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The study comparatively analyzed salient components of the
counselor education process of training programs which are accredited
by the American Association of Pastoral Counselors (AAPC) and the
Council for the Accreditation of Counseling and Related Edﬁcationa]
Programs (CACREP). The data of this study were obtained by a Likert
type survey questionnaire mailed to all AAPC and CACREP accredited
counselor training program chairpersons during March and April 1986.
The results are based on a return rate of 19 (76%) of the 25 AAPC
and 24 (80%) of the 30 CACREP programs surveyed. A conservative
level of p < .01 was chosen to determine if significant differences
between programs exist.

The results revea]ed that AAPC accredited programs emphasize
the psychoanalytic counseling orientation more than CACREP programs
(p < .001). Programs accredited by CACREP emphasize the use of video-
tape and direct observation more than AAPC programs (p < .01). There
is a much higher percentage of counseling students in personal thera-

py as clients in AAPC programs than in CACREP programs (p < .001).

AAPC counseling students also receive more encouragement by faculty




to be in personal therapy as clients than do CACREP students (p < .01).

With respect to counselor education course content area empha-
ses, AAPC programs emphasize "spiritual issues" (p < .001) and "the
psychology of religious experience" (p < .001) more than CACREP pro-
grams. CACREP programs emphasize "occupational and vocational guid-
ance" (p < .001), "group work" (p < .01), and “"the helping relation-
ship"® (p < .01) more than AAPC programs. Only these five course con-
tent areas, from a total of 21, were found to be distinctly empha-
sized by either CACREP or AAPC at the .01 level of significance.

The Demographic data revealed that the mean average number of
students in AAPC programs (x = 16.8) is much smaller than that of
CACREP programs (x 189.2). For AAPC programs there is a mean aver-
age of 9.2 male students and 7.3 female studenfs. For CACREP pro-
grams there is a mean average of 73.6 male students and 115.6 female
students. The percentage of minority students within AAPC programs
(x = 10%) is comparable to that of CACREP programs (x = 13.5%).

The study presented conclusions and recommendations for curri-
cula review by the two program groups. Recommendations were made
for further research. Future comparative research might focus on
the doctoral level training programs of CACREP and AAPC. Finally,
it was suggested that by increasing communication between the educa-

tors of AAPC and CACREP programs, both groups of counselor educators

would benefit.
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COMPARISON OF SELECTED PHILOSOPHICAL AND PSYCHOLOGICAL
VARIABLES IN TRAINING PASTORAL AND SECULAR COUNSELORS

CHAPTER I. INTRODUCTION

There was a time when psychological phenomena
were seen only in spiritual terms. Then we
went through a period in which spirituality
was often seen in psychological terms. Now,
what? (Gerald May, 1984, p.4)

OVERVIEW

Pastoral and secular counseling in the United States have quite

different historical backgrounds. Pastoral counseling stretches
| back through the history of the American churches, even though a pro-

fessional pastoral counseling organization (the American Association
Pastoral Counselors, AAPC) is a quite recent development. The de-
velopment of secular counseling has its historical roots in the
early twentieth century vocational guidance movement in the United
States. As authorized by the major American professional secular
counselor organization (Association for Counseling and Development,
AACD), the Council for the Accreditation of Counseling and Related
Educational Programs (CACREP) is the major accreditation body of
secular counselor preparation programs. This study comparatively
analyzes selected variables in those counselor training programs
which had received accreditation by the AAPC, or by the CACREP, at
the time this study was conducted.

Chapter one outlines the need for this study, and it provides

a statement of the research problem. The methodology employed in

this study and a 1ist of definitions of terms central to this study




are also presented. Finally, the 1imits of this study are discussed.

BACKGROUND

This study focuses on counselor training programs which were
accredited by the American Association of Pastoral Counselors (AAPC),
and the Council for the Accreditation of Counseling and Related edu-
cational Programs (CACREP). Both of these accreditation bodies have
their own unique history of development. What follows is a discus-
sion of the historical backgrounds of both the AAPC and CACREP.

The historical roots of the AAPC extend to the founding of the
United States. From the beginning of the United States, American
clergy assumed the role of providing counsel to persons experiencing
physical, psychological, emotional, and spiritual difficulties. The
specific forms such counsel took (i.e., the language used to de-
scribe the nature of the person's difficulties, and the most appro-
priate method to utilize in effecting cure or improvement in the
overall condition of the person) were often related to theological
viewpoints prevalent during particular points in history (Holifield,
1983).

At the beginning of the twentieth century, theological writers
began to include in their conceptions the findings of contemporary
psychology.

By the late nineteenth century, with the emer-
gence of the 'new psychology' and the European
psychotherapies, the pastoral writers began to
expand the practical implications of psychological
theory. Whether they worked with James' theories
of habit and the subliminal consciousness, or
with Freud's theories of 1ibido and the uncon-

scious, they began to explore more deeply the
link between psychotherapeutic techniques and




clinical practice. In the later adoption
of therapeutic images of adjustment, or
insight, or acceptance, the twentieth-
century pastoral writers continued that
exploration (Holifield, 1983, p.354).

As a group of primarily Protestant theologians began focusing
their attention more closely on the‘processes and procedures of
pastoral care, an increasing number of ministers began to specialize
their energies in pastoral counée]ing. The actual counseling meth-
ods used by pastoral counselors were drawn from developments in
clinical psychology and counseling psychology research. From the
1930's on, there evolved a number of pastoral counse]ing\training
centers. These training centers provided student pastoral counse-
lors an opportunity to receive supervised training in the provision
of psychotherapeutic services to clients within a religious context.

The development of these centers was accompanied by the desire
of many pastoral counselors and pastoral counselor educators for
the development of an organization that would provide a comprehen-
sive statement of standards for the preparation and practice of pas-
toral counseling (Aist, 1983). Such an organization was created in
1964, and named the American Association of Pastoral Counselors
(AAPC) (Hiltner, 1964). There were twenty-four pastoral counselor
training centers in America accredited by the AAPC at the time of
this writing (American Association of Pastoral Counselors, 1985).

The development of professional counseling in America began

with the vocational guidance movement at the beginning of the twen-

tieth century. This development intensified during and following

World War I. Super (1955) states, "Vocational guidance began, in




the United States, as a movement by philanthropically minded citi-
zens to improve the post-school vocational adjustment of boys and

girls" (p.3). Through the 1930's, and into the early 1940's, most
vocational guidance workers focused primarily on diagnostic issues
related to occupational vocational guidance. The appearance of

Carl Rogers' book Counseling and Psychotherapy (Rogers, 1942), pro-

vided a 'bridge' between the newly evolving field of clinical psy-
chology and the field of vocational guidance. This ‘'bridge' pro-
vided the foundation on which was built the hybrid profession of
counseling psychology. The underlying principle of this new pro-
fession was " . . . that it is the adjusting individual who needs
help, rather than merely an occupational, marital, or personal
problem which needs solution" (Super, 1955, p.4).

The American Personnel and Guidance Association (APGA), now
called the American Association of Counseling and Development
(AACD), was created in 1952. The APGA was able to assimilate the
heretofore separate vocational guidance organizations, thereby
giving" . . . more adequate expression togthe current interest in
occupational problems in its divisional structure" (Super, 1955).
In 1980, the APGA created an organization to oversee the accredita-
tion of counselor education programs. This accreditation organiza-
tion was named the Council for the Accreditation of Counseling and
Related Educational Programs (CACREP) ("Accredited Counselor Educa-
tion Programs", 1982).

There were thirty secular counselor training programs accre-

dited by CACREP at the time of this study (NBCC News Notes, 1985).




NEED FOR THE STUDY

A review of the literature reveals that a comparative analytic
study of the training and supervision components of pastoral and
secular counselor training has not been done. Due to the paucity
of published research in this area, the student of contemporary
counselor education is unclear as to those areas of similarity in
the training processes used by AAPC and CACREP accredited programs,
and those training processes that are unique to AAPC or CACREP
accredited counselor training programs.

This research study sought to meet two basic needs. First, to
gather information which might increase the level of knowledge among
members of both counseling professions as to what philosophical and
procedural orientations are most commonly used in the training of
contemporary pastoral and secular counselors. Second, to increase
the opportunity for communications between the two professions, in
the hope that the current experience of both groups of professional
counselor educators might benefit each other in the ongoing evolu-

tion of the counselor education process.

STATEMENT OF THE PROBLEM

The purpose of this study was to determine what similarities
and differences exist in the academic and experiential components
of CACREP and AAPC counselor preparation programs. Knowledge of
differences and similarities in contemporary counselor training
offered by AAPC and CACREP programs will delineate areas of train-

ing common to both secular and pastoral counselor educators, and

those areas of training specific to one professional group. In




addition, this study seeks to determine which education courses,
training methods, and supervisory processes are currently being
utilized by both groups.

The extent to which the personal growth of the counseling stu-
dent is a programmatic goal of pastoral and secular counselor train-
ing programs is another area of focus in this study. "Personal
growth", as an outcome of counselor education, has been reported by
both pastoral (Gray, 1977; Hemenway, 1982; Manzella, 1977; Wise
1977) and secular (Leddick and Bernard, 1980; Kammer, 1984) counse-
lor education writers. This study also addresses the following
questions: To what extent do both secular and pastoral counselor
educators encourage counseling students to become involved in per-
sonal counseling or psychotherapy as clients? To what extent are
pastoral and secular counseling students encouraged to develop
their own personal philosophies of the counseling process?

The counselor education content areas (available courses, and
areas of specialization) have grown significantly in both pastoral
(Linebaugh, et al, 1981) and secular (Wantz, et al, 1982) counselor
education programs. Knowledge of the relative emphasis that is
placed on the various counselor education content areas by contemp-
orary pastoral and secular counselor training programs, will update
the literature in both professions. In addition, this information
can provide insight into those counselor education content areas

that receive unique emphasis by either pastoral or secular counselor

training programs.




METHODOLOGY
This study comparatively analyzed important components of
those American counselor training programs that had received accred-
itation by either the AAPC or CACREP. At the time of this writing,
there are thirty counselor training programs accredited by CACREP,
and twenty-four programs accredited by the AAPC. The data gathering

instrument used in this survey was the Survey of Counselor Educators

(Appendix A), which this researcher developed for use in this study.
The survey items were drawn from major themes found in the litera-
ture of pastoral and secular counselor education.

The statistical procedures used in this study are straightfor-
ward. For hypotheses 1, 4, 5, 6, 7, 8, and 9 this study employed
the Chi Square (X2) test. For hypotheses 2 and 3, this study em-
ployed the t test. Due to the large number of tests being performed,

a conservative level of significance was set at P < .01.

DEFINITIONS OF TERMS

AACD - See the American Association for Counseling and Development.

The American Association for Counseling and Development (AACD) -

The major American professional counseling association. In
1981 the organizational name was changed from the American
Personnel and Guidance Association.

APGA - See the American Personnel and Guidance Association.

American Personnel and Guidance Association (APGA) - The former name

of the American Association for Counseling and Development.
AAPC - See the American Association of Pastoral Counselors.

The American Association of Pastoral Counselors (AAPC) - The Ameri-




can Association of Pastoral Counselors (AAPC) was officially
created in 1964 (Hiltner, 1964). This association is the
major American standard setting organization for professional
pastoral counselor training programs. Professional membership
within the association is offered (at the "Member", "Fellow",
or "Diplomate" levels) to those pastoral counselors who have
met the theological and psychotherapeutic training criteria
set by the association (see appendix E).

CACREP - See the Council for Accreditation of Counseling and Re-
lated Educational Programs.

The Council for the Accreditation of Counseling and Related Educa-

tional Programs (CACREP) - Was created in 1981 as the standard

setting body of the AACD. The standards for counselor educa-
tion program accreditation are provided in Appendix F.

Pastoral Counselor - For the purpose of this study, the term pastor-

al counselor is restricted to those persons holding "“Fellow"
or "Diplomate" status of membership in the AAPC (see copy of
the AAPC Handbook, Appendix E). Very briefly, these are per-
sons who have attained at least an advanced degree in pastoral
counseling. This requires at least one year beyond the first
professional degree. There are numerous specific additional

requirements which are outlined in the AAPC Handbook.

RESEARCH HYPOTHESES

There are nine primary hypotheses in this study. Three of

these are subdivided into a number of subordinate operational hypo-

theses. The nine hypotheses address the following areas:




Ho 1: Counseling orientations.

Ho 2: Clock hours of on-campus laboratory or skill training
experiences.

Ho 3: Clock hours of on-site (or internship) field experiences.

Ho 4: Evaluation methods.

Ho 5: Personal growth of trainees.

Ho 6: Students in personal counseling.

Ho 7: Encouragement students receive for personal counseling.

Ho 8: Student development of counseling philosophy.

Ho 9: Major content areas of counselor education.

The complete hypotheses are presented in Chapter 3.

LIMITATIONS OF THE STUDY

This research study assessed the similarities and differences
in the training techniques, procedures, and processes of contemp-
orary pastoral and secular counselor education programs. Among the
differences between these two groups, exist two areas of non-compar-
ability. The first such area is the fact that the pastoral counse-
lor is an ordained minister of an established faith group, or church.
Thus, the pastoral counselor holds two major roles, that of minister,
and that of professional counselor. The second difference is that
of the student bodies of AAPC accredited programs and CACREP accre-
dited programs. For CACREP accredited programs it is customary to
have students studying at both the masters degree and doctoral de-
gree level, with the majority of the students working toward the

masters degree in counseling. Unlike CACREP programs, wherein the

usual professional degree in counseling is the masters degree, AAPC
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programs usually admit students who have already completed a masters
degree in theology, or a related discipline, have received a recog-
nized position of leadership within an established church, and be-
gin their professional counselor training at the doctoral level.
This study does not attempt to minimize these afeas of non-
comparability between the memberships of the two groups being
studied. Rather, the focus of this study is on the comparative
analysis of the counselor training of both groups. As professional
counselor training (whether pastoral or secular) encompasses a body
of knowledge, procedures, skills, and training processes, the coun-
selor education components of both secular and pastoral counselor
training programs can be comparatively analyzed. Finally, this
study relies upon the perceptions of the AAPC and CACREP program

chairpersons who completed the survey instrument.

| SUMMARY
Chapter one has outlined the historical development of both
pastoral and secular counseling. The pastoral counselor training
accreditation organization (AAPC), and the secular counselor train-
ing accreditation body (CACREP) were discussed in their historical
i contexts. The need for this study, the statement of the research

| problems, and the research methodology employed in this study were

presented. A list of definitions of terms relevant to this study

was presented, as was a listing of the research hypotheses. Finally,

the 1imits of this study were discussed.
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CHAPTER II
REVIEW OF THE LITERATURE

OVERVIEW
Chapter two reviews the literatures of pastoral and secular
counselor education curriculum development. The literature sources
used in the creation of the survey instrument are presented. Fin-
ally, areas of training common to both pastoral and secular coun-
selor education are discussed.

HISTORICAL DEVELOPMENT OF PASTORAL COUNSELING IN THE UNITED
STATES

Some form of counseling has always been an integral ingredient
in the professional 1ife of the minister. The form which pastoral
counseling assumes is related to the historical, theological, and
cultural context in which it occurs.

A representative selection of pastoral con-
versations in the late twentieth century
would probably encompass the whole history
of pastoral counseling in America. Some
ministers today speak in the tightly rational
accents of the seventeenth century; some _
still worry about eighteenth century under-
standings of sin, convictions, and rebirth;
some still strive for the appearance of
gentility; some affect an easy and informal
manner; some offer diagnoses couched in
psychological jargon; some nod sympatheti-
cally and strive to reflect the right feel-
ings . . . Every pastor, wittingly or un-
wittingly, adopts some "theory" of pastoral
counseling, whether it be derived from the
seventeenth century or from the twentieth
(Holifield, 1985, p.349).

At the beginning of the twentieth century, the science of
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psychology was gaining increased social influence as a prominent
paradigm to be utilized for gaining an understanding o% human ex-
perience. Many pastoral thinkers became interested in methods by
which they could include the knowledge gained by the science of
psychology into the working minister's repertoire of knowledge and
skills. The inclusion of psychological knowledge as appropriate

for the working minister brought about some significant issues of
discussion among pastoral writers. One major issue of this dis-
cussion focused on how much training should be required of the mini-
ster who identified himself or herself as a "pastoral counselor”
(Aist, 1983). Pastoral counseling training centers began to open

at a rapid rate during the 1950's. "While only ten pastoral coun-
seling centers existed before 1950, by 1961 between 90 and 100 cen-
ters were in operation, and approximately 300 counselors were offer-
ing 2500 hours of counseling per week" (Van Wagner, 1983, p.165).

THE CURRENT STATUS OF PASTORAL COUNSELOR EDUCATION AND SUPER-
VISION

The pastoral counseling literature reveals that a significant
percentage of the American population would choose to discuss per-
sonal difficulties only with a pastoral counselor (Gass, 1984;
Dougherty and Worthington, 1982).

Orthodox Christians were found to have a rather
distinctive set of values related to methods

of coping with emotional distress, and to the
goals and procedures of psychotherapy. These
values focus on the therapeutic importance of
religious faith, prayer and meditation, bibli-
cal teaching, and counseling within a Christian
framework (Gass, 1984, p.230).

The bond of shared theological beliefs between the counselor and
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client seems to overshadow the theoretical and procedural aspects of
the counseling process.

Most Christian counselors employ an episte-
mology of revelation from God, which they
believe to be superior to an epistemology

of empiricism. Their actual practice of
counseling, however, does not seem to differ
widely from practitioners with other approaches
to counseling, even though their explicit
values may differ (Dougherty and Worthington,
1982, p.346, emphasis the researcher's).

Similarity of theological beliefs has also been noted in the
process by which Christian clergy refer church members, who are ex-
periencing psychological or emotional distress, to mental health
professionals. In one study (Hong and Wiehe, 1974) in over 70 per-
cent of the cases the referring clergy knew the religious orienta-
tion of the therapist to whom the referral was made. And in over
half the referrals, the cases were to Christian therapists. Inter-
estingly, when those referring clergy were questioned regarding the
attributes of a competent therapist, religious orientation was not
the most important trait of the able therapist.

These data indicate that the therapists' per-
sonality and skill in counseling were seen
- as more important than education, professional

reputation, personal acquaintance, and reli-
gious orientation (Hong and Wieke, 1974, p.294).

In another study (Posovac and Hartung, 1977), the authors argue
that the skills of the pastoral counselor are of critical importance.

Although the discipline of pastoral counsel-
ing demands an understanding of both pastoral
care and psychotherapy, the learning of psycho-
therapy is the first priority. Certainly both
skills are expected and necessary. Our point
is that being a "pastoral" counselor is no ex-
cuse for being an unskilled therapist. The
delivery of good psychotherapy is the crucial




14

jssue (Posovac and Hartung, 1977, p.30)

As pointed out by Switzer (1983), the pastor is in a unique
social situation which requires him or her to employ at least short-
term counseling skills. In a study of the counseling functions of
pastors (Abramczyk, 1981), the results revealed that pastors spent
an average of 20 percent of their working time doing pastoral coun-
seling. Interestingly, 80 percent of the pastors responding in this
study reported receiving some training in Client-Centered Therapy,
and 76.4 percent reported that they currently use this approach with
clients. From the description of the sample population of the
Abramczyk (1981) study, it appears that most of the pastors would
not be acknowledged as professionally trained pastoral counselors,
as defined by the AAPC (AAPC Handbook, 1981).

In a study on Assemblies of God pastors' decisions to counsel
or refer (Gilbert, 1981), the researcher reported a significant pos-
itive relationship between the number of college level counseling
courses a pastor had taken and his willingness to counsel. Virkler
(1980), utilizing the facilitative dimensions scale developed by
Carkhuff, assessed the facilitativeness of 105 active pastors of
chdrches within the Protestant theological tradition. None of these
pastors were formally trained pastoral counselors. In his results,
Virkler reports a number of significant findings. First, none of
the 105 pastors demonstrated the minimally acceptable facilitative
Tevel of skill, as measured by the Carkhuff scale. Second, there

was found to be a significant positive relationship between the num-

ber of pastoral counseling courses taken and increased facilitative-
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ness. Third, there was found to be a significant negative relation-
ship between theological conservatism and facilitativeness. Lastly,
the study found no relationship between amount of pastoral exper-.
jence and facilitativeness. The results of Virkler's (1980) study
strongly suggest that graduate theological training and amount of
pastoral experience do not necessarily develop in the pastor mini-
mal levels of facilitative skills. However, the demonstration of
these skills is shown to be related to the amount of formal pastoral
counselor training received.

Professional pastoral counselor training includes a strong
emphasis on the student gaining a working knowledge of counseling
(or psychotherapeutic) theory. One significant area of discussion
in the pastoral counseling 1iterature focuses on the appropridte
(or inappropriate) psychotherapeutic theory to utilize in working
with clients in a pastoral setting. Regardless of which counseling
orientation (or psychotherapeutic theory) the pastoral counselor
utilizes, most pastoral counselors will include in their conceptions
of the counseling process some discussion of the transcendent dimen-
sion.

One expression of the transcendent dimension

in pastoral counseling is the conviction that
healing is not just the restoration to psycho-
logical health or freedom from behavioral malad-
justment. Redemptive healing includes the
clients' acquisition of a perspective on life
and an active, on-going commitment to that
perspective. This commitment touches others

in their lives and intersects with a community
of faith (and vice versa) in the affirmation

of all life. (Sabom, 1982, p.78)

Within the quote from Sabom, above, can be clearly seen the dual
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role of the pastoral counselor as both minister/theologian and coun-
selor.

Numerous contemporary pastoral counseling journal articles are
devoted to the discussion of counseling theory. Laurence and Huber
(1982) suggest that Rational Emotive Therapy, (R.E.T.), as outlined
by Albert El1lis, may provide a conceptual system to bridge the gap
between religion and psychotherapy. These authors list five of
E11is' eleven "irrational ideas", and provide for each "a sample
biblical disputation”. Laurence and Huber may wish to distinguish
between accepting the R;E.T. theory on a practical, or applied,
lTevel, and accepting R.E.T. conceptually as it is presented by
Albert Ellis. To accept the theoretical assumptions (beliefs) of
R.E.T. as Ellis presents them, would be in conflict with the trans-
cendent power that most pastoral counselors believe the biblical
scriptures to represent. As Ellis (1984) states, "R.E.T. looks
skeptically at anything mystical, religious, transpersonal, or
magical, when these terms are used in their strict sense" (p.210).
And pastoral counselors, as theologians, do use these terms in their
"strict sense". This potential conflict of pastoral counselors em-
ploying counseling orientations, the theoretical assumptions of
which may be at variance with the theological beliefs of the pas-
toral counselor, is a significant issue of current debate in the
pastoral counseling literature (Getman, 1982; Farnsworth, 1980).

Brink (1977) presents points of convergence between Alfred
Adler's Individual Psychology and Christian theology.

Beginning with the Christian image of the
Deity, we do not find any inherent incompat-
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ibility with the Adlerian notion as

the concretization of perfection . .

. The Son can be said to symbolize

(fictionalize) the possibility of

man's attaining perfection" (p.147).
Writing from a Jungian perspective, Ulanov (1976) argues that the
pastoral counselor has "access to a large source of wisdom" (p.88),
by having studied both the procedures of depth psychotherapy and
the wisdom of a religious tradition. Griffin (1982) discusses how
the Carkhuff-Anthony (1979) model of counseling can be related to
traditional religious language.

The obvious analogy between the 'personal

deficit' of the Carkhuff model and 'personal

sin' in religious terminology suggest the

usefulness of the model in inducing personal

conversion (metanoia) in the parishioner

(p.181).

Descriptions of the pastoral counseling supervision process
are often given in psychoanalytic, or psychodynamic terms (Collins,
1982; Manzella, 1977; Rader, 1977; Wise, 1977; Hemenway, 1982;
Ulanov, 1976). Does this significant number of authors utilizing
psychoanalytic phraseology tell the reader something of the nature
of the pastoral counseling supervision process? From the literature
on pastoral counseling supervision, this researcher has encountered
a number of supervisional procedures and expectations that can be
traced to early psychoanalytic position statements:

First, there is strong support, within the pastoral counseling
profession, for the pastoral counseling student being involved in a

significant form of personal counseling or psychotherapy (Collins,

1982; Rader, 1977; Ulanov, 1976; Wise, 1977). The AAPC makes the

following bylaw for its members who hold Fellow, or professional
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pastoral counselor, status:

Give evidence of having undergone suffi-
cient theological and psychotherapeutic
investigation of one's own intrapsychi
and interpersonal processes so that one
is able to protect the counselee from
the pastoral counselor's problems and

to deploy oneself to the maximum benefit
of ghe counselee. (AAPC Handbook, 1981,
p.7).

This AAPC position statement implies that there is an emphasis on
the personal, psychoemotional and spiritual growth of the pastoral
counseling student. Indeed, descriptions of the supervision process
clearly reflect the emphasis on the growth of the student therapist.

