of college access spaces largely
stems from my experience working with
college access programs as a former college
admissions professional and as a former
Associate Dean of Students. In these roles,

I worked with many first-generation, Black
and Indigenous college students navigating
spaces not necessarily created for them. When
students pulled away from student life as a
form of self-care, the university
administration at times viewed this
disengagement negatively. While some accept
a world where education and social emotional
trauma are normal companions for
minoritized students, I engage in research and
practice with the assumption that education
and well-being does not have to be negatively
correlated. There is a path toward equitable
well-being for all.

To that end, I embrace the motto of “nothing
about us without us,” Charlton (2000) within
my research process. This commitment to well
-being for all and to do no harm, especially for
Indigenous communities, has manifested in
research that centers Indigenous knowledge
and experiences, and incorporates
participatory action research elements into
my research design. This includes
consultation and collaboration with
Indigenous scholars, youth, and community
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leaders to guide the research process, always
moving at the speed of trust (brown, 2017). As
the researcher, I am responsible for accurately
synthesizing the thoughts and experiences of
the participants by choosing and utilizing the
appropriate methodological and theoretical
tools. My professional experiences provided
me the language and discourse to signal my
familiarity with that world, which aided in
establishing trust with my participants and
yet created an ideal level of professional
distance between myself and the participants.
While a constructivist research philosophy
assumes that total control and elimination of
bias in research is impossible (Crotty, 1998;
Ortlipp, 2008), I used reflexive journaling
throughout the research process to keep me
aware of presuppositions and experiences
that influence my research.

Findings

The overall findings from the study suggest
that pre-college preparation and college
access staff were navigating multiple and
sometimes conflicting or ambiguous well-
being Borderlands between the college access
program, student spaces, and partnering
colleges and universities. In these Border
spaces, staff noticed an increased need for
student social and emotional support.
However, they often faced several challenges
in addressing these needs, including lack of
training, time, capacity, or evaluative
pressures. Conceptions and definitions of well
-being expectantly varied amongst staff.
However, they also revealed commonalities
that centered awareness, the ability to reach
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out or within, and helping others. There were
also racialized and gendered expectations
around well-being and what students should
be able to do when well. The study findings
are presented through the following themes:
(1) Racialized and gendered well-being
Borderlands, and (2) Threats and triumphs of
well-being consciousness.

Racialized and Gendered

Well-Being Borderlands

When asked to describe a student with a
strong sense of well-being, Omari, a Black
man who has worked as student support for
multiple college access programs, responded
on how he understood Black women’s well-
being as tied to her ability to be of service to
others. He explains:

I think Black women's well-being, I've experienced
it to always be in relation to other people's
outcomes. So, like we want Black women to be well
so they can show up for a Black man. We want
Black women to be well so they can be strong and
pillars of our community. Not we want Black
women to be well for their own lives. I can't help
but think about the many ways in which [it] is
contingent.

In this passage, Omari articulated cultural
expectations that he perceives are often
placed upon Black women who tie their well-
being to others, acknowledging the social
influence of race and gender identity. Omari’s
lived experience of well-being speaks to how
in some college access spaces, well-being may
not be considered the only goal in educational
spaces but also a means to other outcomes,
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such as learning or providing care and
support to others.

Nife, a Black woman who has worked at
several college-access programs, expressed
well-being for college women as tied to safety
from physical, sexual, and verbal gendered
violence. She explains:

I think a big part of wellness, while I was in college
was maintaining safety and as a woman, so much
of that is, is related to gender-based violence,
including rape, including domestic violence,
including...social violence that's like gender-
based, and that could be like men consistently
talking over you in class. ...maybe not even in
class but like in workplaces. So those sorts of like
social violence where because of your gender,
you're discounted.

Nife describes well-being as a state of
awareness of the higher education social
world and context in which college women
experience gendered social violence. When
asked if college access programs addressed
this directly, Nife responded, “neither of them
did a super stellar job of proactively
addressing things”, which suggests that some
staff have racialized and gendered
understandings of what it means for college
women to be well, and due partly to their
own experiences.

Unfortunately, several staff indicated that
college access programs failed to proactively
address the racial and gendered implications
of well-being (see Table 2 on next page for
additional examples of participants'
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statements). However, there were multiple
instances in which racist campus and
community events propelled organizations
into a reactive response.

For example, participants Marie, Omari, and
Jon all described experiences where current
college students would return to their home
college-access programs and share
troublesome campus experiences, looking for
support and guidance. Omari described such
an experience:

We started getting a lot of feedback from students
like, “There's a lot of racism on this campus...

I don't know how to navigate a racially toxic
schooling climate.” All these things started
coming up...so after a lot of reflection, the
organization realized, okay, well, we need to
actually start talking to students about things like
racial battle fatigue and racial identity.

Despite the reactive nature of the responses,
staff shared that students found these
initiatives to be helpful. For example, Omari’s
organization created a handbook to discuss
and explain concepts such as racial battle
fatigue and suggest how students could work
through such challenges. Likewise, Jon, a 50-
something Native man who has worked in
college access spaces for 20 years, shared how
his program carved out space for students to
process racialized experiences on campus and
in the broader community:

So, we take time because we meet so many times
with our students throughout the school year,
we're able to take time to process through that
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with them. This recent homecoming controversy...
and [young Black teen] ...so he was shot by the
police on [named] street here towards the
neighborhood...and so our students had to stew all
day... They stewed all day, and that was the major
topic of conversation for the community... yeah, so
we shifted our plan to do that so that we could, if
we must, we can ditch whatever was planned for
the day and do x.

Each staff member shared stories of where
former students returned to share racist
incidents on their respective college campuses
and communities, indicating the potential
ongoing organizational influence that college
access programs have in students’ lives
through high school, college, and beyond.
Similar to Anzaldua’s coatlicue state or
painful experience to force introspection and
transformation, these incidents often
catalyzed college-access programs to respond
and facilitate opportunities to process how
these experiences negatively influence college
students. This passage also highlights how
former students initiated the coatlicue state
within college access Borderlands by
returning to their home pre-college access
programs to share these experiences and seek
support.

Threats and Triumphs to Well-Being
Consciousness

During the interviews, statf were asked to
define their conceptions of well-being. Marie
identifies as a white woman in her 50s and
works as a student social support
programming coordinator. She



Well-Being Consciousness and College Access Borderlands

Table 2.
Additional Participant Quotes by Theme.

Racialize & Gendered Well-Being Threats & Triumphs of Well-Being Consciousness

Marie “My son, a middle, you know, middle income “The freshmen at [institution] come and talk to the high school
white boy... came to this campus, and also strug- students...a big part of the conversation was them talking
gled, you go to a high school and it's diverse... And | about, resources for mental health. That was eye-opening for
you come to this campus, and it's not so diverse.” me.”

Nife “[there] were sort of the extreme examples of “There was a profile of folks who would consistently target and
violence against women...the organization did not | harass [students]... for the organization to not explicitly require
handle well at all...I would say that the organiza- us to prepare students with color to walk into that environment
tion handled it poorly.” was extremely problematic.”

Omari “I would take my time to really socialize black stu- | “So, we didn't go after the structural or policy changes, or cri-
dents to the notion of wellness...and then rebuild- | tique structures and policies at the organizations that we sent
ing from that point, centering wellness in your life, | our students because to do so would probably put at risk our
and understanding the precarity of how race and ability to send students to those places.”
class, all that, impacts it.”

Jaime “Native students particularly in higher education is | “Some of these- particularly these student organizations, man,
understanding what their well-being is in the con- | they're powerful things...finding the space to be vulnerable to
text of higher ed versus at home.” say, "yeah, this is hard for me too." but we're gonna get

through this together.”

Jon “And she still has a social justice orientation. So, “Have you been to a football game yet? Bloody Mary bars and
she can deal with tough issues that are important alcohol right across the plaza...we have to police this area...
but have a positive growth-oriented perspective make sure that we don't have nonsense going on.”
within that.”

conceptualized well-being for students as
partly an exercise in reaching out to ask for
help. She recalled:

I have a couple of students that really have
struggled... we got to talking, and I said... find
out what your options are. And it was just a
matter of, like, talking it out... you just need to
reach out and know where your resources are.

Marie believed that students are well if they
know how and when to ask for help and
where resources are available. She frames
well-being as reaching out to the right
resources to get what you need to succeed.
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Jon and Nife also expressed that well-being
includes knowing your resources to get you
what you need and reaching out (see Table 2).
Alternatively, Omari and Jaime viewed well-
being as a combination of reaching out for
help but mostly reaching in to identify
personal needs, inner joys, and strength from
within. For example, Omari sees

well-being as a socialization process that

includes internal reflection:

How do I hope Black students identify post-

secondary pathways that will bring them the most
joy? I would take my time to really socialize black
students to the notion of wellness, how to define it
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for themselves, and then how to create a college-
going path that centers wellness in your life and
understanding the precarity of how race and class
impact it. Let's then create individual and
collective journeys to identifying and pursuing a
college path such that you at least know what
wellness means to you, and then you can make
decisions based from that.

Omari views internal reflection and
awareness as a crucial component of well-
being and that college access programs can
play a role in facilitating such opportunities
for greater awareness. Except for Marie, who
focused more on reaching out, this pattern of
reaching inward was mentioned by all other
staff, who identified as either Black or
Indigenous, hinting at how staff's racial
identity may shape whether and how they
assist students in navigating well-being. The
concept of reaching within especially
expressed by Jon and Jaime, aligned with an
Anzaldaan concept of consciousness, which
involves inner reflection to undue
internalized oppressive traditions while also
externally working toward collective
liberation. For example, Jon described what
he believes is an exemplar of a young
Indigenous woman with high well-being:

She's the kind of person that everybody wants to
be around. And she's got poise... got self-
confidence. I think she has an expectation of
success. She wants to bring others along with her
on the journey of success, not tear others down to
Qo forward, so she has a sense of community...
And she still has a social justice orientation. So,
she can deal with tough issues that are important
but have a positive growth-oriented perspective.

Volume 8 | December 2023 | Issue 1

18

In addition to the individual attributes of
confidence and high expectations, Jon also
sees collective support, community, and social
justice as components of what it means for
students to be well, indicating that students
may be perceived to be well when they help
others do the same. This suggests that some
staff members have expectations of well-being
that include what students should do and
how they should perform well-being within a
particular space.

A significant threat to well-being
consciousness that arose through the
narratives was competing with administrative
and philanthropic demands to meet
postsecondary enrollment numbers.
Specifically, the myopic focus on college
enrollment created tensions for staff who
desired to address other concerns but had
neither the institutional resources nor the
structural support to follow through.
Marie and Omari shared such tensions:

Marie:

I still have to give reports to the Dean, and she
would say, you know, “This kid doesn't even have
a 2.0. What are they doing in this program?’
“There’s no way they’re gonna get into [selective
public university], much less anywhere else.”

Omari:

So, we didn't go after the structural or policy
changes, or critique structures and policies at the
organizations that we sent our students because to
do so would probably put at risk our ability to send
students to those places. I don’t think as an
organization we wanted to ruffle feathers... and
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the consequences of doing so, at least at the time,
didn't appear to be worth losing benefits. Like we
got checks to make sure we got students into high-
quality university seats, period...These funders
did not give a [expletive] about how our students
felt at [these] institutions.

While program staff desired to prioritize the
well-being and health of the students, they
perceived that well-being support could not
come at the expense of ensuring college
enrollment goals. These findings suggest that
program staff had to reconcile their desires to
support students with the expectation of
outcome-based productivity in college-going
spaces.

Unfortunately, even when students embraced
a culturally responsive well-being
consciousness, their efforts were not always
legitimized by the higher education
institution, as indicated by participant Jaime,
who identified as Native American/
Menominee, and worked at several college
access programs to support Indigenous
students. She shared a time when a student
tried to implement a culturally responsive
intervention for her well-being;:

I had a student who was struggling because she
wasn't feeling well, and she went home and, talked
to her spiritual advisor, and, really was guided in
a particular way... so when she went back to an
institution, they asked her for a doctor's note. And
they wouldn't take that spiritual advisor's word
because it wasn't a quote-on-quote, credentialed
doctor.
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This example highlights how the perceived
cultural capital of Indigenous well-being
practice (i.e., whether the healer has
“credentials”) shapes the university’s
response. Thus, even when students tried to
implement culturally responsive efforts, their
efforts were not always accepted by their
institutions. This narrative also reveals that
students are again returning to college access
programs for help post-college enrollment
and highlights the ongoing need for
persistence support even after formally
leaving their college access programs.
Finally, while staff struggled at times to
prioritize or advocate for student well-being,
especially to partner colleges and universities,
there were times that staff bore witness to
culturally affirming student-led practices that
improved the well-being of one another. Nife
spoke of experiencing students reaching out
for support and resources on behalf of other
students. Nife explains:

So that could be that there was student A who
would say to a staff member, ‘Hey, student B has
this and that going on and you know, I don't think
things are going well, like you should talk to that
student about it.” I really noticed that student B
was super homesick...and part of the homesickness
was that student B missed, missed their mom’s
Mac and cheese. And so, we found a soul food
place and got some Mac and cheese ... there were
times where students took those things into their
own hands and either made staff aware of it or,
kind of did what they thought was right to do in
terms of directing the other student to a resource
that they think might have been helpful.
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In this experience, students engaged in
caregiving and proxying care work on behalf
of other current and former program
students. As a staff member, Nife shifted the
traditional power hierarchy between staff and
students. Instead, she served as secondary
support to honor students” leadership on how
to care for themselves and others. Omari also
shared the experience of watching students
step up to encourage one another when faced
with deficit-based and anti-black language
from other educators. Omari shares one
instance of working in a high school with a
school counselor:

Iwould be in a financial aid session with students
and, like a guidance counselor, would come in and
say, “You all are in this class because you didn't
do what you were supposed to do when you came
here as freshmen, so this is your last chance to get
your lives together.” And I'd be like, “Wow.”

But I would then hear students say, once that
guidance counselor would leave ... I'll never forget
this one student. She was like, “We're good. We're
trying our best. Um, everybody's gonna succeed.”
And like I remember her saying this out loud in
the class to like her fellow students once the
guidance counselor left.

These narratives illuminate how threats to a
well-being consciousness came from both
high school and college environments. In the
face of deficit frameworks or lack of an
organizational response, students
occasionally took matters into their

own hands, while college access staff bore
witness.
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Discussion

This study explored the well-being
preparation environment of college access
programs from the perspectives of program
staff. Previous college access evaluations
stressed that program staff have a shared
commitment with program directors to
support students (Swail & Perna, 2002). One
main finding from this study suggests that
program staff see the need to support and
foster student well-being. However,
conceptions of and implementation of well-
being initiatives vary by program. This aligns
with recent research on the ambiguities
around defining well-being in educational
spaces (Schmidt & Hansson, 2018; Travia et
al., 2020) and thus stresses the need for
college access programs to collectively define
well-being goals from a culturally sustaining
philosophy that embeds student culture into
the process (D "Andrea Martinez, 2021;
Waterman et al., 2018; Wicker, 2022).
Additionally, Anzaldta's Borderlands theory
is a powerful framework for seeing cultural
contradictions and ambiguities between the
high school, college access, and college
campus environments.

Furthermore, staff in this study
acknowledged that their organizations often
failed to address well-being concerns
proactively. For example, Nife shared that her
organizations did not address gendered
violence until after an incident. Marie, Omari,
and Jon also shared how their organizations

reacted to racialized campus and community
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incidents. This aligns with current literature
that argues that few programs explicitly
address educational, psychological, and social
needs, especially for Black women (Jones,
2021). However, as students seemed surprised
by their experiences on campus, providing
proactive programming that acknowledges
the connection between identity and well-
being and the process of striving for well-
being in a potentially oppressive environment
could improve well-being consciousness in
college access spaces.

These narratives illuminate how processing
and protecting students from painful
racialized experiences and gendered violence
often catalyzed program staff and students to
address well-being concerns. Similar to
Anzaldtia’s concept of la Coatlicue State, or
painful experiences that increase
consciousness, this study reveals how
students continue to need well-being support
both pre- and post-matriculation due to
college campus climate and racialized events.
Students, too, were engaged in collective well-
being support for one another, supporting
previous research on the vital role of peers for
social and emotional support (Mishra, 2020),
yet offering new contributions on the role and
integration of staff within student-led
initiatives. Program staff were navigating
multiple college-access Borderlands between
the organization, the students, and the
partnering colleges, trying to bridge
organizational efforts with students” desire to
proxy care work for themselves and process
racialized events on college campuses and in
the broader community. College access
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program staff used their agency and tools to
support students by sharing personal
knowledge and wisdom, abnegating power,
and bearing witness to the culturally
responsive proxy care work led by students.

Finally, the lack of proactive well-being
support also appears to result from other
competing priorities, such as college
enrollment goals. Given that federal college
access programs were designed to increase
college enrollment for underrepresented
student groups (Domina, 2009), it is not
surprising that high school completion and
post-secondary enrollment rates remain the
primary measures of success for these
programs and organizations. However, other
research highlights the detrimental role of
outcome and productivity-led programming
in community and youth spaces (Baldridge,
2014). Findings from this study highlight the
day-to-day tensions and perceived
consequences that college access program
staff have in advocating for students,
especially to the partnering colleges and
universities.

