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The purpose of this study was to analyze and describe
the opinions and characteristics of black students enrolled
in Portland Community College.

Data were obtained through a random sampling of two
groups of subjects who were invited to participate in the
study as follows: (1) Black subjects were 109 students who
had completed their registration for the 1970 fall term, of
whom 64 were males and 45 females. (2) White subjects were
50 students (33 males, 17 females) who were already attend-
ing classes at Portland Community College for the 1970 fall
term. The data obtained from white subjects were used for
comparative purposes to facilitate interpretation of that
prowvided by black subjects.

The subjects completed the Culture Fair Supplementary
Form (1966) of the ACE Student Information Form (SIF) at
Portland Community College during the 1970 fall term. The

basic areas covered by the Student Information Form are as



follows: (1) biographical and demographic information

(2) educational and vocational aspirations (3) secondary
school achievements (4) self-rating of traits and abilities
(5) students' appraisal of college atmosphere (6) students'
appraisal of guidance received, and (7) students' opinions
of moral and sociological issues.

To generate the significant differences between the
response percentages of subjects, the following comparisons
were made: (1) the response percentages of black males
with white males (2) the response percentages of black fe-
males with white females.

Statistical analyses were made by utilizing the t-test
of differences between two percents, and simple Chi-square
to test differences between the subjects' dichotomous re-
sponses and the subgroups. All differences were tested at
the .05 level of significance.

From the findings of this study, the following con-
clusions were drawn:

1. That black and white subjects differ, statistical-
ly, far less in their academic characteristics than in
their psychological and sociological ones, as determined by
self-report data.

2. That black students at Portland Community College,
on the average, come from a significantly different and
lower socio-economic background than do whites, as deter-

mined by self-report parental data.



3. That Portland Community College black students'
opinions of themselves and general College environment are
significantly different and less positive than are the
opinions of their white peers.

4. That black students' negativistic attitude toward
themselves and their present milieu is related to their
lower socio-economic background and to their prior cul-
tural experiences.

5. That black students' perception of the counselor
and his counseling role determines whether they will make
self-referrals for his professional service.

6. That despite the black students' negativistic
orientation, they have certain attributes, such as athletic
ability, drive to achieve, and desire for social or econom-
ic mobility, that can be utilized by educators in guiding
them in actualizing their academic and non-academic poten-

tials.
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OPINIONS AND CHARACTERISTICS OF PORTLAND

COMMUNITY COLLEGE BLACK STUDENTS

CHAPTER I

INTRODUCTION

Two~-year colleges, which are increasingly being re-
ferred to as "community colleges," are the fastest growing
segment of education in the United States. Although the
first junior college was organized in 1901, it is only in
the last few years that the number of students enrolled
has been adequate to have an impact upon our educational
system. Numerically, more than one out of every three
students who entered college for the first time during the
fall of 1969 enrolled in a two-year college (Wilson, 1970,
p. 267).

The popularity of the two-year college has been con-
tinually observed by several earlier scholars of the junior
college movement. For example, Brand (1929) wrote in his
master's thesis: "Probably no educational institution, at
least in the United States, has had such a phenomenal de-
velopment as the junior college" (1929, p. i). The same
thought was expressed by Hale (1932) in his initial dis-
sertation on the junior college student in America when he
wrote: “The rapid growth of the junior college movement
in America within recent years has been stupendous and is

almost unprecedented in the annals of American education"
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(1932, p. 3). Greenleaf (1935) stated that: "... of still
greater importance than the rapid growth in number of these
institutions is the fact that they seriously affect the
present organization of secondary and higher education"
(1935, p. 3).

According to Greenteaf (1935), the late Dean Lange of
the University of California was among the first to raise
some broad and provocative questions in regard to the
rapidity of the junior college movement. He asked: "Shall
certain colleges have their heads cut off, and if so, by
whom? Shall the American four-year high school be
stretched, and if so, how?" Continuing, Dean Lange conjec-
tured: "The junior college is in the experimental stage.
We do not know what it should be, because we do not know
exactly what it is" (1935, p. 3).

Writing in the American Junior College Journal,

Thurston (1962) epitomized the rapid growth of the Jjunior
college by comparing it with the legend which depicts
Alice's loss of identity in Wonderland because of her
enormous growth. Said Thurston: "Perhaps, like Alice,
our rapid growth as junior colleges has set us wondering
who we are, and a closer look at our students will help us
to see ourselves more clearly" (1962, p. 334).

Portland Community College, which emerged as a part
of the Portland Public School System, and later was desig-

nated a public community college in 1961, has found
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relevant and innovative answers to the questions raised by
Dean Lange earlier in the century. Portland Community Col-
lege has not, however, escaped the rapid growth mentioned
continually by scholars of the junior college movement.

In light of the above, an increased number of black
students from the Albina District of Portland have enrolled
in Portland Community College. According to nationally-
based research findings, it is assumed that many of these
black students who are being admitted to Portland Commu-
nity College are deficient in language and basic academic
skills. McConnel (1965) underscores this when he states:

Community colleges, therefore, have assumed the
enormously difficult task of educating highly
diversified student bodies. Research provides
some notion of the wide range of students'
scholastic ability, motivation, aspiration,
and cultural background with which comprehen-
sive community colleges have to cope. It is
obvious that these institutions must provide
highly differentiated educational programs.

It should be clear that if students are to
choose wisely among different courses and
curricula leading to a great variety of future
careers, they must be assisted in identifying
their abilities and aptitudes, in assessing
their deficiencies and their potentialities,
and in rationalizing their aspirations

(1965, p. ii).

It is in the community colleges described by McConnel
that black students are best able to make a complete or
partial inventory of their opinions and characteristics,
to determine their ability to learn, and to acquire genu-
ine interest in classroom and laboratory or work-study

programs. It is in this type of uninhibiting setting that



these students may establish their self-definition.
Therefore, the investigator has further conjectured
that black students are more likely to accomplish the above
goal efficiently to the extent that the community college
accepts self-definition as one of its most important goals.
By the use of such a targeted-goal approach, adequate
guidance and counseling services are more likely to be
planned and staffed with competent personnel necessary for
giving black students authentic and necessary assistance.
It is, then, with these assumptions that this challenging

and important study was undertaken.

Statement of the Problem

Extensive research findings are indicative of the vast
number of problems which are being encountered in attempt-
ing to educate and equalize educational opportunities for
the culturally disadvantaged and minorities. It is widely
known and accepted by scholars that America cannot equalize
educational opportunities by simply resorting to the tradi-
tional paths, namely, making educational opportunities
available and providing financial aid. There are many
additional variables. Some of these variables are the
opinions that black students have of themselves and the
college, attitudes of parents concerning college, occupa-
tion of parents, educational level of parents, cultural

background, and other socio-economic characteristics



(Medeker, 1965-1969). 1Initial observation and surface
opinion based on research findings in the eastern region
of the United States indicate that black youth enrolled in
urban community colleges are likely to be low achievers
because of some or all of the variables mentioned above.
Guidance is one of the earliest accepted functions of
the community college (Hitch, 1934). This suggests that
properly organized guidance services and competent guidance
counselors can accelerate black students in fulfilling |
their academic and vocational commitment. To accomplish
this task, however, guidance personnel must know more about
the black community college student than has been tradi-
tionally known. This study will make available the kind of
information that is needed by today's community college

guidance personnel.

Purpose of the Study

The purpose of the study is:

1. To determine, describe, and analyze the opinions
and characteristics of black students enrolled in Portland
Community College that might prompt them to withdraw from
college, or to move unflaggingly toward their educational
and vocational goals.

2. To formulate some possible guidelines based upon
implications of the study which might provide further in-

sight into the problems of black students, for those who



must plan for and counsel these students.

Scope of the Study

This study is concerned with Portland Community Col-
lege, Portland, Oregon. A random sample from which the
data are to be analyzed and described comprised 87.4 per-
cent of the 130 black students who enrolled for the 1970
Fall Quarter during the six-day registration period,
September 18, 21 to 25 respectively. By eliminating those
sixteen black students who were invited to participate in
the study by completing copies of the Student Information
Forms, but refused, the subjects included in the study
might well be considered a population rather than a sample.
Except for that part of the Student Information Form which
raised questions relative to students' high school guidance
and college counseling experience, the study was concerned

with the current situation.

Probable Use of the Study

Since guidance and counseling are highly contingent
upon information concerning students to be counseled, a
study of this kind should be of special use to community
college counselors, but cannot be totally ignored by ad-
ministrators, faculty members, counselor and community
college teachers, and college officials of the Portland

Community College. It may even indicate a need for



reorganization and reorientation of guidance services and
curricula for all inner city community colleges that enroll
black or other minority students throughout the State of

Oregon and the remainder of the Northwest.

The Problem Restated

The problem was restated in the form of several

questions. The essential questions to be answered were:

1. What are the opinions of black students enrolled
at Portland Community College in regard to them-
selves and the College?

2. What are the characteristics of black students en-
rolled at Portland Community College in terms of
the following:

a. Socio-economic background?

b. Occupational and educational aspirations?

c. Appraisal of the guidance and counseling
received?

d. Self-evaluation of traits and abilities?

e. Evaluation of the college climate and
atmosphere?

f. Reasons for and factors influencing collegé

attendance?



Definition of Terms

To facilitate clarity and consistency, the following

definitions apply wherever the terms appear in this study.

1.

6.

Black or Negro student: Any student who has

voluntarily identified himself as black or Negro
on the Student Information Form.

Culturally deprived, culturally different, or

disadvantaged: The black student whose cultural

experiences have been deficient as measured by
the cultural experiences of his white counterparts.

Disadvantaged: Any black student who is deficient

in language skills or has learning disabilities.

Guidance or personnel services: Counselors,

programs, and facilities available to students to
assist them in learning more about themselves and
in making educational and vocational decisions.

Inventory technigue: Refers to the application

of a check list to measurement which requests the
respondent to indicate those items which apply to
him (Fox, 1969).

Opinions: A student's personal "impression forma-
tion" or tendencies to react positively or nega-
tively toward attitude objects, such as classroom

climate, other persons, and campus atmosphere.
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7. Self-concept: A system of beliefs which a person

holds about himself.

8. The two-year college: This concept, used inter-

changeably with the concepts " junior college" and
"community college," refers to any institution
which offers two years of college level instruc-
tion and has at least five programs, namely,
transfer, occupational education, general educa-

tion. guidance, and community services.

Background of the Study

City of Portland

Portland, the largest city in Oregon and the second
largest in the Pacific Northwest, is a mushrooming metropo-
lis sprawling over both banks of the Willamette River at
its confluence with the Columbia River. Portland lies 100
miles inland from the Pacific Ocean and is the largest
fresh water port on the Pacific Coast. It is unique in
that it is the county seat of the smallest county in the
State, Multnomah, but yet is comprised of nearly one-third
of the state's population. Urban expansion has gone in
every direction, that west of the Willamette River trailing
because of a series of heights, named the West Hills, which
rise nearly 1,100 feet above the central city. The Willam-

ette River divides the city into two sections, but
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four~fifths of the metropolis extends east and north of the
river. Nine bridges span the river, which enable more than
100,000 automobiles to enter Portland's downtown area daily
(Long Range Plans, p. 20).

Trade, forest resources, and crops of the Willamette
Valley stimulated rapid growth of the city during an
earlier period. Another spurt in its growth was stimulated
by the coming of the railroad which finally connected the
city with the eastern United States, and later with San
Francisco in 1887. 1In the first decade of the twentieth
century, the population increased from 90,426 to 207,314.
The increase which resulted from the Alaskan gold rush and
the influx of visitors who remained after the Lewis and
Clark Centennial Exposition in 1905 is not to be ignored.
In the main, however, the city's phenomenal growth stemmed
from the development of business and industry along the
Columbia-Willamette waterways.

The depression of the thirties decreased the growth of
the city's population, but the forties and the war years
stimulated its growth at an unprecedented rate. During
World War II, Portland became a cosmopolitan city, com-
prising both Oriental and Negro residential areas in dis-

tinct sections in or near the city.

Blacks in Portland

In order to gain some insight into the condition of
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the blacks in Portland, and to further delineate the prob-
lem for this study, the investigator deems it fitting to
set forth a brief historical sketch of the origin of blacks
in Portland. Hill (1968), Director of Portland Urban
League, writes:

The Negro has been in the Portland area for
more than seventy-five years (in 1950). The
United States census of 1870 records 346
Negroes in Oregon, the 1890 U. S. census
reports 1,886 .... During this period there
was movement of Negroes from the rural dis-
tricts and small towns to the urban centers.
In this shifting process, Portland, the
largest city in Oregon, attracted the largest
number. The specific factors in this growth
of the Negro population in Portland may be
summarized as follows:

1. Portland became a railroad and shipping
terminal. Hence porters, dining car wait-
ers, and ship attendants were recruited
and took up residence there.

2. Negroes who formed a section of the "under-
world" were allowed to flourish without
interference ... consequently their number
increased rapidly.

3. Approximately seventy-five Negroes were
brought from South Carolina and Georgia
to Portland at one time by the manager of
the Portland Hotel. Most of them sent for
their families and took up permanent resi-
dence in the city.

According to Hill, the Negro population increased for
the twenty-year period between 1870 and 1890. On the other
hand, for the next fifty years, for some indescribable
reason, the Negro population remained almost constant, when
measured by the normal birth rate. This fact is verified

by the United States census records for 1940 which indi-

cated that there were 1,937 Negroes in Portland
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(1968, p. 1-2).

According to several historical sketches of the Negro
in Portland, there was very little change in the Negro
population between 1890 and 1942. However, in 1942 came
the great industrial migration. That is, war workers were
being recruited for the shipyard industry in the Portland
area. The Negro population increased to 25,000 by 1944.
Even though the Negro population had increased rapidly for
the two-year period 1942-1944, it dropped sharply following
the close of shipyards at the end of World War II. By
1946 the Negro population had decreased to 9,500 (1968,

p. 3).

By 1955 Negroes were living in 60 of the 63 census
districts comprising the City of Portland. These areas are
designated in Figure 1. During this same period, the
majority of the Negro population was living in the area
bounded by northeast Holladay, north Holladay, north and
northeast Russell, northeast Union Avenue, and the Willam-
ette River (Portland City Club Bulletin, 1955). An ex-
planation given in the Portland City Club Bulletin stated:

This concentration has largely been brought
about by an unwritten code of real estate
interests governing the sale of property to
Negroes only in the geographical area de-
scribed above. Also, it was because of
its close proximity to downtown Portland,
Union Station, the railroad shops and ship-
yards making easy transportation to centers

of Negro employment (1955, p. 57).

According to the map, Figure 1, there is a second
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concentration of Negro population in the Woodlawn, Alberta,

and Waverly

Heights districts. The investigator's visit to

this area indicated that the Negroes who live there are

permanently
dwellings.
Listed
families in
examination
percent) of

eastern and

employed and live in well-kept single family

in Figure 2 are the states from which the black
Portland migrated between 1942 and 1944. An

of the table indicates that the majority (79
the black families migrated from the south-

southwestern states.
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Name of Name of
State Freg. Percent State Freq. Percent
Texas 242 16.00 Indiana 8 1.00
Arkansas 231 15.00 Michigan 7 0.46
Oklahoma 129 8.00 Ohio 7 0.46
Missouri 108 7.00 Minnesota 6 0.39
Louisiana 104 7.00 Utah 6 0.39
Alabama 103 7.00 North Carolina 5 0.33
Illinois 101 7.00 Pennsylvania 5 0.33
Mississippi 70 5.00 West Virginia 5 0.33
California 62 4.00 Montana 4 0.27
New York 47 3.00 Idaho 3 0.20
Washington 45 3.00 Wisconsin 3 0.20
Nevada 40 3.00 South Carolina 2 0.14
Dist. of Col. 35 2.00 Virginia 2 0.14
Colorado 20 1.00 Florida 1 0.12
Oregon 19 1.00 Kentucky 1 0.12
Kansas 18 1.00 Maryland 1 0.12
Tennessee 17 1.00 Massachusetts 1 0.12
Iowa 15 1.00 New Jersey 1 0.12
Arizona 13 1.00 North Dakota 1 0.12
Nebraska 13 1.00 South Dakota 1 0.12
Georgia 11 1.00 Wyoming 1 0.12
New Mexico 9 1.00

N = 1,525 families. Decimals rounded to nearest

whole numbers or nearest hundredths.

Source:

Figure 2.

Portland City Club Bulletin, Portland,

Oregon, vol. 26, no.
July 20, 1945.

12, p.

56-57,

City of Portland from different states as

reported in 1945.

Frequency distribution of black families in the
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CHAPTER II

REVIEW OF THE RELATED LITERATURE

Numerous studies have been made and reported in the
area of student opinions and characteristics. Such studies
vary from the evaluation of the place of the two-year col-
lege in the American educational system to the influence of
student opinion and characteristics upon the function of
the institution. This review of literature will be con-
cerned with the following areas:

1. Selected earlier and recent studies on the opin-
ions and characteristics of junior college students in
general. The present study is concerned with the opinions
and characteristics of black students enrolled in Portland
Ccommunity College; however, because black students have not
been enrolled in two-year colleges in large numbers until
recently, it would be useful to begin this study with the
earliest observations and ideas pertaining to all two-year
college students.

2. Selected studies on black community college stu-
dents. Most previous studies have dealt with generalities.
This study is concerned with the opinions and characteris-
tics of black students enrolled in a particular community
college. Therefore, studies on the opinions and character-
istics of black community college students have been re-

viewed.
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3. Selected investigations related to black community
college students' special need of guidance. This area was
chosen because it is important to link present knowledge
with that of the past concerning black students, beginning
with earlier studies and observations and ending with cur-
rent viewpoints and assumptions of scholars concerning
black students from the inner city.

4. A summary of the literature and investigations as

they relate to the present study.

Opinions and Characteristics of

Junior College Students

According to Eells and Brand, Wellemeyer (1926) com-
pleted the first questionnaire study in America on the
opinions and characteristics of junior college students
(1932, p. 17). The purpose of that study was to make an
inquiry of the characteristics and attitudes of students
enrolled in the junior colleges of Kansas. A question-
naire consisting of thirty-four questions was distributed
to all students enrolled in eight public junior colleges
of the State. The sample comprised 161 sophomores, 305
freshmen, and eight special students. Of the students
comprising the sample, 255 were females and 214 were males.

The findings indicated that the three most dominant
reasons listed by the students for attending a junior col-

lege were kl) to save money (2) to better self and (3)
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wanted at home. The foregoing reasons were reported
equally as often by males and females. Also, 47.3 percent
of the respondents indicated that they would have gone to
college elsewhere if the public junior colleges had not
been available. The majority of the students (309) indi-
cated that there are no disadvantages in attending a junior
college.

Wellemeyer concluded that (1) the students were ear-
nest young people who expected to pursue a two-year junior
college course and graduate (2) junior college students
have definite reasons for preferring to attend a junior
college (3) a large number of young people in Kansas could
not attend college if it were not for the public junior
college (4) the advantages of attending a junior college
far outnumber the disadvantages.

Wellemeyer (1937) made another questionnaire study ten
years after his 1927 investigation. The purpose of his
second study was to determine the extent to which student
opinion influenced the major functions of the junior col-
lege, and to point out the present (1937) picture of Kansas
public junior colleges as interpreted by the students at-
tending. A questionnaire comprised of thirty-three ques-
tions was distributed to all students enrolled in Kansas
public junior colleges in April, 1936. The author sug-
gested that even though the questionnaire was distributed

during an unfavorable time of the academic year, 1,777
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students responded, slightly more than 50 percent of all
students enrolled.

The findings indicated that (1) males outnumbered the
females by ten percent, while in the 1927 study the sexes
were about equally divided (2) the junior college students
ranged in age from 16 to 51, with a modal age of 19 (3)
46.5 percent of the students were employed (4) nearly 60
percent of the students saw no disadvantages in not attend-
ing a four-year college (5) after eliminating the one most
important advantage listed -- "to save money" -- 60 percent
of the students listed positive advantages for attending a
junior college.

Wellemeyer concluded (1) that most of the students
were favorable toward the junior colleges of Kansas (2)
that the holding power of the junior colleges had improved
over the ten-year period 1927-1937, as measured by the
large percentage of sophomores (3) that the large prefer-
ence given by the junior college students for professional
vocations demonstrated a possible weakness of the colleges
in failing to meet vital needs of guidance (4) that student
opinions and criticisms need further testing to establish
a final reliability and validity.

Three weaknesses or limitations of Wellemeyer's
studies were as follows: 1. His sampling method is not
clearly explained. 2. His questionnaires of 34 and 33

items appear to be inadequate to elicit non-biased student
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opinions. 3. His statistical methods seem to lack defini-
tive and descriptive accuracy.

Despite the three weaknesses outlined above, both of
Wellemeyer's studies are useful in helping to design and
conceptualize the present study and in interpreting many
of the items listed on the Inventory Form. Also, they were
most suggestive in regard to the significance of adminis-
tering the Inventory Form early in the academic year.

Chandler (1928) made a questionnaire study of the
junior college students of Iowa to determine the variables
which were influencing high school graduates of Iowa to
enroll in its junior colleges. Questionnaires were dis-
tributed to each student enrolled in the junior colleges
and University of Iowa. The study indicated (1) that the
mean age of junior college freshmen was 18 years 7.19
months, while the mean age of students enrolled in the
University was 19 years 4.32 months (2) that white students
in Iowa were more likely to attend a junior college than
were black or other minority students (3) that males and
females were attending junior college at the same rate,

50 percent in each case (4) that exactly 68 percent of the
freshmen indicated that they were attending junior college
to save money, and at least 48 percent held outside jobs
(5) that 77 percent of the respondents indicated they
probably would be attending college elsewhere if no junior

college existed in the community (6) that there was no
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significant difference between the composite intelligence
scores of the junior college and University freshmen.

Chandler concluded as follows: (1) that mean age was
the only apparent difference between junior college and
university freshmen in Iowa (2) that the popularizing
effect of the junior college in Iowa was very great, and
(3) that the junior colleges of Iowa were enticing a class
of students who were adequately prepared to go on with col-
lege work as measured by the slightly higher composite test
scores of Iowa junior college freshmen compared with
University freshmen.

Chandler's sampling methods were systematic and his
samples totally representative of the junior college and
University students of Iowa. His interpretations and sta-
tistical methods were sound in terms of today's standards.
Therefore, Chandler's study is useful in planning the
descriptive and statistical analysis of the present study.
Also, the companion nature of the former study increases
its similarity to that of the present study.

Brand (1929) conducted a single-page questionnaire

study of student opinion in California junior colleges.
His findings are in agreement with the findings of the
studies reported by Wellemeyer (1927 and 1937) and Chandler
(1928).

Brand concluded that (1) the junior college in Cali-

fornia was making it possible for 81 percent of its
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students to live at home while securing the first two years
of college education (2) the majority, 80 percent, expect
to remain in junior college’for the full two years and
graduate (3) 90 percent of the students expect to continue
their education beyond that of junior college, and (4) 93
percent of the students were of the opinion that the in-
struction they received in the junior college was superior
to that of secondary schools.

Brand's study indicated the high caliber of the stu-
dents who attend California junior colleges. Data collec-
ted by use of a single-page questionnaire is too inadequate
to be taken seriously; however, it is highly suggestive.

If the author had presented a frequency table comparing
the junior college students and match-paired sample of
four-year college or university students, the validity of
the study would have been increased. The study differs
from the present study in that it does not mention the
ethnic groups included in the sample. Brand's study is
also helpful in designing the present study despite the
limitations mentioned above.

Eells and Brand (1930) made another questionnaire
study to determine the opinions of students enrolled in
California in regard to significant aspects of the junior
colleges in which they were a part. The sample consisted
of 28 junior colleges and 3,058 students. Stratification

among the sample population was not unlike that found by
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Brand (1929) in his earlier study.

The findings of the Eells-Brand study correspond with
and support those of the above studies. In addition, they
observed that an increasing number of junior college stu-
dents indicated that they would be in college elsewhere,
if there were no college in their immediate vicinity.

