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Abstract  

This school improvement plan focuses on enhancing student inclusion within the general 

education environment. With inclusion being a pivotal topic in educational settings, this study 

aims to explore and elucidate its significance. The project encompasses a comprehensive 

investigation of the issue, examining aspects such as leadership support, differentiated 

instruction, and the practical implementation of inclusion in the general education setting. 

Emphasizing the vital role of inclusion in fostering student success, particularly within the 

inclusive environment, this research advocates for the integration of students with diverse 

abilities in the general education setting to sustain their social and academic growth. The 

findings underscore the profound impact of inclusion, revealing that students with varying 

abilities benefit greatly when afforded the opportunity to learn alongside their peers in an 

inclusive, accommodating environment, enabling the development of essential life skills. 

Keywords: general education, inclusion, special education, leadership, curriculum, 

implementation, parent involvement, inclusive practices, intervention, students with varying 

abilities, inclusive education, collaboration, differentiated instruction, general education 

teaches, special education teacher, research-based practices, partnerships, growth 
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Severe Special Need Student Inclusion in the Classroom 

Inclusion is a fundamental principle in education that advocates for equal opportunities 

and access to education for all students, regardless of their abilities or disabilities. However, 

achieving true inclusion poses unique challenges when it comes to students with severe special 

needs. These students often require extensive support and accommodations to fully participate in 

mainstream classrooms alongside their peers (Kurth & Zagona, 2018). The problem lies in the 

limited resources, insufficient training, and lack of awareness and understanding among 

educators and society as a whole. This disparity in inclusion for students with severe special 

needs baskets their educational and social development, denying them the opportunity to thrive 

in an inclusive learning environment. Addressing this issue requires a comprehensive approach 

that emphasizes collaboration, specialized support, and an inclusive mindset to ensure that every 

student, regardless of the severity of their needs, can fully benefit from an inclusive education. 

To tackle the challenges and promote genuine inclusion for students with severe special 

needs, a school improvement plan should have several key objectives. Firstly, the plan should 

prioritize the allocation of adequate resources to ensure that these students have access to 

appropriate accommodations, assistive technologies, and support personnel (Inge & 

Bijstra & De Castro, 2019). This may involve securing additional funding, implementing 

specialized programs, and providing necessary training to educators and staff members. 

Secondly, the plan should focus on enhancing professional development opportunities for 

teachers, equipping them with the knowledge and skills required to effectively cater to the 

diverse needs of students with severe special needs. This can include specialized training in 

inclusive teaching strategies, individualized education plans (IEPs), and behavior management 

techniques (Reese & Richards-Tutor & Hansuvadha & Pavri & Xu, 2018). Moreover, the plan 
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should aim to foster a culture of inclusion within the school community, fostering understanding, 

empathy, and acceptance among students, teachers, parents, and administrators (SeonYeong & 

Cho, 2022). This can be achieved through awareness campaigns, workshops, and initiatives that 

promote collaboration and peer support. Ultimately, a school improvement plan aims to break 

down barriers, bridge the gaps in resources and training, and create an inclusive environment 

where students with severe special needs can flourish academically, socially, and emotionally. 

The scope of inclusion for students with severe special needs encompasses various 

aspects that extend beyond the classroom setting. It involves not only their academic integration 

but also their social, emotional, and physical well-being. Inclusive education entails providing 

appropriate support services, accommodations, and modifications to facilitate the active 

participation of students with severe special needs in all aspects of school life. This includes 

access to extracurricular activities, field trips, school events, and meaningful interactions with 

their peers. Inclusion also involves fostering an inclusive culture that values diversity and 

promotes acceptance, understanding, and respect among all members of the school community. 

It necessitates collaboration among teachers, support staff, parents, and community organizations 

to ensure that students with severe special needs receive the necessary assistance and resources 

to fully participate in the educational experience. Furthermore, the scope of inclusion extends 

beyond the school environment to encompass transition planning, vocational training, and post-

school opportunities to enable students with severe special needs to lead fulfilling and 

independent lives beyond their educational journey. By recognizing and addressing the 

multidimensional aspects of inclusion, we can create a more inclusive society that embraces the 

unique strengths and contributions of students with severe special needs. 
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The principle of inclusion in education, advocating for equal opportunities and access to 

education for all students, encounters unique challenges when it comes to students with severe 

special needs. Limited resources, insufficient training, and a lack of awareness hinder their 

inclusion, impeding their educational and social development. To address this issue, a 

comprehensive school improvement plan should prioritize resource allocation, enhance 

professional development for teachers, foster an inclusive culture, and extend the scope of 

inclusion beyond the classroom. By emphasizing collaboration, specialized support, and an 

inclusive mindset, students with severe special needs can benefit from an inclusive education that 

encompasses their academic, social, emotional, and physical well-being, enabling them to thrive 

and lead fulfilling lives (Heron & Agarwal & Gonzalez & Li & Garcia & Maddux & Attong & 

Bruke, 2020). 

In education, the principle of inclusion strives to ensure equal opportunities and access to 

education for all students, regardless of their abilities or disabilities. However, students with 

severe special needs face unique challenges in achieving true inclusion. These students require 

extensive support and accommodations to participate fully in mainstream classrooms alongside 

their peers. The lack of resources, insufficient training, and limited awareness among educators 

and society as a whole contribute to the unequal inclusion experienced by these students, 

impeding their educational and social development. To address this issue effectively, a 

comprehensive school improvement plan is essential. Such a plan should prioritize the allocation 

of adequate resources, enhance professional development for teachers, foster an inclusive 

culture, and expand the scope of inclusion beyond the confines of the classroom. By emphasizing 

collaboration, specialized support, and an inclusive mindset, students with severe special needs 
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can experience the benefits of an inclusive education that encompasses their overall well-being 

and empowers them to thrive. 

Review of the Literature 

Students of diverse abilities possess an inherent right to be immersed in inclusive 

educational environments. The advantages of cultivating inclusive classrooms are multifaceted, 

encompassing the reinforcement of support systems for students with disabilities, the cultivation 

of collaborative relationships among all students and stakeholders, and the promotion of 

awareness regarding transformative instructional practices. In order to establish an inclusive 

setting, educators must actively engage in collaboration and communication with parents, 

administrators, and fellow teachers. Utilizing differentiated instruction tailored to the unique 

needs of each student, teachers effectively cater to their individual requirements. Additionally, 

parents play an essential role in this process by offering valuable insights into their child's 

interests and providing optimal support mechanisms. 

Strengthening Individualized Support System 

The historical context and evolution of special education policy in the US have 

undergone significant changes over time. Coviello & DeMatthew’s article highlights the 

transformative impact of the Education for All Handicapped Children Act (EAHCA), enacted in 

1975, which later evolved into the Individuals with Disabilities Education Act (IDEA) in 1990. 

These legislative measures have undoubtedly improved access to and funding for special 

education. However, despite these advancements, challenges persist in achieving desired 

outcomes for students with disabilities (SWDs). Throughout the article, there is a consistent 

emphasis on the critical role of inclusive leadership in supporting students with disabilities 

(SWD), with principals playing a pivotal role in creating a vision for inclusion, fostering 
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collaboration among educators, and building professional capacity. The study within the article 

also investigates the significance of learning from failure and cultivating a culture of continuous 

improvement in special education. The study examines how elementary principals identified 

failures, collaborated with teachers and families to address them, and utilized these experiences 

as opportunities for growth and enhancement. By emphasizing the historical advancements in 

special education policy, the role of inclusive leadership, and the importance of learning from 

failure and continuous improvement, the research supports the need for inclusion in the 

educational setting for students with disabilities. It provides insights and strategies that can help 

overcome challenges and improve outcomes for students with disabilities. Therefore, the 

research stresses the need for principals to establish systems that provide individualized support 

for SWDs while fostering a culture of trust and learning within schools. By underlining the role 

of inclusive leadership, learning from failure, and individualized support, the research supports 

the goal of inclusion in the education setting for students with disabilities. The approach in the 

study promotes a proactive and reflective mindset, enabling schools to continuously improve 

their practices and better support students with disabilities. 

The experiences of the principals interviewed shed light on the importance of embracing 

failure as a natural part of leadership and the challenges that arise when discussing and learning 

from failure within the realm of special education. The litigious nature of special education often 

hinders open discussions about failure, but principals navigated these constraints by fostering a 

culture that prioritizes the inclusive mission of their schools while maintaining professionalism 

(Coviello & DeMatthews, 2021). Building trusting relationships among staff and leveraging the 

flexibility provided by IDEA was instrumental in enabling these principals to openly address 

failure and strengthen individualized support systems. In addition to educational barriers, 
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individuals with disabilities face significant challenges that impact their employment rates. 

Heron's article emphasizes the importance of strengthening individualized support systems to 

bridge the employment gap. Attitudes of employers and the availability of appropriate support 

systems play a crucial role in shaping employment opportunities for individuals with intellectual 

disabilities (ID).  

These barriers include supply-side factors such as a shortage of qualified candidates and 

insufficient training, as well as demand-side factors like negative attitudes, organizational 

culture, and concerns about costs. Unfortunately, individuals with ID experience heightened 

stigmatization compared to those with other disabilities, which creates reluctance among 

companies to adopt disability employment practices (Heron et al., 2020). Additionally, limited 

access to postsecondary education (PSE) programs further hampers employment opportunities 

for individuals with ID. Inconsistent perspectives among parents and teachers and a lack of 

information on planning for PSE programs act as additional obstacles. 

Despite these challenges, recent legislative changes have had a positive impact on the 

employment rates of young adults with intellectual and developmental disabilities (IDD) by 

increasing their participation in PSE programs. The U.S. Department of Labor's Office of 

Disability Employment Policy (ODEP) has introduced various initiatives and programs such as 

the Employer Assistance and Resource Network on Disability Inclusion (EARN), the Workforce 

Recruitment Program for College Students with Disabilities (WRP), and the Job Accommodation 

Network (JAN) to support employers in hiring individuals with ID. However, a survey revealed 

that only a minority of companies have formal plans for hiring and retaining individuals with 

disabilities, underscoring the need for employer training on laws, and policies, and addressing 

misconceptions (Heron et al., 2020). To enhance employment opportunities for individuals with 
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disabilities, it is crucial to strengthen individualized support systems. This entails addressing 

misconceptions, providing employer training, and fostering partnerships between employers and 

support services. By cultivating a more diverse and inclusive workforce that benefits both 

individuals with disabilities and employers, we can effectively bridge the employment gap. 

Nevertheless, further research and sustained efforts are necessary to maintain these 

advancements and promote the integration of individuals with disabilities into the workforce. 

The study emphasizes the importance of creating a more inclusive workforce by addressing 

misconceptions and biases held by employers. 

 By dispelling these misconceptions and providing accurate information, employers can 

better understand the value and potential of individuals with disabilities in the workplace. The 

training also emphasizes the need for employer training on laws and policies related to disability 

inclusion, enabling employers to create inclusive environments and practices. Furthermore, the 

study advocates for fostering partnerships between employers and support services to provide 

individualized support for individuals with disabilities. By establishing these partnerships, 

employers can better accommodate the needs of employees with disabilities and create a 

conducive work environment that allows them to thrive. Overall, the analysis contributes to the 

promotion of inclusion in the educational setting by preparing students with disabilities for 

successful employment opportunities. By advocating for inclusive practices and supporting 

employers in hiring individuals with disabilities, the research actively works towards creating an 

inclusive society that values the contributions of all individuals, regardless of their abilities.  

As educators, we recognize that students often encounter various barriers, particularly in 

the context of support systems for students with disabilities in urban settings. Students and 

teachers in low-income communities face significant challenges, including limited funding, high 
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crime rates, and exposure to environmental health hazards, which disproportionately affect 

students with disabilities (Reese et al., 2018). Throughout the article, researchers stress the 

importance of addressing the academic, language, and literacy needs of English learners, who are 

frequently part of the diverse student population in urban schools. Within the field of education, 

general education teachers are increasingly responsible for educating students with disabilities. 

Yet, many teachers feel ill-equipped due to a lack of training, planning time, administrative 

support, and knowledge of policies. To tackle these challenges, a program called the Urban Dual 

Credential Program (UDCP) was established at a large state university in California. This 

program aims to prepare teachers with dual certification in general education and special 

education, equipping them to effectively meet the needs of culturally and linguistically diverse 

students, including those with special needs, in urban settings. 

The research from Reese highlights the benefits of inclusive education for students with 

disabilities, encompassing improved self-esteem, socialization skills, and academic success. It 

places particular emphasis on the significance of culturally responsive teaching in reducing 

disparities among culturally and linguistically diverse students within special education. 

Furthermore, the information undertakes a critical examination of standardized curriculum 

frameworks, shedding light on the necessity of curriculum design that not only accommodates 

the diverse needs of students with severe intellectual disabilities but also promotes their self-

identity development. Within this context, the research delves into the concept of multi-tiered 

systems of support (MTSS) as a valuable framework to effectively meet the needs of all students 

in inclusive schools. By implementing targeted interventions and differentiated instruction, 

MTSS serves to strengthen individual support systems and advance inclusive education. The 

report underscores the importance of creating inclusive environments that comprehensively 
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address the unique requirements of students with disabilities, ensuring their equitable access to 

education while fostering their overall growth and achievements. Ultimately, the study advocates 

for a holistic and supportive learning environment that values the diverse needs and identities of 

all students, thereby promoting inclusion in the educational setting for students with disabilities. 

