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(1) Charles C. Fries, Teaching and Learning English as a Foreign Langusge, p. 3. %
FHERERYE: TAETE & UTOEZBOET L ¥E | p. 5.

(2) Charles C. Fries and Agnes C. Fries, Foundations for English Teaching, p. 334.

(3) C. C. Fries, loc. cit. KHEBIREE loc. cit.
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Every normal human being learns at least one language in childhood,
which he continues to use through life, constantly learning new material
and participating in such changes as may take place in the usage of his.
community. The process of acquiring a language, whether in infancy or in
later life, is always essentially the same. One must have a source of
information, one must learn to recognize and to reproduce the utterances.
provided by that source; and one must | analyze and classify the utterances
one has learnd. The best source of information is an INFORMANT, a.
native speaker.

To learn a language from an inférmant .one needs only the normal
intelligence of a small child ; there is no ‘special gift' for languages possessed
by some but not by others. Everyone who is not deaf or idiotic has fully"
mastered his native language by the end of his fifth year, no matter how
difficult or complex it may seem to strangers; and whoever has accomplished
this feat can go on, at any later age, to acquire facility in one or more
foreign languages—provided only that he has access to a reliable source of

information, that he has plenty of time for the task, and that he goes

(1) Walter Vincent Kaulfers, Modern Languages for Modern Schools, p. 8ff. 3% % 555814
AN THRADOES | p. 2231
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about it in the right way, unhampered by prejudice and misconceptions.
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(1) Bemard Bloch and George L. Trager, Quiline of Linguistic Analysis, pp. 7—S8..
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Verbalism—the use of words which are not understood—is a disease usually

caught in school. Young children are not seriously infected with it. The

2000 or so words that they know before enrolling in the first grade were

learned through handling, seeing, hearing, tasting, and talking with others—

.and before they learned to read. These 2,000 words are never forgotten.

Of course, this is partly explained by the fact that they are frequently

repeated common words. But even so, the method used in learning these
2,000 words is one which makes for real understanding. The method, for

(¢Y)

-the most part, is through direct, concrete experience.

GOTEIH 2 2ERL, RECL X 52, BANKERAELTEBSA
BLOT, RLTERDBASL I EM e TDI LIXERIIN D TIEL, X
PHBC OV TL V25, BEOHHES, HOPTH O LREDLOTRL,
ARYDEERDTH Do Dale 13 Cone of Experience #{ER L (KX ., 4B

AFEOL S CHE Loy
(1) Direct experiences
(2) Contri‘véd experiences
(3) Dramatic participation
( 4 ) Demonstrations
(5) Field trips
(6) Exhibits
(7) Motion pictures
( 8) Radio, Recordings

Still pictures
(9) Visual symbols
(10) Verbal symobols

|

involve DOING in order of decreasing
directness.

~ involve OBSERVING in order of decreésing

directness.

involve SYMBOLIZING in order of
increasing abstractness.

(1) Edgar Dale, Audio-Visual Methods in Teaching, p. 16.

(2) E. Dale, ibid., p. 371f.
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/ . Field Trips \
/ Demonstrations \
/ . Dramatic Participation \
/ : Contrived Experiences - \

/ Direct, .PurpOSeful Experiences . \\

LIS, RO BMTL, Dale o direct, purposeful experiences 'Ctg:H‘
FTe bt WALWARBEAYEET AT L, D% h “pretend s1tuat10n” L,
CHOFRTHHEYEETADOTH AL, MR, BEyELSCT
Mo UL, EENESEIBREOELC SR TRHHEAREC /) L THS
b, contrived experiences DFIfH b BWICTHIBRETH D, CDHAT
3, EEOEFBCHEE LTV, ThET RN K&\, Foundations for
English Teaching o> Corpus TiY, A EO PR 14 20 5 & L7z Bookl
PEIIEBR o T Bo ZDF KL Palmer RFDOFEEIC L » T, R
LRAEDIILDTH Do RECHHEXBET HHBCIIEMBRACILD &
WOEBLWARRER UL AN L/, EECIIHMYOBLATIRETHD , &
DD DD SKEIE LicEL%d 5 2 T motivation ##3Z LN TE B, £
D ERFEITNTEEOBEC K\ TiHbh a2 b, TOEBERABTY T CED

BB ESRESFIAND B EBOEY (p.315) CIRKDBIND Bo

Yamada’s seat is in the third row.

