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INTRODUCTION

Wgekday religious sducaticn, like
aany other educszticnal projects, has grown culstly out
nsvertineless stezdily in tha last twenty ys sars.  In our

own gtate of Oregon 1t has come into sxistence during the

Ti.ere se=ms to g comporatively little known =about
the work cutside of localities in wihich 1t is actually
veing carrisd on. This may o8 due, a2t lezst in part, to
the fact that ur to the vwresent time no sxtensive study
hes teen mads of the field., In view of +tie need for a
research study of this nature, it skhall ve the purpose of
this parer to describe Veekday religious education in
sertain slemsntary schools of Orsgon.:

In order to waks clesr an unésrgtanding of the
gubject, tis writer will lay the foundation oy giving an
outline of the history of religicus education in general

with its objeoctives., This will ve followed with a des-

i

criztion of Weekday religiocus education and o brief his-

e

tory of the wmovement in the United States. The main body

of the paper will bs concerned with a discussion of Week-

‘._5

day religious education in Oregon, esrecizally in the first

eight grades, giving its nistory, organization snd admin-

igtration, curriculum, growth and results. In conclusion,
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will be given a summary of results, a discussion of the
strong and weak points, and the outlook for the future.

By means of personal interviews with teachers and
workers in the field, by means of responses to question-
naires sent to between forty and fifty committee éhairmen
in various communities in Oregon, and by spending consider-
able time in personal obssrvation, the writer has been

able to bring together information concerning Weekday re-

ligious education in Oregon.
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CHAPTER 1.

RELIGIOUS EDUCATION OF ANCIENT PEOPLES.

1., Semitic peoples.

Religious instruction of the young and unlearned
has from the earliest history of the human race been re-
cognized as a sacred duty. "In early times all primary in-
struction centered in the famiiy, the father serving in
the capacity of teacher and priest of the household. The
more advanced education was, however, often provided in
connection with temples, indicating how large a place,
religious education had in the nations of great antiquity.

"Recent explorations in Babylon, as at Sippara and
Nippur, have not cnly shown that fully equipped schools
exigted in the days of Abraham and earlier,'but they have
also made known the methods of these schools since multi-
tudes of tablets have heen found giving varied forms of
schools exercises of puprils, illustrating the pedagog-
ical methods in schools of Chaldea and Bébylonia, when
Abraham and his fathers were children.’

"Hymns and religious texts formed parts of the ex-
tensive equipment used. Among the Semitic peoples, relig-
ious instruction in accord with school methods, therefore,
was known and practiced long before Abraham's day and thé

glimpses of the fact which appear in the Hebrew narrative,

reveal its existence, and come out unmistakably in the
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record of the "first" and great commandment." (Deut. 6;
4-9.) (1).

By means of symbols, images, tablets and sculp-
ture of various kinds, the religious practices and beliefs
of the early Egyptians and Assrylans have been preserved
and passed on from generation to generation. Numerous
rites and ceremonies both priestly and tribal were engaged
in. These practices were transmitted from father to son
by direct and indirect teaching. All this might be said

to constitute the religious education of the Ancients.

2. The Hebrsew synogogue.

The synogogue, first instituted after the Exile,
was the chief means by which religious knowledge and
spiritual fellowship were maintained among the people. It
served for church, law-court, and school, and was govern-
ed by local "rulers", (Luke 13:14; Mk. 5:22; Acts 13:15)
who has power to inflict various penalties.

Meetings were held in the synogogue every Sabbath,
and on the second and fifth days of the week. Worship wa.s
conducted by any one selected by the ruler on occasion.

| "The Mosaic law required children and adults to come
together before the Lord at certain seasons to hear the
law and to have it explained, in addition to the instruc-
tion given in the family. In New Testament times, schools

for religious instruction were held in connection with
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Jewish synogogues in every city of importance,in Pal-
esting. mmmmmm—mm-m They used the Hebrew scriptures, and
later, little parchment rolls prepared for the children.
————————— The methods in the schools were not unlike those
of the modern Sunday school. Questions were asked and

answered, and opinions stated and discussed." (2).

3. Early Christian church.

"The Christian schools were founded upon the plan
of the Jewish synogogue schools. These schools or cat—\
echetical classes were to aid in preparing new converts
for full church membership, and were alsoc an important
means of instructing the young and the worldly in the
knowledge of God, and of salvation through Jesus Christ.
———=———— The sixth general counssl at Constantinople
(880 A. D.)/réquired the presbyters to hold schools in k
country towns and villages to teach all children sent
to them without pay or reward except as parents made them
a voluntary present.-————-- They were graded, the pupils
being divided into two, three and four classes, accord-
ing to their proficiency. They committed passages of
scripture, and were taught the doctrine concerning God,
creation, providence, sacred history, the fall, the in-
carnation, the resurrection, the future rewards and pun-

ishments. Their boocks were portions of the Bible, sométimes



in verse, Old Testament history and antiguites, sacred
poems and dialogues. When the ecclesiastical spirit over-
came the apostolic and gospel teacLing, the study of the
Bible was largely displaced by ritual, ceremonies and
priestly confessionals." (3).

Samuel B. Haslett says the following in regard
to the history of religious education in the Christian
church: "The church soon found it to be necessary to
provide for the religious instruction of the new converts
who presented themselves for baptism and church member-
ship. Accordingly thoolé for this purpose were estab-
lished probably in the latter part of the first century
A. Dy e In the primitive church, the children as
well as adults were instructed and trainedkin religious
1life and belief through the use of the scriptures. Two,
three or four classes of catechumens were to be found in
the early church. The course through the catéchumene re-

quired between two and three years, and was very rich in

variety of subjects treated. "(«)
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CHAPTER 2.

THE LATER CHURCH.
1. Catholic.

nCatechetical instruction received little atten-
tion during the sixth to fifteenth centuries inclusive,
from the church leaders. At the closg of the fifth cen-
tury Christianity had become the preveiling religion, even
the great Roman Empire having yielded to its triumphal
career. But the thirst for émpire became so powerful with
the leaders of the church as to consume most of the
church's power and attention to the neglect of the instruc-
tion of the children and youth, while the catechumenate
disappeared entirely, éxcept in its rélation to the train-
ing of the clergy.

"For at least fifty to a hundred years before the
Reformation broke out with all its turmoil, there was a
widespread feeling of the need of more and better reli-
gious instruction for all the people." (4).

2. Refcrmation.

"As early as 15239, catechetical teaching was
established by Luther to be given on the first day of the
week. The same year he published his catechism in two
grades, a larger for the minister and tezchers and a
shorter for the children and laymen. These books were

widely used in Germany and had a powerful influsnce in the
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religiocus training of the children and the masses of the
people. " (4'Y,

"A flood of catechisms was poured out on the Pro-
testant world at the time of the Reformation. Catechet-
ical instruction was revived with more than Apostolic zeal.
The pendulum was now swinging to the opposite extreme."
(8).

"Classes and schools for the religious instruction
of the young were among fhe agencies recognized as in-
dispensable by the Protestant Reformers. —————————— Some
form of catechetical and religicus instruction, thersfore,
widely prevailed in connection with the Protestant and re-
formed churches of Europe and America for more than a
century before the origin of the modern popular movement.
(8).

"Aithough the Protestant churches gave speclal
attention to the instructiocn and training of the children
and youth, yet no united and original effort or movement
such as the Roman church cculd present was maintained.
Each branch of the Protestant church followed its own
method and gave special attention to its own distinctive
principies of beliefs.

"Secular education was reviving along the line
of the training of the individual and this in time re-

acted to the advantage of the religious training of the

individual., —---- The great work of both Whitfield and
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Wesley tended to bring the importance of the individual
more vividly to the attention of the church. Thus many
apparently independent streams of influence united in
hastening the revival of the instruction of children and
youth and which is now known as the Modern Sunday School
movement." (7).

Many c¢laimants for the first Sunday school are to
be found. As early as 1650 in England, Scotland, Ireland,
and America these schocls were held. "They were scattered
and transient and nothing of a widespread nature ever
came from them. The time was not ripe for a world wide
movement until the time of Robert Raikes when scattered
forces soon came to have more definite and unitéd interest

growing into the vast movement of the present time." (8).

2, Modern Sunday school movement.

It is pretty generally conceded that the modern
Sunday school may be dated from the effcrts of Robert
Raikes, a citizen of Gloucester, England, who in 1780
established a Sunday school in Gloucester. This school
was established to get the children off the street, to
train them in morals, c¢leanliness and some common school
subjects.

"The instruction was in reading and in the Church

of England catechism. The children were to come with clean

hands, clean faces, and combed hair, and if respectable
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apparel was wanting, they were to wear what they had,
but to come clean. The children received were from six to
twelve or fourteen years of age. Mr. Raikes gave the
children a little book that he printed. He also gave to
the more studicus and well-behaved children, Bibles,
Testaments, shoes and clothiing. The children were to
come at ten in the morning and remain until twelve, when
they were to go home and return at one; then study a read-
ing lesson and go to church; after this they went back
to school, studying the catechism until half past five,
when they were sent home with instruction not to play in
the street or make a ncise." (9).

The Sunday school movement has gone through many
changes progressing from that designed by Robert Ralkes
for the children of the poor, to the more comprehensive
program of present day religious education for peoprle of
all classes.

Walter Scott Athearn in a book entitled "Character
Building in a Democracy," has a chapter headed, "The Evolu-
tion of the Church School", in which he briefly sketches
four spochs of the Modern Sunday schoocl movement. He says,
"The growth of this movement may be divided into four dis-

tinct periods as follows: first epoch, 1780-18723; sec-

ond epoch 1872-18€0; third epoch, 1880-1918; fourth epoch,

1918~ to the present time.
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"The Sunday school movement inaugurated by Robert
Raikes in Gloucester, England, in 1780, was designed for
thé children of the poor. |

(a). Early deveiopment in America.

"The early colonial school was taught by the parish
minister. The catechism and the religious content of the
New England primer met the felt needs of the times for rel-
igious instruction. It was not until after the Revolution-
ary War, when tex-supported schocls were inaugurated, and
when the doctrine of separation of church and state re-
moved the formal teaching of religion from the tax-support-
ed schools that the*Sunday school became a real factor in
America., =———wa== With religion removed from the public
schools, Protestant churches were in need of an agency for
religious education which would not conflict with the
secular schools. The Sunday schools of England were sug-
gested. The secular curriculum in these schools was not
acceptable, but the Sunday school 1ldea seemed to be the
solution of the Protestant problem. So the English Sun-
day school with a religious curriculum instead of a sec—
ular curriculum thﬁs making the American Sunday schdol a
distinct institution- was established as an agency of reli-
gious training. From its beginning as an American in-
stitution the Sunday school spread very rapidly. The

watch-word of the period was organization.--

(b). Later development.
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"The period from 1872 until 1880 marks the second

epoch in the history of the American Sunday school. The

watchwords of this period were unification and inspiration.

Unification was secured through the adoption of the Uﬁi—
form Sunday School Lesson system; inspiration was scught
through the International Convention system once in three
years, state conventions anually, county and township con-‘
ventions annually or semi-annually.

"The watch—words of the third period, which began

in 1890 and continued until 1918 were teacher training,

graded instruction and graded worship. Teacher training

courses of various types, and schools and institutions of
various degrees of efficiency were organized. Graded
curricula came into existence and found the uniform lessons
series entrenched." (10).

The Sunday school movement from 1880 to 1890 had
many imperfections but it was promoted through the land by
men and women burning with zeal to win the young for Christ.
Methods and materials used then are not adeguate for thié.
day and age but great ocredit must be given to those |
pioneers in the first half of the ninetssnth century who
laid so well the foundation of religious instruction in
the day when the nation was perfecting a system of general
education.

Sunday methods and materials were greatly improved

between the years of 1910 and 1920, while numerically the
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advance was far greater than in any other dscade in Amer-

ican history.

4. VWeekday Religiocus Instruction.

For years prior to 1810, religious educators
realized the need for more time for religious inétruction.
One hour on Sunday is not encugh. For those who do not
attend regularly, the time is even less, averagingrfrom
twelve to fiftsen hours annually. Not only did they
recognize the need for more time, but it was evident that
more expert administration and a higher degree of special-
ized effort were reguired than can be expected of volun-
teers, amateurs and laymen. In addition, adequate re-
ligious training redquirss equipment and facilities
specially designéd for religious educational purposes.

"In 1918, the International Sunday School Assoc-
iation at its quadrennial convention in Buffalo, N. Y.,
announced an epoch making program for the North American
continent. The program announced contained the ocutline
of a comprehensive system of religious schools to par-
allel the public school system all the way from the kinder-
garten to the university. ‘!'Weekday and Vacation Schools'.
'Community Councils of Religious Education', were inCluded
in the program. This program caught the imagination of the
country and soon won the assent of the leadership of all

groups®, (11).
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Even before the adoption of this program in 19185,

Daily V¥acation Bible schools and Weekday religlous educa-
tion had been carried on with more or less success in New
York, Indiana, and Illinois.

The Weekday Religious Education movement like other
gducation movements has been and still is going through

various stages of experimentation. A detailed descrip-

tion will be given in a later chapter.
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CHAPTER 3.

OBJECTIVES OF RELIGIOUS EDUCATION.

The foregoing historical skeich points out fairly
well the changes and development in the field of religious
education in the ysars since 1780. There has been a shift
in emphasis in both objectives and methods. At first rel-
igious education was material centered with much memoriz-
ing of passages and many catechetical answers. The modern
emphasis has swung toward a vpupil centered program, al-
though there is still much memory work required.

1. Historical Development of Objectives.

Just as the institution has a history, so the aims
or objectives of religious education have a history of
developmant.

(1). Aims of the English schools.

"Tha first Sunday school in Gloucester, England,
sought very concrete and definite objectives: . to teach
its puvils to read; to teach them cleanliness and decenoy;‘
to teach the catechism.” (12).

(2). Aim of the early American schools.

"Early American Sunday schools set thelr aim at

teaching the catechism. Soon the emphasis turned to the
teaching of the Bible. It was assumed that if the cate-

chism or the Bible were lesarned the child was being ed-
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ucated in religion." (13).

(3). Aim of later American schools.

"After 1870 the concept gradually dawned that the
objectives of religious education are not to be found in
any materials whatéoever; but in the changes wrought in
the lives of the young. We have, therefore, been turn-
ing from a 'material centered'! to a 'child centered' curri-
S culum. " (14).

(4). Aims that have dominated.

In this connection, W. C. Bower points out that
"The aims that have dominated religious education thus
far have passed through a rather definite historical dev-
elopnment.

(a). "The evangelistic aims.---- Influenced by
- the individualism of the eighteenth century, the education-
al agencies of the church thought of their work chiefly
in terms of individual salvation.-—- The effectiveness of
thls aim is attested oy the fact that the unverified opin-
ion of many church leaders is that fully eighty-five per-
cant of the membershir o¢f the church has hesen recruited
from the Sunday schooi.

(b). "The knowledge of the Bible aim.--- This grew
in part, out of the former aim, and is unsevarable from
it. The Reformation doctrine of salvation through faith
based upon a knowledge of the soriptures remained firmly

fixed in the mind of the Protsstant church, and had the
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effect of placing the primary emphasis upon a knowledge
of the Bible as the means of religious education. The
supreme emphasis upon the knowledge of the Bible reached
its maximum development in the latter part of the nine-
teenth century, during which time there was a gensral
substitution of the term 'Bible school! for the older
torm 'Sunday schocl'--—- a witness to the grip of this
changing concepticn upon the church. In many quarters
there was a general antipathy toward the use of any other
than biblical material in religious education, an anti-
pathy that still persists. Under the influence of this
knowledge aim, religious education became practically
identical with religious instruotion.

(¢c). "The development of religious vpersonality.--
Aprroximately at the beginning of the twentieth century
there emerged the concseption of the develovnment of a
religious personality as the supreme aim of religious
education.--- With the shifting of the primary emphasis
to religious experience, a knowlsdge of the Bible came
to be thought of not so much as an end in itself as a
means for the development of a normal religicus exper-
lence in the growing person.----- The school became punil-
centered rather than cﬁrriculum centered. It was per-
ceived that this enlarged and vitalized aim would re-
guire the coordination of all the educational agencies

of the church, if not the formulation of an entirely
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new program. Thils changing conception was signalized by

the general adoption of the name 'church school! for
the reconstructed institution that would undertake this
larger enterpriss." (15).

In a later publication Bower gives a brief summary
of the historical aims of religious education. "The first
aim was evangelistic. Its objective was to win the child
to a definite committment of his life to Christ as Savior
and Lord and to membership in the church.

"The second objective was to instruct the child in
what he needed to know concerning the Christian religion.
This included (1), Catechiém, (2) Bible, (3) Indoctrina-
tion.

"The third historical objective was the develop-
ment of Christian character." (ié).

(2). Modern objectives.

