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SUBJECTS WHICH ONE HUNDRED SELECTED COLLEGE STUDENTS FOUND DIFFICULT
- TO DISCUSS WITH THEIR PARENTS AND REASONS FOR THEIR DIFFICULTIES

CHAPTER I

INTRODUCTION TO THE STUDY

e

| Among the numerous problems which have been discovered and

listed as existing for teen-agers is the difficulty of communicating
with parents. By teen-agers is meant young people of ages thtiteea
through nineteen. A great deal of evidence can be brought to bear on
the point that problems of parent-youth relationships are of serious
consequence for both age groups. The relationships of social beings
at any level are fundamentally communicative activities. The child
does not merely sustain life in the vicinity of a parent. 4 relation-
ship exists between the two. The relationship is produced and sus-
tained by signals which the two exchange in various forms, primarily
in the form of the langusge which is native to the family.

The present study was undertaken with the purpose of seeking
new information about the communication of teen-agers with their par-
ents. It was undertaken in the belief that principles for education
and guidance for children, parents, and teachers might be derived
from knowing where some of the resistances occur in the lines of com~
mnieation. If topics of genuine difficulty and those of slight dif-
ficulty could be isolated, then helpful activities of teaching and
counseling might be designéd and applied where they would be most
effective.

| Also, to assist in the understanding of the blocking of

relationship-communication, controlling attitudes or reasons held



by the troubled and limited communicators need to be examined. If
several subjects were significantly difficult to talk about, then
out of a number of possible reasons, it would be desirable to know
which reasons were of genuine importance and which were not.

Furthermore, in the family make-up there would be reasons to
suspect differences in difficulty of commnication because of sex-
role variatiana; In fact, previous research which is cited in Chap-
ter II of this study will support this eontention., If these varia-
tions produce meaningful information, they should also be considered,
Not only the subjects discussed but the reasons for difficulty will
be affected if the respondent is a boy or & girl and if he or she
is talking with father or mother.

It is now possible to present a schematic design for the

information sought through thies study:

Which subject areas give important difficulty?

When taliking to father?
For boys? {
When talking 4o mother?
For teen-agers?
When taliing to father?
For girls? {
¥hen talking to mother?

Which reasons for difficulty are importantly oparativa?

¥When talk with father is diffieult?
For bqys?{.
When talk with mother is difficuli?
For teen-agers?
When talk with father is difficult?
For girls?{
When talk with mother is difficult?
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The scope of this study is necessarily limited by time, place,
means, and the frailiies of the researcher. It cennot do many desir-
’am&h&gsmmwmnimaﬁehmmbmm.' A
eall for further investigations is made in the concluding chapter.

In several respects this research may be regarded as a pilot astudy
for extended structures of investigation.

The investigator was unable to find any established resesrch
instmmts suited to the study of the projected depths of the pro-
blem. Since no sultable instrumentis were available, the necessary
tools had to be devised. Thus & primary part of this study bas
been the development of instruments and methods for securing the
desired data.

In erder to determine which subject areas produced trouble in
discussion by teen-agers with their parents, a list of subjecis was
needed. It could reasonably be expected that in the total population
of young people, every subject in the universe would appear. Obvi-
ously all items could not be detailed in a guestionnaire, even if all
could be defined, since & questiommaire or an interview must be held
to reasonasble length or durstion. Subject areas were decided upon
as an alternative to endless listing of minute topics. AL first
these were listed in the form of brief topical titles. Intimate
acquaintance with more than & thousand youths in fifteen years of
¢hild welfare work and eight years of teaching served as resource

for this material, These subjects were worked over again and again



k
for improvement of coverage and wording. Each was put on a separate
card.

Parallel with the making of the subject cards, reasons for
difficulties were developed, revised, and put én cards.,

When twenty-two discussion topics and thirteen reasonsa had
evolved, the cards were offered to any teen-aged individuals who
could be detained and questioned. Bach one was asked, "If you were
to maks & list of things that could be discussed with father or
mother, what would you add to or take away from this set of topicsi®
Several improvements resulted. The reason carde were likewise sub-
mitted to the refining observations of the teen-agers. Fifteen
young people gave this assistance.

A test run of the cards was then made in a class of eollege
freshmen, More profitable than the actual tabulations for the
twenty-four students of the class were their animated discuasions of
several facets of the parent-child relationship. The urgency or
reality of the problem, for at least the occasional youth, was drama-
tiged by the announcement of one student that commnication between
him and his father was totally blocked. Despite the fact that he
ate three msals & day across the table from his father, he declared
that no word had passed bgtmn them for three years. One girl
admitted that she had unsatisfactory conversational relationships
with her father since he regarded her as the "black sheep" of the
family. As a result of this trial run, several subjects and reasons
woere added or improved.

In the next step, the card sets were presented to numerocus



persons of training and related experience. Included were the
following: five experienced teachers, two psychologists, a school
principal, the head of a college English department, two trained
research men, three statisticians, an anthropologist, and a nmumber
of parents. Again, valuable suggestions for improving the items
were obtained.

A graduate seminar of twelve candidates for masters and
doctoral degrees assisted in further improving the instrument.

The discussion items finally totaled thirty-six and the
reasons, twenty-two. Blank cards were included for “srite-ins.®
' It was assumed that the items and reasons presented on the cards
could not be complete for every person. His experience and under-
standing would necessarily differ from that of others. Consequently
the blank cerds were provided so that items could be added or so
that additional reasons could be entered. Bach card was hesded by
a contrel line or identification, The subject cards were headed,
ITEM HARD TO TALK ABOUT WITH PARENTS. The others were headed,
REASON FOR DIFFICULTY. Thus it was believed that the interviewed
students would be constantly reminded of the intention of the
evaluation of each element. (See models of cards below. Also see

complete list of item and reason entries, Appendix I, pp. 70-80.)



ITEM HARD TO TALK ABOUT WITH PARENTS:
REBLATIVES. My brothers, sisters, aunts, mlu,
cousins, grandparents--relatives living ai home or

elsewhere, iy attitudes toward them or my relation-
ships with them,

REASON FOR DIFFICULTY:
INFERIORITY. I feel inferior to my psrents.
Consequently I do not feel like talking with
them about my ideas, problems, interests.

Near the bottom of each card, spaces were provided thus:
F___M___ in which weighted responses (see page 18; also see
Appendix I, pp. 81-82) could be entered for each item as il was

evaluated relative to father and mother respectively. Mimeographed

instruction sheets for filling out the cards were prepared, one



for the diacussion items, one for the reasons. (See in Appendix I
pp. 81-82.)

When a model set of cards had been prepared on the typewriter,
the cards were laid out and glued to large sheets of cardboard,
Twenty-one small cards, three by five inches, were arranged three
wide and seven deep, covering a space fifteen inches wide by twenty-
one inches. These panels were then photolithically reproduced.
Printing was done on white ledger paper. The cards were then cut
and collated into sets,

In order to reduce errors which are sonstimes charged to
fatigue near the end of long guestionnaires, these card sets were
shuffled, The result of this shuffle was a rmémiutioﬁ of the
cards in the gets. HNo items being investigated were constantly at
the end of the series where fatigue might reduce the honesty of
response, Furthermore, this randomising of the items virtually
eliminated any possibility of one respondent’s being influenced by
what a near-neighbor was doing, Only by infrequent chance could
parallel items appear in two sets at the same time.

An advantage hoped for in the card sets as against typical
questionnaire arrangements was that the manipulation of the items one
at a time would focus attention on each, No objections were raised
in the course of the investigation to any part of this method; rather,
numerous positive reactions were registered by both the investi-
gator's conferrees and the interviewees.

While no respondent was to be identified by name or number,
certain descriptive information about the students of the sample was



obtained. A simple schedule was prepared on which to secure infor-
mation about the teen-ager himself, about his father, and about his
mother. It was also considered to be useful to obtain evaluations
from the student about his familial relationships. 4 two-page
schedule was prepared on the mimeograph for these purposes. (See
Appendix I, pp. 86-37.) A deliberate attempt wes made to keep this
set of queries minimal rather than to make it exhsustive.

To acquaint the student with the intent of the research, to
obtain his interest in contributing data of value, to assure him of
anonymity, and to explain to him the tasks to be performed, intro-
ductory remarks were prepared. Hot only wers these remarks set up
mnimayaphodfmtomreﬁhatmsmmdsmilumtoa
& tape recording to be played simultaneously with his reading. This
hear-and-see procedure was besed on a Purdue study which revealed
that of five metheds of transmitting information, the most effective
was by oral presentation at the same time that written material was
made available. (b, pp. 243-246) It was desmsd especially impor-
tant to make these GENERAL INTRODUCTORY REMARKS ABOUT THE STUDY uni-
foraly clear if possible. (See Appendix I, pp. 83-84.) It was pre-
sumed thet ihe sample could include students of extremely low reading
ability or those of foreign extraction with severe language handi-
caps. Uniformity of instruction was facilitated by these devices.

Finally, a letier of invitation was made up to be sent to the
randomly selected siudents. {(See Appendix I, p. 85.)



‘Certain Definitions and Assumptions

In order to sharpen understanding of what was wanted on the
item cards, the following definition was included on the sheet of
instruetions for filling them out:

By DIFFICULTI or HARD T0 TALK ABOUT is meant any
small or great amount of choking up, holding back,
painfulness, embarrassment, feelings of shyness,
inadequacy, not knowing what to say or how to say
it, fears, beliefs that talks would be futile, or
similar things. Some persons have experienced
difficulty (or believe they would if they tried
to talk about these things) with nearly every sub-
Ject; others would have trouble with few or none,

An agsumption was held that young people themselves would know
more about this problem than any other age group. This assumption
was not original in the present study but was held by the scholars
who led the extensive investigations of American children and young
pecple for the White House Conference of the Hoover administration.
(66, pe xiv)

Since it was assumed to be desirable that certain controls
be in effect in getting data of highly subjective nature, the sample
was made homogeneous in several respects., While the total population
of incoming students at Oregon State College represented students
away from home for the first time, those who were attending college
while still living at home, those who had been at other schools and
were now transferring at advanced levels, those who had been away
from home in military or employment service, and persons of advanced
age who were just entering a college career, only those entering

college for the first time and living away from the parental home
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were accepted as part of the sample. It was assumed in this con-
nection that these young students of the upper adolescent group, now
having separated from direct home association with parents, might
have sharpened sensitivity to the difficultiee of communication in
the home situation. They might have a means of evaluating the pro-
blems by comparison of being with the parents and away from them.
They might have insight into the difference in talking with parents
and in talking with strangers, instructors, vadvisars, dormitory
matrons, and others.

The present study is concerned with difficulties teen-agers
have in talking with parents, not the difficulties they had as in-
fants or young children, not those which might be experienced in the
adult future. Therefore the respondents were asked in the directions
to consider "each item to estimate its degree of difficulty as you
have experienced it during your teen years." For the inevitable
questions which some respondents might have about items in the list
~ which had never come up in their talk with parents, directions said,
"angwer as you think you would if you discussed it with your father
or mother %

It was assumed, too, that findings about the freshmen at Oregon
State College would be prejudiced in several respects and that they
could not be universally applicable. This college is primarily a
technical school. It therefore attracts students of special back-
grounds and interests. W¥While the school i# coeducational, by nc means
are the sex representations equivalent to those in the general popu-
lation. The male population on the campus outnumbers the female



about three_ to one.

With respect to the validity of the items and reasons presented
on the card sets, it was well known in advance that their construction
was imperfect. In constructing any word lists, phrases, or sentences,
the problem of semantics is ever present. Also some overlapping and
omission had to be suspected. However, the results from the use of
the Ms could be assumed reasonably accurate, not only because of
the validating work in their construction, but because the scoring
methodology was designed to provide for the elimination of the non-
valid entries, and the blank cards for write-ins made possible the

discovery or inelusion of neglected items.

How the Sample Was Selected

For the purposes of this study a randomly selected group of
Oregon State College freshmen of the 1954-55 year was used. To use
the entire population of new students was not considered to be feasi-
ble. It was desired that half the sample should be of male students
and that half should be female students. Also it was desired that
the students should not be residing with parents while attending
college,

At the beginning of the college year, American College Entrance
Examinations are administered to all incoming students at Oregon
State College. The results of such tests are provided for deans and
department heads so that incoming students may be assisted intelli-
gently with respect to the courses they should enter upon and the
study load they shcu_ld carry. The list is regarded as conﬁ&.ntial;
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It is prepared in alphnbctie&l‘ order for the convenience of its
users, Permission was obtained for the use of such a list for the
selection of the sample in this study.

Numbers were assigned to the nsmes of students on the entrance
examination 1ist in rotation from 1 to 2,184. Thea numbers were
taken from a table of random numbers in a textbook on statistieal
analysis., (15, p. 290 ff.) The numbers from the table indiecated the
names of the students who were to be called., The purposes of this
step were Lo remove the possibility of personal bias in the selsction
of cases and to ensure thst the small sample would be representative
- of the total population. Each randomly chosen name was written on a
saall card. The name cards were then taken to the Registrarts files
for the addition of addresses, college classification, facts about
the student's residence, and hours free from class obligations in
‘which he could be imterviewed.

When students had not completed registration or were living
at home with parents or were otherwise not available, their names
were dropped. Hew names were secured from the list through the ran-
dom nusbera table until the selection of the sample was complete.

Deseription of the Semple

The ages of the students in the sanple renged from seventeen
to thirty-five. The average age of the fifty women students was 18.0
while the average age of the fifty men was 19.76, nearly two years
higher. The overall average for the hundred people in the study
was 18.89.
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Decile distributions covered the entire range from tenth
decile to first as scored by these students on the American College
Entrance Examinations, Quantitative, linguistic, and total results
were tabulated. (See Appendix II, Table 2, p. 89.)

Analysis of the relationship of father-persons to the students
.in the sample showed ninety-two own fathers and eight substitute
persons. There were only three substitute mother-persons out of the
hundred for the sample. (Appendix II, Table 3, p. 90)

Family siges represented a range from those of the only child
to one of nine children. Average size of families represented was
2.76. Birth order was tabulated. (Appendix II, Table L, p. 90)

Only one of the students was boran in Europe. Hinety-nine were
born in the United States or its territories, three of whom were born
in Hawaii.

Present ages of fathers and mothers of students in the sample
were tabnlatod. Average age of fathers was 51.31. Average age of
mothers was L6.43. Parents of men students were approximately two
 years older than parents of women students. (Appendix II, Tables 5
and 6, p. 91)

Birthplaces of fathers and mothers of the students were pre-
dominantly in the United States. Only five fathers and eight mothers
were designated as foreign born. (Appendix IX, Table 7, p. 72) Of
the grandparents, somewhat more than half were American born. Birth-
Places were unknown to the students for approximately one-seventh
of the grandparents. (Appendix II, Table 8, p. 93)

Educational levels of fathers and mothers of students in the



' sample ran the gemut from graduate training down to nmone. (See

Appendix, Table 9, p. 9h.)

. Oceupationsl classification of the fathers showed them to be
distributed predominantly in three categories, Professional-lana-
-gerial, Agricultural-Fishery-Forestry, and Skilled, In the main,
mothers were housewives who were not employed outside their homes.
The classificstions used were those of the Dicticnary of Occupational
Titles and the Occupational Classification of the United States
Employment Service. (62) These are probably the most complete and
up~to~date elassifications in existence. In the tables prepared for
this study, additional classifications were mede for "housewives®
and for “retired or unspecified.* Subdivisions of the skilled and
unskilled occupations were not used here because these divisions
had mt special meaning within the framework of the present study.
(Appendix II, Table 10, p. 95)

Family income to the nearest thousand for the students in the
sample showed a range from $42,000 to $2,000. However, a »m&t
striking observation was ths number of girls (twelve) who did not
know family income as compared with the number of boys (four) who
did not know, (Appendix II, Table 11, p. 95)

Heligious groupings of the parents showed them to be gradm:i-
nantly Protestant. Twenty-one of the two hundred parents reporiedly
had no religion. There were thirteen cases of differences of reii-
gious comuitment between spouses in the hundred families of the
sample. {Appendix II, Table 12, p. 97)

Evaluations of health status for the fathers and mothers were
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almost the same, About three~fourths were deseribed as good and
almost one-fourth as fair. (Appendix II, Table 13, p. 97)

Estimate of marital stability of parents of the students in
the sample was made principally from comments writien in on the i‘om,
evidence of more than one spouse for a partner during life of student,
or a low estimate by the student of the marital relationship of his
parents. Eighty-nine of the hundred parent couples were bslieved by
the students to be secure and stable in their relationship. Four
were indicated to be doubtful and seven as clearly unstable and
hartful.

