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PREFACE 

This pape r grew ou t of a desire to have a better understand ­

ing of t he emotiona l l y di s tur bed child who exhi bits diff i­

culties i n l ea r n ing . Whi l e many of t he children and 

adole scents , with whom I work , carry first and foremos t the 

label of being emotionally di s turbed , their abi l ity t o per ­

form successfully i n schoo l has been impa ired . As nn ar t 

th0r a pist, "Wha t can I offer these children? ", was a question 

I felt I mus t an swer. Within the context of thi s p~per, I 

have chosen t o address the l earning diff iculties anrl the 

role of a r t t herapy in ass isting these children and adoles ­

cents. As a chi l d i s able to develop a sense of himse l f as 

a capable person , a bl e to l ear n about himse l f and his world, 

he beg i ns t he r oad to inc r easing hi s l earning ski l l s and 

improving h is emotiona l ba l ance . These wer e my goa l s in the 

beginning of this project . Thi s pape r i s being wri t t en as 

the re sult of my quest i on, "What c a n I , as an art t herapi st , 

offer t hese children? " 

(i ) 
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INTRODUCTION 

In my work, in a r es i dent i al trea t ment center for emotion­

a lly disturbed children, I have obs erved tha t many, i f n ot a 

majority, of the residents experience difficulty in l earni ng . 

Emotiona lly disturbed children exhi bit inapproprla L0 emotion ­

al reaction s which hinder t heir abi lity to make nppr opr i ate 

responses t o their environment. Uhli n ( 1979) , descr i l>ecl 

their predicament as being unabl e to structure and lllainta i n 

their experiences of reality . As a re sul t, such ch i ldren 

function in a distorted manner (Uhlin, 1979). ErnoU ona] 

disturbances can range from children who seemingly bec ome 

detached f rom realit y; for examp l e , the autis tic c hLldren 

to the l ess observa ble or detecta ble dis turbance s r e l a t d t o 

unsuccessful resolution of deve lopme ntci 1 task s or· ch iJ.dhood . 

The a rt therapist needs to unders t a nd where the ch j Id i s 

functioning emotiona l ly and cognitive l y from a deve l opmen t a l 

perspective . Observat i on of behavior , art work, soc i a l 

interaction skill s , and pr ocurment of s ocia l and f amily 

histories , provide s the art t herapis t with informat i on as to 

the child's l eve l of deve l opment. The as s es smenL of how the 

child func t ion s deve l opmentally provide s t he art the r a pi s t 

necessary information t o provide appropria t e art experiences 

and interventions. 

The premi s e of my culmin0ting proj ect i s that emoti ona l] y 

disturbed children , due to fai l ure to accomplish t h ·i r 
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developmenta l t asks , have not been a ble to deve l op t he 

necessary skills for eff ective l earning . The hypothe s i s 

of this paper is -- when an emotiona lly di s turbed c hild ls 

provided art thera py e xper ience s emphas i z ing deve lopmen Lal 

growth, t he child' s ability to l ear n will then inc r ea s e . 

(2 ) 



This paper is divided into three pa rt s : 

The first part is an overview of the l iterature rela t ing t o 

children who e xperienc e learning and emotiona l diffjcu l Lles . 

It a l so presents the use of art Ln a ssjsting chiJdrcn i n 

overcoming these difficultie s . 

The second part i s a cas e i llus tra tion of the u s • or ;1rl 

therapy with a twelve - year-old boy who i s emotionnJJy dis ­

turbed and has learning problems . 

The third, and fina l, section will be a r ecap j tulatjon o f 

the highlights of the proj ec t and t he hypothe s i s , off e r i ng 

conclusions and obser valions of t he ro l e of art Lherapy in 

the treatment of emot iona l ly disturbed c hi l dren wLLh l e i1 rnjng 

problems. 

( 3) 



P A R T O N E 

T H E R E V I E W O F L I T E R A T U R E 



THE STRUGGLES OF CHILDREN WITH LEARNING DIFFICULTIES 

In general, children who have the potentia l for l ea rning a t 

the rate of near, or above , n orma l children -- a nd ye t have 

difficulty l ea rning -- can be ca tagorized acc or d i n~ to or ­

ganic or behavior symptoms . 

The following terms wer e developed from s tudie s t ha t in ­

ferred there was an organic r eas on for the child ' s l earn ing 

difficulty: 

- minima l brain dys func tion ; 

- neurologica l dysfunc t ion; 

- cerebra l dy s f imcL i on; 

- the brain in jured chi ld; 

- the St r auss Syndrome ; and , 

- menta lly defective norma l. 

Terms like , " t he s l ow l earner" and "psychoneuro l og j ca l 

learning disabilities '' have deve l oped from an a ttem pt to 

describe the child' s behav iora l symptoms . 

In the 1940 ' s , Alfred A. Strau ss , , 1 neurop sychic.1 t r j s L, a ­

long with Laura E. Lehtinen and Hein z Werner, studj ed c hi ld­

ren who exhibited severe behavior disorders. Often t hey 

found tha t these c hildren had medica l hi s tories whj c h in­

cluded brain injury . Strau ss theorized tha t the brain 

injuries of the chi ldren he s tudied wer e exogenous , rather 

than endogenous . That i s, -- t h e jmpairment wa s no t du e to 

an inherited pa ttern or t he gene tic s tructure of t he bra in , 

(4) 



but to an injury t hat occurred outs Lde the genetic c, truc t ur e 

(Lerner, 1971). Examp l e s of suc h bra in injury inc l llded : 

pre-nata l di s t urbances, - s uch as the mother 

havi ng German Mea s l es during [.H.·egnancy; 

bi r t h trauma , - such as the infant not rece i ving 

sufficien t oxygen duri ng Lh e birth proces s ; and , 

i njuries a ft er birth , - i. e . , a fa ll on t he head , 

or severe high fever in early c hildhood . 

The term, "br a in injured c hild, " Wei s u s ed by Str;1uss to 

describe children with l earning problems of percepLua l dL s ­

orders , perva sivene s s and c onceptua l d isorder s and l>e hav iora l 

di sorder s . Strau s s u sed three biolog i cal c ri t er la ind ter ­

mining whe ther a child had brain injury resul ting i n t h C!se 

learning problems . The se were : 

1.) Slight neuro l ogic .-i l s i 6 ns ; i f the chjlcl h, td s11l)t l e , 

rathe r than obvious or s ever e evidence of neur o­

l ogical abnorma lities , s uc h a s a wkwardnl! s i n ,L,a i t 

or inabili ty t o perform fine motor skill s e f f i ­

c ient ly; 

2.) a def inite h i s tor y of neurol o~Lca l impai r munt ; and , 

3.) no history o[ menta l r e tarda tion in the r ,1111i.Ly, or 

evidence of reta r dation in t he c hild (Lern r, 1971). 

Objections to Strauss ' t erm " br a in i njured child, " deve l oped 

due to the con f u sing nature of the Le rm . Ther e ,i r e s ome 

brain injured ch ildren who do no t suf fe r l ea rninh dLsor der s , 

such as chi ldren wi th ce rebral pa l sy , and s ome ch il dr en wi t h 
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learning d i f f icult ie s wh o showed no hi s t ory of bra i n i n jur y 

or problems f i t ting Str au s s ' ca t egori e s . The t e rm , "min i ma l 

bra in dysfuncti on," deve loped as an a t tempt to dis t i ngu ish 

mild, fr om severe , bra in i mpa irment. For exampl , -­

Clements (1966 ) , u sed the t erm "min i mal br a in dy s [unc t i on 

syndrome" as t he way to de sc r ibe the child wi t h 11 eo r av c•r age 

intelligence and wi th cer t a in l earning or behavior d i s a ­

bilities a s s oc i a t ed wi t h devia t i ons of func t ion s of the 

centra l n er vous sys t em . 

Stevens and Birch ( 1957), u sed the t e rm "St r auss Syndrome " 

to pay tribute to Strau s s ' work i n t he f i e ld of ] earn i n g 

di sorder s and to de scr i be chi l dren who exper i enc d l ea r n ing 

disorde r s but did n ot fit into othe r c l ass i fic a t i on sc h me s 

such as menta l r e t a r da tion of emotiona l d i s t urbances . This 

t erm was not based on biol og i ca l causes , but upon behav jor 

charac t eri s t ics . 

Alan 0 . Ros s (1976) , dea l s with t he pr obl em of l C!Brning 

difficult ies in ch i ldren by c l a r i fy i ng t he i n t er r e l a t i onshi p 

between physi ca l and psychologi ca l aspec t s . He ciescr i b s 

children, whose a c ademic ach i evemen t f a ll s be l ow t h~i r i n ­

tellectua l pot entia l, a s f a l l i ng i n t o three ma j or cat egorie s : 

1.) l ear ning dys func t ion s ; 

2 .) l ear n i ng di sorde r s ; and , 

3 .) l earn ing di sabiliti e s . 

Each of these ca t egor i es are divided in t o two su bdivi s ions . 



Learning Dys function 

Children with "learning dysfunc tions", accord i ng t o Ros s , 

include "those children who manife s t pe r c ep tua l d i s orders 

with their school per formance without s i gn ificantly di s ­

rupting the ir ove r a ll i nte llectua l nhi l ities", (l<oss , 1 <) 7(> , 

p. 116). He include s i n t hi s ca t egory the of ten used t e r ms ; 

perceptua l motor pr ob l ems , cerebral dys functions , and mini­

mal bra in damage. The fi r s t subdivision of t hi s c:1tegory is 

related to children withou t secondary psych ol ogical probl ems . 

That is, these children do n ot re spond to the ir l earning 

dysfunction wi th adver se p sychol ogical reac tions . Ross 

feels tha t special educa tion t echnique s a r e suf f icj ent to 

correct the se learning probl ems . llis s econd subd i vis ion 

includes those children whose perc ptu;t l di s or de r s are c om ­

pounded by severe p sychol ogical r euct i ons . The se c hildren 

need both inten s i ve t herapy and s pec La l. educa t i onal ser vi ces. 

Learning Dis orders 

Ross (19 76 ) includes i n thi s categor y -- chi l dren whose 

learning inhibitions result f r om a neur otic r espon se to 

their world. Ross divides thi s categor y according to whether 

the disability i s primary or sec ondary. " Ch i l dren with pri ­

mary learning di s orders are t hose whom l earning its e l f is 

advers ive and whose avoidance or e sc~1p behavior Lo l earn-

ing, occurs both in and ou t of sc hool". (Ross , 19 76 , p . 116) . 

In primary l earning disorder s , the child has not been abl e 

to learn the bas i c sk i ll s in the eorly gr a des of schoo l . 

Thus , the child inc r easing l y f a ll s behi nd in aca demic achi eve -

(7 ) 



ment. Such children , Ro s s poin t s out , need i n t ens i ve 

psychological t rea t ment directed toward s s trengt hening the 

learning - appropriate r e sponses . I n addition , such child­

ren need a mas s ive remedia l educ.:.i t io11 progr am to give h h11/ 

her the opportunity to ca t ch up on Lhe bas i c ski] l s t ha t he / 

she has f a iled to learn. In " s ec ondary l earning di s orders " , 

learning is not the prima r y di s t urbnnc e, but ra t her be ­

havioral pre-requisite s for learning i s di s rupted . Ross 

(1976), described the chi l d with true school phobia as a 

secondary learning di s ordered child. For such a chi ld, i t 

is the fea r of school -- r a ther than th e acquis i tion of 

knowledge . The on-se t of a sec ondary l earning d i s order is 

usually sudden and i s r e lated to a s pec i f ic school s itua -

tion, not l earning per se. Early in tervention prevents 

such chi l dren to e xperience muc h acndemlc loss and does n ot 

require ext ended thera py r emedia l educati on. 

Le:- :ning Disabilities 

According t o Ros s (19 76 ), c hildr en who fall with jn Lhis 

category , a r e: 

... c hildren whose abilities t o per for m i. n 

school i s di s rupt ed or mad e i mposs ible by 

p sychologica l disorder s which do n ot have 

their primar y focus on l earning or on t he 

school situa tion . 

... these children have disabl ing pr obl ems 

unrelated to l earning , schoo l or teachers , 

( p. 120) . 

