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HOW TO ALIGN GLOBAL CONCERNS 
AND LOCAL ISSUES?

PILVI POSIO
Guest Editor
Centre for East Asian Studies
University of Turku
Turku, Finland
pilvi.posio@utu.fi

This themed issue titled “Global Concerns, Local Issues” is part of the 

collaboration between the Journal of Management for Global Sustainability and the 

Finnish-ASEAN Academic Platform for Sustainable Development (FAPSU) project 

run by the Finnish University Network for Asian Studies at the University of Turku, 

Finland. In the previous volume of the Journal, it was noted how great editorials 

are for allowing personal reflection. Building on this remark, this editorial and 

the theme of this issue are based largely on my experiences in working for the 

FAPSU project and my disciplinary background in social science, in general, and 

anthropology, in particular. I discuss in particular the relation of two themes, namely, 

the plurality of perceptions and manifestations of sustainability and the development 

of collaborative international sustainability education.

Our project had the pleasure of visiting our partners at the Ateneo de Manila 

University in December of 2022. This visit was very enlightening as it offered a 

brief but very concrete experience of contextual realities in the Metro Manila area. 

I remember sitting in a car that was driving us from the airport to our hotel and 

my jetlagged eyes scanning the passing scenery. Everywhere I looked, there were 

cars, cars, and more cars on the many roads such that the constant flow of traffic 

looked like giant snakes intertwining on many levels before departing into separate 

directions. This density of vehicles is explained partly by the fact that Metro Manila 

has approximately 13.48 million people inside an area of less than 620 m2 (PSA, 

2021). In contrast, Finland is known for its rather sparse population of approximately 

5.6 million people in a country the size of Japan. Already do these simple socio-

geographical circumstances shape transportation, which constitutes a significant 

part of carbon dioxide emissions across the globe. 
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During our visit, we were lucky not to get stuck for long periods in traffic jams 

(that I now consider nonexistent in Finland) and made it smoothly from the airport 

to the hotel. Yet, although the car had been airconditioned, hot and humid air 

encircled me as soon as I opened the door. Similarly, the experience of cars on the 

busy streets became more alive and multi-sensorial while walking in the vicinity of 

the hotel. Although this might seem self-evident, seeing, hearing, and smelling the 

never-ceasing traffic made me realize better than any verbal or textual explanation 

how traffic is an organic part of life in Metro Manila. It shapes not only the sensorial 

but also the temporal experience of the residents, making them evaluate time rather 

than distance when making flexible logistical plans that reserve extra time for 

unexpected traffic jams. This was something that we as novice Metro Manila visitors 

could not have anticipated; luckily, our hosts had planned our transportation. It was 

also intriguing to think about how the traffic was generated by individuals on trips 

from one point of the city to another. While there was a reason for their travel, many 

other factors in a systemic web also affected their choice of using private cars: limited 

availability of public transport, uncoordinated urban planning, social expectations, 

and values of car ownership, to name a few that I learned. Reflecting on this back 

to Finland, I immediately thought about long distances outside the urban areas and 

recognized similar thoughts of car ownership as a status symbol. 

I have returned to these experiences frequently not only while sitting for a 

couple of minutes in the so-called traffic jams in Finland but also while working 

on our project and writing this editorial. Admittedly, I felt a bit intimidated at first 

about contributing to a management journal given my anthropologically oriented 

research background. I wondered how my contribution would fit into this Journal’s 

scope both in terms of discipline and its focus on global sustainability. Anthropology 

relies heavily on qualitative, ethnographic data through which it inquires about the 

quotidian lives in lived social and material environments. Furthermore, its aim is 

not to generalize or make universal arguments. Rather, it highlights the nitty-gritty 

of human experience, the complexities of the webs of social relations, and the 

contractions of life in general. As Keane (2003) has put it, anthropologically oriented 

researchers often respond to generalizing examples of culture and society with the 

(potentially irritating) remark, “We need to complicate the story” (Keane, 2003: 222). 

Therefore, I felt somewhat uneasy addressing sustainability on a global scale; finally, 

I found myself wondering what global sustainability is, anyway.
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When I started writing this editorial, I familiarized myself with the Journal’s first 

editorials, aims, and scope as well as its article selection criteria. Global sustainability 

is defined as a process that touches us all since for “true sustainability to be achieved 

anywhere, it must be pretty well achieved everywhere” (Stoner, 2013: 3). Global 

sustainability is undeniably a crucial and urgent aspirational universal objective. 

Yet, as Bentz and colleagues (2022) have argued, global sustainability solely as a 

shared acknowledgement of what needs to be done does not necessarily manifest as 

mobilization, organization, action, and decisions. What helps close this gap between 

knowledge and action is the important how of transformation. According to Bentz 

and colleagues (2022), this how entails both the methods and purposeful actions that 

they refer to as “the means” as well as the underlying core values and relationships 

that they refer to as “the manners.” 

It is also important to note that although sustainability refers to sustaining 

and maintaining, transformation has come to have intrinsic value as a buzzword 

for sustainability. Transformation is considered vital, yet it may pave the way 

toward normative policies and top-down directed transformation which may also 

be experienced as threatening (Blythe et al., 2018). Therefore, merely implementing 

globally defined, universalized, and apolitical SDGs through generalized “means” of 

transformation locally may result in imposed policies that bypass the “manners” of 

local realities (cf. Bentz et al., 2022). Similar tensions are observed in the resilience-

building paradigm closely connected to the acutely increasing disasters caused by 

climate change. Resilience-building is a two-edged sword—while it embraces the 

value of local community capacity in crisis mitigation and recovery, in doing so, it 

regenerates the neoliberal agenda by pushing the responsibility of recovery to these 

very communities affected by the crisis and diverts attention away from structural 

socio-political problems (Barrios, 2016).

In the worst-case scenario, the insistence on radical change, including degrowth, 

may serve as a form of continued colonialism or economic and environmental 

imperialism (Dengler & Seebacher, 2019). For example, the European Union plans 

to ban the sale of new fossil fuel cars by 2035 to reach its climate neutrality target 

by 2050. However, the development of zero-carbon transportation does not come 

without cost as the mining of lithium for electric car batteries causes various 

environmental, social, and economic problems locally. Furthermore, representatives 

of the Global South voiced strong demands for climate justice and compensation 
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at the United Nations Climate Change Conference at COP27 in 2022. This reflects 

how the grand narrative of the common future of humanity has been based largely 

on the socio-political developments and motivations of the Global North, which 

has enforced the economically, politically, and socially subordinated position of 

the Global South (Valentine & Hassoun, 2019). This underlines both the need to 

understand the systemic effects of sustainability transformation as well as the urgency 

to develop innovations responding to these effects. Moreover, it is also necessary to 

remember to consider critically the geo-political premises of the hegemonic narrative 

of one common future of humanity both in sustainability research and practice.

Nevertheless, I fear that I do not have an answer to the question presented 

as the title of this editorial. I am not even certain if the question is the right one 

to pose. Instead of creating a dichotomy between the global and the local, should 

we not ask how to understand the multiplicity of sustainable futures? The global 

sustainability objectives are realized ultimately through place-based local initiatives 

(Howarth et al., 2022). However, local realities and associated sustainability visions, 

practices, emotions, and interpretations vary and, as such, are argued to constitute 

a plurality of sustainabilities (Murphy & McDonagh, 2016). These constitute diverse 

and sometimes conflicting futures with differing hopes, dreams, practices, and ideals 

resulting in new forms of personhood, sociality, and power dynamics (Ringel, 2021). 

Yet, at the same time, these “locals” cannot be understood independently from the 

mesh of global connections they are tied to (Tsing, 2005). This raises the question of 

whether there is such a thing as one universal and true global sustainability. 

Having said that, I consider nevertheless that the notion of global sustainability 

is of utmost importance. I think its value is largely in how the very awareness of 

the shared objective serves as a dynamo for efforts to build a better, sustainable 

future despite the inevitable bumps on the road. This Journal has contributed to this 

advancement of sustainability by bringing forth various problems, efforts, practices, 

and suggestions for solutions in various contexts and from diverse perspectives. 

One central focus of these has been the development of sustainability education 

in business schools, which can serve as a valuable forum for the integration of 

purposeful action or “the means” and local relationships and values or “the 

manners.” This is important because understanding how people relate to values, 

beliefs, politics, environments, and the self and others creates a foundation for any 

transformation process (Bentz et al., 2022). However, this challenges us to consider 

how to facilitate experience exchange in teaching and learning in practice.
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This brings me back to the experience of Metro Manila’s crowded roads and the 

learning experience of local reality and its underlying meanings, values, and social 

structures. As part of the FAPSU project, we developed a joint online course on socio-

ecological problem-solving with our partners at the Ateneo de Manila University. 

The course aims to introduce approaches to sustainable development and engage 

students in discussing related case studies from the Philippines and Finland. This 

kind of joint, interactive, and online teaching mode can provide opportunities for 

remote discussions about the students’ different contexts. These kinds of exchanges 

in sustainability education enable the acknowledgement and critical exploration of 

multiple sustainabilities and their embedded power relations. 

However, “teaching that only focuses on critique often leaves students feeling 

that there is no space left for change or hope” (Schwittay, 2023: 13 [italics in 

the original]). Thus, while global sustainability as a shared objective can serve as 

motivation for joint efforts in advancing sustainability, sharing the massive nature 

of global-scale problems can also create hopelessness, cynicism, disillusion, or 

pessimism. Sustainability education and research, therefore, need to maintain a 

constant balance between the critical acknowledgement of multiple interpretations 

of sustainabilities and the sharing of global aspirations, disillusionment, and hope. 

Having felt quite small inside one of the cars in the never-ending traffic jam of Metro 

Manila, I found myself with complex and contradictory feelings—I had flown to the 

other side of the globe to encounter a situation that seemed too big and complicated 

to solve. How could I make any difference? Why should I even care given that I also 

contributed to emissions and cannot fully solve the problem?

I think many of us are familiar with these kinds of sentiments in quotidian life 

as well as in research and teaching. They reflect the sense of loss of agency in the 

face of overwhelming global sustainability problems whose solutions are seemingly 

beyond the reach of individuals. Pedagogical approaches in sustainability education 

for overcoming this paralysis caused by the felt lack of agency include, for example, 

transformative pedagogy (Salonen & Siirilä, 2019; Sipos et al., 2008) and critical-

creative pedagogy (Schwittay, 2023). Both these approaches stress that it is important 

to consider, in addition to the cognitive aspects, the social, embodied, and affective 

dimensions of learning and pedagogical tools to empower the students. Here, once 

again, I found myself reflecting on our visit to the Philippines in relation to the 

planning of our joint online course. Online learning environments enable trans-local 

exchanges of knowledge and ideas but seldom allow for the sharing of first-hand 
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experiences of locally lived social and material realities. I have often wondered how 

we could enable students to share these experiences as well as their hopes, fears, and 

dreams with each other in the online environment.

The very first editorial of this Journal provided a clue, in fact, on how to 

approach this challenge—the author remarked that “global” refers to a process and 

completeness in the sense that it is present in everything we do (Stoner, 2013: 4). This 

echoes Anna Tsing, who argues that the universal objective of global sustainability 

takes form and is enacted in “the sticky materiality of practical encounters” 

(Tsing, 2005: 1). These encounters and interactions create friction that may not 

only complicate and slow things down but also, at their best, create movement 

as mobilization and action. Our online course may not offer the materiality of 

encounters in a traditional sense, yet it not only functions within the limits of digital 

technology but also explores its possibilities in sustainability education. Our joint 

course seeks to ground the learning experience in contextual realities by engaging 

students in sharing their experiences, such as through photographs, for example, 

and in analyzing real-life case studies from Southeast Asia and Europe accompanied 

by audio-visual material. Nevertheless, besides these pedagogical solutions, I think it 

is the very possibility of encounter and interaction that will hopefully help to close 

the gap in online teaching between theoretical conceptualizations and immediate 

and different social and material experiences. This kind of exchange also helps us 

explore our own self-evident contexts from different perspectives. 

This perspective also helped me reflect on my learning experience as this issue’s 

guest editor. In essence, I have suggested in this editorial to maintain awareness 

of the complexities of sustainable development and the acknowledgement of the 

multiplicity of sustainability interpretations and practices with their embedded 

power relations. This “complication of the story,” seasoned with anthropological 

sensitivity to lived everyday reality, urges us to pause regularly to ask not only what 

a sustainable future is but also how it is reached, whose it is, and on what terms. 

This does not, however, undermine the necessity of collective aspirations for a global 

sustainable future shared and cared for in interaction. Similarly, interdisciplinary 

discussions provide valuable learning experiences not only on the subject of 

sustainability but also as acts of encounter and exchange. Personally, I gained 

confidence in writing this editorial after inspiring exchanges with the insightful 

representatives of the editorial team and other collaborators of our project. In a sense, 
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this process was an example of how co-learning in locally grounded global webs of 

social connections can enhance both the understanding of the kaleidoscope of lived 

reality and the significance of shared aspiration. Finally, I would like to express my 

warmest thanks to the editorial team of this Journal and particularly to the managing 

editor, Assunta C. Cuyegkeng, for providing this opportunity to contribute to the 

Journal of Management for Global Sustainability.

PREFACE OF THE ARTICLES IN THIS THEMED ISSUE

This themed issue continues this Journal’s efforts to advance sustainability by 

addressing global-local interactions and dynamics from various perspectives. The 

articles shed light on issues ranging from outdoor education to educating local 

innovators, engaging stakeholders, the circular economy, and sustainable careers, 

while the geographic scope spans from China, India, and the Philippines to the 

European Union and Mexico. What is common among these seemingly divergent 

cases is that they all discuss issues that they resonate with and are applicable in many 

contexts. This, in my opinion, captures well the notion of global sustainability in 

terms of the relation between contextual realities and collectively shared signposts 

toward the future provided, for example, by the globally adopted Sustainable 

Development Goals (SDGs). Furthermore, the articles provide examples not only of 

how the general SDGs are operationalized and mobilized in local action but also of 

the wealth of social issues and potential revealed in the process.

Santa Stopniece’s article, “Outdoor Workshops: A Means of Restoration Amidst 

COVID-19 Online Modes,” explores the role of outdoor workshops as a regular 

practice for sustainability in education based on the case study of Suzhou Polytechnic 

Institute of Agriculture (China). The results of the study indicate that workshop 

experiences outdoors provide renewal of motivation, the joy of getting together, 

learning by doing, involvement in a vivid way, and a chance to create milestone 

memories of achievement. The paper provides guidance to those interested in 

implementing this method by outlining important aspects to note while organizing 

outdoor workshops, possible challenges, and their solutions. For facilitating the 

sustainability goals of the UN, including good health, well-being, and quality 

education, outdoor workshops offer a counterbalance to online and classroom 

learning, are globally relevant, and can be applied creatively in a variety of settings, 

learning situations, and disciplines. The triple bottom line model’s consideration 
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of sustainability from economic, environmental, and social perspectives concludes 

the usefulness and reasonable application of this approach. In conclusion, the wider 

use of outdoor workshops is proposed as an interculturally relevant tool based on 

fundamental human values such as being with nature and face-to-face interaction.

The article “Local Approaches to Address Global Challenges: Educating Local 

Innovators for Positive Social Change” by Martha Leticia Silva-Flores and Melisa 

Ladrón de Guevara addresses the role of local innovators in sustainable development. 

The article contends that aligning global concerns with local challenges is crucial to 

achieving long-term sustainability. This means developing effective and sustainable 

solutions to address communities’ specific needs and issues and positively impact 

the environment and society. In this process, local innovators play a fundamental 

role in promoting sustainable development by creating creative and sustainable 

solutions that address problems affecting their communities. However, their ventures 

often have a limited lifespan, restricting their ability to address global challenges 

effectively. Therefore, as this article argues, there is a need for empowering local 

innovators with knowledge. The study explores how local innovators acquire 

knowledge through formal and informal training, emphasizing the importance of 

connecting formal and informal education to drive social innovation projects that 

address local concerns with potential global relevance.

Building on the role that localization plays in the realization of the 2030 UN 

Agenda for Sustainable Development, “Engaging Stakeholders to Achieve the SDGs: 

The Case of the Province of Bataan” by Sherilyn Valdecañas and Assunta Cuyegkeng 

analyzes how stakeholder engagement in the localization process aids in the rapid 

achievement of the Sustainable Development Goals within a provincial setting in 

the Philippines. The case study performs a thematic analysis of the experience of ten 

SDG actors coming from different stakeholder groups, namely, business enterprises, 

government institutions, and civil society. Interviews reveal that a wide range of 

stakeholders, including the government, non-government organizations, civil society 

organizations, the private sector, the academe, students and young leaders, and local 

communities, are being engaged through consultations, partnerships, networking, 

dialogues, and the dissemination of records in carrying out projects and programs 

that are responsive to the 17 SDGs. Using the results, a framework for stakeholder 

engagement in achieving the SDGs was developed to serve as a guide on how local 

SDG actors can engage their stakeholders in each step of the programs and projects 
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directed toward SDG attainment. This study emphasizes how the collective efforts 

of stakeholders should be at the center when undertaking SDG localization.

Erja Kettunen presents European perspectives in her paper “Towards the 

Aim of the EU Circular Economy in a Multi-Stakeholder Process: From Policy 

to Industry and Back.” The process of agreeing upon the EU circular economy 

consists of communicating, negotiating, and publishing the interests of different 

stakeholders who may represent a business, an industry, a state, an NGO, or the EU. 

The communication involves bargaining that takes place in a dynamic multi-party 

network. From the perspective of companies, the EU bodies are the main decision-

makers in the EU strategy for a circular economy. The case study on textiles and 

clothing indicates that the stakeholders have different routes for communicating 

their interests, such as from company to industry association, company to member of 

the European Parliament, or industry association to the European Commission. The 

companies involved in the circular economy aim to save textiles from being burnt 

or discarded as waste, and their innovative solutions include producing new fibers 

from discarded textiles, designing clothes and accessories from leftover materials, 

and selling high-quality vintage clothes.

In their article “Nurturing Sustainable Careers: How New India’s NEP 2020 is 

Driving Employability Through Skill-Based Education,” Elizabeth Abba, Sadhna 

Dash, and Ramakanth Tallapragada examine 1) the many factors and meanings 

involved in pursuing sustainable careers and 2) industry-academia partnerships 

of the government, educational institutions, organizations, and individuals as key 

driving factors impacting New India’s global footprint. The article reviews policy 

objectives and related literature across these related domains, leading to a conceptual 

model that supports but also challenges the nurturing of sustainable careers and its 

multiple benefits. The analysis is based on India’s National Education Policy 2020 

(NEP 2020) crafted to cater to the country’s new role as it prepares to emerge as the 

third-largest economy by 2030 and its aspirations to become a “developed” country 

by 2047. The policy has set the context for enhanced employability for the masses 

and the development of sustainable careers, potentially transforming the skills and 

capacities of the world’s youngest workforce. Sustainable careers are meaningful 

for the individual when providing security and economic rewards, and they are 

crafted to form a unique pattern over time, often crossing diverse social spaces. 

However, as nurturing sustainable careers anticipates a supporting ecosystem for 
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enhancing employability, the analysis reveals that NEP 2020 will not succeed as a 

standalone initiative. Two critical stakeholders in addition to the government have 

been identified, namely, business entities and educational institutions that play a 

significant role in enabling the nurturing of sustainable careers.

The compilation of these articles illustrates the multifaceted nature of 

sustainability and the global-local interaction. However, the articles’ variety 

consists not only in the topics of their studies but also in their disciplinary and 

methodological commitments. This connects to my last remark about the importance 

of acknowledging, learning, and appreciating different and “local” disciplinary 

approaches to sustainability. Much like the work of an anthropologist embarking 

on ethnographic fieldwork in another culture, conducting interdisciplinary research 

on sustainability may require learning a new language, comprehending a different 

logic of thinking, and respecting a collaborator’s practices. Involving practitioners 

in the many fields of sustainability work involves yet further adjustments to another 

sphere of culture and practice. While these efforts may require some extra trouble, 

I believe that at their best, these kinds of dialogues and exchanges can be very 

enlightening and may constitute steppingstones toward a more sustainable future. 

Therefore, I would like to thank all the contributors in this themed issue for sharing 

their interesting research findings and insightful analyses. I also hope these articles 

provide the readers of this themed issue with an inspiring read and ideas for the 

further advancement of sustainability research.
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ABSTRACT

Amidst the global pandemic of COVID-19, online learning and teaching were oftentimes treated 

as the new normal. Students and tutors were expected to accept it and perform as effectively as 

they did in face-to-face situations. However, the online mode sustained over extended periods 

of time often results in decreased motivation, a lesser ability to concentrate, and general fatigue. 

This paper explores how outdoor workshops involving local and international students were 

used for restoration amidst lengthy online COVID-19-related learning periods at Suzhou 

Polytechnic Institute of Agriculture (China) and their role as a regular practice for sustainability 

in education. The methods of the study consist of content analysis of reports on outdoor 

workshops organized, interviews with tutors, and qualitative questionnaires for students. Results 

of the study indicate that workshop experiences outdoors provide renewal of motivation, the 

joy of getting together, learning by doing, involvement in a vivid way, and chances to create 

milestone memories of achievement. Important aspects to note while organizing workshops 

outdoors, along with possible challenges and their solutions, are outlined while proposing 

outdoor workshops as interculturally relevant tools based on fundamental human values such 

as connecting with nature and face-to-face contact with others. To facilitate the sustainability 

goals of the United Nations, particularly those pertaining to good health, well-being, and 

quality education, this approach offers a counterbalance to online or classroom learning, is 

globally relevant, and can be applied creatively in a variety of settings, learning situations, 

and disciplines. The paper uses the triple bottom line model to consider the sustainability of 

this approach from economic, environmental, and social perspectives, and concludes with its 

usefulness and reasonable application.
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INTRODUCTION

Pacheco (2021) maintains that the crisis response to COVID-19 caused rippling 

effects that have changed the realms of personal, social, and economic affairs. During 

the COVID-19 lockdowns, curriculums were moved online and students were apart 

from each other and their teachers, with no possibility of face-to-face dialogue. 

Amidst the global pandemic, online learning and teaching, video conferencing, and 

online meetings were oftentimes treated as the new normal (Pacheco, 2021). Students, 

tutors, employees, and supervisors were expected to accept this and perform as 

effectively as they had done in face-to-face situations. However, universities had 

issues with creating the best possible experience for students as regards to online 

learning programs (Lobos Peña et al., 2021). Whether this new normal was created 

by the pandemic or is a capitalization on the trend of using already existing online 

platforms and technologies (Pacheco, 2021), Gil (2020) raises the issue of physical 

and spiritual upheaval and the need to reconsider and change the way we live.

The online mode sustained over extended periods of time, i.e., several months, 

often results in decreased motivation, a lesser ability to concentrate, and general 

fatigue (Fuentes, 2020). While exercise indoors has been suggested as a way to 

cope, there is still limited information available on the best strategies for alleviating 

online learning challenges such as the learning environment at home and mental 

health concerns (Barrot et al., 2021). While the outdoor workshop method was 

not viable during complete lockdowns, meeting outdoors and in small groups was 

allowed during some periods of the pandemic. Learning outdoors, when possible 

and relevant, provides a more comprehensive experience of inquiry and the healing 

effects of nature which offer deep restoration. There is accumulating evidence that 

experiencing nature benefits people greatly and is a multisensory experience. While 

the visual aspect is most often discussed, encounters with nature also occur through 

sound, smell, taste, and touch, all of which have a range of effects on well-being 

(Franco et al., 2017). Eldredge (2001) frames his book Wild at Heart around his 

outdoor experiences, explaining how human beings have a desire to get away from 

deadlines and cellphones and return to the wild to explore, and how that makes 

them truly alive.

Regarding the background of this research study, the author used a reflexive 

approach involving her own experiences with the COVID-19 situation in China from 

2020 to 2022 and how restorative experiences outdoors were helpful in coping with 



Outdoor Workshops 15

the online mode of teaching amidst restrictions. Students were especially appreciative 

of the chance to get together and be out in nature after the 2020 lockdown. The 

research aim was to learn about the experience of organizing workshops outdoors 

and provide information on their benefits and possible challenges as well as ways 

to tackle them. This is relevant for education sustainability worldwide, applies to 

online degrees and issues surrounding online work balance, and can also be used as 

an occasional change in the classroom or office environment.

Focusing on the experience of Suzhou Polytechnic Institute of Agriculture 

(China), this paper explores outdoor workshops as means for sustainability amidst 

lengthy online learning periods and as a regular practice incorporated with classroom 

teaching. This case was chosen because it was more easily accessible to the author 

and the institution was the first one she encountered during her ten-year stay in 

China where outdoors activities are organized on a regular basis. Based on the 

analysis of the case involving reports on outdoor workshops, interviews with tutors, 

and qualitative questionnaires of students, this paper recommends a wider use of 

outdoor workshops to maintain motivation and experience the restorative effect of 

being in the nature. These means of a more humane experience could be relevant 

and creatively applied in a variety of settings, learning situations, and disciplines. 

This paper uses a broad and flexible understanding of sustainability and 

showcases practices for balanced education involving a sustainable appreciation of 

nature and the strengthening of face-to-face contact between students and tutors. 

These practices correspond to the sustainability priorities of the 2030 Agenda for 

Sustainable Development (United Nations, n.d.) adopted by all United Nations 

member states. The context studied is most directly relevant to U.N. sustainable 

development goals 3 and 4—good health, well-being, and quality education. The 

outdoor workshop method is environmentally sustainable and in line with the most 

quoted sustainability concept of the Brundtland World Commission Report—meeting 

the needs of the present generation of students without compromising the ability of 

future generations to meet their needs (WCED, 1987). In addition, the triple bottom 

line model has been widely used in sustainability discussions for finding balance 

between the economic, environmental, and social/community aspects of various 

initiatives. Three-dimensional sustainability was introduced by Elkington (1997), 

who suggested the dimensions of profit, planet, and people. Carter and Rogers (2008) 

considered economic, environmental, and social aspects as comprising triple bottom 
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line sustainability. Later on, Closs, Speier, and Meacham (2011) proposed a model 

that considers the environmental, ethical, educational, and economical aspects 

of sustainability. Indeed, while the term bottom line originates from the world of 

management science, it can also be used in other disciplines to consider the impacts 

of their activities. The triple bottom line has been used in education research by 

Saeudy (2015) to provide critical analysis in higher education institutions and by 

Sofiadin (2021) to evaluate the benefits of e-learning. However, since the model has 

further potential for application in the area of education, this paper will utilize it 

as a reference point for sustainability while discussing the results of the study and 

demonstrating how outdoor workshops can be implemented in practice.

LITERATURE REVIEW

As students face the trends of digital subjectivities, economies, and the 

metamorphosis of capitalism (Wells, 2020), online learning prepares them for these 

new realities of work. The “new normal” will definitely favor those who can manage 

software-structured social relationships well (Pacheco, 2021). However, the study 

programs need to be designed in a way that also helps young adults to balance the 

pull of self-preservation with coming together face-to-face with others. They need to 

be taught about the self-regeneration that comes from being in nature. Such coping 

skills will be invaluable for them in the long term. 

Bringing in the idea of generational characteristics can be helpful when 

discussing the developments in education nowadays. Defining the exact boundaries 

of generations is tricky, and every human being is an individual (Dolot, 2018). 

