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The study comparatively analyzed salient components of the

counselor education process of training programs which are accredited

by the American Association of Pastoral Counselors (AAPC) and the

Council for the Accreditation of Counseling and Related Educational

Programs (CACREP). The data of this study were obtained by a Likert

type survey questionnaire mailed to all AAPC and CACREP accredited

counselor training program chairpersons during Plarch and April 1986.

The results are based on a return rate of 19 (76%) of the 25 AAPC

and 24 (80%)' of the 30 CACREP programs surveyed. A conservative

level of p < .01 was chosen to determine if significant differences

between prograns exist.

The results revealed that AAPC accredited programs emphasize

the psychoanalytic counseling orientation more than CACREP programs

(p .001). Programs accredited by CACREP emphasize the use of video-

tape and direct observation more than AAPC programs (p .01). There

is a much higher percentage of counseling students in personal thera-

py as clients in AAPC programs than in CACREP programs (p .001).

AAPC counseling students also receive more encouragement by faculty



to be in personal therapy as clients than do CACREP students (p < .01).

With respect to counselor education course content area empha-

ses, AAPC programs emphasize "spiritual issues" (p .001) and "the

psychology of religious experience" (p .001) more than CACREP pro-

grams. CACREP programs emphasize "occupational and vocational guid-

ance" (p .001), "group work" (p .01), and "the helping relation-,

ship" (p .01) more than AAPC programs. Only these five course con-

tent areas, from a total of 21, were found to be distinctly empha-

sized by either CACREP or AAPC at the .01 level of significance.

The Demographic data revealed that the mean average number of

students in AAPC programs (i = 16.8) is much smaller than that of

CACREP programs ( 189.2). For AAPC programs there is a mean aver-

age of 9.2 male students and 7.3 female students. For CACREP pro-

grams there is a mean average of 73.6 male students and 115.6 female

students. The percentage of minority students within AAPC programs

= 10%) is comparable to that of CACREP programs ( = 13.5%).

The study presented conclusions and recommendations for curri-

cula review by the two program groups. Recommendations were made

for further research. Future comparative research might focus on

the doctoral level training programs of CACREP and AAPC. Finally,

it was suggested that by increasing communication between the educa-

tors of AAPC and' CACREP programs, both groups of counselor educators

would benefit.
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COMPARISON OF SELECTED PHILOSOPHICAL AND PSYCHOLOGICAL
VARIABLES IN TRAINING PASTORAL AND SECULAR COUNSELORS

CHAPTER I. INTRODUCTION

There was a time when psychological phenomena
were seen only in spiritual terms. Then we
went through a period in which spirituality
was often seen in psychological terms. Now,

what? (Gerald May, 1984, p.4)

OVERVIEW

Pastoral and secular counseling in the United States have quite

different historical backgrounds. Pastoral counseling stretches

back through the history of the American churches, even though a pro-

fessional pastoral counseling organization (the American Association

Pastoral Counselors, AAPC) is a quite recent development. The de-

velopment of secular counseling has its historical roots in the

early twentieth century vocational guidance movement in the United

States. As authorized by the major American professional secular

counselor organization (Association for Counseling and Development,

AACD), the Council for the Accreditation of Counseling and Related

Educational Programs (CACREP) is themajor accreditation body of

secular counselor preparation programs. This study comparatively

analyzes selected variables in those counselor training programs

which had received accreditation by the AAPC, or by the CACREP, at

the time this study was conducted.

Chapter one outlines the need for this study, and it provides

a statement of the research problem. The methodology employed in

this study and a list of definitions of terms central to this study
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are also presented. Finally, the limits of this study are discussed.

BAC KGROUND

This study focuses on counselor training programs which were

accredited by the American Association of Pastoral Counselors (AAPC),

and the Council for the Accreditation of Counseling and Related edu-

cational Programs (CACREP). Both of these accreditation bodies have

their own unique history of development. What follows is a discus-

sion of the historical backgrounds of both the AAPC and CACREP.

The historical roots of the AAPC extend to the founding of the

United States. From the beginning of the United States, American

clergy assumed the role of providing counsel to persons experiencing

physical, psychological, emotional, and spiritual difficulties. The

specific forms such counsel took (i.e., the language used to de-

scribe the nature of the person's difficulties, and the most appro-

priate method to utilize in effecting cure or improvement in the

overall condition of the person) were often related to theological

viewpoints prevalent during particular points in history (Holifield,

1983).

At the beginning of the twentieth century, theological writers

began to include in their conceptions the findings of contemporary

psychol ogy.

By the late nineteenth century, with the emer-
gence of the 'new psychology' and the European
psychotherapies, the pastoral writers began to
expand the practical implications of psychological
theory. Whether they worked with James' theories
of habit and the subliminal consciousness, or
with Freud's theories of libido and the uncon-
scious, they began to explore more deeply the
link between psychotherapeutic techniques and
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clinical practice. In the later adoption
of therapeutic images of adjustment, or
insight, or acceptance, the twentieth-
century pastoral writers continued that
exploration (Holifield, 1983, p.354).

As a group of primarily Protestant theologians began focusing

their attention more closely on the processes and procedures of

pastoral care, an increasing number of ministers began to specialize

their energies in pastoral counseling. The actual counseling meth-

ods used by pastoral counselors were drawn from developments in

clinical psychology and counseling psychology research. From the

1930's on, there evolved a number of pastoral counseling training

centers. These training centers provided student pastoral counse-

lors an opportunity to receive supervised training in the provision

of psychotherapeutic services to clients within a religious context.

The development of these centers was accompanied by the desire

of many pastoral counselors and pastoral counselor educators for

the development of an organization that would provide a comprehen-

sive statement of standards for the preparation and practice of pas-

toral counseling (Aist, 1983). Such an organization was created in

1964, and named the American Association of Pastoral Counselors

(AAPC) (Hiltner, 1964). There were twenty-four pastoral counselor

training centers in America accredited by the AAPC at the time of

this writing (American Association of Pastoral Counselors, 1985).

The development of professional counseling in America began

with the vocational guidance movement at the beginning of the twen-

tieth century. This development intensified during and following

World War I. Super (1955) states, "Vocational guidance began, in
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the United States, as a movement by philanthropically minded citi-

zens to improve the post-school vocational adjustment of boys and

girls" (p.3). Through the 1930's, and into the early 1940's, most

vocational guidance workers focused primarily on diagnostic issues

related to occupational vocational guidance. The appearance of

Carl Rogers' book Counseling and Psychotherapy (Rogers, 1942), pro-

vided a 'bridge' between the newly evolving field of clinical psy-

chology and the field of vocational guidance. This 'bridge' pro-

vided the foundation on which was built the hybrid profession of

counseling psychology. The underlying principle of this new pro-

fession was " . . . that it is the adjusting individual who needs

help, rather than merely an occupational, marital, or personal

problem which needs solution" (Super, 1955, p.4).

The American Personnel and Guidance Association (APGA), now

called the American Association of Counseling and Development

(AACD), was created in 1952. The APGA was able to assimilate the

heretofore separate vocational guidance organizations, thereby

giving" . . . more adequate expression to the current interest in

occupational problems in its divisional structure" (Super, 1955).

In 1980, the APGA created an organization to oversee the accredita-

tion of counselor education programs. This accreditation organiza-

tion was named the Council for the Accreditation of Counseling and

Related Educational Programs (CACREP) ("Accredited Counselor Educa-

tion Programs", 1982).

There were thirty secular counselor training programs accre-

dited by CACREP at the time of this study (NBCC News Notes, 1985).
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NEED FOR THE STUDY

A review of the literature reveals that a comparative analytic

study of the training and supervision components of pastoral and

secular counselor training has not been done. Due to the paucity

of published research in this area, the student of contemporary

counselor education is unclear as to those areas of similarity in

the training processes used by AAPC and CACREP accredited programs,

and those training processes that are unique to AAPC or CACREP

accredited counselor training programs.

This research study sought to meet two basic needs. First, to

gather information which might increase the level of knowledge among

members of both counseling professions as to what philosophical and

procedural orientations are most commonly used in the training of

contemporary pastoral and secular counselors. Second, to increase

the opportunity for communications between the two professions, in

the hope that the current experience of both groups of professional

counselor educators might benefit each other in the ongoing evolu-

tion of the counselor education process.

STATEMENT OF THE PROBLEM

The purpose of this study was to determine what similarities

and differences exist in the academic and experiential components

of CACREP and AAPC counselor preparation programs. Knowledge of

differences and similarities in contemporary counselor training

offered by AAPC and CACREP programs will delineate areas of train-

ing common to both secular and pastoral counselor educators, and

those areas of training specific to one professional group. In
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addition, this study seeks to determine which education courses,

training methods, and supervisory processes are currently being

utilized by both groups.

The extent to which the personal growth of the counseling stu-

dent is a programatic goal of pastoral and secular counselor train-

ing programs is another area of focus in this study. "Personal

growth", as an outcome of counselor education, has been reported by

both pastoral (Gray, 1977; Hemenway, 1982; Manzella, 1977; Wise

1977) and secular (Leddick and Bernard, 1980; Kammer, 1984) counse-

lor education writers. This study also addresses the following

questions: To what extent do both secular and pastoral counselor

educators encourage counseling students to become involved in per-

sonal counseling or psychotherapy as clients? To what extent are

pastoral and secular counseling students encouraged to develop

their own personal philosophies of the counseling process?

The counselor education content areas (available courses, and

areas of specialization) have grown significantly in both pastoral

(Linebaugh, et al, 1981) and secular (Wantz, et al, 1982) counselor

education programs. Knowledge of the relative emphasis that is

placed on the various counselor education content areas by contemp-

orary pastoral and secular counselor training programs, will update

the literature in both professions. In addition, this information

can provide insight into those counselor education content areas

that receive unique emphasis by either pastoral or secular counselor

training programs.
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METHODOLOGY

This study comparatively analyzed important components of

those American counselor training programs that had received accred-

itation by either the AAPC or CACREP. At the time of this writing,

there are thirty counselor training programs accredited by CACREP,

and twenty-four programs accredited by the AAPC. The data gathering

instrument used in this survey was the Survey of Counselor Educators

(Appendix A), which this researcher developed for use in this study.

The survey items were drawn from major themes found in the litera-

ture of pastoral and secular counselor education.

The statistical procedures used in this study are straightfor-

ward. For hypotheses 1, 4, 5, 6, 7, 8, and 9 this study employed

the Chi Square (X2) test. For hypotheses 2 and 3, this study em-

ployed the t test. Due to the large number of tests being performed,

a conservative level of significance was set at P .01.

DEFINITIONS OF TERMS

AACD - See the American Association for Counseling and Development.

The American Association for Counseling and Development (AACD) -

The major American professional counseling association. In

1981 the organizational name was changed from the American

Personnel and Guidance Association.

APGA - See the American Personnel and Guidance Association.

American Personnel and Guidance Association (APGA) - The former name

of the American Association for Counseling and Development.

AAPC - See the American Association of Pastoral Counselors.

The American Association of Pastoral Counselors (AAPC) - The Anieri-
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can Association of Pastoral Counselors (AAPC) was officially

created in 1964 (Hiltner, 1964). This association is the

major American standard setting organization for professional

pastoral counselor training programs. Professional membership

within the association is offered (at the "Member", "Fellow",

or "Diplomate" levels) to those pastoral counselors who have

met the theological and psychotherapeutic training criteria

set by the association (see appendix E).

CACREP - See the Council for Accreditation of Counseling and Re-

lated Educational Programs.

The Council for the Accreditation of Counseling and Related Educa-

tional Programs (CACREP) - Was created in 1981 as the standard

setting body of the MCD. The standards for counselor educa-

tion program accreditation are provided in Appendix F.

Pastoral Counselor - For the purpose of this study, the term pastor-

al counselor is restricted to those persons holding "Fellow"

or "Diplomate" status of membership in the MPG (see copy of

the AAPC Handbook, Appendix E). Very briefly, these are per-

Sons who have attained at least an advanced degree in pastoral

counseling. This requires at least one year beyond the first

professional degree. There are numerous specific additional

requirements which are outlined in the MPC Handbook.

RESEARCH HYPOTHESES

There are nine primary hypotheses in this study. Three of

these are subdivided into a number of subordinate operational hypo-

theses. The nine hypotheses address the following areas:
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Counseling orientations.

Clock hours of on-campus laboratory or skill training

experiences.

Clock hours of on-site (or internship) field experiences.

Evaluation methods.

Personal growth of trainees.

Students in personal counseling.

Encouragement students receive for personal counseling.

Student development of counseling philosophy.

Major content areas of counselor education.

The complete hypotheses are presented in Chapter 3.

LIMITATIONS OF THE STUDY

This research study assessed the similarities and differences

in the training techniques, procedures, and processes of contemp-

orary pastoral and secular counselor education programs. Among the

differences between these two groups, exist two areas of non-compar-

ability. The first such area is the fact that the pastoral counse-

lor is an ordained minister of an established faith group, or church.

Thus, the pastoral counselor holds two major roles, that of minister,

and that of professional counselor. The second difference is that

of the student bodies of AAPC accredited programs and CACREP accre-

dited programs. For CACREP accredited programs it is customary to

have students studying at both the masters degree and doctoral de-

gree level, with the majority of the students working toward the

masters degree in counseling. Unlike CACREP programs, wherein the

usual professional degree in counseling is the masters degree, AAPC
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programs usually admit students who have already completed a masters

degree in theology, or a related discipline, have received a recog-

nized position of leadership within an established church, and be-

gin their professional counselor training at the doctoral level.

TMs study does not attempt to minimize these areas of non-

comparability between the memberships of the two groups being

studied. Rather, the focus of this study is on the comparative

analysis of the counselor training of both groups. As professional

counselor training (whether pastoral or secular) encompasses a body

of knowledge, procedures, skills, and training processes, the coun-

selor education components of both secular and pastoral counselor

training programs can be comparatively analyzed. Finally, this

study relies upon the perceptions of the AAPC and CACREP program

chairpersons who completed the survey instrument.

SUMMARY

Chapter one has outlined the historical development of both

pastoral and secular counseling. The pastoral counselor training

accreditation organization (AAPC), and the secular counselor train-

ing accreditation body (CACREP) were discussed in their historical

contexts. The need for this study, the statement of the research

problems, and the research methodology employed in this study were

presented. A list of definitions of terms relevant to this study

was presented, as was a listing of the research hypotheses. Finally,

the limits of this study were discussed.
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REVIEW OF THE LITERATURE

OVERVIEW

Chapter two reviews the literatures of pastoral and secular

counselor education curriculum development. The literature sources

used in the creation of the survey instrument are presented. Fin-

ally, areas of training common to both pastoral and secular coun-

selor education are discussed.

HISTORICAL DEVELOPMENT OF PASTORAL COUNSELING IN THE UNITED
STATES

Some form of counseling has always been an integral ingredient

in the professional life of the minister. The form which pastoral

counseling assumes is related to the historical, theological, and

cultural context in which it occurs.

A representative selection of pastoral con-
versations in the late twentieth century
would probably encompass the whole history
of pastoral counseling in America. Some
ministers today speak in the tightly rational
accents of the seventeenth century; some
still worry about eighteenth century under-
standings of sin, convictions, and rebirth;
some still strive for the appearance of
gentility; some affect an easy and informal
manner; some offer diagnoses couched in
psychological jargon; some nod sympatheti-
cally and strive to reflect the right feel-
ings . . . Every pastor, wittingly or un-
wittingly, adopts some "theory" of pastoral
counseling, whether it be derived from the
seventeenth century or from the twentieth
(Holifield, 1985, p.349).

At the beginning of the twentieth century, the science of

11
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psychology was gaining increased social influence as a prominent

paradigm to be utilized for gaining an understanding of human ex-

perience. Many pastoral thinkers became interested in methods by

which they could include the knowledge gained by the science of

psychology into the working minister's repertoire of knowledge and

skills. The inclusion of psychological knowledge as appropriate

for the working minister brought about some significant issues of

discussion among pastoral writers. One major issue of this dis-

cussion focused on how much training should be required of the mini-

ster who identified himself or herself as a "pastoral counselor"

(Aist, 1983). Pastoral counseling training centers began to open

at a rapid rate during the 1950's. "While only ten pastoral coun-

seling centers existed before 1950, by 1961 between 90 and 100 cen-

ters were in operation, and approximately 300 counselors were offer-

ing 2500 hours of counseling per week" (Van Wagner, 1983, p.165).

THE CURRENT STATUS OF PASTORAL COUNSELOR EDUCATION AND SUPER-
VISION

The pastoral counseling literature reveals that a significant

percentage of the American population would choose to discuss per-

sonal difficulties only with a pastoral counselor (Gass, 1984;

Dougherty and Worthington, 1982).

Orthodox Christians were found to have a rather
distinctive set of values related to methods
of coping with emotional distress, and to the
goals and procedures of psychotherapy. These
values focus on the therapeutic importance of
religious faith, prayer and meditation, bibli-
cal teaching, and counseling within a Christian
framework (Gass, 1984, p.230).

The bond of shared theological beliefs between the counselor and
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client seems to overshadow the theoretical and procedural aspects of

the counseling process.

Most Christian counselors employ an episte-
mology of revelation from God, which they
believe to be superior to an epistemology
of empiricism. Their actual practice of
counseling, however, does not seem to differ
widely from practitioners with other approaches
to counseling, even though their explicit
values may differ (Dougherty and Worthington,
1982, p.346, emphasis the researcher's).

Similarity of theological beliefs has also been noted in the

process by which Christian clergy refer church members, who are ex-

periencing psychological or emotional distress, to mental health

professionals. In one study (Hong and Wiehe, 1974) in over 70 per-

cent of the cases the referring clergy knew the religious orienta-

tion of the therapist to whom the referral was made. And in over

half the referrals, the cases were to Christian therapists. Inter-

estingly, when those referring clergy were questioned regarding the

attributes of a competent therapist, religious orientation was not

the most important trait of the able therapist.

These data indicate that the therapists' per-
sonality and skill in counseling were seen
as more important than education, professional
reputation, personal acquaintance, and reli-
gious orientation (Hong and Wieke, 1974, p.294).

In another study (Posovac and Hartung, 1977), the authors argue

that the skills of the pastoral counselor are of critical importance.

Although the discipline of pastoral counsel-
ing demands an understandingof both pastoral
care and psychotherapy, the learning of psycho-
therapy is the first priority. Certainly both
skills are expected and necessary. Our point
is that being a "pastoral" counselor is no ex-
cuse for being an unskilled therapist. The
delivery of good psychotherapy is the crucial
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issue (Posovac and Hartung, 1977, p.30)

As pointed out by Switzer (1983), the pastor is in a unique

social situation which requires him or her to employ at least short-

term counseling skills. In a study of the counseling functions of

pastors (Abramczyk, 1981), the results revealed that pastors spent

an average of 20 percent of their working time doing pastoral coun-

seling. Interestingly, 80 percent of the pastors responding in this

study reported receiving some training in Client-Centered Therapy,

and 76.4 percent reported that they currently use this approach with

clients. From the description of the sample population of the

Abramczyk (1981) study, it appears that most of the pastors would

not be acknowledged as professionally trained pastoral counselors,

as defined by the AAPC (AAPC Handbook, 1981).

In a study on Assemblies of God pastors' decisions to counsel

or refer (Gilbert, 1981), the researcher reported a significant pos-

itive relationship between the number of college level counseling

courses a pastor had taken and his willingness to counsel. Virkler

(1980), utilizing the facilitative dimensions scale developed by

Carkhuff, assessed the facilitativeness of 105 active pastors of

churches within the Protestant theological tradition. None of these

pastors were formally trained pastoral counselors. In his results,

Virkler reports a number of significant findings. First, none of

the 105 pastors demonstrated the minimally acceptable facilitative

level of skill, as measured by the Carkhuff scale. Second, there

was found to be a significant positive relationship between the num-

ber of pastoral counseling courses taken and increased facilitative-
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ness. Third, there was found to be a significant negative relation-

ship between theological conservatism and facilitativeness. Lastly,

the study found no relationship between amount of pastoral exper-

ience and facilitativeness. The results of Virkier's (1980) study

strongly suggest that graduate theological training and amount of

pastoral experience do not necessarily develop in the pastor mini-

mal levels of facilitative skills. However, the demonstration of

these skills is shown to be related to the amount of formal pastoral

counselor training received.

Professional pastoral counselor training includes a strong

emphasis on the student gaining a working knowledge of counseling

(or psychotherapeutic) theory. One significant area of discussion

in the pastoral counseling literature focuses on the appropriate

(or inappropriate) psychotherapeutic theory to utilize in working

with clients in a pastoral setting. Regardless of which counseling

orientation (or psychotherapeutic theory) the pastoral counselor

utilizes, most pastoral counselors will include in their conceptions

of the counseling process some discussion of the transcendent dimen-

sion.

One expression of the transcendent dimension
in pastoral counseling is the conviction that
healing is not just the restoration to psycho-
logical health or freedom from behavioral malad-
justment. Redemptive healing includes the
clients' acquisition of a perspective on life
and an active, on-going commitment to that
perspective. This commitment touches others
in their lives and intersects with a community
of faith (and vice versa) in the affirmation
of all life. (Sabom, 1982, p.78)

Within the quote from Sabom, above, can be clearly seen the dual
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role of the pastoral counselor as both minister/theologian and coun-

selor.

Numerous contemporary pastoral counseling journal articles are

devoted to the discussion of counseling theory. Laurence and Huber

(1982) suggest that Rational Emotive Therapy, (R.E.T.), as outlined

by Albert Ellis, may provide a conceptual system to bridge the gap

between religion and psychotherapy. These authors list five of

Ellis' eleven "irrational ideas", and provide for each "a sample

biblical disputation". Laurence and Huber may wish to distinguish

between accepting the R.E.T. theory on a practical, or applied,

level, and accepting R.E.T. conceptually as it is presented by

Albert Ellis. To accept the theoretical assumptions (beliefs) of

R.E.T. as Ellis presents them, would be in conflict with the trans-

cendent power that most pastoral counselors believe the biblical

scriptures to represent. As Ellis (1984) states, 'R.E.T. looks

skeptically at anything mystical, religious, transpersonal, or

magical, when these terms are used in their strict sense" (p.210).

And pastoral counselors, as theologians, do use these terms in their

"strict sense'. This potential conflict of pastoral counselors em-

ploying counseling orientations, the theoretical assumptions of

which may be at variance with the theological beliefs of the pas-

toral counselor, is a significant issue of current debate in the

pastoral counseling literature (Getman, 1982; Farnsworth, 1980).

Brink (1977) presents points of convergence between Alfred

Adler's Individual Psychology and Christian theology.

