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Chapter

Enhancing Student Success through
Social Emotional Competence
Development
Elena-Ramona Richiteanu-Năstase,

Monica-Elisabeta Paduraru and Camelia Staiculescu

Abstract

Identifying the path to achieving academic performance and social success is the
desire of any student at the beginning of their career. A number of studies have
attempted to identify the factors that contribute to social success and academic per-
formance and have found the following: external factors such as (gender, parent’s
education level, and high school GPA) and internal factors (intrapersonal - self-
confidence, self-control, emotional health, managing anxiety and stress and
interpersonal-involvement and development of relationships). This chapter focuses
on internal factors that contribute to social and academic success, in short, on stu-
dents’ socio-emotional competencies, and presents the concept of emotional intelli-
gence, its approaches, and its component elements. Afterward, the chapter describes
the concept of socio-emotional skills and socio-emotional learning, so that in the last
part of the chapter we propose a model of training socio-emotional competencies, a
set of activities that was implemented experimentally for 3 years within an institu-
tional development program in the field of educational counseling. Conclusion and
recommendations regarding the importance of counseling services offered to students
will also be mentioned.

Keywords: socio-emotional competencies, academic performance factors, emotional
intelligence, emotional intelligence approaches, socio-emotional learning, counseling
services

1. Introduction

Identifying the path to achieving academic performance and social success is the
desire of any student at the beginning of their career. Several studies have attempted
to identify the factors that contribute to social success and academic performance and
have found the following: external factors (such as gender [1], parent education level
[2], and high school GPA [3]) and internal factors (intrapersonal - self-confidence [4],
self-control [5], emotional health [6], managing anxiety and stress [3], and
interpersonal-involvement and development of relationships [7]).
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Reference [7] shows that social–emotional skills seem to influence students’ aca-
demic performance more for girls than boys. Their research found that adolescents’
socio-emotional skills are self-awareness, relationship management, and decision-
making, and the lowest scores were in social awareness and self-management. Girls
scored higher than boys on social–emotional skills in most of the areas examined
except self-management, where scores were higher for boys. High academic achievers
scored high on the decision variable. The authors emphasize the need to adopt active
and collaborative strategies and methodologies to encourage the development of
social–emotional skills in students. This study suggests that there are differences
between girls and boys, but most importantly that is what leads to academic success,
socio-emotional skills can be learned, and trained

The Big-Five model of personality developed by Costa & McCrae identifies five
factors that define personality traits [8]: Openness, Extraversion, Conscientiousness,
Agreeableness, and Emotional Stability. Meta-analyses from various research studies
show that personality factors (internal factors as mentioned above) are predictors of
important academic and professional performance. Some studies show the importance
of conscientiousness as a predictor of job performance [9], and academic performance
[10, 11], as well as university completion (versus dropout) [12]. As for Emotional
Stability, it has been shown to predict job satisfaction [13] and academic satisfaction
[11]. Openness to experience predicts performance in training [9], and performance
in new and complex tasks [14]. Extraversion is important for occupations that involve
interaction with other people (sales, management) [9], and Agreeableness, it predicts
performance in team tasks [15].

Research [16] among 9300 students, using the BigFive model as a measure of
social-emotional skills, aimed to show whether the level of personality traits leading to
performance varies with family socioeconomic status. The results showed that differ-
ences in Big Five personality traits are not definitively influenced by the socioeco-
nomic status of students’ families of origin. There were differences related to gender
and cognitive abilities (fluid intelligence). Conscientiousness, considered to be the
most important trait for academic success, was higher for students from families with
high socioeconomic status than for those from socioeconomically disadvantaged fam-
ilies. For the other traits, there were no differences. The researchers point out that
encouraging socio-emotional competencies training could be a viable way to increase
academic performance, particularly among students from disadvantaged social back-
grounds.

Also, a longitudinal study [17] on elementary school students shows that where
classroom interventions have been made to develop children’s social-emotional skills,
the effects are seen in positive effects that persist for more than a decade. Thus, these
children show fewer symptoms of ADHD, are less impulsive and disruptive, and
although they do not score higher on standardized tests, they are more likely to
complete higher levels of schooling, such as high school and university. The authors
conclude that the long-term effects on academic achievement appear to be driven
more by changes in social-emotional than cognitive skills.