Eells and Brand concluded that (1) the students' com-
posite opinions of the junior colleges in California have
their limitations (2) the opinions expressed by students
might, in many cases, be immaturely biased (3) one cannot
expect senior or graduate wisdom at the freshman and sopho-
more level (4) student opinion is likely to have an im-
portant influence upon parents and their high school peers,
and (5) on the whole, the opinions expressed by the stu-
dents were highly favorable toward the junior colleges in
California, but not blindly nor unconditionally so.

The Eells-Brand study showed improvement in their re-
search methods used, as measured by each of the studies
reviewed above with the exception of Chandler's. However,
there were some limitations of the study. First, the study
was limited solely to discrete opinions. Second, the stu-
dents' affective attributes and self-concepts were not
assessed. And it is this second limitation which makes the
main difference between their study and the present one.
This study is helpful in planning the present study because

of its sound sampling methods and definitive presentation
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of the findings.

Hale (1932) attempted to evaluate the success of the
junior college in performing its preparatory function by
making a questionnaire study of the opinions of junior col-
lege graduates throughout America. The findings of the
study suggested that 58.5 percent of the junior college
graduates indicated that if they were given absolute free-
dom of choice and opportunity to repeat the first two years
of college, they would attend a junior college again.

Hale concluded that in light of the opinions of the
junior college graduates and their success in higher insti-
tutions and vocations, the junior college was performing
its preparatory function in a relatively satisfactory
manner.

Although Hale's study is unique and nationally based,
its sampling methods are not clearly stated and its statis-
tical analysis is not sound. Therefore, its findings were
not used in planning the present study.

Pace (1960) has been eminently associated with the
development of a valid and reliable instrument, the
"College Characteristics IndexJ (cc1), that can be used in
measuring campus climate, culture, and atmosphere. After
testing 100 colleges by use of the CCI, Pace reported that
he was able to classify both environmental pressures and
the characteristic ways in which the student struggles to

structure the environment for himself.
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Pace's report has been helpful in this study, both in
the selection of items to be used in identifying the sub-
jects' perception of their environment and in interpreting
their responses to these items.

Thurston (1962) and associates of Montgomery Junior
College studied the accumulated data on its students which
were supplemented by a student and community survey using
a comprehensive questionnaire. The purpose of the study
was to determine whether Montgomery Junior College students
were homogenous or heterogenous in their academic and non-
academic characteristics.

The findings of the study indicated that (1) Mont-
gomery's students entered college for practical reasons,
such as to prepare for a special vocation (2) slightly more
than half of the students saw themselves as not being fully
prepared for college courses (3) over half of the students
were 22 years of age or older (4) males outnumbered females
seven to one (5) 20 percent of the students had attended
another college with unsatisfactory results (6) about half
of the students worked 30 or more hours a week, and (7)
the assumption that junior college students could not
learn academic material was not supported by the data.

Thurston and associates concluded that Montgomery's
junior college students differed in two ways from senior
college ones. These are (1) junior college students live

at home and this practice enables high school and parental
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values to continue, decreasing the impact of the college
experience (2) Montgomery's students were extremely hetero-
geneous in terms of age, ability, past academic performance
and specific performance. Concluding further they stated:

Another area ... concerns the person-
ality characteristics of students. We need
to know more about how our students see
themselves ... if we can structure the en-
vironment of our institutions so that we
utilize the assets which are inherent in our
heterogeneity, we will increase the impact
on our students (1962, p. 338-339).

Even though Thurston's study was not based upon a ran-
domized sample and no mention is made in regard to the
sample population representativeness, it approaches the
affective level. Therefore, many of its concepts are help-
ful in delineating the present study. Also, since the
study is limited to a single institution, it is related to
the present investigation.

Panos and Astin (1967) reported their findings based
on data collected in the fall of 1965 from a sample of
42,061 entering college freshmen in 61 accredited higher
institutions. The data were collected by the American
Council on Education as part of a pilot study designed to
evaluate the feasibility of establishing a data bank for
higher education research. Fifty-five percent of the
sample population were men and 45 percent were women. The

study is strengthened by the fact that the above percent-

ages did not differ widely from those reported by the
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United States Office of Education in its directory,

Opening Fall College Enrollment, 1965.

The findings indicated that (1) continuing higher edu-
cation provided by junior colleges is reflected in their
relatively larger percentage of older students of both
sexes (2) the modal, 26.4 percent, of estimated family in-
come was in the $10,000-14,999 range (3) more than 92 per-
cent of the students reported their racial background as
Caucasian, three percent indicated Negro, 0.6 percent
American Indian, six percent Oriental, and 3.5 percent
"other" (4) more than 56 percent of the class of 1969
planned to obtain a higher degree (5) more than 50 percent
of the students rated themselves above average on four
items, namely, understanding of others, academic ability,
drive to achieve, and cheerfulness.

The investigators' conclusion involved the question:
How much confidence should a researcher place in student
self-report information? To answer the question, they
checked a randomized sample of the respondents' college
records. The results indicated there was a positive cor-
relation of .96 between the information reported by the
students and the findings of their records.

The Panos-Astin report is a descriptive model in every
way, and the sampling and statistical methods are system-
atic and sound. Therefore, it has been used widely in con-

ceptualizing and planning the present study.
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Cross (1968) made a comprehensive study to determine
if more could be learned about characteristics of the
junior college student by analyzing and describing all
available pertinent research data throughout America.
Cross's guiding premise throughout her study was that "too
little was known concerning the uniqueness of today's di-
versified junior college student." In search of an answer,
Cross and her associates attempted to review the findings
of all research on the junior college student that had a
broad geographical base and was completed between 1960 and
1967. Her findings, however, are based on studies com-
pleted in 1966 and 1967.

Cross concluded that (1) junior college students re-
semble their high school graduate-peers who do not continue
their education more than they resemble four-year college
students (2) test scores of junior college students are
generally lower than those of four-year college students
(3) traditional tests do not seem to be valid measures of
the abilities of the junior college student (4) there are
many older junior college students for whom traditional
tests are inadequate measures (5) socio-economic background
of the junior college student indicates that parental atti-
tudes and educational level exert a direct influence on him
(6) administrators should be more aware of parental influ-
ence and impact in planning for the junior college student

(7) parental attitudes as perceived by students are an
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important variable in understanding junior college students'
motivation for college.

Cross's study seems to be systematic in its approach
and her statistical analysis has been depicted by many
scholars as the classical model of descriptive statistics
of this decade. It focuses largely on the effective attri-
butes of the junior college student instead of his discrete
ones like most studies. Therefore, except for its scope,
her study is similar to the present study. However, Cross
did not find sufficient data on black junior college stu-
dents to justify a special tabulation. She does remind us
that even less is known about black junior college students
than white ones.

Cohen and Brawer (1969) designed a study to determine
whether junior college freshmen demonstrated heterogeneity
or homogeneity in their personal traits. Their sample con-
sisted of 259 students enrolled for the first semester in a
California junior college. The two personality measures
administered were the Adaptive-Flexibility Inventory, to
measure the degree of ego strength, and the Omnibus Person-
ality Inventory, to assess certain characteristics on
normal ego functioning and intellectual activity.

The findings indicated that homogeneity was found on
the measure of Adaptive-Flexibility. However, the subjects
scored more in the middle range of the scale than most

normally functioning adults. On the Omnibus Personality
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Inventory, the pattern of response showed a high degree of
impulse expression and low cognitive orientation.

Cohen and Brawer concluded that (1) the kinds of data
obtained from their investigation did not suggest the qual-
ity of heterogeneity usually ascribed to junior college
students (2) further research should be conducted to deter-
mine the degree of homogeneity or heterogeneity, and its
accompanying variables (3) if the homogeneity found in
their study is substantiated in future studies, it would
show that junior colleges do not attract extremes but
rather a large number of students from a fairly homogeneaus
population.

That the Cohen-Brawer study focused on noncognitive
characteristics is easily recognized. Therefore, the find-
ings and conclusions of this study shed light on that sec-
tion of the present study which focuses on the personal
traits of black students.

Ellish (1969) studied the effect of junior college
student attitude toward the college he attends and his per-
formance at that institution. Two attitudinal scales were
constructed on the basis of L. L. Thurston's "equally-
appearing intervals." One scale was to determine the stu-
dent's attitude toward the junior college and the other was
to determine the student's attitude toward the four-year
college. The two attitude scales were administered to

1,450 high school seniors late in the spring semester of
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the 1965-1966 school year. Academic grade reports were ob-
tained on 456 of the students who completed the attitude
scale and had later earned twelve or more units in a Cali-
fornia higher institution. The match-paired process was
used to select two groups of students for further investi-
gation; one group consisted of 75 students who had enrolled
in a junior college in the fall of 1966; the other group
consisted of 75 students who had enrolled in a four-year
institution. The students were matched by sex, high school
grade-point average, formal test results, and father's
occupation.

Ellish concluded that there is a definite correlation
between the attitude a student has toward his college and
his performance at that institution; and that students
enter junior colleges with less favorable attitude than
comparable four-year college students.

The excellent sampling technique used in the Ellish
study and its "match-paired" approach makes it helpful in
interpreting that section of the present study which deals
with college atmosphere and college preference.

Richards and Braskamp (1969) made an empirical study
of 102 two-year colleges to determine the characteristics
of their students, and the influence of the different types
of two-year colleges on the kind of students they attract.
They concluded that (1) two-year colleges generally attract

pragmatic students seeking vocational training
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(2) two-year colleges do not attract intellectually tal-
ented students who plan to pursue a traditional degree and
participate in a wide variety of activities in college (3)
two-year college students are likely to be the first in
their family to attend college who are seeking social
mobility, and (4) students in large two-year colleges have
a wide range of academic potential and fewer non-academic
accomplishments than do students in other two-year col-
leges, and are less likely to héve received professional
advice in choosing a college, and (5) such students are
more likely to come from urban and relatively high income
families.

The Richards-Braskamp study is well defined, the pro-
cedures followed are clearly outlined, and both descriptive
and inferential statistics are used. Therefore, the study
has been helpful in delineating and interpreting the find-
ings of the present study.

Anderson and Michal (1970) made an inventory study to
obtain normative data on the characteristics of Kansas
community college students. Their sample consisted of all
students enrolled in the community colleges of Kansas.

The Anderson-Michal study resembled the present study in
two ways: (1) a large number of the items in their inven-
tory instrument were drawn from the American Council on
Education (1966 and 1967) National Norms on Entering Col-

lege Students, and (2) each item in their inventory
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instrument was analyzed and reported in the form of per-
centages.

The Anderson-Michal study, though limited in its test
statistics, is helpful in interpreting the responses of the
subjects in the present study pertaining to the counselor

and his role.

Studies on the Black Community College Student

Medsker (1965) reported the findings of his investiga-
tions involving 10,000 high school graduates and junior
college students from California, Florida, New York, and a
nationwide sample of junior college students who had trans-
ferred to four-year colleges.

The study indicated that (1) junior college students
bring with them certain family backgrounds and characteris-
tics which influence their orientation at the college (2)
these characteristics remain unchanged as these students
move through college, but counselors and instructors may
capitalize on them (3) a few of such characteristics are
age upon college entrance, occupation of father, native
ability, and high school preparation.

Medsker concluded that (1) little is known concerning
minority groups enrolled in junior colleges (2) junior col-
lege freshmen are very much like high school seniors with
respect to their academic attitude, and (3) further re-

search should focus less on percentages, average levels,
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and discrete characteristics and more on defining and de-
scribing subcultures in the junior college student body
for whom programs must be planned.

The size of Medsker's sample and area investigated
contributes many concepts and a point of view which are
helpful in delineating and communicating the findings of
the present study.

In Raines (1965), the community college is one that
is dedicated to three commitments, namely, "commitment to
community, commitment to accessibility, and commitment to
individuality." This enabled this community college
specialist to be very articulate in his report to the
Carnegie Corporation of New York when he stated:

Although perhaps no decisions are com-
pletely reversible, the American system is
known for the many second chances it gives
students. This is typified by the open
door policy of the junior college. A sec-
ond chance to demonstrate high academic
skills is provided for those who did not
do well in high school. The culturally
restricted student is given additional
years to adjust to academic demands before
leaving the security of his family and
neighborhood. The disadvantaged student
may find college feasible because it per-
mits flexibility of scheduling around
necessary jobs (1965, p. 5).

Raines's statement is related to the present study
and is useful in stating and defining the problem.

Astin (1968) concluded from his study of predominantly

black college environment as follows: (1) black students

were more apt to participate in welfare and religious



35
activities than the general college population (2) black
students seldom had planned dates on campus (3) black
students seldom operated automobiles on campus, and (4)
black students were more decided in their career plans
than black students enrolled in interracial colleges.

A large section of the Inventory used in the present
study is concerned with the students' opinions of the col-
lege environment; therefore, Astin's findings will be
helpful.

Knoell (1969) directed a study to compare the college-
going behavior of black and white high school graduates in
an attempt to identify large segments of black students who
might be recruited for higher education and to determiﬁe
the characteristics of black non-college~goers. Among the
junior colleges included in the study, was City College of
San Francisco. The subjects in the study were spring
graduates from samples of high schools which were selected
on the basis of their degree of racial integration and com-
prehensiveness of programs. Large samples of black and
white high school graduates were selected for comparative
study.

Black'high school graduates with no apparent intention
to attend college were interviewed by community college
students and staff in each participating city, most of
whom were also black. More than 1,000 interviews were

completed and battery tests were administered-to about
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600 of the subjects interviewed.

Selected findings of the study indicated that (1) re-
gardless of race, the high school attended and the neigh-
borhood in which students resided, performance on tests
and in high school, were significant determinants in col-
lege attendance (2) sex is an important variable in college
attendance but tends to operate differently for the two
races; that is, white males are more likely to attend col-
lege than white females in the cities studied, but black
male and female high school graduates continue their edu-
cation at nearly the same rate, and (3) 57 percent of the
black subjects reported that no one had talked to them
concerning the possibilities of attending the local com-
munity college.

Knoell concluded as follows: (1) community colleges
should be aware of high school graduates in their service
area who are not attending college, and plan programs to
recruit minority and disadvantaged students (2) there are
still multitudes of young people in the large cities who
are what might be called "latent college-goers," awaiting
assurance from the community college that the opportunity
is open, and that the college expenses are economically
possible.

Gordon (1970) completed another informal study of
inner city black college students. A short questionnaire

was distributed to 100 inner city college students. The
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100 students included in the sample were interviewed along
with 25 of their college teachers. The purpose of the
study was to collect data for use in describing some of
the problems and conditions of the ghetto student which
might influence his educational experience.

The findings of the study indicated that (1) black
ghetto college students differ from both their black coun-
terparts from small towns, suburbs, and the South (2) the
black inner city student attempts to avoid courses .such as
philosophy, where speculative thought is required, and
mathematics requiring critical thinking (3) the black in-
ner city student is more likely to enroll in courses where
physical activity is required and demonstrate outstanding
achievement. In regard to the black inner city student's
academic deficiencies, Gordon writes:

The ghetto student tends to place no
value on knowledge areas in which he is
deficient .... He knows he is not a good
reader, writer, researcher, or academic
thinker, and he tries to convey the im-
pression that, while he is not opposed to
the person showing these qualities, the
qualities themselves are really not im-
portant for him (1970, p. 50).

Gordon concluded that (1) the self-definition of the
black ghetto youth is a very complex and critical one in
educational settings, because his enrollment in college is
increasing (2) traditional teaching methods are not effec-

tive with students who have spent most of their lives in

the inner city (3) innovative teaching techniques and
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efforts to understand the black inner city student better
are needed.

The Gordon and Knoell studies on black inner city
youth are congruent and supportive at many points. How-
ever, there is some incongruence in the findings of these
investigators. For instance, Knoell reported similar
findings for black and white inner city students, except
sex differences, in college attendance for the two ethnic
groups. On the other hand, Gordon reported that the black
inner city student was almost incompatible in college be-
havior, which was verified by teachers who teach black
inner city students. The variance at this time might stem
from the fact that Gordon's sample was very small and prob-
ably highly nonrepresentative of the typical black inner
city target population.

Despite the difference mentioned above, both Gordon
and Knoell studies are filled with concepts and assump-
tions which are helpful in designing and interpreting the
responses of the black inner city students included in the
present study.

An article in a recent issue of Time implied that the
Carnegie Commission on Higher Education recommended that
black colleges should remain black, upgrade their courses,
and douﬁle their enrollment by 1980. A portion of this

article reads as follows:
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The commission urged the black colleges
to approach both the competition and the
standards of "mainstream" schools by expand-
ing the best of their black studies program
and adding courses leading to careers .in
business, accounting, computers, and engi-
neering (March 1, 1971, vol. 97, no. 9,

p. 56).

This article is helpful in interpreting and under-
standing black subjects' selection of non-traditional major
fields of study, such as business, computer science, ac-

counting, and engineering.

Studies and Writings on Community College Guidance

Clarke (1916) investigated 1,000 outstanding American
men of letters to determine the effect of ordinal birth
position on their intellectual ability and vocational suc-
cess. He concluded that the first-born child or an only
child, on the average, frequently enjoys greater educa-
tional opportunities, and thus is usually over represented
in outstanding achievements and in his vocational success
than are his intermediate siblings.

Robb (1932), though not personnel trained, wrote an
article to emphasize the need for the extension of guidance
to every junior college, and to point out the strategic
place the junior college holds in respect to this important
service. Alluding to the findings of the White House con-
ference, Robb stated: "The greatest single educational

need is vocational guidance, according to the White House
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Conference of 1930" (1932, p. 427). He concluded that the
junior college must face the ever-growing demand for intel-
ligent and effective programs of guidance for the students
enrolled.

Robb's article summarizes in an articulate manner the
place of guidance in the two-year college. His position
is even more true today than in the period of the thirties,
because the problem of choosing a career and educational
information has become far more complex. There are many
implications in this article for community college guidance
personnel.

Hitch (1934) also wrote an article to emphasize the
importance of the guidance function in the junior college.
He contended that the junior college had at least four
functions, namely, preparatory, terminal, guidance, and
popularizing. 1In regard to President Hutchins' observation
that "society provided only two places for its youth,
school and a jail" Hitch suggested that the former must be
the better of the two places. In concluding, he wrote:

Again it is the junior college adequately
staffed that studies the individual, his back-
ground, his native ability, his special apti-
tude, his interests and his opportunities,
gives him the scholastic guidance he needs
and helps him make a wise choice of vocation
(1934, p. 6).

Hitch's viewpoint on guidance is sincere and corre-

sponds with that set forth by Robb. That both of these

articles tend to support the assumptions of the present
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study is evident and helpful.

Freeman (1940) studied the records of 175 Negro youth
who had been counseled at the Columbus Counseling Bureau
to determine and discuss those factors which had influenced
their vocational choices. The study indicated that the
Negro youth whose parents were engaged in professional oc-
cupations were more likely to choose occupations similar to
that of their parents than were the youth whose parents
were engaged in lesser ones. Also, that prior work experi-
ence of these youth did not exert a major influence on
their career choices.

Freeman concluded that the overwhelming number of pro-
fessional or white-collar choices of the Negro youth showed
the need for occupational guidance to help develop a
healthier attitude toward all work that is serviceable to
society. Continuing, he stated, "Many of the problems of
aiding youth in making occupational adjustments require the
aid of parents, employers, counselors, and social workers"
(1940, p. 79).

More than 66 items on the Inventory Form used in col-
lecting the data for the present study are in the area of
courses and career choices. In this connectién, Freeman's
findings and conclusions will provide insight for inter-
preting the respondents' replies.

Beazer and Hjelm (1961) investigated the findings of

statewide surveys to identify the distinguishing
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characteristics of the academically talented students who
enrolled or did not enroll, nor planned to enroll in col-
lege. The study indicated that five dominant variables
preventing college attendance, namely, lack of vocational
plans, cost of college attendance, father's occupation and
educational level, and the negative influence of other
important reasons.

The findings of the Beazer-Hjelm study have been du-
plicated many times by several more recent studies. The
findings of Cross (1968) and Knoell (1969, 1970) are two
typical cases which may be cited.

Barker and Crump (1964) investigated the influence of
small and large school milieu upon a student's participa-
tion in non-class activities. The most pertinent findings
indicated that (1) a student in a large high school parti-
cipates in fewer activities than one who is enrolled in a
smaller high school (2) students with high IQ's partici-
pated in far more non-class activities than those with low
IQ's. Barker and Crump concluded that their findings were
equally applicable in the two-year and four-year college.

One frequently named variable is the lack of high
school accomplishments by junior college students. The
findings of Barker and Crump shed some important light on
this problem.

Havighurst (1965) observed that the open door policy

of the metropolitan community college extends educational
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opportunity to more youth and citizens alike. He supported
his contention when he wrote:

In the big cities the junior colleges are
receiving incréasing proportions of students
from the currently disadvantaged sections of
the population -- Negroes, Puerto Ricans,
Spanish Americans, rural white migrants to
the cities, and children of European immi-
grants ... some of these people need expert
guidance into courses and programs that will
open up careers for them. Others will be
slow students who need basic mental skill
training to bring them up to college work
level (1965, p. 9).

Havighurst's clarifications of the popularizing effect
of the junior college re-emphasizes the increasing impor-
tance of guidance for those with learning disabilities and
vocational guidance for youth in a complex society.

Raines (1963) directed a study to determine the ade-
quacy of the two-year college student personnel staff and
student personnel services programs. One hundred smaller
junior colleges and 50 larger ones participated in the
study. More than 500 staff members were asked to complete
an inventory of selected junior college functions. In the
meantime, all of 50 large junior colleges in the sample and
21 of the small ones were visited by "Student Personnel
Experts."

Raines and associates concluded that, on the average,
personnel service programs, guidance facilities, career

information, and staffing patterns in junior colleges were

inadequate.
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In light of Havighurst's contentions and all the
literature reviewed thus far in this section, Raines's re-
port is alarming and sharpens the basic assumptions of the
present study in regard to guidance implications for junior
colleges.

Williamson (1965), one of the foremost authorities on
personnel administration, stated:

From the early days of the junior college
movement, guidance, as it was called then, and
now counseling, was perceived as the most basic
service to students. The "open door" college,
for a wide range of aptitudes, provided exper-
iences which served as exploration of assets
and liabilities, interests and aptitudes, from
which students could make appraisals of their
potentials, either for a specific occupation
or occupational field or for transfer to four-
year colleges with consequent specialization
in subject matter (1965, p. 2).

Williams concluded that the open-door policy fails in
its purpose if it simply admits and fails students who
should have been guided into a particular course or voca-
tional curriculum. Counseling and testing should be imple-
mented to enlighten the individual with regard to his pos-
sible success and satisfaction in a given vocation prior
to enrollment.

Combs (1967) contended, while participating in a work-
shop on the disadvantaged, that research at the University
of Florida has indicated that one's "self-concept" is a

better predictor of success at every education level than

intelligence test scores. In his view, "self-concept" is
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both "product and process" because the individual weaves
his own self-concept out of his experiences; and the self-
concept which is woven begins immediately to determine
one's future experience. Combs concluded evocatively when
he stated: "A positive view of self is only learned from
success experience ..." (1967, p. 48).

Combs' suggestion takes on added significance when one
remembers that current research findings indicate that many
junior college students do not hold positive feelings con-
cerning themselves.

In his 1958 study, Thornton found that high school
graduates continued their education in greater numbers when
they lived within 20 miles of a college.

Thornton (1966) suggested that the community junior
college is beginning to fulfill its real task as its stu-
dent bodies become more and more diversified. In light of
this, he asks community college counselors and instructors
to be courageous and imaginative. He has written:

It has been said that the community
junior college exists to provide post-high
school education for the children of all
the people and for all of the people, too.
Information available on the ranges of apti-
tude, of purpose, of socio-economic back-
grounds, and of educational objectives seem
to indicate that they are beginning to
achieve this all-inclusive aim. Many more
studies of student characteristics are
needed to complete the qualitative descrip-
tion of the clientele of the community

junior college (1966, p. 158).

Thornton's statement aptly summarizes the thinking of
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many community college scholars who are aware of the rapid
increase in the number of minorities and other students
from the 25th percentile of their high school graduating
classes.

Collins (1969) examined certain available research
data to support the premise that personnel workers should
go beyond the responsibility of the gatherer of academic
facts concerning junior college students. He suggests that
research data show that although junior college students
usually have lower academic ability, they have many other
attributes which are worth promoting. In this connection,
he writes:

Testing and other selection tools gen-
erally apply to academic aptitude, not to
other qualities, and have a negative effect
on the expectations of minority students.

