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ABSTRACT

This paper is a descriptive analysis of a college day care
center, situated on the campus of one of the community colleges of
the City University of New York, which services the pre-school
children of full-time matriculated day students. The Center is
administered by the student-parents, under the supervision and
guidance of the Faculty Coordinator, who is a professor in the
Department of Student Services. The teaching staff consists of
a New York State certified Teacher-Director and Group Tescher, angd
an Assistant Teacher, all full-time, and numerous part-time work-
study student aides.

Chapter I contains a review of the literature on college day
care. Chapter II describes the efforts oé the original founding
student-parents to establish g day care center, the problems they
encountered, and the steps they took to resolve them. Chapter IIT
deals with the structure and organization of the Center, and the
evolution of the role of each of its three components: the col-
lege administration, the teaching staff, and the student-parents.
Chapter IV describes the educational philosophy and program of the

Center, and Chapter V is a discussion of future goals and directions

for the Center.
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INTRODUCTTION

With increasing numbers of women with children returning to
college in order to gain the education and technical skills needed
%o pursue careers and upgrade their standard of living, we see a
gfowing need in this country for a relatively new concept in day
care: +the college day care center. This is the story of one such
center¥, situated on the campus of a community ccllege in the City
University of New York (C. U. H. Y.)Vsystem, which is now in its
sixth year of operation. 7T held the position of Teacher-Director
cT the Center from September 1972 to January 1976 and was smong,
those who helped it develop from an uncertain beginning to its
present successful form. Besides providiﬁé a8 place for pre-school
children to learn and grow, the Center also extends andlenriches
the college experience of their parents, who are all students,

In describing and evaluating the Center, I intend to show
the need for such a éervice, how this particular Center evolved to
its present form, the ways in which it differs from traditional day
care, and the various éomponents which are necessary for its success~
ful functioning. I see college day care as a vital new trend in
early childhood education today, and hope that the story cf this

Center may give practical assistance and moral support to those com-
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mitted to establishing one of their own.

¥Note: For purposes of expediency and clarity, the day care center

which is the subject of this paper will be referred to in capital

1

letters, as "the Day Care Center," or simply, "the Center."
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K DEDTCATION

The Faculty Coordinator of the Dday Care Center, Professor L.,
who plays a large role in this paper, died on August 3, 1977, after
this paper was completed but before it was submitted. Her inspiration,
guidance and concern for the children, parents and teachers of the
Center will be sorely missed.

T would iike to dedicate this papesr to her memory.

T would algo like to note that a new Faculty Coordinator has
been appointed by the college. Bhe is also a professor in the De-
partment of Student Services and was a very close personal friend of
Professor L. T believe that the principles and high standards which
Professor L. espoused will be continued under the direction of the

=

new Faculty Coordinator.



CHAPTER I

REVIEW OF THE LITERATURE ON COLLEGE DAY CARE

The literature on college day care is extremely sparse. In
a thorough search of articles from the last ten years, I was able
to find only two articles and three pamphlets on the subject. T
believe the réason_for this is that college day care is a verv new
development : most of the centers were estabiished in 1970 or
later. Alsc, while the trend is growing, campus day care centers
are still found in relatively few colleges and universities around
the country.

The information contained in the literature 1s either sketchy
or theoreﬁical. The two articles very briefly describe the
particular programs and structure of two céﬁters. One pamphlet

is a statistical survey of centers arcund the country, and the other

two are theoretical proposals for setting up centers.

McCord, Ivalee. "Child Care Centers: A Boon for Campus
Mothers." Journal of Home Economics, No. 65, April 1973,
pp. 26-28. ‘

This article describes the day care center al Kansas State
University., Interestingly, the center was set up to enable the
wives of student-fathers to continue their education. Unlike our

Center, this one services only the children of part-time students,



and both parents must be students. The age range is glx months

to five years, ;ith sleeping quarters for infTants, and the center
gerves as a laboratory school for students in the home eccnomics
department. Ccomparing this program to our Center, we see the wide

diversity in campus day care, each center being structured to meet

the needs of its particular population.

Major, Janemarie. "Day Care on a University Campus; George
Mason University, Fairfax, Virginia." Children Today, No. 4,
September, 1975, pp. 25-26.

This article desals primarily with the efforts to establish a-
center for the students of the university. As with our Center, the
students here set up a committee {in 1971) to research licensing
regulations, educational standards, and available facilities. Their
center, however, services children from the surrounding community
besideé chiidren of students, and their Board comprises faculty and
community representatives besides student-parents. They receive
some funds from the Student Govermment, the remainder coming from
fund~raising events and fuition from parents who are working members
of the community. As with our Center, the (George Mason University
center began servieing greater numbers of childrén and parents each
yvear, and hired additional staff, as more parents became aware of the

existence of the pregram and its good reputation,



Greenblatt, Bernard and Loils Eberhard. Children on Campus:
A Burvey of Pre-Kindergarten Programs at Institutions of
Higher Educaticn in the United States. Washington, D. C.:
United States Department of Labor, 1973.

This is & comprehensive statistical survey of child care
programs at colleges and universities across the country. Included
sre laboratory schools,® which were established much earlier than the
day care centers and follow a more traditional nursery school pattern.
The pampnlet containg many interesting findings about college day
care centers. First of all, it confirms the fact that campus day
care 18 a new phenomenon. Ninety-six percent of the centers were
started after 1964, among which two-thirds were established in
1970 or 1971.

In some ways our Center is similar to the majority of centers
around the nation. Student-parents were the largest group vwho
initiated day care programs, and student;garents administer almost
half of them with hiring authority in 30%. Studentmpa?ents have
no hiring authority in any of the laboratory or nursery schools con-
nected with the colleges., Thus, we see that campus day care has
grown cut of the "student power" movement that began in the late
nineteenmsixties? Forty-two percent of the day care centers limit
enrollment to the children of students, but unlike our Center, most
of them are used by the academic departments for research and train-

ing. Our Center, which exists ag a service to student-parents and

their childiren only, is unique in this respect. The survey also finds

¥"Taboratory schools" are discussed on page 16 below.



that most student-parents using day care are mothers, and many of
these mothers a;e heads of families.

| In many imporbant areas, the Center differs widely from the
majority of itg counterparts across the nation., For example, only
25% receive the majority of their funding from the unlversity. But
the major difference lies in the quality of the day care programs,
One.can infer from the statistics that many of the centers are more
concerned with serving the needs of the parents or university than
with creating an optimal educational setting for their children.
One-quarter of the programs consider themselves a “drop-in" or
"baby-sitting" service, and adapt themselves totally to the
parents' programs. Only 4h% are licensed, and most depend on
volunteers for staffing. Furthermore, only 52% of the day care
directors have some graduate work or a graduate degree, as copposed
to 88% to 100% in the other university chiid care programs,.

It strikes me that an effort must be made by the ﬁniversities
and parents to upgrade the standards of the majority of college day
care centers, by educating the student-parents as to the necessity
for qualified personnel and g developmentally sound program for

their children.

Child Welfare Leapue of America. Campus Doy Cnrer  Issues
and Resources... New York, 1971,

The first and major part of this pamphlet is an article by

Paula Page, "The Campus and the Day Care Movement." Ms. Page writes



~of the political and sociological implications of college day care.
She believes that 1t must "provide healthy and educational op-
portunities to {sie) our children," (cf. p. 2) rather than exist
solely for the benefit of parents or employers. She also advocates
"eooperation with non-campus people,”" (ef. p. 3) and views university
day care centers as a force in impfoving the quality of child care
service in the larger community around the university. Thus, while
"admission priorities should be given to students, employees, and
faculty members,” {cf. p. 5) she believes the centers should admit
children from the community whose parents have no university affilia-
tion. Another reason given for admitting children from the com-
munity is to prevent under-utilization of the center. This would

not apply to our Center, which has a large waiting lis%.

Ms. Page advocates using the campus ceniters as training pro-
grams for professionals and paraprofessionals, but states, "A
special consideration with on-campus care is that the university
administration, the psychology and education departments, and others
should be prevented Irom turning the day care program into a
'laboratory' where children or thelr parents become specimens and
compulsory subjects of experiments and tests." (ef. p. 5) This is
the very reason why our Center 1s not used at all by the academic
college departments, but, as noted above, this is not the case with
the majority of centers. With regard to control, Ms. Page states
that "parents and staff should determine the policies and program

for each day care service offered," (cf. p. 5) and warns against



accepting funding from sources that would influence or control

the program, such as governmental agencies or corporaticns. On
the whole, this article offers some useful ideas on the broader
lasues of campusg day care.

The second part of the pamphlet is a "Day Care Survey" pre-
pared by the Woﬁen's Center, United States National Student Associsa-
tion, in cooperation with the Child Welfare League of America, Tnec,
1t consists of a guestionnaire to be senf t0o colleges and universities
regarding informetion about currently existing or planned day care
centers., The survey covers such areas as Tunding, type of progfam,
aémissions criteria, backgrounds of user families, hours of opera-
ticn, age range, and staffing.

The third section of the pamphlet is an annotated bibliography
of books and articles on day care in particular and child develop-

ment and early childhood educaticn in general.

Los Angeles Community College District, California Division of
Tdueational Planning and Development. Campus Children's Centers:
Sample Proposal... Los Angeles, January, 197k,

This pamphlet offers specific guidelines and suggests
standards for sebtting up centers at all of Los Angeles' community
collepes and other community colleges. The findings are based on a
survey of the need for day care among 2000 students in November,

1971. The authors of the pamphlet propose the following model:

*



Philosophy:

Planning:

Physical
Plant:

Staffing:

Adult/Child
Ratio:

Hours:
Number of
Children:
Age Range:

Admission
Priority:

Admission
Criterion:

Fees:

Scheduling:

to provide a rich educational experience based
on the "whole child."

advisory commiitee consisting of administration,
students, foculty, parent-users, student govern-
ment members, to recommend and propose program,
atalf, and budpctary needs,

factory-build modular units when no space is
available. '

director, assistant director/teacher, three full-
time teachers, work-study student aides. (Note:

The criteria proposed for hiring these students are:
must enjoy working with children, must participatbe
in orientation and training programs).

one-to-ten. (Note: T believe this is too high).
7:30, a.m. to 10 p.m., with older children ac-
comodated in the evening.

30 {at any one time).

two through five yenrs old.

children of full-time day students, with others
allowed if there is room.

financial need.

$ .50 per hour, $ .25 per hour for second child,
$ .15 per hour for third child.

predetermined blocks of time with two hours
minimum per day.

In summarizing the literature, it is interesting to note that

the authors recommend that cempus day care provide quality educational

programs, and yet the national survey indicates that this is not the

case in the majority of centers. The literature also makes clear the



fact that the term "campus day care" encompasses a broad range
of different types of programs, funding, administration, user
populations, staffing, age ranges, hours of operation, admission
criteria,'physical plants, etc., and that no two are ever alike.
Each center must evolve its own program snd policies according
to the neeﬁs and realities of its affiliate university and user
pepulations. I strongly egree, however, that cvery campus day
care center should provide a quality educational experience for

its children.



CHAPTER TIT

THE ESTABLISIMENT O TIIE DAY CARLE CENTER

A, SBociological Background

With the beginning of open admissions at the City University in
the fall of 1969, the populaticns of the colleges in the system
underwent a change, This was especially true of the community col~
leges since a minimum grade average was sbill required to enter
a four—yeaf college, while every high school graduate was guaranteed
gdmission to one of the'ﬁniversity's two—year.colleges. Thousands
of minority group students took advantage of this opportunity, many
of them the first in their Tamilies to pursue a higher education.
While tuvition was free, there were many other costs that these
new students from pocr families cr on welfare could not afford:
transportation, books, clothing, registration feés, etc., Several

' guch as Work Incentive Program (W.I.N.),

"poverty programs,'
Regional Opportunity Centers (R.0.C.), and College Discovery (C.D.},
subsidized needy students who qualified for them. Other students
Look out government loans or participated in work-study programs
to finance their educations.

The burgeoning women's movement of the late nineteen-gixties and
early seventies, and the increasing divorce rate created another

v

trend in the changing population at the community colleges. Women
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with children found themselves the sole support of their-families,
yet lacking the education or skills needed te mzke any real finan-
cial contribution. These women took advantage of open admissions
to enter éareer-oriented prograns, most of which were offered at
C.UN.Y.'s community colleges. The women's movement helped women
in general to acknowledge feelings of dissatisfaction with the
traditional role éf wife and mother, and this too led them back
1o college.

From this population at one of the community colleges emerged s

group of parents who initiated the quest for a day care center.

-

B. The Need for Day Care

In October of 1970 a small group of students with young children
began working toward establishing a day care center at the college.
Most of these women had been attending evening school and were
frustrated by the many years it would take to graduate with an
Associate's degree. Moreover, most were interested in the career
preparation programs such as secretarial, nursing, child care,
accounting, ete., which required day-time Field work for gradua-
tion. As the leaders of the group wrote in a memorandum tc the
President of the college in the summer of 1971, "Since many women
have been away from school for gome time, many of them now have
children and open enrollment cannot be truly open until it provides
a facility to care for these children while their mothers (and fathers)

. 1
are in class."
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In this memorandum the students, célling themselves the Day
Care Collective, stated that their "goal is to provide a safe,
stimuleting and educational environment for the pre-school (ages
two to six) children of students attending classes at the college,"
It was decided that the minimum age would be two years old, since
infant day care with its many specialized recuirements, was con-
sidered unfeasiblé. Children of kindergarten age (five to six vears
old) were to be inéluded because public school kinder#arten was only
oneg-half day and therefore would not meet‘the needs of a student
with & full day of classes,

A day care cenber on or very near the campus was considered a
necessity by these mothers because the existing centers in their
cormunities could not meet their specinl needs as students. TIn the
first place, since they were not working {(and most had poverty level
incomes), they could not afford the fees. Secondly, the centers in
their communities were copen from 8 a.m. to 6 p.m., and gsince classes
at the college cr field work started at 8 and ended at €, it would be
" impossible to drop their children off early enough or pick them up
on time, Thirdly, most centers did not accept children as young as
two. Babysitting was not a viable alternative., The parents could not
afford to hire a sitter for such long hours, and strongly desired an
educational experience for their children rather than custodial cafe.g
They were also experiencing a great deal of pressure in trying to
combine the roles of student and parent, snd having their children

3

close by was psychologically very reassuring.
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C. Iarly Efforts

During the 1970-1971 school year the Day Care Collective was
busily involved in research on costs, acquisition of funds, legal
problems, and securing an appropriate space. They contacted the
insurance broker for the college who could provide comprehensive
lizbility insurance for twenty children in the Center for $1650
per year.. The college administration was concerned about the pos-
gibility of accidents befalling such young children and insisted on
liability insurance. Along with students from other city colleges
they met with the Dean of Student Services of C.UN.Y., requesting
a favorable policy towards day care. In July of 1971 the Dean for-
warded a memorandum to the deans of each C,U.N.Y. branch in which he
exprgssed his general support for the concept of day care but made it
clear that this did not mean the promise of any money or space. Thus,
while C.U.N.Y. offered theoretical approval it did not promise anvy
practical assistance but rather left that up to the individual col-
leges.

In May 1971 the Collective worked out a budget for 24 children as
follows: |

Furniture, consumable sand non-consiumable

equipment and supplies : $2285,00
Teacher salary 8000.00
Tiability insurance ' 1650.00
Rental cost 5000.00

Total $16935.00
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This figure did not inelude snacks, which were to be covered by
a small Weékly fee of one dollar paid by the parent. The children were
to bring their o%n lunches.

The budget was submitted to the Student Association which is
chaired by the President of the College and consists of representatives
of the administration, faculty and student body. The Association
disburses the student activity fees paid by all C.U.N.Y. students,
to the various clubs, athletic programs and socizl events of the
Ccllege. The Board of Directors voted unanimous approval of the
budget, which was followed by its acceplance by the entire Association
with the conditicn that the Center become incorvpeorated. This con-
dition was set to relieve the College of the burden of liability. The
Day Care Collective immediately contacted the Bank Street Cellege Day
Care Consultation Service for informaticn on incorporation and was re-

ferred to a lawyer who started working on the procedure.

S

D. The Search for a Space

At this point the parents had an operating budget but no physical
gpace in which to house the center. This was the most difficult aspect
of their struggle szince space on the campus was limited. Cne eof the
first acts of the Collective in the fall of 1970 was to write a re-
quest for space and funds to the President of the College. In
December of 1970 they were told by the Dean of Administration that
there would be no space available until two ﬁew buildings uwnder
consﬁruction were completed. When the new bulldings opened in the

spring of 1671 the Collective requested that a student lounge area in
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one ¢f them be reassigned for use by the day care center. The ad-—
ministration was very reluctant to relinquish this space since it
feared student Q;action to the loss of their lounge area,

In the spring of 1971 a faculty member in the Department of
Student Services who served as a counselor, and who was enthusiastioe
about the need for a day care center, was approached by the parents
to help them find a suitable space. Together they contacted a YMHA
about two miles from campus which offered them a small room able to
aécomodaie only 12 children, far fewer than the number needing to be
serviced, for an excessively high rent. Besides these factors, the
location was considered unfeasible because most of the parents could
not afford the two extra fares per day that dropping off and picking
up their children would entail. Other possible sites in the community,
such as a storefront near the entrance to the campus or a room in a
nearby synagogue, were rejected because of outrageous rents or un-
tenable restrictions, such as not being abie to move the furniture or
having to vecate by 3 p.m. |

During the search for a space the psrents met with representatives
of the afcrementioned "Y," a city hospital in the area, and other
community organizations to explore the possibility of establishing a
day care center for the whole community with permanent funding from
the Human Resources Administration (IH.R.A.), which had just started
funding community day care centers on a larpge scale. The Agency
for Child Development and its Special Office on Day Care had just
been constituted and guidelines were being established. This meant

a time-consuming process of dealing with bureaucratic red tape before
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funding could be granted, and the Day Care Collective was in des—
perate need of a Center to open in September 1971 when classes
started. They aiso felt that certain demands imposed by H.R.A
funding were too rigid and since the Student Association had readily
approved their budget, they dropped further efforts to obtain H.R.A.
funding. In the light of the recent budget cuts which forced the
closing of so many centers, this was certainly a wise decision in
retrospect.