So, we can draw the conclusion that, although objective, external factors are not to
be neglected, they cannot be controlled and changed, the most we can do is take note
of their importance. Thus, this chapter focuses on internal factors that contribute to
social and academic success, in short, on students’ socio-emotional competencies.

From a theoretical point of view, we need to analyze the concept of socio-
emotional competencies and how they can be formed and developed. To do so, we
need to clarify the underlying aspect of socio-emotional competencies, namely
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emotional intelligence (EI). Socioemotional competence is a perspective of emotional
intelligence. Therefore, we will first carry out an analysis of these perspectives of
approaching emotional intelligence, to then focus on the concept of socio-emotional
competences and socio-emotional learning.

The last part of the chapter proposes a model of training socio-emotional compe-
tences, a set of activities that was implemented experimentally for 3 years within an
institutional development program in the field of educational counseling.

2. Perspectives on emotional intelligence

The earliest mentions of emotional intelligence can be traced back to Darwin’s
work and the importance he places on emotional expression for survival and adapta-
tion.

As early as 1920, [18] the term social intelligence was used to describe the
ability to understand and manage relationships with people. In the 1940s, [19]
attention was drawn to non-intellectual factors that affect our intelligent behavior.
In 1983, [20] theory of multiple intelligences was brought to the fore which
included two types of intelligence that addressed the emotional aspect: intrapersonal
intelligence (the ability to understand oneself, with feelings, fears, and motivations)
and interpersonal intelligence (the ability to understand other intentions, motiva-
tions, and desires).

The first mention of the concept of emotional intelligence dates from 1985 [21].
Starting from this first mention, the evolution of the concept of defining and measur-
ing the concept of emotional intelligence went to multiple perspectives. So far there
are three models of interpretation: a. Emotional intelligence as an ability/skill; b.
Mixed models; c. Emotional intelligence as a personality trait.

The model of emotional intelligence as a skill focuses on the ability to process and
adapt to emotional elements. Understood as a skill, emotional intelligence means that
it is trainable, educable, and part of a person’s cognitive structures. EI is defined as “an
individual’s ability to monitor and differentiate between his or her own emotions and
those of others, and to use this information to guide his or her thinking and actions”
[22].

Basically, emotional intelligence is about 4 types of skills:

• Emotion perception: the ability to observe the emotions of others as well as one’s
own emotions through elements of verbal, nonverbal, and paraverbal
communication.

• Using emotion: directing emotions in a constructive direction by enhancing
thinking operations and facilitating problem-solving.

• Understanding emotion: the ability to identify complex emotions and anticipate
the nuances and evolution of emotion.

• Emotion management: the ability to regulate and self-regulate emotions to
achieve goals.

Counseling and training activities that follow this model should design activities
that allow each level to be explored individually. It is important to know that the
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concept of skill implies that a skill manifests itself behaviorally with ease. Thus,
learning experiences need to be thought of gradually, through self- and inter-
exploration, then through exercises where the skill can be observed, and then tasks
can be generalized into current activities. An example of this might be the expression
of altruism. Altruism, however, is not only a feeling (a crystallized, lasting emotion),
but also has an attitudinal component - a focus on others, a desire to do good. Training
in this attitude must therefore start with simple emotions: expressing joy in social
contexts (the desire to share one’s joy with others). In the first stage, somatic indica-
tors of joy are monitored. In the second stage, the person needs to be aware of the
effects that putting the emotion into action (well-being, positive relationships, feeling
understood and listened to) can have on their own behavior or on others. In the third
stage, a person can realize that if they create a feeling of well-being, and joy, in others,
their behavior will be appreciated. Therefore, the complex understanding of emotion
will lead him to desire the effects it produces on others. In the last stage, a person
regulates his own behavior so that when he is asked for help or feels it is appropriate,
he will help others because it makes him feel good. This behavior will be applied not
only in educational situations but also in everyday life.

The explanatory model of emotional intelligence [23] is based on a wide range of
competencies. The model offers a mixed explanation: it relies on EI as a personality
trait, and can be developed, as a competence. The levels of EI proposed [23] also mark
stages of emotional development. These are:

• Self-awareness: the ability to identify one’s own emotions and recognize their
impact.