Implications

This study highlights several areas for future
research. The first is that more qualitative
studies are needed to provide insight into
college access staff perspectives on the
journey to well-being and collegiate
preparation. Second, longitudinal datasets
should consider including indices of well-
being in their data collection and
measurement to be tracked by organizations
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over time. Third, as Black girls have unique
educational experiences (Blackmon & Coyle,
2017; Byrd, 2021; Patton et al., 2016),
qualitative and quantitative studies should
consider intersecting identities, particularly
race and gender, in shaping well-being
pedagogy and practice.

Likewise, this study underscores three
opportunities for staff and administrators.
The first is that college access programs
should consider including

well-being to indicate
student success in their
agreements with their
respective higher
education partners. This
can further ensure that
organizations will
proactively address
greater well-being as an
outcome for all college-
bound students, especially
Black and Indigenous
women attending

“These narratives
illuminate how processing
and protecting students
from painful racialized
experiences and gendered
violence often catalyzed
program staff and students
to address well-being
concerns.”

advocacy for student well-being on college
campuses, including embedding and
centering Indigenous, informal, and culturally
responsive well-being practices.

Conclusion

With many college access programs dedicated
to supporting first-generation, low-income,
underrepresented, and otherwise
minoritized student populations, this study
provides critical

knowledge and
accountability to those
who profess to support
our most vulnerable
student populations. As
college access programs
have the potential to
shape college enrollment
trends around persistence
and retention, this study
contributes asset-based
and relational well-being
research that moves away

predominantly White
institutions (PWIs).
Secondly, college access programs should
consider building proactive student
programming designed toward well-being
discovery and preparation for potential
threats to well-being (i.e., racist treatment),
assuming that students of color are likely to
experience racialized stress on college
campuses with known racial hostility
incidents (Beyer, 2017; Davis et al., 2004; Nghe
& Mahalik, 2001). Third, consider
incorporating organizational responses and
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from deficit models that
place the responsibility of
well-being solely on the students to include
organizations as integral to fostering well-
being. Additionally, Black women and girls
represent only one percent of educational
scholarship (Byrd, 2021; Young et al., 2021),
and Indigenous students are often made
invisible by the lack of representation in
educational research (Shotton et al., 2013).
This study contributes vital data within a
research drought. Much is at stake, and
educational vigilance and culturally relevant
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practice to promote authentic opportunities
for Black and Indigenous college-going
women to flourish in educational spaces
remain imperative. @
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Characteristics of Effective Postsecondary
Advising: How Often to Meet and

What to Focus On

ABSTRACT

Using data from a large-scale senior exit survey
administered at public high schools in New York City, this
study aims to parse out what quantitative and qualitative
characteristics of postsecondary advising are most
influential in predicting students’ likelihood to attend
college. We apply a broader conceptual framework

for postsecondary advisement that includes school-based
college advising as well as parental advisement on college
and career planning. Results from logistic regression
analyses show receiving help in completing college
applications, along with talking to a counselor and parents/
guardians at least three times in their senior year, to be
salient predictors of college-going.
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here is widespread consensus that

high school students” entry into

college largely hinges on their

knowledge of and ability to
successfully navigate a long and complex
process that includes understanding what it
takes to get into college, conducting a college
search, submitting college and financial aid
applications, completing college admissions
requirements such as an entrance exam, and
ultimately matriculating (Holzman et al.,
2020; La Rosa et al., 2006; Poynton & Lapan,
2017; Roderick et al., 2011). Many students
from low-income backgrounds, first-
generation students, students of color, and
English language learners often face
additional difficulties throughout this process,
such as understanding college admissions
materials and financial aid jargon (Taylor,
2020; Taylor & Bicak, 2020) and being selected
for financial aid verification (Lee et al., 2021).
These major and minor tasks become a
systemic series of informational and
procedural barriers that cannot be addressed
in isolation (Arnold et al., 2020; Bryan et al.,
2011; McDonough, 1997; Page & Scott-
Clayton, 2016; Roderick et al., 2008; Schuyler
et al., 2021; Tevis et al., 2021).
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Literature on school and college counseling
has identified the major role that school
counselors, school-based college advisors, and
college coaches play in developing students’
college readiness (Bryan et al., 2011, 2017;
Engbert & Gilbert, 2014; Lapan et al., 2017;
McDonough, 2005; Poynton & Lapan, 2017;
Stephan & Rosenbaum, 2013; Villares &
Brigman, 2019). For students with limited
resources and social capital needed to succeed
in getting to and through college (Glass,
2022), counselors can provide students with
essential college knowledge, support on
application completion and enrollment, and
financial aid advisement (Bryan et al., 2011;
Stephan, 2013; Villares & Brigman, 2019). Yet,
the national counselor caseload average is
about 400 students per counselor (ASCA,
2021; Shen-Berro, 2023), and the number of
matriculation milestone activities that a
college counselor or advisor must guide a
single student through is numerous. In
developing the College and Career Readiness
Support Scale for example, Lapan et al. (2017)
initially generated a list of 54 postsecondary
planning activities that a counselor would
ideally assist every student with. Considering
this workload, it is not surprising that there
might be college advisement or opportunity
gaps by factors like race, gender,
socioeconomic status, English proficiency,
and homelessness status (Boykin & Noguera,
2011; Havlik et al., 2018; Hill & Mirakhur,
2018; Holcomb-McCoy, 2010).

Against this backdrop, this article uses data
from a high school senior exit survey to delve
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more deeply into what “high-quality” college
counseling entails. By examining the
quantitative and qualitative characteristics of
postsecondary advising —including that from
parents/ guardians —we aim to gain a more
nuanced understanding of the support that
high school students need to achieve all the
milestones on the path to college. Specifically,
our study asks:

To what extent do the following
postsecondary advisement characteristics
predict students’ likelihood to attend college:
advisement focused on college admissions,
match, and application support; frequency of
school-based college and career advising in
early (i.e., 9-11th grade) years; and frequency
of school-based as well as parental/guardian
college and career advising in 12th grade?

Literature Review

Research identifies student interactions with a
school counselor as a significant predictor of
aspiring to attend college, applying to college,
and ultimately enrolling in college (Bryan et
al., 2011; Bryan et al., 2017; Engberg & Gilbert,
2014; McDonough, 2005; S“aenz et al., 2018).
Seeing a counselor early and consistently also
plays an important role in predicting college
application submissions, especially in schools
with moderate college-going cultures
(Robinson & Roksa, 2016). Certain student
subgroups benefit even more from college
counseling. For instance, students from lower-
income backgrounds who meet with college
advisors in their senior year to develop lists
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and apply to well-matched colleges are more
likely to enroll in a four-year college and
persist through the first two years (Castleman
& Goodman, 2018). Counselors also play an
important role in the college aspirations of
first-generation students (Martinez et al.,
2019), who often possess less college
knowledge than continuing-generation
students and who rate their school counselor
as the most helpful and preferred source of
college information (Owen et al., 2020;
Poynton et al., 2021; Um, 2021).

In terms of how counseling is empirically
examined, many studies measure the impact
of counseling by the presence or frequency of
counselor-student contacts (Bryan et al., 2011;
Bryan et al., 2017; Engberg & Gilbert, 2014).
Besides the quantity of advisement, the role
that the quality of advisement plays in
influencing students’ college enrollment
decisions also needs to be considered
(McDonough, 2005; Perna et al., 2008). While
many have called for “high-quality” college
and career counseling (Lapan et al., 2017;
Poynton & Lapan, 2017), precisely what “high
-quality” counseling entails is difficult to
capture amidst the shifting roles that
counselors have had to play over the last few
decades. With more students expecting to go
to college, counselors are increasingly tasked
with providing tailored supports to help
students make individually meaningful
decisions (Ballysingh, 2016; Smith, 2011).
Considering the high-stakes decisions that
students and their families make at this
critical life junction, there is surprisingly little
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understanding of the relative importance of
specific counseling supports in helping
students attend college.

Driven by this existing gap in knowledge, we
use data from a survey of high school seniors
in New York City to operationalize and
explore what characteristics of college
counseling may be most effective in
influencing students’ likelihood of planning
to attend college. We intentionally elect to use
the more inclusive term of postsecondary
rather than college advising because such
counseling sessions could be used to discuss
college and/or career plans. We also apply a
broader framework for postsecondary
advisement that includes school-based college
counseling (recognizing that that may not
always be delivered solely by a school
counselor), as well as parental / guardian
advising (see Figure 1 on next page).

Central to our conceptual framework of
postsecondary advisement is the domain of
school-based college advisement focus areas.
Specifically, we draw on literature that
demonstrates the importance of students:
developing college admission knowledge
(Poynton et al., 2019), receiving guidance on
well-matched colleges that offer good
academic and financial fit (Dillon & Smith,
2017; Roderick et al., 2011), and receiving
support in completing college applications
and personal essays (Avery & Kane, 2004).
A second domain is the frequency of advising
sessions based on the previously mentioned
literature that has shown the number of
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Figure 1.

Conceptual framework for postsecondary advisement.

( )
Frequency of school-based
college and career advising

*Early advising: 9-11% grade
meetings

*Senior year advising: 12%
grade meetings

School-based college
advisement focus areas

*College admissions

knowledge

*Match support (academic

and financial)

LApplication support

o

Postsecondary

advisement

Frequency of
parental/guardian college
and career advising

*12% grade conversations

counselor contacts to be a significant predictor of college-

going. We thus hypothesize that the number of meetings

with school-based staff matters. In accordance with literature

on the importance of receiving early counseling (Bryan et al.,
2022; Robinson & Roksa, 2016), our framework for the
quantity of advisement first includes whether students

received postsecondary guidance in 9-11th grades. Because

there are so many tasks that a high school senior has to

complete to successfully matriculate, we believe that the

frequency of students” interactions in their senior year with a

counselor about their postsecondary plans is a separate,

significant predictor of going to college.

Finally, we include the frequency of parental/guardian

advising in our model since research has also highlighted the

important role that parents play in college access (Brown et
al., 2021; Bryan et al., 2011; Owen et al., 2020; Perna & Titus,
2005). In contrast with Bryan et al.’s (2011) study that defines
parental involvement using broader factors like participating

in parent-teacher organizations, as well as their more recent

study where parental involvement is measured by parents’

engagement with the counselor (Bryan et al., 2022), we focus
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on the direct postsecondary
planning conversations that
students themselves are having
with their parents/guardians
in their senior year. This
inclusion is further
corroborated by evidence of
students in general rating their
parents as among the most
helpful sources of college
information (Owen et al., 2020).
We return to this framework in
the next section when we
describe the survey items used
to measure each domain.

Methods

Data source

This study draws on data from
the New York City Department
of Education (NYCDOE) 2018
Senior Exit Survey. The
NYCDOE Senior Exit Survey
was founded as part of the
College Access for All-High
School (CA4A) initiative that
was launched by the NYCDOE
in 2016 in schools with a
relatively large gap between
high school graduation rates
and postsecondary enrollment
rates. The survey was designed
to serve as an important tool
for informing Central Office
policies and school-based
supports by gathering
information directly from
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students as they finalize their postsecondary
plans in their senior year. It also serves as a
resource for schools in that aggregate school-
level results can inform schools” program
planning, particularly for their rising senior
cohorts.

The 2018 Senior Exit Survey was administered
to all high school seniors in 267 schools that
participated in CA4A in 2017-18. To provide
actionable data, the survey was created in
collaboration between Central staff and
practitioners. We began by creating a large
survey item bank of potential questions from
the College and Career Readiness Counseling
Support (CCRCS) scale (Lapan et al., 2017),
advising activities from the NYC-based
organization College Access: Research and
Action (CARA), and questions from the
publicly available Chicago and Milwaukee
Public Schools” Senior Exit Surveys. Together
with our team of Central staff and
practitioners, we adapted questions and
narrowed the bank to a small core set of
survey items aligned to the three advisement
focus areas in our conceptual framework
(described later in the measures section).
Rather than being evaluative of schools,
individual staff, or counselors, we opted to
make the survey scales behaviorally based by
asking students how much help they received
from their school in each of the advisement
focus areas as opposed to rating how helpful
a counselor was. Practitioners also noted that
matriculation milestone support, such as
writing a personal statement or
understanding what it takes to get into
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college, is often delivered by an array of
school-based staff such as near-peer coaches,
advisors, or teachers during advisory periods
throughout high school. This informed
specificities such as the development of the
survey question about frequency of meetings
in 9-11th grade to be inclusive of teachers and
advisors, as compared to a distinct question
asking the number of times a student met
specifically with their counselor in 12th grade
since it is standard for school counselors to
provide college counseling to students in their
senior year. Notably, the survey development
process also included conducting cognitive
interviews with school counselors and, most
importantly, students with a range of
academic performance and future plans.
Students provided feedback on potential
survey fatigue or confusion and helped us
adopt more “student-friendly” language, such
as using response choices like “some” and “a
lot” over “a moderate amount.”

The 2018 Senior Exit Survey, which was also
translated into Spanish, launched on May 1,
2018 to coincide with Decision Day when
most seniors’ college or postsecondary plans
were being decided. The survey remained
open for eight weeks until the last day of the
academic year. Students could complete the
survey using their phone, computer, or tablet.
Schools were asked to provide all seniors the
opportunity to complete the survey - no
matter their postsecondary plans - and were
instructed that it was voluntary to complete.
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Measures

Independent variables

Similar to Lapan et al.’s (2017) CCRCS scale
which measures the frequency and
helpfulness of counseling services, we first
measure the advisement focus areas domain
through a survey question with seven sub-
items asking students to rate how much their
school has helped with:

» understanding what is needed to be ready
for college,

» understanding what colleges one can get
into,

» understanding different ways to pay for
college,

o completing college applications,

e understanding the difference between for-
profit versus not-for-profit colleges?,

» applying to opportunity programs (which
are New York programs that offer
students from low-income backgrounds
academic and financial supports to attend
college), and

e writing personal statements and/or
supplemental essays.

All items were measured on a three-point
Likert scale (1=Did not help at all, 2=Helped
some, 3=Helped a lot) and had a Cronbach’s a
of 0.88. We expected some students to be
uncertain about items such as opportunity

! Staff and practitioners advocated for the inclusion of a
question on for-profit schools based on concerns with the
predatory behavior and low completion rates of for-profit
institutions (NYC Department of Consumer Affairs, 2018), as
well as a question about opportunity programs.
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programs and accordingly provided an “I'm
not sure” response option; this also falls in
line with research recommendations on
including an I don’t know or N/ A option to
prevent a midpoint on a Likert scale from
becoming a “dumping ground” (Chyung et
al., 2017).

Frequency of early postsecondary advising
received is measured through responses to a
binary survey question with three sub-items
asking students (yes/no) if they had a
meeting to discuss college or career plans
with a counselor, teacher, or advisor in: 9th,
10th, and 11th grade. Frequency of 12th grade
advising received is then measured separately
through a survey item asking students how
often they met with their counselor in their
senior year about their college or career plans.
Response options included: Never, 1-2 times,
3-4 times, and 5 or more times. Similarly,
students were asked in an additional question
how often they talked with their parents/
guardians about their college or career plans
in their senior year, with the same afore-
mentioned response options.

To control for differences across demographic
groups, we also added the following
covariates in all our models: gender (male,
female), race (Asian, Black, Hispanic, White),
poverty status (defined as students who are
eligible for free or reduced-price lunch or
receiving public assistance), disability status,
English language learner status, and first-
generation status (defined as students who
self-reported not having at least one parent/
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guardian complete “some college”).

Dependent variable

The outcome variable of interest is a
categorical survey item that uses students” self
-reported college plan as a proxy for college-
going. Specifically, students were asked in the
survey about their primary postsecondary
plans for the fall, in which students could
select the response of “attend a college full-
time.” It is important to emphasize that the
exit survey was administered by high schools
on or after May 1st, College Decision Day, to
gather information on the college to which the
student is enrolling. This timing of the survey
administration was critical in ensuring that
this measure extends beyond simply
capturing a student’s aspirational plans, to
capturing their actual college commitment.
The survey item was dichotomously re-coded
with those who reported attending a college
full-time as their primary plan coded as 1. The
focus on full-time status stems from research
on the significant increase in efficiency and
likelihood for students to earn a college
degree when enrolled full-time (Black & Coca,
2017). Data from the U.S. Department of
Education shows that fewer than 1 in 5
students who enroll part-time from the start
at a two- or four-year college have earned a
degree eight years later (National Center for
Education Statistics, 2018). Furthermore, we
chose not to conflate part-time and full-time
attendance because most financial aid
programs only give grants to full-time
students. Those who reported other plans
(e.g., attending college part-time, attending a
vocational/technical school, working, joining
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the military, going into public service) were
coded as 0.

Sample

There were 14,769 students from 234 high
schools (out of 28,964 students from 267
schools) who responded to the survey,
resulting in a 51% student response rate and
an 88% school response rate. While students
were instructed that individual survey
responses would be kept confidential,
identifiers like name, school, and date of birth
were asked to match students to
administrative records. Of those who
completed the survey, 92% of the responses
(13,610 students) were matched to
administrative records containing
demographic data.