Not only is their light shed on the importance of individual support systems but also 

identifies gaps in the existing literature. It serves as a foundation for future research endeavors 

and informs policy-making in this crucial area of inclusive education. By addressing these gaps 

and advocating for comprehensive support systems, all of the studies aim to enhance the 

educational experiences and outcomes for students with severe intellectual disabilities (Rendoth 

& Duncan & Foggett, 2021). Ultimately, this research contributes to creating a more inclusive 

and supportive individualized system for all learners, regardless of their diverse needs. 

Moreover, the study findings have implications for policy-making in the field of inclusive 

education. The insights and recommendations provided by the study can inform the development 

of policies that prioritize and enhance support systems for students with severe intellectual 

disabilities. Overall, the research endeavors discussed in the study contribute to the broader goal 

of creating a more inclusive and supportive individualized system for all learners, regardless of 

their diverse needs.  

Cultivating Inclusive Curriculum and Instruction 

 Technology-based platforms, including online learning, have become increasingly 

prevalent in higher education institutions (HEIs), necessitating innovative approaches to ensure 

inclusive and transformative educational spaces for students living with disabilities. Among and 

beyond the COVID-19 pandemic, the adoption of open distance learning (ODL) has become 

more relevant as HEIs seek alternative modes of teaching and learning. The study examines the 
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significance of ODL and proposes collaborative online international learning (COIL) as a means 

to achieve technology inclusion for students with disabilities in HEIs. By adopting a disability 

perspective within the framework of collaborative learning theory, the potential of COIL to 

enhance the learning experiences of students living with disabilities and open up new pathways 

for their development (De Klerk & Palmer, 2022). Collaborative Online International Learning 

(COIL) and Technology Inclusion is an educational approach that promotes virtual collaboration 

between students and educators from different cultural backgrounds and institutions.  

This pedagogical model offers opportunities for students to engage in cross-cultural 

dialogue, develop intercultural competencies, and broaden their perspectives. When applied to 

students living with disabilities, COIL holds the potential to enhance their learning experiences 

and create inclusive educational spaces. Disability Perspectives in HEIs is to address the specific 

needs of students living with disabilities. It is vital to examine relevant policies and frameworks. 

The Strategic Policy Framework on Disability for the Post-School Education and Training 

System (2018) provides a comprehensive framework for promoting inclusive education and 

accessibility within HEIs. By aligning COIL initiatives with this policy framework, HEIs can 

ensure that technology inclusion efforts are guided by disability perspectives and prioritize the 

needs of students living with disabilities. 

The application of COIL in HEIs can have transformative effects on the learning 

experiences of students living with disabilities. Engaging in collaborative online international 

learning allows these students to access diverse perspectives, develop intercultural competencies, 

and gain a sense of belonging in the global community. However, to maximize the benefits of 

COIL, HEIs should prioritize the implementation of accessibility features, provide necessary 

support services, and ensure ongoing training for educators and staff. Furthermore, the 
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integration of COIL should be aligned with existing policy frameworks to ensure a 

comprehensive approach to inclusive education provision for students living with disabilities. 

Technology inclusion is crucial for ensuring equitable and transformative educational 

experiences for students living with disabilities in HEIs. Through the adoption of COIL within 

the framework of collaborative learning theory and disability perspectives, HEIs can create 

inclusive educational spaces that promote access, social equality, and the holistic development of 

students living with disabilities. Inclusive education aims to provide equal educational 

opportunities for all students, regardless of their disabilities. Technology plays a crucial role in 

achieving this goal by enabling access to educational resources, communication platforms, and 

instructional materials. However, it is essential to ensure that technology-based platforms are 

designed in a manner that considers the unique needs and challenges faced by students living 

with disabilities (De Klerk & Palmer, 2022).  

Moreover, in order to fully leverage the potential of technology in inclusive education, it 

is crucial to address the existing gap in the research literature that explores the practices of 

effective primary school teachers integrating children with Down syndrome into mathematics 

instruction. Children with Down syndrome are capable of learning important mathematics skills, 

and there is a growing trend of their inclusion in regular school classrooms. Nevertheless, there 

is a shortage of research literature that examines the practices of effective primary school 

teachers who are incorporating children with Down syndrome in mathematics instruction. 

Researchers, Faragher & Clarke present the findings from a project that followed teachers 

throughout a school year as they taught mathematics in primary classrooms, including a child 

with Down syndrome. The focus is on the nature of teachers' practice and the specific challenges 

they encountered during teaching and planning. The project utilized a mixed-methods approach, 
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collecting data through classroom observations, interviews with teaching team members, and 

examination of learning artifacts such as work samples and reflection journals. The report being 

conducted closely observed classroom experiences and documented the adjustments made by 

teachers both in planning and implementation. Articles were used to illustrate these adjustments 

and shed light on the decision-making process of teachers. The themes that emerged from the 

analysis of data were discussed and verified with the teachers, ensuring the accuracy of the 

findings. 

The analysis of data that was observed from the observed classrooms revealed several 

themes and challenges faced by teachers in inclusive mathematics education for students with 

Down syndrome. These challenges were often related to seemingly straightforward concepts, 

indicating the need for careful consideration and adjustments in teaching strategies (Faragher & 

Clarke, 2019). The themes that emerged from the study provided valuable insights into the nature 

of inclusive mathematics education and the decision-making processes involved. The 

researcher’s findings have important implications for effective inclusive mathematics education 

in diverse classrooms, which are increasingly becoming the norm in Australia and worldwide. 

The innovative approach of teaching all students mathematics from their year level, with 

adjustments made for individual needs, was explored and highlighted as a promising technique. 

By closely examining the practices of teachers and identifying the challenges they face, this 

review contributes to the development of inclusive mathematics education strategies that can 

benefit all students, including those with Down syndrome. 

This observation supports inclusion for students with disabilities in the classroom by 

providing insights into the practices of effective primary school teachers who incorporate 

children with Down syndrome in mathematics instruction. The study follows teachers throughout 
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a school year, documenting their experiences, challenges, and decision-making processes in 

teaching and planning mathematics for inclusive classrooms. By utilizing a mixed-methods 

approach and collecting data through classroom observations, interviews, and examination of 

learning artifacts, the study offers a comprehensive understanding of the nature of teachers' 

practice in inclusive mathematics education. The analysis of data highlights the challenges faced 

by teachers in inclusive mathematics education for students with Down syndrome, particularly in 

relation to seemingly straightforward concepts. This underscores the need for careful 

consideration and adjustments in teaching strategies to meet the individual needs of students 

(Faragher & Clarke, 2019). The identified themes and insights from the study provide valuable 

information for developing effective inclusive mathematics education strategies that can benefit 

all students, including those with disabilities. 

Furthermore, the learning from observation explores an innovative approach to teaching 

all students mathematics from their year level, while making necessary adjustments to 

accommodate individual needs. This technique is presented as a promising practice in inclusive 

mathematics education. By closely examining teachers' practices and sharing their experiences, 

the article contributes to the development of inclusive education strategies that promote the 

participation and learning of students with disabilities in diverse classrooms. Overall, supports 

inclusion for students with disabilities by shedding light on the challenges, decision-making 

processes, and effective practices of teachers in inclusive mathematics education. It provides 

valuable insights and implications for educators, policymakers, and researchers striving to create 

inclusive educational environments that meet the needs of all students, including those with 

Down syndrome. 



SEVERE SPECIAL NEEDS STUDENT INCLUSION 

 18 
 

By shedding light on the factors influencing placement choices for students with SEBD, 

this study contributes to the broader conversation on inclusive education and provides valuable 

insights for educators, policymakers, and researchers striving to create inclusive educational 

environments that meet the needs of all students. The focus of the research being conducted by 

Inge was to investigate the factors associated with the placement choices for students with social, 

emotional, and behavioral difficulties (SEBD) in Dutch education settings (Inge et al., 2019). 

Specifically, the researchers examined the placement choices between inclusive regular 

education and exclusive special education for students aged 6-11. The study involved three 

groups: 45 included students with SEBD in regular education classrooms, 17 excluded students 

with SEBD educated in a separate setting exclusively for students with SEBD, and 772 typically 

developing peers. Data collection was conducted prior to the placement choices and involved 

students and teachers. Classroom surveys and individual testing sessions were administered to 

students with SEBD, while application files were examined. Bayesian statistics were employed 

for data analysis. The results revealed that included and excluded students with SEBD exhibited 

similar levels of functioning prior to placement. Conversely, there were notable differences in 

the perceptions and attitudes of teachers. Teachers of included students had lower self-efficacy 

but held more positive attitudes toward inclusion compared to teachers of excluded students. 

Additionally, both included and excluded students reported more negative perceptions of their 

social-emotional functioning compared to typically developing peers. 

Contrary to existing policies that prioritize student functioning in placement decisions, 

teacher factors may influence the placement choices for students with SEBD. The report Inge 

created highlights the importance of considering teacher self-efficacy and attitudes toward 

inclusion in the decision-making process. Moreover, it reveals that both included and excluded 
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students with SEBD face challenges in their social-emotional functioning compared to their 

typically developing peers. The implications of this research indicate that placement decisions 

for students with SEBD should not solely rely on student functioning but should also take into 

account teacher perspectives and attitudes. Creating a supportive and inclusive environment for 

students with SEBD requires addressing teacher self-efficacy and promoting positive attitudes 

toward inclusion (Inge et al., 2019). By understanding the complex interplay of factors 

influencing placement choices, educators and policymakers can make informed decisions to 

ensure optimal educational outcomes and support for students with SEBD in both inclusive and 

exclusive educational settings. 

The findings provide support for the inclusion of students with special needs in the 

educational setting. By highlighting the similarities in functioning levels between included and 

excluded students with SEBD prior to placement, the study challenges the notion that student 

functioning alone should determine placement decisions. Instead, it emphasizes the crucial role 

of teacher factors, such as self-efficacy and attitudes toward inclusion, in shaping these choices. 

This aligns with the principles of inclusive education, which advocate for the active involvement 

and support of teachers in creating inclusive environments. Moreover, the study underscores the 

need to address the social-emotional challenges faced by both included and excluded students 

with SEBD, highlighting the importance of providing comprehensive support and resources 

within the educational setting. By taking these insights into account, educators and policymakers 

can work towards developing inclusive educational environments that meet the diverse needs of 

all students, including those with special needs. 

Fostering Collaborative Partnerships 
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 Inclusive education is a global movement aimed at ensuring that children with disabilities 

have equal access to quality education. However, the exclusion of children with disabilities from 

educational opportunities remains a persistent issue worldwide. Banks’ study examines and was 

conducted in Malawi. The experiences of inclusion in education among children with disabilities 

in Malawi is observed. The observation sought to understand the perspectives of both children 

with disabilities and their caregivers regarding the barriers and enablers of inclusion in the 

educational system. The research employed a qualitative approach, utilizing in-depth interviews 

with 37 children with disabilities, 61 caregivers, and 13 teachers from Ntcheu and Mangochi 

districts (Banks et al., 2022). The data collected through these interviews were analyzed 

thematically, employing the International Classification of Functioning, Disability, and Health as 

a framework for organizing and interpreting the findings. Finding’s revealed that children with 

disabilities in Malawi face persistent and systemic barriers to accessing and progressing within 

the educational system. Several factors contribute to these challenges. Firstly, impairment-related 

factors such as poor health conditions directly affect a child's ability to attend and participate in 

school. Secondly, personal factors, including household poverty, further hinder access to 

education for children with disabilities. The study also highlighted the significance of the 

attitudes and perceptions of caregivers, teachers, peers, and the children themselves. Negative 

attitudes toward disabilities often result in exclusion and discrimination within the educational 

setting (Banks et al., 2022). Additionally, inadequate resources for inclusive education were 

identified as a significant barrier to creating an inclusive learning environment for children with 

disabilities. 

In conclusion, children with disabilities in Malawi face multiple challenges in achieving 

successful educational outcomes. These challenges are rooted in impairment-related factors, 
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personal circumstances, and environmental barriers. The attitudes and beliefs of caregivers, 

teachers, peers, and the children themselves contribute to the exclusion experienced by children 

with disabilities. Furthermore, the lack of resources dedicated to inclusive education further 

hinders their access to quality education not only in Malawi but inclusive education worldwide. 

It is important to understand the experiences of children with disabilities in inclusive education 

settings. Additionally, understanding the challenges and strategies related to creating effective 

inclusive schools for students with disabilities in specific contexts, such as Malawi, contributes 

to a broader global conversation on the experiences of students with disabilities in education. 

The inclusion of students with disabilities in general education classrooms has been a 

significant focus in education systems over the past 25 years. Researchers in the USA have 

increasingly recognized the crucial role of principals in creating and sustaining effective 

inclusive schools (DeMatthews, 2020).  DeMatthew’s study explores the leadership practices and 

perceptions associated with creating effective inclusive schools for students with disabilities. The 

study examines the experiences of two elementary school principals in creating an effective 

inclusive school environment. The principals were interviewed and observed four times over the 

course of one school year. Additionally, teachers and district administrators were interviewed to 

provide insights into the school's progress with inclusion and to validate the principals' data. 