Supervision is a process of helping the

therapist to a deeper understanding and

adaptation of himself to the therapeutic

process, and a modification of those

feelings and attitudes in himself which

destroy or block the therapeutic process

(Wise, 1977, p.186).
And again:

As a student progresses in his or her own

work (competence), and as a sense of pro-

fessional identity is experienced, the

student will also begin to move in the

relationship with the supervisor from

dependency to limited autonomy and finally

to mutual consultation (Hemenway, 1982,

p.201).

Second, as is implied in the two quotations above, there is an
emphasis on facilitating within the pastoral counseling student a
recognition, and tolerance, of psychodynamic processes. Collins
(1982) argues that the experienced pastoral counselor (i.e., one
who has undergone sufficient personal therapy) can, with the assis-
tance of competent and authorized supervision, make use of counter-

transference experiences as a therapeutic strategy. Manzella (1977),
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in describing similar internal processes of the pastoral counseling
student, suggests that the courageous encounter with the "irrational"
is a common occurrence in the training process.

I would Tike to suggest that one of the

most difficult yet necessary tasks of

the clinical trainee is his/her willing-

ness to deal with the "irrational”, that

inevitable dynamism that gently and, some-

times not so gently, comes to the fore as

the trainee grows personally and profession-

ally (Manzella, 1977, p.4).

In a major recent study (Everett and Wayland-Seaton-Johnson,
1983), which surveyed the entire population of the AAPC and ACPE
supervisors, the authors collected a wealth of informative data.
Based on a usable return of 72.6% of the surveyed population, it
was found that the average length of clinical supervision was 6.9
months. The mean percentage of students in personal counseling or
psychotherapy was 59.9%. Of the total, 21% of the responding super-
visors said that none of their students were in personal therapy.
The most often utilized procedures in supervision were the process
report (87% ) and audio-recording (85%). Ninety-six percent of the
responding supervisors believe that students should recognize the
theoretical orientation out of which their clinical practice evolved.
Ninety percent of the supervisors believed that theoretical litera-
ture is a necessary resource to supervision. Twenty-six percent of
the supervisors believed that counseling techniques could be taught
independently of theoretical resources. For the overwhelming major-

ity of the respondents (98%), personal psychotherapy was believed

to be a useful adjunct to clinical training. Twenty percent of the

respondents believed that personal therapy is not essential for the
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student counselor. Ninety-two percent of the respondents had par-
ticipated in personal counseling themselves (mean time equals

three years). Less than three percent of the respondents were
female. The authors note the significant under representation of
women in supervisorial roles. The authors also note the signifi-
cant percentage of supervisors (21%) who report none of their stu-
dents in personal therapy, and question whether the importance of
personal therapy for counseling students may be waning (Everett and
Wayland-Seaton-Johnson, 1983).

Linebaugh and Devic (1981) report that the growth of pastoral
counseling course offerings has more than doubled in the period be-
tween 1965 and 1980, although the number of pastoral counseling
students increased by only a third during that period. Much of
the impetus for the increase of pastoral counseling course offerings
seems to be emanating from the seminary students themselves. "Though
churches are not requesting pastor-counselor graduates, the students
themselves want to be trained in pastoral-care and counseling, caus-
ing some educators to testify that they cannot meet the demand"

(Linebaugh and Devic, 1981, p.267).

HISTORICAL DEVELOPMENT OF SECULAR COUNSELING IN THE UNITED STATES

At the beginning of the twentieth century "vocational guidance
began as a movement by philanthropically-minded citizens to improve
the post-school adjustments of boys and girls" (Super, 1955, p.3).
From an initial focus limited to assisting young people in occupa-
tional decision making, the vocational guidance model was to become

increasingly personalized (Wrenn, 1977). From such disparate areas
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as vocational guidance, psychometry, education, and clinical psych-
ology there evolved the field of counseling psychology.

The merging of these several streams of
development means that the movement which
started as vocational guidance in the
United States, first with an emphasis on
vocational orientation activities and

then with a parallel and eventually merg-
ing emphasis on aptitude testing, both
Teading to placement, recently also
assimilated a psychotherapeutic approach
and has emerged as the "new" field of
counseling psychology . . . Its under-
lying principle is that it is the adjust-
ing individual who needs help, rather than
merely an occupational, marital, or personal
pro?]em which needs solution (Super. 1955,
p.4).

The field of counseling psychology is concerned primarily with
the "healthy" person. Perhaps more importantly, counseling, as a
distinct professional area, focuses attention to "normality of even
abnormal persons, with locating and developing personal social re-
sources and adaptive tendencies so that the individual can be assis-
ted in making more effective use of them" (Super, 1955, p.5). This
increasingly personalized view of the client has facilitated the
counseling profession's view of the client as person-in-situation

(Wrenn, 1977).

THE CURRENT STATUS OF SECULAR COUNSELOR EDUCATION AND SUPERVISION

In their historical review of the counselor supervision ]itera-
ture, Leddick and Bernard (1980) suggest that there exists some
prominent consistencies among theoretical orientations in the treat-
ment of the supervision process.

1. Supervision is mandated by all theoretical
orientations.




22

2. It is seen as a learning situation.

3. A "good" relationship between super-
visor and trainee is valued, but a specific
focus on differences between supervisors,
and trainees (e.g., learning style, therapy
style, personalities) is lacking.

4. Roles for the supervisor have been
stressed rather than specific techniques
or competencies.

5. Where either a teacher or therapist
role is cited, that stance is often presented
as exclusive of other roles.

6. Systematic evaluation of supervision
has been minimal.

7. The field of supervision has grown as

an adjunct to the proliferation of therapy
models (Leddick and Bernard, 1980, p.193).

The counseling profession has experienced an explosion of
diversification within the past 20 years.

As new needs are recognized, new "kinds" of
counseling are developed and perhaps a new
kind of client is served. Because the range
of normal behavior is wide, clients vary in
their nature and need and new approaches and
methodologies must be developed. Such diver-
sification is, to me, strength and not weak-
ness (Wrenn, 1977, p.12).

This diversification has been reflected in the increased length
of time required for training professional counselors (Engels and
Wilborn, 1984), and has fueled debate within the profession over the
desired goal of professional counselor education. Sweeny (1979),
in his analysis of trends that will influence counselor preparation
in the future, argues that a number of significant social factors
will directly impact the counseling profession. Some of these fac-

tors include increasing constraints to individual freedom, rapid
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social change and over-choice, shifting patterns of labor force
supply and demand, steady increases in the age of the average Ameri-
can, and continuing urbanization. A1l of these social factors will
serve to intensify the diversification processes already underway
within the counseling profession.

In their ten year study of the trends in American professional
counselor preparation, Wantz, et al (1982) note a number of impor-
tant changes that have occurred in counselor education. From a
data base provided by 445 counselor education programs, it was
found that new counseling courses (particularly in specialty areas
such as marriage and family counseling, consultation, geriatric
counseling, career and life planning, and women's studies) are be-
ing added at the average rate of one per year per program. Program
Program specializations were found to be increasingly common. Of
all counselor education program alterations occurring over the past
ten years, 98% were found to be additions. The data of this study
suggest that although there are significant changes occurring with-
in counselor training programs, there seems to be no major shifts
in the philosophical base (i.e., behavioral, cognitive, existential,
field, phenomenological, psychoanalytic, psychosocial dynamics, -
trait factor, transactional analysis, etc.) of the programs, as
identified by the total course offerings of the various programs.
The experiential components of counselor preparation programs (e.qg.,
practicum, internship) reveal three basic changes: an increase in

the total clock hours required; the experiential components are now

more frequently occurring outside the campus at a job site similar
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to the job environment the counseling student expects to work in
following graduation; supervision is now being done by “"certified"
counselors (Wantz et al, 1982).

Another area of change within the counseling profession, is
the controversy over the degree of emphasis that should be placed
on both academic and experiential factors in the admission of stu-
dents into professional counselor training. In their review of
CACREP accredited programs, Stickle and Schnacke (1984) found sig-
nificant variance in the admission requirements of the studied pro-
grams. Required undergraduate grade point averages ranged from
2.5 to 3.4, and 10 of the 13 responding programs required the
Graduate Record Examination (GRE) scores. In a related study,
Hosfbrd et al (1984) evaluated the efficacy of academic criteria,
experiential background, and personal interviews as predictors of
success in counselor education, and found that “"undergraduate GPA
and the quantitative score of the Graduate Record Examination may
actually relate inversely with counseling competence and antici-
pated professional performance". These authors conclude their
study by stating "i£ may not be possible to use the same set of
criteria to select students who are both strong academicians and

competent counselors" (Hosford et al, 1984, p.274).

PASTORAL AND SECULAR COUNSELOR EDUCATION: AREAS OF COMMON GROUND

Pastoral and secular counseling began moving beyond their own
respective traditional boundaries during the 1940's (van Wagner,

1983; Wrenn, 1977). Both groups intensified their efforts at in-

tegrating developments within psychology into their own profes-
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sional practices, Although many figures have influenced this pro-
cess (e.g., Martin Buber, Rollo May, Paul Tillich), perhaps no one
influenced this movement more than Carl Rogers. Rogers, while

studying theology at Union Theological Seminary, was also studying
intensely at Columbia University for the Ph.D. in psychology. The

appearance of the book Counseling and Psychotherapy (Rogers, 1942)

proved to be a major event in the professional evolution of both
pastoral and secular counseling. When one reflects on the person

of Carl Rogers, and how he utilized his experiences and training in
the profession of counseling psychology, one can observe in micro-
cosm many of the factors present in the counseling profession today.

This psychotherapy tradition represented

by Rogers had multiple sources, but through
such multiplicity runs a unifying theme of
self-determination which reflects the funda-
mentals of American culture: optimism, prag-
matism, and individualism. These fundamentals,
derived from the Protestant work ethic and
American frontier beliefs, were internalized

by Rogers through his background and exper-
iences: strict religious training, Middle
Western upbringing, seminary experiences

and readings in progressive education and
exposure to Rankian dynamic psychology. These
experiences emphasized the constructive capa-
cities of the individual (Corsini, 1984, p.300).

Another area common to both secular and pastoral education is
that both groups often discuss the counseling relationship, the
counseling process, and counseling procedures in terms derived from
secular psychotherapeutic theories (Brink, 1977; Griffin, 1982;
Laurence and Huber, 1982; Leddick and Bernard, 1980; Ulanov, 1976).
In his desckiptions of the pastoral counselor's role, Griffin (1982)

reveals how he integrates the client-centered counseling orientation
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into pastoral counseling. "The . . . rise of Rogerian client-
centered counseling put emphasis on and provided tools to implement
the priestly-empathic aspect of pastoring" (p.179).

The personal growth of the counseling student is emphasized by
both pastoral (Everett and Wayland-Seaton~-Johnson, 1983; Hemmenway,
1982; Monzella, 1977; Wise, 1977) and secular (Kammer, 1984; CACREP
Manual, Appendix F) counselor educators. The degree that student
growth is emphasized differs across counselor training programs.
Also the methods used to facilitate student growth seem to differ
according to the theoretical counseling orientations of the coun-
selor education faculty.

Both secular and pastoral counselor educators believe the com-
petent counselor should have a broad knowledge base. To enhance
the knowledge base of contemporary counseling students, the curric-
ula at secular and pastoral counselor training centers have been
expanding. Wantz et al (1982) report that over a two year period

.secular counselor training programs were adding an average of 2.8
courses per program, Linebaugh and Devic (1981) state that due to
the demand by seminary students for pastoral counseling courses,
some pastoral educators state "that they cannot meet the demand"
(p.267).

The amount of time required for practicum and internship ex-
perience has increased for both pastoral and secular counseling
students. Counselor education faculty and clinical supervisors,

in both pastoral and secular programs, are often "certified" by

secular professional counselor certification bodies. Secular coun-
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selor educators and clinical supervisors are often certified by the
National Board for Certified Counselors (NBCC), and may hold addi-
tional certifications. Pastoral counselor educators, in addition
to AAPC certification, very often are certified by the American
Association of Marriage and Family Therapists (AAMFT).

OUTLINE OF AAPC AND CACREP STANDARD STATEMENTS WHICH
INFLUENCED THE CREATION OF THE SURVEY INSTRUMENT

The focus of the present study is on the training procedures
and curricula of the counselor education programs which are accred-
ited by both AAPC and CACREP. The survey instrument for this study
was created by this investigator finding apparent points of agree-
ment in the institutional training standards of AAPC and CACREP.
What follows is a 1isting of nine standard statements from both the
AAPC and CACREP, which correspond to the nine hypotheses of this
study. The standard statements of CACREP are taken from the CACREP
Accreditation Procedures Manual (appendix F). The below Tisted
nine training areas do not, of course, reflect all of the standard
statements of either AAPC or CACREP. Rather, these nine areas of
the counselor training process represent, to this investigator,
areas of common ground, upon which the training practices of both

groups can be comparatively analyzed.

AAPC CACREP
HOy “Pastoral counseling training "The helping relationship:
programs shall provide staff Includes a) philosophic
with the ability to articulate basis of helping relation-
at least one coherent theory ships; b) counseling theory,
of personality and of the supervised practice, and
counseling relationship which application; . . . and d)

wi]] be useful in interpret- an emphasis on development
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H03

H04

HO

HOg

HO7

ing the dynamics of counsel-
ees and of the counseling
process."

"It (the pastoral counselor
training center) shall pro-
vide trainees maximum oppor-
tunities to work with and
observe the work of pro-
fessional staff.”

"For membership in the Assoc-
jation there is required a
specific total number of hours
of supervision." This state-
ment is followed by an out-
line of the minimum number of
hours of supervision required
within various contexts for
"membership" status in AAPC.

The AAPC Handbook does not
specifically address methods
to be employed in the evalua-
ting of the experiential com-
ponents of counselor training.

"A11 candidates for membership
shall have their qualifications
reviewed in a personal inter-
view . . . which shall evaluate
the applicants' possession and
integration of: A. Personal
Identity and Interpersonal
Competence: The applicant's
awareness of self, of inter-
personal dynamics and inter-
personal relationships, and
capacity for flexible and effec-
tive relatedness to others."

“"For membership one shall have
undergone sufficient psychic
therapeutic investigation of
one's own intrapsychic processes
so that one is able to protect
the counselee from ones own
problems and to deploy oneself
to the maximum benefit of the
counselee."

"For membership one shall have
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of counselor and client
(consultee) self-awareness
and self-understanding.

"Specific counseling prac-
tica have sufficient dura-
tion and continuity to
assure optimum professional
development. . ."

"Specific internships have
sufficient duration and con-
tinuity to assure optimum
professional development."

"Supervisory responsibili-
ties include critiquing of
counseling, either observed
or recorded on audio or
videotape."

"Applicants accepted .

show . . . openness to self-
examination and commitment
to self growth."

From the CACREP Accredita-
tion Manual this item is
not specifically addressed.

"Opportunities for planned
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undergone sufficient psychic
therapeutic investigation of
one's own intrapsychic processes
so that one is able to protect
the counselee from ones own
problems and to deploy one-self
to the maximum benefit of the
counselee."

"Pastoral counseling training
programs shall provide staff
with the ability to: . . .
Think and speak theologically
about the counseling task, the
relation of counseling to the
role of the religious commun-
ity, and the relation of re-
l1igion and mental health on

a community-wide basis.

Below are listed the content
areas of training taken from
the AAPC Handbook. With the
exception of number 9, these
course titles were combined
with those 10 course content
areas of CACREP to form a
list of educational content
areas which appear as the
operational hypotheses of
hypothesis 9. In the event
of a course content area be-

~ing mentioned by both AAPC

and CACREP, the duplicate
course content area title
was not included.

1. Theories of Personality
and Personality Develop-
ment.

Interpersonal Relations.
Marriage and Family Dyna-
mics.

4. Group Dynamics.

w N
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periodic self-evaluation
and the development of
greater self-understanding
are provided for both stu-
dent and faculty .
Counseling services for
students are available and
provided by qualified per-
sons other then counselor
education faculty."

While there is no explicit
mention of the encourage-
ment counseling students
should receive, from coun-
selor education faculty,

to develop their own "per-
sonal philosophical model
of the counseling process’
in the CACREP Accreditation
Manual, this investigator
has reason to believe (de-
rived from literature
accounts, and personal dis-
cussions with colleagues)
that such encouragement
does occur frequently.

Below are listed the course
content areas of CACREP.
1. Human Growth and De-

velopment.

2. Social and Cultural
Foundations.

3. The Helping Relation-
ship.

4., Groups.

5. Lifestyle and Career
Development.

6. Appraisal of the Indi-
vidual.

7. Research and Evaluation.

8. Professional Orienta-

tion.
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5. Personality and Culture.
6. Psychopathology. ,
7. The Psychology of Religious
- Experience. ‘
8. Theories of Counseling and
Psychotherapy. -
9. Theories of the Pastoral
Office, including the History
and Theory of Pastoral Care.
10. Research Methods.
11. Orientation to the Helping
Professions.

CHAPTER SUMMARY

Most descriptions given of pastoral counseling and counselior
supervision include a transcendent quality. There are currently
attempts made by some pastoral counselors to integrate various psy-
chotherapeutic theories with theological beliefs. The delivery of
competent psychotherapy is a crucial issue for both referring clergy
and for practicing pastoral counselors. The willingness of a minister
to counsel, and the effectiveness of the counseling skills used, is
positively related to the number of counseling courses a minister has
taken. Descriptions of pastoral éounse1ing supervision are often
given in psychoanalytic terms. Pastoral counseling supervisors seem
to strongly encourage the pastoral counseling student to become in-
volved in personal counseling or psychotherapy. Pastoral counseling
supervisors stress the importance of a pastoral counseling student
being aware of the theoretical background of the counseling techniques
and procedures that he or she uses in working with clients. At the
conclusion of the chapter the standard statements of the AAPC Hand-

book, which were used in the créatioh of the survey instrument, are

provided.
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The contemporary secular counseling profession has evolved
from the vocational guidance model existing at the beginning of the
twentieth ceﬁtury. Counseling as avprofession has’become increasing-
ly focused on the healthy, or average, person-in-situation. Coun-
selor supervision strategies have evolved concurrently with the
emergence of various psychotherapeutic orientations. Within the
past twenty years, the areas of specialization and emphasis within
the counseling profession have dramatically increased. With this
increase of diversification within the profession, the profession
is now requiring longer periods of time for students to complete
entry level counselor education programs. At the conclusion of the
chapter the standard statements of the CACREP Accreditation Manual,

that were used in the creation of the survey instrument, are pro-

vided.
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CHAPTER III

RESEARCH DESIGN AND PROCEDURES

OVERVIEW

This chapter outlines the research procedures employed in the
process of conducting this research study. The construction of the

research instrument (i.e., Survey of Counselor Educators) is dis-

Cussed, with particular emphasis on the literature sources, in both
the pastoral and professional counselor education literatures, for
each of the research hypotheses of this study. A list of the nine
major hypotheses, and the subordinate operational hypotheses, is
provided. A description of the statistical tests used (i.e., Chi

Square, and t test) is given.

GENERAL DESCRIPTION

The research instrument of this study is the Survey of Coun-

selor Educators questionnaire, constructed by this researcher speci-

fically for use in this study. This study attempted to elicit sur-
vey responses from the administrative directors (or, chairpersons)
of all counselor training programs that were then accredited by the
AAPC, and those programs that were accredited by CACREP. There were
thirty counselor training programs which were accredited by CACREP
(NBCC News Notes, 1985), and twenty-five pastoral counseling train-
ing programs accredited by the AAPC (AAPC 1ist of Institutional Mem-
bers, 1985). A combined 1ist of AAPC and CACREﬁ programs is attach-

ed (Appendix G).

Following receiving the approval of this researcher's doctoral
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committee members fpr this study, this researcher obtained approval
from the AAPC reseérch committee to proceed with the study (Appen-
dix B). Formal approval was not necessary to conduct research on
CACREP accredited training programs.

This investigator sent out the first mailing of surveys on
March 5, 1986 (see Appendix C). This first mailing included a
stamped self-addressed envelope, a copy of the survey instrument,

a cover letter explaining the nature of the study and requesting
the named institution's participation. The AAPC programs also re-
ceived a copy of the February 1986 letter from Dr. Augsburger show-
ing support for the study. These materials were sent to the chair-
persons of all AAPC and CACREP accredited counselor education pro-
grams in the United States. A second mailing, which included all
the materials listed above together with a second cover letter (see
Appendix D) was sent on April 16, 1986 to all AAPC and all CACREP
member institutions which had not responded by that date. The
analyses of the data obtained were performed at the Computer Center
at Oregon State University, May 15, 1986. Two responses were re-

ceived too late to be included in the results of this study.

THE INSTRUMENT

The survey instrument (see Appendix A) for this study was con-
structed from numerous sources in the literature. This investiga-
tor sought to creaté an instrument that could accurateTy assess the
current status of salient training components of Soth CACREP and

AAPC accredited programs. To facilitate accurate assessment, the

creation of survey items was referenced against informative studies,
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or position statements, in both pastoral and secular counselor edu-
cation literature sources.

The 1ist of prominent counseling orientations in item number
one was adapted from the study by Wantz, et al (1983). 1Item two and
item three (assessing the total clock hours required for practicum
and field work experiences) were created to assess the supervised
experiential learning components required by both pastoral and secu-
lar counselor educators. (AAPC Handbook, 1981; Accreditation Pro-
cedures Manual for CACREP, 1985) Item four was derived from Fuqua
and Gade (1982), the AAPC Handbook (1981), and the Accreditation
Manual of CACREP (1985). Item five, assessing the emphasis that
surveyed counselor education programs place on the bersona] growth
of the counseling student, was derived from literature sources from
both pastoral counselor education (AAPC Handbook, 1981; Collins,
1982; Rader, 1977; Ulanov, 1976; Wise, 1977) and secular counselor
education (Leddick and Bernard, 1980; Accreditation Procedures Man-
ual for CACREP, 1985).

Item six, the total percentage of counseling students currently
in personal counseling or psychotherapy, is referenced against some
inferences this investigator has drawn from his reading of the pro-
fessional counselor education literature (Leddick and Bernard, 1980;
Accreditation Procedures Manual for CACREP, 1985), and from more ex-
plicit statements made in the pastoral counselor education litera-
ture (Collins, 1982; Everett and Wayland-Seaton-Johnson, 1983; Houck

and Moss, 1977; Wise, 1977; AAPC Handbook, 1981). 1Item seven, the

degree to which counseling students are encouraged to become in-
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volved in personal counseling or psychotherapy, shares the literature
sources cited for item six above. Item'eight, the level of encour-
agement counseling students receive to develop their own personaT
philosophical model of the counseling process, was inferred by this
investigator from the position statements of the AAPC (AAPC Hand-
book, 1981) and CACREP (Accreditation Procedures Manual for CACREP,
1985). 1In the construction of the topic areas for item nine, this
investigator combined (with one exception) all course of study
topic headings of both the AAPC (from the AAPC Handbook, 1981), and
CACREP (from the Accreditation Procedures Manual for CACREP, 1985).
The one exception to.this composite 1ist of courses was the course
"Theories of Pastoral Office, including the History and Theory of
Pastoral Care" (AAPC Handbook, 1981), which is clearly an area of
study specific to pastoral counselor training.

Item ten seeks demographic information on the constituencies
of both pastoral and secular counselor training programs. Item
eleven is an open-response question designed to elicit respondents’
comments regarding other important aspects of their counselor edu-
cation program that were not addressed by previous questions. Last-
ly, the respondent is asked if he or she would 1ike a copy of the

results of this study.

RESEARCH HYPOTHESES

There were nine primary hypotheses in this study. Each was
stated in a null form. Hypotheses 1, 4, and 9 are subdivided into
a number of subordinate operational hypotheses.'v

Hypothesis 1: There is no difference in the emphasis, by secular
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and pastora] counselor training programs, on the utilization
of the major counseling orientations.

Operational Hypotheses:

Ho la: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the behav1ora1
counseling orientation.

Ho 1b: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the cognitive
counseling orientation.

Ho 1c: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the eclectic
counseling orientation.

Ho 1d: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the existential
counseling orientation.

Ho 1e: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the phenome-
nological counseling orientation.

Ho 1f: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams on the utilization of the psychoanalytic
counseling orientation.

Ho 1g: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the trait factor
counseling orientation.

Ho 1h: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the transactional
analysis counseling orientations.

Ho 1i: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
grams, on the utilization of the gestalt
counseling orientation.

Ho 1j: There is no difference in the emphasis, by
secular and pastoral counselor training pro-
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grams, on the utilization of the client-
centered counseling orientation.

Hypothesis 2: There is no difference between the pastoral and secu-
lar counselor training programs in the mean number of clock
hours required in on campus laboratory or skill training ex-
periences.

Hypothesis 3: There is no difference between the secular and pas-
toral counselor training programs in the mean number of clock
hours required for on-site (or internship) field experiences.

Hypothesis 4: There is no difference in the degree of emphasis that
pastoral and secular counselor training programs place on the
evaluation of the experiential components of counselor training.

Operational Hypotheses:

Ho 4a: There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'videotape'
in the evaluation of the experiential compo-
nents of counselor training.