Six tables appear in Appendix II to show the students' ratings
of parental relationship (Table 1k, p. 98), of economic status
(Table 15, p. 98), of father's affection for the student (Table 15,
Pe 99), of mothert's affection for the student (Table 17, p. 99),
of relationships among the children of the family (Table 18, p. 100),
and of the contribution of the student himself tc the happiness and
security of his family (Table 19, p. 100). The information in these
six tabulations is self-explanatory.

Hethod of Obtaining Data

Students who were selected for the sample were invited by
letter to come to Hoom 212 in the Memorial Union Building at Oregon
State College at an hour knotn to be free of class obligations., The
selection of the building and room was deliberate. The student
activity center was believed to be better for the purpese than an

office or classroom. Room 212 is a meeting room with colorful and
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movable furnishings. For each group interviewed it was arranged in
the same informal way. The number invited for a given hour varied
from one to fifteen, but the usual group called together consisted
of ten students. It was anticipated that some conflicts, illnesses,
lapses of memory, or other factors would reduce the numbers who
actually appeared. When the students arrived at the room, they were
invited to have a chair and were asked s fow casual questions about
their studies, ;;:m of residence, home town, the weather. While
they were assembling and being put at ease, the GENERAL INTRODUCTORY
REMARKS ABOUT THE STUDY were placed béfom them, They were asked
not to read until the tape recording began to read with them. When
all were ready, the recording was started.

During the reading, two forms for the personsl, parental, and
family relationships information were placed before each respondent.
As soon as the reading of the general remarks ended, students started
to fill out the forms. Help was supplied by the investigator when
requested. The general remarks were removed and the instruetion
sheets for the cards for ITEM HARD TO TALK ABOUT WITH PARENTS were
distributed.

When the respondents were well along with the item cards, the
investigator distributed the instructions and the cards headed
REASON FOR DIFFICULTY.

As soon as the student finished, he wrapped the two banded
sets of cards in the schedule papers, banded the whole bundle, and
dropped the packet into a slotted box near the door on his way out.

This was part of the assurance that responses were Lo be regarded as
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completely anonymous. The investigator kept & careful register of
persons who responded to the invitation, but he could not ldentify
any cards or forms after they had been depesited in the slotted
box, Three students came back after the interviews to say in effect,
"You know, & person could really put dows what he thought W
nobody would know who said 1%.® | a

The investigator was able to ebserve while the data were put
on the forms. Interest in the subject of the study was apparent.
The students were freguently seen to make entries, think them over,
erase, and change the response. This seemed to indlecate that many
of them tried very conscientiously to furnish good data.

Selections of students for the sample were continued and calls
ware sent out until fifty men studente and fifty women students had
been interviewed. The numbers, fifty men and fifty women, and the
total of one hundred, were arbitrarily set in the design of the
study for convenience in handling certain of the statistical pro-
cesses. IL was anticipated that these numbers might or might net
be sufficient for the study sample, and at the outset it was under-
stood that if the sample proved to be inadequate statistically, it
would have to be increased. A total of sixty-five men and sixiy-
seven women were invited in order to secure the required number.
Second notices were sent. Thus it will be seen that seventy-six
percent of those invited came in to give the datx.

Collection of the date was begun in the latter part of the fall
term in 1954 and concluded in the early part of the winter term 1955.

Thank-you letters were sent to all who sontributed data.
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Fmg_t_:thcmta

The information for this study was known to be highly qualita-
tive and subjective, To deal with 1% at all, it had to be converted
to quantitative data. In the design of the Wh, responses were
to be accorded numerieal ratings. If the respondent regarded an
iten of discussion as presenting no difficulty, he assigned & serc
value to it. If he believed the item to be totally impossible as
& subject for discussion with a parent, he assigned the one
hundred to it. If he thought it to be difficult about half the
time, he used fifty, and so on, HNumbers from zerc to one hundred
were used rather than other sequences becsuse teen-agers are likely
to be familiar with ratings and school grades on this basis.

It was recognised that one student might assign high ratings
to all subjects., However, if the sample of one hundred were truly
random, it should represent an approximately norsal distribution,
Thus, for the student who rated all items high, a student who
pondingly low would be in the sample. The

‘rated every item corres
study was to seek answers besed on averages for the population, not
those based on one or another of the single cases. Answers sought
would be likened to asctuarial tables of insurance companies. On the
average, say such tables, men of certain description will live to the
age number seventy-iwo. In the present study, teen-agers of certain
description may be found to have difficulty in talking with father
about smoking to the degree indicated by a similar number, on the

averageo.
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The data for reasons are similarly in the form of quantitative
measurexents,

Each item and each reason is rated by each young person for
father and for mother separately.

 The sets of data for each student included the two sheets of
descriptive information, the set of cards about items difficult to
discuss, and the set of cards for evaluation of reasons for diffi-
culty. The seis were removed from the slotted box in the form of
banded packets.

The inveatigator opened each packet and immediately assigned a
case number to the set of materials for each respondent. Papers and
cards were then separated. The cards were inspected. Those with zerc
responses were removed from the packets for reduction of handling;
they were not discarded, however, for the merc response provided
important data. The remaining cards on which number ratings appesred
were arranged alphabetically for convenience in tabulating.

Tabulation of the Data

Large sheeis were constructed for the tabulation of data. One
sheel wasg praptnd for the men students and one for the women. REaech
of the fifty case columns was designed to hold one hundred lines of
information. General descriptive information was entered at the top
of the column in black, Columns were double widih so thai the gquanti-
tative responses for items and reasons could be entered side by side
for the father and mother difficulties and reasons respectively. The
quantitative responses indicating the youth's trouble and his reasons
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with respect to talk with father were entered in blue. The responses
pertinent to mothers were entered in red. In this way, the tabula-~
tions made 2ll data available and easily visible on two large sheets.

Ceding of all information was next undertaken for entry on
International Businese lischine cards. At this point, the numerical
od which

ratings or gquantitative evaluations of from serc to one hundr
had been sssigned te the topics and ressons by students were converted
to a scals from sero %o twenty. This was done to simplify the statis-
tical procedures. Thus 100 becams 20, 50 became 10, 20 became k, 5
became 1, ete. Five cards were used for each oase; eard 1 took the
general descriptive facts; card 2 took responses on the discussion
items with father; card 3 held responses for discussion items with
mother; card k was for reasons for diffieulty when talking with father;
card 5 contained data on the reasons when talking with mother. Single
tabular sheets for each case were designed for the purpose so that the
data for all five cards for one respondent could be entered systemat-
ically. These sheets were given the same cass numbers originally
assigned to the sets of data. Thus checking was possible throughout
the materials. The coded schedules were presented to the IBM
operators for punching the cards and for checking.

Instructions were prepared for the processes of sorting and
making of desired tabulations. Five sorting and tabulating steps
were helpful on IBM, but it was found that the rest of the processes
could be done more cheaply (if not more quickly) by manual work.

The data will be presented in Chapter III.



In the published literature of psychology and family relation-
ships there are numercus references to the problems of young people.
Whole voluses have been devoted to adolessonts, some adiressed
directly to the young to counsel them on solving their mltas, snd
others addressed to their parents and teachors. The specialiszed
journals report the results of studious investigations and experi-
ments, Many of the latiter are aimed at helping sdults in their |
precunsd ignorance or difficulty in serving and living with teen-
agers. Even popular magasines and newspapers treat the subjecis of
adolescence and parent-youth relationships voluminously. Humerisis
and cartoonists, often smaxingly sensitive to realities, use these
subjects widely because of their universality of appeal.

Evidence of Parent-iAdolescent Problems

F. E. Geber, in an article in Education, presenits the ides in a
half-ssmusing way that not only do young people have problems, but they
are a probles—all adult made! (63, pp. k36-437) Marvin Roof and
James Robertson recently susmarised the situation by declering that
the task of achieving independence from perents is regarded by many
as primary for these adolescents. (S5, p. 238) A textbook on adolea-
cence says that it must alwsys be kepi in mind thal some disagreesment
between the youths and members of their households is so unlversal
thet it can be regarded s normal bshavior. (L2, p. hi2)
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The gap between the generations has alweys been diffieunlt to
bridge. This is common knowledge. Bibliecal and other ancient lit-
erature records the fact, but it may be that there are differences
because of time and place.

Garrison says m&wmm:uummmzsww
blems. Any period of change is likely to be & problem period, and
since adolescence is & time of rather dramatic change, it is a pro-
blem period, He goes on to say that our complex age meskes this more
true than it was in previous times. {23, p. 21) Orant made a survey
of the problems, and he concludes that youngsters have "many mblm“
which are "extremely diversified.” He finds them to vary sigmifi-
cantly in their frequency in accerdance with the nature of the com-
munity surroundings and the maturity level of the youngster being
observed. He is emphatic in saying there are too many probleas and
that not enough is being done %o provide educational services for
their solution. (25, pp. 296-297)

In fact, there are so many problems that study or treatment
becomes extremely complex. To illustrate, a study of 1,90L essays by
Charlotte Pope, reported in 1943, showed a tabulation of 7,103 pro-
blems named by St. Louis high school students. (h9, pp. LW3-4lL8)

In consequence of this plethora of items, efforts at classificatien
have been made. Pope grouped the above items in six li;oas: {1) study-
learning relationships, (2) occupational adjustments, (3) personal
adjustments, (L) home-life relationships, (5) social adjustments,

and (6) health problems. (49, p. biS) Layeock put them in five
categories thus: (1) those relating to psychological, {(2) those of



23
smancipation from family, (3) those of establishing the sex role,
(k) these connected with voeation, and (S) those having %o do with
beliefs and life purposes. (33, p. 32) 7The Science Ressarch Asso-
ciates Youth Inventory set up eight groupss (1) my school, {2) after
Migh school, (3) about myself, (k) getting along with others, (5) my
home and family, (6) boy meets girl, (7) health, and (8) things in
general. (52) The kooney Problem Check List for grades nine to
twelve and for college students uses eleven areass (1) health and
physical development, (2) finances, living conditions, employment,
(3) social and recreational activities, (k) social-psychological
relations, (5) personal-psychological relations, (6) courtship, sex,
marriage, (7) home and family, (8) mersls and religion, (9) adjust-
ment to sehool work, {10) future, vocationsl and educationsl, and
(11) curriculus and teaching procedures. {(hh, pp. 213-22h)

(6, p. 73) Thers were no doubt logical justifications for these and
other classifications for various groups or purposes. It is inter-
esting to note in esch of these groupings an important area devoted
to home or family relationships.

Williams, writing about personsl and femilial problems of high
school youngsters, urged thal more extensive studies should be under-
taken to find the types of problems that young people talked to par-
ents about and with what degree of success. (67, p. 284) Gerrisen
sajd:

Since most studies of adolescents' problems are made
by people concernsd with or interested in their edu-
cational progrsm, problems related to the home are

often not discovered or are neglected. These pro-
blems, howsver, are likely to be discovered in the



paychologiecal elinic. The characteristic listed as

%®parental troubles® ranks first among a list of

sympiorns manifested by boys and girls referred to

%ﬁe ﬁdnuﬁ}.am Clinic of City College, Hew York.
23, p. 27

He sald, further, that there srs many problems in growing up which
are very significant to the boy or girl despite their seeming
triviality %o mature adults.

Studies show that home and school problems locm
large in the lives of growing boys aand girls.
{23, Pe 3&)

The adolescent, as he develops physically and othermise,
swskens to powerful sccial interests. He is obliged to take on the
culture of his peers which is an altersd culture from that of the
parental generation. Thus the peer group competes with the parental
group. (30, p. 3k3) This situation is frequently reflected, as in
the Purdue University Opinlen Poll surveying 10,000 high sechool
students in 1948, wherein fifty-six percent thought parents did not
understand problems of the youth group. (23, p. 236)

From sociology comes this view:

From the standpoint of the socciclogist and the
cultural anthropolegist the cemtral problem of
adolescent behavior is the conflict between the
expectations of the family and of the group of
adolescents. Systematic studies should be made
of the hypotheses suggested by this theory.
Examples are: conflicts of the adolescent which
arise out of the parent's conception of him as

& child and his idea of himself as an adulti...
conflicts arising from rapid eulture change between
old-fashioned parents and adolescents influenced
by patterns, roles, and sxpectations presented
by the movies, radio, and other sources. (5, pp.
298-299)
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St111 another source says that adolescents widely experience
the problem of bseowing capable and free to direct their own setivi-
ties. In the process, they have to Lreak the ties and controls of
adults. Conflict and resistance accompany the shift. The young
people tend to follow their own peer and social groups to the
detrinent of parental relationships. (h3, p. 20)

leary stresses that the task of parents is the assisting of
adolescents to independsmce. He mentions the rather umiversal stege
of the "none-of-your-business® attitude of the high sehool boys and
suggests the related irritations. (3h, pp. 358-360) “Greatest
parental friction® seems to be the same for girls as for dboys,
however, and it lies in this area of social relationship with peers.
(30, p. 590)

Une writer certifies that adolescence is a time when parents
need help in understanding snd living with these probless. He says
&lso that the teen-sgers need help from persons other than parents
because parent lives are too closely enmeshed with those of the
children. "A parent ean be both understanding and compassionate and
yet lack this perspective. (For who, indeed, can be objective about
his own child?)" (h8, p. 2k) Another writer illustrates the diffi-
eulty in the ares of discussion of sexual issues. He says direct
communication on this topic is hardest to achieve with the people
most loved, Consequently many turn to peers, cutsiders, books.

For the purpose the "homegrown adult® is “taboo.™ (51, pp. 7-8)
Kahlen makes a similar statement. He says young people tend to go
more often to their friends for help with worries as they grow clder.
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(30, p. 295) He refers to studies at the Institute of Child Welfare
of the University of California in which the "friends" were found fo
be members of a similar age group but who were not necesssrily bound
by ties of affectionate relationship. krs. Tryon who reported those
studies describes & middle phase of adolescence as & time of greatest
resistance to adults. She says,

On many issues the highest muthority resides in the

peer group which becomes a bulwark of sireagth in
 gembatting adult suthority. (61, p. 22h)

Evidence That Parent-Youth Problems Have Serious Implications

While it can be said that, "Some conflict betwsen adolescents
and their parents is perfectly natural,® and that "some struggle is
almost inescapable,® (60, pp. 19-20) there arve possible dangers in
the situation for every person involved. In the present study, there
is no intention to look for sbnormal or socially maladjusted peopls.
Dangers are WM in the parent-youth problems for everybody
involved.

In human relations the tendenegy of the energies of
husan conduct are toward complancency, and complacent
adjustment is especially desirable in interpersomal
relationships. When conflict and/or disturbances arise
in such relationships immediate mesns or patterns for
their reduction or eliminatien should become operative.
Otherwise, the parties becoms maladjusted and thelr
relationships become debilitating and disturbing; if
maladjustment persists the wholesomeness of their
personalities is reduced and thelr senity threatened
or actuslly impaired. It is especially dlsturbing,
therefore, to observe the large guantity of parent-
youth conflicts in our culture. (38, p. 227)

8. W. Gingburg points out that adolescence is hard on every-

body and says that



27
A really disturbed sdolescent can create havoe in a
bousehold. The hoatility of such a youngster may pro-
voke adults in his enviromment from tolerance and
patient forbsarsnce to & retaliating show of atrength
and often overt hostility. And this establishes a
vicious cyele that ultimately invelves the child, his
. brothers and sisters, parents, grandparents, friends,
- teaiiers--in short everyone with whom he is in eon-
tact.... Such situstions are beyond easy understanding
mnmwnmmmwmh {2k, p. 12)
mwnmmd»mmmmmm
thﬁlwwmtmumﬁy. Mﬁm,mtam
nlm,@mowm:mmummwmw
defend bshavier, mmamwnum¢MMmm
the control o! parents. (21, p. 92)
mmxmnmmmmaummzmmmu
m with serious pmb}.m (u@spting tm t!xou fathers died early)
eould trace their problems sa absence of correct father-daughter
relationship. (35, p. 30)

According to the Purdue study of 15,000 high scheool pecple
which underpins the Science Research Associates Youth Inventory,
mpmmsmmmm@mupmamﬁwmu.
amtmmmmmmfmmtwummar
wrongdoing. (Sz,w.s-kermm} When turned sround,
these statistics ut;fcrd a favorable vies. The meming would seen
to be that about elghty percent of the kigh school ehildren have no
fmportant relationship problems with parents.