 The interviews identified several leadership practices that were critical to the creation of 

effective inclusive schools. The first practice was the establishment of a culture of change-

oriented collaboration, emphasizing the importance of collaborative efforts among all 

stakeholders. The second practice involved planning and evaluating, ensuring that inclusion 

efforts were strategically organized and assessed (DeMatthews, 2020). Building capacity was the 

third identified practice, focusing on developing the skills and knowledge of teachers and staff to 
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effectively support students with disabilities. The fourth practice was developing and revising 

plans, recognizing the need for flexibility and adaptation in response to evolving challenges and 

circumstances. These practices were found to enable the establishment and sustainability of 

inclusion despite the inherent challenges and complexities of school life. The study also revealed 

three additional themes related to principals' understanding of change processes and challenges 

associated with inclusion: collaborative inquiry, information flow, and managing crises, 

distractions, and fatigue. 

Highlights focused on the importance of key leadership practices in creating effective 

inclusive schools for students with disabilities. These practices, such as building a collaborative 

culture and engaging in systems thinking, hold promise for designing inclusive reforms 

thoughtfully. It is suggested that principal preparation programs consider incorporating the 

literature on leadership for effective inclusive schools and systems thinking to equip aspiring 

leaders with the necessary knowledge and skills. Implementing these practices can contribute to 

the successful implementation of inclusive education reforms and enhance the educational 

experiences of students with disabilities. The interviews of the teachers underscores the 

significance of leadership in fostering effective inclusive schools for students with disabilities. 

By examining the experiences and perceptions of principals, the study identifies key leadership 

practices and highlights the importance of collaborative efforts, strategic planning, capacity-

building, and adaptive planning. The findings have practical implications for principal 

preparation programs and suggest the integration of inclusive education literature and systems 

thinking. By adopting these practices, education leaders can play a pivotal role in creating and 

sustaining inclusive school environments that provide valuable opportunities for students with 

disabilities. Furthermore, as educators strive to improve reading comprehension outcomes for all 
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students, including those with learning disabilities or at risk for such disabilities, the adoption of 

intensive strategies, such as the sentence-level gist strategy, can provide the necessary support to 

enhance their reading proficiency. 

Improving reading comprehension outcomes for students is a priority for educators, and 

various strategies have shown promise in this area. However, certain students, particularly those 

with learning disabilities or at risk for such disabilities, require more intensive support to develop 

proficiency in reading comprehension (Pollack et al., 2021). An intensive main idea 

identification strategy called "sentence-level gist" is the strategy specifically designed to support 

students with persistent reading comprehension difficulties in the co-taught classroom. The 

breakdown of sentence-level gist presents a method for teachers to employ with students who 

struggle with reading comprehension. The strategy involves students determining the subject and 

important words in each sentence of a text and then synthesizing this information to write a main 

idea statement for a section of the text (Pollack et al., 2021). Within the sentence-level gist 

training, it emphasizes the practical application of the strategy and its potential benefits for 

students with reading comprehension difficulties. The sentence-level gist strategy offers an 

intensive approach to improving reading comprehension for students with persistent difficulties. 

By focusing on identifying the subject and important words in each sentence and synthesizing 

this information, students are better able to grasp the main ideas of a text. This strategy enables 

students to develop a deeper understanding of the content and enhances their ability to 

comprehend and retain information. Implementation of the sentence-level gist strategy in co-

taught classrooms can effectively support students with reading comprehension difficulties and 

facilitate their academic progress (Pollack et al., 2021). 
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Inclusion for students with disabilities in the educational setting by highlighting the need 

for more intensive support in developing reading comprehension proficiency. While various 

strategies have shown promise in improving reading comprehension outcomes, students with 

learning disabilities or at risk for such disabilities may require additional support to fully benefit 

from these strategies. The sentence-level gist strategy specifically targets students with persistent 

reading comprehension difficulties in co-taught classrooms. By engaging students in identifying 

the subject and important words in each sentence and synthesizing this information to form main 

idea statements, the strategy promotes a deeper understanding of the text and enhances 

comprehension and retention skills. By implementing the sentence-level gist strategy, educators 

can effectively support students with reading comprehension difficulties, enabling them to fully 

participate and succeed in the inclusive educational setting. This approach aligns with the 

principles of inclusive education by recognizing the diverse needs of students and providing 

targeted interventions to ensure their educational progress and inclusion in classroom activities. 

By recognizing the diverse needs of students and providing targeted interventions to ensure their 

educational progress and inclusion in classroom activities, this approach aligns with the 

principles of inclusive education. 

Inclusion in the classroom is essential for creating a learning environment where all 

students feel a sense of belonging and have their unique characteristics valued. Failure to 

establish an inclusive environment can hinder learning and make students feel excluded. Vega’s 

study aims to explore the importance of psychological safety climate and leadership behaviors in 

fostering inclusion in the classroom. Psychological safety climate (PSC) refers to the shared 

belief that individuals will not face embarrassment or punishment when voicing their ideas 

(Vega et al., 2020). Cultivating positive interpersonal relationships, building trust, and creating 
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opportunities for sharing mistakes are effective strategies for fostering a psychologically safe 

climate. Periodic feedback collection and encouraging students to share their struggles also 

contribute to the development of a psychologically safe environment. Instructors play a crucial 

role in cultivating perceptions of inclusion through their leadership behaviors. By adopting 

transformational leadership behaviors and emphasizing the development and well-being of 

students, instructors can create an inclusive classroom environment. Sharing decision-making, 

supporting students, ensuring justice and equity, encouraging diverse contributions, and helping 

students fully contribute are examples of effective leadership behaviors. Role modeling inclusive 

behaviors and recognizing intraindividual accomplishments also contribute to fostering inclusion 

in the classroom.  

Creating a psychologically safe climate requires trust, positive relationships, and 

opportunities for feedback. Instructors can leverage their leadership roles to facilitate an 

inclusive learning environment by engaging in practices such as shared decision-making, role 

modeling inclusive behaviors, and recognizing individual achievements. By implementing these 

recommendations, educators can enhance classroom inclusivity and improve the overall student 

experience. The information provided supports inclusion for students with disabilities in the 

educational setting by emphasizing the importance of creating an inclusive learning environment 

where all students feel a sense of belonging and have their unique characteristics valued. Failure 

to establish such an environment can hinder learning and make students feel excluded. Vega et 

al. (2020) focuses on the significance of psychological safety climate and leadership behaviors in 

fostering inclusion in the classroom. Psychological safety climate (PSC) is highlighted as a key 

factor in enhancing psychological safety among students, which in turn promotes knowledge 

sharing, learning behavior, positive attitudes, and performance (Edmondson & Lei, 2014). To 
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cultivate a psychologically safe climate, positive interpersonal relationships, trust-building, and 

opportunities for sharing mistakes are recommended strategies. Periodic feedback collection and 

encouraging students to share their struggles also contribute to creating a psychologically safe 

environment. 

Instructors play a crucial role in fostering inclusion through their leadership behaviors. 

By adopting transformational leadership behaviors and prioritizing the development and well-

being of students, instructors can create an inclusive classroom environment. Leadership 

behaviors such as shared decision-making, supporting students, ensuring justice and equity, 

encouraging diverse contributions, and facilitating full student participation are highlighted as 

effective approaches. Role modeling inclusive behaviors and recognizing individual 

accomplishments are also emphasized as important strategies for creating an inclusive learning 

environment (Bandura, 1986). By implementing these recommendations, educators can enhance 

classroom inclusivity and improve the overall student experience. Trust, positive relationships, 

and opportunities for feedback are essential for creating a psychologically safe climate. 

Instructors can leverage their leadership roles to foster an inclusive learning environment by 

engaging in practices such as shared decision-making, role-modeling inclusive behaviors, and 

recognizing individual achievements. These actions contribute to promoting inclusion and 

ensuring that all students, including those with disabilities, feel valued and supported in the 

educational setting. 

Building Educator Capacity 

 Special Education Elementary Longitudinal Study data was set to investigate the 

influences on placement decisions for students with multiple disabilities in the United States 

(Banerjee et al., 2017). The sample included 415 students, and the study aimed to explore 
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various factors that could potentially explain the placement of these students in classrooms. 

Specifically, Banerjee examined the impact of students' prior special education experiences, 

parental involvement, parental expectations, and educational risk factors on their placement. The 

study found significant relationships between the explanatory variables and the amount of time 

students spent in general education classrooms on a daily basis. This suggests that factors such as 

students' previous special education experiences, parental involvement, parental expectations, 

and educational risk factors play a role in determining the amount of inclusion in general 

education settings. However, when examining the dichotomized outcome of whether or not a 

child received any academic instruction in a general education classroom, only two variables 

showed significant associations. These variables were parents' education level and receipt of 

early childhood special education services (Banerjee et al., 2017). This implies that these two 

factors have a more substantial impact on the likelihood of a student with multiple disabilities 

receiving academic instruction in a general education setting. 

 The information provided supports the promotion of inclusion for students with 

disabilities in an educational setting. By examining the influences on placement decisions for 

students with multiple disabilities, light is shed on the factors that affect the amount of inclusion 

these students experience in general education classrooms. The findings suggest that students' 

prior special education experiences, parental involvement, parental expectations, and educational 

risk factors are significant factors in determining the amount of time students spend in general 

education classrooms on a daily basis. This implies that interventions and support systems 

targeting these areas can have a positive impact on promoting inclusion for students with 

disabilities. Moreover, the research that was conducted highlights the importance of two specific 

variables: parents' education level and receipt of early childhood special education services. 
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These variables were significantly associated with the likelihood of a student with multiple 

disabilities receiving academic instruction in a general education setting. This suggests that 

providing early intervention services and involving parents in the education process can 

contribute to increased inclusion for students with disabilities. By identifying these influential 

factors, the study provides valuable insights for policymakers, educators, and practitioners in 

special education. It emphasizes the need for collaborative efforts between schools, families, and 

professionals to create inclusive educational environments that meet the needs of students with 

multiple disabilities. The findings can inform the development of policies, practices, and 

interventions that support inclusion and enhance the educational experiences of students with 

disabilities. Furthermore, the significance of collaboration extends beyond students with multiple 

disabilities as it plays a crucial role in providing effective aided augmentative and alternative 

communication (AAC) intervention for students with autism who have complex communication 

needs. The review underscores the challenges that arise when there is insufficient collaboration 

among key stakeholders, including teachers, speech-language pathologists (SLPs), parents, and 

other related service providers or specialists. 

 The importance of collaboration in providing effective aided augmentative and 

alternative communication (AAC) intervention for students with autism who have complex 

communication needs. The intervention highlights the challenges that arise when there is an 

inadequate collaboration among key stakeholders, such as teachers, speech-language pathologists 

(SLPs), parents, and other related service providers or specialists. The use of aided AAC, which 

includes various communication tools like picture symbols, communication boards or books, and 

speech-generating devices, has been found to be beneficial for students with autism (Biggs, 

2022). However, the quality of AAC intervention can be compromised without effective 
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collaboration among the professionals involved. The intervention draws from social network 

theory and special education research to provide practical guidelines for special education 

teachers and SLPs to develop and strengthen their professional networks. By doing so, they can 

enhance their ability to effectively serve students with autism who have communication needs. 

The emphasizes that collaboration between teachers and SLPs is crucial, as well as involving 

parents, family members, and other related service providers. In addition, offer guidance for 

school and district leaders, highlighting the importance of supporting and fostering strong 

professional networks among educators. By facilitating collaboration and communication within 

these networks, leaders can improve the outcomes of AAC intervention for students with 

complex communication needs. By emphasizing that strong professional networks can have a 

positive impact on communication outcomes for students with autism. These networks foster 

knowledge sharing, skill development, increased confidence, and collective action toward 

effective and integrated AAC intervention (Biggs, 2022). 

 The material provided strongly supports the inclusion of students with disabilities in an 

educational setting by highlighting the importance of collaboration in providing effective AAC 

intervention for students with autism who have complex communication needs. Firstly, 

emphasizes the challenges that arise when there is inadequate collaboration among key 

stakeholders, including teachers, SLPs, parents, and other related service providers. By 

addressing these challenges and promoting collaboration, the study aims to improve the quality 

of AAC intervention for students with autism. Secondly, identify the use of aided AAC as a 

beneficial tool for students with autism. However, it also highlights that the effectiveness of 

AAC intervention can be compromised without effective collaboration among professionals. 

This underscores the need for collaborative efforts to ensure that students with complex 
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communication needs receive the best possible support and intervention. Likewise, the ACC 

intervention draws from social network theory and special education research to provide 

practical guidelines for special education teachers and SLPs to develop and strengthen their 

professional networks. By doing so, they can enhance their ability to effectively serve students 

with autism who have communication needs. This highlights the importance of collaboration not 

only between teachers and SLPs but also involving parents, family members, and other related 

service providers. Additionally, the report offers guidance for school and district leaders, 

emphasizing the significance of supporting and fostering strong professional networks among 

educators. By facilitating collaboration and communication within these networks, leaders can 

improve the outcomes of AAC intervention for students with complex communication needs.  