Ho 4b:  There is no difference in the degree of emph-
sis that pastoral and secular counselor train-
ing programs place on the use of ‘'audiotape’
in the evaluation of the experiential compo-
nents of counselor training.

Ho 4c: There is no difference in the degree of emph-
sis that pastoral and secular counselor train-
ing programs place on the use of 'direct obser-
vations' in the evaluation of the experiential
components of counselor training. '

Ho 4d:  There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'Interpersonal
Process Recall (IPR)' in the evaluation of the
experiential components of counselor training.

Ho 4e:  There is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of 'direct con-
sultation with supervisor following session’
in the evaluation of the experiential components
of counselor training.

Ho 4f: There 1is no difference in the degree of empha-
sis that pastoral and secular counselor train-
ing programs place on the use of the 'process
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report' in the evaluations of the experi-
ential components of counselor training.

Hypothesis 5: There is no difference in the degree of emphasis
that secular and pastoral counselor training programs place
on the 'personal growth' of the counseling student.

Hypothesis 6: There is no difference between pastoral and secular
counselor training programs in the percentage of students in
personal counseling or psychotherapy as clients.

Hypothesis 7: There is no difference between pastoral and secular
counselor training programs in the extent to which students
are encouraged to become involved as a client in personal coun-
seling or psychotherapy.

Hypothesis 8: There is no difference between secular and pastoral
counselor training programs in the level of encouragement stu-
dents receive to develop their own personal philosophical model
of the counseling process.

Hypothesis 9: There is no difference in the emphasis, by pastoral
and secular counselor training programs, on the major content
areas of counselor education.

Operational Hypotheses:

Ho 9a: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'marriage coun-
seling’'.

Ho 9b: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'life meaning
issues’.

Ho 9c: There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'family coun-
seling’'.

Ho 9d: There is no difference in the emphasis, by
' pastoral and secular counselor training pro-
grams, on the content area of 'gerontological
issues'. '

Ho 9e: There is no difference in the emphasis, by
pastoral and secular counselor training pro--
grams, on the content area of 'sexuality issues'.
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Ho

Ho

Ho
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9f:

9g:

9h:

9i:

9j:

9k:

91:

9n:

9:

9p:

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'individual
counseling'. ‘ '

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'spiritual
issues'. ‘

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'interpersonal
relationship issues’'.

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of ‘occupational
and vocational guidance’'.

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'life transi-
tion issues’.

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'counseling
research’.

There is no difference in the emphasis, by
pastoral and secular counselor training pro-
grams, on the content area of 'counseling
research'.

There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'psychopathology’.

There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'professional orienta-
tion.

There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of ‘appraisal of the indi-
vidual’.

There is no difference of emphasis, by pas-
toral and secular counselor training programs,

39
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on the content area of 'theories of
counseling'. ’ '

Ho 9q: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'human growth and
development'.

Ho 9r: There is no differénce of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'personality theories'.

Ho 9s: There is no difference of emphasis, by pas-
toral and secular counselor training programs,.
on the content area of 'social and cultural
foundations'.

Ho 9t: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'the psychology of
religious experiences'.

Ho 9u: There is no difference of emphasis, by pas-
toral and secular counselor training programs,
on the content area of 'the helping relation-
ship'.

STATISTICAL PROCEDURES

The statistical procedures used in this study are straightfor-
ward. For hypotheses 1, 4, 5, 6, 7, 8, and 9 this study will employ
the chi square (x2) test. As Ruyon .and Haber (1976) point out,

"The (x2) one-variable test has been described as a 'goodness-of-fit'
technique, permitting us to determine whether or not a significant
difference exists between the observed number of cases appearing in
each category and the expected number of cases under the null hypo-
thesis" (p.328). For hypotheses 2 and 3 the t test was used to test
the data. Due to the large number of tests being performed, a con-

servative level of significance was set at the .01 level.
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SUMMARY
Chapter three has presented the research design and procedures
which were utilized in this study of the educational and training
components of pastoral and secular counselor training. The construc-
tion of the éurvey'instrument was discussed. The research hypotheses
were presented, as well as a description of the statistical proce-

dures used in the analysis of the data.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF SIGNIFICANT FINDINGS

‘OVERVIEW

This chapter presents the significant findings of the statis-
tical analyses of the data. This study tested nine general hypothe-
ses, which included forty three operational hypotheses. The analysis
utilized the Chi Square (XZ) test in analyzing the data obtained on
hypotheses 1, 4, 5, 6, 7, 8, and 9. The t test was employed to
analyze the data on hypotheses 2 and 3. This chapter presents‘only
those hypotheses that were significant at the (p < .01) Tevel. Hypo-
theses 2, 3, 5, and 8 were found to be non-significant. The com--
plete analyses appear in Appendix H. That statistical findings are
based upon a return rate of 19 (76%) of the 25 pastoral counselor
training (AAPC) programs, and 24 (80%) of the secular counselor

training (CACREP) programs surveyed.

ANALYSIS OF HYPOTHESIS 1

There was found to be a significant difference of emphasis
(p < .001) between pastoral (AAPC) and secular (CACREP) counselor
training programs on the use of the psychoanalytic counseling orien-

tation. The analysis of this difference of emphasis is presented

in table 1.
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TABLE 1
THEORETICAL ORIENTATION - PSYCHOANALYTIC

[+2] 3
COUNT I
ROW PCT INO SLIGNT  MODERATE GREAT ROwW
COL PCT IEMPHASIS EMPHASIS EMPMASIS EMPHMASIS TOTAL
1 11 21 i a1
GRP  cecceeeesscccccccgeeecccccgoncccccntocnnnnnn,
LI § [ 4 vt 1 3 1 13 1 18
PASTORAL 1 5.8 1 3.6 I 16.7 1 72.2 1 a2.9
I 2.0 1 6.3 I 37.5 1 92.9 1
2 1 3 1 15 1 1 LI 24
SECULAR I 12,5 1 62.5 t 20.8 1 4.2 1 57
1 75.0 1 93.8 1 @82.5 1 7.1 1
----------------
COLUMN a 18 a 14 a2
TOTAL 9.5 3.1 19.0 33.3 100.0
E'.'i:f?\.":ff 0.r. SIGNIFICANCE MIN E.F. CELLS WITH E.F.<c S
2).66148 3 .oo00 ¥ 1.714 4 OF 8 ( 30.09)
NUMBER OF MISSING OBSERVATIONS = ]

*Difference is significant at P < .001.

Figure 1 graphically presents this difference in emphasis.
It shows that 72.3% of the pastoral counselor training programs
place "great emphasis" on the psychoanalytic counseling orientation,
in contrast to secular programs with 4.2% of the programs placing
"great emphasis". When both "moderate emphasis" and "great empha-
sis" categories are combined, 80% of the AAPC programs emphasize

"the psychoanalytic orientation, contracted with 25% of the CACREP

programs.
FIGURE 1
THEORETICAL ORIENTATION - PSYCHOANALYTIC
T 723 B secul
B Pastoral
PERCENT

oSBEsLETIE

No Emphesis  Slight Emphesis  Moderste  Grest Emphesis
Emphasis
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ANALYSIS OF HYPOTHESIS 4

A significant difference was found between AAPC and CACREP
programs, in the procedures used to evaluate the experiential com-
ponents of counselor training. The analysis presented in table 2
reveals that CACREP programs place significantly more emphasis

(P < .01) on the use of 'videotape' in the evaluation process.

TABLE 2

EXPERIENTIAL EDUCATION EVALUATION - VIDEOTAPE

04A
COUNT I
AOW PCT INO SLIGHT MOOERATE GREAT ROW
COL PCT IEMPHASIS EMPHASIS EMPHASIS EMPMASIS TOTAL
1 3 4

GRP = ececccccctccccas

t t 21 t
11 4 1 71 6 I 2 1 19
PASTORAL I 2.1 1 36.8 I 31.6 I 10.5 t 44.2
I e8.7 1 87.8 t 42.9 I 13.3 1
oot -
2 1t 2 1 11 8 t 13 1 24
SECULAR I 8.3 1 4.2 I 3.3 ! %a4.2 t 55.8
I 33.3 1t 12,5 t S57.1 1 86.7 1
COLUMN 6 8 14 15 43
TOTAL 14.0 18.6 32.6 34.9 100.0
CHI-SQUARE 0.F. SIGNIFICANCE MIN E.F. CELLS WITH E.F.< 5
*
13.11498 3 .0044 2.651 4 OF 8 ( 50.0p)
NUMBER OF MISSING OBSERVATIONS = o

*Difference is significant P < .01.
Figure 2 displays that 54.2% of the CACREP programs, compared
to 10.5% of the AAPC programs, place "great emphasis" on the use

of 'videotape' in the evalution process.

FIGURE 2

EXPERIENTIAL EDUCATION EVALUATION - VIDEOTAPE
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Secular counselor training programs were found to use the pro-
cedure "direct observation" significantly more (P < .01) than pas-
toral counselor training programs. This difference of emphasis is

depicted in table 3.

TABLE 3
EXPERIENTIAL EDUCATION EVALUATION - DIRECT OBSERVATION

Qac

COUNT 1
ROW PCT INO SLIGHT  WODERATE GREAT ROW
COL PCT IEMPMASIS EMPMASIS EMPMASIS EMPHASIS TOTAL
1 1} 2t a1 4
GRP e
Vol 2 1t 12 1 s 1 1 19
PASTORAL I 10.5 I 83.2 I 31 I aa.2
£ 100.0 I 63.2 [ 33.3 I 1
2 1 1 71 0 1t 71 2
SECULAR 1 I 20.2 1 ar.7 1 29.2 1 S5.8
1 I 3.6 t 66.7 [ 100.C I
-
CoLumN 2 19 18 ? ')
TOTAL a.7 4a.2 34.9 18.3 100.0
CHI -SQUARE b.F. SIGNIFICANCE MIN E.F. CELLS WITh E.F.< S
11.85733 3 .0091% .884 4 oF 8 ( S0.0P)
NUMBER OF MISSING OBSERVATIONS = ° 0

*Difference is significant at P < .01.

Figure 3 reveals that 29.2% of the CACREP programs placed
"great emphasis" on 'direct observation', contrasted with 0% of
AAPC programs placing "great emphasis" on this procedure.

FIGURE 3
EXPERIENTIAL EDUCATION EVALUATION - DIRECT OBSERVATION
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ANALYSIS OF HYPOTHESIS 6

Significant differences (P < .001) were found, between

secular and pastoral counselor training programs, in the higher
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percentage of AAPC counseling students currently involved in counsel-
ing or psychotherapy as clients. The data generated by hypothesis 6

are presented in table 4.

TABLE 4
PERCENTAGE OF STUDENTS IN PERSONAL COUNSELING

ROW BCT 1 B now
coL PCT I T0TAL
T " 21 3t a1 st
Grp ----
V1 Vo Vo [ 2 1 14 1 9
PASTORAL I 53 I 8.3 I 63 ! 105 [ 73.7 I 4a.2
I 12,5 I 7.¢ I 33.3 © S0.0 I 100.0 1
2 1 T 1 131 2 1 2 1 1 24
SECULAR 1 29.2 I S4.2 I 8.3 I A3 1 1 ss.8
1 87.5 I 92.9 I 68.7 1 S0.0 I t
coLuMn [ 14 3 4 14 43
TOTAL 18.6 32.6 7.0 9.3 32.6  100.0
CHI-SQUARE  D.P. SIGNIFICANCE wiN E.P. CELLS WITH E.F.< §
20.92879 . .0000 % 1.326 6 oF 0 ( 80.0P)
NUMBER OF MISSING NBSEAVATIONS = o

*Difference is significant at p < .001.

Figure 4 illustrates the stark differences between AAPC and
CACREP programs in the percentage of counseling students in personal
counseling. 73.7% of AAPC programs report that between 81% - 100%
of their students are currently involved in personal counseling as
clients. None (0%) of CACREP programs reported this high a percen-
tage of students in personal counseling.

FIGURE J
PERCENTAGE OF STUDENTS IN PERSONAL COUNSELING
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ANALYSIS OF HYPOTHESIS 7

Pastoral counselor training programs were found to differ from
secular training programs in the degree of encouragement students
receive to become involved in personal counseling as clients. Table
5 reveals that AAPC programs offer significantly more (P <€ .01) en-
couragement to students to enter personal counseling than do CACREP

programs.

TABLE 5

DEGREE OF ENCOURAGEMENT STUDENTS RECEIVE TO ENTER COUNSELING

Q7
COUNT I

SECULAR

ROw PCT 1§ ROW
coL PCT I TOTAL
1 1 21 an ar 51
GRP  =e=eecccccteccccccccteccaces ————— -—
11 1 1 1 s 1 14 1 19
PASTORAL 1 1 1 1 26.3 1 7.7 1 44.2
1 1 1 I 3.7 1 70.0 1
.....
2 1 1 1 1 9 1 6
1 1 1 1 1
1 1 1 1 1

1 24
25.6 1 s35.8
1

......................

COLUMN 1 ] 14 20 43
TOTAL 2.3 2.3 18 32.6 46.% 100.0
CHI-SQUARE  D.F. SIGNIFICANCE wiN E.P. CELLS WITH E.F.< S
12.93837 N 0118k .4a2 & oF 10 ( 60.0P)
NUMBER OF MISSING OBSERVATIONS = - 0O

*Difference is signifiﬁant at p < .01.

Figure 5 illustrates that 73.1% of AAPC programs, contrasted
with 25% of CACREP programs "strongly encourage" students to enter
personal counseling. When the categories "encouraged" and "strongly
encouraged" are combined, 100% of AAPC programs compared to 62.5%
of CACREP programs offer students some degree of encouragement to

become involved in personal counseling.
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FIGURE 5
DEGREE OF ENCOURAGEMENT STUDENTS RECEIVE TO ENTER CQUNSELING

“

ANALYSIS OF HYPOTHESIS 9

Pastoral and secular counselor training programs were found
to differ on the degree of emphasis placed on various counseling
course content areas. Table 6 reveals that pastoral counselor
training programs place significantly more emphasis (P < .001)

on the 'spiritual issues' content area than do secular programs.

TABLE 6

CONTENT AREA EMPHASIS - SPIRITUAL ISSUES

096
COUNT I
ROwW PCT INO SLIGHT MODERATE GREAT ROW
COL PCT IEMPHASIS EMPMASIS EMPHASIS EMPHASIS TOTAL
1 2 in 41
GRP eccccccctcccccccctoncnnaa
11 4 11 Mot 7 1 19
PASTORAL 4 4 $.3 1 S7.9 1 36.8 I 44.2
t t .7 1 73.3 1 87.8 1
-—e
2 1 9 1 10 1 4 1 L 24
SECULAR 1 37.8 1 a41.7 1t 8.7 1 4.2 1 $5.8
1100.0 1 90.9 I 28.7 1 2.8 1
coLumN 9 " 15 8 4)
TOoTAL 20.9 25.8 34.9 18.6 100.0
CH1-S0UARE o.F. SIGNIFICANCE MIN E.F. CELLS WITH E.F.< S
2).87187 3 .0000 * J3.938 4 OF 8 ( s0.0p)
NUMBER OF MISSING OBSERVATIONS = ]

*Difference is significant at P < .001.
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Figure 6 reveals that 36.8% of AAPC programs, contrasted with
4.2% of CACREP programs, place "great emphasis" on the area of
'spiritual issues'. When the "moderate emphasis" and "great em-
phasis" categories are combined, 94.7% of AAPC program compared to

20.9% of CACREP programs report emphasizing 'spiritual issues'.

FIGURE 6

CONTENT AREA EMPHASIS - SPIRITUAL ISSUES
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Differences were found in the degree of emphasis AAPC and
CACREP programs place on the content area of 'occupational and voca-
tional guidance'. Secular programs were found to emphasize this

content area significantly more (P < .001) than pastoral programs.

TABLE 7
PROGRAM AREA EMPHASIS - OCCUPATIONAL AND VOCATIONAL GUIDANCE

Q9!
COUNT |
AOw PCT INO SLIGHT MODERATE GREAT AOw
COL PCT IEMPHASIS EMPHASIS EMPHASIS EMPNASIS TOTAL
H E 4

GRP -

11 21 t
- ——e=
1 S 1 12 1 2 1 1 19
PASTORAL I 28.) 1 €63.2 1 10.5 1 1 44,2
1 '00.0 1 83.2 t 1S.4 1 t
2 1 1 7 1 1t 1 6 1 24
SECULAR 1 1 29.2 1 45.8 I 25.0 1 ss3.8
1 1 J6.8 I @4.8 I 100.0 1
CoLuMN 5 19 13 ] 43
TOTAL 1.6 44.2 30.2 14,0 100.0
CHI=-SOUARE 0.F. SIGNIFICANCE MIN E.F, CELLS WITH E.F.< 5
18.21140 3 .0004 * 2.209 4 OF 8 ( $0.0P)
NUMBER OF MISSING OBSEAVAVIONS = 0o

*Difference is significant at P < .001).
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Figure 7 displays that 25% of CACREP programs, contrasted with
0% of AAPC programs, place "great emphasis" on the content area of
'occupational and vocational guidance'. When the categories of
'moderate emphasis" and "great emphasis" are combined, 69.9% of
CACREP programs contrasted with 10.5% of AAPC programs emphasize

this content area.

FIGURE 7
PROGRAM AREA EMPHASIS - OCCUPATIONAL AND VOCATIONAL GUIDANCE
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Secular counselor training programs were found to differ from
pastoral programs in the degree of emphasis placed on the 'group
work' course content area. CACREP programs emphasized this course
content area significantly more (P < .001) than AAPC programs. The

analysis of this difference is displayed in table 8.

TABLE 8
COURSE CONTENT AREA - GROUP WORK
Q8K

COUNT I

ROW PCT INO SLIGHT MODERATE GREAT Ow

COL PCT [EMPMASIS EMPHASIS EMPHASIS EMPHASIS TOTAL
1 2 3 4

t 1 t
1 1 1 1 8 1 1 1 1 19
PASTORAL 4 $.3 1 42.1 1 4a7.4 1 $.3 1 44.2
1 100.0 [ 100.0 I 42.9 1 7.7 1
2 1 4 1 12 1 12 1 24
SECULAR 1 1 ! $0.0 t S0.0 @ SS.8
t t I S7.7v 1 92.3 1
.=
coLumn 1 [} 2 13 43
TOTAL 2.2 18.6 48.8 30.2 100.0
CHI~-SQUARE D.F. SIGNIFICANCE MIN E.F, CELLS WITH E.F.< S
18.40370 3 . 0004 * .442 4 OF 8 ( $0.0P)
NUMBER OF MISSING OBSERVATIONS = ]

*Difference is significant at p < .001.
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Figure 8 reyeals that 50% of CACREP programs place "great em-
phasis" on 'group work', contrasted with 5.3% of AAPC programs.
When "moderate emphasis" and "great emphasis" categories are com-
bined, 100% of CACREP programs emphasize 'group work', compared

to 52.7% of the pastoral counselor training programs.

FIGURE 8

COURSE CONTENT AREA - GROUP WORK
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Pastoral counselor training programs were found to emphasize
the course 'the psychology of religious experience' significantly
more (P < .001) than secular programs. Table 9 presents the

analysis of this difference.

TABLE 9
CONTENT AREA EMPHASIS - PSYCHOLOGY OF RELIGIOUS EXPERIENCE

09T
COUNT |

AOwW PCT INO SLIGHT MODERATE GREAT ROW
COL PCT IEMPHASIS EMPHASIS EMPHASIS EMPHASIS TOTAL
" 1 3 al
GRP R
11 1 a 1 10 1 s 1 19
PASTORAL 4 1 21,7 1 S2.86 1 26,3 1 44.2
1 1 36.a 1 83.3 I 100.0 !
2 1 15 1 71 2 1 4 24
SECULAR 1 62.%9 1 2.2 1 8.3 1 1 85.8
1100.0 1 63,8 I 18.7 I 1
coLumN 195 1 12 E] 43
TOTAL 34.9 25.¢ 27.9 1.8 100.0
CHI=-SOUARE O.F. SIGNIFICANCE uIN E.F. CELLS WITH E.F.< §
25.920%9 3 .0000* 2.209 3 or 8 ( 37.%p)

NUMBER OF MISSING OBSERVATIONS = o

*Difference is significant at P < .001.
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Figure 9 illustrates that 26.3% of AAPC programs, compared to
0% of CACREP programs, place "great emphasis" on the course 'the
psychology of religious experience'. When the "moderate emphasis"
and "great emphasis" categories are combined, 78.9% of the pastoral
programs, compared to 8.3% of the secular programs, place some
degree of emphasis on that area.
FIGURE 9

CONTENT AREA EMPHASIS - PSYCHOLOGY OF RELIGIOUS EXPERIENCE
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Secular counselor training programs were found to significantly
differ (P < .01) from pastoral programs in the degree of emphasis
placed on the course content area of 'the helping relationship'.

The difference of emphasis is depicted in table 10.
TABLE 10

CONTENT AREA EMPHASIS - THE HELPING RELATIONSHIP

o
COUNT I
AOw PCT IMODERATE GREAT ROW
COL PCT [EMPHASIS ENPHASIS TOTAL
3 4

GRP = eeccccccctoccccccctoccccccss

1 1 1
PASTORAL 1 $7.9 1 42.1 1 44.2
I 78.8 1 27.8 1
...................
2 1 31 o1 24
SECULAR I 12.5 1 87.5 1 ss.0
I 21,4 1 72.4 1
...................
COLUMN t4 2 43
T0taL  32.6 87.4  100.0
CHI-SQUARE  D.F. SIGNIFICANCE uin 2., CELLS wITH E.F.< 5
7.99218 ' .0047% e.188 NONE
9.95218 1 J0018 ( BEFORE VATES CORRECTION )
NUMBER OF MISSING OBSERVATIONS = o

* The difference is significant at P < .01.
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Figure 10 displays that 87.5% of CACREP programs, contrasted
with 42.1% of AAPC programs, place "great emphasis" on the content
area of 'the helping relationship'. When the "great emphasis" and
"moderate emphasis" categories are combined, 100% of the AAPC
programs and 100% of the CACREP programs place some degree of em-
phasis on this content area.

FIGURE 10
CONTENT AREA EMPHASIS - THE HELPING RELATIONSHIP
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ANALYSIS OF ITEM 10
Item ten, of the survey instrument, assesses salient demo-

graphic variables of those CACREP and AAPC accredited counselor
training programs which participated in the present study. The
information from item ten is broken down into four categories:
number of male students (10a), number of female students (10b),
percentage of student body of ethnic minority status (10c), and
the number of foreign (i.e., non-U.S. citizen) students. The re-
results for each category are presented for AAPC and CACREP pro-

grams in table 11 below.
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TABLE 11

DEMOGRAPHIC PROFILE OF AAPC AND CACREP PROGRAMS

No. of No. of Percent of  No. of Total

Male Fesale Ninority Foreign  Number or
Students  Students Students __Students S
MeC
Total Number 7 138 aee 15 m
Mean 9.2 1.3 oz 8 6.8
Standard Deviation n.2 2.2 8.z 3 2.3
Range 1-50 1-58 0-30% 0-3 4-105
CACREP ¢
Total Nusber 1693 2658 e 136 4352
Hean 73.6 5.6 13.53 8.9 189.2
Standard Deviation |1 89.5 naz 7.2 148
Range 7-295 12-360 0-60% 0-25 19-560

*Note: CACREP program dats sre based on 23 CACREP ‘mru
chairpersons providing information on ftem 0.
Or'!e CACREP program chairperson left this ites
blank.

ANALYSIS OF ITEM 11

Item eleven, of the survey instrument, is an open-ended ques-

tion. "Is there anything else you would 1ike to say about your

counselor education program? Please feel free to continue comments

on back of page". This question elicited a number of responses from

both CACREP and AAPC respondents.

CACREP COUNSELOR EDUCATION PROGRAM RESPONSES

Of the 24 CACREP counselor education program chairpersons re-

sponding to this study, seven chose to write comments under item

eleven of the survey instrument. These seven comments are as fol-

Tows.

1) Practioner/Scientist Ph.D program - APA/CACREP
accredited Practioner M.A. program.

2) We have several different programs and will begin
"art therapy". Many students are part-time.




3)

4)

5)

6)

7)
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I have responded for our masters and doctoral
programs combined.

These answers refer only to the MA programs -
doctoral programs are not included.

Because we have a number of programs within
CACREP, I have completed this for our entry
level community agency program.

We are diversifying to 6 specializations with-
in a 60 unit MS degree - school counseling;
school psychology; Marriage, Family and Child
counseling; Counseling in Business & Industry;
Career Counseling; College Student Personnel
Counseling.

Yes, but time does not allow - even now I have
another person's questionnaire before me - you
are fortunate if others reply for many are out
there soliciting information.

AAPC COUNSELOR EDUCATION PROGRAM RESPONSES

Of the 19 AAPC counselor education program chairpersons re-

sponding to this study, four chose to write comments under items

eleven of the survey instrument. These four comments are as follows.