Nevertheless, attempts to make generalizations persist. Identifiable groups sharing 

birth years, age, location, and significant life events or critical development stages 

can serve significant purposes (Kupperschmidt, 2000), such as understanding the 

impact of different environmental circumstances (signum temporis) on persons and 

their attitudes as well as lifestyles (Dolot, 2018). Generation Z (born after 1995 

[Cilliers, 2017]), to which most students today belong, was born and raised in 

completely different circumstances than older generations (Dolot, 2018). This 

generation is known by many names—the iGeneration, Gen Tech, the Online 

Generation, the Post Millennials, the Facebook Generation, the Switchers, “always 

clicking”—because new technologies are a natural environment for them. Generation 

Z can exist in real and virtual worlds, easily checking and sourcing information that 
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they need, sharing it with others, and using a variety of communication devices and 

social media platforms (Csobanka, 2016). Yet while being a digital native has its own 

advantages, it poses the risk of developing technology dependency and highlights 

the need for balance and exposure to nature. This is also relevant for the study and 

work balance of millennials (born 1982–2002) and Generation Y (born 1980–1995) 

who are technology-savvy but also possibly technology-addicted. Looking forward, 

it is also applicable to another generation succeeding Generation Z—the Alpha 

generation, which includes those born after 2010 (Csobanka, 2016).

The curriculum of things (Laist, 2016) involves the digitalization of one’s own 

subjectivities, object orientation in pedagogy, and the focus on information rather 

than knowledge (Koopman, 2019). While the online form warrants such changes, 

there is a thinning of meaningful content as a result, making the experience less 

personal and humane. Technology is helpful for enhancing efficiency and ensuring 

uniformity but it can come at the cost of reducing human reflection, intellectual 

endeavor, and critical attitudes. Technology renders a lifestyle of post-human 

existence that is centered on machine-like effectiveness, increasing productivity, 

ensnaring devices, convenience, connectivity, and calculation that destroys creativity. 

However, lived experience is not technological, and so we need to create more lived 

moments for students (Pinar, 2019; Pacheco, 2021).

Outdoor workshops are useful for experiencing curriculum-as-lived (Pinar, 2019) 

which we are in danger of losing as young people spend too much time on their 

screens. Kronos in Greek stands for structured, planned time and effectiveness 

while kairos means lived, slow time (Koepnick, 2014). Kairos opens up an original 

experience, possibly even of the divine, of life itself, of being oneself, and of imposing 

one’s own sense of time (Shew, 2013). Kairos time in learning involves the awareness 

of daily life, subjective application, and inner activism (Pacheco, 2021). Responsive, 

ethical, and humane encounter requires being away from the distractions of image-

after-image on the screen, sensing one’s own being in the physical and natural 

environment, and becoming present in the here and now as a historical and timeless 

experience (Pacheco, 2021).

Turning to the situation in China during the COVID-19 outbreak, more than 

200 million students were involved in online learning since face-to-face classes were 

suspended. It was unprecedented as the largest scale online learning operation in 
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the world (Guo & Wan, 2022). There were two longer periods of online learning for 

college and university students—one in the spring term of 2020 and the other in 

the spring term of 2022—which lasted for the whole semester in many institutions. 

Depending on the place, there were also occasions when autumn terms were 

interrupted, cut short, or moved online. The positive aspect was the continuity of 

the education experience as the emergency plan of “classes suspended but learning 

continues” ensured that the provision of education was successfully maintained 

(Gu & Li, 2022). However, challenges such as students’ focus, study habits, learning 

environment at home, and need to step up from being passive learners to becoming 

more independent learners came under the spotlight (Gu & Li, 2022). COVID-19 

delayed and hindered internationalization processes—even though it made the 

delivery mode more globalized, students experienced a divided world (Peters et al., 

2020). Online learning created a digital divide caused by differences in equipment 

quantity, network quality, and students’ adaptability to online learning (Guo & 

Wan, 2022). Ma et al. (2021) explored mental health challenges encountered by 

students, and Peters et al. (2020) looked into the impact of disruption on students 

and their coping with online study modes, contributing to the understanding of the 

complexity of the online learning experience in China. 

Stress and mental health are considerable problem areas when students learn 

online. Stress during the pandemic became deep-seated as an ongoing state of 

emergency while watching for what was coming up next (Latour, 2020). The 

COVID-19 pandemic led to more stress and anxiety for university students as they 

needed to adjust to online learning modes (Lobos Peña et al., 2021). It required 

more self-reliance and better self-management skills, adding to concerns about 

their physical and mental health (Besser et al., 2022)—research involving 30,383 

students in 62 countries identified worries about future careers, boredom, anxiety, 

frustration, connection issues, and a perceived increase in workload (Garris & Fleck, 

2022). Online learning started off with going back home followed by sitting in front 

of a screen all day long, assignments piling up, staying up late, and sleeping in. 

Furthermore, there is a decreased ability to concentrate during the day and feeling 

low due to the lack of a sense of accomplishment and meaningful social connections 

which forms a vicious cycle (Fuentes, 2020). For some, adapting to being back in their 

parent’s home and being alone during the day is difficult. Fuentes (2020) found that 

75% of undergraduate students were feeling more anxiety and stress while learning 
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online. It was also difficult for them to stay motivated, especially toward the end 

of the term.

In medical and health science colleges, overall satisfaction with online learning 

among students was at 41.3% compared to 74.3% for the faculty. Study load, 

workload, enhancing engagement, and technical issues (SWEET) were the main 

concerns (Elshami et al., 2021) The positive experiences in online learning relate to 

support received from professors and universities. The level of satisfaction with this 

teaching mode stood at 53% in Oceania, North America, and Europe (Aristovnik et 

al., 2021). This underscores the importance of relationship building, which could be 

strengthened further by occasional face-to-face meetings in the suggested outdoor 

workshop setting. The same study revealed low scores from professors regarding the 

mode of teaching (Lobos Peña et al., 2021). As social interaction had been weakened, 

professors felt less confident in the connection with their students during online 

courses (Hampton et al., 2020). Diffused expectations about performance from 

instructors can result in self-fulfilling prophecies, meaning that low expectations 

hinder student learning while setting a higher bar fosters learning and leads to better 

achievement (Gentrup et al., 2020). Positive relationships between students and 

professors remain essential for academic results and participation and preventing 

dropouts from education programs (Kincade et al., 2020).

Despite all this, aspects that are missing from online learning are face-to-face 

interaction and multisensory experience. Recent research confirms the importance 

of touch among the five senses. Gorney and Johnson (2022) maintain that physical 

presence and the comforting touch of others are required to stay healthy and refer to 

the School for Creativity in Andria (Italy) where the culture of touch is encouraged 

through daily physical interactions, hugging, and kissing. In their article, they 

featured a photograph of students meeting outside in small groups to play a game 

where they identified each other only by touch, which they invariably got right. This 

depicted that handshakes and hugs are crucial to our health and our humanity. Yet 

despite this, we are still hesitant and figuring out, after the pandemic, if we should 

shake hands or not, how to touch, whether to approach each other, and how to 

close the distance fully. The feeling could be described as being low on vitamins and 

needing to be topped up with the welcome mercy of a hug after a distanced season. 

Touch is a fundamental aspect of social interaction and one of the basic human 

needs; it calms one down during stressful experiences and stimulates the release of 
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oxytocin, which helps with trust, cooperation, sharing, emotional intelligence, and 

constructive conflict resolution. Although scientists also work on “remote touch,” 

“distributed touch,” and sometimes with the mediation of robots, face-to-face 

contact is still irreplaceable in many ways. While virtual reality gloves are popular 

among gamers to touch virtual things, technology has a long way to go to replicate 

natural human touch (Gorney & Johnson, 2022). 

The opportunities for meeting face-to-face outdoors need to be actively explored 

and incorporated into learning and work schedules. As we navigate the complexities 

of these current times, we need to encourage diverse visions and keep the well-

being of students in mind. This study addresses the gap in the literature on specific 

solutions that were helpful during the COVID-19 period and which could also be 

part of a long-term broader vision for sustainability in education.

In terms of interculturality and global education, outdoor workshops have 

great potential for facilitating positive interaction between people of different 

cultural backgrounds, placing them under equal circumstances and increasing their 

ability to communicate with each other, thereby contributing to integration and 

solidarity (Briceño, 2019). At Suzhou Polytechnic Institute of Agriculture, outdoor 

workshops have been used for groups of Chinese and international students. An 

outdoor workshop in the context of this paper is understood to be an activity held 

outdoors with a set goal and which is relevant to learning outcomes and facilitates 

communication between teachers and students. Human contact with each other and 

with nature has transcendental intercultural values that make outdoor workshops 

relevant not only for China or COVID-19 restrictions but also as a broader means of 

maintaining balance in learning worldwide.

METHOD AND MATERIALS

In this case study, a qualitative, ethnographic method of inquiry was employed 

that showcased the practices at Suzhou Polytechnic Institute of Agriculture, which 

has relatively rich experience in the area of organizing outdoor workshops. Founded 

in 1907, Suzhou Polytechnic Institute of Agriculture is considered to be the birthplace 

of modern horticulture and landscape engineering vocational education in China. It 

has a total of seven faculties devoted to the following areas: horticultural science and 

technology, landscape engineering, economics and management, smart agriculture, 
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environmental engineering, food science and technology, and international 

education. The institute is a high-level higher vocational college in Jiangsu Province, 

China (Suzhou Polytechnic Institute of Agriculture, 2022). Since outdoor lessons 

are a regular part of the curriculum in some programs and some teachers also have 

their own initiatives relevant to workshops outdoors, it is possible to learn from and 

build on this background.

Content analysis of reports on organized outdoor workshops was carried out 

first. These reports were published on the institute’s website by the information and 

publicity department and covered the time period of around two years ranging from 

the autumn term of 2019 and including the spring term of 2022. Altogether, 42 

reports of organized activities from the institute’s website were reviewed, and 15 of 

them had an outdoor workshop focus or component that could be included in the 

analysis. The English version of the reports was used for ease of understanding and 

lifting excerpts. Parts of the reports are still available on the website of the institute 

(Suzhou Polytechnic Institute of Agriculture, 2022). 

In addition, face-to-face follow-up interviews with tutors were conducted at the 

institute in the spring of 2022 to get to know their experience and opinions regarding 

the workshops. Two male and two female teachers were interviewed for half an hour 

each. To represent the variety of generational inputs, experiences, and perspectives, 

both senior and junior instructors took part in the study. The interviews consisted 

of open-ended questions, encouraging interviewees to offer their own definitions 

of particular activities as they were addressing the topic of outdoor workshops in 

general (Briggs, 1986). The interviews were conducted in English, recorded, and 

transcribed. Each interviewee was given a code to distinguish them from one another 

and for confidentiality purposes (see Table 1).

Code Gender Title 

IV1FS female Senior tutor

IV2MS male Senior tutor

IV3MJ male Junior tutor

IV4FJ female Junior tutor

Table 1: Interviewee Codes and Basic Data

Finally, feedback on outdoor workshops was also collected from a group of 15 

Chinese students in the form of qualitative questionnaires. There were eleven females 
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and four males in the group, with nine of them originating from the Xinjiang region 

of China and five coming from Suzhou City. This group was more easily accessible 

at the time of the study and was a good choice as these students had experienced 

various outdoor workshops.

Content analysis of the reports, interviews, and qualitative questionnaires was 

carried out and the emerging themes were grouped together and analyzed. Illustrative 

quotes or keywords as used by participants in different categories were developed 

and connected to specific activities (Silverman, 2006). This enabled the sharing of 

experiences that can possibly be useful in other settings so that other institutions 

can benefit from the study.

RESULTS

Types of  outdoor workshops organized

The content analysis of the reports on outdoor workshops and interviews 

revealed several categories that represent different types of workshops. There were 

regular outdoor workshops for students of agriculture, such as practice for planting 

rice seedlings and efforts to introduce outdoor speaking activities for language 

practice. Visiting sites related to traditional Suzhou culture, such as ancient streets 

along canals, made up another set of outdoor activities, and there were special 

activities for international students—traditional Chinese festivals, orientations, and 

maintenance work.

Regarding workshops for students majoring in modern agricultural technologies, 

half of the classes were arranged in the classroom (or online, under COVID-19 

restrictions) and half in the field. All fieldwork was arranged in Dongshan campus 

located outside the city center, near Tai Lake. For the curriculum of crop cultivation, 

there was one hour of outdoor workshops every week. 

It is extremely crucial to have outdoor workshops, apart from getting basic 
knowledge from online learning or learning in [the] classroom. A lot of fieldwork 
practices have to be accomplished to get solid skills and experiences in 
a certain task or program, such as rice seedling raising or transplanting. 
Students need to grow multiple crops, such as rice and wheat. In addition, 
they are also required to manage all the crops until harvest. (IV2MS) 
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An illustrative quote from a report on maintenance activity reveals how simple 

physical tasks during outdoor activities can be revitalizing and offer students a 

renewed perspective:

The international students together with the building maintenance employees 
got familiar with maintenance of [the] campus and did practical work; they 
swept the fallen leaves on campus together. At the end of the activity, the 
international students reflected on their feelings about the maintenance work. 
The words of thanks conveyed their gratitude and deeply warmed the hearts 
of the service employees.

Figure 1: Maintenance work activity by international students at the campus (source: 
website of Suzhou Polytechnic Institute of Agriculture, www.szai.edu.cn)

Another report showcases the integration of specialized knowledge with language 

practice during outdoor workshops:

Tutors showed international students around the campus and the practice 
base and explained the functional orientation of the Sci-Tech Park in 
Xiangcheng Campus in detail. Campus faculty member[s] introduced and 
instructed eight international students to join the wandering Jew cutting 
practice; another teacher of the campus led the international students to 
learn the Chinese vocabulary and sentence patterns during the practice. The 
activity successfully integrated specialized practice teaching and Chinese 



Santa Stopniece24

learning and laid a solid foundation for the international students in their 
specialized learning. 

Furthermore, a set of cultural activities was organized together with the residents of 

local communities which demonstrated efforts at integrating international students 

with their host society. A quote from the report on the dyeing activity is illustrative 

of this:

Thanks to the explanation of the teacher from the Baiyu Susi Cultural and 
Creative Studio, the international students got to know the history, development 
and important role of handicraft printing and dyeing in modern and ancient 
China. Then they learned about the materials and steps of handicraft printing 
and dyeing. After that, with the help of [the] teacher and after a series of 
processes such as ligating, dip dyeing, fixation and rinsing, pieces of blue-
and-white kerchiefs of different designs and bright colors were dyed amidst 
exciting cheers of the international students and the residents.

Figure 2: Dyeing activity with local residents and foreign volunteers (source: website of 
Suzhou Polytechnic Institute of Agriculture, www.szai.edu.cn)

The celebration of traditional festivals is another type of outdoor activity. The 

following extract showcases the success of this activity organized together with the 

local residents:
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Guanjing Community hosted the international students of the institute [who 
participated] in the Suzhou-style reunion [at the] New Year’s Eve dinner 
activity. The residents of the community shared the dishes cooked at their 
own home such as honeydew vegetarian “chicken,” candied lotus root, lamb 
cake and eight-treasure rice pudding. Also, [the] community invited the master 
of Suzhou-style cuisine to cook traditional Suzhou-style dishes on [the] spot, 
such as sweet and sour mandarin fish and Suzhou-style chafing dish [sic]. 
After the dinner, the residents and the international students jointly cooked 
Suzhou-style pastry. The lively, sincere and warm atmosphere defused their 
homesickness and gave students an authentic experience of [a] Suzhou-style 
New Year’s Eve.

Figure 3: Outdoor cultural activity in traditional Suzhou gardens with international 
students (source: personal communication with a tutor of Suzhou Polytechnic Institute 
of Agriculture)

Opportunities were sought to offer students a variety of experiences during 

COVID-19 limitations and online learning: 

[A class] teacher took out eight international students for practical teaching 
in Xiangcheng campus on May 15 to ease their mental stress, with the 
permission [of] the COVID-19 Epidemic Control Office of the institute. The 
practical teaching activity received [the] vigorous support of the leaders of 
the management committee who accompanied them to visit the campus. 
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The functional zone of the Sci-Tech Park in the Xiangcheng campus was 
explained in detail, and international students had a chance to try the fruit 
characteristic of Suzhou, loquat, during their tour. They independently finished 
[the] replacement of flowerpots and cutting propagation of crab cactus and 
wandering jew as their practical training. 

Chinese language lessons have been held outdoors and inside campus, mainly 

for speaking. Outdoor elements have been incorporated into teaching in other 

creative ways: “In Chinese learning, we went out and did videos about purchasing, 

taking buses and asking [for] help about directions. We also edited videos to assist 

their understanding” (IV1FS).

The lessons on culture can also be taken outdoors. There was a defined moment 

related to this type of outdoor workshop: 

Last semester, I taught Chinese students culture, and there was one afternoon 
when I took them to [an] ancient street that has a lot of history and culture, so 
it was a long walk[,] about 3.5 km, and we walked all the way down. It was 
the beginning of a semester, and I felt so close to those students, and they 
also felt close to me, and everybody enjoyed it. So this was the first time after 
the pandemic that the students were out. They were very happy, and I was 
very happy too. (IV1FS) 

To sum up, there are a variety of outdoor workshops being organized at Suzhou 

Polytechnic Institute of Agriculture. Some of them are regular, such as agricultural 

workshops, and some are special activities, such as occasions relevant to culture 

or language and the ones for international students. The efforts to incorporate 

outdoor workshops in a variety of ways and under different topics demonstrate the 

broad applicability of this method. While regular input can be relevant in some 

situations, an occasional change of environment, such as under or after COVID-19 

restrictions or as a break from online or classroom learning, can greatly assist students 

in maintaining their motivation and inspiration. 

Benef i ts of  organizing workshops outdoors 

In discussing the benefits that arise from organizing outdoor workshops, the 

results of the study indicate that different experiences provide renewal of motivation 

and the joy of getting together. Learning by doing is very important and facilitates 

involvement in a vivid way, strengthening interactions between teachers and 

students. It is a chance for creating milestone memories of achievement together, 
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and the willingness, collaboration, and participation of students are helpful in 

this setting:

Due to lack of sufficient interactions between teachers and students during 
online learning, both teachers and students are tired of dealing with it for a 
lengthy [period of] time. If it is possible to be outside and practice in … nature, 
it will definitely help students get involved and master all the skills taught by 
teachers in a vivid way. (IV2MS)

Reflecting on outdoor workshops as a better way, IV3MJ contrasted them with 

challenges in creating positive motivation in online learning:

Online learning is challenging, so I am asking students to start cameras 
and to co-operate to get them involved, however sometimes they are not so 
responsive online. Sometimes I use a threat that it will impact their grade, 
which I don’t like to do because it is a negative motivation. I don’t want to force 
students, I want them to think for themselves and to show [their] own initiative.

Also, learning by doing is very important in the study process, as further illustrated 

by this quote from an interview: 

I got several Congolese students majoring in modern agricultural technologies, 
whose knowledge foundation was not good yet, and they have never seen the 
most typical crop, rice, in China, since cassava is [the] most popular crop in 
their country. At that time, we spent most of our class time outside in the field 
to raise rice seedlings, transplant rice and harvest rice in the end. They were 
very excited when they harvested the rice plants grown by themselves, which 
is a happiness of success. (IV2MS)

Relating to students’ need for varied sensory experiences, IV4FJ shared the 

following opinion: 

While students learn outdoors, it will enhance their enthusiasm and interest 
about the class. When they just read or listen to the teachers, they can’t create 
the knowledge by themselves, such as touching or seeing themselves. So I 
maintain that outdoor workshops are essential. 

As regards to the benefits of outdoor workshops from the qualitative surveys 

among students, all 14 responses expressed positive attitudes toward learning 

outdoors. The keywords that occurred the most often were interesting (5), better (4), 

experience (2), good (3), practice (3), like (2), understanding (2), communicating, exciting, 

impressive, enhance, novel, necessary, and prefer. All respondents replied affirmatively, 

having liked the outdoor activities organized so far; among those mentioned were 
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having a picnic with a guitar and sharing favorite songs as language practice (10), 

plant observation / identification (6), visiting historical sites (4), outdoor sports 

activities with international students (2), experimenting with soil moisture content, 

and land-based machinery and technology workshops. The key words associated 

with favorite activities were enjoy (4), important, understand, like, improved, wonderful, 

enabled, group work, and fun. All students replied affirmatively about the usefulness of 

learning in nature, and the associated keywords were works, feel, motivated, broaden, 

directly, conductive, harmony, active, amazing, real, closer, surprise, willing, knowledge, 

and memory. 

Figure 4: Outdoor agricultural workshop (I) (source: personal communication with a tutor 
of Suzhou Polytechnic Institute of Agriculture)

To conclude, there are significant benefits in organizing outdoor workshops 

that make study experiences memorable, beneficial, and sustainable. This could be 

especially important for students whose dominant form of inquiry is tactile. Such 

gains are well worth the effort that organizing workshops requires. While various 

types of outdoor workshops are an integral part of teaching at Suzhou Polytechnic 

Institute of Agriculture, they were occasionally organized whenever conditions 
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permitted amidst COVID-19 pandemic restrictions. After extended periods of online 

learning, activities outdoors were especially appreciated by students and tutors, 

highlighting the value of face-to-face contact, restoration experienced in nature, 

and learning by doing.

Figure 5: Outdoor agricultural workshop (II) (source: personal communication with a 
tutor of Suzhou Polytechnic Institute of Agriculture)

Chal lenges of  organizing workshops outdoors

Study results also outline important areas to consider and possible difficulties 

in organizing outdoor workshops. This is also relevant to discuss and can be useful 

for other institutions considering outdoor workshops. Tasks, completion times, 

and goals need to be set, and it is better to work in small groups to keep students 

focused. Team work is preferable to get everyone involved and to facilitate mutual 

co-operation. It can also involve additional costs, safety considerations, organization, 

staff, and supporting tutors to make an outdoor workshop a success. Bad weather and 

pandemic restrictions such as those of COVID-19 can pose challenges to workshops 

planned. There might be distractions in the environment or difficulty in keeping 

the larger group together.
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Turning to the challenges of distractions during language practice outdoors, 

IV1FS shared the following experience: 

When we had language practice outdoors in our small campus for spoken 
Chinese and listening Chinese, there were often other students walking by, 
and at times we were so distracted by it that it did not go very well. When 
we were outdoors, there was also not much support to check [the students’] 
preparation or what they learned before, so we only did some talking. 

Technology addiction may also follow students outdoors and is something that 

needs to be managed: “Even when we learn outdoors, some students want to play on 

their mobile phones, because the phone is always with them. It can be challenging 

to control the lesson, and to guarantee the quality” (IV4FJ). The issue of positive 

versus negative motivation was further explored by IV1FS who claimed that “on 

occasion, some teachers remove phones, but we don’t want this kind of tension-

based relationship with our students, so mostly, they try to create motivation and 

attract attention with a positive stimulation.”

Another important consideration raised by a few interviewees was that of safety 

outdoors. According to IV4FJ, “online teaching is the least favorable way, compared 

with classroom and outdoors teaching. However, safety outdoors is an important 

concern.” This was further addressed by IV3MJ:

The difficulty outdoor[s] is that the area is big, and students have more 
freedom to move around, so … safety is very important. We should watch 
every student to keep them away from any dangerous situations [such as] 
nearby rivers, mountain slopes, and possibly dangerous animals. There are 
some risks, and only one teacher may find it hard to ensure safety, so several 
tutors are preferable. 

According to the perspective of IV3MJ, the follow-up of activities is very 

important to ensure results: “We need to collect some feedback afterwards and to 

review main takeaways, because sometimes, students think we are just having a good 

time or relaxing, and forget the key points and that the focus is learning.” 

Weather conditions have been an issue for the regular outdoor workshops in 

agriculture: “The biggest challenge for me is probably time arrangement according 

to the weather conditions. Most farming operations are seasonal. If they have been 

planned in advance, it will become very difficult in case of weather changes, such 

as heavy rain” (IV2MS).
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For outdoor workshops, the institution may need to count more costs and 

support that are necessary for making these activities a success:

When I introduce students to the Chinese culture, I take them out to the sites, 
teaching about the history, the culture, and the customs, but it’s not so easy, 
because our classes are big, so if I take them out, it will be a big project. If 
there are more teachers taking students out, then we can divide them into 
different groups, and that will make it easier to manage them, and for them to 
concentrate on what we share. (IV1FS)

Additionally, IV3MJ points out the specific areas of preparation: “time schedule, 

meals, and the kind of transportation we will take, so planning before the activities 

can also be a time-consuming task.”

Lengthy periods of COVID-19 restrictions have interfered with some plans for 

workshops, according to IV2MS: “If students cannot return to the city campus during 

COVID-19 restrictions, we can only do online teaching, which will cause most of 

the outdoor workshops to be delayed or cancelled.” Nevertheless, IV3MJ reaffirmed 

the desire to get back outdoors once possible: 

[Whenever the] COVID-19 situation is getting better, I will take students out 
for some workshops. It is more challenging to guide students to do activities 
outside than in the classroom, but I feel it has more significance. Students 
can learn more, and they can use their own approach to come into contact 
with … nature, trees, and rivers; they can see the Suzhou history, and Chinese 
history in general. 

Turning to the students’ feedback on difficulties encountered in outdoor 

workshops, most expressed concern for their English skill (8) and the fact that 

this has, to some degree, affected their experience, or their ability to understand 

content or express themselves fully, during the workshops. For this group of Chinese 

students, the workshops were held in English. There were some who could not 

find particular issues (4) or mentioned problems in attending workshops for other 

personal reasons. While some students feel that there are no particular challenges to 

be solved (4), others want to broaden the scope of activities and go outside campus 

more (2). Some expressed suggestions on the organizational side, such as finding 

balance regarding the timing of workshops and regular lessons (3); a few mentioned 

possible ways to handle weather issues and alternatives for rainy days (2). Regarding 

suggestions for future outdoor workshops, some students hoped for more interaction 

and engagement during workshops (4), more variety in (4) or intensity of (3) outdoor 
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workshops, the setting up of small prizes for students to increase motivation, or did 

not have particular suggestions (2). When asked whether they would like to have 

outdoor activities in the future, all responded affirmatively, and some key words in 

their responses were happy (2), important, excited, colorful, great, and willing.

To conclude, organizing outdoor workshops requires some effort and investment. 

However, they are still a worthwhile pursuit. They help students and tutors stay 

inspired and motivated for the next stretch of online or classroom learning, 

and enable the continuation of everyday tasks with an improved attitude, thus 

contributing to the restoration and sustainability of various study modes. Upcoming 

outdoor workshops give students and tutors something to look forward to, and there 

are milestone memories of learning to cherish afterward. 

DISCUSSION AND CONCLUSION

Based on the analysis of the case involving reports, interviews, and 

questionnaires, this paper suggests a broader use of the outdoor workshop method 

to maintain motivation and the experience of the restorative effect of being in 

nature. This means that more humane experiences could be relevant and creatively 

applied in a variety of settings in learning situations and disciplines. It is suggested 

that every tutor and student as well as employee spending most of their time online 

can reconsider the balance of using technology with the time spent in nature and 

in meaningful face-to-face interactions. This shift in thinking requires proactively 

managing online fatigue such that plans for memorable learning experiences 

outdoors need to be made in advance. This is relevant for partial lockdowns due to 

pandemics, or for incorporating different experiences in online degree programs or 

amidst classroom teaching. 

The results of the study indicate various types of workshops that could be 

organized and underscore the fact that different experiences provide renewal of 

motivation and the joy of getting together. Learning by doing is very important and 

facilitates involvement in a vivid way, strengthening interactions between teachers 

and students. It is a chance to create milestone memories of achievement together, 

and the willingness, collaboration, and participation of students are helpful in this 

setting. The study results also outline important aspects to note or possible challenges 

while organizing workshops outdoors. Tasks, completion times, and goals need to be 
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set, and it is better to work with small groups to keep students focused. Team work 

is preferable to get everyone involved and to facilitate mutual co-operation. It can 

also involve additional costs, organization, staff, and supporting tutors to make an 

outdoor workshop a success. As regards the need for a clear aim for outdoor activities, 

this finding is in line with Gentrup et al. (2020) who claim that low expectations 

hinder student learning while setting a bar higher would foster learning and lead 

to better achievement.