Among the parents' extensive efforis was researching the status
of day care at the other branches of C.U.N.Y. They found that while
seven colleges, both four-year and two-year, had centers, they were
marginally funded and/or inadequately housed and were looking for more
substantial funding and better locations. Three other colleges were
also working toward opening a center in September 1971.

The Collective still had no space as of July 1971, when the
President of the college resigned and a né%-President took oflfice.
The parents immediately sent him a memorandum outlining‘their efforts
and met with him to discuss the detaileg of their research. The new
administration was very impressed with the thorough and painstaking
Job the parents had done and with theilr determination. At the end of
August 1971 the College granted them the use of the aforementioned
lounge area in one of the new bulldings on campus for their Center,

The decision tc go ahead with the parent-run day care center was
also due in great part to the President's trust in and respect for the

faculty member who had been working with the parents and who from now

cn was to play a large and vital role as "Faculty Coordinstor' of the
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.great weight with college officials. 3

16

Center. BSince there were no guidelines for a student-controlled
college day care center, one may well imagine that a college ad-
ministration mig;t hesitate in granting its approval for such an
experiment. Tt was agreed by all parties that a governing parent
Board of Directors would administer the Center, formulate admission
procedures, hire the teachers, ete., under the guidance and super—
vision of the Faculty Coordinator, who would be directly responsible
to the President through his Special Assistant, acting as liaison. As
I intend to demonstrate later in this paper, the support and cooperation
of the college administration and the active participation of a
faculty member are essential factors in its successful operstion. It
is also true, however, that the day care center would probably never
have been established if the demand for it had not come from the

students themselves., A united front of determined students carries

E. Day Care vs. Laboratory School

Tt must be noted that the presence of young children on a college
campus was not in itself & new situation. Many colleges and uni-
versities, inciuding some in the C.U.N.Y. system, operate ”laboratbry"
nursery schools which serve as training and research facilities for
faculty and students in the departments of education, psychology and
related disciplines. These are usually under the direction of a member
of the faculty. The day care center that ou¥ student-parents en-
visioned, however, would be governed by them and would accept children

of etudents only, on a "first come, first served" basis with specinal
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consideration given to cases of extreme need. The parents planned

to hire a certified Teacher-Director who would be responsible for
developing and:}mplementing the educational program. It was there-
fore more in keeping with their aims to have as Faculty Coordinator

a member of the Department of Early Childhood Education. The parents
did not want the Center to serve as n laboratory school, which meant
that it would ultimately fall under the control of the various college
departments using it.

It was also decided that the Center would not service the children
of faculty members. It was felt that faculty parents, who ecculd af-
ford the existing facilities in their commumities, would be taking
the place of a student whose need for an education was great and
whose finances were sorely limited. The student-parents also felt
that realistiecally, they could not Tully exercise control of the
Center with faculty members among their ranks., Tt would seem naive
to assume that students and faculty couldbwork together as equals,

The faculty member possesses greater sophistication aﬁd experience in
leadership and the student-parents would tend to feel intimidated and
unsure of themselves, The College and the parents saw the day care
center as an excellent opportunity for the student-parents to gain

expertise in leadership and administration, and the presence of

faculty members as parents would tend to lessen the students' role.

T, Hiring the Teachers

By August 30, 1971 the parents had a working budget, equipment

borrowed from various college departments, a space, and the determina-
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tion to open by the first day of classes, September 16, 1971. All
they lacked was a teaching staff. Since the Center would haove to be
open from T:15 aim. until 6:30 p.m. to accomodate the parents'

class and field work schedules, it was necesgary to hire two full-
time New York State certified teachers in order fto provide adequate
coverage and meet licensing standards. The Student Asscciation
granted additional funds for a second bteacher's salary. One of the
teachers would serve as Hducational Director of the Center, 8ince the
Center would service twenty children at any one time, additional
agseistance was to be provided by ten college work-study students who
would work up to fifteen hours each per week and be paid by the
federal work-study program, thereby creating no additional finsaneial
burden for the Center. The college Department of Personnel agreed to
refer work-study students to the Faculty Coordinator, Professcr L.,
who would interview them before sending them on to the classrcom where
they would be trained and supervised by the teachers.

The parents placed an advertisement Tor certified teachers in the
Sunday New York Times over Labor Day week-end, and on the following
Tuesday the college was deluged with phone calls. This was 2 most
hectic pericd for all invol¥ed: the parents were exhausted from
all their efforts to establish the Center, Professor L. was occupied
with counseling students during college registration, and vet they
all had tc summon up the energy to interview the numerous applicants.
They were determined Lo hire a teaching staff and open the doors of

the Center on September 16,

Professor L. participated in the interviews, offering her advice
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and opinions, but the ultimate decision was left to the parents.
They felt uncomfortable with some older, more experienced applicants
whom they fearea‘would condescend to them, and finally hired two
young women just out of ccllege, with no teaching experience other
than student teaching. They were certified in early childhood
education and highly recommended by their ccllege adviscrs, but

as we shall see, they were not egual to the large and difficult
task of develcoping and implementing the program, functioning within
the framework of a parent cocperative, and dealing with the speecial
requirements of a college day care center.

Scon after opening, the parents met with a representative of the
Department of Health, Divisicn of.Day Care, who assigned an Early
Childhood Ceonsultant to the Center. The Consultant was knowledgeable
and experienced in the field of early childhood education, and of-
fered supervision and concréte suggestions besides observing the
program to determine if it met the educatianal standards for 1i-

censing. A health inspector was also dispatched to the Center, and

a license was issued in March, 1972.

G. Early Crisis: The Teachers

Soon after the Center opened it became apparent that things were
not running smoocthly in the classroom. Because of their lack of
experience the teachers were unable to develop a curricuium and
structure the day so that the children were involved in meaningful
activities. The Teacher-Director was more interested in carrving

out the administrative duties of the Center, which further under-
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mined the program. The teachers also lacked the insight into
child behavior and the techniques necessary to exercise effective
and appropriate ZOntrol and discipline, and tried to accomplish
this by raising their voices frequently. The parents were unhappy
about this, and felt also that the teachers spoke to them con-
descendingly and were not sensitive to their feelings.

Although twenty-two children were enrolled from the begin-
ning, there were usually far fewer at any one time since they came
and went according to their parents' programs, and this aléo
contributéd to the teachers' growing apathy and low morale. Further-
more, the teachers could not cope with training and supervising the
student aides, who were young and inexperienced and greatly needed
guidance, TInstead of utilizing their abilities with the children,
the teachers sent them on errands or had them clean up the room.
Those students who were eager for the experience of working productive-
1y with joung children found themselves ff&strated and discouraged,
and those who were less dedicated spent much cf their tgme reading
newspapers or soclalizing with one another. During this periocd some
of the student aides also had children in the Center. This arrange-
ment proved guite unsatisfactory for their children, who could not
tolerate their mothers' attention to the other children, and for the
parents, who found it impossible to treat their own children im-
partially, as members cf the group.

Professor L. was aware cf the unfortunate situation in the
classroom from her own observations and Trom the parents' complaints.
She scheduled semi-monthly meetings with the teachers to discuss wavs

of'improving the program and relastions with the parents, but the teachers
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were unreceptive to her suggestions and communication between them
began to detericrate. The teachers also resisted the professicnal
advice of the Early Childhood Consultant who visited the Center

often and had taken a personal interest in its well-being.

H. Farly Crisig: The Parents

During the first troubled semester, a serious conflict was
raging among the parents that threatened to destroy what they had
Wgrked 8¢ hard to create. In order to exist as an autonomcus bedy
within the college the Center needed a governing RBoard of Directors
to be voted upon by the entire parent body. Two of the original
rerent leaders, one white and one black, who were also close personal
friends, were vying for the position of Chairperson of the Board.
In her attempt to gain power, the black parent secretly influenced the
other black parents to vote for her, arguing that they had to unite to
keep the ﬁhite parenfs from seizing power‘ghd ultimately pushing out
the black parents.

This conflict mirrored a larger one in the city at the time,
when minority groups were struggling for community control of schools.
While one may agree with the concept of community control, it was
often the case thqt the politics and emotions involved often worked
to defeat the goal, which was quality education for the children. As
for the Center, this power struggle created a bitter divisiveness
between the black and white parents. 'The black parent finally did

win & majority vote and was elected Chairperson, but relations between
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the races continued to be hostile and confused. Fortunafely, the
racial tension was not evident =mong the children in the class-
room, although they and the Center as a whele did suffer from the
parents' turmoil.

As the semester progressed it became evident that the Chair-
person lacked the leadership and administrative capabilities needed
for her important rcle. Because of the parents' disorganization
the administrative duties were being taken over by the Teacher-
Director. Professor L. saw this turn of events as a threat to the
Center's future. In order to maintain a compatible relationship
with the college, the parents had to exercise compefent and efficient
control of the Center. Professor L. called numerous meetings with
the disgruntled parents to discuss the need for a change. At the
beginning of the Spring 1972 semester the parent body elected a
new Chairperscn, a black parent who had been disturbed by the former
Chairperson's efforts to turn the leadership of the Center into a

racial issue. She also possessed fine administrative skills and was

accepted by both the black and the white parents.

J. Hiring a New Staff

Now that the Board of Directors was Tunctioning smocthly under
its new Chairperson, Professor L. and the parents turned their at-
tention to the deteriorating classroom situation. The parents had
grown increasingly dissatisfied with the teachers and complained to
Professcr L. about their condescending attitude and their methods of

discipline. Perhaps because they were unfamiliar with a good early
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childhood program, they did not complain about the lack of structure,
stimulation, and direction in the classroom. Professor L., however,
eould sece that fhe teachers were unable to Improve the program and
feared that the college would not tolerate so unprofessional an opera~
tion for long. She felt that her active intervention was needed to
forestall the demise of the Center, and urged the parents to dismiss
the two teachers.

Despite their dissatisfaction, they were reluctant to do tﬂis.
They were resistant to changing the status-quo, fearing that a change
might turn out for the worse, Many of these women lacked self-esteem
and felt grateful to have anything, even if it was not up to par.
Also, the parents had no experience with a good preogram against which
to Jjudge their own, After many discussions with Professor L., the
parents finally overcame their reluctance and fired the two teachers.

On May 2 ﬁhe Board of Directors requested funding from the
Association to enable the Center to remainaépen during the summer
session. The parents of currently enrolled children exﬁressed grest
enthusiasm about using the Center during the summer, since they were
eager to finish their studies as quickly as possible so thevy cculd
find jobs and suppert their families. Since the summer session was only
four days per week and the school day was shorter, funds for only one
teacher were granted. Again, work-study students would provide further
assistance, Professor L. knew of an excellent, older woman who had

been teaching at a nearby private progressive parent-cooperative

gchool for several years. The parents visited her school and ob-



ety

2k

served her in the classroom, and were impressed by whatrthey saw,

They hired her"as Teacher-Director for the summer session. Although
offered the position for the-forthcoming school year, she could not
accept because of her Qommitments to her present school. The new
Teacher-Director created a room arrangement which was conducive to
independent learning and exploration, and involved the children in
numerous activities. When the parents began grumbling to Professor L.
about certain characteristics of their Teacher-Director that they

did not like, Professor L. called the parents and the teacher together
so that their concerns could be dealt with in the open. Unlike the
former teachers, the present one was able to accept the parents'
feelings and work on improving her relations with them.

The parents had started looking for a new Teacher-Director in
thé spring of 1972. They had three months to conduct a careful and
thorough search. Again they placed an ad‘in the New York Times and
notified the placement offices of various colieges. Groups of parents
visited the élassrooms of those applicants currently teaching, and
cbserved them work. They were exposed to variocus teaching styles and
methods and gained more certainty about their own preferences. After
the summer session began they could compare teachers and programs
they had observed with the Center's. After visiting and interviewing
many applicants they still had not Tound one acceptable te a majority
of the parents. They were being exceedingly cautious to avoid re-
peating their previous mistake,

At the beginning of July 1672 I found out about the Jjob orening



through the Bank Street College placement office., Since my
previous teaching Job had ended in June, the parents asked me to
work with the chzldren in the Center and then stay for an interview.
The parents observed me one morning during their free pericds or
when they brought in or picked up their children. That afternoon
the Chalrperson, some other officers and those parents who were
available, along with Professor L., interviewed me in her office.
During a-long and intense session, they put forth many pertinent
and specific questions. Many of the parents and Professor L.

felt positively about my answers and about my work with the children,
but were hesitant about hiring someone relatively young and with
only one year of teaching experience other than student teaching.
They asked me to return to the Center a few more times so that more
of the parents, the Barly Childhood Consultant, and Professor L.
could observe me further, After many cobservation sessions and a
long phone conversation with my Bank Streeg advisor, the parents
hired me at the end of July, 1972.

A male assistant teacher, certified in early childhood educa-—
tion and recommended by the Farly Childhood Consultant, was hired
socn after. The parents were pleased to have s male on the teaching
staff since many of the children were from fatherless homes. Because
most of the children attended the Center from T:15 a. m; to 2:15 p.m.,
it was decided that the Teacher-Director and Assistant Teacher should
be present during those hours. A young woman friend of one of the

parents, certified in elementary education, was hired on an hourly
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basis to cover the Center from 2:15 to 6:30 p.m. except on Fridays,
when fewer classes were held and therefore attendance was lower,
and all classes ;nded at L p.m,

The Day Care Center had survived its first tumultuous year. The
parents, united under their new, competent Chairperson, had hired
a dedicated and committed teaching staff. Professor L. would continue
her vital role as liaison between the coliege, the parents, and the
teachers. And yet, there were no estsblished guidelines for cperating
a college day care center. The task of picking up the pieces and
creating a professional, high quality program would be a difficult

one.
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CHAPTER ITT

STRUCTURE AND DEVELOPMENT CF THE DAY CARE CENTER

A. The College Administration

1. The Contract

The Day Care Center is administered by the parents, who are
all students. And yet, it could not survive and flowrish without
the active support of the college administration. Waile the avery-
day operation of the Center and major policy decisions are left in
the hands of the parents and teachers, the college, through the
Faculty Coordinator of the Center, Professor L., rlays a vital role,
While the college officials keep a watchiul eye on the Center, thev
also insist that it remain a separate entity because of the guestion
of liability. The relationship between-the Center and the college
is described in detail in = legal contract that was drawn up between _
the college, the Student Association (the funding body), and the
Center in September 1971 when the Center first opened.

According to the terms of the contract, the Association or the
college grants the Center a license to vperate alday care center on
campus for the nominal sum of one dollar per yeer. The coliege may
change the location of the Center only if it glves reasonable notice
beforechand and provides another space., Furthermore, tﬁe contract

stipulates that the coliege and/or the Association will provide, at
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its own expense, all heat, light, power and structural maintenance,
and will also provide emergency medical care for any child injured
or taken 111 whfﬁe at the Center. These and other supportive
services will be described below. In turn, the Center agrees *o
provide all necessary equipment, pay for general liability angd
workman's compensation insurance, and for any licenses or permits,
and to furnish all medical, legal, or other forms necessary to its
operation,

The contract clearly establishes the Center as g separate
entity apart from the college. It states that the Association or
college is not responsible for the Center's debts or losses or any
claims against it, that employees of the Center shall not be
cdnsidered employees of the college (the teaching staff has a
category all to itself, "Day Care Instructional Staff"), and that
the Center shall not use the name of the college or Association
except to identify itself. o

The following provisions in the contract ensure that the
college and Association maintain s measure of control over *he
Center: 1) The Center agrees to comply with the rules and regu-
lations of the college, the City University, the State University,
and the City of New York, and to cooperabte with the administrative
offices of the coilege in enforcing same; 2} the Center must submit
a schedule of its activities, the number of children using it, a
list of the teachers and assistant teachers, ard the hours and times

of its operation; 3) the Center shall furnish the college with the
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nzmes, saddresses, and phone numbers of all its directors and
officers, and advise the college of any change of officers or
directors; 4) th; Center shall consult with members of the college
and/or Asscciation with respect to any problems or policies:
5) the Center shall consult with the college accountant and provide
a statement of expenses and income, and submit to an audit at the
request of the Association; 6) no child shall be permitted to attend
whose parent ig not availsble for any reason whatscever, and the
exact whereabouts and location of the parent shall be known by the
day care personnel. In addition, the Center agrees to emplov only
licensed and qualified help as required by law or the licensing
agency, and the director or teacher bears the responsibility of
summoning a parent in an emergency.

How the provisions of the contract are carried out by the college,
the Faculty Coordinator, the parents, and the teachers will be discussed

2

in this chapter.

2. Supportive Services

The many supportive services provided by the college enable the
Center to function efficiently and economically. 411 the people in-
volved with the Center have always tried to maintain friendly and
positive relations with the various departments and offices of the
college, and have always received their cooperation. While some
services are specified in the contract (e.g., maintenance, enmergency
medicel care), others have evolved =s the Center has become an
established part of life at the college. The following are the

supportive services provided by the college:
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a, Maintenance

Indoors: supplies, regulates and repairs lighting, heating
and air conditigning, paints rcom, makes necessary repairs, con-
8tructs shelves when needed.

Outdoors: plants and mows grass, provides hoses and gardening

tools, comstructed large sand box, built fence enclosing play area.

b. Housekeeping

Provides janitorial services, including sweeping and washing
floor, emptying garbage, cleaning windows, cleaning children’'s
bathroom, supplying paper towels and toilet paper.