Moreover, the literature review primarily focuses on the impact of a structured intervention on 

promoting school inclusion for students with intellectual disability. Also, valuable guidance for 

school and district leaders, emphasizing the importance of fostering strong professional networks 

among educators to enhance outcomes in interventions like aided augmentative and alternative 

communication (AAC) for students with complex communication needs. 

 The evaluation of the impact of a structured 10-didactic units intervention on promoting 

the school inclusion of elementary school students with intellectual disability (ID). The 

intervention was conducted in Italy and involved 152 typically developing (TD) elementary 

school students who were randomly assigned to either the experimental (EG) or control (CG) 

group (Nota, Ginevra, & Soresi, 2019). The intervention aimed to improve the social interactions 

between TD students and their classmates with ID in naturalistic class settings. The report 

measured the positive and negative social behaviors exhibited by TD students towards their 

classmates with ID, as well as the positive and negative peer sociometric nominations received 
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by the children with ID from their TD classmates (Nota, Ginevra, & Soresi, 2019). The results 

indicated that at the post-test stage, the children with ID included in the classes assigned to the 

experimental group received more positive sociometric nominations and social behaviors 

compared to their peers with ID in the control group. Additionally, they displayed more positive 

behaviors toward their TD peers. Based on these findings, the structured intervention had the 

potential to promote the school’s inclusion of students with ID. The intervention positively 

influenced the social interactions and perceptions of TD students towards their classmates with 

ID, fostering a more inclusive and supportive classroom environment. 

The significance of structured interventions in promoting the school inclusion of students 

with ID. It emphasizes the positive impact of the intervention on social behaviors, sociometric 

nominations, and peer interactions. Findings underscore the importance of implementing targeted 

interventions to improve social inclusion and create a supportive environment for students with 

ID in mainstream educational settings. Also, the literature by demonstrating the potential 

effectiveness of a specific intervention in enhancing the school's inclusion of students with ID. 

Implementing similar interventions could promote positive outcomes and inclusive practices in 

elementary school settings. The data strongly support the inclusion of students with disabilities in 

the educational setting by highlighting the positive impact of a structured intervention on 

promoting school inclusion for elementary school students with intellectual disabilities (ID). The 

intervention demonstrates that the structured intervention aimed at improving social interactions 

between typically developing (TD) students and their classmates with ID in naturalistic class 

settings has positive outcomes. The intervention resulted in TD students displaying more positive 

behaviors towards their peers with ID, and children with ID receiving more positive sociometric 

nominations and social behaviors from their TD classmates.  
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These findings indicate that the intervention effectively fostered a more inclusive and 

supportive classroom environment. Implementing targeted interventions to enhance social 

inclusion for students with ID is significant. By focusing on specific social behaviors and 

interactions, the intervention directly addressed the needs of students with ID and positively 

influenced the perceptions and behaviors of their TD peers (Nota, Ginevra, & Soresi, 2019). This 

highlights the importance of tailored approaches that promote understanding, acceptance, and 

positive interactions among students with and without disabilities. Furthermore, the study 

contributes to the literature by showcasing the potential effectiveness of a specific intervention in 

promoting school inclusion for students with ID. It highlights the value of structured 

interventions in creating inclusive practices within elementary school settings. These findings 

provide evidence and support for the implementation of similar interventions that can improve 

social interactions and support the inclusion of students with disabilities. Likewise, in general, 

early childhood, preservice teachers' attitudes toward inclusion contribute valuable insights that 

align with the findings, providing further evidence and support for the implementation of 

interventions aimed at improving social interactions and fostering the inclusion of students with 

disabilities. 

In early childhood preservice teachers explores the findings of research conducted over 

the past 20 years on general early childhood preservice teachers' attitudes toward inclusion. The 

primary objective of the article is to provide a comprehensive overview of the purposes, 

measurement methods, and major findings of the reviewed studies in order to gain insight into 

preservice teachers' attitudes toward inclusion (SeonYeong & Cho, 2022). This involved an 

extensive examination of sixteen identified studies. SeonYeong, critically analyzed the purposes 

that guided these studies, the methods used to measure preservice teachers' attitudes toward 
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inclusion, and the significant findings derived from these investigations. The results of the study 

indicated that, overall, general early childhood preservice teachers held positive attitudes toward 

inclusion. This suggests that they possessed a favorable disposition towards the integration of 

students with disabilities into regular classroom settings (SeonYeong & Cho, 2022). However, 

the findings also revealed mixed feelings regarding their preparedness to work with children with 

disabilities, particularly those with severe disabilities or challenging behaviors. This indicates 

that while preservice teachers had positive attitudes, they expressed concerns about their ability 

to effectively support and meet the needs of students with complex disabilities or challenging 

behaviors. 

In terms of the factors that influenced the teachers' attitudes, the reviewed studies 

presented mixed findings. Factors such as coursework and field experience were examined, but 

the results were inconsistent across studies. This suggests that the impact of these factors on 

preservice teachers' attitudes toward inclusion is complex and requires further investigation. 

Regarding the measurement methods employed by researchers, the study highlighted the use of 

various approaches, with surveys and interviews being the most commonly utilized. These 

methods provided researchers with valuable insights into the attitudes of preservice teachers 

toward inclusion. The study identifies gaps in the existing research and discusses implications for 

future research and practice (SeonYeong & Cho, 2022). This emphasizes the need for further 

investigation to gain a more comprehensive understanding of preservice teachers' attitudes 

toward inclusion and the factors that influence these attitudes.  

Also, the attitudes of teachers suggest the exploration of additional measurement methods 

to gather a broader range of data. The research from the teachers reveals that these teachers 

generally hold positive attitudes toward including students with disabilities in regular 
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classrooms, indicating a favorable disposition toward inclusive practices (SeonYeong & Cho, 

2022). This is crucial for fostering a welcoming and inclusive environment for students with 

disabilities. However, the need for additional support and training for preservice teachers in 

effectively meeting the needs of students with severe disabilities or challenging behaviors. By 

identifying these concerns, the study emphasizes the importance of addressing the specific 

challenges that teachers may face in order to enhance their preparedness and confidence in 

supporting the inclusion of all students. Additionally, the study identifies gaps in the existing 

research and suggests avenues for future research, indicating a commitment to further 

understanding and improving inclusive practices. This information can inform the development 

of targeted interventions, coursework, and field experiences that better equip preservice teachers 

to create inclusive educational environments. 

School Profile 

 

The school improvement plans I recommend are aimed at enhancing the educational 

experience and outcomes for every student in our esteemed institution. A comprehensive 

initiative aim will enhance the educational experience and outcomes for every student in our 

esteemed institution, Nevada Community School District. Within our district, I’m located at the 

middle school, where we strive to provide a nurturing and inclusive environment for our diverse 

group of learners. At Nevada Community School District, we take pride in the rich diversity 

among our students. We recognize the importance of catering to the unique needs of each 

individual, including those who require special education services.  

School Mission & Vision Statement 

At the Nevada Community School District, our mission and vision statements guide our 

collective efforts toward creating an exemplary educational environment. Our vision embodies 
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the essence of a true learning community, emphasizing the collaborative efforts of teachers, staff, 

students, and parents in the pursuit of academic excellence and success for all. We firmly believe 

that education is a shared responsibility, and by working together, we can provide every student 

with the tools, support, and opportunities they need to thrive. Nevada’s vision statement is, “The 

Nevada Community School District is a learning community where all teachers, staff, students, 

and parents collaborate in the learning process to ensure success for all students (Nevada Cubs 

School District, 2011).”   

Aligned with our vision, our mission statement, “prepare learners today for tomorrow.” 

We are dedicated to equipping our students with the knowledge, skills, and mindset necessary to 

navigate an ever-changing world. Through an engaging and comprehensive curriculum, coupled 

with innovative teaching practices, we empower our students to become lifelong learners, critical 

thinkers, and confident problem solvers. Furthermore, our mission and vision statements extend 

beyond academic achievement. We prioritize the holistic development of our students, 

promoting their social, emotional, and physical well-being. We strive to create a supportive and 

inclusive environment where every student feels valued, respected, and safe. 

Parent Involvement 

The Nevada Iowa Community School District is defined by a distinct set of 

characteristics that shape our educational landscape. Nestled within the vibrant community of 

Nevada, our district embraces a spirit of collaboration, innovation, and academic excellence. One 

of the standout features of our district is the deep-rooted sense of community. Parents, teachers, 

and community members actively participate in the educational journey of our students, forging 

strong partnerships that amplify the impact of our collective efforts. Through cooperative 
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initiatives, volunteer opportunities, and community events, we foster a sense of belonging and 

shared responsibility, ensuring that our students receive the support they need to flourish.  

School Characteristics  

Diversity is another hallmark of our district. We celebrate the uniqueness of each 

individual and strive to create an inclusive environment that embraces and compliments 

differences. Our student body comprises a mixture of cultures, backgrounds, and perspectives, 

enriching the educational experience for everyone. By cultivating an environment that values 

diversity, we prepare our students to become global citizens who are equipped to navigate an 

interconnected world. Academic excellence is a driving force within our district. We are 

dedicated to providing a rigorous and comprehensive curriculum that prepares our students for 

future success. Our passionate and highly qualified educators foster a love of learning, 

empowering students to think critically, solve problems creatively, and engage in lifelong 

learning. We are committed to personalized instruction, recognizing that each student has unique 

strengths, interests, and learning styles. 

Technology integration is a key component of our district's educational approach. We 

recognize the transformative power of technology in enhancing teaching and learning. Through 

the integration of cutting-edge tools and resources, we equip our students with 21st-century 

skills, enabling them to adapt to an ever-evolving digital landscape. Lastly, our district values the 

overall well-being and full development of our students. We prioritize social-emotional learning, 

ensuring that our students have the necessary support and resources to prosper both academically 

and emotionally. We foster a safe and nurturing environment where students can explore their 

passions, develop leadership skills, and build meaningful relationships. In the Nevada Iowa 
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Community School District, we take great pride in our unique characteristics. By leveraging the 

strength of our community, embracing diversity, pursuing academic excellence, integrating 

technology, and prioritizing student well-being, we are committed to providing an exceptional 

educational experience that prepares our students for a bright and successful future. 

Community Characteristics 

As I embark on this transformative journey of school improvement, it is paramount to 

fully embrace and honor the unique characteristics and aspirations that define our remarkable 

school community. Recognizing the rich tapestry of needs and aspirations among our diverse 

student body, we are committed to forging collaborative partnerships with all stakeholders, 

fostering an inclusive environment that reflects the true essence of our institution. Through 

transparent communication and a shared commitment to educational excellence, our aim is to 

cultivate a school profile that not only captures the essence of our community but also 

magnetizes students, parents, and stakeholders who resonate with our vision. Together, we will 

leave no stone unturned to ensure that every student within the Nevada Community School 

District receives an unparalleled education and boundless opportunities for success.  

When considering the racial demographics of Nevada, our community comprises 

individuals from various backgrounds, with 95.2% identifying as White, 2.9% as Other, 0.7% as 

Black, 0.7% as Two or more races, and 0.5% as Asian. Additionally, 3.8% of our population 

identifies as Hispanic. In the face of socioeconomic challenges, we stand united, as 12.4% of 

residents in Nevada experience income below the poverty line, and the child poverty rate stands 

at 17.2%. Nevertheless, we remain resolute in our dedication to uplifting every household, as we 
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understand that 7.6% of families in Nevada are currently below the poverty line according to 

United States Census Bureau. 

Student Characteristics  

Our school community thrives on the exceptional qualities of our students, intertwined 

with the vibrant fabric of our surrounding community. Central to our educational pursuit is a 

diverse and dynamic student body, encompassing a wide array of talents, backgrounds, and 

aspirations. With an insatiable thirst for knowledge and a resolute commitment to personal 

growth, our students form the cornerstone of our educational mission. Hailing from various 

socioeconomic backgrounds, they bring forth a wealth of experiences, creating a rich tapestry 

that enriches our learning environment. 

In highlighting the demographic makeup of our students, we celebrate the multicultural 

dimension that enriches our school community. Presently, 4.2% of our students are English-

language learners, representing a vibrant mosaic of cultures and backgrounds (U.S. News & 

World Report, 2019). The remaining 95.8% of our students predominantly communicate in 

English, creating a diverse linguistic landscape where all students can engage and grow. 

Socioeconomic diversity is yet another defining characteristic of our school community. 

Among our student population, 33.1% come from low socioeconomic status backgrounds, while 

the majority, comprising 66.9%, do not. Recognizing the profound impact of socioeconomic 

factors on educational opportunities, we wholeheartedly embrace the task of cultivating an 

equitable learning environment that supports every student in reaching their full potential. 

Examining into the ethnic composition of our student body, we revel in the kaleidoscope 

of cultures represented. A majority of our students, accounting for 82.9%, identify as white, 
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showcasing the rich cultural heritage within our community. Additionally, we celebrate 

significant representation from Hispanic (9.8%), Multi-Racial (5.0%), Asian (1.1%), African 

American (1.0%), and Native American (0.1%) backgrounds (U.S. News & World Report, 

2019). This beautiful blend of ethnicities fosters a vibrant and inclusive school atmosphere, 

promoting cross-cultural understanding and a deep appreciation for diversity. 