Beginning with the Christian image of the
Deity, we do not find any inherent incompat-
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ibility with the Adlerian notion as
the concretization of perfection
The Son can be said to symbolize

(fictionalize) the possibility of
man's attaining perfection" (p.147).

Writing from a Jungian perspective, Ulanov (1976) argues that the

pastoral counselor has "access to a large source of wisdom" (p.88),

by having studied both the procedures of depth psychotherapy and

the wisdom of a religious tradition. Griffin (1982) discusses how

the Carkhuff-Anthony (1979) model of counseling can be related to

traditional religious language.

The obvious analogy between the 'personal
deficit' of the Carkhuff model and 'personal
sin' in religious terminology suggest the
usefulness of the model in inducing personal
conversion (metanoia) in the parishioner
(p.1 81).

Descriptions of the pastoral counseling supervision process

are often given in psychoanalytic, or psychodynamic terms (Collins,

1982; Manzella, 1977; Rader, 1977; Wise, 1977; Hemenway, 1982;

Ulanov, 1976). Does this significant number of authors utilizing

psychoaflalytic phraseology tell the reader something of the nature

of the pastoral counseling supervision process? From the literature

on pastoral counseling supervision, this researcher has encountered

a number of supervisional procedures and expectations that can be

traced to early psychoanalytic position statements:

First, there is strong support, within the pastoral counseling

profession, for the pastoral counseling student being involved in a

significant form of personal counseling or psychotherapy (Collins,

1982; Rader, 1977; Ulanov, 1976; Wise, 1977). The AAPC makes the

following bylaw for its members who hold Fellow, or professional
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pastoral counselor, status:

Give evidence of having undergone suffi-
cient theological and psychotherapeutic
investigaUon of one's own intrapsychi
and interpersonal processes so that one
is able to protect the counselee from
the pastoral counselor's problems and
to deploy oneself to the maximum benefit
of the counselee. (MPG Handbook, 1981,

p.7).

This AAPC position statement implies that there is an emphasis on

the personal, psychoemotional and spiritual growth of the pastoral

counseling student. Indeed, descriptions of the supervision process

clearly reflect the emphasis on the growth of the student therapist.

Supervision is a process of helping the
therapist to a deeper understanding and
adaptation of himself to the therapeutic
process, and a modification of those
feelings and attitudes in himself which
destroy or block the therapeutic process
(Wise, 1977, p.186).

And again:

As a student progresses in his or her own
work (competence), and as a sense of pro-
fessional identity is experienced, the
student will also begin to move in the
relationship with the supervisor from
dependency to limited autonomy and finally
to mutual consultation (Hemenway, 1982,

p.201).

Second, as is implied in the two quotations above, there is an

emphasis on facilitating within the pastoral counseling student a

recognition, and tolerance, of psychodynamic processes. Collins

(1982) argues that the experienced pastoral counselor (i.e., one

who has undergone sufficient personal therapy) can, with the assis-

tance of competent and authorized supervision, make use of counter-

transference experiences as a therapeutic strategy. Manzella (1977),
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in describing similar internal processes of the pastoral counseling

student, suggests that the courageous encounter with the "irrational"

is a common occurrence in the training process.

I would like to suggest that one of the
most difficult yet necessary tasks of
the clinical trainee is his/her willing-
ness to deal with the "irrational", that
inevitable dynamism that gently and, some-
times not so gently, comes to the fore as
the trainee grows personally and profession-
ally (Manzella, 1977, p.4).

In a major recent study (Everett and Wayland-Seaton-Johnson,

1983), which surveyed the entire population of the AAPC and ACPE

supervisors, the authors collected a wealth of informative data.

Based on a usable return of 72.6% of the surveyed population, it

was found that the average length of clinical supervision was 6.9

months. The mean percentage of students in personal counseling or

psychotherapy was 59.9%. Of the total, 21% of the responding super-

visors said that none of their students were in personal therapy.

The most often utilized procedures in supervision were the process

report (87% ) and audio-recording (85%). Ninety-six percent of the

responding supervisors believe that students should recognize the

theoretical orientation out of which their clinical practice evolved.

Ninety percent of the supervisors believed that theoretical litera-

ture is a necessary resource to supervision. Twenty-six percent of

the supervisors believed that counseling techniques could be taught

independently of theoretical resources. For the overwhelming major-

ity of the respondents (98%), personal psychotherapy was believed

to be a useful adjunct to clinical training. Twenty percent of the

respondents believed that personal therapy is not essential for the
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student counselor. Ninety-two percent of the respondents had par-

ticipated in personal counseling themselves (mean time equals

three years). Less than three percent of the respondents were

female. The authors note the significant under representation of

women in supervisorial roles. The authors also note the signifi-

cant percentage of supervisors (21%) who report none of their stu-

dents in personal therapy, and question whether the importance of

personal therapy for counseling students may be waning (Everett and

Wayland-Seaton-Johnson, 1983).

Linebaugh and Devic (1981) report that the growth of pastoral

counseling course offerings has more than doubled in the period be-

tween 1965 and 1980, although the number of pastoral counseling

students increased by only a third during that period. Much of

the impetus for the increase of pastoral counseling course offerings

seems to be emanating from the seminary students themselves. "Though

churches are not requesting pastor-counselor graduates, the students

themselves want to be trained in pastoral-care and counseling, caus-

ing some educators to testify that they cannot meet the demand"

(Linebaugh and Devic, 1981, p.267).

HISTORICAL DEVELOPMENT OF SECULAR COUNSELING IN THE UNITED STATES

At the beginning of the twentieth century "vocational guidance

began as a movement by philanthropically-minded citizens to improve

the post-school adjustments of boys and girls" (Super, 1955, p.3).

From an initial focus limited to assisting young people in occupa-

tional decision making, the vocational guidance model was to become

increasingly personalized (Wrenn, 1977). From such disparate areas
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as vocational guidance, psychometry, education, and clinical psych-

ology there evolved the field of counseling psychology.

The merging of these several streams of
development means that the movement which
started as vocational guidance in the
United States, first with an emphasis on
vocational orientation activities and
then with a parallel and eventually merg-
ing emphasis on aptitude testing, both
leading to placement, recently also
assimilated a psychotherapeutic approach
and has emerged as the "new" field of
counseling psychology . . . Its under-
lying principle is that it is the adjust-
ing individual who needs help, rather than
merely an occupational, marital, or personal
problem which needs solution (Super. 1955,
p.4).

The field of counseling psychology is concerned primarily with

the "healthy person. Perhaps more importantly, counseling, as a

distinct professional area, focuses attention to "normality of even

abnormal persons, with locating and developing personal social re-

sources and adaptive tendencies so that the individual can be assis-

ted in making more effective use of them" (Super, 1955, p.5). This

increasingly personalized view of the client has facilitated the

counseling profession's view of the client as person-in-situation

(Wrenn, 1977).

THE CURRENT STATUS OF SECULAR COUNSELOR EDUCATION AND SUPERVISION

In their historical review of the counselor supervision litera-

ture, Leddick and Bernard (1980) suggest that there exists some

prominent consistencies among theoretical orientations in the treat-

ment of the supervision process.

1. Supervision is mandated by all theoretical
orientations.



It is seen as a learning situation.

A ugoodu relationship between super-
visor and trainee is valued, but a specific
focus on differences between supervisors,
and trainees (e.g., learning style, therapy
style, personalities) is lacking.

Roles for the supervisor have been
stressed rather than specific techniques
or competencies.

Where either a teacher or therapist
role is cited, that stance is often presented
as exclusive of other roles.

Systematic evaluation of supervision
has been minimal

The field of supervision has grown as
an adjunct to the proliferation of therapy
models (Leddick and Bernard, 1980, p.l93).

The counseling profession has experienced an explosion of

diversification within the past 20 years.

As new needs are recognized, new lkindsu çf
counseling are developed and perhaps a new
kind of client is served. Because the range
of normal behavior is wide, clients vary in
their nature and need and new approaches and
methodologies must be developed. Such diver-

sification is, to me, strength and not weak-
ness (Wrenn, 1977, p.12).

This diversification has been reflected in the increased length

of time required for training professional counselors (Engels and

Wilborn, 1984), and has fueled debate within the profession over the

desired goal of professional counselor education. Sweeny (1979),

in his analysis of trends that will influence counselor preparation

in the future, argues that a number of significant social factors

will directly impact the counseling profession. Some of these fac-

tors include increasing constraints to individual freedom, rapid

22
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social change and over-choice, shifting patterns of labor force

supply and demand, steady increases i.n theage of the average Ameri-

can, and continuing urbanization. All of these social factors will

serve to intensify the diversification processes already underway

within the counseling profession.

In their ten year study of the trends in American professional

counselor preparation, Wantz, et al (1982) note a number of impor-

tant changes that have occurred in counselor education. From a

data base provided by 445 counselor education programs, it was

found that new counseling courses (particularly in specialty areas

such as marriage and family counseling, consultation, geriatric

counseling, career and life planning, and women's studies) are be-

ing added at the average rate of one per year per program. Program

Program specializations were found to be increasingly common. Of

all counselor education program alterations occurring over the past

ten years, 98% were found to be additions. The data of this study

suggest that although there are significant changes occurring with-

in counselor training programs, there seems to be no major shifts

in the philosophical base (i.e., behavioral, cognitive, existential,

field, phenomenological, psychoanalytic, psychosocial dynamics,

trait factor, transactional analysis, etc.) of the programs, as

identified by the total course offerings of the various programs.

The experiential components of counselor preparation programs (e.g.,

practicum, internship) reveal three basic changes: an increase in

the total clock hours required; the experiential components are now

more frequently occurring outside the campus at a job site similar
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to the job environment the counseling student expects to work in

following graduation; supervision is now being done by "certified"

counselors (Wantz et al, 1982).

Another area of change within the counseling profession, is

the controversy over the degree of emphasis that should be placed

on both academic and experiential factors in the admission of stu-

dents into professional counselor training. In their review of

CACREP accredited programs, Stickle and Schnacke (1984) found sig-

nificant variance in the admission requirements of the studied pro-

grams. Required undergraduate grade point averages ranged from

2.5 to 3.4, and 10 of the 13 responding programs required the

Graduate Record Examination (GRE) scores. In a related study,

Hosford et al (1984) evaluated the efficacy of academic criteria,

experiential background, and personal interviews as predictors of

success in counselor education, and found that "undergraduate GPA

and the quantitative score of the Graduate Record Examination may

actually relate inversely with counseling competence and antici-

pated professional performance". These authors conclude their

study by stating "it may not be possible to use the same set of

criteria to select students who are both strong academicians and

competent counselors" (Hosford et al, 1984, p.274).

PASTORAL AND SECULAR COUNSELOR EDUCATION: AREAS OF COMMON GROUND

Pastoral and secular counseling began moving beyond their own

respective traditional boundaries during the 1940's (Van Wagner,

1983; Wrenn, 1977). Both groups intensified their efforts at in-

tegrating developments within psychology into their own profes-
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sional practices. Although many figures have influenced this pro-

cess (e.g., Martin Buber, Rollo May, Paul Tillich), perhaps no one

influenced this movement more than Carl Rogers. Rogers, while

studying theology at Union Theological Seminary, was also studying

intensely at Columbia University for the Ph.D. in psychology. The

appearance of the book Counseling and Psychotherapy (Rogers, 1942)

proved to be a major event in the professional evolution of both

pastoral and secular counseling. Then one reflects on the person

of Carl Rogers, and how he utilized his experiences and training in

the profession of counseling psychology, one can observe in micro-

cosm many of the factors present in the counseling profession today.

This psychotherapy tradition represented
by Rogers had multiple sources, but through
such multiplicity runs a unifying theme of
self-determination which reflects the funda-
mentals of American culture: optimism, prag-
matism, and individualism. These fundamentals,

derived from the Protestant work ethic and
American frontier beliefs, were internalized
by Rogers through his background and exper-
iences: strict religious training, Middle
Western upbringing, seminary experiences
and readings in progressive education and
exposure to Rankian dynamic psychology. These
experiences emphasized the constructive capa-
cities of the individual (Corsini, 1984, p.300).

Another area common to both secular and pastoral education is

that both groups often discuss the counseling relationship, the

counseling process, and counseling procedures in terms derived from

secular psychotherapeutic theories (Brink, 1977; Griffin, 1982;

Laurence and Huber, 1982; Leddick and Bernard, 1980; Ulanov, 1976).

In his descriptions of the pastoral counselor's role, Griffin (1982)

reveals how he integrates the client-centered counseling orientation
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into pastoral counseling. "The . . . rise of Rogerian client-

centered counseling put emphasis on and provided tools to implement

the priestly-empathic aspect of pastoring" (p.179).

The personal growth of the counseling student is emphasized by

both pastoral (Everett and Wayland-Seaton-Johnson, 1983; Hemmenway,

1982; Monzella, 1977; Wise, 1977) and secular (Kammer, 1984; CACREP

Manual, Appendix F) counselor educators. The degree that student

growth is emphasized differs across counselor training programs.

Also the methods used to facilitate student growth seem to differ

according to the theoretical counseling orientations of the coun-

selor education faculty.

Both secular and pastoral counselor educators bel ieve the com-

petent counselor should have a broad knowledge base. To enhance

the knowledge base of contemporary counseling students, the curric-

ula at secular and pastoral counselor training centers have been

expanding. Wantz et al (1982) report that over a two year period

secular counselor training programs were adding an average of 2.8

courses per program, Linebaugh and Devic (1981) state that due to

the demand by seminary students for pastoral counseling courses,

some pastoral educators state "that they cannot meet the demand"

(p.267).

The amount of time required for practicum and internship ex-

perience has increased for both pastoral and secular counseling

students. Counselor education faculty and clinical supervisors,

in both pastoral and secular programs, are often "certified" by

secular professional counselor certification bodies. Secular coun-
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selor educators and clinical supervisors are often certified by the

National Board for Certified Counselors (NBCC), and may hold addi-

tional certifications. Pastoral counselor educators, in addition

to AAPC certification, very often are certified by the American

Association of Marriage and Family Therapists (AAMFT).

OUTLINE OF AAPC AND CACREP STANDARD STATEMENTS WHICH
INFLUENCED THE CREATION OF THE SURVEY INSTRUMENT

The focus of the present study is on the training procedures

and curricula of the counselor education programs which are accred-

ited by both AAPC and CACREP. The survey instrument for this study

was created by this investigator finding apparent points of agree-

ment in the institutional training standards of AAPC and CACREP.

What follows is a listing of nine standard statements from both the

AAPC and CACREP, which correspond to the nine hypotheses of this

study. The standard statements of CACREP are taken from the CACREP

Accreditation Procedures Manual (appendix F). The below listed

nine training areas do not, of course, reflect all of the standard

statements of either AAPC or CACREP. Rather, these nine areas of

the counselor training process represent, to this investigator,

areas of common ground, upon which the training practices of both

groups can be comparatively analyzed.

AAPC

HO1 "Pastoral counseling training
programs shall provide staff
with the ability to articulate
at least one coherent theory
of personality and of the
counseling relationship which
will be useful in interpret-

CACREP

"The helping relationship:
Includes a) philosophic
basis of helping relation-
ships; b) counseling theory,
supervised practice, and
application; . . . and d)

an emphasis on development



ing the dynamics of counsel-
ees and of the counseling
process ."

HO2 "It (the pastoral counselor
training center) shall pro-
vide trainees maximum oppor-
tunities to work with and
observe the work of pro-
fessional staff."

HO3 "For membership in the Assoc-
iation there is required a
specific total number of hours
of supervision." This state-.
ment is followed by an out-
line of the minimum number of
hours of supervision required
within various contexts for
"membership" status in AAPC.

HO4 The AAPC Handbook does not
specifically address methods
to be employed in the evalua-
ting of the experiential com-
ponents of counselor training.

"All candidates for membership
shall have their qualifications
reviewed in a personal inter-
view . . . which shall evaluate
the applicants' possession and
integration of: A. Personal
Identity and Interpersonal
Competence: The applicant's
awareness of self, of inter-
personal dynamics and inter-
personal relationships, and
capacity for flexible and effec-
tive relatedness to others."

HO6 "For membership one shall have
undergone sufficient psychic
therapeutic investigation of
one's own intrapsychic processes
so that one is able to protect
the counselee from ones own
problems and to deploy oneself
to the maximum benefit of the
counsel ee."

HO5
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of counselor and client
(consul tee) sel f-awareness

and self-understanding.

"Specific counseling prac-
tica have sufficient dura-
tion and continuity to
assure optimum professional
development.

"Specific internships have
sufficient duration and con-
tinuity to assure optimum
professional development."

"Supervisory responsibil i-
ties include critiquing of
counseling, either observed
or recorded on audio or
videotape."

"Applicants accepted .

show . . . openness to self-
examination and commitment
to self growth."

From the CACREP Accredita-
tion Manual this item is
not specifically addressed.

HO7 "For membership one shall have "Opportunities for planned



undergone sufficient psychic
therapeutic investigation of
one's own intrapsychic processes
so that one is able to protect
the counselee from ones own
problems and to deploy one-self
to the maximum benefit of the
counselee."

HO3 "Pastoral counseling training
programs shall provide staff
with the ability to:
Think and speak theologically
about the counseling task, the
relation of counseling to the
role of the religious commun-
ity, and the relation of re-
ligion and mental health on
a community-wide basis.

HOg Below are listed the content
areas of training taken from
the AAPC Handbook. With the
exception of number 9, these
course titles were combined
with those 10 course content
areas of CACREP to form a
list of educational content
areas which appear as the
operational hypotheses of
hypothesis 9. In the event
of a course content area be-
ing mentioned by both AAPC
and CACREP, the duplicate
course content area title
was not included.

Theories of Personality
and Personality Develop-
ment.
Interpersonal Relations.
Marriage and Family Dyna-
mics.
Group Dynamics.
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periodic self-evaluation
and the development of
greater sel f-understanding
are provided for both stu-

dent and faculty .

Counseling services for
students are available and
provided by qualified per-
Sons other then counselor
education faculty."

While there is no explicit
mention of the encourage-
ment counseling students
should receive, from coun-
selor education faculty,
to develop their own 'tper-
sonal philosophical model
of the counseling process'
in the CACREP Accreditation
Manual, this investigator
has reason to believe (de-
rived from literature
accounts, and personal dis-
cussions with colleagues)
that such encouragement
does occur frequently.

Below are listed the course
content areas of CACREP.

Human Growth and De-
velopment.
Social and Cultural
Foundations.
The Helping Relation-
ship.

Groups.
Lifestyle and Career
Development.
Appraisal of the Indi-
vidual
Research and Evaluation.
Professional Orienta-
tion.



Personali.ty and Culture.

PsychopatholQgy,
The PsycholOgy of Reli9ious
Experience.
Theories of Counseling and
Psychotherapy.
Theories of the Pastoral
Office, including the History
and Theory of Pastoral Care.
Research Methods.
Orientation to the Helping
Professions.

CHAPTER SUMMARY

Most descriptions given of pastoral counsel ing and counselor

supervision include a transcendent quality. There are currently

attempts made by some pastoral counselors to integrate various psy-

chotherapeutic theories with theological beliefs. The delivery of

competent psychotherapy is a crucial issue for both referring clergy

and for practicing pastoral counselors. The willingness of a minister

to counsel, and the effectiveness of the counseling skills used, is

positively related to the number of counseling courses a minister has

taken. Descriptions of pastoral counseling supervision are often

given in psychoanalytic terms. Pastoral counseling supervisors seem

to strongly encourage the pastoral counseling student to become in-

volved in personal counseling or psychotherapy. Pastoral counseling

supervisors stress the importance of a pastoral counseling student

being aware of the theoretical background of the counseling techniques

and procedures that he or she uses in working with clients. At the

conclusion of the chapter the standard statements of the AAPC Hand-

book, which were used in the creation of the survey instrument, are

provided.

30
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The contemporary secular counseling profession has evolved

from the vocational guidance model existing at the beginning of the

twentieth century. Counseling as a profession has become increasing-

ly focused on the healthy, or average, person-in-situation. Coun-

selor supervision strategies have evolved concurrently with the

emergence of various psychotherapeutic orientations. Within the

past twenty years, the areas of specialization and emphasis within

the counseling profession have dramatically increased. With this

increase of diversification within the profession, the profession

is now requiring longer periods of time for students to complete

entry level counselor education programs. At the conclusion of the

chapter the standard statements of the CACREP Accreditation Manual,

that were used in the creation of the survey instrument, are pro-

vided.



CHAPTER III

RESEARCH DESIGN AND PROCEDURES

OVERVIEW

This chapter outlines the research procedures employed in the

process of conducting this research study. The construction of the

research instrument (i.e., Survey of Counselor Educators) is dis-

cussed, with particular emphasis on the literature sources, in both

the pastoral and professional counselor education literatures, for

each of the research hypotheses of this study. A list of the nine

major hypotheses, and the subordinate operational hypotheses, is

provided. A description of the statistical tests used (i.e., Chi

Square, and t test) is given.

GENERAL DESCRIPTION

The research instrument of this study is the Survey of Coun-

selor Educators questionnaire, constructed by this researcher speci-

fically for use in this study. This study attempted to elicit sur-

vey responses from the administrative directors (or, chairpersons)

of all counselor training programs that were then accredited by the

AAPC, and those programs that were accredited by CACREP. There were

thirty counselor training programs which were accredited by CACREP

(NBCC News Notes, 1985), and twenty-five pastoral counseling train-

ing programs accredited by the AAPC (AAPC list of Institutional Mem-

bers, 1985). A combined list of AAPC and CACREP programs is attach-

ed (Appendix G).

Following receiving the approval of this researcher's doctoral

32
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committee members for this study this researcher obtained approval

from the AAPC research committee to proceed with the study (Appen-

dix B). Formal approval was not necessary to conduct research on

CACREP accredited training programs.

This investigator sent out the first mailing of surveys on

March 5, 1986 (see Appendix C). This first mailing included a

stamped self-addressed envelope, a copy of the survey instrument,

a cover letter explaining the nature of the study and requesting

the named institution's participation. The AAPC programs also re-

ceived a copy of the February 1986 letter from Or. Augsburger show-

ing support for the study. These materials were sent to the chair-

persons of all AAPC and CACREP accredited counselor education pro-

grams in the United States. A second mailing, which included all

the materials listed above together with a second cover letter (see

Appendix 0) was sent on April 16, 1986 to all AAPC and all CACREP

member institutions which had not responded by that date. The

analyses of the data obtained were performed at the Computer Center

at Oregon State University, May 15, 1986. Two responses were re-

ceived too late to be included in the results of this study.

THE INSTRUMENT

The survey instrument (see Appendix A) for this study was con-

structed from numerous sources in the literature. This investiga-

tor sought to create an instrument that could accurately assess the

current status of salient training components of both CACREP and

AAPC accredited programs. To facilitate accurate assessment, the

creation of survey items was referenced against informative studies,
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or position statements, in both pastoral and secular counselor edu-

cation literature sources.