(1) C.C. Fries and A. C. Fries, op. cit., p. 309,
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His seat is the second seat in the third row.
What are the names of the girls in the second row ?

. 1)
Who sits in the first seat of the first row near the door?

T, A% (o 315) 11

Nowhere else can one find such a simple and familiar situaton in which
to build up habits of responding accurately and quickly to three layers of

w
modification-—a situation in which the responses are immediately verifiable.
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(1) W.V.Kaulfers, op. cit, p. 39.
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B 5%, Fries ORFEREZFERCHTHRRAOBEIE LG LORD
60 '

o The use of Japanese to tell the pupil the meaning of a word or expression,
or to explain the meaning of a structure when it is first introduced is not
a good procedure. It cannot be called absolutely bad for a single item. But
the cumulative effect of even an infrequent use of this practice of giving in
Japanese explanations of the meanings of new rﬁateﬁal is extremely bad. If
it is so used as a general procedure the pupils will never develop an
adequate control of English. For pupils that have ‘beén taught in this fashion,
English will always remain simply a different set of tags for their own
Japanese words. Their English will consist of only the external shapes of
English words and structures grasped in Japanese language oontexts(.l)
WEEHIBIC BT HHERC ARTEC L 2BBOFL, e L RO LD

HEEEMAO U & DBV, EE 5V HETEIINCEET 0:1:\%% et

b, ERTAOBEMC LA LEERYFX B L 5B, LoL, BEROHKE

FHABER LT, FEMOBEARTR S LThiE, BMEEIAZOENCLS X

SIZTE CWRT TR b, BRCHE Y, AHCRETEIHDOOND D

DT ULl bic\ o Foundations for Teaching English (pp. 16—17) i,

BE—REMOBAOEM L LT, ROFANEZ LR T2,

(1) (For the contrast, my / your.)

My name’s [Ota]. What’s your name?

(1) C.C. Fries and A.C. Fries, op. cit., pp. 338— 339,
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My name’s [Ueda].

(2) (For the contrast, your / his / her.)
What's your triend’s name?
His / Her name is [Ito]].

(3) (For the contrast, his name is— [ is his name—?

Contrast of position in statement versus that of question.)

His name is [Ueda]. Is his name [Ueda]?
Yes. His name is [Ueda].

(4) (For the contrast, yes with is/ no with is7’t. There must be

correlation with the fact.)

Is his name [Ota] ?

No. His name isn’t [Ota]]. His name is [Ito].

(5) (For the contrast, short answers, Yes. It is. /[ No. It isn’t. There

must be correlation of Yes. It is. or No. It isn’'t. with the fact.)

Is his name [Ueda]?
Yes. It is.
Is his name [Ota]?

No. It isn’t.

DEOBBATRTHEMELN yes & itis ¥/~ no L it isn't OHEARHRAHEE
CABL, BrHECHE L TBIR LA 22 ECRET 5 DB TIEL R
LB, BEEMCRT AN - ORBICECTHRTEIR S,



The “Oral Approach” DIOBEEEHIZE (29 nr

(6) (For contrast of form of question, Is your name [Suzukil? /[ Isn’t your
name [ Suzuki]? Both have exactly the same answer in accordance with

the fact, Yes. It is.)

Is your name [Suzuki]?
Yes. It is. My name’s [ Suzuki].
Isn’t your name [Suzuki]?

Yes. It is. My name is [Suzuki]

(7) (For contrast of form of question, Is his name [Suzuki)?/ Isn't
his name [ Suzuki] ? Both have exactly the same answer in accordance

with the fact, No. It isn’t.)

Is his name [Suzuki]?

No. It isn’t. His name is not [Suzukil.
Isn’'t his name [Suzuki]?

No. It isn’t. His name is not [Suzuki].

‘His name is [Maki].