1)

2)

3)

4)

We have a small 21 month pastoral counseling
training program, which is AAPC and ACPE accre-
dited - plus participants receive supervision
certifiable by AAMFT. Our program is very in-
tense, and is psychodynamically and systematically
oriented.

These statistics reflect two training programs -
a full-time two year residency and a two semester
practicum accredited by area universities and
seminars.

We are a residency training program in pastoral
psychotherapy. We have three residents at a
time for two year periods.

We believe that counselor education, if success-
ful, will touch and alter the basic core of self
of the individual (student).
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TABLE 12
SUMMARY OF THE NINE MAJOR HYPOTHESES

Hypothesis Result at .01 level
1: Counseling orieétations rejected
2.  Clock hours of on-campus laboratory or

skill training experience ' retained
3. Clock hours of on-site (or internship)

field experiences retained
4: Evaluation methods rejected
5: Personal growth of trainees retained
6: Students in personal counseling rejected
7:  Encouragement students receive for personal

counseling rejected
8: Student development of counseling philosophy retained
9: Major content areas of counselor education rejected

SUMMARY

Chapter four has presented the significant results of this
study, as well as the information obtained from items 10 and 11
of the survey instrument. A summary of the nine major hypotheses,
with the decisions to retain or reject for each, is presented. The
results of this study reveal that significant differences do exist
between CACREP and AAPC accredited counselor training programs in
the following areas: utilization of various counseling orientations;
methods used to evaluate the experiential components of counselor
training; the percentage of counseling students currently involved

in personal counseling or psychotherapy as clients; the degree of
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encouragement counseling students receive to become involved as a
client in personal counseling or psychotherapy; and the degree of
emphasis that the surveyed counselor training programs place on the
major content areas of counselor education. These results, as well
as the comments made by the surveyed counselor educators to items

ten and eleven of the survey instrument, will be discussed in chap-

ter five.
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CHAPTER V DISCUSSION

OVERVIEW

This study comparatively analyzed a number of salient components
of the counselor education process of the counselor training programs
that were accredited by either the American Association of Pastoral
Counselors (AAPC) or the Council for the Accreditation of counseling
and Related Educational Programs (CACREP). The survey instrument,
utilized in this study was constructed by this investigator from
numerous sources in the literature. The results of this study are
based upon a return rate of 19 (76%) of the 25 pastoral counselor
training (AAPC) programs, and 24 (80%) of the 30 secular counselor
training (CACREP) programs surveyed.

The findings of this study reveal that significant dffferences
exist between the AAPC and CACREP counselor education programs.
Differences found are in the following areas: counseling orienta-
tion emphasized, methods of evaluating the experiential components
of counselor training; the number of counseling students currently
in personal counseling as clients; the degree of encouragement that
counseling students receive to become involved in counseling as
clients; and the educational content are emphasis of counselor train-
ing. Simi]aritfes exist between AAPC and CACREP programs in that
both groups of counselor educators highly encourage the personal
growth of the counseling student, and encourage counseling students
to develop their own personal philosophical model of the counseling

process.

The demographic profiles of AAPC and CACREP programs are pre-
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sented. The write-in comments made by AAPC and CACREP respondents
are discussed. The limitations of the study are outlined, as well
as recommendations for future research. This chapter ends with a
concluding statement regarding the current status of contemporary

American secular and pastoral counselor training.

DISCUSSION OF THE FINDINGS

Hypothesis 1, theoretical orientation, revealed a significant
difference on the psychoanalytic counseling orientation. AAPC pro-
grams were more psychoanalytic in this theoretical orientation than
CACREP programs. This finding is congruent with the position state-
ments made by pastoral counselor educators (Collins, 1982; Hemmen-
way, 1982; Manzella, 1977; Rader, 1977; Wise, 1977).

There is reason to believe that survey items two and three
(H2 and H3) were not clearly understood by all respondents in this
study. For AAPC respondents, this lack of understanding is evi-
denced by such statements as "I am not sure what you mean by numbers
2 and 3. . .". CACREP chairpersons expressed confusion as to
whether they should respond according to their masters degree pro-
grams, their doctoral programs, or programs at both the masters and
doctoral degree levels. It is clear, to this researcher, that ques-
tions two and three were inadequate to elicit the desired informa-
tion. Therefore, the data obtained on hypotheses two and three
should not be viewed as valid.

The resu]fs of hypothesis 4, methods of evaluating the exper-

jential components of counselor training, show that two evaluation

methods receive different degrees of emphasis between AAPC and
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CACREP programs. The utilization of videotape, and the use of di-
rect observations were found to be emphasized more in CACREP pro-
grams. This difference of emphasis in evaluation methods is not
explained in the literature reviewed for this study. Pastoral coun-

selor educators may wish to evaluate this technology (videotape

equipment and equipping interview rooms for direct observation)

for possible integration into their program.

No significant difference was found in the degree of emphasis
CACREP and AAPC programs place on the personal growth of the coun-
seling student (hypothesis 5). The majority of AAPC and CACREP pro-
grams state that counseling student personal growth is a program-
matic goal of professional counselor training.

AAPC programs have a much higher percentage of students in per-
sonal counseling than CACREP programs (hypothesis 6). Seventy-three
percent of AAPC programs report between 81% to 100% of their students
are currently in personal counseling. For 84.3% of CACREP programs,
less than 40% of the students are currently in personal counseling.
The reasons for the high percentage of AAPC students in counseling
can be traced to both the strong, psychoanalytic emphasis in pas-
toral counselor training, and to the AAPC requirement that pastoral
counselors participate in a "therapeutic experience" (see Appendix
E). It is interesting that CACREP programs report a lower percen-
tage of their students in counseling, given the strong emphasis on
personal growth in CACREP programs. The methods for achieving

growthful changes are often left to the discretion of the student

in CACREP programs. Growthful changes have been reported to result
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from student involvement in the process of counselor education
(Kammer, 1984).

Hypothesis 7, encouragement counseling students receive to en-
ter counseling, revealed differences between AAPC and CACREP pro-
grams. AAPC programs either "encourage" (26.3%) or "strongly en-
courage" (73.7%) students to become involved in personal counseling.
In response to the question posed by Everett and wéy1and—5eaton-
Johnson (1983), whether pastoral counseling students are still being
encouraged to enter personal therapy, the data of this study confirms
that this encouragement continues. Sixty two percent of CACREP pro-
grams express some degree of encouragement for students to be in
personal counseling. Clearly, CACREP programs vary conderably on
this issue.

CACREP and AAPC programs report nearly unanimous agreement
that students are encouraged to develop their own model of the coun-
seling process (hypothesis 8). This finding is of particular in-
terest due to the theoretical diversity between programs.

AAPC programs place more emphasis on the spiritual issues and
the psychology of religious experience course content areas than
CACREP programs (hypothesis 9). However, CACREP programs place
greater emphasis on group work, occupational relationship than do
AAPC programs. These differences reflect content area emphasis that
are listed in AAPC and CACREP respondents' respective accreditation
manuals. These results reveal that CACREP and AAPC programs have

have retained special emphasis on course content areas unique to

each profession. The unique emphasis on group work, by CACREP pro-
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grams, suggests that AAPC programs might benefit from intensifying
their trafning in this area. CACREP progréms' greater emphasis on
the helping relationship is an interesting finding. Given the
psychoanalytic emphasis of AAPC programs, perhaps the data on the
helping relationship content area would have been different if

this course had been referred to as "the therapeutic alliance, or
other synonymous terms. That only 5 of the 21 course content areas
presented should receive significantly different emphasis, suggests
AAPC and CACREP programs are teachfng many of the same core content
areas.

From the demographic information provided in table 11 shows
that the mean number of students in AAPC programs (x=16.8) is much
lower than that for CACREP programs (x=189.2). Within CACREP pro-
grams there are more female (x=115.6) than male (x=73.6) students.
For AAPC programs, there are more male students (x=9.2) than female
(x=7.3) students. The percentages of minority students within AAPC
(x=10%) and CACREP (x=13.5%) programs are roughly comparable. There
are more foreign students in CACREP programs (x=5.9) than in AAPC
programs (x=.8). As noted on table 11, these data are based on all
19 AAPC program respondents and on 23 oi the 24 CACREP program re-
spondents.

CACREP program responses to item eleven reveal that, depending
on the respondents' understanding of the questions on the survey in-
strument, their responses were made regarding either their entire

program, certain levels of training only, or for certain areas of

specialization only. From comments made on returned surveys by
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CACREP respondents there is reason to believe that the differential
responding of CACREP chairpersons is largely limited to items two
and three. The four comments made by AAPC chairpersons to item
eleven present pastoral counselor training as having an intensely
personal focus. The ‘depth psychology' emphasis of training is
given by one of the AAPC chairpersons responding to this study:

"We believe that counselor education, if successful, will touch and

alter the basic core of self of the individual."

SUMMARY OF FINDINGS

The results of this study can provide assistance in answering
the question posed by Gerald May.
There was a time when psychological phenomena
were seen in spiritual terms. Then we went
through a period in which spirituality was
often seen in psychological terms. Now,
what? (May, 1984, p.4)
This study demonstrates that contemporary pastoral and secular coun-
selor training programs continue to distinguish themselves by empha-
sizing counselor education content areas unique to their respective
historical origins. Beyond these content areas receiving unique
emphasis by either AAPC or CACREP programs, there is evidence that
many pastoral and secular counselor education programs are teaching
students similar content areas.
This may be due, in part, to the fact that many counseling stu-
dents desire to receive professional certifications upon their com-

pletion of counselor training. Often graduates of AAPC programs

seek additional professional certifications from such professional

groups as the American Association of Marriage and Family Therapists
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(AAMFT), or the Association of Clinical Mental Heé]th Counselors
(CMHC). Graduates of CACREP programs may seek certification from
AAMFT, CMHC, or the National Board for Certified Counselors (NBCC).
Regardless of which professional counselor certification group a
pastoral or secular counselor seeks to join, there exist a common
"core" of educational requirements across programs. This fact

seems to have influenced both AAPC and CACREP programs to include
within their curricula courses which meet the "core“ professional
counselor education requirements of the major professional counselor
certification groups.

The methods employed in the training of pastoral counselors
appear quite different. With the stronger psychoanalytic orienta-
tion emphasis, AAPC counselor educators place much greater emphasis,
than do CACREP counselor educators, on the importance of counseling
students being clients in personal counseling as an adjunct to the
other facets of the counselor education process. This programmatic
encouragement to be in counseling has resulted in a significantly
greater number of AAPC students being in personal therapy. For
CACREP programs, the choice of becoming involved in personal coun-
seling is more often left to the discretion of the individual coun-
seling student.

The personal growth of the counseling student is highly empha-
sized by both CACREP and AAPC programs. It is around the question
of how to facilitate counseling student personal growth that differ-
ences between secular and pastoral counselor training programs arise.

For AAPC programs, the student being in personal therapy is the
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majorprocedUre used to assist counselor student growth. . CACREP pro-
grams often leave the decision regarding'persona1 counseling to the
student. There.is some evidence to show that the counselor training

process itself facilitates growthful change.

"LIMITATIONS OF THE STUDY

The following appear to be 1imitations of this research:

1. This study employed a survey instrument, which was
mailed to all respondents. The results of this study

are dependent upon AAPC and CACREP program chairpersons
clearly understanding the various items of the question-
naire. Comments made on returned surveys, by AAPC and
CACREP respondents, to survey items 2 and 3 indicate that
these items were not clearly understood.

2. The survey instrument of this study was mailed to all
program chairpersons of AAPC and CACREP accredited coun-
selor training programs. Responses on the survey instru-
ments returned are those of program chairpersons. These
responses may not accurately reflect the assessments of
other faculty, and students, within those programs sur-
veyed.

3. Programs accredited by CACREP often train students
at the masters and doctoral degree levels. AAPC program
students typically already have a professional degree
(e.g., M.Div., Th.M) prior to beginning professional
pastoral counselor training. Therefore, when entire
CACREP and AAPC programs are compared, there is an in-
equity in the degree Jevel of training.

4. Pastoral counselors are trained to function in two
major roles, i.e., that of an ordained minister or priest,
and as a professionally trained counselor. The scope of
this study is restricted to an examination of salient com-
ponents of the professional pastoral counselor education,
and does not address theological training procedures.

5. The data base of this study is sufficient to justify
rather general statements regarding surveyed areas of
counselor education within AAPC and CACREP programs.
However, the conclusions of this study should not be gen-
eralized to secular and pastoral counselor training pro-
grams not accredited by either CACREP or AAPC.
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RECOMMENDATIONS

1. It would be helpful for a future researcher to in-
terview AAPC and CACREP chairpersons to determine the
proper way to phrase questions regarding program time
requirements for practicum and internship experiences.

2. Future comparative research might focus on compar-
ing the doctoral level training programs of CACREP and
AAPC. '

3. AAPC programs might benefit by integrating video-
tape and direct observation evaluation methods into
their programs.

4. CACREP programs may benefit by examining the ‘im-
portance of personal counseling for students in their
programs.

5. AAPC programs might benefit by intensifying their
emphasis on the course content area of group work.

6. Communication between AAPC and CACREP counselor

educators should increase. The more frequent ex-

change of teaching experiences, new evaluation and

training techniques, and new models of facilitating

student growth would be of benefit to both pastoral

and secular counselor educators.

CONCLUSIONS

Contemporary secular and pastoral counselor education programs
reveal a number of similarities. Both groups emphasize the growth
of the student counselor. AAPC and CACREP programs share a common
core of counseling course content areas.

AAPC programs reveal strength in their position within a reli-
gious tradition. Pastoral counselor programs disb]ay a deep commit-
ment to the therapeutic integrity of the student, by strongly en-

couraging students to become involved in personal counseling. AAPC

training is both lengthy and intehse]y personal .

CACREP programs also display a number of strengths. The pro-
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cess of secular counselor training has been shown to facilitate the
personal growth of_student counselors. The use of videotape and
direct observation procedures have assisted in the counselor train-
ing process.

Secular and pastoral counselor educators can assist each other
by increasing communication across professional 1ines. CACREP pro-
grams can assist AAPC programs by sharing technological innovations
in the field of counselor education. AAPC programs could assist
CACREP programs by sharing knowledge gained through their "depth
psychology" emphasis on the counselor education process. Both

groups of counselor educators would benefit by sharing their teach-

ing experiences with each other.
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APPENDIX A

SURVEY OF COUNSELOR EDUCATORS

Counseling Orientation

Programs differ regarding the relative emphasis each places on various counseling
orientations. Below are listed a number of prominent counseling orientations.
Please indicate the degree of emphasis placed on each counseling orientation
within your counselor education program.

(Circle One Number for Each)

No Slight Moderate Great

Emphasis Emphasis Emphasis Emphasis
a) Behavioral . . . . ... ... 1 2 3 L]
b) Cognitive . . . .. e e e 1 2 3 4
c) Ecleetic . . « « « ¢ o o o o . 1 2 3 4
d) Existential . . . . .. ... 1 2 3 4
e) Phenomenological . . . . . . . 1 2 3 4
f) Psychoamalytic . . . . . 1 2 3 b
g) Trait Factor . . . . . . . .. 1 2 3 4
h) Transactional Analysis . . . . 1 2 3 4
1) Gestalt . . . .. ...... 1 2 3 L]
j) Client Centered . . . . . .. 1 2 3 4
k) Other (specify ) 1 2 3 b
1) Other (specify ) 1 2 3 4

Experiential Education

How many clock hours, within the duration of your training program, are your
students required to complete in on campus laboratory or skill training experiences?

Total Clock Hours
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3. How many clock hours, altogether, are your students required to complete in
on-site (or, internship) field experiences?

Total Clock Hours

4. With reference to the evaluation of the experiential educational components
(e.g., practicum, internship experiences), if any, of your counselor training
program, how much emphasis does your program place on each of the following
procedures? (Circle One Number for Each)

No Slight Moderate Great
Emphasis Emphasis Emphasis Emphasis
a) Videotape . . . . . . . . . .. 1 2 3 4
b) Audiotape . . . . . . .. ... 1 2 3 4
c) Direct Observation . . . . .. 1 2 3 4
d) Interpersonal Process Recall (IPR) 1 2 3 4
e) Immediate Consult with
Supervisor following session 1 2 3
f) Process Report . . . . . . . . 1 2 3
g) Other (specify ) 1 2 3
Personal Growth
5. Within your counselor training program, how much emphasis is given to the
‘personal growth' of the counseling student? (Circle One Number)
No Slight Moderate Great
Emphasis Emphasis Emphasis Emphasis
a) Student Personal Growth . . . . 1 2 3 4

6. Of the total number of counseling students in your program, what is your estimate
of the percentage of students currently in personal counseling or psychotherapy?
(Circle One Number)

1 0-20 percent
21-40 percent

2

3 41-60 percent
4 61-80 percent
5 81-100 percent
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7. To what extent are the counseling students within your program encouraged, or
discouraged, (by the counselor education faculty) to become involved as a client
in personal counseling or psychotherapy? (Circle One Number)

1 Students are strongly discouraged

2 Students are discouraged

3 Students neither encouraged or discouraged
4 Students are encouraged

S Students are strongly encouraged

Student Philosophical Position

8. Within your counselor training program, are students generally encouraged to
develop their own personal philosophical model of the counseling process?
(Circle One Number)

1 Yes, encouraged
2 No, generally not

Content Area Emphasis of Counselor Training Program

9. Among counselor training programs, there are often differences in the degree
of emphasis placed on various counselor education content areas. To what
degree does your counselor training program emphasize training in the below
listed content areas? (Circle One Number for Each)

No Slight Moderate Great
Emphasis Emphasis Emphasis Emphasis
a) Marriage Counseling . . . . . . 1 2 3 4
| b) Life Meaning lIssues . . . . . . 1 2 3 4
| ¢) Family Counseling . . . . . . . 1 2 3 b
| d) Gerontological issues . . . . . 1 2 3 b
e) Sexuality issues . . . . . . . 1 2 3 4
f) Individual Counseling . . . . . 1 2 3 L]
g) Spiritual issues . . . . . .. 1 2 3 4
) h) Interpersonal Relationship

ISSUES « « « « o« ¢ « ¢ o o« o 1 2 3 4

| i} Occupational & Vocational
| Guidance . . . . . . . . .. 1 2 3 4
j) Life Transition Issues . . . . 1 2 3 b
k) Group WOrk . . . « « « « ¢ « « 1 2 3 4
1) Counseling Research . . . . . . 1 2 3 4
m) Psychopathology . . . . . . . . 1 2 3 4
n) Professional Orientation . . . 1 2 3 b
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No Slight Moderate Great
Emphasis Emphasis Emphasis Emphasis
o) Appraisal of the Individual . . 1 2 3 4
p) Theories of Counseling . . . . 1 2 3 4
q) Human Growth and Development . 1 2 3 4
r) Personality Theories . . . . . 1 2 3 4
s) Social & Cultural Foundations . 1 2 3 4
t) The Psychology of Religious
Experience . . . . . . . . 1 2 3

u) The Helping Relationship . . . 1

Counselor Training Program Demographic Profile

Of your total student enrollment, please describe your current students within
the three categories listed below.

a) Total Number of Male Students
b) Total Number of Female Students
c) % Total Percent of Student Body of Ethnic

Minority Status.
d) Total Number of Foreign students (non-U.S. citizens)

Is there anything else you would like to say about your counselor education
program? Please feel free to continue comments on back of page.

Official Title of Person Completing This Survey_

Name of Institution

Do you wish to receive a copy of the results of this study? (Circle One Number)

1 Yes
2 No

(Thank You For Your Cooperation)
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APPENDIX B

The Rev. Jomes W. Ewing, Ph.D.
Executive Direcior

AMERICAN ASSOCITION
OF PASTORNL COUNSELORS

9508A Les Highway ¢ Falrfax, Viiginia 22031 * (703) 3856967  ‘Washington Mefropoliion Avea

February 19, 1986

Mr. Douglas Pomeroy, M.A.
Oregon State University
School of Education
Education Hall, Room 315
Corvalles, Oregon 97331

Dear Doug:

Thank you for your letter of October 31, 1985 in which you
explain your desire to do research comparing the training
of AAPC members with the training of secular counselors.

This letter gives you permission to go ahead with your
proposed research on AAPC members. The concept of your
research is exciting and could produce valuable information
for our profession.

Sincerely,
Signature redacted for privacy.

The Reverend Richard E. Augspurger, Ph.D.
Association Research Chairperson

REA/gwf
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APPENDIX C

Silfof Hlcdlin,
SUWOSC

AmpdSchoolservin'OngonStateUMvmuyMW&mOmﬂacCMﬁmpmmemmhm.

March 5, 1986

Dear

We would like to request your participation in the enclosed research survey. The
Survey of Counselor Educators is part of a study at Oregon State University,
Department of Counseling and Guidance. We are examining similarities and
differences in exemplary programs which prepare pastoral and secular counselors.
Only counselor training programs which are currently accredited by the Council
for the Accreditation of Counseling and Related Educational Programs (CACREP),
and the Association of Pastoral Counselors (AAPC) have been included in this
study. This study has been approved by the AAPC Research Committee (the AAPC
Research Committee endorsement is attached).

The time required to complete this survey should be from 10 to 15 minutes.
Please respond to survey questions as they apply to your counselor training
program. Some of the questions ask for percentages or numbers; we do not expect
you to research your answers, but would like you to give your 'best considered
estimate’

Due to the small number of programs selected for inclusion in this study, the
expeditious completion and return of your survey is of critical importance to
this research. We hope this research will provide new perspectives on important
areas of contemporary counselor education and training.

Confidentiality of information is assured. Institutional responses will remain
anonymous. No attempt will be made, in the publicizing of results, to identify
responses with their associated training centers. Upon analysis of the data, a
copy of the results will be sent to you.

Your cooperation and involvement in this research is greatly appreciated.
Should you have any questions regarding this study, please contact us at

503-75h-h312-

Sincerely,

James L. Firth, Ph.D., Chair Douglas R. Pomeroy, M.A.

Dept. of Counseling & Guidance : Dept. of Counseling & Guidance
Oregon State University Oregon State University

Department of C ling and Guid.

OSU Campus: Education Hall. Room 318 - Corvallis, Oregon 97331 - (S03) 754-4317 v/tty
WOSC Campus: Maaske Hall, Room 214 + Monmouth, Oregon 97361 + (503) 838-1220 Ext. 444 v
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AmtrsedSchoolscrvingOrqonSonMyaMWm&mnSm:CdkwMMeadWmmmmm.

April 16, 1986

Dear

Four weeks ago we requested your participation in our study examining the
similarities and differences in exemplary programs which prepare pastoral
and secular counselors. Only counselor training programs which are currently
accredited by the American Association of Pastoral Counselors (AAPC), and
the Council for the Accreditation of Counseling and Related Educational
Programs (CACREP) have been included in this study. A copy of the AAPC
research committee letter endorsing this study is attached.

We have been gratified by the response rate of the selected counselor
training program directors, and would like to include your program evaluation
in the final analysis of this study. You will find a second copy of the
questionnaire, as well as a postage paid self addressed envelope, attached.
The questionnaire should take no longer than 15 minutes to complete.

Your willingness to participate in this research effort is greatly

appreciated.

Sincerely,

James L. Firth, Ph.D., Chair Douglas R. Pomeroy, M.A.

Dept. of Counseling & Guidance Dept. of Counseling & Guidance
Oregon State University Oregon State University

Department of Counseling and Guidance
OSU Campus: Education Hall, Room 318 - Corvallis. Oregon 97331 - (503) 754-4317 v/tty
WOSC Campus: Maaske Hall, Room 214 - Monmauth, Oregon 97361 - (503) 838-1220 Ext. 444 v




STANDARDS FOR MEMBERSHIP
in the

AMERICAN ASSOCIATION OF PASTORAL COUNSELORS
(Adopted Aprit 24, 1985 — Amended November 30, 1978)

Secretary’'sComment. This statement is included as the philosophy under-
lying the membership requirements prescribed in

) the Bylaws.
PREAMBLE
Evaluation ol readiness for membership in AAPC is made based upon two
kinds of judgments. The lirst depends upon lormal and technical requirements
and can be dsmonsirated by academic degrees. hours of supervision,
experience, supervisory evaluations, etc. The second is based upon the
evaluations ol one’s prolessional peers joined in a commitiee interview and
invoives assessment and atfirmation of prolessional competence not
measurable by lormal requirements.
| - EDUCATIONAL REQUIREMENTS

Educational preparation lor bership in the Association should contri-
bute to the pastoral lor's training and develop a broad experience-
related understanding ol people-in-their existence. It should take place in a
setting in which the pastor can relate theoretical knowledge 10, and derive it
Irom pastoral work with people: i.e.. a setting in which both the school and the
practuical situation are in mutual relation.

A. It should provide:

1. Familiarity with a wide iety of app! hes 10 the ptualiza-
tion ol personality, personslity judgment. and the interpersonal
relationships, including the lamilial. phenomenoiogical. social and
cultural perspectives.

2 Mastery ol a coherent theory ol personality and the counseling
retstionship which is uselul in interpreting the intra- and inter-
personal dynamics of counselees and the counseling process.