Wrile religious education has made rapid progress
in the vast twenty-five years, there is still much to be
done. One lack is a definite set of objectives to point
}the way in much the same way in this field as have the
cardinal principles in the field of secular education.
Many stétements have oszen made by leaders in the field,
some of which have nc doubt grown ocut of the particular
bias of the individual. As yst no universally accerted
set of objectives has been produced which stands as the

final word. However, the seven objectives adopted by the
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International Council of Religious Education dominate

the field a2t the present time. Since they were made up
by a group rather than by one or two individuals they are
more likely to be reéresentative.

Regarding the place of objectives today in relig-
icus education,‘George Betts says, "We are yet in the stage
of broad generalization in our statements of religious
educational objectives. We do not know with any definite-
ness and correctness just what qualities of experience we
are seeking to develop in the child. We have not yet got
down to the specific types of behavior and qualities cf
character we seek as the outcome of our instruction. We
are not yet sure of our religious objectives except in
terms of generalizations so broad as to be of little or
- no practical value as guides to procedure.

"Nor is it likely that his prqblem of objectives
will be permanently settled. Education, even religiocus
education must change its aims with the developing age.
The main thing here is that we shall keep abreast of the
progress of our time, and that we shall employ the best
‘that science and philosophy have to give’us in setting up
the objectives of religion and the educational process
for our own generation. This we can hardly claim yet to
have done." (17).

A concerted acceptance of certazin definite objec-

tives is needed in order that,(l), effective work be done,
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| and, (2) that the church take her place in moral and spir-
itual leadership. Much teaching work in the Bible school
might be described as "hand to mouth®", no real aim, no
purpose, just a lesson to teach and some individual to
whom it is to be taught. The only possible result obtain-
ed is that the Bible school pupils make no gain as far as
thelr store of knowledge is concerned, neither do they
grow morally or spiritually. Worse still, there is the
possibility of engendering in the child an aversion for
Bible school and religion in general.

"0bjectives are not mere academic niceties; they
grow out of life's needs, they are anchors; they are the
basic educational principles which are of large worth in
making choices as to procedure; they give motive; indeed
they are the nucleus around which the entire enterprise
should be built," states Forsythe, (18) one of the leading
authorities in the field of Weekday religious education.

The International Council of Religious Education
representing over forty Protestant denominations, after
extensive investigation, has stated a series of sseven
objectives for the guidance of its work in curriculum
making. They are as follows:

"l. To foster in growing persons a consciousness of
God as a reality in human experience and a sense of per-

sonal relationship to Him.

2. To lead growing persons into an understanding
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and appreciation of the personality, life and‘teachings
of Jesus Christ. |

3. To foster in growing persons a progressive and
continuous development of Christlike character.

4. To develop ig growing persons the ability and dis-
position to varticipate in and contribute constructively
to the building of a social order embodying the ideal of
the fatherhood of God and the brotherhood of man.

5. To lead growing persons to build a life of phil-
osophy on the basis of a Christian interpretatioﬁ'of life
and the universe.

6. To develop in growing persons the ability and dis-
vosition to participate in the organized society of Christ-
lans--the church.

7. To effect in growing persons the assimilation of
the best religious experience of the race, as effective
guidance to present experience." (19).

Practically the same list enlarged upon can be found
in a book by Paul H. Vieth, entitled "Objectives in Reli-
gious Education," Harper and Bros. N. Y. 1930. Page 80.

Many other individuals have stated aims but since
this study is not treating with that topic in detail these
will suffice. |

(3). Weekday objectives.

The ultimate aims and objectives and purposes of
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the Weekday religicus education movement are not essent-
ially different from other types of raligicus education.
According to the proposed International Standard for the
Weekday school, "The aim of Weekday religious education
from the viewpoint of the evangelical denominations”is
complete Christian living, which includes belief in God
as revealed in Jesus Christ and vital fellowship with
him; personal acceptance of Christ as Saviocr and his way
of life, and membershiy in a Christian church; the Christ-
ian motive in the making of all life choices; and the
whole-hearted participation in and construqtive contri-
bution to the progressive realization of a social order
controlled by Christian principles." (20).

Because of the fact that this aim is ﬁhs same as
the aim stated in the Proposed International Standard fof
the whole program cf religious education both Sunday and
Weekday, it apvweared as though the other religicus ed-

" ucational agencies within the church are duplicatihg the
aim of Weekday religious education or vice versa. But
such is not the case. Weekday religicus education has its
characteristic contrivution to make toward the sum total
of religious education exrerience, as has also the Sunday
school, the Vacation Bible school, the Christian Endeavor
and other religious educational agencies both within and
without the church. Up to the present time there is no

agreement as to just what will be the special responsi-
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bility of each of these agencies. It is to’be hoped that
- in the not distant future, some sort of a workable cor-
related progfam will‘be developed. In the meantime, ex-
perience and sxperimentation will help to bring about
more definite judgements. |

The objectives set up by the International Council
of Religious Education take in the program of religious
education in its entirety, including all of the reli-
gious educational ageﬁcies of the church. However, Week-
day religious education in its historical development has
been characterized by certain distinctive aims which dif-
ferentiate it in 2 measure from beth the Sunday church
school and the vacation'church school, as well as from
most other rsligious education agencies. These aims in-
dicate, to an extent, its specific reasons for being. The
following may'be mentioned:

1. To secure for religion its recognition as a
vital factor in the total experience of the child.

2. To provide a larger and more intimate oppor-
tunity for the Church and State to cooperate in furnish-
ing the child with a complete education in harmony with
the principle of the separation of Church and State.

| 3.’ To provide the additional time and frequency
necessary adeqguately to instruct, train, and habltuate

growing individuals in creative Christian living.
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4. To provide a means of united approéch by the
Protestant Christian forces to the problem of the
religious educaticn of unchurched children and young
people. (21).

Henry Fredrick Cope iﬁ a book entitled "The Week-
day Church School," gives another list embodying the same
ideas but stated in a different way.

1. Weekday religicus education is designed to give
every child several hours of periods of instruction in
religion every week.

2. It is designed to set instruction in religion on
the same plane of educational effectivenesé as children
find in public schocl or any other school.

3. It is designed to make the subject and fact of
religion an integral part of the total educational ex-
perience of childhood, coordinate with all other parts of
that experience.

4, t is designed to carry on for children that part
of their education which lies beyond the province and the
vower of the public school.

: 5, It is deéigned to secure adequate facilities and
expert services on the basis of greater efficiency and
economy by arranging time programs which spread their

uge and work thrcugh all the wesk.

6. It is designed to secure community cooperation in
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provision and use of special equipment and specially
trained teachers.* (22).

Concerning Weekday objectives, Forsythe has this
to say, "They ought to grow out of the life needs of the
pupil and not of adults’ preconceived notions as to what
knowledge or activity results‘should be sought." (23).
further states that, "Objectives which center in the col-
lective 1ife of our social order will change from time to
time. Objectives which change will need to include new
horizons when old ones have been reached. Static objec-
tives are good only temporarily, then they become hand-
icaps." (24).

Weekday religious education does not have for one
of its ultimate aims the imparting of instruction, as an
end, but rather uses instructiocn as a means to an end. It
is not dogmatic or ecclesiastical. It has for its goal the
more complete preparation of children for adequate living
in society, it seeks to build up right habits of thought
and conduct, and ideals and attitudes that make for ciean
wholesome living; the development of the consciousness of
God and of his care for mankind; a desire to be real vital
Christians with all that it implies. Weekday religious
education seeks to assume part of the task which has
grown beyond the capacity and possibilities of theSun-
day school to carry.
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CHAPTER 4.

WEEKDAY RELIGIOUS EDUCATION DESCRIBED

l. Why It Came Into Existence.

The aims of Weekday religious education as stated
by Settle and contained on pages 26-27 of this paper,
serve to give the answer to why it has come into existence.
In order to make the matter clearer, I shall take them up
one at a time and enlarge upon them.

(1). "To secure for religiom its recognition as a
vital faotor in the total experience of the child."

Religious knowledge as well as other knowledge is
the rightful heritage of every child. Teaching religion
to the young was oncé the duty of every family, the task
of every school and every church. Today in too many in-
stances, the family has ceased to feel the responsibility\
for the religious instruction of the children; the church
with its present setup cannot adequately provide the
necessary religious training; the support by tax money
of a program of religious education in the public school
is prohibited by law.

In the field of religion as is the case with 1it-
erature, science, history and other learning, each genera- |
- tion receives ffcm the pasf and should pass on to the
future. It is the duty of society to'insure to the indiv-
idual his full and rightful heritage of the world of
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tiought and knowledgs and religlous knowledge cannot de
omitted if courleteness is to be attained.

Even those whose theories of a meéhanical develop-
nent of 21l fsculties sée no place for a personal God in
the process, recognize that it is difficult to motivate
the individual to conduct higher than that of pure sel-
fishness without ths stimulus of religion. The develop-
ment of God consciousness, and an increasing desire and
a0ility to do Eis will, cannot properly be left out of the
educational systam of a Christian nation. Few in America
desire that it be left cut, "Just zs common knowledge is
impossible without the common schocl, so sommon religion
and morality are impossible without a program of religious
snd moral training that stresses common moral values."
(25). |

Down through ths centuries even before the Christ-

<
tH

ian era, =nd certainly since the time Christ, religion

has devended upon education to propagate itself. As proof

il

of shisg fact ons hezs only to recall how the anclent Hebrews
together with Jesus of Nazareth and His apostles relied
chiefly upon sducationzl umethods to propagats thelr re-
ligicus ideas and doctrines.

Weekday religicus instruction reprssents a church
avakening to her respronsibility of siving to all children
of elementary school zge, an sgual opnortunity to share in

relizicus knowledge and training, If children are to get
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the right perspective of religion, religious teaching must

needs be put on an equal footing with the teaching of
other subjects.

Schooling is as essential means by which know-
ledge is interpreted and transmitted from one generation
to another. By schooling, religious ideals are apprehend-
ed in an intellectual manner, because it serves as an or-
ganizer and interpreter of knowledgze.

Weekday religious education seeks to do more than
merely instruct. It strives to present situations in
story and drama, not unlike those which come about in the
everyday lives of the children, having as the ﬁurpose the
bringing about of desirable conduct. We have Weekday rel-
igious education because thoughtful persons in large num-
bers have come to fealize that certain duties which were
once commonly recognized in a Christian society have been
orowded to one side and almost forgotten.

(2). "To provide a larger and more intimate opportun-—
ity for the Church and State to coopserate -in furnishihg
the child with a complete education in harmony with the
principle of separation of Church a;d State. "

Only a religious agency can engage in religious
education. It is the peculiar responsibility of the church
and other religious agencies to give religious instruction
and training. The State assumes no responsibility for the

content of religious instruction; it can make no special




32.
provision to ensure to children their heritage of the
knowledge of rsligion.

Religion as a definite subject is excluded from
the public school curriculum. Under our present setup,
the child is robbed of his normal approach to religion.

If ths nublic school is the child's most definite social
experience, and if religion is excluded from that exper-
ience, it is excluded from one of the great normal real-
ities of 1ife for children. So long as the school is the
only effective educational agency and that agency excludes
religion, the effect is the secularization of the child's
point of view.

The school can cooperate wiﬁh the church to give
to the child a normal approach to religion by arranging
its schedules so as to enable children in public school to
atiand Weekday classes in religion on regular school time.
The State can help by passing laws favoring the teaching
of religion in Weskday classes, on released timé.

The State can give additional assistance by setting
up certain standards which the teachers of Weékday classes
in religion must meet before they can qualify to teach.
Certain standards of excellencs in work should also be re-
quired. If the State gives its consent to time Dbeing used
for religiocus instruction and training, it has a right to

demand that certain reguirements be met.
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Beyond this the State cannot go and be in "harmony
with the principle of the separation of Church and State."

(3). "To provide the additional time and frequénoy
necessary adequately to instruct, train, and habituate
growing individuals in creative Christian living.®

For a long time prior to the coming of the Week-
day religiocus education movement, there had been a grow-
ing conviction in the minds of religious lsaders that
mere time aside from that devoted on Sunday to religious
teachiing, was needed for religicus instruction especially
for the children and ycung peorple.

Thirty or forty minutes’a week, a total of not
more than thirty hours per year for those who attend Sunday
school regularly is not sufficient time. For those who
do not attend regularly, the time is sven less, and those
who do not attend at all receive no religiocus instruction.

One thirty or forty minute period pef week with
nothing in vetween Sundays t0 serve as a connecting link,
is of questionable value. Just how much is retained, we
do not know, but we do know that if the Sunday teaching
is reenforced or supplemented with one or more pericds of
instruction and traininz some time during the regular
school day, it is undoubtedly of more value.

Psychologists tell us that one of the most im-
portant laws of learning in the law of freguency. In’view

of that fact, learning is mors permanent where there is
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given more opportunity for instruction. Habits are built‘
up by the repetition of certain patterns of behavicr. The
more the repetitions, the sooner habits arse formed. If
children are going to learn to love and serve God, how
to do rightecusly before Lim and make their contribution
toward a Christian citizenship, more than thirty minutes
rer week is needed to instruct them how to do these things.
Weskday religious education is the answer to this need.

(4). "To provide a means of united apprecach by the
Protestant Christian forces to the problem of the religious
education of unchurched children and young peonle."

Religiocus educators have been able to learn much
from the example set by the public school. Among other
things they have discovered that by a united effort, more
effecﬁive work can be done. Some of the reascns are as
follows:
a. Reduced expenditures.
(a) Fewer teachers needed.
(v) Less equipment necessary.
(¢) Less expense for janitor, heat, etc.
b. Better teaching.
C. More uniform curricula.
d. Egual opportunity for childreh of weaker churches

who would not otherwise_have it.

There are certain fundamental teachings upon which
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all Protestants can and do agree. Forsythe states that,

"The major Protestant denominations have more in common
than at variance." (28).

Many church leaders have come to realize that it
is more important that proper religious attitudes, ideals
and habits be formed in children rather than certain doc-
trinal teachings far beyond the grasp of their immature
minds, be memorized and recited at stated times.

In the Weekday curricula there is no trace of doc-
trinal teaching so that all churches can cooperate and par-
ticipate in the program without fear of being called her-
etical. In the program of the Sunday school and church
each religious denomination can find opportunity to give
to 1ts own children special instruction in keeping with
the common practices and observénces of the church.

Weekday religious education not only reaches the
children who attend Sunday school, but also those who do
not attend, and who would not otherwise receive any rel-
igious instruction and training. By a united effort of
the various religious bodies, better results are inev-

itable.

2. What Weekday Religious Education Is.

There seems to be some misunderstanding and con-
fusion in regard to just what is Weekday religious educa-

tion. Some have it confused with the Daily Vacation Bible
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school that is held during vacation from school in the
summer time. Others think that it is the instruction
given to the children sometime after school during ffee
time or on Saturday without any reference to the progranm
of the public school. It is not unnatural that this con-
fusion should result because of the fact that a number of
more or less distinet religious agencies have much in com-
mon in the way of ideals, objectives, curriculum and meth-
ods. | |

Weekday religicus education has grown out of the
suggestion that the church and the public school ought to
cooperate with the end in view of giving to the child a
complete educational experience. "The church, as an educa-
tional agency, was to take its place along side of other
educational agencies in the community, such as the play-
ground, library, home and school, and make its distinct-
ive contribution to the child's education. Both the school
and the church felt the need of what the church cculd con-
tribute. To this end certain adjustments in thke public
school class schedule were to be made so the church could
have access to successive groups of children at stated
times in sach wpudblic school day and continuously through-
out the greater part of the school year." (27).

(1). Teachers and compensation.

"The teachers in this new field of religious ed-

ucation were to be as competent in their field as were the
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public school teachers in their field and were to devote
theif whole time to the work of teaching, recelving
therefore a compensation equal to that of the public
school teacher." (28). "Compensated teachers may be
grouped into two main groups; the full-time teachers and
the part—tima teachers. Salaries of full-time teachers
range from $1,000.00 to $2,000.00 per year or more. By
far the larger number of communitiss are obliged to em-
ploy part-time teachers. The compensation ranges from
fifty cents per hour to {5.00 ver téaching hour. These
sums ars only fair remuneration for service rendered and
do not take into account the fact that at least an equal
amount of time must be spent by the teadher in preparation.”
(39).

(2). ‘Supervision necessary in larger cities.

The work entailed upbn a supervisor‘in this field
is probably not essentially different from that in the
general field of education. In the larger cities where
religicus education work is carried on in several centers,
skilled and efficient directors or supervisors are abso-
lutely essential. "A good supervisor will more than pay
for himself. He will stimulate the teachers to do their
best, help them to solve their problems, keep them from
making needless mistakes, and organize and unify the

teaching work for effective results." (30).
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These classes meet in church bulldings or othsr

buildings whersver most convenient and practicabls.

-

4)Y. TWhen held.

All clzsses ars Leld on public 3010u1 days with
regular class hours arranged to take czre of successive
4TOoUDS.