( 8) 



Ro s s' (1976 ), two subd i v i s ion s of Learning disabi l i t i es a r e 

"chronic learning d i sabilitie s " and " r eac tive l ea rn i ng d i s ­

abilities ". Childr en who have s evere and per vas ive 

di sorcier s , su ch as autism or ch i l dhood schizophrenia , com­

pose the subdivi s i on of chron i c l earn i ng disabil i t i e s . He 

ref ers t o this gr oup of ch i ldren a s a very difficul t group 

for treat ment of their l earning di sabilities . He doe s [ee l 

tha t t he mos t promi s ing a pproac h i s the u se of t her a peu t i c 

educa tion, "wher e treat ment and t ea c hing coinc i de and wh.er e 

teacher and ther a p ist a re one and the same per s on" (Ross , 

1976 , p. 120 ). 

His sec ond subdiv i s i on, "reactive l earning di sabLl i t i e s " · 

includes childr en who have managed to exper i enc e l ear n i ng , 

but due t o s ome p sychol og i cal probl em -- unre l a t ed t o 

school -- deve l op an i na bili t y t o continue to acq ui re 

academic knowledge . He f ee l s t ha t befor e such a ch i l d can 

reins t a t e academic gr owth, the n on- school problem mu s t he 

the subj ec t of treat ment . When the ch i ld wi t h r eac tive 

learning d i sabilit ies does not r eceive i mmediate psycho­

logical i ntervent ion, he /she wil l of t en deve lop secondar y 

psychologica l react i on s . When t hi s occurs , a gr ea t e r 

difficul ty in t r ea tment deve l ops . 

Current l y , t he term "learning di sabi l i ties" i s u sed broa d l y 

to de scribe chi l dren whose per formance i s l ower t han t he ir 

academic pot ential (Lerner, 1971 ) . I t i s u sed by education ­

al sy s t ems and has been £ ound sat i s[ ac t ory by go·1e rnmen t a l 

( 9) 



and pa r en tal a s socia t ion s i n providing a mean ingful des ­

cript i ve term of the l eurn ing d i sa h l ed c hi l d . 

Sa lly L. Smith, an educator , sta tes , "l t i s not worLh 

agoniz ing over whlch fac t or s p rod uced t he problem or u 

particul ar child ... We only k now t ha t there i s ,t ] ng in the 

development of learning ... their c en tra l ner vous sys t ems a r e 

delayed in ma turing" (Smi th, 1979 , pp . 27 - 28 ) . She speak s 

of the prime symptom of l earning Eor dj sabl ed ch j l dren , 

rather than causal f ac t or s . The l ea rning disabl ed c hi l d ' s 

prime symptom i s being immature , havi ng a de l ayed cl C.!v0lopment . 

She emphas i zes that r egcirdl ess of the r eason Eor t he c. hj Ld ' s 

learning problem, he / she experie nc s much d i s orgrini zaL i on 

which di sables his /her po t entia l i nLe llec t . In her book , 

No Easy Answer s : Teaching the Lear n ing Disabled ChLl ci , 

Smit h (1979 ), e loqu en t l y describes Lhe dynamic s of c. h jldren 

whose inte llectua l pot enLi a l s a re di sa bled . They are as 

being demanding and bewildering . On one day t hey are able 

to do s ome things and the next day t hey are unable to do 

the things they had done t he previot1 s day . They have some 

extra -ordi na r y t a l ent s , but ar e unab l e to manage s ome of 

the simple s t task s . They are di s tr,1cta ble and di s organ i.led . 

They are over- s timulated and l ack di scrimination . Smith 

(1979), add s , "The l earning di sab l ed c hild does 110L fo l] ow 

the norma l pa ttern of ma t uring . A doctor woul d say thc1 t he 

suffers f rom neurol ogica l i mma t urity o ( minima l uraj n dys ­

functi on. An educ a t or would s ,1:, tha t he hc1s a 1 arn i ng 

( 10 ) 



disability . A parent wou l d say , " Something is wrong . . . " 

she further states . 

Smith (1979 ), expla in s that the c hild must be approached 

patiently. It t akes more time a nd effort for th e:• ch iJd Lo 

accompl ish tasks . Al so , i t require s the t eacher, or Lhera­

pis t, to provide more suppor t for t he child in order for him 

to experience ach ievement. Sm.Lth ( 197 9 ) , s t a t es t ha t these 

are the only r e liabl e cure s at thi s time in hi s tory . 

I have discussed some of the va riou s t erms and approache s 

in de scribing the c hild with l earning difficulties . There 

is agreement that s ome ch ildr en with l earning probl ems have 

suffered some cen tra l ne rvous sy s tem impairment. IL is Dl so 

noted that s ome of th es e children s how no evidence or h i s t ory 

of such impairment. It is agreed tha t s ome s uff er emotiona l 

di s turbances , re l a t ed to their inab ility to l earn . Some 

theorists dis t ingu ish those children whose l earn ing prob-

lems seem to r e sult from emotional clLsturbances [rom those 

whose learn ing problems result in emoti onal probl ems . Ros s ' 

(1976) diagnostic system at t empt s t o di s tinguish suc h c hJlcl ­

ren. It is a difficult task to sepnra t e the emotional 

aspec t s from the l earning problems . Ro s s expla i ns t hat s ome 

learning d i ffi cul t ie s re s ults from emotiona l disturbance . 

However , t her e can a l s o be emotiona l di s turbance which r e ­

sults f r om the lea r ning probl ems . As Sully Smith s lates , 

''Wha t ever the out side cover , the ins ide i s hurting ." (Smith, 

1979 , p. 4) . If the out s i de i s emot i onal di s tur bance , t hen 
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learning is difficult; if the out side i s l earning di ffi ­

culty, then the c h i l d exper iences some emotional pa i n. I 

have often encounter ed children who have e xper ienced rnu c...h 

psycholog i cal trauma and also have shown signs o[ l earning 

dysfunc tions. When the psycholog i co l t rauma ha s r esu l t din 

separation of t he child Crom the [c11 n ily and h.e / s he has l>cen 

classi f i ed as learning disabled, hj ~ p robl ems a r c compound ed . 

It then becomes imposs ih] e to dea l with the l ear ni.ng diffi ­

culty apar t from the emotional di s turbance . 

Regardles s of the classification or l abe l s , the primary goa l 

in assisting these youth i s to prov i.de trea t ment for t h e ir 

problems . In the f ol lowing chap ter, I shall discuss Lh r o l e 

of Art Therapy in assisting suc h c hJldren . 

1 



THE ROLE OF ART AS A NATURAL LEARNI NG TOOL IN ART THERAPY 

11
I t is essen tial tha t a ll c hilclTen be afford -
ed creative opportuni ties . Pl ay, ar t, s tory 
telling , a nd child drama h.ive been the naLur ­
a l tools by wh ich every child, handicapped or 
not, expands hi s own capac i ties . Through such 
creativA experi ence , a chjld experiment s wi t h 
new ideas , expresses f ce l Jngs , experience s 
f antasies, and r esolves f ec.1 r s " (Williams and 
Wood, 1977 , p . 4) . 

The above quotation ser ves as my pr emise for the u se of art 

in the ass i s tance of t he emotiona lly di s turbed ch i ld wiLh 

learning problems . Sinc e art i s one of the na tur al tools of 

learning , then the di s turbed child with l earning problems 

should have t he opportunity to u se Lh i s na tura l tool t o he l p 

him l earn. Children, through the ir ar L, bui l d a body of 

knowledge and util ize it in di scover Lng the ir environmen t 

and their place in it. Lowenfie ld a nd Brittain ( 1975) dis ­

cussed the dynamics and the uni fy i ng a spec t s of a r t 

activities . They pointed out that the c hild expand s hi s 

knowledge through his experiences with art media whi ch 

"bring together diverse e l ement s of hi s exper i ence to ma ke a 

new and meaningful whole " (Lowenfie l d and Brit t a in , 1975 , 

p. J) . Through tht exp l or ation of the art media and Lhc 

expression of symbo l s in his art , the c hi l d has n n.:1 tur c1 L 

vehic l e t o experience and to m~ke se nse of hi s wor l d . 

Art provides the oppor tun i ty for the c hild to experience 

the world through hi s who l e body . Motor , inte llec tua l, 

emotional and s en sory acti vitie s a r e involved in the proc e s s 
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of creative expres s ion of art. Rhoda Kellogg (1970) , 

speaks of the importance of art in t he c hild' s world. 

Kellogg (1967, 1970) , has analy zed the c1rt of ch i ldren over 

the years and has demons t r a ted tha t art plays an i mpor t ant 

role in children's overa ll menta l development. She ha s 

shown that the child' s fjr s t ar t exped ence , t he sc ribb] e , 

provides not only motor activity, but a l so visual exper­

ience in forming ges t a lts (forms) . These ges t a l Ls noL only 

serve for the child' s future ability to make picture s ym­

bols, but also the development a nd f orma l und er standing of 

writing and reading (Ke llogg , 1970 ). 

Lowenfield and Brittain ( 1975), point to a rt as provi d i ng 

the child with an opportunity to deve l op sens it i vity Lo hi s 

environment, by active pa rticipation t hr ough his sense s . 

They expla in tha t, given the cul t ur of today, a rt i s e s ­

pecially important for t h e child who i s particularly i n need 

of involvement in additiona l s en s or y exper ienc e s . They point 

out how "art i s filled wi th the riche s o f textur s , the ex­

citement of s hapes and forms , th we::i. l t h of c olor a nd y oung­

ster and adult a like should be a ble to receive pl easure and 

joy from these experienc e s" (p. 16 ). 

Sally Smith advocate s tha t lea rning disabl ed chi lrur~n be 

exposed to art to motiva te and encourage hi s poten t ia l j n­

tellectua l growth. She s t a te s : 

"Almos t every child can be reached and Laught 
innurneral skill s throu h t he ar t s ... Lhr ough 
his body, t hrough objec t s a nd pic ture s and 
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through symbol s ; the arts offer opportuni ­
tie s to s treng t hen visual, audi t ory, t nc ti l e 
and motor aren s . Through t he arts , a c hild 
can order his wor l d , ma ke sen s e of what h 
knows , relate pas t experiences to the pre s ent 
and turning muscular ac tivities into t hought, 
and ideas into action" (Smith , 1979 , pp . 136-
137). 

It seems imperative to provide a rt ac tivity £or t he emo t ion­

ally disturbed child wi th learning problems . Since ar t i s 

a natural tool of learning and provide s much growth - pr oduc­

ing ac tivi ty, such chi l dren should be provided art 

experiences to assist them in expand ing the ir ca pa bi l itie s . 

Silver (1978) , presents f our obj ec tive s which a r e i mportant 

deve lopmenta lly for all children . The s e objectiv i t ie s a re 

to provide art ac tivi ties that : 

1. Widen the range of communic a tion ; 
2. invite explora tory learning ; 
3 . provide tasks tha t are se l f - rewarding ; 
4. r e inforce emotiona l ba l ance . 

He s t a t es that for the child who su ffer s from any handi cap , 

(including emotional and l earning handicap s ) the empha sis 

may need to be shifted to meet the .individual ' s ne els , but 

that a ll four objectives are appl i ca bl e to a ll childr n . 

Widening the range of communicntion refers to providing the 

child with art ac tivities which ass i s t him in g i ving form to 

his personal experiences . Arti st ic expression c an pr ovide 

the child an a lternative t o tradit i ona l me thods of verba l 

express ion. Art can he l p the ch i ld express what may be diffi ­

cult to say. For the chi l d with l anguage difficulties , t hi s 

obj ec tive c an be emphas i zed . Si lver ( 1')77 ), poinLs out t ha t , 
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when s truc turing the art experience to widen the r ange o f 

communica tion, content and meaning should be s tre ssed, 

rather than the form and design a bstracti ons . Whi l e t he 

art therapist guides , he s e ts the s t a ge for the c hild t o ma ke 

decisions on how and what he i s a ble t o communica te through 

his art work. 

Silver's second objective , invi.ting explora tory l earning , 

is based on the idea that doing a r t enc ourage s act i ve i nvol ve ­

ment with material s , rat her than pa ss ive educat i on. Ar t 

provides the c hild the oppor t unity to think for himself . 

That is, to explore his fee lings , thought s , and the ar t 

media, in addi tion to exploring pos s ible a lternat ive s i n 

making hi s art production. He can e xp l ore the subj ecL matter, 

the media (including its l imi t a tions and its uses ) , and make 

choice s which determine hi s f i na l p1'.'oj ec t. When on e i s 

encouraging exp lora t ory learning through a r t, the product i on 

tends to be secondary to t he pr.ocess of c r eating . Exp l ora­

tory learning "can sharpen percep tion of the way t hi ng s work", 

and according to Silver , "can con t r i Im Le to c ogn i U ve, 

emotional and aes thetic growth" (S i lver , 1977 , p . 109) . 