Using the triple bottom line model (Elkington, 1997) to consider sustainability 

aspects from the economic, environmental, and social perspectives, the usefulness 

and reasonable application of the outdoor workshops approach according to all 

three perspectives can be concluded. Although the triple bottom line has originally 

been applied to business activities, similar principles also apply in the education 

sector. Since institutions handle financial resources even though generating profit 

is not the goal in public education, their practices need to be sustainable from the 

economical point of view. 

Outdoor workshops can be organized in a sustainable way in accord with all 

triple bottom line aspects: 

1. The environmental aspect pertains to harmony with and the 

appreciation of nature. It may also involve maintenance activities 

to keep outdoor areas in campus clean and tidy, thereby keeping 

in line with sustainability concepts and increasing care for 

natural resources.

2. The educational/social aspect pertains to having a balanced and 

sustainable study mode, the continuous development of talent, 

sustainable living through an appropriate work life balance, 

community involvement, communication across generations, 

and intercultural communication.

3. The economical aspect pertains to organizing which involves some 

reasonable costs that yield worthwhile social and emotional 

returns. Special activities can be planned within the available 

budget with a frequency that is sustainable from the financial as 

well as human resource viewpoint.
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Outdoor workshops integrated into online learning programs or online learning 

periods are efforts toward a more humane approach and balance between the use of 

technology and being in nature. Instead of cementing an addiction to technology, 

it is important to take time to detoxify from it (Pacheco, 2021); the face-to-face 

interactions and natural environment involved in outdoor workshops are a good 

option for doing just that. In situations where online studies take place across 

multiple cities and it is not possible to meet course mates easily, one suggestion 

could be to find local resources for students to connect to, such as support groups 

or NGOs. Attending their outdoor workshops could be made part of the course, and 

students could prepare reports about their experiences. 

Turning to the aspect of interculturality, outdoor workshops in many education 

institutions will likely involve international students. This case study suggests some 

helpful ways to develop channels of participation. Communication and encounters 

with others, experiences of defining moments, understanding, belonging, and 

sharpening the skills of empathy and sociability are best achieved through face-to-

face interactions. The environment of outdoor activities offers a relatively naturally 

unfolding situation compared to artificially facilitated intercultural skills training in 

formal courses. Thus, the suggested outdoor workshop approach can be part of a vision 

for much-needed humanistic and internationally aware change (Pacheco, 2021).

The author would like to acknowledge Suzhou Polytechnic Institute of 

Agriculture for opening the door of research and the participants of this study for 

sharing their insights and enthusiasm about the outdoor workshop method. The 

author thanks her family—husband Jian Zhu, parents, three children, and the 

community in Suzhou international fellowship—for their support throughout the 

turbulent period of the COVID-19 pandemic in China and for being in the author’s 

company for fun and refreshing times outdoors. The author is also grateful to the 

Creator of all things bright and beautiful, all creatures great and small, all things 

wise and wonderful, for sustaining power hidden in nature around us.
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ABSTRACT

Aligning global concerns with local challenges is essential for achieving long-term sustainability. 

This entails addressing local communities’ needs and issues to develop effective and sustainable 

solutions. This approach not only benefits communities but also has the potential to impact 

the environment and society positively. 

Local innovators play a fundamental role in promoting sustainable development by devising 

creative and sustainable solutions to problems affecting their communities. However, in the 

case of local entrepreneurs in the Guadalajara Metropolitan Area (GMA), their ventures often 

have a fleeting lifespan, limiting their impact on global challenges.

This research study, therefore, focuses on empowering these local innovators by providing 

them with the knowledge necessary to become change agents in their communities. The 

central question is: How can local innovators be empowered with the knowledge needed for 

generating positive social change? To answer this question, we explore how local entrepreneurs 

acquire knowledge through formal and informal training to drive social innovation projects 

that address local issues.

The results reveal that more than 50% of entrepreneurs participate in entrepreneurship-related 

meetings and events to establish connections with other entrepreneurs. These spaces also 

become significant sources of knowledge and resources for their projects. Furthermore, it 
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INTRODUCTION

Aligning global sustainability concerns with local challenges is essential for 

realizing long-term sustainability. To achieve this, addressing local communities’ 

specific needs and challenges is necessary for developing effective and sustainable 

solutions. This approach not only promotes the sustainability of individual 

communities but also has the potential to impact the environment and 

society positively.

In this regard, local innovators play a crucial role in sustainable development by 

generating creative and sustainable solutions to societal problems. These innovators 

can be highly effective at the local level since they have firsthand knowledge of the 

needs and challenges in their community. However, in the case of local entrepreneurs 

in the Guadalajara Metropolitan Area (GMA; commonly known as Guadalajara), 

their ventures often perish within the first year, thereby failing to impact global 

challenges positively.

This research study aims to expand the conversation on how local entrepreneurs 

acquire the knowledge necessary for driving their projects and to empower them to 

become agents of change in their communities. This situation raises the question: 

How can the knowledge of local innovators be improved to generate positive social 

was observed that while entrepreneurial ideas are rooted in local concerns, they often have a 

global scope.

This study addresses the importance of social-driven entrepreneurs for sustainable innovation 

and highlights the need to establish connections between formal and informal education. The 

paper is structured into six sections to provide a comprehensive overview of the research, from 

contextualization to findings and final implications.

KEYWORDS

social innovation; sustainable business development; knowledge management; 

innovation ecosystems; change agents; social entrepreneurship
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change? To find the answer, the authors delve into the formal and informal education 

accessed by these entrepreneurs to acquire knowledge and drive social innovation 

projects that address local issues.

A qualitative methodological approach allows for an in-depth understanding 

of the current dynamics of how entrepreneurs gain knowledge in meetings or 

events organized by entrepreneurial communities. Nine community events were 

observed, three of which were massive: Talent Land, Campus Party, and Epicentro, 

with the latter focusing on social innovation. However, Epicentro no longer exists 

in Mexico as of 2023. In addition, 30 local entrepreneurs were randomly selected 

and interviewed from a database of 72 entrepreneurs identified by the Secretariat 

of Innovation, Science, and Technology (SICyT) as having projects with a social 

purpose. Their responses were categorized and the more than five hundred resulting 

data units associated with the research question were analyzed.

The results initially revealed that 52% of the entrepreneurs interviewed 

participate in entrepreneurship-related meetings to establish connections with other 

entrepreneurs. This indicates that entrepreneurs attending community meetings 

and events do so to develop relationships with their peers. These spaces transition 

from having a relational function to becoming vehicles for interaction to acquire 

knowledge and obtain the resources necessary for executing their projects. In this 

regard, it was observed that the underlying reasons for attending these meetings 

are linked to the desire to stay informed and meet the entrepreneurs’ immediate 

knowledge needs to drive their ventures, most of which are associated with locally 

relevant issues. This demonstrates that entrepreneurial ideas are deeply rooted in 

the fabric of their local environment.

In the theoretical context, the relevance of local knowledge as a driving force 

behind sustainable innovations is explored, highlighting the need to empower 

entrepreneurs with knowledge that fosters positive social change. It is evident that 

entrepreneurs in Guadalajara often acquire the knowledge necessary for catalyzing 

their projects through non-formal learning environments, thereby emphasizing 

the importance of forging connections between formal and informal education. 

Furthermore, the data analysis recognizes that while entrepreneurial ideas are 

embedded in the local fabric of the lives of local innovators, these are intricately 

intertwined with global concerns that resonate worldwide.
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This paper is structured into six sections. The first section aims to provide the 

reader with an overview of the research; the second considers the concepts of social 

innovation as a conduit for social change and entrepreneurs as agents of change, 

which serve as a reference framework for the analysis. The third section outlines the 

methodology of the study and explains the approach, strategy, and techniques for 

obtaining data. Moving on, the fourth section presents the results obtained from the 

analysis of the interaction spaces of entrepreneurs (meetings and massive events for 

innovation) and the exploration of the dynamics that arise for learning and driving 

their projects. The fifth section extends the theoretical conversation of the results 

to fulfill the objective of recognizing how to empower local innovators with the 

knowledge necessary for generating positive social change. Finally, a concluding 

commentary is provided.

KEY CONCEPTS

This article is based on three key concepts that guide the analysis: social 

innovation, social change, and local innovators.

Social Innovation: A Conduit for Social Change

To make the concept of social innovation coherent, it is necessary to distinguish 

between the terms “social entrepreneurship,” “social enterprise,” and “social 

innovation” which are sometimes used interchangeably. The scale of each term’s 

action is a valuable factor in differentiation. Social entrepreneurship focuses on 

the individual, social enterprise refers to organizations, and social innovation is 

oriented toward the system (Westley & Antadze, 2010), transcending individual or 

organizational levels and implying that social innovation focuses on systemic change 

to promote social solutions.

For the purposes of this research, broad definitions have been followed to 

facilitate data interpretation. Among them is the definition by Moulaert, Mehmood, 

MacCallum, and Leubold (2017), who establish that social innovation must be 

interdisciplinary, transdisciplinary, and have platforms that allow interaction 

between both. Another definition is that of the Institute of Innovation at ESADE, 

which guides the practical application of social innovation characteristics: 

intersectoral collaboration, technical sustainability, financial sustainability, 
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scalability, and replicability (Buckland & Murillo, 2014). Additionally, the analytical 

framework of the Munk School of Global Affairs at the University of Toronto 

conceives social innovation as a process aimed at social change through creative 

strategies in terms of agency and the capacity to induce structural changes in the 

ecosystem (Pue et al., 2016).

Social innovation, therefore, is operationally defined in this research study as a 

new process, product, or service resulting from a creative social strategy that changes 

a system’s fundamental routines, thereby improving its functioning for the benefit 

of society. This definition implies the adoption of a systemic thinking framework 

characterized by a comprehensive approach to solving social problems centered on 

actors to identify where changes in interaction dynamics can enable innovation.

Social Change and Social Development: Two Complementary Ideas

Social change is a broad concept that expresses the dynamic nature of a society. 

In this paper, social change is considered part of social development. There are many 

definitions, in this case, from the perspectives of Davis (2004) and Midgley (1995). 

The authors understand social development as the process by which various actions 

are promoted to improve the quality of life and the well-being of people in a society 

(Nahar, 2015).

This development is linked to the initiatives and proposals of local entrepreneurs 

seeking to address specific social demands through the development of collaboration 

networks, applications, and projects that reach an essential group of vulnerable 

populations, i.e., beneficiaries, who benefit from social innovation activities (Bloom 

& Dees, 2008). This often occurs within an institutional framework that promotes 

innovation, training, and economic support.

Social Entrepreneurs: Agents of Change

Social entrepreneurs are understood to be individuals who become agents of 

change (Arciénaga, 2009) in a social sector, putting their skills, talents, and personal 

background at the service of others through the fulfillment of five actions proposed 

by Smith and Woodworth (2012). These actions are 1) creating social value in their 

proposals, 2) recognizing and generating opportunities consistent with this mission, 

3) committing to a continuous process of innovation and learning, 4) acting with 
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determination despite possible resource limitations, and 5) being accountable to 

those they serve through the goods and products they create. Achieving this last 

characteristic professionally or consistently in all projects, while desirable, depends 

more on the training than the goodwill of local innovators.

These five interrelated actions are key elements when considering a comprehensive 

training proposal that addresses the needs of both local innovators and society. The 

beneficiaries of social innovation are the beginning and end of the process, and one 

way to serve them is to increase connectivity between entrepreneurs, innovation 

capacity developers, government, academia, funds, and investment organizations. This 

is done to increase the number of inputs (social innovation projects) in ecosystems 

and generate more outputs (businesses oriented toward social values) in areas such as 

quality of life, social inclusion, citizen participation, environmental quality, healthcare, 

public service efficiency, and educational improvement.

METHODOLOGY

The methodology used in this study was structured based on the following 

research question: How can the knowledge of local innovators be improved to 

generate positive social change? The response is in the context of a qualitative 

methodology based on the case study method, which was chosen for its ability 

to investigate contemporary phenomena in their real context (Yin, 2009). This 

approach aligns with the emergent nature of the research, focusing on aspects that 

evolve and adapt as the researcher engages with the field of study, allowing for 

continuous deepening.

To collect data, semi-structured interviews were used as a technique which 

sought to record reliably and validly the attitudes and behaviors of entrepreneurs and 

their beliefs, ideas, and intentions reflected in their oral discourse (Creswell, 2009). 

A total of 30 local entrepreneurs were randomly selected and interviewed from a 

database of 72 entrepreneurs identified by SICyT of Jalisco as having projects aligned 

with one or more UN Sustainable Development Goals (SDGs). The interviews were 

audio-recorded and transcribed to identify explicit and immediate theories expressed 

by the interviewees in response to questions (Flick, 2007). Responses were categorized 

without prior bias, allowing the data to reflect reality.
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In addition, observations were conducted at nine events organized by 

entrepreneurial communities, including massive ones like Talent Land, Campus 

Party, Epicentro, and regular monthly meetings of local entrepreneurs. The intention 

of attending these events was to capture first-hand information about the interactions 

and situations experienced by entrepreneurs in specific contexts (Flick, 2007), 

providing access to the daily life of the community in its natural environment and 

focusing on actions rather than words. This allowed for an understanding of the 

dynamics of entrepreneurs and the subjective meaning of their social behaviors in 

real situations.

A systematic and objective analysis of written or visual communication 

documents was also conducted to understand the knowledge shared by local 

entrepreneurs. Retrospective information was also obtained to contrast the data 

collected and review proposals related to formal and informal educational programs. 

This comprehensive methodological approach allowed for an enriched understanding 

of the experiences and perspectives of local entrepreneurs regarding the promotion of 

their projects to recognize how to empower them to generate positive social change.

RESULTS: UTILIZATION OF RELATIONAL MECHANISMS AND 
KNOWLEDGE ACQUISITION

The findings respond to the following research question: How can the knowledge 

of local innovators be improved to generate positive social change? The research 

reveals that local innovators in the GMA are building their knowledge by utilizing 

monthly meetings to develop their skills and acquire the knowledge needed for 

structuring their projects. Each monthly meeting uniquely harnesses intellectual 

capital, and innovators there interact with individuals they aim to connect with. This 

serves as a relational mechanism and a source of knowledge acquisition as shown 

in Figure 1, where the authors analyze 138 data units related to the motivation for 

attending entrepreneur meetings. The data distribution is as follows:
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Figure 1: Motivation for Attending Entrepreneur Meetings

As shown in Figure 1, connecting with people (52%) is the primary motivation 

for attending community entrepreneurs’ meetings. However, based on observations 

and interviews, knowledge acquisition is a more profound underlying motivation 

which becomes evident when focusing on the meeting content. For instance, in the 

calendar of one of the well-established entrepreneur meeting places in Guadalajara, 

HackerGarage, for August 2023, it can be noted that the meetings revolve around 

knowledge-centered content for the community members: a programming course, 

a 3D printing workshop, a Java course, etc.

Figure 2: Activity Calendar at HackerGarage (https://hackergarage.mx/eventos 
[accessed August 11, 2023])
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Figure 2 displays workshops and courses to which community members are 

invited. This underscores the central premise that the scheduled meetings revolve 

around harnessing the intellectual capital present in the community. In particular, the 

courses and workshops are led by members of the same community of entrepreneurs, 

illustrating a knowledge-sharing dynamic. In this context, grassroots innovations 

(Seyfang & Haxeltine, 2012) have the potential to generate a directionality for 

change (Geels & Schot, 2007) that can lead to a transformation of sociotechnical 

systems (Geels, 2010). Social interactions within emerging innovation structures 

(communities, events, etc.) provide valuable insights into how entrepreneurs 

leverage these resources to establish meaningful connections and relationships 

that amplify their professional and project growth. The following statements from 

members of the entrepreneurial community underscore the fundamental role of 

relational mechanisms:

I enjoy attending Hacker Garage meetings; they constantly introduce me to 
people who know a lot. 

The format works incredibly well for me; I coordinate with those I want to 
connect with, we meet here, relax with a beer, have fun, and also get the 
work done.

The exposition above highlights how monthly meetings effectively function 

as relational mechanisms, facilitating collaboration, experience exchange, and 

knowledge sharing among entrepreneurs. This perspective significantly enriches 

the analysis of how interactions during these gatherings stimulate knowledge 

acquisition. Furthermore, it also allows one to recognize how the local context 

of Guadalajara profoundly influences the dynamics of the meeting. For example, 

SDG-related content was addressed locally at a meeting near the Talent Land event 

which focused on issues relevant to the SDGs. Everyday situations that connect with 

the SDGs, such as issues related to clean energy, waste management in the tequila 

industry, and improved water sanitation, among others, were explored. According 

to another member of the entrepreneurial community,

we have a project to collect pesticide containers used in agave fields; these 
containers are left abandoned in the fields and are highly polluting, even for 
animals, and we want to organize workshops to raise awareness among agave 
producers about the harmfulness of this practice.…

Local entrepreneurs take advantage of monthly meetings to germinate ideas 

aligned with the resources and connections promoted by community members. In 
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addition, links between entrepreneurial practices and local issues are recognized in 

the observation records. For example, Barretec, an entrepreneurship project for an 

ecological sweeper, was born out of a particular local need in the town of Jalisco. 

The desire to solve a local problem led them to have a sweeper in the town of one of 

the founders. During the festivities for the town’s patron saint, the garbage thrown 

in the church square is usually too much, and the broom sweeping system remains 

inefficient. Since the town does not have industrial sweepers or sweeping trucks, this 

innovation solves a local problem that aligns with SDG 9—Industry, Innovation, 

and Infrastructure. It is an example that illustrates how ideas for entrepreneurship 

are rooted in the local fabric of the founders’ lives but also intricately intertwined 

with global concerns.

Unlocking the Potential of Local Innovators: Skills, Knowledge, and Professionalization

To analyze the findings further, this question was addressed: What is the basis 

upon which local innovators promote their projects? It is to stimulate positive 

social change based on the recognition of their installed capacities. The research 

indicates that social entrepreneurs exhibit qualities documented by renowned 

authors in the field (Nicholls, 2010; Seelos & Mair, 2005; Mair & Martí, 2006). These 

qualities include a deep commitment to the common good, a visionary mindset, 

and a selfless dedication to using personal resources in terms of time and finances. 

Several interviewees even highlighted that they financed their projects with personal 

or family funds and reinvested the profits into the business. As one entrepreneur, 

Daniel, stated, “We have funded everything ourselves and are financially stable. 

Although the profits have been minimal, they have been reinvested in the same 

project. I have no regrets about the time and effort invested.”

While the foregoing is crucial, local innovators still recognize the need for 

additional knowledge. Hence, they seek resources within entrepreneurial communities 

to gain technical knowledge and stay updated on relevant advancements. They 

attend workshops, hackathons, and meetings on specific topics such as Arduino 

programming, 3D printing, and software interface enhancements. They also turn 

to university resources, leveraging the social capital of small- and medium-sized 

enterprises associated with incubation programs offered by institutions like ITESO’s 

LINK, Universidad Panamericana’s SPARK UP, ITESM’s Zona Ei Guadalajara, and other 
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university platforms. However, entrepreneurs acknowledge their need for training, 

especially when presenting their projects to potential funders.

This study reveals that the demand for expert knowledge increases as projects 

mature. This is reflected in data from Jalisco’s SICyT. In 2020, they registered 72 

projects by local entrepreneurs addressing social issues in various areas such as 

biotechnology, responsible consumption, financial services, agribusiness, and the 

environment, among others (see Figure 3).

Figure 3: Projects Aligned with Social Values in Jalisco (data from the Secretariat of 
Innovation, Science, and Technology)

Projects were monitored intermittently for over four years, from 2018 to 2022. 

35% did not reach one year of existence, 59% survived between 1 and 4 years, and 

only 6% managed more than four years of survival (see Figure 4).

Figure 4: Survival of Social Innovation Projects

Entrepreneurs whose projects did not survive for more than four years were 

interviewed, and it was discovered that a lack of funding was one of the causes of 

the early demise of their projects, as well as a lack of expertise on the part of some 

project founders. Furthermore, projects that managed to survive for five years or 

more were characterized as having access to more specialized knowledge, such as in 

impact assessment, among others.
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On the other hand, other vital actors related to local innovation, such as 

technology companies conducting research in Jalisco, recognize social entrepreneurs 

as disadvantaged due to their inexperience and lack of training:

We already know that the capabilities of graduates are not in the field of 
technological specialization for innovation; we are even more interested 
in problem-solving capabilities because there are technologies that they 
have never seen [before] because to study them, you need equipment that 
universities do not have. For example: if they want to analyze a computing 
protocol, they need a logic analyzer worth a million pesos, and it has a 
lifespan of three years or four years maximum because the protocol changes 
and you have to update all the equipment or buy another one, and the 
universities are not going to do it. (personal communication with collaborator 
from Intel Corporation)

Both elements—the lack of training and the lack of education—are recognized 

as factors that limit the survival of social innovation projects. This leads to the other 

aspect of this research study: training programs on topics related to social innovation.

Exploring Local Entrepreneurs: Formal Learning and Capacity Development

The authors observed the informal nature of the training of local entrepreneurs 

which is generally linked to their communities. Although the authors identified 

postgraduate programs related to social innovation in Jalisco, this type of 

entrepreneur does not seem to be connected to university education. However, 

social entrepreneurs do rely on resources like monthly meetings and annual events 

like Talent Land or Zapopan Challenge where knowledge and experiences are shared.

For example, Luis, a graduate of ITESO, shared his experience:

I am on vacation visiting my family now, but next week, I will be giving a course 
on computer security protocols. I wish someone had taught me what I know 
now earlier, but I only learned it when I started working. Now I want to share 
what is useful.

Institutions like the Forum for Science and Technology Consultation (FCCyT) 

have also made efforts to develop training initiatives. FCCyT emphasizes the need for 

a formative commitment with a systemic focus, guarantee of quality, international 

standards, and certification systems in social innovation (Acosta & Arteaga, 2019).

University training programs, however, often follow more traditional models, 

offering participants a predetermined set of contents according to what is authorized 
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by educational authorities (a situation that makes them less flexible). This results 

in curriculum designs focused on essential theoretical elements that underpin 

the disciplinary area and vary little over time, leaving out tools and techniques 

for specific tasks that are generally associated with highly dynamic international 

standards and certification systems.

In contrast, community meetings are based on the participants’ desire to learn 

specific content that changes continuously. Some local entrepreneurs emphasize the 

need for practical knowledge beyond what they have already learned in university. 

For example, Daniela, a participant in the Bootcamp Health program of ESMEX 

(Emprendimiento Social México) said, “I studied business administration, and 

they taught me all the theoretical aspects of starting a business. However, I decided 

to follow my path and learn through trial and error. I come here to learn from 

practical experience.”

This illustrates the dynamics of knowledge acquisition that local entrepreneurs 

follow. These entrepreneurs with an interest in social issues and a desire to address 

them generally do not consider enrolling in university programs to address social 

issues. Two prestigious programs in Jalisco—the Masters in Strategic Design and Social 

Innovation at ITESO and Masters in Social Innovation and Welfare Management at 

the University of Guadalajara’s Center for Economic and Administrative Sciences—

are currently low-demand programs. For example, only five students enrolled in the 

ITESO masters program for the Spring 2023 semester; for the UdG masters program, 

around 20 students enrolled.

If we consider that social entrepreneurs are usually young—between 20 and 22 

years old—they represent a market size of 1.3% of the total population in Jalisco 

(8,348,151 inhabitants according to the 2020 census of INEGI) of which 261,000 

are studying for a university degree (Secretariat of Economy, 2023). Out of the total 

number of students, according to the digital platform Data México, 62,800 are 

students of business and management, 45,500 are from the social sciences, and 7,350 

are studying exact sciences, representing a potential market of 115,650 young people 

from Jalisco (INEGI, 2020). Considering the aforementioned data, why does social 

entrepreneurship education in universities seem to have little demand?

In this regard, and according to the results of this research study, the choice 

between formal programs and informal training is based not only on the depth of 



Martha Leticia Silva-Flores & Melisa Ladrón De Guevara54

learning and content involved but also on agile responsiveness to changes in the 

social, business, and labor environment. Therefore, formal educational programs at 

higher education institutions do not necessarily favor local entrepreneurs as these 

are designed with a focus on long-term stability.

DISCUSSION: POSITIVE SOCIAL CHANGE

In Mexico, a country marked by social inequality, there is an urgent need 

for local innovators who can bridge the gap between sustainability concerns and 

everyday challenges. Educating entrepreneurs who can generate innovative solutions 

while promoting social change and inclusion is crucial. These entrepreneurs can play 

a vital role in sustainable development by creating effective and sustainable solutions 

tailored to their communities’ specific needs and challenges.

In this regard, it can be said that the role played by universities is crucial 

in developing the skills necessary for addressing problems in various areas such 

as poverty, education, environment, health, and sustainability. However, it can 

be noted that the configuration of formal higher education programs tends to 

lean toward stability and long-term sustainability, a situation that does not favor 

local entrepreneurs. This focus on the permanence and stability of university 

entrepreneurship programs is based on the difficulty and bureaucratic hurdles 

involved in making substantial changes to academic curricula (Wildavsky et al., 

2011). The inherent rigidity of the formal curriculum structure results from the 

need to comply with accreditation requirements, internal approval processes, and 

institutional considerations (Frank et al., 2023).

In contrast, informal training programs such as short courses or workshops 

offer greater flexibility and adaptability to the market’s changing demands (Eraut, 

2010). This agility in quickly adjusting to emerging trends in the labor market can be 

attractive to entrepreneurs and professionals seeking constant and relevant updates.

Thus, according to the findings of this research study, the choice between formal 

programs and informal training is based not only on the nature of the content and 

the depth of learning involved but also on the ability to respond in agile fashion to 

the changing dynamics of the social, business, and labor environment. This affects 
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the potential of local innovators to address sustainability challenges through their 

direct knowledge of local issues.

This approach to innovation based on a deep understanding of local needs 

and dynamics aligns with the principles of user-centered innovation (Von Hippel, 

2005). However, its impact in specific local contexts such as Guadalajara is affected 

by various factors, including the availability of resources and effective collaboration 

among different actors in the innovation ecosystem (Silva-Flores & Murillo, 

2022). Insufficient collaboration and coordination between formal (universities, 

innovation centers, etc.) and informal (entrepreneur meetings, massive innovation, 

entrepreneurship events, etc.) training structures restrict the ability to catalyze local 

knowledge into ventures that effectively generate sustainable development.

Authors like Eraut (2010) point out that effective collaboration between 

formal and informal learning contexts has been identified as crucial for facilitating 

comprehensive learning experiences that empower innovators. Moreover, facilitating 

this collaboration between formal and informal learning contexts is one of 

Guadalajara’s local challenges for global sustainability because it impacts the capacity 

building of innovation ecosystem stakeholders who are needed to solve problems 

that threaten sustainability.

Furthermore, other studies have highlighted the relevance of networks and inter-

organizational relationships in the context of sustainable development. Huggins and 

Thompson (2015) emphasize how collaboration and connection between various 

entities, both public and private, are essential to achieving effective, sustainable 

development in a territory. Similarly, Tödtling and Trippl (2005) have pointed out 

how regional innovation networks can promote knowledge transfer and the adoption 

of sustainable practices in the business environment.

In the specific context of Jalisco, the presence of local innovators with valuable 

potential to address local sustainability challenges is undeniable. However, their 

ability to make a significant impact is limited by specific barriers, namely, the lack of 

innovation ecosystem stakeholder capabilities and the insufficient concentration of 

actors committed to innovation (Silva-Flores & Murillo, 2022). This coincides with 

Rogers’s (2003) conclusions about how sustainable development can be hindered 

or promoted by the creation of a dynamic or static ecosystem. Furthermore, the 
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fragmentation and lack of connection between the agents operating in formal and 

informal training contexts can also undermine their actions’ effectiveness.