(5). Orgznization and administration.
The organization and admihistration are decided
vpon by local commlittees maia‘ug of representatives from
the varicus Protestant churches of the community, who

after studying tis

iy ‘

fileld :

W

s to needs and rescurces, ssettle
upcen what tyne of orzanigzetion is best sultsd. The size
and tyzs of the committees vary as to community. Following
is a brief descriyption of thé types most commonly used:
Type'l.  The Lenorinationzl, or Individuel
Chureh Type. Trhis typs of orgsnization is an integral

part of the program of an iniiviiual church, withcut co-

O

a4

vsration with other churches, unless they be of the same
denomination. The local chureh is in couplete control of
ite own program.

Typs <. The Individual Church--Cooperating
Type. Under this plan, sach church has 1ts religiocus sd—

-

ucztion committes with vericus sub-committess. In add-

A

ition thers is set un for the community at larze an advis-

ory council which functicns vetween mestinys through an
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executive committee and perhaps an exscutive secretary.

Type 3. The Interdenominational or thé
Interdenominational Cooperating Church Type. This type
of organization is best suited to larger communities
but is usable in any community where there are two or
more churches willing to cooperate. The work of organ-
1zation and administration is carried on by a board or
committee such as a public school board administers the
public school of a city or town. One religious education
committee is made to serve the whole community. Each
church has its own religious education committee thus
relieving the larger overhead committee of the major res-
ponsibility. This type tends to increase confidence and
good will among the pastors and laity of the majors rel-
igious faiths, such as Jew, Catholic and Protestant. (31).

Other types. In some communities organ-
ization and the administrative work is carried on by the
Ministerial Association or the Spiritual Life committee
of the Parent Teachers Association. One of the group
acts as chalrman and the others cooperate.

In case of the Weekday religious education work
is spread over a wide area as in Lane County Oregon, one
overhead central committee works in cooperation with sub

or local committees appointed in the different districts.

Sears suggests the simplest organization that can
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be set up to do the work effectively is the Dbest. (z2).
(6). Pupils.

A1l boys and girls attend whose parents have
expressed a desire for them to do so regardless of denom-
inational affiliation. The work is elective, but when |
elected the puplls are expected to attend regularly, other-
wise the privilege is withdrawn. Those who do not attend
the classes in religion are required to carry on their
iegular school work.

(7). Methods.

It has been the aim of Weekday religious education
to attempt to fit the teaching material to the needs of
the children in ways that will bring about the best re-
sults. Usually a combination of methods is used in order
that there may be much puplil participation. The project
method, memorization and drill, handwork, dramatization,
stories, field trips, worship, etc., are all used to a
greater or less degree. An earnest effort is made to
maintain high standards.

(8). Curriculum.

Weekday religious education seeks to provide a
"1ife-centered" curriculum in which the emphasis is placed
upon the discovering of the principles of Christian living.

"The curriculum is more than a body of facts, or knowledge,

to be transmitted to the pupil. 'It consists of a series




41,
of activities which leads the learner into control of life

experience in terms of Christian living, together with the
method, material, and other means which are essential to
the achievement of this end'n, (33).

The Bible has been and still continues to be the
center of teaching in Weekday religion classes. However,
some began to tealize that a curriculum confined exclusive-
ly to Bible material was too narrow. As a_result it is
now supplemented with the study of great characters in
history and literature; and appreciation of the beauties
in nature; the study of art and music, etc. All of this
material is presented from a religious standpoint, in
order to develop religious ideals, habits, attitudes,
motives and skills, for after.all the securing of these
results is the primary aim and materials are only used for
tools.

(9). Support. )

All responsibility for financial support must
come from the churches. There is no single method by
which the Weekday_religious education program is being
financed. "Lotz f&ﬁﬁd, in a survey of 73 wsekday church
schools, 14 methods by which they are financed. These
included general subscriptions, contributions by national

denominational boards, contributions by Sunday school




42,

associations, and councils of religious education, con-
tributions by local industriss, tuition charges, Sunday
school appropriations, and in one case, contribution by
a local school board. In 49 of the 73 cases it was found
that the loéal church budget was the one source of
support. " (34).
(10). The cost of Weekday religious education.
~ The cost varies with communities. Lotz "found

two schools that expended only $5.00 each, while one system
of over 3,000 pupils expended $12,000.00. He devlioped that
the lowest possible proposed budget was $30.00 (for 87
pupils), the highest proposed budget %17,060.00 (for
1,527 pupils). Twelve schools reported a budget in excess
of $2,000.00 (1924). The budget of Gary, Indiana schools
for 1929-30 was $34,000.00; that of Dayton, Ohio, $40,000.
00; for Oak Park, Illinois, $25,000.00; Bridgeport,
Comnecticut, $6,000.00; for Portland, Oregon, $11,000.00.
Gary ex@ends about $5.00 per pupil; Oak Park, Illinois,
about $7.00 per pu?il; Dayton, Ohio, about $4.00 per
pupil." (35).

"Many factors enter into the question of coaf; the
compensation paid to teachers; whether or not heat, light
and janitor service must be paid for; whether or not trans-

portation must be provided for children coming from a dis-

tance; whether or not the school is of type one or three;
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what textbooks, if any, are used; what provision is made
for teaching material and supplies; whether or not tuition
is charged and so on." (38).

The expense of carrying on a worthwhile,‘adequate
program of Weekday religious education is considerable.
The sooner the churches awake to this fact, the sooner will
they be willing to get under the load and 1ift. Nothing
of any value was sver accomplishéd ﬁithout an investment.

(11). Relationship to the public school.

There is no organic relationship with the public
school. The churches assume all responsibility for such
details as the maintenance of attendance and discipline,
securing of parents' written requests for release of
children to attend classes, and the making of reports to
parents. The public school necessarily must cboperate in
the arrangement of convenient time schedules for the class-
8s in religious instruction. The best results are ob-
tained in schools where the public school teacher's atti-
tude is sympathetic toward the work of religious education.

(12). Relationship to Sunday school and church. |

Weekday religious education is an integral part of

the religlcus educational programs of the churches, re-

lated to the Sunday school and reenforcing its work. lMuch

of the material used in the Weekday classes such as

stories, memory work, pageantry, plays, etc., is available
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for use in the Sunday school. Close correlation of pro-
grams has not been possible because of the variation in
the Sunday school curricula of the different denominations.
The problem of correlation is one of the biggest problems
confronting the leaders of Weekday religious education
at the présent time.

(13). Problems.

No attempt will be made in a paper of this kind
to discuss all of the problems or present satisfactory
golutions but merely to point out some of the most out-
standing and difficult.

A. The securing of cooperation.

It is essential to the success of a program of
Weekday religious education, that the full cooperation of
all the pastors, religious workers and leaders be secured.
In work of this nature, there are always some who do not
because of indifference, ignorance, prejudice or short-
sightedness, realize the need for Weekday religious
educationdfor children. If possible, opposition must be
overcome by a campaign of information as to the purpose,
needs and ultimate end of such a program. In case they
are not won for the cause, it is bound to be handicapped
and worse still, eventually die, because upon this

foundation rests the success of the enterprise.

B. Support.
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The problem of financizl suppcrt of Weekday reli-
glous educational work has been one of the most outstand-
ing. The solution is comparatively easy‘in communities
that are fortunate enough to have the itsm of Weekday
religicus education provided for in the current yearly
budget of the churches. In‘coﬁmunities where the church
budget doss not take care of the Weekday religious sduca-
tion work, it is necessary to resort to other means of
securing funds. It is obvious that any religious educa-
tlon program which rests upon such.an uncertain finan-
¢lal basis cannot make rapid progress.

Many parents who do not object to paying teachers
to teach arithmetic, geogravhy, etc., raise serious ob-
jections to paying for having religiorn taught to their
cﬁildren. Why do they object? Do they not believe that
religicus education is the means of becoming religious?
Or, is it because‘they have been accustomed to sending
thelr children to the Sunday school where they are taught
free of charge? Or may it not be attributed to a fallure
to realize the part wiich religion nlays in the formation
of character? It may easily be any one or all of these
reasons.

C. Lesadersiip.

It is apparent that high standards of profession-

al training for leaders and teachers are required for the
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succesg of a Weekday program of religicus education.
"The movement for Veekday religious education, like every
other great movement, depends ultimately upon the number
and ability of its lsaders. Thse nurturing of young lives
so that they come from weakness to power is at once the |
most difficult and fascinating of tasks. The nurturing
of these lives so that they come to strength as the em-
bodiment of the highest types of religicn thaf the world
knows is still more difficult."™ (37). ©Not only are high
standards of academic training necessary but in order to
set the best example before the children, it is necessary
that the teacher be of unimpeachable Christian character.
In regard to tils, Settle says:

"It is nighly essential that persons aspiring to
become teachers in weekday church schocls, shall be 1lndi-
viduals whko have been drought up in the church, are now
mewbers of the church, are taking an interested and active
part in the work of the church, and are known and accepted
as individuals of spiritual attainment and good Christian
revort. The work of teaching religion to boys and girls
is not to be done by individuals who themselves have no
religicus exrerience, and who, by their failure to accept
Jesus Christ as their Lord and Master, become as blind
zuides leading the blind." (38).

There is probably an abundant supply of capable
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young peorle eager to ve trained for leadership in this
service as soon as they can e agsured that they will be
able to support themselves in this new work. It is al-
together unreasonable to anticipate that the best results
-will be cobtainsd until the churches understand that expert
leadershiy cannot be secured without just compensation.
It costs considerable to train for leadership in this field
as in other profassional fields. We do not expsoct med-
lcal, musical, engineering or cther types of expert ser-
vice and pay in return a mere pittance or nothing at all.
Why then sheuld we expect to get the best leadership in
religious education without paying for it? Too many peorle
have the idea that so long as they could be "good for
nothing", why pay?
Ds A unifisd progran.
(a). Correlation with the Sunday school program.

Just how to relate the cﬁrrioulum of Weekday rel-
igious educaticn with the programs of the public school and
tlhie SBunday school is a nroblem which has been giving con-
siderable concern to leaders in this field.

Any attempts thé church may make to nurture its

childhood and youth should not overlap, but every part

of its program for each age group should be built with

refsrence to every other part.

This problem would bDe easier to solve if there




were not so many dsncminzstions, each of them following

different lessons in the Sunday school ana if th

W

TE wWere
not 30 weny c¢niliren in the Sunday school who cannot poss-—

ioly attend Weokday classes in religicn. Those who have

=

the privilegs of Weekday classes in religious instruction
are advanced far bayend their fellows in the same grads
who do not attend.

Furthermors théere ars different standards for the
teachers of the two grou=ss. The Sunday school probably
will for many years to ccocme mzke uss of a largse nuuber
of voluntssr teachers. In Weekday relizicus educaticn
it is necessary tc¢ securs highly trained tezchers and
ray them for their services.

One curriculur will need to e »Huilt which will
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built to make the messayge of the Christian church effec-
tive in the lives of individuals. The new graded courses
congtituts the structure on whiclh a unified program can
e built. Some vro,
boards of education of they?rotestant vodies. Teaching
must awslt the developmasnt ¢f thelr program vsfore the

largest results can b2 odtzined.

slic school curriculum.
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The maximum degree of success in Weekday reli-
gious education work will be obtained when there can be
correlation with some of the public school subjects. In
gome communities this idea is receiving cordial support
from manual training teachers in that they are willing
to have their pupils substitute for their regular manual
training, the making of models which are suggested Dby
their religious study. The work is under the supervision
of the relizicus teacher or director. Some excellent re-
sults have been obtained.

It is possible to correlate the work of Weekday
religicus education with the work of the English depart-
ment allowing the children to choose topics for theum-
selves, suggested by thelr religious eduCation courses;

- reports on outstanding character in literature or his-
tory, can be used for both. Art classes can do nothing
vetter than to make a study of some of the great reli-
gious pictures. By the use of’religious‘drama, music,
etc., a connecting link can be formed betwsen the public
school curriculum and that of the Weekday classes in
religion. |

Any community which is fortunate enough to be

able to bring about correlation with the programs of the

Sunday school, Weekday religicus education and the public

school will certainly be making a contribution to the

field of religious education.
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CHAPTER 5.

BRIEF HISTORY OF WEEKDAY RELIGIOUS EDUCATION IN
THE UNITED STATES.

Since 1900, many experiments have been undertaken
in the United States to secure more time for the reli-
gious instruction of boys and girls. For years, the Jews
and Catholies have had public school children to go to
their ohurch schools for religious imstruction after school
hours. Such a plan might have become general had the
Protestant churches possessed the necessary teaching
staff and equipment to take care of the pupils;

1. Forerunners.

A plan which received considerable attention from
1910 to 1914 was the combined preaching, teaching service.
Pupils went directly to their departments for study, then
into the service of public worship and theﬁ’back to class.
Or there might be two periods of class work before the
service of public worship. This plan made use of "free®
time. A few churches may still be following such a plan,
but it has been abandoned by most churches because they
have discovered there are better methods of securing add-
itional time.

In New York City some years ago, the clergy in-

cluding Catholics, Protestants and Jews, tried to agree
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to request the public school authorities to dismiss pupils
early on particular afternocns so that they could go to
their respective churches for religious instruction.

Vacation Bible schools established in 1900-1901
and the Bible for Credit movewent established in 1810-
11 were also forerunners of Weekday religious education
established in 1913, and helped to prevare the way for it.

2. Bezinnings.

The present Weekday religious education movement,
the most cutstanding exreriment for weekday religious ed-
ucation, began in Gary, Indiana, in the latter part of
1213. his thrifty, clean city of 50,000 population is
situated at the south end of Lake Michigan, about thirty
miles from Chicago. It is here that the United Steel Com-
pany's great mills are located.

The nublic school system is the double platoon
orgzanization known as the "Work, Study, Play", plan, other-
wise known zs the Platoon system. Classes are divided in-
to A and B groups. While one grour is studying, another
group is playing or engaging in shop work, art or some
other activity. This plan lends itself especially well
to the carrying out of a program of Weekday religiocus ed-
ucation. Pupils*are received into classes in religion

only during play periods, so that no time is taken from

regular classes. The children themsslves choose to attend
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these classes in religion, nobody coerces them. It is |
necessary, however, to have thé consent of the parents.

From the first this work was successful in hold-
ing the loyalty and interest of both parents and pupils.
One cf the principal reasons for its success was the
hearty cooperation and support of Supt. Wirt. He is
thoroughly convinced of the value of unity in the educa-
tional process. He also believe that religious education
plays an important part in the development of any child.

"Although the teaching faculties were inadequate
and the curriculum far from satisfactory, Prof. Wirt and
others testified in 1915 that the plan had made religion
a subject of conversation along with the other topics of
the school child and that the conduct of the school child-
ren was abundant evidence that these classes were helping
to develop Christian character." (3¢).

The work in Gaiy was carried on by individual
churches up to 18918, when five Protestant denominations
united to form a community board of education and to work
out a community system of Weekday religious education. By
this great forward step, more effective work was made
possible for the following reasons: (1) expenditures were
reduced; (2), the churches were enabled to locate centers
6f Weekday religious education near the public schools,

whereas under the old plan most of the religious education
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classes were held in churches not so conveniently located.
Where churches are not conveniently located, "huts® gim-
ilar to those ussd in world war work were built.

The work in Van Wirt, Ohio, organized in 1818, is
patterned after the Gary, Indiana system. It has made
a large contribution to the movement by demonstrating that
details can be worked out to fit a rural community. There
is a continuous schedule of classes for the Bible teacher
like that of the nmusic or art teacher. Trained teachers
are thus enabled to give all of their time to instruction
with the result that greater unity in instruction is poss-
ible, with a minimum of supervision. Furthermore, it elim-
inates the danger of poorly trained teachers which may
easily result when many teaclers are employéd.

Still another system of Weekday religious educa-
tion was sstavlished in Batavia, Illincis, in 1919. Every
Thursday throughout the school year, puplls of eight grades
20 to their respeotive ciiurches for one hour or more of
religious instruction. The children come in successive
groups of two or three grades at a time. The administra-
tive work and teaching is carried on by the pastors who
cooperate in arranging with the public schools for time
in which to hold classes.

These are examples of slightly different tyves of

organizations formed for the purpose of educating in rel-
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igion the children of these communities. Other schools
located in Toledo, Ohio; Evanston, Illinois; Oak Park,
I11. ;Cuyahoga Falls, Ohio; Malden, Mass.; and New York
city are profitable to study. All of these represent
successful experiments with significant variations in
organization, curriculum, and other features.

3. Growth.

From the beginning, the Weekday religious educa-
tion movement has grown rapidly. At the present timexﬂcon-
gervative estimates place the number of Weekday schools
of religion in the United States at twenty-five hundred.
Towns and clties in widely separated parts of the country
have been conducting such schools for varying periods dur-
ing nearly twenty years.® (40).