The list of prominent counseling orientations in item number

one was adapted from the study by Wantz, et al (1983). Item two and

item three (assessing the total clock hours required for practicum

and field work experiences) were created to assess the supervised

experiential learning components required by both pastoral and secu-

lar counselor educators. (AAPc Handbook, 1981; Accreditation Pro-

cedures Manual for CACREP, 1985) Item four was derived from Fuqua

and Gade (1982), the AAPC Handbook (1981), and the Accreditation

Manual of CACREP (1985). Item five, assessing the emphasis that

surveyed counselor education programs place on the personal growth

of the counseling student, was derived from literatire sources from

both pastoral counselor education (AAPC Handbook, 1981; Collins,

1982; Rader, 1977; Ulanov, 1976; Wise, 1977) and secular counselor

education (Leddick and Bernard, 1980; Accreditation Procedures Man-

ual for CACREP, 1985).

Item six, the total percentage of counseling students currently

in personal counseling or psychotherapy, is referenced against some

inferences this investigator has drawn from his reading of the pro-

fessional counselor education literature (Leddick and Bernard, 1980;

Accreditation Procedures Manual for CACREP, 1985), and from more ex-

plicit statements made in the pastoral counselor education litera-

ture (Collins, 1982; Everett and Wayland-Seaton-Johnson, 1983; Houck

and Moss, 1977; Wise, 1977; AAPC Handbook, 1981). Item seven, the

degree to which counseling students are encouraged to become in-
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volved in personal counseling or psychotherapy, shares the literature

sources cited for item six above. Item eight, the level of encour-

agement counseling students receive to develop their own personal

philosophical model of the counseling process, was inferred by this

investigator from the position statements of the MPC (AAPC Hand-

book, 1981) and CACREP (Accreditation Procedures Manual for CACREP,

1985). In the construction of the topic areas for item nine, this

investigator combined (with one exception) all course of study

topic headings of both the AAPC (from the AAPC Handbook,1981), and

CACREP (from the Accreditation Procedures Manual for CACREP, 1985).

The one exception to.this composite list of courses was the course

"Theories of Pastoral Office, including the History and Theory of

Pastoral Care" (AAPC Handbook, 1981), which is clearly an area of

study specific to pastoral counselor training.

Item ten seeks demographic information on the constituencies

of both pastoral and secular counselor training programs. Item

eleven is an open-response question designed to elicit respondents'

comments regarding other important aspects of their counselor edu-

cation program that were not addressed by previous questions. Last-

ly, the respondent is asked if he or she would like a copy of the

results of this study.

RESEARCH HYPOTHESES

There were nine primary hypotheses in this study. Each was

stated in a null form. Hypotheses 1, 4, and 9 are subdivided into

a number of subordinate operational hypotheses.

Hypothesis 1: There is no difference in the emphasis, by secular
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and pastoral counselor training programs, on the utilization
of the major counseling orientations.

Operational Hypotheses:

Ho la: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the behavioral
counseling orientation.

Ho lb: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the cognitive
counseling orientation.

Ho lc: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilizatiOn of the eclectic
counseling orientation.

Ho id: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the existential
counsel ing orientation.

Ho le: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the phenome-
nological counseling orientation.

Ho if: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams on the utilization of the psychoanalytic
counseling orientation.

Ho ig: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the trait factor
counseling orientation.

Ho lh: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the transactional
analysis counseling orientations.

Ho ii: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the gestalt
counseling orientation.

Ho lj: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
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grams, on the utilization of the client-
centered counseling orientation.

Hypothesis 2: There is no difference between the pastoral and secu-
lar counselor training programs in the mean number of clock
hours required in on campus laboratory or skill training ex-
pen ences.

Hypothesis 3: There is no difference between the secular and pas-

toral counselor training programs in the mean number of clock
hours required for on-site (or internship) field experiences.

Hypothesis 4: There is no difference in the degree of emphasis that
pastoral and secular counselor training programs place on the
evaluation of the experiential components of counselor training.

Operational Hypotheses:

Ho 4a: There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'videotape'
in the evaluation of the experiential compo-
nents of counselor training.

Ho 4b: There is no difference in the degree of emph-
sis that pastoral and secular counselor train-
ing programs place on the use of 'audiotape'
in the evaluation of the experiential compo-
nents of counselor training.

Ho 4c: There is no difference in the degree of emph-
sis that pastoral and secular counselor train-
ing programs place on the use of 'direct obser-
vations' in the evaluation of the experiential
components of counselor training.

Ho 4d: There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'Interpersonal
Process Recall (IPR)' in the evaluation of the
experiential components of counselor training.

Ho 4e: There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'direct con-
sultation with supervisor following session'
in the evaluation of the experiential components
of counselor training.

Ho 4f: There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of the 'process



report' in the evaluations of the experi-
ential components of counselor training.

Hypothesis 5: There is no difference in the degree of emphasis
that secular and pastoral counselor training programs place
on the 'personal growth' of the counseling student.

Hypothesis 6: There is no difference between pastoral and secular
counselor training programs in the percentage of students in
personal counseling or psychotherapy as clients.

Hypothesis 7: There is no difference between pastoral and secular
counselor training programs in the extent to which students
are encouraged to become involved as a client in personal coun-
seling or psychotherapy.

Hypothesis 8: There is no difference between secular and pastoral
counselor training programs in the level of encouragement stu-
dents receive to develop their own personal philosophical model
of the counseling process.

Hypothesis 9: There is no difference in the emphasis, by pastoral
and secular counselor training programs, on the major content
areas of counselor education.

Operational Hypotheses:

Ho 9a: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'marriage coun-
seling'.

Ho 9b: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'life meaning
issues'.

Ho 9c: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'family coun-
seling'.

Ho 9d: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content. area of 'gerontological
issues'.

Ho 9e: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'sexuality issues'.
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Ho 9f: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'individual
counsel i ng'.

Ho 9g: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of spiritual

issues'.

Ho 9h: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'interpersonal
relationship issues'.

Ho 9i: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'occupational
and vocational guidance'.

Ho 9j: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'life transi-
tion issues'.

Ho 9k: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'counseling
research'.

Ho 91: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'counseling
research'.

Ho 9m: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'psychopathology'.

Ho 9n: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'professional orienta-
tion.

Ho 9o: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'appraisal of the indi-

vidual

Ho 9p: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
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on the content area of 'theories of
counseling'.

Ho 9q: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'human growth and
development'.

Ho 9r: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'personality theories'.

Ho 9s: There is no difference of emphasis, by pas-
toral and secular counselor training programs,.
on the content area of 'social and cultural
foundations'.

Ho 9t: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'the psychology of
religious experiences'.

Ho 9u: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'the helping relation-
ship'.

STATISTICAL PROCEDURES

The statistical procedures used in this study are straightfor-

ward. For hypotheses 1, 4, 5, 6, 7, 8, and 9 this study will employ

the chi square (x2) test. As Ruyon and Haber (1976) point out,

"The .(x2) one-variable test has been described as a 'goodness-of-fit'

technique, permitting us to determine whether or not a significant

difference exists between the observed number of cases appearing in

each category and the expected number of cases under the null hypo-

thesis" (p.328). For hypotheses 2 and 3 the t test was used to test

the data. Due to the large number of tests being performed, a con-

servative level of significance was set at the .01 level.
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SUMMARY

Chapter three has presented the research design and procedures

which were utilized 1n this study of the educational and training

components of pastoral and secular counselor training. The construc-

tion of the survey instrument was discussed. The research hypotheses

were presented, as well as a description of the statistical proce

dures used in the analysis of the data.



CHAPTER IV

PRESENTATION AND ANALYSIS OF SIGNIFICANT FINDINGS

OVERVIEW

This chapter presents the significant findings of the statis-

tical analyses of the data. This study tested nine general hypothe-

ses, which included forty three operational hypotheses. The analysis

utilized the Chi Square (X2) test in analyzing the data obtained on

hypotheses 1, 4, 5, 6, 7, 8, and 9. The t test was employed to

analyze the data on hypotheses 2 and 3. This chapter presents only

those hypotheses that were significant at the (p .01) level . Hypo-

theses 2, 3, 5, and 8 were found to be non-significant. The corn-

plete analyses appear in Appendix H. That statistical findings are

based upon a return rate of 19 (76%) of the 25 pastoral counselor

training (AAPC) programs, and 24 (80%) of the secular counselor

training (CACREP) programs surveyed.

ANALYSIS OF HYPOTHESIS 1

There was found to be a significant difference of emphasis

(p .001) between pastoral (AAPC) and secular (CACREP) counselor

training programs on the use of the psychoanalytic counseling orien-

tation. The analysis of this difference of emphasis is presented

in table 1.
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TABLE 1

THEORETICAL ORIENTATION - PSYCHOANALYTIC

QIP
COUNT I

ROW PCI IRa SLIQ4T MOOCRATE GREAT ROW
COl. PCI IEMPMASIS EMPHASIS EMPHASIS EMPHASIS TOTAL

I II 2! 31 41

I I I I I 1 3 1 13 I II
1 5.6 1 5.6 I 16.7 1 72.2 I 42.9
1 25.0 1 6.3 I 37.5 I 92.9 1

2 1 3 I IS I S I I 1 24
I 12.5 I 62.5 I 2O.e 1 4.2 I 57.1
I 75.0 1 93.8 I 62.5 1 7.1 I

COLUMN 4 ia a IA
TOTAL 9.5 38.1 19.0 33.3

SIGNIFICANCE NIH IF. CELLS WITH E.Pc 5

42
100.0

43

23.86146 3 .0000* 4 OP S C 50.OP)
NUU6ER OP MISSING OBSERVATIONS -

*Difference is significant at P .001

Figure 1 graphically presents this difference in emphasis.

It shows that 72.3% of the pastoral counselor training programs

place "great emphasis" on the psychoanalytic counseling orientation,

in contrast to secular programs with 4.2% of the programs placing

"great emphasis". When both "moderate emphasis" and "great empha-

sis" categories are combined, 80% of the AAPC programs emphasize

the psychoanalytic orientation, contracted with 25% of the CACREP

programs.

FIGURE 1

THEORETICAL ORIENTATION - PSYCHOANALYTIC
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ANALYSIS OF HYPOTHESIS 4

A significant difference was found between AAPC and CACREP

programs, in the procedures used to evaluate the experiential com-

ponents of counselor training. The analysis presented in table 2

reveals that CACREP programs place significantly more emphasis

(P .01) on the use of 'videotape' in the evaluation process.

TABLE 2

EXPERIENTIAL EDUCATION EVALUATION - VIDEOTAPE

GOP

PASTORAL

SECULAR

04A
COUNT I

ROW PCI INO SLIGHT MODERATE 6RFAT ROW
COL PCT IEMPHASIS EMPHASIS EMPHASiS EIIP$ASI5 TOTAL

1 II 21 31 41

I 4 I 7 I 6 1 2 I 19
I 21.1 1 36.0 I 31.5 I '0.5 I 44.2
I 56.7 1 07.5 I 42.9 I 13.3 I

2 I 2 I I I 6 1 3 I 24
£ 8.3 I 4.2 I 33.3 I 54.2 I 55.0
1 33.3 I 12.5 I 57.1 I 86.7 1

COLUMN 6 6 14 15 43
TOTAL 14.0 18.6 32.6 34.0 100.0

CHI-SQUARE 0.F. SIGNIFICANCE WIN E.F. CELLS WITH E.F. 5

*

44

13.11490 3 .0044 4 OF 8 ( 50.OP)

NUNOER OP MISSING OMSERVATIONS 0

*Difference is significant P .01

Figure 2 displays that 54.2% of the CACREP programs, compared

to 10.5% of the AAPC programs, place "great emphasis" on the use

of 'videotape' in the evalution process.

FIGURE 2

EXPERIENTIAL EDUCATION EVALUATION - VIDEOTAPE
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2 1 1 7 1 10 I 7 1 24
SECULAR 1 1 29.2 I 41.7 1 29.2 1 55.9

I I 36.6 I 66.7 1 I00.0 I

COLUMN 2 19 15 7 43
TOTAL 4.7 44.2 34.9 16.3 100.0

Clil-SQUARE OF. SIGNIFICANCE NIH EF. CELLS WITH E.F, S

1155733 3 .0091* 884 4 OF 6 1 SO.OP)

NUMSER OP MISSING OBSERVATIONS - 0

*Djfference is significant at P .01.

Figure 3 reveals that 29.2% of the CACREP programs placed

"great emphasis" on 'direct observation', contrasted with 0% of

A.APC programs placing "great emphasis" on this procedure.

FIGURE 3

EXPERIENTIAL EDUCATION EVALUATION - DIRECT OBSERVATION
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ANALYSIS OF HYPOTHES!S 6

Significant differences (P .001) were found, between

secular and pastoral counselor training programs, in the higher

45

Secular counselor training programs were found to use the pro-

cedure "direct observation" significantly more (P .01) than pas-

toral counselor training programs. This difference of emphasis is

depicted in table 3.

TABLE 3

EXPERIENTIAL EDUCATION EVALUATION - DIRECT OBSERVATION

04C
COUNT I

ROW DCT INO SLIGHT GREAT ROW
COl. PCT IIMPHASIS EMPHASIS EMPHASIS EMPHASIS TOTAL

I II 21 3! 4!
GRP

1 1 2 I 12 I S I 1 19
PASTORAL 1 10.5 I 63.2 1 26.3 I 1 44.2

1 100.0 £ 63.2 1 33.3 I
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percentage of AAPC counseling students currently involved in counsel-

ing or psychotherapy as clients. The data generated by hypothesis 6

are presented in table 4.

TABLE 4

PERCENTAGE OF STUDENTS IN PERSONAL COUNSELING

COUNT I
ROW PC? I ROW
COL PC? I TOTAl.

I II 21 31 41 51
GAP

I I I I I I 1 2 I 14 1 IS
PASTORAL. 1 5.3 1 5.3 1 5.3 1 10.5 I 73.7 1 44.2

I 12.5 1 7.1 1 33.3 1 50.0 1 100.0 I

2 1 7 1 3 1 2 I 2 I 1 24
SSCULAR £ 29.2 1 94.2 1 9.3 1 9.3 I I 55.9

1 97.5 1 92.9 I 69.? 1 50.0 I I

COLUMN 9 14 3 4 14 43
TOTAL 19.6 32.6 7.0 9.3 32.6 100.0

CHI-SQUARS 0.1. SIGNIPICANCS WIN 1.1. CCLLS WITH 5.1' 5

29.92579 .0000* 1.326 6 OP '0 C 90.01)
NUMEU 01 MISSING )9SANV*TIONS

*Difference is significant at p .001

Figure 4 illustrates the stark differences between AAPC and

CACREP programs in the percentage of counseling students in personal

counseling. 73.7% of AAPC programs report that between 81% - 100%

of their students are currently involved in personal counseling as

clients. None (0%) of CACREP programs reported this high a percen-

tage of students in personal counseling.

FIGURE 4

PERCENTAGE OF STUDENTS IN PERSONAL COUNSELING
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ANALYSIS OF HYPOTHESIS 7

Pastoral counselor training programs were found to differ from

secular training programs in the degree of encouragement students

receive to become involved in personal counseling as clients. Table

5 reveals that AAPC programs offer significantly more (P .01) en-

couragement to students to enter personal counseling than do CACREP

programs.

TABLE 5

DEGREE OF ENCOURAGEMENT STUDENTS RECEIVE TO ENTER COUNSELING

07
COUNT I

RON PCI I BOW

COl. PC1 I rolAl.
I II 21 31 41 51

GRP II I I 51 141 19
PASTORAL I I I I 26.3 1 73.7 1 44.2

I I 1 1 35.7 1 70.0 1

21 II II 71 9! 61 24
SECULAR 1 4.2 1 4.2 1 29.2 I 37.5 I 25.0 I 55.6

1 100.0 1 100.0 I 100.0 I 64.3 I 30.0 I

COLUMN 1 I 7 14 20 43
TOTAL 2.3 2,3 16.3 32.6 46.5 100.0

Clil-SQUARE D.F. SIGNIFICANCE MIN S.F. CELLS WITh E.F.4 5

12.93637 4 .0116* .442 6 OP 10 ( 6O.OP)

NUMBER OF MISSING OBSERVATIONS = 0

*Difference is significant at P .01

Figure 5 illustrates that 73.1% of AAPC programs, contrasted

with 25% of CACREP programs "strongly encourage" students to enter

personal counseling. When the categories "encouraged" and "strongly

encouraged" are combined, 100% of AAPC programs compared to 62.5%

of CACREP programs offer students some degree of encouragement to

become involved in personal counseling.
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FIGURE 5

DEGREE OF ENCOURAGEMENT STUDENTS RECEIVE TO ENTER COUNSELING

ANALYSIS OF HYPOTHESIS 9

Pastoral and secular counselor training programs were found

to differ on the degree of emphasis placed on various counseling

course content areas. Table 6 reveals that pastoral counselor

training programs place significantly more emphasis (P < .001)

on the 'spiritual issues' content area than do secular programs.

TABLE 6

CONTENT AREA EMPHASIS - SPIRITUAL ISSUES

090
COUNT I

ROW PCT 1140 SLIGHT MODERATE GREAT ROW
COL PCi IEMPHASIS EMPHASIS EMPHASIS EMPHASIS TOTAL

1 II 21 31 41
GaP *

I I I I I II I 7 1 19
PASTORAL I I 5.3 I 57.9 I 36.9 1 44.2

I I 9.1 1 73.3 I 97.5 I
2 1 9 I 10 I 4 I I I 24

SECULAR 1 37.5 I 41.7 I 16.7 I 4.2 I 55.8
1 100.0 1 90.9 I 26.7 1 12.5 I

COLUMN 9 II IS 9 43
TOTAL 20.9 25.6 34.9 19.6 '00.0

CELLS WITH E.F. S

48

23.97167 3 .0000 * 3.535 4 OF a ( 50.0P)
NUM9ER OF MISSING ORSERVATIONS 0

*Difference is significant at P .001
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Figure 6 reveals that 36.8% of AAPC programs, contrasted with

4.2% of CACREP programs, place "great emphasis" on the area of

'spiritual issues'. When the 'tmoderate emphasis" and "great em-

phasis" categories are combined, 94.7% of AAPC program compared to

20.9% of CACREP programs report emphasizing 'spiritual issues'.

FIGURE 6

CONTENT AREA EMPHASIS - SPIRITUAL ISSUES
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Differences were found in the degree of emphasis AAPC and

CACREP programs place on the content area of 'occupational and voca-

tional guidance'. Secular programs were found to emphasize this

content area significantly more (P .001) than pastoral programs.

TABLE 7

PROGRAM AREA EMPHASIS - OCCUPATIONAL AND VOCATIONAL GUIDANCE

091

ROW PCT INO SLIGHT MO GREAT Row
COL PCi IEMPHASIS EMPHASIS £MPPIASIS EMPHASIS TOTALII 21 3! 4!aPP *

I I 5 1 12 I 2 I I 19PASIOPAL I 29.3 I 63.2 I 10.5 I I 44.2'00.0 I 63.2 I 15.4 1 I

I 7 1 II I 6 I 24SECULAR I 1 29.2 I 49.6 1 25.0 I 55.6I 1 36.6 1 64.6 I 100.0 I
COLUMN 5 19 13 6 43

TOTAL 11.6 44.2 30.2 14.0 100.0

CHISOtJARE O.F. SIGMIPICAP4CE MIN S.F. CELLS WITH E.F.* 5

19.21140 3 .0004 * 2.209 4 OF B C 50.OP)
NUM6ER OF MISSING OSSERVA'IONS 0

*Difference is significant at P .001).
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10.40370 3 .0004 * .442 4 OP 0 ( SO.OP)

NUWSER OP MISSING OUSERVATIONS 0

*Difference is significant at p .001
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Figure 7 displays that 25% of CACREP programs, contrasted with

0% of AAPC programs, place "great emphasis" on the content area of

'occupational and vocational guidance'. When the categories of

'moderate emphasis" and "great emphasis" are combined, 69.9% of

CACREP programs contrasted with 10.5% of AAPC programs emphasize

this content area.

FIGURE 7

PROGRAM AREA EMPHASIS - OCCUPATIONAL AND VOCATIONAL GUIDANCE
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Secular counselor training programs were found to differ from

pastoral programs in the degree of emphasis placed on the 'group

work' course content area. CACREP programs emphasized this course

content area significantly more (P .001) than AAPC programs. The

analysis of this difference is displayed in table 8.

TABLE 8

COURSE CONTENT AREA - GROUP WORK
09k

COUNT
ROW PCT 1MG SLIGHT MOO GREAT ROW
COt. PC? IEMPHASIS EMPHASIS EMPHASIS EMPHASIS TOTAL

I II 21 31 41
GRP

I I I I 0 1 9 1 I I 19
PASTORAL I 5.3 1 42.1 1 47.4 1 5.3 I 44.2

I 100.0 1 100.0 1 42.9 1 7.7 I

2 1 1 I 12 1 12 1 24
SECULAR I I I 50.0 I 90.0 1 55.9

1 1 97.1 1 92.3 1

COLUMN I 9 21 13 43
TOTAL 2.3 19.6 49.6 30.2 100.0

CHI-SQUARE D.P. SIC.NIPICAMCE WIN E.F. CELLS WITH E.P. S
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NUMSER OF MISSING OSSIRVATIONS 0

*Difference is significant at P .001
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Figure 8 reveals that 50% of CACREP programs place "great em-

phasis" on 'group work', contrasted with 5.3% of AAPC programs.

When "moderate emphasis" and "great emphasis" categories are com-

bined, 100% of CACREP programs emphasize 'group work', compared

to 52.7% of the pastoral counselor training programs.

FIGURE 8

COURSE CONTENT AREA - GROUP WORK
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Pastoral counselor training programs were found to emphasize

the course 'the psychology of religious experience' significantly

more (P .001) than secular programs. Table 9 presents the

analysis of this difference.

TABLE 9

CONTENT AREA EMPHASIS - PSYCHOLOGY OF RELIGIOUS EXPERIENCE

GeT
COUNT I

ROW PCT lAO SLIGHT MODERATS GREAT ROW

COl. PCT IRMPHASIS EMPHASIS EMPHASIS EMPHASIS TOTAL
I II 21 3! 4!