¢, Health Office

The college nurses administer first aid for minor injuries,
and are available to provide emergency treatment for serious ac~
cidents or illness. They supply and replenish first aid kit kept
in the Center, and are consulted for information on medical matters.
d. Registrar a

This department supplies a most important service; enabling
the Center to accomodate about forty-five children per semester
while only twenty may attend at any one time. The registrar makes
the listing of classes and hours available to the Féculty Coordinator
before any one else in the college. Professor L. then meets with
the entire Day Care parent body, and each parent's program is planned
so that there are never more than twenty children scheduled at any
one-hour. (This procedure is called "the Grig" because it is

mapped oub on a large chartﬁ\) The computerized course cards for

each parent are then "pulled" before registration, insuring each parent
P
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a place in their selected courses. Because of the strong likelihood
of being "closeqlout” of a class of Ilimited size, and the subsequent
necessity of rearranging one's program, the pre~scheduling of the
Day Care Center would be impossible if the parents did not receive

priority in registration.

e. Personnel Office

This department ccoperates with the Center in providing the work-
study student aides. One of the secretaries in the office screens
potential student aides before sending them on to the Faculty Co-
crdinator for an interview.

f. Businesg Manager

The business manager of the college, who is also the Treasurer
of the Student Association, helps develop the annual budget and helps
the parents keep the books. His office handlies the payroll of the
teaching‘staff.

g. Legal Department

The college lawyer assists the Center in legal matters.

h. Business 0Office

The Purchasing Department processes and forwards all purchase
orders for Day Care supplies and equipment.

1. Security Department

The security force makes periodic checks on the Center, provides
electric torches during power failures, and ccoperates with the Center
in protecting the children during emergency situations.

J. Cellege Hostess (Dean of Administration's Office)

She provides supplies for Day Care parties and functions, such
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as tablecloths, paper goods, plastic utensils, coffee urns, punch
bowls, etc.

k. 8tudent Consttuencies

Varicus clubs of the Student Govermment buv and distribute tovs
to the children at Christmas, donate money for decorations and partv
expenses, and provide students to appear as Santa and his helpers.

1. Student Newspaper

Reporters and photographers cover Day Care events such as
Halloween Trick-or-Treat on campus, holiday parties, and children's
graduation.

m. Physical Education Department

The gymnasium is reserved for the use of the Day Care children
several hours per week. Gym equipment is provided for the children's
use.

n. Chemistry and Biology Departments

Arrange tours of the laboratories for the Day Care ehildren,

end demonstrate simple experiments.

Besides the cooperation of the heéds of these departments, the
Center also benefits from the individual good-will of vaerious people
on campus. A professor of theater arranges for films shown in his
puppetry class to be shown in the Day Care Center alsc, and he
reserves choice seats for the children at puppet showg performed by
his students. Another professor in the Department of Student Services,
a distinguished older gentleman with a doctorate in cliniesl paych-

ology, collects, at home, spools, orange juice cans, shirt cardboards,
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ete., which he regularly carries to the Center in bulging shop-
ping bags.

Maintaininé good public relations with the college is an on-
going concern of the Day Care personnel, and Professor I, often
stresses its importance to parents and teachers alike. Tn this
way, the Center's image has been enhanced over the years, and a
friendly working relationship with the college has ensued. The Board
of Directors always sends notes of appreciation for all donations
of geoods and services, and the people who contribute them are invited
to Day Care functicns. The children themselves once drew a "thank-
you" poster for tﬁe maintenance men who worked on the cutdoor play
yard. The poster hangs proudly in the office of the Chief of
Maintenance. The children benefit by learning how maintenance men,
Janitors, and other members of the college community contribute direct-

ly to their Center.

3. The Faculty Coordinator

Professof L., the Faculty Cocordinator of the Center, is a dynamic
and forceful woman who acts as liaison between the Center and +the
ccllege, and between the'parents and teachers, supervises the parents
and teachers, acts as consultant to the teacheré for children with
emotional disturbance or learning disabilities, and is directly re-
sponsible for Day Care matters to the President of the college. She
performs this Herculean task of dealing with a myriad of problems and
personalities involved with the Center, while also performing her

regulsr dutieg as counselor to hundreds of students, and coordinator
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of a program for older women returning to college.

Professor L. deals directly with 211 the college departments
and offices lisggd above. The teachers inform her of any problem or
request, such as too little heat or the need for extra tables during
& party, and she calls the appropriéte office, This makes for greater
efficiency and less confusion, since the college perscnnel deals with
only one person instead of many. Moreover, her status as professor
in the college carries more welght than that of the Day Care staff
in getting things done.

But Brofessor L.'s role goes far beyond the purely mechanical
one ‘of communicating the Center's needs to the various offices
responsible for them. As advisor to and supervisor of both parents
and teachers, she must be supportive of both sides in werking toward
a resolution of any conflict that might arise.

When the new teaching staff was hired after the firpst year, one
of the first orders of buziness Was’buildigg a good working relation-
ship between the teachers and Professor L. As Teaeher—birector, in
the beginning I sometimes felt overwhelmed by my newly acguired
responsgibility and dealing with so many different personalities in
4 parent cooperative. Based on her previous difficulties with the
Center's stafr, Profegsor L. was dubious sboub my yvouth and
relative lack of experience. &taff meetings were frausht with
criticism and derensiveness on both siden. Howevaer, nllor o few
months, when it became evident that the clagsroom program was working
well and the children were happy, Profesgor I,. and the teachers zained

mutual trust in each other and were able to build a good working
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relationship.

Over the years, staff meetings have evolved from purely
administrative ébncerns to serious discussions, in depth, about
the problems of individual children or ways in which to improve
the program. In these conferences, both the Faculty Cocrdinator
and the teachers examine their own Ffeelings in order to gain a
better understanding of their interaction with the children and
therefore be in a better position to help them. Professor I, and
the teachers explore the dynamics involved in ‘the behavior of the
child, his/her interaction with the other children, and decide what
techniques to use to help the child in the classroom. Many times the
teachers are successful and the particular problem subsides. Tn
cases where the problem is not resolved after much effort, or where
the teachers feel some pathology exists with which they cannct cope,
they refer the parent to Professor L., who offers advice and guidance,
and makes referrals to outside agenciseg whén necessary. When the
teachers intérview new children for admission, Professof L. is
consulted about those who manifest some pathology or who mav he
toc young for this particular setting, in the case of two-vear-olds.
The final deeision in admitting new children rests with the Teacher-
Director, but Professor L.'s advice and suggestions are sought.

In her work with the parents, Professor L. serves two distinct
functions: first, as desceribed above, she acts as consultont to
parents whose children have problems or who are experiencing dir-
ficulties themselves with regard to their children, and second, she

works along with the parents in administering the Center. Professor T.
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sees her administrative role with regard to the parents as that

of g "watchdog.” In speaking of a college day care center, we

must always keep‘in mind that we are dealing with an institution
within an institution. Many parent cooperatives, indesd many
institutions, have foundered due to incompetent or unstable
personalities in leadership positions. If such an undertaking dies,
only that particular organization suffers. But because the Center is
a part of the college, and because she bears the responsibility for
iv, Professor L. takes pains to insure that the leadership is in
competent hands, and that the parents sdminister the Center sensibly
and wisely. Wnile only the parents vote for a new Board of Directors
cach semester, Professor L., through discussions with the previous
officers, has some say in choosing the new Chairperson and other
Board members. Because of the crisis during the first vear when

the wrong leadership almost destroyed the Center, Professor I,.
carefully monitors the selechion of officérs, who, indeed, must work
closely with her.

However, Professor I, is committed to the concept of parent
leadership and doss not merely pay 1lip service to it. The pareﬁts
make all decisions on hiring ana firing teachers, and on admitting
new parents to the Center., Professor I,. attends Board meetings only
when invited, or when she requests to do so because of some in-
formation she must convey to them. When a parent who is not on the
walting list asks for special priority in being admitted to the Center,
Professor L., does not attend the interview by the parent sereening

committee in charge. She has often disagreed with theiy decision on
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whether to grant or deny admission, bub has never influenced the
parents' thinking on this matter.
The officers of the Board conduct the administrative business

of the Center from Professor L.'s office, She meets regularly with

the Chalrperson and Treasurer, and has many short, informal conferenceg

with Board members on administrative matters. FProfessor L. en-
courages parent involvement, and as the Center has grown, has
delegated more and more responsibility to the parents.

In establishing a college day care center, we cannot over-
emphasize the importance of having a strong Faculty Ccordinabor.
Many staff members of struggling day care centers from other coulleges
within the City University and from colleges outside the svstenm
have come to Professor L. for assistance and advice. Theze day care
staff members have no influence with & college administration because
they themselves are not committed to the larger institution. Profes—
sor L. advises them to enlist the active sid and support of a
faculty persoﬁ, along with pressure from the students. As she says,
"One strong faculty member committed to the operation o a day care
center, who provides continuity of service andg who holds the respect
of the institution, is most vital. Things are permitted because
of that perscn. The institution responds to student pressure but
gives the power and responsibility to the faculty member. This is
net often understcod and creates serious problems for m#ny collepe

day care centers."

L. Safety and Security orn a Celiege Campus

Because the Center is part of a larger institution, with many
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people constantly coming and going on campus, the staff must be
especially careful of the salety and security of the Young children
in its care. Sgrict precautionary measures sre taken +o prevent any
serious accident or incident which could jeopardize the existence

of the Center on campus.

Heavy construction has been going on at the college since the
second year of the Center's operation, creating hezardous conditions
due to broken ground, holes, construction equipment and machinery,
efc. The parents are instructed to keep their children close to
them when entering or leaving the Center, to avoid accidents. Chiléren
in the Center are not rermitted to leave the room unaccoempanied by
a teacher or parent, so that tkey do not get "lost," and also to
avoid noise and commotion in the halls when college classes are
being conducted., A teacher or work-study student must alwayvs so-
company the children, in groups of three at the most, to the bath-
room, which is located down the hall froﬁ %he Center,

Many of the mothers are separated from their husbands, and
often embroiled in bitter disputes over the children. Tt is not
inconceivable that an estranged father in such a sgituation might try
to kidnap his child from the Center. To protect the children from
such occurrences,lno child is ever released to anyone cther than
the parent who is the registered student, unless the parent gives
pvermission, in writing, on the day in gquestion, for the child to be
released to someone else. This regulation is very strictly adhered

to, and one of the most important in terms of the children's security.
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In one such instance, when an estranged father attempted to see his
daughter at the.Center against the mother's wishes, the security
force of the college assisted the Center by refusing to permit the
Tather cn campus.

In case of serious accident or illness, one of the teachers must
accompany the child to the nurse's office if s/he can be moved, another
teacher or student aide summons +he parent from class, and the remain-
ing staff members stay in the Center with the other children. Fortunate-
ly, in the almost six vears of the {enter's operation, a child has
never been seriousgly hurt or become seriously 111 while in attendance.

The staff ig able to summon the parents immediately because of
another safety measure, one stipulated by the original contract with
the college. The class program of egch parent is on file in the Center,
so.that the staff knows where Lhe parent is at all times. If the
parent has a "freeh period, s/he would be.ﬁought in the library or
cafeteris in case of emergency. If not found there, tbe collegze
radio station.would be requested to page the parent. A parent is
permitted off-campus only for a field work agsignment, and the parent's
program must contain the ‘agency, address, phone number, and locsabtion,
s0 that a parent may be located guickly. A parent may also be per-
mitted to leave campus on other college- or Center-related business,
such as & job interview or to do shopping for the Center. The staff
also has "emergency" phone numbers of parents' relabives or friends,
but as it may be difficult to £each these people, the whereabouts

of the parents are always known.
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Although most of the people on campus are there legitimately,
it is impossible for the security force to check everycne entering
the college, and' therefore some undesirable or unstable pecple may
be wandering around at any given time. Tf anyone unfamiliar to
the teachers asks to visit the Center, they are politely reguested
tc obtain permission from Professor L. first, who then notifies
the teachers. TFaculty or students, it must be remembered, may not
observe the children for their research or course work, and casual
visits by outsiders are also discouraged. This does not apply to
the parents, of course, who maey visit with their child in the Center
as long ag the child is not adversely affected by the parent's
presence, or parents’ friends or relatives, or children's Siblings,
who may visit at the parents' request‘if the teachers feel they will
not interfere with the classroom activities.

Although very infrequent, there have been some incidents where
the Center's security measures were put to a best, One, the angry
father, was mentioned above. Another occurred when s student shot
and killed another student on campus, and wag at large with a gun
for a period of time. The seccurity office immediately informed
FProfessor L., who phoned the Center and instructed the teachers
to lock all doors until further notice. The teaqhers remained
ecalm and the children continued with their activities. When the
student was apprehended, Prolessor T,. notified Lhe Center and
normal operation was resumed. lrantic parents who heard about +he
incident and telephoned the Center or Professor L. were relieved

to hear that their children were being protecﬁed from any potential
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danger,

College officials who are hesitant about allowing s day care
center on oampu; because of concern for the safety of very young
¢hildren and the college's lgability must feel confident that every
effort is made by those in charge to insure their safety. Because
Professor L., the teaching staff and the parents are constantly
aware of this problem and take great pains to protect the children
from any foreseeable danger, the college administration has developed
trust in the Center, which enables it to function smoothly. Professor
L. feels that this is an important element in the successful, long-
running operation of tﬂe Center and its continuing good relationship
with the college.

In discussing the relationship of the Center to the college so
far, we have seen how the Center benefits from the college's sup-
port. Conversely, the college benefits from the presence of the
Day Care‘Center. The President of the college proudly displays
the Center to distinguished visitors and others, and can point to

~its successful operation as an asset %o the college that other
campuses lack. In February 1976, an evaluation team of the Middle
States Association, examining all aspects of instrucbion and student
activities for accreditation purposes, was invited to visit the
Center and attend a parent Board meeting. They were quite impressed
with the program, and with the intelligence and ability of the
parents. In their final report, they included a raragraph commending
the Center. The presence of happy, involved young children on campug

adds a special dimension to college life.
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B, The Student-Parents

One difficq}ty of a parent cooperative is enlisting adequate
parent participation. Ms, M., the Chairperson who tock over in
the middle of the first year, continued in that role throughout
the following year. She was an intelligent, capable administrator
who worked closely with Professor L. in establishing policies for
the Center. The officers of the Board of Directors at the time,
however, were less committed. They were lax in their duties,
didn't attend meetings, etc. 'This may have been due in part to the
Chairperson's reluctance to delegate aufhority, feeling more secure
in undertaking all the work herself. This situation led to a con-
fusing state of affairs when Ms. M. graduated in June, 1973, since
there were no written descriptions of the duties of the various
offiéers, and no one parent was able te pull all the loose ends
together: .

Fortunately, a new Chairperson was elected in the Spring 1974
semester who proved to be the Center's most able Chairperson to date.
While alsc a strong leader with fine administrative ability, Ms. K.
also possessed an intelligent, probing mind, the ability to relate
well to all types of people, keen insight into human behavior, and
sensitivity to feelings. She understood that a large part of her
Job had to consist of delegating authority and encouraging greater
parent participation. During her two years in office, Prom Spring
197h to Spring 1976, the duties and responsibilities of the Board

of Directors were defined and expanded.
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1. The Chairperson

As head of the Board of Directors, the Chairperson is
respeonsible fortzoordinating the administrative activities of
the Center. Her/his duties include organizing committees and
formulating policies on such matters as new admissions, hiring
teachers, planning the budget, amount of fees, and social events.

In order not to have to assume all these responsibilities single-
handedly, Ms. K., the Chairperson whom we will be describing since
she was most influential in the office, had to devise a means of
involving greater numbers of parents and making certain that the
Board would carry out their respective share of the labor.

This is a large prcblem in any parent cooperative, but especially
in this case, where the parents are full-time students and in many
cases single parents. In the beginning, because of conflieting
class schedules, it was practically impossible to designate an hour
when the‘entire Board of Directors could ﬁéet regularly. Ms, K,
finally made it mandstory that each Board member be avéilable during
the one hour a week set aside for club activities, and also on
Friday afterncons when classes ended early. Only parents who could
find time in their schedules to do the required work for the Center,
and who would be available during those hours, could be elected to
the Board. In appointing committees, Ms. K. would choose one member
of Lhe Board ns 1its head, and thab parent would recruit volunteoers
from among Lhe entire parent body. In this way, the Beoard member, and
not the Chairperson, would be responsible, and a larpger number of

parents would become involved.
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2. The Board of Directors

The Board of Directors is elected by the entire parent body each

semester, as vacancies occcur due to the parent's or child's gradua-
tion, the latber occurring when the child reaches six years of age,
Besides the Chairperson, the Board consists of the following:

Assistant, or Co-Chairperson ~ helps the Chairperson with

her/his duties and is usually in training toc become the next
Chairperson.

Tressurer and Assistant Treasurer - process purchase orders for

supplies requested by the teachers; keep the books; obtain petty cash
for grocery shopping (including snacks and classroom supplies such
as flour and food color); pay the phone, milk, and postage bills,
prepare payment vouchers for the teachers' salaries.

- Secretary ~ keeps the minutes of Board meetings, types forms
and letters.

The.Board of Directors as a whole mee%s with the special assistant

to the President of the college at the beginning of eaéh semester,
The Faculty Coofdinator is also present at this meeting, which is held
tc keep the President informed on Day Care matters, and enables the
parents to question the special assistant on matters relating to the
college, Towards the end of the school year, the Board and Faculty
Coordinator also meet with the business manager of the college, who
is alsb treasurer of the Student Association, to discuss the upcoming
year's budget. The Board presents its budgetary needs, such as in-

creases in the teachers' salaries, besides regular expenses, The

business menager helps the Board plan a workable budget that would
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stand a good chance of being accepted by the Association, and sd-
vises the parents on how to increase fees or lower expenses toward
this end. )

Although the Asscciation has always been very generous +to
the Center, because of salary increases and generally rising costs,
the parents have found it necessary to raise the fee for the Center
about five to ten dollars per semester, from one dollar per week
during the first year to the present seventy-five dollars per
semester. The Department of Social Services pays the fee for mothers
on welfare, enabling the Center to continue servicing low~income
parents.