With the exception of Mississippi and Utah, the
work is carried on in every state in the Union, and in
The District of Columbia. According to the 1930 Year-
book of the International Council of Religious Education,
(41), Ohio led with an enrollment of 64,892; New York was
second with 37,903; Kansas was third with 34,180; and
Minnesota fourth with 22,000, 1In Dec. 1930, Tulsa, Okla.,
had an enrollment of 19,780 pupils; Cincinnati, Ohio,
10,133; Toledo, Ohio, 9,000; Dayton, Ohio, 8,168; Oak
Park, I11; 3,350; Marietta, Ohio 3,118; St. Paul, Minn;
3,900; Hammond, Ind.; 3,500; Youngstown, Ohio 3,200; and

so on. -8ince this is a paper on Weekday religious ed-
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ucation in Oregon, I might add that Portland had an en-
rollment of 5,149 in 1930.

Dr. Albion Sguires estimated the enrollment in
Weekday church schocls in 1828 to be about 300,000. (43).
Lotz states that, "This estimate would probably be correct
for 19%1. A number of schools have alresady been discon-
tinued. At preseht thie Weekday movement is having a N
slower growth rather than the too rapid increase witnessed
several yezrs ago." (43).

Of the S54 schools studied by Forsythe, the follow-
ing figures will serve to tell the story of the approx-
imate number of schools organized in the different years
since 1€l3:

| 1913---12 schools
1914---19 "

1920---36 "
1921---58
1622--348
1825---58 "

1634——-55 "
1925---48  °
1926--125 "
1627---84 "
1928

192¢

No figures given.

Nt Nt at® s “rne?
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1931 No figures ziven |

18323 --318 schools

Total-———=-—=854  (44).

According to Forsythe,in the 954 schools studied,
"Mogt schools have 500 or fewer nupils, although a number
of schocls have as many as 2,000, A number of commun-
ities report 15 to 20 schools." (45).

In the International Council of Religious Education
Bulletin #601, on "The Weekday Church School" prepared by
Myron C. Settle, and published in 1930 is given the enroll-
ment accoring to states, number of ~ifties carrying on
Weekday religiocus education and the nuwusr of centers in

each state. The tabulation is as follows:

States Cities Centers Enrollment
Washington 7 | 7 175
Oregon 25 . 40 . 8,000
Calif. North 5 14 \ 1,359
Calif. South & 26 872
Mentana 2 2 150
Idaho 3 2 50
Nevada 1 1 100
Arizona 3 5 125
Wyoming 1 1 50
Colorado 2 2 100




States
North Dakcta
South Dakota
Nebraska
Kansas
Oklahoma
Texas
Yinnesota
Iowa
issouri
Arkansas
Lousiana
Wisconsin
Iliinois
iiichigan
Indiana
Okic
Kentucky
Tennessee
Alabvema
New York
Pennsylvania
W. Virginia
Vermont

Maine

Da

26
26
14
100

109
33

[ox

10

Centers

4
100

207

17

L3
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Enrollment

110
5, 000
774
34,10
8,943
775
17,674
2,850
1,144
450
450

5, 200
7,783
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States Cities Centers Enrollment
New Hammshire 1 4 250
Massachusetts 2 2 330
Rhode Island 10 10 1,314
Dis. of Columbia 1 1 150
HMaryland 2 2 53
Virginia 13 13 858
J. Carclina 8 8 275
S. Carclina 3 5 350
Gsbrgia 2 2 ' 50
Florida 1 1 250
Connscticut 2 50 | 4,930
New Jersey 1¢ 35 3,368

Total 254,867
(48)

4, Sections Favorable to Growth.

Taken as =a whole, the movement for Weekday ral-
igicus education has had its greatest growth eaét of the
Mississirpi River, espscielly in the northern states, in
gpite of the fact that many of these states have adverse
laws. Trhis growth may ve due to several reasons.

First, it was in one of these states, Indiana, that the
work began in 1913, and proved to be a success. The neigh-

voring states ¢f Illincis, Ohio, and iMichigan soon follow-

ed the example set by Indiana. The combined enrcllment
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of these states together with that of Indiana,fotals
©5,407, about one third of the entire number in all of
the states.

Second, these states lhave many centers of popﬁlation and
many large churches financially able to support a program
of Weekday religious educaticn.

Third, in these ststes are located a number of large
schocls where religicus leaders are trained, thus making
the matter of securing qualified teachers comparatively
simnle.

Fourth, there is the possipility that church leaders
and educatcrs in this section were espsecially interested
in the working cut of the Weekday religicus educaticnal
nroject and were willing to give much time and thought to

maka it a success.

. Bectiovns Unfavorable to Growth.

3]

Growth has been slizht in all staﬁes west of the
Rooky Hountains with the exception of Oregon znd Cali-
fornia. There ars at least three good reasons why this
is true.
First,in this region are wide stretches of uninhabited
country where for many miles in every direction nothing
can live excevrting sage brush. Hence there is no demand

for education of any kind.
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Second, there are fewer large cities in this ssection
of the United States with strong churches interested in
vrromoting a program of Weekday religious education.
Third, the eastern states have had the start of the
wast by almost ten years.

The work has made very little progress in ﬁhe
south and southeastern states. Neither Las general
education advanced as rapidly in those sections as in the
middle, eastern and Pacific slope states. It may be that
there is a lack of interest in nresent dayv religious ed-

ucaticnal movements and methods.

s

¢. Releaged Time.

An effort has bsen made in the various states to
secure "released time" during the week for the purpose of
permitting public schocl pupils to attend classes in rel-
igion; "'Released Time' is the term aprlied in that_sit—
uation in which the pupils, whose parents reguest it, are
released from the public schicol at hours usually distribu-
ted throughout the schocl day." (47).

Up to the present tiwme only four states, Oregon,
South Dekota, Minnesota and Iowa, have definitely legal-
ized the procedurs. The classification of the other states
is as follows:

States in which pupils are dismissed but an ad-

verse orinion is handed down,--North Dakota, Kansas, Penn-
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sylvania, and West Virginia.

States in which there is adverse opinion by Court
or Department of Education; released time is suppressed--
Washington, California, Idaho, Arizona, and Massachusetts.

~ States in which statutes are adverse but released
time is permitted by usage,-Montana, Nevada, Wyoming, Col-
orado, Utah, New Mexico, Nebraska, Texas, Oklahoma, Wis-
consin, Missouri, Arkansas, Loulsiana, Wisconsin, Illinois,
Michigan, Indiana, Ohio, Kentucky, Tennessee, Mississippi,
Alabama, Florida, Georgia, South Carolina, North Carolina,
Virginia, Maryland, NewJersey, Connecticut, New York,
Rhode Island, Vermont, New Hampshire and Maine. (48).

7. Results.

Concerning results obtained, Forsythe makes some
interesting statements. "Weekday church schools are ac-
hieving results in the lives of pupils, as shown by the
following examples which have been observed by teachers.
They are not given with the thought that they are techni-
cally demonstrable results of weekday schools. Complete
proof or disproof must await the development of techni-
ques which we do not have at the present timé. The teach-
ers who reported thess cases are all in schools which héve
been continued nine consecutive years. They believe these

outcomes in conduct have been fostered by Weekday rel-

gious education. These cases also make clear the dis-
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tinctive contribution which Christian education can make

to what is usually spoken of as character education.

Cases Illustrating Right Attitudes Toward God.

"The children show interest and pleasure in the

work. A number of them have told me since beginning that

they say at night the prayers they have learned in class.

WA 1ittle granddaughter who attended one of our
Classes 1lnsisted that the family join her in saying grace
at the table just as the children did in their religious

school class.

"A certain child who had learned a prayer for
meals and a prayer for bedtime would never allow the par-
ents to eat without first saying grace. She insists on
praying before retiring. Her parents told me of this in-
stance and sald the child had been taught this in Teli-

gious education, for which they are thankful.

"In my classroom I always have a song or prayer
before the beginning of the day's work. On one particular
morning this little song was omitted. Charles, who is a

member of my religious education class, soon noticed that

we had not sung the prayer. He folded his hands and bowed
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his head and said, 'I think we should pray before we do
anything else, because it will help us to do our work

better.!

"The class has déveIOped a feeling of reverence
and prayerful attitude in class, also understanding of
God the Father, who cares for all. Their interest is
keen and parents say they woulan't have their children
miss it for anything.

Cases Illustratigg Self-Control Through Christian Training
"Jim, a boy of eight years, very petted, allowed

to have his own way in practically everything at home, be-
came afflicted about four years ago with tuberoculosis of
the thigh bone. While confined to the hospital he had to
have three separate nurses. Because of his 1rritabilitj
and disobedience no nurse would continue long on the case.
He entered weekday religious education classes last year,
and became greatly interested in the idea of doing some-
thing for others. His natural selfishness was dominant un-
til this fall. When a birthday party was given in the re-
ligious education class of which he is a member, to our
surprise, he saved his cake, and when asked why didn't he
eat it, said, 'My sister brings me to school each day‘and/
I want to do something for her.' It took a little persua-

sion on our part to induce the sister to accept the caks,
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and I am not sure the boy did not eventually eat it, but

his spirit was right and he has begun to live for others.

"I have noticed that in most cases my children?s
attitudes toward each other have been much better than at
first. Especially have I noticed this with one boy. This
boy caused other teachers and myself a great desal of
trouble in school, in the halls, and on the playground;
he has acted like a different becy for a long time; the
princivmal has called my attention to it. I,réally believe
that religious education has been the means of obring this

about.

"An increase in intersest and attendance at Sunday
~gchool is noted. Three new members enrolled because of

cinterest and friendliness c¢f class members.

"One boy who has been very rude to his playmates
18 showing cuite improvement in his attitude and conduct.
He is being of service to cthers, often sacrificing his

~own pleasure to make others harmy.

Caseg Illustrating Helpfulness through Christion Education.

"There are evidences cof growth and development of
character in the reports of thoughtfulness, forgiveness,

and kindness. Some children seem to be replacing their
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fear of God as a God 6f vengeance with the idea of his
love and kindnesé. At one time a little boy looked up
at me with wide-open eyes and thoughtful face and said,
'God has such a sweet spirit.' Several children voluntar-
ily report having 'made up' with those with whom they had
quarfelled. There have been evidences of a change of
attitude in the solving of their little problems and in

everyday contacts of life.

"One case of forgiving which was told in class, I
found interesting. A boy had been pushed down by a larger
boy while skating on the ice. He said that he had planned
to trip him the next night, but after thinking about what
he had learned in class he thought he would forget it. As
it happened, that night the older boy broke through the
ice and got wet. The boy who had been offended hglped him
out and took him home."™ (48).

Forsythe reports many other interesting cases. A
few from other sources are enlightening.

In regard to the work in Batavia, Illinois, Hr.
Hoag makes this significant statement, "In some forty weeks
of operation there has not been reported a single case of
truancy. .This means that the children like the work.

There havs besn no absences except for physical causes;

tardiness has been negligible. There are 725 children of
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the eight grades in Batavia, and of these all but fifteen
have now chosen some church and recsive religious instruc-
tion. This was not true at the start By careful explain-
ing, calling and checking of lists, we have reached this
remarkable showing. This means that over ninety seven
percent of the children in the grades are receiving relig-
ious ingtruction. One hLcur a wee% for every child in
town-- and this for eight years-- is a prospect that must
appeal to every religious institution. With such a system
permanent, the effect on the yvoung ﬁeople of the town is
bound to be toward the making of a more faithful church

membership." ({50).

Frenk F. Fleming, Judge of the Juvenile Court, has
sald this regarding Weekday religious education in lar-
ietta, Okio. "You will perhaps be interested to know that
after careful investigation of our records, I find that
juvenile delinguency has decréased materially in this
country since religious education has besen established in
ths day schools and I.want to commend you upon the good

work you have done." (51).

any other statements from teachers and leaders
in the field of Weekday religiocus could ve gquoted but

these ars sufficient to give some idea of desirable changes
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in the conduct of childrsen that can be attributed to

lessons taught in Weskday classes in religion.
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CHAPTER 6.

WEEKDAY RELIGIOUS EDUCATION IN CERTAIN
ELEMENTARY SCHOOLS OF OREGON

1. Historical Sketch.
When and where it began.

Milton, Umatilla County, located in the eastern
part of the state seems to be the birthplace of Weekday
religious education in Oregon. It was established there
in the year 1921, by a committee authorized by the chur-
ches to perfect plans and set in operation the movement.
According to reports, the work has been going on there
continuously ever since until two years ago when it was
discontinued because of financial conditions.

Records of the progress of the work in Milton
from year to year are not available. Statistics of pupil
enrollment, and information regarding the‘general getup
in Milton will be given in their prbper place in this
paper. |

In 1922, a committee composed of representatives
from fifteen or more Protestant churches in Eugene, met
and discussed thé poésibility of inaugurating a movement
for Weekday religious education in the elementary schools
of that city.

At this meeting a report was given by Mrs. R. M.
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Day, who had recently visited Gary and had méde a study
of the plan in operation there. As the result of her
observation and enthusiastic report, the committee de~
clded it would be well worth any effort on their part to
put the plan to work in the Eugene schools.

Mr. Lemuel P. Putman, director of church activi—
ties of the First Presbyterian church in Portland, who
was at that time secretary of the Y.M.C.A. at the Univer-
sity of Oregon, also had made a study of the operation
of Weekday religicus education in other states and was |
very enthusiastic about it. He presented information to
the group, at the same time placing in their hands print-
ed matter pertaining to the work, in order to give them a
thorough understanding of the movement and to emphasize
the importance of beginning with high standards.

Plans were worked out and submitted to the church-
es. They agreed to cooperate in every possible way to make
the work a success. A permanent administrative organ-
ization or council of religiocus education was formed to
take care of the details neoeséary to the progress of the
project. This council was composed of reﬁresentativas
from each of the Protestant churches in Eugene.

The plan was actually put into operation in the
fall of 1923,with a pupil enrollment of 300. This, how-
ever, was a good start. It has grown in size and in-

fluence, being at the present time theylargest work
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in proportion to the total population in the state of Ore-
gon, with an enrollment of over 1,000.

Once begun, the woTk spread to other towns and com-
munities, growing rapidly. Following is a list of places
with approximate dates of organization. Towns and com—
munities where the work is now in operation, ars indi-
cated by stars:

Dates of Organization.
Milton, Umatilla County--——; ----------- 1921 .

*Eugene, Lane County-——-——m—mee—maeeaa.-1933

*Portland, Multnomah County - -1924

*McMinnville, Yamhill County-----—ewe=ew-=1924

*Saint Helens, Columbia County 1925
*Parkdale, Hood River County- 19256
Ashland, Jackson County- -1935
Rainiér; Columbia County ‘ - 19236
*Springfisld, Lane County 1928
Woodburn, Marion County-- 1928
*Klamath Falls, Klamath County 1928
Roseburg, Douglas County -— 1928
*Lane County Rural County ———— 1928
Grants Pass, Josephine County--—————a—e- 1929
Drain, Douglas County- 1929
Webfoot, Yamhill County--- —-—— 1929

Amity, Yamhill County 1929




Halsay, Linn County
Lebanon, Linn Count
Brownsville, Linn C
*Dallas, Polk County

Sheridan, Yamhill C

The Lane County Rura

7.

-------------------- 1930
Yo e e m = 1830
6unty ——————————————— 1930
____________________ 1931
OUNEY—mm e e 1931

1 work which was begun in

1928 includes the towns and communities noted below.

Places where the project is
indicated by stars. Eugene

cluded in the County work.

1828 1828
*Creswell *Harrisburg
*Zion *Santa Clara

Hayden Bridge Thurston

Coburg Upper Mabel
Marcola Mabel
Wendling Riverview
Lorane

~Junction City
"Trent

Hebron

in operation this year

and Springfield are not in-
1930 1931

*Bethel Coast Fork

*Dunn

Fall Creek

*Willagillespie

Willakenzie

Elmira

Cloverdale

Norkenzie

Jasper

Noti

Pleasant Hill

Mt.

Vernon

Warner

Twin Oaks
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1oL8 1528 1230 1851
Seilesy Hill
Irving
Olassss have been sonductad in 211 of ths above

- <y i . PR I . £ - . 3
vl=oces at sows time betwesn the ysars of 1828 and th

w

prassnt time. At no one time was it carried on in all

sratory Tork.

s

ody has said that, "Infermation orings in-

4

Some®
spirztion znd insviration lsads to reslization.® In
azring with this idea, before attamwting to begin the
teskday relizicus education work in the schocls of Ore-

it wac necessary to grepare people's wminds oy giving

-

v

them informstion concsrning ths project, its purpose and
aims. To this end, npublic meetings were held in ths wvar-
icus cormunities to which pare and other interested
individuals were invited to near the plan sxrlained.

In the event that she plen was favorably looksd
uson, the people assembled, appointed a committee to oare
for the organization and administrative detells esgentiz

to the carrving intc execution of Weekday religicus

o
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l—J-
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v
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%, Orzsnization and Administration.
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The varicus types of organization used in connec-

tion with Weekday religious education in different places
have bsen described on pages 38 and 38 of this parer.
Each dommunity chooses the type best suited to local
conditions.

As far as I have bsen able to discover, the Inter-
denominaticnal type descrived on vage 38, is the type
most comronly used in connection with Weekday religious
education in this state. Portland, Eugene, MclMinnville,
Saint Helens, and other communities make use of this
plan of organization.