• Self-management: involves controlling emotions and impulses to adapt
effectively to situations.

• Social awareness: the ability to sense, understand and react to the emotions of
others, including understanding social networks.

• Relationship management: the ability to inspire and develop others and to
prevent and resolve conflicts.

Some tests that use the explanations provided by this model are The
Emotional Competence Inventory [24], and Emotional and Social Competency
Inventory (ESCI) [25].

The mixed approach is also the one used in this chapter and will be analyzed
extensively in subchapter 3.

The EI as trait model [26, 27] considers that one’s own perceptions of emotional
abilities are located at lower levels of personality. An instrument for measuring emo-
tional intelligence in this manner is the Trait Emotional Intelligence Questionnaire
(TEIQue).

Understanding EQ as a personality trait highlights the need to explore these per-
ceptions that individuals have of themselves precisely to reflect on them and propose
ways of improvement. Even if a psychological test is not applied, however, other tasks
can be formulated to facilitate discovery. Beyond developing EI as a way of preventing
unpleasant, stressful, anxious situations, I believe it is necessary for every person to
understand the nature of emotions and the defense mechanisms they have developed
or should develop/replace.
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Emotions are subjective experiences resulting from the agreement or
discrepancy between a person’s needs or expectations and reality. They are internal
states characterized by physiological reactions, specific thoughts, and behavioral
expressions.

Défense and coping mechanisms are strategies of the human psyche to reduce,
control, tolerate or remove stress, discomfort, and tension generated by internal or
external demands that exceed the person’s resources.

Défense mechanisms are strategies by which people defend themselves against
psychological pain (anxiety, sadness, etc.). They are triggered automatically and
unconsciously and are aimed at reducing tension.

Main coping and defense mechanisms [28] are:

• Anticipation - anticipating possible consequences and finding appropriate
solutions to the given problem.

• Self-observation - monitoring one’s own thoughts, feelings, motivations,
behaviors, and selecting the most appropriate reactions.

• Sublimation - channeling negative emotions and impulses into socially acceptable
activities and behaviors.

• Repression - removing negative thoughts, undesirable desires, or unpleasant
memories from the field of consciousness.

• Intellectualization - engaging in abstract and general thinking, resulting in
distancing and avoidance of negative emotions.

• Denial - refusal to acknowledge the existence of a problem, an unpleasant,
embarrassing event.

• Regression - reverting to the behaviors of a younger age.

• Projection - the person blames someone else for the harm they experience.

• Rationalization - the person produces unrealistic justifications for their
undesirable behavior.

• Humor - emphasizing the ironic and funny aspects of an event or situation.

• Compensation - physical or mental deficiencies are counterbalanced by
developing other skills.

At a young age, children need to be taught to self-observe, to communicate their
emotions, possibly to channel negative emotions into a pleasant activity, but at the
same time to seek help when their emotions are beyond their ability to manage. As
they grow up, the mechanisms that individuals should strive towards are anticipation
and intellectualization. However, humor can also help a person make a situation
easier. Exercising this coping/defending mechanism can be encouraged through the
metaphor method (pupils are invited to explain through a metaphor some ironic,
funny aspect of a difficult situation they have faced).
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From the above three perspectives, this chapter uses a mixed model, which gives
importance to emotional intelligence as an important personality trait underlying the
development of social-emotional competencies.

Further, the chapter focuses on analyzing this theoretical perspective, and then
describes and explains how these socio-emotional competencies can be trained and
developed.

3. Social-emotional competences

From the chapter point of view, social-emotional competence is the competence to
understand self and others and to manage self and interactions, using this information.

Some characteristics of the social-emotional competences are [29]:

1.Skills can be developed at any age [30], and social-emotional skills fall under this
rule.

2.The development of these competences in young adults (students and non-
students) is very useful and necessary.

3.The link between social-emotional competences and emotional intelligence is one
of dependency: building on emotional intelligence, social-emotional
competences can develop and lead to personal and professional performance.

4.Social-emotional competences are a product of emotional development and
social learning, leading to optimization and performance.

So, building on emotional intelligence, the social-emotional competences can be
developed and trained. The literature speaks of the need to develop SEAL (Social and
Emotional Aspects of Learning) as aspects that can be developed in all learning
activities and that support learning activities. They take the form of skills such as:

• being effective and successful learners.