\ Josselyn, in her little book about the sdolessent and his world,

describes him as struggling for inéme, vehemently protesiing
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against controls by adults, not wanting to be told what to do ner
how to de, being impulsive and confused. All this disturbs the
interested adults. It also disturbs and frightens the child.
Consequently he reverts to some infantile procedures, demanding
independence, requiring sdvice on the very mstiers about which he
does not want to be told. (28, p. 38) |

m~mfwwm~mamunm~
with aaxiety about self-sufficiency, sending the
adolescent scwrrying beck to parental shelter.
(L3, p. 20)

Juroveky declares that the problem of paremt-child relation-
ships is actusl from two points of view: practical and seientifiec.
It is obvious, he says, that the family is the mest effective
instrument for the social development of mrmWﬁMa his
environment, "It moulds him during the most plastie periods® and it
besrs upon his development for a long period. (29, p. 8%)

The focus needs to be increasingly wpon problems
significant for the enrichment of psrsonal living mad
for more constructive interpersomal relatienships. :
(63, p. 18)

Interviews with high sehool youngsters over five years led to
nhstﬂfﬂtwitmthﬁhproﬁmmmwimmt&m
mothers. These were reported repsatedly as problems which were at
the base of the most disturbing situations in their lives. The fifty
Mumutupm:emkmmwtoimssﬁ@h:m~
ences of 528 people in seventh through twelfth grades. liost of the
mnfliehma&mta%énctaﬁiffgminﬂﬁnﬁnghm
adolescents and parents over matters of personal sppesrance and
behavior, vocational and educational and other choices, values in
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relation to attaimment of gosls, amd philoscphies of vehevior. A8
would be expscted, the study showed difference in conflict subjects
for boys and girls. Girls appeared to have & higher ratio of dis-
turbances at all levels. OUenerally, the ratio of problems tended to
decresse with advance in grade. "Pestering," "magging,” and “con-
plaining® were the items posted as contributing mest often to con-
flicts. (k, pp. 193-206)

Evidence That One Froblem Is Commanication Between the Generations

A widely known quip says, "Tou can tell aa adolescent because
you can't tell him anything !
Evelyn Duvall says this:

Getting through to each other across the berrier of
age is often difficult, but is iamportant for mutual
understanding of common problems. Some parents and
young psople are able to talk freely and frankly with
each other about anything that concerns them. They are
usually in the families that through the years have
encouraged each person to speak for himself without
the threat of punishment or smspicion. This is & two-
way progess., Parents must be willing to sese their
ehildren as individuals in their own right. Young
people must be &ble to view their parents as real
persons as well as parents. latual respect and
genuine affection are needed for understanding each
other. The process is long. ¥hen the gap between
the generations is as great as it is today, i1t takes a
while for each to understand the other. (18, pp. 26-27)

Ojemann asks, "How does it happen that he doesn't want to talk
things over?® and suggests the alternate question, "How does it
happen that he wmats to talk over some things and not othersi® He
wonders if the youth thinks it to be & sign of weakness to discuss
plans or problems., Or does he believe his questions too unimportant
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to ask? Perhaps he fears that adults will disregard the confidential
nature of his revalations. Or is he really just insecure and inade-
quate, thus ‘naading to prove himself mature by asking no advice,
telling none of his plans, and by doing things on his own initiative?
(b6, pp. 16-17)

"Above all, parents need to develop the art of creative listen-
ing,” 1s a key idea put forward by Katherine Whiteside Taylor. She
says toe little opportunity is made for talk of an intimate or confi-
dential nature., S8he suggests that secreis of the heart need to be
shared and that fireplace discussions or the "protective covering of
darkness® produce good opportunities. She means by this that the
twilight hours serve to hide some signs of embarrassment and conse-
quently may encourage the freer flow of communication. (60, pp.
120-121)

¥rs, Durland, a mother, candidly discusses t-hg great importance
of talk between parent and child in an article in Parents' Magasine.

She stresses the point that children fmquantl& have a genuine need
to discuss matters which seem pressing to them. (17, pp. 22-23)
Comuunieation is said by Ilka Lewin to be a basic need in the rela-
tionship of all people. (37, p. 26) In fact, says this writer,
"Good relations depend largely on conmunieation.” | (37, p. 2h)

4 study of personal and familisl problems of high school stu-~
dents in the North and South reveals that about twenty-five percent
of all such students do not talk over their problems with parents.
Slightly more than six percent talk them over with members of their

own families. "Where serious problems are concerned,” Williams
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reports, "aporoximately half our adolescents do not confide in their
parents.” (67, pp. 279-28%)

The extensive studies of child welfare in America which
appeared following the White House Conference of 1930 are frequently
cited. The following statement is pertinent:

e have noted that confidential relation to the mother
is important--that children with such 2 relation tend
to have well balanced personalities and cooperative
social relations., Both boys and girls who confide in
the father also tend to have relatively good person-
ality adjustment. (66, p. 1ki3)

Kahlen comments on the Middletown study by the Lynds (also
ecited on page 33 of the present study) as revealing two traits meost
comzonly checked by adolescents as désirab}.u %(1) fathers should
spend more time with their children, and (2) fathers should respect
the opinions and judgements of their children.® This means that
youngsters feel a lack of time or a lack of interest by fathers,
and the consequence is a wider gap than necessary.

Both suggestions imply that adolescents would like
very mich to have more contacts with ihelr parents,
to have opportunity to talk things over, Lo share
confidences, to exchange views on various matiers....
There is no question of the importance of these
points.... (30, p. 569)

Froa the teen-age view, Fadiman reports 3 demonstration that
talking out problems, even in meetings, is a positive solution.
(20, pp. 108-110) From a discussion of this guestion by a group of
adults, indications are recorded that "shutting out® of parents and
desire for privacy or independence by leen-agers 1s relatively
universal. Prying and forcing talk may be as destructive of

relationships as the moods of sulking and the worry of parents.
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However, talking out the problems seems to be hslpful when achieved
by tactful means. (L7, pp. 26-27) Along this line, & psychiatrist
in Boston comforts parents with the words of ancient churchmenj when
the parenits are disturbed by these youth conflicts, he says, ®I%
will pass, it will pass.®* (L1, p. Lk)

Related and Qualifying Material

Search of the literature has revealed no study of items of

~ difficulty or reasons for such difficulty in parent-adolescent
eoumunication like the one here reported. Many studies have been
undertaken, however, which relate and qualify the present findings.
Here follow citations to such investigations.

Referring again to the study of Charlotte Pope (k9, pp. Lli3-
Li8), = pertinent ranking ef the problem sreas is of intersst. The
purpose of that study was to observe the change of attitude toward
problems as youth rrogressed upward in schooling. Four groups of
problm were ranked as follows:

1. Study-learning relationships (i.e. with teschers)
3. Personal
k. Home |

(k9, pp. kl3-448)

Remmers and Spencer report that a nationwide survey of 15,000
high sehool studenis in one hundred schools over the country produced
these facts:

24% want to discuss personal problems with someone.
20% cannot discuss personal items with parents.
19% indicate fear about telling perents of wrengdoing.

10% admit a barrier betwsen themselves and parents.
(53, pp. 182-183) (52, p. 16 of Exaniner Manual)
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Although dated about 1929, the chapter (XI) in the Lynds'
Middletown on ®"Child Rearing® has many revealing entries. It relates
parent-youth problems such as nusber of evenings spent at home, pro-
portion of high school youth involved in "petiing parties,® propor-
tion having difficulty with parents about spending money, changes
apparent in punishment and attitudes of "strict diseipline,” and
others. (39, pp. 131-152) Because that source of related material
is widely known, it is not detailed here. Interested siudents of
this subject will also wish to see sources of disagreement betlwesn
high school youths and their parents. (39, p. 522. Table XIII)
The following statement is noteworthy:
The ocutstanding fact emerging from the study is the
significance of the home for the perscnality develop-
ment of the child. Of parsmount influence are the subtle,
intangible relations of family life such as affection,
econfiding in parents, trust and loyalty of child to
parantsn%na measured by a statement of no eriticisam),
and control by other means than punishment. (66, pp. 299~
300)
And the following tables from the same White House Conference

committee report are pertinent.

Adjustment:
Boys Girls
Tells Father joys and troubles Good Poor Good Poor
Almost always 528 T %5% L%
Sometimes Log 7% 1L8% 9%
Almost never 33% 18% 132 19%
Boys Girls
Tells Mother joys and troubles Good FPoor Good Poor
Almost always L9% 1% 53% i 8
Sometimes 3 - 9 g 17%
Almost never kkg 21% 263 20%

(66, pp. 27h=275, Table I, Urban White Children of American Parents)
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Narratives by college students revealed three major eriticisss
of the ways in which they had Leen reared: (Ranked)
1. lack of companionship
0iris 2. Poor sex education
3. Too much punishment as means of control
1. Poor sex msm
Boys 2. lack of coap nenip
3. Too much paaiahmnt az means of control
(66, p. 201)

Ivan Nye found that in answer to the guestion, *If your child-

ren were in trouble could they tell you?" half the mothers believed
they had full confidences of their children, but only one-third of
the fathers did. One-fifth of the teen-agers lacked this confidence
in mothers snd ocne-third lacked it in fathers. Oenerally more boys
eonfide in fathers and girls in mothers.

In the Kye study, fifty percent of sixteen-seventeen-year-olds
believed parents seldom, if ever, consulted with them regarding
family problems.

Teen-agers thought mothers had respect for opinions more often
than fathers did. One-fourth believed parents usually respected
their opinions, thms leaving three-fourths who apparently did not
for part or much of the time.

About scolding and nagging, ninety-five percent of parents were
indlcated to have scolded some. Nagging was not frequently scored,
but the results of it were ragarded as serious.

To the question, Do parents give hcnest answers to childrents
questions? more older boys thought not. Also, especially the older
boys thought parents did not follow their own counsel.
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De parents supply sex information? Most of it is supp}.icd by
mothers. Pour~fifths of the girls had freedom o obtain needed sex
information from mothers. Only two-fifths of the boys had access
to such help from either parent, (&, p. 113)

ka:wofnawmwnmmtt@ngmmhﬁﬁm
in 1951, 57.7% named mother as the one with whom they were more able
to discuss persomal problems, 16.9% named father as preferred, 9,24
marked both, and 16.9% said neither. (3, p. 78)

L. Jyﬂm”mnatud;roigmhlwafhighnheﬂmﬂ
dents of Washington State. The sub-title of the report is ®The tabu-
lated results of a state-wide survey of the opinions of 5,500 high
school youth concerning their schools, their families, their friends,
and their futures." The foreword indicates that the study was based
on twelve-page inventories filled out by 4,500 high school seniors
one month before their graduation from 15k of the 300 high schools
of Washinglon. The inventory was designed with the halp of young
people to put the items in teen-age vernacular. It sought opinions,
problems, complaints, and ambitions. (19)

From the extensive tsbulations offered, a few of the most
nesrly relsted observations are extracted below.

M¥atters Upon Which Students and Their Parents
Frequently Disagree:

Share of work 29.1%
Spending money 26.3%
No ioformation 25.h%
Outeide activities 19.9%
Future plans 18.2%

Attitude toward parents 16.7%
Social life 1h.8%
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Choice of clothes 2.3% (19, p. 13)

They Agree with Their Parents on Things Conscerning
the ¥hole Familys

All the time 7.8%
About half the time 15.9%
Seldon agree 2.8%
Rever agree ) 25
o information 1.8 (19, p. 16)
Percentages specifying family problemes were as follows:
Boy Girl Total
Getiing to use the car 25.h 13.0 18.6
Quarreling in ihe femily %.5 20, 17.7
¥y folks understanding me 12.2 18,8 15.8
Get along with brothers ,
and sisters 2.3 17.5  15.1

Dad understanding my problems 1.8 16k 1k.3
Mom understanding my probless 6.2 1.0 10.5
(Many lesser items were alsc designated.) (19, p. 35)
Personal problems wers never discussed with parents by 5.4% and 20.6%
said they seldom talked them over. (19, p. 22) Relative to family
problens, talk was more readily undertaken; only 2.L% never discussed’
these with parents while only 12.7% said they seldom did. (19, p. 16)
In one study, 234 eollege girls and 128 boys at freshman level
angwered two questions: What were three problems or situations that
disturbed them most in adolescence? How was the matter solved?

Responses were ranked in eight gro np:ferempaﬂm&gshm;

Girls Beys

Rank 3 Rank ‘ 3
1. Physical problems k3.2 1. Boy-girl relationships 38.
2. Social adjustments 36. 2. Social aééutmh\ 36.5
k. Boy-girl relationships 22.5 k. Finencial problens 23.
5. Financial probleas 13. S. Physical problems 21.
6. School adjustment 12. 6. Moral problems .
7. Psychological 11.5 7. Family problems 12,5
8. Moral problems k. 8. Paychological 11.5

- (7, pp. 5h=55)
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In three Catholic high sehools in the Middle West, 150 juniors
and seniors were surveyed in 195L-55 regarding social adjustment,
fanily relations, use of time, future, personality, part-time jobe
and money, and health worries. Under soclal adjusimeni, twenty-one
percent registered dating problems. Under family relations, thirty-
seven szmxawmzmm and children,
twenty-three percent said they had too little time with parents, and
thirteen percent dissgreed with parents on standards. (57, p. 95)

Roof and Robertsen found that " |

a, Most youths appreciate parental rcl&t&.omhigs except
for specific problema, (

b. Both boys and girls m;wammmmtﬁw
wothers than with fathers at all ages.

¢. Girls tend to have more problems with both parents
than do boys.

d. Girls' problems tend to be gmarﬁ. issues while huyn‘
problems tend to be more specific. ,

8. Both sexes had more problems between the ages of
puberty and about seventeen to nineteen than later,

f. Difficulties were slight in the late teens except
in isolated cases.
(sh, p. 238-20)

Wnen aversges are taken, adolescsnts are better adjusted to
their parents in high sccio-economic levels than in the lower ones.
Tnis 1s not the only factor of significance, howsver, Residence,
family size, unity of family (as opposed to the “broken home"),
age of youth, and sex of youth all have bearing on the family
adjustment of young people. (kS, p. 3k9)

About two-thirds of 1,878 city, tewn, and country young people
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in and near Omaha registered no criticism of parents, lMore were
critical of mothers (35.9%) than were critical of fathers (26.2%).
Definite connection was seen between criticism of personal conduct
of parents and personality development of the youth. (58, pp. 393-
)

Roughly one-third of the youths in another study reported
quarrels in the family. No sex difference in the frequencies were
noted. ®Several thousand" were involved and they were from small
high schools (150 to 500) distributed in nine states. About two—
fifths of the quarrels related to economie and social life. Also
two-fifths related to social life of the children and personal habits
of the parents. Parents aged forty-three to fifty-six years quar-
reled less with children than did younger and older ones, Mothers
under forty-three were most often cited, but fathers over fifty-six
were cited most often. (50, pp. 507-511)

A study by Leonard was directed to the preparational needs
prior to college entrance of two hundred freshmen girls at Syracuse
University. Information was taken from girls and mothers. The
study bears on the "weaning" process for daughters from their wmothers.
It shows great need for boy-girl experience, sex knowledge, money
experience, separation-from-home experience, and taste training.

The unemotional home background is seen to be an &id in the pre-
college readying of the girls. (36)

Analyeis of data on 438 older students (17 to 2L) indicated
that men of the group had achieved a much higher degree of emanci-
pation than had women of the group. Oreater mncipatian‘m also
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measurable for the more intelligeat part of the sample. (56, p. 179)

At the South Carolins Agricultural and Eechanieal College,
Lloyd and five helpers studied a thousand students on five campuses.
There were more girls than boys in the sample. Parent-youth conflicts
were the subjects of investigation. Conclusions were theses

1. Large dependence of 57.2 percent of youths studied
upon parental assistance in soclal activities
planning reflects lack of achievement in self-
determination and is potentially dangerous.

2. Parental interference handicaps 30.lL perceat of
those studied in making heterosexual adjustments;
k1.8 percent of them are said to be handicapped
in making peer associations because of some fail-
ure of parents to provide sex information.

3. Almost half (47.8 percent) of those studied reported
"slighted somewhat® or “definitely mistreated.®
Lloyd says these may "have merely failed to attain
emotional emancipation from their parents.®
(38, pp. 227-230)

One study from a foreign culture can be cited for interesting
comparative value. Jurovsky of the Departazent of Psychology of
Slovak University in Bratislava on the Damube River in Southern
Csechoslovakia reported this. The respondents were 575 boys and
200 girls of highest grade in the secondary school. They went to
the psychologist from 1934 to 1942 for vocational guidance. Facts
for the study were derived from two free-response questions:

"#hat is your father's relation to you and yours to him?" %ihat
is your mother's relation to you and yours to her? The ehildren .
were sighteen and nineteen years old. Responsss werse rated on a

scale: Intimate, Oood, Reserved, Cosl and Strained.



1. ...more than one~third of youths and nearly one-
half of maidens depict their relations toward their
father as good or even as intimate and friendly; a
1litile over one~-fifth of them depict it as reserved
(good but with soms objections); while one-sixth of
the boys and one-eighth of the girls depict it as
cool and strained.

2. Sex differences in,child~paren& rulatinnshipu
have been stated as follows:

- a, The girls are markedly better in their
relations to their fathers than the boys.

b. The girls are better also in their relations

. towards mothers, with one exception in ®eocol
and strained" relations, in which boys are a
1ittle better than girls.

