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Promoting Student Engagement: 
The Impact of the Student Mentoring 
Academy at CCT College Dublin

Marie O’ Neill
EDI Officer



About CCT College Dublin

• Founded by College President Neil Gallagher in 2005. CCT 
is based in college owned premises at Westmoreland 
Street. Approximately 1350 students.

• Offers QQI validated programmes in business and ICT up 
to and including Level 9 of the NFQ

• Blended learning provider status awarded by QQI in 2020. 
Devolution awarded in 2023.

• CCT has passed stage 1 of the AsIAm accreditation 
process to become an autism friendly college

• Member of the Higher Education Colleges Association 
(HECA)

• CCT is a strategic partner of Microsoft Ireland



Strategic Commitment to Peer Learning at CCT 
Since the College’s Foundation in 2005

“peer learning is a central priority in relation to the 
creation of student identity and the ability to engage in 
the learning environment…..for academic success… 
research shows that peer interaction and social 
integration in higher education are closely linked to 
student retention, progression and performance” 

(CCT Teaching, Learning and Assessment Strategy, 
2021)

”We believe that the further development, of our 
Student Mentoring Programme will facilitate the 
development of self-efficacy.”

(Ibid, p.14)https://arc.cct.ie/strategy_documents/5/

https://arc.cct.ie/strategy_documents/5/


1. Background Context



Key Sectoral Priority – Widening Access

https://hea.ie/policy/access-policy/national-access-pl
an-2022-2028/

https://www.ahead.ie/Launch-of-21-Report-
on-Numbers-of-Students-with-Disabilites-in-
Higher-Education

https://hea.ie/policy/access-policy/national-access-plan-2022-2028/
https://hea.ie/policy/access-policy/national-access-plan-2022-2028/
https://www.ahead.ie/Launch-of-21-Report-on-Numbers-of-Students-with-Disabilites-in-Higher-Education
https://www.ahead.ie/Launch-of-21-Report-on-Numbers-of-Students-with-Disabilites-in-Higher-Education
https://www.ahead.ie/Launch-of-21-Report-on-Numbers-of-Students-with-Disabilites-in-Higher-Education


Progression Statistics HEA: Examples

•While the overall non-progression rate improved in 2019/20, 
the non-progression rates for new entrants at Level 6 and 7 is 
at least double that for entrants to Level 8 courses (16% and 
18% at Levels 6 and 7 respectively, compared to 8% at Level 
8).

•As in recent years, the highest overall non-progression rate 
was in the Services field of study (16% for 2019/20 entrants), 
closely followed by ICT (15%) and Engineering, 
Manufacturing & Construction (13%). 

•Mature entrants have a higher non-progression rate than 
non-mature entrants at Level 8

Source: https://hea.ie/2022/04/11/non-progression-rates-among-first-year-students-continue-to-trend-downward/

https://hea.ie/2022/04/11/non-progression-rates-among-first-year-students-continue-to-trend-downward/


The Academic Literature

• The academic performance of students is positively impacted by 
psychosocial and academic support provided by peers (Thiele et al., 2018)

• College students who engage in first-year programmes such a peer 
mentoring programme experience increased academic success, increased 
progression to future semesters, enhanced enjoyment of the university 
experience, sense of belonging, and campus participation. (Graham et al., 
2022). 

• When student engagement increases, student dropout rates decrease 
(Bowman and Culver, 2018; Weaver et al., 2017).

• Students in formal mentoring relationships have an increased sense of 
belonging to their academic institution and have increased confidence and 
skills in relation to transitioning to the workplace (Hamilton et al., 2019)



Peer Mentoring and Inclusion

• Peer mentoring relationships support the 
academic outcomes of ethnically diverse 
first-generation college students (Flores 
and Estudillo, 2018)

• Peer mentoring programmes support 
students with developmental or 
intellectual disabilities (Ames et al., 
2015; Hillier et al., 2019; Roberts and 
Birmingham, 2017)

https://www.nature.com/articles/s41467-022-34508-x

https://www.nature.com/articles/s41467-022-34508-x


2. The CCT Student Mentoring Academy



Aims of the CCT Student 
Mentoring Academy

• To support student transition, academic support, progression 
and student success initiatives at CCT College Dublin.

• To provide additional academic support to students studying 
complex subjects in ICT and Business. 

• To support the development of students’ social learning and 
self-efficacy skills whilst enhancing their career development

• To support equality, diversity and inclusion initiatives. Student 
mentoring is valuable for international students, students with 
disabilities and mature learners etc. 

• To support institutional student partnership initiatives with the 
aim of developing the leadership and teamwork skills of 
mentors. 

• The Student Mentoring Academy is an extracurricular activity 
co-led and managed by the Head of Student Services and 
members of Faculty in partnership with student mentors



How does the CCT Student Mentoring Academy work 
in practice?

1

The Student 
Mentoring Academy is 
highlighted during 
face-to-face and 
virtual induction

2

Call for mentors shared on 
Moodle. Applications are 
assessed by staff involved 
with the Academy. 
Mentors volunteer one 
hour of their time per 
week.