• making and keeping friends.

• to resolve conflicts effectively and fairly.

• to take responsibility for problem solving in relation to themselves and others.

• be able to manage strong feelings such as frustration, anger, and anxiety.

• deal appropriately with failure (do not give in to hardship, accept that sometimes
they can fail).

• compete fairly, win, or lose with dignity and respect for competitors.

• to recognize and support the rights of others.

• understand and value differences between people, accept that people may have
different opinions/beliefs [31].
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The research carried out so far in this field [32] have identified five domains of social-
emotional competencies that are essential for the optimal development of children,
adolescents and adults, that can help them reach their potential: self-awareness (identi-
fying own emotions, values, abilities and strengths; recognizing strengths in others; self-
efficacy; self-confidence), self-management (managing emotions and behaviors; stress
management; perseverance in overcoming obstacles; setting goals and monitoring pro-
gress; motivation), social awareness (empathy and respect for others; recognizing and
appreciation of individual and group similarities and differences), social awareness
(respect and respect for others, recognition and appreciation of similarities and differ-
ences), social relationship skills (maintaining positive relationships based on coopera-
tion; preventing and/or constructive resolution of interpersonal conflicts; seeking and
offering help; communication) and responsible decision-making (making constructive
choices and ethical choices in personal and social behavior; evaluation and reflection).

Similarly, an instrument for measuring the socioemotional competences was
developed [29]: Social Emotional Competence Development Inventory - SECD-I
(Appendix 1). The model proposed [29] includes four distinct factors, but interrelated:
(I) self-awareness - the recognition and understanding of one’s own emotional states,
evaluation of strengths and weaknesses, recognition of preferences, has two subscale
Emotions and Aptitude; (II) respect for others - considering others and anticipating
consequences before acting, has two subscale Empathy and Monitoring; (III) relating
to others - being easy or effort to build meaningful relationships with others, has two
subscale Sociability and Intimacy; and (IV) orientation towards change - the propen-
sity to influence oneself to change or to influence others to change/motivate others to
change, also with two subscale Initiative and Inspiration. This model starts from social
intelligence and emotional intelligence and moves towards the development of social-
emotional. SECD-I, was translated and adapted to the Romanian language [29] and
resulted in the CSE scale. CSE scale can be found in Romanian language in Appendix 2.
It consists of 32 items organized in 4 main factors: self-awareness, consideration of
others, connection to others and influence orientation.

To develop these socio-emotional competences, activities and counseling programs
designed for each level of the components of socio-emotional competence are needed.
They should make students aware of their own personality traits and the degree of
development of emotional intelligence, to help them develop their ability to under-
stand and accept themselves and their own emotions, to have effective communica-
tion and interactions with others, to develop their ability to solve their problems at
university or other social contexts and to facilitate professional integration.

Studies show that where students have benefited from counseling services, academic
performance has increased [33] and counseling services tailored to students’ daily con-
cerns contribute to greater student effectiveness (e.g., online counseling services [34]).

Based on this conclusion (that counseling and coaching social-emotional compe-
tences facilitate integration and enhance academic performance) and on the model of
social-emotional competences presented above, the authors of the chapter proposed
and successfully tested a model for training social-emotional competences.

4. The model of training of the socio-emotional competencies

The socioemotional competence development model included a set of activities
that was implemented experimentally for 3 years within an institutional development
program in the field of educational counseling.
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The objectives of the program aimed to identify and test socio-emotional compe-
tencies using CSE scale, for the target group (initial and final), design the socio-
emotional skills training program (in the form of intensive workshops) and substan-
tiate some solutions to improve the program.

Students were informed either directly by the counselors involved in the program
activities or through posters placed in the university premises, postings on social
networks, email announcements, so that the information reached those targeted and
interested.

All students who wished to participate in the group activities were able to do so;
participation was voluntary and did not involve any other commitment on the part of
the participants. The optimal number of participants was a maximum of 25 students.

Priority to participating in this program was given to students from disadvantaged
backgrounds (rural environment, social welfare institutions, orphans, low-income
families, Roma) or those who have never participated in personal development activ-
ities. In the end, the experimental group was comprised of 70 students, 1st year,
bachelor and 1st year master (23 in the 1st year of the study, 20 in the 2nd year of the
study, and 22 the 3rd year).

