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TheUseofHaikuinTeachingEnglish(1)

OsamuTAKAI

1.htroduction

HaikuisaformofpoetrythatJapanesepeoplehavepracticedfor

centuries.Itexpressesnatureineachseasonasitstheme,reflectinga

flameoftheJapanesemindineverydaylife.Thecombinationoffive

andsevensyllablesinthe17-syllablepoemcreatesharmonioussound,

whichcansoothepeople'smindswithitsrhythm.Itsoundsgoodtothe

earsofJapanesepeoPleandisthereforeeasytoremember.InJapan

haikuisusuallyintroducedinelementaryschoo1,somostpeopleinJapan

knowhowtocreateahaikupoem.Thus,haiku'spopularityamong

manyJapanesepeoPlehascausedittobecomeapartofJapaneseculture

whileitstillsurvivesasatypicalstyleofJapanesepoetryinliterature.

Takai(2001)discussestheimportanceofusingstudents'ownculturein

learningaforeignlanguage,andexamineshowhaikucanbeincorporated

intothesyllabusofteachingEnglishasaforeignlanguageinJapan.

Accordingtotheresultsofarecentsurvey(JACET,1993)on

EnglisheducationinJapan,theprincipalgoaloflearningEnglishwasto

beabletocommunicatewithanativespeaker;anditsabilityofcommuni-

cationwasdefinedasthecompetencetouseEnglish.Katayamaetal.

(1999)statethatthemodelofthetargetlanguageinJapaneseEnglish

educationhasbeenEnglishusedamongnativespeakersofEnglish.

BeforeWorldWarII,BritishEnglishwasusedintheEnglishlanguage

textbookinpublicschools;afterthewar,AmericanEnglishwaschosen
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asthetextbookmode1.ThegoaloflearningEnglishhasbeensetasto

ultimatelybecomeanative-likespeaker・ofth6targetlanguage.For

example,theaimoftheaudio-lingualmethodistoeliminatealltheerrors

resultingfromtheinfluenceofthefirstlanguageandtomakethe

learners'targetlanguageassimilartothatofnativespeakers.

Thoughwehearsomesuccessstoriesinacquiringthelanguage,

therearesomedrawbacksinthisgoa1.OneofthemisthatEnglishmay

beusedonlywhenthelearnershavetocommunicatewithanative

speakerorateacherofEnglishinaclassroom.Otherwise,Japanese,the

firstIanguage,isusedas層ameansofdailycommunicationinJapan.

Englishhasbeenconsideredasasubjectofstudyinschoolandwouldbe

usedforaspecialoccasionsuchasinansweringteacher'squestionsor

speakingtoaforeigner.Thelearnersalwaysdependonthejudgments

oftheteacheroranativespeakerastowhethertheirEnglishiscorrect

ornoteverytimetheyopentheirmouths.Theymaybefarfrom

achievingtheirownself-esteeminEnglish.

Thereare,however,variouskindsofErlglishintheworld.

Acc6rdingtoHonna(1993),morethan30millionpeopleuseEnglishas

theirfirstlanguageandmorethan100millionpeopleuseitasasecond

language.Englishisnowconsideredasatoolforcommunicatinginter-

nationa11yandhasnumerousvarieties.Honna(1993)discussesthejustifi-

cationforthevarietiesofEnglishintheEnglishspeakingworld.Differ-

entvarietiesofEnglisharespokenintheUnitedStates,England,and

AustraliaandothervarietiesarespokeninAsia,Europe,andAfrica.

Englishisusedtoexpresspeople'sthoughts,waysofthinking,andiden-

tities.Itbecomesatoolofinterculturalcommunication.Itisoneofthe

languagesusedinIndia,Korea,theUnitedStates,andotherpartsofthe

world.NoonehastobecomemorelikeAmericans,theBritish,orthe
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Australians,andyetwecankeepthevarietiesofEnglishasaninterna-

tionallanguage.

Connor(1996)discussesthesituationofteachingEnglishinthe

world,andstatesthatthemajorityoflearnersofEnglishintheworldare

beingtaughtbynon-nativeEnglishteacherssothatitisunrealisticto

thinktheseteachersuseonlyonesinglemodelofstandardizedEnglish,

suchasAnglo-AmericanEnglish.Aslongasitisintelligible,non-native

Englishshouldberecognized.

ItisimportanttohelpstudentsrealizeforthemselvesthatEnglish

canbeoneoftheirownIanguagestoexpresstheirfeelingsandthoughts

intheirownculturalframeworkswithoutjeopardizingtheirownidentity.