These challenges highlight the need for a more comprehensive and collaborative 

approach that combines the different actors involved in social innovation and 

entrepreneurship at the formal and informal levels. Only through joint efforts and 

greater interconnection can we unlock the true potential of local innovators and 

their contribution to solving sustainability problems, thereby creating a lasting 

impact on society and the environment.

CONCLUSIONS

This article addresses local innovators (change agents) as critical actors 

in generating sustainable solutions to society’s problems, with the potential to 

contribute significantly to the global sustainability agenda. Recognizing their 

importance especially in emerging countries like Mexico is essential for promoting 

social change.

However, local innovators in Mexico need more knowledge than they can 

acquire in their formal education, leading them to be part of schemes that extend 

training opportunities to entrepreneurial communities or events to implement 

transformative change effectively. Therefore, empowering local innovators with the 

knowledge necessary for generating positive social change is crucial. This involves 

reviewing universities’ educational and training programs and adapting these to 

equip change agents with the necessary skills.

In the context of Jalisco, Mexico, it was observed that local innovators acquire 

knowledge and skills primarily through emerging innovation structures such as 

entrepreneurial meetings and massive events for innovation or entrepreneurship. 

This is because they do not find suitable solutions within the formal programs 

available at universities, and these programs generally lack the dynamism to drive 

sustainability by solving social problems through innovative ventures that address 

local needs.

In this sense, the theoretical discussion highlights the division between 

community-generated means of acquiring knowledge and formal means of acquiring 
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knowledge in institutions. In addition to the importance of inter-organizational 

networks as a crucial factor, these are vital to the success of innovation and 

sustainable development initiatives. In Jalisco’s case, the presence of local innovators 

offers significant potential. However, their effectiveness is conditioned by the lack 

of interconnection among different actors. These findings emphasize the need 

to promote collaboration and networking in the local innovation ecosystem to 

maximize the impact of actions toward sustainability.
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ABSTRACT

The 2030 Agenda for Sustainable Development (2030 ASD) was designed to address global 

problems like poverty, conservation of the planet, and peace and prosperity. Successfully 

pursuing it, however, will be highly dependent on how local and regional governments 

implement the agenda—the rapid realization of the Sustainable Development Goals (SDGs) 

would involve various actors ranging from civil society organizations to the academe, the 

corporate sector, and many private individuals. This paper presents a case study on stakeholder 

engagement undertaken at the local level to achieve the SDGs, specifically in the Philippine 

province of Bataan. The selection of Bataan Province stems from its rich ecological profile, 

wide range of enterprises, vast development opportunities, and visionary leadership by which 

it displays its potential to address all 17 SDGs.

The study used semi-structured interviews with open-ended questions involving ten 

representatives from different stakeholder groups—business enterprises, government 

institutions, and civil society. Thematic analysis was then employed, which showed that 

stakeholder engagement in the form of consultations, partnerships, networking, dialogues, 

and dissemination of records was conducted in all stages of the projects and programs geared 

toward the attainment of SDGs in the province. The wide range of stakeholders being engaged 

includes the government, non-government organizations, civil society organizations, the 

private sector, the academe, students and young leaders, and local communities. Strategies 

have also been put in place to overcome barriers to stakeholder involvement. Based on the 

results, a proposed framework for stakeholder engagement to achieve the SDGs may be used 

to guide how local SDG actors can engage their stakeholders in each step of the programs and 

projects for SDG realization.
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INTRODUCTION

With the ending of the Millennium Development Goals (MDGs) in 2015, the 

member states of the United Nations (UN) adopted the Sustainable Development 

Goals (SDGs) framed under the 2030 Agenda for Sustainable Development (2030 

ASD) (Scharlemann et al., 2020). While the targets of the MDGs centered on social 

issues (Morita et al., 2020), the SDGs were designed to address global problems 

like poverty, conservation of the planet, and peace and prosperity among peoples 

by finding synergies in the three aspects of sustainability—economic, social, and 

environmental (Bardal et al., 2021)—through its 17 SDGs and 169 targets (Lanshina 

et al., 2019). The adoption of the 17 SDGs should help build capacity, strategy, 

commitment, and engagement to address humanity’s most threatening challenges 

inclusively (Nonet et al., 2022; UNDESA & UNITAR, 2020).

It was recognized that the pursuit of the 2030 ASD would be highly dependent 

on how local and regional governments implement the agenda. While SDG 

implementation is seen as lodged in national, regional, and local governments, 

achieving progress toward rapid realization also involves various actors ranging 

from civil society organizations to the academe, the corporate sector, and many 

private individuals (Scharlemann et al., 2020; Tjandradewi & Srinivas, 2018; UNDESA 

& UNITAR, 2020). As is evident in case studies, stakeholder engagement plays 

an indispensable role in every step of SDG localization. This is especially true at 

the level of local governments because of the role they play in policy-making, 

community development (Ghafoor et al., 2023), and the achievement of SDGs 

(Guha & Chakrabarti, 2019). Local governments deal with concerns at the grassroots 

level and therefore are key to effective planning strategies, the delivery of services, 

and the participation of the community in their initiatives (Ghafoor et al., 2023). 

Local governments differentiate themselves from non-government organizations 
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(NGOs) and socio-civic groups in that they need to address issues related to 1) 

intergovernmental relations at the national, regional, and municipal or city levels; 

2) revenues coming from their constituency; 3) political leadership as well as the 

leadership of agencies with which they work; and 4) the participation of a broader 

range of stakeholders in decision-making processes (Guha & Chakrabarti, 2019).

The Philippines is one of the developing countries that has pledged to take 

part in the movement toward the 2030 ASD (Reyes et al., 2019). In 2022, it issued 

its third Voluntary National Report (NEDA, 2022) which successfully documents its 

consultative approach to SDG localization. 

While there is available literature on SDG localization in the Philippines, 

stakeholder engagement efforts at a more local level like that of provincial and 

local governments have not been documented much. Thus, this study seeks to 

describe how local government units (LGUs) understand and operationalize the 

SDGs, particularly localization efforts undertaken by the Province of Bataan which 

is situated in the center of the island of Luzon. The selection of Bataan stems from 

its rich ecological profile and vast opportunities for economic investments and 

development, indicating its potential to cover and address all the 17 SDGs. For 

instance, ten of its 11 municipalities are along the coastline, which is approximately 

188.66 kilometers long and has two protected areas, namely, the Bataan Natural Park 

and Roosevelt Protected Landscape (PEMSEA & PGB, 2017; Cervania et al., 2018; 

Congress of the Philippines, 2018). Furthermore, Bataan had the lowest poverty 

incidence in 2015 when its Human Development Index stood at 0.793, ranking 

5th in the whole country (Cororaton et al., 2022; HDN Foundation Inc., 2021). 

Nevertheless, while other provinces may not have the same resources as Bataan, the 

study hopes to show that stakeholder engagement can lead to the development and 

implementation of various creative strategies for LGUs and their partners.

LITERATURE REVIEW

Localization of Sustainable Development Goals at the Subnational Level

SDG localization refers to the process of “defining, implementing, and 

monitoring strategies at the local level to achieve global, national, and subnational 

SDGs and targets” (Orozco et al., 2021: 7). At the subnational level, regional and 
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local governments including provinces, municipalities, and cities undertake an 

inclusive approach to localization within their respective territories (GTLRG et al., 

2016). Krantz and Gustafsson (2021) defined localization further as the system of 

customizing SDGs to fit local and municipal settings. 

While there is no single approach to the localization of SDGs, some strategies 

have been identified in the Roadmap for Localizing the SDGs: Implementation and 

Monitoring at Subnational Level which consist of 1) awareness raising and/or advocacy, 

2) implementation, and 3) monitoring (Oosterhof, 2018).

Awareness raising and/or advocacy. Awareness raising is the first step to localizing 

SDGs and this involves undertaking initiatives that allow stakeholders to develop 

an understanding of the concept of the SDGs (Fløttum et al., 2022).

In awareness raising, the initial process entails developing the interest of 

stakeholders to assist in SDG-related projects; the second is generating advocacy for 

the 2030 ASD through better alignment of local and national actions across different 

government bodies (Fox & Macleod, 2021).

In Spain, the city government of Valencia created a Massive Open Online Course 

on the SDGs while the city government of Utrecht in the Netherlands communicated 

with local residents through the conduct of free dance performances themed after 

the SDGs and the HeelUtrechtU campaign which recognizes locals and groups that 

assist in achieving the goals (Fox & Macleod, 2021).

Implementation. In the case of many cities, the first step adopted in implementing 

the SDGs is their integration into existing plans and initiatives (Fox & Macleod, 

2021). In Indonesia, the government of Riau province enacted regulations for 

SDGs through the governor and mayors after the issuance of a Presidential Decree; 

as a result, the crafting of local action plans was mandated for SDG localization 

with the involvement of non-state actors (Morita et al., 2020). Meanwhile, in 

Japan, following the creation of the prime-minister led institution called “SGDs 

Promotion Headquarters,” which held roundtable meetings across different groups 

of stakeholders, local governments integrated SDGs into strategies and plans, with 

29 designated local governments issuing their own SDGs Future Cities Plans (Morita 

et al., 2020).
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Monitoring. The implementation of the SDGs can be monitored and assessed 

using a system of 231 indicators, many of which may be localized through the 

collection of data at a territorial level (GTLRG et al., 2016; Estoque, 2020). According 

to the Asian Development Bank’s Governance Brief (Oosterhof, 2018), the status of 

the national implementation of the SDGs can be tracked and documented using a 

“follow-up and review process” which is founded on the Voluntary National Reviews 

(VNRs), assessing the data consolidated based on the localized indicators and thus 

presenting a summary of strategies countries are utilizing in carrying out the SDGs.

New York City was said to be the first to adopt the VNR locally in 2018 through 

the creation of a Voluntary Local Review (VLR) the declaration of which was signed 

by around 200 local governments in 2020 (Fox & Macleod, 2021; Oosterhof, 2018). 

To guarantee the accountability of stakeholders, a societal approach to monitoring 

its SDG performance was used by the local self-government of Kerala through the 

development of a Local Indicator Framework, which followed the same process as 

that of the VNR of India (KILA, 2023).

Despite the fact that most aspects of the review stage are undertaken at the 

national level through VNRs, the 2030 ASD highly enjoins member states to employ 

an inclusive approach in the usual monitoring and assessment of the status of SDG 

localization at all levels (Oosterhof, 2018). This translates into the importance 

of involving government bodies (local and national), business and industry, 

academia, and other relevant stakeholders. Thus, in all aspects of the Roadmap, it is 

apparent how stakeholder engagement plays a vital role even if this is not explicitly 

stated. Different kinds of stakeholders are involved starting with the increasing of 

knowledge about the concept and relevance of SDGs to monitoring the progress of 

their implementation. The different institutional arrangements are made depending 

on the context.

Stakeholder Engagement in the Localization of SDGs

A study by Giacomini et al. (2020: 1553) cited Freeman’s definition of a 

stakeholder, which is “any group or individual who can affect or is affected by the 

achievement of the organization’s objectives.” Stakeholders are clustered typically 

in groups coming from different sectors; the verified stakeholder structure for local 

government settings includes their constituents and employees, national and local 

agencies, the religious sector, business and industry, the labor sector, local legislators 



Sherilyn F. Valdecañas & Maria Assunta C. Cuyegkeng66

and political parties, media, the academe, associations, and non-profits, among 

others (Vitálišová et al., 2021).

Stakeholders in the Localization of the SDGs. In implementing the SDGs, different 

actions and roles depending on their capabilities are carried out by various 

stakeholders to address the needs of society. Tjandradewi and Srinivas (2018) 

identified the following SDG actors with their corresponding primary responsibilities:

• government bodies and authorities that lead the creation and 

implementation of legal instruments and regulatory guidelines;

• the private and corporate sector that constructs and innovates 

technological models; and

• non-government organizations and academia that spearhead 

communication, education, and awareness activities among 

members of the public.

Considering the expertise and resources that each of the above-mentioned 

stakeholder groups holds, collaborative work among them will help identify their 

roles and put strategies in place to fulfill the 17 SDGs (Tjandradewi & Srinivas, 2018).

Localization of SDGs in the Philippine Setting

After the Philippines’s adoption of the 2030 ASD, the Philippine Development 

Plan (PDP) 2017–2022 was developed and became the main catalyst for action as 

it incorporates the SDGs (PIDS, 2019). Executive Order No. 27, s. 2017, entitled 

“Directing All Government Agencies and Instrumentalities, Including Local 

Government Units, to Implement the Philippine Development Plan and Public 

Investment Program for the Period 2017–2022,” was issued to strengthen the 

medium-term Philippine development strategy with the 2030 ASD as its justification 

(Reyes et al., 2019).

Bringing SDGs Down to the Local Government Units. While the National Economic 

and Development Authority (NEDA) oversees the achievement of SDGs in the 

country by supervising the execution of the PDP, the Department of the Interior 

and Local Government (DILG) undertakes the steps toward SDG localization (NEDA, 

n.d.-a; Reyes et al., 2019). To enhance the capacities of local development councils 
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for the successful integration and implementation of the AmBisyon Natin 2040 plan 

and the SDGs, a series of workshops was conducted in all regions and over 1,634 

provinces, cities, and municipalities across the country (Diokno-Sicat et al., 2021; 

NEDA, n.d.-a). 

Through the 2018 General Appropriations Act, a significant portion of the 

DILG budget was allocated for the creation of the Results Matrices (RMs) for LGUs 

of provinces and the National Capital Region (NCR). These will be used as a tool to 

allow and measure the extent of the patterning of all Local Development Investment 

Programs with the PDP RMs (Diokno-Sicat et al., 2021).

In 2019, the Philippines released its second VNR which was conducted through a 

series of meetings and consultation workshops among stakeholders, thereby gaining 

feedback and ensuring commitments for collaboration in the realization of SDGs. 

This consultative approach also aimed to show not only the government’s but also 

other stakeholders’ interest in and commitment to the SDGs (PIDS, 2019).

As the Philippine Statistics Authority (PSA) leads the consolidation of indicators 

to monitor SDG implementation on a national scale, the SDG website of NEDA 

and the SDG Watch of PSA were cited as two government-initiated virtual sources 

of information on the SDGs (PIDS, 2019). The latest VNR of the Philippines, which 

was released in 2022, featured plans to integrate the Community-Based Monitoring 

System (CBMS) as an auxiliary tool for keeping track of SDG localization efforts and 

reinforcing multistakeholder engagements (NEDA, 2022).

SDG Localization at the Subnational Level. The Philippine government system is 

comprised of three tiers of decentralization, namely, provinces, municipalities and 

cities, and barangays (OECD & UCLG, 2016). While all local governments are at the 

forefront of the localization process at the subnational level, provinces, which are 

the highest tier of local governance, operationalize mainly by consolidating efforts 

and providing support to their component municipalities and cities. Municipalities 

and cities are composed of barangays, and the two play a similar role in supporting 

their component barangays, which are the lowest tier of decentralization (OECD & 

UCLG, 2016).

In the province of Isabela, the City Government of Cauayan instituted its local 

adoption of the 17 SDGs by launching an initiative that operationalized the SDGs 
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through strengthened collaborations among the public sector, business entities, 

and civic groups, resulting in Public-Private Partnerships (PPPs) that included the 

establishment of its first eco-tourism park, improvement of the public market, and 

reconstruction of its health center (City Government of Cauayan, n.d.).

In the planning stage, the City Government of Santa Rosa, Laguna led an 

orientation on mainstreaming SDGs through its City Planning and Development 

Office (CPDO Santa Rosa, 2020). Meanwhile, the Municipal Government of 

Carmona, Cavite and City Government of Panabo, Davao del Norte received training 

support from the United Nations Development Programme to capacitate them in 

tracking the status of SDG implementation and preparing reports (UN ESCAP, 2020). 

Additionally, the City Government of Naga, Camarines Sur, through the assistance 

of the Economic and Social Commission for Asia and the Pacific and United Nations 

Human Settlements Programme, underwent a seminar on the creation of city-level 

surveys for households aligned with the SDG indicators which will be integrated in 

the CBMS (UN ESCAP, 2020).

Also actively taking part in the localization process is the local government 

association called League of Cities of the Philippines, which has partnered with 

United Cities and Local Governments (UCLG) and ICLEI-Local Governments for 

Sustainability in facilitating different programs and projects to raise awareness about 

SDGs (Wright, 2018). Its Executive Director is currently part of the NEDA Committee 

on SDGs and contributes to the crafting of the VNR (Wright, 2018).

At the provincial level, existing SDG-related programs, projects, and activities 

(PPAs) of different provinces are featured on the SDG website of NEDA under the 

Regional Best Practices catalogue (NEDA, n.d.-b). Other initiatives toward the 2030 

ASD are uploaded to some online platforms, e.g., Sustainable Tourism Governance 

in Bohol Province and the SDG-aligned Action Plan of South Cotabato covering the 

years 2021 to 2022 (Giorgadze, 2018; Open Government Partnership, 2021).

STATEMENT OF THE PROBLEM

Studies and reports, although few, have been written about the localization 

of SDGs in the Philippines, particularly the creation and implementation of the 

Philippine Development Plan (PDP). LGUs play many roles in the implementation of 
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the PDP. In the localization of the PDP itself, the national and regional governments 

ran workshops and fora for LGU stakeholders (NEDA, n.d.-a; PIDS, 2019; Reyes et 

al., 2019) while the VNR was done through a consultative approach, enjoining the 

participation of various stakeholders, be they from government or non-government 

sectors (PIDS, 2019). This is because the LGUs also have a role in cascading it further 

down to their own stakeholders. However, considering that efforts at the provincial 

and local levels are highly crucial to collective progress in achieving the SDGs, 

limited literature has been written specifically on stakeholder engagement in the 

localization process at the level of local government units.

LGU stakeholder engagement is important in implementing SDGs because the 

issues have to be localized and translated into their context. Thus, this study seeks 

to understand how LGUs engage stakeholders in the achievement of the SDGs by 

studying the efforts of the Province of Bataan.

LGU Stakeholder Engagement

Awareness Raising 
and/or Advocacy 

Implementation Monitoring

SDG Achievement

Figure 1: Framework for SDG Localization of LGUs

RESEARCH SETTING

Bataan is a first-class province located in Central Luzon, Philippines and is home 

to 853,373 people with a per annum growth rate of 2.18 percent (PSA, 2021). It is 

a mountainous land mass having a total land area of 137,298 hectares (Provincial 

Government of Bataan, 2021). It has three legislative districts, and nine of its 11 

municipalities and one city are coastal areas (Congress of the Philippines, 2021). 

Bataan has been identified as one of the country’s investment destinations as it 

hosts different industries in five economic zones and two freeport areas (PEMSEA, 

n.d.). The economy is mainly service-led; wholesale and retail trade form the majority 

of service-related businesses (PPDO, 2019). Based on the Provincial Development 

and Physical Framework Plan (PDPFP) 2019–2025, other important sub-sectors in 
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the province are transportation, communication and storage, and industries both 

medium and heavy, including micro-cottage enterprises and small businesses (PPDO, 

2019). Locators operating in the economic zones and industrial estates consist of 

light to heavy industries, with products ranging from petroleum products to plastics, 

electronics, garments, sports accessories/materials, optical lenses, paper, and feed 

mill (PPDO, 2019). Furthermore, the PDPFP cites power generation as another large-

playing industry as there are both fossil fuel-based power plants (PPDO, 2019) and 

solar farms in the province (DOE, 2022).

In pursuit of its former vision, the province had its lowest poverty incidence in 

2015 and became one of the best achievers according to the Human Development 

Index as it ranked 5th in the whole country (Cororaton et al., 2022; HDN Foundation 

Inc., 2021). In terms of SDG achievement, the province’s environmental initiative 

called “1Million Trees for 1Bataan Challenge,” which aimed to address SDG 15 

(Life on Land), was featured as a best practice in the 2022 VNR of the Philippines 

(NEDA, 2022). Other programs tagged as best practices in the regional section of the 

SDG website were the “International Coastal Cleanup Activity” and “Tulong Pang-

Edukasyon Gabay ng Bagong Henerasyon Scholarship Program,” which targeted 

SDGs 14 (Life Below Water) and 4 (Quality Education), respectively. Bataan’s overall 

progress in SDGs is further encapsulated in the Provincial Results Matrix, which 

shows that out of the 17 goals, its performance declined only in SDG 2 (Zero Hunger) 

while no data were available for SDGs 10 (Reduced Inequalities) and 12 (Responsible 

Consumption and Production) (NEDA, n.d.-a; PPDO, 2021).

DATA COLLECTION

Homogeneous purposive sampling was used in the selection of ten participants 

(Alharbi, 2021). Inclusion criteria specifically for the interviewees were as follows:

1. awareness of the SDGs,

2. knowledge of the direction of the province in terms of program 

planning and implementation, and

3. being part of a Bataan-based agency that contributes to the 

attainment of the SDGs.
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Each of the ten participants belonged to one of three sectoral groups, namely, 

government institutions, business enterprises, and civil society. The participants from 

government institutions included two from the provincial government, one from 

the city government, and one from a national government agency. The business 

enterprise and civil society sectors each consisted of three participants. A semi-

structured interview guide comprising seven open-ended questions centered on the 

localization of SDGs in the province was used. 

DATA ANALYSIS

The six phases of thematic analysis were applied to review and analyze the data 

gathered through interviews (Braun & Clarke, 2006, 2021). The first author made 

several readings of the transcribed interviews, generated codes for the responses of 

the interviewees, and looked for patterns. These were inter-coded with the second 

author, and the researchers subsequently grouped similar codes together and 

reviewed potential themes. The themes and subthemes were then used to answer 

the research question. The study used the Roadmap for Localizing the SDGs as the 

organizing framework for the themes, i.e., 1) awareness raising and/or advocacy, 2) 

implementation, and 3) monitoring (GTLRG et al., 2016; Oosterhof, 2018).

RESULTS

The results of the research present a summary of the experiences of ten 

participants belonging to different sectoral groups in terms of employing stakeholder 

engagement to achieve the SDGs. The themes identified based on their accounts are 

also discussed in detail. Four main themes emerged from the interviews: programs, 

projects, and activities (PPAs) for achieving SDGs; stakeholder engagement in 

different stages of PPAs, overcoming barriers to stakeholder engagement, and impact 

of stakeholder engagement in the attainment of the SDGs.1

Programs, Projects, and Activities (PPAs) for Achieving the SDGs

The Province of Bataan through its provincial government, city government, 

national government agencies, local organizations, youth, and private sector 

undertakes various programs, projects, and activities (PPAs) to achieve the SDGs. 

1 All Filipino words and phrases have been translated into English.



Sherilyn F. Valdecañas & Maria Assunta C. Cuyegkeng72

Three of the ten participants operationalize with a vision and purpose anchored 

mainly in the achievement of the SDGs. They actively implement and engage 

stakeholders in PPAs that are meant to address the SDGs as documented through 

minutes of meetings, narrative reports, and social media posts. The remaining 

seven participants follow the process of matching their implemented PPAs with 

corresponding SDGs. This matching process is documented through accomplishment 

reports on SDG performance presented to national government agencies and local 

development councils as well as annual sustainability reports submitted to the 

Securities and Exchange Commission. In fact, these participants had stated their 

plans to align PPAs and their vision with the SDGs as early as the planning and 

formulation period.

Actual ly, our mission real ly is to contr ibute to the attainment of 
these … Sustainable Development Goals [by] initiating and organizing different 
activities. (CS-1)

We [had] targets for SDGs as I … prepared the tabulation. So our City Roadmap 
is there, then the objectives are there, then I matched them with the different 
SDGs that they address. (GI-3)

We develop the programs based on [the] thrust of the company.… Then that’s 
when we look at how this is aligned with the SDGs, how is this making a 
contribution to the goals of, of the SDGs. (BE-3)

Stakeholder Engagement in Different Stages of PPAs

Stakeholder engagement in all stages of the PPAs, including planning, 

implementation, and monitoring, was being conducted in the province. The wide 

range of stakeholders identified by the participants is comprised of local government 

units (LGUs), national government agencies (NGAs), local government agencies, civil 

society, non-government organizations, the youth, the private sector, the academe, 

and the local community. More specifically, the modes of engagement include 

coordination, dialogues, meetings, consultations, partnerships, networking, training 

of stakeholders, monitoring, and provision of technical and financial assistance. 

Participatory Planning: Awareness Raising, Needs Assessment, Consultations, Crafting 

of Vision, and PPAs

In the planning and formulation stage of their PPAs, four participants 

ensured a multi-stakeholder approach through consultation meetings in which 
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plans and programs were presented to the stakeholders for their review and 

recommendations. In this setup, stakeholders were able to take part in a voting 

process for the finalization and approval of the PPAs. These stakeholders came from 

local government units, national government agencies, the house of representatives, 

civil society organizations, indigenous peoples’ groups, and people’s organizations.

Five participants talked about engaging the stakeholders at the planning stage 

to identify the needs that have to be addressed. 

In the identification of the programs and projects and also in the approval 
and vetting process of these programs and projects … one-fourth of the 
membership is supposed to be from the private sector and this is how their 
ideas … are captured in the process. (GI-2)

When we do the programs … part of the engagement really is making sure 
we understand the needs … as part of designing … the program.… (BE-3)

The creation of a plan does not involve only one; what is really needed is the 
collaboration of numerous youth members. (CS-3)

Collaborative Implementation: Partnerships and Networking

During the implementation of the PPAs, stakeholders were engaged through a 

collaborative approach, particularly through partnerships and networking involving 

multiple stakeholder groups. A majority of the cited PPAs focus on environmental 

protection and conservation activities such as coastal cleanup, tree and mangrove 

planting, marine turtle conservation, brown bag sessions on environmental pollution 

and the SDGs themselves, and educational camps. The common practice with this 

approach entails the provision of technical and/or financial assistance by either 

the private sector or government for carrying out the programs, with the other 

stakeholders acting as participants. 

Most of the interviewees mentioned the stakeholders that were beneficiaries 

of the programs, e.g., students, indigenous peoples, and local communities as 

beneficiaries of scholarships, learning materials, hygiene kits, and livelihood 

programs. In emergency situations like climate disasters and even the emergence 

of the COVID-19 pandemic, stakeholders were also engaged as beneficiaries. For a 

project titled Restoring Disaster Area through Community Based Tourism Youth-Led 

(DisArTY), one interviewee recounted that local communities affected by typhoons 

were assisted in creating social enterprises. Three interviewees stated that other 
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stakeholders were capacitated for income generating opportunities and proper waste 

management practices.

For stakeholders as partners:

Local communities, the barangay officials, and the private sector like tree 
planting, coastal cleanups, [and] barangay cleanup—they are involved. (GI-3)

We are collaborating with both government and non-government 
organizations … also in schools—the students, we involve them in our 
activities. (CS-1)

For stakeholders as beneficiaries:

[The PPA] contributed to their livelihood because they’re also a beneficiary of 
the National Greening Program. The harvests are theirs. In return, they need 
to protect the area awarded to them. (GI-4)

We’re working on something to help also the Aetas [indigenous group] … if you 
participate in the tour … a certain amount goes to their fund not just to help them 
maintain the area but at least it’s a help … financially … also … we will commit 
ourselves to educate them on waste management and segregation. (BE-1)

For stakeholders as beneficiaries during emergencies:

When it comes to emergencies like … climate emergencies … we’re always 
there to support and to help them if there are disasters. (GI-2)

In the DisArTY [project], the [target beneficiaries are] those affected by the 
typhoon … so social [enterprises are] created for [them]. (CS-1)

Institutionalized Monitoring: Discussion of Issues and Concerns and Dissemination 

of Reports

The implemented PPAs were said to be documented by all participants for 

monitoring purposes through semi-annual and annual accomplishment reports, 

narrative reports, sustainability reports, or minutes of meetings. Two participants 

used another method of monitoring which involved discussing issues and concerns 

together with stakeholders after activities were conducted to identify areas for 

improvement. Lastly, five participants were utilizing social media platforms to share 

information on existing PPAs with the general public.
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In one of the … activities of … our meeting [with] NEDA … we were asked to … 
present the … accomplishments of the province … towards the SDGs.… (GI-1)

For the last three years, we have been doing … Sustainability Reports as 
required by the Securities and Exchange Commission … but beginning this 
2022, we are now transitioning into [making] a GRI Sustainability Report. (BE-3)

We use social media … records or minutes of the meeting[s] … maybe the 
narrative report [for] every session.… Through email, we send a report to them 
so, ahead of time, they are able to read it. (CS-3)

Overcoming Barriers to Stakeholder Engagement

Despite the successful employment of stakeholder engagement in each step 

of the PPAs in the province, barriers were nevertheless identified, namely, lack of 

funding and unwillingness of stakeholders to participate. 