Complete case analysis —where “I'm not
sure” responses to survey items were also
coded as missing values—led to further data
attrition resulting in a final analytical sub-
sample consisting of 7,897 students with 53 %
being male, 14% being Asian, 32% Black, 43%
Hispanic, 10% White, 11% being students
with a disability (SWD), and 7% English
language learners (ELL). Both the sub-sample
and matched survey full sample generally
mirrors citywide demographic trends (see
Table 1).

Analytical strategy

Since the dependent variable is dichotomous,
we conducted logistic regression analysis
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Table 1.
2017-18 student demographics: 12th grade citywide, Survey full sample, Survey sub-sample
12" grade citywide Survey full sample Survey sub-sample
n % n % n %

Total 80,124 13,610 7,897

Race
Asian 13,338 16.8 1,813 133 1,073 13.6
Black 23,186 29.2 4,297 31.6 2,503 31.7
Hispanic 31,009 39.0 5,971 43.9 3,356 42.5
White 10,667 134 1,178 8.7 747 9.5

Gender
Male 41,281 51.5 6,505 47.8 4,206 53.3
Female 38,843 48.5 7,105 52.2 3,691 46.7

Disability Status
Student with 14,479 18.1 1,714 12.6 873 11.1
disability
Student without 65,645 81.9 11,896 87.4 7,024 89.0
disability

Language
English language 6,650 83 927 6.8 444 5.6
learner
Non-English lan- 73,474 91.7 12,683 93.2 7,453 94.4
guage learner

Poverty
Studentin 60,613 75.6 10,520 77.3 6,092 77.1
poverty
Student notin 19,511 24.4 3,090 22.7 1,805 22.9
poverty

First-Generation
First-generation - - 6,925 52.2 3,940 49.9
Not first- - - 6,332 47.8 3,957 50.1
generation

Note: “-” indicates data not available. Demographic data are available on the matched sample students that could be matched to
administrative records. The matched sample represents 92% of all Senior Exit Survey respondents. Citywide demographic statistics
are aggregated from student-level records of biographical information for all 12" grade students enrolled in a NYCDOE school at
any point between October 31% and June 30" during 2017-18. Due to missing demographic information, demographic categories
do not always add up to citywide totals. Percentages in bold represent significant differences at the .01 level between the full sam-
ple and sub-sample based on Chi-square tests.
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where the log odds of the “successful”
outcome of attending college was modeled as
a function of our conceptual framework
variables and demographic covariates.2
Similar to Brookover & Johnson (2022),

we conducted sequential logistic regression
specifying an order for how our predictor
variables would be entered into the model
(Tabachnick & Fidell, 2013). This order was
aligned to the domains of our postsecondary
advisement conceptual framework.

First, a base model included our college
advisement focus area indicators as a block,
along with all of the demographic covariates
listed above. Models with interactions
between race and gender were tested, but
Likelihood Ratio Tests failed to show better
model fit. To test whether there are
differential associations between 9-11th grade
advising and college-going compared to 12th
grade advising, we separate the frequency of
school-based college and career advising
domain into two models. Model 2 included
the block of variables capturing whether or
not students received early postsecondary
advising at school in 9-11th grade. The third

% We also estimated multilevel logistic regression models
with random school intercepts that allow for the mean
college attendance rate to be systematically higher or lower
among schools. However, results showed only a small school
effect. The estimated random intercept variance was small
(e.g., 0.3 for the full model with all predictors), and the
intraclass correlation coefficient revealed that only 8.7% of

the variance in college attendance was explained by schools.

Furthermore, results from these models yielded little
substantive differences in findings, where the statistical
significance and coefficient direction of all predictors
remained the same. We thus elected to present results from
regular logistic regression models that are more

intuitive and easier to interpret.
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model included how often they met with their
counselor in their senior year about their
college or career plans. The final full model
included frequency of parental/guardian
postsecondary advising in 12th grade.
Interpretation of results focused on indicators
with a significance level of =.01.

Results

Controlling for differences in gender, race,
poverty, disability, English language learner,
and first-generation status, logistic regression
analyses showed the following college
advisement focus areas to be the most salient
predictors (significant at the .01 level) of
planning to attend college full-time in the fall:
receiving “some” to “a lot” of help in
completing college applications; receiving “a
lot” of help in understanding the difference
between for-profit and not-for-profit colleges
(though in reverse direction); and receiving “a
lot” of help in writing personal statements
and/or supplemental essays (see Model 1 in
Table 2). This first block comprised of
demographic variables and advisement focus
areas was significant and explained 6.5% of
the variation in postsecondary plans (Wald x2
(23)=518.99, p<.001, R2 = .0654).

The addition of indicators for early
advisement in 9-11th grade only explained an
additional 0.24% of variation in post-
secondary plans (see Model 2; Wald x2 (26)
=537.22, p<.001, R2 = .0678). Early advisement
in 9th and 10th grade were not statistically
significant at the .01 level (although 9th grade
advisement was significant at the .05 level);



Characteristics of Effective Postsecondary Advising

Table 2.
Odds ratios of likelihood of planning to attend college full-time (n=7,897).
(1) (2) (3) (4)
Variables Base model Early advising Senior advising Parental/‘g‘uardlan
advising
College applications — 1.662%** 1.680*** 1.573*** 1.593%**
Helped some (0.248) (0.254) (0.240) (0.244)
College applications — 2.236%** 2.258%** 1.981*** 2.003***
Helped a lot (0.353) (0.360) (0.318) (0.323)
Understand for-profits — 0.856 0.858 0.859 0.877
Helped some (0.0850) (0.0855) (0.0867) (0.0886)
Understand for-profits — 0.670%** 0.684*** 0.682*** 0.698***
Helped a lot (0.0754) (0.0775) (0.0782) (0.0800)
Write personal statements — 1.143 1.128 1.097 1.093
Helped some (0.125) (0.124) (0.123) (0.123)
Write personal statements — 1.384%** 1.379*** 1.289** 1.281**
Helped a lot (0.157) (0.158) (0.149) (0.149)
Met 9™ grade 0.833** 0.833** 0.848**
(0.0661) (0.0663) (0.0676)
Met 10" grade 0.915 0.882 0.872
(0.0758) (0.0734) (0.0727)
Met 11" grade 1.293%** 1.133 1.144
(0.104) (0.0947) (0.0959)
Met 12" grade — 1.172 1.154
1-2 times (0.122) (0.124)
Met 12" grade — 1.632%** 1.467%**
3-4 times (0.185) (0.172)
Met 12" grade — 2.400%** 2.016%**
5+ times (0.276) (0.240)
Talked to parent/guardian— 1.031
1-2 times (0.129)
Talked to parent/guardian— 1.421%**
3-4 times (0.181)
Talked to parent/guardian — 1.620%**
5+ times (0.200)
Constant 4.409*** 4.167*** 4.008*** 3.049%**
(0.828) (0.787) (0.767) (0.618)
R> 0.0654 0.0678 0.0803 0.0852
Pseudo
e X (23) X' (26)=537.22 X (29)=616.01 X (32)=646.88
=518.99

Note: Robust standard errors in parentheses. ** p<0.05 *** p<0.01. Odds ratios calculated from logistic regression models are
reported. For quality of counseling, only indicators with a significance level of p<.01 are included in the table. All models include
covariates for gender, race, poverty, disability, English language learner, and first-generation status, which are suppressed from the
table. N=7,897 in all models. Reference group for quality of advisement items is “Did not help at all,” and for quantity of
advisement items is “No” or “Never.
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meeting with a counselor, teacher, or advisor
in 11th grade was significant.

However, this significance in 11th grade
disappeared once quantity indicators for
postsecondary advising in senior year were

included in the model (see Model 3). The odds

of going to college was 63% higher for
students who met 3-4 times with a counselor
in their senior year than the odds for
students who never met with a counselor

(OR=1.632). Furthermore,
the odds of committing to
a college for students who

Compared to those who reported never
having talked to their parents/guardians, the
odds of having a full-time college
commitment were 42% higher for students
who reported having talked to their parents/
guardians about their college or career plans 3
-4 times in 12th grade (OR=1.421); this
difference in odds increased to 62% for those
who have talked to their parents/guardians at
least 5 times (OR=1.620).

Finally, the full model
singled out the consistent

importance of obtaining

reported meeting with a “The odds of gOiI‘lg to help in completing college
counselor at least 5 times College was 63% hlgher for | applications, where those

were 140% more than the
odds for those who did

not meet with a counselor

students who met 3-4 times
with a counselor in their

who reported receiving “a
lot” of help with their
college application had

in their senior year SEenior year than the odds doubled the odds of
(OR=2.400). It is also for students who never met | having a full-time college
notable that this third with a counselor...” commitment, compared
block or model with the to those who reported

addition of quantity
indicators for senior year advising explained
an additional 1.25% of the variability in

college- going (Wald x2(29)=616.01, p<.001, R2

= .00803)

While still significant, the addition of
parental / guardian advisement indicators on
top of school-based college advising slightly
muted the effects of meeting with a school
counselor in 12th grade, as guidance from
parents/ guardians gained significance,
strength, and explanatory power (see Model
4; Wald x2 (32)=646.88, p<.001, Rz = .0852).
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their schools “did not

help at all” with college applications
(OR=2.003).

Discussion

This study aimed to parse out what
characteristics of postsecondary advising are
most influential in predicting college-going.
Whereas much of the literature on college
counseling uses frequency of meetings as a
proxy for college advising, we sought to take
a more granular approach in identifying
specific college counseling activities or focus
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areas that are most salient in predicting the
outcome of going to college. Overall, our
results highlight the importance of receiving
“alot” of help specifically in completing
college applications. This is in line with prior
research on the daunting nature of college
applications, especially for students of color
or those from low-income backgrounds
(Avery & Kane, 2004; Bloom, 2007; Pascarella
et al., 2004; Schuyler et al., 2021). It
corroborates other evidence of spending time
on college applications contributing to
enrolling and persisting in better fit colleges
(Lapan & Poynton, 2019; Rangel & Ballysingh,
2020).

Results also highlight the importance of
concentrated postsecondary advising
particularly in a student’s senior year. Our
findings show a significant positive
association between college-going and
students discussing their college or career
plans with a counselor in 12th grade at least 3
times, and preferably 5 or more times. This
suggests that a series of meetings is needed to
complete all the activities necessary to
effectively support students throughout their
senior year. In general, these results build on
Kim et al.’s (2020) call for school leaders to
make postsecondary counseling a primary
goal of school counselors.

In contrast to the existence of literature
showing the prevalence of parents believing
high schools will help their children with
college access (Brown et al., 2021), having
students talk with their parents/guardians at
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least 3 times in their senior year stands out as
another statistically significant predictor. The
odds of having a college commitment is over
40% more for those who talked with their
parents/guardians at least 3 times in their
senior year than those who reported not
discussing college and career plans at all. This
finding is consistent with the growing body of
evidence since Perna and Titus’ (2005) early
study demonstrating the importance of
involving parents and families in the college
process.

Implications for practice

Findings from this study carry many practical
implications for administrators and
practitioners. First, our findings highlight the
importance of prioritizing and providing
college application support to 12th graders
throughout their senior year. Besides one-on-
one individual assistance, schools can
consider hosting college application
workshops where support can be provided to
seniors and their families in groups.
Administrators can also leverage existing
structures, such as embedding application
support into an advisory curriculum or
dedicating a week to in-class application
completion for all students during a flex
period.

Second, prior research has shown how
connecting families in the college admissions
process can help foster college-going as a
cultural norm (Rangel & Ballysingh, 2020) and
increase students’ use of educational
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resources (Robinson et al., 2022). Providing
families with specific supports like FAFSA
completion events can further influence
students’ college attendance (Owen &
Westlund, 2016). But besides direct
communication between counselors and
families and inviting parents/guardians to
events like workshops or school-sponsored
campus visits, our findings further support
school initiatives to design communications
or activities that encourage, initiate, and
sustain postsecondary conversations between
12th graders and their parents or family
members.

Third, results from this study also suggest the
need for schools and districts to provide at
least three meetings with students throughout
their senior year of high school. This
expansion of postsecondary advisement can
be accomplished in multiple ways that do not
simply rely on increasing counselors’
workloads. In accordance with research that
has shown the positive effects that lower
student-to-school counselor ratios can have
on college enrollment rates through helping
students navigate the “high school-to-college
pipeline” (Hurwitz & Howell, 2013; Kearney
et al., 2021), districts can continue to strive to
meet the American School Counselor
Association’s (ASCA) recommendation of a
250-to-1 student-to-counselor ratio (ASCA,
2021) by hiring more counselors. Progress has
been made in places like New York City,
which reduced its ratio by about 7.5%, or 28
students, from 2015 to 2018 (Vega et al., 2018).
Most recent data show that in 2022, the
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average was 202-to-1 at schools with high
school grades (NYCDOE, 2022). While this is
below ASCA’s recommended ratio, this
average also masks the variation that exists
across the district, as well as the fact that the
ratio should be lower for districts with lower
socioeconomic status and fewer available
community resources (ASCA, 2019). Where it
not possible to hire more counselors, it may
be possible to create public-private
partnerships with nationwide or location-
specific counseling programs such as TRIO or
College Advising Corps (Avery et al., 2014),
which has the added benefit of promoting
equity in access to college advisement within
schools, particularly in high schools with
lower-than-average college enrollment rates
(Danos, 2017).

In addition, advisement does not have to be
limited to the college or guidance offices.
With ongoing professional development on
the ever-changing landscape of college
admission and financial aid policies, teachers
and staff can support a college-going culture
by engaging in college talk, encouraging
family engagement, and providing tangible
support with the college process like helping
with components of the college and financial
aid applications. Considering how many
support areas there are throughout the college
-going process, this type of coordinated,
divide-and-conquer approach across a school
can further reduce the burden on counselors
who often serve multiple functions (Dunlop
Velez, 2016), so that they can focus on
prioritizing several individualized sessions to
all 12th graders throughout their senior year.
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Limitations

First and foremost, this study is correlational
in nature, and results should not be
interpreted causally. Second, analysis of
missing data showed that the vast majority of
cases that were dropped were due to “I'm not
sure” responses, as opposed to actually being
missing. This could be a result of several
factors: students may have had trouble
recalling this information, been unfamiliar
with the terminology, and/or had difficulty
extrapolating their experience to a summative
evaluation of the postsecondary advising
support they received.

About two percent of the survey full sample
answered “I'm not sure” on the quality of
counseling survey items, with the exception
of 5% of the full sample responding “I'm not
sure” to the questions about receiving support
in applying to opportunity programs and
writing their personal statements/essays, and
11% responding “I'm not sure” to
understanding the difference between for-
profit and not-for-profit colleges. This
suggests that those who were retained in the
analysis might represent students who
possess relatively more college knowledge on
areas such as knowing what a personal
statement or opportunity program is.

To examine this attrition bias and gain a
better understanding of who might be left out,
we compared the full and sub-sample along
demographic indicators (see columns 2 and 3
in Table 1). Results showed those who were
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dropped were significantly more likely to be
male, ELL, SWD, and first-generation status.
We then further investigated the impact of
missing data on the outcomes and found that
those who were dropped were more likely to
have talked to a counselor and parents/
guardians only 1-2 times and significantly less
likely to plan to attend college full-time.
Generalizing these results outside of New
York City and to students who for various
reasons are less inclined to go to college
should thus be approached with caution.
Another limitation of the study is the use of
students’ self-reported postsecondary plans at
the end of their 12th grade academic year as
the main outcome variable. Although we
attempted to increase reliability by collecting
this data at the end of the school year when
most students have already committed to a
college, we recognize that there are several
tasks students still need to complete before
successfully enrolling in college - such as
placement testing, submitting deposits,
attending mandatory orientations, and
registering for classes —all of which could
lead to “summer melt” (Roderick et al., 2011).
The “summer melt” in matriculation is
estimated to affect between 10% to 40% of
college-intending students, with some
students (e.g., students from low-income
backgrounds, those enrolling in community
colleges) more susceptible to melt than others
(Castleman et al., 2013). We would be remiss
if we did not acknowledge that these results
do not necessarily reflect students” ultimate
enrollment in college. However, a recent
study by Christian et al. (2020) shows that
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student self-report is generally still a good
indicator of fall college enrollment.

Finally, since our study only captures the
frequency of postsecondary conversations
with parents in their senior year, future
studies could further break down and identify
qualitative aspects of the support that
students receive from their families.

Conclusion

Through quantitatively examining various
counseling features that have been shown to
matter, this study aimed to gain more clarity
on what specific characteristics of college
counseling can best predict college-going.
Overall, findings from this study suggest that
providing postsecondary advisement
throughout high school, particularly in 12th
grade, is key to students going to college. This
study lends strength to the importance of
counselors and families discussing a student’s
college and career plans particularly at the
critical juncture of their senior year in high
school. That said, our results also suggest that
having at least one meeting each year in 9-
11th grade dedicated to postsecondary
planning can be impactful, especially in 11th
grade. Two recommendations for
administrators, counselors, and practitioners
is to: 1) ensure that there is a focus on college
application support, and 2) prioritize
providing at least three meetings with
students throughout their senior year. This,
however, must not come at the expense of
increasing existing counselors” workload.
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Instead, other ways of expanding
postsecondary advisement should be
considered, which could extend beyond
hiring more counselors to include alternative
strategies like developing partnerships with
community-based organizations and
developing teachers and school staff members
to provide college advisement support. (@
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Addressing Social Determinants of Mental
Health to Improve College Access, Retention,

and Completion

ABSTRACT

Addressing non-medical factors that adversely impact
mental health, wellness, and academic persistence is
important to increasing access to college for vulnerable
college students. This systematic review synthesized 63
articles on interventions to address college student SDOMH
(social determinants of mental health) challenges.
Researchers found that SDOMH themes were addressed in
intervention studies at different rates, specifically,
healthcare access and quality (n = 27, 42.3%), education
access and quality (n = 24; 37.5%), social and community
context (n =11; 17.4%), economic stability (n = 3; 4.7%), and
neighborhood and built environment (n = 1; 1.6%).
Implications for higher education stakeholders conclude the
article.