If they are expected to move upward from a
low socio-economic status, they step into
conflict with background and family. While
they are in great need of new ideas and life
style, they need not reject all their exist-
ing values. Even though wanting their chil-
dren to prosper, minority parents give them
little encouragement (1969, p. 6-7).

Collins concluded that a large percentage of junior
college students have a practical orientation which neces-
sitates vocational counseling, but these students rarely
seek it. Counselors and administrators should devise ways
of making all counseling opportunities more readily avail-

able to them.

Devolder (1969) made an inventory study to determine
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whether there was agreement between counselors and students
relative to counselor role. Two instruments were used.

The first instrument identified counselor functions from
the Counselor Function Inventory. The second instrument
attempted to identify the degree of agreement in regard to
counselor role in the community college. The inventory
indicated that counselors and students were in disagreement
relative to the degree of importance placed on specific
counselor functions. A difference significant at the .05
percent level of confidence was found to exist. Devolder
concluded that counselors were working outside of their
defined role, and recommended that the counselor role
either be redefined to include tasks not presently recog-
nized as important, or change students' understanding of
the counselor's role.

Devolder makes an important point, because community
college students are less likely to confront counselors
with those problems which they perceive as being outside
of their counselors' role.

One of the most articulate expressions of the problems
encountered in attempting to educate disadvantaged commu-
nity college students was summarized by Knoell (1970).

She stated:
"Black" and “"disadvantaged" are used
synonymously by many ... colleges which are
now making serious efforts to increase their

non-white enrollments. In community colleges,
however, "disadvantaged" has long meant



48
"not having demonstrated ability to succeed
in college," based on scores earned on one
of the national college testing programs.
Being free or low cost, the community col-
leges have not sought to link poverty with

disadvantagement in planning special pro-
grams and services. It may now be assumed

that color, poverty, and learning disabili-
ties growing out of poor prior educational
experience may all be serious impediments
to profiting from higher education ...
(1970, p. 1).

Continuing, she stated: "The term 'disadvantaged' is
used by most but liked by none who are attempting to expand
educational opportunity. It is, however, preferable to the
notion of 'culturally deprived'® (1970, p. 1).

Knoell concluded that the focus of attention is now on
the black high school graduates in the inner city who seem
to think of college in terms of the professions, while
reading at the ninth grade level.

In regard to the unique characteristics and socio-
economic backgrounds of community college students, Lieber-
man (1969) supports the contentions of Cross (1968), Knoell
(1969, 1970), and Gordon (1970). He goes a step further
by pointing out the implications of the foregoing for guid-
ance and socialization of students in two-year colleges.
Also, he emphasized the need for counselors and faculties
to attempt to discover the value orientation of disadvan-
taged students rather than the imposition of preconceived

middle class values.

After reviewing the writings of several outstanding
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scholars in the field of social psychology, Altrocchi
(1969) ably stated:

In any case, recent thinking in person
perception strongly suggests similarity in
the development of perception of self and
perception of others and an intimate rela-
tionship between the two in the functioning
of the personality (1969, p. 2-3).

Fox (1969) has determined that data collected through
questioning, or observational techniques which cannot be
converted to numerical values, may be analyzed through the
process of content analysis. Definitively, he writes:

Content analysis is ... a procedure for
the categorization of verbal or behavioral
data, for purposes of classification, summari-
zation, and tabulation. It is an intriguing
process, ... and one of the few areas in the
later stages of the research process in which
the researcher plays a strong individual and
creative role (1969, p. 646).

In their study, Clarke and Ammons (1970) attempted to
develop some techniques for identifying disadvantaged stu-
dents, utilizing measures of academic skills, personal val-
ues, and self-concept. The purpose of their study was as
follows: (1) to develop some clearly defined procedures
for analyzing specific problem areas related to academic
achievement, and (2) to arrive at some conclusions which
could serve as a basis for further validation for the
development of special curriculums for the disadvantaged
community college student.

The sample consisted of "first time in college" high

school graduates who entered St. Petersburg Junior College
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from Florida high schools. Included in the sample popula-
tion were 37 black males, 48 black females, 923 white
males, and 683 white females. Data were collected by meas-
uring both the cognitive and affective domain. Cognitive
instruments were chosen to determine the levels of academic
achievement of the entering students, while affective
instruments were selected to determine their self-concept
and values at the time.

The findings indicated that (1) white males scored
higher than white females on all cognitive measures and yet
achieved lower grade point averages (2) the black males
presented a pattern quite different from the other sub-
groups (3) the black female appeared more like the white
subgroup in both cognitive and affective areas related to
success.

Clarke and Ammons concluded that (1) the assumption
that traditional tests of cognitive skills are not adequate
predictors of success for all college students was sup-
ported (2) in the case of the males, the cognitive predic-
tors would have given an inaccurate picture of academic
achievement (3) the assumption that attitudes toward self
and toward one's environment are significant factors in
college achievement was supported, and (4) self-perception
can be considered significant in the prediction of success
for both black and white community college students.

The findings and conclusions drawn from the
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Clarke~-Ammons study do not raise any new issues in regard
to problems related to the achievement of disadvantaged
community college students; however, their new approach to
the problem does support and broaden present knowledge and
understanding concerning these students.

Hagemeyer (1959) reported that the career choices of
many two-year college students are unrealistic. He con-
cluded that new methods are needed to provide youth with
the kind of information needed in making realistic career
choices. Similarly, Grieve (1969) found that three-fourths
of the students in a two-year college aspired to the bach-
elor's degree, whereas the national average was two-thirds.

Hagemeyer and Grieve's findings are helpful in inter-
preting the educational aspirations and career goals of

black subjects.

Summary

The need to determine the opinions and characteristics
of black community college students has, in recent years,
become gquite real to community college leaders. One con-
tributing cause of this awareness by counselors, faculties,.
and administrators is the rapid increase in numbers of
black students attending inner city community colleges and
the diverse backgrounds of these students.

Review of the literature shows that junior college

students' opinions from the beginning helped to determine
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the functions of the two-year college. It also shows that
before junior colleges were accredited, evaluation of their
effectiveness was assessed by the opinions of their alumni
and student bodies.

Investigations on the black community college student
indicate (1) that too little is known concerning black com-
munity college students other than traditional test results
(2) that future research should focus less on sophisticated
statistical analysis and discrete characteristics, and more
on definitive and descriptive studies of the subcultures
for which special programs need to be planned.

Writings and studies related to guiding the black
community college student suggest (1) that decisions con-
cerning black students should be based less upon cognitive
data and increasingly on affective inventory results (2)
that traditional predictors of college success, such as
college entrance tests and high school performance, are
inaccurate predictors of future performance of black stu-
dents (3) that black students' self-concept is a better
predictor of future performance than traditional methods.

Finally, from the review of the literature it is
evident that no effort, at the doctoral level, has been
made to investigate and describe the opinions and charac-
teristics of black students enrolled in a single community

college.
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CHAPTER III

METHODS AND PROCEDURES

Planning the Study

The study was initiated in the spring of 1970 by se-
curing permission of Dr. Amo DeBarnardis, President of
Portland Community College. Immediately after consent was
given for the study to be made of black students enrolled
in Portland Community College, Dr. DeBarnardis arranged a
conference with Messrs. Robert V. Palmer, Director of Per-
sonnel Services, and Eddie G. Harris, Counselor. The pur-
pose of this conference was to enable the investigator to
complete plans for implementing the study and to determine
the most appropriate time to contact the black students who
would be enrolling for the 1970 fall term. Since Portland
Community College has five cluster centers, the registra-
tion period is the only time during the academic year when
all students are requested to report to the main campus.
Hence, it was decided that the six-day registration period
for the fall term was the best time to contact the majority

of the black students.

Selection of Subjects

Two groups of subjects were randomly selected to par-

ticipate in the study.
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Black Subijects

The black subjects consisted of 109 students who reg-
istered at Portland Community College during its 1970 fall
registration period, of whom 64 were males and 45 feméles.
They represented 85 percent of the black students who en=-
rolled during the six-day registration period. The data
collected from these subjects have been analyzed in order
to make inferences concerning the black student population
enrolled in Portland Community College, and to find possi-

ble answers to the question raised in Chapter I.

White Subjects

The white subjects consisted of 50 students who were
already attending classes at Portland Community College for
the 1970 fall term, of whom 33 were males and 17 females.
The data collected from these subjects have been analyzed
for use as a point of reference for making comparisons be-
tween the two groups, testing the level of significant dif-
ferences, and in interpreting findings relative to the

black subjects.

Inventory Instrument

The Supplementary Form of the Student Information
Form (SIF) (1966) and some items from the 1967 regular edi-

tion, prepared and published by the American Council on
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Education, Washington, D.C., were the instrument used to

collect the data that have been analyzed in Chapter IV.

This instrument is composed of 29 stratification cells

covering biographical and demographic items that can be

modified in order to cover the widest possible range of

student opinions and characteristics. Permission was se-

cured from the publisher to use any or all items in the

1966 and

1967 forms.

The items in the SIF covered such areas as:

Socio-economic backgrounds

Occupational and educational aspirations
Appraisal of guidance received in high school or
college

Evaluation of the college atmosphere
Self-evaluation of traits and abilities

Factors influencing college attendance

Opinions regarding current social issues

The Supplementary Form of the SIF (1966) described

above was selected for the following reasons:

Ao

The content of the Supplementary Form has been
edited to eliminate culturally-biased items.

The reliability of data collected by its use is
not affected by common variables such as age, sex,
and academic achievement of respondents.

Previous investigators have established and re-

ported that student self-report data when



56
compared with a large sample of their transcripts
produced a reliability correlation of .96 between
these two measures (Panos and Astin, 1965,

p. 171-172).
d. National and regional norms are available for
comparisons of two-year college students at the

local level.

Collection of Data

The inventory technique was used to collect the data
for this study, even though the instrument used is referred
to as "The Student Information Form." The SIF was distrib-
uted at Portland Community College, Portland, Oregon during
the 1970 fall term. The SIF was administered in the fol-
lowing manner:

1. Black Subjects: All data described and reported
in this study in regard to black subjects were collected
during the 1970 fall term registration immediately after
the students had finished registering. The investigator
invited each black student as he (the student) completed
his registration for the fall term to participate in the
study by completing a copy of the SIF. Each of the 109
subjects who consented to participate in the study filled
out the Form while seated comfortably at tables in the re-
freshment area of the new College Center. An attempt was

made to motivate the respondents by emphasizing the
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purpose of the study and the confidential manner in which
all information provided by each student would be treated.
Also, a brief cover letter was distributed along with each
copy of the SIF which explained that official permission
to conduct the study had been granted by President
DeBernardis.

2. White Subjects: The original plan for the study
proposed that the SIF be administered only to Portland
Community College black students. In the meantime, during
a Doctoral Committee meeting, it was the consensus of the
Committee members that the SIF should be administered to
a small sample of white students to facilitate interpreta-
tion of the data provided by their black classmates. Sub-
sequently, 100 copies of the SIF were mailed to Mr. Eddie
G. Harris, a Counselor at Portland Community College, to
be administered to a sample of white students. The 100
copies of the SIF were administered late in October 1970,
of which 50 were filled out and returned.

Specimen copies of all instruments and letters used
in planning and collecting the data for this study are
appended.

The completed SIFs were hand-tallied, and checked
three times for possible error. The data were then sum-
marized and analyzed by desk calculators. The Control
Data Corporation Computer 3300 located in the Oregon State

University Computer Center was used to compute tests of



58
real difference between black subjects and their white
counterparts in regard to student characteristics and

opinions.

Description of Subjects

Table 1 indicates the summary-frequency distribution
for average high school grades, number of previous terms
enrolled, and chronological age of the black and white sub-
jects selected for this study. The black subjects resemble
their white compeers on many of the summarized characteris-
tics.

Subjects could not be classified according to their
class standing (freshmen or sophomores) because of the wide
range of their cumulative academic credits and enrollment

practices.

Description of the Setting

Portland Community College, from which the subjects
for this study were selected, is a rapidly growing urban
institution. During the 1969-1970 academic year, it had
an enrollment of over 14,000 students of which 8,000 were
full-time students enrolled for 12 quarter hours or more
(McClane, 1970, p. 130-131). 1Its students are not desig-
nated in terms of their ethnic background, but it is esti-
mated that 500 black students were enrolled sometime during

the 1969-1970 academic year.



Table 1. Summary-Frequency Distribution for Selected

Characteristics of Subjects.

Black White Black White
Characteristic Males Males Females Females

N=64  N=33 N=45 N=17
High School GPA
A or A+ 1l 0 2 0
A- 0 2 0 3
B+ 5 1l 4 4
B 16 5 14 4
B- 5 6 2 1
C+ 17 5 9 5
C 19 13 12 0
No response 1 1 2 0]
Prior Enrollment
None 35 4 27 1
One term 5 10 7 8
Two terms 8 5 2 1
Three terms 4 7 4 2
Four terms 7 3 5 3
Five terms 0 5 0 0
Six terms 3 2 0 1
Seven terms or more 2 1 0 1
Age
17 or younger 0 1 1 1
18-20 14 12 22 13
21-23 16 10 5 0
24-26 11 6 1 0
27-29 8 2 5 2
30 or older 15 2 9 1l
NO response 0 0] 2 0]
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That Portland Community College is a comprehensive
college is determined by the hundreds of courses that are
available to all of the citizens who reside in its service
area. Such courses are offered through academic work up
to two years in three divisions: Liberal Arts and General
Studies, Applied Arts and Technology, and Community Educa-
tion. In the Liberal Arts and General Studies Division,
all credits earned with a grade of C or better are trans-
ferable to a four-year college or university, and students
who complete the requirements of this program are awarded
the degree of Associate in Arts, and Associate in Science
and Applied Science. Diplomas or Certificates are awarded
to students who complete the adult and vocational-technical
career programs.

Personnel services at Portland Community College con-
sist of ten certified counselors who are available to as-
sist students in the following areas: Student Assessment,
Foreign Student Advising, Financial Aid, Job Placement,
and General Personal Problems related to educational and

vocational adjustment.

Analysis of Data

To determine if black and white subjects differed,
comparisons of student characteristics were made between
the percentage distributions, using the "significance of

the difference between the percentages of the two groups



61l
t test" for significance at the .05 level (Garrett, 1967,
p. 135-138).

To determine if there were significant differences be-
tween the opinions of black and white subjects as measured
by their response to certain specific items on the SIF, the
"Chi-square test" was made, using the .05 level of signifi-
cance.

The data are portrayed in tabular form for each char-
acteristic or opinion that appeared to be an influential
factor in the educational and vocational development of the
black subjects. Each table is introduced and followed by
a brief interpretation of the findings. Tables showing
percentages, with significance of differences between the
percentages of two groups' tests of significance, and
tables showing Chi-square tests of significance are used
as deemed appropriate as each characteristic or opinion is
described and analyzed in turn.

In consultation with Dr. Norbert A. Hartmann, Jr.,
Assistant Professor in the Department of Statistics, Oregon
State University, the investigator determined that descrip-
tive statistics computed at the percentage level were ap-
propriate and adequately accurate for use in analyzing and
reporting the data.

The test statistics used in analyzing the data are

outlined below.
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1. t-test for difference between two percentages

(Garrett, 1967)

1 1
SE__ = /PQ (= + =)
D% ///— N, Ny

(SE of the difference between two independent

or uncorrelated percentages)

in which

P mean of the percentages in the two groups

exhibiting the behavior

Q = (1 --P)
Nl = number of subjects in group 1
N, = number of subjects in group 2

The pooled estimate of P is found by the formula:

NlPl + N2P2

Nl + N2

and Q = (1L -~ P)
D (the difference between the two percentages) is
D=%=--%

t = D%/SEDF

2. Simple Chi-square test

x2 _ N (AD —--— Bc)2
(A+B) (C+D) (aA+C) (B+D)

'aT B| A +B
| —

|
: C : DI C+D

The significance of difference between the two groups

was tested against the null hypothesis "that no real dif-

ference exists between the two groups.”
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CHAPTER 1V

ANALYSIS AND INTERPRETATION OF DATA

The study was conducted and the results analyzed to
provide data concerning the opinions and characteristics of
Portland Community College black students. The data are
tabulated and analyzed in the following order:

1. Academic characteristics of subjects

2. Socio-economic characteristics of subjects

3. Psychological characteristics of subjects
These three areas were derived from the reviewed literature

and the items on the Student Information Form.

AcademicpCharacteristicseof Subjects

Chandler (1928) found that the mean age of entering
junior college students was 18.6 years; Wellemeyer (1937)
found that the modal age of entering junior college stu-
dents in Kansas was 19.3 years. Thurston (1962) reported
that nationally the average community college student was
22 years old. Thornton (1966) found that slightly more
than 27 percent of community college students were over 30
years of age. Panos and Astin (1967) observed that one of
the unique features of community colleges is the opportu-
nity provided for an increasing number of older students
to continue formal education. On the question of age, sub-

jects were asked to indicate their age as of December 31,
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1970 (item 2). The responses of subjects to this question

are shown in Table 2.

Table 2. Frequency Distribution for Subjects' Chronologi-
cal Age as of December 31, 1970 (Percentages)

Item Black White Black White
Description Males Males D% Females Females D%
N=64 N=33 N=45 N=17
17 or younger 0% 4% -4% 3% 6% -3%
18~20 22 36 -14 49 76 =27
21-23 25 30 -5 11 0 11
24-26 17 18 -1 2 0 2
27-29 13 6 7 11 12 -1
30 or older 23 6 17* 20 6 14
No response 0] 0] 0 4 0 4

*
Significant difference at the .05 level

The data in Table 2 show that Ehe.modai age f9r white
Subjecté and black fémaieé Qas in the intervai 18;20, while
the modal age for black males was in the interval 21-23.

On the other hand, more than 23 percent of black males and
20 percent of black females were over 30, while only six
percent of the white subjects were over 30. Closer inspec-
tion of the data shows that, when the percentages at the
intervals 27-29 and 30 or older are added vertically, there
is a tendency for black subjects to be considerably older
than their white peers at these two intervals. As indi-
cated in Table 2, such observation is further substantiated

in part by the fact that black and white males were
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significantly different at the interval 30 or older. That
the black and white males were older, on the average, than
were their female peers suggests that men are more likely
to continue their education after an interruption than are
women .

The academic ability of community college students is
one of the characteristics that has been most publicized.
Cross (1968) concluded that substantial numbers of commu-
nity college students are found at all levels of academic
ability. In her study, Thurston (1962) concluded that the
assumption that community college students lacked the abil-
ity to learn academic material was not supported. The data
with regard to subjects' high school grade point average
(GPA) (item 3) are shown in Table 3.

In terms of academic ability both black and white
females reported higher GPAs than their male coequals. The
data further reveal that although a few of the black sub-
jects reported GPAs in the A or A+ interval, white females
were more likely to report GPAs of A- and less likely to
report a GPA of C than were their white male and black
peers. Since two of the differences between the percent-
ages were significant at the .05 level, as indicated in
Table 3, for the A- and C intervals such revelation is
substantiated. The wide variation in high school GPAs
reported in Table 3 support the conclusion of Cross (1968)

and Thurston (1962) relative to the wide range of
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academic ability of community college students.

Table 3. Subjects' Self-Report High School Grade Point
Averages (Percentages)

Item Black White Black White
Description Males Males D7 .Females Females Dy
N=64 N=33 0 N=45 N=17 )

Grade Point Average

A or A+ 2% 0% 2% 4% 0% 4%
A- 0] 6 -6 0 18 -18%
B+ 8 4 4 9 24 15
B 25 15 10 31 24 7
B- 8 18 ~-10 5 6 -1
C+ 27 15 12 20 28 8
C 30 39 -9 27 0 27%*
D 0 0] 0 0 0 0
No response 0] 3 -3 4 0 4

*
Significant difference at the .05 level

Panos and Astin (1967) reported that community college
students selddém make multipfé applications for admission to
other colleges. The data with regard to the percentage of
subjects who made single or multiple applications are shown
in Table 4.

The data in Table 4 portray that the majority of the
subjects did not make multiple applications to other col-
leges. On the other hand, a few of them made one or more
applications to other colleges. As the data show, nearly

all subjects who made multiple applications received an
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Table 4. Applications Made and Acceptances Received
Relative to Other Colleges Indicated by Subjects
(Percentages)

Item Black White Black White
Description Males Males Dy Females Females Dy
N=64  N=33 ° N=45 N=17 °
Number of Applications
No other 73% 70% " 3% 58% 65% -7%
One 16 12 4 7 18 11
Two 8 9 -1 9 6 3
Three 2 3 -1 7 11 -4
Four or more 1 1 0 0 0 0
No response 0] 5 -5 19 0 19
Number of Acceptances
No other 70 70 0 58 65 -7
One 17 12 5 7 18 -11
Two 6 9 -3 -3
Three 2 3 -1 11 -4
Four or more 2 1 1 0 0
No response 3 5 -2 19 o) 19

acceptance for each of them. As manifested in Table 4,

none of the differences between the percentages was signifi-
cant at the .05 level. This means that black and white sub-
jects did not differ significantly in the number of appli-
cations they made and acceptances received relative to

other colleges. The result of this analysis tends to cor-
respond with the findings of Panos and Astin concerning the
established premise that community college students seldom

make multiple applications to other colleges.
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The subjects were asked to indicate the number of
terms they had previously attended Portland Community Col-
lege. It was determined from the data in Table 1, page 59,
that more than one-half of the black and about one-fifth
of the white subjects indicated that they had not pre-
viously attended Portland Community College. The data in
Table 1 tend to support Knoell's (1970) conclusion that
the inner city community colleges are now attracting black
students in large numbers.

Counselors and admissions officers are generally aware
that those students who partiéipated in numerous non-aca-
demic activities in high school are more likely to partici-
pate in a larger number of activities in college than will
their non-participating peers. Presently, however, educa-
tors are being criticized for not giving more attention to
the non-academically oriented youth (Barker and Grump,
1964). The data with regard to the subjects' high-level
accomplishments and the percentage of subjects who indi-
cated that they earned recognition for each while in high
school (item 6) are shown in Table 5.

Though the items in Table 5 are high-level achieve-
ments, more than one-fourth of the white females and a
notable percentage of their peers had been elected presi-
dent of a student organization, while another representa-
tive number had had a major part in a play. On the other

hand, the largest percentage of the subjects had received
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Table 5. Percentages of Subjects Indicating that They
Received Recognition for Achievement While in
High School

Item Black White Black White
Description Males Males Dy Females Females Dy
N=64  N=33 ° N=45 N=17 °

Achievements

Elected pres. of

stdt. orgnz. 17% 12% 5% 20% 29% -9%
High rating in

music contest 11 0 11 7 6 1
State/regional

speech contest 6 6 0 7 12 -5
Major part in a play 16 12 4 9 6 3
Varsity letter

(sports) 56 27 29* 20 18 2
Award in art contest 17 0 17* 13 24 -11
Edited school paper 3 6 -3 2 18 ~-16*
Had original writing

published 5 6 -1 9 29 -20%
N.S.F. summer

programs 6 0] 6 0 0 0
State/regional

scn. contest 0] 3 -3 0 0 0
Scholastic Honor

Society 2 9 -7 9 35 -26%
National Merit

Recognition 2 6 -4 0 0 0

*
Significant difference at the .05 level

varsity letters. The data further show that except for
white males an appreciable number of subjects had received
recognition in art.

As indicated in Table 5, the percentage differences

between black and white males in their achievement in
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athletics and in art are significant at the .05 level
favoring black males. Similarly, there are significant
differences between black and white females in their liter-
ary and over-all achievement favoring white females. The
results of this analysis support the assumptions with re-
gard to the diversity of talent and the practical-minded-
ness of community college students (Cross, 1968).

Richards and Braskamp (1969) reported that community
college students tend to aspire to less than a bachelor's
degree and reject graduate training as a goal. 1In her re-
search summaries, Cross (1968) found that students who
enter community and two-year colleges generally have lower
educational goals than do their four-year college peers.
However, Grieve (1969) reported that from two-thirds to
three-fourths of the community college students in America
indicated that they plan to pursue the bachelor's degree.
Data with regard to subjects' anticipated level of formal
education (item 7) are illustrated in Table 6.