To address funding concerns, three participants pursue partnerships with 

organizations or agencies that can provide financial support for carrying out 

the target PPAs. In most instances, partnerships where the funders also act as 

implementers are established. By using this strategy, delays in the successful conduct 

of PPAs are avoided.

There should be guidance [for the people’s organization] to have a plan that 
is feasible and will be accepted by [a] funding institution.… It is possible that 
we … partner, collaborate with another agency. (GI-4)

The partnership and collaboration with them is not just about the budget, but 
also the implementation of that ordinance. (CS-3)

To address the disinterest of stakeholders that results in their unwillingness to 

take part in PPAs, two participants ensure that there is creativity and innovation 

in designing PPAs. They include components that will cater to the interests of the 

target participants. They also engage stakeholders as early as the planning stage 

to welcome comments and recommendations from the stakeholders themselves. 

This has proven to be an effective strategy in mobilizing the active participation of 

stakeholders in different PPAs.

Like [with] this pandemic, it is hard to encourage the youth to join online 
webinars, etc. So … we did something fun, interesting topics for the youth … 
some online games for them to [encourage them] to join.… (CS-3)
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There is a proper approach on how to encourage them to participate.… If they 
can see that the projects are very effective, very … favorable for them … they 
will join. (GI-3)

Never go to them with already a fully boxed … concept. We should always be 
open to their … suggestions. (GI-2)

Impact of Stakeholder Engagement in the Attainment of the SDGs 

As claimed by all participants, stakeholder engagement was able to contribute 

to the pursuit of the SDGs. Four participants mentioned that it is the stakeholders 

who know what their needs are; local actors as such are able to create and implement 

PPAs accordingly. Two participants saw that stakeholder engagement brought about 

collective action in the implementation of PPAs while another stressed that it has 

a multiplier effect on SDG attainment. It was also noted that it was important to 

establish good relations with the stakeholders. Four participants viewed stakeholder 

engagement as a means of empowering them. 

As the sectoral representatives, [stakeholders know] what they need and what 
are the requirements of their sector so they can recommend PPAs that … can 
achieve their desires … which usually are the targets of the SDGs. (GI-3)

Stakeholders … provide the multiplier effect.… The stakeholders really allow 
you … to do your work more efficiently … [and the impact is greater on the] 
attainment of the SDG goals. (BE-3)

Each  one  has  a  huge  ro le  bo th  i n  the  non-gover nment  and 
government … organization … because we, all of us, will be the only ones 
who will help each other attain the Sustainable Development Goals. (CS-1)

DISCUSSION

In localizing the SDGs in the Province of Bataan, actors including the provincial 

government, city government, national government agencies, the youth, local 

organizations, and the private sector undertake their own initiatives in the form of 

different programs, projects, and activities (PPAs) similar to those done by the LGUs 

of Riau, Indonesia; in Japan; and of Kerala, India (KILA, 2023; Morita et al., 2020). 

Stakeholders are engaged in the planning, implementation, and monitoring steps of 

these PPAs. Experiences in the province have proven how stakeholder engagement 

plays a major role in advancing the performance of the province in terms of SDG 
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attainment. In terms of barriers to stakeholder engagement, such as lack of funding 

and unwillingness of stakeholders to participate, SDG actors used the appropriate 

strategies to address them.

A Proposed Framework for Stakeholder Engagement 

The Proposed Framework for Stakeholder Engagement to Attain the SDGs (Figure 

2) can be utilized by the different SDG actors including the government, private 

sector, local organizations, youth, academe, and local community. The framework 

has two main components. 

The first part demonstrates how stakeholder engagement is conducted in each 

step of the PPAs. Beginning with a participatory planning process, stakeholders are 

involved in awareness raising, needs assessment, consultations, and crafting the 

vision and design of PPAs that are aligned ideally with the SDGs.

The collaborative implementation of PPAs sees stakeholders engaged through 

partnerships and networking. In this step, stakeholders become participants in the 

actual conduct of PPAs meant to address the SDGs. In PPAs that involve multiple 

stakeholder groups, networking is also achieved through a participatory approach, 

with the stakeholders providing technical and/or financial support to bring about the 

intended objectives of the PPAs. There is also the identification of potential partner 

institutions and agencies that can provide funding and the application of creativity 

and innovation in PPA creation. 

Depending on the focal implementers, stakeholders may also be engaged in 

an institutionalized monitoring process, e.g., during the discussion of issues and 

concerns and the dissemination of reports and minutes of meetings.

The second main component of the framework centers on the impact of 

stakeholder engagement in the attainment of the SDGs. The impacts include 

appropriately designed plans, collective action and the multiplier effect on SDG 

attainment, empowerment and increased awareness of stakeholders, and the timely 

and successful implementation of PPAs.

By using the proposed framework, institutions that might not yet be practicing 

the same kind of stakeholder engagement strategies can learn from best practices.
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Government, Private Sector, Local Organizations, Youth, Academe, Local Community 
SDG Actors

Stakeholder engagement in different stages of 
PPAs to achieve SDGs

• Participatory Planning: Awareness 
R a i s i n g ,  N e e d s  A s s e s s m e n t , 
Consultations, Crafting of Vision & 
PPAs

• C o l l a b o r a t i ve  I m p l e m e n t a t i o n : 
Partnerships, Networking

• Institutionalized Monitoring: Discussion 
of Issues & Concerns, Dissemination 
of Reports

• • Overcoming Barriers to Stakeholder Overcoming Barriers to Stakeholder 
Engagement:Engagement: Identification of Partner 
Institutions & Agencies for Funding, 
Using Creativity & Innovativeness in 
PPA Creation 

Impact of stakeholder engagement in 
attainment of SDGs

• Appropriate Design of Plans for PPAs

• Collective Action, Multiplier Effect in 
SDG Attainment

• Empowerment o f  S takeho lders , 
Awareness Raising

• Timely & successful PPAs, Increased 
Participation of Stakeholders 

Figure 2: Proposed Framework for Stakeholder Engagement to Attain the SDGs 
in the Province

IMPLICATIONS

The framework can be employed by SDG actors in cities, municipalities, or 

provinces to ensure a bottom-up and efficient approach in engaging stakeholders in 

the different stages of PPAs that are responsive to the SDGs, especially if these LGUs 

have different or less resources than the province of Bataan. The study shows that 

various creative strategies may be developed with the help of the stakeholders who 

are on the ground. The SDG actors can be more intentional in their planning and 

execution of PPAs, especially in increasing the participation of stakeholders as early 

as the planning period. Cascading efforts to increase knowledge about the SDGs 

should be extended to different sectors through consultative meetings, discussions, 

and trainings. 

LIMITATIONS OF THE STUDY

While the perspectives of different SDG actors were studied, including their 

possible partnerships, this study did not use a systems approach (Nonet et al., 2022). 

This could be the subject of future research involving other methodologies, like 

feedback-guided analysis (Cuyegkeng & Gotangco Gonzales, 2020; Newell & Proust, 
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2017a, 2017b). Similarly, as members of the business sector acted both as SDG actors 

and stakeholders of the province, the research did not consider the principles-based 

approach (Nonet et al., 2022).

The study was also limited to the province of Bataan. A follow-up study on 

how their stakeholder engagements were translated into policy and institutional 

arrangements could be carried out, especially in view of the ongoing issue of 

decentralization given that the participants were not in a position to discuss the 

policies and practices of their respective governments, institutions, or organizations. 

A deeper study of documents on the structures, policies, and strategies of the 

province could be undertaken to supplement this study. Future research could also 

study the cases of other localities like cities, municipalities, provinces, and even 

agencies at the national level to provide information and comparisons on how the 

SDGs are localized in their units. At the planning and policy-making level, concrete 

measures that highly encourage, if not mandate, LGUs to devise and adopt effective 

stakeholder engagement strategies can be integrated and enacted.

CONCLUSIONS

The main contribution of this research to the studies on SDG localization is 

the proposed framework for how stakeholder engagement can be conducted in a 

locality to achieve the SDGs, regardless of resource constraints or challenges the local 

governments there may face. Existing literature and results of the interviews show 

how much stakeholder engagement positively impacts the localization of the 17 goals. 

Effective strategies are also in place to overcome barriers to stakeholder engagement.

In the province of Bataan, local SDG actors including the government, private 

sector, local organizations, and youth are currently undertaking efforts in the form of 

programs, projects, and activities (PPAs) to achieve the SDGs. In each step of the PPAs, 

including planning, implementation, and monitoring, different stakeholders ranging 

from government institutions to civil society are being engaged through participatory 

and collaborative mechanisms. This depicts how stakeholder engagement has been 

at the core of advancing the movement toward the 2030 ASD given its role in the 

successful materialization of SDG-responsive PPAs. 
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Ultimately, this research demonstrates how the Province of Bataan, through its 

local actors, carries out stakeholder engagement across all steps of the PPA. As there 

have been no published academic studies to date about the localization of the SDGs 

at the provincial level, another major contribution of this research is its approach 

in documenting the SDG localization process in a provincial LGU. Looking at the 

level of engagement made in planning, implementing, and monitoring the said 

PPAs, this confirms how the collective action of stakeholders serves as a catalyst for 

the achievement of the 17 SDGs. 
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ABSTRACT

This paper explores the negotiations and actions among various actors, or stakeholders, in 

formulating the aim of the EU circular economy. Taking the perspective of a member state and 

its industries, it focuses on how stakeholders—EU bodies, industry associations, companies, 

and the state—communicate and collaborate while having divergent interests. The research 

approach combines perspectives from business studies and international political economy to 

explore stakeholder engagement and bargaining in formulating circular economy aims in a 

multi-stakeholder network. In doing so, the study investigates the stakeholders’ communication 

network as an interaction between the policy and industry levels that cooperate to advance 

sustainable business. Triangulating from multiple source materials, the paper presents a 

narrative of international negotiations on sustainable development, EU policy development on 

the circular economy, and member state policy and industry actions, as well as a case on textiles 

and clothing in a member state, Finland. Business student views represent young consumers 

as stakeholders. The study contributes to research on the circular economy in two ways: 1) 

by mapping the bargaining relations and lines of communication in a multi-stakeholder 

network formulating a joint EU aim and 2) by addressing stakeholder engagement in an EU-

led policymaking process in multi-scalar negotiations. The findings add to our understanding of 

multi-stakeholder interactions and how stakeholders engaged in the circular economy negotiate 

their aims and interests in sustainability transitions.

KEYWORDS

circular economy; stakeholders; bargaining; sustainable development; policy; industry
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INTRODUCTION

Global concerns about climate change and biodiversity loss have led the 

international community to take action on regulating economies toward 

sustainability. The European Union (EU) has been one of the proponents of 

sustainable development in its internal and external policies (e.g., Silander, 2022) 

which are part of the objective of sustainable industry and the circular economy 

(EC, 2019, 2020a). Sustainable development has been on the agenda of international 

conventions and negotiations since the 1990s (IISD, 1996: 8; Sachs, 2015: 4), and 

the EU has presented itself as an ethical power and a norm promoter for sustainable 

development in the United Nations (UN), General Agreement on Tariffs and Trade 

(GATT), World Trade Organization (WTO), and bilateral trade negotiations (Cuyvers, 

2014; Poletti & Sicurelli, 2018; Sicurelli, 2020). What started in the 1960s in Western 

countries as a civil society movement on environmental awareness has led, in 

2016, to the 17 Sustainable Development Goals (SDGs) of the UN’s Agenda 2030 

and evolved further into an all-embracing need to respond to climate change in 

the 2020s.

The circular economy is an idea and an ideal that supports sustainable 

development (e.g., Gregson et al., 2015). It is also a business model based on reducing, 

reusing, recycling, and recovering materials in production and consumption instead 

of the “end-of-life” concept, resulting in a circle of material use (Kirchherr et al., 

2017; Rovanto & Bask, 2021). While the definition of the circular economy is still 

being contested, the concept is wide and denotes a restorative or regenerative system 

(Ellen MacArthur Foundation, 2013). The aim is to attain long-term economic, 

environmental, and social sustainability through a transition toward the circular 

economy (Domenech & Bahn-Walkowiak, 2019; Hartley et al., 2020; Kirchherr et 

al., 2018).

There is abundant prior literature regarding policies supporting a circular 

economy, along with critical notes (see, e.g., Domenech & Bahn-Walkowiak, 2019; 

Gregson et al., 2015; Hartley et al., 2020). Similarly, there is a wealth of research on 

firms engaged in the circular economy and their business models and innovations, 

as discussed, for example, by Cainelli, D’Amato, and Mazzanti (2020) and Rovanto 

and Bask (2021). Recent studies have also explored the engagement of firms and 

other stakeholders in the circular economy (Kujala et al., 2023) and the different 

types of stakeholder relationships therein (Blomberg et al., 2023). However, there 
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are only a few studies on how the interests of different actors or stakeholders are 

communicated in a multi-scalar process. The interaction among governments, 

companies, industry associations, non-governmental organizations (NGOs), and 

civil society takes place across scales—from local/regional to national, from national 

to the EU, and from the EU to national, as exemplified by company-government 

relations (Müllner & Puck, 2018; Wagner, 2013). There is a need to understand the 

variety of multi-stakeholder interests and how the policies and practices at different 

scales interact with one another.

This study, therefore, focuses on the interaction of different stakeholders 

communicating the aim of the circular economy in the context of an EU member 

state. The paper adopts a multidisciplinary approach to study how the stakeholders 

engaged in the circular economy participate in the negotiation toward formulating a common 

aim. Taking Finland as an example, this paper examines multi-scalar interactions in 

circular economy policymaking processes in the case of textiles and clothing, a key 

industry responsible for large contributions to global carbon emissions.

This question is explored by triangulating from various sources: news archives, 

documents, reports, interviews, and lecture diaries concerning the circular economy. 

Therefore, instead of analyzing only the companies’ business models or the EU’s 

political processes in the transition to a circular economy, this paper develops an 

approach to studying multi-scalar and multi-stakeholder communication on circular 

economy aims. This is done by combining perspectives from business studies on 

stakeholder engagement (Blomberg et al., 2023; Kujala et al., 2023) and firm-state 

bargaining (Eden et al., 2005; Wagner, 2013) and international political economy 

studies on state-market governance (Abbott & Snidal, 2021; Elko-McKibben, 2015; 

Hirst et al., 2009). The research approach is expected to provide a new understanding 

of how different stakeholders in a circular economy negotiate their aims for 

sustainable industry. The study thereby aims to contribute to research on multi-

stakeholder negotiations on sustainability transitions.

The paper begins with a literature review on sustainable development 

negotiations and the circular economy and a description of the research approach. 

The literature review is followed by a brief timeline of EU policy initiatives on the 

circular economy, member state policy, and actions taken in industry and business 

organizations. This includes a mapping of the stakeholders and their interactions 
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in formulating the aim for a circular economy. A case study on the communication 

network in the textile and clothing industries is then presented, along with business 

student views representing young consumers. The paper finishes with a discussion 

of the main findings and conclusions of the study.

LITERATURE REVIEW 

The  Con tex t : Nego t i a t i ons  on  Sus ta i nab le  Deve lopmen t  and  t he  EU 

Circular Economy

The EU and its predecessors are often regarded as promoters of sustainable 

development in international negotiations (e.g., Zurek, 2020) that have a long history 

and have taken place across multiple scales. The question of sustainability has its 

origins in the 1960s and the early debate on environmental protection held initially 

among researchers and civil society. The Club of Rome report Limits to Growth and 

the World Conservation Union’s World Conservation Strategy introduced the terms 

“sustainable” and “sustainable development” for the first time in 1972 and 1980, 

respectively (Reid, 1995: xiii; Sachs, 2015: 4). Since then, the strategy has evolved 

into the jointly defined 17 SDGs of the 2030 Agenda for Sustainable Development 

agreed upon in the United Nations and which has been in force since 2016. The aim 

is to achieve economic and social development as well as environmental protection 

in a balanced manner (UN, n.d.)—in other words, to attain socially inclusive and 

environmentally sustainable economic growth (e.g., Sachs, 2015: 3).

The SDGs can be regarded as a global countermovement to the neoliberalist 

“globalization project” that had previously dominated the debate regarding the 

ideal path to development (McMichael, 2012). The contemporary global geopolitical 

situation is similarly characterized by rising skepticism toward globalization (Cuervo-

Cazurra et al., 2020; Kobrin, 2017; Milanović, 2016). More recently, the questions of 

sustainable industry and the circular economy have become even more acute due to 

the currently escalating climate crisis.

Within the EU, policy formulation on the circular economy is an ongoing 

and incomplete process driven by environmental concerns and resource insecurity 

(Gregson et al., 2015). The EU policies on material efficiency, i.e., the policy 

framework for minimizing material resource exploitation, have been underutilized, 



Towards the Aim of the EU Circular Economy in a Multi-Stakeholder Process 91

waste-centric, and lack consumption-related policies (Milios, 2018). There are big 

differences among the EU member states both in national policy frameworks and 

in material consumption levels that affect the actions toward a circular economy 

(Domenech & Bahn-Walkowiak, 2019). Therefore, the performance of the EU 

countries varies as to their transition degree toward the circular economy as measured 

by the reduction, reuse, and recycling of materials (Marino & Pariso, 2020). 

Several significant barriers to the implementation of a circular economy in 

the EU, such as a hesitant company culture and a lack of consumer interest and 

awareness, have been identified based on a survey of and interviews with business 

and policy-maker respondents (Kirchherr et al., 2018). Yet there are expectations for 

continuous EU policy reforms that can accelerate the transition toward a circular 

economy (Hartley et al., 2020). Environmental policies and “green demand” are 

significant drivers for eco-innovations in a circular economy transition in the EU 

(Cainelli et al., 2020). Institutional incentives toward the circular economy have 

advanced the creation of new organizational forms in inter-firm collaborations, such 

as in the Dutch textile industry, for example (Fischer & Pascucci, 2017).

Textiles and clothing are major sources of waste in Europe (EU-27 and 

Switzerland) where up to 7.5 million tons of gross textile waste are generated 

annually (Hedrich et al., 2022). In per capita terms, this translates into over 15kg of 

textile waste generated per person every year. As much as 85% of the waste comes 

directly from consumers, i.e., households that discard clothing and home textiles 

(Hedrich et al., 2022). However, Hedrich et al. (2022) estimates that up to 25% of 

the textile waste from EU households could be recyclable by 2030.

In Finland, the total amount of textile waste is only a fraction of that of large 

EU countries such as Germany and France. Yet Finland has performed badly when 

it comes to their collection rate of used textiles for recycling, being only at 15%, 

the same level as many East European countries (Hedrich et al., 2022: 70). This is 

significantly lower than in Germany (64%), the Netherlands, Belgium, and Denmark 

(45%), or France (40%) (Hedrich et al., 2022). There is an urgent need, not only 

in Finland but also across Europe, to increase recycling in textiles and clothing 

production and consumption and search for different means of reducing and reusing 

materials in the industry.
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Conceptual  Approach: Mult i -stakeholder Bargaining 

The process toward agreement on the EU circular economy consists of 

communicating, negotiating, and publishing the interests of different stakeholders. 

Stakeholder theory identifies both the internal stakeholders (i.e., owners, customers, 

employees, suppliers) as well as external stakeholders (i.e., governments, competitors, 

consumer advocates, etc.) of an organization (Freeman, 1984/2010). The research 

approach on stakeholder engagement emphasizes the interconnected relationships 

between the stakeholders. Stakeholder engagement in a circular economy is a 

continuous process instead of a one-time endeavor (Heikkinen et al., 2023: 5). 

In multi-stakeholder networks, there are different kinds of relationships among 

stakeholders who share an interest in promoting a circular economy; the relationships 

may be either directive, mediative, collaborative, or competitive (Blomberg et 

al., 2023). One type of directive relationship is the steering relationship which is 

typical in policy and strategy formulation. Steering relationships are comprised 

of negotiations and the consolidation of diverse interests. In policy formulation, 

authorities may call for stakeholder participation through hearings or by inviting 

them to comment on proposals (Blomberg et al., 2023: 145). The networks are made 

up of stakeholders that may represent a locality, business, industry, state, NGO, or 

EU body—all denoting different territorial scales and scopes. 

This kind of communication involves bargaining. In policymaking, bargaining 

refers to a decision-making process where stakeholders have both conflicting and 

common interests and negotiate toward a joint understanding or potentially making 

an agreement (cf. Elko-McKibben, 2015; Hirst et al., 2009). Bargaining takes place in a 

dynamic multi-party setting (Nebus & Rufin, 2010; Müllner & Puck, 2018) involving 

recurrent negotiations over a wide range of policies (Eden et al., 2005; Wagner, 2013). 

The interests involved are the goals or policy objectives of the central stakeholders 

in the bargaining (Oatley, 2018). The firm-state relation is considered cooperative, 

not confrontational, because of the perceived interdependence between firms and 

states under globalization (Luo, 2001; Ramamurti, 2001; Wagner, 2013). NGOs or 

expert organizations are often central to governance over specific issues (e.g., Abbott 

& Snidal, 2021). 

From the perspective of companies, the EU bodies are the main decision-makers 

in the EU strategy for a circular economy. The companies taking part in respective 

policy development are also typically involved in circular economy business. Two 
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types of companies are engaged in the circular economy—the so-called natives and 

adopters (Frishammar & Parida, 2019; Rovanto & Bask, 2021). Native companies are 

those that were founded on the principles of the circular economy while adopters 

are transitioning from the linear economy to a circular one (Rovanto & Bask, 2021).

In sum, this study sees the formulation for the European aim of a circular 

economy as a multi-scalar and multi-faceted bargaining process between EU bodies, 

a member state, and industry. The policies and practices at different scales interact 

with each other and different interests are communicated between the stakeholders 

in the network.

DATA AND METHOD OF THE STUDY

This qualitative case study follows the idea of data triangulation (Patton, 2002: 

247), drawing on multiple source materials from online sources, including news 

archives, documents, and reports from the different EU bodies and other participating 

organizations. The publicly available materials are complemented with three expert 

interviews and the opinions of business students gleaned from lecture diaries. 

The online research materials include official documents, decisions, reports, and 

press releases from EU bodies, the Finnish state, and Finnish industry associations 

and companies as well as online news archives reporting on these. The main sources 

include the European Commission, European Parliament, Finnish Government 

(Valtioneuvosto), Finnish Ministry of the Environment (n.d.), Finnish Textile and 

Fashion (STJM), and online news outlets (Forbes, FSCA, and MK). In addition, 

background information was gained from documents published by the Parliament 

of Finland, the Confederation of Finnish Industries, Business Finland, the Finnish 

Plastics Industries Federation, the Confederation of Finnish Construction Industries, 

and Technology Finland as part of the exploration in mapping the context of the 

study and main stakeholders involved.

The materials concern the timeframe of 2019–2022, i.e., from the launch of the 

European Green Deal onwards. After a mapping of the stakeholders based on online 

sources, further data was collected from 2021–2022 through three semi-structured 

thematic interviews with representatives of companies and an industry association in 

the Finnish textiles and clothing industry. Snowball sampling was used in selecting 
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the interviewees (Yin, 2015: 95) who were chosen based on their expertise on the 

researched topic. The interviews lasted approximately one hour each and were 

recorded and saved as audio files. Notes were also carefully written down during the 

interviews. The positions of the interviewees are as follows: 

• Interviewee #1 is the founder of a clothing company that is 

a forerunner in the designing of clothes and accessories from 

leftover materials.

• Interviewee #2 is the communications director of a technology 

innovator R&D company that develops textile fiber from 

waste textiles.

• Interviewee #3 is a leading specialist of the industry association 

Finnish Textile & Fashion.

Business students’ views on the circular economy were extracted from lecture 

diaries discussing their reflections on the EU circular economy and actions needed 

in the textiles and clothing industry. The lecture was part of a course on responsible 

business held in 2022 at the business school of one of the biggest universities in 

Finland. Altogether, 159 students submitted a learning diary for this lecture. Out of 

20 diaries that were randomly picked, 15 discussed textiles and clothing and were 

included in this study.

A qualitative content analysis of the materials was carried out by coding the 

data according to keywords and arranging the chunks of phrases into themes that 

arose from the data. Findings from interviews and student opinions are reported 

anonymously to secure the confidentiality of the data. The reporting includes a 

narrative based on process tracing (Collier, 2011) and a mapping of the relevant 

stakeholder networks. Interviews are referred to by identifiers (Interviewee #1, 

Interviewee #2, and Interviewee #3). Student views, which represent young 

consumers, are presented in general terms only to protect their privacy.
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THE MULTI-SCALAR NETWORK AND STAKEHOLDER ACTIONS

The EU Level

As part of the European Green Deal in 2019, a new industrial policy was prepared 

to achieve the EU’s climate and environmental goals. The sustainable industry policy 

area was based on the circular economy and focused initially on four resource-

intensive sectors: textiles, construction, electronics, and plastics (EC, 2019). It 

was followed in March 2020 by the European Commission’s proposal on the new 

Circular Economy Action Plan (CEAP) which focused on sustainable resource use 

in seven designated industries based on their environmental impact and potential 

for circularity (EC, 2020a). These industries are 1) electronics, information, and 

communication technology (ICT), 2) batteries and vehicles, 3) packaging, 4) plastics, 

5) textiles, 6) construction and buildings, and 7) food. The aim was to achieve 

the EU’s climate and environmental goals by reducing and reusing materials and 

preventing the use of environmentally harmful products (EC, 2019). The CEAP 

was also complemented by the adoption of the European Industrial Strategy and a 

proposal for a European climate law that would ensure a climate-neutral EU by 2050. 

The European Parliament (2023) advocated for the Green Deal as key to climate 

neutrality and as being at the core of the EU’s Covid-19 recovery package. The low-

carbon economy by 2050 roadmap aims to reduce greenhouse gas emissions by 

80–95% from 1990 levels by 2050, improve energy security, and promote sustainable 

growth and employment (Domenech & Bahn-Walkowiak, 2019).

Attaining the SDGs and fighting global warming is a motivator for EU actions 

toward a circular economy. The main targets for EU actions are companies and 

consumers. According to van Tulder and van Zanten (2018), European companies 

have engaged with more SDG targets compared to companies from other parts of the 

world, although the move from “avoiding harm” to “doing good” is still ongoing. 

One trend has been the rapid growth of the global market in second-hand and 

vintage clothing and accessories. Spurred by increased media attention and consumer 

awareness, it is expected to grow to more than triple its size in ten years and exceed 

the size of the fast fashion market, thereby providing an option with climate-positive 

impact (Khusainova, 2021).
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The Nat ional  Level 

Finland’s starting point in attaining the circular economy is controversial. The 

country ranks high on the global sustainability index, being the 9th among more 

than 200 nations in 2023 (Earth.org, n.d.). However, the material consumption per 

capita1 in Finland is very high, being the highest among the EU member states due 

to its significant extraction industries (Domenech & Bahn-Walkowiak, 2019). The 

European Commission (EC, 2020b: 56) states that while Finland strives to move 

toward a more circular economy, the challenge is huge due to their highly resource-

intensive economy. Their materials and energy consumption intensities in particular 

are significantly higher than the EU average. Some concrete actions and initiatives 

have been taken, such as a digital marketplace where producers and suppliers can 

announce waste, side streams, and services in recycling and waste management. The 

country is also active in promoting the circular economy in international settings 

(EC, 2020b: 56). 