Portland has a Central Council of Religicus Educ-
ation with representatives from each district as members.
The districts each choose their own rerresentatives.

In Dallas, the Ministerial Association sponsers
and administers trhe work.

The Rural work in Lane Jounty is under the Lane
County Bible School Board. It is separate and distinct
from\that of Bugene and Springfield. These two places
are administered by two different gouncils of religious
education that havexnothing whatever to do with the
rural wcrk.

(1). iembers of Religious Educaticn Council.

Fach church in smaller communities and sach

denomination in larger places, is represented on the
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council or board and has a vecice in administrative affairs.

The number of members, length of term and manner
of election is decided upon by the council. They vary
in number according to the size of the community and the
nunber of churches.

An sffort is made to retain on the council, those
wiio are most interested and willing to make d real sac-
rifice for the cause of Weekday religicus education. It
takes courage, tact, patience, dependability and conse-
cration. The members of religious educétion councils or
committess receive no remuneration.

(2). Duties of Council members.

A. Recelving anplications from teachers, passing
upon their qualifications, submitting the qualifications
to the public school board for apyroval, electing as
many teachers as are needed to carry on the work, and
providing contracts for the signatures of the teachers
and names of committee memoers. |

B. Helping to provide sultacle meeting’plaoes,
and giving assistance in arranging convenient clasé
schedules in cooperation with public school teachers and
authorities. |

C. Assisting the Weekday religious education

teachers in securing the enrcllment and attesndance of

pupils at all religious educaticn classes.
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D, Providing for financial support of the work,
including teacher's salaries, equipment, etc.

E., The taking of an caring for all records of
the organization and classes.

F., Acting in an advisory capacity.

G. Providing for proper supervision.

H. Responsibility for advertising and promotion.

I. 1In cooperation with the teachers, to provide

the best possible curricula and standards.

4. GrowthQ

During the period of twelve years since 1521 when
Weekday religious education began in Oregon, it has grown
steadily. Each year up to 1831, additional classes were
organized and taught. From an enrollment of something
over 300 in 1823, it increased to more than 9,000 in
1930-31, when the highest peak of enrollment was reach-
ed. 8Since that time there has been a decrease each year
until this last school year the total pupil enrollment
dropped to between seven and eight thousand. In view
of the fact that there has been a retrenchment in the
program of general education and every other line, this
is not discouraging. According to reports, many commun-
ities are looking forward to reopening Weekday religious
education classes as soon as financial conditions are

favorable.
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. Support.

In keering with the principle of the separation
of church and state, it is not permissable te use money
raised by taxation for religiocus education purvoses, there-
fore, all funds necessary to carry on Weekday religious
education must be contributed by churches and other
organizations or by individuals. Some of the larger
churches in the state vprovide for Weekday religious ed-
ucation in their yearly budgets.

A number of other communities designate that a
nortion of the Sunday school offerings is to go for this
purrose. In order to raise additional funds, entertain-
ments, teas, etc., are given. Lodgss, Parent-Teacher or-
ganizztions and clubs often help. Perscnal contributions

are made by varents and others individuals.

8., Eoguirpmsnt.

It is iwmvossible to accomplish much in any line
of endeavof without propsr eguimment and tools with which
to work. This is certainly true in the field of Weekday
rzligious education. Realizing this, committeeé and
teachers in the different centers, have cooperated in an
effort to provide the necessary sguipment for religious
education clasées.

Tables or desks and chsirs, a musical instru-

ment either organ or piano, and blackboards are in most
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instances parts of the regular classroom furnishings,
whether the religious education classes meet in the
church or school building.

Special equipment essential for the success of
religious classes includes Bibles, song books, maps, text-
books, and materials for handwork such as drawing pavper,
crayons, paste, notebooks and scissors. Some of these
ttems are also used in connection with regular school
subjects and do not have to be purchased extra. Add-
itional materials for handwork projects are sometimes
provided by the religious education committee, sometimes
by the teacher and in other cases by the children.

Pictures'for posters, blocks of wood for use in
building the temple, match boxes or pieces of smooth
wood to be labelled to represent the books of the Bible,
are usually brought by the children. They are very will-
ing to help in this way.

Convenient shelves or cupboards in which to store
materials when not in use are necessary and provided for

in most cases.

7. Classes.
(1). size.
No teacher can do acceptable work if a class is

too large, whether she be a public school teacher or a
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religious education teacher, it makes no difference.
However, it seems fo have been the préctice in some

Oregon communities to combine purils of two or more

grades inte a large class in religious instruétion. While
this is unfortunate and unsatisfactory, it has been nec-
éssary in order to keep exvenses at a minimum. The idea
was that religicus teaching with’this handicap, was better
than nonsz at all,

In the majority of cases, the classes have not
contained more than forty pupils. Where it is not
possible to employ more than one teacher, the classes are
larger.

(2). TVnere held.

In no Oregon community studied, do the Weekdey
classes in religion meet in a building especially set a-
part for this purpouss. In all cases the classTooms are
used for Sunday school or public school. With the ex-
oception of Portland, where the classes meet in church es
or nearby hired dwellinzs convenient to the public séhool,
Weekday religious education is carried on in the public
schocl buildings. There seems to be no objection to this

»rocedure.
(3). When Held.

Oregon is one of the four states in the United

States in which "released time" for religious education

has been definitely legalized. Because of this privilege,
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the leaders of Weekday religious education and of the
public schools feel free to work out a class schedule so
that those children whose parents request it, may attend
classes in religious instructicn, and recelve credit for
their work. | |

Thers is no particular specified time during the
public schcol hours when religious education must be tak—
en care of. Each community plans a schedule that fits the
local situétion.

The class schedule depends somewhat on the number
of teachers employed to give religious instruction. Where
there 1s more than ons teacher, as in the city of Portland
classes are held simultansously in different bulldings.
This last year, each Portland teacher handled eight class-
es per day. There must necessarily be vacant time enough
between periods for the teachers to go from one bullding
to another.

Until this past year, ths teaching staff in Eugene
has been made up of from one to three teachers, but this
year it was necessary to reduce the number to one. This
teacher goes from one building to another in much the
game way as does a music or art teacher. She gives her
full time to the work, teaching thirty-three classes per

week. Below is a2 class scheduls similar to that used

by the Eugene schoolsy
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Day School School School School Schocl — School
Monday g:15 to
. 3:30
Tuesday 2:1% to 1:00 to
12 U 3:30
Wednesday g:15 to
1z M
Thursday 1:30 to
3:30
Friday ‘ 9:15 to
| 3:30

The rural Lane county schedule of classes is so
arranged that it is possible to teach in schools at close
proximity during the teaching hours of each day in order
to save time and travelling expense. This past year the
work was conducted byrone teacher. She taught twenty-five
classes in twelve different schools, some of which are

seprarated by several miles.

(4). Number.

Place No. of classes Months Weeks Hours
Portland 133 8 32 4,448
Eugene ' 33 8 38 1,056
Klamath Falls 13 - 8 32 416
McMinnville 8 8 33 - 258
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Place No. of clagses Months Weeks Hours
Saint Helens 14 8 33 548
Springfield E; 7 28 252
Dallas 4-30 iin. 7 28 56
Parkdale 8 | 4 18 128
Lane County Rural __ 25 _7 28 700
Totals 353 85 260 7,860

(8). Length of class sessions.

The length of tﬁé class hour variss from one-
half hour to one hour. With three or four exceptions,
the period is one hour. Thkis includes the time taken
going to and from class. The actual amount of time con-
sumed in religious instruction is less.

(8). TLength of term.

It has bsen generally arresd that Weekday classes
in religion, in order not to interfere with the rrogram
of the public schocl, must begin one month later and close
one month ealier than thie public schocol. This clears
the way for the opening znd clesing davs of schocl to be
devotad to secular school subjects, organization and ex-

aminations.

8. Greades Included.

This past year, of the 14 cities and communities

studied, five included all grades from one to eight; three
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took in grades four, five, and six; one, grades five to
eight; one, grades five and six. Prior to this year,
other grades were included. In no case were the fifth
and sixth grades omitted.

In some instances, where the grade enrollment was
small, more than one grade met in the same group for re-
ligious instruction. One teacher was thus enabled to

handle more children.

9. Methods.
The methods employed in the presentation of Week-

day religious instruction in Oregon follow somewhat after
public school methods. One of the minor aims of relig-
ious education is to give the child a certain amount of
factual knowledge, not that it shall be thought of as an
end in itself but as a means to an end. Therefore, certain
subject matter is taught by stories, question and answer.

Since the primary aim of religious education is
the development in children of the proper religious atti-
tudes, ideals and habits of Christian conduct, stories
and projects that present real life situations are used
sextensively. The teachers strive to present them in such
a way a8 to lead the children to desire to do rightly
toward others.

Doing is stressed. The project method, drama, hand

work including sandtable, notebook work, posters illus-
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trating lesscns taught, soap carving and some woodwork are
all used more or less. |

A11 lessons are rresented from a religious point
of view. By taking rart in World Friendskip projects, the
children are taught to be unselfish and thoughtful.

The lesson period is usually divided into three
parts- worship veriod, story pericd aﬁd handwork period.
It is not always possible to cover all three in one hour.
During the worsnip period, the children are taught to

sing hymns and to vray. Taoe teachers never embarrases the

crildren by calling on them for prayers; they are left to

At the end of the term, the children assisted

by the teachers put on what they please to call demon-
strations. On the final evening the children take charge
of everytiing and the teachers sit in the back of the room.
They revisw Bible'knowledge, stories, songs, and plays
which have been learned during the year. The parents and
friends attend in large numbers, marvelling a£ the con-
fidence and skill displayed by the children in condiuc t-

ing such a varied program. Tihe children like to do 1it.

10. Curriculwus.

dueh of the material is religious, the Bible ove-
ing used as the main source book. Lesscns from both the

014 and the New Testaments are fitted to the different
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age groups. The life of Christ, 1life of Paul, the study

of some of the great prophets like Elijah and Elisha, and
other outstanding Bible characters are all includsed.

God is pictured to them as a loving Father, the
giver of all good things, who cares for all people and
wants them to be happy. They are taught that Christ is
the son of God, the great teacher and example for men
to follow.

Bible material is supplemented with stories of
great literature, historical characters, nature study,
and music.

Up to the year 1931, a state course of study
issued by the state superintendent of public instruction
for classes in religion, was used as a basis of study
in a number of schools. This course is still available
but merely as a suggestive outlins. The teachers are
free to work out their own curricula, fitting it to the
needs and ages of their pupils.

The Portland schools have adopted the plan of
taking some topid for a whole year and fitting lessons
to the several age groups. The seven objectives adopted
by the International Council of Religious Education (see
pages 33 and 24 of this paver,) are used as the basis
for their course of study.

Following is a list of topics developed in con-

nection with rural Lane county work. These are changed
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from time to ftiams:
e . . ) » ~ LT
Firat ysal-——————- --Listening %o God.
" S S £ Y rra e TT.
38CLNd VEATm—m————— Goi's Love for Us.

) Shcwing our Lovs for God.

Fourth veal=——m————-)

Fifth year--—————ee- -3Suilding Cihristian Character;

Sixth yeslmmem—mm————— Jesus 23 God's Son, as shown by
thhe Trhings He did, Things He
Tauvght and How EHe Changad tihe
SOTL A

Saventh yesl———————— )
g Paul the Pionser.

Bighth vear——m—ee——— )

Jue to the fact that Veskday religiocus education

oy =11 dencmination,

B

carafully avoidad.

nstruction to thair own ¢hildren.

ning religion classes

asch year, enrollment cards are given to thie ¢hildren. They
ars askad to take them home & tralr parents sign
Shewm, thus signifying thelr desire to have thsir cuhildren
z2ttend these classes. The rzarents 2ithsr 4o or o not

sign *he c=rds. In crge the ciilldren are excused from
regul=r —uvlic school work to attend classes in religious
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ingtruction, thoy ars exrected to ve in class just as
rezularly and promptly as in any rsgular public sohoéi
class. Thsy zre not reguired toc wmake ur work from wiich

thev ars excused. Children who are not in 3Bionle Study

soular work in another room,

[
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3,
s
i

I

oy - o A
clagsaes, carry un ths

According to Oraegon School Laws for 1831, Charter

35, Secticn 1, "Any child attending ths publi
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may be sxcused from such schocl for a veriod of not to
excead cne rundred and twenty {130) uminutes in any week

to wtiend weskiay schools ziving instruction in reli-

to attend Weekday cl=sses in rsligzicus instruction.  The
shureh is resconsiole for thelr attsndancs, discivline

snd prosrass. sVe boan

Taneritad. Hot penv —uwsila are lest for any reason
j . Y N

oboer than woving.

Woen as¥ed if %is ciildren likeld toie work, one
tazoher rerliad, "icst decidedly. Puplls left the six-
th grade resretful that they could not continue the work

in the seventh. After %we vears, the children whenever

mwesting the formsr teaclsr asksd, 'When will we hanve Bildes
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school again?' The surest indication that they liked it

was, that classses increased year by vear, and that none
drooped the work, although it was vwurely voluntary.®

The writer visited the Lane ccunty sﬁhools in
Novemvsr ¢f last vezr (1£32) and was impressed with the
enthusiasm and interest manifested by ths children. The
attention and discinline were excellent. The nunils
showed a dssire to be helpful to the teacher and to one
ancther.

On: teechier saild the younger children liked the
work better than did the older purils. This may have
been vartly due to the inabilityv of the teacher to chall-
enge thelr interest, or verhamrs the tszching material
was too much review.

Following is a chart showing the enrcllment for

the different years. Pleces in which the work was carried

on this vear are indicated by stars.




Place 1923-24 24-25 25-26 26«27 27-28 2829 29-30

30-31

31-32 3233

#Portland |
*Eugene 300
#Klamath Falls
#MeMinnville
*#Saint Helens
Sheridan

Webfoot

Graﬁts Pass

Rainer

Woodburn

Drain

Halsey

Lebanon

Ashland

Amity

4,353 5,229 5,067 5,149

675 921 886 1,256
25
| 150
150 162
189 183
50
60
288  gan 581 625 663

4,959

1,220
170
2507
8007
120
250

142

36

45

4,345 4,000?
1,251 1,050

380 350
250? 250
8007 800
400
145
70

*g88



Place 1923-24 24-25 25-26 26-27 27-28 28«29 29-30 30-31 3132 3233
Roseburg | ‘ 288

#Parkdale 198 198 200
#Dallas 206 187
Milton | 3 - 6007

#Springfield 135 203 252 227 204 238

Lane County Rural Work

Hayden Bridge : 18 18

Willekenzie : 31

Coburg 39 73 54 24
Marcola 29 38 23
Wendling ' 32 22 42

Upper Msbel 20 14
Mebel | 28 22 27
Elmira: 56

‘68



Place 1923-24 24-25 25-26 26-27 27-28 2829 29-30 30-31

3l-32 32-33

Noti
Cloverdale
Korkenzie
cqgstderk
Riverview
Jasper

. Lorane ‘
Junction City
Trent
Hebron
Thurstone
Fall Creek
Warner

Twin Oaks

41
43
47
41

- 16

20

32

56

34

22

39

41
18

56

42
11

13

48

*06



Place 1923-24 24-25 25426 26-27 27-28 2829 20-30 3031

3132 32-33

29

Bailey H1ill

Irving 7 40

Pleasant H1ill 10 14

Mt . Vernon 17 15
*Harrisburg 60 60 60
#*Bethel 50 21 61
#Creswell 21 24 90 65 36
#Zion 7 26 27 34 30 30
#Santa Clara 55 83 91 111 114
#Dunn 66 57
#Willegellesple 62 50
Totals 300 960 5,040 6,866 6,386 8,480 9,039 8,876 7,483

- *16
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These are necessarily approximate enrollments
owing to the fact that figures for scme of the years were
not available. Klamath reports having been organized in
1928, yet there are no figures before 1£30; McMinnville
organized the work in 1925, but figures before 1930 wers
not given; Saint Helens and Parkdale give the year for the
beginning of the work as 1825, but there are no statistics
for years prior to 1830; Milton was the firast town in
the state of Oregon to inaugurate Weekday religious ed-
ucation, but merely approximate pupil enrollment was re-
ported for the years 1830-31; the final check on the
number of pupils attending Weekday classes in religious
instruction in the Portland schools is not yet completed.
In examining the above chart, these things must be borne
in mind.

As far as these figures show, there was an in-
crease in the number of pupils enrolled in Weekday class-
es in religious educatiocn in the state of Oregon up to the
year 1930-31. The highest peak was reached during that
year. Since that time there has been s decrease sach
year. The number of classes has been cut down and fewer
teachers are now employed than formerly.