TeachingthevarietiesofEnglishisnotenough.Teachinghowtouse

Englishwithinthestudents'culturalbackgroundisoneofthewaysfor

studentstodevelopself-esteeminusingEnglish.

Thispaperanalyzesstudents'attitudestowardtheteachingtech-

niqueofusinghaikuforlearningEnglishanddiscussestheprosandcons

ofusinghaikupoetrytocorrelatelearners'culturalbackgroundwith

learningmaterialinanEFLsituation.

2.Researchquestionsandhypothesestobetested

Thefollowingresearchquestionswereformulated=

(1)DoeshaikumotivateJapanesestudentstowriteEnglishsincehaikuis

regardedaspartoftheirownculture?

(2)InlearningEnglish,doJapanesestudentsdevelopself-esteembyusing

haikuaslearningmateria1?

Englishtextbooksareusuallywrittenwithintheculturalframe-

workofthetargetlanguage,whichsometimeshampersthelearners'
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comprehensioninreadingandlistening(McDonough,1995,p.42).It

shouldbeeasierforthelearnerstounderstandthecontentifthelearning

materialssharetheschemaofthelearners'backgroundknowledge

(Johns,1997).Cummins(1983)explainsthedevelopmentalprocessof

languageproficiencyinrelationtolearners'contextualknowledgeand

cognition.Whenthelearningmaterialsarecontextuallyembedded,

1earnersmayacquirethetargetlanguagewithlessdifficultythanother-

wise.Krashen(1985)alsoexplainsinhisaffectivefilterhypothesisthat

itbecomeseasierforlearnerstoacquirethetargetlanguagewhenthe

learningmaterialsarefamiliartothelearners.Basedupontheseargu-

ments,thehypothesestobetestedinthisresearchareasfollows:

1.Studentsareinterestedindealingwithhaikuasamaterialforlearning

English.

2.HaikumotivatesJapanesestudentstowriteEnglish.

3.Studentsdeveloptheirself-esteeminwritinghaikuinEnglish.

3.Method

Theparticipantsofthisstudywere260Japaneseuniversitystu-

dentsinfiveEnglishclasses,amongwhichfourclasseswereofferedinthe

daytime,andoneintheeveningtimeprogram.Inthedaytimeprogram,

therewere52studentsinthesecondyearEnglish"A"class,52inthe

secondyearEnglish``B"class,51inthesecondyearEnglish``C"class,and

56inthefirstyearEnglishclass.Intheeveningtimeprogramwere49

secondyearstudents.

Aboutonethirdoftheclasstimewasusedforteachinghaikuin

eachclass .sessionforfourmonthsoftheoneyearEnglishcoursein2001.

Theteachingprocedureswereasfollows.
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First,studentswereintroducedtowhyhaikuwasbeingusedforthe

teachingmaterialinlearningEnglish.Studentswereaskedhowmuch

theyknewabouthaikuandwhethertheyhadmadeahaikupoembefore.

Thus,thebasicinformationonhaikuwasintroducedandreviewed

throughdiscussionofhaikuinJapanese.

Second,studentswereaskedtocompareaJapanesehaikupoemto

anEnglishpoemintheirstylesandtechniques.Sincethetopicsofthe

poemsaresimilar,i.e.aflower,thefollowingpoemswerecompared:

WhenIlookcarefully

Iseethenazunablooming

Bythe]Eledge!

(Yokumireろ α

Nazunahanasaku

翫 ん擁 肋 襯)

Basho(1644-94)

Flowerinthecranniedwal1,

Ipluckyououtofthecrannies;… …

Holdyouhere,rootandal1,inmyhand,

Littleflower… …butifIcouldunderstand

Whatyouare,rootandallinall,

IshouldknowwhatGodandmanis.

Tennyson(1890-92)*

Third,traditionalJapanesehaikupoemswereintroducedand

discussed.StudentswereaskedtotrytotranslatethemintoEnglishand

tocomparethemwiththegivenmodeltranslations.Studentswβre
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encouragedtbmaketheirownhaikuusingthemodeltranslationsfor

reference.Herearesomehaikupoemsusedinclass:

砺 勉 貌 θ夕α

Kawa2utobikomu

Mdeunooto

(Basho)

Oldpond...