In 2021 and in line with CEAP, the Finnish government announced Finland’s 

Circular Economy Programme which has two main commitments: to reduce the 

consumption of unrenewable natural resources and to restrict the use of renewable 

natural resources (Valtioneuvosto, 2021). The aim is to limit the total consumption 

of domestic primary raw materials by 2035 to a level not exceeding that of 2015. The 

resolution is based on a vision stating that the Finnish economy will be based on a 

carbon-neutral society by 2035. The vision entails a digital circular economy and the 

use of digitalization in helping trace material flows, resource-efficient production, 

and data-based decision-making. It also requires solutions to be created for the public 

sector in construction, mobility, energy, and infrastructure projects.

Finland’s circular economy programme was preceded by developments in 

the Finnish industry association that represents textiles, the initial EU target for 

sustainable industry and the circular economy. In 2020, Finnish Textile & Fashion 

was very active in communicating policy and business news on the circular economy 

in the textiles and clothing industry. It organized circular economy forums 3–4 times 

a year to share news updates with the industry and the wider public. Furthermore, it 

1 Domestic Material Consumption is the annual quantity of raw materials extracted from the 
domestic territory plus material imports minus exports. It includes the four main categories of fossil 
energy materials or carriers, non-metallic minerals, metal ores, and biomass (Domenech & Bahn-
Walkowiak, 2019: 9).
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provided statements on EU proposals, such as the public hearings on the European 

Commission’s textile strategy and the Commission’s proposal to advance sustainable 

product policy in 2021 (STJM, 2021a, 2021b).

The Company Level 

The interview results of this study suggest that the native companies of 

the circular economy (cf. Frishammar & Parida, 2019; Rovanto & Bask, 2021) 

in the Finnish textiles and clothing sector specialize in at least three types of 

business models:

• producing clothing and accessories from leftover materials,

• producing new fibers from discarded textiles, and

• selling second-hand and/or high-quality vintage clothes.

The motivation of these entrepreneurs is in reducing the amount of waste 

generated and keeping existing textile materials in circulation. This is illustrated by 

quotes from the interviews and excerpts from news reports on various companies. 

Some examples are as follows:

Our starting point is to influence the society to save bigger masses of textiles 
from being burnt. (Interviewee #1)

It is great that we can save these valuables. (Goodwill, 2022)

Vintage feels good mentally, I can be proud of it. (Valtonen et al., 2021)

Our aim is high: to keep discarded textile as textile, to become a synonym for 
high quality new textile fiber from recycled material. (Interviewee #3)

The main aim is to increase the rate of recycling and to create a cost-effective 
model to attain this. (Interviewee #2)

This has been attained to some extent: for example, the second-hand market 
grew by 17% whereas the sales of new clothing grew by only 5% in Finland 
in 2022. (FSCA, 2023)

All interviewees expressed very positive opinions on the European Green Deal 

and the circular economy action plan. The Green Deal was regarded as a possibility 

for tackling problematic issues in a sector specific manner (Interviewee #2) and 
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as leveling the field for a green economy (Interviewee #1) where the aims are in 

line with those of the organization (Interviewee #3). The CEAP was considered to 

be “just what we had waited for” (Interviewee #2), taking place “at last, as I have 

talked about this for 15 years” (Interviewee #1). The actions for promoting a circular 

economy include “everything that we do” (Interviewee #1), keeping up the need 

for support and incentives for small and medium-sized companies in the transition 

(Interviewee #2) and having an impact via EU bodies and international collaborators 

(Interviewee #3).

Mult i -stakeholder Bargaining Network

The firms’ interests in the formulation of the EU aim for a circular economy 

are negotiated within a multi-stakeholder network (Figure 1). According to the 

interviews, the main stakeholders are the European Commission, European 

Parliament, Finnish Ministry of Environment, the national industry association 

Finnish Textile and Fashion, European industry association EURATEX, the companies 

engaged in the circular economy, and European NGOs. All have different interests 

that are communicated, negotiated, and bargained upon in the network. 

The multi-scalar and multi-stakeholder bargaining process takes different forms. 

From the perspective of a company, there are two routes for communicating their 

interests to EU decision-making bodies (Figure 1). First, the company may contact 

the national industry association Finnish Textile and Fashion (Interviewee #1, 

Interviewee #3) which communicates the message to EURATEX; the latter then brings 

the agenda to the European Commission (Interviewee #1). Second, the company 

may talk directly to Finnish members of European Parliament (MEPs) who are active 

in the policymaking in this field (Interviewee #1, Interviewee #3). Names of active 

Finnish MEPs interested in the textiles issue were spontaneously mentioned by 

Interviewee #1 and Interviewee #2.

From the perspective of the national industry association Finnish Textile and 

Fashion, two options are used for making an impact on the policymaking of the EU 

(Interviewee #2) (Figure 1). First, by operating from inside as part of the European-

level EURATEX, the association can communicate the interests of Finnish industry to 

the European Commission. The second channel is through responding to European 

Commission public hearings and proposals, thereby bringing national industry 

interests to the EU level.
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Figure 1: The Communication and Bargaining Network in Textiles and Clothing (source: 
author’s elaboration)

Legend:
Round shape - Governmental bodies; square - other stakeholders
Thick arrows - direction of communication; thin arrows - perceived stakeholders having impact 
Blue - European Union bodies; pink - industry associations; purple – private companies; 
green – NGOs; yellow - consumers

In contrast, other channels such as the state ministries or NGOs are not 

mentioned as having a role in the bargaining process. However, the Ministry of the 

Environment is considered to be an important source of funding (Interviewee #3). 

NGOs have a small role, and neither Finnish nor global NGOs are regarded as central 

in communicating the interests of the interviewed organizations toward the EU. 

Some global NGOs, however, are considered important for networking and spreading 

the message of sustainable industry in general—examples are the global network and 

innovation platforms Global Fashion Agenda and Fashion for Good (Interviewee 

#2, Interviewee #3). Some Finnish NGOs, such as Telaketju, a regionally initiated 

collaborative research and development project on the circular economy in textiles 

and clothing, are mentioned as meaningful cooperation networks (Interviewee #3). 

The most highly regarded stakeholder overall is the industry association Finnish 

Textile and Fashion, whose work is considered to be very professional. This is based 

on their understanding of the industry’s characteristics and ability to communicate 

the needs of the industry to policy level bodies (Interviewee #1, Interviewee #3). 
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Young Consumers’ Opinions

Business students’ views on the circular economy suggest that they are concerned 

about the current state of textiles and the clothing industry. Their learning diaries are 

based on a lecture that discussed the EU circular economy strategy, multi-stakeholder 

collaboration, and findings from Finland, including some presented in this paper. 

In these learning diaries, the students were asked to reflect on the actions needed 

in their chosen industry; reflections on textiles and clothing are summarized here. 

Their thoughts represent the opinions of the younger generation who are, at the 

same time, also young consumers. As such, their views can be regarded as bearing 

business and policy implications for contemporary decision-making (Figure 1).

Findings indicate that many students were surprised—and some also distressed—

by the amount of textile waste generated and its low rate of collection in Finland. 

They urged the need to find solutions in this industry that is one of the most 

polluting of all. The practices of the textiles and clothing industry need to be 

changed, and this is done most efficiently by legislation and regulation especially 

at the EU level (Figure 1). The EU was also considered to be an important financier of 

innovation, R&D, science, and start-ups for advancing the circular economy. Strong 

incentives were perceived to be important for companies to operate responsibly. 

Clothing retailers should take used clothes more frequently for resale and repair, 

the reachability of textile collection points must be improved, and higher tariffs 

on imports of fast fashion and unsustainably produced clothes should be enacted. 

Future leaders should be provided with responsibility education. Students gave mixed 

views on the relative importance of different stakeholders (the EU, individual states, 

companies, and consumers), although while each of these received mention as the 

most important, the EU was emphasized most often. 

Students’ descriptions of their personal habits as consumers ranged from 

business-as-usual to supporting companies that operate sustainably; some go further 

by buying only used clothes from flea and second-hand markets. Some mentioned 

that they increasingly avoid fast fashion and needless consumption, and consider 

borrowing, renting, fixing, and repairing clothes. As citizens, they would spread 

information on social media where responsible business solutions can be visible 

quickly and inspire others. After finishing their studies, they can make an impact 

through work, such as research on or innovations in sustainability. Some suggest 

that every citizen can influence the situation by voting in elections and supporting 
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a political party that emphasizes environmental values since the parties’ agendas 

are important drivers in societal development.

DISCUSSION AND CONCLUSIONS

This paper explored policy formulation, multi-stakeholder communication 

networks, and industry actions through the lens of an EU member state and one of 

its industries targeted by the EU circular economy plan. The study builds on extant 

research that discusses the circular economy from the perspective of EU policies 

(e.g., Domenech & Bahn-Walkowiak, 2019; Gregson et al., 2015; Hartley et al., 2020; 

Milios, 2018) and as a business model (Kirchherr et al., 2017; Rovanto & Bask, 2021) 

and focuses on different aspects of stakeholder engagement (Blomberg et al., 2023; 

Heikkinen et al., 2023; Kujala et al., 2023).

A research gap was identified with regard to multi-stakeholder bargaining in a 

multi-scalar process that takes place across scales: from local/regional to national, 

from national to the EU, and from the EU to national. Combining theoretical 

approaches from business studies, international political economics, and economic 

geography (Eden et al., 2005; Lekan et al., 2021; Müllner & Puck, 2018; Nebus & 

Rufin, 2010; Oatley, 2018; Wagner, 2013), this paper builds a framework for exploring 

the multi-scalar and multi-stakeholder bargaining process of communicating 

different interests for an EU-level aim for a circular economy. A case on the textiles 

and clothing industry was presented to illustrate the multi-stakeholder bargaining 

on the EU circular economy aims. 

The study contributes to research on stakeholder engagement in the circular 

economy in two ways: 1) by mapping the bargaining relations and lines of 

communication in a multi-stakeholder network in formulating the aim of the 

EU circular economy, and 2) by addressing stakeholder engagement in an EU-led 

policymaking process in multi-scalar negotiations. It does this by narrating the 

movement from international debate on sustainable development to initiatives 

for the circular economy in the EU, a member state, private companies, and, going 

further, the views of the current student generation as young consumers.

First, the findings indicate that the stakeholders have different channels in 

the network for communicating their interests. The communication routes take 
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various forms, such as company-to-industry association, or company-to-MEP, or 

industry association-to-European Commission, where Finnish Textile and Fashion 

is very active. The study suggests that in the network of the Finnish textile and 

clothing industries, the line of communication is either via EURATEX or directly to 

the EU bodies that make proposals (European Commission) or decide upon policies 

(European Parliament). At the level of Finland, the industry association is highly 

regarded by companies when it comes to understanding the nature of the industry. 

This is lacking in other ministries, although the Ministry of the Environment is a 

funding source for developing innovations. Second, the findings indicate the multi-

scalar nature of the bargaining process where the EU bodies have the final say but 

are subject to lobbying by various stakeholders. 

The firms interviewed for the study are those that have been involved in the 

circular economy from their beginnings, the so-called native companies (Frishammar 

& Parida, 2019; Rovanto & Bask, 2021) that have been driven by “green demand” 

(Cainelli et al., 2020) and also by the entrepreneurs’ professional ethos (cf. Bowman, 

2000). These companies base their guiding principle on their specific value-based 

justifications of “doing good” which may be typical for their business lines. This is 

exemplified by their efforts to save textiles from being burnt or discarded as waste. 

To do this, the companies develop innovative solutions such as producing new fibers 

from discarded textiles, designing clothes and accessories from leftover materials, or 

selling high quality vintage clothes.

This study is limited to exploring the multi-stakeholder network and lines of 

communication in the process of defining an EU aim for the circular economy. Given 

the multi-scalar effort among the core stakeholders, future research could address the 

stakeholder relationships even further and explore, for example, the power relations 

between the main EU bodies (European Commission, European Parliament), member 

states, industry associations, companies, NGOs, and civil society involved in the 

negotiation. Further studies could also investigate the territorial aspects related to the 

power resources of the different stakeholders to gain more insight into the territorial 

dimensions of circular economy transitions. 

The author is grateful for funding from the Niilo Helander Foundation, Finland.
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ABSTRACT

As New India prepares to become a “developed” country by the year 2047, the strategies for 

managing one of the most populous economies in the world are undergoing steady and positive 

transformation. The country’s new National Education Policy (NEP) 2020 has set the context 

for enhanced employability for the masses and sustainable careers, potentially transforming 

the youngest workforce in the world not only by equipping them with the skills, knowledge, 

and abilities that the workplace demands but also by providing opportunities for inclusive, 

sustainable, and trans-disciplinary employment. However, given that the NEP 2020 will not 

succeed as a standalone initiative, this study seeks to examine 1) the many factors that enable 

employability in a country like India, e.g., rich human capital, the grass-roots skill gap, and 

what it means to pursue sustainable careers, and 2) industry-academia partnerships, e.g., how 

the government, educational institutions, organizations, and individuals together serve as key 

driving factors impacting New India’s global footprint. The paper reviews literature across these 

related domains and leads to a conceptual model that supports the nurturing of sustainable 

careers and their multifaceted nature.
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INTRODUCTION

In 2018, India had a growing economy and a competitive labor market which 

made it necessary for the youth to remain employable. The National Institution 

for Transforming India (NITI Aayog, 2018) addressed this concern through its 

Strategy for New India@75 program. The government implemented a comprehensive 

evaluation of the country’s education policy, which had been in place for thirty-

four years, as part of its multifaceted strategy to attain these ambitious objectives. 

First formulated in 1986, the National Education Policy (NEP) was revised in 1992. 

NEP 2020 aims to fill several critical voids in the current education system through 

a more comprehensive approach, significantly greater financial investment, and an 

emphasis on overall enrollment. The NEP assumes a pivotal role in establishing a 

connection between industry demands and higher education; indeed, developing 

an “industry-fit” skilled workforce for the country is anticipated to be among the 

most efficacious of approaches. These “industry-fit” employable individuals will 

eventually compete in the job market to secure careers. 

Careers, meanwhile, have always taken place within the social space. Researchers 

in the area of careers have long explored the friction between social and economic 

factors and examined its impact on careers (Bates, 1990; Hooley et al., 2017; 

Irving & Malik, 2004; Watts, 1996). Arthur et al. (1989) provide one of the most 

comprehensive definitions of a career, that is, as a “series of work experiences spread 

over the lifespan of the individual,” indicating the all-encompassing role played by 

work in the lives of human beings. Careers constructed within the social context 

(Savickas, 2005) have served and will continue to serve the good of humankind for 

the foreseeable future. Individuals compete in the job market to ensure sustainable 

careers that provide security and economic rewards while also carrying implications 
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for the lifestyle choices that they make (Hooley et al., 2017). Sustainable careers as 

defined by Van der Heijden and De Vos (2015) constitute

sequences of career experiences reflected through a variety of patterns of 
continuity over time, thereby crossing several social spaces, characterized by 
individual agency, herewith providing meaning to the individual. (p. 7)

Our third dimension of employability in the current context of a rapidly 

transforming workplace is the result of multiple factors. Hillage and Pollard (1998) 

provide one of the earliest definitions of employability: 

The capability to move self-sufficiently within the labour market to realise 
potential through sustainable employment. For the individual, employability 
depends on the knowledge, skills and attitudes they possess, the way they 
use those assets and present them to employers and the context (e.g., 
personal circumstances and labour market environment) within which they 
seek work. (p. 12) 

Subsequently, McQuaid and Lindsay (2005) identified employability as follows: 

The concept of employability has been deployed to describe the objectives of 
the economic strategies promoted by important supranational institutions and 
labour market policies at national, regional and local levels. (p. 197)

Put together, employability includes economic growth-related policies that 

create job opportunities for the masses, an altruistic industrial environment that 

supports the nurturing of requisite skills, educational institutions that are both 

inclusive and flexible, and individuals who consistently commit to acquiring new 

knowledge and skills to retain sustainable careers. A nexus between progressive 

government policies on skills development, future-focused educational institutions 

providing industry-aligned programs, and organizational partnerships that support 

the industry-readiness of human capital is a critical component that supports 

sustainable careers and employability. 

This study aims to examine how sustainable careers can be mobilized through 

policy-level interventions in human capital-rich countries such as India. The goal 

is to examine the intended impact of the country’s NEP 2020 policy, specifically 

concerning the enhancement of skills and thereby of employability and the 

nurturing of sustainable careers for its citizens.



Sadhna Dash, Ramakanth Tallapragada, & Elizabeth Abba114

DESIGN OF THE STUDY

A literature review was conducted by undertaking document analysis that 

highlighted the intention and implications of the NEP 2020 and its contribution 

to the enhancement of employability as well as existing obstacles associated with 

its full-fledged execution. The role of key stakeholders, specifically educational 

organizations and institutions, was included in the review. The content review also 

explored how the NEP 2020 contributes to bridging the skills gap and establishes 

itself as a dominant force in supporting employability. Document analysis was 

directed at government policy documents and peer-reviewed articles published in 

journals. The search included a comprehensive review of the literature on the NEP, 

Skill India, the roles played by the various stakeholders in skill development, and 

an understanding of what sustainable careers are and how they are different from 

careers as they have been known in the past. Search terms used include “NEP 2020,” 

“Skill India,” and “New India@75 Strategy.” 

In addition, a systematic review of literature was carried out using Google Scholar 

to synthesize conceptual and empirical peer-reviewed articles. The search terms used 

were “skill enhancement by organisation,” “corporate social responsibility, CSR, and 

skill development,” “talent gap,” “skill gap,” “bridging the skill gap,” “sustainable 

career,” and “NEP India.” A conceptual framework was then proposed elucidating 

how India’s new NEP 2020 meets the human capital needs of a developing country 

that is set to grow very quickly over the next few years.

This research was subject to specific constraints due to its reliance on secondary 

data and the testimonies of academics who had played a pivotal role in the execution 

of NEP 2020. 

PROPOSING A FRAMEWORK FOR SUSTAINABLE CAREERS 
THROUGH SKILL ENHANCEMENT

The findings from the review were synthesized to propose a Framework for 

Sustainable Careers through Skill Enhancement which was supported by the 

government’s NEP 2020. The literary resources led to the identification of two 

critical stakeholders in addition to the government, namely, business entities and 

educational institutions who play a significant role in enabling the nurturing of 

sustainable careers. The framework explores the potential impact of the government’s 
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NEP 2020 policy on skill enhancement, which supports the pursuit of sustainable 

careers for individuals as provided in Figure 1.0.

The Dimensions of Person, Context, and Time 

Of specific relevance for this study is De Vos et al.’s (2020) conceptual model of 

three pivotal aspects for analyzing and investigating sustainable careers and various 

stakeholders across multiple contexts that evolve over time. They point out that 

despite increasing interest in examining sustainable careers (Suresh & Anusha, 2017), 

more conceptual clarity is needed on what constitutes a sustainable career and its 

key dimensions. Few empirical studies have examined sustainable careers in the 

Indian context (Nimmi & Zakkariya, 2021; Bhaskar et al., 2023). De Vos et al.’s (2020) 

process model is thus used to propose a dynamic framework for the Indian context.

• The Person dimension (person-centred approach) focuses on the 

skills development of the large employable youth workforce in 

the country.

• The Context dimension (systemic approach) focuses on the NEP 

2020 and its provisions for skills development and on the collective 

partnerships of corporate organizations and institutions that 

promote skills development.

• The Time dimension (dynamic perspective) takes care of the present 

and future needs of the country’s workforce.

The interplay of these three dimensions provides the ideal sustainable career 

ecosystem that benefits the citizens, the context for rapidly emerging economies 

like India which possesses one of the largest employable resources in the world, 

and the time required to fill the current skill gap and meet the future needs of a 

dynamic workplace.

Nurturing Sustainable Careers for the Person

The sustainability context for careers is derived explicitly from the 1972 

United Nations Charter, which promotes a prudent utilization of resources in the 

present that does not compromise their long-term viability. Holling (2001) defines 

sustainability in the context of human systems as “creating opportunities and 
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fostering adaptive capabilities through the integration of learning and continuity.” 

Sustainable development entails an ongoing cycle of innovation, conservation, 

and testing that involves opportunity maintenance. A sustainable career, according 

to Newman (2011), is one that safeguards and improves human resources instead 

of depleting them through the provision of opportunities for re-establishing and 

sustaining equilibrium. Alternatively stated, a sustainable career prioritizes the long 

term and is maintained by the individual through equal opportunities for creative 

growth and investment in opportunities for continuous learning. In accordance with 

Newman’s definition, De Vos et al. (2016) define sustainable careers as strategies 

that guarantee employment throughout one’s lifetime. According to Greenhaus and 

Kossek (2014), individuals who harmonize their professional endeavors and personal 

values are more inclined to pursue sustainable careers. In an increasingly complex 

and unpredictable career environment, where the individual, as the primary career 

actor, seeks a personally meaningful career as opposed to the socially shared view 

of career success, De Vos and Van der Heijden (2017) emphasize the criticality of a 

sustainable career. A sustainable career, according to the model proposed by Van der 

Heijden and De Vos (2015), encompasses multiple domains of life and emphasizes 

four fundamental concepts: time, social space, agency, and meaning. 

Spurk, Hirschi, and Dries (2019) assert that individuals who were self-motivated 

achieved sustainable and prosperous careers over the course of a year. On the 

contrary, De Vos et al. (2020) and Van der Heijden et al. (2020) argue that the 

concept of sustainable careers is contingent upon both the circumstances and the 

individual and is therefore a joint obligation of employers and employees (Van 

der Heijde & Van der Heijden, 2006). According to Van der Heijden et al. (2020), 

sustainable careers in the future will persist in being individual-driven and occur 

within the context of the organization. There is an abundance of evidence in the 

field of career management that describes how people self-manage their careers by 

implementing a variety of strategies (Mihal et al., 1984; King, 2004; Savickas, 2005; 

Greenhaus et al., 2009). De Vos and Soens (2008) and Cortellazzo, Bonesso, Gerli, 

and Batista-Foguet (2020) discovered a positive correlation between employability 

and the characteristics of individuals who manage their own careers. The notion 

that self-managed careers contribute to increased levels of perceived employability 

has also been supported by research conducted in India (Khan & Sherwani, 2019; 

Kaur & Kaushik, 2020; Nimmi et.al, 2021). Another empirical study by Nimmi and 

Zakkariya (2021) used SEM to confirm the crucial role that self-managed career 
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attitudes play in perceived employability. Furthermore, it has been demonstrated 

through research that merely possessing domain-specific expertise does not ensure 

favorable career outcomes (Van der Heijde & Van der Heijden, 2006). An abundance 

of digital learning platforms, such as Coursera, Udemy, EdX, and others, facilitate 

learning as a flexible medium through which individuals can consistently acquire 

new information and competencies.

The literature also indicates that individuals are more likely to maintain 

productivity in their current and future positions if they are self-motivated to identify 

the new skills they may require; indeed, the careers of individuals are adversely 

affected by the rapid technological advancements that occur in the workplace 

today (Friedman, 2005). Establishing sustainable careers in the current context of 

a rapidly transforming workplace, particularly for developing nations, requires a 

consideration of three critical factors. In a rapidly changing, technology-driven 

environment, individuals will have several job opportunities; the entanglement of an 

individual in such contexts influences their career choices (Arur & Sharma, 2019). An 

educational environment characterized by adaptable and inclusive individuals who 

are perpetually dedicated to gaining new knowledge and skills, policies associated 

with economic growth that generate employment opportunities, and an industrial 

setting characterized by altruism and the provision of opportunities that foster the 

development of necessary skills—all these factors provide citizens with sustainable, 

lifelong careers. When seeking employment in a specific industry, one is confronted 

with very intricate career decisions; hence, one may also consider employability as 

a consequence of personal factors and choices.

Proposition 1 (P1): The nurturing of sustainable careers will 
help the youth respond with long-term impact to the changing 
demands of work.

The Context for Skill Development and Skill Enhancement

According to a 2013 report by the International Labour Organization (ILO), a 

significant discrepancy exists between the educational qualifications of numerous 

young individuals and the demands of the labor market. This discrepancy creates 

numerous challenges for individuals seeking employment in developed and 

developing countries alike. The ILO (Brewer, 2013) adds that a proficient labor 

force constitutes an essential and fundamental component of holistic strategies for 

fostering economic expansion. Without a doubt, skills are a fundamental contributor 
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to economic prosperity and high productivity (Lerman, 2013). Ongoing skill 

development serves as a consistent intervention for fostering progress. This implies 

that skill acquisition is an ongoing process throughout an individual’s professional 

trajectory, and is influenced by a range of factors including organizational and 

social interventions, formal education and training, and other relevant channels. 

Büth et al. (2017), in their examination of the evolving practices of the Indian 

manufacturing sector, discovered that graduates of conventional engineering fields 

possess less practical expertise. These graduates enter the workforce equipped with 

theoretical problem-solving abilities rather than practical problem-solving skills 

and lack practical exposure. According to ASSOCHAM (2016), industry in India 

considers merely seven percent of graduates from the country’s top B-schools to 

be employable, on average. The India Skill Report of 2018 (Wheebox et al., 2018) 

states that only 45.6% of graduates coming out of higher educational institutions—

excluding Indian Institutes of Technology (IITs), National Institutes of Technology 

(NITs), Indian Institutes of Management (IIMs), and other premier institutes of 

the country—are employable (Wheebox et al., 2018). According to the India Skill 

Report of 2023 (Wheebox et al., 2023), employability rose from 40.44% in 2017 

to 50.30% in 2023, showing a consistent upward trend over time. An ILO (2023) 

report provides additional support for this claim, estimating that the unemployment 

rate in India, which stood at 6.5% in 2019 preceding the COVID-19 pandemic, has 

decreased to 4.8%.

Furthermore, the content offered in these courses is of questionable quality 

(Bhatnagar, 2021). Strickler et al. (2018) found that educational institutions struggle 

to keep pace with employers’ demands for skills. Investigation has also revealed 

that B-school faculty members are constrained in their ability to implement novel 

courses in their curricula and that the connection between management academia 

and industry is deteriorating, both of which contribute to the widening skill gap 

(Bhatnagar, 2021). Clearly, greater industry-academia collaborations as outlined in 

the NEP 2020 will contribute to skill enhancement.

At present, the total count of students in India who have the privilege to engage 

in higher education amounts to a modest 4.14 crore (41.4 million). Higher education 

institutions (HEIs) currently have limitations in their ability to increase student 

enrollment due to constraints pertaining to infrastructure and capacity, and the 

feasibility of establishing additional HEIs in the near future may be questionable. 
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The NEP suggests the integration of digital technologies and the purposeful use of 

technology to augment the pedagogical and learning procedures in tertiary education 

and expand the outreach to a broader demographic via virtual classrooms. In 

addition, the NEP delineates a modification in the profile of educators by stipulating 

that only individuals possessing a four-year Bachelor of Education (B.Ed.) degree 

and Teacher Eligibility Test (TET) certification shall be eligible for employment 

as educators.

The present emphasis on skill-based, transdisciplinary education places 

substantial expectations on educators within the existing system. There is, however, 

a prevailing sense of concern regarding the reliability and long-term viability of 

implementing extensive systemic modifications to the education system. The 

significance of the institution’s leadership in the implementation of the NEP rollout 

will be of utmost importance in this regard.