We need to remember that retrenchments have been
made in all other fields during these lean years, and be

not too hasty in saying that Weekday religious education

is not making progress. In the light of what has taken
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place in the general educational field, Weekday relig-

ious education has held its ground exceptionally well,

13. Denominations represented in the enrollment.
Children from many different religious bodies

are included in the Weekday religion classes. Some of

them are mentioned below:

Adventist

Baptist

Christian

Church of God
Christian Science
Congregational
Catholic
Evangeliocal
Episcopal

friends

Four Square
Hebrew
International Bible Students
Latter Day Saints
Light House Temple
Lutheran

Methodist

Nazarine

Presbyterian
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Salvation Army
kUnitarian
United Brethren

Unity

14. Teaching Staff.
(1). Qualifications.

Prior to 1931, the state of Oregon required an
individual aspiring to teach Weekday classes in religion,
to have a certificate issued by the state superintendent
of public instruction, authorizing the holder to teach
religiocus classes. At that time a teacher must be a
high school graduate and have at least two years of
Normal school training or its equivalent. Portland still
requires this training as well as public school teach-
ing experience.

So far as the state is concerned, at the present
time no requirements must be fulfilled by those who give
instruction in Weekday religious education. The suit-
ability of the teacher is left entirely to local school
boards. The teachers make application to the religious
education committee or council in the community where
they want to teach. If their gualifications are agreeable
to the committee, they are then submitted to the local

school board which either accepts or rejects them. They

are employed by the committes of religious education,
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and are responsible to the committee and not te the school
voari.

Thile Oregson makes no attsmat to pass uron or hold

Feakday r2ligious

»resent time, have

the yvublic school

teachers in their fileld.

Shurcnh schivols for the tralning of young peorle

a5

for Christian leadersiily are locsated In a number of

Al

comzmunitiss in the State of Oregon. Awong them are

Linfield Collage, 2t dolinnville; Quaker College at

Newberz; Pacific Collsge at rzst Grove ana the Eugene
Bible College located at Eugene. In several instances

young weonle have besn sent out from thsse schocls to do
vractics tsacring in W@ekJJV Relizicus educatlion classes.
It zoes without saying that a tsacher who gives
instruction in rsligzion must nesds sxemplify the gualities
of Christian character which i% is her aim to attempt to
produce in thes children whom she has under her direction.

As far as is xncwn, the teachers in this state msasure

). umber of Weekday relision tsaciers in Oregon.

Pl=ce 1531-32 1632=-52 Salary
Portland & It Yesa

Yes
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Place 183132 1932-33 Salary
Klarath Falls 1 1 Yes
MeMinnville 1 1 Yes
Saint Helens 1 1 Yes
Dallas 4 (volunteer) 3 (volunteer) No
Srringfield 2 2 Yes
Harrisburg 2 " 2 n No
Santa Clara 5 (4 practice) 5 (4 practice) Yes(1)
Lane County Rural 2 _2 ‘ . Yes

27 23

The number of teachers needed denends somewhat
uvon whether nart-time or full-tinme teachers”are emplcyed
and unon the size of the classes.

(3). Salaries.

No definite scale for the salaries of Weekday
Bible school teachzars ig followed in this state. Each
community vays in accordance with the decision of the
religicus education committes. gbme teachers, especially
rart-time teaclers or these in comsunties where the
classes are fav in awnbsr, are waid oy the heour or class.

The Lane county rural teacher is paid §5.00 per

oy

1 ¢lass of one hour. VWood-

o

term of seven months for esc

| aad

burn, in 1€41-32, paid a like amount. The Eugene teacher

received in 1931-3%2 a sal.rv of $1260.00 for the year.

An assistant or wart-time teacher was vaid §477.50.
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Ashland's teacher received $133.33 plus per month. Port-

land has an interesting salary schedule, based on training

and length of service:

Length of service First Class Second Class Third Class
(Less than (BA degree) (MA degres)

BA degres)
lst and 2nd year....$120.00 $135.00 $150.00
After 2nd year.......125.00 155.00 165.00
After 3rd year.......130.00 160.00 170.00
After 4th veare......135.00 165.00 175.00
After 5th year.......140.00 170.00 180.00
After 6th year.......145.00 175.00 185.00
After 7th year.......150.00 180,00 120.00
After 8th year.......180.00 180.00 200.00
After Sth yeare......170.00 200.00 210.00
After 10th year......300.00 230.00 250.00

The salary of supervisors is on the same basis as
above, plus $10.00 per month. (53).

The above figures show that there is some var-
lation in amounts paid to teachers in thé places noted.
It is worthy of notice that generally speaking, Weskday
Bible school teacheis“in Oregon, are paid salaries com-

mensurate with that of public school teachers. Of this

Oregonians should be justly proud.
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15. GCost of Weekday Religious Education in Oregon.

The biggest item of expense in connection with
Weskday religious education in this state, is the salary
raid to teaclhiers. .

With a few excevptions, the classes are held in the
public school classrooms, thus deing away with the expense
of housing, sguipment (such as desks, tables, chairs, black-
boards, hsating, and janitor service). Textbooks, if any,
are used are either bought out of the general fund or a |
special offering is taken to vay for them. When the work
was first organized in Dallas, Bibles were needed so a fres
will offering was taken at the regular services of the
churches to cover the exmense. Since then there has been
no expense to the community. |

In connection with the Rural Lane ccunty wcrk,
practically the only 2xpmense 1s the teacher's salary and
her travelling exrenses while engzaging in teaching Week-
day classes in religion. She provides her own teaching
materials, including Bibles, maps, wpictures, story books,
stc., taking them'wiﬁh her from nlace to »lace. It works
a real hardship on a teacher to be obliged to do this. In
1¢50-31, the estimated total cost for tie year including
car expenss was %1730.00, a cost of about 1.88 ver pupil.

The situation in Portland is a little different
due to the fact that the classes do not meet in school

buildings but in churches or rented dwellings near the
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-

»ublic school buildings. In order to gst startad, the
first year the cost was approximately #4.00 per ournil.
Trhis includsd the »nurchasing of tablet arm chairs and
other necessary eguipment. Since then the cost has been
very low, about $L25 rer vunil. The yearly budget for
Weekday religiocus education work in Portland is §11,000.00.

Barrisburg and Dallas do not even have the ex-
pense of teachers salaries since the teaching is done Dby
volunteers who are gualified to give instruction in re-
ligion.

It is estimated from reports received that the
cost varies all the way from a few cents to less than $2.00
per punil per year.. This is certainly very little to in-

vest in an educational project which seeks to build Christ-

ian character in boys ana girls.

1€, Relationshin» to the public schcol.

The movement for Weekday religious education is
a movement initiated and supported by the church and as
such is not undsr the control of the state., This is true
nct only of Oregon out of 21l states. This does nct mean,
however, that there is no coomneration. The wnublic schiocls
of Oregon cooperate thorouzhly with teachers and leaders
of Weekday reliricus education to work out a wnrogram that

ig convenient to both.

In Oregon as in other states, the church is en-
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tirely resgonsible feor the attendance, discirline and
progress of all children enrolled in Weekday classes in
religion.

There seems to be no objection in this state to
the classes being held in public school buildings, although
tiils wractics is qguestioned by some of the leaders in the
field of Weekday relizious education. iuclk can also be
galda in favor of 1it.

Tiie public school authorities do not set up a
standard for the content of the Weekday religious education

-

curriculum. The religicus neesds of the children are

<

(€8

studied by the tsachers and teachiny materials are select-
ed to fit these needs.

Very little attempt is made to correlate the curr-
iculum of Weskday esducetion with th=t of the vublic achool,

expecting in the lessons on character building.

¥

17. Relationshiv» to ks Sunday School and Church.

The Weekday relizious education movement is a child
of the church, therefors, it must loock to the church for
promotion, inspiration and supvort. It is just cone part
of the entire educational orogram of the whole church,

and the pro siicull be constructed with the idea of

]

Ian

=2

surpvlementing the work of the Sunday school and church.

Ssveral committee chairmen in Oregon rerort an

increase in numbers and regularity of children attending
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the services of both the Sunday school and church. They

further state that the educational standards of ths church

7

nave improved since Weekday religious instruction began
in thelr communities, because the children wuho attend
Veskday classes in religion are vetter informed and de-

mand more of the Sunday scicol teschers.

17. DProblems.

Huch the same problems in connection with Weekday
relizgious education zre 2ncountered in this state as in
ctier states. Among them are ths securing and holding the
interest and cocpsration of the clwrches, the provision of
nousing and equipment, »rocuring canable teachers, the
working out of a suitable program, and last but not least,
the financial supvort of the work. Almest without ex-
ception, lack of funds Las been gi#en as the reason for

'discontinuing the work where it was once in owveration.

This seews to Le the major problem in the state of Oregon.
\Weekday educaticon has not had in the majority of

centers in this state, a sound financial foundation. As

a result, in a few instances, the teacher's salary has not

even Deen pald regulsrly. In one case, much of the teach-

er's last year's salsry is still unraid.

he difficulty exgerienced in raising funds these

last two years is understandable in the light of present

Zeneral financial conditions.
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The work in Portland, Eugene, icllinnville and
Klamath Falls wbile handicanved bacauée of cuts in the
number c¢f classes and teachers, and the rseduction of
tsachier's salaries and other items of general expense,
has besen continued successfully because the program has
bsen placed on a basis of assured financial support. The
churches in these places include Weekday religious educa-

tion in their current yearly budgets.

18. Results.

It must be admitted that results in the field of
Weekday religicus education are difficult of measurement
because in so many cases direct immediate results are not
obtained. However, statemsnts made by various reliable

people should be given some cradencsa.

Statements by Public School Principals in Oregon:

(1). "It is my earnest desire that the Bible study

classes be carried on in the public schicels of .

I would that it could bs a part of every grammer school
curriculum in these United States. It gives the boys and
zirls a wonderful kncwledze of the Bible. Toe work is
made attractive through handwork, stories, pictures study
and songs. They are taught valuable lessons necessary

in life, such as honesty, truthfulness, friendliness, and

and being thoughtful to others." '
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(2). "It has helred me in shaping the morale of the
school more than any ons other effort put for th for that
purpose. " ‘

(3). I think Bible study is a great help to any
schools. The children enjoy the work and we do not have the
dlscipline problems that we had before tiis was begun Lere.
I am heartily in favor of it and hope we can continue iﬁ
right along."

Statements by Public Schocl Te=chers.

(1). "It is not just a lot of dry facts but the in-

formation is presentsd so that it is alive and interesting."

(2)s "Tre attitude in the Wsekday class in religion
is so different than in Sunday school. The chiidren get
more out of it because they put more into it. Another
rzzgon, tie teachers in the Weskday classes are better

trTained.,

(3). "If I stay in the rocm during Bible study hour,
I try to go on with my work at my desk, but Bible study

is so interesting I just can't resist listening in."

(4). One Ligh school teacher said, "Generally sveak-

ing, we find the children who haves had Weekday Bible school
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work, more easily controlled and more dependable.” |

(5). One teacher who had evidently been forced to go
to Sunday school when a child, had this to say ,after cé;
serving for e few times & Weekday Bible cless in action,
"Why don*t they teach like this in Sunday school? T did
not like Sunday school becasuse it was so dry and uninter-
esting."

At first her attitude was plainly entagonistiec,
but it changed after z few class gessions end she offered
to help by playing the pisno for the songs used during
the worship period.

(6). One teacher said,"Other schools have Been start-

ad hecause of the success of our school.”

(7). When asked if the children liked the werk, one
teacher replied, "Most decidedly. Pupils left the sixth
grade regretful that they could not continue the work

in the seventh."

¢8). The following statement from one grade teacher
is very interesting. "I was asked to superintend the
Junior department in our Sunday school last year. I am

sure that I could not have done it if I had not hsd the

opportunity to observe the Weekdey Bible school work in



http:evid.ent.ly

105.

our room."

Statementg from Committes lMembers.

(1). "The children are learning to love to study their
Bibles and beg permission to take Bible study; They areb
getting a good working knowledge of the New Testament. Race
hatred is being rapidly broken down and love and friend-
ghip for other nations is growing in the hearts of the
children.

"Principals and teachers freguently comment on the
change of conduct and attitude of the children after en-
rolling in Bible study classes and pastcors say they have
ocbserved this project feeds their Sunday schocls.

"y cdnsider it of more importance than Sunday school
or any other religlous educational azency for grade school

rupils.®

(2). "I have been on the Lane county committee for
several years, also a member of the local religiocus educa-
tion committee. I can't say enough good about the work.

I see great need for it."

(3). Mewmbers of committees in nearly all of the commun-
ities where it has been necessary to discontinue the work
because of the lack of funds, state that thevy were very

much pleased with it and hope to reestablish it as soon as
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financial conditicns inprove.

Statements from Parents.

(1). "I visited the fifth grade last week and found
this large class of thirty twe boys and girls quiet, rev-
erent and attentive. I was amazed to see the intsrest
manifested in memorizing the scriptures and enjoyed hear-
ing them repeat in unison a number of the Psalmé.

"1 think I never fully avrreciated that beauti—
ful scng 'Faith of Our Fathers', until I heard the child-
ren sing it with such feeling and reverence.‘ The lasting
gffect of such teaching, only eternity can tell."

(2). "We would not have our children miss it for any-

bing. It is the best thing that has ever come to our

town."

N

Statements from Cbildren who have had Weekday Biole Study.

(1). "Since going to Weekday Bibls schocl, I try
awful hard to be good and imvwrcve myself. Mother says I
mind a lot bstter.®

(2). miy rarents are not Ohristians but they let me
gay the 'thank you! prayér we leszrned in the Bible school,
gvery day at the table befcre we eat.

(3). "I becams a Christian through cur lessons about

Jesus and how He died for us."
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(4). "I found God in Bible schocl. I love Him and

want to stay with Him.,"
(8). "The Weekday Bivble schocl has made me more

arnreciative of my home, church, and school.™®

Bn exesrpt from the Oregon Journal issued January
2, 1982, commenting on the Lane county rural work, nmade
this atatewent: "Parents are enthusiastic oVe: the work,
commenting on the imnroved conduct of their children in
the home and the changsd attitude petween brothers and

gigsters.®

Other Results.

Among other results rernorted are: lany children
are recelving religicus instruction that would not other-
wisé receive it; librarians report z deerened interest in
Bible stories; a number of homés ravs wurchased Bible
story books znd helw the children with the work; demon-

Iy Y

strations nave besen ziven in ths churches, over the radic,
and befcre Parent Teactgré Agsociations; food and clothing
have been »nrovided for th: needy by some of the Weekday
religicus sducation classes; treasure chests filled with
oifts and school suyﬁlies have been sent to Mexico, the

Phillirine Islands and Porto Rice. The children in Oregon

received 'thank you' letters frem the schools to whkich

hese gifts were sent. One year the children in the Port-
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land Teekday Bible school classes sent $100.00 to Mekico

for Sunday school missions. In addition, the pupils in

o

all communities have =articinated in several character
oullding and World Friendship nrojects.

These zre some of the more tangible results stated
in answers to more than forty gquestionnaires sent to the
various centers of Weekday relizious education in Oregon.
ilany others of a similar nature were received, out neither
time nor space will rpermit ¢uoting more. These are guite
enough to show that progress is being made in this state.

The children like the work very much, which in
itself is of value bscause it helrs to develop in them the

the church, and a desire

o

right attitude toward religicn

n

[
o

to live up to the teachings ¢f the church.
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CEAPTER 7.

A DESCRIPTION OF WEEKDAY BLLLG cUs EDUCATION
I OREGON ACCORDING TO COUNTIES.

The aim of chanter &, was to present facts and
statistics of a general nature, ypertaining to Weekday
religious education in certain elementary schools of Ore-
gon. It will be the alwm of this chanter To describe
first tre present work according to counties, and then
¢ive an outline of discontinued work.

This informstion was obtained by means of question—
naires sent to betwesn forty and fifty communities in the
state renorted to be carrying on religziocus education
classss during the rsszular school day. Some of the ans-
wers received were comvlete, while others gave only the
most fragmentary data. This will zccount for what might

be considersd immortant omissions. Facts and figuvres

given in chanter 8, will not oe repcated in this chanter.
Oregon is divided into thirty-six counties. Week-

day raligicus education hus deen instituted in trirtesen of
~his number sometime in the vears between 1821 and the
present. They are Columbia, Douglas, Hocd River, Linn,

Jackson, Joserhine, Klamath, Lane, larion, Multnommah
2 5 2 P 2

P01k, Yamhill, and Umatilla. Last year there was no Week—
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day religious education in Douglas, Marion, Linn, Jose-

phine, Jackson, and Umatilla counties.

Multnomah county.

Portland.

Portland is the only city in Multnomah county re-
ported as having Weekday religious education at the pre-
gent time. This work began in 1923, in what is known as
the Helen Kelley Manléy Settlement center, under the
direction of the Methodist Home Missionary Society. The
Westminister Presbyterian people also carried on a sim-
ilar type of work as early as 1933.

In 1924 the West Side Board of Weekday church
schools was organized among the downtown churches. This
board supervised the educational work in at least five
churches.

The Portland Council of Religious Education taking
in the West Side Board, was organized in the fall of 1925.
The membership of this central council is made up of
fifteen elective members plus the chairmen of the several
distriot committees as representatives. The district
chairman are chosen in their respective districts.'