¢. The girle are altogether more often in positive
relation to both parents and more seldom
reserved and cool towards their mothers than
they are towards their fathers,

d. The relations of both sexes are more often
intimate and good, and more seldom reserved
and cool towards their mothers than they are
towards their fathers,

3. The relation of older children towards their parents
are shaped in different ways with regard to the sex
of the children and parents. The chances of & c¢child
being in different relations with his father and
mother ars greater, as it is seldom that children
bear the same relations to both parents. The rule
seens 1o be in this respect nearer to compensation
than to correlation. (29, pp. 85-100)

REeview

Related literature and findings indicate need for the type of
study here undertaken. The cited articles and studies also eontribute
many facts upon which to base interpretations of new findings. Yo
studies of topics difficult for teeﬁ«agera to discuss with parents
nor of reasons for the blocking of such communication have come to

the attention of this investigator.



PRESENTATION OF THE DATA

The purposes of this stady can be stated in three diviasions.
It was necessary to develop new instruments bty which to get the
of inmstructions twﬁaﬁrmmiu;wwa‘ Chapter I ex-
plained in some detail the steps followed in the preparation of the
instruments. The second constellation of purposes was the securing
of observations about ‘ﬂu difficulty of certainm subjects when dis-
 cussed by teen-agers with their parents, Multiple sets of facts were
wanted. ﬁﬁeh of the subjects were most difficult for boys when talk-
ing with fathers and when talking with wothers? Which ones were most
difficult for girls when talking with their respective parents? The
third division of purposes asked similarly what reasons were believed
by the teen-agers %0 be most pertinent? Which reasons were of great-
est importance for the boys when they had diffieuity in talking with
fathers and in talking with mothers? Which ones were in greatest
effect when the girls had difficulty im talking with their respective
parents? Chapter I also supplied a description of how these data
ware gathered.

It is the purpose of this chapter toc organise and to explain
the observationz which were obtained. This is done in three sections:
one of general observations, one of the uses made of the data, and

one of tha write-in responses.



General Observations

The information supplied by each student in the sample was not
s simple check or a yes-ne response to questions. The responses wers
quantitative measurements from serc to twenty to indicate the degree
of difficulty he believed he had with the given subject. Or, with
respect to reasons for diffieulty when taliking to a paremt, the
mumeral assigned was used to show the degree of credence he gave to
esch speeified reason. (The student actually responded with ratings
from sero to one hundred, but these ratings were converted to a
scals of measurements from serc to twenty. See page 20.)

While the study was designed to produce those quantitative
measurements as & basis for the answers to the questions originally
posed, simple numerical counts and percentages of those responding in
the various items and groupings supply some information of interest.

Every subject in the set of thirty-six used in the study
received ratings above sero by some of the students in the sauwple.
Thus it may be seen that every subject in the set presented some
degree of difficulty to one or more persons. OUne student outl of the
one hundred in the sample assigned sero to every subject in the set
{meaning that he could talk with his parents without hesitation
about any topic), but ninety-nine assigned numbers to one or more
subjects to indicate some trouble with them. Several students
indicated a very high degree of trouble with all of the topies,
some with father, some with mother, and some with both, Considerable
variation occurred in the two sexes. ILikewise, variations in



responses appeared with respect to the male or female parent.

Of the Mty—d&; subject areas offered on the cards, the
fifty men students in the ssmple indicated some difficulty with an
average of 12.76 subjects when talking with fathers and 12.88
subjects when talking with mothers. The fifty women students indi-
cated some difficulty with 15.0 of the same subjects as their sver-
age when talking with fathers, but 12.h43 was their average when
talking with mothers.

It may be observed generally that a high percentage of the
young people indicated some degree of difficulty in talking about
mate-gelection topice with parents, |

A complete tabulation is shown on the following page of the
nuzber of students in the sample who indicated scme degree of
diffieulty with the subjects described on the cards. Full listing
and elaboration of the items may be seen in Appendix I, pp. 70-75. |
For ranking of the variocus subjects by average of the quantitative
measuremsnls for the respective sexes and parents, see Tables 28 to
31 in Appendix IIX, pp. 110-113.
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BUMBERS OF BOYS, ﬁm,ms%xm?mrmmmm@cﬁm
FRESRUMEN WHO BAD SOME DEGREE »

Subjects in Of 50 boys  gix
order with ‘
Fa. o

Ailments 22 15 38
Beliefs 17 2x 38
Care of property 16 17
Car expenses 14
Clothing and care n
Courtship 52
Division of work 31
Drinking 31
Bating habits 30
Engagement &S
Entertaining friends 21

Failures and defeats
Family finances
Feurs

Food I eat

Forms entertainment

22
22
9
ik
9
27
17
13
11
19
13
2k
13
15
b5 1
17
, 23
Friends of own sex 22
26
1
12
2h
12
23
2k
17
18
18
39
7
ik
18
Lo
18
14

PRLRUCEELEREREEETUB . RBY
BRUURQEGEERRRRERLPER IV BNE

s

16

28

b ¥4

15

ik

30

9

15

15

15

i2

11
Friends of op. sex 11 3k
18 L
Health habits 22 k7
How to dress 10 23
Jobs, summer work 9 20
Late hours 29 55
Life work 17 29
Marriage 33 26 k6
Misbehavior 28 28 sh

Money of my own 11 1 28 31
My own education 15 12 » 27
Parents in projects 25 22 k3 o
Petting i 34 80 715
Political, civie 3 18 21 28
Privacy 18 17 32 32
Relatives ik 212 27
Sex k5 32 85 ™
Smoking 18 16 36
Social behavior 13 b4 27 22
Use of automobile 17 ih 156 n n
Double any number in these Above nos.
columns to oblain percentage are also

To find number who had ne difficulty with mjcet,mbtrut
mammharm“hmﬁmntmgsfm



Virtually the same general remarks can be made about the
reasons for difficulty by teen-egers when talking %o parents.
Twenty-two reasons wers presented on the cerd seis. Every one of
mmmm&rmm«.km/mw
numbers sbove sero to all of them, but seven cut of the hundred
identified none of the offersd ressons as aceounting for their
difficulties, 1f they had any. samrmmmm,;gmu
tabulation is shown of the ersdence tc respective reasons in the
set of tmenty-two offered. Fuil listing and elsboration of all
reasons used may be seen in Appendix I, pp. 76~80. For ranking
of the various reasons by average of the gquantitative messurements
for the respective sexes and parents, see Tables 32 to 35, Appendix
IIT, pp. 1l4-L17. |



ks
WUMBER OF BOYS, GIRLS, AND ALL YOUNG PEOPLE IN THE SAMPLE OF COLLEGE

FRESHMEN WHO GAVE SQME DEGRER OF CREDENCE
T0 THE THENTY-TWO BEASONS ~

Reasons in of 53 boys Of 50 girls  Of 100 total
alphabstical for for
order éifﬁ#ﬁty difficuldy difficulty
with with with |
Fa, do. Fa. lo. fa. o,
Age difference 15 13 12 12 21 25
Condemned ¥ 7 13 1u 2 18
Confidence violated 7T 15 6 14 i3 29
Conservatism 20 18 22 1% k2 37
Delay 9 7 9 8 18 15
Don't knos 1 1 13 9 2k 20
Evasion 13 10 15 13 28 23
Fear 2 2 23 a ks L2
Fear of power 1z 9 12 1 2 20
Guilt feelings 15 16 9 17 3k 33
Ho need 2T 21 29 24 56 51
Position 7 13 6 5 i3 18
Pride 18 13 19 16 3t ¥
Rejected o 1 L &L ¥ 5
Ridicule 15 1 8 7 23 18
Self-reliance : 25 2 2 25 ks U6
Signals of discomfort 16 18 17 17 33 35
Superiority 8 8 g 8 6 16
Time 17 1 2% 19 B 33
Vocabulary 3 2 é 1 2 3
Double any nusber in these ¢ol-  Above nos.
uangs to obigin percentage. are also

To find the number who gave reason no credence,
subtract the given number from sample mumber
in the heading above the eolumn.
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Mmmmmdmwm“ﬁtmwt
by the women students than by the men in the sample. Reasons for
diffieulty received more writien comment than did the topies for
digeussion. Full analysis is made of the write-ins in & separate
section of this chepter. (See page 49.)

] 4 ta
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From the tabulations of gquantitative measurements of the
degres of difficulty assigned to the thirty-six subjects ly the
fifty young wmen and the fifty young women, divisions were made of
the responses as thay a@p}.iocl to fathers and to mothers. Analysis
of variance tests were then applied to sach of the sets of dats.
(15, pp. 127-134) The calculated F values are shown for each set
together with the 5% points of the F-distribution. (15, p. 80)
These tests produced results which indicated that at the degree of
difficulty the students faced in talking about them, ihe subjecte
were significantly different from each other.

Bcﬁguﬁmatmm Calecu~ tm-
of data lated F lasted ¥

Girls' difficult subjects when talking with fathers. 1L.72
Boyas*' difficult subjects when talking with mothers. 15.38
Girlst difficult subjects when talking with mothers. 9.38

Boys! difficult subjects when talking with fathers. 8.89
1.3
See Lhe detalls of the computation of snalysis of variance for the
above in Tables 20 to 23, Appendix III, pp. 102-105. |
The tabulationsz of quantitative measurements of the_‘éegm of

credence assigned to the twenty-two reasons were divided and tested
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in the samse manner. The reasons were also found to be significantly
different from each other.

Designetion of the get Caleu- Tabu-
of data lated F lated F

Boys' reasons for ﬁfﬁa&lﬁy in talk with fathers. 5.00

Girls' reasons for difficulty in talk with fathers. 6.75

Boys' reasons for difficulty in talk with mothers. 5.43 ( 156
Girls' reasons for difficulty ia talk with mothers. L.66

Ses the details of the computation of analysis of varisnce for the
above in Tables 2l to 27, Appendix III, pp. 106-109.

The five percenit level of significance (15, p. 50) was selected
at the time this study was designed, and it wes used throughout the
statistical treatasnt of data. Howsver, the calculated F values
are so large that the results would still be significant even if ithe
half-of-one percent level were used.

For the further tests beyond the snalysis of variance, aver-
ages of the quantitative measurements for the respective subjects
and reasons were ranked, The Duncan wmultiple range test was then
applied. (16, pp. 1-7) Through the use of the Duncan test, an
objective selection of the sub}wts which were significantly iwpor-
tant and of the reasons which were significantly inpor&m‘b whe
pessible. Answers to the fundamentsl questions pueé &t the outset
of the imestig&tian were thus obtained without personal bh&. See
Appendix III, Tables 28 to 35, pp. 110117 where the successive
ummmmjmummrmmmmw
of the quantitative meagurements of the student responses. In the
same tables, the self-explanatory displays show the items and reasons



b9

grouped as of greatest importamce, of intermediate importance, and
of least importance when such separations are clearly observable
within ranges of signifieance.

It is not the purpose of the present chapter to interpret
the data. Here they are only presented. Here explanations are
offered for what was done with the data, See Chapter IV for find-
ings and conclusions. |

Details of the Nrite-ins

Provision was made for the writing in of additional subjects
when Tespondents wished %o meniion itesms other than those on the
| cards which gave difficulty in talk with perents., Likewise, blank
cards were provided for additionsl reasons when respendents wished
to add to the twenty-two offcrodonmm‘ These provisions
were made on the assumption that po lisis eould be devised which
covered the universe of things talked about by youth and parents,
Nelther eould the twenty-two reasons offered cover the varied
experiences of all persons in the sample. Semantic difficulties
were also anticipated.

Six women students provided write~ins on subject cards
fourteen did sc on reason cards, In contrast, one man student
offered a write-in on a subject card and six offered reasons or
coanents on the blanks provided. 4 totsl of tweniy~iwe respondents
out of one hundred made writien notations, five of whom contributed
in both areas, subjects and reasgons.

Of seven write-ins on subject cards, five are classed as



0
ﬁﬁiﬁmlmswﬂlohammom. On the reason ecards,
eight cen be classed as new, but the reet are explanatory only.

See 8 complets exhibit of write-~ins with notations, Appendix IV,

PP. 119-122,

In sammary, it ¢an be said that these writien notes supply
coneiderable insight into the contribution of date by the students
in the sample. Their remarks reflect wesknesses in the 1ist of
subjects and reasons, in the words used to state them, and in the
detection and measurement of subtle elements in perscuval relation-
ships. Had these suggested new points been incorpersted in the ori-~
ginal card sets, they might have produced a modified result in some
instances. If the TIEE reasen had been expanded to include sbsence
and busyness of the respondents as well as of the parents, it aight
have had a higher average weight. Other sxamples of omissions which
might have yielded meaningful data had they been included in the
discussion topics were “faults my parents should and sould eorrect,®
and "my parents' ecompsnions tad friends.® MNost of the new contri-
butions, however, appear to be quite narrowly spacial for ons person
out of & great many; eemmwmmmwm
statistical results,



NTERPRETATIONS AND CONCLUSIONS

The sets of date presented in Chapter III were cbtained from
selected students at Oregon State College. In that the ssmple was
~ selected to represent freshmen on this campus in the year 195L-55,
the findings are presumably applicable to the larger group of about
two thousand Irom whom the sample was taken. These findings shonld
not be applied uneritically to other populstions, to other age groups,
nor Lo other generations. The students of the sample were attending
a college of technicel classification., The sample was limited to
young pecple who were ln attendance at the college but who wers not
1living with parents at the time of the study. Descriptive informa-
tion about the students who furnished the data is fully detsiled in
the tables of Appendix II, pp. 89-100.

rm, instruments and methods used in the study produced the
data which were presented in Chapter III. Resulis of statistical
tests that were applied were also presented there. Use of these
instruments and methods in similer eircusstances mey be expscted to
produce similar resulis. The present investigation has to some
extent contributed toward the development of instruments and methods
and to some extent represents a pilot siudy. Recommendations are
made on page 62 for the further uses of the devices and techniques
which have been developed.

The findings of this study are here presented in a fashion
consistent with the original design. The fundamentsl questions for



which answers were scught ware stated on page 2.

The Findings of This Study Relative to Difficulty of Subjects

Which of thirty-six subject areas were difficult for teen-aged

boys to talk aboui with their fathers? The fifty college freshmen in

the study indicated that for them the two most difficult subjectis bad
been PEITING and SEX, ranked in that order. These two subjects were
not significantly different from each other in difficulty, but both
were clearly more important than the next rankiag topics. In the top
ranking ten subjects, the next elght in order were COURTSHIP, MARRIAGE,
NISBEHAVIOR, LATE HOURS, FAILUKES OR DEFEATS, HEALTH HABITS, PARENT
PAKTICIPATION IN PROJECTS, and SMOKING. (See full slaboration of
subjects in Appendix I, pp. 70-75.) late selection topics are seen
to predominate at the top, However, the Duncan test (16, pp. 1~-7)
reveals thet subjects ranked from third to thirty-sixth places are
not significantly different from each other. Reversing the order
and looking at the least difficult items for boys to discuss with
fathers, it is observed that CLOTHING AND ITS CARE is leasi trouble-
some, Next follow POLITICAL AND CIVIC ISSUES, JOBS, CARE OF PROPERIY,
and SOCIAL BEHAVIOR. These topics are not clearly separable with
respect to sase of communication from the topics of higher rank
excepting the top ten named above. ({(See Table 28, p. 110.)

¥hich of thirty-six subject areas were difficult for teen-aged

boys to talk about with their mothers? The fifty college freshmen
indicated the same topics to be most important ss when talking with
fathers, SEX and PETTING., The order was reversed. Again these two
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subjects were not significanily different in difficulty from each
other, but in the Duncan test (16, pp. 1~7) f-hoy broke off as clearly
harder to talk about than sny other subjects iisted. The top ten
subjects by rank order included MISBEHAVIOR, LATE HOURS, COURTSHIP,
DRINKING, SHOKING, PAILURES OR DEFEATS, MARRIAGE, and HEALTH HABITS.
The rank position changed somewhat as compsred to the boy-to-father
talk, though tesis showed no clearly significant difference in diffi-
culty for these topics. Also, PARENT FARTICIPATION IN PROJECTS
dropped out of the top ten in the mother situation while DRINKING came
into higher ranking. A% the easy-to-talk-sbout end of the scale, some~
what different subjects appeared in the mother situation than were pre-
sent in the father-son relatlionship. CsRE OF PROPSRTY was easiest;
then followed BWTZRTAINING MY FRIENDS AT HOME, CAR BAPENSES, FARILY
FINANCES, and FOOU I EAT., While the overall pattern of difficulty
ranking was similar in the boys' father and mother mmmiutieﬁ situ~
ations, some sex role differences showed marked influence. For
example, CLOTHING AND ITS CABE, which was in thirty-sixth place in the
boy~-father situation, moved up to twenty-third place in the boy-mother
situation, The mbthars* responsgibilities for supply, lsundering, and
mending would likely produce more stress upon this topic than would
the role of the fathers with respect to clothing. (See Table 30,p.112.)