Student Performance 

Student performance is a fundamental aspect of our educational institution, reflecting the 

effectiveness of our teaching methods, curriculum, and overall learning environment. It 

encompasses a wide range of academic and non-academic indicators, including test scores such 

as Fast and ISAPS, as well as class participation, critical thinking abilities, problem-solving 

skills, creativity, and social-emotional development. Assessing student performance is essential 

for Nevada educators to identify strengths and areas that require improvement, allowing them to 

tailor instruction and support individual learning needs effectively. By regularly analyzing 

student data, educators can track progress, set realistic goals, and implement targeted 

interventions to ensure that all students reach their full potential. For example, Nevada 6th-grade 

students showed an impressive growth of 8% in their AReading Fast scores from winter to 

spring, while as a whole 6th-grade, we scored within the 80th percentile on ISAPS data 

collection. A school's commitment to fostering a positive learning environment, providing ample 

resources, and nurturing a growth mindset among students plays a vital role in driving improved 

performance and creating successful and well-rounded individuals prepared for future 

challenges. 

Current Student Learning Goals 
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In the Nevada Iowa Community School District, our unwavering commitment lies in 

placing our students' learning goals at the very heart of our educational endeavors. With this in 

mind, our dedicated teachers and staff go above and beyond to cultivate a learning environment 

that revolves around the needs, aspirations, and growth of our students. As champions of student-

centered education, we strive to foster an atmosphere that ignites curiosity, promotes active 

engagement, and empowers our students to achieve academic excellence. To this end, we 

continuously reflect upon and refine our teaching practices, curriculum offerings, instructional 

strategies, assessment methods, and professional development initiatives. By remaining receptive 

to feedback and embracing a growth mindset, we ensure that our educational practices align with 

the Iowa standards to make sure teachers are following best practice. 

Our learning goals encompass a wide range of areas, tailored to meet the diverse needs 

and aspirations of our students. For instance, we aim to cultivate critical thinking skills, 

equipping our students with the ability to analyze complex problems, think creatively, and make 

informed decisions. We also emphasize the development of effective communication skills, 

enabling our students to express themselves confidently and articulate their thoughts and ideas. 

In addition, we place great emphasis on fostering a love for lifelong learning, encouraging our 

students to become self-directed learners who are motivated and equipped to pursue knowledge 

beyond the classroom walls. We promote collaboration and teamwork, recognizing the value of 

cooperative learning in preparing our students for success in an interconnected world.  

Through our unwavering dedication to our students' learning goals, we aim to empower 

them to reach their full potential, become lifelong learners, and thrive in an ever-evolving world. 

With every step we take, we remain committed to providing the highest quality education that 
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not only equips our students with knowledge and skills but also instills in them a passion for 

learning and a drive for personal growth. 

Instructional Strategies 

In the Nevada Iowa Community School District, our teachers are the driving force behind 

delivering instruction that caters to the unique needs of our students. They employ a repertoire of 

research-based instructional strategies, allowing for a dynamic and inclusive learning 

environment that sparks curiosity, engagement, and academic growth. Differentiated instruction 

stands as a cornerstone of our teaching approach. Our teachers understand that students possess 

diverse learning styles, abilities, and interests. They skillfully tailor their lessons to accommodate 

these differences, providing multiple pathways for students to access and demonstrate their 

understanding of the content. Through differentiation, our teachers ensure that every student is 

challenged and supported at their individual level, leading to improved learning outcomes and a 

greater sense of achievement. 

Project-based learning is another powerful strategy employed by our teachers. By 

engaging students in hands-on, real-world projects, they foster deep understanding, critical 

thinking, and problem-solving skills. Students actively participate in designing and executing 

projects that require them to apply knowledge and skills to solve authentic problems. Through 

this approach, our students develop a sense of ownership and become active agents in their own 

learning journey. 

Technology integration is a vital aspect of our instructional practices. Our teachers 

leverage various educational technologies, such as interactive whiteboards, multimedia 

resources, online platforms, and educational apps, to enhance learning experiences. By 
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incorporating technology, they provide opportunities for interactive and multimedia-rich content 

delivery, virtual simulations, collaborative online discussions, and personalized learning 

experiences. Technology integration not only expands students' access to information but also 

fosters digital literacy and equips them with the skills necessary to navigate the digital landscape 

of the 21st century. 

Hands-on activities are integral to our teaching methodology. Our teachers recognize the 

power of experiential learning and strive to create opportunities for students to engage in 

practical, tactile experiences. Whether through science experiments, art projects, simulations, or 

field trips, hands-on activities allow students to connect theory with practice, deepen their 

understanding, and develop essential skills such as problem-solving, critical thinking, and 

teamwork. By continuously assessing and adjusting their instructional practices, our teachers 

ensure that each student receives the necessary support and challenges to reach their full 

potential. They use formative assessments, such as quizzes, class discussions, and observations, 

to gather feedback on students' progress and adapt their instruction accordingly. This data-driven 

approach allows teachers to address students' learning gaps, provide timely interventions, and 

extend learning opportunities for advanced learners. 

Through these strategic instructional practices, our teachers create a vibrant and inclusive 

learning environment where every student can thrive. By embracing differentiation, project-

based learning, technology integration, and hands-on activities, they cultivate active and 

meaningful learning experiences that foster deep understanding, critical thinking, and lifelong 

learning skills. In doing so, our teachers empower students to become self-directed learners who 

are equipped with the knowledge, skills, and confidence to succeed in their educational journey 

and beyond. 
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Curriculum 

Our curriculum is carefully designed to align with Iowa standards and promote critical 

thinking, problem-solving, and creativity. For instance, in our English Language Arts 

curriculum, students engage in literature analysis, discussions, and creative writing exercises that 

encourage them to think critically and express their ideas effectively. Additionally, our science 

curriculum includes hands-on experiments and inquiry-based learning activities that foster 

problem-solving skills and scientific curiosity. We strive to provide a well-rounded education 

encompassing core subjects and opportunities for exploration in fine arts, physical education, and 

extracurricular activities. In our fine arts program, students have access to a wide range of artistic 

experiences, including painting, sculpting, music, and theater. Through these opportunities, 

students can explore their creativity and develop their artistic talents. Our physical education 

program emphasizes not only physical fitness but also teamwork, sportsmanship, and leadership 

skills through various team sports and activities. 

Recognizing the importance of equipping our students with the knowledge, skills, and 

competencies necessary for success in the 21st century, we have integrated technology into our 

curriculum. For example, students use educational software and digital tools to conduct research, 

collaborate on projects, and present their findings. Additionally, we offer coding and robotics 

classes, allowing students to develop their problem-solving abilities and prepare them for 

potential careers in technology-related fields. By combining a rigorous academic foundation with 

opportunities for creative exploration and 21st-century skill development, we ensure that our 

students are well-prepared for future challenges and opportunities. Our curriculum strives to 

empower students to become lifelong learners and adaptable problem-solvers in an ever-

changing world. 
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Assessment Practices 

Assessment practices in our district are thoughtfully implemented to monitor student 

progress and guide instruction. We employ a variety of formative and summative assessments to 

gauge student understanding, identify areas of growth, and tailor instruction accordingly. Our 

primary objective is to offer timely and constructive feedback that empowers students to engage 

in self-reflection, cultivate a growth mindset, and take ownership of their learning journey. 

Formative assessments play a crucial role in our assessment repertoire. These ongoing 

assessments are conducted throughout the learning process to provide real-time insights into 

students' comprehension, skill acquisition, and progress. Teachers employ a variety of formative 

assessment strategies, including in-class discussions, quizzes, observations, and informal check-

ins. These strategies allow educators to gauge student understanding, identify misconceptions, 

and adjust instructional strategies promptly. By gathering immediate feedback, teachers can 

address any gaps in understanding, provide timely interventions, and offer tailored support to 

ensure students stay on track toward achieving their learning goals. 

In addition to formative assessments, we strategically incorporate summative assessments 

to evaluate students' overall learning outcomes at specific points in time. These assessments are 

typically administered after a unit or course has been completed to gauge students' mastery of the 

content and skills. Examples of summative assessments in our district include end-of-unit tests, 

projects, presentations, and standardized tests. Through summative assessments, teachers can 

assess students' comprehensive understanding, identify strengths and areas for growth, and make 

data-informed decisions to improve instruction for future cohorts. 
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Both formative and summative assessments play a crucial role in providing valuable 

insights into students' progress, helping us tailor our instruction effectively. Through formative 

assessments, teachers gain real-time feedback to adjust their instructional strategies, provide 

targeted support, and address individual learning needs. This ongoing monitoring allows for 

immediate intervention and ensures that students receive the necessary guidance to succeed. 

Summative assessments, on the other hand, provide a holistic view of student achievement, 

allowing teachers to assess overall proficiency and make informed decisions regarding 

curriculum design, instructional approaches, and individualized support. By using formative and 

summative assessments strategically, we create a feedback-rich environment that empowers 

students to reflect, grow, and thrive academically. 

Professional Development 

Professional development plays a crucial role in our commitment to continuous 

improvement. We prioritize ongoing learning for our educators, providing them with 

opportunities to enhance their teaching skills, stay informed about emerging educational trends, 

and collaborate with colleagues. Our PLC meet every Monday morning prior to the school day. 

By investing in our teachers' professional growth, we ensure that they remain at the forefront of 

best practices, enabling them to provide high-quality instruction that meets the evolving needs of 

our students. Reflecting on our teacher work, curriculum, instructional strategies, assessment 

practices, and professional development is an essential part of our commitment to educational 

excellence. We understand that by continuously evaluating and refining these components, we 

can provide our students with the best possible learning experiences, preparing them for success 

in an ever-changing world. Through our collective efforts, we aim to nurture a love for learning, 
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foster critical thinking skills, and empower our students to become lifelong learners and 

responsible global citizens.  

Our curriculum team at Nevada, is an essential component of the PLC, is responsible for 

aligning the school's educational mission and vision with the instructional practices. We 

collaborate to design and implement a comprehensive curriculum that meets the diverse needs of 

students while ensuring academic standards are met. Our curriculum team analyzes student 

performance data and assesses the effectiveness of the curriculum to make informed decisions 

for continuous improvement. 

In addition to academic success, our PLC sessions also acknowledges the importance of 

Social and Emotional Learning (SEL). SEL teams within the organization focus on fostering 

students' emotional well-being, interpersonal skills, and self-awareness. They design 

interventions and strategies that promote a positive and inclusive school climate, supporting both 

students and teachers in their socio-emotional development. Grade-level teams constitute another 

critical aspect of our PLC structure. These teams consist of teachers from the same grade level 

who collaborate regularly to discuss student progress, share best practices, and address any 

challenges they face in the classroom. The grade-level teams also plan and execute cross-

curricular projects and activities, ensuring a cohesive learning experience for the students. We 

prioritize grade level team within out district and allow thirty minutes at the end of everyday PD 

session to collaborate with grade-level teams and prepare for the week to come. Data collection 

is a cornerstone of the PLC process. Educators at Nevada regularly collect and analyze student 

data to monitor progress, identify areas of improvement, and make data-driven instructional 

decisions. We use various assessment tools, such as standardized tests, formative assessments, 

and teacher-created evaluations, to gain a comprehensive understanding of student performance. 
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Looking ahead, the PLC diligently prepares for upcoming professional development (PD) 

events. These events are designed to enhance the skills and knowledge of teachers, empowering 

them to implement evidence-based instructional strategies effectively. The PD sessions focus on 

the latest educational trends, technology integration, differentiated instruction, and other relevant 

topics. By providing relevant and timely PD opportunities, the organization ensures that its 

teachers remain well-equipped to meet the evolving needs of their students. In conclusion, the 

Professional Learning Communities within the organization, led by the curriculum team, foster 

collaboration and continuous improvement. They prioritize academic excellence and students' 

social-emotional well-being through data-driven decision-making, effective grade-level teams, 

and comprehensive PD sessions. By nurturing a culture of learning and growth, the PLC 

contributes to the overall success and development of students and educators alike. 

Needs Assessment 

 

In our pursuit of excellence, one key area of focus for our School Improvement Plan is 

curriculum and instruction. We recognize that the quality of our curriculum and the effectiveness 

of instructional practices significantly impact student learning outcomes and overall academic 

success. As a result, we are dedicated to refining and enhancing our curriculum to align with the 

latest educational standards and research-based best practices. Our school is currently working 

on finding a better fit curriculum for our reading and writing content. Collaborating with 

dedicated educators and curriculum specialists is our current practice. We are diligently 

reviewing and updating the curriculum across the 5th and 6th grade levels and with a focus on 

reading and writing. We aim to create a cohesive and well-structured curriculum that fosters 

critical thinking, creativity, a higher complexity of how to analyze text, and promotes a deep 

understanding of foundational skills like decoding, prefixes, suffixes, and vocabulary.  
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Additionally, we are committed to providing ongoing professional development 

opportunities for our teachers. By investing in the educator’s growth and skills enhancement, our 

administrators empower us to deliver engaging and effective instruction that meets the diverse 

learning needs of our students. The growth and skills enhancement of our educators and our 

administrators empower our students to flourish in their roles and inspire academic excellence 

among our students. We firmly believe that the foundation of exceptional instruction lies in 

equipping our teachers with the latest teaching methodologies, research-backed strategies, and 

innovative approaches to cater to the diverse learning needs of our student body. Our PD 

sessions will cover various topics, including the integration of the new curriculum into the 

classroom, differentiated instruction techniques, and strategies to promote student engagement 

and motivation. 