Keywords: Social determinants of mental health (SDOMH),
college access, college persistence, college students,
systematic review

ccording to the U.S. Department
of Health and Human Services
(2020), social determinants of
health (SDOH) are the external
factors in individuals’ lives that impact
quality of life, functioning, and overall well-
being. Social determinants of mental health
(SDOMH) expands on this idea by addressing
factors which have an impact on individuals’
mental health functioning and related
outcomes (Fink-Samnick, 2021). College
students are particularly impacted by
SDOMH, given the cost associated with
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college attendance, housing, and
transportation, among other challenges.
SDOMH challenges can adversely impact
college access, persistence, and college
student mental health (Baugus, 2020;
Martinez et. al, 2021; Waters-Bailey et. al,
2019). The purpose of this systematic review
is to identify and summarize interventions
implemented by higher education institutions
intended to address college student SDOMH
challenges.

Social Determinants of Mental Health and
College Students

The social determinants of mental health
(SDOMH) are the non-medical factors that
inequitably impact quality of life across the
lifespan. The five SDOMH domains include:
(1) economic stability, (2) education access
and quality, (3) health care access and quality,
(4) neighborhood and built environment, and
(5) social and community context (U.S.
Department of Health and Human Services
[USDHHS], 2020). College students are a very
vulnerable population that can be adversely
impacted by SDOMH (Fink-Samnick, 2021).
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Figure 1.
Social Determinants of Mental Health.

Economic Stability

Education Access and Quality

Health Care Access and Quality

Neighborhood and Built Environment

Social and Community Context

U.S. Department of Health & Human Services

The domain of economic stability is related to
how individuals” incomes can impact their
ability to meet both their basic needs and
health needs (USDHHS, 2020). An example of
this domain is college affordability, which can
represent a significant barrier to college access
and persistence (Blagg & Blom, 2018; Dwyer
et. al, 2013; Letkiewicz et. al, 2014). The
education access and quality domain is
defined as individuals being afforded the
opportunity to receive quality K-12 and
higher education, which is linked to healthier
lives and overall better health outcomes
(USDHHS, 2020). Research suggests that
higher educational attainment results in
improved health outcomes, life expectancy,
and overall satisfaction with life (Kaplan et
al., 2014; Zajacova & Lawrence, 2018).

The domain of health care access and quality
is defined as individuals” access to adequate
healthcare (USDHHS, 2020). For college
students, access to physical and mental health
care has a direct impact on the ability to
persist in school (Choi et al., 2010). A goal of
“Healthy People 2030” regarding the
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neighborhood and built environment domain
is to create neighborhoods and environments
that promote health and safety (U.S.
Department of Health and Human Services
[USDHHS], 2020). For college students,
campus safety is a determinant of students’
mental and physical health (Maffini & Dillard,
2022; Nijs et. al 2014; Shalka & Leal, 2022).
Finally, the social and community context
domain relates to social and community
support. Students with healthy relationships
with their professors, classmates, and other
college personnel tend to have better
academic outcomes (Xerri et. al, 2017). In sum,
SDOMH domains impact all aspects of
students’ lives, academic success, and overall
well-being; unaddressed SDOMH challenges
pose a substantial hurdle for college student
access and persistence, and yield impacts
beyond the students” immediate college
experience.

Impact of Unaddressed SDOMH Challenges
to College Students

Unaddressed SDOMH can adversely impact
college access, persistence, and student
mental health outcomes (Allensworth, 2011;
Backhaus et al., 2020; Johnson et al., 2021;
Olfert et al., 2021). Regarding access, a study
with unhoused community college students
found that college was inaccessible due to cost
and documentation needed to prove
homelessness to complete the financial aid
verification process (Crutchfield et al., 2016).
Another study of undocumented and
formerly undocumented Latinx college
students found that students had to
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rely solely on their own financial resources to
attend college, as they did not qualify for
scholarships, loans, and federal and state aid
(Diaz-Strong et al., 2011).

Another area impacted by unmet SDOMH
needs includes college persistence, often
characterized by a student’s sense of
belonging and commitment to the institution
(Robb et al., 2011). In a study on college
students” debt accumulation and persistence,
researchers found that 54% of undergraduate
students who had loans in their names were
more likely to drop out for financial reasons
(Robb et al., 2011). There are disparities in
postsecondary persistence between first-
generation college students and their peers.
Researchers found that first generation college
students who tend to come from lower
socioeconomic backgrounds attribute their
reason for dropping out of college to the
inability to afford tuition (McCallen &
Johnson, 2020). Persistence in college may also
be thwarted by healthcare crises worsened by
insufficient healthcare coverage (Stegenga et
al., 2021), which is directly connected to the
healthcare access and quality SDOMH
domain.

In terms of mental health, unaddressed
SDOMH issues (i.e., food insecurity, housing
instability, etc.) led to increased anxiety
(Johnson, 2020) and depression
symptomatology (Johnson et al., 2021) in a
USA southeastern public university
undergraduate student population. A study
of international college students found that
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the lack of a financial safety net to meet basic
needs increased stress and mental health
challenges amongst the students (Martinez et
al., 2021). In another study of college students,
researchers found that food insecurity and the
lack of food was associated with malnutrition
(Adamovic et al., 2021). Physical
consequences of food insecurity, such as
fatigue and illness, can affect students’
academic success by affecting their
concentration in classes (Martinez et al., 2021).
Moreover, the relationships and meaningful
interactions college students engage in
throughout their studies are essential to
mental well-being and the progression
toward degree completion (White, 2018).
White (2018) argued that psychological
support for a student promotes academic
competence and school adjustment. For
example, instructor-student relationships may
help reduce anxiety related to academic
performance. Students who have stronger
relationships within the university are more
likely to succeed, and this is directly
connected to the social and community
context SDOMH domain.

In sum, unaddressed SDOMH challenges in
all five domains can severely disrupt college
access, persistence, and college student
mental health (Allensworth, 2011; Backhaus et
al., 2020; Johnson et al., 2021; Olfert et al.,
2021). Addressing SDOMH challenges is an
important equity issue for college
administrators and stakeholders to address
through policy and intervention.
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Addressing SDOMH in College Settings

Colleges have had an awakening as it relates
to the diverse needs of their student body,
including the SDOMH needs. One of the first
publicly made cases about SDOMH and
college students was written in a book titled,
“Homeless to Harvard,” in which a student
details their persistence in college despite
challenges in several SDOMH domains
(Murray, 2015). Other research studies have
found that college students are struggling
with food insecurity, housing insecurity,
healthcare access, and transportation which
contribute to issues surrounding retention
and mental health (Baugus, 2020; Waters-
Bailey et al., 2019). Colleges have responded
by increasing funding for social services on
campus (Waters-Bailey et al., 2019).

Specifically, Watkins et. al (2012) found that
college counseling centers increased their
funding to bring on graduate students who
were in internship to provide services.
Colleges have also begun implementing
programming to address the issues that
students may face by starting food pantries on
campus, and providing students with meal
vouchers and emergency funds (El Zein et al.,
2018; Freudenberg et al., 2019). Waters-Bailey
et al. (2019) provided strategies colleges can
use to help address barriers that students may
experience such as food insecurity, housing
insecurity, transportation as well as mental
health care. College campuses have also made
policy changes to address these nonacademic
barriers (Congressional Research Service,
2021; Ngo & Hinojosa, 2021). Critical to
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addressing college students” SDOMH is an
understanding of the SDOMH domains,
SDOMH domains typically addressed, the
types of interventions developed and
executed, and intervention outcomes.
Understanding of these areas can inform
changes in university initiatives, policies,
funding decisions, and overall culture
concerning SDOMH.

Theoretical Framework

Ecological Systems Theory (EST) posits that
development is affected by interactions
between an individual and different levels of
their environment which increase in scope
(Bronfenbrenner, 1979). For example, the
microsystem refers to one’s immediate
childhood context (e.g., classrooms), while the
mesosystem is defined as “the interrelations
among two or more settings in which the
developing person actively participates”

(p. 25). For college students, such systems
may include their friends and religious
community. The exosystem refers to events
external to the individual, such as the actions
of a college dean, while the macrosystem
concerns wider cultural beliefs, ideologies,
and the like, such as the general culture on a
college campus (Bronfenbrenner, 1979).
SDOMH are included in each environmental
level. A college student’s microsystem may
include SDOMH such as their access to a local
grocery store. A general cultural attitude in
one’s geographic area, a part of the
macrosystem, such as racism, influences
health and wellbeing, leading to
discrimination, a SDOMH, and lack of
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opportunity. Given that college students are
affected by various systems within and
beyond the college setting, we chose

to conceptualize this systematic review
through the lens of EST. Institutions of higher
education are conceivably invested in student
outcomes like retention, academic
achievement, and career attainment, and are
well-situated to address SDOMH which
influence these outcomes at their various
environmental levels, according to EST. Thus,
we conceptualized whether and how
institutions of higher education assess for and
address students’ SDOMH needs considering
the systems and environmental levels
described in EST.

Purpose

The purpose of this systematic review was to
identify and summarize interventions
implemented by higher education institutions
intended to address college students’
SDOMH challenges. Interventions were
defined as efforts that addressed one of the
five SDOMH domains. We are interested in
practice and policy recommendations that can
be drawn from the synthesis of the available
research. Current research on this topic
suggests that universities are addressing
SDOMH through policy, programming, and
community engagement, with a range of
different intended outcomes (i.e., alleviating
burden, mental health, academic persistence,
etc.); however limited information is known
about SDOMH challenges targeted. Through
this systematic review we intended to
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identify, evaluate, and integrate findings from
studies conducted in the United States that
address the following research questions:

(1) For each identified SDOMH intervention,
what was the type of intervention,
targeted population, domain addressed,
and outcome?;

(2) What are the demographics of the colleges
and universities implementing SDOMH
interventions?; and

(3) What was the rigor and the quality of
SDOMH intervention studies reviewed?

Methodology

A systematic review is a tool researchers can
use to summarize empirical evidence to
answer a research question and draw
empirically based conclusions (Munn et al.,
2018). The Preferred Reporting Items for
Systematic Reviews and Meta-Analysis
(PRISMA) framework was utilized to provide
structure and reporting guidance to authors.
We utilized the PRISMA checklist to (a) assess
eligibility, (b) identify sources of information,
(c) conduct a screening process to select
included articles, (d) chart data items, (e)
conduct a critical appraisal of included
articles, and (f) synthesize results. We utilized
the systematic review checklist to assess:
study purpose, research question(s),
author(s), year, method, theoretical
framework, sample size, and relevant study
characteristics (See Table 2 — Appendix: pages
71-87). The research team included five
doctoral student researchers and two
professors.
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Inclusion and Exclusion Criteria

In generating a usable and relevant dataset of
research studies, four databases were
searched: PsychINFO, Ebscohost, Web of
Science, and Google Scholar. These databases
are comprehensive in nature and cover topics
in higher education, health, and social
sciences. In addition, ten interdisciplinary
peer reviewed journals were searched: Journal
of American College Health, American Journal of
Health Promotion, American Journal of Preventive
Medicine, New Directions for Community
College, Journal of College Access, Journal of
College Counseling, Journal of College Student
Development, Journal of Counseling &
Development, Innovative Higher Education,
Journal of Higher Education Research, and
Community College Journal of Research and
Practice. Studies were included if they: (a)
were published in English on a U.S.
population, (b) reported on a college student
SDOMH intervention, and (c) were published
between 2000-2022 in one of the selected
databases or journals. The review period was
deemed as an adequate time frame to capture
research guided by similar principles and
understanding of SDOMH which has
changed over time.

Search Procedures

In conducting the searches, the following key
terms were used for each database: social
determinants of mental health intervention
(OR) social determinants of health
intervention (AND) college students,
community college students, university
students (AND) college access, persistence,
retention, thriving, and mental health.
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In order to widen the search, additional
search terms were used in conjunction with
the key terms: food insecurity, transportation,
housing insecurity, financial instability,
economic stress, financial stress, healthcare
access and quality, social support, college
community or campus community, safety,
neighborhood and built environment, and
educational access. The keywords were
selected for use based on the research topic
and keywords in prominent articles on
addressing SDOH needs of college students.

Data Selection, Extraction, and Coding

The selection and review processes were
conducted in accordance with the PRISMA
framework outlined by Moher et al. (2009).
Three doctoral student researchers utilized
the search procedures and the exclusion/
inclusion criteria to select and review relevant
studies independently. The selection process
took approximately 35 days and a total 139
articles were initially selected for further
review. The list of selected articles was placed
on a spreadsheet in a shared drive and shared
with the research team who assisted in the
review process. The first review was
conducted to remove duplicate articles (n = 1).
In the next review, we focused on establishing
article relevance and adherence to the
inclusion criteria. Research team members
were assigned articles and instructed to
review title, abstract, keywords and
additional information as needed, to
determine if the article was aligned with the
inclusion criteria. Each article was reviewed
by at least two research team members for
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inter-rater reliability purposes. This review
resulted in the removal of 75 articles (see
Figure 2 on page 53).

The coding method for this report included
five trained reviewers who read and coded 63
articles using a standard coding protocol
(Saldafia, 2009). The first cycle of coding was
done to extract initial information as guided
by the PRISMA checklist and the second cycle
produced the final codes. The following
information was extracted: purpose, research
questions, study design, sampling, sample
characteristics, setting, theory, intervention,
methods, analytic strategy, results, practical
implications, limitations, and additional
comments. To ensure coding consistency,
approximately 75% of all articles were double
-coded by a reviewer and doctoral-level
coder. The research team met to discuss
emerging codes and resolve any issues
associated with coding.

Results

We identified 139 articles for review through
the search process. A total of 63 articles met
the criteria for inclusion in the systematic
review. Many of the articles that did not meet
criteria for inclusion did not report on a
college student SDOMH intervention or were
published outside of the US population. We
sought to answer the following research
questions:

(1) For each identified SDOMH intervention,
what was the type of intervention,
targeted population, domain addressed,
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and outcome?;

(2) What are the demographics of the colleges
and universities implementing SDOMH
interventions?; and

(3) What was the rigor and the quality of
SDOMH intervention studies reviewed?

Overview of Included Articles

The majority of articles reviewed focused on
SDOMH interventions targeting
undergraduate students at four-year colleges
and universities (n = 54; 85.71%). The
remaining studies were conducted at a two-
year college (n =6, 9.52%), utilized a two-year
college campus (n =1, 1.59%), or did not
specify the type of institution (n = 2, 3.17%).
For the type of college setting, the majority of
articles did not specify what type of college
campus (n =49; 77.78%).

However, five studies were conducted at
research-intensive universities (7.94%), three
were at a Minority Serving Institutions (MSI;
4.76%), two were on an urban campus
(3.17%), two at a Primarily White Institutions
(PWI; 3.17%), one at a Hispanic Serving
Institution (HSI; 1.59%), and one at a
Historically Black College (HBCU; 1.59%).
Finally, the majority of included studies
focused on undergraduate students (n = 59;
93.65%). Two focused on undergraduate and
graduate students (3.17%), one focused on
medical students (1.59%), one focused on
transfer students (1.59%), and one focused on
the clinician’s perspective of an intervention
(1.59%).
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Figure 2.
Data Selection, Extraction, and Coding.
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Within these student types, some articles
focused on specific descriptors including race-
ethnicity specific students (n = 5; 7.84%), sex/
gender specific students (n = 2; 3.17%), and
tirst-generation college students (n = 5;
7.94%). Given ETS” emphasis on
environmental factors, the SDOMH needs for
college students can vary depending on the
type of college setting such as urban versus
rural or PWI versus HBCU.

In terms of methodology, the studies included
in the systematic review were mostly
quantitative and more than half of the studies
used a quasi-experimental design. Lastly, post
-intervention data, such as monthly drinking
diaries, performance prompts, test anxiety
inventories, satisfaction questionnaires, follow
up telephone interviews, self-reported
psychosocial adjustment to college, and daily
experience surveys were collected in 13 of the
articles (20%) and 21 articles included data
beyond self-report (33%), such as grade point
averages, retention rates, exam test scores,
residency programs quality measures, class
performances, field notes, and feedback
reports. See Table 1 on next page for details.

Social Determinants of Mental Health
Domains Addressed

In terms of SDOMH domains addressed, we
sorted the domains based on the
aforementioned World Health Organization’s
five domains (2022). The domains and the
percentage of studies addressing those
domains include: Economic stability (n = 3;
4.7%), Education access and quality (n = 24;
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37.5%), Healthcare access and quality (n = 27,
42.3%), Neighborhood and built environment
(n=1;1.6%), and Social and community
context (n =11;17.4%). In terms of the names
of the different interventions, Table 2 (in the
Appendix starting on page 71) details the
name, description, characteristics, SDOMH
domains, and the outcomes of the
interventions deployed.