GAP
I 1 4 1 10 I 5 1 IC

PASTOAAL I 1 21.1 I 52.6 I 26.3 I 44.2
I 36.4 1 53.3 I 100.0 I

2 1 IS I 7 1 2 I I 24
SECULAR I 62.5 1 29.2 I 5.3 I I 56.5

I 100.0 I 63.6 I 16.7 I I

COLUMN IS II 12 5 43
TOTAL 34.9 25.6 27,9 11.6 100.0

CHI-SOUNRE O.F. SIGNIFICANCE WIN E.F. CELLS WITH I.F. S
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Figure 9 illustrates that 26.3% of AAPC programs, compared to

0% of CACREP programs, place "great emphasis" on the course 'the

psychology of religious experience'. When the "moderate emphasis"

and "great emphasis" categories are combined, 78.9% of the pastoral

programs, compared to 8.3% of the secular programs, place some

degree of emphasis on that area.

FIGURE 9

CONTENT AREA EMPHASIS - PSYCHOLOGY OF RELIGIOUS EXPERIENCE
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Secular counselor training programs were found to significantly

differ (P .01) from pastoral programs in the degree of emphasis

placed on the course content area of 'the helping relationship'.

The difference of emphasis is depicted in table 10.

TABLE 10

CONTENT AREA EMPHASIS - THE HELPING RELATIONSHIP

09U
COUNT I

ROW PC? IMOOSRATS GREAT ROW
COL PCI IINP,IASIS EUPPIASIS TOTAL

1 3! 41
GAP

I I II I S I 19
PASTORAL 1 57.9 I 42.1 1 44.2

1 75.6 I 27.6 1

2 I 3 I 21 I 24
SECULAR I 12.5 I 67.5 I 55.5

I 21.4 I 72.4 I

COLUMN 4 29 43
TOTAL 32.6 67.4 100.0

CI4ISQUARE D.F. SIGNIFICANCE RIM S.F. CELLS WITH E.F. 5

7.99215 I .0047* 6156 NONE
9.95215 I .00I6 ( SEFORE YATES CORRECTION

NURSER OF MISSING OSSERVATIONS 0

* The difference is significant at P .01
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Figure 10 displays that 87.5% of CACREP programs, contrasted

with 42.1% of AAPC programs, place "great emphasis" on the content

area of 'the helping relationship'. When the "great emphasis" and

"moderate emphasis" categories are combined, 100% of the AAPC

programs and 100% of the CACREP programs place some degree of em-

phasis on this content area.

FIGURE 10

CONTENT AREA EMPHASIS - THE HELPING RELATIONSHIP
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ANALYSIS OF ITEM 10

Item ten, of the survey instrument, assesses salient demo-

graphic variables of those CACREP and AAPC accredited counselor

training programs which participated in the present study. The

information from item ten is broken down into four categories:

number of male students (iQa), number of female students (lob),

percentage of student body of ethnic minority status (lOc), and

the number of foreign (i.e., non-U.S. citizen) students. The re-

results for each category are presented for AAPC and CACREP pro-

grams in table 11 below.



TABLE 11

DEMOGRAPHIC PROFILE OF AAPC AND CACREP PROGRAMS

UPC

Total tk.r
Nan

Standard Deviation

Range

CACREP

Total ffier
Nan

Standard Deviation
Rang.

No.of No.of
Nile Female

Percent of No. of Total
Minority !oi9, "°

Note: CACREP program data are based on 23 CACREP progri.
chairpersons providing information on tee 10.
On. CACREP program chairperson left di S item
blant.

ANALYSIS OF ITEM 11

Item eleven, of the survey instrument, is an open-ended ques-

tion. "Is there anything else you would like to say about your

counselor education program? Please feel free to continue comments

on back of page". This question elicited a number of responses from

both CACREP and AAPC respondents.

CACREP COUNSELOR EDUCATION PROGRAM RESPONSES

Of the 24 CACREP counselor education program chairpersons re-

sponding to this study, seven chose to write comments under item

eleven of the survey instrument. These seven comments are as fol-

lows.

Practioner/Scientist Ph.D program - APA/CACREP

accredited Practioner M.A. program.

We have several different programs and will begin

"art therapy". Many students are part-time.

54

174

9.2

11.2

138

7.3

12.2

.--
0%

8.On

iS

.8

.3

312

16.8

23.3

1.50 1.55 0.3 0.3 4-105

1693 2659 .-. 136 4352

fl.6 115.6 13.5% 5.9 1892

151 89.5 13.1% 7.2 148

7.295 12.360 0-60% 0.25 19.560



I have responded for our masters and doctoral
programs combi ned.

These answers refer only to the MA programs -
doctoral programs are not included.

Because we have a number of programs within
CACREP, I have completed this for our entry
level community agency program.

We are diversifying to 6 specializations with-
in a 60 unit MS degree - school counseling;
school psychology; Marriage, Family and Child
counseling; Counseling in Business & Industry;
Career Counseling; College Student Personnel
Counsel ing.

Yes, but time does not allow - even now I have
another person's questionnaire before me - you
are fortunate if others reply for many are out
there soliciting information.

AAPC COUNSELOR EDUCATION PROGRAM RESPONSES

Of the 19 AAPC counselor education program chairpersons re-

sponding to this study, four chose to write comments under items

eleven of the survey instrument. These four comments are as follows.

We have a small 21 month pastoral counseling
training program, which is AAPC and ACPE accre-
dited - plus participants receive supervision
certifiable by AAMFT. Our program is very in-
tense, and is psychodynamically and systematically
oriented.

These statistics reflect two training programs -
a full-time two year residency and a two semester
practicum accredited by area universities and
seminars.

We are a residency training program in pastoral
psychotherapy. We have three residents at a
time for two year periods.

We believe that counselor education, if success-
ful, will touch and alter the basic core of self
of the individual (student).
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TABLE 12

SUMMARY OF THE NINE MAJOR HYPOTHESES

Hypothesis
Result at .01 level

56

counseling orientations

Clock hours of on-campus laboratory or

skill training experience

Clock hours of on-site (or internship)

field experiences

Evaluation methods
rejected

Personal growth of trainees retained

Students in personal counseling rejected

Encouragement students receive for personal

counseling
rejected

Student development of counseling philosophy retained

Major content areas of counselor education rejected

SUMMARY

Chapter four has presented the significant results of this

study, as well as the information obtained from items 10 and 11

of the survey instrument. A summary of the nine major hypotheses,

with the decisions to retain or reject for each, is presented. The

results of this study reveal that significant differences do exist

between CACREP and AAPC accredited counselor training programs in

the following areas: utilization of various counseling orientations;

methods used to evaluate the experiential components of counselor

training; the percentage of counseling students currently involved

in personal counseling or psychotherapy as clients; the degree of

rej ected

retained

retained
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encouragement counseling students receive to become involved as a

client in personal counseling or psychotherapy; and the degree of

emphasis that the surveyed counselor training programs place on the

major content areas of counselor education. These results, as well

as the comments made by the surveyed counselor educators to items

ten and eleven of the survey instrument, will be discussed in chap-

ter five.



CHAPTER V DISCUSSION

OVERVIEW

This study comparatively analyzed a number of salient components

of the counselor education process of the counselor training programs

that were accredited by either the American Association of Pastoral

Counselors (AAPC) or the Council for the Accreditation of counseling

and Related Educational Programs (CACREP). The survey instrument,

utilized in this study was constructed by this investiqator from

numerous sources in the literature. The results of this study are

based upon a return rate of 19 (76%) of the 25 pastoral counselor

training (AAPC) programs, and 24 (80%) of the 30 secular counselor

training (CACREP) programs surveyed.

The findings of this study reveal that significant differences

exist between the AAPC and CACREP counselor education programs.

Differences found are in the following areas: counseling orienta-

tion emphasized, methods of evaluating the experiential components

of counselor training; the number of counseling students currently

in personal counseling as clients; the degree of encouragement that

counseling students receive to become involved in counseling as

clients; and the educational content are emphasis of counselor train-

ing. Similarities exist between AAPC and CACREP programs in that

both groups of counselor educators highly encourage the personal

growth of the counseling student, and encourage counseling students

to develop their own personal philosophical model of the counseling

process.

The demographic profiles of AAPC and CACREP programs are pre-
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sented. The write-in comments made by AAPC and CACREP respondents

are discussed. The lirmitations of the study are outlined, as well

as recommendations for future research. TMs chapter ends with a

concluding statement regarding the current status of contemporary

American secular and pastoral counselor tratning.

DISCUSSION OF THE FINDINGS

Hypothesis 1, theoretical orientation, revealed a significant

difference on the psychoanalytic counseling orientation. AAPC pro-

grams were more psychoanalytic in this theoretical orientation than

CACREP programs. This finding is congruent with the position state-

ments made by pastoral counselor educators (Collins, 1982; Hemmen-

way, 1982; Manzella, 1977; Rader, 1977; Wise, 1977).

There is reason to believe that survey items two and three

(H2 and H3) were not clearly understood by all respondents in this

study. For AAPC respondents, this lack of understanding is evi-

denced by such statements as "I am not sure what you mean by numbers

2 and 3.
.". CACREP chairpersons expressed confusion as to

whether they should respond according to their masters degree pro-

grams, their doctoral programs, or programs at both the masters and

doctoral degree levels. It is clear, to this researcher, that ques-

tions two and three were inadequate to elicit the desired informa-

tion. Therefore, the data obtained on hypotheses two and three

should not be viewed as valid.

The results of hypothesis 4, methods of evaluating the exper-

iential components of counselor training, show that two evaluation

methods receive different degrees of emphasis between AAPC and
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CACREP programs. The utilization of videotape, and the use of di-

rect observations were found to be emphasized more in CACREP pro-

grams. This difference of emphasis in evaluation methods is not

explained in the literature reviewed for this study. Pastoral coun-

selor educators may wish to evaluate this technology (videotape

equipment and equipping interview rooms for direct observation)

for possible integration into their program.

No significant difference was found in the degree of emphasis

CACREP and AAPC programs place on the personal growth of the coun-

seling student (hypothesis 5). The majority of AAPC and CACREP pro-

grams state that counseling student personal growth is a program-

matic goal of professional counselor training.

AAPC programs have a much higher percentage of students in per-

sonal counseling than CACREP programs (hypothesis 6). Seventy-three

percent of AAPC programs report between 81% to 100% of their students

are currently in personal counseling. For 84.3% of CACREP programs,

less than 40% of the students are currently in personal counseling.

The reasons for the high percentage of AAPC students in counseling

can be traced to both the strong, psychoanalytic emphasis in pas-

toral counselor training, and to the AAPC requirement that pastoral

counselors participate in a 'therapeutic experience" (see Appendix

E). It is interesting that CACREP programs report a lower percen-

tage of their students in counseling, given the strong emphasis on

personal growth in CACREP programs. The methods for achieving

growthful changes are often left to the discretion of the student

in CACREP programs. Growthful changes have been reported to result
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from student involvement in the process of counselor education

(Kammer, 1984).

Hypothesis 7, encouragement counseling students receive to en-

ter counseling, revealed differences between AAPC and CACREP pro-

grams. AAPC programs either "encouraged (26.3%) or "strongly en-

courage" (73.7%) students to become involved in personal counseling.

In response to the question posed by Everett and Wayland-Seaton-

Johnson (1983), whether pastoral counseling students are still being

encouraged to enter personal therapy, the data of this study confirms

that this encouragement continues. Sixty two percent of CACREP pro-

grams express some degree of encouragement for students to be in

personal counseling. Clearly, CACREP programs vary conderably on

this issue.

CACREP and AAPC programs report nearly unanimous agreement

that students are encouraged to develop their own model of the coun-

seling process (hypothesis 8). This finding is of particular in-

terest due to the theoretical diversity between programs.

AAPC programs place more emphasis on the spiritual issues and

the psychology of religious experience course content areas than

CACREP programs (hypothesis 9). However, CACREP programs place

greater emphasis on group work, occupational relationship than do

AAPC programs. These differences reflect content area emphasis that

are listed in AAPC and CACREP respondents' respective accreditation

manuals. These results reveal that CACREP and AAPC programs have

have retained special emphasis on course content areas unique to

each profession. The unique emphasis on group work, by CACREP pro-
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grams, suggests that AAPC programs might benefit from intensifying

their training in this area. CACREP programs' greater emphasis on

the helping relationship is an interesting finding. Given the

psychoanalytic emphasis of AAPC programs, perhaps the data on the

helping relationship content area would have been different if

this course had been referred to as "the therapeutic alliance, or

other synonymous terms. That only 5 of the 21 course content areas

presented should receive significantly different emphasis, suggests

AAPC and CACREP programs are teaching many of the same core content

areas.

From the demographic information provided in table 11 shows

that the mean number of students in AAPC programs (=l6.8) is much

lower than that for CACREP programs (=189.2). Within CACREP pro-

grams there are more female (3=ll5.6) than male (=73.6) students.

For AAPC programs, there are more male students (i9.2) than female

(7.3) students. The percentages of minority students within AAPC

(=lO%) and CACREP ('=l3.5%) programs are roughly comparable. There

are more foreign students in CACREP programs (i=5.0) than in AAPC

programs (=.8). As noted on table 11, These data are based on all

19 AAPC program respondents and on 23 o the 24 CACREP program re-

spondents.

CACREP program responses to item eleven reveal that, depending

on the respondents' understanding of the questions on the survey in-

strument, their responses were made regarding either their entire

program, certain levels of training only, or for certain areas of

specialization only. From comments made on returned surveys by
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CACREP respondents there is reason to believe that the differential

responding of CACREP chairpersons is largely limited to items two

and three. The four coimients made by AAPC chairpersons to item

eleven present pastoral counselor training as having an intensely

personal focus. The 'depth psychology' emphasis of training is

given by one of the AAPC chairpersons responding to this study:

"We believe that counselor education, if successful, will touch and

alter the basic core of self of the individual."

SUMMARY OF FINDINGS

The results of this study can provide assistance in answering

the question posed by Gerald May.

There was a time when psychological phenomena
were seen in spiritual terms. Then we went
through a period in which spirituality was
often seen in psychological terms. Now,

what? (May, 1984, p.4)

This study demonstrates that contemporary pastoral and secular coun-

selor training programs continue to distinguish themselves by empha-

sizing counselor education content areas unique to their respective

historical origins. Beyond these content areas receiving unique

emphasis by either AAPC or CACREP programs, there is evidence that

many pastoral and secular counselor education programs are teaching

students similar content areas.

This may be due, in part, to the fact that many counseling stu-

dents desire to receive professional certifications upon their com-

pletion of counselor training. Often graduates of AAPC programs

seek additional professional certifications from such professional

groups as the American Association of Marriage and Family Therapists
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(AAMFT), or the Association of Clinical Mental Health Counselors

(CMHC). Graduates of CACREP programs may seek certification from

AAMFT, CMHC, or the National Board for Certified Counselors (NBCC).

Regardless of which professional counselor certification group a

pastoral or secular counselor seeks to join, there exist a common

"core" of educational requirements across programs. This fact

seems to have influenced both AAPC and CACREP programs to include

within their curricula courses which meet the "core" professional

counselor education requirements of the major professional counselor

certification groups.

The methods employed in the training of pastoral counselors

appear quite different. With the stronger psychoanalytic orienta-

tion emphasis, AAPC counselor educators place much greater emphasis,

than do CACREP counselor educators, on the importance of counseling

students being clients in personal counseling as an adjunct to the

other facets of the counselor education process. This programmatic

encouragement to be in counseling has resulted in a significantly

greater number of AAPC students being in personal therapy. For

CACREP programs, the choice of becoming involved in personal coun-

seling is more often left to the discretion of the individual coun-

seling student.

The personal growth of the counsel ing student is highly empha-

sized by both CACREP and AAPC programs. It is around the question

of how to facilitate counseling student personal growth that differ-

ences between secular and pastoral counselor training programs arise.

For AAPC programs, the student being in personal therapy is the
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major procedure used to assist counselor student growth. CACREP pro-

grams often leave the decision regarding personal counseling to the

student. There.is some evidence to show that the counselor training

process itself facilitates growthful change.

LIMITATIONS OF THE STUDY

The following appear to be limitations of this research:

1 . This study employed a survey instrument, which was

mailed to all respondents. The results of this study

are dependent upon AAPC and CACREP program chairpersons

clearly understanding the various items of the question-

naire. Comments made on returned surveys, by AAPC and

CACREP respondents, to survey items 2 and 3 indicate that

these items were not clearly understood.

The survey instrument of this study was mailed to all

program chairpersons of AAPC and CACREP accredited coun-

selor training programs. Responses on the survey instru-

ments returned are those of program chairpersons. These

responses may not accurately reflect the assessments of

other faculty, and students, within those programs sur-

veyed.

Programs accredited by CACREP often train students

at the masters and doctoral degree levels. AAPC program

students typically already have a professional degree

(e.g., M.Div., Th.M) prior to beginning professional

pastoral counselor training. Therefore, when entire

CACREP and AAPC programs are compared, there is an in-

equity in the degree level of training.

Pastoral counselors are trained to function in two

major roles, i.e., that of an ordained minister or priest,

and as a professionally trained counselor. The scope of

this study is restricted to an examination of salient com-

ponents of the professional pastoral counselor education,

and does not address theological training procedures.

The data base of this study is sufficient to justify

rather general statements regarding surveyed areas of

counselor education within AAPC and CACREP programs.

However, the conclusions of this study should not be gen-

eralized to secular and pastoral counselor training pro-

grams not accredited by either CACREP or AAPC.



RECOMMENDATIONS

rt would be helpful for a future researcher to in

terview AAPC and CACREP chairpersons to determine the

proper way to phrase questions regarding program time

requirements for practicum and internship experiences.

Future comparative research might focus on compar-

ing the doctoral level training programs of CACREP and

AAPC.

AAPC programs might benefit by integrating video-

tape and direct observation evaluation methods into

their programs.

CACREP programs may benefit by examining the im-

portance of personal counseling for students in their

programs.

AAPC programs might benefit by intensifying their

emphasis on the course content area of group work.

Communication between AAPC and CACREP counselor

educators should increase. The more frequent ex-

change of teaching experiences, new evaluation and

training techniques, and new models of facilitating

student growth would be of benefit to both pastoral

and secular counselor educators.

CONCLUSIONS

Contemporary secular and pastoral counselor education programs

reveal a number of similarities. Both groups emphasize the growth

of the student counselor. AAPC and CACREP programs share a common

core of counseling course content areas.

AAPC programs reveal strength in their position within a reli-

gious tradition. Pastoral counselor programs display a deep commit-

ment to the therapeutic integrity of the student, by strongly en-

couraging students to become involved in personal counseling. AAPC

training is both lengthy and intensely personal

CACREP programs also display a number of strengths. The pro-
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cess of secular counselor training has been shown to facilitate the

personal growth of student counselors. The use of videotape and

direct observatton procedures have assisted in the counselor train-

ing process.

Secular and pastoral counselor educators can assist each other

by increasing communication across professional lines. CACREP pro-

grams can assist AAPC programs by sharing technological innovations

in the field of counselor education. AAPC programs could assist

CACREP programs by sharing knowledge gained through their "depth

psychology" emphasis on the counselor education process. Both

groups of counselor educators would benefit by sharing their teach-

ing experiences with each other.
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APPENDIX A

SURVEY OF COUNSELOR EDUCATORS

Counseling Orientation

1. Programs differ regarding the relative emphasis each places on various counseling
orientations. Below are listed a number of prominent counseling orientations.
Please indicate the degree of emphasis placed on each counseling orientation
within your counselor education program.

(Circle One Number for Each)

Experiential Education

2. How many clock hours, within the duration of your training program, are your
students required to complete in on campus laboratory or skill training experiences?

Total Clock Hours

No

Emphasis

Slight
Emphasis

Moderate
Emphasis

Great
Emphasis

a) Behavioral 1 2 3 14

b) Cognitive 1 2 3 4

c) Eclectic 1 2 3 14

d) Existential 1 2 3 4

e) Phenomenological 1 2 3 I.

f) Psychoanalytic 1 2 3 4

g) Trait Factor 1 2 3 4

h) Transactional Analysis . . . . 1 2 3 4

i) Gestalt 1 2 3 4

j) Client Centered 1 2 3 4

k) Other (specify ) 1 2 3 14

I) Other (specify ) 1 2 3 4



Personal Growth

Within your counselor training program, how much emphasis Is given to the
'personal growth' of the counseling student? (CIrcle One Number)

No Slight Moderate Great

Emphasis Emphasis Emphasis Emphasis

a) Student Personal Growth 1 2 3 4

Of the total number of counseling students in your program, what is your estimate
of the percentage of students currently in personal counseling or psychotherapy?
(Circle One Number)

1 0-20 percent

2 21-40 percent

3 41-60 percent

4 61-80 percent

5 81-100 percent

With reference to the evaluation of the experiential educational components
(e.g., practicum, internship experiences), if any, of your counselor training
program, how much emphasis does your program place on each of the following
procedures? (Circle One Number for Each)

No

Emphasis
Slight

Emphasis
Moderate
Emphasis

Great
Emphasis

a) Videotape 1 2 3 4

b) Audiotape 1 2 3 4

c) Direct Observation 1 2 3 4

d)

e)

Interpersonal Process Recall (IPR)

Ipunediate Consult with

1 2 3 4

Supervisor following session 1 2 3 4

f) Process Report 1 2 3 4

g) Other (specify ) 1 2 3 4

-2- 73

How many clock hours, altogether, are your students required to complete in
on-site (or, internship) field experiences?

Total Clock Hours
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7. To what extent are the counseling students within your program encouraged, or

discouraged, (by the counselor education faculty) to become involved as a client

in personal counseling or psychotherapy? (Circle One Number)

1 Students are strongly discouraged

2 Students are discouraged

3 Students neither encouraged or discouraged

4 Students are encouraged

5 Students are strongly encouraged

Student Philosophical Position

8. Within your counselor training program, are students generally encouraged to

develop their own personal philosophical mQdel of the counseling process?

(Circle One Number)

1 Yes, encouraged

2 No, generally not

Content Area Emphasis of Counselor Training Program

9. Among counselor training programs, there are often differences in the degree

of emphasis placed on various counselor education content areas. To what

degree does your counselor training program emphasize training in the below

listed content areas? (Circle One Number for Each)

74

No

Emphasis

Slight
Emphasis

Moderate
Emphasis

Great
Emphasis

a) Marriage Counseling 1 2 3 4

b) Life Meaning Issues 1 2 3 II

c) Family Counseling 1 2 3 4

d) Gerontological Issues 1 2 3 4

e) Sexuality Issues 1 2 3 4

F) Individual Counseling 1 2 3 4

g)

h)

Spiritual Issues

Interpersonal Relationship

1 2 3 4

i)

Issues

Occupational E. Vocational

1 2 3 4

Guidance 1 2 3 4

j) Life Transition Issues 1 2 3 4

k) Group Work 1 2 3 4

1) Counseling Research 1 2 3 4

m) Psychopathology 1 2 3 4

n) Professional Orientation 1 2 3 4
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Counselor Training Program Demographic Profile

10. Of your total student enrollment, please describe your current students within

the three categories listed below.