IOL 5 BEMRROFE, D%, HECHHE LT selidefining 7L
BHEL T HEN, @EMAYBEL THEESRLC L1, GBI T h
i bty L L, BM ORI ED X 5 e O ﬁ‘iﬂ\bhf %, statement-
question-answer-statement BT (,l)éﬁﬁ*‘zﬁ LCEEEYAVT, HILVEE
CHEYITE LT C LSO BENTRI NS, HChnEOHER
DEFEHRBECH L, EHINOEBRR LU T, L, LMKk SLEE
E¥EEXOSE S e AERRRE LEERTbRT IR DO TH B2
b, BAEYBENCHRL L ¢ THIEHCHCVEIAR L O 5 TH S

| (1) C.C. Fries and A.C. Fri_es, op. cit., p. 339.
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5o ERIFROYEE Bz T, BABCER L TH b, BETH-> T 50
TH-T, DHBEHRELHACT, ERROBBROBEER YT OINEXT 21T,
TRNBEEDCFREORZI AL A TH Do TAEEIIBARE CRETHI»EE
BRHEOVWTHBDTH B, BEABEYHCELCEBOFECH T, #
EXROPTHARZNEI R TEET A EELER LT il b,
bhAhA, BRECTHRRCHMALZ G2 BB, A —F s KT L - T,
RFEORFELHGEE OEENEZAPHEBEICTREZ LIIMRTH B, ZDM
BIER LT West KDL 51000 TUHBHE & bEBTRETHS S,

In the early days of the Direct Method there was an absolute veto on
the use of the mother tongue; it was said to produce mental translation
instead of the divect bond between idea and foreign expression. It is now
realized that this is not necessarily the case: the indirect bond is short-
circuited out by practice just as memorial dodges for remembering people’s

5
names are eliminated once the name is established.

L7 L Fries { BEZEOERA,S BRI THSB &\ 5 DT\, Teaching
and Learning English as a Foreign Language (p.7) Tl¥,

In the “oral approach” although the language of the pupil is avoided as
much as possible it is used when necessary to make sure that explanations

are thoroughly understood.

ERRTBDTH- T, LbHAEOPERDEETILTE 220 BERELX A
ROCTHERRCESCHEEDRR L AELELE, DERBECLOMADICDIT
HATBEACD LV HFEHREE Lio HIEIC X% Oral Introduction (320X
DHEECAOINETH-> T, BRBC I ZHEAREENLEOER « HELXR

(1) Michael West, Teaching English in Difficult Circumstances, p. 48.
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UL, S SRR 0 VE 4 OB R BICHUR L, BEIL, BT
TEHMOEBE, EEARRICELS THHL S0 TD XS ETIE, HEED
BHEOHOWRATEMT 5 bOESIEE N L, & -EOEROBE
B AR RERTOMETIL, RBILETAIEINTERVTH A
ézoib,ﬁﬁm,%m&@ﬁ%@t@®%@f@ofuk6ﬁmt,ﬁ&-
HEOHE DD IFDLDTYL, ELFORANLEDETOLDOTH- Th
TEHIEV e FHTREDOBRD 5 HITH T, BEOHH L FHFHR LA
WCRAEN, TALOHBIXICHAWEXEFE LA > T, £ENTOTR LR T
WABED S HIT, BEYARCEBLIZIDOTHHIENRYTHB, =
DL > B IIRKT X T 221 U TROEME O BB MR A AR LT
FFHRETHGEV S FROBIMARTT 5 TH D, 120 5 LicHibt %
FER LT MBEOR YA IBET S L L LT, SEOMECI-T, FLL
EERELHRT AL OIS BOMBELE LS C L AEE SN Do

These structural materials are embedded in the dialogs in order that they
may be practiced in contéxt without havng attention attracted to them. They
should be left unnnoticed. The guides should first of all warn the teachers
not to talk about the language, nor to try to.explain the structures, nor to

(2)
translate the materials into Japanese.

Zips Oral Approach DREFEDIUIR T2 ERTH 5o BHMDOBRKTH
oo TL, BEFOMBNEAIL A, BIFOERCRK Tk, EEOKE
JZBET AR  BEY, BT D OB, Lichis T, NEMEBELRT LT

(1) C.C. Fries and A.C. Fires, 0p. cit.. pp. 270—271.
(2) C.C. Fries and A.C. Fries, thid., p. 24.
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ZTEDDLIRETIL/e\E$ %, Fries 23X X The structure of English % 2N
2L, EHNAELEOBRYEE L TECBECAR AT Y LS LI
MOBETH D, ZORYOFHT, Fries |3, oL ERELHG, Kib—E
LT, EBMEOH L\ BAL B L0 Th 52, FEONMOBES £ ) b
PEOFERDOEFRBE o £ Tk, LEMRBEFHITRETLVL LT3,

Most of the Class 1 head-words of these structures Would' be called
“nouns” in the traditional grammars. The name Class 1 and the “aouns”
of traditional grammar are not exactly the same (See C.C. Fries Structure
of English, Chapter 10). These names are mot important. None of them are
to be used in the text-books for the pupgllg.