One important committee of the Board is the séreening com-—
mittee, which consists of three or four Board members who interview
each new applicant, describe the program, and answer the parent's
questions. Since admission is on a "first-come, first-served"
basis, aﬁd there is a waiting list, the coémittee alsc advises the
parent as to when her/his child might be considered fof admission.
Chairperson K. found it necessary to limit the number of applications
accepted each semester, because the waiting list was growing to
unmenageable propertions. The screening committee also interviews
parents who request priority in admission. If a parent is low on the
walting list or not on it at all, and has an urgent need for im-
mediate acceptance, s/he may bring her/his request to the screening
committee, which then determines whether or not to sccept the parent .

If the committee cannol reach a decision, the matter is discussed with

the Chairperson who brings it before the entire Board for a vote.
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It must be noted that in all cases, after an applicant is ac-
cepted by the Bgard, the final decision on admitting the child
is made by the teaghing staff. This interview procedure will be
described later.

Before the parent screening commitiee was set up by Chair-
person K., the application procedure was guite haphazard. Scores
of applications piled up, and the Chairperson single-handedly
notified the parents when their name was reached on the waiting list.
The prospective parents were not interviewed, and came to the Center
with virtually no idea of its functioning.

Another vital duty of the Board of Directors is hiring teachers.
At the very beginning of the Center's third year, the male teacher
left and a new teacher had tc be found. At this point, Chairperson
M. had graduated and the Board was left in a state of confusion. The
new Chairperson was graduating at the end of that semester, and was
not a strong leader. The need for a new teacher was urgent, and the
segrch and interviews were conducted for the most part by Professor L.
and the remaining teachers. The parents voted to hire the new
teacher, Ms., G., based mdstly on the recommendation of the teachers
and Faculty Coordinator, although as many parenfs as were avallable
had observed all the candidates work with the children in the Center.

The situation was different, however, when T left as Teacher-
Director in January 1967 to have & baby. The Board, under Chair-
rerson K., was very well-organized and invelved in the search for

a new teacher. They voted to appoint Ms. G., then Group Teacher, as

Teacher-Director, and to hire another certified teacher to take Ms. (i.'s
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place, As many parents as possible {both Board members and non-
members) met every week for two months to interview prospective
teachers. Proféssor L. and Chalrperson K. had worked on a list
of questions for the parents to ask, although Professor L. did not
participate in the Beoard's meetings. If the parents were interestegd
in a candidate, they, the teachers, and Professor L. would observe
that person in a planned activity with a group of the children.
The teachers then intefviewed the candidate, and finally everyone
would discuss their respective opinions of the applicant. Though
the parents had the final decision, they relied greatly on the
teachers' preference, since they realized that a good working
relationship between the three teachers was necessary to continue
the high quality of the program. Tinally, a young woman with whom
everyone was pleased was hired.

Another procedure that began chaotically and developed structure
as the Center evolved was "The Grid." Thi; is the meeting at
the beginning of each semester where the enbire parent‘body is pre-~
programmed so that the Center may service forty-Tfive to fifty
children with only twenty present at any one time. A chart of
every class hour is drawn on the blackboard, and a mark is made for
each child scheduled, until twenty is reached. Those hours are
then "cloged," and the remaining parents must then change their
program to suit the hours that still have less than twenty children
scheduled.

"Grid Day" at first was an enervabing experience, with parents
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arriving uninformed snd ill-prepared, and no procedure for giving
priority in sch?duling to those with special requirements. Con-
sequently, a parent who was "closed out'" of an hour had to plan a new
program, which could take heurs. DParents who needed certain re-
guired courses to graduate became angry at other parents vwho were
using those heurs for electives. Also, many people were entering
programs on the grid chart at one time, The result was a long,
exhausting ordeal, and in the confusion, many hours were over-
scheduled. The parents who were then told to change their programs
or make other arrangements for their children were understandably
upsetb.

Chairperson K. completely reorganized the Grid precedure. She
established a compulsory "pre-Grid" meeting, where members of the
Grid committee help each parent plan three alternate programs. In
this way if a parent ig closed out of an Pour, s/he has another
schedule on hand with alternate hours. Only the Chairperson enters
the program of one parent at a time on the chart, eliminating ocver-
geheduling, The parents are given numbers as they arrive, so that
they are programmed on a’ Tirst come, Tirst served basis., However,
"old" parents (those with children already in the Center) are scheduled
before "new" parents, whose children are just entering for the first
time. Also, graduating parents who must take certain required courses
and those in specialized programs, such as nursing, have priority
over those with more flexible programs, such as liberal arts. On

Grid Day, the Grid committee, headed by the Chairperson, spends
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many long hours helping the parents until the Center is completely
and satisfactorily scheduled.

Another fu;ction of the Board is arranging the Day Care
parties, held for all the children and parents. The most elaborate
is the Christmas party, but others are held on Chanukah, Easter,
Pagssover, and Graduation. The party chairperson appoints cﬁm—
mittees for food (each parent cooks or bakes), decorating, shop-
ping, etc., and coordinates their aetivities. The teachers plan
the actual classroom events and discuss the plans with the party
chairperson. Besides being exciting occasions for the children,
these parties, held in the classroom, enable the parents to meet
each other zocially. Parents and children with widely varying
schedules may meet here for the first time. Besides daytime parsies
for the children, the parents and teachers also organize evening
parbies each semester, honoring the graduating parents. These
gatherings are for adults only, and the éntire parent body,
teachers, student aldes and Faculty Coordinator and their escorts
are invited., These evenings offer everyone a chance to "let their

hair down,"

and the parents have an opportunity fto see the
teachers as they are, outside the classroom environment. The
teachers, in turn, get to know the parents better,

Through their involvement with the Center, many of the parents
become close personal friends while ol school, and continue their

relationships after graduation. They help each other wilh babysitting,

and confide in each other aboult problems around school ané child manapge-
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ment., Besides being a place where the parents gain leadership
skill, enhance their self-image, and learn more about their
children, the Cénter is a place where close and lasting friend-
ships are Tormed.

Parents who gqualify for financial assistance are encouraged
to participatbe in the work-study program, where they are assigned
to the Day Care office. They work ten to fifteen hours a week on
Day Care administrative business. There are usually two such work-
study parente in the office per semester. Since.the first year, when
it was apparent that a parent in the classroom was injurious to
both parent and child, parente on work-study are not permitted to
work in the Center itself. Excepticng to this rule have been made
only a few times, when the staff considered the parent in question
to bte an asset to the program, and when the child was able to func-
tion well with the parent in the room. 'This is rarely the case,
however,‘and no parent has worked in the ciassroom for the past
three years.

Ag the parents have gained experience in administering the
Center, their confidence and competence have increased. At first
they were reluctant to assert their authority over thelr peers,
the other parentg of the Center. Their uncertainty was detrimental
to the Center as a whole, TFor instance, the Board formulated a policy
that parents who did not pay the fee by a certain time would not be

permitted to use the Center. At first, this policy was nct enforced,

and numerous fees remained uncollected while the children still
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attended the Center. The parents who paid cobjected to carrying the
burden for thosg who did not. As a result, the Board began enforcing
this regulation by setting a firm deadline for payment and refusing to
admit to the Center any child whose parent did not meet it, The parent
then had to go personally Lo the Treasurer and either pay the entire
amount or work out an arrangement for paying in installments. Rather
than objecting to this policy, the parents in general respect the

Board for exercising its authority for the benefit of the Center.

C, The Teaching Staff

The teaching staff consists of the Teacher-Director, Group
Teacher, and Assistant Teacher. The Teacher-Directer and Group
Teacher are both certified by New York State for early childhood
education. The Assistant Teacher has an Associate in Arts degree
in early childhood., After the Center's first year, the part-
time Assigtant Teacher left, and was replaced by a full-time
Assigtant Teacher, Ms. K.-B., who still holds that position.

Me. K.-B. was one of the original founding parents of the Center,
and worked in the classfoom as a student aide until she was hired
tec her present position in the fall of 1973. After the original
male Group Teachér left in the fall of 1973, MS.‘G. was hired to
replsace nim. The parents promoted her to Teacher-Director when T
left beecauge of pregnancy, and she currently holds that title. A
new Group Teacher, Ms. S., was hired to replace Ms. G. when she
took over as Teacher-Director. Ms, 8. had served as a substitute

teacher in the Center prior to her hiring. Over the years, there has
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been much continuity of staff.

The three full-time staff members share three different
shifts: T:15 a:m. to 2:15 p.m., 9 am. to 4 p.m., and 11:30 a.m.
te 6:30 p.m., with an hour for lunch. They rotate these shifts
every two weeks. This enables each teacher to get to know every
- child in the Center, since scme children attend only in the
nornings and some only in the late afternoon. Because of the long
déy and lunch hours, the "early" and "late" shift teachers hardly
see one another, and rotating the shifts enables all the teachers
to work together equally. In terms of morale, the teachers also

prefer this arrangement, since no one of them must work the early

or late shift exclusively.

1. The Teacher-Director

The Teacher-Director is responsible for the develcopment and
implementation of the classroom program, ihnovation of curriculum
ideas, room arrangement, and supervision of the other two teachers
and all the student aides. 1In short, she is responsible for realiz-
ing the broad educaticnal goals of the program, and for the day to
day managemen’ of the classroom., The Teacher-Director establishes
screening and orientation procedures (and hag the final say in
whether or not té admit a child), arranges parent conferences and
student aide conferences, holds meetings with the Group Teacher and
Assistant Teacher, communicates with the parents about curriculum,
program, and other classroom matters, schedules the working hours of

all the student aides and develops their training program, secures
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a substitute teacher when any of the teachers is ill, coordinates all
the classroom activities for special events and parties, maintains
up~-to—-date parent programs and health records for each child, orders

supplies and equipment, and notifies the Faculty Coordinatcr of any

maintenance or Janitorial problem in the room.

2. Team-teaching

Although the Teacher-Director holds the position of aubthority
in the classroom, she and the Group Teacher and Assistant Teacher
actually function as a team. T have always believed thabt a person
will realize her/his full potential as a teacher only if s/he
feels free to develop and express her/his own particular personality
and style of teaching. Since the other two teachers shared my
basic philosophy and attitudes toward children, and were compatible
in terms of personality, true team—teaéhing was possible. (This
basic compatibility was nobt an accident, lowever. Both parents and
teachers are aware of its importance, and a good working relation-
ship among the tesachers is the moét important criterion in hiring
new staff members).

As with any other innovation, real team—teaching was ac-
complished gradually. It was difficult for me at first to part with
some of my control, and Ms. G. and Ms. K.-B. were relatively in-
experienced and just beginning to acgquire confidence and a personal
gtyle of teaching. In our first year together, only I would hold
‘conferences with the parents of.children who were having problems,

and only 1 would discuss the program initially with all the new
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parents. DBut as Ms, G. and Ms. K,-B. grewv increasingly dissatis-
fied with this ;rrangement, and as I grew increasingly trusting

of their abilities, I was able tc delegate these and other re-
gpongibilities, Now, under the close supervision of the Teacher-
Director, each teacher sees an equal number of parents with problems
in conferences, and each one interviews an equal number of new
parents.

A11 major decisions, such ag whether or not to admit a certain
child, how to institule a reading~readiness program, what new sup-
plies and equipment to order, what activities should take place and
when, are all discussed by the three teachers, and in practically every
case a mubually acceptable solution is reached. As Teacher-Director,
I found that I could learn from my staff, and many times I scught
their advice and opinions. They in turn felt respected as pro-
fessionals and gained more proficiency andbassurance in their
teaching, and were eager for my counsel and supervisioﬁ.

In the clagsroom, each teacher is equally authoritative in
the eyes of the children and student aides. If one of the
teachers disagrees with the way another deals with a particular
situation, all three will discuss it afterward, when not in the
presence of the children or student aides., While the Teachar-
Director does hold more authority in the eyes of the parents, they
also get to know and respect the other teachers. If they have a

problem, they approach whomever they feel most comfortable with, and

not necessarily the Teacher-Director.
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The Teacher-Director must retain and exercise her authority
while also premoting equelity among the staff members. This is a
difficult but important aspect of her rcle, and requires much

sensitivity and self-assurance. Ultimately, the children benefit

by receiving the very best performence from each teacher.

3. The Student Aides

The work-study student aides provide additional staffing for
the Center. All students working in the Center are paid through
the federal work-study financial aid program. As you may recall,
the college students are not allowed to work in the Center for
course credit, and the parents and teachers decided to exclude
volunteers on the grounds that they might prove unreliable. The
students who qualify obtain a meaningful work experience, and the
Center benefits from additional staff with no additional salary
expenditures..

Every semester, approximately ten students are employed at
the Center, and each works twelve to fifteen hours per week. We
have found that fewer than ften usually does not provide adequate
coverage, wnile more than that number makes for ﬁoo many adults
for the children‘to interact with. BEach student is scheduled Tor
specilfic hours each semester, according to their free hours and
the staffing needs of the Center. They must work a minimum of two
hours at any one time, to discourage the discontinuity that results

from the studentg' too frequent coming and going.
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The teachers rely on the student aides to provide much needed
assistance in a%Center where the children enter and leave each
hour according to their parents' schedules, and to provide a
high adult-child ratio. Usually, there are four or five adults in
the room with twenty children, i.e., one or two teachers and two
to four student aides. The student aides supervise the various
activity areas of the room where a teacher is not present. They set
ﬁp the materisls for an activity, talk to the children, offer
asgistance when needed, and mediate disputes between children.
They assist the teachers in activities requiring more than one
adult, and sit with the children at group time, helping to keep
them invelved. ‘They élso gsupervise the children in putting away
materials, and help the teachers clean the rocm at the end of the
day. The student aides take small groups of children to the bath-
room loecabted down the hall, and work on a‘bne_to~one bagis with
two-year olds and older children who need special ettention. They
also participate in the Day Care parties and adult social events.

The selection and training of the student aides have improved
over the years. In the first two years of the Center's existence,
virtually any student in the work-study program could choose
to work in the Center. Training and supervision during the first
yvear, a8 you will remember, were prachicelly non-existent. The result
was a group of unreliable, immature student aideg, many with

psychological problems that prevented them from relating ap-
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propriately to the children. The teaching staff found that in-
stead of assis%ing them, the student aides were creating additional
problems. During the second year, one particularly troubled young
gtudent aide arrived at the Center under the influence of drugs.
From then on, the Faculty Coordinator and teachers realized that
a much mcre careful and selective screening process had to be
initiated, along.with a compulsory training program.

The current procedure is as folleows: First, the secretary
in the personnel office refers only those students whom she
considers stable and mature. UWext, Professor L., the Faculty
Coordinator, interviews each student in her office, stressing the
fact that the work is difficult, and that if they are looking
for an easy Jjob where they can do their homework, the Center
is not the place for them. By almest trying to discourage them,
Professgor L. insures that only the truly ﬁotivated will continue
to seek the job. Finally, the student is sent to the.Center, where
one of the teachers emphasizes the need for punctuality and reliability
in filling their gcheduled work hoursg. They are told that frequent
absences will be cause for dismisgal, and that they must telephone
as far in advance as posgible if they will be absent, so that
substitute students may be found for their hours.

The teacher then shows the student around the room and brief-
~ly deseribes the activity areas. Next, the teacher observes the
gtudent work with a small group of children at a simple table activi-

ty, usually play dough. In order %o alleviate some of the sbudent's
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nervousness, the teacher explains that she is not interested at
this point in tﬁe student's teaching abilities, but rather in how
s/he seems to get along with the children. The teacher observes
the student's basic mode of interacticn with the children. Does
s/he speak to them or sit there silently? Does s/he smile and seem
animated or lcok bored or depressed? Does s/he let the children
expiore the material themselves, or does s/he tell them what to do,
or meke things for them? In this way, the teacher Judges whether
the student's personality is suited to working with young children.
The teachers explain to each student aide that they are not
expected to know a great deal about teaching, but that they are
expected to observe the three teachers and learn from what they
do, and to show steady growth and improvement in their work with
the children. Besides guidance and supervision in the classroom,
the traiﬁing cf the étudent aides consistshof meetings held every
other week, at which attendance is mandatory. The stuaent aldes are
told that if they don't agree with a technique or method used by
one of lhe teachers, they may question the teacher outside the
classroom or ai one of the meetings. If, alter the teacher explaing
the philosophy behind the method, the student still digagrees,
s/he is still expected to follow the methods and philesophy of
the teachers. Thus, the children are not subjected to conflicting
messages, which is often the case in centers with many adult
personnel.

The student aide meetings are held on Fridsy afternoons when very



i

o9

few children are present, and one or two parents lock after those
childéren, so th;t all the teachers and student aides may attend.
The students are encouraged to bring up questions and problems thab
have arisen during their work in the Center, and the discussions
are on a concrete, rather than a theoretical level., The other
students are encouragedAto offer their advice and opinions, sc
that they learn from each other. The teachers, while guiding and
leading the discussion, try not to lecture or dominate the
conversation, as‘the students are more invclved and consequently
learn more when lively partiecipation by sll is encouraged.

Each student aide is seen periodically by one of the teachers
Tor individual evaluations. If their work is unsatisfactory be-
cause of poor attendsnce, inappropriste interaction with the children,
inapility to accept and use supervision, etc., one of the teachers
will inform the student that her/his perférmance is unacceptable,
and will offer to meet with the student frequently fof supervision and
progressive evaluations. The student is told that if the problem
is not resolved by a certain time, s/he will have to leave the
Center. Though infreguent, this has happened a few times. Cne
student, overly harsh and abusive with the children, was not able
to change her behavior, and so was asked to leave. The teachers and
Faculty Coordinator, however, are very careful to insure that the
student's termination does not adversely affect her/his school

record in any way, and a different on-campus job is found for the
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student by the personnel office. Since the safety and well-being
of many childre; are at stake, this is considered a necessary
but fair procedure.