Khich of thirty-six subject aress wers difficult for teen-aged

girls to talk about with their fathers? The significantly most diffi-

cult subjects for the fifty girle in the siudy were SEX and PETTING in
first and second rank. The two subjects were not significantly differ-
Lant in difficulty from each other, but they clearly broke away in the
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Duncan test as apart from the topies in third to thirtyesixth ranks.
A block of seven items appears with ressonable clarity to be of inter-
mediate difficulty for the girls when talking with fathers. In rank

order these are MARP GAGEMENT, MEALTH HABITS, COURTSHIP, LATE

HOURS, BELIEFS, and AILMENTS., SHOKING was in tenth place, but it was
not significantly different from some of the topies of least diffi-
culty. All of the top seven topics were related to sex and mate sel-
ection in the daughter-father discussion diificulties with the axcep~
tion of HEALTH BABITS at rank five. Heversing the scals, girls talked
ahiont CAR EXPENSES with fathers with greatest ease. FORES OF ENTER-
TAINMENT, MONEY OF MY OwN, MY OuN EDUCATION, and EATING HASITS
followed in the order given. The only itea showing similarity to
the boys' lists was CAR EXPENSES st the least difficult end of the
scale. (Table 29, p. 111) |

Which of thirty-six subject areas were difficull for teen-eged

girls to talk about with their mothers? In this situation, the fifty

freshmen women in the sample indicated PETTING to be of first rank
difficulty and SEX to be second. HARRIAGE was third and proved by ihe
Duncan test noct to be significantly less difficult than 8EX. It was
significantly easier for the girls to talk about than ?ﬂ?‘rm, how~
ever, ltems of fourth through thirteenth ranks appeared with reason-
able clarity to be of intermediate difficulty. These topics wers
ENGAGELENT, #ISSEHAVIOR, COURISHIP, LATE HOUHS, SMOKING, DRINKING,
PAFENT PARTICIPATION IN PROJECTS, HEALTH HABITS, BELIEFS, POLITICAL
AND CIVIC ISSUES in the order given. Again it is to be noted that

items of greatest difficulty were mainly those relating to sex and



mate selection, At the end of the scale showing subjecis most
easily discussed with mothers, these young women indicated CAR
EXPENSES just as they did for fathers. Also included in both sets
of the easiest five was FORMNS OF ENTERTATHMENT, but the others were
varied: SOCIAL BEHAVIOR, ENTERTAINING FRIRNDS AT HOME
(Table 31, p. 113)

Attention can be called to the overall patterns of the Duncan

tests. Thess differ obvicusly for the boys and girls. Data for the
girls are more gensitive to differences of difficulty with the
subjeets.

KISBEHAVIOR appears in three of the four relationships to be a
highly difficult topie, ranking in the top five, but girls apparently
find fathers so tolerant that in the daughter-father situation this
falls to twentieth place. In a similar way, the subject of ALLMENIS
was ranked at nine to thirtesn in three of the four relationships,
but when girls talked about this topic with mothers, it dropped to
twenty-fifth place. Perhaps mothers would be more accepling of
ailments than fathers would; they would likely be more understanding
of | girls' ailmenis.

ENGAGEHENT was at fourth place for girls, but it was fourteenth
and sixteenth for the boys. This may refleci the prior involvement in
this topic by the girls bscause of their maturation at an earlier age.

FAILURES OR DEFEATS appeared in the top ten of difficult sub-
jects for boys, but it apparently fell to the least difficult group
for girls. Perhaps this reflects in part the fact that the roles

expected of boys by sociely are more aggressive.



FORMS OF ENTERTATHMENT as & topic was among the five least
troublesome for girls to talk about, but it was somewhat more
trcublem for boys at ?anks of twenty and twenty-three.

Boys had somewhat higher ranking for the item FEIENDS OF
OPPOSITE SEY (twelfth) than did the girls (twenty-fourth and twenty-
sixth). The girls had somewhat less difficulty in talking about MY
O#N EDUCATION than did the boys (difference in rank of spproximately
ten places).

Findings of the Study Relative to Reasons for Biffieulty

Originally the question was asked: TWhich reasons for diffi-
culty are importantly operative? To this question, four sets of
answers can now be given for the respective relationships examined.

¥hich reasons were given eredence by boys when talk with father

was difficult? Ranked as the four highest of the twenty-two reasons

offered on the cards, the fifty freshmen males indicated N0 REXD, SELF-
RELIANCE, FEAR, and CONSERVATISE OF PARENTS in the order given. In the
Duncan test (16, pp. 1~7), these were not all significently different
from some others at lower rank. (Table 32, p. 114} The top four rea-
sons were significantly different and more important than the lowest
ranked four on the list. The lesst importsnt reason for the boys in
the father situation was HEJECTED. Then followed VOCASULAKY, SUPERI-
ORITY, and CONFIDENCE VIOLATED. Apparently the boys felt secure with
fathers, had the word power needed, did not feel greatly superior to
the fathers, and could trust the fathers to keep their communications
to themselves. (See details of the reason cards in Appendix I, pp.
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76-80. )

Which reasons were given gredence by boys when talk with mother
was difficult? Clearly the most important reasons in the mother-son
relationship were SELF-RELIANCE and HO NEGD. The two were not signif-
icantly different from each other, but in the Duncan test they uroke
apart from the ressons of lesser rank, CONSERVAYISH OF PARENTS in
third rank was not only very high but was significantly greater than
" the seven lowest renked ressons. AL the lower extreme, four reasons

of least importance in the boy-mother situation appeared to be
REJECTED, VOCABULAKY, INFERIOKITY, SUPERIORITY in the order given.
- These four were significantly different from those in the top nine
ranking places. (Table 3k, p. 116)

¥hich reasons were given credence by girls when talk with

father wag difficult? Clearly and signifieantly most important were

the reasons N0 NEED snd TIME. (Table 33, p. 115) At the lowest end
of the scale for the twenty-iwo reasons in the father-daughter
situation was INFERIORITY. Then followed VOCABULARY, FOSITION, and
CONFIDENCE VIOLATED. |

Which reasons were given credence by girls wshen talk with

mothers was difficult? GSeven reasons of highest rank were not found

by the Duncan test to be siganificantly different from each other.

NO NESD was first in renk, and SELF-RELIANCE was second. TIME,

GUILT FERLINGS, SIONALS OF DISCOMFORT, GONSERVATISH OF PAHENTS, and
FEAR were next in order of importance to the fifty college women. In
this situation, the mother-daughter relationship, VOCABULARY was the
reason of least importance for difficulty. The girls did not credit
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INFERIORITY to mothers as a very important reason. Her position in
the commnity also had slight bearing. HNeither did they think their
mothers were unable to converse for the reason that the mothers
DON'T KNOW the subjects or answers. (Table 35, p. 117)

General reasons for the blocking of commmication between teen-
agers and parents can now be ststed. The college freshmen studied here
revealed & high degree of emancipation. To them, HO NEED was probably
the best answer. The desire for and the sctual schievement of SELF-
RELIANCE wes also high on the scale of ressons. These facts are
probably to be interpreted as wholesome conditions. Parents may
detect in the resistance to talk an advancing maturity, independence,
ability to use varied resources oa the pert of youth. Understanding
and acceptance of these facts may lmprove relationships. Armed with
this knowledge, psrents will not force talk which might impair the
movement toward the popularly desired self-vellance of young adulta.

The fact that in modern family 1life there was not TIME for
talk with parents was of higher importance for girls than for boys.
This reason was in second place for girls as it related o father
difficulties and in third place &s it related to mother difficulties.
For boys this reason wsa in sixth place and ninth respectively. In
this finding there may ha the indication that mothers and asmm
fathers meed to reserve time and creste opportunity/for commmnication
with the daughters. While the sons apparently usi,gn TIME as an
intermediately important reason, they can be with the father while
he is at work or play more readily than can the daughters. Leary's
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article, "A girl needs her father® is borne out here, but the mother
relationship apparently nesds strengthening toe.

In all four relationships, FEAR was rated as more important
than FEAR OF POWER. Because of the difference in meaning of these two
card entries, it becomes apparent thal the fear of anger and secldings
is & real and current condition rather than & hold-over from ehildhood
disciplinary experience. FEAR ranked third for boys in the father
relationship, fourth in the mother relatienship. For girls it was
sevenih with either parent. FEAR OF POHER of parents 1o punish as
held over from childhood fell to a range of tenth to eighteenth
ranks among the twenty-two reasons.

CONSERVATISM OF PARENTS was found %o be & sirong reason in
all situations, probably being one of the most imporiant in the
father-son and mother-daughter relationships,

QUILT FEELINGS within the youth and SIGNALS OF DISCOMFORT which
would indicate conditions for blocking the communications within the
perent do not appear te be significantly different in the Duncan tests.
In fact, these two remsons rank clese to sach other in all instances.

AGE DIFFERENCE wmas regarded by the boys as a reason of inter-
mediate importance as rclata& to either parent, but ii was :Endiut-ed
by the girls to be of little importance.

NAGGING appesred to be of intermediate importance in all
relationships except in the father-daughter difficulties where it
was of slight importance (ranked eighteenth of twenty-two).

POSITION of the parent in the community, as when he or she was
college president or minister or seclally prominent, was more
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important to the boys (rank thirteen for both parents) then to the
girls (rank twenty for both parents).

‘?@wers* EVASION of girls' gquestions or problems was higher at
the rank of eight than this reason was in other relationships.

Eothers were believed by both boys and girls to be guilty of
CORFIDENCE VIOLATED at intermediate ranks (eighth and eleventh
respectively) whereas this reason was rated at slight importanse
for fathsrs (nineteenth).

& stronger signal of INFERIORITY was given by boys when com-
paring theaselves to fathers than was given in the other three situ-
ations. Oirls signified & higher rating of thelr SUPERIORITY over
both parents than did boys, but the INFERIORITY and SUPERIORITY rea~-
sons were universally of little imporiance in the Duncan groupings.

Boys rated the REJECTED reason at twenty-second rank whereas
girls put this at the seventeenth position. Thus the college men
evinced a great deal of security with parents, the women scmewhat
less.

It appears that the young people suffered from virtually no
lack of words with which %o talk to parents. VOCABUIARY was not a

serious reason for diffieculty.

Findings of the Present Study Relsted to Other Investigations and
Statenents

The present study provides evidence that one of the problems
of adolescents in parent relationships is that of commnication. Of
the one hundred college freshmen who provided dsta, ninety-nine
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indleated that they experienced soms degres of difficulty with one
or more of the subjects. On the aversge they kad diffieulty with
about twelve or thirteen of ths thirty-six subjests investigated.

It will be seen that there is a central tendency for all of
the young people in the ssmple to have diffigulty with a masber of
the sabjects. The relative universality of difficulties in comsami-
eation between adolescents and parents as indicated Ly Malm and
danison (h2, p. k12), Lesry (3k, pp. 358-360) and ethers (k7, pp. 26-
27) 4s sustained by the present study. According to the Purdue
study (52), the Wnite House Gonference report (66, pp. 274-275), the
Nye stady (64, p. 113), the Elias study (19, p. 22), and others,
about one~fifth to ene-fourth of the adelescents acknowledge &
problem in this ares. Thes, while difficulties may be relatively
universal, these difficulties may be ussal and sgceptsble for sbout
thres~fourths to four-fifths of the young people. ,

The difficulties of young people in talking about the sexusl
issues as noted by Redl (51, pp. ?-s)mmmaammum
ﬁmmmtmmmm:mmmmamfwofm
parent-ehild relationships. Howsver, an abuarmel suphasis mey be pre-
vented if seversl other subjects are noted as beisg difficults MISEE.
HAVIOR, HEALTH HABITS, and others in the varicus relstionships.

The obeervation by Redl (51, pp. 7-8) along with that of Kuhlen
(30, p. 298) and that of Tryon (61, p. 224) that youth turns ineress-
ingly to peers instead of te parents as he aaturse in the modern
scene is sorroborated here. The high eredence given to reason, NO
KEED, which included the elsboration that "...I have my friends to




talk to,..." tends to contribute the same information.

Further Research Indicated

Information similar to that ocbtained in th;s study for the Ore~
gon 3tate College rrssm in a given year would be desirable from
other classifications of young people, from groups in other locations,
and from same groups in succeeding periods. HNo wide applieation of
the findings of this pilot study may confidently be made. It would
be valuable to have such studies made at several age levels: pre-
pubertal, early adolescence, and middle adolescence.

A study and comparison of parents! estimates of their child-
ren's responses on topics of diffienlty and reasons for diffiealty
in parent-child communications might yield valuable information.

Using these techniques or similar ones, 1% might be very valo-
able to make studies of the relationship of difficulties of delinguent
youths and to compare them with the difficulties of non-delinquents,
This kind of research might also prove helpful in the understanding
of other areas where relationship maladjustzent occurs. Blocked
comuunjcation in husbend-wife confliets is suspect whers divorce and
separation result. Other husan relationships, such as foreman- worker,
teacher-learner, and the like, might be studied through similar
procedures.

Experimentation with randomized questions on shuffled cards,

&s employed in this study, and comparison with results of the same
items on the typical questionnaire might yield valuable information.



BIBLIOGRAPHY

63



BIBLIOGRAPHY

1. Averill, lawrence Augustus. Adolescence. Boston, Houghion
Mifflin, 1936. L9%5p.

2. Eamh, Dorothy. Hew to live with your tewr Hlew York,
MoGraw-Hi11, 1953. 261p.

3. Benjamin, Dayton. Attitudes of 130 single cellege men toward
certain aspects of parenthood. Master's thesis.
Corvallis, Oregon state college, 1952. 94 numb. lesves.

k. Bleck, Virginia Lee. Conflicts of sdolescents with their
mothers. Journal of abnormal and soclal psychology
32:193-206. 1937.

5. DBurgess, Ernest W. and Harvey J. lLocke. The family., KNew York,
American Book Company . 19&50 m’

6. Bures, Oscar Krisen (ed.) Fourth mental measuresent yearbook.
Highland Park, N. J., Gryphon Press, 1953. 1183p.

7. Carter, Charles, Alyce Carter and Frank Hasr. Insight into
msgage problems. Journal of school health 25354-57.
1955,

8. Cass, lLoretta K. Parent-child relationships and delinguency.
Jagml of abnormal and social psychology 47:101-10k.
1952,

9. Cole, Luella, FPsychology of childhood and adolescence. Lth ed.
New York, Rinehart, 1954. T7i2p.

10. Conner, Ruth, Theodore B. Johamnis, Jr. and James Walters.
Parent-adolescent relationships. Journal of homs economies

11. Cosgrove, Marjorie C. About you. (Family living series, vel.l)
Chicago, Science Ressarch Associates, 1952, 80p.

12, Crawford, John Edmund. Teens, how to meet your prohlm. New
rﬁl’k‘ Woman's m‘ﬁ, 1951, 162?.

13. Cruse, Wendell Wayns. Adolescent psychology and development.
Hew York, Ronald, 1953. 557p.

14. Dahle, T. L. Transmitting information to employees. Personnel
31:243-3h6. 1954,



19,
20,
- 2

22,

2k,

25.

27.
- 29,

. 30,

65

Dixon, Wilfrid J. and Frank J. Massey, Jr. Introduction to sta-
tistical amalysis. New York, NeGraw-Hill, 1951. 370p.

Duncsn, David B, jaltiple range and muitiple F fests. Reprint
series wo. L9, Virginis polyteschnic institute. Reprinted
from Biometrics 11(1) Mareh 1955. k2p. :

Durland, ¥. Can they talk te you? Parents? umm 1?!22-33. )
Dee. 19k, ‘

Duvall, Evelyn. Keeping up with teen-agers. BHew York, hhiic

affairs commitiee, 1947. 3lp. (Pam. no. 127)

Elias, L. J. ﬁghnhea}.m&mnmm
Pullman, Wash., College book store, 19hk9.

Fadizan, P, E. R, Iife with parents; a teen-age view. Child
atnd.y 22(3)3108-110. 19k5.

Fedder, R. Teens need your help. Parents' magasine 15:&6-&?‘;
Bov. 1950,

Frank, K. L. Mm;mxmuamﬁm
tion., Chicage, University of Chiesge press, 1%hL. 358p.
(Hational scciety for the study of edusation, forty-third
year-book, Part 1)

Garrison, Kerl Claudius. Psychology of adolesecence. Lth ed.
New York, Preatice-Hiall, 1951. 510p.

Ginsburg, S. W. Adoleseence is hard on everyone, Child study
28(1)a12-1k. 1950.