To achieve the objectives set, the authors of the chapter have gone through a series
of steps:

• Initial testing using CSE scales, to identify the level of socio-emotional
competencies and to design the training program based on the identified needs.

All participating students were tested using the CSE scales described above. Based
on this, individual profiles of the students’ level of social–emotional competences
were created. These profiles were supplemented with information obtained through
other channels: individual discussions with students prior to the workshops, ques-
tionnaires identifying perceived needs of training in order to achieve academic per-
formance, and so on.

Based on the information collected, in all 3 years, the students encountered difficul-
ties in the sphere of socioemotional competences, especially at level (IV) orientation
towards change - the propensity to influence oneself to change or to influence others to
change/motivate others to change, but also difficulties in the level of the other levels of
socioemotional competences. The various answers in the test, but also the needs men-
tioned by them, have permitted the team to draw a training program. For some stu-
dents, individual counseling activities were recommended as well as participation in
group personal development sessions, workshops and other academic activities.

• Designing and implementing the training program.

At this stage, the design and resources needed to support the activities (e.g., PPT
presentation, tests, worksheets, exercises, reflective journals, posters) adapted to the
needs identified in the previous stage, were developed.

Depending on the topic, specific material packages were developed for each group/
workshop session, but all of them included activities to develop every level of the
socioemotional competences: (I) self-awareness - the recognition and understanding
of one’s own emotional states, evaluation of strengths and weaknesses, recognition of
preferences; (II) respect for others - considering others and anticipating consequences
before acting; (III) relating to others - being easy or effort to build meaningful
relationships with others; and (IV) orientation towards change - the propensity to
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influence oneself to change or to influence others to change/motivate others to
change.

The program was designed for 3 days (8 hours per day), in a special location for
extracurricular activities, as the students did not carry out other academic activities
during that period. The location, a mountainous area, allowed the development of
some activities both indoors and outdoors in a didactic way, but also team building
activities.

In the group sessions, the learning activities focused on the development of social-
emotional competences and on the four stages analyzed above, but also automatically
touched adjacent elements such as: self-awareness, self-esteem and self-image, asser-
tive communication, learning and successfully approaching academic learning, con-
flict avoidance and resolution skills, time management, stress management, etc. The
list of topics addressed was modified/complemented according to the needs identified
through the application of the CSE scales and other tools applied in the first stage.

Examples of sessions carried out:
In the self-discovery and personal development session was clarified the skills

needed for academic success as outlined in the literature and students were engaged in
individual and group self-discovery activities. For example, students were asked to
characterize themselves in relation to their status through SWOT analysis and to
indicate strengths and developmental points they felt they had, opportunities and
threats regarding academic life.

Another exercise proposed was for students to map their academic pathway,
identifying events relevant to it from the past, present, and future.

Other pair and group exercises proposed to students in this session focused on
sharing information and feedback using Johari’s window and other specific exercises
as a tool.

Students were also advised on how to build a personal brand and how to promote
their personal branding elements correctly.

In the emotional intelligence session students were introduced to the concept, the
implications of emotional intelligence in their personal, social, and professional lives
and were given exercises/modalities to develop emotional intelligence for each level
identified. Students carried out exercises on awareness of their own emotions and
those of others, self-control of emotions and management of emotions in relation to
others, practiced empathic communication.

In the session on time management, students were advised on how to use their
time efficiently by setting objectives, prioritizing actions, correctly estimating the
duration of actions, adapting to unforeseen situations, reassessing objectives, and
priorities, and managing their own behavior.

Students learned how to set long, medium-and short-term goals, how to prioritize
their actions, how to manage interruptions, how to reduce the time taken for some
actions, how to postpone what can be postponed, how to take satisfaction from
success and so on.

In the session on stress, students learned about how stress can be characterized,
what causes stress, the effects of stress and how to prevent and manage stressful
situations.

In the session on communication and teamwork, students looked at the elements of
communication for all forms of communication, their importance, the importance of
appropriate communication in different academic situations.

Coaching activities were also carried out as part of the program, for students who
requested this from their counselors. In the individual sessions, personal development
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issues specific to each student were deepened, resulting from the individual discus-
sions and the applied tests, goals and individual action plans were set.