It is interesting to note that some of the best student aides
have been accounting, business, or science majors at bhe college,
As a result of their experience at the Center, many have changed
their career goals to early childhood education. On the other
hand, while some of the students in the early childhood program
have been outstanding, others were less than satisfactory. After
one or two basic education courses, they consider themselves
experts, while in actuality they have much to learn, but are
critical of the teachers and unamensble to supervision. One is
reminded of Pope's admonition, "A little learning is a danegerous
thing." On the whole, howéver, the work-study students are s

valuable asset to the program, and gain much in the way of on-the~

Job training.

4, Parent Conferences

In the next chapter; I shall examine the educationsal
philoscphy of the Center and describe the teacher-child interaction.
But first I would like to discuss an important pért of the teacher's
rele, parent-teacher conferences. FEach parent is seen by one of
the teachers twice per semester and once during summer session.

In addition, since the teachers see each parent when they bring

their children to the Center and pick them up, there is an opportunity
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for many short, informal "curbside conferences." If a particular
child is havingua problem in school, the teacher will schedule
more freguent formal conferences with the parent in order to work
jointly toward a solution.

The relationship between parents and teachers is traditicnally
one of adversaries rather than two concerned parties working toward
a single goal. Teachers tend to view parents as the "villainsg,"
guilty of mismanaging their children and responsible for all their
problems. Parents, on the other hand, are usually intimidated by
the teacher's professional authority, and are reluctant to speak
openly for fear cf being criticized. Such a mutually distrustful
relationship is ultimstely destructive tec the child, A teacher is
only with the child for part of the day; the parent spends the
grester amount of time with her/him, Therefore, to be most help-
ful to the child, the teacher must estabiish a positive relation-
ship with the parent, so that they both may work together for the
child's benefit. This has always been a goal of the Center's
teachers and Faculty Coordinator.

Since the teachers see the parents every day, it 1s easier to
get to know them as people, and understand the many problems they
face as parents and students, struggling through separations and
divorces, marital problems, econcmic difficulties, and -the demands
of childrearing. The parents, moreover, sense the teachers'

sincere concern for their.children, and are therefore able and
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willing to speak openly and honestly about their problems. The
teachers' attitude toward parents is thus basically supportive.
Bach conference begins with the teacher describing the positive
characteristics and accomplishments of the child. The teachor
encourages the parent to speak about the child, since the con-
ference alsc serves as a means of obbaining feed-back about the
child's life away from the Center., The teacher will then gently
raise any problem the child may be having. For instance, if a
child wanders around the room and resists getting involved in
activities, the teacher might say, "Cindy scems a bit unhappy
here. I wonder how we can help her enjoy herself more?,”

rather than, "Cindy refuses to do anything in school. She's
very unmotivated!" The former statement would elicit the parent's
concerns and suggestions, while the latter would probably

cauge the parent to become defensive and withdrawn.

Very frequently the parents ask for help in child manage-
ment problems at home, even when the child is doing well in school.
The teachers explore with the parent the reasouns Tor the child's
behavior and try to offer concrete suggestions. Lately, many of
the parents have been pouring out their own persbnal problems to
the teachers during conferences. The teachers are very aware that
they are not therapists, and do not attempt to undertake guch a
role. They will discuss the parent's problem if it is adversely

affecting the c¢hild, but will suggest that the parent see Professor L.
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Tor counseling if the problem seems overwhelming.

*

D. Interaction among Teachers, Parents, and Faculty Coordinator

T have tried to give as detailed and accurate a picture as
possible of the many diverse elements that contribute to the
Center's continuing growth over the years. Perhaps the one factor
that sums it all up is the cohesiveness of those various elements,
from the support of the President of the college down through the
cooperative efforts of the Faculty Coordinator, parents, and
teachers. The common goal of providing a quality educationsl ex-
perience for the children unites all those involved, but the goal
could not be realized without direct and open communication among
the parties.

Since the first unsuccessfui year, the Center has faced many
major and minor crises, all of which havé %een resolved because
of the Faculty Coordinator's commitment to bringing préblems
into the open as soon as they arise, and encouraging the parents
and teachers fto express their feelings honestly. This is not an
easy thing to do. As the teachers and Fsculty Coordinator have
gained trust in each other and established a good working relation-
ship, and as they have seen the positive results of such an ap-
proach, they have realized how important it is in dealing with
conflict. It is more difficult For the parents bo express their
feelings in front of the teachers and Faculty Coordinator, since

they fear reprisals against their children if they criticize
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a teacher. But Professor L. motivates each new group of parents
to express thei; concerns, and they are always elated at the
outcome., They see that the teachers and Faculty Coordinator take
them seriously and try to work out mutually agreeable solutions,
and do not resent them or their children as a result. As
Professor L. points cut, "They see that the educative process
always works."

Ms. K., the former Chairperson of the Board, was also sengi-
tive to this issue. Parents would bring their complaints to her,
arnd she would speak to the teachers or encourage the parents them-
gelves to do sc. $he also realized that unless brought out into
the cpen, the parents' dissatisfaction with even minor things could
grow intc larger problems and cause an underlying hostility between
parents and teachers that would prove ultimately destructive to
the Center. ‘

As an example, one issue that caused friection bet&een the
parents and teachers was "nap time." Some parents, especially
those of very young children and children who arrived alt the
Center at T:l5 a.m., wanted them to nap at the Center. Since we
only had the use‘of the one room, it was necessary for all the
children to lie quietly on mate so that those who needed 4o sleep
were able to. After these children fell asleep, the ones who
remained awske went ouldoors. However, some of the parents told

the Chairperson, Ms. K., that when their children napped in the

Center, it was impossible to put them to sleep at a reasonable hour,
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and the parents' valuable evening studying hours were ruined.

Some parents also objected to the Tact that their children

had tc go directly to a mat upon arriving at the Center during

nap time. Ms. K. arranged g meeting between Professor L.,

a few concerned parents, and the teachers. After the parents
expressed their'unhappiness with nap time, the teachers ad-
mitted that they too were dissatisfied with having to enforce
complete quiet, and that many of the children were uncomfortable.
They conceded that nap time was perhaps too rigid, and together
everyone discussed possible alternatives. It was finally

decided that children who were upset by nap time, or just arriving,
or whose parents wished them not to sleep, would sit at a table in
the corner of the room, engaging in a quiet activity. The children
who needed to sleep would be able to. The teachers did insist,
however, that if a child whose parent did not want her/him to

sleep was very tired, they would not prevent that child from nap-
ying.

Perhaps this seems like a minor issue, but it could have
escalated into a major one if the parents' dissatisfaction had
remained unexpressed. As it happened, they felt pleasea that the
teachers appreciated their feelings, and were more willing +o
bring their concerns to them directly in the Ffuture,

A more serious divisiveness ocecurred during the afore-

- mentioned hiring of the new group teacher in the months bafore

my scheduled departure from the Center. The other two teachers
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and myseif were in favor of hiring e young woman who had worked

.in the Center f;r two years as a substitute teacher, and we made
our preference known to the parents., The woman in question, Ms, T.,
was a pleasant person, but rather quiet and unassertive. The parents
felt that she did not possess a gtrong enough personality to
undertake the rigorcus duties of group teacher. They lacked
confidence in her ability to manage the classroom alone, as

would frequently be the case., The teachers, in turn, felt that

the parents were objecting to Ms. Y. in order to assert their

own authority over the teachers. A meeting was held in which the
parents voiced their concerns, and sald they wanted to interview
more applicants. The teachers began to feel threatened, and
requested to be present during the interviews. The parents ex-
pressed uneasiness about this, saying they would feel intimidated
about asking questions if the teachers wege present. Professor L.
sald that she felt the parents and teachers should reméin

separate in this matter. The teachers admitted that they could
understand the parents' point of view, and it wags finally agreed
that the parents would interview each applicant first, and decide
whether to consider that person further. TIf 80, everyone would
then observe the person in the classroom, a2nd the teachers would
meet with her/him, and finally the teachers, parents, and Professor
Lo weuld discuss the applicant together.

Upon examining their feelings more closely, the teachers

realized that they too had doubts about Ms. Y's ability, but felt
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safe with her because of her compliant, unassertive nature.
Everyone concer;ed was very enthusiastic about the capability

and personality of Ms. 8., who was finally hired. If the parents
had meekly gone along with the teachers' original choice, the
Center would have suffered with a weak staff member. This incident
stands out as one in which the teachers learned from the parents,

It is not only the parents, however, who openly air their
grievances, Very recently, the teachers were troubled over the
attitudes of certain Board members, whom they felt were taking
adventage of them and belittling their role in the Center. It
must be noted that although the parents administer the Center,
the teachers exercise authority in their own sphere, and are a
stable, continuous force in a cgtting where the turn-over of
parents is constant. The teachers felt, through subtle inter-
changes‘that were difficult to define but %ecoming increasingly
frequent, that these parents wers overstepping their o%n authority
and engaging in a power play. Consequently, the teachers'
morale was affected and their usual enthusiasm in their work
decreased.

Finally, when they had enough concrete evidence on which to
base their feelings, the teachers discussed the problem first with
Professor L., and then with the Board. When the teachers ex—
pressed their feelings, the parents were quite surprised: <they

had not realized that the teachers were so upset. After further

discussion, it became apparent that the parents' asctions were
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based on misconceptions of their actual role in the Center,
The present par;nts on the Board took office during ancther
period of upheaval irn the Center, when the former Chairperson
brecipitously reéigned after only one month in office. As a result,
the new Chairperson was not adequately trained in her duties.
Furthermore, Professor L. had less input with this Board than
usual because of the many demands of her other duties as g
counselor in the College, and also because of her desire to en-
trust more of the responsibility to the parents. Unfortunately,
however, this Board was unaware of many aspects of that responsibili-
ty. As a result of this neeting, the parents became more
sensitive to the teachers' valued position in the Center, and
also agreed toc work more closely with Professor L. in the future.
As of this writing, relations between the Beard and the teachers
have gréatly improved. -

The parents, teachers, and Faculty Coordinator ali have
faith in thelr ability to work through any crisis that may
arise by honestly communicating their feelings to one another.
This direct, open approach to problem-golving is the basis of

the Center's success.
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CHAPTER IV

THE EDUCATTIONAL PROGRAM

So Tar, I have discussed the structure and development
of the Day Care Center since its inception in 1971. We come now
to the most important element: the children themselves. In this
chapter T will desecribe tﬁe educational philesophy behind the
program, the dai;y routine of activities, and those aspects of

the program which are unique and/or worthy of special interest,

A,  Educational Philosophy

As Teacher-Director T wés responsible for Tormulating the
basic philosophy of the Center, which is still implemented by
the pregent teaching staff. The fundamenéél approach is a
developmental one. Simply stated, this means that the‘structure
of the program and interaction between the teachers and children
and amcng the children themselves, are based on an understanding
of the particular developmental stages of the children , and are
geared toward fostering the maximum intellectual, social, and
emotional growth for that stage. Since the Day Care Center is
a multi-age scbbing, with children lwo to six yvears old in one
classroom, there are different expectations and goals Tor the
different ages. For instance, an important goal for a two-

year-old would be a successful, gradual separation from the parent,
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while a goal for a five-year-old would be %o attain some skills
in reading read}ness.

The developmental approach recognizes the need to understand
and work with the "whole child,” which brings us to the concept
of individualization. This term is used very frequently with
regard to early childhood education, but true individualization
is not often found in actual practice., In the Center, an attempt
i made to understand the developmental level of each chilg
in every sphere - intellectual, social, and emotional - and to
woerk with the child accordingly.

Another important aspect of the philosophy of the Center is
encouraging autonomy. To this end, and within certain limits,
the children have easy access to all the materials in the room,
decide which activities they would like to participate in, and
are resﬁonsible for putting away their owﬁ work. Of course,
the teachers help them when necessary, enabling them fo become
more independent by means of the appropriate assistance. Ia this
way, the children gain confidence in their abilities, thereby

developing & positive self-image.

These goals can be realized only within a framework of structure

and limits, which brings us to the question of "discipline." Young

children need the security of clearly defined, reasonable, and
appropriate limits. In the Center, such limits are explained
to the children from the beginning and are firmly but gently

enforced. Again, limits are set according to the reality of
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the situation and the ability of the child to understand and
effect them. iiis approach fosters the development of self-
control in the child.

While adhering to these basic principles, it is also es-
sential to maintain a good measure of flexibility. This was
rmade clear to me during my first semester at the Center, when the
parents began discussing plans for a Christmas party. My pro-
fessional training had underemphasized holiday celebrafions, and
the parents were very disappointed with the simple party I had in
mind. When I saw their reaction, I understood that the Christmas
celebration was very important to the parents and the children,
and I decided to enter into the holiday spirit! The elaborate,
Joyous Chriztmas parties at the Center have since become a
campus tradition,

An&ther ares where flexibility is imﬁortant is "reading
readiness." When I was hired, the black parents especially were
concerned that their children attain the basic skills necegsary
for future success in the pubiic schools. While T believe that
8 child does not have to read at the arbvitrary age of six, and
that an overemphasis on skills attainment can be harmful, T also
realized that the parents had a valid point. Telling them that
their attitude was "pushy" or "middle-class" would have been
drresponsible and insensitive on my part., In response to their
concern, I implemented a more formal reading readiness program

that was consistent with my overall rhilosophy. The children
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were chosen on the basis of their own readiness, and the work,
using mostly te;cher~created materisls, was geared to their
particular style of learning. GCames and mctivities were introduced
that made reading fun. While some parents may heve at First
desired a more traditional method, they were very pleased when they
saw that their children were eager to learn, enjoying school,
and gaining skills at the same time.

It is true that because the Center is a parent cooperative,
the teaching staff is particularly responsive to the concerns
of the parents. But this is not the only reason. Were it not
for the Center, most of the parents currently enrolled could not
continue their educa.tion.ll Because they have no choice in where
to send their children, it is essential that the teaching staff
respond to their needs .’ But while the Center was established as
a serviée Tor the student-parents, when é‘conflict arises between
the needs of the parent and the needs of the child, thén the well-
being of the child always takes precedence. The Faculty Ceocordinator
and teachers are firmly committed to this principle, which accounts
for the high professional standards of the Center.

As an example, this conflict frequently arises during
program scheduling time. The teachers usually find it necessary
to limit the hours thal many of the children may attend in any
one day. They have found thal a shorter school day makes it

easier for certain children - two-year-olds, those having aif-

ficulty =eparating, overly active children, ete. -~ to adjust to
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the setting., This may make it impossible Tor the varent to take
as many credits'as desired. The teachers explain to the parent
that once the child settles in happily, the number of hours may
be expanded for the next semester, and they counsel the parent

to start with fewer courses. Approached in this way, the parents
are usually willing to sacrifice a few courses for the benefit

of their children.

B. Room Arrangement (See Appendix)

The philoscphy of education outlined above is implemented by
the "open classrcom" setting. The room is arranged in various
"activity areas" among which, during most of the day, the children
are free to choose where to work., Hach area offers the child s
varlety of meaningful learning experiences for different stages of
development. For example, the block area offers the older child
an oppertunity to exercise creativity, conceive a plan and carry
it out with other children, engage in dramatic play, learn
mathematical concepts such as balance, proportion, and geometric
relationships, and geographical concepts such as tunnels, bridges,
islands, etc. The younger child gains skill in coordination and
may enjoy puttiné the blocks away by matching them with their like
shapes on the shelves.

The other activity areas of the Center are as follows:

Art arca: Contains easels and paints, and shelves with paper,

crayoﬁs, chalk, colliage materials, molding materials, ete.
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Water table: TIncludes measuring cups, tubes, syphons, funnels,
sponges, etc. f;r water play.

House area: Contalns play sink, refrigerator, stove, phones,
dishes and utensils. Also, dress-up clothes, dolls, and cradie.

Library: Contains books and a rug.

Math and Science corner: Contains scales, Culsinalre rods,

number games, and exhibits of shells, plants, leaves, etec.
Workbench: Contains wood, corrugated paper, knobs, wheels, dowls,
and tools for woodworking.

Manipulative materials: Shelwves containing puzzles, shape games,

small- construction materials, etc.

RBesides these areas, the room contains cubbies for the children's
belongings, a "teachers' corner'" with supply closet, file cabinet,
refrigerator and phone, and a sink. Music and movement activities
during "group time" take place in the large block area., Trapezoid-

shaped tables which can be arranged in various ways cccupy the

cenber of the room.

C¢. Daily Routine

7:15 to 8:00 -~ Breakfast of cold cereal and milk for earliest
arrivals, and early morning activity, such as play-dough,

finger painting, or special projects.

8:00 o 10:00 -~ Tree work period, special projects, outdoor play.
10:00 to 1.0:15 - Group time.

10:15 to 10:30 -~ Morning snack.
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10:30 to 12 noon — Work period and oubdoor play.
12 noon to 12:15 - Group time.
12:15 to 12:45 - Lunch.

12:45 to 1:15 - Rest.

1:15 o 2:45 ~ Cutdoor play.
2:45 to 3:00 - Group time.
3:00 to 3:15 -~ Afternoon snack.

3:15 to 5:30 - Work period, special projects, outdeor play
(weather permitting).

5:30 to 5:45 - Late afterncon snack.

5:h5 to 6£:30 - Individual work with remaining children,

general room clean~up.

A daily routine schedule is important because young children
in a school setting need the security of Xnowing what to expect
next, and that particular events follow each other. However,
the schedule is flexible enough to accomodate special campus
activities such as movies, puppet shows, tours and exhibits which
the Day Care children regularly attend. "Special projects" in-
clude making Christmas decorations and gifts, Chanukah mencrahs,
puppets, ete. The children may participate in outdeoor play during
work ‘times, since there are usually enough adults presenlt to super-
vige both indoor and cutdoor activities. The children are able to
-move freely from one to the other.