3

All mentors receive training 
emphasisng academic 
integrity and the avoidance of 
collusion. Staff support 
mentors with their queries 
and with the co-delivery of 
larger sessions.

4

Schedule for in-demand 
topics is produced and 
circulated via Moodle. 

5

For increased inclusion, 
the flexible delivery of 
mentoring sessions is a 
priority. CCT students can 
avail group or one-to-one 
mentoring sessions, online 
or in person.



Training Mentors

• Mentors are selected by faculty based on knowledge, aptitude and interpersonal skills 

• Mentors aim to fosters competence, autonomy and relatedness in peer mentees 
(Deci and Ryan, 2000)

• Mentors are trained to engage in effective listening, communication and problem 
solving

• The difference between collaboration and collusion is emphasised to mentors as part 
of the mentor training programme and institutional academic integrity strategies

• Mentors are encouraged to avail of support from staff. Larger mentoring sessions are 
co-delivered by mentors and faculty. 

• In addition to providing pastoral support to mentors and mentees, the Head of 
Student Services plays a pivotal role in supporting faculty with the sourcing of 
mentors, scheduling and engagement strategies.



Moodle plays an 
important role in 
advertising student 
mentoring sessions. A 
dedicated Student 
Mentoring Academy 
page is available on 
Moodle with support 
resources.



Mentoring sessions 
typically focus on course 
content pertaining to 
programming and 
mathematics as well as 
modules pertaining to 
Data Analytics such as 
machine learning. CCT 
Mentoring Academy 
initiatives also incorporate 
laboratory sessions in 
which software is 
downloaded and 
configured such as Java 
JDK, NetBeans, Packet 
Tracer, and Virtual Box



3. Recent Developments



National Student Engagement Programme
CCT is an Institutional Member of NStEP. Student mentors are equal 
partners with staff o the CCT Student Mentoring Academy.

studentengagement.ie/wp-content/uploads/2022/06/NStEP-2022-3.pdf

https://studentengagement.ie/wp-content/uploads/2022/06/NStEP-2022-3.pdf


https://drive.google.com/file/d/1Bz8cFFtsaCqZaVsX_s7XWLHM
SaOD37Tx/view

The CCT Student Mentoring 
Academy has an emphasis on 
co-creation between staff and 
student mentors. Former 
student mentor Mariana Braga 
Vasconcellos created 
multimedia content to support 
the recruitment and training of 
new mentors. Mariana is now 
working as human resources 
professional and is an EMCC 
certified life coach. 

https://drive.google.com/file/d/1Bz8cFFtsaCqZaVsX_s7XWLHMSaOD37Tx/view
https://drive.google.com/file/d/1Bz8cFFtsaCqZaVsX_s7XWLHMSaOD37Tx/view
https://drive.google.com/file/d/1Bz8cFFtsaCqZaVsX_s7XWLHMSaOD37Tx/view


CCT undertakes NsTEP’s class representative training programme.  
Synergies with CCT’s Student Mentoring  Academy. 

Some class representatives also become student mentors.
Kathleen Embleton, Head of Student Services leads NsTEP’s class representative training 

programme. She also manages the CCT Student Mentoring Aacdemy in partnership with faculty.



Peer Mentoring During COVID-19

https://doi-org.ucd.idm.oclc.org/10.1080/87567555.2021.1925624

https://doi-org.ucd.idm.oclc.org/10.1080/87567555.2021.1925624


3. Impact of the CCT Student Mentoring 
Academy



Brookfield’s Reflective Model 

https://valenciacollege.edu/faculty/development/courses-resources/documents/
brookfield_summary.pdf

https://valenciacollege.edu/faculty/development/courses-resources/documents/brookfield_summary.pdf
https://valenciacollege.edu/faculty/development/courses-resources/documents/brookfield_summary.pdf


https://doi.org/10.1007/s10755-021-09556-8

“Peer mentors are usually full-time students 
and taking on the mentor role, in addition to 
study and other obligations, brings a range 
of logistical, interpersonal, and emotional 
challenges. There may be difficulties in 
establishing and maintaining contact with 
mentees (Heirdsfield et al., 2008)..Mentors 
may be frustrated when mentees disregard 
the help they offer, do not respond to 
messages, do not turn up for pre-arranged 
meetings, or demand immediate attention” 
(p.665).

“an unexpected finding from our analysis 
was the degree of emotional labour 
involved in peer mentoring,” (p.674)

https://doi.org/10.1007/s10755-021-09556-8
https://link.springer.com/article/10.1007/s10755-021-09556-8#ref-CR27


https://doi.org/10.1007/s10755-021-09556-8

“mentors were not yet fully comfortable 
with the partnership dynamic and that they 
did not consider themselves equal to the 
staff (and therefore in a position to decline 
requests or suggestions) and did not fully 
feel their ownership of the programme: “I 
think that the people organizing just above 
us that could help organize events should be 
presented as facilitators and that it is our 
own initiative” (FG4). This reflects Kehler et 
al.’s (2017) findings that significantly more 
attention needs to be paid to power in 
students as partners practice” (p/670).