Total Number of Male Students

Total Number of Female Students

% Total Percent of Student Body of Ethnic
Minority Status.

Total Number of Foreign students (non-U.S. citizens)

11. Is there anything else you would like to say about your counselor education

program? Please feel free to continue conunents on back of page.

Official Title of Person Completing This Survey

Name of Institution

Do you wish to receive a copy of the results of this study? (Circle One Number)

I Yes

2 No

(Thank You For Your Cooperation)

No
Emphasis

Slight
Emphasis

Moderate
Emphasis

Great
Emphasis

o) Appraisal of the Individual . . 1 2 3 4

p) Theories of Counseling . . . . 1 2 3 4

q) Human Growth and Development 1 2 3 4

r) Personality Theories 1 2 3 4

s)

t)

Social & Cultural Foundations

The Psychology of Religious

1 2 3 4

4
Experience 1 2 3

u) The Helping Relationship . . 1 2 3 4



APPENDIX B
The Rev. James W. Ewbg. Ph.D.
Executive Okectot

lMEPiCN1 iSOCUTC11
O P1ORJL coiirsctoc
9508A Lee Highway Fdrfasc. Vkgkila 22031 (703)3856967 Washington MSOPCtiIOn #500

February 19, 1986

Mr. Douglas Poneroy, M.A.
Oregon State University
School of Education
Education Hall, Room 315
Corvalles, Oregon 97331

Dear Doug:

Thank you for your letter of October 31, 1985 in which you
explain your desire to do research comparing the training
of AAPC members with the training of secular counselors.

This letter gives you permission to go ahead with your
proposed research on AAPC members. The concept of your

research is exciting and could produce valuable information

for our profession.

Sincerely,

Signature redacted for privacy.
The Reverend R.thcrd L Augspurger, Ph.D.
Msociatioa Research Chairperson

REA/gwf
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A m,v,d School serving Oregon State Univeretty and Western Oregon State College with graduate and undergraduate prowanw in Education.

March 5, 1986

Dear

We would like to request your participation in the enclosed research survey. The
Survey of Counselor Educators is part of a study at Oregon State University,
Department of Counseling and Guidance. We are examining similarities and
differences in exemplary programs which prepare pastoral and secular counselors.
Only counselor training programs which are currently accredited by the Council
for the Accreditation of Counseling and Related Educational Programs (CACREP),

and the Association of Pastoral Counselors (AAPC) have been included in this
study. This study has been approved by the AAPC Research Conmtlttee (the AAPC
Research Conunittee endorsement is attached).

The time required to complete this survey should be from 10 to 15 minutes.
Please respond to survey questions as they apply to X2 counselor training

program. Some of the questions ask for percentages or numbers; we do not expect
you to research your answers, but would like you to give your."best considered
estimate"

Due to the small number of programs selected for inclusion in this study, the
expeditious completion and return of your survey is of critical importance to
this research. We hope this research will provide new perspectives on important
areas of contemporary counselor education and training.

Confidentiality of information is assured. Institutional responses will remain
anonymous. No attempt will be made, in the publicizing of results, to identify
responses with their associated training centers. Upon analysis of the data, a
copy of the results will be sent to you.

'four cooperation and involvement in this research is greatly appreciated.
Should you have any questions regarding this study, please contact us at
503-754-4317.

Sincerely,

James L. Firth, Ph.D., Chair Douglas R. Pomeroy, (l.A.
Dept. of Counseling & Guidance Dept. of Counseling £ Guidance
Oregon State University Oregon State University

Department of Counseling and Guidance
OSU Campus: Education Hall. Room 318 - Corvalli,, Oregon 97331 . (503) 754-4317 v/tty

WOSC Campus: Maaske Hall. Room 214 Monmouth, Oregon 97361 . (503) 838-1220 Ext. 444 V



James I.. Firth, Ph.D., Chair
Dept. of Counseling & Guidance
Oregon State University

APPENDIX 0

c5(i'1
SI OSC

78

A merged School serving Oregon State University and Western Oregon State College with graduate and undsrgvaduate programa in Education.

April 16, 1986

Dear

Four weeks ago we requested your participation in our study examining the

similarities and differences in exemplary programs which prepare pastoral
and secular counselors. Only counselor training programs which are currently
accredited by the American Association of Pastoral Counselors (AAPC), and
the Council for the Accreditation of Counseling and Related Educational
Programs (CACREP) have been included in this study. A copy of the AAPC
research comittee letter endorsing this study Is attached.

We have been gratified by the response rate of the selected counselor
training program directors, and would like to Include your program evaluation
in the final analysis of this study. You will find a second copy of the
questionnaire, as well as a postage paid self addressed envelope, attached.
The questionnaire should take no longer than 15 minutes to complete.

Your willingness to participate in this research effort is greatly
appreciated.

Sincerely,

Douglas R. Pomeroy, M.A.
Dept. of Counseling & Guidance
Oregon State University

Department of Counseling and Guidance
OSU Campus Education Hall. Room 318 Corvallis, Oregon 97331 (503) 754.4317 v/tty

WOSC Campus Maaske Hall, Room 214 Monmouth, Oregon 97361 (503) 838-1220 Ext. 444 V



STANDARDS FOR MEMBERSHIP
In Use

AMERICAN ASSOCIATION OF PASTORAL COUNSELORS
(Ado$d AprIl24. INS - AmsAIlsd Nc,enS.i 20, ISiS)

Secr.tary's Comment: This statement is includsd as las philosophy under-
lying the m.mb.rshlp requlrsm.nts prsscrlb.d In
Ihi Bylaws.

PREAMBlE
Evaluation of readiness for membership in AAPC Is made based upon two
kinds of judgments. Ta. first depends upon formal and technical requirements
and can be demonstrated by academic degrees, hours of supervision,
experience, supervisory evaluations. etc. The second is hued upon the
evaluations of ones professional piers lamed In a com.nitt.. Interview and
involves assessment and affirmation of professional competence not
measurable by formal requirements.

EDUCATIONAL REOUIREMENTS
Educational pceparalion for membership in the Association should contri-

bute to the pastoral counselors training and develop a broad sxpsrlsnc-
(elated understanding of people-in-their existence. It should take place In a
setting in which the pastor can relate theoretical knowledge to. and derive it
((om pastoral work with people: i.e.,a setting in which both the school and the
practical situation are in mutual relation.

A. II should provide:
1. Familiarity with a wide variety of approaches to the conceptualiza-

lion of personality, personality Iudgment, and the interpersonal
relationships, including the familial. phenomanotoglcal. social and
cultural perspectives.

2 Mastery of a coherent theory of personality and the counseling
relationship which is useful in interpreting the lntta- and inter-
personal dynamics of Counselees and the counseling process.

3 Ability to use the language and methodology of differential diag-
nosis and to relate diagnosis to counseling practice, including famil-
a:ity with the contributions of various diagnostic tests. (Ability to
administer diagnostic tests is ordinarily not expected nor encouraged.)

4 Understanding of the dynamics 01 religious experiences, and the
implications for pastorsl counseling.

S Methods 01 research in counseling.
6 Ability to think theologically about the counseling task and the rela-

tion of counseling to the total task of the religious cor*munity.
7 Ability to relate the contributions of various disciplines to the coun-

seling task in coherent and uselu% ways. andto make appropriate use
of interprofessional collaborstion to meet the needs of counselees
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8. The following areas of study are considered important for the achiev5-
ment of the educational obiectiv.s:
I. theories of Personality and Personality Develpment
2. Interpersonal Relations
3. Marriage and Family Dynamics
4. Group Dynamics
5. Personality and Culture
6. PsychopatholOgy
7. The Psychology of Religious Experience
I. Th.oriss of Counseling and Psychotherapy
9 Theories of thi Pastoral Office. Including

he History and Theory of Pastoral Car.
Research Methods
Orientation to the Helping Professions

II. REQUIREMENTS FOR CLINICAL WORK UNDER SUPERVISION
Clinical preparation for membership in the Association should contribute to

the pastoral counselors training and dsvelopmsnt through actual experience
in counseling under thi following kinds of supervision: individual supervision.
group supervision, supervision in intake and referral, supervision of marriage
counseling, supervision in depth by at least two different supervisors, one 01
whom is preferably a Fellow or a Diplomats of the ASsociation. and
participation in interdisciplinary clinical cas. conference.

For membership in the AsSociation there is required a specified total number
of hours of supervision. The minimum hours inthe various kinds of supervision
for the Member level will be as follows:

Thirty hours of individual supervision with the same supervisor with the
same person in counseling, measuring an intentional, continuous,
unfolding therapeutic process of depth and intensity. The Supervisor to
be a Fellow or Diplomats of AAPC or a supervisor approved by the
Regional membership Committee.
Thirty hours of individual supervision with another supervisor with a
possible variety of clients. e.g.. individual, couples, family, therapeutic
group.
Thirty'five hours of continuous case supervision. This type of super-
vision is defined as a small group of pastoral counseling students in turn
presenting clinical material from sessions wEth the same client for several
consecutive sUpervisory conferences.

0. Thirty hours in clinical case conference. This type of supervision is
usually interdisciplinary, including one or more representatives from the
other helping profasSions psychiatrist, psychologist, psychiatric social
worker. etc. It is recommended that a significant portion of supervision
under this heading include a psychiatrist or Other non-clergy

25 -



professional train.d In modern theories of psychodynamIcs.

Ill UOUI*EMENT$ FO PtNIONAI, THRAflUTlC iznmvic*
For membership one shall have und.rgons sufficient psychic therapeutic

investigation of one's own intrapsychic proc.ssu so that on. is atoproiecl
the counsslee from ones own problems and to d.ploy oneaelf to the miximum
benef it of the counsels,.

IV AUESSMEN1' OF PROFESSIONAL COMPETINCV
All candidates for membership shall hive their qualificatIons reviewed in a

personal iflh.,viiw with the M.mbershlp Commitise, which shall evalual. the
applicant's possession and integration of:

Personal identity and Interpersonal Competence: The applicant's
awareness of self, of internal dynamics and interpersonal relation-
ships, and capacity for flexible and effective relatedness to others.

Academic and Theoretical Competence: The applicant's knowledge of
theological and behavioral sciences and their Integration at both
theoretical and operational levels.

Pastoral identity: The applicant's ability to se. his/her pastoral role in its
ecclesiastical and int.rprofessional contexts, and to function with
integrity In that role.

0. Therapeutic Competence: The applIcant's ability to assess a client's
therapeutic n.ed, to establish a therapeutic relationship, and to conduct.
complete and evaluata that therspy.

E. Ethical Commitment: The applicant's understanding of and assent to the
Code of Ethics of the Association and related standards of professional
ethics, as well as commitment to such basic values as respect for the
wotlh and rights of persona as creatures of God.



STANDARDS FOR PASTORAL COUN$EUNO TRAINING CENTERS

(AdoiId Mupi. Ie?5

These standards are to be the basis on which Centers and Training
Committees decide Ihi readiness of a Center for Training In Pastoral
Counseling forth. Associations approval. They are also off.,.d as a guide for
the dev.Iopment o, new training programs, the improvement of existing onsa,
and consultation with ag.flcI.$ d.siring to offer such training.

Pastoral Couns.ling centers seeking approvalfor their Training Programs
in Pastoral Counseling must mast all criterIa IndIcated In the Bylaws
(Article II. Section 0. e2).
Approved pastoral counseling training programs will prepare candidates
in such away that those succsssfully completing their standard program
will be functioning at or above the level for member in AAPC.
Pastoral couns.ling training programs shal I provid. Staff with the ability to:

I Provide training and educatIon ins wide variety Of approaches to the
conceptualIzation of personality, personality dsvslopmnt, and
Interpersonal relationships:
Articulate at least one coherent theory of personality and of the
counseling relationship which will be useful in inte'prwting the
dynsmlC$ of counselses and of the counseling process;
ProvIde an acquaintance with the languages and methodologies of
assessment, and relate assessment to counseling practice;
Think and speak theologically about the couns.11ng task, the
relation of counseling to the role of the rsllgious community, and the
relation of religion and mental health on a community-wide basis:
Understand religious experience and its Implications for pastoral
counseling.

5. Relate the contributions of relevant disciplines to the counseling
task in coherent and useful ways, and make appropriate use of
Interprofessional collaboration.

0. Pastoral counseling training programs. eithjr separately or in collabora-
tion with degree-granting institutions, shall develop curriculum to
enhance the trsine.s' development of each of the above abilities.

If a center chooses not to provide all these curricular offerings itself,
but decides to rely on prior or concurrent academic training for
some elements. it must give evidence of coordinating those
elements with its own offerings in meeting the above obiectives.

The program shall provide students a means of integration of the
theoretical areas of section C ( above) with the clinical process.

E. The supervisory and clinical process shall be structured In such a way as
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to maximize students' likelihood of meeting AAPC individual membership
requirements.

I. It shall provide supervision of a wide range of pastoral counseling
situations.
II shall provide trainees maximum opportunities to work with and
observe the work of professional staff.
it shall provide specific attention to intake process, assessment.
building therapeutic alliances with clients, planning and implemen-
tation of methods of intervention, growth of repertoire of inter-
ventions, criteria for termination, and terminslion process.
The program shall recommend or require personal therapy for
students at appropriate times, in order to proteCl ifs' trainees' clients
and its supervisory processes from avoidable interference from
unresolved personal issues.
It shall demonstrate an appropriate balance of cognitive and
emotional aspects, and shall show awareness and adequate
management of parallel process in supervisory-therapy, movement
toward appropriate closure in the trainees' learning process, and the
maturation of trainees.

F. Training programs shall develop adequate admissions standards
coordinated with (Sw levels of Ihair offerings; and shall not admit candi-
dates who do not demonstrate potential clinical or academic ability to
AAPC individual membership standards, nor those of such limited
academic preparation or such unresolved personal Issues as to be of
undue danger to clients, the program shall provide clear evaluation
points for students.

0. The program shall provide an educational Committee to Work with staff in
planning for the evaluation and development of the curriculum.
Training programs which are primarily based in non-academic settings
are urged to develop reciprocal relationships with theological schools or
universities.
Training programs shell demonstrate and document tos site visiting team
their fulfillment of the above standards and a high level of professional
achievement. Site visiting teams shall consist of two or three members of
National or Regional Centers and Training Committee, at least one of
whom shall be from outside the Center's own Region.
Approval of a training program shall be for a period of 7 years. The
Committee may also grant provisional approval for a period of the Com-
mittee's choosing, but not to exceed 2 years. Programs shalt be subiect to
review before approval is renewed or upgraded. A training program can be
reviewed at any time (or cause.
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Programs will indicats th.I, AAPC affiliation to atudsnts and will
.ncourags thsm to bscom. Pastoral Couns.Iora-in-Training.
Programs will .ncourags r.a.srch in pastoral counsofing by atudants and
staff and will .ncourags publication of the results of such research In
Pastoral Cars and Counseling abstracts.



I I I

adai thovid be coapoifte .1 entIre tacilty.

APPENDIX F

SELECTED PORTIONS OF THE CACREP ACCREDITATION MANUAL

Rating FormPart I

Entry Level Programs

RATING STANDARD
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Section 1 ObjectIves

A. Objectives of the program to prepare counselors and
other personnel specialists

I. The faculty has developed progrwn objeilives.

Objectives reticet a knowledge of studies nd rceummcn
dances from local, state, regional. and national lay and
professional groups concerned with counseling and per'
sonnel needs of society.

Objectives rcflect the needs in society that arc rcpncsctncd
by different ethnic and cultural groups served by coun-
sclors and other personnel services specialists.

Objectives are reviewed and rcvised continuously through
student as wcll as laculty panicipatton..

Objectives are developed and reviewed with the assistance

of personnel in cooperating agencies.

c. Objectives are written in such a way that evaluation of a
student can be based an demonstrated cosnpctcnvies us he

or she progresses through the program.

Objectives are impiemensed an a planned bissis in sill arctic of
the progrwn inchithng: .celecSistn. resenthin. ssnil e,,d,,r.ce,tsrtit
sf students: curriculum: instructional methods: re.ceurrh usitE.
ities: and adm,n:stratsse polkv. pros es/nrc. and execunim.

Per.ronnel in cooperating agencies and jloulrc members wit!,
primary assignment! in other disciplines are aware ol and sire
esirouniged to work tq,wtsrd the ubjectit.es of the eoussselor
edsse anon program.

There is a planned procedure for a continuing eraluatiqm of
the outcomes of the program.

The program is evaluated in terms of demonstrated eorn
petcncics of each student as he or she progresses through
the program.

Evaluation of the effectiveness o( preparation is accom-
plialsed through evidence obtained from: I former stu'
dents. (2) supervisors in agencies employing graduates of
the program. and 13) personnel in state and national li-
censing and accrediting agencies.
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I. The institutIOn pros*les a geminate program in e,nin.srinr rn.
neation nkcigneni for the preparation nf nu,oelsws ann! othrr
personnel .cerruws .specialists.

The oppottunity for fuli.time study thnughout the ara-
demic year is provided and actively encourged.

Flexibility is provided within the curnculum to alkos tiw
individual differences in cumpctcncies and understandings
dcvclopcd bcforc entering the program.

Descriptions of the various program op(iims nd require-
mcnts for graduate studies ate published and distributed
topn,spcctivc students.

Concepts related to differentiated stalling and prepar.itit'n
in counseling and personnel sctviecs arc kvWd in the
progrJm. The (acuity is aware of lifetime opportunities
for development and advancement in the held of coun-
seling and personnel services. There is ulso emphasis on
the use of support personnel to free more prn11ssionally
prepared personnel for the pethwniance of higher lesel
functions

Omvinuing and in..wnne edunatuu, nl.Jerines in cnunelor i'd'
uratson turn all n/the n'risrria in jarultv qtialilieation.s. lar t,lt'
loud. phrsiral /iilitie.c.!iftuhly-atluIrfft ratIos. and ui mirth. u.s

nh-zn r,bed in thr.w Standards.

There is evideiwe of high qualily i,IsIrnrfjnm in all iS.%pi'i'i.s nil

the program.

a. Syllabi or other evidence of organized and cissrdinited
instructional Units oh' the curriculum are available.

b. Resource materials ate provided.

Responsibilities are assigned us. or assumed by. tacuht
members only in those areas o( the counselor education
program for which they have demonstrated pmlessionol
competency.

Provisions arc made 11w periodic evaluation by student..
and staff of all aspects of the program: that is. course
content, methods of instruction, and supervised czpenence
both on and off campus.

4. Planned .wqueni'e.s of education rxperu-nn'c.s mire prnralrd.

a. Within the minimum counselor education piourum a se-
quence of basic and advanced graduate studies and other
associated learning experiences is defined and provided.

84
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Section II. CurriculumProgram of Studies and
Supeivised experiences

A. Gcncral Program Charactcristics



RATING
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STANDARD

The program provides for the integration of didactic stud-

ies and supervised experiences.

All prerequisite studies and other experiences are idcnti-

fled.

Representatives of departments alTering studies in related

ala regularly consulted regarding how related studies

can be made more useful to counselor cductitiun majors.

a. The faculty has identified performance indicators to de-

termine whethcr the professional competencies to be iie-

vclopcd by the sequence of educational experiences are

achieved.

5. A close relationship e.rists betweenthe fisrultv rWlhc i,,nn.wlar
education program and the staff members in work .wttint.c.

a The staff members in the wotk settings are consulted in
the design and implementation of all aspect. of the pro-
gram, including pructicum and internship experiences.

b. The faculty membcni in the preparation program are con-
sulted in the design and implementation of in-service prep-
aration of staff in work settings.

6. Within the framework of she total program, there are oppor-

tunities fin the student ii, develop iimlerstosulin.es turd skills

bernnd the minimum requirement.; r the progrwn.

Elective courses and relaxed experiences are jvailuhle.

Supervised individual study is available.

Enrichment opportunities are provided and t.aculty mem-
bers encourage students to take pan in them.

7. The spirit of inquiry and the prudsatitan and nw of rt-.wure!r

latn are encouraged amrmg faculty and .;tudes.tx.

The statement at' objectives of the program retlects an
awareness of the role of research in the counselinit and

personnel services field.

Instructional procedures make frequent use of and refer-

ence to research findings. Arcas in which research is needed

sit identified.

8. Opportutritie.; for planner! peruslir xeIlesrtlurttion and sin- dv-

rrinpment of ereatrr .wlf-undvratundin.q are provided /or lioth

maimS and jaeukv.
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RATING STANDARD

Self-analysis is cncoursged through such activitics as lab-
oratory experiences. inchiding audio and video tape re-
cording.

Oppoetunitics for improvement of interpersonal rcljtiun-
ships are provided through small group activities.

counseling scrviccn fur students are available and pro-
vided by qualified persons other than counselor education
faculty.

B. Program of Studies

I. Common core: The cqimmon core is ccnnposed p/general areo.s
considered in be necessary in the preparation of all ion,oelisrs
and other personnel cervices specialists.

Human growth and development: Includes studies that
provide a broad understanding of the nature and needs of

individuals at all developmental levels. Emphasis is placcd
on psychological. sociological, and physiological ap-
proaches. Also included are such areas as human behavior
(normal and abnormal). personality theory. and lcarnin

Social and cultural foundations. Includes studies of change.
ethnic groups. iub.culturcs. changing risks of women.
sexism. urban and niral socictics, population patterns. oil-
tural mores. use of Icitiure time, and differing life patterns.
Such disciplines as the behavioral sciences, economics.
and political science arc involved.

The helping relationship: Includes (a) philosophic buses
of helping relationships: Ib) counseling theory. supervised
practice, and application: (C) consultation theory. super.
vised practice, and application: and d) an emphasis cm
development of counselor and client or counsultce) self.
awareness and self-understanding.

'Groups: Includes theory and types of groups as well as
descriptions of group practices. methods, dynamics. and
facilitative skills. This area also includes superviscd prac-
tice.

c. Life style and Career Development: Includes such areas
as vocational choice theory, relationship between career
choice and life siyle sources of occupational and edu-
cational information, approaches to career decision-mak-
ing processes. and career development exploration
techniques.

32
'See Greap GiddellaeaAppendix D
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STANDARD

r. Appraisal of the individual: Includes the devlopmeflt iii

a ir.micw.wk mr undcrstanding the indisidual. ineludiflV

methods at data gj(hcnng and jntcrpretatnn. mdi' RItual

and group testing. case study appniaches. and the stud.

of individual dilTerences. Ethnic. cultural. and ses tai.ttirs

IIIV jlwi consiticied.