The aim of this coaching was to support students in their personal and professional
development so that they could better identify or develop their skills, make better
educational and career choices and be more valuable and productive at work and
school.

• Retesting the level of social-emotional competences after the training program.

At the end of the program, the students involved were retested. The overall score
indicated a small increase in the scores on each level of the CSE scale (avg. 1point on
intimacy), proving an improvement in the perceptions regarding one’s own socio-
emotional competences, but also found closer scores for each level of the
socioemotional competences on the scale, proving the clear improvement of some of
the levels of socio-emotional competences. Moreover, we found that the scores
improved especially on the last level of the scale, more precisely on initiative. The
authors found the students to be better informed about the components of social-
emotional competences, more aware of their own competences, more open to partic-
ipate in counseling and coaching activities, and to volunteer in various academic
activities.

There was no dropout among those who received counseling and coaching services
consistently during the program. They also achieved good and very good academic
performance. Although it was not an indicator of the importance of developing socio-
emotional skills, nevertheless, the academic performance obtained was perceived by
the participating students as a better one because they participated in the program’s
activities. The initial measurement of the performance was not possible because the
participating students were 1st year students, bachelor’s and master’s respectively, and
the activity took place about a month away from the beginning of the academic year.
In other conditions, we believe that measuring performance, along with identifying
the level of improvement of socio-emotional skills, can be very useful. Our choice was
motivated by giving students the opportunity to develop these skills before the first
session precisely because, as we showed in the first part, some studies indicate uni-
versity dropout immediately after the first session.

• Applying a satisfaction questionnaire to the beneficiaries of the training program.

Satisfaction questionnaires were administered to participants at the end of the
program, every year. Most of the participants (68) felt that the program had been very
useful and that they had developed their socio-emotional competences and got to know
each other better. Only two of them appreciated it just as a positive learning activity,
but that they expected more individual/coaching sessions, not group sessions. Partici-
pants appreciated that they would apply what they had learned to: analyzing their own
decisions more carefully, interpreting social situations and interactions with others, applying
good practice models, managing their emotions better, making action plans, identifying, and
accessing opportunities, increasing confidence in their own strengths, and dealing with
failures.

Also, most of the participants found the program very useful in managing everyday
problems of interaction in social and academic contexts. They especially appreciated
the program for its effect in increasing self-confidence, assertive and empathic communi-
cation.
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• Highlighting some directions for improvement of the program.

Participating students in the program suggested ways to develop the program such
as:

• Involving representative people from the socio-economic environment and
building on their experiences.

• Increasing the time allocated to program activities and diversifying the themes.

• Keeping the training sessions of an applied nature.

• Combining indoor and outdoor activities.

• Organizing sessions/components for trainers to ask questions and provide
answers.

• Diversification of topics covered;

• More one on one activities/Coaching.

The above data reveal that such a training program of social-emotional compe-
tences leads to several results:

• Development of students’ social-emotional competencies as a basis for academic
and professional success.

• Better academic and social integration of students in the academic environment.

• Improving communication skills, self-confidence, problem solving.

• Retention of students at risk of dropping out in the university education system.

• Reducing absenteeism from academic activities among students.

• Increasing the number of students who complete university studies.

• Increasing the level of academic preparation of students and graduates.

• Easier professional integration of students and graduates.

• Increased chances of academic integration for students from disadvantaged
groups.

Such a program works in two directions, preventive and corrective. The effects of
the program are felt at the student level:

• through the adequate management of their own emotional and cognitive
resources,

• through the awareness of the benefits of studying,
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• through the clarification of the educational and professional path necessary to be
followed for each student to reach their maximum potential,

• through the individual support of students to overcome difficulties in adapting to
the university environment and learning difficulties.

The proposed training for socio-emotional competencies can be highly useful in
several ways:

1.Structured Approach: the model provides a structured framework for integrating
socio-emotional learning into educational settings.

2.Targeted Instruction: the training model allows for targeted instruction, focusing
on specific socio-emotional competencies that are essential for students’ personal
and social development. It helps educators identify areas of growth and design
appropriate activities and interventions to address those areas effectively.

3.Comprehensive Development: the model ensures that socio-emotional
competencies are addressed comprehensively. It covers a wide range of skills and
areas such as self-awareness, self-management, social awareness, relationship
skills, and responsible decision-making, ensuring a holistic approach to students’
socio-emotional development.