Grant, B. Survey of studies on probleme of adolescents.
gn?rm; Journal of secondery education 28:1293-297.
953.

Hall, V. R, Parent child relationships. Bducation 724149~
xseﬁ 1?51. LT :

m,mnmma.m Personality and the family.
Rev, ed. Boston, D. C. Heath, 1941, 526p.

Josselyn, Irene ¥Milliken. The adolescent and his world. New
York, Family service association 91‘ Americs, 1952. 12kp.

Jurovsky, A. Mﬁmﬁﬂﬂua&ilﬁrwhwmhﬁ
Journal of genetic psyehology T2:85-100. Mar. 19L8.

m,mws thcpmhalogyefnd&lmt



86

31. Landis, Psul Hemry. Mm:wthu 22 ed. New Yorxk,
| NeOrsw-H111, 1952. bkélp. “

32, lLangford, L. ¥, and 0. W. Alm. Comparison of parent Judgement
«mrmwmmmtm
QIMQWE;:& L s-as. 2.993»

33. layececk, S. R. -Wmmnmmm
m;t&ml ﬂm 8:32. M. m.

34. Leary, xum Caston. The ﬁu art of mms gs, Seriboer's
| 91:358—360. 1932.

3s. hu-y, Ma auten. A gir}. méa m xatm.: mw
 magesine 3.1;3&. Ap. 1936.

36. m@,mnm W«r:mm»nmsiﬁs.
New York, Burean of publications, Teachers College,
Columbla gnﬁ.miiiy, 1»932!& 139p.

37. Lewin, Ilka. maﬁmmwmm chﬂé
-tudysatzhz&é 1953.

38. lLloyd, R. Q. w&m&«:mm
Sedclawmimmm%mw 1952,

39. W,R. 3.“%!.% Middletown. New York, Harcourt,

4 * *

k0. Lynd, R. S. and Helen M. lynd. Middletown im trensition.
New York, Hareourt, 1937. 60hp.

hl. Neckenzie, C. Teen-ags critics. New York Times magasine,
Mt ?’ 19317; Pe bk,

h2. Malm, Marguerite and O, 0. Jamiwon. didolescence. New York,
| NeGrew-ill, 1952. S512p.

h3. Monrce, Walter 8. (ed.) Encycloped e: edugational mmh
Rew York, mm, 1953‘ 35291'

bk, Mooney, Ross L. mmmmimm*
erml of edusational research 37:218-22h. 29&3.

LS. MNye, Ivan., Adolescent-parent aﬁjuamt-caeio-oeommh lmsl.
~ as a v&rima American sociologicsl review 1613k3-349.

k6., Ojemann, Ralph H. All we can do is counsel. Hational mt
teacher 46115-17. HNov. 1951. :




53.

sk,

55,

56.

57.

67

Parents spesking; what shall we do when our teenigers shai
~us out? Child stady 32(2)126-27. 1955.

Periman, H. H. Where can thay go for counsel? WNational
parent tescher 48:124-26. Oect. 1953.

Pope, Charlotie. Personsl preblems of high school pupils.
" 8chool and sosiety 57tkl3-UkS. 193.

Funke, Hareld H. High school youth and family quarrels.
Sehool and socisty 58:507-511. 1943,

Redl, Frits. Sex sduestion: uafinished business. Child
~ study 32(1)ik-11. 1954-55.

. Remszsrs, H. H. and Benjanmin Shimberg. SRA youth inventory

(ggn A). Chicago, Science ressarch associates, ine.,
1949.

Remuers, H. H. and Lyle M. Spencer. Al) young peopls have
problems. HNational education association journmal
391182-183. 19%0.

Roof, Marvin (. and James Bobertson. Bsaneipation in
adolescence. Progressive education 31:233—2% 1984,

Schneiders, Alexander Aloysius. The psyshology of adolescence.
¥ilwavkee, Bruee, 1951. S50p.

Sherman, Arthur Wesley, Jr. Emaneipstion status of college
students, Pedagogical seainsry and journal of genetic
payehology 68:173-179. 19kb.

Sister Theodore. Do teen~agers have problems? Catholic
school journal $5:95. Mar. 1955.

Seott, Leland H. Adolescents’' dislikes yegarding
behavior and their significance. Pedagogical
and journal of genetie psychelegy 57¢393~kik. 19&0,

Tallsan, F. F. Fathers and daughters, Child study 30{1)s
8-10. 1952,

Taylor, Katherine Whiteside. Do adolescants need parents?
lew York, Appleton-Century-Grofts, inme., 1938. 380p.

Tryon, C. K. Adolesscent peer culture. Chicago, University of
Chicago press, 194k. 358p. (Mationsl society for the
study of edugation, forty-third yearbeok. Part 1)

~

%



é2.

6.

65.

67.

68

United States emplayment service, Division of occupational
analysis. Dietionary of ocoupational titles, definitions
of titles, occupational classifications. 3 vols. 2d ed,
wm D. g" ¥. 8. Government mﬁﬂg ﬂfﬁ“; 19&,'

Weber, F. E. Teen-agers are born not made. m@uﬁmﬂsf
"W36-437. 1954,

Mat teen-agers think of thelir parenits, Practical homs econ-
oxies 305113, 1952,

Fheeler, lyle Maxy, mmmmmuwm
students in Astoria, Oregon. Haster's thesis. Corvallis,
Oregon state anllcga, 1953, 119 numb, leaves.

White House conference on child health and protection. See. 3:
education and training (commitiee on the family and
parent educstion, E, W. Burgess, PH. D,, chalrman),
The adolescent in the family. HNew York, Applﬁm—ctam»
Grofts, mo, 193k, kﬁ?-

Wllisms, Melvin J. Personal and zmm problens of nigh
sehocl youths. Secisl forees 2T7:1279-285. 1949.



 APPENDIX I



70
The Item Cards (Subject Cards)
‘One model eard for items hard to talk about with parents is

shown below. Each one was set up with the heading line and with the
scoring spaces. The thirty-five other items are listed in alpha-
betical order without being illustrated in full as they appeared on
the separate cards. A model of the write-in card is ineluded at the
end of this list.

ITEM HAND T0 TALK ABOUT WITH PARENTS:
ATLMENTS. Physical or mental, real or suspected.

BELIEFS. My personal philesophy of life, religious
ideas, ideas of right and wrong, etc.

CARE OF PROPERTY. Care of my own or family's
possessions., Use and care of tools, equipment, or
furnishings. Also the personal items (camera, gun,
etc. ), heirlooms,



CAR EXPEHSES. Who pays for gasoline, services to
car, sxtensive repairs, Cost of insurance and
licenses.

CIOTHING AND ITS CARE. My clothing needs, what I
have to wear, pisk;mapmdm'ag, repair
and laundering, ete.

COUETSHIP. Going steady, frequency of dates, how
long a courtship should be, being alone with my
date, giving and receiving gifts, etc.

DIVISION OF WORK, Chores I have to do, my share
of the jobs sbout the home, fair distribution of
tasks among family members.

DRINKING, Use of beer or other aleoholic bev-

erages.

EATING HABITS. Rating too fast, slow eating,
eating between meals, midnight raids on the
refrigerator, going without breakfast, ete,

ENGAGEMENT, Length of time before marriage,
seriousness and certainty, the ring, behavier

during engagement, the announcement, ete.

ENTERTAINING MY FRIENDS AT HOME. Having my own
friends in for talk, for meals, for an evening of
fun, for overnight, ste.



FAILURES OR DEFEATS. My inability to do certain
tasks or assignments. My inabiliiy to win at

some games or evenls,

FAMILY FINANCES, Any er all matters of family
income, savings, insurance, eosts of living, budget,
what each member is expected to contribute, ete.

FEARS. Things I am afraid of sueh as the dark,
criminals or insane persons, animals, snakes, war,
digseases, loss of my mind, being in an sccident, ete.

FOOD I EAT. What to eat., My diet. What I like
or do not like. The amount I esat.

FORMS OF ENTE.I/: (MENT. My hobbies, the sporis
I enter, what I read, moving pictures I see, radic
and television programs, dances, places of amuse~

nent, etc.

FRIENDS OF OPPOSITE SEX. Persons with whom I

wish to play, study, or work. Uroups I wish to

join, Our activities, meeting plasces, amounts of
time spent with these friends, freedom to visit thea,

FRIENDS OF OWN SEX, Persons I "run around with,®
the gang, seperate friends, #Whet we do, where we

go, who pays, etc. Character of my companions.



HEALTH HABITS. Personal hygieme, cleanliness,
sdequate slothing, regular elimination, anxieties,
prevention of diseases, worry about defects, over-
sxertion or other self-abuse, use of drugs, lack
of sleep, emotional storms, the “blues.®

HOW T0 DRESS, What I am supposed to wear. Styles.
Hoy to dress for play, work, or special occasions.

JOBS, PART-TIME, SUMMER WORK. What I do, how much
I earn, conditions and hours on the job, my working
companions, ete.

LATE HOURS. Coming in late at night, being away
without parents' knowing where I go, inability to
get up in the morning, ete.

LIFE WORK., What I want to do or be, my geals,
place to work, compensation, ete.

MAERRIAGE, mmmimttamamum
parents want me to wed, resdiness for marrisge,
plans for wedding, snticipated problems of in-lsws
and children, ete.

MISBEHAVIOR. Disobedience, "juvenile delinguency,®
acts I have comnitted which are forbidden by law
or by parents, discourtesies, acts of destruction,
petty thefts, "fibs® and lies, etc,



MONEY OF MY OWN. Allowsnces, spending money,
savings, earning my own way.

MY OWN EDUCATION. Choice of schools. Subjects
to be studied. Fields of sm cialization. Grades.
Extra-curricular sctivities. School failures.
School problems.

nagm PARTICIPATION I WY PROJECTS. Wanting
parents to do things with me, such as ecamping,
gar&aiz;g, making something, etc. Ur wanting
parent to keep oul of wy project or interest.

FETTING, Any part of the subject, or considera-
tion of morals, eiv. Sex play.

POLITICAL AND CIVIC ISSUES, Party politics, persons
in office, local and world problems, welfare, national
defense, imtiw, United Nations, foreign relations,
ste,

PRIVACY, Uy own place, my room, my closet, boxes
and drawers, my diary, sy personal mail, telsphone

conversations, ete,

RELATIVES., My broth&ra, sisters, aunis, uncles,
cousins, grandpsrents--relatives living at bowe or
elsewhere. Ny attitudes toward them or my relation-
ships with them.



SBEX. The sex organs, functions of the sex organs,
worries about habits or ignorance, hyglene, my owm
attitudes and codes of behavior towsrd others in

sex | matters.

SHOKING. Any use of tobacco, habitual smoking,
excessive use, cost of ii, dangers to health,
ashes and dirt csused, elc.

SOCIAL BEHAVIOR., How I speak to people, table
manners, courtesies toward my elders, parlor and
street etiguette, ete.

USE OF AUTCMOBILE. Use of family car for rides, for
taking sy date to a soclal affeir, stc. Owning my
own car, driving a hot-rod, driving in %dra:® races,
etc, License Lo drive.

ADDITIONAL SUBJECTSs_

15



The Reason Cards

One model card for reasons for difficulty when talking with
parents is shown below. Eaeh one was set up with the heading line
and with scoring spsces. The twenty-one other reasons in the set
are listed alphabetically without being illustrated in full as they
were presented on the cards. A model of the write~in esxrd is in-
cluded at the end of this list,

REASON FOR DIFFICULTY:
AGE DIFFERENCE. I do not discuss things with my
pirsntsnadilymseﬁwymalécx; they regard
me a8 & child rather than as an adult or as an eqal.

¥ M

CONDEMNED. In talking with my parents, especially
about some subjects, I feel that I am condemmed or
held in contempt. When I feel this way, I become
speechless,

CONFIDENCE VIOLATED. I do not talk to my parents
readily because of their failure to keep the confi-
dences, to keep my secrets and intimate matters to
themselves. They "blab it all,” or tell others who
have no business to know. |



, 7
CONSERVATISHM. My parents are somewhat old~fashioned
and conservative. I cannot tell my parents what I
do or believe because they object to my more modern
ideas and ways of doing things.

DELAY. I cannot talk to my parents readily about
certain things. They do not seem to want me to
know about them. They put me off and tell me %o

“wait for the answer until I am older.

DON'T KNOW. Iy parents are not educated nor experi-
enced along lines which conecern me. They cannot discuss

topics that I wish to talk about. They ssy, "I don't know."®

EVASION. My parents will not take responsibility to
angwer, to give decisions, to fere issues which I
present. They shift the problem back to me, to
each olher, or to someone else.

FEAR. I do not tell my parents about eertain
topics because I fear the anger and seoldings of
which they are capabdle.

FEAR OF POWER. From & lifetime of being punished or
penalized by parents who were blgger and more power—
ful than I was as & child, I continue to have an atti-
tude of respect for their power to punish me. This
attitude or habit blocks my talk about certain topiecs.



GUILT PEELINGS. My parenis have sald that--or acted as
if some subjects were sinful or "hush-lmsh.® I become
aghamed or guilty whea I try to deal with such subjects.
I avold them or stop and change the subject, sic.

'Y, I feel M&iﬁxwwpmta. Con~

sequently I do not feel like talking with them
about my ideas, problems, or interests.

HAGOING. Uy pavents nag at me and find fault with
much that I say or do. I therefore find it very
hard to talk to them.

NO NEED. I do not talk to my parents about things
readily because I do not need to; I have sy friends
to talk to and I have other sources for informs-
tion I need such as books, ete.

POSITION. Because of the position of my parents
in a profession or in community affairs, some sub-
Jects simply cannot be discussed with them., I feel
that there is no use.

PRIDE. T do not talk to my parents about soms things
simply because I do not wish to show them my ignorance.

REJECTED. I do not talk with my perents readily
because 1 do not belisve they like me. I am rejected,
unwanted, in the way, ete.

78



EIDICULE. My parents tend to make fun of the
things I talk about, to lsugh at me, to belittle
what I think is important or interesting, to
tesse uwe, ete. Consequently I do not tell

them about my interests or problems, nor do I
enter into their talk.

SELF-BRELIANCE. I do not talk to my parents readily
because I do not longer wish to submiit to their
domination. I want %o be in charge of ay own life
and its affairs. I want to be independent.

SIGHALS OF DISCOMFORT, When I try to talk to my
parents, little signals like tones of voice or
facial expression indicate that the discussion
is giving discomfort. When I get such signals,
I stop or change the subject.

SUPERIORITY. My parents have not had experience,
'azmining, nor opportunities equal to mine; I de not
discuss things with them because they are not capable
of understanding at my level.

TIME, I cannot find times or oppoertunities to talk
at length to my parents about subjects or problems
which concern me. They are gone or busy much of

the time. There just is not time for it.



VOCABULARY. I cannot discuss things with my parents
because I use the words that my youthful friends use.
My parents do not understand my talk. We just do not
use the same "language® or vocabulary.

OTHER HEASONS:




SUBJECT CARD DIRECTIONS

l‘hismkatafemia%npnrm-ﬁximwwm
areas which may be discussed with parents. Some of them mey be
very easy to talk about, giving no difficulty whatsoever; others
wbmmtﬁkmﬂnﬂxmﬁ&m&nfmt, some may be vir-~
tually impossible for some Young people.

By DIFFICULTY or HARD TO TALK ABOUT is meant any small or
great amount of choking up, holding back, painfulness, embarrass—
ment, feelings of shyness, inadequacy, not imowing what to eay or
how to say it, fears, beliefs that talks would be futile, or simi-
lar things. Some persons have experienced diffieulty (or believe
they would if they tried to talk about these things) with nearly
every subject; others would have trouble with few or none.

Please go through the cards, reading each item %0 estimste
its degree of difficulty as you have experienced it during your
teen years, or as you think you would if you discussed it with
your father or mother, Assign a number, any number between sers
and one hundred in the space provided near the bottom of the card.
If you ean talk about the item with Father with no difficulty what-
soever, mtasmaﬁarg. If the same item causes a great deal
of siress with lother, perhaps you should place 80 or 90 after .
If the item iz abzolutely impossible to talk about with Father,
enter 100 after F. If about half the time a subject can be dis-
cussed with either parent and half the time it cannot, eater 50
after ¥ and 50 after M, Aseign any aumbers which seem to you to
indicate the best estimate of diffieuldy; 10, 25, 40, 75, 90, or
any number beiween O and 100,

In case other subjects come to your mind which have caused
you trouble or which you think ought to be included in such &
list as this, please enter them on blanks provided., Give value
numbers to these also,

When you have finished this set, replace the rubber band
securely and go shead with the other set of cards. See directions
before starting.



This packet of cards is made up of twenty-two possible
EEASONS for difficulty which & young persen might have in talk~
ing about things with his or her parents. Some of the reasons
may be applicable in your case while others may not. Provisien
is made for evaluating the IMPORTANCE of each reasen in rehﬁm
to your FATHER or your MOTHER.