3 Ability 1o use the language and methodology of differential diag-
nosis and to relate diagnosis 10 cou ling practice, including lamil-
1anty with the contributions of various diagnostic tests. (Ability to
adminuster diagnostic tests is ordinaniy not expected nor encouraged )

4 Understanding of the dy ics ol religious experi and the

phcat lor p al counseling.

5 Methods ol research in counseling.

6 Ability to think theologically about the eling task and the rela-
tion ol counseling 10 the lotal task ol the religious coimunity.

7 Abiity 10 relate the contributions ol various disciplines to the coun-
sehing task in coherent and uselul ways, and 10 make appropniate use
of interprotessional cotlaboration 10 meet the needs ol counselees

—24 —~

B. The loliowing areas of study are considered important lor the achieve-
ment of the sducational objectives:
1. Theories of Personslity and Personality Develpment

. Interpersons! Relations

. Marriage and Family Dynamics

Group Dynamics

. Personality and Culture

. Psychopathology

. The Psychology of Religious Experience

. Theories of Counseling and Psychotherapy

. Theories ol the Pastoral Office, including

the History and Theory ol Pastoral Care

. Research Methods

. Orientation to the Helping Prolessions

S0 VENOVILN

- -

It - REQUIREMENTS FOR CLINICAL WORK UNDER SUPERVISION

Clinical preparation for membership in the Association should contribute o
the pastoral cou for's training and develop t through actual experience
in counseling under the lotlowing kinds of supervision: individual supervision,
group supervision, supervision in intake and relerral, supervision of marniage
counseling, supervision in depth by at least two dillerent supervisors. one of
whom is preterably a Fellow or a Diplomate ol the Association, and
participation in interdisciplinary ! case | X

For bership in the Association there is required a specilied total number
ol hours of supervision. The minimum hours in the various kinds ol supervision
lor the Member level will be as loliows:

A. Thirty hours ol individual supervision with the same supervisor with the
same person in counseling. measuring an intentional. continuous,
unlolding therapeutic process ol depth and intensity. The supervisor to
be a Fellow or Diplomate ol AAPC or a supervisor approved by the
Regional membership Committes.

8. Thirty hours ol individual supervision with another supervisor with a
possible variety of clients. e.g.. individual, couples, lamily, therapeutic
group.

C. Thirty-live hours ol continuous case supervision. This type ol super-
vision is delined as a small group ol pastoral counseling students in turn
presenting clinical material lrom sessions with the same client lor several
consecutive supervisory conlarences.

D. Thirty hours in clinical case conference. This type ol supervision is
usually interdisciplinary. including one or more representatives lrom the
other helping prolessi . psychiatrist. psychologist, psychiatric social
worker, etc. It is recom ded that a signil t portion ol supervision
under this heading include a psychiatrist or other non-clergy

-25 —
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professional trained in modern theories of psychodynamics.

Il - REQUIREMENTS FOR PERSONAL THERAPEUTIC EXPERIENCE

For membership one shall have undergone sufficient psychic therapeutic
investigation of one’s own intrapsychic processes so that one is ableto protect
the counssiee from one’s own problems and to deploy onesel 10 the maximum
benefit of the counselee.

1V - ASSESSMENT OF PROFESSIONAL COMPETENCE:

All candidates for membership shall have their qualifications reviewed in a
personal interview with the Membership Committes, which shall evaiuate the
applicant’s possession and integration of:

A.Personal Identity and interpersonal Competence: The applicant's
awareness of self, of interns! dynamics and interpersonal reistion-
ships, and capacity for fiexible and effective relatedness to others.

B. Academic and Theoretical Competence: The applicant’s knowledge of
theological and behavioral sciences and their integration st both
theoretical and operational fevels.

C. Pastoral identity: The applicant’s ability 1o see his/her pastora! role in its
ecclesiastical and interprofessional contexts, and to function with
integrity in thst role.

D. Therapeutic Competence: The applicant’s ability to assess s client's
therapeutic need, 10 establish a therapeutic relationship, andto conduct,
compiete and svaiuate that therapy.

€. Ethical Commitment: The spplicant’s understanding of and assent to the
Code of Ethics of the Associstion and related standards of professional
ethics, as well as commitment to such basic values as respect for the
worth and rights of persons as crestures of God.

-—26~—
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STANDARDS FOR PASTORAL COUNSELING TRAINING CENTERS
(Adopted My 7. 1378)

Thess siandards ars t0 be the basis on which Cenlers and Training
Commillees decide the readiness of a Center lor Training in Pastorat
C ting for the A iation’s app! 1. Thay ara also offered as s quids lor
the davelopment ot new Iraining programs, the improvemaent of existing ones,
and consultation with agancias desiring to offer suth training.

A. Pastorsl Counseling centers seeking approvatfor their Training Programs
in Pastoral Counseling must meet all crilaris tndicsted in the Byisws
(Article U, Section D, #2).

B. Approved pastorat counseling training programs will prepars candidates
in such s way that thoss succasslully compiating their standard program
will be functioning at or above tha level for member in AAPC.

C. Pastoral counseling training programs shaii provids staft withthe ability to:

t. Provide training and educstion in & wide variety of spproaches o the
conceptualization ol personality, personality development, and
intarpersonal relstionships,

2. Articuisie st laast ons coherent theory of personality and ol the
counsaeling ralstionship which will be usetul in interpreting the
dynamics ot counsalees and of the counseling process;

3. Provide an acquaintancs with ths langusges and methodologies ot
assessment, and ralats assessmant to counseling practice;

4. Think and speak theoiogically about the counseling task. the
relation of counseiing to the rois of the ratigious community, and the
raiation of ratigion and mentai health on 8 community-wids basis;

§. Understand raligious axperiance and its implications for pastors!
counseling.

6. Relats the conlributions of relevant disciplines 10 the counseling
task in coharant and useful ways, and makas appropriats use of
interprolessions! colisboration.

D. Pastorsl counseling Iraining programs, eithgr separately of in collabore-
tion with dogvu—gnming institutions, shait develop curriculum to

h the lrei de t ot sach of the abovas abilities.

1. i a centar chooses not lo provide ali thess curricular offerings itselt,
but decidas lo rely on prior of concurrant scademic training for
some elemants, il must giva evidance ol coordinaling those
eslemants with ils own ollerings in meeting the abova objectlives.

2. The program shait provida studants & means ot integration ol ths
theoratical sreas of seclion C (above) with the clinical process.

€. The supervisory and clinicsi process shalt be structured in such s way as

- 30—

10 maximiza students’ likelihood of meeting AAPC individual membership
reqQuirements.

. 1. it shail provide supervision of 8 wids range ot pasioral counseiing
situslions.

2. it shall provide Irainees maximum opportunilies 10 work with and
observe the work of prolessional staft.

3. It shalt provids specilic sllention 0 inlake procass. sssessmant,
buiiding therapeutic slli with clients, planning and imp
tation o! mathods ol intarvention, growth of rapertoire ol inter-
vanlions, criteria for termination, and lermination process.

4. Tha progrem shall racommend of requira personsi therapy for

- sludents at appropriala limes, in order 10 protec) its’ irainees’ clients
and its’ supervisory prc trom idable inlerlerence lrom
unresoived personsl issues.

S. it shall damonstrates an appropriate balance of cognitive and
amotionst aspecls. and shall show snd adequats
management ot parallel process in supervisory-therapy, movement
toward sppropriate closurs in tha trainees’ learning process, and the
maluration of trainees.

F. Training programs shail devsiop adequsts admissions standerds
coordinated with the levels of their offarings. and shail not admit candi-
dates who do not demonstrats potential clinicel or acadamic ability to
AAPC individus! membership standerds, nor those o! such limiled
academic preparation of such unresoived parsonal issues as to be of
undus danger to clients, the program shall provids claar evalustion
points for students.

G. The program shali provide an educational commiltes 10 work with staff in
pianning for the evalustion and developmant ot the curricutum.

Training programs which ara primarily based in non-scademic settings
ara urged o develop reciprocal relationships with thaoiogicsi schools or
universities.

1. Training programs shall demonsirste and documant (0 a site visiting team
their tulfiiiment ot the abova standards and 8 high leval ol professions!
achisvament. Sita visiting teams shail consist ol two or thres members ol
Nationsl or Regional Canters and Training Committee, at least ons ol
whom shaii be lrom oulside ths Cenlar's own Region.

J. Approvsi ot a training program shall be for & period ot 7 years. The
Commitias may slso grant provisions! approval lor 8 perioc of the Com-
mittee’s choosing, but not to exceed 2 years. Programs shaii be subject to
ravisw befors spprovai is dorupgraded. A lraining program can be
raviewed at any tima lor causs.




K. Programs will indicate their AAPC affiliation to students and will

L.

encourage them to become Pastoral Counselors-in-Training.

Programs will encourage resesrch in pastoral counseling by students and
statf and will encourage publication of the resulls of such research in
Pastoral Care and Counseling abstracts.

-3 -
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APPENDIX F

SELECTED PORTIONS OF THE CACREP ACCREDITATION MANUAL

Rating Form——Part |
Entry Level Programs

* RATING STANDARD

Partially
Met Met

iF

Section L Objectives

A. Objectives of the program to prepare counsclors and
ather personnel specialists

\. The faculty has developed program vbjectives.

a.  Objectives reflect 3 knowledge of studies and recommen-
dations from local, state, regional. and national lay and
professional groups concerned with counscling and per-
sonnel needs of society.

b. Objectives reflect the needs in socicty that are reprosented
by diffcrent cthnic and cultural groups scrved by coun-
sclors and other personnel services specialists.

c.  Objectives are reviewed and revised continuously through
student as well as faculty participation.

d.  Objectives are developed and reviewed with the assistance
of personnel in cooperating agencics.

c.  Objectives arc written in such a way that cvaluation of 3
student can be based on demonstrated competencics as he

or she progresses through the program.

. Objectives are implemenied vn a planned busis in ull ureus of
the progrum including: selection. retentivn. and emdorsemcnt
of studems: curriculum: instructional methids: reseurch uctive
ities: und udministrative policy. provedure. uid execution.

[

3. Personnel in cooperuting ugencies and fuculty membhers with
§ primary assignments in vther disciplines ure wwure of and are
encouraged to work twward the vhjectives of the conuselor
education program.

4. There is a planned procedure for « cominuing eculuaion of
the vutcomes of the program.

a. The program is cvaluated in tcrms of demonstrated com-
petencics of cach student as he or she progresses through

the program.

b.  Evaluation of the cifectivencss of preparation is acvom-
plished through cvidence obtaincd from: (1) former Mu-
dents. (2) supervisors in agencics employing graduates of

* Rating should be composite of entire faculty. the program. and (3) personncl in sate and nativnal li-

censing and accrediting agencics.

29
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RATING STANDARD
Partially Not Section 1. Cufricqlum-—Program of Studies and
Met Met Met Supervised Experiences

A. General Program Characteristics

1. The institution provides a graduate program in vounselur rd-
wcation designed for the preparation of vounselors umd ather
persunnel services specialisis.

a. The opportunity for full-time study throughout the ava-
demic year is provided and actively encourged.

b. Flexibility is provided within the curriculum to allow for
individual Jifferences in competencics and understandings
developed before entering the program.

c. Descriptions of the various program options and requiee
menats for graduate studies are published and distributed
to prospective students.,

d.  Concepts refated to differentiated Mafting and preparsition
in counscling und personncl scrvices are reflected in the
program. The faculty is aware of lifetime upportunitics
for development and advancement in the ficld of coun-
scling and personnct services. There is alwe cmphasis on
the use of suppurt personnci to froe more professionally
preparcd personned for the performance of higher fevel
functions

~

. Cuntining and in-servive education vfferings in vonnschur vil-
weativn meet all of the criteria in fuculty qualifications. I ulry
Inad. physical Jucilities. laculty-student rotins. wml s Iorth. ns
described in these Standards,

3. There is evidence of high qualits insteuction in ull aspects vl
the pragram.

a.  Syllabi or other evidence of organized and o Ji |
instructional units of the curriculum arc available.

b. Resource matcrials arc provided.

Responsibilitics are assigned to, or § by. fuculty
members only in thise arcas of the counsclor education
program for which they have demonstrated professional

competency.

d

d. Provisions are made for periodic evaluation by students
and staff of all aspects of the program: that is. coune
content. methods of instruction, and supervised expericace
both on and off campus.

4. Plunned sequences uf education experienves are praviled.

a.  Within the minimum counsclor cducation program a -
quence of basic and advanced graduate sudies and other
associnted learning expericnces is defined and provided.




RATING
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STANDARD

d.  The program provides for the integration of didactic stud-
ies and superviscd cxpericnces.

c. Al prerequisite studies and other cxpericnces are identi-
fied.

d.  Rcpresentatives of departments affering studies in related
fictds are regularly consulted reganding how related studics
can be made more useful to counsclor education majors.

c. The faculty has identified performance indicators ta de-
termine whether the professional competencies ta be du-
veloped by the sequence of educational cxpericnces an
achieved.

. A close relationship exists berween the fuculty of the coumelor

education program and the stoff members in work settings.

a.  The staff members in the work scitings are consulted in
the design and implementation of all aspects af the pro-
gram, including practicum and intemship experiences.

b. The faculty members in the preparation program arc con-
sulted in the design and implementation af in-wrvice prep-
aration of staff in work scttingx.

. Within the framework of the total program. there are oppar-

tunities for the stlent i develop understandingy and skilly
bevond the minimum requirements of the program.

2. Elective courses and reluted cxperiences are available.
b. Supervised individual study i available.

c. Enrichment opportunities arc provided and faculty mem-
bers cncourage students to take part in them.

. The spirit of inquirs and the production and nse of rexearch

data are enconraged among foculty and students.

a. The statcment of objectives of the program reflects an
awarencss of the role of rescarch in the counscling und
personnel scrvices ficld.

b. instructional procedurcs make frequent use of and reter-
ence to rescarch findings. Arcas in which rescarch is nceded
are identificd.

. Opportunities fur planned periodic self-evaluation and the de-

velopment of greater self-understanding are provided for both
student and foenity.
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RATING STANDARD

' Partially
Met e

£E

a.  Sclf-analysis is cncouraged through such activitics as lab-
oratory experiences. including audio and video tape rc-
cording.

b. Opportunitics for improvement of interpersonal relation-
ships are provided through small group activitics.

c. Counscling scrvices for studenty arc available and pro-
vided by qualified persons other than counsclor cducation
faculty. :

| l I ] :l 8. Progrum of Studics
‘ 1. Common core: The ¢ core is ¢ d of general urcas

; I I | = | considered 10 be necessary in the preparation of all covaselors
1 and other personnel services specialists.

a. Human growth and development: Includes studics that
provide a broud understanding of the nature and necds of
individuals at all developmental lcvels. Emphasis is placed
on psychological. sociological. and physiological ap-
proaches. Also included are such arcas s human behavior
(normal and abnormal). personality theory. and lcarning
theory.

b. Social and cultural foundations: Includes studics of change.
cthaic groups. sub-cultures. changing roles of women.
scxism. urban and rural socictics. population patterns. cul-
tural morcs. use of leisure time. and differing life puttcrns.
Such disciplincs as the behavioral sciences. cconomics.
and political science are involved.

| ¢. The helping relationship: Includes (a) philosophic baes
‘ of helping rlationships: (b) counscling theory. supervised
|

practicc. and application: (c) consultation theory. super-
vised practice. and application: and (d) an emphasis on
development of counselor and clicnt {or counsultec) wlf-
awareness and scif-understanding.

|

| d. *Groups: Includes theory and types of groups as well as
| descriptions of group practices. mcthuds. dyaamics. and
| - facilitative skills. This area also includes supervised prac-
|

|

tice.

c. Life style and Carcer Development: Includes such arcas
as vocational choice theory. relationship between carcer
choice and lifc style. sources of occupational and cdu-
cational information. approuches to carcer decision-mak-
ing proccsses. and carcer development cxploration
techniques.

¢ See Group Guidellnes - Appeadix D

32
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RATING STANDARD

Partially
Met

5%

. Appraisal of the individual: Includes the develnpment of
a framework Tnr understamding the individual, inclwling
methods of data gathering and interprettian, ndis sl
and group testing, case sudy approaches, and the study
af individual differences. Ethnic, cultural, and v factors
arc alwi consikered,

g, Rescarch and cvaluation: Includes such arcas as statistics.
rescarch design. and develnpment of rescarch and dows
oastration proposals. §t atsa includes undertamding leg-
islation relating ut the development ol resurch, prograns,
and demunstration propusals, as well as the deselopment
and evaluation of progrant phicctives.

h.  Professional orientation: Includes graks and ebicctives ar
peofessional nrganizations. cods af ethics, legal convid-
cration. stundards 1tf proparuinn, cortification, licensing,
and ruit identity o counscing and niher peronnch sworvives
spevialists.

3 Eavirmmennl wnd Spevialized Sanlies. The vinuselor vduwa-
sion prugram iuchnles duise spevinlizend suulics areesaay jor
pravtive in diflervm wark sewiugs. There i etithvury shas the
fuculey, in planning uned evol v the couuschr vl ation
curriculum. hus swken iued consideration Supemcms unnle In
wther professional groups relaing w rale. lmwtion, mid prope
LA

a.  Enviroamental Studies: Includes the study aif the envine.
ment in which the student is planning n prictice. This
includes history. philsuphy. irerds. purposes. cthius, o
gal aspects. sandards. and roles within the instinution or
work setting where the student will prwtice.

b. *Speviatized Studics: Includes the speviatized Ao ledge
and skills noeded ut wark ctfectively in the pradessinnal
setting where the sudent plans ul pravtive. For cumiple,
the student preparing i be an clementary shoul counsebiw
may need Ui take, amang nther specialized courwes. work

. in diagnosis nf rcading dysfunctinn: the sudent proparing
w wi-be a penonnct services educatnr in higher cducation
might nced. among nther specialized witrk, beth coure
work and supervised expericnces in student financial ail
ne i student preparing 1 work inemphiyment vounwcling
may need additinnal infemmation about cmplityment tromds
as well as socilngy and paychtogy o work,

o Student Personmel Standards are found In Appendix A.
Mentsl Henlth Counseling: Community and Agency Seitings Stan-
dards are found In Appendix B. School Counseling Standards are
found In Appendix C.

3
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C. Superviscd Experiences

1. Appropriate supervised experiences provide for the integration
and applicution of knowledge and skills gained in diductic snuly.

a. Students’ supervised cxperiences are in scttings that are
compatible with their career goals.

b.  Superviscd experiences include obscrvation and dircct work
with individuals and groups within the appropriatc work
setting.

c. Opportunities are provided for professional relationships
with staff members in the work scttings.

2. Supervised experiences inclusde luboratory. procticum. und in-
ternship.

a. Laboratory cxpericnces. providing both abscrvation and
participation in specific activities. arc offcred throughout
the preparatory program. This might include rolc-playing.
listening 10 tapes. viewing video-tape playbacks. tosting.
organizing and using personnel recoeds. interviewing ficld
practitioncrs. preparing and cxamining casc studics. and
using carcer information matcrials.

b. Supervised counseling practicum expericaces provide in-
teraction with individuals and groups actually sccking scr-
vices from counsclors and other personncl scrvices
specialists. Some of these individuals and groups should
come from the environment in which the coumsclor cdu-
cation student is preparing to work.

(1) *Specific counseling practica have sufficient
duration and continuity to assure optimum pro-
fessional development as evidenced through such
outcome measures as evaluation ratings by pro-
gram and site supervisors, assessments by
employers, current and former students, and by
other performance indicators and qualitative
evaluation methods.

(2) Supervision in consultation is also provided.

(3) The supervisor's role is clcarly indentified and suf-
ficicnt time for supervision is allocated. The recom-
mended weekly minimum of supervision is 1 hour of
individual supervision and | hour of supcrvision in a
group for the duration of the practicum cxpericnues.
Supervisory respoasibilitics include critiquing of
counscling. cither obscrved or recorded on audio or
videotape.

c. Imcrnship is a postpracticum cxpericnee that provides an
actual on-the-job experience and should be given central
importance for cach student.

* Ordinarily, practica will be ome quarter time of »
work week enteaded over s minimum of one scademic
term. Variations should be descridbed snd justified in,
the seif-study.
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() The internship plucement is sclected on the basis of
the student’s carcer gols.

(2) The interaship includes all activities that & regularly
employcd staff member would he cxpected o perform,
fn the sctting the intem is expected to hehave as 3
professional and should be treated as oo,

(3) For those students who have no prior work cxpericnce
in their purticular sctting, an intennificd or cxpamded
internship is provided.

(4)*Specific internships have sufficient duration and
continuity to assure optimum professional develop-
ment as evidenced through such outcome measures
as evalustion ratings by program and site super-
visors, assessments by employers, current and
former students, and by other performance in-
dicators and qualitative evaluation methods. It is
desirable that the internship be a paid experience.

() Supcrvision is performed by qualificd stafl in the licld
placement setting who are granted relcased time from
other regular dutics.

(6) The coumclor cducation [aculty provides these ficld
supervisors opportunitics for in-srvice cducation
counscling and personncl srvices supervision.

(7) There should he close conprerative working rclation
ships between stalf in ficld placement settings and the
counsclor cducation faculty.

.

3. A qualified favulty and sufl’ with wdequate time ullovateld o
supervision is provided for Inburatory, pructicam. aml intern-
ship experiences, .

A,

Members of the on-campus faculty respomsible fur super-

vision include those who:

(1) have carned doctoral degrees. prelerably in counsclor
cducation, from accredited institutions,

(2) have had cxperience and d trute competencics in
counscling and wther personnct wrvices at the level
appropriate for the students supervised.

Doctoral students serving as supcrvison af practicum ¢x-
pericaces are themsclves supervised by qualificd taculty.

* Ordinarily, internships will be full-iime of & work week extended
over a minimum of one scademic term or half-time of & work week
mmummmkm.vmmmumw
and Justified ia the self-study.




1 RATING STANDARD
Partially Not
} Met Met Met
¢. The practicum and intcmship experiences are tutneial nm

1 of instruction; thercfore. the supervision of live students
| : is considered equivalent to the teaching of eme. three: .
‘ semester-hour coanse. Such a ratier is considererd wrane:

aum.

4. Farilities, eyquipment, aimd nunerinls ure provided jor wper
vised expericaves iu botl v and aaff-conuprs senines. /See als
Scetion V)

0. Prgran Develepment Outresch

V. The rounselur education fiealty useisy fnclivishud connarclers
1nel pther personuel servives spevinlise i esfl-vrmpies seorarict
providing supervised esperiences in e pragrase of prepae
o,

4. The institution cacourages agency peramnet 10 seeb the
enunselnr cducation faculty's asistance in plannmg il
ennducting in-service cducation and in develnping pro-
gram impruvement models.

b.  The cnunselor cducation faculty is provided a teacinng
work-lnad recognition lor thir part in insservice and pres
gram develnpment activitics in cooperating IS,

1 c.  The counsclur education Gaculty imelves mivanced gk
| uate sudents in programs sl in-senice cducitum amb
} prugrane developmunt. planning. and nplancitatien .d
‘ the agency level

| 3. The vonnuarlir edurntion [ucalte prevctles intcampus grataes
| wtagerer personuel i resolving anivpee prodipas eorddidhe it
| a. The faculty encourages ageney peramncl s soek s
| tance through the uswe of such eehnigues as st g
pointments, elephone access progrines, infornkalion st
and retrieval, position papers. and various e yiual
: media. E
3. The riuselur edurming fucalte integrmes de copecwem es -

the tmurensh articite i i coutaelr edurution proestom It
wdapring sr mdifving e vratiselor eolurusin pregra at e
be uppropriste. Quirearh getivities are vieoed as w16
Junrtion in the prepuaratittn progrm.

Section Ill: Responsibilities Concerning
Students in the Program
A. information.

V. Iufisrmeations conerning major aspecss of the ronaselor cdus
pattieant prrogron wnnl dhe Jucalte i wvnilulde ur pooprotve

sunedemes through o cariets of medin.

a.  -The acadende wrcas in which the prograse offers prepae
ration and the degrees offered are cleardy stater.




RATING STANDARD
Partially Not
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b.  Cnumsclor education fuculty members ans available t dis-
cuss the program of preparation.

¢.  Personncl in various counscling amd related job settings
) have been designated as referral sources for discussion of
their arcas of intcrest with propestive students.

B. Sclection
1. Applivams ucvepred meet the insitnion’s sunnelunils fur quls
mission w graduate smdy.

4. There is cvidence that staff in covperating agencivs have
been consulted relative o admission policics amd prxe.

b.  Students in the program sctlect an efinnt on the part of the
facuity to select individuals who represent a varicty of
subcultures und subgroups within U.S. secicty.

. ¢. A commitice of facuity members makes the decisinns con-
‘ cerning admissinn ot applicants t the programs based on
’ established criteria such as:

(1) Potential ciTectiveness in clme intrpenonal relation-
ships. .

12) Aptitude for counscling and related human develop-
ment responsibilitics.

| . (3) Commitment 1o a career in counscling and perennc

| work.