For the child wi th weakne s ses i n mot or awar eness , empha s is 

should be placed on explor a tory ttrt l earning experienc e s . 

The u se of kinesthe tic ac tivities i s encouraged by Silver , 

where the emphasis is on form rather than c ontent, and on 

shapes and c olors r ather than subj ec t ma tter (Silver , 1977 ) . 

Silver' s thi rd obj ec t i ve , providing t asks whic h c1re s l f -
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rewarding is based on the princip l e t hat l earni ng r e s u l t s 

from successful interac t i on with the environment. When t he 

interaction with the envi r onmen t i s successful, the l earni ng 

activities of the c hild become rewarding to him. Ar t ex­

periences in themse lve s ar e very r ewarding , often " they a r e 

considered play rather t han l earni ng , bu t beneath t he ob­

vious enjoyment are oppor tuniti es for becoming deeply 

absorbed in solving problems " (S ilve r , 1977, p. 110) . 

Silver emphasizes tha t art experiences a r e se lf- rewa r ding 

when the child is able t o obt ain ma s t ery of the ar t medi a 

and experience satisfact i on of over c oming technical d iffi­

culties ( Silver, 1977 ) . Regard l ess of whe ther the c hi l d i s 

emotiona lly or educ a t i onnlly hand i cnpp d , or i s cJ "norma l" 

learner, the art t eacher, or t herapis t, sh ould give childr en 

the opportunity to experience the rewards of so l v ing probl ems 

in his art activitie s. According t o Silver , the art thera­

pist should time intervent ion s to he l p for es t a ll di sc omfort s 

which would cause the art ac t ivity Lo fai l as a se l f - reward ­

ing experience. 

The fourth obj ective c i t ed by Silver, r einfor c ing emot iona l 

balance, i s based upon t he establi s hment of confidence i n 

the child ' s own self and h i s environment . Ar t activiLies 

can provide many oppor tunities [or Lhe c hild to es t a bli s h 

confidence . As the child l earn s to widen hi s communi ca t ion 

through ar t; explore his capa bili t ies a nd the capabi l ities 

of art media ; and experience the rewards of h i s new experi­

ences in art, hi s c on f i denc e in hi s a bi lities gr ows . 
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Silver 's fourth objective is t o provide an a tmosphere wh ere 

self-confidence is maint.:.iined and bu Llt upon . Whi l e work­

ing with emotionally di sturbed children, thi s objecti ve 

needs to be continuous l y s lres sccl whL l e providing ar t 

activities to meet the other three obj ec tive s . 

Williams and Wood (19 77), s peak of t he art t her apy pr ocess 

as a healing experience which CQ n me nd deve lopmenta] pro­

cesses which have been broken down . They de scri be a rl 

therapy as a process whic h helps th e child ventur e beyond 

his developmental delays . The art therapist prov ides deve l op­

mentally a rre sted childre n ar t exper Lene.es and me< Li. :J tha t i s 

appropriate to their l eve l of dcve l opm ntal funct ioning . 

In ,rder to do this , t he art th ,~a p i.st 11eeds to c:isse; s s Llie 

child' s developmental l evel. The art therapi s t ha s vur iou s 

procedures avai l abl e to do thi s . Drawings provi de.! Lht> ;;1 i~ t 

therapist with gr aphic. proj ections or t he c hild ' '. s •l f ­

concept and perception o( his view o( hi s envjronrnen t. 

There are various s t anda rd i zed clraw:i ng Les t s -- s uch ,is Lhe 

"House Tree Person", the "Kene l i.c Fc:1111ily Drawing" , "Dr aw 

an Animal" -- and other s (Hammer, l <JS8 ) . These provi de 

information of persona li ty adjus t ment and deve l opment. I n 

addition to such standardized Le s t s , the art thera p .i sL can 

assess the child' s drawings in lighL of "norma l" :trLi s tic 

development. Various studies have s hown tha t the re e xi s Ls a 

predictable sequence of artis t i c deve l opment (Harrj s , 19G 3 ; 

Kellogg , 1967 , 1970 ; Lindstrom, 195 7 ; Lowenfe l d ~; Br i Lt ain , 
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1975; Rubin, 1978; Uhlin, 1979 ) . ULil ization of pro j ec t ive 

drawings, evaluated in l.Lght of the c hi ld' s socia l and fam­

ily history and behavioral observation, provides va lua ble 

informa tion as to where t he child i s , developmen t a lly. 

The art therapist, acc ording t o Rubin ( 1978 ) , ne ds t o 

provide a psychologi ca l c l imate whi ch nables the child t o 

experienc e acceptance of h .i. s deve l opmen t a l n eeds . lli s / her 

individua lity, uniqueness and original ity are to be pr i zed 

and rewarded (Rubin, 1978 ) . In order to do this , one mu s t 

accept as value whatever the child say s that is genuine ly 

and truly their own (Rubin, 1978 ) . In this c lima t e the a r t 

therapi s t provides a r t ac t i vitie s des i gned to be a ppr opriat e 

to the child's deve lopmental l eve l . 

In Part II of this paper , I s ha ll pres •nt a case i llus t ra­

tion of the use of a r t therapy wi t h a Lwe lve - year- old boy 

who experiences both emotional a nd l earning di sa bi lit i e s . 

The primary emphas is of this illus tra t ion i s to pre s ent the 

proces s of his use of art exper i enc es a nd medi a i n pr ov i d i ng 

the child experiences which enc ourages deve lopmen t a l gr owth . 

Interpreta tions of the content of his a rt produc t ions a r e 

not present ed except to show how t hey influenc ed t he direc­

tion of the sessions. 
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P A R T T W 0 

T H E C A S E I L L U S T R A T I O N 



SOCIAL HISTORY 

G was the younges t of t wo a dop t e d chi l dren . Hi s bi o l ogical 

parents were unknown c1nd, he n c e forth , I s h a ll re f er to his 

adoptive parents as hi s natural pare nt s . Hi s pa r e n t s h a d 

no information about Lhe medica i educational, or s o c i a l 

background of his biolog ica l parenL ~ . They beli~v e d t hn t hi s 

birth was uncomplica t e d .:in d th;it he wa s a h ealthy 11 , wllo r n 

in tha t h e seemed hea lthy a t th e t i1ne o f hi s adopt i on al 

the a ge of five wee k s . Hi s p arent s reported that h e walked 

independently before one y e a r of a ge and was saying words 

around the age of one y ear. He hacl no problems i n l earning 

such skills as dre s sing or feedin g h imself. The pa rent s did 

feel he was slow in toil e t trainLng , e s pecially in bl a dder 

training. He was enuretic unt i] a ge e l e ven a nd o nc•-ha l f 

year s . 

His parent's marriage wa • s tre ss [ul. f a the r drove a truck 

and often was not home e xcep t on W'c k- c nd s . Thj s l f t 

mother with th e major r espon sihjiiLy f o r raising th ~ c h LLd ­

r en. G' s mother wa s reported a s h~v ing muc h dif r i c ul t y i n 

coping with h er own emo tional problems a nd , thus , unabl e t o 

manage the home. The p.:irent s described G as a ser i ous d i s ­

cipline problem . He exhibi t ed d i struct i veness towa rd his 

brother' s toys . The par en t s c u lled G n pack- raL in tha L he 

liked to hide things under hi s b e d . H would sL ca l mone y 

from his mother . Whil e mother i n s i s t ed upon knowing wh e r e 

h er chi l dren were wh en not at horn, G \✓Ould often ] cave t he 
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hou se without telling he r where he was going , or asking for 

permiss ion to leave . 

G's mother stated that she could not deal with Gin general 

and admit ted tha t she hc.1d been phys icaJ Ly abu s ive when clis ­

ciplining him. G was r emoved from his home by t he mutua l 

dec i sion of hi s paren ts nnd a s tate age ncy. Aft e r p l ac ement 

in t wo short - t e rm (temp or ary) fost ,r homes - - fr om which he 

was removed due to behavior problems , G was placed, at t he 

age of eleven years and one month , into a r es identia l t reat ­

ment center. 
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EDUCATIONAL BACKGROUND 

From kinder gar t en through Lhe second grade , G a t Lc nded 

specia l education c l a s s es in a Deve lopmen t Cen t er in a 

l a r ge town. Little i nforma t ion i s nvai l a ble r eg:i r dLng 

these years, except that his k i nder garten t eacher ha d ex­

pre s sed t o hi s pa r ent s that s he Eeu red t ha t he wns going 

to hur t one o f hi s c l a s smate s . 

When G was eight y ear s old , his paren t s moved t o a sma l l er 

town and from the third t hrough the f if t h grade s he a t t end ­

ed spec i a l education c l a s s es . The new sc hool sys t em 

adnlnis t ered psychol ogi c a l t e s t s wh ich y i e l ded a Ver bal 

I.Q. of 62 ; a Pe r formance l. Q. o[ 8 ] ; a nd a Ful l-Scn l c 

I. Q. of 70 . The p s yc holog i s t r ec ommended Educa b] e Menta l l y 

Handicapped ( EMH ) c l a s s r oom i n s t r ue Li on for G. I le s t n t ed , 

however, tha t ther e wa s evidence f o r a higher i n Le l Lec t ual 

poten tial. In the EMH c la s s , G wa s de sc ribed a s l>c j ng 

hostile t owa r d peer s , a di sr up tion Lo the clas s r oom str uc t ur e , 

and r e si s t ance against sch ool a uthor i t y . 

After two months i n t he EMH Cl Assr oom , G wa s t r an s f erred t o 

a Be ha v i or Di sorder Cl a ssr oom . Thi ~ t r ansfer r e s ul ted when 

G's aggr e s sive beha vi or e sca l a Led Lo ac t ua l phy s Lc,1l a s saul t s 

on othe r childr en. I t wa s noted t hr1 t the tran s f er d i cl r e ­

sult in a s omewha t better beha v ior , howe ver the r ecor ds do 

not r e l a t e wha t br ought .::ibou t t hi s c hange . During Lhis 

plac ement, a neurolog i u 1 I. exam Ln r1 tj on wa s g iven Lo C. The 
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neurologis t reported that the pr. jma ry n eurologica l f ea ture 

was slowness of visual pe r c eptua l proc e s s e s nece ssar y f or 

reading. This suggested a relutive dy s l exia . Th neurolo­

gist su spected thi s t o have been mo re predomi nate i n C' s 

early l earning e xper i enc es . He fe l t t ha t thi s mDy have 

caused a de l ay in mat ur a tion, rnthe r than there be i ng ac t ua l 

permanent neurol ogica l damage . 

Within a month , after plac emenL a t Lhe r e s identi;1 1 cen t e r , 

psycholog i cal tes t s wer e admini s t er ed . The WISC - R r e su l t ed 

in a Full Scal e I. Q. of 63/68 , wi th a Verba l I . Q. o[ 58 , 

and the Performan c e I. Q. of 72/ 74 . The t e s t a dm jn i s tra Lor 

reported tha t "The da t a s ugge s t s th,1t t he boy ' s po t en t i a l s 

are s uppressed by emotiona l dif f i c u l t i e s which hnve prevented 

learning from takin g p l ace ." 

G was plac ed in the On - Grounds Beha v Lor Di s order Sch oo l 

Progr am at the center. lli s t eLtc he r s r eported that he 

appeared t o have a memory problem i n tha t he cou l d n o t r e ­

member a l ist of thing s to do ..-i nd t hGt he would begin t ask s 

and become conf u sed part way thr ough . He wa s de scr i bed a s 

being very dis t ractable , i mpu l s ive , a nd physica l Jy ac t i e a nd 

having a shor t a ttention span . Hi s inter action with hi s 

classmate s i s gene r a l ly verba l l y ag~ r ess i ve in h i s a tLempts 

to ~ocialize with peers nnd very r e~c t i ve t o be i ng Lea sed by 

peers . He of t en r eversed numbe r s and l e tter s . lie e xh ibi t d 

a reading disa bi l ity and faulty c on~ unication s k i ll s . The 

teache r s have observed rr.'.l tic p r f orma nce l n G' s sequenc i n g 
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abilities. However, the t eache r f ee l s t hat h e some times 

plays game s with sequen c i n g ma LcrLt l s ; (or ins t a nce : One 

time when he was g iven a group of pic ture cards to sequ e nce , 

he arranged the cards i n c orrec t ly . The teache r ask ed him 

if h e was sure tha t they went tha t way. G l aug he d a nd 

replied that i t was " funnier " th is \vay -- then h e arr an g e d 

them in t he " correct" order . 
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GENERAL COMMENTS REGARDING THE ART THERAPY EXPERIENCE 

During the f irs t few wee ks of G' s placement i n t he re s i ­

dentia l setting , he would c ome j nto t he art room whe n i L 

was open art l a b time . Open art .lc1b sess ions were t i me ~ 

when the art l a b was open for nny or the youth who wi s hc.:d 

to partic ipate . Ge nerally, there would be be twee n ( i ve Lo 

ten youth in the art room , each wor k ing on differc nL ar t 

projects of the ir c hoice . G wn s unn bl e to in itia t e any a r t 

work until a s taff member was abl e to individual ly ass i s t 

him in dec iding wha t to do , gathering the equipmen L, a nd 

establi shing a space in which G c ould work. 