Moreover, data-driven decision-making will play a central role in our curriculum and 

instructional improvements. We will regularly assess student performance data, conduct 

formative assessments, and analyze the outcomes to identify areas of strength and areas that need 

additional attention. This data analysis will enable us to make informed decisions, implement 

targeted interventions, and provide timely support to students who may be struggling 

academically. Through a comprehensive and dynamic approach to curriculum and instruction, 

we envision an enriched learning experience for our students and a more conducive environment 

for their academic growth and personal development. As we continue to refine and implement 

our School Improvement Plan, we are confident that our commitment to enhancing curriculum 

and instruction will lead to improved student achievement and a positive impact on the entire 

school community. 
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Data Analysis 

How do We Know? 

 Students with varying abilities are being incorporated into the classrooms more. The 

current content at Nevada Community School District continues to change based on how 

teachers chose to teach to the Iowa standards. Thus, making a consistent curriculum for each 

grade level challenging. Students are not given the current tools to help them succeed in our 

education system. The current reading curriculum in Nevada Middle School is the teachers 

creating content based off of the Iowa Core. As educators, we have seen an inconsistent element 

without our curriculum. Thus, when receiving data from Iowa assessments like ISAPS we have 

very inconsistent scores from year to year. Middle School ISAPS suggests that key element of 

our reading curriculum is not being hit. The data (Table 1) examines the ISAPS scores from 

Spring 2023.  

Table 1  

Incoming 6th Grade ISAPS Data Report 
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Every column on the left is the 2022 ISAPS data. Every column on the right is the 2023 ISAPS data 

 

 

 The data presented above reveals a noteworthy observation, incoming 6th-grade students 

exhibit areas of growth in both Reading and Language Arts content. The data provided 

represents direct scores obtained from the students themselves. Out of a total of 124 students, a 

concerning 37 individuals performed below the benchmark. This information indicates that 

approximately 30 percent of the class falls below the benchmark, which serves as a reflective 

measure for the teaching staff. Subsequent to receiving the scores, teachers engaged in numerous 



SEVERE SPECIAL NEEDS STUDENT INCLUSION 

 51 
 

discussions to analyze the situation comprehensively. They sought to understand the reasons 

behind the relatively low scores - pondering whether it was a collective off-day for the students 

or if any crucial aspects were overlooked. The teachers proactively assessed the strategies 

employed and compared them to the approaches undertaken by the 4th-grade team in the 

previous year. Despite their thorough investigation, no specific problem could be readily 

pinpointed. Nevertheless, they discerned that an area of improvement for educators was aligning 

the curriculum with the standards set forth by the Iowa Core and Iowa State assessments. By 

doing so, the teachers aimed to enhance the educational experience and foster better academic 

outcomes for their students. 

The Iowa Statewide Assessment of Student Progress (ISASP) test offers numerous 

benefits for students. Originally, it serves as a valuable tool for evaluating individual academic 

progress and identifying areas of strength and weakness. Administrators and content leads look 

at the data and provide the teachers with detailed feedback on students’ performance. Teachers 

gain insights into students learning capabilities, allowing them to set realistic goals and work on 

enhancing their academic skills. Additionally, the ISASP test encourages a sense of 

responsibility and accountability among students and educators, as it assesses their knowledge 

and understanding of various subjects. This fosters a culture of continuous learning, motivating 

students to strive for improvement and achieve higher levels of academic excellence. Moreover, 

the standardized nature of the test ensures fairness and consistency in the evaluation process, 

providing a reliable benchmark to compare students' achievements statewide. As a result, 

educators and policymakers can make data-driven decisions to enhance educational programs 

and curricula, ultimately benefiting students across the state.  

Table 2 
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5th & 6th grade ISAPS Dat 

Grade 

Level 

Student scored 

above benchmark 

Student scored 

below 

benchmark 

State Benchmark Grade level 

Median 

Percentage of 

Growth (1 

academic year) 

5th 

Grade 

87 37 437 456 >18% 

6th 

Grade 

87 14 456 496 >8% 

 

School Strengths and Areas of Growth 

When facing an 18% decrease in reading content on the Iowa Statewide Assessment of 

Student Progress (ISASP), we can identify our strengths and leverage them to address the 

challenge effectively. Some potential strengths that can be utilized in this situation include: 

1. Data-Driven Approach: Nevada boasts a robust data analysis system, allowing them to 

leverage the ISASP results effectively to identify precise areas where students might be 

facing challenges. This valuable insight informs their approach to curriculum 

development, as they address these deficiencies head-on. Remarkably, the ISAPS data 

demonstrates a remarkable 18% decrease within just one academic year. Notably, our 

data chart clearly indicates that 37 students have fallen below the benchmark. This 

information serves as a driving force in our commitment to providing the best possible 

support to our students. To achieve this, we place significant emphasis on incorporating 

research-based curriculum strategies tailored to meet their unique needs. By 

implementing this carefully crafted curriculum, we gain a comprehensive understanding 

of our students' progress through the continuous analysis of new data. This iterative 

process allows us to gauge the effectiveness of our strategies and make necessary 
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adjustments to our plan of action, ensuring a positive and dynamic learning experience 

for all. 

3. Collaborative Staff: A cohesive and collaborative staff can work together to share best 

practices and develop a cohesive plan for implementing the new curriculum, ensuring 

consistency across all grade levels and subject areas. This is an area where Nevada staff 

thrives.  

4. Supportive Leadership: Within Nevada we have effective leadership can guide the 

process of curriculum selection, providing resources and professional development 

opportunities for teachers to excel in their implementation. 

5. Access to Technology: Schools with access to technology resources can explore 

innovative digital tools and educational platforms that supplement the curriculum and 

support students' reading skills. 

To create a more consistent content approach for students, Nevada Middle School can consider 

the following steps as areas of growth: 

1. Strong Teaching Pedagogy: Nevada has skilled and experienced teachers who can adapt 

their teaching strategies to focus on the most critical reading content, ensuring that 

students receive high-quality instruction despite the reduced curriculum. 

2. Curriculum Review: Conduct a meticulous analysis of the existing reading curriculum to 

discern vital concepts that align seamlessly with the ISASP assessment. Emphasize the 

retention of indispensable content while streamlining and eliminating redundant or less 

impactful topics. It has come to our attention, through a thorough examination of current 

ISAPS data and teacher insights, that our curriculum necessitates a comprehensive 

revamp. In our pursuit of educational excellence, dedicated educators have extensively 
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explored a range of research-based curricula to identify the perfect fit for Nevada Middle 

School, ensuring seamless alignment with the Iowa Core standards. This strategic 

endeavor aims to empower our students with the tools they need to excel in the 

classroom, culminating in improved outcomes on statewide standardized tests. By fine-

tuning our curriculum, we pave the way for our students to achieve greater success 

academically, fostering a brighter future for all. 

4. Collaborate with Educators: Involve teachers in the decision-making process, seeking 

their input and insights into what has worked effectively in the past and what 

improvements can be made. 

5. Utilize Educational Research: Review educational research and best practices to identify 

evidence-based approaches for reading instruction that have yielded positive results. 

6. Implement a Pilot Program: Test the new curriculum with a pilot program in selected 

classrooms to gather feedback and assess its effectiveness before implementing it school-

wide. 

7. Monitor Progress: Continuously monitor students' progress through formative 

assessments to track the effectiveness of the new curriculum and make necessary 

adjustments as needed. 

By capitalizing on their strengths and implementing a well-structured curriculum development 

plan, Nevada can effectively navigate and counteract the challenges posed by the decreased 

reading content. The thoughtful utilization of their educational resources and expertise enables 

them to identify innovative approaches that will ensure a consistent and impactful learning 

experience for their students, not only during the ISASP test but well beyond it as well. By 

focusing on student needs, Nevada can create engaging and relevant learning experiences that 
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foster a deeper understanding of key concepts. This student-centered approach further cultivates 

a passion for learning and bolsters students' confidence in their abilities. Moreover, Nevada's 

commitment to continuous improvement and adaptability allows them to refine their curriculum 

regularly, incorporating the latest research-based practices and adjusting to evolving educational 

standards. Embracing this dynamic mindset ensures that our students receive a forward-thinking 

education that equips them with the skills and knowledge necessary to thrive in an ever-changing 

world. 

Action Plan 

 

In an ongoing commitment to creating an inclusive learning environment, the 5th and 

6th-grade General Education and Special Education teachers have devised a comprehensive 

action plan centered around student inclusion in the classroom. With a primary focus on reading, 

this plan aims to ensure that every student, especially those with significant special needs, 

receives the support and resources necessary to thrive academically and personally. To achieve 

this goal, the educators in Nevada will participate in two intensive 3-hour training sessions led by 

a curriculum specialist, designed to familiarize them with the new reading curriculum and its 

diverse range of tools for planning, instruction, differentiation, cross-curriculum integration, and 

assessments. This will take place during professional development day prior to the school year. 

By integrating data analysis into their approach, the teachers will identify students just below 

grade-level benchmarks in reading and transition them into the general education classroom.  

Frequent meetings between Special Education and General Education teachers will play a 

pivotal role in closely monitoring student progress and performance in the inclusive classroom 

setting. These regular gatherings will serve as dynamic platforms for data analysis, enabling 

educators to identify individual learning needs and trends, and assess the effectiveness of the 



SEVERE SPECIAL NEEDS STUDENT INCLUSION 

 56 
 

implemented strategies. Through comprehensive data review, the teachers will gain valuable 

insights into each student's academic growth and social development, allowing them to make 

collaborative adjustments to instruction and tailor support accordingly. By collectively analyzing 

the data and sharing their perspectives, the educators will forge a cohesive and symbiotic 

partnership, enriching the learning experience for all students. In addition to the ongoing internal 

collaboration, the action plan will also feature consistent and meaningful interactions with the 

curriculum specialist. These regular engagements will ensure continuous support and guidance as 

teachers navigate the nuances of the new reading curriculum and its various tools. The 

curriculum specialist will provide valuable feedback, address concerns, and offer expert advice 

on optimizing instructional methodologies to suit the unique needs of students with varying 

abilities. Such targeted assistance will enhance the teachers' competence and confidence, 

enabling them to create a truly inclusive learning environment that caters to diverse learning 

styles and fosters academic success for every student. 

Embracing a commitment to continuous improvement, this plan will remain responsive to 

changing needs and emerging best practices. Leveraging data-driven insights, the educators will 

continuously refine their instructional approaches, always seeking opportunities to enhance 

student engagement, comprehension, and overall learning outcomes. The collaborative efforts of 

Special Education and General Education teachers will be fortified, ensuring a seamless and 

integrated approach to meeting students' individual needs. The ultimate aspiration of this action 

plan is to foster an inclusive educational experience where every student can thrive, regardless of 

their abilities or challenges. By promoting an environment of understanding, respect, and 

support, the school aims to create a sense of belonging for all students. Through the collaborative 

efforts of the entire educational team, the inclusion of students with diverse needs will be 
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seamlessly woven into the fabric of the school community. As the action plan for 2023-2024 

school year unfolds, the school community will embody a shared vision, united in its 

commitment to empowering every student to reach their full potential and fostering an inclusive 

culture that celebrates the richness of diversity. 

Table 3 

 

School Improvement Plan 2023-2024 School Year 

 

Month  Strategy Success Indicators 

August 

2023 

5th and 6th General Education teachers and 

Special Education teachers attend two 3-

hour training with a curriculum specialist 

on the new reading curriculum and the 

different tools that are a part of the 

content.  This includes planning, 

instruction, differentiation, cross-

curriculum, and assessments.  

 

By the end of the academic year, 

100% of the 5th and 6th General 

Education teachers and Special 

Education teachers effectively 

incorporate the new reading 

curriculum and utilize the different 

tools presented during the training 

in their planning, instruction, 

differentiation, cross-curriculum 

integration, and assessments. 

September 

2023 

Special Education teachers and General 

education teachers will look at data and 

see which students are just below the 

grade-level benchmark for reading. Next, 

we will integrate them into the general 

education classroom. Weekly meetings 

By the end of the semester, the 

percentage of students who were 

below the grade-level benchmark 

for reading and integrated into the 

general education classroom 

shows an improvement of at least 
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will be held to see how students are 

progressing in the inclusive setting. 

 

15% in their reading skills, as 

measured by standardized reading 

assessments. 

Month Strategy Success Indicators 

October 

2023 

Special Education and general education 

teachers continue to look at data for 

reading from the new curriculum 

assessments. Both educations will 

collaborate and make necessary changes to 

instruction. Weekly meetings are held to 

see if the instruction is helping and if 

growth is being made. Special education 

teachers and reading teacher from both 5th 

and 6th grade will attend a one hour zoom 

call with the curriculum specialist to check 

in and get questions answered.  

Over the course of the academic 

year, 80% of the students in 5th 

and 6th grade, who were 

previously identified as needing 

additional support in reading 

based on the new curriculum 

assessments, demonstrate 

measurable growth and progress 

as evidenced by improved scores 

on subsequent assessments and 

reduced performance gaps 

compared to grade-level peers. 