Afrogleapsin

Water'ssound

(translatedbyW.J.Higginson)

Kareedani

Karasutomari●keri

Akinokure

(Basho)

Onabarrenbranch

Aravenhasperched-

Autumndusk

(translatedbyW・J・Higginson)

Shdeukesaya

伽 αnishimiiru

Seminoん06

(Basho)

Thestillness-

Soakingintostones

Cicada'scry

(translatedbyW.J.Higginson)
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Fourth,inthefinalexaminationaquestionnaire.wasincluded

askingstudentshowmuchtheybecameinterestedinhaikulessonsineach

class.Thestudentswereaskedtoratelasbeingtheleastinterestedand

5asbeingthemostinterested,andtowritethecommentsonthehaiku

lessons.

4.Results

Tablelshowstheresultsofthequestionnaireregardingstudents'

interestinhaikulessonsinEnglishclass.About68%ofthetotalstu-

dentsshowedinterestinthehaikulessonsbyresponding40r5inthe

questionnaire.About71%ofthefirstyearstudentsshowedsuchinter-

est,whileabout65%ofthedaytimesecondyearstudentsandabout76%

oftheeveningtimesecondyearstudentsshowedinterestinthem.

Figurelshowstheinterestsofstudentsasawholeinthehaikulessons.

Figure2showstheinterestofthestudentsineachclassinthehaiku

lessons.

TabIe1 lnterestinhaikuIessons,

Evening

Class

Daytime

A

Daytime

B

Daytime

C

Daytime

freshman
Total

Leastinterest1 2 2 1 1 2 8

2 6 6 7 2 5 26

3 4 12 14 11 9 50

4 19 18 22 25 28 112

Mostinterest5 18 14 8 12 12 64

Tota1 49 52 52 51 56 260

Therewere243commentsregardingthehaikulessons.Among
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thepositiveresponses,65commentswererelatedtothestudents'self-

esteem,forexample,

1)"SinceIlearnedhowtomakeJapanesehaikupoemsinhighschool,

Ienjoyedthislessonverymuch.Iwasmotivatedtotranslatesome

ofmyfavoriteJapanesehaikupoemsintoEnglish(asecondyear

studentir}theeveningclass)."
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Herearesomeotherexamples:

2)"IhaveneverimaginedthatwecouldexpresshaikupoemsinEnglish

beforeItookthisclass.NowIthinkitismarveloustotranslatethe

JapanesetraditionalpoemsintoEnglish,whichcombineseastern

culturetowesternculture(asecondyearstudentintheevening

class)."

3)"IfounditinterestingtotranslateJapanesehaikupoemsintoEnglish.

IwasmotivatedtotrytotranslatemoreJapanesepoemsintoEnglish

(afirstyearstudentinadaytimeclass)."

4)"Beforetakingthisclass,Ihadbelievedthathaikuwasthetradi-

tionalcultureuniquetoJapan,butIwassurprisedtoknowthatit

wastranslatableintoEnglishandenjoyedamongpeopleinthe

westerncountries.WhenItriedtomakeoneinEnglish,Ifeltit

difficulttowriteapoemin17syllables.Butapartfromthestrict

rules,wecouldmakeahaikupoemwiththeoriginalrhythrnsin

English(asecondyearstudentintheBclass)."

5)"Ahaikupoemismadewithafewwordsandgivesenoughimagina-

tiontothereaders.Ifounditpossibletodothesamethinginan

Englishhaikupoem(asecondyearstudentintheAclass)."

Ontheotherhand,amongthenegativeresponses,49students

expressedthathaikushouldbewrittenandapPreciatedinJapanese,not

inanyotherlanguagesinceitisoriginatedinJapan,forexample,

6)"WhentranslatedintoEnglish,ahaikupoemwouldloseitsunique.

nessofJapaneseculture(asecondyearstudentintheeveningclass)."

Herearesomeotherexamples:

7)"WhentranslatedintoEnglish,ahaikupoemlostitsorigina1,visual

imagesexpressedinJapanese.1'vegotusedtoappreciatingahaiku

poeminJapanese17syllables,whichrhythmissignificantto
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Japanesepeople.However,Icouldnotfeelthesamefeelingstoan

Englishhaikupoem(asecondyearstudentintheeveningclass)."

8)"Culturessuchaspoemsarearegionalproduct,whichmakesthe

culturesoprofoundandgenuine.Translatingahaikupoeminto

Englishisinsensitiveandlosesitsauthenticity(afirstyearstudentin

adaytimeclass)."

9)"Japanesehaikuhasitsnuancewhichcannotbetranslatedinto

English(asecondyearstudentintheBclass)."