4.Evidence-Based Practices: the training model is typically based on research and
evidence-based practices in the field of socio-emotional learning.

5.Long-Term Impact: By systematically training socio-emotional competencies,
the model contributes to students’ long-term well-being and success. These
competencies are not only valuable for academic achievement but also for
personal fulfillment, healthy relationships, and future employability, equipping
students with essential skills for life beyond the classroom.

Overall, a model of training for socio-emotional competencies provides a struc-
tured and evidence-based approach to fostering students’ social and emotional devel-
opment, enhancing their overall well-being, and preparing them for success in various
aspects of life.

5. Conclusion and recommendations

Developing students’ social-emotional competencies is crucial to their overall well-
being, academic success, and future success in life. The proposed program provides an
integrated solution of guidance, counseling, and personal development services,
focusing on the development of students’ socio-emotional competences and, second-
arily, on the students’ awareness of their own personality traits, supporting them in
the development of their self-image, in assuming responsibility, in solving problems
of school, social or professional integration.

Beyond the usefulness of the program as such, we propose several administrative,
preventative and intervention measures that could be taken by the university to
support the development of social-emotional competencies.
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To achieve academic, social, and professional success the university can adopt
several preventive administrative measures such as:

• organizing additional courses in the subjects where the most backlogs have been
recorded (remedial actions);

• development of counseling and guidance services for socioemotional
competences;

• encouraging extra-curricular and out-of-school activities (in student NGOs,
meetings with employers, sports competitions, etc.) for students to develop their
skills in non-formal settings;

• organizing programs for the development of socio-emotional skills for all
students at the university, introducing them in the offer of optional/faculty
courses. For greater effectiveness, the course could be organized on a compulsory
basis for first year students and the program could be complemented with
tutoring and coaching activities;

• Integration into Curriculum: Incorporate socio-emotional learning (SEL) into the
curriculum across various subjects and grade levels. Embed opportunities for
students to develop and practice socio-emotional competences through class
discussions, group activities, and project-based learning;

• Teacher Training and Professional Development: Provide teachers with training
and professional development on SEL strategies and techniques. Equipping
educators with the knowledge and skills to foster socio-emotional competences
will enhance their ability to create supportive learning environments and
effectively guide students’ development in this area;

• University-wide Approach: foster a school-wide approach to SEL by creating a
positive and inclusive culture that prioritizes the development of socio-emotional
competences. Establish practices such as regular check-ins, peer mentoring,
conflict resolution strategies, and opportunities for student leadership and voice;

• increase the level of student awareness by stepping up promotion of counseling
and guidance services;

• addressing complementary themes/programs such as leadership, critical
thinking, problem solving and decision making.

The university can also develop intervention services that consider:

• tutoring activities, individual and group counseling, and guidance;

• support for students taking exams in various subjects by developing a support
system offered by teachers;

• guidance and support (tutoring) - both from teachers and by involving students
from older years;
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• career counseling and career guidance - visits to employers, meetings with
employers, career planning, etc. First year students will thus clarify their
expectations, objectives, identify the elements of their career path;

• workshops in specialist areas and study visits, meetings with teachers, university
management, senior colleagues, employers;

• recreational activities, getting to know the city, visiting representative cultural
institutions, meetings with representatives of student organizations, involvement
of beneficiaries in student organization projects to develop socioemotional and
communication skills;

• organizing workshops: with the participation of mental health specialists,
doctors, psychologists, other professionals in which specific topics on self-
awareness, anger management, personal development, self-awareness, and
maintaining mental health will be discussed.

This will create an academic environment that combines traditional teaching with
other ways of learning and personal, academic, and professional development. The
authors believe it is important for students to feel comfortable in the university
environment (“at home”), to participate in extracurricular activities, to relate to
teachers and peers, which will increase the possibility for students to be academically
and professionally successful. Teachers and university staff must provide an academic
context that helps students to integrate academically, combine educational provision
and related services, facilitate social interactions, make academic integration and
socialization easier, as predictors of academic success.

The program would support students in having a linear, chronological, progressive
transition from one institutional structure to another, covering both information and
academic, content aspects, as well as activities that facilitate socialization, integration
into student life.