14) Potential for esablishing facilitative relativnships with
peuple at various levels of develnpment.

15) Openness 0 self-cxanination and comnitment to sl

| growth.

C. Retention

1. A rominuing eveluation dheagh sysiemaniy review is made of
stulems us they progress dhrough the progrom.

!\J

In sinunivns where evalumion of n swilew indirmes an inape
proprimeness fur the vounseling fichl. Sucults mewmbers pasist
in fovilinning vivuge 0 an area more uppropriyee fur she sm-
dem.

D. Emdonement

1. A sunrmem of palivy relating w the insvinion’s Jrovydure hor
frmal endursemen hus been wlopied wnl wppraved iy ahe
Jucnles ol wdministrative anthorivies.

4. Each cundidate is informed of procedures ot endneenent
for certitication, licensing, and camlnyment.

k1)
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b. Insofar as possibic. all fuculty members acquainted with
the student. including supervisors of practicum and in-
ternship expericnces. should participate in the endorw-
ment process. .

2. Endorsement is given by the rounselor educution fucnlty imly
Jor the particular job sctting for which u studew has been

prepured.

3. Endorsemem is given only vn the busis of evidence vf dem-
onstraied proficiency. The vandidute stwuld have rompleted a
subsiantial part of his or her groduate work in counselor ed-
wcation, inluding supervised vounseling experience. w the ene
dorsing instinnion,

E. Placement

I. The institntion has a placemen service with polivies and pro-
redures ronsistemt with recognized placement proceives.

a. The faculty assists the student with the prepuration of
placement papers and the sclection and seeuring of a suit.
able position. .

b.  Placement scrvices are available to gradugtes of the pnv-
gram throughout their proessional carcers.

¢.  Opportunitics arc provided fur students tw participate in
local. state. and tederal cxaminations for employment op-

portunitics.

F. Rescarch and Evaluation

1. Polivies und procedures relming 1 recruivnem. selection, re
tention. and placement are vomtingally sucdied thromgh varivus
rescarch und evaluaive methixds.

4. Regular follow-up studics are made of former students.,
including dropouts. students remaved from the program,
and graduates.

b.  Evaluation is followed by appropriate revisions and im-
provements in the preparation program.

Section IV: Support For the Counselor Education Program,
Administrative Relations, and Institutional Resources

|. Adminisirative vreanizaion and procedires provide recoeni.

tion und desigmued responsibilities for a vonsehs cluemion
program.

38
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The program is a clearly identificd part af the institution’s
gruduate program.

11) There is. prefcrably. only one unit directly responsible
for the prepuration af counsclons and ather personncl
services specialists.

12) if morc than onc unit in the institution is dircotly
involved in the preparation af counsclons and other
personncl scrvices specialists, there is evidence of chwe
cooperation and coordination.

Couperative relutionships cxist hetween the counsclor el
ucation program and other units of the inMitution related

to the program.

11) Contributions af other units ta the program arc de-
fined.

12) Channels of communication with Faculty members in
other units are identilicd and maintained.

Use is made of a wide range al prafessional and cem-
munity resources. Evidence af positive working relations
ships cxists with agencics off the campus thit have the
potential for contributing to the preparation all counsclon
and other personnel scrvices spevialists. They may be po-
tential emplayers of graduates af the program.

2. The instindtion provides for the professionad development of the
connselor edwction fuculis as well us suedems in the comselor
education program.

L

Fuculty members arc involved in prafessional activitics on
local. state, regional. und national levels.

Faculty members participute in valuntary prafessianal scr-
vice capacitics.

The institution provides cacouragement and financial sup-
port for the faculty to participate in prafessional activitics.

Faculty members eagage in pragrams al rescarch and cun-
tributc to litcrature of the ficld.

Students participate in the activities af pratessional or
ganizations.

3. The instivntism provides udeguate fucnlis amd supporting stolf
Jor all uspects of the counsclor educarion progrom.

A

An individual is designuted as the prafessional leader alf
the counselar education program.
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(1) This individual is an cxpericnced counsclor and pos-
sesses an earmed doctorute in counsclor cducation from
an accredited institution.

(2) This individual has full-time assignment (o the coun-
sclor education program.

(3) This individual is recognized for his o her leadership
m the counseling profession.

(4) This individual is qualificd by preparation and cxpe:
ricnce to conduct and to supervise rescarch activities.

In addition 10 the desigmued leuder there are ar least mvo full-
time faculty members with comparable qualifications.

a.  Additional faculty members are provided at the ratin wf' |
full-time staff member for every 10 fulltime graduate
students or their cquivalent in part-time graduate students.
This ratio should be reduccd in institutions where a large
percentage af the counsclor cducation students arc earulicd
on a punt-time basis or when program changes create the
nced for the faculty to spend more time in the evaluation
of cach student.

The full-time waching lvad uf faculty members is vonsisient
with thet of vther gradwae units in the instinnion thar require
intensive supervision us un imegral part of professivnal preps
aration.

a.  The faculty load is modificd in proportion to asigned
responsibilitics for graduate adviseawnt and roscarch su.
pervision. on a formula that is comvisient with established
graduate school policy in the institution,

b. Time is provided within the total faculty work load for
cooperative interdisciplinary activities with teaching fuc-
ulty in related ficlds,

¢. The total work load of faculty members includes a roeee
ognition of time necded for professional rescurch.

. Facalts in closels relaed disciplines are gualified in their re.

spective areas and also are informed abow the ohjectives uf
the counselor educarion program.

. Off-vampns agency personuel who supervise swdems are qual-

ified through academic preparativn and prifessional experi-
ence.

a.  Such staff members have 2 or more yeurs wi' appropriate
professional experience. -
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b. These staff members have at least 2 years of graduate
work in counsclor cducation or can demoastrate cquivalent
preparation,

8. Graduate assisiamiships are provided 1o ussist the fuculey nad
ta provide additional experiences for students in the program.

. Regular procedures are cstablished for the identitication
and assignment of qualified sudents to assistantships.

b. A minimum of 1/2-time graduate assistant is assigned o
the counsclor cducation program lor cach 30 full-time
cquivalent students.

c. Assignments arc mude in such a way as o enrich the
professional lcarning cxpericnces of the graduate progranl.

9. Secremrial, vierival. and ather supporiing suff ure provided
in the counselor education program.

a. A minimum of one full-time secrctary or cquivalent Is
provided for the clerical work of the cuunisclor cducation

program.

b. Additional clerical service is provided at the ratio of vae
full-time clerical assistant for the cquivalent of every three
faculty members.

¢.  Responsibitities of secrcturiul, clerical. and uther suppor-
tive staff arc defined and adequate supervision is provided.

10. The instinion provides fucilities nnd 1 budget tha ensure con-
tinwous operation of all aspeces wf the counselor educntion
program.

a. The institution provides a designated headquarters Tor the
counsclor education program.

(1) The headquarters is located near the Classroom and
laboratory facilities used in the counsclor cducution

program. .

{2) The hcadquarters arca includes a private olfice for
each faculty member.

(3) The heudquarters arca includes office space for sec-
retarial, clerical. and other supportive stall,

14). The headguarters provides appropriste work space.
cquipment, and supplics for gruduate assistants.

b. Fucilities for supervised cxperiences ure provided in a
. courdinated laboratury sctting on cumpus. Consideration
is given to:
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(1) Facilitics for individual counscling in rooms with as-
surcd privacy and adequate space for reluted cyuip-
ment.

(2) Facilities for small group work. The arcu provides for
small group counseling. testing. staffing. mectings.
and so forth.

{3) Classroom and seminar mecting rooms.

{4) Facilitics appropriately equipped with the following:

(a) recording and listening devices. both portable and
permancnt

(b) one-way vision glass

(¢) video-tape recording and playing devicess both
portable and permancnt

{S) Technical assistance for both opcrational and main-
tenance services.

(6) Accoustical treatment throughout the facility

7

Facilities thut are conducive to modeling and dem-
onstruting exemplary cavironments and practices in
counscling and personnel scrvices. The facilitios should
include a “*model”” counscling laboratory with rolated
resource materials and audiovisual cquipment. [n-
cluded as resources in the ““madel™ laboratory arc:

(u) career occupational and cducational information
materials

(b) standardized tests and interpretation data
(¢) a varicty of media. cquipment. and materials
(d) space for tcuching and laboratory cxperiences

(8) Data processing assistance and cquipment that are
available for both tcaching and rescarch.

9

Fucilities that are located in clos: approximation v
the counsclor education faculty offices and away from
centers of extreme noise and confusion.

Library facilities provide an appropriate supply of resource
matcnals for study and rescarch in counselor education.
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(1) The facilitics include basic resources, both books and
periodicals. in arcas in which the counsclor education
program provides preparation. Resources in related
areus such as psychulogy. mwiology, and CLOMATICS
are also available.

(2) Both current und historical matcrials arc available.

(3) Library resources arc available during evening and
weckend hours.,

(3} Inter-library loans. ERIC services. miceotilm. and
phatocopy services are avaifable.

(5) Multipie copies of frequently used publications ane
availabic.

11. Research fucilities ure wrailible nfucalty al stwlents in cone
sclor edpeatinu,

[

Failitics include affices and laboratnrics cyuipped @ pro-
vide npportunitics Tor the callection, analysis. amd wn-
thesis of dta.

Consultant services are available from rescarch spevialists
on the institution’s faculty.

Campus computer centers and ather duta-provessing ta-
cilities arc available. ’

Appropriate scttings, for rescarch both off and on campus.
are pruvided.

12, The instittion recuguizes the ‘imdividhod needs o grdunn: st
ents wnl pravides services fur personal us well us professiovad
development,

Since full-time academic-year atendance is possible for
most graduate students oaly if some form of linancial
assistance is availuble. cfforts arc made e develnp finan-
cial assistance for students in the counsclor education pro-

gram.

(1) The counsclor cducation program is assigned 3 pro-
purtionate share of the institution’s funds for sudent
ANSISGINCE. ’

(2) Part-time work npportunitics appropriate tor smdcmi’
in the program arc identiticd and cffurts are made w?
secure assignments for thuse desiring such opportun-
ities.
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(3) Loan resources are available to students in counselor
ed“m. "

(4) Prospective students are provided information about
possible sources of financial assistance.

Personal counseling services are available to all counsclor
education students.

(1) A counseling service is available from profcssionals
other than the members of the counsclor cducation
faculty.

(2) Procedures for referral are known by all faculty mem-
bers.
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Rating Form—Part Il

Doctoral Programs in
Counselor Education

The application of these standards 1o a doctoral program is predicated
on twa. ussumptions: (a) Those using the guidclines are thoroughly
familiar with the Stundards for Preparation of Counselors und Other
Personnel Servives Specialists: and (b) the entry program substantially
mcets these standards.

* RATING STANDARD

Mea Partially Not
Met Met Section . Objectives

A. Objcctives of doctoral program in counsclor cducation

V. The primary ubjectives of the doctoral program in counselor
education is to prepare leaders for all areus of connseline.
guidunce. and student services. as well as counselor edueators.

a.  Graduates of the program have a strong bachground in the
behavioral sciences.

(h) Preparation programs provide studeats with both di-
dactic wurk and supervised expericnces.

(2) Graduates p sMrong T s in the cone
arcas of preparation: counscling thoth individual and
group), consulting. and rescarch.

b. Gradustes arc provided the oppostunity of developing a
high degree of competency in other core arcas, such as
supervision, munagement and administration, and lacili-
tative or clinical waching:

c. In addition to the core arcas of preparation. sudents are
provided the opportunity to gain a depth of know ledge
and skills in onc or more arcas, such as leaming theory,
carcer yuidance. rescarch, testing. and cvaluation.

Section . Curriculum
A. Program of studics and supervised expericnces

1. The deocioral program consists of « mininem of 4 academic
veurs of graduate preparation. inchuling the entry program and
vear of internship.

2. A minimum of one acudemiv year of full-time graduate sty
hevowd the emtry program is required.

* Rating should be composite of entire faculty.
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a.  Students are given the opportunity to participate in course
work and seminars that extend knowledge. understanding.
and skills beyond those obtained in the core program out-
lined in the standards.

b. Students arc encouraged to purticipste in conferences.
workshops. specisl training programs, and other profes-
sional activitics that will assist in bridging the gap between
the campus and the professional world.

3. Supervised experience includes appr;rmnilits to gain insights
and skills bevond thase provided in the entry progrum.

a. Supervised expericnces provide buth depth and breadth of
preparation.

b.  Supervised cxpericnces arc related to the students’ profes-
sional objectives.

c. Both on-campus and off-campus supcrvised cxpericnces
are under the supervision of doctoral level personnct whose
arcas of specialization are compatibic with the professional
objectives of doctoral students.

d.  Supervised experiences include the complctivn of at least
I academic year (36 weeks) of full-time intcmship. in-
cluding the one term of internship provided in the entry
program.

4. All doctoral students acquire competencies in sttistivs. re-

search design. and other research methodilogy.

a. Faculty members are involved in rescarch that can be
obscrved by students and. when appropriate. can include
students as active participants.

b.  Students have the opportunitics to collaboratc with faculty
in the development of scholarly reports and papers.

¢. Doctoral rescarch seminars are provided as a form of in-
struction for students.

5. Sequences of courses relating to appropriate environmental
areus (or work settings) are provided.
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Section Hil. Responsibilities Conceming Students
in The Program

A. Information

1. Areus of specidization in which the rounselor cduciion pro-
gram offers doctoral work are rlearls defined.

8. Sclection

I. The rounselor education faculty has the sole responsibilits lor
selecting dovioral randidates. including the optivn of esuih-
lishing vriteria for admission the exceed those of the eruduaie
dirisivon of the insvitution.

a. Criteria include evidence that applicants for the doctoral
program are commiticd to the profession of counscling
and guidance through successful entry level preparation
and cxpericnce.

b.  Students in the ductoral program refloct an effort on the
part of the faculty to scicct individuals who reprownt a
varicty of subcultures and subyroups within the sacicty.

(1) There cxists evidence of a continving scurch va the
part of the counsclor cducation foculty for ways uf
identifying students who possess the poteatial for doc-
toral work but who do not mect some o the monre
traditional criteria for cntry into ductoral programs.

C. Retention

I. The ceptance of a dectoral randidae inmt the vounsclor ed-
HCHLIN PrOXTm represents o Serivus rommitment in the purt
of the rounselor education farulry 1o suppart the stmlew.

D. Rescarch and cvaluation

1. There exists evidence that the vanuselor eduruion furuhy is
vontinwously snwdving ways wi improve and enhanee suslem
selection. retention. und endorsemens. as well s plucemen
und follove-up on completion of the pragram.

Section IV: Support For The Counselor Education
Program, Administrative Relations, and :
Institutional Resources

A. Institutional and administrative support

|. The doctisral pragram iu rounselor educimion is u clearls iden-
tified part of the instination’s graduate pragrom.
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a. Evidence cxists that the counsclor education faculty is fully
using al! appropriate resources (both human and physical)
of the institution to provide the best preparation possible
for doctoral students.

b. The institution provided adequate suppurt for 2 sound pro-
gram of research in the various aspects of counscling.

c.  There cxists evidence that the institution is supporting the
counsclor education fuculty in cfforts to provide cooper-
ative relationships with agencics und individuals off cam-
puswhomcomribmelolhecahannmniofmequumy
of preparation in counsclor education.

. The institution pravides the inducements novessary ht .xmmw

and rewtin an outstanding faculty in counselor education.

a.  Faculty members possess carncd doctoral degroes in ancas
appropriate for their responsibilities in the doctoral pro-
gram.

b.  Faculty members are individuals who are recognized for
their professional competencics and commitment to quality
prepasation of doctoral students.

. The institution supports the counselor education faculty in its

efforrts 1o contribute to the improvement of counseling. guid-
ance. und studemt services through participation in the activities
of learned sacieties and professional associations of the Incal.
state. regivnal. national, and internativnal levels.

. Faculty loads are adjusied 1o reflect the institution’ s recognition

of the intimate professional relationships between docuiral st
denis and faculrs, especially thuse fuclry members wha pravide
practicum and internship supervision, and dpcioral researe -
committee chairpersans. .

a.  Doctoral committee chairpersons should be revognized
Icaders in onc or more aspects of cuunseling. puidance.

b. Doctoral commitice chairpersons have recognized com-
petencics in both rescarch and writing.

. Computer fucilities and library resources available ui docural

studens reflect the institution’s strong ¢ ment e pravide
an istanding environment that enourages research and wrie-
ing un the part of hoth foculty and deocioral condidates.

. The institution supports the counselor educarion foculty in make

ing funds available through tuition grants, schalarships. special
grams. assisiamiships, and peher means w provide financial
assistance fur doctoral swdents,
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RATING STANDARD

£
£E

1. Spevializution in the docitorul program is uffered vnly in ureus
in which there are at least two full-time counsclor education
members with specializativas in those areus.

a. This full-time faculty is supplcmented by cither duoctoral
tevel. full-time staff or doctoral level. part-time MaiT on

oc off campus. .
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’ APPENDIX G -

CACREP_ PROGRAMS

Below are listed those secular counselor training programs (in-
cluding the names of program chairpersons) that were accredited by
CACREP at the time this study was conducted. Those programs marked
with an asterisk (*) are programs that participated in this study by

completing and returning the survey instrument.

* Program Chairperson
| Counselor Education Programs
| College of Education
| University of Alabama
| University, AL 35486

Dr. Fred Badders, Chairperson

Department of Counselor Education & Research
Appalachian State University

Boone, NC 28608

* Dr. Robert Hayes, Chairperson
Department of Counseling, Psychology & Guidance Services
Teachers College
Ball State University
Muncie, IN 47306

|
|
|
}
|
\
|
|
?
E * Dr. Lynda Mitchell, Chairperson
Division of Counselor Education

California State University, Los Angeles
5151 St. University Drive
Los Angeles, CA 90032

* Dr. Lynn Wilcox, Coordinator
Counselor Education Program
California State University, Sacramento
6000 "J" Street
Sacramento, CA 95819
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Dr. Gail Hackett, Chairperson
Counseling Psychology Program

Graduate School of Education

University of California, Santa Barbara
Santa Barbara, CA 93106

* Dr. Joe Wittmer, Chairman
Department of Counselor Education
College of Education
1215 Norman Hall
University of Florida
Gainsville, FL 32611

* Dr. Lawrence Winkler, Director
Counseling & Human Development Curriculum Committee
Department of Education
George Washington University
Washington, D.C. 20052

* Robert Docter, Chairman
Department of Education & Psychology
California State University, Northridge
101 Monterey Hall
Northridge, CA 91330

* Dr. William Evriass, Chairman
Department of Counseling
Education Building, Room 316
San Francisco State University
1600 Holloway Avenue
San Francisco, CA 94132

* Francis Norton, Ph.d, Chairperson
Department of Counseling
College of Education & Human Services
Shippensburg State University
Shippensburg, PA 17257

Sara Sharratt, Ph.d, Chairperson
Department of Counseling
School of Social Science
Sonoma State University
Rohnert Park, CA 94928

* Coordinator
Counselor Education
College of Education
University of South Carolina
Columbia, SC 29208
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Dr. Michael Patton, Chairman

Department of Educational Psychology & Guidance
108 Claxton Education Building

The University of Tennessee at Knoxville
Knoxville, TN 37996-3400

Roger Aurey, Ed.D, Program Director
Department of Human Development & Counseling
College of Human Development & Education
Peabody College of Vanderbilt University

Box 322

Nashville, TN 37203

Dr. Zander Ponzo, Coordinator
Counselor Education
University of Vermont

228 Waterman

Burlington, VT 05401

Dr. William H. Van Hoose, Professor & Director
Department of Counselor Education

University of Virginia

Ruffner Hall

405 Emmet Street

Charlottesville, VA 22903

Dr. Richard M. Smith

Counseling & Psychological Services
University Plaza

Georgia State University

Atlanta, GA 30303

Dr. Arthur P. Lloyd, Chairperson

Department of Counselor Education & Special Education
Idaho State University

Pocatello, ID 83209

Dr. Thomas Fairchild, Chairperson
Department of Counseling & Human Services
University of Idaho

Moscow, 1D 83843

Program Coordinator
Counselor Education
Department of Psychology
James Madison University
Harrisburg, VA 22807
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’ * Dr. Rob Harbach, Chairperson

Department of Counseling & Educational Psychology
University of Nevada, Las Vegas

4505 Maryland Parkway

Las Vegas, NV 89154

* Dr. Lewis Dahmen, Chairperson
Department of Counselor Education
University of New Mexico
Albuquerque, NM 87131

Dr. Gary Hoover, Chairperson
Counselor Education
Curry Building

' University of North Carolina
Greensboro, NC 27412

* Dr. Bobbie Wilborn, Chairperson
Division of Counselor Education
College of Educator's
North Texas State University
Denton, TX 76203-3857

* Dr. Richard Bear, Professor, and Coordinator
Division of Counseling
| Department of Psychology
’ University of Northern Colorado
McKee Hall of Education
Greely, CO 80639

Dr. Gilbert Sax, Chairman
Counselor Preparation

| 322 Miller Hall, DQ-12

i University of Washington
Seattle, WA 98195

* Dr. Allen Hovestadt, Chairperson
Department of Counseling
3109 Sangren Hall
r Western Michigan University
Kalamazoo, MI 49008

* Dr. Wayne Lanning, Chairperson
Counselor Education
| College of Education
| ' University of Wyoming
| University Station Box 3374
Laramie, WY 82071
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AAPC PROGRAMS
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Chairperson

Department of Counseling & Guidance
oungstown State University
Youngstown, OH 44555

Below are listed those counselor training programs (in-

cluding the names of program chairpersons) that were accredited by

AAPC at the time this study was conducted. Those programs marked

with an asterisk (*) are programs that participated in this study by

completing and returning the survey instrument.

John L. Maes, Ph.D., Executive Director

The Albert V. Danielsen Institute At Boston University
185 Bay State Road

Boston, MA 02215

Paul E. Morrissette, D.Min., Director
Worcester Pastoral Counseling, Inc.
63 Wachusett Street

Worcester, MA 01609

Lyman R. Hartley, M. Div., Director

Hudson River Counseling Service & Westchester Institute
P.0. Box 89-2 Sarles Street

Mt. Kisco, NY 10549

Roger W. Plantikow, D.Min., Executive Director
Institutes of Religion and Health & Blanton-Peale
Graduate Institute -

3 West 29th Street

New York, NY 10001

Bruce M. Hartung, Ph.d., Director
Onondaga Pastoral Counseling Center, Inc.
324 University Avenue

Syracuse, NY 13210

Barry K. Estadt, Ph.D., Director

Loyola College Pastoral Counseling Program
4501 North Charles Street

Baltimore, MD, 21210
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Robert W. Wohlfort, Th.D., Director

The Pastoral Counseling and Consultation Centers
of Greater Washington

3000 Connecticut Avenue, N.W. - Suite 408
Washington, DC, 20008

George I. Bustard, Th.M., Acting Executive Director
Pennsylvania Foundation of Pastoral Counseling, Inc.
968 Easton Road - Suite D

Warrington, PA 18976

William J. Johnson, Jr., D.Min., Director
Virginia Institute of Pastoral Care

507 North Lombardy Street

P.0. Box 5184

Richmond, VA 23220

Joe Boone Abbott, M.Div., Director
Baptist Medical Centers, Inc.

800 Montclair Road

Birmingham, AL 35213

John H. Patton, Ph.D., Director
Georgia Association for Pastoral Care
1700 Clifton Road, N.E.

Atlanta, GA 30329

Gerald P. Jenkins, D.Min., Director of Pastoral Care
Georgia Baptist Medical Center

300 Boulevard, N.E.

Atlanta, GA 30312

Thomas E. Dougherty, Jr., Ph.D., Director
Pastoral Counseling Center

Box 1005 ~

North Carolina Baptist Hospitals, Inc.
Winston-Salem, NC 27103

Director

Life Enrichment Center, Inc.

6685 Falls of the Nevse Road - Suite 201
Raleigh, NC 27609

Robert E. Johnston, S.T.D., Executive Director
Presbyterian Family Life Center

4108 Park Road - Suite 410

Charlotte, NC 28209
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‘ * Henry L. Gerner, Th.D., Director

| Buchanan Counseling Center

1 Methodist Hospital of Indiana
Indianapolis, IN 46202

* T. J. Liggett, L.H.D., President

i Pastoral Counseling Service of Christian
Theological Seminary

1000 West 42nd Street

Indfanapolis, IN 46208

* G. Edward Alley, M. Min., Director
| Raines Pastoral Counseling Center
| 921 East 66th Street
| Indianapolis, IN 46220

| William M. North, M.Div., Director
Care and Counseling, Inc.