The spiritual life committee of the Parent Teach-
ers Association in most distriots cooperate in the work

of Weekday religious education.

The platoon system which is particularly adapted
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to a successful schedule of Weskday religicus education,
is uged in ths Portland schools. Purils attend rsligion
classes in sections rathef than by grades.
At yresent, religion classss are held in 14 centers
situsted in different parts of the city. They were

cenducted in 15 baefore the close of the Hosford werk in

(8]

[
[9Y]

1

]
 ®

portland has established as a minimum of training
for lLer religicus education teachers, two years of ncrmal
treining or its eguivalent, plus training in public school
teaching. "We endeavor to employ only those of advanced
wreraration in religious education.” (54). The number
of teachers has varied from three to five. Tiis mpast year
there are five. They each handled eight classes ver day.

The vuril enrollmsnt includes children from all of
the Protestant churches in the city as well as some
Catholics and’Jews. In addition, many attend Weeskday
classes in rsligion that do not go to Sunday school or
chﬁrch, It is estimaﬁed thet between 40 and 50 percent
of the purils receiving Weekday instruction in religion

in the city of Portland do not attend Sunday school.

The enrollment according to years is as follows:
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1928-30mmmmmmem £,149
1630=31mmmmeeed, 559
1931 =33mmmmm e mn 4,3
1832-38—mmmm—mm 4,000 (?) NOTE: Final
check for this year

not complete at ths
present time.

It has been lowsr the last two years because the
gredes pelow the third were droyred and ne new pupils

¥

have been snrolled for at least two years. Not many have
been lost for any resson aside from moving.

In spite of the fac; that it has been necessary
to close several weeks early because of financial condi-
tions Weskday religicus educaticn has been very successful

in this city.

Columbia county.

Saint Helens.
Weekday religicus educaticn was organized in Saint

Helens in 1925 by the pastors assisted by church members.

Tha wcrkkis administersd by a communilty relizicus educa-
tion committee. It is supported by subscripticns from
churches, lodges, civic organizations and individuals.
This last year 800 pupils were snrolled in Week-
day classes in religious instruction including grades one

to el

juy

t. One schocl rewnorts a 100 wer cent enrollment

(6]
sl

in religiocus classes and the other 885 per cent.



http:oonDcu.nt

113.

A totzl of 14, 20 minute classes meset in a port-

abls school bulldin
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Klsmath Falls.

Ths work was orzgsnized in Klazmath Talls in 1528.
It is administered by & religious education board in con-
junction with ths Parent Teachers Assccisztion, and is
supnorted 2y veluntary contridvutions and entertainments.

Thirteen classes —er week taking in the fourth and

(t]

vublic school buildings and re-

fifth grades mset in th
ceive religious instruction under the direction of a
trained teacher who receives a salary for her work. At
ons time the sixth grade was also included.

The whole community is reported to be intefested
in Weekday reslizious educaticn. Trhere is no indication
that it will be discontinued but instead will De extended

as soon as possible.

Yamhill ccuntv,

MelMinnville.

Reports indicate the oegimning of the Weekday

religicus education project in licMinnville, in the year
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1924. The work of organization was done by a local
committee assisted by one of the professors from Linfield
Collsge at Meiinnville., It is administered by a religious
education board and surported by church nlsdges and enter-
tainmants. |

Two hundred puonils were enrolled in 1832-33. This
included 100 w»ercent of the pupils in ons building and all
but two in another building. The ohildren like the
work very mucli.

A total of si:ht classes meet each wsek in the
public school ouildings. Grades three, four, five, six,
are included. Ths instructipn ig given by a trained
teacher with a Master's degree in religious education,
assisted by a song leadsr who has crarge of the music
period. Both receive a salary.

Each year the teacher makes a survsy in order to
check as closely as possible the children's reaction to
tihie work. She revorts some very fine results with an
especially gooi record this vrast year. Every effort is
made to keep the work up to the standard of other teach-
ing. Special tests including true and false ana multiple
choice guestions are usad in connection with the religioﬁs

gducaticn work; also story sheets, some of which are

worked out like a game.

Lane County.




115.

Religicus education in BEugzene is carried on under
the direction of a religious education council which
directs only the work in this city. Suringfield also L.as
a sepsrate council, The Lane county rural work operates
under a beoard wiich confines its effo”ts exclusively to
the rural districts.

The work in Bugens began in 1923, with an enroll-
ment the first year of 300 purils. It is administered by
a committse or council made ur ¢f ropresentatives from

all of the leading

Protestant bodies in the city.

It is supworted oy individuwal and chburch pledges.
Exvenses for the year 1831-32 were ¢1%0€.71. Included in
this were teacher's salafias, zrinting, supplies, and the
amcunt ©aid on a nota.

Thirty-tihiree classes made un of fourth, fifth and
sixth grades, meet svery weesk in the pudlic schocl build-
ings. This last year onse trained tsccner hias taken care
of =211 ths classes. Pricr to tils ysar one assistant
teuacher was zlse bsen employed. DBoth recelved a salary.
Sixteen classes are revorted ag Laving enrolled 100 per:
cent of ypublic schocl pupils in Weekday religion classes.

One whole building is also 100 wercent.

300 872 ¢zl
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1928-25 1539-30 1630-31 1931-32 1533-33

886 1,211 1,252 1,851 1,048

During the first yesr, about cns hall of the
children did not attend Sunday school. This number has
sradually decreased until last ysar only sixty of those
an;ollad in Weekdey Bible study wsee rewortsd as not

the

©
=

ding Sunday school.
The work has shovwn steady incrsase in influence,

weny other schools hiaving besn organized bacause of the

A

0]
&
[54]
T""

las

Q

insziration given by the Buzene n religious

1Y

instructicon. The standaris of werk are comraratle to those

maintained in connecticn with public school subjscts.

Springfield.

Weekday relisicus sducation classes wers organized
in Sprin fisld in January of 1¢38. The usual work of
adainistration is under the directicn of a religious ed-
ucation committee, organized to estadblish and promote the
=roject in Soringfield. An effort has been made to in-
clude the work in this center undar toe Lane county board,
but up to the present time this lias not been accomplished.

Nine classes were held ezch wsek The last two

vears, all but twoe of thom under the dirzction of the
F]

same teacher who taught ths classes in ths rural districts.

The remaining two classes were tzught by cne of the
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instructors from the Eugene Bible College located in
Eugene. Both teachers were well prepared to teach, and
each received s salary of $5.00 per month for eéch class.

The record for the years since January 1928 is

as follows:

1928-  28-29  29-30 30-31 31-32  32-33

Centers 3 3 3 3 3 3
Enrcllment 135 303 252 237 204 238
Classes 6 6 8 9 g 9
Teachers 1 1 1l 1l | 1l 1
Not in )

Sunday School) 50% 33%  33% 38% 219  16%

In regard to teachers, during the years 1929-30,
and 1830-31, the regular teacher was assisted by a prac-
tice teacher from the Eugene Bible College. Although
funds for the support of the work were difficult to get

this year, a very successful type of work was done.

Hood River county.
Parkdale.

The date reported for the organization of Week-
day religious education in this community was about
1925. Classes have been obnducted by trained teachers
continuously every year since, but no information regard-

ing the work was available, with the exception of this

last year's report.
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One hundred and ninety eizht —unils of all grades
from one to cigzht, were enrolled last vear in religious
education ¢classss. This lacks just two of being the
total puclic school enrollment.

It was not rnossible to continue the work after the

opening of 1933 because of the lack of funds. The total

N

number of teaching units for a whcle year were covered in
four months of teaching so that ths children could have
the benefit ¢f the full course. Many details were nec-
gssarily omitted in order to do this.,

The children were very entimusiastic about the
work and becams much more familiar with their Bibles. Onse
school principal said, "There is a noticeable difference -
in the conduct of the wunils since they have had Bible

tudy.

Polk county.

Dallas.

Religious education was begun in Dallas, under
the direction and sponsersiily of the Ministsrial Assoc-
iztion of the community. The Associlation takes care of

he aduministrative work and does the teaching. The»min-
isters are well gualified to tsach the four classes that
meet every week in oﬁe of the »ublic school buildings.

They receivs no remunseration for teaching.

The Bible study nunil enrollment for 1831-32 was
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203;for 1832-%3, 187. ost of thwe children attend Sunday
school. Classes are nrovided for =ll grades from four to

gight inclusive.

Lane County Rural Vork.

Weekday religious education was beguﬁ in ths rural
districts of Lane county in 1©28. Public mestings were
held in ths different districts where classeq were later
organized ,for the purpose of explaining the project.

The Lans County Weskday Bible school board con-
sisting of reyresentatives from at least five different
religious bodies, together with local committess appoint-
ed in the various districts, takes care of the admin-
istrative and promotional details. This board has nothing
to do with-the religious education work in either Eugene
or Springfield. Prof. W. G. Beattie, of the University
of Oregon teacning staff nas been chairman of the Lane
county board since it was first organized.

According to the records, a total of 33 communi-
ties hiave Deen reached at some time during the years since
1¢38. However, classes wers not held in ail of these
centers at any one time. Ten were reached in 1928-23%;

18 in 1826-30; 26 in 19%0-31; & in 1©31-32; and 7 in 1833-
33. Lack of funds was zivaen in every case as the reason

for discontinuing the work.
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The highest peak was reached in 1930-31, with a
total of 43 classes conducted in 26 different schools, and
8 pupll enrolliment of 1,031. More than 300 of those en-
rolled in Weekday Bible study classes, did not attend
Sunday schocl. Last year, 1932-33, the enrollment dropped
to approximately 600.

During the year 1930-31, three trained teachers,
assisted by several practice teachers, conducted the
classes. They carried their Bibles and other supplies
with them, and travelled approximately 1,212 miles per
month. The religiocus education board and teadhers worked
together to plan the route on the most economical basis.
The teachers drove early and late, on two days driving
during lunch hour in order to spend as little time as
possible during actual school hours on the road. dJust
barely enough time between classes was allowed to go
from one place to another.

There were no churches in most communities

where Weekday religious instruction classes were held.
In 1931, before a lumber camp closed, the teacher drove
four and one half ﬁiles up a mountain to the camp where
there were 22 childreﬁ of school age. All eight grades
were taught in a éﬁe room school. The parents of all

22 wanted their children taught religion, so the Bible

school teacher went up once a week for a one-hour session.
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Only three of the 22 children had ever had any religious

- training and only one had ever attended Sunday school.

The curriculum consists of three divisions of
study according to age groups needs with project work,
memory work, modelling, construction, dramatization,
Bible stories, music, notebooks, etc.

The teacher's salaries are cared for by individual
contributions and entertainments. Local committees are
responsible for the financial support of the work. Travel
and equipment expenses are provided for by funds secured
and administered by the Lane County Bible School board.

The value of the rural Weekday Bible school lies
in the fact that it provides religious training and in;
struction for children who cannot attend religious ser-
vices. The children like the.work very much.

Following is the record of the work in communities
that conducted classes during 1932-33:

Creswsll.

Classes in Weekday religious education were begun
in 1928 in this communitj, and have continued every year
since that time. For three years, the fifth, sixth,
seventh and eighth grades were included; these last two
years, the seventh and eighth have been eliminated from

the Bible school enrollmeént. The number of puplls for

each yesar are as follows:
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1928-29 1929-30 1930-31 1931-33 1932-33

21 24 30 no record 38

In 1930-31, two classes of one hour each were con-
ducted; all other years only one class with the fifth and
sixth grades meeting together, has been heid. All of the
children in these two grades receive Weekday religious
instruction. \

Bethel.

Beginning in 1930, two classes of one hour each
have been conducted in this community. The enrollment
for 1930-31 was 45; for 1931-32 was 21; and for 1933-33
it totalled 61. |
Zion.

The entire public school enrollment in this com-
munity has attended Weekday classes in religion contin-
uously from the time they were organized in 1928. Two
classes of thirty minutes each week are conducted. One
class takes in the first four grades and the other the
latter four. None of the children attend Sunday school,
because there is no éhnréh in the commﬁnity. The enroll-

ment reportedyis as follows:

1928-29 1229-30 1930-31 1931-32 1933-33
26 - a7 34 30 30

*Prior to the‘establishment of religious education
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here, the discipline problems were many and difficult to
solve. Now they have almost entirely disappeared," re-
marks the pubiic school teacher in this school.
Santa Clara.

Weekday religious education was bsgun in Santa
Clara in 1928. From two to five classes, under the dir-
ection of tralned teachers have been conducted from that
time to the present. Practice teachers from the Eugene
Bible College in Eugene have assisted with the work at
different times. The class periods are forty five min-
utes in length. Below are the figures for the number of

pupils enrolled:

1928-28 1929-30 1930-31 1931-32 1932-33
56 83 91 111 114

The classes in this community are taught by one
of the instructors from the Eugene Bible College. |
Dunn. |

The work was organized here in 1930. Two classes
including grades one to eight were held that year and the
following two years. The enrollment for 1930-31 was 66;
there is no reoord’for 1831-32; for 1932-33 was 57.
Willagillespie.

Classes were also begun in this school in 1930.

All grades from the third to the eighth attend. Two one




‘nour ssssicns zre coniuctsd each wesk, The 1930-31 en-
rollment was 82 »upils; that for 1837-33 was 50. Vo
figures for 1801-32 were ziven, v ’
Harrigourg.

Harriiburg sstablished Veekday religious educat
in 1¢32. The WOTU cnd the ministers of the cocmmunity
spongar tihe work., The taaohing/is aone by volunteers
from among the women of the churcres; they do not receive
salaries. One class of sixty minutes is held svery wask,
for the fourth, fifth, sixth, seventh, and eigth grades
comoined. The enrclluent is arvroximately 80. Sevarate
figures for esch vear were not reported. The children
like the work verv much.

The outline below has t¢ do with Lans county
communities that have discontinued Weekday religious edu-

cation. If not otherwise stated, it was because of fin-

ancial conditions.

Hayden Bridge.

Orzenized————-— 182%
.L:nI'Ollmvrl T 1G pA IS TG o P 1¢% O'— 1
18 15

Grades———————— 1-8
Clausseg————wmmm—— 1

Lenzsth of class ssssica----1 Lour

Willakenzie.

Orzanized———=—==1530
inrollmente——e——m— 31
Gralegmmemmm————— 1-£
Classes———mmmeoo— ~2

Length of class session-—--1 hour




i

125.

Coburg.
Orzanized—-——-—- ©z8 _
Enrollment—-—~-=18238-2C. 1525-40. 1¢3C-31. $61-32
30 73 _ o4 24
Grade8m—m—m—————— 5-8 o 3=5 -
Classes 3 3 P -
Length of session---fo record.
Harcole.
Organized-———— -15238
inrollimente———-— 1825~-2%. 1925=-30. 1830-31.
' 39 38 28
Graigg————m—— - —_—
Class@s—==—mm————- 1 1 1
Length of class session---1 hour.
Yendling.
Organized——=——- 1e28
Enrollment—-----1828-2%. 192¢-30. 1530-31.

A 32 28 42
Gradegmm————m——=—4-0 4-8 3="7
Classeg——m——————== 1 1 2
Length ¢f class session---No record.

Uprper Habel.
Organized-————- 192%
Enrollment————= 1526-30. 1930-31.
20 l4
Gradegma——ma—e==1=8 1-8
Classeg—————==—= -1 1
Length of class session---No rscord.
&[Iabal .
Organized—————-1925
Enrollment————- 1528-30. 1830-31. 1531-32.
) o airg
> [aT=¢] £
Gradeg—————- —_——]1-8 1-8 1-8
Jlasseg————m————==- 1 1 1

Elmirs.

Organizedm—==-19350
Enrollment—-——--1530-31
58




Gradsgm———e—eae=1-8
Clagseg———mameuun 2
Length of class session---¥o record.

Toti.
Organizede———-=- 1550
Znrollmente—e————— 18
Gradeg————m——m—eeeo 5-8
Clagsssg—mm—mmmmmm— 1

Length of class session---1 hour.

Cloverdsle.

Organized—————w- 1930
Enrollment—m—mee—e- 20
Gradegmmemm—me——— 1-8
Clagsegmm—meso e 1

Length of class session---1 hour.

Norkenzie.
Orgenized—-——mm——- 1530
Enrollmente———m——— 3%
Gradeg————we—aee-1-8
ClaggeSmmmmem—mmeae 2

Length of class session---1 hour.

Coast Fork.
Orgzenized—————e—— 1931
Enrollmente———e——— 13
Grades————=—e—eeax 1-8
Classegm—mmmm— e 1

Length of class session---1 hour.
Riverview.

Organized-—m—===1<39

Enrollment————— 1528-30. 1830-31.
31 41

Gradeg—m=em—me—e—— 1-8 1-8

Classegm——mm—mm—oe——— Py 2

Length of class session---=1 hour.
Jasper.

Organized———m———=- 1930
Enrollment———————- 18

126.
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Gradeg——————m———— 1-8
Clagsegmmmm—mm———==]l
Length of class session---1 hour.
Lorane
Organized———m——-- 1828
Enrollment——e—————- 41
Grades————mmm=——==3="7
Classes ——————2

Length of class session---1 hour.