November 

2023 

Special Education teachers meet with local 

AEA staff to gather additional resources to 

use in the inclusive setting. Weekly 

meetings between special education 

teachers and general education teacher will 

still be held to see how students are doing 

in the inclusive setting. 

By the end of the academic year, 

80% of the students with special 

needs in the inclusive setting 

demonstrate improved academic 

performance, as evidenced by 

increased engagement, 

participation, and progress in their 
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coursework, as well as positive 

feedback from both the students 

and teachers involved. 

Month Strategy Success Indicators 

December 

2023 

Weekly meetings continue to be conducted 

and student progress continues to be the 

focus of the meetings. Goal is to see 

growth being made and how we can 

continue to help serve students. If growth 

is not being made instructional changing 

will be made to better benefit the students. 

Throughout the academic year, 

80% of the students demonstrate 

measurable growth in their 

academic performance, as 

evidenced by improved grades, 

assessment scores, and feedback 

from teachers. Additionally, 100% 

of students receive tailored 

instructional support and 

interventions, ensuring their 

individual learning needs are 

being met effectively. 

January 

2024 

Weekly meetings are held to discuss 

student success in the inclusive setting. A 

comparison between students in the 

inclusive setting versus student’s peers 

who do not receive services. Changes to 

instruction will be based on the 

comparison to accommodate more 

By the end of the academic year, 

the percentage of students in the 

inclusive setting who demonstrate 

academic growth and meet grade-

level benchmarks shows a 

statistically significant 

improvement compared to 
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students being added to the inclusive 

setting. Additionally, if there are students 

who are only pullout we will evaluate if 

they should be integrated into the inclusive 

classroom at this point. Special education 

teachers and reading teacher from both 5th 

and 6th grade will attend a one hour zoom 

call with the curriculum specialist to check 

in and get questions answered.  

students who do not receive 

services. Additionally, at least 

80% of students who were 

previously in pullout programs 

and integrated into the inclusive 

classroom exhibit increased 

engagement, participation, and 

progress in their coursework. 

Month Strategy Success Indicators 

February 

2024 

Special Education teachers add more 

students to the inclusive setting. The 

students added now are students who may 

be roughly 15% - 30-% of students behind 

in grade-level benchmarks. Percentage 

will grow year to year as educators get 

more familiar with new curriculum. 

Weekly meetings continue to be held to 

see how the instruction is working in the 

inclusive setting. 

Over the course of one year, the 

percentage of students with 

academic challenges in the 

inclusive setting who make 

significant progress toward 

closing the performance gap, 

moving from 15% - 30% below 

grade-level benchmarks to 5% - 

15% below grade-level 

benchmarks, increases by 20% 

annually. 

March 2024 Special education teachers and reading 

teacher from both 5th and 6th grade will 

Throughout the academic year, 

80% of the students in the 
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attend a one hour zoom call with the 

curriculum specialist to check in and get 

questions answered. Weekly meetings 

between 5th and 6th grade teams continue 

to be held to see how students are doing in 

the inclusive environment. 

inclusive environment show 

improved academic performance, 

as evidenced by increased 

engagement, participation, and 

progress in their coursework. 

Additionally, at least 90% of the 

questions raised during the one-

hour Zoom calls with the 

curriculum specialist are resolved, 

indicating effective support and 

collaboration between the teachers 

and the specialist. 

Month Strategy Success Indicator 

April 2024 Continue monitoring student success in the 

inclusive setting and make necessary 

changes to instruction or materials. 

Weekly meetings will be held to discuss 

progress of students who are included in 

the inclusive setting. A comparison of 

students in the inclusive setting versus 

students who are in pullout groups will be 

conducted. 

Over the academic year, the 

percentage of students in the 

inclusive setting who meet or 

exceed grade-level benchmarks 

for their respective subjects 

increases by at least 15%. 

Additionally, at least 80% of 

students integrated into the 

inclusive setting from pullout 

groups show improved academic 
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performance and active 

engagement in their coursework. 

May 2024 Review and conduct data from students’ 

progress over the year. Identify areas of 

growth and areas of strengths. Use this 

information to ask final questions to 

curriculum specialist and prepare for next 

years roster.   

Upon reviewing students' progress 

data at the end of the academic 

year, 80% of students show 

measurable growth in their 

academic performance, and 80% 

of students demonstrate strengths 

in specific subject areas. 

Additionally, the curriculum 

specialist provides valuable 

insights to address any remaining 

questions or concerns, and the 

review process results in an 

improved and well-prepared roster 

for the next academic year. 

Month Strategy Success Indicators 

June 2024 Plan and prepare for students to be 

incorporated next year. Teachers will also 

look at student data from this year and 

determine what changes need to be made 

for the following school year. 

By the end of the academic year, 

100% of teachers have completed 

a comprehensive plan for 

incorporating new students in the 

upcoming year, including 

strategies for addressing 
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individual student needs. 

Additionally, 90% of teachers 

implement data-driven changes 

based on the analysis of student 

data from the current year, aiming 

to improve instructional 

approaches for the following 

school year. 

 

Strategies to be Applied 

Multiple strategies will be implemented to foster inclusivity for students with diverse 

abilities. A key approach will involve adopting a cooperative learning method. As teachers 

embrace inclusive practices, students will also be encouraged to actively engage in the inclusive 

environment as compared to the traditional special education classroom. Throughout the school 

year, cooperative learning will be emphasized, promoting the development of meaningful 

friendships and the display of individual talents among peers. Inclusive settings provide a 

conducive platform for communication, shared interests, and the forging of connections, in 

contrast to separate settings that may hinder such opportunities. By facilitating cooperative 

learning, valuable relationships between students can be nurtured and strengthened. 

Furthermore, another vital strategy is to offer students a voice and choice within the 

inclusive environment. Creating space for students' input and independence in the classroom has 

proven to be beneficial (SeonYeong & Cho, 2022). This approach fosters a sense of ownership 

over their learning journey and empowers students to take charge of their educational 
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experiences. Actively involving students in decision-making regarding their learning content and 

methods enhances the overall productivity of the teaching process. As articulated by Reese, 

Richards-Tutor, Hansuvadha, Pavri, & Xu (2018), investing in students through such 

involvement enhances their educational experience by allowing them to shape what they learn 

and how they learn it. By prioritizing student opinion and choice, teachers can create a dynamic 

and inclusive classroom that celebrates the uniqueness and individuality of each student. 

Implementation of School Improvement Plan 

How Will We Know the Plan Worked? 

The following table presents a narrative of the phased approach toward implementing 

inclusive practices in the educational setting. The initiative spans the 2023-2024 and 2024-2025 

school years, focusing on teacher training, curriculum integration, addressing challenges, and 

ongoing monitoring and evaluation. During the Initial Phase, which spans the 2023-2024 school 

year, the primary objective is to equip educators with the necessary tools and knowledge for 

inclusive teaching practices. Through teacher training, educators gain valuable insights and 

resources to effectively implement inclusive strategies in their classrooms.  

The next phase, occurring from August to November of 2023-2024, emphasizes 

curriculum integration. During this period, new curriculum elements are gradually introduced 

into the classrooms, with the goal of achieving 100% implementation of the new curriculum by 

November. In the subsequent school year (2024-2025), spanning from August to June, special 

attention is given to addressing challenges faced by students. Personalized adjustments are made 

to cater to students encountering significant obstacles in their learning journey, and teachers 

provide dedicated support to help these students overcome their difficulties. Finally, the process 

enters the Ongoing phase, where continuous monitoring and evaluation are conducted to assess 
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the effectiveness of the inclusion strategies. Valuable insights from this evaluation process guide 

further improvements, ensuring a successful and sustainable approach to inclusive education. 

Table 4 

Implementation Timeline 

Phase Timeframe  Focus Area Action Item Outcome 

Initial 

Phase 

2023-2024- 

School year 

Teacher 

Training 

Equip educators with tools 

for inclusive practice 

Teachers gain 

knowledge and tools 

for implementation 

2023- 2024 August- 

November 

2023 

Curriculum 

integration 

The gradual introduction 

of the new curriculum into 

the classroom. We will 

start in August working on 

the whole group content 

of the curriculum. 

September – November 

2023 we will add different 

variables like a small 

group, vocabulary, etc. to 

the content 

Teacher implement 

new curriculum 100% 

of the time by 

November 

2024-2025 

School 

Year 

August 2024 

- June 2025 

Addressing 

challenges 

Personalized adjustments 

for students facing 

significant challenges. For 

example, level text 

Teachers support 

facing students with 

greater challenges  
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readings, oral test taking, 

additional time taking 

tests, audiobooks, and 

vocabulary following the 

same rule being 

introduced just with 

simple words.  

Phase Timeframe Focus Area Action Item Outcome 

Subsequent 

Year  

Ongoing  Monitoring 

and 

Evaluation 

Formative and summative 

assessments will have the 

effectiveness of inclusion 

strategies and making 

improvements 

Valuable insights into 

the success of 

inclusion efforts  

 

Implementing inclusivity within the educational setting is a process that calls for a well-

structured and gradual approach. Achieving tangible outcomes hinges on the consistent 

monitoring of data, enabling educators to make timely adjustments to their instructional methods 

as students progress toward grade-level goals. In the initial phase, focused teacher training will 

equip educators with the necessary tools and knowledge to successfully implement inclusive 

practices. As the 2023-2024 school year unfolds, there will be a learning curve as the new 

curriculum is integrated, requiring adjustments to create an environment conducive to an 

inclusive classroom. The curriculum will be slowly introduced as the year goes on to allow the 

teachers to get well equid with the new curriculum. Research by Browder and Spooner (2014) 
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emphasizes that providing specialized teacher training is essential for equipping educators with 

the necessary tools and knowledge to effectively implement inclusive practices in the initial 

phase of an inclusive education program. By November every 5th and 6th-grade reading educator 

will be implementing the new curriculum 100% of the time. Efforts will be dedicated to the 

integration of students who may be slightly behind on grade-level standards during this crucial 

period. 

Subsequently, in the 2024-2025 school year, the focus will shift towards the integration 

of students who may face more significant challenges in meeting grade-level standards. 5th and 

6th-grade reading teachers will be prepared this year to begin the new curriculum in August. To 

address the diverse needs of each student, personalized adjustments to instruction and learning 

materials will be made, ensuring that no student is left behind. As the inclusive setting takes root, 

subsequent years will serve as valuable indicators of its success. These years of experience will 

provide administrators and teachers with invaluable insights into the effectiveness of the 

inclusion strategies deployed within the general education environment. By diligently 

progressing through each stage of the plan, the 5th and 6th-grade teams can lay a strong 

foundation for fostering inclusivity, thereby ensuring the holistic success and well-being of every 

student. It is through this thoughtful and methodical approach that the school aims to create an 

inclusive educational experience that celebrates diversity and empowers all students to reach 

their fullest potential. According to research by Banks, Hunt, Kalua, Nindi, Zuurmond, and 

Shakespeare (2022), successful implementation of inclusive practices in education requires a 

systematic and gradual approach to allow educators to adapt to new instructional methods 

effectively. 

Resources Used 
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The reading curriculum specialist will work hand-in-hand with dedicated staff from the 

local Area Education Agency (AEA). This will lead to comprehensive training for teachers, 

equipping them with valuable knowledge and skills to foster an inclusive environment. Teachers 

will receive research-based access to an online reading curriculum that outlines the effective 

supports for the inclusive classroom, offering evidence-based strategies to promote student 

success. “Implementing evidence-based strategies in reading curricula can effectively promote 

student success in an inclusive setting (Faragher & Clarke (2019)”. The AEA-trained staff will 

play a pivotal role in assisting teachers in sourcing the necessary materials and resources to 

support both educators and students in the inclusive setting. To create personalized reference 

tools, teachers will have access to adjust assessments, assignments, and lesson plans to meet 

students’ needs.  

In addition to AEA-led training and reading curriculum specialists, administrators and 

instructional guides will also conduct specialized workshops for teachers, ensuring they have a 

firm grasp of inclusive strategies and practices. Nevada’s instructional guide will serve as a 

contact, facilitating open communication with the local AEA and curriculum specialist to address 

any inquiries or concerns that may arise during the implementation process. Regular weekly 

meetings will provide a platform for meaningful collaboration and discussion, as teachers and 

administrators work collectively to tailor interventions and provide essential resources for 

student inclusion within the least restrictive environment. Through this collaborative effort, the 

educational community strives to create an inclusive and supportive learning environment that 

fosters the academic and personal growth of all students. 

 

Responsibilities for Implementation 
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Every general education teacher will actively support the special education teacher in an 

inclusive environment by providing the necessary materials and resources. Regular daily and 

weekly collaborations between special education and general education teachers will take place 

to assess the student’s progress and success within the inclusive setting. Additionally, classroom 

paraprofessionals will play a crucial role in preparing instructional tasks and aiding the special 

education teacher during lessons, offering valuable assistance tailored to students’ diverse needs. 

This cohesive teamwork involving multiple adults fosters an environment of trust, ensuring that 

students feel supported and receive the individualized help they require to thrive academically 

and personally. 