G's behavior in these se s sions inc l uded l oud r emarks Lo, 

and about those , a round him . lie would c onstantly and in ­

discrimina tely use swear word s . He made continua l demands 

for the s taff to ass i s t him in ge t L i ng cquj pment for 11.irn. 

If another youth became upse t a bouL hi s wor k , or a l somc.:one , 

G would " c atch" the t en sion and wou l d inc r ease h i s swearing 

and hi s inappropria te r ema rks. 

It was soon evident t hat in order f or C t o func t ion mor e 

accepta bly , he would n eed to be in t1 sma ller group than t ha t 

of an open l ab . We arr anged for him t o c ome t o the art room 

where he would be one of four re s ide nts . I n the s e s e ss ion s 

he seldom worked with the other res .idenL s , but r u Lh r worked 

in a side-by - s ide manner , s imila r t o paralled pla y , like 

that of a three - y ear-ol d c hild who Le nds to play bes ide , 
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rather than interacting with other children . Previous t o 

these sess ions , sever a l dl [fere n L s Ln.[[ mem ber s pflr Lic ipoted 

in provi ding ar t thera py experi nce s ln whic h G was involved . 

From these sess ions onwa r.d , I wns t he only s taff member 

leading the art therapy e xperie nce s for G -- unless I wa s 

absent from the agency . Whil e the s smnll gr oup ses s ion s 

provided more individual ins truc Llon and s upport, G s till 

demanded a nd n eeded my individu.1 1 attention. When 1 wa s 

assisting one of the other res i dent s , he would demand tha t 

I come to him. If I was unable Lo , 1 ss i s t h im a t tha t moment , 

he would qui t hi s art work and wand e r around the r oom or 

throw down his equipment . In gene r r1 l , he continued t h e be ­

havior exhibited in the l arger g r our se Lting , bu t on .-:1 s ome ­

what limi ted ba s i s . 

When school began, he a ttended the on- gr ound s Behnv i ora l 

Disorder Class . I provided art se ss ion s for the se c l a s ses . 

I felt it would be benef l cia l to have G in i ndiv i dw1 l ar t 

thera py sessions; however , due t o schedu ling con f l ic t s , t hi s 

did not ma terialize immedia t e ly . A[ ter two months , t he 

tec..-her s and I were ab l e to r e - ar r a n~e schedul es Lo a ll ow f or 

two individual art ther apy se ss i on s D week for G. Thj s r -

arrangement of schedul es provi cl cl mo r e i nd i v idua l i nstruc tion 

for G, whi l e , a s I met with th oth r youth, the t Dch er ha d 

a l so wor k lndividunl l y wi Lh h im . 

In the beginning phase o [ t he i nd i v i_clua l a r t ses s ions , G 

ontinued to be l oud , t o swear, ond to e xhibit a shor t 
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attention span. Thi s t ype of behavior s t eadi ly diminished 

as we met together . G was able Lo s pend more time on hi s 

art work, the amount of swear ing l e s sened, and he utilized 

the ar t equipment more appropriat e l y . In the indJvidua l 

art session s , he had my undivided aL ten tion; he was n ot being 

stimula t ed by the other youth; a nd he responded Lo Lhe s truc ­

ture which I provided. I would s p c lfy the ar t 1nedium, or 

a t ask which I pres en ted to him whe n he entered the art r oom . 

1£ the r e was time a ft er he had done the as s i gned Las k , he 

was free to choose from various o the r art ma t er i a l s t o work 

with until the end of the a llot ted [1rt time . 

After about three weeks , G began t o a rr i v earlier a t the 

art room door. (He had a three - minute break betw e n cla s se s ) . 

When time was up for hi s art sess i on , he se ldom wanted to 

leave. On one occasion he asked if he c ould s tay a ]l clay 

instead of going to hi s o t her c l as ses . When it was time t o 

leave he would become t e nse , whic h WllS demons trated by in­

creased restlessness , l oudness , swearing , and l ac k of i mpul se 

control. He would spi l l pa int s and mi su se equi pmen t . I 

attempted to ease the t ension , re l aLed to r eturn ing t o his 

classes , by giving him a five-minute wrap - up war ning , spec i a l 

treats nea r the end o E the ses s i on , :ind s topping Lhc ; ir t 

work early and u s ing the l as t mlnu t •s for conver s u tj on . How­

ever, he c ontinued throughout Lhe sc.hool year to l>e t en se 

and act out hi s t ensions toward the e nd of the arL s e ss ions . 

I noticed tha t af t er school was dismis sed for th summer , G 

seldom experienced suc h tenseness .:ind W[.1 S able t o Leave the 
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art room muc h eas i er . 

Other t~nes when G r egr essed were when there were change s 

in his un it s t a ff or subs t itu t e teocher s . Another time 

when r egr ess i ve behavior was n o t ed -~•as when his art sess ion s 

were i nte r rupted by other s t af r comi ng into the nr.t room. 

During these times , G woul d become l oud, swear, and misuse 

the equpment. He would be distracLcd from hi s arL work and 

attempt t o gain c ontrol over the d i s tn:1c tions through his 

acting out behavior . This was lik a younger chj]d who fee l s 

the world r evolve s a r ound h im and wh en he l oses the atte n­

tion of his mother, he demonstrate s inappropriate be havior 

to again become the center of at tention . 

In the fol l owi ng sections , I s ha l l pr esent the art t her a py 

experience s I provided to G. Ra ther than presenLing Lh e 

ca se ma t eri a l in the sequenc e it occ urred , I shal l present 

it accor ding to the various media G us ed. In eac h medium 

section, I sha ll di scu ss hi s r e s pon s e to t he medium, des ­

cribing the benefi ts to t he exper i enc e of u s ing t hat 

part icula r med ium. (For t he r eE1der who i s in t er std i n the 

sequence of the art t herapy sessions , p l ease r ef ~r Lo 

Append i x A). 
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TEMPERA PAINTS AND WATER COLOR MARKERS 

When G was first plac ed a t the c ente r he would pa inL pic ­

tures which began with r ecognizabl e i mages . However , he 

would continue t o add pa int ond , ev (__•ntua l.ly , he would cover 

the original images. He ended up wlth sheets of pa per 

covered wi th patche s of paint . ChrLs Schmid t spea ks of 

pre- school children as often mc:1kLng " p[ltch pa int j ng s " 

(Schmid t, 1979) . G. , 1 ike the s younge r c h Udren , s eemed 

to en joy seeing the colors move upon co l ors . 

After a period of approximate l y one monlh , l beg[J n Lo 0 1[er 

G additional sheets of pa per be for e he had cover ed h i s 

initial images . He would then begi n a new picture ,:rnd j f 

he were not g iven anothe r s hee t, he woul d aga in c over h i s 

original pictures with p:1 t c hes o r c o l or . After n c oup l 

of weeks -- as G continued to c ove r hi s initia l imAge s - -

I began to offer h im wa t e r color ma r ke r s , rather Lha n pa i nt s , 

to a ll ow me t o c heck out a s t o whe Lher or not he woul d 

continue to c over over his orig i na l im:1ge s . He dld n ot 

cover them when he u sed t he marke r s . lns tead , h 0 ma de 

image s with c l ear and d :L s tinct lines . Even s o , !d s dro w­

ings continued to evidenc e imrna Luri Ly . They r e sembled 

drawings mad e by childr e n s i x t o s •ve n year s of age . f o r 

example , G was beginning t o use the bottom of th pa per 

as a base- line for hi s obj ec t s ; howe ver his use of c oJ or 

was a random choice . It appear ed Lha t G wa s movl ng from 

the pre- schematic to t he schematic s tage of draw jng . 



(Lowenf i e ld and BritL:1in , 19 75)~·: _ 

It appeared lo me t hLt l when G u ... ~d p<1 i11 Ls , the flu l dnc s.., 

of th pain t s encourc1.,.;ed mor i11m1.1L11re or r egress i ve use:: 

of U w med ium. 

that [! r t medL1 C [ln o frer i n (i n i c <::Li.m11 I L to the l e. 1rnLn,; 

disabl ed c h i l d . She poin t s 0t 1t thrit ol"Len th e I L.1 r n L11iS 

di sab l ed c.hLld exp r illlL-(S " to11lt1<::i11n i11 p(·r cep L icJ11 of the 

rela tLonship o[ a n en Lily Lo lL s b:1c kground -- of f i
6

uce 

to ground 
11 

(G o n i ck - Bar r i s , l 7 c, , r . b ~ ) . I t .L s poss ibl e 

that the med i um o[ pc1 in L ovcr - s L i mul:iLcd C and h i s pnLch ­

painting r e l ated t o h i.s pe r ccpLu.il cli s Lo c tjon s . 

G b egan u s ing wa t erco l or mnrkc r s more o ft en than pu inLs . 

When he began sh owi ng a pre [ rl'ncc for wa Lerco l or 111,1 r l ers 

over pa inl s , I fe l t LhaL G hncl po ss il> l y fou nd wc1Lc: n .. olor 

markers to be more sc1 ti s f yjng :rnd c',prc ssive: . Whi l e Lh:i L 

may have been true , G cou l d h [l v be c,n r<'spond in Lo Lhe 

experi ence of my tc1 k .Ln > .:1woy hi "' p:1 i n ti ngs be r ore Ii • was 

done . I did no t trik away an, o f hi s \,.i L r co l Jr m,1r k er 

paint i ngs bcf o r e h e w:1s done.• . 

chosen the mark er s t o avo i d my remov i ns hi s work b fore h e 

was d o ne . Regardless of t he rt..J so11 f or hi s use o l wale r ­

col or marker s , h e did evid nee ~ re.iL c r c onLro J OvL' r LIie 

marke r s and produced c ompl e ted d r awin~~ whjch we re r eLo. niz ­

abl e . 

*See app nd ix B for Low nf i I d .111d Hr it.: tu in ' .., SL.1-')t:: o f 
Arti s tic Dev l opm nL . 



After approximate l y six months wh en G ~ould use pajnts 

he s eldom made pa t ch paint l ngs . However , the fluid qua lity 

of the pa ints seemed to over- s timula te G. He would pa int A 

picture, then go over the lines nnd widen them un ti l the 

boundaries of his paint ed images overlc1 pped . Th is occurred 

more f requently when he would paint pic tures of hou s e s . 

When he began his picture s of houses he woul d genera l ly in­

clude one window and one door . As he painted, h e wou l d 

go over the lines of t he door and wi ndow until t :1e interior 

of the house would be a solid mass of col or . When the s ub­

ject of his pa inting was something other than a hou s e , G 

would t end to avoi d covering up the deta ils of t he objec ts 

which he painted. 

Children with l earni ng disabilitie s oflen have errnlic 

abilities . When the l earning disab l ed c hild exp ri nc e s 

fru stration, or is over- s t imula t ed - - e ither env i r onmenLa l ly 

or emotionally -- the c hild i s unable to perform tasks whi ch , 

other times, he can do well. When G was n ew Lo t he 

enter, hi s paintings were more regress ive , in t ha L they were 

re inunature. When G pa inted picture s of house s , he wa s 

in his own house. He was at a r e s i dentia l 

The emotiona l e l ements re l a t ed to hi s 

ration from hi s home, as well as the fluidne s s of the 

his drawing express ion. These were r e ­

through the imma ture pa t c h paintings and, l a t er , 

the confusion o( boundar i e s . 
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When G used wat ercol or marker s to draw houses , he gen er a lly 

added few details to hi s houses -- only a sma ll door and 

one window. The waterco lor marker s were a more res istant 

media than the paint s ; thu s , G was a ble to exer L more c on ­

trol when u s ing the mar ker s . Even though t he subj l!c t 

matter was s till emotiona lly loaded , hi s s tyle of drawing 

was less regressive or immature . 