Junction City;

Organized=——e——w—— 1828
Inrollment-——-—- 1¢28-29. 1928-30. 1930-31. 1931-32
43 56 56 48
Gradeg——m————m——=- 3-6 2-8 3-6 3-6
Classeg————m—=————- 2 3 2 3
Length of class session---1 hour.
Trent.
Organized—————=—- 1628
Enrollment-————- 1928-232. 1e2e-30.
47 34
Gradeg———m——————— 1-8 1-8

Claggeggmmm——=—mmm——=2 2
Length of class session---1 hour.

Hebron.
Organized-—----;lsge
Enrclliment——vw—e— 41
Grajeg-——m—mm——— ——2
Classes————m————m—— 2

Length of class session--- do record.
No record of why work disvontinued.

Thurston.

Organized=-———----1939

Enrollment---———=w- 22
Gradegm——===—=———- 1-8
Classes—- e 1

Length of class session---1 hour.




Fall Cresk

Organized—-——=—w—— 1830
Enrollment——m—=—=— 42
Gradege————mwm———— 1-8
Classeg——————mmam—w—— 1

Length of class session---1 hour.

Warner.
Orzanized—m———m—— 1930
Enrollment-————=—-11
Gradeg=—m————m———— 1-8
Classegm——mm——ma—um 1

Length of class session--~1 hLour.

Twin Oaks.

Organized-—-—=——=- 1930
Enrollment————==——- 31
Gradegm—————m———— 1-8
Classes—mmmme e 1

Length of class session---1 hour.

Bailey Hill.

Orzanized--——--- 130
Enrollment--------2¢
Gradeg—————=——=——-- 1-8
Classes———m—m——————- 1
Length of class session---1 hour.
Irving.
Orzanized———===-~ 1230
Enrollment———=—-=—-=40
Gradege—m———m—————— 1-8
Clagssg———m——mm————— 1

Length of c¢lass session---1 hour.

 Pleasant Hill.

Orzanized-————=- 1529
Enrollment————— 1529-30. 1830-31.
10 14
Gradeg=————————— ~3-4 3-4
Classeg—mmm—cae——— 1 1

Length of class session---1 hLicur.

128.
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Mt. Vernon. \

Organized-—====--1929

Enrollmente———-—- 19239-30. 1230-31.
17 15

Grades———e———e—aew-1-8 1-8

Clagsege—mmmmm————— 1 1

Length of class session---No record.

Summary of Lane County Rural work. This does not
include Eugene and Springfield.
1928-2¢ 29-30  30-31 31-32 33-33

Centers 10 186 28 12 7

Enrollment 379 473 1031 700 800

Classes 17 23 43 25 14

Teachers 1 2 3 1 1

Not in Sun-)

day school.) 26% 37% 26% 28%
Miles trav—;

elled by

teachers ) 8300 8484 7000 5000

Record of discontinued work in counties other
than Lane. Only reasons other than lack of funds will be
indicated:

Yamhill county.
Sheridan
Organized—==—=-=1931

Enrollment———=-==130
Grades -3-8

Clasgseg—memwemm———— 2

Length of class session---1 hour.

Volunteer teacher.

The children were very much pleased with it.




Webfoot.

Orzanized-------1528 or 1538
Enrollment-—=———=Anorox.---25

130.

[
Tauzht by @ ministsrial student from Linfield Collsye.

Emity.

Orgzanized——=-==-==1%30
hnrollmunt-—-~——o° ween 40 2nd Z0.
Clasgseg~—mmmmeememd

Taught vy trained, »aid tescher.
Held in churches.

Jogerphine countv.

Grants Pass

Orzanized——————- 128 7

Enrolluent—————- 1225-20. 1530-31. 1931-323.
130 250 400

Gradegem—mme————— 1-3 1-3 1-5

Clagseg——ommm————— 15

Len:th of class session---30 to 50 minutes.
Held in wublic school buildings.

Taught by trained, rald tsacher.

The c¢chilaren 11k34 vhe work.

!

Columbpia ccunty.

Rainier.

Or zanized=m—m====1%3
AT0llment————-—==1307
Graies ———————————— 1-8
Classes held in school obuilding.
Taught by trained, xaid tescher.
Discontinued for laok of interest on the part of
sers, and for lack of funds.

Yarion County.

Woodburn.

Orranized————- --15288

spon-




Enrollment—————-— 1528-28 188-30 1830-51 1631-33

18¢ 1€3 143 145
Gradegm—me—m—em——— -3-8 ' 3-8 2=3 2=0
Clessdgmmmmm———— -8

Length of class session---Z0 minutes.
det in the Presbyvierisn church.

Taught oy tr&in@¢, raild teachsr.

The children likzsd tha work very much.

Douslas county

Drain.

o
@
K

3
o
G
s

Organizede——====no da’
Enrollment——————>30

Cigcontinued in 182
Lenzth of class session---Lo record.

Rogeburg.

C‘;an1~=u———————1928

nrollm 1 A 2207
Gradegem——m—aace—=qg-08
7123388~ —mmmmm 8
Length of class session---30 mlnut°s.
HA1d in school building.
Children liked the work.

Jackson county

Ashland

Crzanized-—--1235
Enrollment-—1825-26 1928-37 1937-88 18238-39 1928-30
288 537 581 835 63

Graliegmmmam—="3=5 1-5 1-8 1-8 1-8
Clzsggg——m—mm—— yan z27 27 27

Lenuuh of Clan ssssion--1 hour less the time it took
to zo from tne school building to tha churches where
the classes wers held.

Classss wers conducted all day svery day. Tiers were
enly thres vacant wericds during the wsex. ‘
Ti:e work was discontinued unaxvectai*y just rrior to
the Open‘nw of bhe sixth vzer of successiul VWeskday re-
livious sducstion. The children wera vary regratful
Tecavse they razlly ) ov‘i the work.

Digcountinuesd dscausse th 1rwnc1 alsurvort of the larg-
gst church was mltnarawn. A new westor had just
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arrived and perhars did not zrasp the wide-spread in-
terest in Wﬁohd°y r3lizious education in this com-
munity. The other churcies bac=une discouraged and

fecrad tc try to carry on.

Linn county

e3.

Hzlsey
Oryanized=—=——===1%30
Enrollment—————- 1830-31
30
Gruliegemmem—m—————— 1-8
Clussagmmmma———— -
Length of class session---35 minut
Hzld in club house.
Taught oy trainszd, vald teacher.
The ¢hildren liked the work.
Lebanon.

Organized------=1930

Enrolluent—-———-— -1550-31. 31-32.
35 70

Gradeg——ma—m——-— ———i7 -7

Clasgesm—m—m——————— -4

Length ¢f class sss 1on-—-1 Liour.

Held in schicol building in 1830-31; in Bartist church

in 1831-32.

Taught oy trained, pald teacher.

Discontinued for lack of funds.

Brownsville

Organized------=1530

Enrollment-——=——- not siven.

Grodegmmm - ——— 1-3

Classes—mm——mm——m—= %

Taught oy trained, paid tzs=cier.

Urnetillsa gounty

Hilton

Organizad——--——l?ﬁl

Enrollment————- for 1930-31.

Continuad until two ye:
Ho rewvort

ATS 850,
T years.

t3 for othe
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ot

ength of class session--3ame as for cother suoa
Hela 1n school buildinz.

Taught oy two trained teachers, vboth of which were
rpald salaries.

Hesults were gzood encush that

13

e owerk was kert goling

+
28 long as it could be surrerted. Parents and child-
en ooth wanted tihe work. Tra churches rsalize the

desp need for this type of work. The future will de-
rend altogetiher ¢n financizl conditions in this commun—
ity.

A

3

.l
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Besinning, growth and exyansion.

Weekday relizious sducation began in the state of

ated in

[N
ct
g
W
C
3
@
g

Oregon in 1921. Since that tinme

@

tnirteen of the thirty-six counties and is still carried
on in seven counties.

The neak in number of classes and punil enrollment
was reuched in 1€20-31, with more than %,000 culliren of
411l grades from ons o 21izbt included. Children from
egvery denomination in the state attended as well as some
Catholics and Jsws.

The vear 1831-32 witnesssed a slight decrease in
enrollment, s=nd the past yezr it dropred to 7,483. It
has been necessary vecause of financial conditions to re-
duce tihe number of classes and teachers. The answer to
the guestion, "Why was the work discontinued in your com-
munity?" almost without excecticon was, "For lack of funds."

The children liked the work very much and respondsd
to it in a most gratifving wanner; the public school
teuchers 2re enthusiastic avscut it end coorerate in every

rossibls way to make it 2 success; tie rarents are anx-

[0}

=3

ijous that their children have Weekday religicus instruction
sut could not, under vresent conditions, see treir way

clear to finance the work. Ilany exvressed a desire to

sse it rzinstated when conditicns are bettsr.
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There is a need for Weekday religious education
in Oregon. In some communitiss whers classes in religion
were conducted these lest few yszrs, the children receivs
noe other religicus insgtruction. If religzion is to mean
anythinge in the lives of these children, it is lmportant
that they be given evéry opportunity to have the woroper
instruction and training while in their formative years.
When placed cn an eguality with other school subjects,
children do not think of it as an "extra", more to be en-

dured than enjoyed.

Stronsz noints.

A}

ildren.

g
3

L. Progrsm arreals to ci

P

The vnrogram of religicus education as rpresented
in Weekday classes in rsligion awpeals to cinildren. They
like 1t because the charaucters in the stories are real
reople not unlike tihemselves. They lsarn to think of God
as & kind loving friend, close to them in nature, song
and story. Abstractions are made concrete and tangiole
so that their immsture minds can grasn the lessons and
truths.

They learn to »ut into daily rractice, the lessons
tauzghkt during the Bible study oericds; they discover fhat
the lessons taught are not just for the other fellow, but

are applicable to themselves as well.

2. The teaching is better.

This is closely related to the first point. No



http:m:pe3.ls
http:Pro~"'rs.rn
http:imports.nt

doubt one reason they like the work iz because of the
way in which it is vresented. The teachers are well
trained and as canavle of tesclhing in this field as are
the rpublic schocl teachers in their field.
S. It helps to produce in children a wore friendly
attitude toward rell’lon.

They learn to have more respect for the church

nd the princiwles for wiich she stands. They are im-

&z

o

rregsed with the fact that religion must be importsnt
or else it would not pe given a place in ths regular
schocl day schedule.
4. It raises the =2ducaticnal standard of the church.
fzny of the chiliren whoe attend Weekday classes
in religion, zlso attend Sunday school. If the Sunday
schiocl lesson is poorly prstarsd and osresented in a nalf—
heerted fasiion, children ssnse the difference. One
tezscner made 2 survey in her own Sundéj sckool in an
effort to discover just what was the sttitude of the
chiildren toward Sunday school. She was amazed and shock—
ed =zt some of the answers. Ilost of the children found
fault with the teachers because thaey wers nesrly zlways
late and when they 4did arrive, thev 4id not teach th
ciildren anytaing. Such a condition is deplorarcle. We

know that this is not true in 211 cases because many

2

Sunday school achiers are well trained =nd prepared to
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teach. Graniing that some are trained, there is still a

majority not prepared who will soon either be compelled
to qualify or stop teaching in Sunday school especially
in communities whers Weekday religious instruction and
training has been established. ‘ |
5. Weekday religious education reaches many who would
not otherwise receive such instruction and training.
Complete Sunday school enrollments as compared
with Weekday religion class enrollments weré not avail-
able in all communites to which questionnaires were sent.
The Portland statistics reveal the fact that between
forty and fifty per cent of the children enrolled in
Weekday Bible school c¢lasses do not attend Sunday school.
Records of the rural work in Lane county show that in the
year 1931-32 about 37 per cent of the children attending
Weekday religious‘education classes, did not go to Sun-
day school. In one logging camp, 30 children of public
achool age had never been to Sunday school. Eugene re-
ports only 60 out ofll,OSO enrolled in Weekday religion
classes, as not attending Sunday school this last year.
When the work was’first organized there in 1924, about
half of the enrollment did not attend Sunday school. Mo~
Minnville reports that 25 per cent of the Weekday Bible
school enrollment do not attend Sunday school there.

8. It serves as a feeder for the Sunday school and church

Whén the children fill out the enrollment cards
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¢ indicate church msmbership

<

on which there 1s a »lac

&3

and wreference, a copy of the names is sent to the
varicus churches in the community. These names ars
followsd ur by ths wpastor and membsrs of the church with
the result that many contscts ars made that would not

ctherwige bz made for the churci.

A number of Weskdiay Bivle school tezchers have

oyt
¥

strted that the marents have oscomes intsrssted in the re-

lizicus lassons taugint in tie ¢lzsses and have oought

(=]

Binle story books in ordsr to heln tihs crildren with thelr
of Py

0

124 to havs an zotive

oy Dy e ~ - I T i P Yo o
asdignmenss. Sy tiLis nsans theyv arec

A

interest In the wrogpam of tirs church, Sunday as well as

7. Rzce hatred is lessensd.

e children take part in several VWorld Frisndship
rrojects auring the year. In this way they are bdbrought
into closer touch with the children of other lands. The
"thank you" letters which they rsceive helw to strengthen
tie oond of friendship =2nd undsrstanding. Tos Weskday
Bibles study clzsses learn that cther children =re not un-
like themselves and that thay do not hate the children of

America, as they havse somstimes been 1sd to belisve.

Surely idsas and idesals ¢f world zeace implanted so ezrly

Yeak woints.
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1. No definite alms.
Tie wicle wrooram of religicus education lacks def-
inite aims. Thav ars too general. Ve need swecific aius

zien classes, for *ioe Sunday school and

o

i

cthsr agencies ¢f the church. If we could just know what
is sxypected of the Sunday SOudOl‘ﬁnﬁ cf the Weekday Bible
study clzsses, it wight help to do zway with a lot of .dup-
lication =nd thus savs tims and effcrt. Someons oas sug-—
gested that it mizht o2 well for the children to get their
factual znovledge in the Weskday relizicn classes and
leave the instructicn in worshiyp, rsverence, stc., for the

Tundey zericd.

Q@
P

[2 5B
LILST

42}

been so much criticism of religlous

gducation bscause of the lack of dafinite objsctives for

@

the varicus ra2lijicus sducaticnal azenciss of ths church,

1,

that it is to bs hoped that soon definites workable aims

will be nresented and adopted.

2. Lack of correlation,
Hot mors than four of the communities in Orsgon
to which questionnairss were sant, reydrted any attempt
t correlation between Veskday relizicus education and
the Sunday vrograuss. There should be scme way to connect

trhe lessons lsarnsd in ths Sundaey school with thos

taught during ths Veekdsy nmericd of religlous instruction.

If nrojects could be worked cut during She week to make
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wore vivid andé real the lessons learned at Sunday school,

it ouzht to prove bensficiszl.

2. Uncertain financial sunwort.
Tris sesus Lo be the weakest srot in the whole pro-

1

sram of Weskday rsliricus education in Oregon. True, these
last few years Lave bsen unusual and there is no way of |
knowing just what the results of Weskday religlous ed-
ucztion might heve bsen had tlhsre vesn no deﬁression.

Trhers is a need for this gart‘of the religious ed-
ucation vrozram to 22 wut ¢n 2 sure foundation; it must
pe provided for in scus systenatic way ratoer than de-
rhazared methods of securing
funds. If Weskdzy relizicus educoticon is as imydrtﬁnt-
as we trink it to be, we should not let it die for lack of

financial sungort.

4., Lack of uniform stznd=rds.
Certain sitsndsris in Wee
nave besn maintained in Qaagon, but there is no uniform-
ity. Esch community sets upy its own standards and sesks
to maintain them. To soms sxtent thi: should be, 17 the
rogram is ouilt with the needs of thez puplls in mind.
However, if all communities could sgree to maintain a

numober of, identical standards, mors definite chsck of

accomplisiments cou uld be ovtalned.
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Up to two years ago, teachers were required to
hold certificates authorizing them to give Weekday
religious instruction. That is no longer the case, which
is unfortunate. Most of the present teachers, are those
who held certificates under the o0ld requirement, but what
about the teachers of the future? None but well qual-
ified teachers should be permitted to lead Weekday cléas—
es in religious instruction, for after all the ultimate
success of the program depends upon largely upon the

teachers.

Prosvect for the futurse.

It seems altogether reasonable to conclude that
a movemsent which has grown in power and influence as
rapidly as has the Weekday religious education movement,
will continue to make progress, not only in the state of
Oregon but in the entire nation. Perhaps the growth will
be slower but Lotz seems to think that it desirable. (55).
As soon as financial conditions will permit, no doubt
many communities that were compelled to discontinue be-
cause of the lack df support, will reestablish the work.
The children like the work very much and want it again.

Much has been said in recent years about the im-
portance of religion in character building. If this be
true only in part, it is highly important that the Church
and State cooperate in giving to children their rightful
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share of r=ligicus and secular knowledge and training

to the end that the best tywe of citizenship may be

developed.
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