As i1s evident from the above schedule, the long school day is
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broken up by snacks, lunch, and rest periocds. The teachers

are very aware ;f the difficulty that many young children

experience during these "transition" times, and have planned them
carefully. Before each snack or lunch, the teacher signals

on the piano for "quiet," (using the first four notes of Beethoven's
Fifth Symphony), and tells the children to finish and put away
their work. As the children finish, they come to the block ares

" which consists of music and movement activities

for "group time,’
or the reading of a story. Meanwhile, two or three children who
are the "helpers" for that day set the tables for snack, which
another group of children had prepared earlier. ALt the end of
group time, one of the teachers or a child will "eall" +the children
one by one to wash their hands and then sit down at the table. The
"calling” is an enjoyable learning experience in itself, and is
done in‘a number of ways. The teacher mag call out words or

gounds that rhyme with the children's names, and they.leave the
circle when they hear their rhyme; or a child msy call out

colors, and anyone wearing that color goes up; or the teacher may
call out the months of the year; and the children leave the

cirele when they hear their birthday month. (The older children
and teachers hélp the younger ones with the more difficult
exercises). When the children finish their snacks they clean up
their place at the table and return to the circle where thev

choose the area in which they would like to begin working next.

In this way, transition times, rather than stressful and chaotic,




78

where the child may take a puzzle or other manipulative material.
Talking with th; child as s/he works, the teacher makes note of

the child's small motor coordination, and determines if her/his
play is age-appropriate, and then helps the child return the toy to
the shelf, also noting her/his ability to follow simple directions.
Only a few materials are placed on the shelves so that the child

is not faced with too many choices. The kinds of activity during
the initial interview are limited also; water play, for example,
would be considered too stimulating at this point.

The teacher stays with the child as s/he chooses another
activity, and again helps the child "clean up" when through. The
staff has found it helpful to have a few "old" children (current
students) in the room at the time so that the new child feels
less intimidated by being the only one, and so that the atmos—
phere approximates more closely what schoéi will be like. It
also gives the teachers an opportunity to cbserve how fhe child
interacts with children who are already at ease in the setting.

The new child is then led to = table where the "o1d" children are
working with play-dough. The %teachers have found this to be the

best material with which to begin group activity; it is relaxing,
and lends itself to comfortable interaction.

During the interview the parent provides a "secure base"6
from which the child ventures forth. Most of the children will

glance at the mother occasionally or run to show her a puzzle or toy,

or talk to her a bit while playing. At some point in the inter-
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view, 1f the child seems comfortable and involved, the teacher
will ask the ma%her to tell the child that she has to go to the
bathroom and that she will be back in five minutes. When she
returns, the teacher points out to the child that mother always comes
back. If the child continues to play contentedly, one of the other
teachers goes with the parent into another room for s short
interview, to get some background information and answer any
questions that the parent may have. When it is time to go home,
the child is given a book or toy to "borrow" and bring back the
next time, so that a connection can be made between school and home,
The child is told that s/he will be coming back to school again,
lOf course, the above description is of a "model" interview,
and there is great flexibility depending on the individual child.
The staff tries to follow the child's cues as to what s/he would
like to do, and will not force a child té‘sit with the group, for
instance. The responses to the mother's leaving the rgom also
vary. Most of the time, children aged three and one-half to
six will look up at her, watch her leave, interrupt their play to
ask the teacher where she is, and then return tc their play when
reassured, Two—‘and three-year-olds usually start to cry and
run to prevent the mother from leaving. In this case, the mother
is asked to remain in the room. Some children refuse o go with
the teacher and insist on staying with their mother. In this case,
mother, teacher, and child will work together at a table. If the

child is inbensely upset and/or refuses to take a mabterial, that
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parent is asked to come back for a second or more interviews, since

'3

the strangeness.of the surroundings and people could be a strong
component of the child's fear, or s/he might Just be having a
"bad day." If after a few sessions the child is still intensely
upset and clinging, the teachers suggest that other arrangements
be made, such as family day care or a babysitter in the child's
familiar home environment, or i1f this is impossible, that the
perent put off going to college until the child is a little older,
at which time s/he would be re-interviewed. In the case of an
older child who exhibits this behavior, one might suspect that
gome emoticnal or family problem is present, but since the teachers
have nct yet established a relationship with the parent, they do not
guggest counseling unless the parent admits to a problem and asks
for assistance. In that case she is referred to the Faculty
Cogrdinator who encourages her to discusé‘the problem and may
eventually make a referral to an outside agency Tor tfeatment.

When a child exhibits behavior other than separation
anxiety that might be indicative of an emotional problem, such as
hyperactivity, withdrawal, lack of focus, etc., the teachers ob-
serve the child for three or four sessions In order ‘o evaluate
the nature cof the problem and determine if they feel that they
can work with the child in the Duy-Curc sebting. 11 the child is
not overly destructive to her/himself or others and the teachers
feel that they can help her/him withiﬁ the scope of their abilities,

then the child will be accepted into the Center and given special
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attention., More will be said later about this aspect of the

progran.,

E. Understanding and Dealing with Separation Anxiety:; The
Orientation Procedure

According to John Bowlby, separation anxiety means that a child
becomes upset and distressed when s/he does not have access to
the person to whom s/he is most attached.! This is a normal. ,
healthy response In young children, and it is incumbant upon early
childhood educators to understand it and mitigate the intensity
of the response by providing a gentle and gradual "easing-in" for
the young child. The transition from the home to the first
gchool setting has far-reaching effects on the child's future
adjustment to and attitudes toward school.

Wnen I first came to the Center, parénts were asked to bring
their children for an orientation period before the cdllege classes
began, but few ccoperated. As a result, there was much crying for
mother among many of the children once sgchool started, and many
were unhappy and unable to get involved for the entire semester.

At first we were hesitant about asking the parents to spend the
car-fare and the'time to come to school Tor the orientation, but

a5 we came to realize its importance in helping the children adjust,
we became more cerbain of the need for such an orientation and
firmer in our demands. As of now, nolt only the interview, but

participation in an orientation program of twc to three weeks is. a
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requirement for acceptance into the Center, It is interesting and
gratifying to néte that the parents approve of this policy one
hundred percent. They have responded positively to the teachers' own
certainty, and are relieved and happy tce find that they care so much
sbout the well-being of their children from the very beginning.
According to Bowlby, models of "attachment figures" are built
up during the early formative years.8 A child's first teacher is
an imporbant attachment Figure, being in effect a substitute parent
for part of the day. The early childhood teacher must serve as a
medel of a warm, responsive, helping and trust-inspiring figure. A
child who develops a positive relationship with such a teacher will
gain self-esteem and confidence, and positive expectations about
futiire school experiences. The purpose of an orientation period,
therefore, is to help the child separate gradually from the parent
and become trusting‘of her/his new surrouﬂaings through the support
of the beacher, making the separation as untraumatic aé possible,
Once the child is accepted to the Center s/he comes to school
three days a week for about three weeks before the college classes
gtart. The Center is fortunate in that the parents are full-time
day students and therefore avallable when classes are not in session.
During the first week the groups are limited to no more than six
children and no longer than one-and-one-half hours. Only the three
stalf members interact with the children; the student aides are
not yet present. The parents sit in the back of the room. When

the teachers feel that the child is ready, the parent sits in a
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room right next door and the child is shown where the parent is.
Only graduall; are the hours increased (to about three), and when
the teachers feel the child is ready, the parent may go elsevhere
o1l campus.

The teachers give the neﬁ children one-to-one attention,
establishing a connection that enables the child to get involved
with the materials and the other children. During the second
week, the group may be increased to 10 or 12 children, inecluding
some "old" ones who help the new children by acting as models
for them. This also helps the "old" children, as they feel very
important and have a chance to get readjusted after being away
from school for the summer or during intersession., During
orientation children will sometimes cry for mother, but since
she can be instantly brought back into the room, the child is
quickly reassured. "Group time" is als; started gradually,
veually not until the second weeck, and then for a fe% minubes
only, with a song or two. If a child is reluctant to join
the group, s/he may work quietly with a teacher instead. Since
eating with the group may also be a stressful time for some
children, they do not bring their lunch to school until the end
of the second week, at which time they are usually ready to have
a relaxed lunch with pleasant conversation. By the time the
parents' classes have started, most of the children are quite

well-adjusted to the school situation, have made friends and are

relaxed and happy about being in school.
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Very often some children who make a good initial adjustment
will Dbegin to dhow signs of separation anxiety after a few
weeks or even months. The child will be reluctant to come to
school with the mother, protest when she leaves the room and cry
for her during the day, unable to get involved with work. Most
of the time this is the normal, healthy reaction to separation
thax is to be expected. This reaction shows that the child has
made s successful attachment to the parent figure, The staflf

- deals with it by having a teacher stay with the child while s/he
is upset, acknowledging the child's feeling of loneliness for
mother, and helping the child get involved in an activity, perhaps
réading her/him a book about the first day of gehool or involving
her/him with a group of children if this seems helpful. Sometimes
it ig also beneficial to have the mother stay with the child for
a while before leaving for class or upon returning from clasg,
pefore taking the child home.

The parent of a child experiencing such a "delayed reaction”
to separation may become very exagsperated and confused, convinced
+hat the child is just "acting up" on purpose, since s/he
was so happy until now! The mother may get angry at the child, put
pressure on herkhim to like school, and at the same time feel
guilty for making the child go to school. Such cenflicting
messages tend to exacerbate the child's unhappinegs in schecl
and make it more difficult for the child to separate. Parenis

also experience their own anxiety about separating from their child.
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The teachers at the Center respect and understand this normal
parental respogse. They reassure the parent that their child's
behavior is natural and not of conscious, malicious intent, and
they help the parent understand and acknowledge the child's
feelings about separation. It is of great help to the c¢hild if
the parents afe able to talk freely and opeanly to the teachers
about their own ambivalent feelings.

| The staff has found that certain conditions are extremely
important in reducing intense separation anxiety. They are:

1. ZEroviding a suitable materiel at the very beginning. Play-

dough seems to be such a material. It is very pcpular during
orientation, and the new children spend a great deal of time
manipulating the dough and engaging in relaxed conversation and
aramatic play.

=

2. Yamilisr possessiong. Bowlby mentiocns "famiiiar

possessions” as a condition "mitigating the intensity‘of
responses of young children separated from mother."? A faverite
toy from home or a cherished "security blanket" (transiticnal
Object)lo are extremely helpful, especially during pericds

of inereased tension, such as rest time.

3. Limited hours. The length of time a child spends away

from the parent coping with the demands of the school environment
(i.e., being one of twenty children, accepting limits, exercising
self-control, ete.), is a major factor in helping the child make a

successful separation. Too long a period heightens the anxiety that
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a child may feel, putting too much stress on her/him. Starting
with a shorter day enables the child graduslly to tolerate longer
periods in school, away from mother. The Center never accepts
two-year-olds for more than three hours per day, and sometfimes only
two. All new children, regardless of age, are given some limitation
in hours, usually a maximum of four to five for a four-year-cld or
six for a five-year-old, depending on the child. TIf s/he appears

to have some special difficulty in separating or with aggressive
behavior, wandering, lack of focus, ete., the teachers will reduce

the number of hours regardless of the child's age.

Dealing with intense separation anxiety

Occasionally a child in the Center will manifest extreme
separation anxiety, usually of the "delayed reaction" type. The
child, who seemed to have made a good adjustment to school, will
begin cfying when brought into the room éﬁd througheout the school
day, unable to become Involved in any activity. The éhild also
protests coming to school, and cries on the ride over. Tt is
the policy of the Center, once a child has been admitted and has
been in abttendance for some time, to try with all the resources
available to the'staff to work with the child who is suffering
from increased separation anxiety. Besides the commitment to the
parents' education, the gtaff has an emotional investment in the

.child, and often the Center is the only therapeutic facility that

the family will ever encounter. The staff believes that helping
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the child is a better alternative to the child staying home or at-

tending snothen school with little or no sensitivity to the problem.
Usually, a child who is experiencing Intense separation

anxiety is spending a great many hours in the Center. The first

step toward alleviating the anxiety is shortening the hours saway

from the parent, usually to no more than three per day, and

helping the parent find ways to provide satisfactory substitute

care for the rest of the day. While this creates hardships for

the parents in terms of finding alternative arrangements, the staff

has found that it is the most important factor in helping the child,

and thus is beneficial to the parents in the long run. The teachers

spend a great deal of time with the child in a one-to-one relationship,

end assign student aides to provide this when one cof the teachers

is unavailable. .The teachers also try to find some activity at

which the child excels, and encourage her/him in it. This helps

build the child's gself-confidence and enjoyment of school. The

child's parents are referred to the Faculty Coordinator who

encourages them to discuss their own feelings and events at

home that may be contriﬁuting to their problems and helps them

understand the situation and support the child. Using these

methods, the Day Care staff has been successful‘in nipping many

school phobias in the bud.

F., Programming the Children's Hours: "The Grid"

One of the more umnusual aspects of the Center is the scheduling,
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which entails children arriving and leaving every hour, between

the college cl;sses, with each child attending a minimum of two hours
on any day. This arrangement is unique even for college day care
centers, where children are usually scheduled for a specific block
of time - either morning, afternoon, or a full day - depending on
their parents' schedules. People in the field of early childhood
education who hear of our system often wonder how the staff and
the children can cope with the constant interruptions. But once
they visit the Center they are impressed by its calm, relaxed
atmosphere despite the constant comings and goings. Accepting this
as a fact of Center life, the staff has managed to integrate it
smoothly inte a daily flow of classroom activities.

Of great help is the "Grid Chart," a huge cardboard chart that
hangs high on one wall, visible Trom every part of the room. Thig
chart, devised by myself and my colleagﬁe‘during our first year
at the Center, allows the teachers to see at a glance.exactly which,
and how many, children are scheduled to arrive, remain, or leave
at any given hour. The chart consists of boxes representing each
class hour for the five school days. In each box, written large
and thick, are the first names of every child scheduled to be present
during that hour. Each name is color-coded to show whether the
child is arriving, leaving, or remaining for that hour. For example,
let us consider a hypothetical class hour, Thursday from 1 p.m. to

2 p.m, In that box, the first six names will be written in green

ink, meaning these children are due to arrive at 1 p.m. The next
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ten names are in black, meaning that these children were present
during the pre;ious class period, (noon to 1 p.m.), and will re-
main during the following period {2 p.m. to 3 p.m.). The next

four names are in red, which means that these children are due to
leave the center at 2 p.m. Thus, the twenty children scheduled for
that hour are all listed in such a way that the teachers know
exactly who is coming and going.

The "Grid Chart" is an invaluable aid to the teachers., If a
child becomes anxious and asks when her/his mother is coming back,
the teacher can answer the child by glancing up at the chart,
instead of dropping everything to consult the parent's files, A
few minutes before the end of each class period, the teacher
glances at the chart and reminds the children who are leaving that
their parents will be coming to pick them up socn. This gives
the children time to finish up their workabefore the parent arrives.
If the teacher notices that a large group of children will be arriv-
ing at a certain hour, she will avoid scheduling a difficult or
complicated project for that time. In general, the "transition
times" described above are planned so that they never coincide with
class changes.

The teachers have greatly reduced the disorganizing effects
of such a system by acknowledging the chiidren as they srrive and
leave, so Lhal they do not feel like detached spirits drifting in
and out! Asg each child and parent comes through the door, the

teacher or student aide who is closest cheerfully greets them and
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accompanies th% child to the cubbies where the jackets are hung.
The teacher then asks the child what s/he would like to do, and
helps her/him get started in that activity. The other teachers and
student aides glance up from their work to say "hello" to each

new arrival, as do the other children working nearby. In this

way, the child feels a comfortable part of the room, where
activities are already in progress.

Similarly, when the parent returns tc the Center to take the
child home, the teacher greets the parent and exchanges a few words
with her/him about the child's day in school. A teacher or student
aide helps the child finish up work and put things away, and then
teachers and children alike bid her/him "good-bye." Very often
8 éhild will protest vigorously when s/he has to leave. This
is understandable, considering that the remaining children are all
invoived and enjoying themselves. If the child is especially
involved in é project, the teacher sometimes asks the parent to wait
for a few minutes until s/he finishes. If the child has finished
working but still refuses to leave, the teacher gives her/him a
becok to borrow and bring back the next day, or asks the child what
s/he would like to do the next day, and then writes a note seying,
"I want to paint today. ILisa." The child hands the note back to
the teacher upon arriving the next morning. If the children are
all at "group time" when a child must leave, the teacher leads the
children in.singing "so long," and the child usually departs

cheerfully.
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Another problem with this type of scheduling is that the
children must Jclean up" their work immediately after finishing
it. In nursery schools and day care centers where all the
children arrive and depart at the same time, it is possible to have
one "clean up time" ab the end of the day. But the children in
the Center readily accept the ground rule of, "Don't start another
activity until you've finished and put away the one you're working
on," sinee they know it is beased on the reality that the few
children left at‘the end of the day would have to clean up the
entire room if the rule were not in effect. Again, there isg
flexibility here alsc. If three children have worked long and hard
on a block siructure and two must leave, the teachers give the
remaining child the option of keeping the building up, in which
case s/he must put it away by her/himself, or putting the blocks
away together beforé the two children lea;e. Also, if a child
is not scheduled to leave for guite a while and has déne some
block building or other work which s/he wants to keep intact, and

which is not in the way of others, s/he may put it away before

leaving rather than upcn completing the work,

G. The Multi-Age Room

Fein and Clarke-Stewart state, "Althouph there is no research
regarding the influence of older reer medels on play behavior,
clder children who do play effectively may enhance the play be-

havior of younger children. Dsy care and early education specialists
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have tended to advise homogeneous age groupings. Perhaps play is
one grea in wh;ch mature behavior would be enhaznced by mixed
age groups.”ll The staff of the Center has found thig to be
very true. The multi-age grouping (at the Center, children aged
two to six are in one room) is stimulating for children and
teachers alike. Because of the "older peer models" and the
accessibility of more complex materials than would be found in a
group exclusively for two- or three-year olds, the twe's and
young three's have proven capable of execubing more dAifficult
tasks and showing greater skills than one would expect from such
8 young child. This also holds true for areas outside the realm
of play. Very young children who arrive at the Center only
partially bladder-trained usually become totally trained after
a few weeks of going to the bathroom with the older children.