12145 Ladve Road

St. Louis, MO 63141

* Neal F. Fisher, Ph.D., Director
Garrett-Evangelical Theological Seminary
2121 Sheridan Road
Evanston, IL 60201

* John L. Florell, Ph.D., Executive Director
I11inois Pastoral Services Institute
702 North East Street
Bloomington, IL 61701

* Larry Holst, Interim Director
Pastoral Psychotherapy Institute
| 1580 North Northwest Highway - Suite 111
| Park Ridge, IL 60068

* Louis W. Adams, D.Min., Director
Pastoral Care and Training Center
Texas Christian University
Ft. Worth, TX 76129

| * Kenneth Pepper, Ph.D., Director

Pastoral Counseling and Education Center
| 3200 Maple Avenue - Suite 200
Dallas, TX 75201
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James V. Gau, Director

The Pomona Valley Pastoral Counseling and Growth
Centers of The School of Theology at Claremont
211 West Foothill Boulevard

Claremont, CA 91711
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APPENDIX H

THE RESEARCH HYPOTHESES FINDINGS

Analysis of Hypothesis [

The AAPC and CACREP accredited counselor training programs were
compared for differences in the degree of emphasis each program places
on prominent counseling orientations. A general hypothesis, with 10
operational hypotheses were used to test for differences in emphasis
among those counselor training programs surveyed.

Hypothesis 1.0

There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the major counseling
orientations.

This hypothesis was rejected. The rejection is based on one out

of eleven operétidnil hypothese being significent at p < .01. The

operational hypotheses are presented in the following section.

H:1a There is no difference in the emphasis, by secular and pastoral

counselor training programs, on the utilization of the behavioral coun-
seling orientation. Hypothesis is retained, results presented in Table
I.

Table 1

ara
count 1
ROW BCT INO SLIGHY  MODERATE GREAT nOW
COL PCT IRMPNASIS Wusllmsn: ms::. TaTAL
1 ] 1
[
PASTORAL

1]
41.9

Usiom=iOwL
-
13

e lenvinun
1)

-
@R IUNBIBYG

? 3 24
SECULAR L 29 sa 12.8 $T.1
Ei 36 [ 1] 100.0
CoLume b 1 3 42
TaTAL L} a8 38 T 100.0
Cnl-SQuane o.r. SIGHMIFICANCE uin E.F. CELLS wiTh E.5 .« 8
10.93174 3 0N * 3.288 4 oF 8 ( s0.0p)

NUNBER OF MISSING COSERVATIONS = 1

*Difference is not significant at the .01 level.




113

| H:1b There is no difference in the emphasis, by secular anq pastoral
| counselor training programs, on the utilization of the cqgn1t1ve coun-
| seling model. Hypothesis is retained. Results presented in Table 2.

Table 2
LA
one
14
mc’ :nﬂ SLIGMT MODERATE GREAT ROW
coL et 1 s s sis s r07aL
1 1" 21 a a1
cae V1 2 1 v e
1 1.y 1 %0.0 I 33.3 1 . .
phsvoRaL 1 e6.7 1 180 1 20.6 1 20,0 I
2 1 L 3 1 1% 1 4 1 22
4.3 1 12.0 1 8.2 1 7.4 1 6.3
secuLan 1 9292 1 290 1 vr.e 1 s0l0 1
3 2 2 s a
“Perar 3 w2 w2 2.2 100.0
CMI=SQUARE o.F. SIGHIFICANCE ®IN E.F. CELLS WITh E.F .« S5
6.80724 a .o3s ¥ 1. aor s 50.00)
MMBER OF MISSING OBSEAVATIONS & 2

*Not significant at the .01 level.

H:lc There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the eclectic_coun-
seling orientation. Hypothesis retained. Results presented in Table 3.

‘ Table 3
—_—
|
[-1]
count |
20w PCT InO SLIGMT  MODERATE GAEAT nOw
COL PCT IEMONASIS ENPMASIS EMAASIS EMPHASIS TOTAL
1 " 2 31 41
cae
1 a1 a1 s 1 s 1 .
‘ PASTORAL 1 22,2 1 22,2 1 27.8 1 2.8 1 43.9
1 66.7 1 66.7 1 388 1 M.3 |
2 1 2 1 2 1 s 1 "o 23
secuLan 1 0.7 1 8.7 1 348 1 4ar.8 1 36.0
1 33.3 1 333 1 .8 @ .1
COLLUMN [ L 2 i ] L1
T07AL 4.8 14.8 DY 3.0 100.0
Snl_-i?_‘:!! 0.F. SIGMIFICANCE wN E.F. CELLS wit £.P.« §
L ] L2932 * 2.638 a4 or & ( 50.0)
NUNBER OF MISSING OBSERVATIONS o 2

*Not significant at the .01 level.

counselor training programs, on the utilization of the existential
gounseling orientation. Hypothesis is retained. Results presented
n Table 4.

|
|
j H:1d There is no difference in the emphasis, by secular and pastoral
|
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‘ Table 4
(.74 l°|°
) #Ow PCT IND SLIGHT MODERATE GREAT ROW
| COL PCT IEMOMASIS CMPHASIS ENMPHASIS EMPHASIS TaTAL
1 " 21 3 a1
‘ - T et o ol et
1 6.3 1 4380 1 . . .
pasromaL 1 0.0 1 3.9 1 4.0 1 6.7 1
2t LI "w 1 s 1 v 1 22
ULAR 1 4% 1 50.0 | 5.9 1 4.8 1 37.%
sec 1 s0.0 1 1.y I .0 1 3.3 1
(X 2 " " 3 38
ro?-:: 3.3 a7.4 9.3 7.9 100.0
Cnl=SQuUARE a.r. SIGNIFPICANCE N E.P. CELLS WITH E.F.< 3
.89722 3 .8281 * . 842 . oF 8 ( S0.0P)
NUSSEN OF MISSING OBSERVATIONS = L]

*Not significant at the .01 level.

H:le There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utilization of the phenomenological

cog?se;ing orientation. Hypothesis is retained. Results presented in
Table 5.

Table 5

[ 11 3
counT 1 . .
RQw PCT InQ i MODEAATE GAEAT ROW

SLIGM!
COL PCT IEMPHASIS ENPMASIS E£MPRASIS EMPMASIS TOTAL
13 11} 21 an oy
can
T 2 1 10 1 4 1 1 il
PASTORAL 1 12,3 1 €2.%9 1 2.0 1 1 2.9
‘ 1 40.0 1 3%0.0 ! 38.4 1 4
‘ 2 1 3 3 10 1 71 21 22
SECULAR 1 3.6 1 5.5 1 0.8 13 4.1 1 91.9
1 €0.0 1 3%0.0 ! ®3.8 1 100.0 1!
CoLumn L] 20 1" 2 3
‘ TOGTAL 13.2 s2.8 0.9 3.3 100.0
CHl-sQuane a.r, SIGuIFICANCE LILE 3N CELLS wiTh E.F.< S
R 6.0 ot el
| 2.1237% 3 .54 * . 842 3 oF 8 { 62.%0)
NUMSER OF WISSING CBSERVATIONS = L)

*Not significant at the .01 level.
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H:1.f There is no difference in the emphasis, by secular and pastqra]
counselor training programs, on the utilization of the psychoanalytic

counseling orientation. Hypothesis is rejected. Results presented in
Table 6.

Table 6
lsﬁo“:z' ‘:' MODERATE GREIAT

SLIGnT ROw
COL PCT IENPMASIS ENPIASIS EMPRASES lmilil TOTAL
1 21 i L)
o

1
1 '
LI t 1 Tt 3t AF I ] \I)
sastonaL t 5.6 1 S.6 1 167 { 72.2 t a1.9
I 2500 1 6.3 t 37.8 1 92.9 I
2t 31 s 1 s 1 1L e
stcuan I 12,5 1 2.5 § 20.8 | 4.2 [ $7.1
| 780 t 93,8 f 82.8 t 7.0 1
CoLumn e 8 [ ] 14 42
ToTa.  e.s 3.t 19.0 33,3 100.0
CHi-SouaRE  O.F. SIGRISICANCE uin L5, CouLs with E.F.c S
23.08148 3 .o000 ¥ 1.714 aor o ( s0.0m)
NUNSER OF MISSING OBSEAVATIONS « '

*Difference is significant at P £ .001.

H:1g There is no difference in the emphasi§, by secular @nd pastoral
counselor training programs, on the utilization of the trait factor
counseling orientation. Hypothesis is retained. Results presented in
Table 7. ,

Table 7
lgiml:z' ::‘ SLIGHT WODERATE ROw

coL oCT nmsullmug umsul T0TAL
¥ ] 3
[ 14

A

4
1 17 1 | 3 [ "
PASTORAL I 6.7 [ 27.0 I S.8 I a5.0
I $7.¢ 1 38.7 1 20.0 1|
21 [ 3 [ 3} a1 22
stCuLan I 0.9 [ 40.8 [ 180.2 [ 83.0
1 42.9 | €83 [ 00.0 |
ConLum n 14 s 40
TaTAL 32.8 3s.0 2.8 100.0
Cmt-sQuant o.r. SIGNIFICANCE N L.F. CRLLS WiTh £.F.< S
3.00144 2 10 ¥ 2.2%0 200 6 ( 33.30)
NUMBEN OF MISSING OBSERVATIONS = k]

*Difference not significant at the .01 level.
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ere is no difference in the emphasis, by secular and pastoral
-tra1niqg programs, on the utilization of the transactional
’c?un;eg}ngaorientation. Hypothesis is retained. Results

n Table 8.

Table 8
am
Couny I
ROW PCT INOC SL,1GuY MODERATE GREATY AOwW
COL PCT I1EMPHASTS ENAASTS EMPraSTS EMPMASTS  TOTAL
1 " 1 n at
s
1 T 1 T 1 3t LI "
PASTORAL T 0.9 1 3.9 t WY 5.6 1 es.0
1 83.6 t as.7 ! 250 ! S0.0
21 4 1 [ I § L I ] LI 22
SECuLAR 1 18.2 1 36.a ! 40.9 1! 4.% 1t 830
T @.at 8331 7150 ¢ 80.0
COLUMNN " "’ "” 2 40
TOTaAL 2.5 3r.s 30.0 s.0 100.0
€l =SQUARE o.r. SIGNTIFTCANCE min £.0. CELLS wiT €. 5.« §
*
3.52008 3 302 900 3 or 8 { 37.90)
WHELA OF MISSING OBSERVATIONS = 3

*Difference not significant at .01 level.

‘here is no difference in the emphasis, by secular and pastoral
r training programs, on the utilization of the gestalt counsel-
ntation. Hypothesis is retained. Results presented in Table 9.

Table 9
o
ouny 1
now #CT Ino SLIGHT  MODERATE GREAY now
COL BCT lemprasls EMPrASIS ENSMASIS Ewpwasls TOTAL
1 " H] 3 M)
oae
Vo 2 1 121 31 V1.
PASTORAL T 1.7 1 8.7 1 67 ¢ S.6 1 aeS.0
11000 1 €32 1 7.6 1 so.0 !
2 1 1 Y1 e 1 Vo122
secutan H T 3.8 1 e3.6 1 48 1 ss0
1 ! 3els 1 824 1 300 1
covLumn 2 " I 2 20
voraL 8.0 ar.s a2.8 s.0 100.0
CHi-SQuaRE  O.°F. stantricance “in e, CELLS with E.F. < 8
10. 13478 3 s ¥ 900 aor ¢ 80.09)
NUMBER OF MISSING OBSERVATIONS = 3

*Difference not significant at .01 Tevel.
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H:1j There is no difference in the emphasis, by secular and pastoral
counselor training programs, on the utiliza;iou of the client-centered
counseling orientation. Hypothesis is retained. Results presented in
Table 10. ' .

Table 10
Count '°|J
0w #C WOOERATE GREAY ADw

T tng SLIGHT
COL PCT LEMPHASIS EMPHASTS EMPMASIS EMPHASIS TOTAL
can t 1 2t a 4t

t 1 31 s 1 ’ 1 21 18
PaASTORAL 1 16.7 1 27.0 1 46.6 1 1.y 1 a2.9
1100.0 & 83.3 t 33,3 t 22,2 1
21 t t 1 AL I § 71 20
SECULAR 1 T 4.2 1 6.7 1 2.2 1t S
1 1 6.7 1 68.7 I 77.8 1
COL U 3 L] 24 ] a2
TOTAL 7.0 14.3 $1.1 2.6 100.0
Cmi=SQuant G.5. StGNIrICaNcE win €.p. CELLS witw €.5.< §
%*
10.46759 3 0180 1.208 s 0r 8 ( 62.59)

NUNBER OF NISSING OBSERVATIONS = 1

*Difference not significant at the .01 level.

The AAPC counselor educators surveyed wrote in a number of counsel-
ing orientations under the "other" category. Those counseling orienta-
tions mentioned are listed below. The frequency of mention for each

counseling orientation is noted parenthetically.

1. Systems Theory (6)
2. Family Systems (2)
3. Object Relations (1)
4. Interpersonal 1)
5. Experiential 1)
6. Family of Origin 1)
7. Child Play Therapy (1)
8. Marriage & Family (1)
9. Spiritual 1)
10. Multimodal (1)

The CACREP counselor educators surveyed also wrote in a number of
counseling orientations under the “"other category. Those counseling
orientations mentioned are listed below. The frequency of mention for

each counseling orientations is noted parenthetically.

1. Adlerian (6)
2. Systems Theory (1)
3. Developmental (m
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Hypothesis 2

There is no difference between the pastoral and secular counselor
training programs in the mean number of clock hours required in on-campus
laboratory or skill training experiences.

This hypothesis was retained. The decision to retain the null hy-

pothesis is based upon the degree of difference not being significant

at the .01 level. Results presented in Table II.

CACREP » 223.0038 a2 27,108

Table II
.............................. t et g §f-ceccccccmcscaacascccscecanana
[T w0 ’
] 2
. o SOOLED VARIANCE ESTIMATE * SEPARATE VARIANCE £5TIMaTH
vaRIABLE LR STANDARD STANDARD © [ FoTAIL © \d OSONEES OF 3-TallL °© A 4 ORGALES OF 32-TAlL
OF casts wan OfviatiOn ARROR * wawUL PROB. °* VALl FRECOON P08, * wvaLUR FREROON 08 .
@ . . .
AAPC 1} 1216.3333  188.387  €23.08a ° M s
LK I X I 03 ¢ vse "o a ¥
. .

*Di.f"ference not si-g.;.ni'f‘icant at the .01 level.

Analysis of Hypothesis 3

The AAPC and CACREP accredited counselor training programs were com-
pared for differences in the number of clock hours each program required

for internship experiences.

Hypothesis 3

There is no difference between secular and pas@ora] counse]qr train-
ing programs in the mean number of clock hours required for on-site (or
internship) field experiences.

This hypothesis was retained. The decision to retain the null hypo-

thesis is based upon the degree of difference not being significant at

the .01 level. Results presented in Table 12.

[a ]
Table 12
.............................. T m TR E T mmmcecamc-c-cccccecemc e cana
GROUS 1 - Gas [ 1] 1
GROUP 3 - GAS 0 2
N : PODLED VARTANCE ESTIMATE © SEPARATE vaRIAWCE E3TImath
:
vaniagLt NeER STANDARD STANDARD °© [ 2=TAlL T ORGARES OF 2-Tay, » T DEGREES OF 2-TAlL
aQF CaseEs “gan OEVIATION EARON ® wvALUE PROS. °* VALUL FREEDOM PROD., = vALUE FREEO0N "ROS .
(] . . .
GROUr 1 " 1269.8333 1404.00Y 408.300 . . . *
. .18 .003 © -37 3 AL I .38 23.04 -.708
GROUP 2 2e 1094.2900 1524.984 3M.280 . : .
:

P e T

*Difference not significant at the .01 level.




Analysis of Hypothesis 4

The AAPC and CACREP accredited counselor training programs were
compared for differences in the procedures employed to evaluate the
experiential components of the counselor education process. A general
hypothesis, with six operational hypotheses were used to test for

differences in emphasis among the counselor training programs surveyed.

Hypothesis 4

There is no difference in the degree of emphasis that pastoral and
secular counselor training programs place on the evaluations of the ex-
periential components of counselor training.

This hypothesis was rejected. This rejection is based on two out

of six of the operational hypotheses being significant at P £.01. The

operational hypotheses are presented in the folléwing section.

H:4 There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'videotape'
in the evaluations of the experiential components of counselor train-
ing. Hypothesis is rejected. Results presented in Table 13.

Table 13
Couny lw
ROw PCT IN0 MODERATE GAEAT

SLIGNT
€oL »CT umsxs EMPHASTS CWSIS Cwrrasts “O“IL

1 a1
1 e 1 71 1 21
PASTORAL 1 21,0 1 368 1 N.6 I 10.5 1 a2
1 68.7 1 87.% 1 2.9 1 13.3 1
21 21 1 41 1 1 2¢
SECULAR 1 8.3 1 €.2 1 33.3 1 S4.2 1 S3.2
t 33.3 1 12.%9 1 S7.1 1 86.7 1
T e [ ) 4 15 L)
TovaL 4.0 .8 32.8 Jde. 8 100.0
CHI-SQUARE 0.F. SIGNIRICANCE [ N CELLS Witk E.F.c 8
*
13. 11488 3 .00¢s 2.6%) e oF 8 ( sg.0p)
NUNBER OF MISSING OBSEAVATIONS © ]

*Difference is significant P £.01.

H:4b There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'audio-
tape' in the evaluation of the experiential components of counselor
training. Hypothesis is retained. Results presented in Table 14.
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Table 14
——
COUNT
ROW ACT 1SLIGHT MOOENATE GREAT NOw
€oL T s $ TOTaL
] 1 i at
Gar
st 13 s 14 1 11}
PASTORAL t 1T 26.3 t TI.T 1| aa2
] T er.7T ¢ 49.3
2 1 2 1 T 1 Ll T § 24
SECULAR ] 8.3 I 29.2 1 e2.5 1 558
1100.0 & 38.3 1 S .7 ¢
COLUaN 2 "2 29 U]
TOTAL e ar.e oT.4 100.0
Crl - SQUARE 0.r. Stonirtcance uin .7, CRLLS wiTw &.F.< S
*
t.9100 2 -4004 .88e 2 oF 8 ( 33.30)
NUMBER OF WISSING OBSEAVATIONS =  ©

*Difference not significant at the .01 level.

H:4c There is no difference in the degree of emphasis that pastoral

and secular counselor training programs place on the use of ‘direct ob-
servations' in the evaluation of the experiential components of counselor
training. Hypothesis is rejected. Results presented in Table 15.

Table 15
.
Qac
Count 1
A0w ACT INO SLIGHT MOGERATE GREAT nOw
COL PCT IEMPMASIS EMPMASIS EMPHASIS EMPMASIS TOTaL
t " 2t a at
GRe
LI 2 1 2 1 st 1 "
PASTORAL 1 0.5 ¢t €3.2 & 2.3 ¢ 3 4aa.2
$1100.0 ¢ 63.2 1 3.3 ¢ t
.
21 13 T 1 )] 13 Tt 24
SECuLAR t T 29.2 1 a7 1 292 1 SS.8
t 1 3.8 | 6.7 1100.0 ¢
COLUMN 2 " 8 T a3
TOTAL a.r 4.2 349 8.3 100.0
CHe - SQuARE o.r. Stoutrtcance uln €.7, CELLS WITe E.F.< S
11.98733 3 .IIOQI* -804 4 0r 8 ( s0.0P)
NUMBER OF MISSING OBSERVATIONS = ° 0

*Difference is significant at P £ .01

H:4d There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of "interper-
sonal Process Recall (IPR)' in the evaluation of the experiential com-
ponents of counselor training. Hypothesis is retained. Results pre-
sented in Table 16.

Table 16
040
COunNT ¢
Now PCT (N0 SLIGHT MOOERATE GREAT ROW
COL PCT IEMPMASIS EMPHASIS EMPMASIS EWPMASIS TOTAL
1 " 21 a 4
cas -
LI § 2t 2 1 L I [ 4 9
PASTORAL 1 10.5 & 10.5 ! 4T.a t 31.6 ! as4.2
! 33.3 &t 18.7T 1t 0.0 t 85.7T
.
2 1t 4 t 0 9 1! vt 24
SECULAR 3 18T 1 ar.T t 3r.s t 4.2 1 s58.¢
1 8.7 T €3.3 1 5.0 t 1.3
OL N [ 2 " L4 43
ToTaL 14.0 e e 18.3 100.0
t_:f!:f?l_l::f 0.r. SIGNIFICANCE ninw €.7. CELLS wiTw 8.5 < S
9.11328 3 .0278 * 2.6%1 4 oF et 30.0p)
NUMBER OF MISSING OBSEZAVATIONS » °

*Difference is not significant at the .01 level.




H:4e There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of 'direct
consultations with supervisor following session' in the evaluation of
the experiential components of counselor training. Hypothesis is re-
tained. Results presented in Table 17.

Table 17
Qe
I&m‘:zv H MOOERATE GREAT nOw

10 SLIGnT
COL PCT I1EMPHASIS ENPHASES EMPMASIS ENPWASIS TOTAL
ca» 1 " 21 in 41

[] a

4
22.2

1 1T &1 a1 a1
PastORaL 1 1023.3 1 22.2 1 22.2 1 a8
11000 1| e6.2 1 30.8 1 3.2 1
21 T 11 s 1 &1 2
secuLan 1 1o20.2 1 3.8 1 33.3 1 7.
1 10838 1 8002 1 8.7 1
COLUMN 4 (}] 92 12 2
TOTAL 9.8 n.0 3%.0 28.8 100.0
cni-souame  o.p. Stantricance uin .7, CELLS wiTh E.P.c 8
enn 2 .osse¥ 1v.11e 200 4 ( 28.0%)

MUNBER OF BISSING OBSERVATIONS s ]

*0ifference not significant at the .01 level.

H:4f There is no difference in the degree of emphasis that pastoral
and secular counselor training programs place on the use of the 'process
report' in the evaluations of the experiential components of counselor
training. Hypothesis is retained. Results presented in Table 18.

Table 18
Qar
COuNY 1
ROw PCY 1IN0 SLIGHT MOOERATE GREAT ROW
COL PCT 1EMPrASIS EMMASIS EMPHASTS EwPnasSis TOTAL
1 " 21 i a1
GRe
LI | L | %1 1 s 1 9
PaSTORAL H $.3 1 26.3 1 42.7 1 26.3 1 48.2
1100.0 1 %50.0 1 40.0 1 8.9 |
21 1 s 1 12 1 et 23
SECuLAn ] T 29,7 1 82,2 1 28.' 1| %a.8
1 1 %.0 1 60.0 t S&4.% 1
COLUMN ) 0 20 " a2
TOTAL 2.4 23.8 ar.¢ 26.2 100.0
Ol = SOUARE 0.F. SIGNIPICANCE win £.P, CELLS wiTh E.P.< 8
1.82378 3 ..1“* 482 aa or 6 { %0.09)

NUMBER OF MISSING OBSEAVATIONS = ]

*Difference not significant at the .01 level.

One AAPC counselor education program chairperson surveyed wrote in
two methods of evaluating the experiential components of counselor train-
ing under the "other" category. These are "individual supervision", and
"group supervision®”. A number of CACREP counselor education program
chairpersons surveyed wrote in methods used by their programs in the evalu-

ation of the experiential components of counselor training under the "other

category. These are "regular supervision”, "group supervision" (mentioned
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twice), "individual on-going supervision", and "client eyaluations®.

Analysis of Hypothesis 5

The AAPC and CACREP accredited counselor education programs were
compared for differences in the degree of emphasis each program places
on the "personal growth" of the student counselor. The degree of em-
phasis on student counselor "personal growth"” was assessed by hypothe-
sis 5.

H:5 There is no difference in the degree of emphasis that secular
and pastoral counselor training programs place on the 'personal growth'

of the counseling student. Hypothesis is retained. Results presented
in Table 19.

Table 19
s
-2":":7 :SLIMY MODERATE GREAT [

ow
COL ACT 1EMPMASIS EMAMASIS EMemASIS TOTAL
2 3 .

AL} 9
84.2

1 ] 1
] t 1 21 1
1 $.3 1 0.8 1 1 44.2
1 33.3 1 19.2 1 $8.2 1
21 21 LS | LE I ] 26
SECULAR 1 8.3 1 37.8 1 S4.2 1 ss.0
1 86.7 1 81.8 1 46.8 1
3 " » 43
TOTAL 7.0 s.6 7.4 100.0
?_'!:Mf 0.5, SIGNIrICANCE oin E.F, CELLS witit E.F.« 8
4.5787. *
. . 2 .te13 1.328 3 oF 6 { 50.0m)
WUMBER OF NISSING OBSEAVATIONS = [}

*Difference is not significant at the .01 level.

Analysis of Hypothesis 6

The AAPC and CACREP accredited counselor education programs were com-
pared for differences in the percentage of counseling students, within
their program, that are currently involved as a client in personal counsel-

ing or psychotherapy. The percentage of student counselors currently in

personal counseling was assessed by hypothesis 6.




123

H:6 There is no difference hetween pastoral and secular counselor
training programs in the percentage of students in personal counseling
or psychotherapy as clients. Hypothesis is rejected. Results presented
in Table 20.