The data in Table 6 show that black and white females
were less likely to aspire to the associate degree than
were their black and white male equivalents. The data in
the table further show that a larger percentage of the
female subjects aspire to the bachelor's degree only, than
do the male subjects. Further examination of the data
indicates that the educational aspirations of black male

and female subjects are more similar than are those of
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Table 6. Subjects' Highest Anticipated Level of Formal
Education (Percentages)

Item Black White Black White
Description Males Males Dy Females Females Dy
N=64  N=33 °  N=45 N=17 ?

Highest Academic Degree Planned

None 9% 6% 6% 11% 29% -18%
Associate (or equiv.) 27 18 9 18 12 6
Bachelor's

(B.A., B.S.) 33 24 9 38 47 -9
Master's (M.A., M.S.) 19 27 -8 18 12 6
Ph.D. or Ed.D. 5 9 -4 7 0] 7
M.D. D.D.M., D.V.M. 0 10 -10* 0 0 0
LL.B. or J.D. 0 0] 0 0 0 0
B.D. 0 0 0 0 0 0
Other 2 3 -1 4 0 4
No response 5 3 2 4 0 4

*
Significant difference at the .05 level

their white coequals. Table 6 indicates, however, that
there is a similarity in the subjects' future educational
plans, evidenced by the fact that they differ significantly

on only one item (M.D., D.D.M., D.V.M.). The results of

this analysis support the contentions of Richards and
Braskamp (1969) and the finding of Cross (1968), but they
do not correspond with Grieve's (1969) statistics.

"Nearness" of the college as an influential factor on
the rate of college attendance recurs frequently in studies
on community college students. Thornton (1958) reported

that students attend college in a significantly greater
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proportion when they live within 20 miles of the college.
When the subjects were asked to indicate whether they
would probably be in college if there were no community
college in the city of Portland nor within 25 miles, they
responded as shown by these results:

Black White Black White

Responses Males Males Females Females
Yes 78% 70% 80% 77%
No 17 30 18 23

No response 5 0 2 0

%2 = 5.37, d.f£. 3, not significant at the .05 level

These results do not support the findings of Thornton
(1958). The "yes" responses could indicate the influence
of the number of colleges that are available to the sub-
jects in the city of Portland; however, the "no" responses
indicate that the black subjects would be deterred less by
distance from the college than would their white counter-
parts.

Similarly, when the subjects were asked to indicate
whether they lived at home while attending college (item
29), they responded as follows:

Black White Black White

Responses Males Males Females Females
Yes 78% 70% 80% 77%
No 17 30 18 23

No response 5 0 2 0

X2 = 5.37, d.f. 3, not significant at the .05 level
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It is obvious that the "yes" and "no" responses concur with
reéponses of subjects to the question on "nearness" of the
college in the foregoing tabulation. Over-all, the concur-
rence of the "yes" responses coincides with the findings of
Thurston (1962) relative to the large number of students in
her study who lived at home while attending junior college.
She concluded that such practice enabled high school and
parental values to continue to influence students, decreas-
ing the impact of their college experience.

Most investigators of the community college have
failed to mention in their writings the percentage of stu-
dents who have indicated that they plan to transfer to a
four-year college prior to graduation from a community col-
lege. Richards and Braskamp (1969) reported that there is
a growing tendency for four-year college recruiters to en-
courage academically marginal athletes to attend a com-
munity college for at least a year and then transfer to a
four-year college. Therefore, when the subjects were asked
about their transfer plans prior to graduation from Port--

land Community College they responded as follows:

Black White Black White
Responses Males Males Females Females
Yes 44 58% 56% 41%
No 47 36 42 47
No response 9 6 2 6

X2 = 5.72, d.f. 3, not significant at the .05 level
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The "yes" responses in the tabulation indicate that white
males and black females are more likely to transfer prior
to graduation than are their black male and white female
coequals. It can be concluded from these results that
there is a tendency for sex and ethnic background to be
influential factors in college attendance. This conclusion
corresponds with that of Knoell's (1969) and resembles the
suggestions of Richards and Braskamp (1969) relative to
community college transfers.

Still another question that has been receiving in-
creasing interest since the mid-sixties is the recruitment
of disadvantaged students from the inner city who can prof-
it from urban community college programs. The Carnegie
Commission on Higher Education has reported that black
student college enrollment needs to be doubled by 1980
(Time, 1971). 1In her study on the outreach for the urban
disadvantaged high school graduates, Knoell (1969) ob-
served and reported that the peers of prospective students
were ablebto recruit a larger number of potential black
students than did the professional ones. In the light of
her observation, she concluded that any successful re-
cruitment program must increasingly include personnel
other than professionals, such as paraprofessionals. To
investigate this question, subjects were asked to indicate
through what source did they first learn about Portland

Community College (item 13). The responses of subjects
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relative to this question are summarized in Table 7.
Table 7. Subjects' Initial Source of Information Concern-

ing Portland Community College Prior to Enroll-
ment (Percentages)

Item Black White = Black . White
Description Males Males D%‘ Females FemaleS"D%
N=64 N=33 N=45 N=17

Response Alternatives

Relative 14% 12% 2% 16% 35% =19%
Friend 14 33 -19% 11 18 -7
High school counselor

or teacher 27 12 15 22 0 22*
Professional counseling

or college placement 14 3 11 9 0 9
Portland Community Col-

lege representative 5 6 -1 7 6 1
Other source 14 12 2 26 12 14
I cannot recall 6 21 -15* 9 29 =20
No response 6 1 5 0 0 0

*
Significant difference at the .05 level

Even though the data in Table 7 tend to reveal that a
larger percentage of subjects reported that they learned
about Portland Community College through relatives and
friends than through high school counselors and teachers,
a notable percentage of all subjects, with the exception
of white females, were influenced by professional counse-
lors. That is to say, if the percentages of subjects who
indicated that they learned about the College through high

school counselor, professional counseling, and Portland
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Community College representative are combined (vertically)
these totals resemble the combined percentages of subjects
who reported that they initially learned about Portland
Community College through relatives and friends. The three
significant differences evidenced in Table 7 disclose that
black and white subjects differ relative to their initial
source of information about Portland Community College.
Such differences can be explained in light of Richards and
Braskamp's (1969) contention that students enrolled in
large community colleges are less likely to have received
professional guidance in their choice of a college than are
those in smaller community colleges. Accordingly, the re-
sults of this analysis could evince Knoell's conclusion in
regard to a need for innovations in the urban community
college recruitment techniques.

Lieberman (1969) and Cross (1968) pointed out that
three fields, namely, business, education, and engineering
were the only major fields of study that were more likely
to be selected by at least ten percent of community college
students. The responses of the subjects relative to their
choice of a probable major field of study (item 21) are
presented in Table 8.

The data in Table 8 tend to support the findings of
Lieberman (1969) and Cross (1968) in so far as business and
engineering are concerned but not education. Furthermore,

the data show that the modal probable major field of study
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Table 8. Subjects' First Choice of a Probable Major Field
of Study (Percentages)?*

Item Black White Black White
Description Males Males Dy Females Females Dy
N=64 N=33 °  N=45 N=17 °

Agriculture and

Forestry 0% 6% -6% 0% 0% 0%
Biological Science 9 9 0] 4 0 4
Business 17 21 -4 9 18 -9
Education 2 0] 2 4 6
Engineering 13 15 -2 2 0
English 3 0 3 11 6

Health Professional 2 3 -1 16 18 -2
History/Pol. Science 5 3 4 0 4
Humanities (other) 2 0 4 6 -2
Fine Arts 6 9 -3 13 35 ~22

Mathematics and
Statistics 8 3 5 4 6 -2

Physical Science 2 -1 0 0 0]
Preprofessional

(Law, Med., Den.) 2 9 -7 2 0 2
Social Science 6 6 0 11 0 11
Other Fields

(Technical) 6 9 -3 2 5 -3
Other Fields

(Non-technical) 0 0

Undecided 17 14 3 5 0

No response 0 0 0 9 0

*To read Table 8, the reader should first become
familiar with "Appendix B.
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for the black males was business, while the larger percent-
age of the black females selected the health professions.
Similarly, the modal probable major field of study selected
by the white males was business, whereas the larger per-
centage of their female counterparts selected the fine
arts. That 17 percent of the black males chose business
can be explained by the fact that black students are now
being encouraged to enter the fields of business and engi-
neering in larger numbers by many foundations (Time,

March 1, 1971, p. 56). 1In this connection, the Carnegie
Commission on Higher Education is a case in point. The
incentive for black students to enter the field 6f business
and engineering is equally true of the health professions
and computer science. The data further show that more
males were undecided as to a probable major field of study
than were females, even though nine percent of the black
females did not respond to this item. The fact that none
of the difference between the percentages was statistically
significant suggests that the subjects did not differ sig-
nificantly in their choice of a major field of study.

In his study of the students in a single community
college, Hagemeyer (1959) reported that the occupational
choices of community college students indicated that the
students lacked sufficient vocational information and
understanding of modern American society and the occupa-

tional world. The subjects were asked to indicate their
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first choice of a probable career occupation (item 22).
The responses of the subjects with regard to this item are
reported in Table 9.

The data displayed in Table 9 show that 17 percent of
the black males and 18 percent of their female peers indi-
cated business as their probable career occupation. The
fact that 13 percent of the black males and two percent of
their female coequals indicated engineering as a probable
career occupation is not unrealistic in the light of their
self-reported high school GPAs as displayed in Table 3,
page 66. Some of the probable career choices of an occu-
pation indicated by the data appear to be inconsistent,
however, with the probable major field of studies which
were indicated in Table 8 because some of the categories
have been combined as explained in Appendix B. For ex-

ample, the category Other choice includes all of the

skilled trades and technical occupations. That 30 percent
of the black and 12 percent of the white females have
selected the health professions and nursing as a probable
career occupation is realistic in that there is a present
shortage of licensed practical and registered nurses.

The data displayed in Table 9 do not support the find-
ings of Hagemeyer which indicated that community college
students lacked essential occupational information and
understanding, and also, that they were unrealistic. This

could mean that occupational trends have changed



80

Table 9. Subjects' First Choice of a Probable Career

Occupation (Percentages) **
Item Black White Black White
Description Males Males D Females PFemales D,
N=64 N=33 # N=45  N=17 %
Artist, incld.
Performer 6% 9% -3% 7% 12% -5%
Businessman 17 24 -7 18 18 0
Clergyman 0 0 0 0 0 0
College Teacher 0 3 -3 0 0 0
Physician
(M.D. or D.M.D.) 0 9 -o* 0 0 0
(medicine, dentistry)
Education, secondary 5 3 2 16 6 10
“ Elementary Teacher 3 11 6 5
Engineer 13 18 -5 2 0 2
Farmer or Forester 0 6 -6 0 0
Health Professional 0 0 0] 18 12 6
Lawyer 0 4 -4 2 2
Nurse 0 0 0 12 6 6
Research Scientist 0 0 0 0 0
Other choice 38 15 23* 0 35 35*
Undecided 3 3 0 4 5 -1
No response 15 6 9 10 0 10

*Significant difference at the .05 level

**To read Table 9, the reader should first become

familiar with Appendix C.
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drastically since Hagemeyer's 1959 study was completed.
Moreover, it is not uncommon for today's disadvantaged
students to surpass their parental occupational status.
This can be explained through the fact that disadvantaged
students are being exposed increasingly to diversified
urban community college programs and to many additional
sources of financial aid.

As evidenced in Table 9, there are significant differ-

ences on three items, namely, Doctor (M.D. or D.D.S.)

favoring white males, and Other choice favoring black males

and white females. Such differences show that, whereas
there are similarities in subjects' choice of a major field

(Table 8), they differ somewhat in their career choices.

Socio-Economic: Characteristics of Subjects

Socio-economic characteristics of the urban community
college students have been the topic of several studies.
Beezer (1961) found a linear relationship between the
father's occupational and educational attainment and com-
munity college attendance; Cross (1968) found that parents
of community college students tend to have a lower socio-
economic status than that of parents of students entering
four-year colleges; Knoell (1970) found that sufficient
finance appeared to be a significant barrier against com-
munity college attendance for black students, of whom many

saw no way to secure the minimal finance needed to attend
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a community college.

Table 10 presents the occupational status (item 5a)
of subjects' fathers. The data in Table 10 illustrate that
except for the white females who indicated thaf 41 percent
of their fathers were businessmen, the majority of the sub-
jects' parents had attained skilled, semi-skilled, and un-
skilled occupational levels. The data further illustrate
that black subjects were more likely to have fathers who
are engaged in semi-skilled and unskilled occupations than
were white subjects. Table 10 discloses seven significant
differences in the percentages distributed as follows:

(1) Businessman favoring white males and females (2) Farmer

or forester favoring white females (3) Skilled worker

favoring white males (4) Semi-skilled worker favoring black

males, and (5) Unskilled worker favoring the black subjects.

These significant differences suggest that there is a wide
variation in the subjects' fathers' occupational status in
regard to the items outlined above. The result of the
analysis resembles the findings of Cross (1968) which in-
dicated that parents of community college students tend to
have a lower socio-economic status than students entering
four-year colleges.

In light of the reviewed literature, parental educa-
tional level of attainment is a positive determinant of
community college attendance. Table 11 presents data with

regard to subjects' parental highest level of formal



83

Table 10. Occupational Status of Subjects' Fathers
(Percentages) **

Item Black White Black White

Description Males Males Dy Females Females D7
N=64  N=33 °  N=45 N=17 °

Occupations

Artist

(incl. Performer) 0% 0% 0% 0% 0% 0%

Businessman 0 24 =24* 11 41 -30%

Clergyman 0 0 0 4 0 4

College Teacher,
Professor 0 0 0 2 0 2

Physician (M.D. or (D.M.D.)

(medicine, dentistry) O 3 3 0 0 0
Educator (secondary) 2 3 -1 0 0
Elementary Teacher 0] 0 0] 0] 0 0]
Engineer 0 0 0 0 6 -6
Farmer or Forester 2 0 2 0 12 -12*
Health Professional 0 0 0 0] 0 0]
Lawyer 0 0] 0] 0 0] 0]
Military Career 2 3 -1 0 0
Research Scientist 0 0] 0] 0] 0] 0]
Skilled Worker 14 33 -19* 13 12 1
Semi-skilled Worker 27 6 21* 22 5 17
Unskilled Worker 22 6 16* 22 0 22%
Unemployed 5 6 -1 4 6 -2
Other 0 1 -1 12 =10
Deceased 16 9 7 0] 9
No response 10 6 4 11 6 5

*
Significant difference at the .05 level

**To read Table 10, the reader should first become
familiar with Appendix D.
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education (item 10).

Table 11. Subjects' Self-Report of Parental Highest Level
of Formal Education Attained (Percentages)

Item Black White D% Black White D%

Description Males Males Females Females
N=64 N=33 N=45 N=17

Father's Education
Grammar school
or less 30% 21% 9% 27% 12% 15%
Some high school 25 12 13 27 6 21
High school graduate 27 30 -3 22 41 -19
Some college 13 12 1 2 29 -27%
College degree 2 15  -13% 7 12 -5
Postgraduate degree 0 10 ~-10% 2 0 2
No response 3 0 3 13 0 13
Mother's Education
Grammar school
or less 23 15 8 31 0 31*
Some high school 20 12 8 22 6 16
High school graduate 20 49  -29* 31 65  -34%*
Some college 31 15 16 16 29  -13*
College degree 6 9 -3 0 0 0
Postgraduate degree 0] 0] 0] 0] 0] 0]
No response 0 0 0 0 0 0

*
Significant difference at the .05 level

Table 11 indicates that parents of black subjects, on
the average, have attained a lower educational level than
those of their white equivalents. This finding appears to

mean that there is a linear relationship between parental
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highest level of education and occupational status (Table
10). These data further indicate that white mothers' high-
est educational level is lower than that of white fathers,
while the black mothers' highest educational level is
slightly higher than that of black fathers.

As portrayed in Table 11, there are seven significant
differences in the percenﬁages distributed as follows:

(1) College degree favoring white males (2) Some college

(fathers and mothers) favoring white females (3) Postgrad-

uate degree favoring white males . (4) Grammar school or less

favoring black females, and (5) High school graduate favor-

ing the white subjects. These seven significant differ-
ences point to the conclusion that there is a linear rela-
tionship between the occupational status of subjects'
fathers (Table 10) and their educational attainment (Table
11).

Knoell (1970) reported that the level of family income
increased the probability of college attendance for white
male and female students but at different levels; however,
she did not find a linear relationship between the level
of family income and college attendance for black subjects.
The data with regard to subjects' parental income (item 11)
are shown in Table 12.

The data in Table 12 show that even though an appreci-
able percentage of the black subjects' parental annual in-

come was in the $6,000-$7,999 interval, their modal
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Table 12. Subjects' Estimate of Parental Annual Income
from All Sources Before Taxes are Paid

(Percentages)
Item Black White Black White
Description Males Males Dy Females Females D7
N=64  N=33 ° N=45 N=17 °

Parental Annual Income

Less than $4,000 38% 6% 32%*  40% 5%  35%*
$4,000-$5,999 13 21 8 17 6 11
$6,000-$7,999 19 6 13 13 6 7
$8,000-$9,999 8 30 -22% 4 18 14
$10,000-$14,999 6 7 -1 4 35  -31%
$15,000-$19,999 6 12 -6 2 6 -4
$20,000-$24,999 0 6 -6 7 6 1
$25,000-$29,999 0 3 -3 0 6 -6
$30,000 or more 0 3 -3 0 6 -6
No response 10 6 4 13 6 7

*
Significant difference at the .05 level

parental income reported was in the less than $4,000 inter-
val. Similarly, an appreciable number of the white sub-
jects' parental annual income was in the $4,000-$5,999 in-
terval but their modal parental annual income reported was
in the $8,000-$9,999 interval. These data further indicate
that a notable number of white subjects reported parental
annual income in each one of the nine intervals. The re-
sult of this analysis could lead to the findings reported
by Knoell (1970) concerning the influence of the father's
income on community college attendance. However, since

some fathers are deceased (Table 10), it must be assumed
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that some of the income shown in Table 12 was evidently
earned by mothers. There are four significant differences
in the percentages shown in Table 12 in the following inter-

vals: (1) Less than $4,000 favoring black subjects (2)

$8,000-$9,999 favoring white males, and (3) $10,000-

$14,999 favoring white females.

It can be generalized plausibly from the data dis-
played in Tables 10, 11, and 12 that the black subjects,
to a greater degree but not unlike some of their white
equivalents, come from a lower socio-economic background
than do white subjects, and as such, they should give high
priority to low-cost community college educational and
vocational opportunities.

Data with regard to subjects' expression of financial
concern (item 8) are presented in Table 13. The data in
Table 13 show that a larger percentage of black subjects
indicated that they had no concern about their ability to
finance their education than was true of their white com-
peers. Similarly, white subjects were more likely to indi=-
cate some concern than were their black coequals. In the
major concern category, black males and their female peers
indicated that they ﬁad less concern than did their white
male and female equivalents.

The significant differences between the percentages
for white and black subjects shown in Table 13 may be ex-

plained in two ways. First, the older black males were
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Table 13. Percentages of Subjects Indicating Some Concern
Relative to Their Ability to Finance Their
College Education

Item Black White Black White
Description Males Males D7 Females Females D7
N=64  N=33 ° N=45 N=17 ?

Degree of Financial Concern

None 48% 21% 27%*  47% 35% 12%
Some concern 34 58 -24%* 29 35 -6
Major concern 18 21 -3 24 30 -6

*
Significant difference at the .05 level

more likely to be employed full-time thaﬂ were the younger
white males (Table 15). Second, 38 percent of the black
males were receiving G. I. benefits whereas their black
female peers were more likely to be receiving Federal aid
and expected to work in an appreciably larger number of
hours while in college than were their white peers (Tables
14 and 15). Conversely, in view of the lesser annual
parental income reported by black subjects (Table 12), the
findings demonstrated by the data (Table 13) are the oppo-
site of what one would ordinarily expect. At any rate, the
analysis emphasizes the importance of financial aid coun-
seling in colleges, such as Portland Community College.

On the question of student financial aid, Knoell
(1969) concluded that direct financial aid to the disadvan-
taged and minority students is a critical problem because

these students tend to reject the idea of loans, and the
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truly poor are rejected by loan firms. Data with regard
to the major sources through which subjects plan to finance
their first year of education are shown in Table 14.
Table 14. Major Sources Through Which Subjects Intend to

Finance Their First Year of Undergraduate
Education (Percentages)

Item Black White Black White
Description Males Males D7 Females Females DV
N=64  N=33 °  N=45 N=17 °

Major Sources of Financing
Undergraduate Education

Employment during

college 33% 24% 9% 31% 12% 19%
Employment during
~ summer 0 6 -6 0 18 -18*
Scholarship 3 0] 3 2 6 -4
G. I. Bill 38 43 -5 0 0
Personal savings 6 9 -3 7 18 -11
Tuition loan

from college 3 0 3 7 12 -5
Parental aid 5 9 -4 2 34 -32%
Federal government 9 6 29 0 29*
Commercial loan 0 0 0 0 0
No response 3 3 0 22 0 22%*

*
Significant difference at the .05 level

An apparent inconsistency is noted in the percentages in
Tables 13 and 14; for example, even though the white sub-
jects indicated that they had, on the average, more concern
about their ability to finance their education than the

black subjects had (Table 13), they were less likely to be
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working long hours while in college (Table 14) than their
black equivalents. That none of the black subjects indi-
cated summer employment as a major source of finance
(Table 14) substantiates the explanation given relative to
the older black subjects in regard to Table 13. As shown
in Table 14, none of the differences between the percent-
ages are significant for male subjects. This implies that
the male subjects did not differ significantly in regard
to the major source through which they plan to finance
their first year of college. On the other hand, Table 14
shows that females differ significantly on three items,

that is to say, Employment during summer, Parental aid, and

Federal government. These differences show that black and

white females differ relative to the way they plan to fi-
nance their first year of college. The small percentage of
subjects who indicated scholarship loans and the fact that
none of the subjects indicated commercial loans as a finan-
cial source (Table 14) support Knoell's (1969) conclusion
concerning student loans.

According to the reviewed literature, community col-
lege students tend to have less demonstrated academic and
non-academic talents than four-year college students re-
gardless of how talent is defined. Implicit in the above
tendency is the fact that fewer scholarships would be
available in community colleges than in four-year ones.

Therefore, community college students are less likely to
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be awarded academic and non-academic scholarships than
their four-year college equipollents. The foregoing tend-
ency makes it necessary for many community college students
to work part-time or full-time while attending college.
Thurston (1962) reported that one-~half of her student
sample worked 30 or more hours a week. Grieve (1969) re-
ported that, on the average, community college students
worked 11 hours a week. The data with regard to the number
of hours subjects worked (item 31) are presented in Table
15.

The data in Table 15 show that three-fourths of the
black males and slightly more than one-half of their female
peers worked, whiie slightly less than one~half of the white
males and slightly less than three-fifths of their female peers
worked. The data further indicate that the modal number of
hours worked by the black subjects was in the 36-40 hour
interval, while the modal number of hours worked by the
white subjects was in the 10-15 hour interval for males and
the 16-20 hour interval for females.

The data in Table 15 reiterate the importance of fi-
nancial aid counseling which increasingly includes student
employment assistance. The result of the analysis re-
sembles the findings of Thurston and Grieve.

On the other hand, the significant differences in the
percentages indicated in Tables 14 and 15 reiterate the

fact that black and white males differ somewhat in regard
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finance their first year of college

education and in regard to the number of hours they plan to

work each week while in college.

ences can be understood

These significant differ-

in the light of the limited paren-

tal income of black subjects (Table 12) and the large num-

ber of children in their

parental families (Table 16).