Fufthermore, the younger children are not the only ones who
benefit from a multi-age setting. The staff of the Center has
found that the older children gain more assurance in their own
skills and achievements by helping the younger ones. Socially,
the older children are quite protective of and helpful toward the
younger ones, buttoning and zippering their jackets, for instance.
The multi-age grouping provides an opportunity for these nurturing
instinets to flourish,

The benefits of this type of grouping derive from the fact

that the younger children are encouraged to participate, at their
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own level and pace, in the regular activities of the Center. There
is no separatign of the different ages in the classroom, except

for the kindergarten program, and even here children younger than
kindergarten age participate if the teachers feel they are ready.

True individualization, therefore, is essential in a multi-age

room.

H. The Kindergarten Reading Readinezsg Program

The kindergarten program was institubted as a result of the
parents' desire that their children gain the skills necessary for
success in first grade, as well as the staff's conviction that the
older children would benefit from a more Tormal readiness program
geared toc each individual child's interest and ability. Children
five years of age and older participate in the program, and if a
younger child is eager to Jjoin and is céﬁ;idered ready by the
teachers, s/he 1s included. On the other hand, some five—year—
olds show no interest in learning to read, while others are not yet
ready for a more formalized, structured program. The former child
will usually show increased interest gradually, as s/he observes
the other children engaged in their work; the latter will usually
gain more of the basic reading-preparation gkills through the
learning experiences (small motor coordination, ability bo dis-
eriminate, symbolic representation of ideas, etc.) provided by the

various activity areas of the room.

Frequently, however, a parent who is aware that the Center
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offers a kindergarten program becomes quite upset if her/his
Tive-year-old cﬁild is not inecluded. In this case, one of the
teachers confers with the parent and stresses the positive ac-
complishments of the child in other areas, and describes how the
child develops the skills necessary for reading through working and
playing with the materials in the room. If the parent remains
unsatisfied, and still feels that there is "something wrong" with
the child despite the teacher's explanation, the teachers will
design short and simple reading games and experiences for +that
child, so that s/he feels part of the older group yet dces not
becceme frustrated by being unable to de the work.

The kindergarten gféup meets together twice a day, once in
the morning and once in the afternoon, and each group consists
of whichever kindergarten children are present at the time.
Although.the group works together, each ch;ld does her/his own
particular task. Thus, the teacher may be writing a néw word for
one child's "word bank" while two other children read their words
to one another and another child draws a picture of her/his
family while waiting for the teacher to work with her/him. When
one of the teachers is available to work with a kindergarten child
individually, s/he may do her/his kindergarten work at other times
of the day, and the children often request this.

The kindergarten program is basically a language experience
approach to reading readiness, where reacding is made enjoyable and

meaningful for the individual child by deriving the content from
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the child's own experiences and inner fantasy life. The children
have their ownwnotebooks where they draw pictures and dictate
stories to the teacher about each member of their immediate and ex~
tended families, and then go on to write about "My Friends,”
"My House," "My Street," "My School," etc. The teacher reads
the story back to the child, who begine to recognize certain key
words and phrases in it. Besgides these individual books, the
children contribute stories and drawings to class books with
specific themes, such as "The Dream Book," "A Walk around the
College," and "The Easter Party." These books are read to the
entire class at group time,

Another component of the language experience method is "Word

Banks," a system adapted from Sylvia Ashton-Warner's bodk,

Teacher.12 Fach child decorates a large manila envelope, which
becomes her/nis "bank." Each day, the ﬁe;cher asks the child to
tell her something very important, something that s/he really
likes very much. The teacher then writes this word on a strip

of shirt cardboard and the child "reads" it back and places it in
the envelope. In this way, the child accumulates an extensive
"sight vocabulary" of words s/he recogniées by their configuration,.
The child reads her/his words to the teacher or a classmate each
day, and words that s/he cannot identify are discarded, the teacher
saying, "Well, that one must not really be too important. Iet's
think of another cne." The experience is extended by the children

drawing pictures of the things in their word banks, and then dictating
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stories about fhem to the teachers.

Word bank words are also used to introduce phonics, another
component of the eclectic reading readiness program. The children
are encouraged to "sound out" the beginning consonants of their
words, and some can identify the beginning sound and letter for
the teacher who is writing the word. Phonics are also taught
with word families, which the children list in the "Rhyme Rook"
section of their notebocks. The child chooses a word {usually
her/nis name, a word bank word, a part of the room, etc.) and
then thinks of words that rhyme with the first one. The teacher
writeg the words in a list, pointing out how the first sound
chgnges while the last sound remainsg the same, FEventually, the
child learns to sound and spell out new words by using the former
rhyming words as a guide. Although phenies may be a more tradition-
al approach, the words and sounds that the children learn are de-
rived from their cown ideas, rather than arbitrarily chosen by the
teachers.

Teacher-created maﬁerials also play a large role in the reading
readiness program, in the form of games and exercises. The games
consist of matching shapes, colors, numbers, eté., or matching
pictures with their initial sounds, for the children to do in-
dividually, and group games such as "Letter Totto." The teachers
also devise exercises for each child to de in her/his notebook,

such as cubtting oub magazine pictures of particular colors.
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When a child displays good small motor and hand-eye coordina-
ticn, the teacﬁers begin to work on writing, starting with the
child's name, which is alsq used to teach phonics. The chilg goes
cn to write her/his word bank words, and may also write the
riyming words, as s/he sounds them out, instead of the teacher
writing them. Older children who are eager to write keep a diary
in which they record simple events, e.g., "Tuesday, May 2. I
played with the blocks today." Since the children will be using
primers and workbooks in first grade, the staff has incorporated
these into the kindergarten program, using the Bank Street pre-
primers and beginning workbooks. Again, they are used in a very
relaxed way, with each chilad reading and doing the exercises at
her/his own pace. The children derive satisfaction and = sense
of accomplishment from these meterials.

The children in the kindergarten gro;p look forward to their
reading work each day and make steady progress. Pareﬁts of children
who have gone on to Tirst grade frequently report back to the Day
Care staff that their children are doing very well in school and

that their new teachers often comment on the #ine preparation they

have received.

J. Holidays and Special lvents

Holidays and other important cccasions are celebrated at the
Center by children, parents, teachers, student aides, and members

of the college community. The children and their parents look for-
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ward with great excitement to each party or event, and the Center
acknowledges the generosity of college personnel by inviting them to
the festlivities.

Christmas and Chanukah. The largest and most eagerly-awaited

event of the year is the Christmas party. The children start pre-
paring for the party a few weeks in advance, by making Christmas
presents for their parents, decorations for the tree and the room,
and creating and rehearsing a puppet show or play which they perform
at the party. The parents are involved with shopping for the party
supplies and helping the children and teachers deccrate the room
and the tree. On the day of the party, each parent contributes a
special dish, and the result is a truly international feast,
representing the ethnic backgrounds of all the parents: Italian,
West‘Indian, Latin American, Southern, Jewlsh, and Chinese. Besides
the Day‘Care perscnnel, many members of fﬂe larger college community
are invited: the President of the college, his Speciél Assistant,
the Deans, other administration and faculty members, secretaries,
maintenance and janitorial workers, and others who have donated
time, services, or materials to the Center. The highlight of the
party ig the arrival of Santa Claus, who distributes gifts to the
children. Santa and the gifte are provided by one of the student
government constituencies. The teachers give them a list of each
¢hild's name and age in advance, and they buy appropriate gifts.

The holiday celebrations focus on the cultural and traditional

aspects, rather than the religious. Therefore, the Jewish children
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can and do enjoy the Christmas celebration. By the same token, the
non-Jewilsh chifdren enjoy being introduced to two new hclidays,
(hanvkah and Pagsover. In preparation for the Chanukah party,

all the children make their own versions of the Menorsh in clay.
At the party, a group of children from a nearby Yeshiva and a
groﬁp of secretaries from the college perform Israeli folk dances.
The parents and children join in the ecasier ones. The children
light their Menorshs and then bring them home, where they continue
to light a candle each night of Chanukah. The non-Jewigh parents
are delighted to learn, with their children, about a culture dif-
ferent from their own.

Master and Passover. For Faster, the children dye eggs, and

then hunt for them in the yard, where the teachers have hidden
them. Parents and children have a luncheon party, with baskets
cf Faster candy for dessert. At Passover; the children prepare
Meharoses," one of the Seder dishes, which consists of walnuts and
apples. They smash the nuts with hammers and slice the apples
with plastic knives, then mix them with grape juice (instead of
wine). Again, the parents join the children for lunch, where the
charoses and other Passover treats {chocolate matuzohs, maccaroons)
are served.

Halloween. Perhaps the most popular holiday among the children

is Halloween, when the entire Center goes "trick or treating” on

campus. To avoid competition over expensive store-bought cogtumes,
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the children design their own at the Center. The parents buy
material and s;w poncho-style costumes (to e worn over coats and
jackets) which the children paint and decorate. They decide which
Halloween character they wish to be, and the teachers make a chart
with each child's name under g picture of her/his character,

e.g., "witeh," "ghost," "jack-o-lantern," etc. Before the Ddig

day , the children draw a face on a large pumpkin, which the teachers
cut out for a jack-o-lantern, and then they remove all the seeds

and roast and eat them.

Upick or Treat" on Halloween day itself is the culmination
of much planning. There are two expeditions, one in the morning
and one in the afternoon, and each child participates in only one.
The entire Center gets together for }unch and a small party
in between the two. The children put on their costumes and make-
up and the teachers assign two parents to each goup of four or
five children. FEach parent is given a list of the offices on
campus which her/his group must visit. In this way, all the
offices are covered. A notice is sent beforehand inForming
cach office of the impending visit, and the secretaries and
administrative personnel prepare treats for the -anticipated troops!
The parents are advised to accept candy only from the pecple on the
list, who have been asked to prepare individually wrapped items
only, and to politely refuse offerings from students or others on
campus. The children return exhausted but happy, weighed down by

plastic shopping bags bulging with treabs.
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In recent years, the children have donated part of thelr
Halloween 1oot?to the pediatrics ward of a nearby hospital. Be-
fore Halloween, the teachers and children talk about those
children ir the hospital who are ill and cannot go "trick or
treating” themselves. The Center children put some of their candy
into little bags and draw pictures for the youngsters in the
hospital. All the bags are then placed in a large cardboard box
decorated by the children, and a group of parents brings it to
the hospital. In return, the Center receives a letter of thanks from
the social worker on the ward, and pictures drgwn by the young
patients.

Graduation. Besides the holidays, there are other special
occasions cbserved at the Center, one of which is the children's
graduation exercises. During my first year, many of the parents
wanted én elaborate.ceremony complete With caps and gowns. i
felt that this would be meaningless for the children énd golely for
the parents' benefit. However, I understood the parents desire to
commemorate this important event. The parents and I discussed our
feelings, and decided upon a short, simple ceremony and party which
ig s5till popular at the Center today.

The teachers present each graduating child with a "diploma"
bearing the inscription, "For excellence in heling vou!!' The Board
~of Directors, parents of the graduating children, and several
college dignitaries are invited. After the ceremony, refreshments

are served and the graduates and other children present a short
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program of songs. Graduation is held twice a Yyear, after the
winter and spr;ng semesters, the latter usually taking place out-
doors. A%t one spring gradustion in the play yard, the entire Cen-
ter prepared a "circus" show with climbing, jumping, and balancing
acts.

During the two or three weeks prior to the graduation ceremony,
the teachers prepare the children for this important transition.
Tt is an upsetting experienee Tor them, having made such strong
connections to the teachers and the other children. For most of
them, and their parents also, the Center is like a second family.
In the weeks preceding graduation, the children who are leaving
ugually exhibit aggressive or troubled behavior. The teachers deal
individually with each ohild's feelings of sadness and anxiety,
and also discuss the irminent departures at "group time." They
acknowledge that it is difficult to leave.one's friends and teachers,
and that they will miss the graduates. They also encéurage the
children to talk about the new schools they will be attending, and
asgure them that they will make new friends there. OFf course, all
the graduates are encouraged to visit the Qenter, and many do return,

proudly displaying their vocks from their new sehools.

Open-Center Week. The parents bring their children to the

Center and pick them up each day, but that does not afford them
 gufficient opportunity to observe the program and discover what
their children actually do in school. They are aware that their

children are eager to come to school and enjoy themselves, but most
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of the parents are unaware of the specific attributes of an

garly childhoog program. While they may be curious, mamny of the
parents prefer to use their valuable free time on campus to social-
ize with their peers (for some their only social contacts), grab

a gquick lunch, or catch up on their gtudying., To encourage parents
to spend some time in the Center, the teachers hold an "Open-
Center Week'" once during cach semester. A letter igs sent to the
parents announcing the event, and describing its importance in
terms of learning more about the kinds of experiences their
children have in school. A chart is posted in the Center, and

each parent signs up for one to two hours of observation., WNo more
than three parents are scheduled for any one period, to avoid over-
crowding and disrupting the class. The parents find "open-Center
Week" very enlightening, and many return for occcasional visits during

the semester, which is encouraged by the teachers.

Grandparents' Day. "Grandparents’ Day," initiated a few years

ago, provides an opportunity to bridge the generation gap by bring-
ing young and old together at the Center. The idea occurred to me
when a parent asked 1f her mother could visit the Center. When
T suggested a special day for grandparents, all .the parents were
very enthusiastic. Children without grandparents, or whose grand-
parents were unavailable, are asked to invite a preat aunt or great
‘uncle, or an older neighbor or fpriend of the family.

e children proudly introduce their grendparents ©o the

teachers, and then eagerly show them arcund the room. The teachers
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prepares projecte for children and grandparents to do together.
Weaving paper élace mats is very popular, the grandparents cubting
out and decorating the paper "loom," the children ccloring and cut-
ting out the paper.strips, and both cooperating on the weaving.

After the first Grandparents’' Day, the feedback from the
parents revealed an unexpected and fortuitous result of the event.
Many of the grandparents are opposed to their children attending
college, and thelr children being placed in a day care center. They
believe that young children should be st home with their mothers,
and mistakenly assume that a desy care center ig at best spartan and
at worst punitive. Consequently, the grandparents frequently
eriticize the student-parents for Teaving their children. Most of
the parents have very close relationships with their own parents,
meny sharing two—family homes. Such criticism engenders guilt
feelings in the student parents, which in turn adversely affects
the child. However, after the first Grandparents' Day, many
narents reported to the teachers that the grandparents had a wonder-—
Pul time, and were amazed and delighted at the varied and stimulating
setbivities provided for the children, and the competent care and gin-
cere concern shown by the teachers. As a result, their attitudes
toward college and day care changed, and the relationghip between
them and the gtudent~parents improved.

n conclusion, I would like to note that the staff uses holi-

days and special cccasions Lo provide meaningful learning experiences

for the children, as is evident from the above descriptions.
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XK. Sexual FEguality in the Classroom

A child's sexual identity is formed very early in life. 1In
order for very young children to be fpree of restrictive stereo-
types, their teachers must consciously provide an atmosphere where
they are free to express their full Egggg_potential. T say con-
secicusly because evel with the best liberated intentions, it is
very easy to fall into the old stereotypes.

One way to accomplish this is through "teacher intervention"l3
when one gex excludes the other in their play. While not exactly
an instance of exclusion, an incident occurred at the Center which
T felt called for such intervention. A group of girls and boys
were playing "hospital" in the house area. A1l the hoys were
"qoctors" and all the girls were "purses." Waen I noticed this,

T asked the girls if any of them wanted to be doctors. They replied
that they would rather be nurses, and some of the boys said, "Girls

can't be doctors.”

Qipce i1t was soon time for a group meeting., I
decided to discuss this with the entire class. A few of the children
ssid that they had womeﬁ doctors, which enlighﬁened the boys. DBut
the girls still said they would rather be nurses. T asked them,

"Do you know what a nurse does?," and they answeréd, "She helps the
doctors." It was now evident that their idea of nursipg was limited
to a kind of servants' role. We then discussed the many real duties

of a nurse, and the fact that nurses can be men also: s/he gives

injections, takes temperatures, gives medicine, delivers bables, etc.
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At the end of the meeting, the children realized that they had a
choice in playihg "doctors" or "nurses," and that if they chose to
be a nurse, they could perform vital services in their own right.

I felt that it was very important for the children to regard nurses
as a positive roie model, since many of thelr mothers were studying
for a Registered Nurse degree at the college.

The teachers should encourage both sexes to take part in
activities that have traditionally been considered exclusively
msle or female. In the Center, the Dboys enthusiastically participate
in dramatic play in the house area, washing dishes, setting the
table, feeding the babies, ete., Very often a young hoy will be the
"Mommy . The teachers feel that this ig = naturael identification
with the person to whom he is closest. They have also Tound that
boys and girls are equally proficient in such areas as sewing and
woodworking. .

However, one area which the girls usually avoid is the blocks.
Since I believe that block puilding provides numerous learning
experiences which the girls should not be denied, I initiated a
practice in the Center which T learned as a student teacher in
Ms. Gloria Williams' class of four- and five-year-olds at the
Walden School. Whenever the tenchers notice that some days have
gone by with few or no girls in the block area, they held a
"slock meeting." All the children present atl the time sit in a
circle, and one by one choose one or two children with whom to work,

and decide what they would like to puild. Fach small group is
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assigned a space in the area for their gtructure. They are free
to change thei; plans as they work, which often happens; agking
them to state what they will build in advance is a means of
organizing the activity and encouraging the children to do some
planning. It is intéresting to note that after a block meeting,
the girls work enthusiastically and intensely, building gquite
intricate structures, although they usually avoid the area at
other times.