Research done by Argulewicz , Mec lor , a nd Richmond ( 1979) , 

suggests that learning disabl ed children often l ack t he 

motivation or energy leve l to go beyond the minimum that i s 

r equired. G' s earlier watercolor mn rke r drawings seldom 

included e l aboration of deta il s . Af ter t en month s of art 

therapy , he began to pay more a tten t ion to de t ai l s Dnd dr ew 

more e l aborat e pictur es of things l n hi s envi ronment . For 

in , tance , one day h e dec ided t o dr aw a picture of R crane 

which was just out s ide the art room wi ndow (as the center 

was in t he process of building a new L:ic i lity) . G went to 

the wind ow several t ime s , and then outs ide to ge t n be t ter 

look at the crane , whil e drawing i t . lli s compl e Led drawing 

was r emarkedl y correct in detail and showed increas cl abil i ty 

to perceive and represent spacia l ·r e l a tions hi p . lL s hou ld 

also be noted tha t hi s drawing s were much more age appropri ­

ate. Lowenfie l d and Brittain (197 ~) , describe a twe l ve ­

year-old as be ing much more express ive of " r eal" de tail s 

and G was doing this ! 
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CLAY 

One of the first media G u sed wh en we began our lndiv iduDl 

art therapy sess ions , WLI S c l ay . Wh t> n c lay wa s fir s L 

pre sented to G, he pL'.~yed with the c. Lay -- pounding , pinc..h ­

ing , throwing , and squeezing it. Dur i r16 his exp l or:1t i 011 of 

clay, I encouraged him to desc ri be t l1e tac tile sensn t Lon s 

h e experienced as he worked the c l ciy . (; woul d noL ver ba 1-

ize about the sensa tion s . I would then ask ques t ions s11c.h 

as, "When you pound the c l ay , docs i. t ting l e ?" Or , "Do s 

it fee l squishy? " He would answe r. wLth a de f in iLe yes o r 

no, seldom add ing other c omments . /\s he worked LhP c lay , 

it became drie r and began to crack . I s howed hi m LhaL by 

adding waler spa r i ng l y , t he c la y wo11Ld become more• p Li ,1l >le 

and, thu s , crack l ess . 

As G worked the c l ay , he decided he wou ld make a djnosa ur . 

Later, I discovered that he had been s tudying abouL dino­

saurs in one of hi s c l a s se s . Fi rst , he made t he body of 

the dinosaur, then he a ttempted t o make t he l egs . He 

rolled out s everal di fferen t s i ze l egs , varying in Lhlckne ss . 

As G experimen ted with Ll1 e diffe r ent s i ze l egs , he m:=i de 

comments about wh ich Legs would ho ] d up the dinosm1r ' s bod y . 

He said that the dino saur had t o h.:..1ve s trong l egs Lo ho l d 

him up. My thought a l Lhe time wa s , "Cou l d it be LhaL Cha d 

to be strong to hold up, a l so ?" He was one of the newe s t 

residents and othe r yout h Lended t o pick on him . Ii i s r.e .., ponse 

to them was the u se o f: l oud and vu] ~a r l anguage . 
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After G succeeded i n s upport i n g t he dinosaur ' s body , he 

went on to making the neck, head , and t a i l . When he moved 

the dino saur -- and as he a ttemp Led t o ndd the other parts 

the l eg s fell off . He swore and t o ld the l egs t o stay on . 

At this point, I showed him how to j oi n the l egs Lo the 

body by u s ing slip (liquid c l ay ), and rubbing t he ecig s of 

the joint . He joined the neck, head , a nd t a il by t h i s 

procedure . He made a t o ta l o [ thn' (' dinosaurs dud ng the 

earlier phase of our indiv i dua l s e ss ions . I n ma king Lh 

other dinosaurs he used the s ame procedure and c onlinued to 

speak of the need f or strong l egs . 

G was abl e to apply his new experience of join ing pieces of 

clay together , in other pr oj ec t s in the weeks fol l owi ng th 

making of his dinosaurs . He made a space- ship which he 

described as be ing like t he one on Lhe t e l evis i on progr um , 

"Lost In Spa c e ." As he made the space - s hip, he nnd I t a lked 

about the televi s i on progr am. We t r ied t o remember t he names 

of the cha r ac ters ; he wa s abl e t o r emember severn 1. I lowcver , 

neithe r o f u s c ould r emember the n rnne of the s pc:1 <..e - s h i p . i\L 

the next session, I greeted G wiLh Lhe name of t he s pac •- s hip . 

When he fini s hed hi s space - s hip , i t looked very much l ike 

the one on "Los t In Space" s pace- sh ip . He was very proud 

of his acc omplis hment. 

As G made his "Los t In Space" spoce sh i p , my thoughLs went 

to Sally Smith ' s descript i on of l earn i ng di sabl ed children 

a s being "los t in s pace ." She described such children as 
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groping, s t umb l i ng , s hak.Ln l.?, wi th no borders , and r c l ing un ­

saf e a nd a l ien ( Smi t h , 1979 , p . 49) . So often G a ppeared 

this way. Ye t, a s he worked with the c l ay he was in conLro l 

of t he medium, a s tep t owa rd s c o11 tro1 ·1 Lng h j s worl d . As h 

showed of f hi s finished pr oduc t t o Lhe o the r s t a[r, r a th er 

than seemi ng unsafe , he seemed conf ident and proud of h :i ms e 1 f . 

One week I r ece i ved a new shipme nt of c l a y jn powder.- ronn 

and had begun to work up the c l a y be f ore G' s se ss ion . When 

he entered the a rt room I i nvi ted him t o join me . We wor ked 

toge ther, add ing wa t er t o the c l ay powder. As we mnd t he 

clay, I pointed out t o him the d i ff e r ent con s i s t e ncy of t he 

c l ~y as we transfor med i t f rom powd r t o a pl iable c onsj s t ­

ency. G described it as be ing squi s hy and like mud . This 

led to a short discu s s i on abou t c l ay comi ng f r om the ar th. 

As we worked toge ther m~tki ng the c I :1 y , G or t n s111 i I v d mid 

l a ughed. He seemed t o r cc e i ve pl ec1 s ure f rom the exper i e nce 

and a lso seemed to en joy he lp ing me . 

In addition t o the a bove us es of c l ny , G a l s o wa s in t roduced 

to the process of making c cr amLc pi eces f rom mo l ds . Of Len , 

G chose t o wor k wi th t h i s c.1rt t echn-ique . When he did , he 

had to follow ins t ruction s ca r e fu l l y i n order f or the r •­

sult i ng item t o be succ essfu l. Th process of l ear n ing Lo 

pour the molds i nvo l ved build i ng hand - eye coor d i naLion 

skills . He had to l ear n t o j u dge the amoun t of Lime n e ded 

to a llow t h e c l a y to se t before unm old i ng . One he hnd 
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-k 
unmolded the greenwa r e , he then experie nced the ne d t o be 

especially gentle with the gr eenwarc t o a void breakage . 

After some frus tra ting cxper:Le nc 'S li e m,1naged t o s 11cccecl i n 

this process. 

Another of G' s experi ences with the use of clay was the use 

of the potter' s wheel. G exper imen Led us ing the 1-Jhcel c1nd 

showed some a bility i n be i ng abl e t o c en t er a lump of c l a y . 

In his experience on t he wh eel, he xplorecl t he wny the c l ay 

felt in motion. The whee l he u sed was a kick wh ee l , rather 

than an electric one, which invo l ved the u se of hi s l egs 

to turn the wheel. He wou ld a t t cmp L to ki c k the whee] at 

the same time he attemp ted to shape the c l ay . He found tha t 

hi s hand s would move and c ause the c l ay to become o[f ­

centered if he kicked the whee l whil e touching t he c l a y . He 

learned from experience , as well as by my ins truc tions , t o 

kick the wheel only when not t ouch ing t he c l a y . Whi l he 

did not generally end up with a pot, he seemed t o en j oy the 

process of kicking the whee l and cen t ering the clay . Th i s 

art activity invo l ved a l arge p ercent age of body movemen t . 

While he worked on the whee l we t a l ked a bout the sensat ion s 

he felt as he kic ked und worked the c l t1y . The emphnsis 

here was on experienc i ng hi s body in motion and Lhe r esis t­

ance of the c l ay t o hi s hand s . 

The use of c l ay provided G with opportunities t o exp l or ' and 

i s the wet c l a y produc t r·esultant from Lhe mo ld . 
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experiment with a s ubs t a nc e in va rious forms (l i qu j d , thick , 

thin, hard and soft) . Pli~bl e c la y can be pound ed , p jnched , 

or treated with kid gloves . Liquid slip c an be smear ed , 

slashed , a nd poured . Gre enware mus L be hand l ed wi Lh <..ore . 

G experienced these va r iou s dime ns J ons o f c l ay a nd would 

often u se c lay to f ill in his " fre e" time . lie marwged Lo 

learn to use the c lay to expre ss hi s f a ntas i es , t o ma ke 

things he saw in hi s envir onment, ond t o p l ay wi Lh jt . llis 

choice to u se it during hi s free time , a t the end or c l a s se s , 

sugge s ts that he enjoyed the c ontro l he ha d gained ove r t hi s 

medium. 
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PASTELS 

I introduced dry pa s t e l s t o G by asking him to j us L rna k e 

marks on the paper. As he made t he marks , h e ace i.d n La lly 

discovered tha t the pa ste l s smeared . He a l so found, as he 

turned the paper, that the dus t of t he pas t e l s on his finge r s 

left finger print s on the paper . He r ubbed his [inger s with 

pa~tels and then began to put hi s fi nger prints a ll over the 

sheet of paper. 

I got out a can of hair spr ny a nd sprayed a port ion of his 

paper, explaining to him that the l ~c quer i n the hai r spray 

would protec t the picture of his finger pr int s f rom smear­

ing. I then told G tha t he cou l d s pray any picture s he 

made with the paste l s. G took the ha ir spray and heavily 

sprayed a portion of hi s paper and while the sprny wa s s ti ll 

wet, he took his finger and smeared t h e pas t e l s . He sa id , 

"Look, it s till smear s ." I exp l a ined tha t a ft er the spray 

dried, it would not smear . 

While we were waiting for the spray to dry , I placed a roll 

of white paper on t h e t abl e and unroll ed a port ion o E i L 

the t able. Since G had p oi nLed out tha t the co l ors 

pas t e l s were darker when he s prayed them, I wet the 

saying "G , try thi s and s ee wha t happens ." I le then 

r a inbow. G no ticed the s i.mu l a r ities of t he c olor 

ntensity between · the sprayed pa s t e l s and the use or pas t el s 

wet paper. As he drew , he commen ted tha t the co lors were 
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also darker. Af ter drawing t h e rainbow , he then s pr ayed it . 

Next, G unrolled more paper and wet it. He used a piec e of 

black charcoa 1 and made a l a r ge tric1 ng l e sha ped object. 

After drawing the s ha pe , he fill ed jt in and placed a cros s 

at the peak of the tr iang l e . He t hen asked me t o gue s s wha t 

it was . I gue s sed it t o be a mount .:-1i n . He sai d , " No it 

begins with a n ' s '". Being at a l os s , I mc.1de some wild 

• " ? • ? "1-1 1 l d d g~sses, saying , steps s t a irs ..... . ,e aug1e Lin gave 

me another clue , saying i t ended wiL h a " g". I gave up and 

G told me it was a slag pile ( a s l ag pi l e i s a mountainous­

like pile of earth r esul t ing from coa l mining , f ound thr ough ­

out the area where G' s home i s l ocaled) . When he t ol d me , 

I immediately recogni zed his drawi ng a s be ing very reali s t ic . 

His drawing of a s l ag pi l e was or an object he h ,1d s een many 

times. It demons tra t ed h i s abl l i ty to recall de t a ils . 13y 

adding the cros s to t he s l ag p i l e h e dep i c t ed hi s r eca l l , 

for many s l ag piles do ha ve such c r osses . The guess ing game 

he init iated was a surpr i s i ng and pleasui abl e exper ienc t o 

me. Not only did G exerc i se control of t he medi1rn , he a l so 

was able to control the c onver sat i on . Being i n c on t ro l of a 

s itua tion was a change fo r him . He often was no t abl e to 

succe ssfully c ontrol hi s e xpe r i e nc s . 