Table 15. Percentage Distribution for the Number of Hours
Subjects Plan to Work per Week While Attending
College
Numbgrwggkmurs ﬁi?g]s{ ﬁ?i:i D,, Fgrlni‘flés | Fvenr;ﬁ:s D,,
N=64  N=33 ° N=45 N=17 °
Less than 10 hours 5% 11% -6% 7% 0% 7%
10-15 5 12 -7 9 12 -3
16-20 13 5 8 9 29 =20
21-25 6 6 0 5 18 -13
26-30 9 -9* 2 2
31-35 2 3 -1 2 0 2
36-40 41 9 32 18 0 18
41 or more 6 0] 6 0] 0
Unemployed 17 24 7 24 12 12
No response 5 21 -16* 24 29 -5

*
Significant difference at the .05 level

Clarke (1916) reported that first-born children fre-

quently receive greater educational opportunities than

their intermediate sisters and brothers.

His findings are

helpful in light of Richards and Braskamp's (1969) conclu-

sion that community college students are likely to be the
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first in their family to attend college. The data with
regard to the number of siblings and ordinal birth position
of subjects (items 16, 17, and 18) are presented in Table

le.

Table 16. Number of Siblings in Subjects' Parental Family
and Ordinal Birth Position (Percentages)

Item Black White Black White
Description Males Males D7 Females Females D7
N=64 N=33 ° N=45 N=17 °

Number of Children Incld. Subjects

One 16% 12% 4%  13% 0% 13%
Two 5 21 -16* 9 29 -20%
Three 19 30 -11 11 29 -18
Four 14 12 2 7 29 ~22%
Five 9 15 -6 9 6 3
Six 17 3 14 0 7
Seven 3 3 0 13 6 7
Eight or more 17 3 14* 31 0 31*

Birth Order of Subjects

An only child 16 6 10 13 0 13

First-born 39 42 -3 36 29 7

Second-born 9 27 -18* 11 41 30*
Third-born 16 12 4 16 24 -8

Fourth~-born

or later 20 12 8 28 6 22

*
Significant difference at the .05 level

The data in Table 16 indicate that the black subjects
were more likely to have a larger number of siblings than

were their white equipollencies. The data further indicate
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that the black females were more likely to have eight or
more siblings than were their male and white equipollents.
In terms of birth order, the data indicate that the black
subjects were more likely to be first-born or fourth-born,
while the white subjects were more likely to be first-born
or second-born. Seven significant differences in the per-
centages indicated in Table 16 verify these observed dif-
ferences relative to ordinal birth position among subjects.

The result of this analysis resembles the findings of
Clarke, because despite the traditional idea that community
college students generally have lower academic ability,
those subjects who are likely to be the first in their fam-~
ily to attend college are receiving greater educational
opportunities than any previous members of their families.

More than 88 percent of the subjects indicated that
their current home state was Oregon; therefore, it was de-
termined that tabulation and analysis beyond that of a fre-
quency distribution would not be necessary. The demo-
graphic data with regard to current home state, birthplace
including parental birthplace are displayed in Table 28
(Appendix F).

Panos and Astin (1967) reported that more than one-
half of their total sampié of students indicated Protestant
religious background, one-quarter Roman Catholic religious
ties, three percent no religious background, and eight per-

cent no present religious preference. The data with regard
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to subjects' religious background and preference (item 12)

are presented in Table 17.

Table 17. Subjects' Religious Background and Present
Religious Preference (Percentages)

Item Black White Black White
Description Males Males D7 Females Females Dy
N=64  N=33 ° N=45 N=17 ?

Religious Background

Protestant 59% 52% 7% 54% 41% 13%

Roman Catholic 8 21 13 4 29 -25%*
Jewish 0 3 -3 0] 0 0
Other 11 6 5 24 12 12
None 8 15 -7 0 18 -18*
No response 14 3 11 18 0] 18

Present Religious Preference

Protestant 44 36 8 42 47 -5
Roman Catholic 8 12 -4 7 29 -22%
Jewish 0 4 -4 2 0 2
Other 11 9 2 24 12 12
None 23 36 ~-13 7 12 -5
No response 14 3 11 18 0] 18

*
Significant difference at the .05 level

Whereas there is a general tendency for the data in
Table 17 to be in agreement with the findings of Panos and
Astin (1967), there is a trend away from an institutional-
ized religion for all subjects except those with Jewish
religious background. The trend away from institutional-

ized religion is greater among both black and white male
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subjects than among their female peers. Comparisons to
Panos and Astin are purely coincidental. The important
point is the trend away from institutional religion. The
data further indicate that the subjects with Roman Catholic
background were more prone to retain their religious pref-
erence. As portrayed in Table 17, the female subjects dif-

fer significantly on three items, Roman Catholic background,

Present religious preference, and None, each of which sup-

ports the analysis in regard to these subjects.

Since it is not unusual for late adolescents to rebel
against some of the values held by their parents, it is not
surprising that a notable number of the subjects are re-
jecting institutional religion while maintaining their

moral values.

Psychological Characteristics of Subjects

According to Altrocchi's (1969) discussion of balance
theories, such as the theory of cognitive dissonance, it
can be concluded that the student who has a positive opin-
ion of himself and likes another person or his environment
will tend toward a positive evaluation of the other person
or that environment. Consequently, if he comes in contact
with information that suggests something very negative
about the other person or his environment, this force will
cause him to ignore or reinterpret that information, be-

cause only in rare cases will one significantly change
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one's self-conception. Closely related to Altrocchi's
(1969) discussion is Pace's (1960) discussion of the col-
lege environment. Pace observed that the college's rules
and regulations, personnel policies, classroom practices,
and activities of students and staff constitute an environ-
mental press. Pace concluded that the press of the college
environment, as determined by the student, circumscribes
what he must cope with and the behavior he must practice if
he is to find satisfaction and reward within the dominant
culture of the college. Ellish (1969) reported that there
is a definite correlation between the attitude a student
has toward his college and his performance at that institu-
tion. Therefore, to determine the opinions and perception
of students concerning the social and academic climate at
Portland Community College, the subjects were asked several
questions, and their responses have been analyzed and tabu-
lated below.

The data with regard to subjects' perception of the
psychological climate at Portland Community College (item
13) are shown in Table 18. The data in the table show that
there is a tendency for the black subjects to be somewhat
more negative in their perception of the psychological cli-
mate at Portland Community College than their white coun=
terparts. Such negative perception is indicated by the
lesser response percentages of the black subjects on the

last four lines of Table 18, namely, Practical-minded,
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Table 18. Subjects' Rating of the Psychological Climate at
Portland Community College (Percentages)

Item Black White Black White
Description Males Males D% Females Females D%
N=64 N=33 N=45 N=17
Intellectual 8% 6% 2% 9% 0% 9%
Snobbish 7 6 1 9 6 3
Social 6 12 -6 9 12 -3
Victorian 3 3 0 4 0] 4
Practical-minded 9 52 -43* 16 59 -43%
Warm 13 39 -26* 13 47 -34%
Realistic 16 42 =26 20 41 -21
Liberal 11 27 -le* 9 53 -44*

*Significant difference at the .05 level

Warm, Realistic, and Liberal. There is some similarity be-

tween the response percentages of black and white subjects

on the first four lines of the table, namely, Intellectual,

Snobbish, Social, and Victorian. This similarity may be

explained by the fact that the last four lines of the table
are slightly less ambiguous than the first four lines and,
therefore, tended to elicit a more objective interpretation
of them by the subjects. On the other hand, in the light
of Altrocchi's (1969) balance theory concept and the sig-
nificant difference between the percentages, as shown in
Table 18, it can be concluded that there is some difference
between the self-concept of the white and black subjects
which tended to discriminate against the black subjects'

positive perception of the psychological climate at the



99
College.

Astin (1967) contended that the over-all college en-
vironment and classroom climate are of utmost importance at
non-residential colleges such as Portland Community College.
He further stated that community college students at col-
leges with highly competitive environments tend to see the
college as impersonal, treating students like numbers in a
book. The subjects were asked to rate, in their opinion,
the general environment at Portland Community College
(item 15).

The data with regard to subjects' rating of the Col~-
lege are shown in Table 19.

As shown in Table 19, four of the differences between
the percentages are significant for female subjects. Since
three of the significant differences are related to academ-
ic achievement, this fact could appear to indicate that
there is a relationship between high school GPAs (Table 3)
and the perception of the College environment by female
subjects. For instance, white females, as evidenced in
Table 3, are A and B caliber students; therefore, they
were less prone than were black females to perceive that

there was Great pressure for high grades, that Portland

Community College students were of High academic caliber,

and that there was Keen competition for grades. Accord-

ingly, two of the significant differences for male sub-~

jects, namely, Students' academic caliber high, and
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Table 19. Subjects' Rating of the Dominant Sociological
Environment of Portland Community College
(Percentages)

Item Black White Black White

Description Males Males D7 Females Females D7
N=64 N=33 °  N=45 N=17 °

Great pressure for *

high grades 23% 18% 5% 22% 0% 22%

Students' academic

caliber high 33 12 21* 27 0 27%

Students lack

school spirit 31 70 -=39*% 27 59 -32*

Keen competition

for grades 30 30 0 36 9 27*

I felt lost

on campus 19 30 -11 33 47 -14

Being in this col-

lege builds poise 33 45 =12 40 29 11

Classes are run

informally 41 70 -29* 53 76 -23

Most students are

like numbers 20 15 5 31 18 13

*
Significant difference at the .05 level

Classes are run informally, are related to academic achieve-

ment too. The above observation is further substantiated
through the fact that since white males reported, on the
average, higher high school GPAs than did black males
(Table 3), they were less prone to perceive that students
at Portland Community College were of high academic caliber
and that classes were run informally. On the other hand,

the white subjects' perception of the item, Students lack

school spirit, is significantly different from that of
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their black peers. This difference could mean that the
younger white subjects, generally speaking, were more
likely to perceive school spirit in terms of viable athlet-
ic programs, large marching bands, and numerous interscho-
lastic contests than were their older black peers. Though
not significant, the tendency for more females than males
to report that they felt lost when they first arrived on
campus can be explained in the light of the larger enroll-
meht of males than females at Portland Community College.

Cohen and Brawer (1969) observed that most studies of
heterogeneity and homogeneity among community college stu-
dents have been concerned with traditional traits such as
age, high school GPA, major field of study, and nearness of
the college. Conversely, they suggest that future ques-
tions concerning heterogeneity and homogeneity should be
based on interpersonal and noninterpersonal traits of stu-
dents enrolled in a single community college. 1In order to
determine the extent of diversity or the lack of it, the
subjects were asked to indicate from among 44 possibilities
those activities in which they had participated during the
past year while in school (item 24). The data with regard
to subjects' interpersonal activities are presented in
Table 20.

As illustrated in Table 20, none of the differences
between the percentages for the males are significantly

different. This observation appears to indicate that male
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Table 20. Percentages of Subjects Participating in Inter-
personal Student Activities Frequently or
Occasionally during the Past Year

Item Black White Black White
Description Males Males D7 Females Females D7
N=64  N=33 °  N=45 N=17 °

Interpersonal Activities

Voted in a student

*
election 38% 33% 5% 53% 16% 37%
Gambled with
cards or dice 25 36 -11 2 41 -39*
Arranged a date for
another student 21 33 -12 18 53 -35*
Participated in an
informal group sing 19 13 6 42 41 1
Went to an overnight
or week-end party 19 27 -8 18 76 -58*
Went to the movies 65 79 =14 18 100 -g2*
Participated in
organized
demonstration 17 27 -10 24 35 -11

*
Significant difference at the .05 level

subjects did not vary widely in regard to the number and
kinds of interpersonal activities in which they engagec
during the past year while in school. On the other hand,
five of the differences in the percentages are significant
for the females. Of the five significant differences, one

favors black females (Voted in the student election) and

four favor white females (Gambled with cards or dice,

Arranged a date for another student, Went to an overnight

party, and Went to the movies). Accordingly, these data
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could appear to suggest that these differences are related
to the difference in the socio-economic background of the
subjects as evidenced in Table 12, page 86. In the mean-
time, the implications are now clear that one's socio-
economic background determines his social and cultural
orientation. At any rate, these data on interpersonal
activities of subjects seem to show that there are both
diversity and likeness among the subjects.

Noninterpersonal activities comprise another important
part of the peer subculture of community college students.
The data with regard to subjects' noninterpersonal activi-
ties are presented in Table 21.

As revealed in Table 21, four of the differences be-
tween the percentages are significant for male subjects and
three for females. Two of the significant differences for

both sexes, namely, Drank beer and Drank wine, appear to

reflect late-adolescent behavior, especially on the part of
the white females. That is, there is a tendency during
this period of social development for youth to test pro-
hibitions and to rebel against certain values of the domi-
nant culture. Another significant difference, Typed a

homework assignment, could appear to be related to the fact

that the younger white males were more likely to be exposed
to personal or vocational typing courses while in high

school than were their older black peers (Tables 1 and 2).

The significant difference on the item Asked questions
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Table 21. Percentages of Subjects Participating in Non-
interpersonal Student Activities Frequently or
Occasionally during the Past Year

Item Black White Black White
Description Males Males D7 Females Females Dy
N=64  N=33 °  N=45 N=17 °

Noninterpersonal Activities

Drove a car 67%  78% -11%  58% 88% -30%
Stayed up all night 45 48 -3 42 65 -23
Called a teacher by

his or her first name 21 30 -9 20 29 -9
Had a blind date 20 33 ~-13 9 29 -20
Smoked cigarettes 34 48 -14 24 24 0
Said grace before

meals 64 55 9 65 76 ~-11
Prayed (not including

grace before meals) 50 39 11 67 82 -15
Made wisecracks

in class 24 42 -18 24 47 -23
Drank beer 42 85 ~43* 27 65  -38%
Typed a homework

assignment 35 61 -26* 44 65 =21
Drank wine 40 64 -24*% 18 59 -41*
Cribbed on an exam. 16 12 4 13 29 -16
Asked questions

in class 65 85 -20%* 76 82 -6

*Significant difference at the .05 level

in class seems to be related to subjects' perception of an
informally run classroom (Table 19). For instance, since
black subjects were less prone to perceive that classes
were being run informally, they asked fewer questions in

class than did the white subjects. The item Drove a car,
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though not significant for white males, would appear to be
related to the white female subjects' higher socio-economic
background (Table 12) than that of black females. The item

Stayed up all night did not enable subjects to distinguish

between staying up all night for reasons such as study or
work, and recreational ones. Accordingly, the items Said

grace before meals and Prayed, not including grace before

meals substantiate the conclusion drawn from the data dis-
played in Table 17 (page 95) relative to the tendency for
subjects to be rejecting institutional religion while main-
taining their religious frame of reference.

The implications are clear, in the light of the re-
sults of the analysis of the data in Table 21, that there
are both heterogeneity and homogeneity among the white and
black subjects. On the other hand, these results show that
diversity among the subjects is unstable and varies accord-
ing to the kind of student activities which are being con-
sidered at a given time. For example, the data in Table 21
disclose that there is less homogeneity among subjects than
was indicated by the data in Table 20 (page 102).

The data in Table 6, page 71, indicate that subjects
varied in their future academic plans from the desire for
no degree to the desire for a Ph.D. 1In view of this fact
and in order to pursue the question of diversity among sub-
jects further, subjects' responses to 17 objectives which

are essential or very important to them (item 25) were
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tabulated as shown in Table 22.
The data in Table 22 illustrate that there are two
significant differences between the percentages for two

items, namely, Join the Peace Corps and Creative works of

art, both of which favor the white subjects. These differ-
ences could appear to reiterate the fact that diversity
among subjects is related to their socio-economic back-
ground (Tables 12, 20, and 21). Moreover, the response
percentages for five items, that is to say, Be an authority

in my field, Be very well-off financially, Help others in

difficulty, Keep up with political affairs, and Succeed in

my own business, tend to demonstrate that the subjects in

general tend to consider both utilitarian and humanitarian
activities as being essential or very important. This
tendency, however, does not correspond with prior findings
of scholars which depict community college students as
having a practical-business orientation (Cross, 1968 and
Richards and Braskamp, 1969).

The results of this analysis indicate that the sub-

jects differ significantly on two items (Join the Peace

Corps and Creative works of art) in regard to the objec-

tives which they hold as being essential or very important.
Therefore, the analysis tends to support Cohen and Brawer's
conclusion that any study relative to the question of
heterogeneity and homogeneity should include dimensions

other than academic and demographic ones. That is, even
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Table 22. Percentages of Subjects Indicating the Impor-
tance of Seventeen Objectives to Them Personally

Item Black White Black White

Description Males Males D7 Females Females Dy
N=64  N=33 °  N=45 N=17 ?

Objectives: Essential or Very Important

Achieve in a

performing art 5% 6% -1% 9% 0% 9%

Be an authority in

my field 52 54 -2 53 47 6

Obtain recognition

from peers 41 39 2 33 29 4

Perform or

compose music 12 9 3 7 0 7

Be an expert

in finance 17 15 2 18 12 6

Be administratively

responsible 38 30 8 29 23 6

Be very well-off

financially 53 52 1 51 35 16

Help others in

difficulty 63 67 -4 56 65 -9

Join the Peace Corps

or Vista 8 24 -16* 22 35 -13

Become an outstanding

athlete 14 6 8 9 6 3

Become a community

leader 27 24 3 33 12 21

Contribute to

scientific theory 14 27 -13 16 6 10

Write original works 8 6 2 9 12 -3

Not be obligated

to people 34 27 7 29 29 0

Create works of art 8 9 -1 18 59 -41*

Keep up with

political affairs 52 49 3 44 59 -15

Succeed in my own

business 52 39 13 47 23 24

*Significant difference at the .05 level
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though the subjects differed significantly on several of
the interpersonal and noninterpersonal activities, they
tended toward similarity in terms of their essential or
very important objectives (Table 22).

Combs (1967) concluded that one's self-concept deter-
mines his future experience. Cross (1968) found that many
community college students have positive self-concepts but
as a group they do not possess nearly the academic self-
confidence of their four-year college compeers. Clarke
and Ammons (1970) found that attitudes toward oneself and
toward one's environment are significant factors in aca-
demic achievement and in prediction of success for both
black and white community college students. In order to
determine the subjects' self-concept, they were asked to
rate themselves on each of 21 traits when compared with the
average student of their own age (item 26).

The response percentages of subjects for this item are
shown in Table 23. The data indicate that, although black
subjects were less likely to rate themselves above average

in Academic ability, white males and black females were

less prone to rate themselves above average in Athletic
ability than were black males and white females. These
observations are substantiated by the significant differ-
ences in the percentages, as shown in the Table, for

Academic ability favoring the white subjects, and Athletic

ability favoring white females. Accordingly, the
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"Above Average" on Twenty-one Traits **
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Item Black White Black White
Description Males Males Dy Females Females Dy
N=64  N=33 > N=45 N=17 °
Trait Self-Ratings Above Average
Academic ability 23%**  4s% -25%% 29%**  77% -48%
Athletic ability 50 33** 17 16** 41** -25*
Artistic ability 13** o** 4 20 65 -45%
Cheerfulness 31**  46™* 15 47%* 65 -18
Defensiveness 31 36 -5 42 12** 30*
Drive to achieve 52 49 53 . 35** 18
Leadership ability 33 30** 3 27%* 47 =20
Mathematical ability 6**  15** 9 20%** 24** -4
Mechanical ability 35%* 48  -13 42 12**  30*
Originality 25%* 36 11 18** 47  -29*
Political conservatism 16 18 -2 11** 24** -13
Political liberalism 27 30 -3 13** 41  -28%
Popularity (general) 24*%*  21** 3 36 24 12
Popularity
(opposite sex) 39 21** 18 33 41 -8
Public speaking
ability 17 27 =10 31 24 7
Self-confidence
(intellectual) 30** 36 -6 44 47 -3
Self-confidence
(social) 28**  24%* 4 36 35 1
Sensitivity to
criticism 24 33 9 24 35  -11
Stubbornness 31** 42 -11 33%* 47  -14
Understanding
of others 44** 55  -11 62 82 -20
Writing ability 13** 24 -11 22 35  -13

*

Significant difference at the .05 level

*

Norms for two-year college students

*
Traits in which subjects rated themselves below ACE
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difference between the percentages for males on Athletic
ability, although not significant, approaches significance
favoring black males. Similarly, as indicated in Table 23,
black and white females differed significantly on five

additional traits, namely, Artistic ability, Originality,

and Political liberalism favoring white females, and

Defensiveness and Mechanical ability favoring black fe-

males.

As portrayed in Table 23, comparison with American
council on Education (1966) Norms for community college
students shows that black males were less prone to rate
themselves above average in 12 of the 21 traits, while
white males were less prone to rate themselves above aver-
age in only eight of these traits than were their national
counterparts. Similarly, black females were less likely
to rate themselves above average in nine of the traits,
while white females were less likely to rate themselves
above average in only six of these traits than were their
national counterparts.

The results of the analysis tend to show that, on the
basis of the black subjects' self-rating, their self-con-
cept tends to be less positive than that of their white
coequals. However, the findings relative to comparison
with ACE Norms are suggestive but not compelling because

these results were not tested for chance success.
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The academic achievement of community college students
is affected by their perception of the total college en-
vironment; therefore, administrators and counselors need
to assess and evaluate continually the opinions of their
students in regard to current crucial issues. In this
connection, an effort was made to determine the opinions
of subjects on seven issues by asking them to indicate
their opinion, using the appropriate code (item 33). The
data with regard to the responses of subjects are illus-
trated in Table 24.

Table 24 indicates that male subjects were signifi-
cantly different in their opinions on two critical issues,

namely, Discourage large families and Voting age should be

18. The first of these differences shows that significant-
ly more white males agreed that large families should be
discouraged than did their black male peers. Likewise, the
second of these differences shows that significantly more
black males agreed that the voting age should be 18 than
did their white peers. The lack of significant differences
on five of the seven critical issues indicates that black
and white male subjects held similar opinions or did not

differ significantly in their opinions in regard to these

issues. 1In respect to the items Discourage large families

and My beliefs are similar to others, significantly more

white females agreed that large families should be discour-

aged and that their beliefs were similar to others than
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Table 24. Subjects' Opinions of Seven Critical Moral and
Sociological Issues (Percentages)

Item Black White Black White

Description Males Males D7 Females Females Dy
N=64  N=33 ° N=45 N=17 ?

Agree Strongly or Somewhat
Married women
belong at home 45% 48% -3% 40% 47% ~7%
Discourage large .
families 50%*  73** _23%  56** 100** -44
Individual cannot . . -
change society 41**  61** 20 40 47 =7
My beliefs are
similar to others 39 39 0 40 71 -31*
Voting age should . *
be 18 go** 55 25 76** 65%* 11
Give disadvantaged
preferential - .
treatment 69** 55** 14 69 47 22
Colleges too lax on . -
student protests 39 58 -19 47 53 -6

*
Significant difference at the .05 level

k%
Percentages which exceed the ACE two-year college

Norms
did black females. Again, comparison with ACE (1967)
Norms, as indicated in Table 24, revealed that there was a
tendency for the percentages in Table 24 to exceed the ACE
Norms for community college students. These differences
mean that, even though community college students are, on
the average, more conservative than their four~-year college
coequals, some community college students are slightly more

liberal than others. For example, the fact that ACE Norms
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exceeded the percentages in Table 24 for the critical

issue Married women belong at home denotes liberalism.

Similarly, the fact that the percentages for the critical

issue My beliefs are similar to others are exceeded by ACE

Norms denotes conservatism.

It can be concluded from the analysis that the sub-
jects in the present study are liberal concerning some of
the critical issues listed in Table 24 and conservative
concerning others.

Robb (1932) and Hitch (1934) suggested that the com-
munity college was in a strategic position to provide voca-
tional, educational and personal counseling to assist stu-
dents in the selection and pursuit of a career comparable
with their interests, aptitudes, and abilities. On the
other hand, Devolder (1969) concluded that students' per-
ception of the ccunselor and his role, and the counselor's
perception of himself and his role, must correspond if
students are to effectively use guidance and counseling
services. To determine the subjects' opinion of the coun-
selor, they were asked to select from among six possibili-
ties one concept which best described what a counselor was
most like (item 34).