10)"HaikushouldbewritteninJapanese.Ididn'tfeel`wabiorsaろi

(whichisanaestheticsensitivitytoappreciatesimplicityinexpres-

sion)'inahaikupoemwritteninEnglish(asecondyearstudentinthe

Aclass)."

5.Analysisanddiscussion

Thefirsthypothesisconcerningstudents'interestinhaikuasa

learningmaterialwassupportedbytheresultsofthequestionnaire.

Morethanhalftherespondentsshowedinterestinthehaikupoemsfor

learningEnglish.Itwasnoteworthythatagreaterpercentageofstu-

dentsintheeveningclassshowedinterestthanofthoseinthedaytime

classes.Almost80%oftheeveningclassstudentsshowedinterestinthe

material(seeTable1).Thisisperhapsbecausetheaverageageof

studentsintheeveningclasswasalittlehigherthanthatofstudentsin

thedaytimeclasses.Ingeneral,haikuismorepopularamongolder

generationsinJapan.ItisgenerallysaidamongJapanesepeoplethat

younggenerationsarelosinginterestinthetraditionalcultureinJapan.

Thesecondhypothesisstatingthathaikumotivatedstudentsto

writeEnglishwasnotnecessarilysupported,butsomecommentswritten
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bythestudentsshowedhowthehaikulessonmotivatedthemtotranslate

traditionalhaikupoemsintoEnglish.Manyofthemhadexperience

writingJapanesehaikupoemsinhighschool,whichledthestudentstobe

interestedintranslatirlgthemintoEnglish(seeex.1,2and3).Theyalso

feltitrathereasytowriteapoemwithafewwordsinthreelinesthanto

writeanessayinEnglishwithmanywordsincomplexsentences(seeex.

4and5).However,thereweresomenegativecommentsshowinglittle

motivationtowriteanEnglishhaikupoem(seeex.6,8and9).Japanese

haikuismorefamiliartomanystudentsthanEnglishhaikuaccordingto

theircomments(seeex.7and10).Itmusthavebeensurprisingtomany

studentswhentheywereaskedtotranslateahaikupoemintoEnglish(see

ex.4).

Outof243comments,114wererelatedtothestudents'self-esteem.

Outofthese114comments,650fthemwerepositive,and49were

negative.Morethanhalfofthestudentscommentedthattheycould

enjoywritingahaikupoeminEnglishsincetheJapaneseversionwas

alreadyfamiliartothem(seeex.1).Itispossibletosay,therefore,that

wecanseeasignthatstudentsdeveloptheirself-esteeminwritinghaiku

inEnglish.Hence,thethirdhypothesisregardingthedevelopmentof

students'self-esteeminEnglishhaikucanbesupportedbythisresearch.

6.Conclusion

HaikuisaformofpoetrywhichhasreflectedJapanesepeople's

closerelationtonatureineverydaylife.Peopleareattractedbythe

simplicityandharmoniousrhythrnthatisembeddedinhaikupoems.

Whenpresentedahaikupoemwell-knownamongJapanesepeople,stu-

dentsrespondedtothetranslationexercisewithoutgreatdifficulty.One
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reasonisthe .studentscallgettheimageofwhatthepoemistryingto

convey.Sincethetopiciswithintherealmoftheirculturalframework,

studentscanactivateandusetheirbackgroundknowledgefortheir

comprehensionofthepoem.Thus,dealingwithmaterialwhichcorre-

spondstotheirowncultureisimportanttomaintainingself-esteemin

learningaforeignlanguage.Anotherreasonisthefactthathaiku

corロprisesthreelineswith17syllables.Itisrathereasierforthelearner,

especiallyabeginner,tomakeashortsentenceinEnglish.Creatinga

shortsentencebyusingahaikupoemisonthethresholdofwritinga

paragraph.

Oneoftheimportantchallengesinteachingaforeignlanguageis

howtomotivatestudents,because,asproverbsays,"Youcanleadahorse

towaterbutyoucan'tmakeitdrink."Usingtheirculturalbackgroundto

activatetheirownknowledgeisnotonlyimportanttomotivatestudents

butalsotomaintainself-esteeminlearningaforeignlanguage.

Note=

*Thesepoemswerecitedfromthehand -out,"EastandWestComparison
ThroughthePoems"attheworkshop,"JapaneseMindscapesandPatternsof
Communication"conductedbyMuneoYoshikawainthe2000intercultural

commullicationsummerseminaratPacificUniversityinOregon,sponsored

bytheInterculturalCommunicationInstitute.
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