G unrolled and we t more paper wh en 1 t old hi m he s ti ll. had 

more time if he wi s hed t o dr aw s om more . This Lime he dr ew 

a house . He made c l ear and deEinit • lines for t he ex terior 
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of the house . He drew a door and then began to f iJ 1 i n the 

house . He ended wi th a solid purpl e house with a n unco lored 

door and no other deta il s . The boundaries of hi s house wer e 

very s traight and c l ear, except f or t h e l eft edge of the 

roof where he went outside of hi s origina l l i nes . When he 

had f inished, he t ook the hair spr ay and s prayed it so 

heavily that the edge s of the house bl ed, giving iL a fuzzy 

appearance . As he sprayed it, I expl ained he did n o t n •ed 

to spray it heavily , but he cont inued t o spr ay i t . 

As in the pas t, when G made a pic ture of a house , there was 

evidence of s t r ong emotionnl f ee l ings r egarding it . Al ­

schuler and Ha ttwic h ( 1979) , speak of c hildren who work over 

and over the same a r ea , Ds G ha d done while f ill ing in hi s 

house , as experienc ing " s trong emo t iona l for ces" re l a t ed t o 

the drawing . The paste l s on the wet sur f ace assis t ed hjm i n 

making probably his mos t c l ear and definite l ine s for t he 

outline of the house . 1he emotiona l t e nsion was expr ess ed 

in the filling-in proc es s and exces s ive spraying . llowever , 

this time he l eft t he door uncover ed , possil y su gges t i ng 

tha t he was more acce ssibl e ... bot h t o himsel f and t o me . 

Following hi s drawing of the hou s e , G said , " I ' m going to 

make one more picture ." He unrolled t he paper some more and 

wet it. He made a " U. S . flag- like" pic tur e , without s t a rs 

and s tripes. He then asked me to guess what it was . Th i s 

time I was c erta i n tha t I knew what it was . I s a i rl very 

confidently, " I t' s a f l ag . " He l a ughed and said " No , i t i s 
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not." He then added a pol e - like l ine to the f r ee end of t he 

"flag". Then he u sed the top of t he " f .Lag" a s a plat f or m and 

drew a house, u s ing a purple pa s t e l. Aga i n , he fil l ed i n 

the house , inc luding t he door . As he fil l ed i t i n, he r ubbed 

so hard the paper tore . Af t e r a shor t pau se he Lh n dr ew a 

ladder r eaching from t he bottom of Lhe paper t o where t he 

door had been. 

Wha t started out t o be a j oke on me ended up exp ress i ng t he 

possible emotiona l tension he wa s experienc ing r egarding h i s 

home . In spite of cover Lng t he doo ,~, h Ls ma king or a l :,dder 

t o where the door had been sugges t s t hat ei ther whi l e the 

emotional bloc ks a r e t here , the r e was a way t o get t o t hem, 

but at tha t time i t would be dif f i cu l t to f ind t he door . 

G's u s e of the paste l s provided him with a medium whi c h he 

seemed to enjoy and over which he had fa irly easy con t r ol. 

When he u sed them on a we t surface he seemed t o enjoy t h e 

ri, mes s of color and t he sha r p , c l ar lines . This wa s es ­

pecia lly notic eable when he drew t he cheerful r ainbow. 

When he dr ew the s l ag p ile he fi lled it i n, but un.L ikc when 

he filled in h i s h ou ses . He d Ld nol go over anrl over iL and 

apply as much pres sure on t he pas t e l s . It may be pos s ibl e 

that af t er ma king a drawi ng abou t a Cami .L i ar objecL 1tec1 r 

hi s home, hi s unc onsciou s t hought s a nd emot i on s were c l oser 

to the surfac e which l ead to hi s inten sifi ed pressure and 

l ess control i n u s ing the pas t e l s . 
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CANDLE MAKI NG 

A hot pla t e sa t on t he c ounter i n the ar t r oom. One day G 

was f i dd ling with i t s control knobs . ll i s t eacher had 

sugges t ed tha t i f I had t he oppor tunity to work wi th Con 

time concepts tha t i t woul d be very beneficial f or h i m. I 

chose the hot pla t e t o acc ompli sh t hi s task . I sugge s t ed 

that we heat some wat er and see how long it took to bring t he 

water to a boil. During t he process of heating Lh.e wat er , 

G dropped a sma ll l ump of dr y c l y int o the wa t er , saying , 

"Let' s c ook some c l ay, " As the wa t e r boiled , the c l ay 

dissolved . When G empt i ed t he water he was sur prised t o 

find the c l ay lump wa s gone . He then put s ome more wa t e r 

into the pan and added a sma ll p l a s l i c cap f rom ;-i ma r ker , 

sayi ng , "Thi s won' t disappear. '' We watc hed the wulcr come 

to a boi l with the plast ic cap bounc ing a round in the boi l ­

ing wat er. 

What had s t a rted out to be a s i mp l e experience i n disc over ­

ing how l ong it t akes to boil wa t er, became an exper i en c e 

with wha t di s so l ve s i n wa t er . At the nex t sess i on J re ­

viewed our experience of t he c l ay and the p l astic cap . Then 

I Lold G tha t we were going t o see wha t happened whe n wax 

Was heat ed. As we heat ed t he wax , C comment ed t hat there was 

Water c oming out of the wax . l expla ined tha t t he .L i qu i d 

Was no t wa t e r , bu t, r a the r , t hn t th(' wc1x was me l Ling , c ha ng­

ing f orm. He t hen notic ed that the wax was ge tt ing smaller . 

When it had comp l e te l y melted , I poured s ome i nt o ... 1 c up. 
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As the wax c ooled, G noticed that it was n o l onger c l ear , 

but that it was c loudy . I then got out a box of wax 

crayons and asked him t o p ick a c o l o r- . I explained t ha t the 

crayons wer e a l so wax and t hat Lr he put it into Lhe hot 

wax, s tirred it, it would t hen change c ol or . He did this 

and res ponded, "Neat!" We added a r ew mor e crayons of the 

same color and he noted t ha t the co l or was ge tting darker . 

We then u sed the colored wax t o make a candle . 

We put the candle out s i de in the s now to speed up Lh e c ool­

ing proces s. It was my intention t o ha ve him obser ve the 

change in form as the wax c ooled . Whil e we waited , G 

wanted to make another cand l e . Sinc e I was a lmos t out o C 

wax, I told G that th l s time we wou ld ma ke a cand l e c ompl ete ­

ly 9ut of wax crayons . We went to Lhe cr ayon bi11 ctnd I 

asked him to choose one c olor and t o t a ke a lot of t ha t 

particular color. He chose gr een crayons . We worked t o­

gether, skinning the pape r off the c r.:-a yons and put U ng t hem 

into the pan. G said, "Let ' s pu t in dif f e r ent colors , too"-­

so ,e did . As he put in the o t he r c ol or s , G exciLed l y tol d 

me to look a t how the color-s blended and swir l ed Loge Lhe r . 

He ended up with a muddy olive green w.:ix whic h he us ed Lo 

make a sec ond candle . We then w nt ou t s ide and brought i n 

the first candl e . It had begun t o harden , but wa s noL ready 

to remove from the mold. At the n ex t ses s ion , we r v i ewed 

the process of making the cand l es and unmolded both cand l es . 

Through the process of exper imen t ing with wax , G exper i ne ed : 
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1.) 

2. ) 

3 .) 

4 .) 

5.) 

Keeping track of how l ong it takes to boi l wat er· 
' 

tha t, while melted paraf fin l ooks like wat er wh en 
hot , it didn't, when c ool ed ; 

c hanges from so lid t o l iquid t o solid, again ; 

color mixing ; and, 

c hanges in u se s of a mater ial; i . e . , cr .::i yons t o 
a functional c andle, which he used as a gi f t for 
another s t af [ . 

( 44) 



TEXTURE RUBBING$ 

On one of the f i rsl f ew days o[ s prjng , G ,md I dec..: id d Lo 

go for a walk, ins t ead of being in the a rt room. Durin6 the 

wa lk, we spent the time talking nbou t various t opic s . We 

t a lked about how the tree s were buclcli.ng and other signs of 

spring sppr oaching . I cilso l et G wear my digi t a l w;1tch .:md 

a sked him t o keep trac k of the tLme . I expla ined Lhal ~e 

would need to start back t o t he center when the watch r ead 

9:35 . As we walked , 1 would occasionally ask h i m what Lime 

it was . After G r ead the watc h, I would t 11 h i m how much 

more t ime we had that day . Wh n iL was time to return, G 

l et me know and he will ingly r e turned to the center and wen t 

to c l ass . I t seemed to me that G had great ly enj oy d the 

change of setting . The nex t three s ess ions we a .,1,a in wen t 

outside . During these times , I provided G with c royons and 

paper to make texture rubbings . After I demons t r ated th e 

process , G enthus i as tic<1lly made vt1 rious rubbings . I woul d 

make s uggestions of differ en t obj ecls to make th e.: texture 

rubbings of and he wou l d al so choose items . 

There were severa l bui l dings o f va r ious kinds of bricks . 

As he made texture rubbings o( the~e buildings , l wouJ d point 

out how his texture rubbings , and Lh bricks of c.:H.:h IJuj l d ­

ing , wer e different from those of o lher bui lding s . He made 

t exture rubbings of differ n t s idewct L ks and noted Lhe 

diffe rent t extures . After makin ~ n rubbing of a s l Jde , which 

did no t produce any t exture e xcept [ or < small amoun t of sand 
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on it, G asked to make a t ex t ure ru bbing of a window . He 

found tha t it looked like t he t extu re rubbing of the slide . 

Both wer e smooth. Other r ubbings inc l uded s i gn s , me t a l 

steps , wood siding , and sand . 

After making the t ext ure r ubbings , I col l ec t ed p iece s of 

evergr een br anches and t hen had Grol l out some s l abs of 

clay . He made impres s i ons of the ever gr een branc he s in t he 

clay . After f i r ing t he c l ay I ~1ss i s t ed him in m;1king a 

mobile from the f ired pi ec es . He gB ve t his mobi le t o a 

stuf f member as a b i rthday g i ft . 

These ses s i on s were des i gned to i ncrease G' s awaren es s o( 

his env i ronment . By the sense s of s ight and touch, and my 

calling at t ent i on t o certa i n phenom non , G was be ing s en ­

sitized t o c ommon things in hi s envji:-onment . G seemed to 

enjoy the se exper i ences . I-le wa s wi 11 ing t o spend Lhe en tire 

session on making the s e r ubbing s . lie wa s i n a r e l axed mood , 

seldom be ing l oud or swearing . C t a l ked about t he th ings he 

was ma king . These f ac t ors seem to indicat e that Lhis wa s a 

very enjoyabl e experience (or h im. 
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OTHER ART EXPERIENCE:S 

G participa t ed in ma n y olhe r arL 1~xp,~cL :! 11ces whi•: '1 v1e ce 110L 

di scus sed in the preceding pagQ s . So,TI ~' of t~e 0 L'1L•.· •~xp,:! ci.­

ence s are pres ented bc>l o.-1 i.1 h,· i.1':! f e r d :!s,: (Lpti.o,·1. T '.1.e 

reason f9 r presenting t h0.s c arL ,, xp er i ences sepa r,1 Le Ly i s 

that they were one - time i i rt exper i ence s . 

One s ession G asked t o u se pen :md ink. Prior t o hi s 

session, s omeone h a d been using t hem and h a d lef L t hem out. 

I had planned on putting t hem c1 wa y be f ore C arrived , buL I 

did not ha v e the time . 1 was co nee rnecl th .:1 t C d i d not h nv e 

the contro l to succes s full y u se Lhem wi. Lhout br e aki 11g the 

points of the pens . When G a s ked t o u se t h em, I :-1 reed . 

At first, G woul d a pply t oo muc h pres su r e to t h e pcm , dip 

the entire pen point i nto the ink and e nd up wi t h th e drop s 

of ink on the t a ble and on hi s pa per. I s howed Chow t o 

hold the pen, how far t o d i p th e pen i nto the i n k , n nd l1ow 

to glide the pen over the pape-r . J had a l mo s t g iven up 

whr the began to use the pen correct ly. Af t er sevc.ro l 

attempts , G gained con t ro l of th i.s med in . He made .... ome n i ce 

controlled ma rks and t h n printe d hi s name v ery LlCW Ll y . 