Another area where sexism often runs rampant is the library.
A few years ago, when I was reviewing picture books for a feminist
bibliography of children's books, I Tound very few that were
entirely free of damaging stereotypes. Most boocks for pre-school
children have boys as the central character, with girls usually
portrayed as weak followers. Fortunately, though, as a result of
the Women's Movement, this trend is now ﬁ;ginning to change. The
teachers in the Center carefully select books which dépict women
as capable, intelligent beings, and coﬁversely, which depict boys
as capable of showing emotions such as fear and tenderness, Often
a book appears which is positive or neutral in content, except for
one or two objectionable statements. In this case, when reading
such a book to the class, the teacher comments on the offending
passage and asks the children what they think sbout it., Such a
discussion leads to a greater awareness of the injustices of

sexual sterectyping.

The most crucial element in forming a positive gelf-image for
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both girls and boys is their identification with adult role

models. In thg Center, the female t+eachers do woodworking, carry
heavy loads, get dirty, ete. An effort is made to hire male
work—study students, and there are usually two each semester. The
male student aides are warm and gentle, and share in cleaning up
the room, sweeping the floor, washing things out in the sink, rub-
bing children's backs ab rest time, and helping the two-vear-olds
with their jackets., The personalities and actions of the adults in
the room provide_a model of sexual equality for the children to

emulate.

L. Integratigg_EmotionallX‘Disturbed Children into the Program

The interview procedure, discussed earlier, enables the staff
to soreen out children with serious pathology. However, once the
Center'é program began running smobthly-a;d affectively, the staflfl
began accepting children who show signs of varying deérees of
emoticnal disturbance, providing that all three teachers feel,
after several cbservation sessions, bthat they can work with the child
without endangering the safety and well-being of the other children
in the Center or that particular child her/himself. The staffl,
including Professor L., believes that the Center provides a thera-
peutic environment that indeed benefits such children.’ The teachers
‘realize that they are not qualified to diagnose emotional illness,

but they are able to recognize disturbances, based on their ex-

perience with children, formal training in early childhood educa~-
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tion, and insight into child behavior. While none of the children
in question we;e in treatment upon entering the Center, some of
them began seeing a therapist as a result of our referrals affer
working with the child and parent,

Very often it is impossible to detect any disturbance in the
initial interviews and orientation sessioﬁs, and the problem be-
havior does not surface until the child is comfortable enough in
the school setting to allow her/his true feslings to appear. This
was the case with Barry, a tall boy of five who entered the Center
for hig initial interview tense, frowning, and biting his nails,
This demeanor remained throughout the segssion, but he was able to
work competently and creaﬁively with the materials, and was
articulate and mature in his conversation with the teachers. The
teachers accepted him into the Center, attribubting his tension to
uneasiness in a new situation., In a shdr; time, however, it becane
apparent that Barry was a very troubled child. He in%ariably
gravitated toward the two-year-olds, arousing them with loud, non-
sensical, and scatalogical baby-talk. The younger children quickly
followed his lead, and scon the group would be screaming and running
around the room_after Barry, who had =z gleeful,.demonic gmile on
his face. He also acted out aggressively bLoward the other children,
and always blamed them when confronted with his acts by one of
the teachers. In addition, Barry began to wet his pants in school

and at home every day. On the positive side, however, Barry was
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extremely intelligent and eager to learn, besides being an extremely
talented artisg. He loved to draw all the Sesame Street characters,
which he did quite skillfully and imaginatively.

Fortunately, Barry's mother was very receptive te our
suggestion that she seek outside help for him. BShe appreciated our
informing her of Bérry's behavior in scheol, realizing that our
motive was one of concern and the desire te help, rather than
condemnation. Barry was referred to a child guldance clinic where,
after extensive testing, he was diagnosed as "borderline psychotic."
He began play therapy once a week with a social worker, who also
saw the mother periodically. The teacherg had frequent contacts
with the soccial worker in order to coordinate our efforts.

Basically, the teachers were very firm with Barry when he
began to lose control, removing him from the stimulating situation.
At the éame time, oﬁe of the three teache;s spent some time esch
day in a one-to-one situation with Barry, working on feading and
drawing, both of which he enjoyed. Barry could only concentrate
on such work when seated alone at a table with a teacher; if there
were rother children at the table, even engaging in their own work,
he would beconme pver—stimulated and begin provoking them and re-
gressing to infantile behavior. With regard to his eneuresis, a
teacher . cheerfully bdub matter-of-factly brought him to the bathroom
when he arrived at the Center, and a Tew times during the day. At
home, toileting was an explosive conflict between Barry and his

mother, and he continued to wet, but began to remain dry at school.
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Barry developed a close attachment to his teachers, and while he

continued to have periods of infantile regression and aggressive
behavior, he was able to control himelf and work productively for
longer periocds of time as the semester progressed. When Barry
turned six, he was accepted at a special school for emotionally
disturbed children, run by the agency where he received his therapy,
and which he currently attends.

Although Barry is still a troubled child, he was fortunate in
obtaining help at a very young age. Many parents, unlike Barry's
mother, deny that there is anything "wrong" with their child, the
thought being so frightening to them, and consequently the child is
denied much needed guidance and treatment. Such was the case with
Chester, who entered the Center at three years of age. On hisg
first dsy, he immediately went toward a box of wooden letters and
began téking them out cne by one and iden;ifying them. He geemed
unaware of the presence of the teachers or other children, repeat-
ing the rnames of the letters over and over: "c,C,C,C,Y,Y,Y,Y,
AALA,...," ete. He also talked aloud to himself, using sophisticat-
ed vocabulary but not meking any sense. Chestér walked around the
room pointing to the letters on charts and posters. When a teacher
spoke to him, his eyes did nolt focug on her face. Besides per-
severating, he sometimes sat rocking with a pained expression,
emitting a sound like "Oococo, Qoooo..." He did not really com-
municate with the teachers and the other children, was not toilet

trained, and could not do simple things for himself, like take his
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Jacket off or pull down his pants when brought to the bathroom.
His musculatur;, especially in his hands, seemed weak and in-
effectual.

The staff tried to help Chester by encouraging him to paint,
use play-dough, build with blocks, in short, to experience the
non-academic areas of the room. At first this was unsuccegsful ;g
he became very anxicus, and sought refuge with his numbers and let-
ters. Gradually, he made a connection to one of the teachers, was
able to communicate his desires to her, and eventually made some
connection to the materials and other children through this teacher.

Chester's mother became extremely defensive when one of the
teachers described his behavior in school and voiced the staff's
concern. Mrs. M., a tense, nervous woman, considered her son s
"brillisnt" child, who knew so much more than other children his age,
and denied that he had any problems at home or in school. She was
unable to see that this "knowledge" was purely mechanical, with
no meaning attached te it. She became guite angry at any suggestion
of referral, and blamed the teachers for undervaluing the importance
of knowing letters and numbers. It was obvious thet continuing to
discuss Chester's problem would only make his mother more defengive
and hostile, and therefore work against our efforbs to help the
child. Gradually, Chester became more interested in the blecks and

-art activities, and even smiled and joked occasionally, but con-

tinued to show bizarre behavior. The teachers reported only the
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positive, improved behavior to Mrs. M., and she became scmewhat
more relaxed agd cooperative. When a parent is so anxious and
frightened by the possibility of something being amiss with her
child, as in this case, the Center staff can only use their

own resources and the classroom materisls to help the child, which

usually makes for some improvement.

M. BSummer Session

In the beginning of the Center's existence, the parents urged
the Student Association to allocate funds to allow the program o
continue during the college's summer session. TFor most of the
parents, it takes three years, rather than two, to complete their
studies, since they must limit the number of courses they take, due
to the demands of child rearing as well as the great number of
courses.and field work assignments requiréd for the professional
programs. With the Center functioning during summer gession, the
perents can accelerate their progress toward graduation and sub-
sequent employment and/or further studies to obtain s bachelor's
degree.

Summer ses;ion is a pleasant Teature of the Center. The children
spend most of the day outdocrs in the play yard, where a sprinkler
is set up in addition to the regular equipment, i.e., sandbox,

.climbing apparatus, tricycles, ete. The teachers also bring
tables and chairs outside, sc that most activities can take place

there in good weather, such as kindergarten work, sewing, art
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projects, efc. The children also have music and movement activities
and snacks in ghe yvard.

College classes duriné summer session meet for two hours
eéch, Monday through Thursday, for a total of six weeks. Therefore,
the summer session cffers an excellent opportunity for an extended
orientation period for children who will be entering the Center
full;time in the fall. TIn fact, mothers of very young children are
encouraged to enroll in one course over the summer, even if they
had not planned to do so. Because of the short hours and relaxed,
informal nature of the program, new children who attend summer
session are better able to cope with longer hours in the Center in
the fall than those who do not.

The end of summer session is celebrated with a big barbecue and
outdoor art show fof Day Care children, parents, staff, and members
of the éollege community., Ail the parenté pitch in at the grill, and
the creative efforts of the children over the summer ére displayed
in the yard. These include easel paintings, sponge paintings,
collages, embroidery, wood constructions, clsy sculpture, and tie-

dyed T-shirts.
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i : CHAPTER V

FUTURE GOALS AND DIRECTIONS OF THE DAY CARE CENTER

The greatest single development to affect the direction of
the Center in the future, albeit indirectly, is the recent budget
cuts suffered by every branch of the City University systen.
Fortunately, the cutbacks did not drastically alter the Center's
funding. The Student Association continues to allocate a budget
sufficient for the Center's needs. 'The Bosrd of Directors of the
Center was able to maintain parents' fees at the current rate for
the coming semester, and while the allowance for classroomn supplies
is‘less than in previous years, it still adequately provides
materials of good quality for the program,

The main effects of the budget cuts-are indirect, vet
substantial._ Due to the firings of numercus counselors in +Lhe
Department of Student Bervices, the work load of the Faculty
Coordinator has increased enormeusly, leaving her_less-time for her
invelvement with the Ceﬁter. However, it was always the goal of
Professor L. to delegate more respongibility to the parents and the
teachers; the present reality adds immediacy to this goal. But
keeping in mind the difficulty the Center has faced when unsuitable
People have assumed positions of leadership, T believe it behooves
the Faculty Coordinator and teachers to keep a walchful eye on

possible new candidates for office, and to encourage those with
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leadership ability and genuine concern for their children and

*

the Center to become involved with the Center's administration.
Once competent people have been elected to the Board, the out-
going Chairperson, Faculty Coordinator, and Teacher-Director, who
are most familiar with the operation of the Center, must educate

them as to their duties and responsibilities, and then allow the

new Board to assume 1ts role in the Center. Another important

goal is the formulation of written guidelines for the duties
and responsibilities of the various officers and the Board as
a whole, The present Board is now working toward this goal, which
will provide valuable assistance for future parent Boards.

Ancther result of the cutbacks has been the reduction in
the number of courses available to the student-parents. They no
longer have flexibility in adjusting their programs according to
the needs of their children, since they Lawe little or no choice
as to which classes and what hours they may attend. .Adding to
this problem, and also a result of the budget cuts, is the im-
position of tuition. Most of the parents are now receiving
governmental tuition assistance, requiring them to carry a minimum
of twelve credits and/or three hours per day, which is often too
long a duration for mosi two-year-olds. Furthermore, the school
day has been reduced from ten class periods to nine, causing the
early morning and late afternoon hours, which used %o have very
few children, to be filled to capacity. Consequently, the teachers

are not able to give as much one-to-one attention to the two-vear-olds
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as before,

However,%a concurrent development has arisen which mitigates
this situation. The Educational Consultant from the Department
of Health, in reviewing the Center's license, noticed that the
age span as indicated, two through six years old, was greater than
allowed by law. She has informed the Center that henceforth,
-children admitted to the program must be a minimum of two years
and nine months of age. While the staff regrets the loss of this
delightful age group, they will now have more time to give cne-
té—one attention to children with problems.

Yet another effect of the budget cuts has been the institi-
tion, within the past year, of a new and different ccllege calendaxr.
Iristead of the fall, spring, and summer semesters, the school year
is now broken up into a twelve-week gemester, followed by a
gix-week gsemester of classes four days.a‘week, followed by another
twelve~week semester, and finally another six-week sémester.

The two short semesters are optional, but most of the Day Care
parents attend al least one of them. This new calendar has created
a great deal of pressure for the teaching staff. DBesides adding

an additional interview and orientation session to the year, the
teachers must crowd all the preparations for special activities and
events into a shorter time span. The long-range planning of
elaborate preoducticns for holidays and other occasions had to be
eliminated, with more emphasis on the day-to-day classroom

activities. However, the addition of another six-week semester
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provides an opportunity for more children to get adjusted to
the Center, a; discussed earlier with regard to the summer
sesgion.

The parents are also busier than ever before. They must
complete their course work in a shorter %“ime span, and fing that
they are constantly studying for mid-term and final exams. Thus,
they have less free time to give to the administration of the
Center. Besides this, they have Tewer or no Pree periods to
work in the Day Care office, and even when they do, it is
sometimes impossible to schedule their child in the Center for that
hour because it is filled to capacity. Considering the fact that
greater parent involvement is an important goal of the Center,
the Faculty Coordinator, pﬁrents and teachers are currently working
on this problem.

Oﬁe Tortuitous change for the Cente; is the move to larger
and better-equipped quarters on campus, scheduled fo? the spring
of 1978. Construction of new campus buildings has been going on for
six years now, and the Center is moving to a suite of rooms
formerly occupied by the health services, which has been relocated
in one of the new buildings. The new space consists of a class—
room larger than the present one, a staf? office, a conference
room, a separate cubby room, two bathrooms, and an enclosed play
yard. The Center is hoping to acquire another room in the same
building to serve as an indoor gym during the winter and in

inclement weather at other times. The Center will now be able to
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economize by shopping for its grocery supplies in large quantities,
which has bee; impossible in its present quarters due to lack of
storage space.

With regard to the future of the educational program, the
teaching staff is attempting to develop and expand the math and
science part of the curriculum, areas which have been somewhat
neglected in the past. A1l three teachers are more knowledgesble
and interested in the creative arts and reading readiness aspects
of the program, and realize the need to improve the math and
science in order to provide the children with an adequate back-
ground in these areas. In the past year they have begun an indoor
and outdcor gardening project, and have explored some new ways to
uge cuisinaire rods and logic blocks. However, they feel that they
would benefit from participating in educational workshops in math
and science, and by visiting schools wiéh innovative programs in
these and other areas. They are planning to scheduie some time
for these workshops and visits during college intersessions.

In the past, the teachers have held oceasional group meet-
ings with the parents to discuss educational and general child-
rearing concerns, but never on a regularly scheduled basis. They
feel there is a need for such group meetings, gince parents often
feel that they are the cnly cnes Wibh certain gquestions and
p?oblems, and feél freer to air them when they realize other parents

share their concerns. Algo, the parents provide each other with

suggestions'and support at such discussicns. The teachers feel
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that curriculum workshops, in which the parents, without their
children prese5£, experience the various materials and activities
in the room, would lead to a greater understanding of the sig-
nificance and goals of a pre-school education. Arranging such
meetings and workshops is another priority for the future.

The entire city of New York, along with its public institu-
tions of higher learning, is constantly facing crisis after crisis.
It is impossible now to envision what form the future of the
City University will take. However, I believe that as long as
this particular community college exists, the Day Care Center
will flourish, and continue to serve as a model for future
college day care centers. If and when the current Faculty
Coordinator and teaching staff leave, it is inevitable that the
Center will also wndergo changes in policy and program. Howéver,
the present staff is committed to certain fundamental principles
that they hope will continue into the future, and indeed insure
that there will be a future. These principles are: to maintain
the concern for the growth and well-being of young children that
is evident in the high professional standards of the Center, and
to maintain the honesty end openness of communication smong the
various people involved with the Center, as a means of dealing with

conflict and change.
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"FOOTNOTES

The information contained in this chepter relating to the
establishment of the Center iz based on the unpublished cor-
respondence, memorands, and documents of the parties involved.

In a study of mothers using family day care, "...80% said they
would switch to group care if given the opportunltvq Greta G.
Fein and Alison Clarke-Stewart, Day Care in Context, (New York:
John Wiley and Sons, 1973), p. 42,

Bernard Greenblatt and Lols Eberhard, in Children on Campus: A
Survey of Pre-Kindergarten Programs at Tnstltutlons of Higher
Fducation 1n the United States, (Washlngton D. C. Unlted States
Department of Tabor, 1973), p. 16, find that 52% of the day care
centers surveyed were initiated by student-parents,

Joan Gallagher, "A Study of Women College Students Whose Children
Attend the College Day Care Center," (Unpublished paper, Brooklyn
College, January, 1977), ». 7.

Patricia Eggleston and Suzanne McParland, "Home-School Interface
" Patterns: Parent Involvement in Day Care Centers and Pre- schools,"

in Viewpoints, Ko. 51 (Januvary, 1975), p. 2h.

John Bowlby, Beparation: Anxiety and.Anger, (New York, Basic
Books, 1973), p. 183. Also, Irving Sigel et zl., "Social and
Emoticnal Development of Young Children," in Day Care: Resources
for Decigions, ed. Edith Grotberg, {Washington D. C.: Office

of Eecnomic Opportunity; Office of Planning, Research and
Evaluation, 1971}, p. 111.

Bowlby, op. cit., pp. 22-23.

10.

11.

il2.

13.

Ibid., p. 202.

Tbid., p. 16.

E. Kuno Beller, "Adult-Child Interaction and Personalized Day
231,

Care,"

in Day Care: Resources for Decisions, op. cit., p.

Fein and Clarke-Stewart, op. cit., p. 118.

(New York: Simon and Schusber, 1963), pp. 33-36.

Reles," in Viecki Breitbart, The Day Care Book,
Alfred A. Knopf, 197k), pp. 1h9-153.

(New York:

“Phyllis Taube CGreenleaf, "Liberating Young Children from Sex
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1k, Teminists on Children's Media, Tittle Miss Muffet Fights Back:
Recommended, Non-Sexist Books About Girls for Young Readers,
(New York: 1971).
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