BAEORSESH I L e BT 5 Fries OFf3i2 SEmLEE 0 B & K LT
HhId, CHRABOFRECHEET 2METH 50 2% H RO LEDO T L
LTOABEIND &\ 5 BE O ENEFREFE LY RUE, TOR AT
SHIBAT I D, DL S ICEBORAC OV TERAIL T, CHEBANCIEG
THIOCERLIMLTL, EROAFBHCKV UGEFRELTOEE
RV BENIEET A LD TRV, Kaulfers (3kD X 5 FE L, LER
EOBMCFER/CESHEL T 5,

No amount of theorizing about; the mechanical parts Vof a language and
no amount of practice in fitting individual parts together according to rule
will in themselves lead to proficiency in using a language as a means of
comniunicaﬁon in acual life situations, whether these be reading, writing, or
speaking. If such activity were effective in a truly functional sense, teachers
who have majored in foreign languages in school, and have taught the
language for ten to fifteen years by methods not unlike those indicated above,
should be at least as fluent and proficient in the language, which they teach

(1) C.C. Fries and A.C. Fries, o0p. cit., p. 252.
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for five to six houts a day, as a native Frenchman, German, Spaniard
. or Italian. The fact is that those who use these methods are more likely to
be deficient than proficient in actual ability to speak or write. Why? Because
neither their training nor their experience has afforded adequate practice in

W
using the language as an organic whole.

WEBCR T SEREBRY, TXAEF I HEIC LIt Lo THEBLS S
LDTHbD, WHTEHLTL, 24+ LTONEBORMFENTIIEBRL s\

CELHD,EFIBOHERTE2HE0, LOHENNERRIEHRSh, £HE

FEM TR EET 2, MAOHMACTERLTL, 2EOBFRLRES s
Vo$¢M%ﬁ@%ﬁuh@%®ﬁ#5féég%C@Kw%mujﬂbbﬁ
FORANC L » T, ROFIREZE DT 5,

1. Abundant opportunity, from the start, to hear and use the language as
a vehicle for the‘ communication of meaningful information and ideas to
an audience of one or more readers or listeners.

2. Opportunities to practice the language in meaningful context in easy
emulation of correct models or examples.

3. Supplementary explanations and exeicises only when needed to facilitate

@)
or fix elements of vocabulary, structure, or usage.

51, Fries § Kaulfers 4,20 R HEE BT, 0L x SIEEL
T b, |

AR EEEORPAALE T T E b L\ 5 XL, YR ENE
CbBETEOTHS T, BEOEF T, RRNNEDOKE, L, LK
%@ﬁﬁﬁ%ﬂ\gﬁ%ﬁﬂ%%/Jx]ﬁfga:g_,_ Fhth X HImEET S, o