This art experien ce hnd both mecl i. ,J qun l L tics of I Lui d1 1e s s 

and resi s t a nce . In the begin ning , th e f l uidness or the ink 

presented problems but ns G mn s tcrc•d Lh e u se o[ Lh c. r csi ~t ­

ance of the pe n, h e gn ined c on trol over the ink . 

session he u s cl o combinn U 011 of crayons , pn i nt s , 
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and markers. This ses sion was t he l as t s e ss ion of t he 

school year . At thi s t i me , I hod wo r ked wi th G f or a pC.! riod 

of e l even months. G ,ind I m.:.idc comp l ete body truc l ngs o[ 

each other and then each of u s add ed de t a il s to our body 

tracing s of the other . We used c r riy on s t o trace cnch o Lh.er , 

paint to f ill in the large aren s o r c l o t hing , and mn r kers t o 

make the details. It wa s ver y in t er es t i ng to watch G wo rk . 

He did a very good job of c ontroll i ng the pa i n t :md used 

the marker s to give hi s picture o ( me , many de t a jls . These 

detail s included such i t erns ~ts my wcdd i ng ring , g i n s scs , and 

my mustache. 

In another session, G a s ked to see s ome fluorescent pa i n t s . 

These paint s were ext r a thi ck . G pa i nted s ever a l pjcture s 

with thes e paints . The t hickness o[ these pa i n t s pres en t ed 

no problems for him. He appeared t o l i ke t he brightnes s of 

the colors . When G ha d f i ni s hed paint i ng I asked him to 

tell some s tories about hi s pa i.n t in~s . As he toJ d Lh e 

st0ries , I wrote them down and t hen 1 read them back t o him . 

G then added othe r de t a ils t o hl s s Lories . He hnd co111e a 

long way Er om the tim s when he wou ld s e ldom say .111ythlnh 

work. I wa s ve r y pl cn s ed t o see bo t h h Ls 

improved c ontrol over pa i n t s and his wil lingn ess to communi ­

cate about hi s work. 
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P A R T 1' H R E E 

SUM MAR Y AND CONC L US I 0 1 S 



SUMMARY 

Regardles s of the l abe l or caus e , the c hi l d who lws a normc.1 1 

learning potential, but e xper i "nc.es d l ( r icu 1 tj c s j_n l 0 a.r11 Lng , 

can be described a s i mmature and e xp eriencing developmen t a l 

l ags . The immaturity and deve l opment l ags prevent Lhe 

child from achieving successfu l ed uca tional g r owLh □nd of t en 

hamper s s tabl e emctional bn l ance . 

Art the r apy combines the use o[ u rL, as a na tura J t oo l o f 

learning , and a tra i n ed ther api s t who des i gns a rL expe r ­

ience s and inter ventions t o me t th de velopment:i l need c., of 

such children. Art ther .:1 py provide s emo tiona lly di s LurlJed 

children with learning probl ems oppo rtun itie s for emot i ona l 

and educa tiona l growth. The arl the rapi s t provi de s D 

psychol ogical c l i ma te which encourc1 ,;,es t he deve ] oprnc nl o f: 

emotiona l ba l a nc e .. ind ovc r.comin '<!, de ve J opmen Lo ) J :16s Lh r ough 

accepta nc e of the child n t hi s Lt!v I or fun c Lionjng . 

The case i llus tra tion pres ntccl u s Ludy of ctn emotion.:1lly 

with l ea rnLng d i s~1bi l it i es . A desc ri.p t lon 

of an ar t ther a py process whi c h foc u~ed on 

arious media , the boy ' s r e s pon se nnd the be nef i t s rHrrtj c u­

ar to the experience . 
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CONCLUSIONS 

G' s Deve l opmen tal Leve l u t the beginning of the pr o ject : 

When I first began wor king with G he wa s fun c tion j n6 de ­

velopmenta lly much like t hat or n pre - sch ool chi l d . li e wa s 

r estle s s and had a sh ort atten t ion s pan . He wa s impulsjve . 

He cons t antly sought out sLaff .:1ttention and -xp0c. Led an 

immedia t e r esponse fr om s tc.1f [ . li e W( t s s e ns ory or i <:n t ed Lo 

hi s environment. Dur ing the beginn ing s tage of a rt therapy 

sessions, G' s making patc h pa Li.ngs n l so suggc 5ted h i s 

developmental leve l was of t he mn tu r-i ty of a pre - schoo l 

child. 

Explor a tory Learning : 

Re sponding to hi s a ppa r ent ne d Lo e xp l ore and dj scuver Lhc.: 

effects of manipula tion of rnedi .:1 1vh i c h 1,;as r- e r l ec Lcd i n hl s 

pa t ch paintings , I bega n t o pr s nt new med i a . Whe n G wa.:; 

presented with a new medium, hi s r i. r s L cxpc rl ne t wns t o 

become i nvolved a t a s ens o ry Leve l. H- wa s 6 iven oppo r Luni ­

ties to explore s ubs t a nc es in vnr i. ou s forms ; for e xnmp J c, 

clay and wax in the ir di r Ee r c n t r o r111 s . He Wc:J s enc ou niguJ Lo 

use hi s different s en se s during h i. s e xp l oration or Lhe media . 

While he often made an ar t product 1 emphas i zed Lh process 

making i.L , r athe r t han Lh c p rodu c.. L i LseJ f . Fo r i nsL,,nc · , 

he crea t ed an art produc t l wo11l ci ll s k him que s U on.s ,1boul 

how t he medium felt , sme l.l ed, clc .. The.: produc t iu11 was 

secondary to the process . 



Increased Communica tion Ski ll s : 

The art therapy e xper ienc e s prov id d G t he opporLuni t y Lo 

begin a t hi s developmenta l l ev e l of exp lora tory p l ay . 

Throug h t hes e e xperi ncc s he l>cg:1n Lo w Lde11 his r: in g or 

communica tion skill s . Whe n I fi_r s t bega n u s i ng dif f erent 

media a nd a sking him to de scribe t he sensa tions , he [e l l 

he was una ble to r espond. I, the r. e ror e , as ked spec jf ic 

que s ti ons -- such [1s , "Doe s i L ice ] wet? ", e t c.. .. li e f i rs t 

re ..,ponded with ei ther a yes or no . As I continued Lo work 

with him, he began to de scribe s ituo tion s -- such ,1s the 

melting of items in the wax dur ing Lhe cand ] e - making 

sessions . He then bec ame obl e to t e ll s tor j es abouL hi s 

work. The guessing game about Lh e s l u6 pil e ciemons Lra t u l 

we ll thought out communica tion s ki ll s . 

Increased Control and a Re sultnn L Se nse of Accompl i s hment : 

As G e xplor ed the media , he mnnc..1ged Lo s ucc essfully conLro l 

them. He l earned how t o manipulu t e th e media and t o make 

things out of them. Thos e media (e s pec ially mar kers and 

clay) ove r which he go in d g r e,1 Ler c..on L rol, we r.e Ll1 c: one.. s 

he c hose to u se during h Ls fr ee Li me . lie found Lh e se 

partic ular media and t he r csulL Lng products to be sc: l f ­

r ewarding . He spent much t i me nnd c· (fort expJ orLng how Lo 

use these media , e s pec ic.1 Lly t h e c l.c1y . ll i s o bi li Ly Lo h:ind I c 

the fragi le g reenwa r e , wLthout br eakage , demon s t rn Led not 

only control over the medium , l)l1 L c1 1 so Lhe con tro 1 o [ h j s 

urge to g ive up. As he gained c onLro l over the mcd ja , he 

6eneraliz d control i n o t her s i Lu.1 L ions . 
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The ac t of ove rcomi ng t he obs l ac l es of control l i ng Lh e 

media heighten a sense o f motiva tion to e xpa nd hi s interests 

a nd abiliti es . Often G ~ho, cd hL s :1rL wor k Lo h i --; <.. LJss roo1n 

t eacher and other s t a [f . Occas ional Ly , he gave t h c111 to 

othe r s as gifts . The r e s ponse [ram these p op l e r e i nforced 

hi s fee ling of accompl i shment . 

Resul tant Improvement in Cla ss r oom: 

G's classroom teacher of ten spoke o[ G' s interes L a nd des i r e 

to come to a rt therapy ses s ions . She r e l ated to me how he 

would make sure to comple t e h l s a ss i gnments on t Jmc i n orde r 

not to be l a t e fo r a r t tim . I L Ls no l eworthy t o <.! Xcrn1i1H:! 

the improvemen t s tha t the tec1c hcr o bse rved the l ns L cornplet 

semes t e r tha t G a t tended schoo l . A r e11 s in whic h Lhc L e,1c.: hc~ r 

observed gr owth i nc lude (see J\ppcndi.x C for seal •s ) : 

1.) Abi l ity to fo llow .i.n s l n 1c tions ; 

2.) ability t o expla in thought s or ideas ; 

3 .) ability t o de t ect s imu l,1rit L ' S between ob j ccLs ; 

4 . ) a bi l ity to a s socin t e new i nfor mation wi Lh ¼ha t he 
a lready knows , incorpo r.1L e , :ind mc1ke u s e.· of it ; 

5.) a b i l ity t o conc ent rnlc [ nr mo r e th ce1 n f i ve mj nules ; 

6 . ) ability t o so l ve prob l ems ; 

7 . ) work independenlly, wi thou L n s king for h •I p or 
dir~ction; 

8 .) control emotion s ; 

9 .) to l era t e fru s tra tion s ; 

10 . ) incr eased se l f - c onfid e nce . 

Art ther a py provided G mony opportun.i.Lies to deve Jop nnd 



advance these abi l ities . I be l i e ve tha t art therapy c on -

t r i bute d directl y to the s e i mprov men t s . The [olJ owi11g 

d iscussion g i ves evid e nc e t o Lhi s . ('The number s in th e 

pa r enthes is corresponds to th e numbe r ed c l a ssroom improve ­

ments ). G l ec..1 rned the impo 1:Lnnc ol fo llowj ng j ns Lcuc tion s 

in orde r to ga in control over n me dium . 

1.) When he des j red t o ma k e s on,e l hing i n pa rLJ cuJar , 

h e ha d to exp l ain hi s pro j vct to m Lo rece i ve 

the required equipmenL .:ind/or a ss i s L.:mc e ; 

2.) he l earned t o r ccogni z that new a rL projects of t e n 

would r e quire s i.mi l ur t ec hn i que s as previou s ones ; 

3. ) he a pp l ied what he hod l ea rn din previou s a rt 

e xperience s to new a rt produc tions ; 

4 . ) he became able to s pend much more time on hi s ,Jr t 

proj ec t s ; 

5.) increased h is tLmc in wo rk ing on pro jecLs wJLh out 

a sking Eor assi s t 0ncc ; 

6 . ) was a ble to find ;1 lterm1U ve measu r e s t o m.comp l i s h 

hi s t asks ; 

7 . ) wh e n f aced with a problem Ln hL s art ~1c Li v i ty , he 

beg an to hnncl l cd Lhi s proli l c·111 wiLh o11L wk i1 1g I. or 

assis tance; 

8 . ) he l e.::irned to overcome fru s LraLJon s , Lhu s , mor e i n 

c ontrol of emo tion s ; 

9. ) tolerat e d fru s t rat i on s by r i nd i.n.g , tl. Le r n,1 Le mec1s u l'.'8S 

t o accomp l i s h hi s tus k s . 

10 . ) lie became mol'.'e sure or hi s .:.1i>iUt Lc.•s :111d wh<2n I 

intervened, he wou ld o[Len s,1y , " 1 can do it my se l (. " 
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Deve l opmental Growth: 

Art therapy experienc es pr ovided G Lh e opporLunj Ly Lo explo r e 

through art the e l ement s of his wor l d; to widen hi s r a nge or 

communica tion skill s ; to gain control over many med ja and , 

thus , deve lop a greater s ense o [ prjde i n h i s abiliLi e s . 

He was a llowed to begin a t t he developmen t a l l evel a t wh i ch 

he was func t ioning . Thi s enabl ed him t o beg i n t o ,Jccompli s h 

deve l opment a l movement or growth 

Behaviora lly , G exhibited growth . He was l ess impu l s i.v ; 

his swearing , loudness and mi suse or equipment , l e sse ned . 