Research and vuluation: Include'. such areas a'. statistics.

csearch design. and deselopinent iii research and tiemmi.

onstratioit pnnsaIs. It atso inm.1uik. unsientailduuig Ie-

islation relating to the de'.elopmcnt of research. program'.
and demonstnatKm proposals. as well as the deseltipmneut

and evuluatkm of program hiectises.

Protessional orientation: Includes aouls and lectises al
professional organizations. code of ethics. legal etmsmtl-
eratitm. standards of preparation. certiticatitwi. licensing.

and role identity ol counselors and tither personnel seT' ices

specialists.

2. E,nirvns,niq,tai iUi .S'eewh:i'd .%isriIw.s. I..('(,ItlOt I,,r ,iIt,i a.

rum prsu,'rnni intIiukx iI..i.w ,.pcis.di:ni andi". Heats sani It's

/WHE 11sf in thilerent ussrA sissies. These is esialeisse thai use

jsruIts in thsssuisn.ir stilt! eyithisstsn She ,su,isei,ts eshi,, islft'si

ciirrutlthStW. 1151.5 tnkrsi into sasssnlerssrssus .s:ase,nesns ,,sss,k has

other 1,nsfrc.ciomiI ertn,ps reiuuisit to risk. lsusuuoss. asia! ,trs,).

tsrrUsussi.

a. Environmental Studies: Includes the '.tush sat the en'. snail-

meni in which the student is planning to practice. Fbi'.

includes history. philosophy. trends. purposes. thies. Ic'
p1 aspects. standards, and nile'. a ithin the insillutsirn .sr

work setting where the student will practice.

h. Specialized Studies. Includes the speetalsted know ledge

and skills needed mo work etTcctisely in the prntessnsnal
setting where the student plans to practice. Far e'.ample.

the student preparing to be an elenientary school counselor
may need to take. among other specialized courses. work

in diagnosis of reading dysfunction: the student preparing
to be a personnel services educator in higher educatisin

might need, among other specialized work, both ctwrse
work and superviscd eaperienecs in student tinanctal aid:
or the student preparing to work in employment esiunseling

may need additional intorniatisin about employment trends

as well us sociolottv and psychology 01 work.

Student Pinonnel Standard, are found In Appindli A.
Me*tal lknith Co.use4ln: Community and Agency SettIngsStan.
duds ma found In Appendlz 8. School Counseling Standards are

found I. Appendlu C.
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STANDARD

C. Supervised Experiences

I. Appropriate supervised e.sperieiwis provide for the integration

and applkwüm of b.nwledge and skills gained in dirkis* rnsdv.

Studcnts superviscd experiences are in settings that arc
compatible with their career goals.

Supervised experiences include obactvation and direct work

with individuals and groups within the appropriate work

setting.

Opportunities are provided for professional relationships
with staff members in the work scitings.

2. Supervised experiences imlude laboratnr. prorurwn. and in-

ternship.

a. Laboratory experiences, providing both observation and
participation in specific aciivitic. are offered throughout
the preparatory program. This might include rule-playing.
listening to tapes. viewing video-tape playbacks, testing.
organizing and using personnel records, interviewing field
practitioners, preparing and examining case studies, and

using career information materials.

b. Supervised counseling practicum experiences provide in.
icraction with individuals and groups actually seeking ser-
vices from counselors and other personnel services
specialists. Some of these individuals and groups should
come from the environment in which the counselor edu'
cation student is preparing to waik.

(l)°Specifle counseling practiea have sufficient
duration and continuity to assure optimum pro.
fessional development as evidenced through such
outcome measures as evaluation ratings by pro-
gram and site supervisors, assessments by
employers, current and former students, and by
other performance Indicators and qualitative
evaluation methods.

Supervision in consultation is also provided.

The supervisors role is clearly indentiflcd and suf-
ficient time for supervision is allocated. The recoin-
mended weekly minimum of supervision is I hour of
individual supervision and I hour of supervision in a
group for the duration of the practicum experiences.
Supervisory responsibilities include critiquing of
counseling, either observed or recorded on audio or
videotape.

c. Internship is a postpraciicum experience that provides an
actual on-the-job experience and should be given central
importance for each student.

Ordleastly, practica wtll be ous quails, II.. .1 a
w.ik week eutded wear $ minimum of a.. academic
teem. Vmiadou should be described sad jusilited Ia
Ike self-.tdy.
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STANDARD

I) The internship placement is selected on the basis of

the student's carcer goals.

The internship includes all activities that a recularly

employed staff member would tic expected to pertorni.

In the setting the intCrfl is expected to behase as a

profcssioflhil and should be ticated as one.

For those students who have no prior work experience

in their particular setting, an i itensitied or expanded

internship is pcovidcd.

(4)°Speciric usternships have sufficient duration and

continuity to assure optimum professional develop-
ment as evidenced through such outcome measures
as evaluation ratings by program and site super-
visors. assessments by employers, current and
former students, and by other performance in.
dicators and qualitative evaluation methods. It is
desirable that the internship be a paid experience.

t5) Supervision is pertbrmcd by qualitied stall in the held

placement setting who arc granted released rime rrm

other regular duties.

(6) The counselor education faculty provides tts riid
supervisors OppixtUnittes br in-service education in
counseling and personnel services %upervi.Iun.
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(7) There should be close coliperative working relation-
ships between staff in lieki placement settings and the
counselor education faculty.

3. A qrsals/ied /intih and .swQ unit tuirquatc tlair aiIui,sicd in

.superrssü'n is j,r,,iidetl/or iabvirawrr. prarthtsni. and ,nfrrn-

.iidp rxpfrit'lftTS. -

a. Members of the on-campus faculty responsible for super-
vision include those who:

(I) have earned doctoral degrees. prelrhly in counselor
education, from accredited institutions;

(2) have had experience and demonstrate co,npcicncles in
counseling and other personnel services at the level
appropriate for the students supervised.

ft. Doctoral students serving as supervisors itt practicuni ex-
periences are themselves supervised by qualified faculty.

Ordlaudly. luterailaps wIll be full-tim. of a work w,.k exteaded
over a wIubeum of ass acadeade teen or bell-dais of a work wisk
eatsadsd o'er two acadasic tei. Vart.tlous skoeld be ds,cdb,d
sad jUlliflid I. bbs .df-.tUdy-



Partially
Met

Not
Met

RATIN(;

LI I

I

I 1 1
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STANDARD

c. The pr.a.iicum and intenaJup rienes are tutlirhil hwm.

u1 inMruCti('n timefon. the superviin at live student'.

is ctinskkrcd equivalent to the teaching o( one. three-

semester-hour course. Such a ratio is C lsi4JerCd ,uasI

mum.

4. IaiIii?ea. rqmpnien. and n,awriala arc prmidrd /ar s,s,sr-

rind trpericnrc.c in huil on- and ufI.4asnpu.s .cc,iinir.. sS.x also

Section IV.

I). Program l)e'.elopment Outreach

I. The mn.wh,r edsnatu'n /iuisltt aa.w.oa InhIItj(Inid ,unwI..rs

and inlu-rper.tonsid .serrur.'. .,, ialiart an all-.uanpu.s aCas,cft'
prmidise .ssspervi.onI experiv*ra iii thi. prucratn uI

1km.

The iflstitutiofl encourages agene personnel to seek the

counclOr education (acuity.. assistani.c in planiutin and
conducting in-service education anti an desclip'ng pro.

gram impnwen)eflt models.

The counscior educulumn lacuity is priisskd a tealiifl

work-lurid ognilimin lair their part in in-sec.. lee and pro.

gram development actis mimes in cooperating rigencics.

the counselor education (acuIty ,nit,. athanectl i.al
utile students in programs ol in-sers ice educalb'il .itI iii
program development. planning. and impletflcili.itla ,0 .11

the agency lcvel.

un- annnadsir ednrask.n /uuhi ,iran,dm-a all.a annplr. us 01,9.1.

ha aec,,m'jn-rw,ni,rI in re.soIii,IC ,.nsqrIc .ruIafrni . ordiii or:.''

a. use I'aeuIt encourage'. agency persutinel l.a sects P515

tauce thniugh the use ut such techniques as pei'omii .sp

puinlmcnts. telephone ac*.-ess pnagrarns. inlormallon 'r..r.c:

and rctncval. position papers. and arious wdia.'5isUJL

media.

The e,,nn.wlur edin 'a, km juenitv inlc',rasfr?. tin- a'.i'ersrssa .....I
the aqarrma'h tti'Urilt in!.. its a's.n,..srlpr .alni'a1nas, ,.r. .,,.snr

iitIttp1in or s,uvlifsini. tin- .,n,Aeb.r e.Iin4f1i" proel'illPi a' .?,.i'
ha.- sappruprkile. Ontrc-aa 1, ,sa'ril'ilscs arc sn-ned u.s a, s's_.IIsft. an,

/i.na.'linn in the preparal an ,pr.n-ranl.

Section UI: Responsibilities Concerning
Students in the Program

A. Information.

I. Is,liarsnalkm a.',aaia-ernint amsjor ,J.sie.-1x ,.I the a','ns,s,'lo,' ,'al,,

r,SlgiI'I Ilrfuer hull the l,n's.lft' I'. ,n,uk,i,Ie br ,.i'..spe, fg.
stn,kni.t ihr.qul, a larsen gal niedia.

'a. -The academic areas in sshich the program tatters picp:m.
r.lLion and the tlenre,. utTered alec karl stated.
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Met

I I I

I

37

STANDARD

Cuunsckw education tulty menthers are asailaNc to dis.

CUSS the pmmun Ut prepclratfllfl.

Personnel in various counseling and related job set(ints
have been designated as referral sources for diseussiufl of

their areas of interest with pmpcctivc students.

B. Sekcthm

I. Applicants ucepsed sHeet the iflSIit,ttSV'H.% .tttsnslcirds I,', ist!.

,nissAust If, geminate SlitS!.

There is cvidcnce that staff in coiçera*ing agencies hase
been consulted relative to admission polkic. nd pruce-
dures.

Students in the progrwn reflect an efluil on the part ot the

faculty to sciect individuals who represent a ar,ei ol
subcultures and subgroups within U.S. society.

A committee of faculty members maLc'. the detisions eon-
ceming admission of applicants to the proran1 based on
estubIi.'Jcd criteria such as:
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C. Retention

I. A o(,nIigfitifl eialuatjim ,hrpi,gh s.s1e,lustii reiiefl i. SflcHk i'/

st,ulenfx so thee prugrrx.c ,hrou7.h the prnerwn.

D. Endorsement

(I) Potential effectiveness in close interpersonal relaikm-
ships.

tl Aptitude for counseling and related human deselop-
mcntresponsibdities.

3) Commitment to a career in counseling and personnel
work.

(4) Potential forestablishing faciIüati relalnmships ith

people itt various levels of development.

t5 Openness to self-esamination and commitment to 'cli-

2. In .SIIUUIIINIX where rvahut,imt 1 a snide,,, ,,ul,cate.s Oil i,iiip-
for the esmnseling jield. /iwulft me,t,lwrs dU.%I.%I

in farilitaiing (.lUtflge roan ares, noire apprupricstr br the sat.

dent.

I. A .stale,IWIII sif polici relatii,e lit the iflt.tlIUliIuf . ,iriiiiiliirr liar
iarinal enoborsegnenl lsiis been atlnpic-d and uipri'necl hi. she

jarnitv cnstl sul,nini.;trottlie atluirities.

a. Each candidate is informed of procedures of endcirscmeifl
for ecrtilication. licensing, and empkivnient.

Net
Met

RATING

P*nlaIIy
Met



RATING

I

38

STANDARD

b. Insofar as possible, all faculty members acquainted with
the studcm. including supervisors of pr.ictieum and in-
ternship experiences, should pankipaze in the endorse-
ment process.

Enth,r.cement is given by the etsssnse!or ethttatbsn bsc sr/tv only
for (lie particular job .wtflag fur whirls a .snidrs,t lists hens
prepared.

Endorsrn,ent is given snik on the hiss/s of evidenre o then,-
castrated pep/kircy. The rtmdithste should have completed a
substantial part of his or her graduate work in counselor ml-
ta-wum. isicludisig supervised caunsehing e.%peririwr. tilt/U' C'S-
dorsing institu(iiNi.

E. Placement

I. The instinstirus has a pitwement servhe i.*l, p.slhies ss,ss! ,irra-
ethsres consistent with rs-nsgni:ed placement practices.

The faculty assists the student with the preparation of
placement papers and the selcctkm and '.uxuñng of jsuit-
able position.

Placement services ase available to graduates of the pni-
gram throughout their professional career..

Opportunities ate provided be students to partieipate in
local, slate, and federal cxaminations lw empbusunent up.
portunitics.

F. Research and Evaluation

I. Polhie.c usa! procedures relatissg ti, recrs,unsrn:. selection. ri'-
trilljogs, and placement are co.stignscs!h studied ,hsrou,ishs .arinu.s
researth and evaluative methods.

Regular follow.up studics ate mad......former students.
including dropouts, students removed from the pnlgram.
and graduates.

Evaluation is followed by appropriate revisions and im-
provements in the preparation program.

Section IV: Support For the Counselor Education Program.

Admh,istrative Relations, and Institutional Resources

I. Administrative orgasii:sssion and procedures provide reroyni-
lion and designated re.cpunsibthtses for a em".,4.' ed,,..
pro 'Sro,n.
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STANDARD

Thu program is a clearly identified pan of the institut*0n'.
graduate program.

II) Thcrc is. preferably. only one unit directly responsible
fm the preparation of i nselors and other TsOnSieI

services specialists.

(2) if more than one unit in the institution is directl
involved in thu preparation nf unsekirs and other
personnel crviccs specialists. there is evidence otckne
cooperation and coordination.

Cooperativc relationships exist between the counselor eti-
tication program and other units of the institution related
to the program.

(I) Contributions of other units to the pruaraun ate tIe-
fined.

(2) Channels of conununication with racuity nienihers in
other units are identified and maintained.

Use is made of a wide ranue of professional and corn-
inanity rCsss3rcCs. Evidence of positive working relation-
ships exists with agencies off the campus that hase the
potential for contributing so the preparation of COthlsdSiI5
and other personnel sctviccs specialists. They may he pis.
tcntial employers of graduates of the program.

2. lire insitn.tkrn prm'idrs jisr the ,sn4.xionul kEe1iquuurnt 01,1w
eau,,.wmnr edmathsnfrrui.Itt em well a.s .queknm in tire iow,.wIs.r

eduemlion program.

Faculty members arc involved in pruIessional activities on
local, state. regional. ansi national levels.

Faculty members participate in voluntary pruriessiunal ser-

vice capacities.

The institution provides encrwragcrnent and financial sup-
port for the faculty to participate in professional activities.

Faculty members engage in programs of research and con-

tribute to literature of the field.

Students participate in the activities aif pofessional or-
ganizations.

3. The insIiuuIion prn;*lrx aeieqtuttr fewteIts cmii sHppnrtin' SO,!!
for all mmpee,x of ih emrn.wlor erluaaiim,n prnvrsun.

a. An individual is designated us the professional leader ot
the counselor education program.
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40

STANDARD

(I) This individual is an experienced cuun.seliw and pus.
senses an earned doctorate in cuun.sclur education lism

an accredited institution.

This individual hats ruil.time assignment to the coun-
selor cducattun program.

This individual is recognized for his or her leadership
in the counseling profession.

ThIs individual is qualified by prepuriatitto and cxpc.
ricncc to conduct and to supervise research actoities.
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4. In wkiitum to the designwed leader there tire at Icox: tutu lull.
time Jlwvlay members n*h comparable qusl:llratum.s.

a. Additional faculty mcmbcri are provided at the ratio oil
full-time staff member for every It) lun.time graduate
students or their equivalent in pail-time graduate students.
This ratio should be reduced in institution,, where as larue
percentage of the counselor education students arc enrolled
on a pun-time basis or when program changes create the
need for the faculty to spend mare time in the evaluation
of catch student.

5. The lull-time tern hing loud of /kwulrv members i.s r,müuscnl
with thus of other graduate units in the institution tIusi rcquirc
,n,ens,re supervision as isa integral part uf profr.uürnstil prep-
aration.

The faculty laud is modified in proportion to assigned
responsibilities for graduate advisement and research su
pervision. on a formula that is consistent with established
graduate school policy in the institution.

Time is provided within the tntal faculty work load tiir
cooperative interdisciplinary activities with teaching fac-
ulty in related fields.

The total work load of faculty members includes a rec-
ognition of time needed far professional research.

6. Fur ultv in closely related disciplines are qualified in their re.
sportier areas and also are istftirined about the talsjrr:ires of
the counselor education program.

7. Off-campus agency persound who supervise students are quasi.
jfied through academic preparation and prt/e.ssional experi.
em.e.

a. Such statT members have 2 or more years at' appropriate
professional experience. -



RATING
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STANDARD

b. Thcsc staff mcmbcrs have at least 2 years of graduate

work in counselor education ocean demonstrate equivalent

preparation.

II. Graduate a.rsistwusJups we provided Ia, assist the laeuliY and

Ia, pnwiek additional experiences for stuaksatx in thc praaram.

Regular procedures are established (Or the identifkaton
and assignment of qualified students to assistaniships.

A minimum of 112-time graduate a.ssistunt is assigned to

the counselor education program for each 30 full-time

equivalent students.

Assignments arc made in such a way u.s to enrich the
professional learning experiences of the graduate plugram.

9. Secretarial. clerical, mu! other supporting suifl are prnvOkel

in the ounselor education program.

A minimum of one full-time secretary or equivalent is
provided for the clerical work of the counselor education
program.

Additional cicrical service is provided at the ratio of one
full-time cletical assistant (Or the equivalent al every three

faculty members.

Responsibilities of secretarial. clerical, and other suppor-
tivc staff are dcfincd and adequate supervision is provided.

U). The in.ctitutitm provtde.c facilities enid a budget that ensure ion-

sinuous Operation rf all aspects of the cs.s,srsrls'r dsuuI,sui

progrwfl.

a. The institution provides a designated headquarters (Or the
counselor education program.

(I) The hcadquanen is lucated near the classroom and
laboratory facilities used in the counselor education
program. -
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(2) The headquartcri area includes a private ollice (Or
each faculty member.

(3) The headquarters utica includes office space (Or sec-
retarial. clerical, and other supportive staff.

t4). The headquarters provides appropriate work space.
equipment. and supplies lot graduate assistants.

b. Facilities fur supervised experiences are provided in a
coordinated laboratory setting on campus. Consideration
is given to:
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I I I
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STANDARD

(I) Facilitics (or individual counseling in moms with
sured privacy and adequatc space for related equip.
mcitl.

Facilities (or small group wait. The area provides for
sm*lI grouV counseling, testing. staffing. meetings.
and so fnsTh.

Classroom and seminar meeting rooms.

Facilities appropriately equipped with the following:

(a) recording and listening devices. both portable and

b) one-way vision glass

Ic) video-tape recording and playing devices, both
portable and permanent

Technical assistance for both operational and main-
tenance services.

Accoustical treatment throughout the facility

(7) Facilities that arc conducive to modeling and dern-
onstr.ating exemplary environments and practices in
counseling and personnel services. The facilic. should
include a "model" counseling lahoratoty with related
resource materials and audiovisual equipment. In-
cluded as resources in the model" laboratory arc:

ta career occupational and educational information
materials

(b) standardized tests and interpretation data

(c a variety of media. equipment, and materials

d space for teaching and laboratory expenenecs

(8) Data processing assistance and equipment that are
available for both teaching and research.

191 Facilities that are located in clnsc appoiximation to
the counselor education faculty olT,ccs and away from
centers of extreme noise and confusion.

Library racilitic,. provide an appropriate supply of resource
materials for study and research in counselor education.
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STANDARD

97

I) Thc fucilittcs include basic tesotarce'.. both bou&s and

periodicals, in alcas in which the counsckw education

program provides pteptirtiun. Rcsouives in related

ateas such as psychology. sucrnlogy. and ecnnutnle%

arc also available.

Both cu,Tcnt and historical matcnals arc avuiIahI.

Library resources arc available during esening and

weekend hours.

441 lnter-libiuy loans. ERIC services. microtlim. and
photocopy services are ,available.

45 Multiple copies of rrcqucndy uscd publications arc
availablc.

II . Rexnsnh /iiciIitie are urssilul'le isilis.ssfri 11,551 iii
wine edswathsss.

Facilities include offices and labora*rwics equipped to pro-
vide oppiwtunidcs for the collection. analysis. and ' n-

thesis of data.

Consultant services arc available from teseateh specialists

on thc institution's aculty.

Campus computer centers and other data-processing Ia.

cilitics sac available.

ii. Appropriate settings. for research both oft and on campus.

ate provided.

12. The in.Oiniiüsst re ,nt:es the inrlicsrhnsl sirens n4 rnsn1uaSv sin-

drills SISIdpr'IVNkS wrrireniirprr;nmnsInss well nsa prn.fcsonflnI!

nleirhspntrnt.

a. Since full-time academic-year attendance is possible tl,r
most graduate students only if sonic form nt Iinsnncial
assistance is available. cffiirts arc made to develop tintin-
cial assistance Inc students in the counselor cducatinn pm.

gram.

(I) The counselor education program is assigned a pm-
pnrtionatc share of the instiiutions funds 11w student

assistance.

12 Part-time wont opportunities appropriate Inc student
in the program are idcntiticd and elilvis arc made or
secute assignments 4w those desiring such opportun-

ities.



RATING STANDARD

Loan resowus ate available to students tn counselor
educatmb.

Prospective students ale ptovidcd information about
possible sources of financial assistance.

b. Personal counseling services ate available to all counselor

education students.

(I) A counseling service is available from professionaLs
other than the members of the counscior education
faculty.

(2) Procedures for refetTal are known by all faculty mcm.
bets.
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If
Rating sheald be coatpoalle of entire faculty.

Rating FormPart II

Doctoral Programs in
Counselor Education

The application of thcsc standards toa doctoral program is predicated
tat two. assumptions: (a) Those using thc guidelines arc thoroughly
familiar with the S:anthsrtic for Preparation tf Counselors and Other

Perso.mel5er*esSpertaThur. and(b) the entry program substantially
meets these standards

45
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a. Graduates of thc program havc a strong bncLgn'umi in the
behavioral sciences.

(I) Preparation programs prtavkk students with both di.
dactie work and supervised experiences.

121 Graduates por5CL% strong compcteneIe in the cave
areas of peepuratitat: counseling I both indisidual and
group). consulting. and research.

Graduates arc provided the opportunity of developing a
high degree of competency in other cure areas. such as
supervision, management sad administration, and facili.
tative or clinical teaching:

In addition to the core areas of preptaratiun. students are
provided the opportunity to gain a depth of knarn ledge
and skills in one IW more areas. such as learning theut.
career guidance. research, testing. and i.'aluatiun.