The response of subjects to this statement are shown
in Table 25. Black subjects were less likely to perceive
the counselor as a teacher than were their white counter-

parts. While a large percentage of all subjects perceived
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Table 25. Subjects' Conception of the Community College
Counselor as Determined by Their High School
or College Experience (Percentages)

Item Black White Black White

Description Males Males D% Females Females D%
N=64 N=33 N=45 N=17

Response Alternatives

A teacher 19% 33% =14% 13% 24% ~11%

A principal or dean 2 3 -1 4 6 -2

A parent 3 0 3 0 0

A preacher 3 0 3 3 0 3

A friend 57 37 20 56 47

None of the above 9 27  -18* 22 12 10

No response 7 0 7 2 11 -9

*
Significant difference at the .05 level

the counselor as a friend, black subjects were more likely
to perceive him as such than were their white counterparts.
As disclosed in the table, a significant percentage of
white males and an appreciable percentage of black females
were less prone to conceive the counselor as A teacher, A

principal or dean, A parent, A preacher, or A friend than

were the majority of their peers. Since the subjects were
asked to base their responses on their high school experi=-

ence, those who placed their counselors in the None of the

above category probably had encountered unfavorable experi-
ences with their counselors, and thus were expressing nega-
tive feelings. Comparisons of the data with norms devel-

oped by Anderson and Michal (1970) for community college
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students of Kansas indicated that the students in the
Anderson-Michal study were more likely to perceive the
counselor as a teacher and less often as a friend than did
the subjects in this study.

One conclusion that may be drawn from the result of
this analysis is that the subjects who perceived the coun-
selor as a teacher would probably be less likely to discuss
their problems with a trained counselor than would those
who perceived him as a friend. For instance, those subjects
who perceived the counselor as a friend would be more aware
of his special skills than those who perceived him as " just
another teacher."

Similarly, to determine the subjects' opinion of one
of the counselor's most important duties, they were asked
to select from among five possibilities the most important
duty of the counselor (item 35). The responses of the sub-
jects to this statement are illustrated in Table 26.

An examination of the responses of subjects to item 35
shows that the subjects can be divided almost equally into
two groups as indicated by the larger response percentages

for two items, that is to say, Helping students to select

the right courses and Assisting students in making deci-

sions in Table 26. This could mean that the subjects who
plan to continue their formal education after graduation
view the most important duty of the counselor as that of

assisting them with their educational plans. Conversely,
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Table 26. Subjects' Opinion Relative to the Most Important
Task of the Community College Counselor
(Percentages)

Item Black White Black White
Description Males Males Dy Females Females Dy
N=64  N=33 ° N=45 N=17 °

Response Alternatives

Keeping records 0% 0% 0% 4% 0% 4%

Helping students
select the right

courses 28 42 ~14 9 47 -38*
Disciplining

students 0 0] 0] 4 0 4
Assisting students

in making decisions 56 58 -2 76 47 29*

Assisting students
in selecting a
college 11 0] 11 3 0 3

No response 5 0 5 4 6 ~2

*
Significant difference at the .05 level

the subjects who planned to seek immediate employment at
graduation tended to see the counselor's most important
duty as that of assisting them not only with their voca-
tional plans but in making all kinds of decisions. Table
26 further illustrates that black and white females dif-
fered significantly in their opinion of the most important
task of the community college counselor in respect to these

same two items, namely, Helping students select the right

courses, and Assisting students in making decisions. The

result of this analysis could lead to the conclusion that

the subjects tended to see the counselor's most important
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duty in terms of their future educational and vocational
plans.

In addition to their understanding of students' per-
ception, administrators and counselors are realizing in-
creasingly that they need to be aware of some of the
reasons why students often refuse to use guidance services
and similar facilities. 1In this connection, Anderson and
Michal (1970) identified and reported ten reasons why com-
munity college students of Kansas did not discuss their
problems with school counselors. Five of the reasons most
frequently indicated by students in the Anderson-Michal
study are (1) free hours of counselor and students often
did not coincide (2) counselor was too busy (3) students
did not think counselor could help with their problems (4)
students were afraid that the counselor would not under-
stand, and (5) students were afraid the counselor would
repeat what was discussed.

In view of the above, the subjects were asked to
indicate if they had ever planned to discuss their prob-
lems with a school counselor but later decided against it
(item 36). The responses of subjects to this item were as

follows:
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Black White Black White

Response Males Males Females Females
N=12 N=10 N=8 N=7
Yes 19% 30% 18% 53%
No 78 70 76 41
No response 3 0 6 6

X2 = 40.31, d.f. 3, significant at the .05 level
The "no" response percentages, though numerically large,
must not be interpreted as meaning that all of these sub-
jects have discussed their personal problems with school
counselors.

The significance of the data in the above tabulation
stems from the fact that they lead one to raise the fol-
lowing question: What are some of the reasons that certain
of the subjects refrained from discussing their problems
with school counselors? In search of an answer to this
question, subjects were asked to write the most important
reason why they refused to discuss their problems with
school counselors (item 37). The data with regard to the
responses of subjects are presented in Table 27 (Appendix
E). An analysis of the responses shows that 45 percent of
the black subjects and 42 percent of their white counter-
parts mentioned six of the ten reasons which were identi-
fied earlier by Anderson and Michal. Also, a content
analysis was made to identify the " feeling tone" of each
of the 37 reasons that were listed by subjects. The fol-

lowing arbitrary categories as discussed by Fox (1969)
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were used:

a. 1
b. 3
C. 5
d. 7

Positive -- a response containing perceptions which
indicate that subjects were not biased toward
counselor

Mixed -- a response containing both positive and
negative perceptions concerning counselor

Negative -- a response containing perceptions which
indicate that subjects were biased toward counselor
and/or the counseling process

Ambiguous -- a response which cannot be conception-
alized as positive, mixed or negative after the

response was read at least three times.

The result of the content analysis based upon the

above rationale may be shown by these results:

Black White Black White

Feelings Males Males Females Females
- N=12 N=10 N=8 N=7
Positive 8% 20% 0% 14%
Negative 50 30 50 14
Mixed 25 10 38 58
Ambiguous 17 40 12 14

= 108.55, d.f. 9, significant at the .05 level

It is apparent from the tabulation that one-half of

the black subjects and 30 and 14 percent, respectively, of

the white males and females expressed negative feelings

toward the counselor as determined from content analysis.

The tabulation further shows that female subjects were more
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likely to express mixed feelings toward counselor than were
their male peers. Though the larger percentage of positive
feelings were expressed by white males, they were also more
likely to express ambiguous feelings than were their peers.
Chi-square computed for these data yields a large value of
108.55 which indicates that the subjects vary widely in
terms of their feelings concerning school counselors. The
results of the analysis tend to substantiate the fact that
the black subjects tended to demonstrate repeatedly that
their self-concept is far more negative than that of their
white compeers (Altrocchi, 19692 and Clarke and Ammons,
1970).

Finally, in the light of the contentions of Robb
(1932) and Hitch (1934) relative to the strategic position
of the community college for the guidance function, these
data posit important implications for counselors and

administrators.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to apalyze and describe
the opinions and characteristics of blaék students enrolled
in Portland Community College. To determine the opinions
and characteristics of these students, the following spe-
cific areas were investigated:

a. Academic characteristics

b. Educational and occupational aspirations

c. Socio-economic characteristics

d. Students' opinion of the college environment

e. Self-evaluation of traits and abilities

f. Students' perception of counselor and his role

The instrument used in the investigation was the cul-
ture fair Supplementary Form of the Student Information
Form (1966), including items from the 1967 edition for
entering college students, published by the American
Council on Education (see Chapter III). The basic areas
covered by the SIF are as follows:

a. Biographical and demographic information

b. Educational and vocational aspirations

c. Secondary school achievements

d. Self-rating of traits and abilities

e. Student's appraisal of the college atmosphere

f. Student's appraisal of guidance received
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g. Student's opinions relative to crucial social

issues

Summary of Procedures

The following procedures were followed in conducting
this study:

l. Selection of black subjects: The data described
and reported in this study concerning black subjects were
collected at Portland Community College during the 1970
fall registration immediately after each student had com-
pleted his registration. Each black student was invited to
participate in the study by filling out a copy of the SIF.
Each of the 64 males and 45 females filled out the SIF
while seated in the refreshments area of the College Center.
An effort was made to motivate the respondents by informing
them of the purpose of the study, the confidential manner
in which all information provided by respondents would be
handled, and by the distribution of a cover letter which
indicated that official permission had been granted to con-
duct the study.

2. Selection of white subjects: The original plan
for the study proposed that the SIF be administered to a
sample of black students only. However, the SIF was ad-
ministered four weeks later to a sample of white students,
of whom 33 were males and 17 females. The data collected

from the white subjects were used to facilitate
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interpretation of the data provided by the black subjects.
That is, all information concerning white subjects was

used solely for comparative purposes.

Summary of the Analysis of Data

In order to generate the significant differences be-
tween the response percentages of the subjects, the follow-
ing comparisons were made:

1. The response percentages of black males with white

males

2. The response percentages of black females with

white females

Statistical comparisons were made by utilizing the
t-test of difference between two percents. All differ-
ences were tested at the .05 (percent) level of signifi-
cance.

The simple Chi-square test was utilized to test the
difference between the black and white subjects' dichoto-
mous responses and subgroups. All Chi-square values were

generated at the .05 level of significance.

Major Findings

Academic Characteristics

1. Chronological Age. The findings of this study

relative to age resemble those of Panos and Astin from
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which they concluded that community colleges provide an
opportunity for an increasing number of older students to
continue their formal education. The data show that on the
average, black and white males were older than their female
peers. The larger percentage of the white subjects and the
black females indicated that they were between the ages 18
to 20, while the majority (25 percent) of the black males
indicated that they were between the ages 21 to 23. Ob-
served difference between the percentages and one signifi-
cant difference disclose that. 17 percent more black males
and 14 percent more black females indicated that they were
over age 30 than did their white peers.

2. Grade Point Averages. Male subjects did not dif-

fer significantly relative to their self-report GPAs, even
though white males were more likely to indicate GPAs of A-
and C than were the black males. Female subjects differed
significantly in regard to their self-report GPAs on two
items, as shown in Table 3. That is, white females re-
ported slightly more GPAs of A- and no GPAs of C, while
black females reported fewer GPAs of A and more GPAs of C
than did their white female peers. These findings resemble
those of Cross (1968) and Thurston (1962), from which these
scholars concluded that community college students as a
group generally demonstrate a wide range of academic
ability.

3. Secondary School Achievements. Two significant
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differences in secondary school achievements show that a
greater percentage of the black males received recognition
in sports and in art than did their white male peers.
Similarly, three significant differences indicate that a
greater percentage of the white females received recogni-
tion in literary and over-all achievement than did their
black female peers. The five significant differences and
the fact that a notable percentage of the subjects reported
that they received recognition in each of the high level
achievements listed in Table 5 concur with Cross's (1968)
assumption that there is a diversity of talent among com-

munity college students.

Educational and Occupational Aspirations

1. Educational Aspirations. The significant differ-

ence on one item, M.D., D.D.S., D.V.M., shows that the

white males were more likely to aspire for a professional
degree in some branch of medicine than were their black
peers. The females did not differ significantly in their
educational aspirations. Even though a large percentage

of the subjects indicated that they planned to pursue a
degree, the findings in this study do not concur with those
of Grieve's (1969), from which he concluded that from two-
thirds to three-fourths of the community college students
indicated that they planned to pursue the bachelor's

degree.
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2. Major Fields of Study. The greater percentage of

the black males selected Business and Engineering, 17 and

13 percent respectively, as major fields of study, while

their black female peers selected Health professions and

Fine arts, 16 and 13 percent respectively. On the other
hand, the greater percentage of the white males selected

Business and Engineering, 21 and 15 percent respectively,

as major fields of study, while their white female peers

selected Business, Health professions, and Fine arts, 18,

18, and 35 percent respectively, as major fields of study.
The data further show that a larger percentage of black and
white males were undecided as to a major field of study
than were their female peers. The subjects did not differ
significantly in their choice of major fields of study.
These findings agree with those of Lieberman (1969) and
Cross (1968) from which they inferred that business, edu-
cation, and engineering were the only major fields of study
that were likely to be selected by at least ten percent
nationally of community college students insofar as busi-
ness and engineering (but not education) are concerned.

3. Career Occupational Choices. The greater percent-

age of the black males chose Other choice (skilled and

technical occupations) as their career occupation, while a

discernible percentage of them chose Businessman and

Engineer, 17 and 13 percent respectively. The greater

percentage (24 percent) of the white males chose
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Businessman as their career occupation, while 18 percent

of them chose Engineer and Other choice, 18 and 15 percent

respectively. The three occupations most frequently chosen

by black females were Businessman, Education, secondary

and Health professional, 18, 16, and 18 percent respec-

tively, while the three occupations most frequently chosen

by white females were Artist (or Health professional),

Businessman, and Other choice, 12, 18, and 35 percent re-

spectively.

Socio~Economic Characteristics

1. Occupational Status of Subjects' Fathers. The

findings of this study show that except for white females
who reported that 41 percent of their fathers were Busi-
nessmen, the larger percentage of the subjects' fathers

had attained Skilled, Semiskilled, and Unskilled occupa-

tional status. The four significant differences for males,
as shown in Table 10, indicate that a larger percentage of

the white males' fathers were Businessmen or Skilled

workers, while a larger percentage of the black males'

fathers were Semiskilled or Unskilled workers. Accord-

ingly, three significant differences for females indicate
that a larger percentage of the white females' fathers were

Businessmen or Farmers, whereas a greater percentage of the

black females' fathers were Unskilled workers. The find-

ings concur with the reviewed literature relative to the
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occupational status of community college students' parents.

2. Highest Educational Level of Subjects' Parents.

The findings of this study show that the parents of black
subjects on the average have attained a lower educational
level than the parents of their white coequals. The data
further show that white mothers' highest educational level
was lower than that of white fathers, whereas black mothers'
highest educational level was slightly higher than that of
black fathers. Significant differences for male subjects
show that their parents differed in their educational at-
tainment at three levels as follows: (a) Two of these
differences show that a larger percentage of the white

males' fathers have attained Some college and a Postgradu-

ate degree than have the fathers of their black male peers.

(b) The third significant difference shows that a larger
percentage of white males' mothers have attained a High

school diploma than have mothers of black males. Simi-

larly, three significant differences indicate that the

parents of female subjects differed significantly in their
educational attainment at three levels as follows: (a) Two
of these differences show that a larger percentage of white

females' fathers and mothers have attained Some college and

a High school diploma respectively than have the fathers

and mothers of black females. (b) The third significant
difference indicates that a greater percentage of the

black females' mothers have attained only Grammar school
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or less than have mothers of white females.

3. Subjects' Parental Annual Income. The study has

shown that although a notable percentage of black males
reported parental annual income in six of the intervals
(as shown in Table 12), the modal percentage (38 percent)

of them reported parental income in the Less than $4,000

interval. Whereas a small percentage of white males re-
ported parental annual income in each of the interval, the
modal percentage (30 percent) of them reported parental

income in the $8,000-$9,999 interval. The two significant

differences for male subjects at these intervals indicate
that there were real differences between the male subjects'
parental income. Accordingly, although a notable percent-
age of black females reported parental income in seven of
the intervals, the modal percentage (40 percent) of them

reported parental income in the Less than $4,000 interval.

Whereas the white females reported parental annual income
in each of the intervals, the modal percentage (35 percent)

of them reported parental income in the $10,000-$14,999

interval. Two significant differences at these intervals
for females show that there were real differences between
their parents' annual earnings.

4. Subjects' Financial Concern and Plans for Financ-

ing Their First Year of College. The findings of this

study indicate that although black subjects reported far

less parental annual income than did white subjects, black
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subjects were less prone to indicate some or a major con-
cern about financing their college expense than were white
subjects. This finding is substantiated by the observed
and significant differences, as shown in Table 13, as fol-
lows: (a) Black males planned to finance their college

expense through Employment while in college, G. I. Bill,

and the Federal government. (b) White males planned to

finance their college expense through Employment while in

college, G. I. Bill, and Parental aid. (c) Black females

planned to finance their college expense through Employment

while in college, Personal savings, and the Federal govern-

ment. (d) White females planned to finance their college

expense through Employment during summer, Personal savings,

and Parental aid. Female subjects differed significantly

on three of the sources named above, namely, Employment

during summer, Parental aid favoring white females, and the

Federal government favoring black females.

The larger percentage of black males and females
planned to work between 36 and 40 hours per week while
attending college, whereas white males planned to work be-
tween ten and 15 hours per week while attending college,
and white females between 16 and 20 hours.

5. Subjects' Religious Background. The results of

the study show that 41 percent of the white females and
slightly more than 50 percent of their white male and

black compeers indicated Protestant as their religious
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background. Likewise, eight percent of the black males and

four percent of the black females reported Roman Catholic,

while 21 percent of the white males and 29 percent of their

white female peers indicated Roman Catholic as their reli-

gious background. One significant difference indicates
that black and white females varied statistically relative
to their Roman Catholic background. A second significant
difference indicates that white females were more prone to
report no religious background than were black females.

6. Subjects' Present Religious Preference. The find-

ings show that 36 percent of the white males and slightly
more than 40 percent of their white female and black peers
reported Protestant as their present religious preference;
however, eight percent of black males, 12 percent of the
white males, seven percent of the black females, and 29
percent of the white females reported Roman Catholic as
their present religious preference. Male subjects did not
differ significantly in their present religious preference;
however, the female subjects differed significantly in re-
gard to their present religious preference insofar as Roman
Catholic is concerned. Although the data show that the
subjects differed significantly on only one item relative
to their present preference, the observed differences show
that there is a tendency for all subjects except the white
females to reject institutional religion as evidenced in

Table 17. The observed differences indicate that the
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trend away from institutional religion is far more pro-

nounced among the male subjects than among the female ones.

Subjects' Opinion of the College Atmosphere

1. Subjects' Opinions of the Psychological Climate.

Neither the males nor the females differed significantly in
their rating of the psychological climate on four items,

namely, Intellectual, Snobbish, Social, and Victorian.

Less than 13 percent of the males and females perceived
that the four items depicted the College climate. However,
the black subjects tended to be far less positive in their
response to the items relative to the College climate than
were the white subjects. The male subjects differed sig-
nificantly in their rating of the College climate on four
items, as shown in Table 18, that is to say, fewer black

males rated the College climate as Practical-minded, Warm,

Realistic, and Liberal than did their white male peers.
Likewise, the female subjects differed significantly in
their rating of the College climate on three of the latter

items, namely, Practical-minded, Warm, and Liberal.

2. Subijects' Opinions of the Sociological Climate.

The findings show that female subjects differed signifi-

cantly in their opinions on four of the sociological items
in Table 19. Since three of the items that were signifi-
cant were related to the academic experience, it could be

assumed that there is a relationship between subjects'
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academic achievement (Table 3) and their perception of the
College's sociological climate. For instance, the data
show that white females reported a greater percentage of
A's and B's than did their white male and black peers;
therefore, it could appear that they were less prone than
were black females to perceive that there was great pres-
sure for grades (Students' academic caliber high), and that

there was Keen competition for grades. Such an explanation

is further substantiated by the fact that even though black
males reported a greater percentage of A's, white males
reported a larger percentage of the A- category than did
black males. Hence, though not significant, white males

were less prone to perceive that Students were of high

academic caliber and that Classes were run informally. The

male subjects differed significantly in their opinions on

the above two items, that is, Students were of high academ~-

ic caliber favoring black males and Classes were run in-
formally favoring white males.

3. Subjects' Opinions of Seven Crucial Issues. The

study has shown that male subjects differed significantly
on two of the critical issues disclosed in Table 24,

namely, Discourage large families favoring white males,

and Voting age should be 18 favoring black males. The fe-

females differed significantly on two of the items in Table

24, namely, Discourage large families, and My beliefs are

similar to others of my age both favoring white females.
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Comparison with ACE (1967) Norms, as indicated in Table
24, revealed that there is a tendency for the percentages
to exceed the ACE Norms for all community college students.
Such differences appear to indicate that although community
college students, on the average, are more conservative in
their opinions than are their four-year college coequals,
some community college students are more liberal in their

opinions on crucial issues than are others.

Subjects' Self-evaluation of Traits or Abilities

1. Subjects' Self-rating of Abilities or Traits.

Subjects' self-ratings show that black subjects tended to
indicate less confidence in themselves and abilities than
did the white subjects. Male subjects differed signifi-
cantly in their self-ratings on one of the 21 traits or

abilities listed in Table 23, namely, Academic ability

favoring white males. The observed differences evince
that black males' self-ratings exceeded those for white
males appreciably on two abilities or traits, Athletic

ability, and Popularity with the opposite sex, while white

males' self-ratings exceeded those of black males on ten

of the 21 traits in Table 23. The lack of self-confidence
is further substantiated by the fact that white males rated
themselves below the ACE Norms for community college stu-
dents on only eight of the 21 traits in Table 23, excluding

Academic ability, whereas black males rated themselves
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below the ACE Norms on 13 of said traits, including

Academic ability. The females differed significantly on

seven of the 21 traits (Table 23), Academic ability,

Athletic ability, Artistic ability, Cheerfulness, and

Political liberalism favoring white females; and Defensive-

ness, and Mechanical ability favoring black females. That

black females indicated far less self-confidence than did
white females is disclosed by the fact that they rated
themselves below the ACE Norms for community college stu-

dents on nine of the 21 traits, including Academic ability,

listed in Table 23, while white females rated themselves
below the ACE Norms on only six of the 21 traits, excluding

Academic ability.

2. Subjects' Rating of Essential or Important Objec-

tives. The results of the study have shown that black and
white subjects differed significantly on two of the objec-
tives which they indicated as being essential or very im-

portant to them. These two objectives were Join the Peace

Corps favoring white males, and Create works of art favor-
ing white females. On the other hand, the large response
percentages and the small differences between the percent-
ages, as shown in Table 22, show that a large percentage
of the subjects consider five additional objectives as
being essential or very important: Be an authority in my

field, Be very well-off financially, Help others in diffi-

culty, Keep up with political affairs, and Succeed in my
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own business. An examination of these objectives tends to

show that nearly 50 percent of the subjects consider both
utilitarian and humanitarian activities as being essential
or very important to them. Such findings do not concur
with the earlier findings of scholars which depict commun-
ity college students as having a "Practical-business"

orientation (Cross, 1968 and Richards and Braskamp, 1969).

Subjects' Perception of School Counselor and His Role

1. Subjects' Perception of School Counselor. The

findings show that although the greater percentage of the
subjects perceived the counselor as A friend, white males
were far less likely to so perceive the counselor. The
data further show that black and white males differed sig-

nificantly on the category None of the above, which favored

white males; that is, 27 percent of the white males per-
ceived the counselor as something other than A teacher,

Principal or dean, A parent, A preacher, or A friend.

2. Subjects' Opinion of Counselor's Most Important

Role. The findings indicate that the greater percentage of
the subjects believed the counselor's most important role

was that of Helping students select the right courses and

Assisting students in making decisions. Black and white

females differed significantly in their opinion on both of

these items, namely, Helping students select the right

courses favoring white females and Assisting students in
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making decisions favoring black females. The male subjects

did not differ significantly in their opinion of the coun-
selor's most important role. These results could evince,

however, that the subjects tended to see the counselor in

terms of their future goals.

3. Subjects' Reasons for Refusing to Discuss Problems

with School Counselor. The study has shown that a small

percentage of all subjects and 53 percent of the white fe-
males had refused to discuss their problems with a school
counselor. The Chi~-square value (40.31) was significant at
the .05 level. This large Chi-square value shows that
there were wide variations in the subjects' responses to
this item. The reasons listed by those subjects who had
refused to discuss their problems with school counselors
were analyzed for feeling tone (Fox, 1969). The results of
such analysis have shown that a notable percentage of the
subjects, with the exception of black females, expressed
positive feeling in the reasons listed for not discussing
their problems with school counselors; however, 50 percent
of the black subjects and 30 and 14 percent respectively

of their black and white peers expressed negative feelings
in the reasons listed for not discussing their problems
with school counselors. The Chi-square value (108.55) was
significant at the .05 level. Since the Chi-square value
is extremely large, it is evident that the subgroups varied

widely in their feeélings toward 'school counselors.
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Conclusions

On the basis of the findings in this study, the fol-
lowing conclusions were drawn:

1. Black and white subjects at Portland Community
College differ, statistically, far less in their academic
characteristics than they do in their psychological and
socio-economic characteristics, as derived from their self-
report GPAs, prior secondary school achievements, and the
number of significant differences.