(1) W.V. Kaulfers, op. cit, p. 21.
(2) W. V. Kaulfers, bid., p. 22.
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HEEEECE L TAELBIIVAVADIENH T o) —RFHEED
'mméxtxamaoa:aﬁ,éﬁmm:@wfﬁu—@mm%wém
DEWRBNOLNALRNDTH L, ErDbERILADLRVC EAHBLTYL
HODI, LMLV tE b TTHEVSERT KL T
3o
BRI T T Y i, R LRIRFRIC L > TRRE RRKE 2T 51
FERR G, FREBEELAEELOLAVRIX &) 38, BEEEY
FERBLDBEIETHH S, LHLAERKLE>TELDX57AT I —
11, BAORBBRHNADRI refer 3_ELDONREVDTH D, = 545 X
5 ISR LTT 22 B2 L0 BEFETEM LT B RER
BHHTLTY, ﬁ$ﬁ§k?ﬁ%fééo
CZDIXHT, WThoOBEHELADLEZTL, FCbhbAEOFRFEROEERE L
LRBOTL, TZ 5720 30ERIMNEE L OERNHRPAE &, seli-defining 70806
PRV, BENOBELBEE LT, WEC L - TEEOBEOEK L HErvE
FEIRBFRICEL IO5CBNT500 - EEHE LWHETH AT Lavbn
o LM L—TH, COFEZETOBECREVCTEENCHEL TS Z LT
WX EIERBEEOFETH L LADRThiEabitv, £ T, Oral
Approach ORI H B I ¥ # VY RFXEBR BRI D English Sentence
Patterns ° Lado ODEIFHICBEATHERAEZ L TAL L L, ZTOERDOHELER
HHRIFE UL TH-> Th, BEEPFIEC I\ T Foundations for English Teaching
DOFfEE & ORI HEFORENRZIT b b, Lado oFE+2HIE L 1. ¥
FEOFBESICAFEOES A L, 2. contrastive examples < similar
-examples %52, 3. AfEAH DRMICEN LR AT 2 X5 BHEL, 4. B
RICEBNAEPTLHEY 52, 5. RERCER»DEELZEME I 57D
D FI B AT % Pattern Practice # 47\, F DR 2 - TEAR
B EAEI A EERABNC LIS L3240 Th S, MEDTODHE
AL BB E AT ALDEEZL LR LD TH-» T, EBMQMEL LTILH

(1) WBEHEEN TBEROSHES] pp. 224—225.
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B RELTCHATZ2OXNEH TS 5, BEOHPLIEMBLT AW
T, English Sentence Patterns TILAEREDOEBAARNLER &8I LT
WEN, BPEEOMFEYAVCTHRILXBL TS0 TH »T, EENEFF
EEARCIRET 2028 50, DELBACISIBEOHEM L5 X5
CERFRTH S, MBCHALTL, £EAEBEERLLBE LB, &
RIOBEOFRELLRTH, Thiex LTEAXZRT S i+ in
AT TH 2T, THLTHE - HFETHI LB RBELEENEL T OR
TS HEUTERD, BT %I Oral Approach DIEE-TA2HRAVIBH A L - 2
DESAEZT, TREFNDERICL - L LIbLVWEHCELGRETHS
LS,

(85)

Oral Approach i1, %ﬁﬁﬁ@%ﬁvlﬁb\f Pattern Practice 273> 15,
CREEHHOMELERY, AEOEBORBKEOOT B LIEL T,
ERLERCL, k<A 2—38, HULHBECTCEML, ILBET
i U CHBIC O R Ry T SRR EEOBR Y Hi L T5, Paten
“Practice Kbi ;. A (Substitution), #z#t (Conversion). ZEHE & &fi (Multiple |
"Modification) 7¢ X\ A\ AEEND Do BEMIEE AT Lok, cue X OHE
PR TEZ BT T, REZERDOFER LD, A —F 4 IREERNHEE Y
BECRSI ZLNTE S, COBANEBELBREIET TR REOERILE
'*Téwﬁﬁof,#%%ﬁ%é%ﬁﬁ%éﬁgfﬁéoﬁmbi&mme
_Paitern Practices DF ETHE L L » L LEBERFEEHNTHSHE o T 5
X 51z Oral Approach ® X b TEELEMNTH 5, bAEDOEBH BT L
TTHIA AVWBRRTUW A, LA L Pattern Practice N —#{bkT 512>
T, TR TERALCEE THD LV OMHEAINET TR, 2% 0, —if
OEECE, BEREWOC L L Bbh, SECAbhARECERREL,
HBWRERE X 51 s L\ 5 FETH B, Pattern Practice DHRFILLHE
BRETHo T, Fries LA 2R85B LOBELXEL KD TV 2D TH »
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C, English Pattern Practices = % 45 i ¢ %D FUCREME SRS 2 b
NTHBDTHAHD, COHHIKRODERCERELTB LR,

Pattern Practice (3B ENEFZONERE LO TR HEBNEEC TS &
HREBBNTH» T, BHROBRARCEENETTHHBATYL, LBE
BT X 5 ICT B b O@ETH D, Lado 12 BIMINCERAEIR L
BELHECIE, FERHEOREBCHE LW B EMHE 5 /Tt » F18
LTRD L 3T\ T By

Even when a foreign language student has fully grasped the import of a
pattern and can produce it by consciously selecting and putting together its
elements, if the pattern does not exist in his native language, he will
probably distort it when attempting to use it in a normal speech situation.
As long as he devotes his full attention to producing the pattern he may do
it well but haltingly, but the moment he concentrates on the subject of
the conversation his production is likelyv to fall back on past habit, and

@
systematic distortions of the pattern will probably occur.