Proposition 2a (P2a): The roles of institutional leadership 
and educators are critical for the successful implementation 
of the NEP and its vision. As early adopters of the NEP, their 
suggestions are important for nationwide proliferation of 
the NEP.

An analysis of NEP 2020 would be inadequate without acknowledging the 

obstacles it presents. The implementation of the NEP 2020 and the development of 

the youth who are prepared for employment face specific challenges. Educational 

institutions, too, face a number of significant challenges. These encompass 

inadequate infrastructure and resources, a dearth of qualified instructors capable 

of imparting essential skill sets to pupils, demographic barriers such as the lack of 

access to high-quality education in remote and rural areas, and the imperative for 

effective collaboration among a variety of stakeholders. The policy must also tackle 

concerns related to inclusion, equity, and access regardless of socioeconomic status 

or geographic location. As of October 2023, only nine of the 28 states in India have 

implemented the NEP 2020, with some of these states having implemented only a 

portion of the policy’s provisions for HEIs. As of March 2021, the country was home 

to a total of 425 universities of which 375 are private, 54 are central universities, and 

125 are state universities (Khatak et al., 2022). Clearly, this presents the education 

ministry with a challenge. The following is thus proposed:

Proposition 2b (P2b): An examination of the NEP 2020 
implementation experiences of institutions can provide 
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insights into degrees of achievement as well as the obstacles 
encountered. It will be advantageous to address concerns and 
expedite the implementation of the NEP nationwide.

Organization-sponsored skill development. Numerous learning and career 

advancement initiatives are being offered by organizations, demonstrating 

that “skilling has emerged as the new currency” (Suri, 2021). The existing body 

of literature provides ample support for skill development initiatives led by 

organisations. An anthology of executive and management development programs, 

job rotation, action learning initiatives, and on-the-job training are all examples 

of professional development methods that Conger and Fulmer (2004) deem to be 

essential. Organizations that embrace talent development and management with 

a long-term outlook implement performance management systems that support 

various learning initiatives, including self-directed learning, online or internet-based 

learning courses, mentoring and coaching, and feedback from multiple sources 

(Suutari & Mäkelä, 2007).

Extensive research has also been conducted to define the organizational impact 

of skill enhancement and development initiatives and the benefits they provide. 

Work-based learning strategies and human resource interventions, according to 

a study by Khandekar and Sharma (2005), facilitate the growth of a sustainable 

competitive advantage. Additionally, individuals benefit from the competitive 

advantage. According to Potnuru et al. (2021), human resource development 

(HRD)-related training and career development practices were found to be strongly 

associated with greater organizational effectiveness and enhanced employee 

competencies. Organizations have also intensified their learning and development 

efforts by utilizing virtual platforms in response to the recent pandemic (Hiremath et 

al., 2021). Currently, corporations afford their staff members significantly expanded 

opportunities for education and proficiency enhancement via the implementation 

of technological advancements and electronic learning. Skill enhancement is now 

accessible to anyone, anywhere, and from the convenience of their own residence. 

According to Mahapatra and Das (2020), the GOI Ministry of HRD in India has 

utilized widespread mobile internet usage across the country and the exponential 

growth of their internet penetration rate to promote e-learning. This increases access 

to high-quality education by narrowing the gap. Bordoloi et al. (2021) suggest that 

India can mitigate the difficulties associated with the “one size fits all” paradigm 
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through the implementation of online/blended learning that accommodates 

different age groups as well as by addressing concerns related to access to technology 

infrastructure, social, cultural, and economic diversity, and technology readiness. 

Throughout the duration of the crisis of the pandemic and beyond, India has enabled 

individuals who are thirsty for knowledge to access educational inputs, training, 

and skills. 

It is evident that perceptions of employability are substantially impacted by 

an employability culture (Estiénne, 1997) that emphasizes individual development 

supported by the organization (Nimmi & Zakkariya, 2021). It enhances the 

transferability of employment skills across organizations (Menon, 2017), ensures 

the autonomy of individuals in career management (Konrad & Mangel, 2000), and 

facilitates the acquisition of a wide range of resources (Li, 2018; Wong et al., 2017). 

In light of this development and the ongoing digital disruptions that wreak havoc 

on a global scale, the subsequent research objective is suggested.

Corporate Social Responsibility and Skills Enhancement. Education and skills 

development are among the primary areas that receive corporate social responsibility 

(CSR) funding. Schedule VII, Section 135, of the Companies Act of 2013 (Ministry 

of Company Affairs, 2013) includes skill development as an eligible activity for 

CSR projects. According to analysis conducted by CSRBOX (2020) on the subject 

of CSR and skill development projects in India, a total of 328 organizations made 

contributions to skill development initiatives through CSR funding amounting 

to INR 1652.95 crore (Cr), approximately 7.35% of the overall CSR contribution 

throughout the period spanning 2018 to 2019. The contribution exhibits a wide 

range of diversity, originating from 32 distinct industrial sectors and allocated toward 

a total of 775 projects. A few noteworthy initiatives are included in this paper. 

As per the latest CSRBOX report (2022), a total of 395 Crore INR was allocated by 

firms toward education and skills initiatives during the fiscal year 2021–2022. These 

firms include HDFC Bank Limited, Larsen & Toubro Ltd, HCL Technologies, Power 

Grid Corporation of India Limited, and Mahindra & Mahindra Limited. 

Axis Bank Foundation (2021) has established skilling centers for youngsters in 

rural and peri-urban areas of India as part of its CSR skill initiatives programs. They 

offer educational programs in several vocational trades and sectors of industry. 
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The BRIDGE (Bosch’s Response to India’s Development and Growth through 

Employability Enhancement) skills program (Bosch, n.d.) addresses the increasing 

demand for a trained workforce in many sectors and is executed through BRIDGE 

centers located throughout India. Their programs address the specific needs of 

marginalized youth between the ages of 18 and 25 who have dropped out of school, 

commonly referred to as “NEET” (Not in Education, Employment, or Training) youth.

Earlier this year, Dr. Reddy’s Foundation adopted the Livelihood Advancement 

Business School (LABS) model in making provisions for industry-validated 

“Core Employability Skills.” They focus specifically on targeting young people, 

especially those with disabilities and within the age range of 18 to 30 (Dr. Reddy’s 

Foundation, 2023).

The Tata Strive program (Tata Communications Limited, 2018) addresses the 

needs of marginalized adolescents by offering skill development opportunities 

targeting those from Alcoholic Anonymous communities and providing trade-specific 

training for various industries. More than 1,500 individuals have already undergone 

training in a wide array of fields. These include but are not limited to banking, 

financial services, insurance, customer relationship management, retail sales, call 

center services, Android application development, general duty assistance, electrician 

work, beauty therapy, solar technology, and automobile sales. Approximately 900 

young individuals will get to engage in professional collaborations with esteemed 

corporations such as Olacabs, Tata Motors, Bajaj Finserv, Bandhan Bank, and 

Axis Bank.

The aforementioned instances demonstrate a noteworthy advancement toward 

fostering equitable economic growth and empowering individuals through skill-

based education. To foster skill development projects and get financial support 

from business, corporations are asked to allocate a minimum of 25% of their CSR 

funding toward such endeavours. This allocation can be made either directly or 

through the utilization of the National Skill Development Fund. The Ministry of 

Skill Development and Entrepreneurship has established a distinct entity known as 

the “CSR Cell” within the National Skill Development Corporation to streamline 

the involvement of corporations and foundations in supporting their goals through 

CSR and other financial resources. The CSR fund contribution made by firms 

listed on the Bombay Stock Exchange and National Stock Exchange amounted 
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to 1009.12 Cr, which represented the biggest contribution. This was followed by 

public sector undertakings which gave 564.99 Cr and the private sector which 

contributed 78.95 Cr.

CSR programs undertaken by private firms in the realm of skill development 

encompass several areas such as Skilling Infrastructure, Rural Livelihoods, Persons 

with Disability (PwD) Skilling, Women Empowerment, Digital Skilling, and Urban 

Livelihoods. In relation to the development of skills, implementing agencies hold 

the highest share at 78%, followed by CSR foundations at 14%, while government 

agencies are responsible for only 8% of the initiatives. Through the allocation of 

resources toward skill development programs as part of CSR initiatives, firms are 

significantly able to accomplish Sustainable Development Goal 4, specifically targets 

4.3 and 4.4 which pertain to vocational education. In addition, this investment 

in skill development contributes to the realization of Sustainable Development 

Goal 8—objectives concerning the promotion of decent work and employment 

opportunities—by cultivating a proficient workforce.

Proposition 2c (P2c): Organization-led skill development 
initiatives enhance employability. An evaluation of the efficacy 
of skill enhancement initiatives will help determine the 
sustained measurable impact of such investments in nurturing 
sustainable careers.

Future-Proofing the Workforce—The Time Dimension

The NEP 2020, along with the Skill India Mission, provides the ideal skill 

enhancement ecosystem that supports the pursuit of sustainable careers. However, 

the authors limited the scope of this study to the NEP 2020 alone. They identified 

the NEP as a government initiative that lays the groundwork for skill enhancement, 

starting with what takes place in schools and colleges. NEP 2020 is instrumental in 

bridging the gap between the needs of the labor market and the formal education 

and training systems. Shifting the emphasis of New India’s educational imperatives 

from “knowledge-driven” to “skill-driven” is an unprecedented approach to policy. 

The NEP emphasizes the incorporation of skill development into the academic 

curriculum at every level, promoting the development of communication skills, 

vocational exposure, digital literacy, coding, and citizenship skills, among others, 

at the school level to foster the holistic growth of students.
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The authors propose that the much-talked-about skill gap and employability 

are two sides of the same coin (Banerjee, 2014) and pose a global challenge not 

limited to developing economies alone. NEP 2020 promotes access to skills-based 

education as an on-going part of one’s career and emphasizes on-going skills-

based education and diplomas that empower individuals to keep learning and 

investing in education, “earning as you learn.” Addressing talent gaps necessitates 

the provision of sustainable career opportunities for individuals, the fundamental 

unit of development, while employability addresses apprehensions surrounding 

talent gaps. The NEP 2020 envisions that a minimum of 50% of students will have 

been exposed to vocational training by the year 2025 (Ministry of Human Resource 

Development, 2020). In addition to encouraging the acquisition of application 

skills among students, the purpose of this policy is to improve vocational education 

through an emphasis on the development of technological awareness and realistic 

comprehension of curriculum theories.

Furthermore, a number of intervening factors that transpire over the course of an 

individual’s employment guarantees sustainable careers and lifelong employability 

(De Vos et al., 2016). Individuals must participate in both organization-sponsored 

learning and development (L&D) programs and self-directed digitally enabled 

learning initiatives to maintain their relevance in the workplace (Hiremath et 

al., 2021). Sustained reskilling efforts and a dynamic emphasis on employability 

will be crucial in responding to rapid and disruptive technological and digital 

advancements. This also aids individuals in proactively managing career disruptions 

(Nair & Chatterjee, 2021) in the face of unparalleled situations such as the COVID-19 

pandemic. In addition, socioeconomic policies have directed CSR funds toward 

the promotion of skill development and the contribution of businesses toward 

employability and its associated advantages. 

Proposition 3 (P3): The NEP 2020 advocates for Sustainable 
Development Goal 17, enabling partnerships with private 
and public business organizations, educational institutions, 
and international partnerships which ultimately facilitate the 
development of sustainable livelihoods.

The authors’ Framework for Sustainable Careers through Skill Enhancement 

synthesizes the various ramifications of the NEP for the general populace along with 

the responsibilities of key critical stakeholders who will ascertain its success. Most 

of the suggestions for research possess immediate implications for the field and can 
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be implemented without delay. This type of research has the potential to aid in the 

resolution of implementation challenges and lead to the development of strategies 

that yield more rapid and efficient results for the nurturing of sustainable careers, 

especially for rapidly developing countries such as India.

CONTRIBUTIONS OF THE STUDY

The current study extends the understanding of employability as a multi-

dimensional and multi-disciplinary construct, carrying implications for meeting 

the talent gap of industry as well as nurturing sustainable careers and sustainable 

work for individuals by prioritizing on-going education. It was undertaken with the 

intention of connecting New India’s vision articulated through NEP 2020 as a critical 

cog in the wheel of India’s economic growth and its consequences for organizations 

and individuals. Stakeholder collaboration by the government and organizations 

is critical for ensuring the availability of sustainable work and sustainable careers 

while addressing the skill gap the country is grappling with. The NEP 2020 targets 

inclusive growth at the grassroots level, which is a critical outcome in addressing the 

much-discussed skill gap that New India is experiencing. The framework suggests 

connections between domains which are most effectively described as symbiotic and 

co-creative in nature. These connections foster the envisioned future of New India 

as a talent powerhouse.

IMPLICATIONS AND OPPORTUNITIES FOR FUTURE RESEARCH

A few other propositions might need to be carried out once the NEP has been 

fully implemented to measure macro-level impact and effectiveness. Citizens, 

organizations, and the country’s socioeconomic policies play a crucial role in ensuring 

that the ultimate objectives of employability, flexible work arrangements, and hiring 

practices are realised. Amid ongoing changes in the workplace and the emergence 

of novel work models and approaches, the objective of promoting employability 

becomes a collective pursuit that aligns with Sustainability Development Goal 8, 

which prioritizes inclusive economic growth and decent employment.

The effectiveness of the NEP 2020 will be compromised if it fails to fulfill its 

intended purpose, despite its extensive reach and influence on the lives of all citizens 
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(Govinda, 2020; Kumar, 2021). In addition to the propositions delineated in this 

paper, the following areas of deficiency have been recognized as obstacles to the 

intended results of the NEP 2020:

• At the outset, the notion of a sustainable career was regarded 

as an individual responsibility of the employee. However, this 

perception evolved over time to include the employer. Educational 

institutions have thus been empowered and mobilized by NEP 

2020 to act as game-changing enablers. Academic establishments 

are now empowering students to select and subsequently obtain 

industry-relevant competencies that correspond to the difficulty 

level of their position. Yet establishing industry partnerships 

within academic institutions is difficult and restricted. Moreover, 

notwithstanding the difficulty in securing internships for graduate 

students, the NEP also requires undergraduates to complete 

internships. Already a nascent ecosystem, the NEP must foster 

considerably more collaboration between industry and academia 

to achieve its intended goals. 

• The NEP 2020 offers India’s youth a practical introduction to 

a unified interdisciplinary learning environment through the 

implementation of continuous education. Without a doubt, 

this can substantially enhance employability given that research 

indicates that universities should offer programs in a greater 

variety of transdisciplinary areas (Della Volpe & Esposito, 2020). 

Yet a significant challenge that exists is the lack of nationwide and 

expeditious implementation across all states. It is cause for concern 

that heads of state have met the NEP with a lackluster reception. 

• The integration of industry forums into the student evaluation 

criteria at the conclusion of the program, coupled with the 

application-oriented curriculum, contributes to the program’s 

credibility and practical evaluation of acquired knowledge and 

skills. This predicts a transformation that will have a greater 

influence on the educators than on the learners. Based on the 

personal experience of one of the authors of this paper, the greatest 
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obstacles to the implementation of the NEP are substantial shifts 

in mentality and/or skill set required on the part of the instructor 

and/or faculty. Those who are responsible for imparting education 

must engage in substantial unlearning and relearning to surmount 

opposition to “teaching fewer skills” and “fewer knowledge.”

• Paradoxically, the political climate in India, which is a mixed 

democracy, is a game-changer. The dynamics undergo a 

transformation when the governing political party at the state 

level diverges from the ruling political party at the center. An 

illustration of this can be seen in the southern Indian state of 

Karnataka, where a political party previously affiliated with the 

Central Party vigorously supported the NEP and its implementation 

was advancing at a rapid rate. The recent state elections also 

witnessed a shift in the governing political party, which resulted 

in a diminished emphasis on the NEP 2020. As a consequence, 

educational institutions are confronted with uncertainties 

regarding the trajectory to be followed. The curriculum remains 

ambiguous and undefined, particularly with regard to non-STEM 

streams. The first cohort of NEP 2020 students will be graduating 

in June 2024 (for those pursuing a three-year degree), and those 

who enrolled in the four-year undergraduate program will by then 

have completed their inaugural year. 

• The NEP 2020 was originally designed to grant educational 

institutions greater independence to implement necessary course 

corrections and ensure greater conformity with evolving market 

demands. Disparate modifications, on the other hand, will result 

in additional complexities for academic establishments. And as 

the Indian diaspora relocates effortlessly throughout the country’s 

states for economic and personal reasons, achieving incomparable 

practices among educational institutions in different states will 

substantially exacerbate the situation. Unless the Center takes 

action, the future is undoubtedly uncertain (Govinda, 2020).
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• Achieving sustainable careers is difficult for many. India, along 

with other large, diverse, and emerging countries, is founded upon 

the principle of inclusivity. An individual pursuing a single job 

or an appealing field of work could be considered unemployable 

for another job or field of work (McQuaid & Lindsay, 2005). In 

addition to identifying the right CSR initiatives, organizational 

support such as L&D might not have the intended impact unless 

uniformly and fairly implemented. The new NEP leverages this 

gap and enables reskilling in an entirely new area of work with 

ease. Indeed, it will prove interesting to understand how open 

organizations and individuals are to such shifts.

Any new policy takes time to yield the expected outcomes. The National 

Education Policy (NEP) needs a lot more academic, logistical, and financial support 

from everyone involved to be put into action successfully (Yenugu, 2022). The efficacy 

of implementing New India’s NEP 2020 will ensure that all intended stakeholders 

benefit from it. As a result, the single most important metric for assessing the policy’s 

impact is employability and the role it plays in ensuring that India’s citizens have 

access to sustainable employment and careers. The paradigm of New India opens 

up avenues for significant growth, and as is the case with every shift brought about 

at a country or global level, the proof of the pudding can be established only when 

it has been consumed and yields the desired outcome.

Figure 1: Framework for Sustainable Careers through Skill Enhancement
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Este número temático titulado “Global Concerns, Local Issues” (Preocupaciones 

globales, problemas locales) forma parte de la colaboración entre la Journal of 

Management for Global Sustainability y el proyecto Finnish-ASEAN Academic Platform 

for Sustainable Development (o FAPSU), dirido por la Red Universitaria Finlandesa de 

Estudios Asiáticos en la Universidad de Turku (Finlandia). En el volumen anterior 

de la revista, se señalaba lo buenos que son los editoriales para permitir la reflexión 

personal. A partir de esta observación, el presente editorial y el tema de este número 

se basan en gran medida en mis experiencias de trabajo en el proyecto FAPSU y en 

mi formación disciplinar en las ciencias sociales, en general, y en la antropología, 

en particular. Específicamente, analizo la relación de los dos temas, a saber, la 

pluralidad de percepciones y manifestaciones de la sostenibilidad y el desarrollo de 

una educación internacional colaborativa en sostenibilidad.

Nuestro proyecto tuvo el placer de visitar a nuestros socios de la Universidad 

Ateneo de Manila en diciembre de 2022. Esta visita fue muy esclarecedora puesto que 

ofreció una experiencia muy breve pero muy concreta de las realidades contextuales 

del área metropolitana de Manila. Recuerdo que estaba sentada en el coche que nos 

llevaba del aeropuerto a nuestro hotel y mis ojos, afectados por el desfase horario, 

observaban el paisaje que pasaba. Mirara donde mirara, había coches, coches y 

más coches en las numerosas carreteras, de modo que el flujo constante de tráfico 

parecía serpientes gigantes que se entrelazaban en muchos niveles antes de irse a 

direcciones distintas. Esta densidad de vehículos se explica en parte por el hecho de 

que Metro Manila tiene aproximadamente 13,48 millones de habitantes dentro de 
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un área de menos de 620 m2 (PSA, 2021). En comparación, Finlandia es conocida 

por su escasa población, de aproximadamente 5,6 millones de habitantes en un país 

del tamaño de Japón. Estas simples circunstancias sociogeográficas ya condicionan 

el transporte, que constituye una parte importante de las emisiones de dióxido de 

carbono en todo el planeta. 

Durante nuestra visita, tuvimos la suerte de no quedarnos atrapados durante 

largos periodos de atascos de tráfico (que ahora considero inexistentes en Finlandia) 

y llegamos sin problemas del aeropuerto al hotel. Sin embargo, aunque el coche 

tenía aire acondicionado, el aire caliente y húmedo me envolvieron en cuanto abrí 

la puerta. De modo parecido, la experiencia de los coches en las calles concurridas 

se hizo más viva y multisensorial mientras caminaba por los alrededores del hotel. 

Aunque esto pueda parecer evidente, la experiencia de ver, oír y oler el tráfico 

incesante me hizo comprender la situación mejor que cualquier explicación verbal 

o escrita de cómo el tráfico se integra de manera orgánica en la vida en Metro 

Manila. Da forma no solo a la experiencia sensorial sino también a la temporal de 

los residentes, haciéndoles valorar más el tiempo que la distancia a la hora de hacer 

planes logísticos que tienen que ser flexibles y que reservan tiempo extra para atascos 

inesperados. Esto era algo que nosotros, como visitantes novatos de Metro Manila, 

no podíamos prever; por suerte, nuestros anfitriones habían planeado nuestro 

transporte. También era interesante pensar en cómo generaban el tráfico las personas 

que viajaban de un punto a otro de la ciudad. Aunque había un motivo por sus 

desplazamientos, muchos otros factores en una red sistemática también afectaban 

a su decisión de usar coches privados: la disponibilidad limitada de transporte 

público, una planificación urbana descoordinada, expectativas sociales y valores 

de la propiedad del coche, son algunos que aprendí. Al reflexionar sobre esto de 

vuelta a Finlandia, pensé inmediatamente en las largas distancias fuera de las zonas 

urbanas y reconocí opiniones similares con respecto a la propiedad del coche como 

símbolo de estatus. 

He vuelto a estas experiencias con frecuencia, no solo mientras estaba sentada 

un par de minutos en los llamados atascos de Finlandia, sino también mientras 

trabajaba en nuestro proyecto y escribía este editorial. Es cierto que, al principio, me 

intimidaba la idea de colaborar con una revista de estudios empresariales, dada mi 

formación en antropología. Me preguntaba cómo encajaría mi contribución en el 

ámbito de esta revista, tanto en términos de disciplina como en su enfoque sobre la 
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sostenibilidad global. En gran medida, la antropología se basa en datos cualitativos y 

etnográficos a través de los cuales indaga sobre la vida cotidiana en entornos sociales 

y materiales vividos. Además, su objetivo no es generalizar ni formular argumentos 

universales. Por el contrario, pone de relieve lo esencial de la experiencia humana, 

las complejidades de las redes de relaciones sociales y de las contracciones de la 

vida en general. Como ha señalado Keane (2003), los investigadores de orientación 

antropológica suelen responder a los ejemplos generalizadores de cultura y sociedad 

con la observación (potencialmente irritante), “We need to complicate the story” 

(Tenemos que complicar la historia) (Keane, 2003: 222). Por lo tanto, me sentí algo 

incómoda al abordar la sostenibilidad a escala mundial. Por último, me pregunté 

qué es la sostenibilidad global. 

Cuando empecé a escribir este editorial, me familiaricé con los primeros 

editoriales, objetivos y alcance de la revista, así como sus criterios de selección de 

artículos. La sostenibilidad global se define como un proceso que nos afecta a todos, 

ya que para que “la verdadera sostenibilidad se logre en cualquier lugar, se debe 

lograr bastante bien en todas partes” (Stoner, 2013: 3). La sostenibilidad global es, sin 

duda, un objetivo universal, aspiracional, crucial y urgente. Sin embargo, como han 

argumentado Bentz y sus colegas (2022) la sostenibilidad global que es únicamente 

un conocimiento compartido de lo que hay que hacer, no se dirige a la movilización, 

la organización, la acción y las decisiones. Lo que ayuda a cerrar esta brecha entre 

el conocimiento y la acción es el importante “cómo” de la transformación. Según 

Bentz y sus colegas (2022), este “cómo” implica tanto los métodos y las acciones 

intencionadas que ellos denominan “los medios”, como los valores y las relaciones 

fundamentales subyacentes que ellos denominan “las maneras”. 

También es importante señalar que, aunque la sostenibilidad se refiere a sostener 

y mantener, la transformación ha llegado a tener un valor intrínseco como palabra de 

moda para la sostenibilidad. La transformación se considera vital, sin embargo, puede 

allanar el camino hacia políticas normativas y una transformación dirigida desde 

arriba que también puede percibirse como amenazante (Blythe et. al., 2018). Por lo 

tanto, la mera implementación de los ODS definidos globalmente, universalizados y 

apolíticos a través de “medios” generalizados de transformación a nivel local puede 

dar lugar a políticas impuestas que eludan las “maneras” de las realidades locales 

(cf. Bentz, et.al., 2022). Se observan tensiones similares en el paradigma del fomento 

de la resiliencia, estrechamente relacionado con las catástrofes cada vez más graves 
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provocadas por el cambio climático. El fomento de la resiliencia es un arma de doble 

filo: si bien reconoce el valor de la capacidad de las comunidades locales para mitigar 

las crisis y recuperarse de ellas, al hacerlo, regenera la agenda neoliberal al cargar la 

responsabilidad de la recuperación en estas mismas comunidades afectadas por la 

crisis y desvía la atención de los problemas sociopolíticos estructurales (Barrios, 2016).

En el peor de los casos, la insistencia en el cambio radical, incluido el 

decrecimiento, puede servir como una forma de colonialismo continuado o de 

imperialismo económico y medioambiental (Dengler & Seebacher, 2019). Por 

ejemplo, la Unión Europea planea prohibir la venta de coches nuevos que funcionan 

con combustibles fósiles antes de 2035 para alcanzar su objetivo de neutralidad 

climática en 2050. Sin embargo, el desarrollo del transporte sin emisiones de carbono 

no es completamente beneficioso, ya que la extracción de litio para las baterías 

de los coches eléctricos ocasiona diversos problemas medioambientales, sociales 

y económicos a nivel local. Además, los representantes del Sur Global expresaron 

fuertes demandas de justicia climática y compensación en la Conferencia de las 

Naciones Unidas sobre el Cambio Climático o la COP27 en 2022. Esto refleja cómo 

la gran narrativa del futuro común de la humanidad se ha basado en gran medida 

en los acontecimientos sociopolíticos y las motivaciones del Norte Global, lo que 

ha reforzado la posición económica, política y socialmente subordinada del Sur 

Global (Valentine & Hassoun, 2019). Esto subraya tanto la necesidad de comprender 

los efectos sistémicos de la transformación de la sostenibilidad como la urgencia 

de desarrollar innovaciones que respondan a dichos efectos. Además, también 

es necesario recordar considerar de manera crítica las premisas geopolíticas de la 

narrativa hegemónica de un futuro común de la humanidad tanto en la investigación 

como en la práctica de la sostenibilidad. 

No obstante, temo no tener la respuesta a la pregunta que da título a este 

editorial, ni siquiera estoy segura de que sea la pregunta correcta. En lugar de crear una 

dicotomía entre lo global y lo local, ¿no deberíamos preguntarnos cómo entender la 

multiplicidad de futuros sostenibles? Sin embargo, las realidades locales y las visiones, 

prácticas, emociones e interpretaciones asociadas a la sostenibilidad varían, y como 

tales, se argumenta que constituyen una pluralidad de sostenibilidades (Murphy & 

McDonagh, 2016). Estas constituyen futuros diversos y, a veces, contradictorios, con 

diferentes esperanzas, sueños, prácticas e ideales que dan lugar a nuevas formas de 

personalidad, socialidad y dinámicas de poder (Ringel, 2021). Pero, al mismo tiempo, 
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estos “locales” no pueden entenderse independientemente de la red de conexiones 

globales a la que están vinculados (Tsing, 2005). Esto plantea la cuestión de si existe 

algo así como una sostenibilidad global, universal y verdadera. 