2. The results of the study show that black students
at Portland Community College, on the average, come from a
significantly different and lower socio-economic background
than do their white student peers, as determined from their
self-report parental occupational status, over-all parental
educational attainment, and parental annual income.

3. Portland Community College black students' opin-
ions of themselves and of the over-all College environment
are significantly different and are recurrently inclired
to be decidedly less positive than are these same opinions
of their white student peers, as determined from the stu-
dents' self-rating, evaluation of the psychological climate
at the College, and the appraisal of the dominant socio-
logical environment of the College.

4, In the light of Altrocchi's discussion of dis-

sonance and Comb's idea of "process and product,"” it can
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be concluded that the black students' negativistic attitude
toward themselves and their present milieu are related to
their lower socio-economic background and to their prior
culturally deprived experiences.

5. Students' perception of the counselor and his role
determines whether they will make self-referrals for his
professional service.

6. It can be further concluded that despite the
black students' apparent negativistic orientation, they
have still certain attributes, such as athletic ability,
drive to achieve, and a desire for social or economic mo-
bility that can be utilized by educators in guiding them

in actualizing their academic and nonacademic potentials.

Recommendations

From the implications and results of this study, the
following recommendations emerge:

1. That future research include a randomized repre-
sentative sample of black and white students at Portland
Community College which would utilize the SIF and replicate
the procedures used in this study.

2, That an inventory study be made among community
college students in Oregon at the local level to determine
the opinions of students, faculties, and staff members
relative to the counselor and his role.

3. That, as a prerequisite to educational and
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personal adjustment counseling, black students be provided
with vocational counseling which focuses upon the unique
characteristics and the entire life-style of these stu-
dents to help increase their expectation of themselves.

4. That counselors at Portland Community College ad-
minister inventory instruments, such as the Omnibus Person-
ality Inventory (OPI) (Cohen and Brawer, 1969) and the
College Characteristics Index (CCI) (Pace, 1960) to deter-
mine those students who are deviant in their self-concept
and the perception of the College environment, and share
the findings with faculty and staff members.

5. In view of recommendations three and four above,
that Portland Community College chief administrators pro-
vide ample finance and the time necessary for their coun-
selors to perform necessary tasks as evinced by continual
assessment of the characteristics of black and disadvan-

taged students.



141

BIBLIOGRAPHY

ACT Publications. 1969. The two-year college and its
students: an empirical report. Iowa City. 152 p.
(Educational Resources Information Center.

Ed 035404) (Microfiche)

Alexander, T. M. 1965. History of the black man.
Jacksonville, Florida, Nobel Recording Company of
America. Record album.

Altrocchi, John. 1969. Perception of one's self in terms
of person perception. In: Symposium on youth:
Their values, goals, and career concepts. Albany,
State University of New York, Two-year College
Development Center. p. 1-18. (Monograph 3)

Anderson, Kenneth E. and Robert D. Michal. 1970. Inven-
tory of certain characteristics and opinions of
Kansas community junior college students. Iniversity
of Kansas Publications of the School of Education
20(2):1-28.

Astin, Alexander W. 1965. Who goes where to college?
Washington, D.C., American Council on Education.
125 p.

1968. The college environment. Wash-
ington, D.C., American Council on Education. 187 p.

Astin, Alexander W., Robert J. Panos and John A. Creager.
1967. National norms for entering college freshmen,
fall, 1966. Vol. 2, no. 2. Washington, D.C.,
American Council on Education. 28 p.

1967. National norms for entering college
freshmen, fall, 1967. Vol. 2, no. 7. Washington,
D.C., American Council on Education. 89 p.

1967. Supplementary national norms for
freshmen entering college in 1966. Vol. 2, no. 3.
Washington, D.C., American Council on Education. 17 p.

Barker, Roger G. and Paul V. Gump. 1964. Big school,
small school. Stanford, Stanford University. 250 p.

Beezer, Robert H. and Howard F. Hjelm. 1961. Factors
related to college attendance. Washington, D.C.,
U. S. Government Printing Office. 42 p.



142

Brand, Romayne R. 1929. Student opinion in the California
junior colleges. Master's thesis. Stanford, Stanford
University. 119 numb. leaves.

Chandler, Forrest R. 1928. Factors determining the
personnel of the freshman class of Iowa public junior
colleges. Master's thesis. Iowa City, State Uni-
versity of Iowa. 81 numb. leaves.

Clark, Kenneth B. 1964. The Negro college student: some
facts and some concerns. National Association of
College Admissions Counselors' Journal 9:11-14.
(Duplicated)

Clarke, E. L. 1916. American men of letters, their
nature and nurture. New York, Columbia University.

171 p.

Clarke, Johnnie R. and Mary R. Ammons. 1970. Identifica-
tion and diagnosis of disadvantaged students. Junior
College Journal 40:13-21.

Cohen, Arthur M. 1969. The relationships among student
characteristics and changed instructional practices
and student attrition in junior college. Los Angeles,
Department of Education. 93 p. (Educational Re=-
sources Center Information Center. Ed 032 074)
(Microfiche)

Cohen, Arthur M. and Florence B. Brawer. 1969. Hetero-
geneity and homogeneity: personality characteristics
of junior college freshmen. Los Angeles, Department
of Education. 13 p. (Educational Resources
Information Center. Ed 032 074) (Microfiche)

Collins, Charles C. 1965. Junior college counseling:
A critical view. Personnel Guidance Journal
43:546-550.

1969. Some student characteristics
and their implications for student personnel work.
Los Angeles, Department of Education. 25 p.
(Educational Resources Information Center.

Ed 032 071) (Microfiche)

Combs, Arthur. 1967. Self-concept as an objective self-
concept. In: Education for the culturally disad-
vantaged. [Little Rock, Arkansas] South Central
Region Educational Laboratory. p. 36-54. (Report
prepared under Contract OEC-4-7-062100~3074 with
the U. S. Office of Education)



143

Cross, Patricia K. 1968. The junior college student:
A research description. Princeton, New Jersey,
Educational Testing Service. 56 p.

DeBernardis, Amo. 1970. An educational shopping center.
Junior College Journal 40:24-27.

Devolder, John P. 1969. Community college students de-
fine counselor role. Los Angeles, University of
California. 6 p. (Educational Resources Information
Center. Ed 030 118) (Microfiche)

Eells, Walter C. 1930. Bibliography on junior colleges.
Washington, D.C., U. S. Office of Education. 167 p.
(Bulletin, 1930, 2)

Eells, Walter C. and Romayne R. Brand. 1930. Student
opinion in California junior colleges. School
Review 38:176-190.

Ellish, Arthur D. 1969. The effects of attitude on
academic achievement. Junior College Journal
39:120~122.

Fox, David J. 1969. The research process in education.
San Francisco, Holt, Rinehart and Winston. 768 p.

Freeman, Andrew G., Jr. 1960. A study of the socio-
economic status and vocational choices of Negro
counselors of the Columbus Counselling Bureau.
Master's thesis. Columbus, Ohio State University.
60 numb. leaves.

Garrett, Henry E. Elementary statistics. New York,
David McKay. 203 p.

Gordon, Morgan P. 1970. The ghetto college student: A
descriptive essay on college youth from the inner
city. 1Iowa City, Iowa, American College Testing
Program. 60 p. (Monograph 3)

Greenleaf, Walter J. 1936. Junior colleges. Washington,
D.C., U. S. Office of Education. 86 p. (Bulletin 3)

Grieve, Donald E. 1969. A survey of student attitudes.
Los Angeles, Department of Education. 121 p.
(Educational Resources Information Center.

Ed 037 212) (Microfiche)



144

Hagemeyer , Richard H. 1969. Socio-economic background of
full-time male students in Henry Ford Community Col-
lege. Junior College Journal 29:313-321.

Hale, Wyatt H. 1932. Assimilation, success and attitude
of junior college graduates in higher institutions.
(Abstract) Ed.D. thesis. Stanford, Leland Stanford
Junior University. 11 p. (Reprint)

Havighurst, Robert L. 1965. The junior college in American
society. 1In: Junior college student personnel pro-
grams: Appraisal and development. Washington, D.C.,
American Association of Junior Colleges. p. 1-21.

Hill, E. Shelton. 1968. Director, Portland Urban League.
Race relations in Portland, Oregon. 7 numb. leaves.

Hitch, A. M. 1934. Here comes the junior college.
Hearst's International-Cosmopolitan, August 1934,

p. 6.

Jones, Twyman. 1970. The counselor and his role. Junior
College Journal 40(7):10-14.

Knoell, Dorothy M. 1969. Outreach to the disadvantaged.
In: Understanding students and counseling two-year
colleges. Albany, State University of New York,
Two-Year College Student Development Center.

p. 1-24. (Monograph 2)

1970. Black student potential. Washing-
ton, D.C., American Association of Junior Colleges.
78 p.

Lange, Alexis F. 1917. The junior college as an integral
part of the public school system. School Review
25:465.

Lieberman, Lou. 1969. Problems in the socialization of
the two-year college students. 1In: Understanding
students and counseling two-year colleges. Albany,
State University of New York, Two-Year College
Student Development Center. p. 1-1l1l. (Monograph 2)

McClane, Douglas V. (ed.). 1970. Mapping your educa-
tion: A guide to planned education. Portland,
Oregon, Abbott Kerns and Bell Company. 340 p.



145

McConnell, T. R. 1965. Foreword. 1In: Junior college
student personnel programs: Appraisal and develop-
ment. Washington, D.C., American Association of

Junior Colleges. p. i=-v.

McDowell, F. M. 1919. The junior college. Washington,
D.C., U. S. Office of Education. 139 p.
(Bulletin, 1919, 35)

Medsker, Leland L. 1965. The junior college student. 1In:
Junior college student personnel programs: Appraisal
and development. Washington, D.C., American Associa-
tion of Junior Colleges. p. 1-30.

Medsker, Leland L. (Director) 1969. Progress report
1965-1969. Berkeley, California, Center for Research
and Development in Higher Education. Various paging.

Michalak, Joseph. (ed.). 1969. Dialogue on student and
counselors. Albany, State University of New York,
Two-Year College Student Development Center. 31 p.

Pace, Robert C. 1960. Five college environments. College
Board Review 41 (41l):24-28. (Duplicated)

Panos, Robert J. and Alexander W. Astin. 1967. A profile
of entering 1965 college freshmen: Some behavioral
and biographical characteristics of the class of 1969.
College and University 42:160-174.

Portland City Club. 1945. Negro population in the
Portland area. Portland City Club Bulletin (Portland,
Oregon) 26(9):56~57.

Portland Community College. 1962. Long range plans and
an application for state assistance. Portland,
Oregon. 20 numb. leaves.

1970. catalog 1970-1971. Portland,
Oregon. 187 p.

Raines, Max. R. 1965. Report to the Carnegie Corporation
on appraisal and development of junior college student
personnel programs. In: Junior college student
personnel programs: Appraisal and development.
[Washington, D.C., American Association of Junior
Colleges] p. 1-48.



146

Raines, Max R. 1965. Significance of selected variables
in differentiating strong and weak programs. 1In:
Junior college student personnel programs: Appraisal
and development. [Washington, D.C., American Associ-
ation of Junior Colleges] p. 1-15.

Richards, James M. and Larry A. Braskamp. 1969. Who goes
where to junior college? 1In: The two-year college
and its students: An empirical report. Iowa City,
Iowa, American College Testing program. p. 72-86.
(Monograph 2)

Robb, James L. 1932. Guidance in the junior college.
Junior College Journal 2:427-434.

Ruark, Henry C. 1970. Coordinator, Public Information,
Portland Community College. Personal communication.
Portland, Oregon. September 25.

Separate but better. 1971. Time 97:56. March 1.

Thornton, James W. 1958. Who are the students in .the
junior college? Junior College Journal 29:89-96.

1966. The community junior college.
2d. ed. New York, Wiley. 300 p.

Thurston, Alice. 1962. Now that we are nine feet tall ...
a look at junior college students. Junior College
Journal 32:334-339..

Wellemeyer, Fletcher J. 1926. Junior college as viewed
by its students. School Review 34:760-767.

1937. Kansas public junior colleges as
judged by the students attending. 1In: The public
junior college in Kansas, ed. by F. L. Wellemeyer
and Earl Walker. Kansas City, Kansas Association
of Junior Colleges. p. 24-49.

Williamson, E. G. 1965. Potentialities for creative
programming in student personnel work. In: Junior
college student personnel programs: Appraisal and
development. [Washington, D.C., American Associa-
tion of Junior Colleges] p. 1-21.

Wilson, Gagle C. 1970. The impact of transfer admissions
in the next decade. College and University
45:266-272.



APPENDICES



Letters:

To:

From:

To:

From:

To:

From:

147

APPENDIX A

Dr. Amo DeBernardis, President
Portland Community College

Jack M. Flint, President
Kansas City Community College

Black Students
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Dean of Students Office
Oregon State University
Corvallis, Oregon 97331
June 15, 1970

Dr. Amo DeBernardis, President
Portland Community College
12000 S.w. 49th Avenue
Portland, Oregon 97219

Dear President DeBernardis:

Dr. Don Shelton has suggested that I contact your office
to request your permission to do research among a sample
of black students enrolled in Portland Community College
for the 1970-71 academic year.

The topic of the dissertation would be as follows:
"Opinions and Characteristics of Portland Community College
Black Students.”

The findings of such study should be of unlimited use to
you and your staff in planning future curriculum and per-
sonnel services.

Dr. Franklin R. Zeran, my major adviser, is also highly
interested in the usefulness of the above study.

May I hear from you at your early convenience. Thank you.

Respectfully yours,

Lawson G. Bonaparte
Doctoral Candidate
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KANSAS CITY KANSAS
COMMUNITY JUNIOR COLLEGE
824 State Avenue
Kansas City, Kansas 66101

August 31, 1970

Office of the President

Mr. Lawson G. Bonaparte
342 Tenth Street S.W.
Corvallis, Oregon 97330

Dear Sir:

Relative to your request for assistance in your com-
munication of August 29, I regret that the information as
requested is unavailable. I am, however, mailing you a
copy of Mr. Wellemeyer's book. On page 24 you will find
some information relative to same.

Also, 1 am enclosing a copy of a new book which
might have some interesting statistics relative to your
study. You may keep this book, but Mr. Wellemeyer's

book is only loaned and I shall expect it back in the
near future.

Sincerely,
(Signed) Jack M. Flint

President

JMF: jg

enc. 2
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Oregon State University
School of Education
Corvallis, Oregon 97331

To Black Students of Portland Community College

My dear Students:

President DeBernardis, in conference with your College
Counselors, has granted me permission to make this Inven-
tory Survey of Black Students during the 1970 Fall Term
Registration.

Please complete one of the Student Information Forms after
reading each item with extreme care.

This is not a "test," therefore, you may ask questions for
clarifications any time.

Thank you for your kind cooperation and help in this
effort.

Very sincerely yours,

Lawson G. Bonaparte
Doctoral Candidate
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METROPOLITAN JUNIOR COLLEGE DISTRICT

560 Westport Road
Kansas City, Missouri 64111

September 4, 1970

Mr. Lawson G. Bonaparte
Graduate Assistant

342 Tenth Street S.W.
Corvallis, Oregon 97330

Dear Mr. Bonaparte:
First, thank you for your kind words regarding my Junior

College Journal article so long ago. At that time junior
college personnel work was still very young.

Off hand, I don't think of anything we have done here which
would be specifically related to your dissertation problem.
I assume that you have contacted the ERIC Clearinghouse on
disadvantaged students for pertinent material. In the
event you have not done so, I can't give you the address of
the appropriate ERIC, but you could write to ERIC, U.S.
Office of Education, Washington, D.C. 20202, for a list of
clearinghouses. During the last year we have responded to
a variety of questionnaires dealing with curricula or other
special services for disadvantaged students. However, I
don't think anything came across my desk specifically re-
lated to the opinions and characteristics of these students.
If you are looking for subjects, are you aware of the U.S.
Office of Education grants made for special services for
disadvantaged students? These grants were awarded in early
June of this past year to a number of institutions across
the country. I would assume that the special services
division of the U.S. Office of Education could supply you
with a list of participating institutions. We operated
several fascinating programs here last summer with voca-
tional-educational funds through the Missouri Department of
Education; however, most of these programs have been com-
pleted.

Lots of good wishes to you for success in completing your
dissertation. Perhaps you will eventually send me an
abstract.

Very sincerely yours,

(Signed) Alice S. Thurston, Ph.D.
Director of Institutional Research
AST/fw and Student Personnel Services
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1350 S.Ww. 35th Street
Corvallis, Oregon 97330
October 3, 1970

Mr. Edward Harris, Counselor
The Counseling Center
Portland Community College
Portland, Oregon 97219

My dear Mr. Harris:

Thank you very much for each little thing you did to help
make my purpose and stay on your campus a real success.
Two of my Doctoral Committee members with whom I have
shared my experience were more than pleased with the size
of my population sample.

I would not exchange many things for my enriched experi-
ences there at PCC during the week of your 1970 Fall
Registration. I experienced so many things in a real way
that I had previously read about in literature.

I shall be contacting you from time to time as the need
arises in regard to questions which may arise as I attempt
to analyze and interpret the data collected from your
black students.

I am writing Mr. Palmer, and your kind College President,
too.

Again, millions of thanks for your considerate helpful-
ness.

Please express my kindest regards to Mr. Yap and the

other members of the Counseling Staff.

Sincerely yours,

Lawson G. Bonaparte
Graduate Assistant
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1350 S.W. 35th Street
Corvallis, Oregon 97330
October 3, 1970

Mr. Robert Palmer
Personnel Director
Portland Community College
Portland, Oregon 97219

Dear Mr. Palmer:

I am most grateful for your encouragement, helpfulness,
and suggestions while I was on your beautiful campus
during Registration Week to collect data from your black
students.

I have shared my experiences at Portland Community College
with three of the members of my Doctoral Committee and
each of them was highly pleased with my very ample data.

In the meantime, please express my appreciation and
gratitude to the other members of the Counseling Center.
I shall long remember the friendliness and warmth that
exist there in your Counseling Facility.

Again, thank you for everything.

Very sincerely yours,

Lawson G. Bonaparte
Graduate Assistant
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1350 S.W. 35th Street
Corvallis, Oregon 97330
October 8, 1970

Dr. Amo DeBernardis, President
Portland Community College
Portland, Oregon 97219

Dear President DeBernardis:

This letter is sent to thank you and express my unflagging
appreciation for your allowing me to be present and collect
research data during your 1970 Fall Registration.

Three of my Doctoral Committee members were surprised to
learn that I was able to elicit the cooperation of such a
high percentage of your black students.

Your entire Staff and Faculty members were most considerate
and helpful each of the six days I spent in your ample
facility and on your beautiful campus. Most pointedly,
however, Messrs. Harris, Palmer, and Ruark did everything
possible to help make my purpose for being on your campus

a successful one.

I should like to felicitate you for exemplifying such a
dynamic innovative spirit which radiates throughout your
entire College community. It is evident, then, that you
can appreciate the following words from the Foreword of
Alvin C. Eurich's (1969) book, Reforming American Education.
He writes:

The innovative spirit seeks improvement in every
aspect of teaching and learning. It questions
accepted ideas and is open to new ones.

The innovative educator strives to maintain an
open system -- open classrooms, open schools,
an open administration -- open to new ideas, to
public and professional scrutiny, to correction
of inevitable flaws and abuses.

My final gesture is, thank you again and again.
With kindest regards, I remain

Respectfully yours,

Lawson G. Bonaparte

LGB:kam Graduate Assistant

cc-Henry C. Ruark
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AMERICAN COUNCIL ON EDUCATION
One Dupont Circle
Washington, D.C. 20036

Office of Research November 23, 1970

Mr. Lawson G. Bonaparte
Doctoral Candidate

1350 S.W. 35th Street
Corvallis, Oregon 97330

Dear Mr. Bonaparte:

You may consider this letter as a formal
authorization from the Office of Research of the
American Council on Education to utilize the
requested items from our Student Information
Forms.

Again, I should appreciate your giving
appropriate credit to the source of the items.
Sincerely yours,

(Signed) Alexander W. Astin

Director



156

APPENDIX B

Decoding Scheme for Subjects' Probable
Major Fields of Study *

Collapsed Category Item Response Alternatives

Agriculture (incl. Forestry) Agriculture; Forestry

Biological Sciences Biology; Biochemistry; Bio-
physics; Botany; Zoology

Business Accounting; Bus. Admin.; Data
Processing; Secretarial

Education Education; Physical Education
and Recreation

Engineering Civil; Chemical; Electrical;
Industrial; Mechanical; etc.

English English (literature)

Health Professional Health Technology; Nursing;

Pharmacy; Therapy

History and Political Science History; Social Science;
Political Science

Humanities (Other) Languages; Philosophy

Fine Arts , Architecture; Fine Arts;
: Journalism; Music; Speech
and Drama

Mathematics and Statistics Mathematics; Statistics

Physical Sciences Chemistry; Earth Science;
Physics; Other

Preprofessional Predentistry; Prelaw; Pre=-
medical; Preveterinary

Social Sciences Anthropology; Economics;
Psychology; Social Work;
Sociology

Other Fields (Technical) Communications; Electronics;
Industrial Arts

Other Fields (Nontechnical) Home Economics; Library
Science

*
Source: ACE Norms for Entering College Freshmen
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APPENDIX C

Decoding Scheme for Subjects' Probable
Career Occupations *

Collapsed Category Item Response Alternatives

Artist Actor; Artist, Designer;
Musician; Journalist

Businessman Accountant; Executive;
Owner; Salesman or Buyer

Clergyman Clergyman; Clergy (other
religious)

College Teacher College Teacher

Doctor (M.D. or D.D.S.) Dentist; Physician

Educator (secondary) Counselor; Principal or
Superintendent; Teacher

Elementary Teacher Teacher (elementary)

Engineer Engineer

Farmer or Forester Conservationist or Forester;

Farmer or Rancher

Health Professional Dietician; Lab Technician;
Optometrist; Pharmacist;
Therapist; Veterinarian

Lawyer Lawyer (attorney)

Nurse Nurse

Research Scientist Scientific Researcher
Other Choice Architect; Clerical; Com-

puter Programmer; Housewife;
Law Enforcement; Military;
Social Worker; Skilled
Trades

*
Source: ACE Norms for Entering College Freshmen
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APPENDIX D

Decoding Scheme for Subjects' Fathers'
Occupational Status *

Collapsed Category Item Response Alternatives

Artist Actor or Entertainer; Artist,
Designer; Musician;
Journalist

Businessman Accountant; Executive; Owner;
Salesman or Buyer

Clergyman Clergyman; Clergy (other
religious)

College Teacher College Teacher or Professor

Doctor (M.D. or D.D.S.) Dentist; Physician

Educator (secondary) Counselor; Principal or
Superintendent; Teacher

Elementary Teacher Teacher (elementary)

Engineer Engineer

Farmer or Forester Conservationist or Forester;

Farmer or Rancher

Health Professional Dietician; Lab Technician;
Optometrist; Pharmacist;
Therapist; Veterinarian

Lawyer Lawyer (attorney)
Military Career Military Service (career)
Research Scientist Scientific Researcher
Skilled Worker Skilled Trades
Semi-skilled Worker Semi-skilled Worker
Unskilled Worker Laborer (unskilled)
Unemployed Unemployed

Other Architect; Clerical; Com-

puter Programmer; Housewife;
Law Enforcement; Nurse;
Social Worker

*
Source: ACE Norms for Entering College Freshmen
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APPENDIX E

Table 27. Content Analysis for Feeling Tone of the Most
Important Reason Subjects Refused to Discuss
Their Problems with School Counselors

Race and Sex Response Tone®
Black Males A. "ExXperience is wisdom" .......ccce... 1
N=12 B. "The lack of time".......... cecovens 3
C. "Inferiority on my part"............ 7
D. "Because he may tell someone else".. 5
E. "Once he falsely directed me in
transfer credits"...... ceececccecnaas 5
F. "Counselor was always too busy,
according to his secretary"........ 3
G. "Lack of communication -- no
personal interest in me"........... 5
H. "When could you find time to talk
to him?" .. ittt ittt it eecencnnann 3
I. "Because he was my teacher"......... 7
J. "Counselor wanted to make my
decisions for me" ...c.ceeeeccoacenn 5
K. "Lack of confidence in him =--
he was not truthful"............... 5
L. "He was white"........cc00... ceeocces D