Social Determinants of Mental Health

Addressed in Multiple Domains

Three articles (Hu & Ma, 2010; Hill &
Woodward, 2013; Evans et al., 2020) were
coded under multiple domains. Hu and Ma
(2010) aimed to evaluate student engagement
and persistence in college and the outcomes
from the study showed that mentorship was
positively associated with student persistence
in college. Thus, this article was coded in the
education access and quality and social and
community context domain. Hill and
Woodward (2013) aimed to examine the
impact of learning communities on students’
retention and the outcomes from the study
showed that involvement in a learning
community improved students’ retention.
Thus, this article was coded in the education
access and quality and social and community
context domain. Evans et al. (2020) aimed to
evaluate community college completion rates
of low income students through a “stay the
course intervention” and the outcomes from
the study showed that the intervention
significantly increased persistence and degree
completion for women. Thus, this article was
coded in the economic stability and education
access and quality domain.
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Table 1.

Study Research Design and Rigor.
Study Descriptors n %
Quantitative research 48 76%
Qualitative research 8 13%
Mixed methods research 7 11%
Pilot study 6 10%
Randomized controlled trial 21 33%
Quasi-experimental design 34 54%
Control or comparison group 42 67%
Repeated measures 20 32%
Post-intervention data 13 20%
Assessment beyond self-report 21 33%
Sample size over 100 42 67%
Sample size over 1000 7 11%
Report effect size 41 65%
Standardize Curriculum 2 3%

Note: Total number of articles = 63
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Study Outcomes by Social Determinant of
Mental Health Domain

The results of the systematic review are
organized by the five SDOMH domains. Each
article is organized in a domain according to
the focus of the intervention.

Economic Stability

The SDOMH domain of economic stability is
defined by a person’s ability to meet their
financial responsibilities as well as have
savings for emergencies (U.S. Department of
Health and Human Services [USDHHS],
2020). A total of three articles addressed the
economic stability domain, which focused on
interventions to address Latino/a career
development (Berrios-Allison, 2011),
providing financial and financial stress
counseling (Britt et al., 2015), and supporting
low-income students through case
management (Evans et al., 2020). These
studies utilized randomized control trials,
mixed methods, and pre/post surveys to
evaluate the effects of voluntary group
counseling and voluntary individual
advising. Outcomes often looked at student
retention, college persistence, college
graduation rates, financial literacy, and levels
of financial stress management.

Education Access and Quality

The domain of education access and quality,
is defined as efforts to make education
affordable, expand access to educational
resources, addressing systemic barriers that
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limit access for some groups, and support to
improve education quality at the K-16 level
(U.S. Department of Health and Human
Services [USDHHS], 2020). A total of 21
articles addressed the education access and
quality domain with interventions focused on
the major themes of academic outcomes and
achievement, student persistence and
retention or resilience, student engagement,
career choice or aspirations, political
empowerment, satisfaction, and
metacognitive awareness. Nine articles
addressed academic outcomes and
achievement with interventions that focused
on test taking strategies (Holzer et al., 2009);
student counseling services (Lee et al., 2009);
mentoring and coaching programs (Brown-
DuPaul et al, 2013; Morales et al., 2016;
Capstick et al., 2019); a success course
(Coleman et al., 2018); early interventions
(Gordanier et al., 2019); student
empowerment (Griffin, 2019); and learning
communities (Markle & Stelzriede, 2020). Five
studies addressed student persistence and
retention or resilience and interventions
focused on educational opportunities (Clauss-
Ehlers & Wibrowski, 2007); learning
communities (Hill & Woodward, 2013); case
management (Evans et al., 2020); academic
coaching (Simmons & Smith, 2020); and
coursework (Yadusky et al., 2020). Three
articles addressed student engagement with
interventions that focused on scholarship
programs (Hu & Ma, 2010; Collier et al., 2019)
and educational activities (Stephens et al.,
2014). Two studies addressed career choice or
aspirations and interventions focused on
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academic advising (Sweeney & Villarejo,
2013) and outreach programs (Kitchen et al.,
2018).

Three final articles addressed political
empowerment through behavior modification
interventions (Angelique et al, 2002), student
satisfaction through a modification in the
grading scale (Bloodgood et al., 2009), and
metacognitive awareness through academic
coaching (Howlett et al., 2021) respectively.
These studies often used randomized control
trials, pre-tests and post-tests, interviews,
surveys, multiple baseline design, retro-
spective cohort study and quasi-experimental
designs. Outcomes of these studies sought to
improve students” academic achievement,
participation and engagement, resilience and
persistence and support their learning and
future goals.

Healthcare Access and Quality

Healthcare access and quality include college
student’s access to physical and mental health
care (U.S. Department of Health and Human
Services [USDHHS], 2020). A total of 27
articles addressed the healthcare access and
quality domain. There were three themes
identified within this domain: physical health
and overall wellbeing, mental health, and
substance use reduction. Nine articles
addressed physical health and overall
wellbeing: one intervention study to improve
physical activity (Mailey et al., 2010); three
mindfulness meditation intervention studies
(Nguyen-Feng et al., 2017; Canby et al., 2015;
Seppdli et al., 2020); one health seeking
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intervention study (Demyan & Anderson,
2012); one gratitude practice intervention
study (Geier and Morris, 2022); two
intervention studies on resilience and coping
(Houston et al., 2016; Ray et al., 2019); and one
intervention study on protective behavioral
strategies training (LaBrie et al., 2015). Eight
articles addressed mental health: two
interventions focused on reducing symptoms
of depression and anxiety (Fitzpatrick et al.,
2017; Paul & Eubanks Flemming, 2019); two
sexual assault intervention studies (Feldwisch
et al., 2020; Foubert & Newberry, 2006); one
social support intervention study for
survivors of partner abuse and sexual
aggression (Edwards et al., 2018); one online
psychotherapy intervention (Benton et al.,
2016); one online educational intervention to
reduce stigmatizing attitudes toward help
seeking (Kirschner et al., 2020) and one
emotional disorders prevention study
(Bentley et al., 2017). Lastly there were ten
substance use reduction studies: Amaro et al.,
2010; Denering & Spear, 2012; Borsari &
Carey, 2000; Martens et al., 2007; Kenney et
al., 2014; Wagstaff & Welfare, 2021; LaBrie et
al., 2006; DeJong et al., 2009; Wood et al., 2009;
Ulupinar & Kim, 2021. Outcomes of these
studies sought to increase physical activity,
coping, and decrease distressing symptoms
and substance use.

Neighborhood and Built Environment

The neighborhood and built environment
domain of SDOMH is related to the quality of
housing, safety, crime and violence, and
environmental conditions (U.S. Department of
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Health and Human Services [USDHHS],
2020). The single article that addressed this
domain utilized a cross-sectional study design
that examined the impact of a new recreation
center for students (Zizzi et al., 2004). The
implications for this study were related to
ways to creatively increase engagement with
recreational centers/activities. The outcomes
for this study looked at creative ways to
improve physical activity rates and overall
student wellness. This single article
addressing neighborhood and built
environment underlines
the need for an ETS
framework and

systematic approach as
neighborhood can
directly shape a student's
wellbeing and

“Over half of the
interventions reviewed

were in the education
(37.5%) and healthcare

2012), self-esteem and self- authorship
(Jehangir et al., 2012), campus belonging,
engagement, and social connection (Baleria,
2019; Evans et al., 2012; Murphy et al., 2020;
Strayhorn, 2021;), faculty and professional
mentorship (Crowe, 2021; Hu & Ma, 2010)
and peer coaching and training (Chiu et al.,
2017). These studies tended to use
quantitative survey methods with control or
comparison groups, although five were
qualitative and three used mixed methods
that utilized phenomenological and
longitudinal interviews.

Outcomes often looked at
campus belonging, college
persistence, metacognitive
awareness, social
connection and social

reactions, academic

development. achievement, and skill
(42.3%) access and qualities | puilding, Overall themes

Social and domains.” in these studies included

Community Context mentorship and social

The social and connection.

community context domain of SDOMH

relates to social and community support, Discussion

which for a college student can include
healthy relationships with their professors,
classmates and other college personnel to
increase academic outcomes (U.S. Department
of Health and Human Services [USDHHS],
2020). This domain resembles the mesosystem
within the ETS framework. A total of 11
articles aligned with this domain.

Interventions in this domain focused on
networking opportunities (Hill & Woodward,
2013; Larracey et al., 2022; Mattanah et al.,
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This systematic review synthesized
intervention studies implemented in higher
education settings to address SDOMH. The
findings highlighted SDOMH domains most
addressed in higher education settings,
domains that were least addressed, and the
rigor of the research. Overall, findings suggest
that universities are aware of SDOMH issues
that can impact their students' college access
and persistence.
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Prominent SDOMH Areas of Focus

Over half of the interventions reviewed were
in the education (37.5%) and healthcare
(42.3%) access and qualities domains. The
focus on education access and quality, aspects
of the microsystem (Bronfenbrenner, 1979) is
unsurprising given the nature and goals of
institutions of higher education. The focus on
healthcare access and quality domain is a
newer finding in the literature. It is possible
that a large number of interventions were
included in this domain due to legislation
aimed to increase healthcare access of college
students such as the Affordable Care Act
(ACA), which was signed into law in 2010.
The ACA helped reduce the uninsured
population of college students by 10%
(Mitchell, 2017) and non-elderly adults by
43% (Uberoni et al., 2016), and serves as an
example of exosystem influence, according to
EST (Bronfenbrenner, 1979). Currently, there
are three million college students through
college-sponsored health insurance policies
(U.S. Centers for Medicare & Medicaid
Services, n.d.).

While legislation is one potential factor, it is
also noted that the majority of the studies in
the healthcare access domain focused on
substance use reduction. Prior research
indicates that substance abuse can have
negative consequences for college students
and the wider community, including health
concerns, academic performance, safety
concerns, and campus culture (Bailey et al.,
2016). Therefore, it is encouraging that
universities are addressing substance use
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issues and our findings are inline with current
needs and research trends.

Less Prominent SDOMH Areas of Focus
The least reviewed interventions were in the
social and community context domain
(17.4%), economic stability domain (4.7 %),
and neighborhood and built environment
(1.6%). These least reviewed interventions are
all aspects of students” mesosystems,
concerning interconnected relationships
among multiple settings (Bronfenbrenner,
1979). This finding may serve as evidence for
increased need for colleges to consider,
interact with, and seek to enhance their
connections to local communities. The
existence of a single article which addressed
the neighborhood and built environment was
unsurprising, given that the literature has
highlighted the dearth of interventions in
school settings focused on promoting health
and safety in neighborhoods (Havlik et al.,
2014, 2017).

The lack of interventions addressing
economic factors for college students was
surprising as research emphasizes the
association between financial hardships and
poor overall wellbeing for college students
(Hattangadi, et al., 2019). It is imperative to
develop targeted interventions, as research
shows differences in financial distress
between first generation college students and
non-first-generation college students (House
et al., 2020). Further, research highlights the
need to evaluate the effects of the COVID-19
pandemic on students’ financial stability to
support implementation of effective
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interventions (Jones et al., 2021; Galanza,
2023; Son et al., 2020). The chronosystem is
another aspect of Bronfenbrenner’s (1979) ETS
framework which describes the role of time in
shaping an individual’s development. The
influence of historical events such as COVID
drastically impacted college students beyond
the economic factors (Jones et al., 2021; Son et
al., 2020).

Lastly, social community context was
amongst the least reviewed interventions,
though there were several studies which
addressed themes related to mentorship,
school connectedness, and social engagement.
The social community context themes are
correlated to college student persistence and
graduation (Fender & Navarro, 2021);
therefore, it is important to continue this
intervention and research trajectory.
Addressing these contextual factors in the
mesosystem level of Bronfenbrnner’s ETS
framework can significantly contribute to
students” own development in relation to
others.

Target Populations for Intervention
Through this synthesis of the SDOMH
interventions, we also sought to understand if
specific college student populations were
identified and targeted for interventions. The
results indicate that research on SDOMH
interventions for college students
overwhelmingly focused on undergraduate
students at four-year institutions, and limited
attention was given toward targeting
particularly vulnerable populations of college
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students (e.g., first generation, BIPOC, low-
income). Researchers have highlighted the
importance of targeted interventions to
mitigate the impacts of inequity and to
address the barriers faced by students (Blagg
& Blom, 2018; Dwyer et. al, 2012; Letkiewicz
et. al, 2014). It is imperative that more
intervention studies target vulnerable
populations of college students to support
their college access and persistence.
Moreover, as our findings highlight the need
for research which addresses mesosystem
interactions amongst various settings, like the
university and local community, future
studies in this area may yield interventions
which holistically support vulnerable
students through attention to the mesosystem
(Bronfenbrenner, 1979).

Quality and Rigor

An examination of the incorporated
interventions for rigor and characteristics
considered desirable in a quality intervention
identified that 54% of the studies employed a
quasi- experimental design and 33% of the
included studies utilized randomized control
trials.

Furthermore, including a control group is a
marker of quality in educational intervention
research (Pressley & Harris, 1994), and of the
studies examined, 67% used a control or
comparison group in their design. Another
marker of quality would entail using a
standardized curriculum to address students’
SDOMH challenges; however, only two
manuscripts utilized a standardized
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curriculum. Of all the studies which included
an intervention component, most of which
utilized a quasi-experimental design, only
about half collected post-intervention data.
Most studies only collected self-report data.
These findings suggest the need for both
higher-quality experimental studies of
SDOMH interventions in college settings, as
well as the need for more in-depth
exploration of student outcomes and
experiences related to SDOMH needs and
intervention. This aligns with the suggestion
of Gopalan et al. (2020) to embrace quality
descriptive and qualitative studies to
counterbalance the methodological limitation
of quasi-experimental designs and
randomized control trials that lack the ability
to explain specific pathways to the produced
treatment effects.

Limitations

Although this review aimed to provide a
comprehensive analysis of interventions that
address college student SDOMH challenges,
there are several limitations that should be
considered. Only published studies were
integrated into this review and the inclusion
criteria of select journals could have
prevented other interventions from being
identified and evaluated. It is quite possible
that universities are engaging in campus wide
interventions. However, they are not
publishing the results of the intervention;
rather, the information is contained in an
annual report. Studies were not included
which took place outside of the United States,
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nor were non-English language studies
incorporated. These studies were
intentionally excluded to ensure the results
were sufficiently relevant and increase the
applicability of the data to the population of
interest. Lastly, this review was not registered
on a database such as the International
Prospective Register of Systematic Reviews
(PROSPERO) once the population of interest
was identified.

However, the research team adhered to the
PRISMA guidelines diligently by following a
two-step screening process, participating in
conversations to reach consensus and ensure
adequate blinding.

Future Research

Most interventions reviewed in this study
focused on a single SDOMH domain as the
predictor variable. Including multiple
domains within models could further our
understanding of the potential interaction
effects between domains that have the most
salient impact on student’s mental health,
college access, and persistence. Longitudinal
or historical data on changes in SDOMH
could also be used to inform future policy
reforms. The devastating impact of global
crises such as the COVID-19 pandemic have
been felt in all SDOMH domains, particularly
among the most vulnerable communities (Tai
et al., 2021). Distance learning and other
prevention efforts on U.S. campuses
drastically changed the social determinants of
college students. The long-term impact of
such changes remains to be studied and used
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to inform future prevention efforts. Future
research on the SDOMH for college students
should continue to shift the focus of
interventions away from the individual to the
wider structural forces impinged on students.

Implications for Higher Education
Stakeholders

The results of this systematic review
emphasize the need for higher education
researchers and or settings to increase
research and practice in the SDOMH domains
of economic stability and neighborhood and
built environment. Based on our findings,
critical barriers, such as economic stability,
are not being addressed at the same rate of
other SDOMH challenges.

Economic stability is directly related to
college access and persistence and universities
can invest in this area by increasing financial
aid and scholarships, work study programs,
affordable housing, and community
partnerships. In addition, the domains of
education access and quality, healthcare
access and quality, as well as social and
community context were more commonly
researched. Researchers might consider
adding in elements of the least reviewed
SDOMH domains to areas that are frequently
researched. For example, the infrastructure
and support may be available to research
college student access to tutoring, adding in
their access to financial support could support
better understanding of a student’s situation
as well as add to the limited research
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available on economic stability. Higher
education administrators and policymakers in
these studies are encouraged to do broad
system-level changes, including structured
and cooperative programming on campuses
and online to enhance campus climate, as well
as encouraging holistic approaches to prepare
students for the academic, health, and social
demands of college.