DX BN LT UERET S Z LT, BECRT AEED KRR CHEE
INBEZATHD, COREDHEE LT Lado (ZkDFHEv2EID 5,

It consists paradoxically in the conscious substitution of some element other
than the chief element being taught so that primary attention is drawn away
from it while the entire pattern is repeated. The instructor presents the
pattern orally and the students repeat it until they can produce it easily. The
instructor then provides substitutions orally while the students repeat the

: (@
complete pattern including substitution.

(1) Robert Lado, Pattern Practice—Completely Oral, Selected Articles from Language
Learning, p. 42.
(2) R. Lado, ibid., p. 43.
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Lado DI TV BHIE, A~f vEL AL AAVBELBREBLTIF A%
gL LELDT,
I must go to the library.
I have to go to the library.
@%ﬁ#%ﬂ%bf,ﬁ%%rwﬂ®%&ﬂto%AhéEﬁ%%ELI5&
THLDTH b, LORKBIEOHE L Lado OFTHI#3 AT

I must go to the library.
bank.
post office.
drug store.
grocery store.
shoe store.

bus station.

@ library 7> % bus station ¥ TOFEAHIHOFET cue & LTEz bR, = A
2 ¥ 1 must go to the bank. 2\ 5 X '5 T LA RAIT L » TREBEZRFEL T
i T il B, FEALE must go DHCHET HDTH 558, EBILMO S
FhA N, FROERIFZLALEHHNCH -ORAI O S, &5 LK
BIZBET, HA0FEbEih, VAL, B, MBEOTERINERINS
2, RADTHNEDRNE, bo bSO T THEMD, HERBIC LT
3, BRTRETOLRU LN ECATH D, T DRADKE T,
West 23D T B X510, ERERERAYEL LTI EV2 B LW 5 R
B By = DIEALIA LS OMBI L RET 5 LB B, Ll Lado 5t
Pattern Practice =2\~ T |

The moment it is no longer an effort, the moment you are not trying to

imorove this, then it becomes dead. ------ After they know the pattern, then,

(1) Michael West, op. cit., p. 50.
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they should not practice it any more, for it is of no value. The teacher
has got to be able to sense when the class knows it and not keep on drilling,

. e .o,
drilling, drilling. There’s no point in it.

Lo T3 X5, BEIITLECHBREEE 5 2 TidWwid o, B
BHWEHIES = LW ETH B, MIBO X 57 Pattern Practice 13, £hit
BEOKEE L LTOAE2 bhaiebil, EREBZHL ZOEEE DL, S
BNz e DA 5. Lo LFBERRYEREONFCHC BN, il s
BEi>#1 % Pattern Practice 4, = D #H % » X h L, Pattern Practice 1233 2
motivation 0T 5 = L3 TE %5, 4+ = C Pattern Practice THB L 7- = &
BOEMBCHCL2HB LG D LARRBRELLTOL: SCERT D
Ho T DEFNTV2X, HERAOHELRT L LM ETH 5,
F foiic s 21X Pattern Practice @ B\ THEEICBRFATE A I 5 hBEY» TR &,
LIcRBETO LB ETH B, 25 LcBAMBEETFODIIIRE
7888 5 Pupil-Pupil Dialog TH 5, Fries (L Pupil-Pupil Dialog 03§ % ko
LORBRT B, |

Pupil-pupil dialogs are designed to take the sentences that have been.
mastered in detail through pattern-practice and to use them in a larger context..
From the very beginning it is desirable to encourage (and at times require)
pupils to give more than a single sentence in their answers to questions. For:
that purpose they should be coﬁstantly pressed to try to find, within the:
store of Enghish they are building up day 'after day, patterns that can fit
their needs. Each lesson, certainly each unit, should have a cumulative:
pupil-pupil dialog which incorporates in its unified context not only the new |
materials being learned in that particular unit, but these new materials.

brought into contrast with some of those that have preceded. Such cumulative

(1) R. Lado, Linguistics and Foreign Language Teaching, Language Learning, Special:
. Issue No.2., p. 46,
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@
pupil-pupil dialogs can and should begin with the very first units studied.