Kaméﬂawttppb;tmmywsmmimw*
talk with Father, place O after F, but if it applies to liother
abna%hﬂfﬁmtiu,armtobeefmiapminnh-
tion to her, place 50 after M. Use numbers from O to 100 to indi-
cate the value of each reason as to its frequency~intensity. If
& reason seems to you to be exactly as stated and if it eoperates
in every instance, ii gets 100, One of the stated causes may
seen to you to operate with Father about once in ten times {then
give 10 to F.) and at the same time may be of an intensity near
absolute with Hother {give about 90 or 95 to K. }.

Study each reason card carefully and sssign a number to
esch ¥ and K blank, please. Then if other reascns occur io you
which have not been included on the cards, write in such reasons
on the blanks provided. Give numbers to these ressons of your
own,; too.

#hen completed, replace rubber band on this set of cards.
Then wrap the two sets of cards in the direction sheets and
information schedule. Put & rubber band around the whole package
and drop it in the slotted box.



GERERAL INTRODUCTORY HEMAKKS ABOUT THE STUDY

By name is iarvin Dubbe'. I am a member of ihe English
Department at Oregon State College. I am also working for my
doctor of education degree here in the S8chool of Education. The
study I am undertaking here is part of the work required of me by
the Graduate School. Also cooperating in the study is the E. C.
Brown Trust for Social Hygiene Bducation., The title of the project
is the followings

SUBJRCTS WHICH ONE HUNDRED SELECTED COLLEGE STUDENTS FOUND
DIFFICULT TO DISCUSS WITH THEIR PAHENTS AND REASOHS FOR
THESE DIFFICULTIES,

1 have invited you to participate with me in the investigation
and to contribute some information. Let me tell you more about it.

A great deal of information is still needed to make human
living easier and better. Especially do we need $o know more about
intimate face-to-face relationships within our bssic living units,
our families. I mesn, for example, such fundawental relationships
as those between parents and children. Why do conflicts arise
between & father and his teen-sged son? Why do daughters fail to
talk out their troubles or problems with mothers and fathers? Some
joung persons have said to me, "I{'s impossible to talk to Dad.*
And some parents have said to me, "iiy youngsters won't talk to me.
1 can't discuss certain things with them. They will tslk to other
people but not to me.®

The problem of communication between parents and young peeple
may be serious. We know relstively little about it. Consequently
this study is being attempted for the purpose of e arning scmething
more about this important matier. Yowr cooperation will be regarded
48 & splendid contribution to wisdom. The values of such a study
as here proposed may be very great for parents, for education and
guidance, for psychology, and for young peovle.

: The research is designed to find out which ?%gics or subjecis
cause trouble. It will also seek reasons for the fallure of com-
munication between young persons and their parents.

Because information sought is very intimate and personal,
safeguards have been devised to preserve the rights of all persons
who contribute data. HO NAMES Ok NUKBERS WILL BE USKD ON ANY FORMS
T0 IDENTIFY ANY PEBSON, It is hoped that the participants in the
study will be completely free to answer without hesitation, that



they will have no fear of being exposed or discovered in any way,
and that they will make their best contribution to human wisdom
by being wholly candid. The simple truth is the only thing valu-
able here,

There will be thres easy tasks to perform. You will probably
complete these in less than an hour. Please take enough t‘.{m t0 be
thorough.

The first task is the filling out of a schedule regarding
yourself, your parents, and family relationships. Do not put your
name or any lidentification on the paper.

The second task is the working through of a little packet of
cards.” This part is the evaluation of topics which give you some
difficulty in taliking with your parents, if you have any such diffi-
culty. Directions are supplied with the cards. Please follow them
carefully.

The third part is a similar set of cards designed to discover
reasons and to give weights to the various reasons for trouble in
parent-youth communication.

YOU MAY ASK QUESTIONS OF THE INVESTIGATOR IF YOU WISH.

If desired, interviews with the investigator may be arranged
by appointment for discussion of the general field of study or of
any personal problems related to it.

You will receive a letter expressing thanks for your coopera-
tion. Your help is sincerely appreciated.



MARVIN C. DUBBE®

Telephone Plaza 3-75L0 602 Country Clubd fv
Corvallis

Please coms to Reom 212 in the Hemorial Union at.
en to give some infor-
uti.en for a study of communication within the family. Less than
one hour will be needed. You were chosen by a random number method,
and it is especially important that you should come —— not &
mbﬂntnho

The E. C. Brown Trust for Social Hyglene Education is coopera-
ting with me in making this study. Also, the Rational Socliety for
the Study of Gomunmatim is interested. Your help will be valued
highly.

In case you are unable to come at the hour designated above,
please check the hour on the enclosed postcard when you will be
in next week. ~Place the card in Campus Mail.

Very truly yours,

#arvin C. Dubbe!
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CONFIDENTIAL INFORMATION ABOUT SELF, PARENTS, AND FAMILY RELATIONSHIPS

Please supply all facts requested.

Your present 8ge..........Underline your sex: MALE FEMALE

Indicate your position among brothers and sisters. Begin with
oldest at left. FPubt S in box for Sister, B in box for
Brother, X in box for yourself. Show how old each ons
is in spaces a?mm each ‘beef.

- » £ - - - » » - E d -

* - » L 2 - - - » E - - E 3 - » *

: iy 2 » - - - . . . ™ » - - » - »
ﬁ” eldr AR R R R R R R N N Sy R Y PN P R R T R TN X
- - * » - 3 - - * » - - - - L

. - - - » - » - - - - . - - .

Birth order t...0eeeloreinretoneiocereneroserocctvnsressrorrsnnsnsens
8- BEARSE RS TS S S X R O e R N S R P SIS NN RS R S RS SR T

- * * * - - * -» L 3 - - L3 b4 - -

- - » » * - t 2 - » * - - * - &

I&c‘tiaﬁ" * » » b - L 4 * L3 » - L] L L4 - £
* - * * R d - * - » » - - » - - »

To show where each one lived during most of past year, place
H under box if at Home, A if in Armed Forces. Draw circle
inside box of each married one.

If you were adopted, at what age?.....Whers were you bornfe.c..c.cceses

Facts about parents with whom you have lived most of your recent years:

0‘3 escsasn ’

Step.......Father's ageZ......Wnere bBOrn?,..cecerereccsssnsssnsancsnes

FsswﬁC.Q‘ .
Rigmst sch%l g‘m or d‘m?lbititaiottﬂ"hﬁ'.'OI.D.QG‘Q‘«.’I.
His occupation?eeeivecverneee. voseoarly income?{About)ececceces
His religion?......0.0esc0u.Healthy good, fair, or poorfe..c...
His father born Hherelae.ccescescovess i mﬁh&r'gualno;-q-o-csto
He married what year?......If divorced, whea?....c.ccevveeesesse
Separated, when?........Number of previous marriages?e.....ccecce.
If deceased, what year?..........

OWllesecncee

Step......—ﬂothsr'l lge?....nm hm?noqctaqvoyc»c-.a«.es-cqctoul‘

FQSW.Q...
Iir Bnployed outside m’ what mkzoqgce:o’tto&ot.tﬁn'otuol.tblﬁ
Approx. yearly income?......Highest school grade or degree?.....
Her religlon?........ccvs...Health; good, fair, or poorZe.c.ce...
Hor father born whereZ.......oecee.c.HOP BOLREr Tereervevcnsarces
If your mother was unmarried, check here...Wsrried what year?...
If divorced, when?......If separated, when....Times married?....
If deceased, what yvear?.....ccceee
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FOR EACH EVALUATION QUESTION BELOW, SUPPLY WUMBER OF BEST

I. Do you feel that the marital relationship in your parentsl
home is (1) ideal, (2) very gooed, (3) average, (L) below
average, (5) extremely poor? awn

II. Do you feel your parents are (1) very wealthy, (2) apparently '
well-to-do, (3) have enough to live on but no more,
(k) have to go without some of their needs, {5) are depend-
ent upon outside finsncial aid?  asess

III. Do you feel that your father (1) has great affection for you,
(2) likes you somewhat as a companion, (3) tolerates you
but shows no liking for you, (L) rejects you considerably,
(5) despises you and wishes you did not exist? IR

IV. Do you feel that your mother (1) has great affection for you,
(2) likes you somewhat as & companion, (3) tolerates you
but shows no liking for you, (i) rejects you considerably,
{5) despises you and wishes you did not exist? srnan

V. Do you feel that generally your relationship with brothers snd
sisters is (1) very cooperstive and happy, (2) friendly for
the most part, (3) just tolerable, (L) painful much of the
time, (5) unbearable? (If you have none, leave blank.)

VI. Do you feel that in order to make your family relationships
happy and sscure (1) that you make extreme personal efforts
and sacrifices, (2) that you just do a few things to help
out, (3) that afiairs roll along satisfactorily without
your concern one way or another, (L) that you just keep
out of the way and reamain quiet, (5) that you have to
complain and demand changes?

ENTER EXPLANATIONS OR WODIFICATIONS OF YOUR ANSWERS HERE IF YOU WISH:



TABLES DBSCRIBING THE STUDENTS IN THE SAMPLE



TABLE 1

AGES OF COLLEGE FRESHUEN IN THE SANPLRE

Nusber of Number of

Age Women ¥en Totals
17 9 L 13
18 35 21 56
19 k 10 1
20 0 3 3
21 2 1 3
22 0 3 3
23 s} 2 2
2l 0 f‘ 2
older 0 L&

— — R

Average age of women students: 18
Average age of men students: 19.76
Average age of all students: 18.89

TABLE 2

DECILE DISTRIBUTIONS OF COLLEGE FRESHEMN IN SAMPLE
BY SCORES ON AMERICAN COLLEGE ENTRANCE EXAMINATIONS

Cuantitative Linguistic Total
Deciles Rumber Rumber Tunber
10 9 L L

9 13 18 21
8 12 10 11
7 1 15 7
6 8 8 5
s 5 ik 8
b 12 6 11
3 8 6 6
2 ik 8 g
1 5 11

100 100 100



TABLE 3

RELATIONSHIP OF PARENTS DURING TEEN IBEARS

Father-Persons , Mother-Persons
Osn fathers 92 Own mothers 97
Foster fathers 2 Foster mothers 3
Step fathers s Step mothers 0
Grandfathers 1 166
100
TABLE k

FAMILY SIZES AND BIRTH POSITIONS REPRESENTED
B! COLLEGE FRESHVEN IN SAMPIE

Humber of Position in Birth Order (Women)

children in

fanily lst 2nd 3rd Lth 5th 6th 7th 8th Totals
only child 5 , 5
2 9 12 21
3 7 5 3 15
L 1 k3 2
5 1 1 1 1 L
6 1 1
7 ,

8 1 1
9 | _ S | 1
Totals A T 5 3 1 - T 90

Average sige of families of women students: 2.84

Number ef Position in Birth Order (Men)

ehildren in ’

family l1st 2nd 3rd kih Sth 6th  7th 8th Tetals
only child 6 é
2 8 1 19
3 9 3 b 18
L 1 1 2
5 1 1 1 1 i
é

7 1 —_ e 1l
Totals 3 18 I 3 1 . %

Average sigze of fawllies of men in sample: 2.66
Average sise of families represented was 2.76



TABIE 5
PRESENT AGES OF FATHERS OF COLLEGE FRESHMEN IN SANPLE

Of Vomen Of Men Totals

30-35 0 1 (step) 1
36-i40 2 0 2
K14 13 8 21
46-50 19 15 34
51-5% 9 10 19
56-60 L é 10
61-65 2 i 6
66-70 1 2 3
7-78 Q 1 1l
unknown 0 2 2
deceased QO 1 1

%o (4] 150
Average age of fathers of women students: 50.32
Average age of fathers of men students: 52.34
Aversge age of all fathers: 51.31

TABLE 6
Of Women Of Men Totals

30-35 g 2 2
36-40 10 8 18
b1-45 ' 23 12 35
L6-50 10 12 22
51-55 5 6 11
56~60 2 7 9
61-65 Q 1 1
66-70 0 0 0
T1-75 0 1 1
unknown 0 1l 1

EG) 50 166

Average age of mothers of women students: ks.12
Average age of mothers of men students: 47.78
Average age of all mothers: b6.43



TABIE 7

BIRTHPLACE OF PARENTS OF COLLEGE FHESHEEN IN SAMPLE

Born in U. S. 9k (2 in Territory of
Hawail)
Foreign bern 5
Unknown 3
106
Mothers
Born in U, S. 90 (2 in Territory of
Hawaii )
Foreizn born 8
Unknown 2
100
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TABLE 8

BIRTHPLACE OF mm& mm?mnrs
OF COLLEGE FRESHMEN

Of Grandfathers:

Born in U. S. 51 (1 in Territory of Hawaii)
Foreign born 3
Unknown 19

100

Of drandmothers:

Bora in U, S. 56 (1 in Territory of Hawaii)
Foreign born 27
Unitnown 17

166

BIRTHPLACE OF MATERNAL GRANDPARENTS

Of Grandfathers:

Born in U. S. 57 (1 in Territory of Hawall)
Foreign born 31
Unknown 12

160

Of Grandmothers:

Born in U. 8. 69 (2 in Territory of Hawaii)
Foreign born 20
Unknown

11
106



Of Fathers:
0f Women Of Men Totals
Graduste training 5 1 6
Four years college 9 5 14
Some college 8 s 13
High schoel graduste 8 1k 22
Part high school .5 1 16
Completed grades 9 4 18
Part grades 2 3 5
Hone 2 4] 2
Unknown 2 2
% % 10
Of Mothers: Of Women Of Hen Totals
Oraduate training 1 0 1
Four years college 11 3 1
Some college b3 9 20
High sehool graduste 1)) 25 39
' Part high sehool 5 8 13
Completed grades 5 2 7
Part grades 0 1 1
None 1 0 1
Unknown 2 2 ‘
% % %

9k



Of Fathers:
Professionsl and Managerisl Occupstions 15 3
wwm §
Amm Fishery, Forestry, and Kindred Linss 2
Skﬂhdeaeﬂ;t tions * 2h
Semiskilled b
Unskilled Occupations 1
Retired or Unspecified™ 'f%

Of Mothers:

Mmmfnhydw&o@mm’
m«wﬁ

Professional and Managerisl 10
Clerical and Sales U
Service 9
Agricultural, ﬁnw, Forestry, and Kindred Lines 1
Seniskilled 1
Unsikilled : 0

2

* Special classifications added
** One mother did baby sitting cut of home to extent of $500 per yesr,

Classification is based on the widely ueed Dictionary of Ocempational
Titles, definitions of titles, Vel. 1, second edition, of the
Division of Occupational kmlnj.s of the United States Employment
Service. Also Vol. 2, Ocoupational Clagsification. (62)



TABIE 11

Of Women of Men Totals

25,000 1 3 L
15,000 2 1 3
14,000 1 s 1
13,000 1 1 2
12,000 0 3 3
11,000 2 1 3
10,000 3 7 12
9,000 2 3 5
8,000 Y i 8
7,000 2 5 7
6,000 5 3 8
5,000 6 6 12
k,000 3 13 8
3,000 3 e 3
1 3 L

12 16

g 2



TABLE 12

RELIGIOUS GROUPINGS OF PARBNTS OF COLLEGE FPRESHMEN IN SAMPIE
Of Fathers:

Of Women Of Men Totals
Protestant 15 ] 35 76
Catholie 3 7 o 10
Jewinh g i 1
| % %
Of Hothers:
Of Women Of Nen Totals
Protestant i3 39 ~ 82
Catholie 3 5 8
Mah (4] 1 1

Hone [
% % o3
Number whose affilistion or lack of religion differed
from spouse: P
7 3

TABLE 13
HEALTH CONDITION OF PARENTS OF COLLEGE FRESHMEN IN SAMPLE

Of Fathers Of Mothers

Good (43 76
Fair 21 22
Poor 3 ’3.
— b .

9



TABLE 1k

STUDENRT RATINGS OF THE PARBNTAL W’ﬂﬁﬁs&{?
OF THRIR PARENTS BY ONE HUNDRED ~

Women
Ideal 22
Very good 18
Average 9
Below average 1
Extremely poor ﬁ?
TABLE 15
STUDENT RATINGS OF ECONOMIC STATUS OF OwN
FAKILY BY ONE HUMDRED COLLEGE FRESHMEN
Fomen Ben Totals
Very wealthy 0 ) 0
Apparently well to do 13 24 k2
Entries between® k 3 7
Bave enough to live on 27 21 48
but no more
Have to go withoui some needs 1 2 3
Dependent upon ocutside
financial aid Q0 0 Q

%0 50 160

aSeveral students rated economiec status between “enough® and
"well to do.®

98



TABIE 16

RATINGS OF FATHER'S AFFECTION FOR THE STUDENT
BY ONE HUNDRED COLLEGE FRESHMEN

Vomen e Totals

Great Affection bk 3 87

Entries betwoenw 1 3 2
Iikes somewhat as companion 3 k 7
Tolerates but shows no liking 2 1l 3
Rejects somewhat 0 1 1
peepsee % B W

#Two students scored betwesn first and second B vel.