Section IL Curriculum

A. Program of studies and supervised experiences

I. The dot toral program a,msjst.s 54 a u,issintmu v4 4 suisdemia

rears e4 graduate preparation. iniladiss the rntrvpruqrum and
rear of' internship.

2. 4 sninietwu sri one academie vessr of fall-time graduate studs
beyond the eurrs program is required.

RATING STANDARD

Met Partially
Met

I Not
JMet Section L Objectives

A. Objectives of doctoral program in counsckw cductaitm

I. flat pn.narv ssbjrruvez t( the tha'toral program is, eiau,y,elor

eduratson is Is, prepare ksukrs jar all asres,s of iv.snellnt.
guidance, and snsiknt sers*e.c. as well as s'msn.wlor rdueutor%.



RATING

Met
Pasdafly Not

Met Met

46

STANDARD

Students arc given the opportunity to penscipatC in course
work and seminars that extend knowledge. understanding.
and skills beyond those obtained in the cure program out-

lined in the standards.

Students are encouraged to participate in conferences.
wothaheps. special staining programs. and other pmfcs-
atonal activities that will aslM in bridging the gap bctwecn
the campus and the professional world.

3. Supervised ,.sperieace i,wlaades opporn.nities to gain Instehts
and skills bevr,nd those provided in the maw program.

Supervised experiences provide both depth and breadth of

ptcn.
Supervised experiences arc related to the swdents proics-

sional objectives.

Sods on-campus and off-campus supervised experiences
are under the supervision of doctor*l level personnel whose
areas of specialization are compatible with the professional
objectives of doctoral students.

d Supervised experiences include she completion of at Icast
I academic year (36 weeks) of full4imc internship, in-

cluding the one term of internship provided in the cntly
program.

4. All drscioral snrdenls at quite rrimpetenties in .cktttsdc'. re-
sean* design. and other research meshndologr.

faculty membcni are involved in research that can he
observed by students and. whCn appropflatC. can inludC
students as active parsiciptuits.

Students have the opportunities to collaborate with faculty
in the development of scholarly reports and papers.

c Doctoral research seminars are provided as a form of in-

strucuon for students.

5. Sequences of courses relating to appropriate environmrntttl
wvax for work settings) are provided.
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Section UI. Responsibilities Concerning Students

In The Program

A. Infoemation

I. Areas of spei*dl:whtn in whic* the evn.nselor rth4ratun. pro.
xram efjers ductoral iswr* are tkarlr defined.

B. Scicct.on

I. The eounschir edaca,usnfneulrt has the .wk respoioilthiv be
selecting dmisiral eanelhkaes. i,wiudlng the option i4 tit1'

kching criteria for admission thai cored those of the raduutr
dir baum i the instinstbon.

Criteria include evidence that jpplieants fur the duietuwal
program are committed to thc proicasiun of counseling
and guidance through toccessiul cntry level prepunutkwu

and experience.

Studcnts in thc doetonal program rcfleu.i an elton on the
of the fuculty to scicct individuah. who n.pn.'ent a

varicty of aubculturc% and cubgruupn within thc ,uwty.

(I) Thcrc cziab evidenec of a continuing '.can.h on the
part of the counselor education faculty bor way'. of
idcntifying students who pnnse.s the potential for doe.
tonal wait but who du not mccl tome of the mine
traditional criteria ftw entry into doemonul programs

C. Rctcntiun

I. The anepiame cia doctoral icindidate inns the eocurwlor cut.
swation pessgrusi represents a .wrions rsssnmitrneni on the part
of the rrnsnselor ediscatioss /isrisltv to support the snules,t.

D. Rcscarch and evaluation

I. There crisis cesdence thai the counselor rdunstis'., Flue nut is
n',ntinus,usl siuding ways to improve tins! rnhs.nt'c student
.ceieution. retention, and end,asemnt. as writ as pluscrmrut
csndfolhnr.up on svmpietiun , the proqrosn.

Section IV: Suppoit For The Counselor Education
Program. Mministrative Relations, and
Institutional Resources

A. Institutional and adminuuir.stivc suppoti

I. The doctoral program in ronn.celor education is a ,iearh ides,.
ti1ied part of the institutions graduate prniram.

STANDARD

1 01

Parti.11y
Met



RATING

I I I

4$

STANDARD

Evidence exists that the counsekweducatioa (acuity is filly
using all appropriate resources iboth human and physical)
of the institution to provide the beat preparation possible

fur doctotal students.

The institution ptuvided adequate suppuct toe a SOund pro-

gram of research in the various aspects ot' counseling.
-. and student scivices.

There exists evidence that the int,tution is suppcnting the
counselor education faculty in effoits to provide cooper-
ative relationships with agencies and individuals off cam-
pus who can contribute to the enhancement of the quality

of preparation in counselor education.

2. The institutism provides she induvemenis to arnmi
and retain an rnitm.ndlngfswulrv in rmmselor eduetitcon.

Faculty members possess carncd doctoral dcgrces in areas
appropriate for their responsibilities in the doctoral pro.
gram.

Faculty members ate individuals who ate recognized toe
their pro(easionl coinpetcncies and commitment to quality
prcparatkin of doctoral students.

3. The institution supports the (yninsrlssr edination fucuIiv sit its
effisrts to rantribufe so the improvement of essanseling. raid'
usa-c. and student serv.ees through parrivipotion in the activities

s learned sm'ieties and professional assodations as use hual.
stale, regional, national, and international levels.

4. Fwultv lands ore adjusted to reflect the institution's recognition
n/the intimate professional relationships between doctoral sit,.

dents and/acidly. eiperially thosefcu-uIry ,nembers ia4.provide
pracikun? and internship supervision, and doctors,! rexearrh
sninmittee c*airpei'Sofls. -

Doctoral committee chairpersons huuW be recognized
leaders in one or mote aspects of counseling, guidance.
and student services.

Doctoral committee chairpersons have recognized coin-
pctcncics in both tuscai'ch and writing.

5. Computer fiseilities and library resoun-r.s available Is, doctoral
students reflect the institution's strong comsnitms'ni ii' provide
an outstanding environment that enoursages research and writ.

ing sm the pan sj both flsc'ulrv and doetorcil tasislidotri.

6. The institution supports the counselor educ sitism faculty in sna&.
ing funds available through tuition grants. .wholarships. special
grants. assissantships. and other means to p,sn'ide jis,asuissI
assistanve for dortoral students.
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RATING

49

STANDARD

7. SpeiaIiWiafl in the daru,al prnEwn is ffervd ank in esrrts.

in whkh there are at leesi nrn full.tinie visnseh,r edututhns

members with .ipedaliatüms in thuxe areils.

a. Th$ M141mc faculty ia supplcnicntcd by cithcr dIKtnrIl

cvcI. fufl4Imc staff or docto,al Icvcl. parwirnc statT on

or off campus.
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APPENDIX G

CACREP PROGRAMS

Below are listed those secular counselor training programs (in-

cluding the names of program chairpersons) that were accredited by

CACREP at the time this study was conducted. Those programs marked

with an asterisk (*) are programs that participated in this study by

completing and returning the survey instrument.

Program Chairperson
Counselor Education Programs
College of Education
University of Alabama
University, AL 35486

Dr. Fred Badders, Chairperson
Department of Counselor Education & Research
Appalachian State University
Boone, NC 28608

Dr. Robert Hayes, Chairperson
Department of Counseling, Psychology & Guidance Services
Teachers College
Ball State University
Muncie, IN 47306

Dr. Lynda Mitchell, Chairperson
Division of Counselor Education
California State University, Los Angeles
5151 St. University Drive
Los Angeles, CA 90032

Dr. Lynn Wilcox, Coordinator
Counselor Education Program
California State University, Sacramento
6000 "J" Street
Sacramento, CA 95819
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Dr. Gail Hackett, Chairperson
Counseling Psychology Program
Graduate School of Education
University of California, Santa Barbara

Santa Barbara, CA 93106

Dr. Joe Wittmer, Chairman
Department of Counselor Education
College of Education
1215 Norman Hall
University of Florida
Gainsville, FL 32611

Dr. Lawrence Winkler, Director
Counseling & Human Development Curriculum Conmlttee
Department of Education
George Washington University
Washington, D.C. 20052

Robert Docter, Chairman
Department of Education & Psychology
California State University, Northridge
101 Monterey Hall
Northridge, CA 91330

Dr. William Evriass, Chairman
Department of Counseling
Education Building, Room 316
San Francisco State University
1600 Holloway Avenue
San Francisco, CA 94132

Francis Norton, Ph.d, Chairperson
Department of Counseling
College of Education & Human Services
Shippensburg State University
Shippensburg, PA 17257

Sara Sharratt, Ph.d, Chairperson
Department of Counseling
School of Social Science
Sonoina State University
Rohnert Park, CA 94928

Coordinator
Counselor Education
College of Education
University of South Carolina
Columbia, SC 29208
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Dr. Michael Patton, Chairman
Department of Educational Psychology & Guidance

108 Claxton Education Building
The University of Tennessee at Knoxville

Knoxville, TN 37996-3400

Roger Aurey, Ed.D, Program Director
Department of Human Development & Counseling
College of Human Development & Education
Peabody College of Vanderbilt University
Box 322
Nashville, TN 37203

Dr. Zander Ponzo, Coordinator
Counselor Education
University of Vermont

228 Waterman
Burlington, VT 05401

Dr. William H. Van Hoose, Professor & Director
Department of Counselor Education
University of Virginia
Ruffner Hall
405 En,uet Street
Charlottesville, VA 22903

Dr. Richard M. Smith
Counseling & Psychological Services
University Plaza
Georgia State University
Atlanta, GA 30303

Dr. Arthur P. Lloyd, Chairperson
Department of Counselor Education & Special Education

Idaho State University
Pocatello, ID 83209

Dr. Thomas Fairchild, Chairperson
Department of Counsel ing & Human Services

University of Idaho
Moscow, ID 83843

Program Coordinator
Counselor Education
Department of Psychology
James Madison University
Harrisburg, VA 22807
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Dr. Rob Harbach, Chairperson
Department of Counseling & Educational Psychology
University of Nevada, Las Vegas
4505 Maryland Parkway
Las Vegas, NV 89154

Dr. Lewis Dahmen, Chairperson
Department of Counselor Education
University of New Mexico
Albuquerque, NM 87131

Dr. Gary Hoover, Chairperson
Counselor Education
Curry Building
University of North Carolina
Greensboro, NC 27412

Dr. Bobbie Wilborn, Chairperson
Division of Counselor Education
College of Educator's
North Texas State University
Denton, TX 76203-3857

Dr. Richard Bear, Professor, and Coordinator
Division of Counseling
Department of Psychology
University of Northern Colorado
McKee Hall of Education
Greely, CO 80639

Dr. Gilbert Sax, Chairman
Counselor Preparation
322 Miller Hall, DQ-l2
University of Washington
Seattle, WA 98195

Dr. Allen Hovestadt, Chairperson
Department of Counseling
3109 Sangren Hall
Western Michigan University
Kalamazoo, MI 49008

Dr. Wayne Lanning, Chairperson
Counselor Education
College of Education
University of Wyoming
University Station Box 3374
Laramie, WY 82071



* Chairperson
Department of Counseling & Guidance
oungstown State University
Youngstown, OH 44555

AAPC PROGRAMS

Below are listed those counselor training programs (in-

cluding the names of program chairpersons) that were accredited by

AAPC at the time this study was conducted. Those programs marked

with an asterisk (*) are programs that participated in this study by

completing and returning the survey instrument.

John L. Maes, Ph.D., Executive Director
The Albert V. Danielsen Institute At Boston University

185 Bay State Road
Boston, MA 02215

Paul E. Morrissette, D.Min., Director
Worcester Pastoral Counseling, Inc.
63 Wachusett Street
Worcester, MA 01609

Lyman R. Hartley, M. Div Di rector

Hudson River Counseling Service & Westchester Institute

P.O. Box 89-2 Sarles Street
Mt. Kisco, NY 10549

Roger W. Plantikow, D.Min., Executive Director
Institutes of Religion and Health & Blanton-Peale

Graduate Institute
3 West 29th Street
New York, NY 10001

Bruce M. Hartung, Ph.d., Director
Onondaga Pastoral Counseling Center, Inc.
324 University Avenue
Syracuse, NY 13210

Barry K. Estadt, Ph.D., Director
Loyola College Pastoral Counseling Program
4501 North Charles Street
Baltimore, MD, 21210
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Robert W. Wohifort, Th.D., Director
The Pastoral Counseling and Consultation Centers
of Greater Washington
3000 Connecticut Avenue, N.W. - Suite 408
Washington, DC, 20008

George I. Bustard, Th.M., Acting Executive Director
Pennsylvania Foundation of Pastoral Counseling, Inc.
968 Easton Road - Suite D
Warrington, PA 18976

William 3. Johnson, Jr., D.Min., Director
Virginia Institute of Pastoral Care
507 North Lombardy Street
P.O. Box 5184
Richmond, VA 23220

Joe Boone Abbott, M.Div., Director
Baptist Medical Centers, Inc.
800 Montclair Road
Birmingham, AL 35213

John H. Patton, Ph.D., Director
Georgia Association for Pastoral Care
1700 Clifton Road, N.E.
Atlanta, GA 30329

Gerald P. Jenkins, D.Min., Director of Pastoral Care
Georgia Baptist Medical Center
300 Boulevard, N.E.
Atlanta, GA 30312

Thomas E. Dougherty, Jr., Ph.D., Director
Pastoral Counseling Center
Box 1005
North Carolina Baptist Hospitals, Inc.
Winston-Salem, NC 27103

Di rector

Life Enrichment Center, Inc.
6685 Falls of the Nevse Road - Suite 201
Raleigh, NC 27609

Robert E. Johnston, S.T.D., Executive Director
Presbyterian Family Life Center
4108 Park Road - Suite 410
Char1qe, NC 28209
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Henry L. Gerner, Th.D., Director
Buchanan Counseling Center
Methodist Hospital of tndiana
Indianapolis, IN 46202

T. J. Liggett, L.H.D., President
Pastoral Counseling Service of Christian
Theologtcal Seminary
1000 West 42nd Street
Indianapolis, IN 46208

G. Edward Alley, M. Mm., Director
Raines Pastoral Counseling Center
921 East 66th Street
Indianapolis, IN 46220

William M. North, M.Dlv., Director
Care and Counseling, Inc.
12145 Ladve Road
St. Louis, MO 63141

Neal F. Fisher, Ph.D., Director
Garrett-Evangelical Theological Seminary
2121 Sheridan Road
Evanston, IL 60201

John 1. Florell, Ph.D., Executive Director
Illinois Pastoral Services Institute
702 North East Street
Bloomington, IL 61701

Larry Hoist, Interim Director
Pastoral Psychotherapy Institute
1580 North Northwest Highway - Suite ill
Park Ridge, IL 60068

Louis W. Adams, D.Min., Director
Pastoral Care and Training Center
Texas Christian University
Ft. Worth, TX 76129

Kenneth Pepper, Ph.D., Director
Pastoral Counseling and Education Center
3200 Maple Avenue - Suite 200
Dallas, TX 75201
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James V. Gau, Director
The Pomona Valley Pastoral Counseling and Growth
Centers of The School of Theology at Claremont
211 West Foothill Boulevard
Claremont, CA 91711



APPENDIX H

THE RESEARCH HYPOTHESES FINDINGS

Analysis of Hypothesis I

The AAPC and CACREP accredited counselor training programs were

compared for differences in the degree of emphasis each program places

on prominent counseling orientations. A general hypothesis, with 10

operational hypotheses were used to test for differences in emphasis

among those counselor training programs surveyed.

Hypothesis 1.0

There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the major counseling
orientations.

This hypothesis was rejected. The rejection is based on one out

of eleven operational hypothese being significent at p .0l. The

operational hypotheses are presented in the following section.

H:la There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the behavioral coun-
seling orientation. hypothesis Is retained, results presented In Table

Table I

or.
COhN, II PC? tOO 54.10$? 00035*75 034*7 500

COh. PC? IlOONiSIS IMPHASIS IMPMPSIS 1MP.4*SIS
I II 21 31 41

005
I I 3 I IS I 3 I I II

I II.? I $3.7 I IS.? I I 42.3
I 79.9 I 53.2 I 0.5 I I

COI.OMP I II II 3 42
707*1. 3.9 45.2 35.1 7.1 100.0

C"1SO4*l5 S.F. SIGNIFICAUCL MIII S.F. CtI.LS OlIN 1.P. S
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10.13174 3 0121 * 1.25$ 4 0? I I 50.05)
3S(I OF $15511.0 0* 1044$ . I

*Dlfference Is not significant at the .01 level.

2 I 7 I IS I 3 I 24
SLCUI.*I I 4.2 1 21.2 I 54.2 I 12.5 I 37.1

I 23.0 I 33.1 I 11.3 I '00.0 I



H:lb There is no difference in the emphasis, by secular and pastoral

counselor training programs, on the utilization of the cognitive coun-
seling model. Hypothesis is retained. Results presented in Table 2.

Table 2

Oh
COUNt I

POW PC? laO SI.IOIl? .00(9*75 095*? POW
COl. PC? IIMPIIIIS £h*SIS £MPIIISIS (594*525 ?OT*I.

I II 21 31 42

GAP
I 2 I 9 I I I I I IS

P9G?OI* 1 12.1 I 50.0 I 33.3 I 5.5 I 43.9
I SI.? I 79.0 I 21.1 I 20.0 I

uCu1.**

CNl-S0U*$I 0.F.

2 I * I 3 I IS I 4 I 23

I 4.3 I 13.0 1 II.? I 17.4 I 94*
I 31.1 I 25.0 I 71.4 I $0.0 I

3 7* 9 4*

29.3 51.2 *2.2 *00.0

C#IIGU*St O.. SIG*IPIC*.C( Ala 1.P. C1l.I.S WITh 1.P. S

9.50724 3 .0311 * 1.317 4 OP S I S0.OP)

PUNIER OP NISSING OSSIRvATIOIIS

*Not significant at the .01 level.

H:lc There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the eclectic coun-
seling orientation. Hypothesis retained. Results presented in Table 3.

Table 3

QIC
COWl? I

ROW PC? 1*0 1I.IOWT NI0(51T( 09(4? ROW
COl. PC? 11994*515 IUP**lSIS 1h*SIS (994*515 ?0Thl.

I II H II SI

I 4 I 4 I I S I IS
I 22.2 I 22.2 1 27.5 I 27.5 I 43.9
1 64.7 I 94.7 I 35.5 I 32.3 I

2 I 2 I 2 I $ I II I 93
I 9.7 I 9.7 I 34.9 I 47.5 I 51.1
I 33.3 I 33.3 I 11.3 I U.S I

C0h.UW. S $ II II 4*
707*'. *4.4 14.5 31.7 39.0 100.0

SIGIIIPIC*PC9 WIN It. CILLS *17*, 1.P.. 5

*Not significant at the .01 level.

H:ld There is no difference In the emphasis, by secular and pastoral
counselor training programs, on the utilization of the existential
counseling orientation. Hypothesis is retained. Results presented
in Table 4.

113
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?0?*s 7.3

3.72*23 3 .2332
*

2.134 4 OP $ I POOP)
MSS OP SISSIaG OSSIRNaTIOPS 2
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P5S70941.
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GO,

100*

2 4 ii 2 30

T0?* 5.3 47.4 39.5 7.9 200.0

cMI.S0U481 OF. SIG22IPICM.CI MIO 1.2. CILI.S 9)122 C.?. S

.92722 3 SZII * .442 4 0? S I 30.00)

O.40 OF 9089290 OISGRV*1I0#S

*Not significant at the .01 level.

H:le There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the phenomenological
counseling orientation. Hypothesis is retained. Results presented in
Table 5.

Table 5

021
COU22T I

592 OCT 200 51.101? 50019*71 1*0*1 592
COt OCt 15022*211 19011*SIS (2209*1)5 19021*115 TOTAl.

I II 2! 3) 41
800

2 I 20 I 4 1 I 2*
0*5100*1. 2 22.5 I 42.5 1 33.0 I I 42.2

I 40.0 I 50.0 I 38.4 I I

2 I 3 I 20 I I 2 I 22
SICU).4U I 3.9 I 45.5 I 32.5 I 9.1 I 57.9

I 50.0 I 50.0 I 53.5 I 200.0 1

Table 4

020
C920? I

592 PC? 2220 12.2022? .0015011 809*? 5022

CC1. PC? 11509451$ 1500020$ IM*SIS 12IIS 101*1.
I II 21 SI El

I I I I S I 8 * 2 I IS
I 5.3 I 43.5 I 37.3 I 22.5 I 42.2
I $0.0 I 38.8 I 40.0 I *4.7 I

2 I I I II I S I I 22
I 4.8 I $0.0 I 40.9 I 4.8 I 37.8
I $0.0 I $1.1 I 40.0 I 33.3 I

CO2.10212 3 20 II 2 35
107*1. 23.2 52.0 33.1 8.3 200.0

cIlI-Sos*ae OP. $IG1IIFIC*NCI 5222 1.0. C1U.1 51121 1.2.4 5

2.22373 3 .3472 * .542 S OP 5 0 52.52)
I01R 00 5155190 O43ISVOTIONS 8

*Not significant at the .01 level.
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H:l.f There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the psychoanalytic
counseling orientation. Hypothesis is rejected. Results presented In

Table 6.

Table 6

"P
cog..? I

ROW PC? 190 SLIOM? 900(9*11 090*7 908
COI. OCT E9$*l*SIS 05IS 1899*515 189*SI% TOT9I.

I II 71 3* (I
Ga.

I I I I I 3 I '3 II
5$ I 1.9 I II.? I 72.7 1 '2.5

I 29.0 I 9.3 I 37.1 $2.5 I

090
I 12 I I I I I IS

0*11090*. I 84.7 1 27.9 I 1.9 I 45.0
I 57.' 1 35.7 I 20.0 I

2 I 3 I IS I S I I I 24
I 12.5 I 92.5 I 10.9 £ 4.2 I 17.1
I 71.0 I $3.9 I 52.1 I 7.1 I

23.90141 3 .0000* 7114 4 OP I C 50.00)
10*9991 00 91551110 09 100$ I

*Difference is significant at P .001.

H:lg There is no difference 'in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the trait factor
counseling orientation. Hypothesis is retained. Results presented in

Table 7.

Table 7

070
COUNT *

908 PC? *90 SLIO.7T (00(9*71 ROW
CC.. 0(7 11509*5*9 150.10515 (909*5*9 TOT*L

I II 31 31

CIIISGU.al 0.0. 5IG#IP*C*NC( N!.. 1.0. COIlS 8*19 1.0.4 $

CGI.Ij.