RiC Z DOEEITI L TR St fc Pupil Pupil Dialog o &iffl % Foundations:
- for Engish Teaching (pp. 115—116) Z:RDTH X 5,
(ZDORMFEIEADEFEIC X » TSI MEETA T 5, AlXH
SDOBRBOAR AV, B & CIXEFEOLRZA V%, )

A. It is ten o’clock in the moring in Tokyo now. Isn’t it the same time in
the United States too ?

B. No, it isn’t. It isn’t the same time in Japan and in the United States.

C. In the United States it isn’t the same time in San Francisco and im
New Yoik.

A. Al Japan has only one time. It is the same time in Hokkaido, in.
Tokyo, and in Kyushu. Does the United States have two different times?
B. No. The United States doesn’t have twd different times. It has féur:
different times. New York, Chicago, Denver, and San Francisco each has-

a different time.
tMake a special point of the strong contrastive stress and intonation.
pattern for twd and four.)

C. London time is different too. It is ten o’clock in Tokyo now but in.
London it is only one o’clock in the morning.

A. In London it is the same day as in Tokyo. In Tokyo it is now (Tues--
day) and in London it is (Tuesday) too. Isn’t it Tuesday now in New:
York too?

C. No. It is only Monday in New York now. It is eight o’clock in the:

@
evening on Monday there now.

IhERDELHDLOR, HEEILTNEFCREE LLERRZHMES LD

(1) C.C. Fries and A.C.Fries, op. cit., pp. 343—344.
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T, @—DXEH», Y % social situation IR T HERE L THVHRE L5
o T B, DF DIRAZIMAKIRICHE T, EENERNFCEE 2B
LA BRELF, EORCHEC THELRRT 50 TH- T, TRETO
Pattern Practice DFERKEE2SNFE DB ISETITRE SEAT %, BEILbMXE
DHRFERO_FELBbIh 52, ARIEIKARC L BER 215 % 1 © T motivation
DRV REEIC BT, BEORIRBRIT BN D 5L, £EH & Pattern
Practice DAFAHHEETBTHH5 L, FMICER T 582K, Pattern
Practice D#EEIZERE LERRABCILTTH B, 5, Pattern Practiceiz — @5
DEB I DA THAD, 20D T Pattern Practice & Pupil-Pupil
Dislog 21T, AHEOBEBANKLY ED , HEEHO KB AEOHET
WMTHhD L5 T\ ho REREB/BOHEHOBETHLITCEDKEE XS E
CIT5DTH->T, BEOBEK LHKR > TEENHIT O, FEOREMY
BAHTHAHS, DEFEMCRTL, EEIZBNTEIF TR, BECH
BRICEML, LBAWCHBERRET 2D TH 0 b, EREPFEEOFEZ K
CERATALD0EWSENTES, FRDHEEBIZ X » THLMALIIT
Pattern Practice & Pupil-Pupil Dialog (X3 THR 7B MR TH %o

Oral Approach (XEZED 7DD EFEEE L HEFE T OV T O E 2 B X3
L, BECKTZ2EFBEOEANEREN AR EI® 5720, HFECHT R
s HMIIEEEZ B, Lo TEHEORPIAFHFOFEE LU T bR b,
IORDICEEINDEN EHBH NGO\ 5 Fries OXEX, K1 DL
R LBAINIC L ZHATH Do TOBEKRITE T West A

We have to consider the Pupil’s practice time in its relation to the

Teacher’s talking time. In all skill subjects the aim is to get the maximum

actual practice. A skill is learnt by practice : the teacher is merely auxiliary:

he shows, or tells, what is to be done: he helps the class to do it correctly,

and he tests whether they have actually learned to do it. The more he

4D
talks, the less time the pupils have for practisingl. _

(1) M. West, op. cit., p. 6.
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EBRTOBDEBERLLTHDOTH B 20X SRERIC L 2% FORE
HRACIEAT B & L1k, BT O BT HEE S s e b
Vo CORBITITHEEE G, SEEMCLOBEMCL, BICRES A
CBZENRETH B, ZOEMBH LT Oral Approach D4 - & 4 BHE /D)
FBIBM BRI H D E b ul e bt