Conclusion

The current review of interventions that
address SDOMH have revealed notable
trends and provided potential signals for
future research. More specifically, the
findings from this systematic review highlight
the need for higher education researchers and
institutions to broaden their efforts by
prioritizing research and implementing
programs targeted to address the needs of
their student body. The specific areas or
domains that appear to need more attention
specifically are the economic stability and
neighborhood and built environment
domains of SDOMH. Counselors working
with college students should consider the
impacts that SDOMH have on students and
be prepared to address these barriers.
Although enrollment in postsecondary
education has declined slightly since 2010, the
college experience remains an integral
institution for many Americans (Bauman &
Cranney, 2020). Thus, critical examination of
the SDOMH for college students is crucial.
Studies on specific SDOMH domains could
inform education and social policies aimed to
reduce mental health and education
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inequities. Using SDOMH data to frame
discussions such as health and educational
disparities could reinforce the systemic nature
of stratification and injustices, and lead to
more support to increase college student
access, persistence, and retention. @
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APPENDIX

Table 2.

Social Determinants of Mental Health Interventions and Outcomes.

e Name of e Mode of Dependent .
Citation ; Description X P . Domain Outcome
Intervention Delivery Variable
2000, Brief Alcohol The intervention provided students
Borsari %f Screening and feedback on personal consumption, The brief intervention group in this study
S?;eg,riif ects I ervention for perceived drinking norms, alcohol- related in-person alcohol Healthcare exhibited a decrease in drinking but not a
motivational  College Students problems, situations associated with sessions consumption Access concurrent reduction in drinking-related
intervention  (BASICS)* heavy drinking, and alcohol expectancies. and Quality problems.
The intervention focused on learning
2002 behavior modification skills, providing
Ange’lique et GRS EENEERGT, Bl UMe SR i Individuals randomly assigned to
Lp ti adolescent social problems. After the Education articinate in the intervention had
al, PTOMOHNE  Tyo-semester classroom training, an experiential in-person iti g P
Political Fieldwork Course ’ training/ activit political Access and increased levels of Political Commitment
Empowerment ARl PEITISGIE R R (LR I i 8 Y empowerment  Quality compared to those who did not.
remainder of the intervention.
2004, Zizzi et
al., The Impact New Student Women became the greater proportion
tudent Recreation Center opene ) eighborhoo of new exercisers (50.5%); those who
of New Campus A Student Recreation C d Neighborhood  of isers (50.5%); those wh
Student R ti approximately nine months before the n-person physical and Built visited the SRC more often were more
Recreation ecreation training/activity activity rates . . .
Centers assessment. Environment physically active.
Centers
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2006,
e The module focused on consent in
situations involving alcohol, including a

Newberry, L . Participants in both program groups
e ViSRG definition of consent, the importance of ) o o

. sexual assault  Healthcare experienced significant within-group
of Empathy-  The Men's verbal consent, and the importance of in-person .

pathy S . . . actions & Access changes in all four dependent
Based Rape Program avoiding intimate behavior with anyone  sessions f : .
ased Rap - ) attitudes and Quality variables.
Prevention who may be too intoxicated to consent.
The group intervention consisted of a

2006, Timeline Follow back assessment of
LaBrieetal., A drinking, normative feedback, decisional Post hoc comparisons revealed
Group Adaptation of balance assessment of changing drinking Healthcare significant reductions in drinking
Motivational = \5tivational behavior, relapse prevention, expectancy 'N-P€rsON alcohol . Access behavior across time on all drinking
Interviewing Interviewing challenges, and the creation of behavioral S€ssions consumption and Quality variables for all participants.
Intervention goals.
2007, The EOF program featured an orientation,
Clauss- Ehlers retreat, academic coursework, and an o
& Wibrowski, awards ceremony. The retreat FOF summer academic |.n.st|tute -
Building The Educational encouraged students to engage in Education increased a sense of resiliency z'md social
Educational Opportunity Fund  activities where they learned to work in  in-person educational Access and RS -from peers and supervisors
Resilience and (EQF) Program teams, build trust, and develop leadership sessions resilience Quality among first and
Social Support skills second-generation college students.
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2007,
Martens et al., Screening and Brief

Clinicians deliver personalized feedback
summaries in non- confrontational,
empathic, and collaborative face-to-face

Results indicated that after receiving the
intervention, students reported

Implementing Intervention (SBI) int i h | Healthcare decreased alcohol use, more accurate
interventions. They may also use ;
ascreening  Programs: BASICS ive-behavi yI tyt i h In-person alcohol Access perceptions of other students' drinking,
cognitive-behavioral strategies such as . ; .
and brief intervention chillen o expectanc andgteachin sessions consumption and Quality and increased use of protective
intervention tg & k'ﬁ Y 8 behavioral strategies.
prevention skills.
The pass/fail class exhibited a significant
2009, increase in well-being and greater
Bloodgood et In=pEtEI, Education satisfaction with personal lives during the
al., A Change The intervention consisted of a change in institutional/ il e Access and first three semesters and greater
to Pass/Fail Pass/Fail Grading the grading system in the first two years classroom sl e a Quality satisfaction with the quality of education
Grading policy change during the first four semesters.
2009 SNM media campaigns reported
’ normative behaviors for all . . .
DeJong et al., . . Controlling for other predictors, having
- . undergraduates and corrected identified . -
A Multisite Social Norms . . i d and an SNM campaign was not significantly
Randomized  Marketing misperceptions. Pilot- tested an : Healthcare associated with lower perceptions of
approved materials were distributed via media alcohol A .
Trial of Social  (SNM) . i ) . . ccess student drinking levels or lower self-
. credible, far- reaching, and cost-effective €ampaign consumption d Qualit i
Norms Campaigns i and Quality reported alcohol consumption.
campus media venues.
According to the r:ahusl,”the- tl:ast-ftaking The strategy increased performance for
strategy was taugnt in full, with a rew four students with moderate to large
2009, Holzer et modifications. The length of teaching time effect sizes and a large effect on &
al., The Test- i for the strategy was modified to be more Education :
Taking Strategy The Test-Taking gy in-person academic P decreasing the performance of one
& , & Strategy (PIRATES) conducive to one-on-one training and the ¢ ciqno achievement ) student in the intervention phase, with a
Intervention Quality

higher learning level of college students.

moderate effect in the follow-up phase.
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2009, Lee et
al., The Effects

Counseling experience was found to be
significantly associated with student
retention measured by third-semester

of College oll c i academic Education ) ] )
S So e.ge ounseling ¢, nseling Services/Counseling in-person achievement &  Access and registration both w.hen controlling for
o g ervices Centers were evaluated sessions retention Quality precollege academic performance and
ervices when entered on its own.

A media campaign-supported prevention There were increases in students’

program featuring increased awareness of formal alcohol control and
2009, Wood enforcement, decreased alcohol access, Media alcohol Healthcare enforcement efforts. There were
etal, and other environmental management ~ €@MpPaign; consumption Access decreases in the perceived likelihood of
Common Common Ground injtiatives targeting college student telephone (availability & and Quality other students’ negative behavior at off-
Ground drinking. surveys attitudes) campus parties.

Information about the student’s AOD use Drinking and drug use decreased
2010 was gathered, and the student was given between baseline and 6 months.
A ' tal Brief Alcohol self-monitoring cards to complete with Participants reported an increase in

n.'maro e " Screening and the study nurse. The student and nurse Health protective factors and in readiness to
Brief Screening . . €althcare
and Intervention for reviewed the self-monitoring cards and ~ 'N-Pérson drug & alcohol Access change alcohol-related behaviors, and a
Intervention College Students  the personalized feedback packet sessions consumption 4 Quality decrease in alcohol-related
*
(BASICS) together. consequences and in distress symptoms.

2010, Hu & Data was gathered from two surveys. The el Having a college mentor was positively
Ma, baseline survey was administered to the e Al related to persisting in college.
Mentoring high school class of 2005, and the follow- student Quality & Social Persistence was associated with mentees

and Student Washington State

. . Achievers Program
Persistence in

College

up survey was administered in 2007 when scholarship

the students had been in college for two
years.

program

engagement &
persistence

and
Community
Context

engagement with mentors for support
and perceived importance of experiences
with mentors.
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2010,
Mail tal A group was given a program overview, a Both groups increased their physical
ailey et al,, o . . . . .
v website introduction, and given activity levels. Increases in physical
Int t
nternet-
Dell 4 Internet- Delivered Pedometers to wear daily. They were depression Healthcare activity were associated with increased
elivere . . ’ . .
Physical Physical Activity provided the software, secure website  gnjine/web- anxiety, & Access exercise self- efficacy and decreased
A Z N Intervention access, and two monthly meetings with  p5¢eq self-efficacy and Quality barriers to self-efficacy and depression in
ctivi . . L B . . .
¥ ] their physical activity counselors. the intervention condition.
Intervention
During each meeting, students discussed
a topic related to their college transition,
2010, ; ; ;
Mattanah et Social Support with the exception of the two meetings This study found that the intervention
attanah e ; ; . . . .
L AGat Bfcussicnr in which students completed . Social and reduced loneliness and raised perceptions
al., A Socia ; i T in-person . . .
s I Intervention questionnaires and the initial group P . oneli Community of social support by the end of the first
uppor ; f support grou oneliness
PP . Program meeting when students were introduced SUPPOrt group Context year of college.
Intervention to the intervention.
2011,

, Groups were found to be useful for
Berrios- . . .
All promoting overall wellness; improving

ison, . .

c academic performance, retention, and
Sareer The intervention consisted of a on- graduation rates; and enhancing
GUPI:)O::c Career Support campus Latino/a support groups in-person help-seeking Economic successful transitioning into the job
) r:up/ or Group sponsored by Career Services Offices support group  behaviors Stability market and/or the continuation of

atino/a

postgraduation plans.

Students
2012, Focus groups were held to identify how ‘ The media intervention was not
Demyan & to develop best a positive help-seeking exp.)ectatlons, o influential on expectation and belief-
Anderson, of di TEEERR it vetile(ppes] o e el are- .attltuc?es, e ICEliAeEr based barrier variables. However, the
Effects of a Brie Mas's Media  age population while targeting belief- media Intentlonrc, Ac;ess |- e Ereen caaal
Brief Media Intervention based/expectation predictors of help- campaign SUATEIRE T and Quality increased positive attitudes toward

Intervention

seeking.

help-seeking

help-seeking.
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Alcohol,
2012, Smoking, and " -
. If a positive prescreen was indicated
Denering & Substance

(based on AUDIT-C scores), the clinician

Spear, Routine | |
P nvolvement then administered the ASSIST and

Slight reductions in the rates and

gj;:;ing » (S':;Tsn;;li:jﬁ provided personalized feedback or simple in-person drug & alclohol :::;i:c:r:z E'umber'of f:lays (in the ?rior 30 days) of
) . _ . educational information based onthe  ¢assions consumption . inge drinking and marijuana use were
Brief ASSIST Linked Brief Quality found.
Intervention  Intervention
Results indicated that leisure education
provides a unique environment for
2012, Evans et This .StUC.]V aime(-:i to explore how.for-. Social and building students' sense of engagement
al., “It's More  Leisure Skills credit leisure Skl|.|S cIaTsses ata m|.d—5|zed in-person SR Community with their institution through an
Than a Class”  Classes southeastern university could build training/activity engagement Cerniia enhanced sense of community, self, and

engagement. active learning.

Findings indicated that intentionally
2012,

Jehangir et al.,

Three courses were linked together by . drawing students’ lived experiences into
intrapersonal

identity, community, and social agency the learning process and providing

:\r/‘lﬂrt?cnuclfu(:];l jchemjs.dThe Isalrlning cc;mr'nulnit'y 4 inoerson :cflrf;m?sl:;t:::;slr\:p Social and opportunities to reflect on multiple
Learning o |r:ten- e |-t0? allenge : eiso atlon.an traFi’nin nctivit marginalized Community identities positively i.mpacts the
Communitics arginalization ma?ny Irst-generation g A\ students Context development of the intrapersonal
students feel, particularly at large PWIs. dimension of self-authorship.
2012, Correlations among the three variables
Mattanah et of interest demonstrated that the social
al., Social Each group meeting included a brief support group was associated with
Support Social Support check-in, a group discussion, anc'j a wrap- Ioneline'ss & Social an<.j greater academic achievement and
Intervention Group pr- GrouF) members were also given support group acat-jemlc Community reduced loneliness and that loneliness
. information about campus resources. achievement Context R SEEEE EEE i eree srEsElETE

Achievement

achievement.
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2013,
Bergen-Cico et

During brief meetings, participants
engaged in sitting meditation and

Analysis of covariance revealed
significant improvements in

al., Examining o ocp e breathwork, guided body scan, and mindfulness, psychological health, measured by

Mindfulness Meditati moving meditation. Participants also in-person self- Healthcare mindfulness and self-compassion, among

“Based Stress Prce’ I:;IO engaged in a class discussion about the training/activity compassion, &  Access and brief MBSR participants. Significant

Reduction & mind-body connection to physical and trait anxiety Quality reductions in trait anxiety were not

emotional health. evident.

2013,

Brown- Students participated in grant- funded Students who participated in the

DuPaul et al. mentoring programs and pre and post- g £d mentoring programs showed increased

’ in-person mi ion . . .
A High Impact pentoring assessments were completed when they o P ort :z:iei/er:ent . Ac:::::nd persistence and higher grade point
Practice that entered and when they graduated from ?p. . average compared to the general
Program training/activity persistence Quality . - .

Works the program. population of similar majors.

2013, Hill & Peer mentors in the LCs assisted fellow Involvement in a Learning Community

Woodward students with finding academic support Education improved student retention, whether

Examining the and developing social and cultural Access and specifically formed to address and

Impact Learning opportunities and were liaisons between in-person Quality & Social promote student success in a given

Learning Community students and coordinators/faculty support/ student and Community area/major or in a more

Communities Membership members, helping transition the students  tyaining/activity retention Context general/university-wide Learning

Have to college life. Community.

2013, H A . . . .

. 5 Mandatory meetings were held with A large majority (65%) of interviewees
weene . . . . . .

Vi y professional advisers in the College of said that their advisors and/or mentors
illarejo, . . . . ) o

Infl J ¢ an Biology Biological Sciences who advised on in-person minarity Education provided significant encouragement and
nfluence of an . - ) )

Academi Enrichment RIS 18 2, SV eligeC) AT support/ student career  Access and etz Sulprmelis, Gl Eusin i
cademic

Int i Program goals, and provided a sympathetic but braining/activity choice Quality continue difficult courses of study and
ntervention

Program

objective ear for student concerns.

make tough decisions about their futures.
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2014,
Kenney et al.,

Examining the Protective

Sessions followed a cognitive— behavioral
skills training model and focused on PBS
and the participants’ use of them. Goals

Participants reported greater use of PBS,
lower levels of risky drinking, and fewer

Efficacy of a  Behavioral included raising participants’ awareness . onol Healthcare :egatwe co}?se':quences'post Intervention.
i i i in-person alcoho owever, the intervention was more
Brief Group Strategies and developing skills for using PBS to . . Access . ' . . e
Trainine** reduce risky drinking and its sessions consumption and Quality effective at reducing high-risk drinking
ini rainin s
Training & consequences. than overall drinking levels.
2014, Participants were randomly assigned to Difference education increased first-
Stephens et two discussion panels: a difference- generation students’ tendency to seek
al, Closingthe e education panel or a standard panel. In student Education resources and improve their end-of-year
Social- Class . the difference- education condition, the  in-person engagement, grade point averages. The college
Education . . hi t & Access and
Achievement | . . panelists’ story content was linked to the training/activity achievement, Quality transition was improved for all students
Gap panelists’ social-class backgrounds. well-being on numerous psychosocial outcomes.
Students scheduled counseling sessions Regardless of changes in actual
2015, Britt et online and completed brief intake knc?wled.ge, knowledge, students felt more
al., Financial questionnaires indicating their satisfaction, knowledgeable and were more satisfied
Stress and “oresenting issue.” Students were anxiety, & and felt slightly less anxious about their
o o Financial matched with a trained peer financial In-person behaviors Economic financial situation. The remaining
Inancia Counseling training/activity re|ated t Stability istical signifi i
Counseling counselor who knew the presenting issue relatedto statistical significance was noted in
indicated finances financial behavior.
Shortened Participants completed a Mindfulness-Based The intervention significantly reduced
2015, Canby et Mindfulness- Stress Reduction class involving a mixture of psychological distress. It significantly
al., A Brief Based meditations, discussions, lectures, and increased self- reported mindful
. A - ) Healthcare
Mlndfulnéss ntervention group at::tIVItIe.S. Partlc.lpan.ts wer.e exr.>ected in-person psychological Aeces awareness, self- control, and subjective
Intervention (adapted to practice daily exercises in conjunction training/activity well-being and Quality vitality. At the same time, meta-mood
for Students MBSR)*** with the course. was unaffected.
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The intervention used Protective