To ensure a seamless implementation of the new curriculum, our instructional guide will 

play a pivotal role in supporting teachers with valuable resources and comprehensive knowledge. 

Proactively exploring an array of materials such as books, articles, and videos specifically 

aligned with the educational framework, the instructional guide aims to prevent confusion and 

equip educators with the necessary tools. She will orchestrate a well-organized calendar of 

training sessions throughout the school year, ensuring that teachers receive continuous 

empowerment with the latest insights and methodologies. Additionally, our instructional guide 

will diligently maintain a detailed log of weekly meetings, capturing essential notes and 

outcomes from each session, to streamline communication and progress tracking. These 

meetings will provide an open forum for teachers to contribute their valuable input on 

intervention strategies and collectively discuss the successes and challenges faced by students. 

Collaborating closely with both special education and general education teachers, our 

instructional guide will facilitate the gathering of data on each student with diverse needs, 

enabling the team to devise an inclusive schedule that prioritizes student inclusion within the 
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least restrictive environment. With their dynamic support, she will foster a collaborative, 

supportive, and cohesive approach throughout the entire school year. 

Building administrators will also actively collaborate with the instructional guide to 

ensure the successful implementation of the new curriculum and foster an inclusive environment. 

Their role involves providing the necessary support and resources to the instructional guide, 

empowering them to organize training sessions and access valuable materials aligned with the 

educational framework. Administrators will recognize the importance of these training sessions 

and prioritize time and resources for teachers' professional development. They will also 

encourage open communication and ensure that the instructional guide has the necessary tools to 

maintain a detailed log of meetings and outcomes. Furthermore, administrators will actively 

participate in these meetings to gain insights into the progress and challenges faced by students 

in the inclusive setting. They will support the instructional guide in fostering a collaborative 

approach by encouraging regular verbal communication and providing a conducive environment 

for teachers to share their input. Administrators will demonstrate their commitment to inclusivity 

by acknowledging and acting on the outcomes of these meetings to continuously improve 

inclusive practices within the school. By taking an active role in supporting the instructional 

guide and acknowledging their responsibilities in creating an inclusive and supportive learning 

environment, administrators will contribute to the overall success of the inclusive education 

program.  

Every general education teacher actively supports the inclusive environment by providing 

the necessary materials and resources to support students with diverse learning needs. They 

collaborate closely with special education teachers in daily and weekly meetings to assess 

student progress and success within the inclusive classroom. General education teachers strive to 
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create an inclusive atmosphere where all students feel valued and included, encouraging mutual 

respect and empathy among peers. In the collaborative setting, they acknowledge and cater to the 

individual strengths, challenges, and learning preferences of each student, implementing 

evidence-based strategies to promote their academic achievement. By embracing a supportive 

and inclusive approach, general education teachers contribute to the creation of a learning 

environment that maximizes the potential and overall development of every student. 

Special education teachers play a critical role in the inclusive environment, working 

closely with general education teachers to ensure the success of all students. They bring their 

expertise in supporting students with diverse learning needs and are actively involved in 

assessing the progress and success of these students within the inclusive setting. Through regular 

daily and weekly collaborations with general education teachers, they monitor students' 

development, identify areas of improvement, and implement targeted interventions to meet 

individualized goals. Special education teachers also work hand-in-hand with classroom 

paraprofessionals, guiding them in preparing instructional tasks and providing valuable 

assistance tailored to students' unique requirements. By fostering a cohesive teamwork approach 

involving multiple adults, special education teachers ensure that students feel supported and 

receive the individualized help they require to thrive both academically and personally. 

The AEA specialist serves as a valuable resource and partner in fostering inclusive 

practices within the educational setting. Collaborating closely with the instructional guide, 

special education teachers, and general education teachers, the AEA specialist plays a pivotal 

role in providing comprehensive training and evidence-based strategies. They bring valuable 

insights and methodologies aligned with the educational framework, equipping educators with 

essential tools for implementing inclusive practices effectively. The AEA specialist supports 
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teachers in sourcing necessary materials and resources to meet the diverse needs of students, 

further strengthening the collaborative approach. Through their expertise and guidance, the AEA 

specialist contributes to creating a well-rounded, inclusive educational experience that celebrates 

diversity and empowers all students to reach their fullest potential. 

Students themselves play a significant role in fostering a successful inclusive 

environment. Their active involvement is encouraged through open communication channels, 

where they are provided with opportunities to express their thoughts, concerns, and aspirations. 

In the inclusive classroom, students are empowered to advocate for their own needs, preferences, 

and learning styles. They are encouraged to actively participate in their educational journey by 

engaging in discussions, group activities, and collaborative projects. By taking ownership of 

their learning, students develop a sense of responsibility and agency, which contributes to their 

overall academic and personal growth. Moreover, students are encouraged to be respectful, 

empathetic, and supportive of their peers with diverse learning needs, creating a welcoming and 

inclusive atmosphere where everyone feels valued and included. Through their active 

involvement and positive contributions, students become co-creators of an inclusive and 

supportive learning community. 

Families also play a crucial role in supporting the success of inclusive education. Their 

partnership with educators is highly valued, and they are regarded as essential members of the 

educational team. Parents and guardians are actively encouraged to maintain open lines of 

communication with teachers and school staff, keeping them informed about their child's 

progress and any concerns. They are invited to attend periodic meetings to discuss their child's 

Individualized Education Plan (IEP) and provide valuable insights into their child's strengths, 

challenges, and learning preferences. By collaborating with educators, families can better 
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understand their child's educational needs and work together to create personalized support 

strategies. Beyond the classroom, families are encouraged to reinforce learning at home by 

engaging in activities that align with classroom instruction, such as reading together, practicing 

math skills, or exploring educational resources. By promoting continuous learning beyond school 

hours, families reinforce the importance of education and create a supportive environment that 

extends beyond the classroom walls. This strong partnership between educators and families 

ensures that students receive consistent support, both at home and in school, which creates a 

holistic and conducive learning environment that maximizes their potential and overall 

development. 

Monitoring Success and Failures of Interventions 

 

As previously mentioned, the teachers will engage in regular weekly collaborations, 

where they will actively discuss students' progress and achievements. Individualized data like 

formative, summative, and growth charts based on assessment scores will be meticulously 

recorded for each student and compared to previous weeks' data, facilitating the identification of 

trends and areas for improvement. Detailed and observation notes will be maintained by an 

instructional guide, serving as a valuable reference for the entire staff. This documentation will 

allow the team to discern effective approaches and areas that require further refinement. If 

specific patterns emerge in particular areas, the team will collectively explore and discuss 

possible adjustments to optimize student outcomes. “By harnessing the power of data-driven 

insights and fostering a collaborative approach, the educational community is poised to 

continuously enhance the inclusive learning environment. (Smith, Brown, Garcia, 2022)” 

 Barriers and Challenges That Could Affect Inclusion Success  
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 In the pursuit of creating a truly inclusive educational environment, it's important to 

acknowledge and address potential challenges that may arise. Ensuring the attendance of all 

teachers responsible for students with diverse abilities in the weekly meetings poses a significant 

challenge. The demanding nature of their roles and the countless tasks they must accomplish 

might result in potential disruptions when adding yet another commitment to their schedules. To 

maintain continuity and collaboration, it becomes crucial for team members to proactively 

engage absent teachers in inclusive implementation conversations, allowing them to contribute 

and stay informed. Moreover, the heavy workload faced by teachers, combined with the current 

shortage of educators, calls for a delicate and thoughtful approach. It is paramount to be mindful 

of not adding unnecessary stress to their responsibilities, as we strive to strike a balanced 

approach that considers their well-being and work-life balance in the implementation of inclusive 

strategies.  

In the pursuit of creating a truly inclusive educational environment, it's important to 

acknowledge and address potential challenges that may arise. Ensuring the attendance of all 

teachers responsible for students with diverse abilities in the weekly meetings poses a significant 

challenge. The demanding nature of their roles and the countless of tasks they must accomplish 

might result in potential disruptions when adding yet another commitment to their schedules. To 

maintain continuity and collaboration, it becomes crucial for team members to proactively 

engage absent teachers in inclusive implementation conversations, allowing them to contribute 

and stay informed. Moreover, the heavy workload faced by teachers, combined with the current 

shortage of educators, calls for a delicate and thoughtful approach. It is paramount to be mindful 

of not adding unnecessary stress to their responsibilities, as we strive to strike a balanced 

approach that considers their well-being and work-life balance in the implementation of inclusive 
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strategies. Acknowledging these challenges, I believe it shows an understanding of the 

complexities involved in implementing inclusive strategies and the need to be mindful of 

teachers' well-being and work-life balance. 

Smith, Brown, & Garcia (2022) noted the following, "while the implementation of 

inclusive strategies holds great promise for student success, certain barriers and challenges must 

be navigated to create an optimal learning environment. Among these challenges is addressing 

the needs of students who display physically aggressive behaviors, which may disrupt their 

ability to remain in the inclusive classroom throughout the entire day. To ensure a safe and 

positive experience for all, a carefully tailored approach is essential. These students will be 

provided the opportunity to participate in the inclusive environment for as long as they can 

manage, with educators and paraprofessionals closely monitoring their behavior. Should 

aggressive behaviors arise, a gentle and supportive transition out of the classroom will be 

initiated until the behaviors subside. Through this personalized and compassionate approach, we 

aim to foster an inclusive environment where all students can thrive while prioritizing the safety 

and well-being of every individual within the learning community." Recognizing the challenges 

that may arise when addressing the needs of students displaying physically aggressive behaviors 

in an inclusive classroom will raise the awareness of educators. By acknowledging these 

challenges, the importance of adopting a carefully tailored and compassionate approach to ensure 

a safe and positive learning experience for all students (Smith et al., 2022). 

Conclusion 

 

 This educational initiative embodies a comprehensive approach aimed at implementing 

student inclusion effectively and precisely within the general education environment (Smith, etc. 

2022). By incorporating cooperative learning, peer interactions, inclusion strategies, and 
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observations, the project endeavors to address the existing challenge of insufficient student 

inclusion for those with diverse abilities. The primary goal centers on creating a diverse and 

inclusive curriculum to enhance student inclusion in a safe and inviting environment, while also 

prioritizing teacher training for delivering differentiated instruction in this inclusive setting. 

At its core, this initiative is driven by the paramount objective of crafting a curriculum that not 

only celebrates diversity but also fosters inclusivity, thereby amplifying the participation of all 

students within a secure and welcoming milieu. This approach acknowledges that education 

thrives when it reflects real-world diversity, promoting a sense of belonging among students of 

varied backgrounds and capabilities. 

Central to this endeavor is the emphasis on equipping educators with the necessary tools 

and knowledge to deliver instruction that caters to the unique needs of every learner present in 

this inclusive setting. By prioritizing teacher training, the initiative ensures that differentiated 

instruction becomes an integral part of the educational landscape. This equips teachers with the 

skills to adapt their teaching methodologies, materials, and assessments, thus guaranteeing that 

each student's potential is maximized. The school improvement plan will impact students with 

disabilities. With a clear and organized approach to inclusion in the general education classroom, 

teachers will experience reduced stress and be better equipped to focus on their students' 

individual needs. A supportive administration plays a pivotal role in ensuring teachers feel 

empowered and capable of delivering differentiated instruction effectively. Collaborative efforts 

and open communication among educators will promote a deeper understanding of the inclusion 

process and its benefits for students with varying abilities. Consequently, teachers will be 

empowered to make well-informed decisions to cater to each student's unique requirements, 

fostering a nurturing and inclusive learning environment. 
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Furthermore, the act of fostering student inclusion extends far beyond its immediate 

impact, reverberating into the heart of educational philosophy. By seamlessly weaving 

individuals of varying backgrounds and abilities into the educational fabric, a symphony of 

meaningful connections among peers ensues. The orchestration of shared learning experiences 

not only amplifies academic growth but also nurtures a profound sense of empathy, 

understanding, and camaraderie among students. Recent research conducted by Johnson and 

Martinez (2022) underscores the transformative power of this approach. Their study illuminates 

that the very act of "learning together enriches students' educational experiences, and inclusive 

placements align with global trends in education, which emphasize the importance of integration 

and inclusion as a philosophy in the educational landscape.” This research accentuates how 

inclusion is not just a localized effort but resonates with a larger, worldwide movement towards 

holistic and integrated learning environments that celebrate diversity. 

However, it's undeniable that challenges persist on the path to inclusion. As we navigate 

the complexities of diverse learning needs, socio-economic disparities, and the intricacies of 

varied abilities, schools are steadfastly committed to surmounting these obstacles. Diligently, 

educators and administrators are collaborating to bridge the gap and enhance the inclusivity of 

educational settings. By devising targeted strategies, personalized support mechanisms, and 

curriculum adaptations, schools are nurturing an environment where every student, regardless of 

their abilities, is offered an equitable chance to thrive. In these endeavors, schools are not just 

striving for inclusivity; they are cultivating a transformative and nurturing atmosphere that 

reverberates beyond the classroom. By enhancing the inclusion of students with diverse abilities, 

they are sowing the seeds of a more compassionate, understanding, and interconnected society. 
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In this tapestry of educational evolution, each thread of inclusion woven today contributes to a 

richer and more harmonious fabric of tomorrow's world. 
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