https://doi.org/10.1007/s10755-021-09556-8
https://link.springer.com/article/10.1007/s10755-021-09556-8#ref-CR31


https://doi.org/10.1007/s10755-021-09556-8

“The partnership approach adopted in this 
peer mentorship programme provided 
opportunities for mentors to work with staff 
as equal partners and maintain that 
relationship throughout the semester…. This 
led to an enhanced sense of belonging to 
the university, a key outcome of this kind of 
partnership work…. A significant benefit 
reported by peer mentors was the personal 
growth that they experienced as a result of 
participation. They gained confidence in 
themselves and in their ability to use newly 
acquired transferable skills outside the 
university (p.670).”

https://doi.org/10.1007/s10755-021-09556-8


“Seventy-five percent of respondents stated 
that they had received the necessary 
information and training to perform 
effectively as a peer mentor and that being a 
peer mentor enhanced their own learning as 
well provided skills for their career 
development. Most peer mentors also 
stated that the Student Mentoring Academy 
was “an important student partnership 
initiative.” 

Negative feedback was low. When it did 
arise, it pertained to mentors’ frustration 
with mentees not engaging sufficiently.

Mentor Feedback

https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-
ONeill-CCT.pdf

https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-ONeill-CCT.pdf
https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-ONeill-CCT.pdf


CCT Feedback Survey with Mentors in 2022 
(45% response rate)

Mentors
“I contributed by being available for one hour per 

week to help students with statistics and data 
preparation” 

“I helped students with both databases and 
programming subjects. I went through some of the 
basics. I also was involved in answering emails and 

I was very happy to see students’ progress” 

“In the mentoring session, I was helping new 
students with programming and coding”

“going back to the basics also helped me..I kept 
studying and learning from troubleshooting 

issues.”

https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-
ONeill-CCT.pdf

https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-ONeill-CCT.pdf
https://studentengagement.ie/wp-content/uploads/2022/11/Louzan-Grandi-and-ONeill-CCT.pdf


Other forms 
of Impact

• Aldana Louzin author of the NStEP case study and a former 
member of the Student Mentoring staff team described how 
her involvement with the academy enhanced her leadership 
skills. She also observed that mentees acquired more 
confidence becoming more engaged in class, asking more 
questions etc. Anecdotal feedback from other lecturers is 
similar.

• Many student mentors went onto assume leadership roles on 
other college fora. Mariana Braga Vasconcellas as an example 
became Co-Chair of the CCT Academic Integrity Committee 
and institutional representative to the National Academy 
Integrity Network.

• Increased data gathering from staff, mentors and mentees in 
relation to the impact of the Student Mentoring Academy is 
required also investigating potential correlations with student 
progression and retention figures. A question about the 
Student Mentoring Academy is now incorporated into the 
Annual CCT Engagement Survey.



4. The Future



https://med.stanford.edu/content/dam/sm/neurodiversity/documents/Manuscripts
/Morris-2022---A-Scoping-Review-of-Peer-Mentoring-Programs-for-Autistic-College-S
tudents.pdf

https://med.stanford.edu/content/dam/sm/neurodiversity/documents/Manuscripts/Morris-2022---A-Scoping-Review-of-Peer-Mentoring-Programs-for-Autistic-College-Students.pdf
https://med.stanford.edu/content/dam/sm/neurodiversity/documents/Manuscripts/Morris-2022---A-Scoping-Review-of-Peer-Mentoring-Programs-for-Autistic-College-Students.pdf
https://med.stanford.edu/content/dam/sm/neurodiversity/documents/Manuscripts/Morris-2022---A-Scoping-Review-of-Peer-Mentoring-Programs-for-Autistic-College-Students.pdf


https://www.rug.nl/education/student-service-centre/bijzondere-omstandigheden/studying-with-special-needs/studiemaatje?lang=en#:~:text=Introduction%20and%20explanation&text=
A%20study%20buddy%20is%20a,Studying%20together%20occasionally.

https://www.rug.nl/education/student-service-centre/bijzondere-omstandigheden/studying-with-special-needs/studiemaatje?lang=en#:~:text=Introduction%20and%20explanation&text=A%20study%20buddy%20is%20a,Studying%20together%20occasionally
https://www.rug.nl/education/student-service-centre/bijzondere-omstandigheden/studying-with-special-needs/studiemaatje?lang=en#:~:text=Introduction%20and%20explanation&text=A%20study%20buddy%20is%20a,Studying%20together%20occasionally


Conclusion

Boud- What is 
peer learning 
and why is it 
important?

 “the opportunity to learn from each 
other. It gives students considerably more 
practice than traditional teaching and 
learning methods in taking responsibility 
for their own learning and, more 
generally, learning how to learn. It is not a 
substitute for teaching and activities 
designed and conducted by staff 
members, but an important addition to 
the repertoire of teaching and learning 
activities that can enhance the quality of 
education”



Thank 
you

@marielibrarian

linkedin.com/in/marie-
o-neill-9340747a

https://www.linkedin.com/in/marie-o-neill-9340747a
https://www.linkedin.com/in/marie-o-neill-9340747a
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