His a ttention spnn incre·is d ; L. e ., h e s pent Lhr •c s e s ~ ions 

making t exture rubbings . ll i s dema nd s fo r s t aff a tlcntlon 

l essened c onsidera bly -- t o the point o [ hi s s La Llng , "I 

can do it myse 1£. " He overcame C ru s tr.:i tion s , r a Lhcr thnn 

g i ' ~n g up. 

Arti s tica lly, G showed evidence of movement fr.om drawi n g 

like a pre - sc hool c hi ld , whos urt j s t ic express i on i s 

primari l y exploratory (pa t ch pn i.ntings ), to t ha t of an 

early adolesc ent whose ur t ist i c t'xpr esslon i s ba sed upon 

what i s ac tua lly seen ( t he crane drowing ) . 

There was a ppa rent carry - over- from Lh e ,1r t t herapy se ss ion s 

into the c l assroom . There , G e;d1.Lbitecl deve l opmcnL:.t l 6rowLh 

and improvement in hi s l earning process skill s . 



Limitations of the Proj ec t: 

There a re two limita tion s of t hi s proj ec t wh i c h s hould be 

considered a t thi s time . The se a re: Lhe proj cc L was based 

on one c hild; and, the c hi ld p,l'rLiciraLed j n :-1ddjLi onn l form s 

of t her a py be s i de s a r t therapy . 

This pa per de scribes onl y one c.. hi Ld ' • s ucc ss fu l cxper .i. enc~ 

of growth through a rt t hc rc.1 py . Whj I e i L i s my fi rm be Li t• f 

tha t it i s representati ona l of wha t nrt t he rapy c.:m orfcr 

to such c hildren , there sh ou ld be fur ther r ese;irc..h Lo 

subs t antia t e the r esults of th is p r o j ec t . I pre senLeci evi ­

dence of gr owth observed during Lhe nrt the r apy s ss Lon s t o 

provide a case for t h e u s e of ar L the r a py . It w.i s imposs ible 

to place Gin a vac uum where the on ly Lhing which uf f ecLed 

his deve l opmen t a l gr owth was art the r apy . C was l i vi ng in 

a res ident i a l treatment cent er which provided a mi l ieu Lre.:i t ­

ment pr ogram. Ot h e r t r en t ment moda l ities i nc Jud cd : ps ycho­

ther apy, c l assroom in s t ruc Lion , Lherapeutic r ecr cali on n n.d 

child care servi ces . These other t reatmen t moda l jLJes 

c annot be d i scounted, bu t ne i t he r c:i n :-,rt Lher:1py . 

Change s I would make : 

The project Ls c ompl eted , howeve r , :is I r f l cc.L upon i t , 

t her e a r e s ome c hanges I would make if that w re poss ib l e . 

The chan ges dea l pr im.:iri l y wLLh my <1 ppro.:ich . Durinf? Lhc 

early s t ages of th ar t t her .::ipy , I fee l now t h:,L ] w...is 

attempting t o move G t oo soon f rom hi s patch pc.1in Li 11g . I[ 

I had , in r ea l ity , accepted h Lm nt h Ls deve l opment.: l eve l 



a t tha t time , I would hnve a ll owed him th oppor Lun j Ly Lo 

comple te, a t his own pace , the n eed t o make po t c h pa i n tings . 

Another c hange r e l ate s t o G' s d j [ficu l Ly i n r e Lur ni ng Lo 

the clas s room a fter a r t ther apy . I wa s not aware of 1ny 

unconscious desire t o pr otec t G rrom Lhe pre ssur es he r 

cei ved from his peers dur ing schoo l. l , i n a ] l ho nesty , 

did not want him t o re turn t o the " hos l i l e " envj r onm n t , 

however , my a ttempts to ease hi s , c1 t; wc~l l a s my own , 

tens ions wer e never dea l t wi th s ucccss [ ul ly . The r ea li Ly 

of the si tuation wa s tha t he had Lo go bac k t o c l a ss ; how­

ever, I should have been more i n Louc h wi. th rny Lcns i on s 

and dealt with the difficu l t y i n a more mo t t er -of - ract 

manner . 

A third change I would make would be -- to begin makjng 

self-disclosures ea rlier in the the r a peutic r c l a llons hi p . 

During the early ses s ions wi th G, mos t of my en r gi cs w •r e 

expended t hrough hand ling G' s behav jor outbur s t s . Once I 

had begun working ind i vidua lly with hi m, I began t o mnke 

se l f - disc losures a bout how I wou l d a l so e xpe r ience fr11 sL r a ­

tions as I di scovered the Li mi t s o r c e r t a i n mediums . Fo r 

instance , when G beg.i n Lo l ea r n to pour rind 11rnno I d c..c rorni c 

molds he woul d o E t en br eak the g r e nwt1 re . Af Ler he had 

been unsucce s s ful in r emoving the ...;ceenwar e f rom t he mo ld s , 

I said t o him, "Wel l, G, when I keep br eaking the ...; r en ­

ware, I s top wor kin g wit h i. t f or t he d.Jy and s ec l r J c ,1 n 

do it the next day ." G r esponded by s.iyi ng , " I t hj nk I' l l 
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do tha t too. ' ' I shared with him tha t I s till f i nd tha t I 

have days when it is near l y impos sibl e fo r me to unmo ld 

without breaking the gr eenware . Durinb the next s ssion , 

G was able to successfully remove the greenwa r e from the 

molds . My s ha r ing of experiences Lhat echoed hj s own were 

an important aspect. It provided G ::i. mode l o [ ht'.J nd 1 ing 

frustr a tions as well ns providing~ c l ima t e which WLJS 

empathetic in tha t G cou l d r ea l.i :1.e Lha t he w,1s not .:il on Cc j n 

experiencing fru s tration rela ted to the limit s of merliD. 

In the beginning stage s of art th er LJpy , I would be a ttenti ve 

to the behavior tha t was r e l a t ed t o th fru s trations he was 

experiencing . However , la ter when Lb gan di sc l osing my 

own s imular frus trations , [ found Lha.t G manug d his 

frustration s without t he ac ting- out behavior . 

Concluding Remarks 

The art therapist evaluates wher e Lhe c hild i s func Lionin6 

deve lopmentally . It ls t he res pon s ibjli t y of Lh e dr t 

therapi s t to begin with art experience s which a r e t'.J pprorri ­

ate for t ha t particular cl eve lopmcn t ~1 L 1 evel. ny prov i.d i ng 

ar t experiences , bas d upon t h e de c l oprnen t a l need s o [ Lhe 

c hild, the art thera pist i s accepting the child at hi s lev 1 

of ~unctioning -- not requirin~ him to functi on n t a hi~her 

deve lopmental l evel than he/ s he is .1bl e . The emoLion:tl I y 

disturbed ch ild with a l earning dl s.tbi l lty has ofL 11 

viewed his / her world as Lhreatcn i.n~ . Whe n cirL t lw r:1py 

provides non- threatening atmos phcr -; of commiLrncnL , :::iccc. pt -
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ance and support, fe e ling s of self - acceptance a nd se l f ­

worth is th e n promoted . Wades on ( l <)80) , re r r s Lo Lhe ,_1rt 

thera pisl as a followe r . She poi.nl s Lo t he i1 r L L1 1erap i s t 

as n eedin g to t nke t he l ead from Lil ' chi l d. [n art Lhernpy 

the c hild begins at the I eve l whc.• re h / s he j s :1 b I c Lo 

functi on a d equat e ly . Thr ough ArL then1py , the chil d i s 

abl e t o media te hi s /he r own process of deve J oprne11Lo l g r owl h . 

He/she i s ab l e to e xperie nce a ·r ep r toi r e or appropr i.at 

and pleasurable art ac tiv ities and " 1 r.e l .:.i ti ons h j p wj th 

the art thera pist whi c h encourages emotiona l ond develop ­

menta l growt h . Thus , the c h ild expe riences greaLer 

accept a nce and a h igher es teem o[ himse l f which resu l t s i n 

a high e r level of mot i vnti on t o :iccomp l i s h 111orc : ind to 

l earn more . 
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APPENDIX A 

SEQUENCE OF G' S ART THERAPY EXPERIENCES : 

June - Decemb •r 

G part icipat ed in art therapy in group se ttings . 

Primari ly he used pain t s and wa t er color markers . 

November - July 

G met t wi ce a week in individua l art th e r apy ses s ions . 

WEEK: PRIMARY ART EXPERIENCE : 

1 - 6 Cl ay 

7 . . . Fe ll Craft s 

8 Wood Craft 

9 Cand l e - mn king 

10 Pastel Drawings 

11 - 12 Texture Rubbings 

13 - 14 Cl ay 

15 fluore scent PainLln.L,s 

16 Body Truc ing 

17 . . . Observ.:1 t j on Drtiwing c.; 

18 . . . . Clay 
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APPENDIX B 

LOWENFIELD AND BRITTAIN ' S (1975 ) DEVELOPMENT STAGES OF 
ARTISTIC EXPRESSION 

ST 1 .:;E I 

The Beginnings of Se l f - expr e ss i.011 : Th Scrlbl> lj ng St a6e 
Char act eris tic s : 

A.) Di s order ed scribbl ing . 

B.) Con t rolled scribbl i n g . 

C.) Nami ng of scribb l ing . 

STAGE II ( 4 - 7 ye,1rs of age) 

Firs t Represent a tiona l At t emp t s : The Pre - schcmaLl c Sta'2e 
Char act eri s tics : 

A. ) Beg ins to a t t empt to draw human figur ,s , houses , 
t rees . 

B.) Color i s l ess slgnif i canL thttn forrn . 

C.) No s pa t i a l r e l ationships are dev loped . 

D.) Repr esentational system l s cons t antly ch□ngin~ . 

STAGE I I I ( 7 - <) ye:ir s of age ) 

The Achievemen t of a Form Concep t : The Schern:iU c Sta6e 
Cha r ac t er i s tic s : 

A.) Deve l ops a persona l schernci wh n s c hernn chnnge s j t 
represents a c oncep tua 1 c h<ln2, 

B.) Color rea l i slica l l y a pprox.ima t es th obj C.!cts . 

C.) By u se of ba se ond sky-l i.ne , spatio l r e la tion s hips 
are represented . 
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Appendix B (continued) 

STAGE IV . (9 - 12 y or s of age ) 

The Drawing Realism: The Gang- Age Char.::icteris t i cs : 

A.) Attention given to de t ai l s i n drawings . 

B. ) Realist i c Interpretat ion 

C.) Sky-line disappea r s as it m e t s the earth . 

D.) Concerned abou t wha t [rinds th i nk or ~1r t work 
more important than the authori t y fi gure s i n hi~ 
life . 

STAGE V (Ado l e sc ence) 

The Period of Decis ion : Ps eudo- N3 tura l i s tic DrawJng : 

Greater interes t s and c oncern s a r e s hown in th ado l escen t ' s 

ar t work for correct r epres entation . Muc h emph .:.t s i s i s 

placed upon proportion, perspective, color va riat ion de t a il, 

and sexual cha r ac t eris tics . Often , Lt i s n thne of nb,mclon ­

ing art for repre senta tion of f eelings , thought s , and 

emotions unle ss there i s a meaningfu l art program provided . 
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APPENDIX C 

Ra ting Scale Completed By Classr oom Teacher 

The following r a ting sca le was used by the c l assr oom 

teacher in evaluating G's abilities and partic ipa tion 

in the classroom. 

1 = Almost never 
2 = On rare occasions 
3 = Sometimes 
4 = Fairly often 
5 = Almost always 

G is able to: 

1. Select named objects 
2. Comprehend words and phrases 
3. Follow instructions 
4. Sequence events, tell s tories 
5. Explain thoughts or ideas 
6. Discuss hypothetical ques tions 
7. Detect simularities be t ween obj ec t s 
8 . Put objects in sequence , such as size 

or weight 
9. Recognize tha t appear anc e s may be 

deceiving 
10. Associate new informa tion wi th wha t 

he knows, incorpora t e and make 
u s e of it 

11. Concentra te for more than f i ve mi n s . 
12. Solve problems 
13. Engage in imaginary play 

G tends to: 

1. Work independently without asking for 
help or direction 

2. Control emotions 
3. Tolerate frustra tion 
4. Join readily in group ac tivitie s 
5. Cooper a te with adults 
6. Coopera te with other children 
7. Have a sense of humor 
8 . Have self-confidenc e , se l f - es t eem 
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4 
4 
3 
3 
3 
4 
3 

3 

3 

3 
3 
3 
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2 
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3 
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