Students reported significantly greater

2015, . . . -
LaBrie et al Behavioral Strategies and Skills Training PBS use but no differences in alcohol use
aBrieetal., ; ; ;
e B . Protective with Personalized Feedback. Sessions or consequences.
St ¢ d I|cacy ° Behavioral took approximately 30 minutes and . lcohol Healthcare Tests of mediation indicated that the
andalone P ; in-person alcoho
Protecti Strategies participants completed enline follow-up p' i Access intervention indirectly led to a reduction
rotective . sessions consumption . .
Int ‘i Training** surveys at 1 and 6 months post P and Quality in drinking outcomes at 6 months
ntervention ; ;
Intervention. through increased PBS use.
2016,
Benton et al., TAO Psychotherapy involved only brief ) In research conducted at a large
o anxiety, global . . i i
Therapist- . psychotherapist-direct contact and used university counseling center, TAO clients
Therapist ) . . mental health, . . .
Assisted . . daily homework, online educational ) o Health had greater reductions in anxiety and
Assisted Online : life functioning, M€althcare . it
Online (TAO) modules, outcome measures, and online/web- 2 ¢ well. Access improved global mental health, life
sense of well- _— . .
Intervention accountability within a therapeutic based i . functioning, and their sense of well-being
Psychotherapy being and Quality .
for Anxiety relationship. than treatment-as-usual clients.
2016, RCI participants reported significantly
Houston et al., Resilience and more hope and less stress and depression
Trial of Coping The intervention consisted of Resilience and Healthcare from Week 1 to Week 3. Results for
Resilience and Intervention Coping Intervention sessions once per week |n-p.erson Access and resilience also approached statistical
Coping sessions hope & stress . significance. Effect sizes were small to
(RCI) for 3 weeks Quality
Intervention moderate.
The participants passed at a rate of 37%
This study presented and assessed a greater; approximately 80% of the
2016 developmental math-focused peer students reported general feelings of
Morales et al., Peer me.ntor.l:g F-)rr:gram e p‘.‘bl'cd”trbf’n . o Education increased belief in themselves and their
university.; The program aimed to increase - i ; ; .
Transmitting  Mentoring Y , SHeS n-person academic Access and abilities to reach their academic goals;
Success Program participants’ pass rates in developmental sessions achievement el 100% increased social integration and

math courses.

engagement.
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2017,
Bentley et al.,

Unified Protocol
for
Transdiagnostic

The workshop consisted of slides, didactic
verbal material, media clips, and interactive

Students rated the intervention as a

i ion, i i . Healthcare "highly" acceptable mode of delivery; the
Development Treatment of discussion, including treatment modules in-person anxiety & A ghly p . \Z
of a Single- . distilled from the full Unified Protocol training/activit . ccess modal accuracy of the content delivered
Emotional raining/activity - depression d i
Session : treatment. and Quality  was over 80%.
Disorders
2017, Chiu & Opportunities for participation included
Graham, The viewing an eating disorder documentary and .
! g g. ] Y Students who attended the film reported
Effect of a Peer-Based attending an ethnically diverse panel of peers . . . N
o Based Personal ” N T N intergroup Social and wanting more social distance towards the
eer- Base rom the same college who shared their ; . . . .
o Stories i | & ’ LEBEIECT anxiety & social Community mentally ill than students who attended
tories illnesses' etiology, consequences, an ; . . .
. : o 8y a sesslons distance Context the panel discussion at follow-up.
Intervention  Intervention insights.
2017, . .
. . The bot's primary process was a decision tree . . .
Fitzpatrick et . Woebot was associated with high levels
o with suggested responses that accepted .
al., Delivering . . . . of engagement; most individuals used the
CBT Usi natural language inputs with discrete anxiety, Healthcare bot | dav. Th -
sin ; . ot nearly every day. Those utilizin
& embedded sections of processing online/web- depression &  Access and Y .y Y - &
Fully Woebot . e . based . Woebot experienced a significant
Techniques at specific points to determine mood Quality . .
Automated . . reduction in depression.
routing to subsequent conversational nodes.
Agent
2017, Participants in all groups reported
Nguyen- Feng The first enhanced PCl contained more significant decreases in all primary
etal, Using 5 jine Present systematic and detailed present control outcomes. Results suggested that
Online c | exercises. The second added mindfulness stress, anxiety, Healthcare e e EEe] T e e e [ar
ontro N . . . 8
Intervention's | ) meditation exercises based on evidence  online/web- depression, & Access and distress among college students, and
ntervention . . . . !
to Deliver (PCl) that mindfulness skills can be effectively based perceived stress Quality specific approaches may be practical for
Resources taught online. certain subgroups of students.
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Students participated in a College Success

Women fared better than men. The

2018,
Coleman et Course (CSC) across a Community College youngest, then oldest, student groups
al., College System. CSC outcomes were calculated passed at higher rates.
Success both across and within the six main _ academic Education Black students held the lowest passing
Courses: College Success campuses of the Community College In-person achievement &  Access and rates and highest withdrawal rates.
Success for | °Urse System concerning gender, ethnicity, and training/activity engagement Quality Hispanic students passed at higher rates
All age. than any other ethnic group.
2018, . .
Edwards & The SSS intervention included several Anticipated negative SR to SA disclosure
Ullman, An skill-building exercises, scenarios, and social reactions and IPV disclosure, encouragement of IPV
. . role-playing activities, a discussion of . victims to leave, and SA victims to cope
Intervention to s pporting overcoming potential barriers to positive : to IPV, SA, & Social and . .
Reduce Survi d gp P In-person lcohol C . with alcohol decreased significantly.
: | >urvivorsan action to enhance self- efficacy, and . L alcono ommunity . " .
Negative Social ge|f (sSS training/activity . C Anticipated positive SR to IPV disclosure
, elf (SSS) behavioral contracting. consumption ontext ) d sienificantl

Reaction increased significantly.
2018, The intervention consisted of a survey
Kitchen et Outreach divided into five sections: a) career plan
al., The d ; :

, Programs and evelopment, b) middle school science - :
Impact of . g d math ’ ) high school ' students' STEM  Education Program participants had twice the odds

Science Career and math experiences, ¢j nigh schoo in-person of STEM career aspirations compared to

Summer . back d. d) STEM-related int t L . career Access and

. Intentions ackground, d) -relatedinterests,  training/activity o i their nonparticipating peers.
Bridge (OPSCI) Study and e) student and family characteristics. aspirations Quality
Programs
2019, Participants were matched manually and
Baleria, engaged in semi- structured micro- The four findings that emerged were: a)
Counteracting interventions on an online portal. The Sl s preconceived notions of the other; b)
Othering in Semi-Structured goal was to have people engage via video pjine/web- student Community building rapport across differences; c)

i i i i i i discovering commonality; and d) comfort,

Community Micro Interventions chat using a semi-structured conversation based engagement Context . g Y )
College guide. connection, and respect.
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2019,
Capstick et al.,
Exploring the

Students on academic warning

Participation in academic coaching
significantly predicted a student earning
a 2.00 or higher in the intervention

Effectiveness participated in ACE academic coaching academic Education ter for both FT and PT student
; . . . . semester for bo an students.
of Academic  Academic sessions related to promoting academic - .. achievement & Access and o o )
Coachin . training/activity . . Participation was a significant predictor
Coaching g success and retention. retention Quality )
of retention for FT students only.
Stopped-out students reported higher
2019, motivation and lower engagement than
Collier et al., enrolled students. The findings revealed
; student Education At
Helping The Kalamazoo Students received a scholarship providing g A ) that motivation, faculty engagement, and
engagemen ccess an ; ; ;
Students Keep o . tuition for post- secondary education. 8 .g _ _ being male negatively influenced GPA,
the Promise motivation Quality while staff interaction positively
influenced GPA.
Students with poor performance and
2019, excessive absences early in the semester Student scores improved on the final
Gordanier et Early Academic were referred to the university's Student exam by 6.5 to 7.5 percentage points for
al., Early L Success Center (SSC). The SSC informed . students at or near the performance
~Intervention in ) Education . ,
Intervention in Principles of the referred students about tutoring academic Access and threshold. The gains are particularly large
College Economics opportunities and training on success training/activity achievement Quality for students who entered college with
Classes skills. below- average math placement scores.
Student accomplishments included
2019, Cultural Empowerment Teaching increased assighment grades, improved
Griffin, Andragogy (CETA) was implemented. . classroom material articulation
Cultural . . . Achievement, !
Psychosocial Techniques used included cognitive . ; confidence in independent oral responses
Techni Empowerment empowerment, collaborative learning understanding,  Education ,
echniques . . i i L
Used i ; h Teaching exercises, and testing of the student CREIEEE ¢ Access and and increased sel es-teem 22 college
sed in the A e ot} - policy change self-esteem Quality student and developing career
Classroom limits to guide mastery of the material. professional.
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There was a significant reduction in

2019, Paul &
Eubanks physical and general anxiety symptoms
Fleming, This intervention involved using an Healthcare over three V\./ee'k.s. In addition, depression
Anxiety MindShift anxiety-reducing phone application for online/web- anxiety Access and symPFoms significantly redL'Jced among
Management three weeks. based Quality participants between baseline and week
on Campus 3.
The purpose of this study was to test Perceptions of restorative narratives
2019, Ray restorative narratives that would be .can di.rectly- predif:t studtlan-ts’ behavioral
et. al, Testing Student Resilience  published on the website. Authors Healthcare intentions, including their intention to
Restorative Project Training expected greater outcome expectations online/web- student Access and seek resources and share content with
Narratives Program to lead to intent to share the content based engagement Quality G st eles, e [nelleet)y isnee
with others. behavior.
STC significantly increased persistence
2020, Evans et A “navigator” met with students for and degree completion for women;
al., Increasing Stay the Course assessment and identification of goals, student Econ'o.mic estimates for the full sample are
Community (STC) intensive case- barriers, strengths, and weaknesses. They persistence Stablllt.y & imprecise. The statistically significant
College management developed a service plan with action steps in-person retention 8'( Education estimates for women imply that STC
Completion for each goal and updated it every 90 sessions i ! Access and tripled associate degree receipt by 31.5
program achievement .
Rates days. Quality percentage points.
2020, Training sessions lead to membership in a
Feldwisch et group called Safe Sisters. Sorority Significant differences between
al., Safe members participating in Safe Sisters are treatment and waitlist control groups
Sisters: A trained to recognize the warning signs . sexual assault  Healthcare were shown on posttest scores for
Sorority- i th n |.:>e-rson ... actions & Access and ion. b der effi i hel
Safe Sisters at a sexual assault may occur and learn yraining/activity . . action, bystander efficacy, intent to help
Based attitudes Quality friends, and intent to help strangers.

Intervention

ways to intervene safely.
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2020,
Kirschner et
al., Mental

An online gatekeeper training helped
college students and student leaders

Interactive programs may be an

. . ; : g stigmas &
Health Stigma Online Interactive |<'jint|fy, approach, and refer to help at attitudes Social and accessible and efficient means to reduce
Among Educational rsK peers. ' - online/web- help.  Community stigmatizing attitudes toward help-
College Program Participants acted as friends to facilitate  |5¢eg . Context seeking among college students
; seeking )
referrals to mental health services.
Students
2020, ) .
Markle & First-generation students who
alr .e The learning community included several participated in the learning community
Stelzriede, social and co-curricular events, readings, _ outperformed continuing-generation
Comparing assignments, and community-based Azidisllie ot o
. First-Generation - ’ o . . social Education students in gains in intellectual
. learning projects specifically addressing  in-person development, interpersonal
Continuing-  earning ) ) ) . .. involvement & Access and ’
. first- generation student experiences, training/activity . development, and engagement with
e Community ) 2 outcomes Quality )
identities, and challenges. diverse perspectives.
Students
Students read stories highlighting
2020, common academic and social challenges The likelihood that racial-ethnic minority
Murphy et al., to belonging that represented them as and first-generation students maintained
A Belongl'ng A Customized normal and temporary. They then . student Social and cont.lnuous enr.ollment mcreajsed-.
Intervention Belonging completed writing exercises to facilitate  narrative persistence &  Community Feelings of social and academic fit one-
Improves Intervention the personalization and internalization of accounts retention Context year post-intervention mediated the two-
Retention the message. year gain in persistence.
SKY Campus
Happiness .
2020, SKF\)(p SKY Campus Happiness showed the
Seppali et al., {7 ) SKY, El, and MBSR offered equal dosages greatest impact, benefiting six outcomes:
Promoting Foundations of of instruction and included one or more anxiety, depression, stress, mental health,
Emotional ; i ; i . . .
Mental Health _ short retreats in addition to class time. depression, Healthcare mindfulness, positive affect, and social
=] Intelligence (El); Certified facilitators with seven or more  in-person gratitude & AR connectedness. El benefited from one
Psychologic al Mindfulness-Based years of teaching experience delivered  training/activity - social lit outcome: mindfulness. The MBSR group
Stress Reduction Quality

Thriving the interventions. connectedness showed no change.

(MBSR)***
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2020, _
. The four-year graduation rate of the
Simmons & . . . .
Smith African-American and Latinx sophomore 2014-15 Success Central cohort, which
mith, . . . . .
students received peer coaching from . student . consisted of only African- American and
Success in-person ist Education
Success Central. support/ persistence, Access and Latinx sophomore students, exceeded the
Central: Success Central The students were surveyed regarding . _ retention, & . average graduation rate of all sophomore
Addressing ] ) training/activity hi t Quality
bersict their experience. achievemen students at the institution.
ersistence
This research illustrated students'
2020 . . . Findings showed that being labeled as
’ experiences and challenges in their pre- y .\ feeli ‘
Yadusky et al., curriculum courses through in- depth student ) urlld:rpre;:'aredt.getr?eratedd e? mkgs :
Helping Under- interviews with 16 students who persistence Education isotation, s .|gma #ation, and a fack o
prepared Developmental successfully completed or were on track ; ’ Access and control, which we argue are threats to
Stud Coursework ) survey retention, & . identity that led to strong emotional and
tudents to complete their developmental achievement Quality _ :
Succeed e behavioral reactions.
2021, _ _
Crowe. A Students were involved in a three- year Findings showed that the scholarship
’ scholarship program that focused on e
; rogram had a positive impact on
Climate that Scholarshi providing faculty mentorship of student  j, harson student sense  Social and Sch(galars Scholaprs had a hi:her sense of
Increases P research, opportunities for professional s ..~ of belonging &  Community . ; ; ; :
Student's Program » OPP P training/activity satisfaction Context belonging and high satisfaction levels in
Belonging development and networking. their majors.
2021, Students in both the in-person and online
Howl I . . . academic coaching conditions significantl
| ow e'tt ejc . Academic support services and coaching ] . : o kg'll - v
; ; . ncr rm n rom
nvestigating were provided outside of the classroom in-person Education Increased thei etac.o'g |t|ves'| > 1ro
the EffeFts of  Academic to foster college students' development be Jactivit metacognitive  Access and pre-to post-test.. Posmve.experlences
Academic Coaching erl vas e e e Sk, raining/activity .- reness Quality were reported with both in-person and
Coaching online academic coaching.
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2021,
Strayhorn, Results supported the hypothesis that
First-Year participants in the experimental video
Students’ Social and condition would have higher sense of
Sense of Academic This program was a web-based online/web- studentsense  Community bel han th h
. Lo . . . i t t int
Belongi Intervention academic video intervention. based of belonging Context €longing scores than those In the
elonging at placebo and control groups.
an HBCU
2021, This group intervention was based on
i the principles of PNF and is similar t . __— .
Ll & € principies o an. 15 simtiarto lcohol The most important finding of this study
Kim, AWARE: A the BASICS program. It involved an el . .
) ) ) nsumbtion & was that non-White students did not
Personalized icebreaker, alcohol education, narrative COnET . .
) o i ) A tion of change their perception of campus
Normative activity with self-reflection, PNF, In-person percep . )
AWARE ) o sessions cer alcohol drinking norms even though their alcohol
Group informal qualitative peer responses, P L
) use was significantly reduced.
Intervention PBS, and goal setting. UEE
2021, The overarching goal was to reveal Visible differences existed with the
Wagstaff & (BASICS) - Brief discrepancies between students’ high- implementation of the intervention. The
Welfare, Brief Alcohol Screening risk drinking behaviors and their values BASICS manual authors conceded that
Alcohol 2nd Interventions and goals. The three- tiered model Healthcare the PFR generation is expensive.
Screening and for College targets a) individual students, b) the in-person alcohol Access and Therefore, counselors must remember
Intervention Studentsg* campus community, and c) the sessions consumption  Quality that Ml is a key component of the BASICS
on Campus surrounding community. intervention.
. Participants were asked to write 10
2022, Geier & . . . The treatment group showed
. weekly (positive) gratitude journals. A o . .
Morris, A . significantly higher well-being after the
. complete record consisted of a pre- ) L.
Gratitude . . . Healthcare 10 weekly gratitude reflection journals.
. . intervention mental well-being . . .
Intervention ~ Gratitude , ) online/ mental Access and The impact of the gratitude
) . assessment, 10 gratitude journals, and a ] . . s .
During COVID- Intervention , , ' web- based wellbeing Qualit intervention was significantly positive
post- intervention mental well-being Y . .
19 and of medium effect size.

assessment.
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A summer research program emerging

2022, from a partnership with a research
Larracey et al., . i i i
o yt . Humanities university that fostered impactful
ace to Be i i i
Collaboratory relationships among the area community
Heard and to (HLAB) college system and offered intensive
Hear” humanities research experience.

in-person
training/activity

educational
inequity

Social and
Community
Context

Students detailed the benefits and
importance of collaborative skill- building,
opportunities for peer support,
networking connections, and possibilities
for more holistic personal growth in UR
experiences.