Table 20
—
COunt (“
"Ow PCT ROW
COL PCT I ToTAL
3 124 2t k14 at [ 14
. Tl e ed o b
PASTORA 1 $.3 1 5.3 ¢ 8.3 10. . .
sroma. t 2.5 ¢ 7.4 t 33,3 t %0.0 { 100.0 ¢
2 1 7t 13 1 2t 2t 1 24
SECULAR T 9.2 t 582 .3 t 2.3 1 8s.8
T 7.9 t 92.9 § €.7 1 8%0.0 ¢ 3
] \L} 3 4 \L} 43
TOTAL 8.8 2.0 7.0 9.2 3.8 100.0
CHi-SOUARE 0.f, SIGNIFICANCE LN NN CELLS WITH B . F.< §
2892078 - o000 % 1.328 . or 10 { 60.0rt
MMGEA OF MISSING OBSEAVATIONS « -]

*Difference is significant at P < 001.

Analysis of Hypothesis 7

The AAPC and CACREP accredited counselor education programs were
compared for differences in the level of encouragement they provide
student counselors to become involved as clients in personal counseling.
The level of programmatic encouragement of students to become involved

in personal counseling is assessed by hypothesis 7. Hypothesis is re-

jected. Results presented in Table 21.

Table 21
————
or
COUNT 1
"Ow PCT ROw
€oL PCT I TOTAL
t 3 2t i ot st
Gre
Vol t t t 5t et .
pasTORAL t t t t 203 1 73.7 1 a2 -
t t t t 38,7 t 7.0 1t
t vt Vot Tt [ 6 2
SECULAR t 42 t 42 t 20,2 t 37.8 1 250 1 S50
t100.0 1 100.0 £ 100.0 ! €4.3 t 30.0 ¢
COLUMN A A 7 . 220 43
ToTAL 2.3 2.3 6.3 2.8 %8 100.0
ont-squane  0.F. STGNTPTCANCE niw €8, CELLS WiTh E.8.< 8
12.93637 . .onek .4e2 s oF 10 ( 80.00¢

NUMGER OF MISSING OBSERVATIONS = . O

*Difference is significant at P £.01.
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Analysis of Hypothesis 8

The AAPC and CACREP aﬁcredited counselor education programs were
compared for differences in the level of programmatic encouragement
counseling students receive to develop their own personal counseling
philosophy. The level of encouragement that counseling students re-
receive to develop their own personal philosophy of counseling is assessed
by hypothesis 8.

H:8 There is no difference between secular and pastoral counselor
training programs in the level of encouragement students receive to

develop their own personal philosophical model of the counseling pro-
cess. Hypothesis is retained. Results presented in Table 22.

Table 22
count 1
aow pCT 1
[ : TOTAL *
1
ane
v e 119
PasTomaL 1100.0 1 1 as.2
1 esi2 1 1
...................
21 23 1 V1 2
secuLan 1 988 1 a2 1 ss.s
1 S48 110008 1
...................
42 1 a3
Totaw  er.1 2.3 100.0
CMi-SQuaRt  O.¢. S1GRIPICANCE uin g, CELLS WITw E.r.c 8
.00000 ' 1.0000 ¥ 442 200 4 ( 350.00
81082 ' “3es0 ( BEFOME vaTES CORRECTION )
WUMBER OF MISSING OBSERVATIONS o 0

*Difference not significant at the .01 level.

Analysis of Hypothesis 9

The AAPC and CACREP accredited counselor training programs were
compared for differences in programmatic emphasis of various counselor
education content areas. A general hypothesis, with 21 operational
hypothesis were used to test for differences in emphasis among those

counselor training programs suryeyed.

Hypothesis 9

There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the major content areas of counselor
education.
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This hypothesis was rejected. The rejection is based on five out

of 21 operational hypothesis being significant at P £.01. The opera-
tional hypothesis are presented in the following sections.
H:9a There is no difference in the emphasis, by pastoral and secular

gouqse]or training programs, on the content area of 'marriage counsel-
ing'. Hypothesis is retained. Results presented in Table 23.

Table 23
A
COUNY 1
0w PCT 1IN0 SLIGHT  WMODERATE GREAT nOW
coL PCT 1 [ 3 $ TOvAL
1 " 21 a a1
Gae
[ 1 1 w 1 .
PASTORAL 1 1 1 52.86 1 47.4 1 aa.2
1 1 1 453 1 69.2 1
21 21 ¢ 1 2 ot a1 24
stcuLan 1 8.2 1 25.0 1 80.0 1 167 1 ss.8
1100.0 1100.0 -1 %4.% 1 30.8 1
2 L] 2 L] 4
TovAL 4.7 14.0 8.2 30.2 100.0
Cel-squant  O.F. " stontricamce uin R.F. CELLS WITH €.P.< 8
*
9.68403 k] L0217 .48 aor 8 { 50.00)
NUMBER OF NISSING OBSERVATIONS = [}

*Difference not significant at .01 level.

H:9b There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'life meaning issues’.
Hypothesis is retained. Results presented in Table 24.

Table 24
COUNT 1
ROW PCTY N0 SLIGHT MOOERATE GREAT ROW
COL PCY IEMAMASES EMPHASTS ENPMASIS ENPHASLS TOTAL
1 " 21 3 41
oae
L 1 31 "1 s 1 "
PASTORAL ] T 5.8 1 57.9 1 26.3 1 442
1 T 22,3 1 82.4a 1 5.0 1
21 L [ 3 ] w0 3 s 1 26
SECULAR 1 4.2 1 33,3 1 4.7 1 20.a 1 338
110.0 1 72.7 1 47,8 1 S0.¢ 1
COLUMN 1 " k3l 10 43
TOTAL .3 5.8 8.8 3.3 100.0
Crni-sQuant 0.F. SIGNIFICANCE min €.F. CELLS WITHt E.p.¢ 8
2.77049 3 La170 % .aa2 aor . { s0.09)
NUNBER OF MISSING OBSERVATIONS = )

*Difference not significant at .01 level.

H:9¢ There is.no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'family counseling'
Hypothesis is retained. Results presented in Table 25.
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| Table 25
| Table 25
count 1
a0w PCT ISLIGHT NOOKRATE GRRAT oW
COL PCT IEMPHASIS EMPHASIS ENPwASIS TOTAL
1 21 i a1
GAr
LI § 21 [ 2. 4 1 .
PASTORAL 1T 10.39 1 42,1 1 47.4 1 aa.2
1T 20,6 1 34.8 1 &9.2 1
2 1 [ I | Ll T} 4 1 24
SECULAR 1 208 1 62,3 1 6.7 1 58.8
1 7.4 1 5.2 1 3.8 !
coL 7 22 (k] 43
ToTAL 16.3 33.% 3.2 190.0
CHI=-SQUARE 0.5, SIGNIFICANCE uin €.F, CELLS Wit E.F.< §
4.82308 2 .OI."* 3.09 2 oF 6 C 32,3)

NUNBER OF MISSING OBSEAVATIONS = ° 0

*Difference not significant at the .01 level.

H:9d There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'gerontological
issues'. Hypothesis is retained. Results presented in Table 26.

Table 26
coumwr 1
now PCT 1IN0 SLIGHT  WODERATE GREAT aow
Cou #CT 1 s s s s toTac
H ] HY £ H)
oA
LI § 4 1 13 3 2 1 4 11 2
sastonaL T2y 1 eaa 1 0.8 8 1 ea.2
T 871 & .8 1 0.0 I '
P T O T
secuLan T 125 1 8.7 1 2.8 1 8.3 1 ss.8
T a2.8 1 S5.2 1 60.0 1100.0 1
- 7 2 s 2 o
TOTAL 6.3 7.4 n.e 4.7 100.0
CHi-squamg 0.7, SIGNIFICANCE uin €8, CRLLS Wit £.F.c 8
2. 10020 ) s ¥ .a8e sor 8 ( 75.00

NUMBER OF WISSING ODSERVATIONS = o

*Difference not significént at the .01 level.

H:93 There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'sexuality issues.
Hypothesis retained. Results presented in Table 27.

Table 27

t 1
0w PCT INO SLIGHT  MODERATE GREAT ROW
hd COL PCT IEMAMASIS ENPHASTS LMPHASIS ENPHASIS TOTAL
1 1} H] 3 a1
car
1 1 s 1 TR 2 1 9
PASTORAL 1 I 1.6 1 87.9 1 10.5 1 44.2
1 1 46,2 1 44,0 1 66.7 1
21 2 1 7 1 (LI L | 24
secuLar T 8.3 1 2.2 1 58,3 1 4.2 1 s3.8
$100,0 1 $3.6 1 S56.6 I M. 1
coLumn 2 Lk} 28 3 43
ToraL a7 0.2 s8.1 t.0 100.0
Cni-SQuanE  D.F, SIGHIPICANCE win €0, ceLLs with E.F.< 8
2.21008 3 S22 % .08s aor 8 ( so.0m)
MUMBER OF WISSING OBSERVATIONS = .0

*Difference not significant at the .01 level.
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H:9f There is no difference in the emphasis, by pastaoral and secular
counselor training programs, on the cantent area of 'individual counsel-
ing'. Hypothesis retained. Results presented in Table 28.

Table 28
—_—
asr
counY 1
ROW PCT IMOOERATE GREAT now
COL PCY IEMPMASIS EmmwaSIS TOTAL
1 an a1
GRP
11 4 1 % 1 9
PASTORAL T 21t 1 789 1 aa.2
1 687 1 403 1
..................
2 1 21 22 1 28
SECuLAR 1 8.3 I 91.7 1 s%.8
T 33,3 1 se.s 1
...................
L ) (] 37 43
TOvaL 14.0 ss.0 100.0
Cni-sauant  D.s. S10NIPICANCE i €r. CELLS WItw E.8.< 8
88500 ] L4519 J 2.481 2 o0 4 ( 80.09)
1.42892 1 .2219 ( GEFORE VATES CORRECTION )
WABER OF MISSING OBSERVATIONS » 0

*Difference not significant at the .01 level.

H:9g There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'spiritual issues'.
Hypothesis rejected. Results presented in Table 29.

Table 29

COUNY 1

ROwW SCT 180 SLIGHT  MODERATE GREAT ROw
(- 44 llwﬂ? EMPHASTS EMMASIS EMAMASIS TOTAL
2 a &

i 1 1 1
11 1 1 1 m 1 T 1 19
pasTORAL 1 T 8.3 1 57.9 1 236.8 1 aa.2
1 1 %.1 1 73.3 1 7.8 1
21 91 10 1 4 1 1 1 28
SECuLAR 1 37.%5 1 417 1 V6.7 1 4.2 1 $5.8
110000 1 0.9 1 26,7 1 12.3 1
coLumm ° " 15 . 3
YoTaL  20.9 5.8 3.9 1.6 100.0
oHi-squant  O.F. S1GNIFICANCE iw €.r. CELLS WItw 8B ¢ §
23.8m07 3 .0000 ¥ 3.838 aor 8 ( so.0m
NUMBER OF MISSING OBSERVATIONS = [}

*Difference is significant at P £.001.

H:9h There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of ‘interpersonal re-
lationship issues'.

Hypothesis retained. Results presented in Table 30.
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Table 30
———
Qe
COUNT 1
ROw #CT 18O ATE GREaT
coL oY llm!li ms:s ENPWASTS voul.
1 a1
L g
(] [ Tt 18 1 .
PasTORAL 1 5.6 1 28.9 I 9.8 1 a2.9
1100.0 1 $3.8 I 3.7 1
1 1 s 1 1 24
SECULAR 1 1 28,0 1 715.0 1 ST.}
1 1 4.2 1 64.3 1
coLum ] F) 28 a2
\ ToTAL 2.4 n.o .7 100.0
| Cr1-SQuaRE o.e. SIGNIFICANCE N E.F. CELLS wiTw E.F.< S
o eeeeeieees poaits
| 2.85749 H 2184 * .429 20r s ( 93.30)
w NUNBER OF MISSING OBSEAVATIONS » “

*Difference not significant at the .01 level.

H:9i There is no difference in the emphasis, by pastora] and secular
counselor training programs, on the content area of 'occupational and
vocational guidance'. Hypothesis is rejected. Results presented in
Table 31.

|
‘ Table 31
LLLALNCAR
"oet
Count 1§
AOw oCT InQ SLIGHT MODERATE GREAT Lid
coL oCT S s s S TOTAL
1 1" n an 41
A
v 1 5 1 12 1 21 1 "
PASTORAL 1 26.3 1 83.2 1 0.5 1 1 a4.2
1 160.0 1 @3.2 1 13,6 I 1
21 1 T 1 "n 1 s 1 24
SECULAR 1 1 20.2 1 a35.0 I 235.0 I 4S5.9
1 1 3.6 1 0a.6 I 100.0 I
COLUMN L] " 93 [ ) 4
ToTAL 1.8 as.2 30.2 14.0 100.0
Coel -~ SQUARE o.r. SIGNIFICANCE oin €.F. CALLS wITw E.F.¢« S
18.21140 3 .000a * 2.200 . 0r e { s0.0r)
NUMBER OF WISSING OBSERVATIONS = ]

*Difference is significant at the P <.001.

H:9j There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'life transition
issues'. Hypothesis is retained. Results presented in Table 32.

Table 32

O’J

m 'C“ ISLIM HODERATE GREAT
CoL PCT IMSIS umuls EMPMASTS |‘°|‘ll.
a1

1
GRo
11 4 1 " 1 31 AL}
PASTORAL 1 22,2 1 €11 1 8.7 1 42,9
1 40,0 1 45,3 1 2JIT.S 1
.
21 e 1 121 31 24
SECULAR 1 25.0 1 3%4.2 1 20.8 1 3T
1 0.0 1 9%54.2 1 2.5 1
COLLm 10 24 [ 42
TOTAL 2.8 L] 19.0 100.0
CHl~SOUARE 0.5, SIGNIFICANCE wine £.F. CELLS wiTe E.F.< S
.21389 2 ..”l* 3.429 Jor 8 ( S0.0p)
NUBBER OF MISSING OBSERVATIONS o 1

*Difference not significant at the .01 level.
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H:9k There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of ‘group work'.
Hypothesis rejected. Results presented in Table 33.

Jable 33
L3
counT 1
ROw PCT 1IN0 SLIOMT MOORRATE GREAT AQw
oL PCT : "3' $ EMeasts TOTAL
ons 1 n a1
11 1 1 1 1 LI} 19
PASTORAL 1 4.3 1 42.7 1 av a4 1 $.3 1 a4.2
1100.0 1 100.0 1 2.9 1 r.v 1
1 1 1 121 12 1 24
SECULAR 1 1 1 3.0 & 50,0 1 sS.8
1 1 1 ST.1 1 92.3 1
COLUMN 1 ] N 13 L)
TOTAL 2.3 18.8 8.9 30.2 100.0
Crl ~SQUARE 0.f5. SIGNIFICANCE uin £.5. CELLS Wit E.P.< §
19.40370 3 .000e ¥ .aa2 aor 6 (s0.0m
NUMBER OF MISSING OBSEAVATIONS » []

*Difference is significant P £.001.

H: N There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'counseling research'.
Hypothesis retained. Results presented in Table 34.

Table 34
QL
.S-ﬂﬁ:c" :llo L 1GMT MODERATE GREAT

S hOow
COL PCT 1ENPHASIS ENPWASLS EMPMASTS Ewmasts TOTAL
1 " 21 3 at

11 31 10 1 s 1 st 9
PASTORAL t 15.6 1 $2.8 1 263 1 5.3 1 as.2
TR 1100.0 1t 6.6 1 26.3 1 25.0 1!
21 1 T 1 .Il : 2 : : “3:
1 T 29.2 1 $0.3 12, .
secuan 1 1 &1.2 1 77T 1 75.0 1
OL U 3 17 19 . 43
c'rouc. T.0 3.5 .2 2.3 100.0
Cri-SQuant 0.7, SIGNIFICANCE Nin €.F. CELLS wiTh E.F.< S
8.32372 3 -0398 * 1.328 4 OF s ( %0.0m
WUMSER OF MISSING OOSEAVATIONS = [}

" *Difference not significant at the .01 level.

H:9m There is no difference in the emphasis, by pastoral and secular
counselor training programs, on the content area of 'psychopathology’.
Hypothesis retained. Results presented in Table 35.
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Table 35
count 1
ROw PCT 10 SLIGHT MODERATE GREAT ROw
COL PCT IEMMASIS EMPMASIS ENPwASIS EurasiS TOTAL
1 1" 21 a a1
Gar
11 1 21 w1 s 1 A1}
PASTORAL 1 T 1.7 1 83,86 1 33.3 1 a2.9
1 1 22.2 1 4.7 1 8%.7 ¢
21 21 7 1 14 1 1 1 26
SECUs AR t 8.3 1 9.2 1 %8.3 1 4.2 1 %79
1100.0 1 77.9 1 $8.3 1 4.3 1
! !
VN 2 L ] 24 7 2
TOTAL 4.8 2.4 57,1 8.7 100.0
CHi=-SOuUaneE D.F. SIGNIPICANCE win E.F. CHLLS WITM E.P.< 8
8.32070 a .0:!1* 087 s oF 8 ( 82.50)
NUMBER OF NISSING OBSEAVATIONS = 1

*Difference is not significant at the .01 level.

H:9n There is no difference of emphasis, by pastoral and seéu]ar
counselor training programs, on the content area of 'professional
orientation'. Hypothesis retained. Results presented in Table 36.

Table 36
Coumt 1
ROw #CT 1NO SLIGHMT = MODERATE GREAT ROw
COL PCT TEMPHASIS ENPIASIS ENPRASIS EMPMASIS TOTAL
1 i1 21 at 41
car
11 11 31 * 1 s 1 9
PASTORAL 1 5.3 1 19.8 1 47.4 1 21.8 1 ea.2
1100.0 1 0.0 1 5.0 | 37.8 1
1 1 31 "1 0 1 28
SECULAR 1 1 12,8 1 458 1 41.7 1 ss.¢
1 1 80.0 1 ss.0 1 @2.8 1 -
COLUMN 1 L] 20 AL 43
TotaL 2.3 18.0 48.% ar.2 168.0
Crel =SQUARE. o.F, SIGuIrICancE nin 8., CoLLS wiTe £./.< 8
1.8a07 3 .$802 * 482 4 0F 8 ( 80.00)
WUNBER OF MISSING OBSERVATIONS « [}

*Difference not significant at the .01 level.

H:90 There is no difference of emphasis, by pastora].and secular.cogn-
selor training programs, on the content area of 'agpra1sal of the indi-
vidual'. Hypothesis retained. Results presented in Table 37.

Table 37

Count 1
ROW PCT ISLIGHT  WOOERATE GREAT ROw
COL PCT JENPHASIS ENPMASIS EMPYMASIS  TOTAL
1 21 a a1
Gas
1 1 s 1 " 1 A1l
PASTORAL 1 1 2.7 1 57.9 1 43.2
1 1 3.4 1 87.9 1
21 1 14 1 1 23
seCuLan 1 4.3 1 0.9 1 3.8 1 S4.8
1100.0 1 63.6 1 42,7 1
COLUMN 1 22 " 42
TOoTAL 2.4 52.4 48,2 100.0
Cnl=-SQUARE o.F. SIGRIFICANCE uin 8.F. CELLS WiTh &.P.< §
2.73%408 2 .1%23 .452 2 0F s ( 33.3»)
NUMBER OF MISSING OBSERVATIONS 1

*Difference is not significant at the .01 level. -
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H:9 Thgrg is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'theories of counseling'.
Hypothesis retained. Results presented in Table 38.

Table 38
RALALEE A4
comt t
RO0W BCT ISLIGNT  WOOERATE GREAT *ow
COL PCT IZMAHASIS EWMSIS EMPMaSIS TOTAL
1 2 3 a
oar
1 VoLt t "
PasSTORAL 1 8.3 1 52.86 1 a2.7 1 4a.2
11000 1 82.8 1 348 1
2t 1 et 151 2
secuLan 1 T 37.8 1 e2.3 1 ss.8
1 t a7 1 8.2 1
COoLUMN 1 " 3 L
ToraL 2.3 4.2 $1°% 1000
Cri-souset 0.9, Stantricance win €. CELLS wiTw E.F,« §
2.89733 2 e ¥ .aa2 2 oF 8 ( 33.30)
NUBEER OF MISSING OBSERVATIONS « g

*Difference is not significant at the .01 level.

H:9q There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of human gorwth and develop-
ment'. Hypothesis retained. Results presented in Table 39.

Table 39

coumt_ 1
#0W PCT ISLIGHT  MODERATE GREAY now
COL PCT (EMPHASTS EMPNASTES ENPHASIS TOTAL
H n n H]
ane
Vot T et st
sasTORAL H Iost.8 1 ar.a 1 aal
H 1 a3s 1 erat
21 Vot a1 o1 2
secuLan i a2 1 sa.z 1 .7 1 ss.a
1100,0 1 sS85 1 s2.8 1
\ 2 ™ a
TOTAL 2.3 $3.8 4.2 100.0
Cui-souame  O.°. SIGNIFICANCE wiw CELLS wiTh E.P.< 3
87438 2 sase ¥ .aa2 200 YRR
NUNGER OF WISSING OBSERVATIONS » @

* Difference not significant at the .01 level.

H:9r There is no difference of emphasis, by -pastoral and secular coun-
selor training programs, on the content area of 'personality theories'.
Hypothesis retained. Results presented in Table 40.

Table 40
COunt
AOw PCT ISLIGMT MODERATE GAEAT RO
coL PCcT L S § TOTAL
1 n n at
(- 1]
LI § L § LR § 7?1 9
PASTORAL 1 $.3 &t $7.9 1 38.8 1 442
1t 20,0 t 48,0 ©t S33.8
21 4 1 . 1 e 1 24
SECULAR $ 1.7 1t S6.3 1t 25.0 1 S$3.3
1 8.0 t 9,0 1 8.2 1t
COLUMN S s k] Lrl
TOoTAL "n.e L {9 30.2 100.0
Crt=Sguant o.r. SIGNIFICANCE win E.F. CELLS WiTw E,F.< S
*
1.67822 2 .83 2.209 208 8 ( 33.3r)
NUNBER OF MISSING OBSEARVATIONS » - [ ]

*Difference not significant at the .01 level.
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H:9s There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'sacial and cultural
foundations'. Hypothesis retained. Results presented in Tabhle 41.

Tahle 41
oes
counT 1
AOW PCT ISLIGNT  WODEMATE GREAT now
coL PCT ¢t $ s S TOYTAL
1 21 n a1
car
Vot .1 w0 1 31 19
PASTORAL 1 31.6 1 $2.6 1 15.6 1 442
1 843 1 .S 1 50.0 1
1 s 1 .t 31 2
stcuLan 1 20.6 1 68.7 1 12.3 1 8.8
I e5.8 1 61.8 1 S0.0 1
we- " 28 [ a3
ToTAL 5.8 0.8 14.0 100.0
CHI-SQUARE  O.F. S1GNIPICANCE LA CELLS WITH E.F.c §
.90838 2 .uu* 2.081 s or & { 80.00)
WUUSER OF MISSING CBSEAVATIONS & ~ 0

*Difference not significant at the .01 level.

H:9t There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'the psychology of reli-
gious experiences'. Hypothesis rejected. Results presented in Table 42,

Table 42
QeT
COUNT 1
RQw PCT INOD SLIGKT MODERATE GREAT ROW
COL PCT 1 s 13 s S TOtaL
1 1" n an a1
Gar
11 1 4 1 Ww 1 %1 19
PASTORAL [} T 21.1 1 82.6 1 6.3 1 44.2
1 1 36.a 1 8£3.3 1 100.0 1
21 s 1 7T 1 21 1 24
SECULAR 1 6.5 1 29.2 1 8.3 1 1 Ss.8
1 100.0 1 63.86 &I 8.7 1 1
€ 14 " 12 L ) 43
TOTAL 34.9 25.8 .9 1.8 100.0
Cnl=-SQUARE o.r. SIGMIPICANCE win e.F. CELLS wWiTh E.P.< §
28.920%9 3 .oooo* 2.209 3 0or 8 37.50)
NUNBER OF MISSING OBSERVATIONS » L]

*Difference is significant P < 001.

H:9u There is no difference of emphasis, by pastoral and secular coun-
selor training programs, on the content area of 'the helping relation-
ship'. Hypothesis rejected. Results presented in Table 43.




Table 43

Quat I
AOW ACT INODERATE GREAT now
COL PCT IEWPWASIS SMPMASIS TOTAL
1 H] a
cae
vo1ow g a1 s
PasTORAL 1878 1 e2.1 1 es.2
I oTel8 1 2.8 1
eomoine- AL
1 31 1 24
secuLan I 12,8 1 815 1 ss.e
I o214 1 7200 1
——nlll oomoioe .
coLumm 10 a
TOTAL .. er.4 106.0
CHI-SQUARE  O.F. SIGNIFICANCE win .8, CELLS wiTh £.P.¢ 8
7.99210 1 .agar® 6.188 noneg
s es218 1 ‘0018 ( SEFORE VATES CORRECTION )
NUNBER OF WISSING OBSERVATIONS o °

*Difference is significant P=.01.
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