White Males A. "He was never at his desk, and once
N=10 he selected the wrong courses for
mMe" s ceeececocccocaesa ceeccececeeccee 7

B. "Because I got treated like s--t
(sic) by one of your darn
counselors" ..... 6ecoecescscssascas . 5

C. "Counselor was too busy" .ce.eeececnn 3

D. "I thought my counselor would think
I was stupid. I was embarrassed".. 5

E. "There has been a lack of under-
standing between us"............... 7

F. "I already knew what college I
would attend" .......ciiiiieiiina. 1
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Race and Sex Response Tone
White Males G. "My counselor doesn't take his
N=10 position as counselor
Seriously"” cieeeeercrroreccacacaaaas 5
H. "Counselor doesn't seem to be in a
position to perceive what is
happening to the student".......... 7
I. "Because some counselors don't try
to help students" ....ccvecceeceneon 7
J. "Because I changed my major, and I
did not feel that my old counselor
knew much about my new major"...... 1
Black Females A. "I didn't feel close enough to
N=8 COUNSELOr” i vt eeeeeceecocecsonncanns 7
B. "Some counselors don't seem to be
interested" ... i ittt c ittt nnnann 3
C. "Because probably he wouldn't
understand” . ...ttt ann 5
D. "I didn't have time"................ 3
E. "She gave everyone the impression
that they were stupid for asking
and that she was mad at the world
for being asked" . .....cccecececconn 5
F. "Some counselors are prejudiced".... 3
G. "They feel that isn't the right
thing to do" ccciocoecccoces ceocoeeas 5
H. "You can't trust them, that is, the
counselors in high school"....... e« 5
White Females A. "Most counselors don't know all the
N=7 'ins' and 'outs' of college re-
quirements ~- I study the catalog:.:" 5
B. "I was afraid'......... cessceccocens 3
C. "I decided that the counselor would
not be interested enough".......... 3
D. "I didn't want him to be
disappointed with me" .....cceeeeen.. 3



Table 27 (Cont'd)
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Race and Sex

Response ‘Tone

White Females E.
N=7

F.
G.

"I was afraid of becoming too
emotional with a somewhat
neutral person” ¢...ceeeeecccecean. 7

"I finally figured it out myself".. 1

"I felt that I should work it out
myself" ... ...ttt 3

*
Interpret feeling tone as follows:

~N o W

Positive feelings
Mixed feelings
Negative feelings

Ambiguous feelings
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Summary - Frequency Distribution of Home State

and Birthplace Including Parental Birthplace for

Black Subjects

(N:= F, 45; M, 64)

States
or
Countries

Current

Home
State

Your
Birthplace

Father's
Birthplace

Mother's
Birthplace

M

F

M F

M

F

M

F

Alabama
Alaska
Arizona
Arkansas
California
Connecticut
Dist. Columbia
Georgia
Idaho
Illinois
Kansas
Kentucky
Louisiana
Mississippi
Missouri
Montana
New Mexico
New York

N. Carolina
Oklahoma
Oregon

S. Carolina
Tennessee
Texas
Virginia
Washington
Wyoming
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Summary - Frequency Distribution of Home State

and Birthplace Including Parental Birthplace for
White Subjects (N = F, 17; M, 33)

States
or
Countries

Current
Home
State

Your

Birthplace

Father's
Birthplace

Mother's
Birthplace

M

F

M

F

M

F

Arkansas
California
Connecticut
Dist. Columbia
Hawaii
Idaho
Illinois
Indiana
Iowa

Kansas
Kentucky
Massachusetts
Minnesota
Missouri
Montana
Nebraska
New Hampshire
N. Dakota
Oklahoma
Oregon

S. Dakota
Texas

Utah
Vermont
Washington
Wisconsin
Wyoming
Europe

Asia

Other

No response

N
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APPENDIX G ‘

1966 STUDENT INFORMATION FORM

When were [ | !
1

YOUR NAME (please print) you bom? L :

First Middle or Moiden Lost Month Doy Year
HOME STREET ADDRESS Your Social  (01:12) (01-31)
Security Number i T
]
City State Zip Code (if known) (please copy ! : ! E i i
carefully)

W

NOTE: This instrument is designed to seek information about the
Black students enrolled in Portland Community College,
Your cooperation in this research will contribute to an
understanding of the needs of Black students, and how they
are being affected by their college experience, Your
responses will be held in the strictest professional confi-
dence, and your name will not appear in the summaries.

DIRECTIONS: Your careful observance of these 5. How many terms have you attended this college (PCC) ?

few simple rules will be most appreciated.
5a. What is your father's occupation?

5b. What is your mother's occupation?

Use only black lead pencil (No. 2% or softer). . P
Make heavy black marks that fill the circle.
Erase cleanly any answer you wish to change.
Make no stray markings of any kind.

. The following questians deal with accamplishments that might passibly apply
to your high schaol years. Do not be discouraged by this list; it cavers many
oreas of interest and few students will be able to say ‘‘yes’ to many items.
(Mark ali that apply)

Example: Will marks made with ball pen or Yés - Was elected president of one or more student organizations (recognized Yes
fountain pen be properly read? by the school)...... Lee s s aessaersatensatesreinantentonn nenartonsenss O
Received a high rating (Good, Excellent) in a state or regional music cantest. . O
* Participated in a gtate or regional speech or debate contest.......uovivnsss
1. Your Sex:  matleQ Femaie O Had @ MajOr PArt iN @ PlAY «uvveervrernnnsssuerunaeseesssssnssnesennnes @)
Won a varsity letter (SPOrtS).vvs.venenanas O
2. How old will you be on December 31 of this Won a prize or award in an art COMPELItIoON «.vvvvvivneserniravrnsnneneens QO
year? (Mark one) Edited the school paper, yearbook, or literary magazing ........ovvevveenscQ)
16 or younget .... O 20O Had poems, stories, essays, ot articles published. ...........occuvvenennec Q)
17 i 2 S O Participated in a Nationat Science Foundation Summer program .......... . O
1800000000 .0 Older than 21..... O Placed (first, second, or third) in a state or regional science contest., O
19,0 iiiiiiinnnns Was a member 0f a scholastiC honor SOCIety «.vvvvvveeness e @]
Won a Certificate of Merit or Letter of Commendation in the National
3. What was your average grade in secondory Merit PIOgram ....ovvvevesinnanens e NG |
schaal? (Matk one)
Aotar...Q B-......0 . 8. Do you have any cancemn about yaour
A= O O 7. What is the highest academic ability to financeiyour college edu-
B+ .......0 c.......0O degree that you intend ta catian? (Mark one) '
B...... 0 p.......0O obtain? (Mark one)

None (! am confident that | will

4. To how many colleges thi i
y colleg ,°"f°’ then this one did you NOME +venenneennns have sufficient funds) .......... @)
actually opply far admission? From how many did : | ‘
ou receive cccoptan:es" (Mark one in each column) Associate (or equivalent) Some concern (but | will probably
y : Bachetor's degree(B.A., B.S.,etc.)o hase enough funds)...oovvinane.
Applications  Acceptances Master’s degree (M.A., M.S., etc.) . O Major concern (not sure | witl be
Noother ....oovvvvenninn, O RPN O Ph.D. or Ed.D ......... Vevens . able to complete college) ....... O

M.D.,D.D.S.,0t D.VM. . .cvuenn
LLB.orJD. tiiviiiiiniiinnn,
BD. ..oviiiin v Ceerenes .
[T .

00000




9a. Through what source do you intend to
finance the first year of your under- N
graduate education? S

S s

(Mark one for each item) $\§ s?'
Employment during cotlege ...... OOO
Employment during summer ... ... OO O
Scholarship . .. OOO
G LBill.eeereeeerennanans .000
Personal savings .., ........... OO O
Tuition deferment loan from college OO O
Parental aid................. OOO
Federal government . .......... OO O
Commercial loan .. ...vvvuuen . OOO

Negro
American Indian
Oriental . ............

10. What is the highest level of formal education obtained

by your parents?  (Mark one in each column)

Father Mother
Grammar school or less . . O ...... O
Some high school. ... ... O
High school*graduate. . . . O ..
Some college. ... ......
College degree .. ...... O ......

Postgraduate degree . ...

165

13, In deciding where to 14, To what extent do you
g0 to college, through think each of the
what source did this following describes the 3“
college first come to psychologicat climate @ GS
your attention? or atmosphere at this g &
college? s$$ N
(Mark one) (Mark one answer 55’*‘?
Relative ............... .20 for each item) S8
Friend. . ..... Cererereenanans O intetlectual. ., . ., OOO
High school counselor of teacher, . O Snobbish . ...... OOO
Professional counseling or college Social ,........ OOO
placement service .. .......... Victorian .., ... o000
This college or a representative Practical-minded, . OOO
from this college ... .......... O Warm ... .... . OO O
Other source .............. .0 Realistic ....... Q00
I cannot recall. .. ... .......... O Liberal....un... (o]e]e]
15. Answer each of the following as you think it applies to this college:
Yes No
The students are under a great deal of pressure to get high grades. . . . . O O
The student body is apathetic and has little ‘‘schoot spirit'”. ... .... . O O
Most of the students are of a very high calibre academically, , .. ...... O O
There is a keen competition among most of the students for high grades . . O O
Freshmen have to take orders from upperciassmen for a period of time . . . O O
There isn’t much to do except to go to class and study . O
| felt *‘lost’” when | first came to the campus .. .................. O
Being in this college builds poise and maturity ... ................ O
Athletics are overemphasized .., ............... O
The classes are usually run in a very informal manner O
Most students are more like ‘‘numbers in a book'’.,........ O

1

-

. What 1s your best estimate of the total income

last year of your parental family (not your own
family if you are married)? Consider annual
income from all sources before taxes.

$15,000-$19,999. .
$20,000-$24,999.
$25,000-$29,999. .
$30,000 or more ...

Less than $4,000. O
$4.000-35,9%. ...O
$6,000-57,999. .. .O
$8,000-59,999. . ..O

O

$10,000-$14,999. .

O
.0
O
O

12,

Mark one in each Religion in Your Present
column below: Which You Religious
Were Reared Preference

16. Are you:

An only child (Mark and skip to number 20) O
The first-born (but not an only child) ... O

The second-born. . .........vuiann. O
The thitd-bom .. ..., O
Fourth (or late) born , ... ........... O

17. How many brothers and sisters now

living do you have? (Mark one)

None (Mark and skip
to number 20)......... O

1

2 3 45 6 7 8ormore

0000000 O

18. Mark one circle for each of your brothers and sisters

between the ages of 13 and 23

13 14 15 16 17
Brothers

Sisters

18

19

OO OO0 O0OO0OO0oOO0
0 O O OO0 OO0 0 Oo

20 21 22 23

o O
o O

19. Are you a twin? (Mark one)

No, (Mark and skip to number 20). . O
Yes, identical,..............
Yes,
Yes,

fraternal same sex ........
fraternal opposite sex .....

20. Is your twin attending college?

Yes, the same colfege..... O
Yes, adifferent college ...

(©)
trnrnnnnnnnnnn
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Mark one in o £
each column: S é&' @ 3 22. Below is a list of 66 different undergraduate major
§° 5/ N '§" g" fields grouped into general categories.
\“s:‘ NN : Mark only three of the 66 fields as follows:
S F88 -
Alabama....... O O OO @ First choice (your probable major field of study).
Alaska ... O OOO ®Second choice. .
Arizona........ O OOO @ The field of study which is least appealing to you.
Arkansas ...... O O OO
California...... O OOO | ats and Humanities Professional
Colorado....... O O (e]e) Architecture - «.....uu. O @@ Health Techhology
Connecticut O OOO English (literature) O@@ {medical, dental,
Delaware....... (@) 000 Fine arts............. @@@ laboratory) ... ..... @@@
b.C.... .0 000 History «.ooovvuiann.. 0]o]o)] NUISING «ovuvennnn 10]0]0)
Florida . . O OOO Journalism (writing) O@@ Pharmacy «........ @@@
Georgia, O OOO Language (modern) .... @@@ Predentistry ....... @@@
Hawaii, O OOO Language (other) . ..... @@@ Prelaw ............ O@@
Idaho , O OOO Music......vovvnnnn.. @@@ Premedical ........ @@@
Ilinois | .0 (o]ele; Philosophy «.......... OO0 Preveterinary ...... @@@
Indiana .. ..., O O O O Speech and drama ..... @ @@ Therapy (occupat.,
lowa,. .. ....... O 000 Theology............. @@@ physical, speech). . O@@
Kansas ,....... O O O O Other ........ovuneL. @@ @ Other ............. @ @ @
Kentucky. ... O 000
Louisiana, .. .., O 000 Biological Science Social Science
Maine, ... ... O OOO Biology (general)...... @@@ Anthropology - «+.... ©®©
Maryland .. .., O OOO Biochemistry.......... 0]0]0) Economics. .. . 000
Massachusetts .. O O00 BiophySicS «vvvevnrn.. @ @@ Education . . ®© @
Michigan . .. ... O OOO Botany............... O@@ History ... . @@@
Minnesota. .. ... QO OOO | zootogy..cuvnnn...... OO0 | Puiitical science
Mississippi..... O O OO Other «...ovvvvunnn... @@@ (government,
Missourt ... ... O OOO int, relations) ..... O@@
Montana (eo]ele Business Psychology ........ 0] @0
Nebraska OOO Accounting +«.v.ounu O@@ Social work .. ...... ®@©
Nevada OOO Business admin, ...... O@@ Sociology.......... @@@
New Hampshire, O O OO Electronic data Other ............. ®@ @
New Jersey. .. .. O O O O ProCEsSSING ~eveenunn @ @ @
Newtexico....O QOO | secretarial studies .... O OO | Other Fields
NewYok.....0 OOO Other seveerneennnnnns 0]9]0) Agriculture ........ (0]o]0)
North Carolina . O O OO Communications
Noth Dakota ...O0 O OO Engineering (radio, T. v., etc.). OO ©®
O OOO Aeronautical -........ @@@ Electronics
O OOO Civil cieiiiiinniannas O@@ (technology)..vvuus @@@
@) 000 Chemical............. @@@ Forestry........... @@@
Pennsylvama...o OOO Electrical ....ovuenes, @@@ Home economics. .. . ®@©
Rhode tsiand ...O QOO Industrial arts...... (o]o]e)
South Carolina .. O OOO Library science .... @@@
South Dakota O OOO Military science ... . @@@
Tennessee ..... O O O O Physical education
Texas ......... 000 Physical Science and recreation...... 0101 0]
Utah........... (o]e]e] Chemistry «......uun Other (technical) ... @@ ©
Vermont. ....... O OO Earth science Other (nontechnical). @@ @
Virginia........ O OO Mathematics «......... Undecided......... @@@
Washington O OO Physics......
West Virglma...o OOO Statistics .......oi...
Wisconsin O OO Other «e.ovvnininnn.
Wyoming ....... O O O
Latin America .. O O OO Please be sure that only three ciicles have been marked in the
Euope....... O QOQ |  Pemebe ol three
Africa......... O O O O ’
Asia .......... O O O O
Other.......... O 000
B ninnnnnnnnnn (NN 1nnni
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23. Probable Career Occupation

Note:

Make only three
responses, one
in each column

Q@ First Choice
(@ second Choice
© Least Appealing

Accountant or actuary ........... @ @@
Actor or entertainer............. O@@
Architect ..ovveniniinnnnnnnnn, ® @@
Artist ... ...,
Business (clerical) .
Business executive
(management, administrator) . ...

Business owner or proprietor ... .. O@@
Business salesman or buyer. .. @@@
Clergyman (minister, priest)...... @@@
Clergy (other religious).......... ®@©
Clinical psychologist ........... @@@
College teacher ................ ® @@
Computer programmer............ O @@
Conservationist or forester....... O@@
Dentist (including orthodontist). .. ®@®
Dietitian or home economist...... @@@
Engineer........oevvieniinann. o @@
Farmer or rancher............... O@@
Foreign service worker

(including diplomat). +u .o vunen.. @@@
Housewife .......c..oviuuann.. ® @@
Interior decorator

(including designer) ........... @ @@
Interpretor (translator)........... @@@
Lab technician or hygienist ...... O@@
Law enforcement officer.......... @ @@
Lawyer (attorney)............... @ @@
Military service (career) ......... @ @@

Musician (performer, composer) ...
Nurse Loouiiiii i

Statistician
Therapist (physical,

occupational, speech) .......... @@@
Teacher (elementary) ............ ® @@
Teacher (secondary). . B @@@
Veterinarian......... @@@
Writer or journalist . ®®©
Skilled trades............... Molole)
Other ...oiveviiiiiiiiieei., O@ @
Undecided .............cevuen.. @ @@
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24.Below is a general list of things that students sometimes do. 25.Indicate the importance to you personally of each of the following: §

Indicate which of these things you did during the past year in

school. If you engaged in an activity frequently, Mark “f."

If you engaged in an activity one or more times, but not

frequently, Mark “‘o’'(occastonally). Mark “‘n'(not at all)

if you have not performed the activity during the past year.
(Mark one for each item)

Fre

P
S ),

Not a0 7911

Voted in a student election ................. e
Came late t0 Class «vovvvvrnnenennrieeeinnnnnnanes.
Listened to New Orlean's (Dixieland) jazz ..
Gambled with cards of diCe «vuvvrenriinrnenniseneans.
Played a musical instrument ...voovvninnineennnnannn.
Took a nap or rest during the day «+««.vvvveeeeninnninn,
Drove @ car-«--eveeuiniiiiniiiinnniinenen,
Stayed up all night
Studied inthe 1ibrary ....ooveviennnini i,
Attended a ballet performance ...........

Participated on the speech or debate team .............
Acted inplays «.oeviiiii i i e
Sang in a choirorgleeclub .........ovviiiieanan...
Argued with other students . .........................
Called a teacher by his or her firstname ..............
Wrote an article for the school paper or literary magazine

©®
®
®
®
©®
®
G)
Hadablinddate ...........coiiiiiiiiiiininnnnnnn.. ®
®
O
@)
®
®
®

Yololelelololels)
lelelelelelololele)]

elelelalelelelelelelelelelelelelelelelele)

Wrote a short story or poem (not for a class)
Played inaschoolband ...........oooevuiiiiian..,.
Played in a school orchestia .
Smoked Cigarettes ...........ceiiiiiiiiaantinian..
Attended Sunday SChool «.vvvevvnrnnrnnreneinnnnnnn..
Checked out a book or journal from the school library .. ..
Wenttothe movies .......ooiuiiiiinennnennnnnnnnn.
Discussed how to make money with other students ......
Said grace before meals ......oveeuvrieeresvneninnn...
Prayed (not including grace before meals) .
Listened to folk MuSiC..evveevininnni i,
Attended a public recital or concert «........oviuen..
Made wisecracks in class
Arranged a date for another student ...................
Went to an over-night or week-end party ................
Took weight-reducing or dietary formula ...............
Drank baer .....oviniiiuiiiiiii i

Overslept and missed a class or appointment
Typed a homework assignment .........cooeevneenn...
Participated in an informal group sing .
DIanK WiNe «vvvvnrntiiiiiiiieineeenenennnnnnenss

clelelelelelelolelelelelelclcle)

OO

Turned in a paper o theme late ....... ..
Tried on clothes in a store without buying anything ...,
Asked questions inclass .............oiiiiiiiiia..,
AUENAEd CRUICH v eeee e eeeeeeaneen ®
Participated in organized demonstrations .............. @

elclelelelolelclelelelelelelolelelele)
elelelelelelelelelelelelelelelelelelelelelele)

I
(Mark one for each item) 5§
s £

tay

Becoming an accomplished musician (performer or composer)

Becoming accomplished in one of the performing arts (acting,
danCing, e1C.).. ... iuit i ©® @@

Becoming an authority on a special subject in my subject field.. @@@@

Obtaining recognition from my colieagues for contributions in my
special field +...... ettt e RN ©® @@

Becoming an expert in finance and commerce ..................
Having administrative responsibility for the work of others
Being very well-off financially ..........oevvunennnnnn.
Helping others who are in difficulty ...........c.coeveiuian....

Participating in an organization like the Peace Corps or Vista @@@@
Becoming an outstanding athlete

Becoming a community leader ............o.iiiiiiiieniiin...
Making a theoretical contribution to science +.......cooeveennn, @@ @@
Writing original works (poems, novels, short stories, etc.)........ @@@@
Never being obligated to people » -+ ovtvveeerennnneiieniiinnns ©® @@
Creating artistic work (painting, sculpture, decorating, etc.)...... @@@@
Keeping up to date with political affairs --+--oveveeinenaiias,

Being successful in a business of my own.

compared with the average student of your own age. We want the most accurate
estimate of how you see yourself. (Mark one for each item)

Highest 10 Above Below Lowest 10
Trait Percent  Average Average Average Percent

Academic ability .
Athletic ability ........oouunt.
Artistic ability «........oounl.
Cheerfulness .................
Defensiveness .......
Drive to achieve
Leadership ability
Mathematicat ability -
Mechanical ability ............
Originality .......coevennn....
Political conservatism......... O ..... o ........ O ..... O ..... O
Political tiberalism
Popularity .....covviiiineenn
Popularity with the opposite sex O ..... O ........ O ..... O ..... O
Public speaking abifity ........ .
Setf-confidence (intellectual) O
Self-confidence (social) ....... O
Sensitivity to criticism ...
Stubbotnness .................
Understanding of others .......
Writing ability

27.How old will you be on December 31 of this year?

28. (If you are married, omit the following question)
What is your best guess as to the chances that you will marry

{Mark one)
16 or younger ....... O While in College? Within a Year after College?
7 o Very good chance
18 o O Older than 21 ..... o Some chance ,................
Very little chance
Nochance ...................
1785 M Ave., N.W. Washington. D.C.

l Prepared by American Council on Edi
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Note: Please supply the additional information requested below by indicating your answers

29.

30.
31.

32.

33.

34,

35.

36.

37.

in the spaces provided. REMEMBER, complete all items after reading them
carefully.

If there were no community college in Portland or within 25 miles would you
probably be in college elsewhere? . ... ... i ittt innnnnnnnnnn..
Do you live at home while attending college? ....cviiiieinnnnnnnnnnnnn

Do you plan to transfer to a four-year college before graduating from
community college? ...ttt ittt itttiieteteecesrnnanennnnnnenns

If you are working while in college, please indicate the number of hours
you plan to work weekly, .o iiiiit ittt ittt i,

Indicate your opinion of each of the below statements by checking according
to the following code:

A Disagree somewh . & 5
gree strongly %s g somewhat ) & § od sa
Agree somewhat Disagree strongly S5 ¢5 &6 &3
&S 55 85 g9
v &F 55 54

a. The activities of women are best confined to the home
and family., ..........ccc0iuvvn.. cereeeas et ieseraee .. c)y )y )y ()

b. Parents should be discouraged from having large families. ( ) () () ()

c. Realistically, an individual person can do little to bring

about change in our SOCIEty .viviereieeneerrssnnnonnasas () () () ()
d. My beliefs and attitudes are similar to those of most

other college students . ... eeeeeeeeereeeeeneennnnns L0 ) )y )
e. The voting age should be loweredto 18 ... .cvvviiuennn... )y )y )y ()

f. Students from disadvantaged social backgrounds should
be given preferential treatment in college admissions ....( ) () () ()

g. Most college officials have been too lax in dealing with

student protests on campus,........ Ceeeriesonan e aens () ) ) ()

In terms of my college experience, if [ were to describe what a counselor is most
like, I would say: (check only one of the below.)

() A teacher ( ) A Principal or Dean () Parent ( ) Preacher
() A friend () Doesn't seem like any of these ( ) Other

In your opinion, check the one item below which represents the most important job

of the community college counselor. (check only one)

() keeping records ( ) help one select the right courses
() help discipline students ( ) assist students in making all kinds of decisions
() help students to select a college

Many students have considered talking to a college counselor. Sometimes, however,
certain considerations cause them to decide against it. Was this ever true of you?
Yes No (Check cne)

If your answer to question 8 was ''Yes, ', write the one most important reason for your

actions on the line below.