Appendix 1

Social Emotional Competence Development Inventory (SECD-I) Survey
For each statement, please predict how often your FRIENDS would say that state-

ment is true of you.
Please use the 9-point scale in the box (1-never; 3-rarely; 5-sometimes; 7-often; 9-

always).
Place your answer in the corresponding gray box.

No Question N_S N_I I_I I_S

Q01 People share their feelings with him/her

Q02 She/he ends up being the leader

Q03 She/he takes the lead role

Q04 She/he makes an effort to start friendships

Q05 She/he influences others
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No Question N_S N_I I_I I_S

Q06 She/he is comfortable meeting new people

Q07 She/he stays in regular contact with his/her friends

Q08 She/he is confident in leading others

Q09 She/he is trustworthy

Q10 She/he is the decision-maker of the group

Q11 She/he enjoys taking charge of groups

Q12 She/he shares his/her feelings and thoughts with friends

Q13 People come to him/her when they are upset

Q14 She/he can persuade others to do what he/she wants

Q15 She/he has many close friends

Q16 She/he motivates others to perform

Total Score

N_S N_I I_I I_S

For each statement, please indicate how often you think that statement is true of you.
Please use the 9-point scale in the box (1-never; 3-rarely; 5-sometimes; 7-often; 9-

always).
Place your answer in the corresponding gray box.

No Question A_E A_A C_E C_M

Q17 I know what I want

Q18 I know what makes me angry

Q19 I think about how others will respond

Q20 I know when I am upset

Q21 I know my strengths

Q22 I think before I speak

Q23 I know what I like to do

Q24 I consider another person’s perspective before acting

Q25 I know what makes me afraid

Q26 I am aware of my surroundings

Q27 I know what makes me cry

Q28 I can tell how others are feeling

Q29 I know my weaknesses

Q30 I understand the different viewpoints of others

Q31 I consider the beliefs of others

Q32 I value opinions that are different from my own

Total Score

A_E A_A C_E C_M
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Appendix 2

Social Emotional Competence Inventory
Please use the 9-point scale in the box (1-never; 3-rarely; 5-sometimes; 7-often;

9-always).

Question Answer

1. People share their feelings with him/her

2. She/he ends up being the leader

3. She/he takes the lead role

4. She/he makes an effort to start friendships

5. She/he influences others

6. She/he is comfortable meeting new people

7. She/he stays in regular contact with his/her friends

8. Is confident when coordinating others.

9. She/he is trustworthy

10. She/he is the decision-maker of the group

11. She/he enjoys taking charge of groups

12. She/he shares his/her feelings and thoughts with friends

13. People come to him/her when they are upset

14. She/he can persuade others to do what he/she wants

15. She/he has many close friends

16. Motivates others to achieve performance.

For each statement, please indicate how often you think that statement is true
of you.

Please use the 9-point scale in the box (1-never; 3-rarely; 5-sometimes; 7-often;
9-always).

Întrebare Răspuns

17. I know what I want

18. I know what makes me angry

19. I think about how others will respond

20. I know when I am upset

21. I know my strengths

22. I think before I speak

23. I know what I like to do

24. I consider another person’s perspective before acting.

25. I know what makes me afraid

26. I am aware of my surroundings

27. I know what makes me cry
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Întrebare Răspuns

28. I can tell how others are feeling

29. I know my weaknesses

30. I understand the different viewpoints of others

31. I consider the beliefs of others

32. I value opinions that are different from my own

SELF-AWARENESS

Emotions Items 18 20 25 27 Total

A_E Answer (1–9)

Aptitudini Items 17 21 23 29 Total

A_A Answer (1–9)

RESPECTING OTHERS

Empathy Items 28 30 31 32 Total

C_E Answer (1–9)

Monitoring Items 19 22 24 26 Total

C_M Answer (1–9)

THE CONNECTION WITH OTHERS

Sociability Items 4 6 7 15 Total

N_S Answer (1–9)

Intimacy Items 1 9 12 13 Total

N_I Answer (1–9)

ORIENTATION TOWARDS CHANGE

Initiative Items 2 3 10 11 Total

I_I Answer (1–9)

Inspiration Items 5 8 14 16 Total

I_S Answer (1–9)
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