TABLE 17

RATINGS OF MOTHER'S AFFECTION FOR THE STUDENWT

Women Hen Totals

Great affection

Entries between®
Iikes M’nat &t & companion
Tolerates but shows ne liking
Rejects somewhat
Despdses

Woe © 0o w w» F
Bloe o w » o &
51:;: © w - w B

#0ne student scored betwesn first and second level.



TABLE 18
RATINGS OF SIBLING RELATIONSHIPS BY ONE HUMDRED CULLEGE FRESHMEN
Women lien  Totals

Very cocperative and happy 27 32 59

Entries between® 1 0 1
Friendly for the most part b1 p& 25
Just tolerable 3 1 k
Painful mach of the time (4] 0 Q
Unbearable 0 0 o
Have none é _é &

#ne student scored between first and second level.

TABIE 19

RATINGS OF SELF CONTRIBUTION TO FAMILY HAPPINESS ARD SECURITY

Wonen Men Totale

Extreme personal efforts and 5 7 12
Not extreme but a great dealw 2 1l 3
Just do a few things to help cut 38 30 68
No concern one way or the other 1 9 10
Just keep out of the way und kesp quiet 3 2 5
Have to complain and demand changes 1 1 2
| L] % 100

¥Soms students required score between levels given.



APFENDIX III

PRESENTATION OF DATA
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TABIE 20

ANALYSIS OF VARIANCE

BOYS' DIFFICULT SUBJECTS WHEN TALKING WITH FATHERS
FOR FIFTY FRESHMEN AT OREGON STATE COLLEGE

Source of Sum of  Degrees Nean ~Tabulated F
Variation Squares of Jquare F '

, Freesdon 58 1%
Students 16 » 997 107 h9 33‘6 . 88 19 ™ 12 10 3 5 1 053
Subjects  5,643.29 35 161.2, 8.89 1.43 1.6%
Error  31,120.63 1715 18.15
Total 53,760.99 1799

(See 15, pp. 127-134 for method, pp. 310 and 312 for F
distributions. )



TABLE 21
ARALYSIS OF VARIAHCE

GIRLS' DIFFICULT SULJRCTS wiBN TALKING WITE PATHEES
FOR VIFTY FRESHuEN AT CREGOM STATE COLLEGE

Source of  Sum of  Degrees Hean ' Tabulated F
Variation Sguares of Squars ¥

___¥reedos | _ S% 1%
Students  26,418.17 49 694.82 27.92 1.35 1.53
Subjects 12,820.65 35 366,30  1h.T2 1.43 1.65
Error L2,680.k9 1n5 2189

Total 8,919.31 1ny

(See 15, pr. 127-13k for method, pp. 310 and 312 for ¥
distributions. )



10k

ANALYSIS OF VARIARCE

BOYB* BIF?I&L‘E mm W Ym WITE MOTHERS
POR FIFTY FRE A N STATE COLLBGE

Variation Squares of Square 4

Students 16,977.57 k9 346.48 22.76 1.35 1.53
Subjects  8,191.62 35 234.05  15.37 1.3 1.68
Error 26,106.43 1ns 15.22

Total 51,275.62 1799

(8ee 15, pp. 127-13k for method, pp. 310 and 312 for F
distributions. )



Source of  Gum of M Team  Tabuisted ¥
Variation Squares Square ¥

Students  2h,825.72 k9 506.65 26.15 1.35 1.53
Subjects  6,359.kk 35 70 9.38 3 165
Error 33,232.32 1ns 19.38

Total 64,l17.28 1799

(See 15, pp. n?aakmm, pp. 310 and 312 for ¥
distributions. )
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Tz 2%

ANALYSIS OF VARIANCE

BOYS' REASONS FOR DIFFICULTY WHEN TALKING WITH PATHERS
FOR FIFYY FRESHMEN AT OREGON STATE COLLEGE

Variation sqvm-u of Square ¥ ,
Students  5,569.93 ke m3.671 8.1 1.35 1.53
Errer 13,399.05 1029 13.08

Total  20,338.16 1099

(Ses 15, pp. 127-13k for methed, pp. 310 snd 312 for F
distributions. )



Students  3,9L0.40 ks So.k2 3.03 1.35 1.53
Ressens  2,268.05 n 108.00 6.75 1.56 1.86
Errer 16,h52.55 1029 15.99

Total 22,660.99 1099

(BeelS, pp. 127-134 for methed, pp. 310 and 312 for ¥
mmhmmu}



of
S8tudents 35@#59 k? 78«-3& : 6:39 1435 zwﬁ
Brror  9,725.33 1029 9.45
Total 1, 645.59 1099

(Ses 15, pp. 127-13h for methed, pp. 310 sod 312 for ¥




Stodents  k,BU9.62 o 98.97  7.04 1.35 1.5
Ressens  1,376.68 21 - 68.57 k.66 1.56 1.86
Error 1h,b62.56 1029 14.05

(See 15, pp, 127-13k for method, pp. 310 and 312 fer ¥




TABLE 28

ITEMS WHICH BOYS FIND HAND 70 TALK ABCUY WITH FATHERS

gs

| { Most difriculs

Health habits |

S R SRS E N L P REE v o ownwsrwre
8
-
i

mmﬁwmtmum%m wm
items touched by the ssame line are net significantly
different. (15, pp. 1-7)



TABLE 29

Rank
T Sex }mnaﬁﬁﬂn
Petting items
Marrisge

Health habits Ttems of inter-
Courtship nediate difficulty
Late hours .
Beliefs

Ailments

Smoking

Parent participation in projects

Family finances
Clothing and its care
How to dress

Fears

17 Failures and defeats
18 Friends of own sex

3wmw¢mwmm

SLELRE

19 Life work

20 Misbehsvier

21 Pood I eat

22 Relatives leagt diffieult
23 Use of sutomobile itens

24 Division of work

25 Pelitical and civic issues
26 Friends of opposite sex
27 Privaey

Itens ranked in order of the means of weighted
responses. Duncan multiple range test is also applied,
Any two items not touched by the same line at the left
are significantly different at the 5% level. Any two
items touched by the same line are not significantly
different. {16, pp. 1-7)



;.Jz

W 1y et

83&&3&%&3333§55&§65¢6mm4mmwwn

{ Most diffieult
Petting _ dtems @
Hisbehavier '
Late hours

Courtship
Prinking

Smoking
&ﬁwnar&hﬁi

Health habits
Allsents .
Friends of epposite sex
Priends of own sax

Engagement

Parent participation in projects
Use of antomobila
Money of my omn

Beliefs

Pivision of work

Foras of entertainment
My own education
How to dress
€Clothing and its care
Relatives

Iife work

Privacy

Social behavior

Bating habits
Political sxd civic isszues
Fears

Jobs, part-time, summer work
Food I eat

. Family financea

3 Car

)
i

axpenses
&uﬁﬁdwnrﬁhﬂaﬁhw.

36 Care of property

Items are ranked in order of the means of weighted
responses. Duncan multiple range test is also spplied.
Any two items not touched by the same line &t the left
are significantly different at the 5% level. Ainy two
ihuum&dWWhauuumlnnﬁ:nﬂﬁuﬁh
different. (16' PP 1"’?)
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TABLE 31
ITRMS WHICH GIRLS FIND BARD TO TALK ABOUT WITH MOTHERS

Rank
Petting lﬁaﬂ difficuls
sex itens
¥arriage
ingagement
Mishehevior
Courtship

20 bfto

amoking diffieulty
Drinking

Parent parileipation im projects

Health hebits

Beliefs ‘

Political and civic iseves

Fallures or defeats

Foars

se of sutomodblile

Division of work

Food 1 eat

Zating habits

1ife work

Privacy

Friends of own sex

Family finances

¥riends of opposite sex lenst 4ifficult
Allments items
Relstives

Clothing and itz cere

Care of properiy

How to dress

Honey of my omn

My own education

Joba, part-time, summer work

Porms of entertainment

Entertaining my friends at home

35 goeisl behsvior

36 Car expense

itens are ranked in order of the mesns of weighted
responses. Duncan multiple runge test is also applied.
Any two items not toughed Dy the same line st the left
are significently different at the 5% lewel. Any two
items touched by the same line ers not significantly

late hours Items of intermedinte



TARIE 32

RASONS POR DIFFICULTY WHEN TALKING WITH PATHERS

Self-relisnce m,htmmh

m«:w&




TABIE 33

mcmmmmmmm:ﬂm

m;;mw

Ressons of

E

aazsgﬁsagzzwswmﬂ@mwunw“
ﬁ
i



TABIE 34

ﬂﬁgggﬁgﬁgggﬂgwmqmmrmnw

Self-reliance }ﬂmﬁwlaiaﬂﬂmﬁ4
Ho need ressons :
%mwuuqupmmu

saﬁhetauaﬁﬁ

Guilt feelings

Pride

gg?&mmﬂwhhﬂ

&m&kmw@uwh) Reasons of intermediate
importance

uwuhmﬁyﬁﬂwm$ﬂ4h53hml &vh»nwmm
g?héﬁg?anﬁmuﬂnmﬁﬁﬂuhaﬁyﬁﬂwat
PP &~
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TABLE 35

1§13 4 e L T o] T I ey

&mmwwmn 1
Suilt feelings mumghﬁmﬁﬁmﬂ;
Signals of dissomfort more significent than some
Conservatism of parents | others belew

Foax

hkﬂd ' Reasons of lesst importance

hwhé&ﬁ&#ﬂﬁmwuumﬂﬂ@&&m@yﬁﬂwmk
(16; PP- 1-7)



APFENDIX IV

DISPLAY OF THE WRITE-INS
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Detailed anslysis of the write-ins follows below. The letter
N at the left is used when the subject or reason is regarded as new,
but the letter C at the left is used if the material is comment only.
Parenthetical note after each guoted contribution shows score
assigned, if any, and comparison 1o related cards in the sets when
possible, Spelling is in original form.

Write-ing Contributed by Women Siudents on Subject Cards

My parenis have brought me up with the knowledge of what is
c right or wrong, If I do anything they might disapprove of
it would be impossible for me to tell then.
{This received no score. Girl scored MISBEHAVIOR at
F 100 M 100, Therefore this is just comment on &

N race prejudices
{Seored F 80 ¥ 0, This topic was not in list.)

liore about marriage; My parents are afraid that I will quit
c college to get married as my brother did-—-but I still try to
impress on them the fact that Nursing is my first goalw
(Scored F 25 ¥ 100, same as on MARRIAGE card.)

¥ Right to make my own choice about which church I wish to join.
(Scored F 100 M 100. The BELIEFS card was scored at
F 50 M 50. BRegard this as 2 new item,)

N Criticiging faults I think my parents should and could gorrect.
(Scored F 100 ¥ 100, The RELATIVES card had F 80 M 80,)

] Going steady.
(Scored F 90 ¥ 80. COURTSHIP card was F 75 M 50. Card
for ENGAGEMENT was scored the same. Person required
division of toplc.)

Write-in Contributed by Man Student on Subject Card

R My opinion of my parents' companions and friends.
(Scored F)SO M 15. No comparable item was offered in
the set,



¥rite-ins Contributed by Women Students on Reason Cards

Because my parents enjoy social life & drinking & great deal,
my brother and I have had to raise ourselves which makes us
c spart from our parents. I feel like I don't have any basis of
commnication with them because our interests are so different.
(N0 score given. Card for REJECTED had F SO M 50 and
notation, "I believe they are not interested enough.®)

Some tlmes they won't talk to me about things because they
N are afraid I will tell other peocple.
{Scored F 50 M 25. This reverses CONPIDENCE VIOLATED.)

I want then to be proud of me—not think I've gone against
c their wishes. 1 can talk about anything except things which
would disappoint them if they knew.
(Ne score on this. SIGNALS OF DISCOMFORT was scored at
F 90 ¥ 50, Regard this as comment.)

Sometimes parents who have children of the opposite sex do mot
B undergstand them as well as if they were of ihe same sex.
(Scored F 50 ¥ 0. Mo comparable reasocn was offered.)

iy parents do not listen to my ideas on family problems many
C times because they believe I am immature. ’
{Fo score. AGE DIFFERENCE received F 20 M 10; therefore
regard this as comment. )

] I feel that problems are to silly to bother with,
(Scored F 50 M ). No comparable reasons were offered.)

¥y dad jokes around and teases me constantly; therefore
'+ sonetimes it's hard to discuss curreat eventis,
(Scored F 90 ¥ 0. Also scored RIDICULE F 80 ¥ 0.
This is comment.)

Tine—I can't find time or opportunity to have lengthy talks
with parents for I'm busy or gone most of the time. Often I
c don't tell them about experiences for I don't want to take out

time or I've told others about it & I'm tired of talking about
it. Sometimes it makes me mad when they ask, out of curiesity,
“"Where have you been & what have you been doing?"* This is
wrong but I know almost all teenagers feel this way.

(Mo score assigned %o this or any comparable reasons;

it met be regarded as comment.) '

My folks think they know more than I do and thus they will
N not listen to my arguments. :
(Scored ¥ 100 ¥ 50, HNo related iteas were given score.
Count as new reason. )
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Since my mother is home more, she knows more about my dates,
i etc. My sister and I nmaturally talk more easily with her
about marriage and sex because of this.

(No score. TIME card was scored ¥ 20 ¥ 0.)

I feel that my parents may lower their estimation of my
c intelligence and standard if I attempted to discuss my
problems with them.
(Bcored ¥ 25 M 25. The PRIDE card was also scored ¥ 20
M 20, 1}5::1; is probably another interpretation of same
reason,

None of these reasons seemsd to fit my cesse. My parents
c would answer my questions but I am Vo imbarased to ask them.
(No score. GUILT PEELINGS had seore F 10 M 10.)

Embarrasment—Sometines especially with Dad, we both get a
L+ little embarrased, but I can still tell Nom anything.

(Ho score. Regard as explamatory.)

I get embarrassed and just cannot seem to say what I want
€ even though I know they will understand.
{Scored ¥ 90 ¥ 75. Alsoc scored GUILT FEELINGS P 75
M 75. This is probably emphasis rather than new item.)

N I naturally have a tendency to keep things to myself.
(No score., However, no comparable reason was offered.)

Write-ins Contributed by Men Students on Reason Cards

I feel they don't approve of a certain act although they

go, .
{Scored F 45 M 5. This seems to be about the same as
FEAR OF POWER which the respondent scored F 50 M 0.)

I do not talk to my parents at times because they don't
[+ eongider my point of view but their own.
(Scored F 75 ¥ ?S. This probably reinforces his weight-
ing on) JNSEAVATISM and SELFP-RELIANCE. Both had m
goore.

I was (am) rather hard headed and many discussions with parents
X led to arguments therefore I avoided as many as possible.
(Scored ¥ 100 M 100. Alse, he assigned very high scores
to FRIDE and SELP-RELIANCE, but the desire to avoid
argument may be a separate reason.)



For many years I resented my stepfather even though he did
everything possible for me and therefore I would not discuss
anything with him. ,
(Scored F 100 M 0. This is a special reason caused
by siioem circumstances. It was not offered in the
set.

Bsmmwmmmmuunwmanmmr,
these cards would have been different, My ded & I have argued
tooth and nail untill early in the morning about flying saucers
and etc. He laughs them off & I get infuriated--But we laugh
afterwards about itw- v
(No score. This is comment only. The same studeni made
several penciled entries on the cards which provide some
insight. He scored the CONSERVATISM card F 100 M kO and
added the word, "Bingo!® He gave no score to CONDEMRE
but penciled, "Never! Imulétmmnatillm
blue in the face.® He crossed out the last half of the
detail on the AGE DIFFERENCE card and added, "They don't
seen to grasp many modern concepts--going steady, hot
rods, ete.% m;nnumrzoxxs, Wn&

what I've
unditbore&hiamt; %papﬂys '?uhw' to a
space satelite., He won'i discuss stuff like that-——
saucers, too.")

Because of bein apmzmmhommmghmﬁng.
(Scored F 60 M 20. This is a different rcason than one
presented on card for TIME., This refers to youth's
timuhenncardrafmﬁcwt*nﬁm)

Age difference (explanation) I believe at the time when I
wanted to talk to my parents this and their conssrvatiam
were the principle reasons preventing easy approach and
Wmlmg between us. w W‘n&: were hﬁ & 39‘ nhen I
was

(Mo score. Both AGE DIFFERENCE and CONSERVATISM were