* The BASICS intervention is utilized in four studies
** Protective Behavioral Strategies Training intervention is utilized in two studies
*** Mindfulness Based Stress Reduction interventions are utilized in two studies
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Book Review:

Rethinking College Admissions:
Research-Based Practice and Policy

hen this book arrived, I could

not put it down. And then I

started telling my admissions

and enrollment colleagues all
about it. Let me tell you why this is a must-
read for those working in college access,
admissions, or enrollment management. Yes,
the title might not tell you that this is a book
for college access folks, but it is. A skim of the
table of contents is very revealing as you see
access-related terms such as: repressive
legalism, equitable practice, holistic review,
potential of lotteries, direct admissions, and
advancing equity.

Poon and Bastedo have assembled 22 authors
to describe in three parts how to “rethink”
college admissions and facilitate a
conversation on research, practice, and policy.
In the preface, they state the book’s goal is “to
present research to generate new ideas and
considerations for practice and policy in

4

admissions...” (p. xiii).

I will use a compelling passage from each
chapter to introduce you to this stellar read
and to demonstrate how access is embedded
in each chapter’s message.

Volume 8 | December 2023 | Issue 1

@

89

Authored by
Christopher W. Tremblay (University of Michigan)

PART I

Questioning Current

Practices

Chapter 1 B !I! 1L |

“The law has direct BEELEELEELEE L

implications for higher RETHINKING
. , COLLEGE

education’s capacity to

ADMISSIONS

OiYan A. Poon and Michael N. Bastedo

admit and support
historically marginalized
students on campus”

(p. 18).

Fernandez and Garces introduce the concept
of “repressive legalism” and provide three
bold questions for each campus to ask
themselves as they consider how laws and
legal actions are stifling progress on making
admission to college more accessible.

Chapter 2

“Although researchers, lawmakers, and education
leaders have paid significant attention to making
postsecondary education and rigorous courses
more accessible for historically marginalized
groups, we are a long way from an equitable praxis
that will actually begin to dress and ameliorate the
historical barriers and resultant gaps” (p. 37-38).
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There is so much embedded in that one
sentence by Rodriguez, Lebioda, Skiles and
Bindiganavile. This chapter chronicles
inequality among Advanced Placement. The
authors presented three key issues that
impact equitable admission practices and then
offer two primary recommendations.

Chapter 3

“Racism and other forms of oppression
undoubtedly continue to undermine the ability of
racially minoritized students to prepare for and

actively pursue their college aspirations”
(p. 49-50).

This chapter offers five recommended
practices for improving the college
admissions review process. Comeaux
introduces the concept of “community
cultural wealth framework” that I found
compelling.

Chapter 4

“As we forge ahead, continued creativity, courage,
and innovation are needed to redesign and
reimagine admissions structures and processes to
ensure that medicine attracts and retains a

talented, dynamic, and diverse physician
workforce” (p. 66).

Nakae’s chapter is solely focused on medical
school admission. They hone in on the holistic
review process for medical schools, offering a
historical perspective, current setting and end
with future directions about discontinuing
use of the MCAT and creating more HBCU
medical schools. Despite not having ever
worked in medical school admission, I still
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found Nakae’s work beneficial and applicable
to my work in admissions and college access.

Chapter 5

“...Institutions would do well to eradicate
standardized testing altogether and to take a deep
look into the college application preparation
industrial complex and what it does to exacerbate
inequality” (p. 80).

Park provides an overview of the test prep
industry, test prep in general, and advocates
for a need for change. Admissions is really at
a pivotal point in perceptions and realities of
the role of standardized testing in decision-
making. This chapter is timely and could
become a book of its own.

As you have read, Part 1 really set the stage to
a variety of current admission practices that
are not facilitating positive change in equity
nor equality for students historically
underrepresented in American higher
education.

Part II.
Considering Different Approaches to the
Work in Admissions Offices

Chapter 6

“Equity-minded change requires purpose,
attention, and the courage to acknowledge and
address the multiple manifestations of racism”

(p. 100).

Posselt and Desir address the elephant in the
room (calling it the “uncomfortable truth”)
immediately with their first sentence that
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describes admissions as the paradox of
exclusion and access. They then discuss and
define racialization and equity, which I
appreciated. Their chapter concludes with a
set of four thought-provoking questions for
possible action at the organizational and
individual level.

Chapter 7

“For the 70 percent of colleges that request
criminal history information on their application
forms, it is perhaps time to reconsider these
practices, with particular attention to how they
might conflict with other institutional goals such
as diversity, equity and inclusion” (p. 112).

This chapter is another very specific topic,
similar to Chapter 4. For those readers not
familiar with the topic of criminal conduct
questions embedded in the college admission
process, Stewart takes you on a thorough and
effective journey.

Chapter 8

“By adopting grittier interpretations of leadership,
colleges and universities can begin to strengthen
ethics in admissions and repair public confidence
in higher education” (p. 132).

Harris” chapter is all about the ethics of
college admission, plain and simple. Of
course, I expected a reference to the 2019
Operation Varsity Blues “scandal.” Harris
does well in identifying three “ethical hazard
practices” that need reform. After reading this
chapter, it gave me pause on what I could do
to affect that type of change.
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Chapter 9

“The admissions profession employs many who
believe in the power of higher education to
transform lives and express deep commitments to
values of diversity and equity” (p. 148).

This chapters’ five authors analyzed
interviews with 50 admissions professionals
to describe the two barriers to professional
development that embraces equity and
diversity. Their chapter concludes with
offering four recommendations for improving
professional development practices.

Part I1I.
Considering New Models for Admissions
Practice and Research

Chapter 10

“Proponents of lotteries for the purposes of
increasing diversity may take pause at the
findings” (p. 155).

This short chapter Baker, Bastedo and
Addison describes the past practices and
thinking related to admission lotteries. The
authors provide a historical overview, share
one of the newest studies on admission
lotteries and conclude with implications for
policymakers and practitioners. Having not
been familiar with lotteries, I found this
chapter fascinating.

Chapter 11

“College access in the United States is best
characterized as an ‘unequal opportunity,” where
wide gaps in college enrollment and attainment by
income, race, and geography have persisted for as
much of the twenty-first century” (p. 165).
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Delaney and Odle’s chapter is 100% about
direct admissions, known as “DA.” They
introduce the seven core principles of DA and
then highlight this work in action in Idaho,
South Dakota and the Common App HBCU
Pilot. The chapter is also rich in the various
impacts of direct admission. I also learned
much from this chapter.

Chapter 12
“The college students we are educating today are
more diverse than ever before” (p. 203).

Slay and Glasener dedicate their entire
chapter to examples of “institutional promise
programs” with most attention to the
University of Michigan’s HAIL Scholars. This
chapter is about a longitudinal study with
focus groups that was conducted. Chapter 12
was the last chapter that introduced new
content.

Chapter 13

“We have offered three ideas for building bridges
and partnerships between practitioners and
researchers, to bring critical and collaborative
systemic analysis to bear on practice and offer new
systemic innovations for equity” (p. 224).

This chapter took a unique approach by
sharing excerpts of a transcript from a
recorded conversation among the three
authors. While some may feel this chapter
was like watching a television talk show
conversation, it really dives deep into the
intersection among practice, research and
policy. The most important part of this
chapter was their three suggestions for
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continuing the conversation and taking
action.

Concluding Thoughts

The entire book is a shorter read than you
might think. While it appears to be nearly 300
pages, 50 of those pages are the citations,
which I found myself consulting frequently as
I read chapter after chapter. The bios of the
authors and editors were also incredibly
helpful as I worked to understand the context
of where this work and opinions rested for
them.

My only criticism of the book does not have to
do with its content, but the title. Given the
equity-focus and mindset and a commitment
to access among the various chapters, the title
of the book should have included “equity”
and “access” to further attract readers. The
college admissions field cannot accomplish
their recommendations and changes in
practice alone - they will need the support of
advocates of access and equity.

After reading this book, it gave me another
reason to think critically about college
admissions, specifically related to access and
equity. I promise it will do the same for you.
After you read this review, I know you will
pick up the book, read it and then you will
join me in this quest to “rethink college
admissions.” Let’s get going! We've got work

to do! @



Book Review:

Punished for Dreaming: How School Reform
Harms Black Children and How We Heal

arlier this Fall, I had the pleasure of

reading Dr. Bettina L. Love’s book,

Punished for Dreaming. Before

reading this book, I had believed
that I held a substantial amount of knowledge
regarding how systemic racism intertwined
into America’s education system. However,
Love’s book delves into the many intricacies
of systemic racism and how the insidiousness
of capitalism, bipartisan policies, and racism
have all worked together to punish Black
students since the landmark Supreme Court
decision, Brown vs. Board of Education
(1954). As a future school counselor and Black
woman, [ felt incredibly enlightened from my
reading of this book.

Throughout 12 chapters, Love unveils the
many ways Black students have been
disenfranchised and harmed within
education. Love reveals this through the use
of research and personal accounts of former
students and educators pre- and post-Brown.
Public education as a whole has been
punished, thus affecting all American
students, especially those within public
education. These sources, in the end, aid
Love’s call to action for educational
reparations. These reparations account for the
trillions of dollars lost or owed to Black
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students who had to
endure harmful
educational reforms
starting from the
backlash of the Brown
case in 1954. Punished

hallmark of literature
that should be in any
educator’s collection.
This book helps to
propel educators to

not call for reform, but to demand and
implement “radical change” (p. 235).

Love argues that reform has harmed, instead
of helped, higher education. It has shown to
only benefit entrepreneurs, corporations, and
White Supremacy shepherded by American
policymakers on both sides of the political
spectrum. One example of this is the citing of
the educational report, A Nation at Risk (1983),
which, Love argues, created a fake crisis
within education. This crisis steamrolled an
attack on Black students by believing that the
aid of marginalized groups within education
has ruined public education in its entirety

(p. 53-57). It propelled the criminalization of
Black students and schools with the addition
of metal detectors, school resource officers,
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and ultimately, the school to prison pipeline.
Reforms were made to respond to the fake
crisis made by right-wing policymakers and
thinktanks. The author does an exemplary job
of connecting movements like this to the
rebellion of school integration from Brown in
1954. Love argues “Together, these rich White
men, allied with White women, teamed up to
create a radical right wing that would defund
and try to eliminate public education” (p. 40).

As a Black woman, I found resonance in the
personal accounts of the interviewees, as well
as Dr. Love’s sentiments. Punished for
Dreaming unearthed memories of my time in
school. I thought back to the times my
intelligence, grit, and character had been
consistently questioned by teachers and
administrators. I had left school internalizing
that I had some sort of invisible deficit that I
could never understand, but that many
teachers and school administrators had
always seen within me. I remember begging
to take courses to meet my A-G requirements
(coursework requirements needed to attend
public universities in the state of California)
and being rejected to do so. I remember my
counselor telling me that I would never pass
my first semester of college, although I
proceeded to graduate with honors in both
my undergraduate and graduate education.
It brought to fruition what I and so many
other Black students experience in America:
the price we must pay for being Black and
seeking a quality education.
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Regardless of your place on the political
spectrum, this is a must read. I encourage
educators of all ethnic backgrounds to delve
into this book and to grasp the concepts and
statements portrayed by Love. If you are to
work in education, as a teacher, counselor, or
even an administrator, this book helps you to
understand the current environment that
Black students must endure in school.
Punished for Dreaming guides the reader
through these perspectives, while also
connecting it to the harmful effects these
reforms have on all students, even those who
are non-Black. It pushes the reader to want
more for education, to eliminate the current
structure, and to start anew within public
education.

Punished for Dreaming is an enriching and
enlightening book that informs educators not
only of the setbacks within American
education, but also the insidiousness of
capitalism and racism within the American
educational system. It reveals that these two
forces have crept into public education and
have ultimately harmed all students,
primarily Black and Brown students. It
encourages educators to fight anti-racist
schools, to stop dehumanizing students, and
provide quality public education. It should be
read with the intention to learn and
understand the struggles of Black students
while also unveiling the harm done by many
educators, philanthropists, politicians,
entrepreneurs, and corporations. Punished for
Dreaming is one of the first steps to radical
change within public education.



Book Review:

Pre-College Programming in Higher Education:

Case Studies

re-College Programming in Higher

Education: Case Studies, edited and

with contributions from Susan L.

Sheth and Christopher W.
Tremblay, is an important contribution to the
field of higher education. This is the third
book since 2019 by these authors focused on
pre-college programs, an area that is
understudied and currently has a limited
literature base. This ambitious volume
highlights cases from seven institutions and
two organizations that operate in the pre-
college environment. Using a case study
method with contributions from across the
landscape provides an important level of
depth in describing these diverse, complex
and important programs. The authors set out
to develop a practitioner-focused approach
for anyone leading or starting a program by
offering practical information, effective
practices and tips to achieve their program
outcome.

The primary content of the book are the nine
case studies authored by pre-college program
directors across the United States from the
following institutions and organizations:
Academically Talented Youth Program
(ATYP) at Western Michigan University, Pre-
College Scholars at University of California,
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Berkeley, Pre-College
Program at Harvard
University, Pre-Med
Ed at Michigan State
University, Summer
Academy at UGA at
University of Georgia,

Pre-College,Programming
in Higher Education

Summer College

Immersion Program
(SCIP) at Georgetown
University, Yale Young Global Scholars
(YYGS) at Yale University, CampDoc, and the
Higher Education Protection Network
(HEPNet).

The book starts with an introduction, a
description of the case study format, and a
section that defines language in the pre-
college programming environment. Following
each case is a table that provides a snapshot of
the program including the following key
information: Title of the Pre-College program,
website link, history of the program, program
fee, length, application required, admissions
process, annual budget, modality, credit or
non-credit, time of year, funding sources,
average number of participants, location of
the pre-college program in the university
structure, program description, staff, target
audience, goals, learning outcomes, university
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involvement, best practices, unique features,
advice for other pre-college programs, and
their program dream/wish. The book ends
with a reprinted chapter from an earlier book
sharing the 25 dimensions of Pre-College
Programming and each case ends by
highlighting which dimensions are most
present in their case. The concluding chapter
notes major and minor themes. The major
themes are: academics, activities, curriculum,
diversity, engagement, exposure to college,
and faculty. The minor themes are: families,
management, partner organizations,
residential, scholarships, and STEM.

A case study methodology is the ideal
approach to provide the level of depth and
detail that practitioners will find helpful in
learning about programs. The case study
authors were asked to organize their cases in
three sections: purpose, people, and pathways
and then concluded with the connection to
the 25 dimensions. The purpose sections
ground the cases in why the programs exist
and highlight that programs at different
institutions and in different contexts have
been created and developed for various
reasons. There are programs filling gaps in
local services, advancing university goals, and
leveraging the unique assets and values of
institutions for the broader public good and
benefit of the institution. The key players
identified in the people section of the cases
include staff, students, faculty, among others
who are teaching courses and supporting co-
curricular experiences. The pathways section
shows the range of experiences offered to

Volume 8 | December 2023 | Issue 1

96

participants in the variety of programs
included in this volume.

As the editors note, “ Although this book
showcases nine programs, we do understand
that there are hundreds more in higher
education that are amazing in their own
right” (p. 153). The editors also emphasize that
the research on pre-college programs
predominantly focuses on the federally-
funded pre-college programs which are not
included in this book. A nice addition to the
book or a future volume might include the
quantitative research findings from the
federally-funded pre-college programs and a
descriptive qualitative case or two that
illustrates the key components of the program
and additional details practitioners would
find useful. A second category of programs
that is worth capturing in these cases are pre-
college programs like the University of
Michigan’s Wolverine Pathways or Rutgers
Future Scholars, which are intended to
support students from specific geographic
areas to prepare and succeed as college
students at their respective institutions. Given
the wide range of pre-college program types,
there may be others categories too that are not
represented in this book. Overall, this book
provides the most complex and complete
picture of the pre-college program landscape
to date.

The cases provide important access and
insight into the inner-workings of pre-college
programs across the United States. An area
that was under-examined in this volume are
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the metrics for success and how each program
is capturing and reporting on their impact.
With a variety of purposes and program foci
as highlighted in the purpose and pathways
section, it would be helpful to practitioners to
understand the range of ways programs
identify success and if they are meeting their
intended goals.

In the pre-college environment, practitioners
and researchers are often not in dialogue. In
the best case scenario, program designers and
evaluators are familiar with the research and
use it to inform the program design and
evaluation. In this volume, only some of the
case study authors cite scholars and theories
that ground their program design and the
program impact is not included. In a future
volume, there is an opportunity to learn more
about the theories that undergird the
programs, the ways the program experiences
and activities align with the theories, and how
the impact is assessed.

Almost two decades ago, researchers noted
the proliferation of college preparatory
programs and the challenges in studying
them that have persisted to today. However,
researchers like Wiliam G. Tierney and Linda
Serra Hagedorn provided a model for college
preparation in their 2002 edited volume,
Increasing Access to College. This book and
future volumes would be strengthened by a
brief literature review of the existing work
which could be particularly useful and
informative for practitioners who may or may
not be familiar with what already exists in the
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field to build upon. Finally, offering a
theoretical grounding could bring researchers
and scholars into the pre-college program
arena to wrestle with the complex ways
needed to examine success individually and
collectively and build a literature and
evidence base that programs can rely on.
There is always more work to be done, but
this case study book is a significant step
forward in increasing the understanding of
pre-college programs today that provides
new and experienced practitioners important
insights directly from well-respected pre-
college program directors across the United
States and (@ from a range of higher

education institutions.
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