2 * I 9 * 4 I 12
* 40.9 * 40.9 I IS.2 I 95.0
I 42.9 * 99.3 I 90.0 *

II
$2.5
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3. 00144 2 .1230 * 2.250 2 00 5 2 33.30)
81*99(9 00 915919$ 04 1099 3

*Difference not significant at the .01 level.

COLU. II 9 14 42
TOT.' '.5 31.1 15.0 33.3 100.0

cMISQIMI( 0.0. SIGIIPIC*4IC( WIN (.0. C(I.I.S 9*79 (.0.. 5

'4 $
31.0 2.5 100.0



C0LI II IS II 2 40
707*1. 27.5 37.5 30.0 5.0 100.0

C111$0U*fl OP. s1GNIIe*acI MI.. OP. COLtS 52124 E.F.. 5

*
3.52005 3 .3262 .900 3 OP S C 37.06)
I6 OP 81551224 015114071022$ 3

*Oifference not significant at .01 level.

here is no difference in the emphasis, by secular and pastoral
r training programs, on the utilization of the gestalt counsel-

ntation. Hypothesis is retained. Results presented in Table 9.

Table 9

Gil
$0162? I

9022 PCI 290 52.20111 60015*71 666*? 608
COt PC? 115511*515 55011651$ 18011051$ 555116*25 707*2.

I II 21 32 4)
$6.

I 7 2 I II I 3 I I I IS
505705*1. I 12.1 I 60.1 I IS.? I 5.0 I *1.0

I 200.0 I 63.2 I 11.0 * 50.0 I

2 I I 7 I 0 I I I 22
SICIH.*6 I I 32.5 I 63.6 I 4.22 I 55.0

1 I 36.6 I $2.4 I 50.0 I

COtUM" 2 IS Il 2 40
707*1. 5.0 47.1 42.5 5.0 200.0

CPIIS600S* O.F. SION&PIC*NC1 2285 I.P. $02.12 52711 1.P.4 5

0.23475 2 0,75* .900 40P I-i 10.OP)

Ilt5 05 5155*94 00SlS'M7IONS

*Difference not significant at .01 level.
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ere is no difference in the emphasis, by secular and pastoral
training programs, on the utilization of the transactional

counseling orientation. Hypothesis is retained. Results
in Table 8.

Table 8

GIN
COW.? I

608 C? 2220 51.10111 60016071 0614? 608
$02. PC? 160,818$ $60110525 £16SIS 6008552$ 201*2.I 2! 22 3! 4!I,

I I 2 7 2 3 I I I IS
p05706*1. I 36.0 I 30.6 I 16.7 2 5.0 I 45.0

I 63.5 I 46.7 & 25.0 I 50.0 I

2 I 4 I S I I I I 22
SICUtA. I 16.2 1 30.4 I 40.6 I 4.1 I 05.0

I 26.4 I 63.3 I 75.0 I 50.0 I



COLIOUI 3 5 24 I 4*
TOTAL 7.1 14.3 57.1 21.4 100.0

c.II-sQuAmI OP. SISSIFICAIICI NIl' (.5. CElls sITI (.5.. 5
*0.15755 3 .0150 1.25$ S 05 4 I 52.15*

ll'II OP 5*55*00 OSSISl'*TI0l.$

*Difference not significant at the .01 level.

The AAPC counselor educators surveyed wrote in a number of counsel-

ing orientations under the "other" category. Those counseling orienta-

tions mentioned are listed below. The frequency of mention for each

counseling orientation is noted parenthetically.

Systems Theory (6)

Family Systems (2)

Object Relations (1)

Interpersonal (1)

Experiential (1)

Family of Origin (1)

Child Play Therapy (1)

Marriage & Family (1)

Spiritual (1)

Multimodal (1)

The CACREP counselor educators surveyed also wrote in a number of

counseling orientations under the "other category. Those counseling

orientations mentioned are listed below. The frequency of mention for

each counseling orientations i noted parenthetically.

Adlerian
Systems Theory
Developmental
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H:lj There is no difference in the emphasis, by secular and pastoral
counselor training progratn, on the utilization of the client-centered
counseling orientation. Hypothesis is retained. Results presented in

Table 10.

Table 10

0l.*
C0llI? I

U0 PC? 100 SLIGHT 0O$5*TI 055*? iOU
COL PC? I05P*5IS (OUHAGIS 555005*5 155*41*5 TOTAL

I II 71 3) 4*
Ga.

I I 3 I S I S I 2 I IS
.45,054I. I 11.7 I 27.5 I 44.4 I 11.1 * 4S.S

I '00.0 * 53.3 I 33.3 I 22.2 I
21 I I I IS I 7 * 74

SECUI.4fi I I 4.2 * 44.7 I *4.2 I 5.lI IS.? I 54.7 I 77.4 *
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Hypothesis 2

There is no difference between the pastoral and secular counselor
training programs in the mean number of clock hours required in on-campus
laboratory or skill training experiences.

This hypothesis was retained. The decision to retain the null hy-

pothesis is based upon the degree of difference not being significant

at the .01 level. Results presented in Table Ii.

Table II

I - 0*0 (0 I.1*0002.0*0 10 3.
:

0001.00 V10I*NCI : 1*00*51 0*01*1111 11,10*11
$71110000 *7*40*00 2.1*11. .10.1(1 00 2.?ll 01*011% 00 $1*lI.00 1*255 00*0 01Vl*Tl0ll 15000 Vol.05 0005. Vol.01 00(1001 0500. 051(300 0*04.

*0 (0 I.II. so a.
.111.0. 1*01*1111 I(VI1*tI

$TA*lC*aO 17*110100 P 2.7*21. 7 011011$ 00 2Th11.
00 1*251 lION S(vI*iIO.s 50*0* vMul 0000. 0*21* 0*1(001 Pool.

AAPC II 1111.23*0 *1*0.217

CACREP 23 23.20, .104
. 10 23 .034

*Difference not significant at the .01 level.

*Difference not significant at the .01 level.
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Analysis of Hypothesis 3

The AAPC and CACREP accredited counselor training programs were com-

pared for differences in the number of clock hours each program required

for internship experiences.

Hypothesis 3

There is no difference between secular and pastoral counselor train-
ing programs in the mean number of clock hours required for on-site (or
internship) field experiences.

This hypothesis was retained. The decision to retain the null hypo-

thesis is based upon the degree of difference not being significant at

the .01 level. Results presente4 in Table 12.

Table 12

*50110 ' '* IZS*.S333 1404.001 401.300 : 1.11 .50* : 30 .30 33*4 .70* *
0*0110 2 2* 1051.2(00 1124.104 311.210

*0005071 OlOIWICI 23711*11
I 010011$ GO 3.1*11.

0*1.UI '00*0* PIGS.

11.1* .142 *



Analysis of Hypothesis 4

The AAPC and CACREP accredited counselor training programs were

compared for differences jn the procedures employed to evaluate the

experiential components of the counselor education process. A general

hypothesis, with six operational hypotheses were used to test for

differences in emphasis among the counselor training programs surveyed.

HypothesIs 4

There is no difference In the degree of emphasis that pastoral and
secular counselor tralntng programs place on the evaluations of the ex-
periential components of counselor training.

This hypothesis was rejected. This rejection is based on two out

of six of the operational hypotheses being significant at P .Ol. The

operational hypotheses are presented in the following section.

H:4 There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'videotape'
in the evaluations of the experiential components of counselor train-
ing. Hypothesis is rejected. Results presented in Table 13.

Table 13

04*
C0lP.y I

800 PCI 3330 24.304? 800*33*3* 041*? 4033
CCI. PCI 1(48331*210 (404*030 (4833*130 133811*012 107*4.

I II 23 33 43
000

I I 4 I 7 2 8 I 3 I II
I 23.3 I 34.4 I 31.1 I 30.5 I 44.2
I 48.7 I $1.3 I 41.5 I 33.3 I

3 8 2 1 I I I I 13 I 24
S*CISL*I I S.3 3 4.2 I 33.3 I 04.3 I 35.4

8 33.3 I 32.1 I 37.3 I 10.7 I

C04.t_ S I 34 II 43
101*3. 34.0 8.5 32.8 34.1 300.0

C331-$Cu.0 0.,. SIOMIPICMSCI III (.8. CIU.$ WITh 1.8.. 3

13.114*8 3 .0044 2.813 4 OP S I 30.08)
8104 08 8130100 00411V*?10I3$ 0

*Difference is significant P .Ol.

H:4b There is no difference in the degree of emphasis that pastoral
and secu1ar counselor training programs place on the use of 'audio-
tape' in the evaluation of the experiential components of counselor
training. Hypothesis is retained. Results presented In Table 14.
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Table 14

COUNT 1
NON OCT 151.10807 .0016*10 060*? PCI
CCI. PC, 1(1088*511 10088801$ 15I$I 2! 3! II

I £ I S I 14 I II
I 21.3 13.7 44.2
1 I *8.7 I 40.3 I

2 I 2 I 7 I 11 1 24
I 6.3 1 20.2 I 62.5 I $6.6
I 100.0 I $1.3 I SI.? I

1.010,) 2 .4044 .664 3 00 0 8 33.30)
10606* 00 MISSING 0120*0071015 0

*Difference not significant at the .01 level.

H:4c There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'direct ob-
servations' in the evaluation of the experiential coiponents of counselor
training. Hypothesis is rejected. Results presented in Table 15.

Table 15

04C
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IOU OCT 110 51.1007 .0010*70 GREAT NOW
SOS. PC? 11610*515 (00*4$I5 (1080*511 (6911*5)5 701*1.
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I 800.0 I 63.2 I 33.3 * I

2 I I I I 80 I I I 24
S6CUL** I I 26.2 I 68.7 I 20.2 I 55.6

I I 36.6 I 66.7 I 800.0 I

508.06" 2 6 II 7 43
tOTAl. 4.7 44.2 34.0 86.3 800.0

C11ISOUAO( 0.?. SIOIIIPICAMCC III (.0. COILS 11118 (.0.' 5

II. 3 .00,8* $14 4 00 6 2 50.00)

NUUIU 00 MISSING 002066*71065 0

*Difference Is signifIcant at p - .01.

H:4d There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of "interper-
sonal Process Recall (IPR)' In the evaluation of the experiential com-
ponents of counselor training. Hypothesis is retained. Results pre-
sented in Table 16.

Table 16
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*Oifference is not significant at the .01 level.
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H:4e There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'direct
consultations with supervisor following session' In the evaluation of

the experiential components of counselor training. Hypothesis Is re-

tained. Results presented in Table 17.

Table 17
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H:4f There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of the 'process
report' in the evaluations of the experiential components of counselor
training. Hypothesis is retained. Results presented in Table 18.

Table 18
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tflifference not stgnificant at the .01 level.

One AAPC counselor education program chairperson surveyed wrote in

two methods of evaluating the experiential components of counselor train-

ing under the "other" category. These are "individual supervision", and

"group supervision". A number of CACREP counselor education program

chairpersons surveyed wrote in methods used by their programs in the evalu-

ation of the experiential components of counselor training under the "other

category. These are "regular supervision", "group supervision" (mentioned
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Analysis of Hypothesis 5

The AAPC and CACREP accredited counselor education programs were

compared for differences in the degree of emphasis each program places

on the "personal growth" of the student counselor. The degree of em-

phasis on student counselor "personal growth" was assessed by hypothe-

sis 5.

H:5 There is no difference In the degree of emphasis that secular
and pastoral counselor training programs place on the 'personal growth'
of the counseling student. Hypothesis is retained. Results presented

in Table 19.

Table 19

2 .2013* 1.331 3 00 S I $0.00)
II55S*5 00 5*15155 O$S*S,*?*05$ 0

*Difference is not significant at the .01 level.
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twice), "individual on-going uperyision", and "client evaluations.".

Analysis of Hypothesis 6

The AAPC and CACREP accredited counselor education programs were com-

pared for differences in the percentage of counseling students, within

their program, that are currently Involved as a client in personal counsel-

ing or psychotherapy. The percentage of student counselors currently in

personal counseling was assessed by hypothesis 6.
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H:6 There is no difference between pastoral and secular counselor
training programs in the percentage of students in personal counseling
or psychotherapy as clients. Hypothesis is rejected. Results presented

in Table 20.

Table 20
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*Difference is significant at P .001.

Analysis of Hypothesis 7

The AAPC and CACREP accredited counselor education programs were

compared for differences in the level of encouragement they provide

student counselors to become involved as clients in personal counseling.

The level of programatic encouragement of students to become involved

in personal counseling is assessed by hypothesis 7. Hypothesis Is re-

jected. Results presented in Table 21.

Table 21
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Analysis of Hypothesis 8

The AAPC and CACREP accredited counselor education programs were

compared for differences i,n the level of prograninatic encouragement

counseling students receive to develop their own personal counseling

philosophy. The level of encouragement that counseling students re-

receive to develop their own personal philosophy of counseling is assessed

by hypothesis 8.

H:8 There is no difference between secular and pastoral counselor
training programs in the level of encouragement students receive to
develop their own personal philosophical model of the counseling pro-
cess. Hypothesis is retained. Results presented In Table 22.

Table 22
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*Difference not significant at the .01 level.
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C UPO40 74.1(5 C011ECTION
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Analysis of Hypothesis 9

The AAPC and CACREP accredited counselor training programs were

compared for differences in progranratic emphasis of various counselor

education content areas. A general hypothesis, with 21 operational

hypothesis were used to test for differences in emphasis among those

counselor training programs suryeyed.

Hypothesis 9

There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the major content areas of counselor
education.
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*Difqerence not significant at .01. level.

H:9b There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'life meaning Issues'.

Hypothesis is retained. Results presented in Table 24.

Table 24
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H:9c There is no difference in the emphasis, by pastoral and secular
counselor training pro9rams, on the content area of 'family counseling'
Hypothesis is retained. Results presented in Table 25.

1 25

This hypothesis was rejected. The rejection i.s based on five out

of 21 operational hypothei.s being significant at P.Ol. The opera-

tional hypothesis are presented in the following sections.

H:9a There is no difference In the emphasis, by pastoral and secular
counselor training programs, on the content area of 'marriage counsel-
ing1. Hypothesis is retained. Results presented in Table 23.

Table 23
oil
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Table 25
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*Difference not significant at the .01 level.

H:9d There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'gerontological
issues'. Hypothesis is retained. Results presented in Table 26.

Table 26
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*Difference not significant at the .01 level.

11:93 There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'sexuality issues.
Hypothesis retained. Results presented in Table 27.

Table 27
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H;9f There is no difference in the emphasis, by pastoral and secular
counselor training programs,on the cqntent area of 'individual counsel-
ing'. Hypothesis retained. Results presented in Table 28.

Tab.le 28
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*Difference not significant at the .01 level.

H:9g There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'spiritual Issues'.
Hypothesis rejected. Results presented in Table 29.

Table 29

050
CDI$$T I

POW CT ISO 31.105? 40085475 358*? lOW
Ca. PC? 114411*515 111*$lS INPSOII$ 1540*11%

I II 21 31 4)

3 I I I $0 I 4 I I I 24
I 37.5 I 41.7 I II.? I 4.2 1 $0.1
I 100.0 I 80.5 I 28.7 I 2.5 I

ii II I 43
20.5 25.5 34.0 $1.8 '00.0

crn-,au.1 0.?. SIOWIPIC*ICI MI, 5.5. COLtS rim 1.,.. 5

2.81$ 2 00 4 C 10.00)
I 115011 1*1*1 C013IC?ION I

1 27

23.57187 3 .0000 * 3.533 4 OF I C lOOP)
$01I 05 0151144 OIUIV*?IONS

*Difference is significant at P .00l.

H:9h There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 9nterpersonal re-
lationship issues . Hypothesis retained. Results presented in Table 30.
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*Difference not stgntficant at the .01 level.

H:9i There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'occupational and
vocational guidance'. Hypothesis is rejected. Results presented in

Table 31.

Table 31
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*Difference is significant at the P .00l.

H:9j There Is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'life transition
issues'. Hypothesis is retained. Results presented in Table 32.

Table 32
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H:9k There is nq difference in the emphasis, by pastoral and secular
counselor tralnln9 programs, on the content area of group work'.
Hypothesis rejected. Results presented in Table 33.

Table 33
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*Difference is significant P.00l.

H:9l There is no difference l;n the emphasis, by pastoral and secular
counselor training programs, on the content area of 'counseling research'.
Hypothesis retained. Results presented in Table 34.

Table 34
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*flifference not significant at the .01 level.

H:9m There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'psychopathology'.
Hypothesis retained. Results presented in Table 35.

4 oP 5 I 50.08)

129

2 .0200 *

GAP

P45105*1.

SECUI.*I

43
100.0



Cap
I 0 8 2 0 ID I 6 I IS

843700*1. I I 11.1 fl,S I 33.3 8 42.5
0 I 32.2 0 41.7 I fl? I

2 I 2 I 7 I 4 I I I 24
050*45 1 1.3 I 29.2 I 15.3 I 4,2 I 17.5

1 100.0 I 77.5 0 54.3 I 4.3 I

CC1.U68 2 I 24 7 42
4.5 21.4 $7.1 IS.? 100.0

011.70(1*01 0.8. S105IFIC*ICI 485 1,8. C*I.I.S 6*75 I.F. S

1.32170 3 .0351* 5$? 5 08 5 1 52.58)
81(I CO SISSIIIG OSSIPYIOSS

*Difference is not significant at the .01 level.

H:9n There is no difference of emphasis, by pastoral and secular
counselor training programs, on the content area of 'professional
orientation'. Hypothesis retained. Results presented in Table 36.

Table 36
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*Différence not significant at the .01 level.

H:90 There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'appraisal of the indi-
vidual'. Hypothesi:s retained. Results presented in Table 37.

Table 37

050
COW'? I

500 PC? 151.1314? 50015*71 01*4? SOW
CCI. PC? IINPII*5IS 0581445*5 £I50IS 101*1.

* 2* 31 4*
Ga.

I I I S I II I IS
8*070885. 1 0 48.1 I 87.6 I 45.2

I I 15.4 I 57.5 I

C04.1681 I 22 II 42
707*1. 2.4 52.4 41.2 100.0

CNISOIURI OP. SIONIPIC*SCI PIN 3.8. CIllS 5*75 1.F. 5

*
2.13404 2 .2333 .452 2 08 I 0 33.381

08 5105160 OISISVO?IOIIS

*Difference is not significant at the .01 level.

Table 35

OS,
COWl? I

PCI PC? *60 04.1014? 600*6*13 06(4? POW
CCI. PC? *168144115 (l*1lS I4*SIS 11*$*S 707*1.

I II 20 30 4*
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2 I I I II I I I 23
SICUS.*5 I 4.3 I 50.5 I 34.5 I 54.8

* 200.0 I 63.6 I 42.1 I

008

8*5705*4.

S*CUI.*I



COtI II 23 43
tQThI. 2.2 44.2 U.S *00.0

C171$00451 D.. SIGIIIS*C*NCI 1111 U.N. CUlLS NIl. C.5. S

2.53733 2 .2571 * .442 2 ON S 1 33.35)
NI15 ON NI$SI7 OUSINWATIONS

*Difference is not si:gnificant at the .01 level.

H:9q There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of human gorwth and develop-
ment'. Hypothesis.retained. Results presented in Table 39.

Table 39

080
COUNT I

ION NC? 131.1017? 000 051*7 SON
CCL NC? *8557713*3 CN$114513 1571745*5 ?OThI.

I 21 35 4*
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* 70 I S I IS
P1350141. I 12.5 I 17.4 1 44.2

* 43.1 I 47.4 I

2 I I I IS I ID I 74
UCUI.4I I 4.2 I 54.2 I 47.7 I 51.8

I 700.0 I $5.5 * 52.5 I
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2.3 13.5 44.2 100.5

CIIISGUGII OP. SIGIIINIC*.C1 11$ U.S. CELLS NI?I4 U.P. S

.57435 2 .5455 * .442 3 UN $ I 33.3$)

NI111 ON $1111174 OS$1IV4?ION5 0

* Difference not siynificant at the .01 level.

H:9r There is no difference of emphasis, by pastora1 and secular coun-
selor training programs, on the content area of 'personality theories'.
Hypothesis retained. Results presented in Table 40.

Table 40

085
COUNT I

NOW PC? ISLICK? 000ER*TI GUI? SOW
CDI. PC? 115511*515 CN$171553 £7*SIS

& 2* 3! 4*
DIP

I * I * II I 7 * II
SUbUNIt. * 5.3 * 57.5 * 35.0 I 44.2
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2 * 4 I 74 * $ 1 24
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* 2.205 2 05 $ * 33.35)

IUISIS ON 0155*774 OSSElV*1I05S

*Difference not significant at the .01 level.
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H:9p There is no difference of emphasis, by pastoral and secular coun-
selor training programs., on the content area of 'theories of counseling'.
Hypothesis retained. Results, presented in Table 38.

Table 38
as.

COUNT I
500 acy I Si.iOKI UNOISITS 051*? NOW
CCL NC? *147171515 I71$I$ 1550551$ bilL

I 3* SI 4*a.,
I I I I $0 * S I IS

PNS?ONaI. I 1.3 * 12.5 I 42.1 I 44.2
I 100.0 I 13.5 I 34.4 I

21 * S I II 1 24
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2 I S I II I 3 I 24
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C0U Ii 24 S 41
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.60636 2
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III6 04 NZ$21118 OISIIVN?lOU$ 4 - 0

*Dlfference not significant at the .01 level.

H:9t There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'the psychology of reli-
gious experiences'. Hypothesis rejected. Results presented in Table 42.

Table 42

a.,
COUNT I

IOU PC? 11.0 11.10117 80044*78 0048? ION
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C0IJ IS II I? 8 43
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CNI.$OU**I 0.8. $ICIIIPIC*NCI MIII 8,4. Cull WITh 1.FI 5
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H:9s There is no di,fference Qf emphasis, by pastoral and secular coun-

selor training programs, on the content area of 'social and cultural

foundations'. Hypothesis, retained. Results presented in Tatile 41.

Tatile 41

001
C0141t I

IOU PC? ISI.&OU7 USD11871 011*? IOU
04*. PC? 114411*81* £l*Sl$ 14411411$ 707*1.

I 22 31 41
a..

I S I ID & 3 I 6
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26.62080 3 .0005* 2.205 3 00 6 1 37.54)
NILI OP WIllING 0551144710111 0

*Difference is significant P .0O1.

H:9u There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'the helping relation-
ship'. Hypothesis rejected. Results presented in Table 43.

2 I IS I 7 1 2 I I 24
IICUI.*4 I 52.5 1 21.2 I 5.3 I I 18.5

I '00.0 1 13.1 1 II.? I I



Table 43
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* I 3 I Ii I 24
SIC I 2% I 17.1 I 14.1

I *1.4 I 73.4 I