Dicho esto, considero, no obstante, que la noción de sostenibilidad global es 

de suma importancia. Creo que su valor radica en gran medida en cómo la propia 

conciencia del objetivo compartido sirve como catalizador para los esfuerzos de 

construir un futuro mejor y sostenible a pesar de los inevitables obstáculos en el 

camino. Esta revista ha contribuido a este avance de la sostenibilidad planteando 

diversos problemas, esfuerzos, prácticas y sugerencias de soluciones en varios 

contextos y desde diversas prácticas. Uno de ellos ha sido el desarrollo de la educación 

para la sostenibilidad en las escuelas de negocios, que puede servir de importante 

foro para la integración de la acción decidida o “los medios” y las relaciones y 

valores locales o “las maneras.” Esto es crucial poque entender cómo se relacionan 

las personas con los valores, las creencias, la política, el entorno y la propia persona 

y los demás crea una base para cualquier proceso de transformación (Bentz, et. al, 

2022). Sin embargo, esto nos desafía a considerar cómo facilitar el intercambio de 

experiencias en la enseñanza y el aprendizaje en la práctica. 

Esto me lleva de nuevo a la experiencia de las carreteras abarrotadas de Metro 

Manila y el aprendizaje de la realidad local y sus significados, valores y estructuras 

sociales subyacentes. Como parte del proyecto FAPSU, con nuestros socios de la 

Universidad Ateneo de Manila desarrollamos un cuso en línea conjunto sobre 

la resolución de problemas socioecológicos. Su objetivo es presentar enfoques 

de desarrollo sostenible y hace que los estudiantes debatan estudios de casos 

relacionados de Filipinas y Finlandia. Este tipo de enseñanza conjunta, interactiva 

y en línea puede ofrecer la oportunidad de mantener debates a distancia sobre los 

diferentes contextos de los estudiantes. Este tipo de intercambios en la educación 

para la sostenibilidad permite reconocer y explorar de manera crítica las múltiples 

posibilidades de sostenibilidad y las relaciones de poder que conllevan. 

Sin embargo, “la enseñanza que sólo se centra en la crítica a menudo deja a los 

estudiantes con la sensación de que no queda espacio para el cambio o la esperanza” 

(Schwittay, 2023: 13 [cursiva en el original]). Así, aunque la sostenibilidad como 

objetivo compartido puede servir de motivación para aunar esfuerzos en el avance 

de la sostenibilidad, compartir la naturaleza masiva de los problemas a escala global 
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también puede crear desesperanza, cinismo, desilusión o pesimismo. Por lo tanto, la 

educación y la investigación sobre la sostenibilidad deben mantener un equilibrio 

constante entre el reconocimiento crítico de las múltiples interpretaciones de la 

sostenibilidad y la puesta en común de aspiraciones, desilusiones y esperanzas. 

Después de sentirme muy pequeña dentro de uno de los coches en el interminable 

atasco de Metro Manila, me encontré con sentimientos complejos y contradictorios: 

había volado al otro lado del planeta para encontrarme con una situación que parecía 

demasiado grande y complicada de resolver. ¿Cómo podría marcar alguna diferencia? 

¿Por qué iba a preocuparme si yo también contribuía a las emisiones y no podría 

resolver el problema? 

Creo que muchos de nosotros conocemos este tipo de sentimiento tanto en 

la vida cotidiana como en la investigación y la docencia. Reflejan la sensación 

de pérdida de agencia ante los abrumadores problemas de sostenibilidad global 

cuyas soluciones parecen estar fuera del alcance de los individuos. Los enfoques 

pedagógicos en la educación para la sostenibilidad parecen superar esta parálisis 

causada por la sensación de falta de agencia incluyen, por ejemplo, la pedagogía 

transformadora (Salonen & Siirilä, 2019; Sipos et. al., 2008) y la pedagogía crítica-

creativa (Schwittay, 2023). Ambos enfoques subrayan que es importante considerar, 

además de los aspectos cognitivos, las dimensiones sociales, corporales y afectivas del 

aprendizaje y las herramientas pedagógicas para empoderar a los estudiantes. Aquí, 

me encontré de nuevo reflexionando sobre nuestra visita a Filipinas en relación con 

la planificación de nuestro curso en línea conjunto. Los entornos de aprendizaje en 

línea permiten intercambios translocales de conocimientos e ideas, pero rara vez 

permiten compartir experiencias de primera mano de realidades sociales y materiales 

vividas a nivel local. A menudo me he preguntado cómo podríamos hacer que los 

estudiantes compartieran estas experiencias, así como sus esperanzas, miedos y 

sueños en línea. 

De hecho, el primer editorial de esta revista nos dio una pista sobre cómo 

abordar este reto. El autor señaló que “global” se refiere a un proceso y a la totalidad 

en el sentido de que está presente en todo lo que hacemos (Stoner, 2013: 4). Esto se 

hace eco de Anna Tsing, que sostiene que el objetivo universal de la sostenibilidad 

global toma forma y se representa en “the sticky materiality of practical encounters” (la 

pegajosa materialidad de los encuentros prácticos) (Tsing, 2005: 1). Estos encuentros 

e interacciones crean fricciones que no solo pueden complicar y ralentizar las cosas, 
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sino también, en el mejor de los casos, crear movimiento como movilización y 

acción. Puede que nuestro curso en línea no ofrezca la materialidad de los encuentros 

en un sentido tradicional, pero no sólo funciona dentro de los límites de la 

tecnología digital, sino que también explora sus posibilidades en la educación para la 

sostenibilidad. Nuestro curso conjunto pretende asentar la experiencia de aprendizaje 

en realidades contextuales, al hacer que los alumnos compartan sus experiencias, por 

ejemplo, mediante fotografías, y analicen estudios de casos reales del Sudeste Asiático 

y Europa acompañados de material audiovisual. Sin embargo, además de estas 

soluciones pedagógicas, creo que es la propia posibilidad de encuentro e interacción 

la que, con suerte, ayudará a cerrar la brecha en la enseñanza en línea entre las 

conceptualizaciones teóricas y las experiencias sociales y materiales inmediatas y 

diferentes. Este tipo de intercambio también nos ayuda a explorar nuestros propios 

contextos evidentes desde perspectivas diferentes. 

Esta perspectiva también me ayudó a reflexionar sobre mi experiencia de 

aprendizaje como editora invitada de este número. En esencia, he sugerido en este 

editorial mantener la conciencia de las complejidades del desarrollo sostenible y el 

reconocimiento de la multiplicidad de interpretaciones y prácticas de sostenibilidad, 

junto con sus relaciones de poder implícitas. Esta “complicación de la historia” 

acompañada por una sensibilidad antropológica hacia la realidad cotidiana vivida, 

nos insta a detenernos de vez en cuando para preguntarnos no solo qué es un 

futuro sostenible, sino también cómo se alcanza, de quién es, y en qué condiciones. 

Sin embargo, esto no socava la necesidad de aspiraciones colectivas a un futuro 

sostenible global compartido y cuidado en interacción. Del mismo modo, los 

debates interdisciplinarios proporcionan valiosas experiencias de aprendizaje no 

solo sobre el tema de la sostenibilidad, sino también como actos de encuentro 

e intercambio. Personalmente, gané confianza para escribir este editorial tras 

intercambios inspiradores con los perspicaces representantes del equipo editorial 

y otros colaboradores de nuestro proyecto. En cierto sentido, este proceso fue 

un ejemplo de cómo el coaprendizaje en redes globales de conexiones sociales 

arraigadas localmente puede mejorar tanto la comprensión del caleidoscopio de la 

realidad vivida como la importancia de la aspiración compartida. Por último, me 

gustaría expresar mi más sincero agradecimiento al equipo editorial de esta revista 

y, en particular, a su editora en jefe, Assunta C. Cuyegkeng, por brindarme esta 

oportunidad de contribuir a la Journal of Management for Global Sustainability.
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PREFACIO DE LOS ARTÍCULOS DE ESTE NÚMERO TEMÁTICO

Este número temático continúa los esfuerzos de esta revista por avanzar la 

sostenibilidad abordando las interacciones y dinámicas globales-locales desde 

diversas perspectivas. Los artículos arrojan luz sobre cuestiones que van desde la 

educación al aire libre hasta la educación de innovadores locales, la participación de 

las partes interesadas, le economía circular y las carreras profesionales sostenibles, 

mientras que el ámbito geográfico abarca desde China, India y Filipinas hasta la 

UE y México. Lo que tienen en común estos casos aparentemente diversos es que 

tratan temas con los que resuenan y que son aplicables en muchos contextos. Esto, 

en mi opinión, captura bien la noción de sostenibilidad global en términos de la 

relación entre las realidades contextuales y las señales compartidas colectivamente 

hacia el futuro, como las proporcionadas por los Objetivos de Desarrollo Sostenible 

adoptados a nivel mundial. Además, los artículos ofrecen ejemplos de cómo los ODS 

generales se implementan y se movilizan en la acción local, mostrando la riqueza de 

los problemas sociales y el potencial en el proceso.

El artículo de Santa Stopniece “Talleres al aire libre: Una forma de restauración 

en medio de los modos en línea durante Covid-19” explora el papel de los talleres 

al aire libre como práctica habitual para la sostenibilidad en la educación a partir 

del estudio de caso del Instituto Politécnico de Agricultura de Suzhou (China). Los 

resultados del estudio indican que las experiencias del taller al aire libre proporcionan 

una renovación de la motivación, la alegría de reunirse, el aprender haciendo, la 

implicación de forma vívida y la oportunidad de marcar un hito en los recuerdos de 

los logros. El artículo guía a aquellos interesados en aplicar este método, destacando 

los aspectos importantes que deben tenerse en cuenta a la hora de organizar talleres 

al aire libre, los posibles desafíos y sus soluciones. Para contribuir a los objetivos de 

sostenibilidad de las Naciones Unidas, que incluyen la buena salud, el bienestar y la 

educación de calidad, los talleres al aire libre ofrecen un contrapeso al aprendizaje 

en línea y en el aula, son pertinentes a nivel mundial y se pueden aplicar de forma 

creativa en diversos entornos, situaciones de aprendizaje y disciplinas. Se utiliza el 

modelo de triple resultado para considerar la sostenibilidad desde una perspectiva 

económica, medioambiental y social, concluyendo la utilidad y la aplicación 

razonable del enfoque. Para terminar, se propone el uso más extendido de talleres 

al aire libre como una herramienta interculturalmente relevante basada en valores 

humanos fundamentales como la naturaleza y el contacto presencial. 
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El artículo “Enfoques locales para abordar los retos mundiales: Formar a los 

innovadores locales para un cambio social positivo” de Martha Leticia Silva-Flores 

y Melisa Ladrón de Guevara aborda el papel de los innovadores locales en el 

desarrollo sostenible. El artículo sostiene que, para lograr la sostenibilidad a largo 

plazo, es crucial alinear las preocupaciones globales con los desafíos locales. Esto 

implica desarrollar soluciones efectivas y sostenibles para abordar las necesidades y 

problemas específicos de las comunidades, con el fin de hacer un impacto positivo 

en el medioambiente y la sociedad. En este proceso, los innovadores locales 

desempeñan un papel fundamental en promover el desarrollo sostenible al crear 

soluciones creativas y sostenibles para abordar los problemas que afectan a sus 

comunidades. Sin embargo, sus emprendimientos tienen una vida efímera a menudo, 

lo cual limita su capacidad para abordar de manera efectiva los desafíos globales. 

Por lo tanto, como sostiene este artículo, existe la necesidad de empoderar a los 

innovadores locales con conocimiento. El estudio explora cómo los innovadores 

locales adquieren conocimiento a través de la formación formal e informal, haciendo 

hincapié en la importancia de conectar la educación formal e informal para impulsar 

proyectos de innovación social que aborden preocupaciones locales con potencial 

relevancia global.

Basándose en el papel que desempeña la localización en la realización de la 

Agenda 2030 para el Desarrollo Sostenible, el artículo “El involucramiento de las 

partes interesadas para alcanzar los ODS: El caso de la provincia de Bataan” de 

Sherilyn Valdecañas y Assunta Cuyegkeng analiza cómo la participación de las partes 

interesadas en el proceso de localización contribuye al rápido logro de los ODS en un 

entorno provincial en Filipinas. El estudio de caso realiza un análisis temático sobre 

la experiencia de diez participantes de los ODS provenientes de diferentes grupos de 

partes interesadas, como empresas, instituciones gubernamentales, organizaciones 

de la sociedad civil, el sector privado, el mundo académico, estudiantes y líderes 

jóvenes y comunidades locales participan a través de consultas, asociaciones, redes, 

diálogos, y difusión de registros en la implementación de proyectos y programas 

que responden a los 17 objetivos. Con los resultados, se desarrolló un marco para la 

participación de partes interesadas parar alcanzar los ODS, con el propósito de servir 

como guía sobre cómo los participantes locales de los ODS pueden involucrar a sus 

partes interesadas en cada etapa de los programas y proyectos dirigidos al logro de 

los ODS. Este estudio destaca cómo los esfuerzos colectivos de los participantes deben 

estar en el centro de la implementación de la localización de los ODS. 
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Erja Kettunen presenta perspectivas europeas en su artículo “Hacia el objetivo 

de la economía circular de la UE en un proceso con múltiples partes interesadas: De 

la política a la industria y viceversa”. El proceso para llegar a un acuerdo sobre la 

economía circular de la UE consiste en la comunicación, negociación y publicación 

de los intereses de las diferentes partes interesadas que pueden representar a una 

empresa, una industria, un estado, una ONG o la UE. La comunicación implica la 

negociación que tiene lugar en una red dinámica de múltiples partes interesadas. 

Desde la perspectiva de las empresas, los organismos de la UE son los que toman las 

decisiones en la estrategia de la UE para la economía circular. El caso de textiles y 

ropa indica que las partes interesadas tienen maneras diferentes para comunicar sus 

intereses, como, por ejemplo, de empresa a la asociación industrial, o de empresa a 

miembro del Parlamento Europeo, o de asociación industrial a la Comisión Europea. 

Las empresas involucradas en la economía circular tienen como objetivo evitar que 

los textiles sean quemados o desechados como residuos, y sus soluciones innovadoras 

incluyen la producción de nuevas fibras a partir de textiles descartados, el diseño de 

ropa y accesorios con materiales sobrantes, o la venta de ropa vintage de alta calidad. 

En su artículo “Fomentando carreras sostenibles: Cómo la nueva Política 

Educativa Nacional (NEP 2020) de la India impulsa la capacidad para trabajar a través 

de la educación basada en habilidades,” Sadhna Dash, Ramakanth Tallapragada y 

Elizabeth Abba examinan 1) los numerosos factores y significados involucrados en 

el fomento de carreras sostenibles y 2) la colaboración entre la industria y el mundo 

académico que incluyen el gobierno, las instituciones educativas, las organizaciones 

y los individuos como factores clave que afectan la huella global de la Nueva India. 

El artículo revisa los objetivos de política y la literatura relacionada en los campos 

relacionados, que resulta en un modelo conceptual que no solo respalda, sino 

también ofrece un reto al fomento de carreras sostenibles y sus múltiples ventajas. 

El análisis se basa en la Política Educativa Nacional 2020 (o NEP 2020, por sus siglas 

en inglés) de la India que se elaboró para satisfacer el nuevo papel del país mientras 

se prepara para convertirse en la tercera economía más grande del mundo para 2030 

y sus aspiraciones de convertirse en un país “desarrollado” para 2047. La política 

ha establecido el marco para mejorar la capacidad para trabajar de las masas y el 

desarrollo de carreras sostenibles, transformando potencialmente las habilidades y 

capacidades de la fuerza laboral más joven del mundo. Las carreras sostenibles son 

significativas para el individuo cuando ofrecen seguridad y recompensas económicas, 

y están diseñadas para formar un patrón único a lo largo del tiempo, atravesando 



¿Cómo alinear las preocupaciones globales con los problemas locales? 149

diversos espacios sociales a menudo. Sin embargo, puesto que el fomento de carreras 

sostenibles implica la creación de un ecosistema de apoyo para mejorar la capacidad 

para trabajar, el análisis muestra que la NEP 2020 no tendrá éxito como una iniciativa 

independiente. Además del gobierno, se han identificado dos partes interesadas 

importantes: las entidades comerciales y las instituciones educativas. Estas tienen 

un papel significativo en facilitar el fomento de carreras sostenibles. 

La compilación de estos artículos muestra la naturaleza multifacética de la 

sostenibilidad y la interacción entre lo global y lo local. Sin embargo, la variedad 

de artículos no solo consiste en los temas de los estudios, sino también en sus 

compromisos disciplinarios y metodológicos. Esto está relacionado con mi última 

observación sobre la importancia de reconocer, aprender y apreciar enfoques de 

disciplina diferentes y “locales” hacia la sostenibilidad. Al igual que un trabajo de 

antropólogo que se embarca en un trabajo de campo etnográfico de otra cultura, 

la investigación interdisciplinaria sobre la sostenibilidad requiere aprender un 

nuevo lenguaje, comprender una manera diferente de pensar y respetar las prácticas 

del colaborador. Involucrar a los profesionales de muchos campos del trabajo de 

sostenibilidad implica más adaptación a otra área de cultura y práctica. Aunque 

estos esfuerzos requieran un esfuerzo adicional, creo que, en su mejor momento, 

este tipo de diálogos e intercambios pueden ser muy reveladores y pueden ser pasos 

importantes hacia un futuro más sostenible. Por lo tanto, me gustaría agradecer a 

todos los colaboradores en este número temático por compartir sus interesantes 

hallazgos de investigación y análisis perspicaces. Espero también que estos artículos 

brinden a los lectores de este número temático una lectora inspiradora y aporten 

ideas para el avance continuo de la investigación en sostenibilidad. 
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RESÚMENES

Talleres al aire libre: Una forma de restauración en 
medio de los modos en línea durante Covid-19

SANTA STOPNIECE
Instituto Polítecnico de Agricultura de Suzhou
Suzhou, China
santa.s@szai.edu.cn

En medio de la pandemia mundial de Covid-19, se consideraban el aprendizaje y la enseñanza 

en línea como la nueva normalidad. Se esperaba la aceptación por parte de estudiantes y docentes, 

así como un desempeño equiparable a lo de entornos presenciales. No obstante, la prolongación 

del modo en línea resulta en una disminución de la motivación, una menor capacidad de 

concentración y una fatiga generalizada. Este estudio explora cómo se utilizaron los talleres al 

aire libre con estudiantes locales e internacionales para la restauración en medio de extensos 

periodos de aprendizaje en línea causa del Covid-19 en el Suzhou Polytechnic Institute of 

Agriculture (Instituto Politécnico de Agricultura de Suzhou) en China y su papel como práctica 

regular para la sostenibilidad en la educación. Los métodos de estudio consisten en el análisis 

de contenido de informes sobre los talleres organizados al aire libre, las entrevistas con tutores 

y los cuestionarios cualitativos para los estudiantes. Los resultados del estudio muestran que 

las experiencias del taller al aire libre ofrecen una renovación de la motivación, la alegría de 

reunirse, el aprendizaje mediante la práctica, el involucramiento activo y las oportunidades 

para crear recuerdos significativos de logros. Se enumeran aspectos importantes para tener en 

cuenta a la hora de organizar talleres al aire libre, junto con posibles desafíos y sus soluciones 

a la vez que se proponen talleres al aire libre como herramientas interculturalmente relevantes 

basadas en valores humanos fundamentales como la conexión con la naturaleza y el contacto 

presencial con otras personas. Para facilitar los objetivos de sostenibilidad de las Naciones 

Unidas, en particular los que hacen referencia a la buena salud, el bienestar y la educación de 

calidad, este método ofrece un contrapeso al aprendizaje en línea o presencial, es pertinente 

a escala mundial y se puede aplicar de forma creativa en diversos entornos, situaciones de 

aprendizaje y disciplinas. Este trabajo utiliza el modelo de la Triple Cuenta de Resultados para 

considerar la sostenibilidad de este método desde perspectivas económicas, medioambientales 

y sociales, y concluye con su utilidad y aplicación razonable. 
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Para lograr una sostenibilidad a largo plazo, es esencial alinear las preocupaciones globales de 

sostenibilidad con los desafíos locales. Esto implica abordar las necesidades y problemáticas 

específicas de las comunidades locales para desarrollar soluciones efectivas y sostenibles. Este 

enfoque no solo beneficia a las comunidades, sino también tiene el potencial de generar un 

impacto positivo en el medio ambiente y la sociedad.

Los innovadores locales desempeñan un papel fundamental en la promoción del desarrollo 

sostenible al idear soluciones creativas y sostenibles para los problemas que afectan a sus 

comunidades. Sin embargo, en el caso de los emprendedores locales en la Zona Metropolitana 

de Guadalajara (ZMG), sus emprendimientos a menudo tienen una vida efímera, lo que limita 

su impacto en los desafíos globales.

Por lo tanto, esta investigación se centra en la necesidad de empoderar a los innovadores 

locales proporcionándoles el conocimiento necesario para convertirse en agentes de cambio en 

sus comunidades. La pregunta central es: ¿Cómo empoderar a los innovadores locales con el 

conocimiento necesario para generar un cambio social positivo? para responder a esta pregunta, 

se exploran las formas en que los emprendedores locales adquieren conocimiento, tanto a 

través de la formación formal como de la informal, para impulsar proyectos de innovación 

social dirigidos a resolver problemas locales.

Los resultados revelan que más del 50% de los emprendedores participan en reuniones y eventos 

relacionados con el emprendimiento para establecer conexiones con otros emprendedores, 

pero estos espacios también se convierten en fuentes importantes de conocimiento y recursos 

para sus proyectos. Además, se observa que las ideas para emprender están arraigadas en las 

preocupaciones locales, aunque a menudo tienen un alcance global.
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Este estudio aborda la importancia de crear una masa crítica de emprendedores impulsados por 

la innovación sostenible y destaca la necesidad de establecer conexiones entre la educación 

formal y la informal. El documento se estructura en seis apartados para proporcionar una 

visión completa de la investigación, desde la contextualización hasta los resultados y las 

implicaciones finales.

Palabras clave: Innovación social; Cambio social; Sostenibilidad; Innovadores locales

El involucramiento de las partes interesadas para 
alcanzar los ODS: El caso de la provincia de Bataan
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La Agenda 2030 para el Desarrollo Sostenible (ADS 2030) se diseñó para abordar problemas 

globales como la pobreza, la conservación del planeta y la paz y la prosperidad. Sin embargo, su 

éxito dependerá en gran medida de la forma en que los gobiernos locales y regionales apliquen 

la agenda: la rápida consecución de los Objetivos de Desarrollo Sostenible (ODS) implicaría a 

diversos actores, desde organizaciones de la sociedad civil hasta el mundo académico, el sector 

empresarial y muchos individuos. Este trabajo presenta un estudio de caso sobre la participación 

de las partes interesadas a nivel local para alcanzar los ODS, específicamente en la provincia de 

Bataan, en Filipinas. La selección de la provincia de Bataan por el estudio se debe a su rico perfil 

ecológico, la amplia gama de empresas, las enormes oportunidades de desarrollo y liderazgo 

visionario que muestra su potencial para abordar todos los 17 ODS. 

El estudio utilizó entrevistas semiestructuradas con preguntas abiertas en las que participaron 

diez representantes de diferentes grupos de partes interesadas: empresas, instituciones 

gubernamentales y la sociedad civil. Se hizo entonces un análisis temático que mostró que la 

participación de las partes interesadas a través de consultas, colaboraciones, el establecimiento 

de contactos, diálogos y la difusión de registros se llevó a cabo en todas las etapas de los 

proyectos y programas orientados a la consecución de los ODS en la provincia. La gran variedad 
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de partes interesadas involucradas incluye el gobierno, organizaciones de la sociedad civil, el 

sector privado, el mundo académico, los estudiantes y jóvenes líderes y comunidades locales. 

Asimismo, se han establecido estrategias para superar los obstáculos a la participación de 

las partes interesadas. Según los resultados, se puede utilizar un marco propuesto para la 

participación de las partes interesadas en la consecución de los ODS para orientar la forma en 

que los actores locales de ODS pueden involucrar a sus partes interesadas en cada etapa de los 

programas y proyectos para la realización de los ODS. 

Palabras clave: Objetivos de Desarrollo Sostenible; sostenibilidad; participación de partes 

interesadas; gobierno regional; gobierno local; Provincia de Bataan
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Este artículo explora las negociaciones y acciones entre varios actores o partes interesadas en 

la formulación del objetivo de la economía circular de la UE. Desde la perspectiva de un país 

miembro y sus industrias, se centra en cómo se comunican y se colaboran las partes interesadas 

(organismos de la UE, asociaciones industriales, empresas y el estado) a pesar de tener 

intereses divergentes. El enfoque de la investigación combina las perspectivas de los estudios 

empresariales y la economía política internacional para explorar el compromiso y la negociación 

de las partes interesadas en la formulación de los objetivos de la economía circular en una red 

de múltiples partes interesadas. Al hacerlo, el estudio investiga la red de comunicación de las 

partes interesadas como una interacción entre los niveles político e industrial que cooperan para 

hacer avanzar los negocios sostenibles. Tras triangular múltiples fuentes, el artículo presenta 

una narrativa de las negociaciones internacionales sobre el desarrollo sostenible, el desarrollo 

de la política de la UE sobre la economía circular, y la política de los Estados miembros y 

las acciones de la industria, así como un caso sobre el sector textil y de la ropa en un estado 

miembro, Finlandia. Las opiniones de los estudiantes de empresariales representan a los 

jóvenes consumidores como partes interesadas. El estudio contribuye a la investigación sobre la 
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economía circular de dos maneras: 1) esquematiza las relaciones de negociación y las líneas de 

comunicación en una red de múltiples partes interesadas que formulan un objetivo conjunto 

de la UE, y 2) aborda la participación de las partes interesadas en un proceso de formulación de 

políticas dirigido por la UE en negociaciones a múltiples niveles. Los resultados contribuyen a 

comprender las interacciones entre múltiples partes interesadas y entender cómo estas negocian 

sus objetivos e intereses en las transiciones hacia la sostenibilidad. 

Palabras clave: economía circular; partes interesadas; negociación; desarrollo sostenible; 

política; industria
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A medida que la Nueva India se prepara para convertirse en un país “desarrollado” para el 

año 2047, las estrategias para gestionar una de las economías más pobladas del mundo están 

experimentando una transformación constante y positiva. La nueva Política Educativa Nacional 

(o NEP por sus siglas en inglés) 2020 del país ha establecido el marco para mejorar la capacidad 

para trabajar de las masas y fomentar carreras sostenibles, transformando potencialmente la 

fuerza laboral más joven del mundo no solo al prepararla con las destrezas, los conocimientos 

y las capacidades que requiere el entorno laboral, sino también al brindarle oportunidades 
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de empleo inclusivo, sostenible y transdisciplinario. Sin embargo, puesto que la NEP 2020 

no tendrá éxito como una iniciativa independiente, este estudio busca examinar 1) los 

numerosos factores que favorecen la capacidad para trabajar en un país como la India, p.ej. 

el rico capital humano, la brecha de habilidades de la gente común y lo que significa seguir 

carreras sostenibles, y 2) las colaboraciones entre la industria y el mundo académico, p.ej. 

cómo el gobierno, las instituciones educativas, las organizaciones y los individuos en conjunto 

actúan como factores clave que afectan la huella global de la Nueva India. El artículo revisa 

la literatura en campos relacionados y llega a un modelo conceptual que apoya el fomento de 

carreras sostenibles y su naturaleza multifacética. 

Palabras clave: Nueva Política Educativa (NEP); carreras sostenibles; capacidad para 

trabajar; educación basada en habilidades; responsabilidad social corporativa (RSC); 

aprendizaje y desarrollo
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