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Abstract

The aim of this paper is to aid educators in sustainability or social innovation to make
sense of their creativity. We use a systems model of creativity (Csikszentmihalyi 1988,
1996, 1999) as an enquiring device to tease out issues that influence creativity within
these realms. Data from semi-structured interviews with senior and junior educators in
two geographical locations lead us to elaborate two systems models to reflect creativity.
These models portray creativity as emerging from the alignment of and connections
between creators, domains and field elements as suggested by Csikszentmihalyi. How-
ever, we also identify some intermediary or absent connections between the model
elements which deserve further attention, as their uncritical pursuit could potentially
exacerbate exclusion or marginalisation of junior educators’ personal values and interests.
Therefore, critically and creatively informed learning could be better cultivated in these
realms. This and other insights could have important implications for how creativity and
its nurturing in education could be advanced in the long run.
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Systemic Practice and Action Research

Introduction

Many educational institutions worldwide are currently promoting sustainability or social
innovation as valuable areas of knowledge. As educators in these areas and with different
degrees of seniority or experience, we often find ourselves facing daily challenges in response
to continuous internal and external demands (Alcaraz and Thiruvattal 2010). These include
teaching our students the value of new and changing knowledge compared to traditional or
more stable methods (Ghosal 2005). Additionally, we are required to prepare students to learn
by ‘experiencing’ or ‘doing’, as a way of helping them secure employment whilst developing a
sense of responsibility towards their organisations, communities or societies (Wagner 2015;
Millar and Price 2018). We are to be innovative in our teaching methods to clearly show
students the conceptual and practical values of what they are learning (Dieleman and Huisingh
20006).

To address the above issues, in this paper we adopt a view of creativity as a systemic
phenomenon (Barron 1968; Amabile 1983; Csikszentmihalyi 1988; Montuori and Purser
1995; Glavenau 2010; Glavenau et al. 2019; Cérdoba-Pachén 2019). This means that crea-
tivity emerges as the by-product of knowledge interactions between creators and other relevant
individuals or groups. We use a systems model of creativity proposed by Csikszentmihalyi
(1988, 1996, 1999) to identify and enquire into the activities, relationships and emerging issues
that (could) be influencing, or influenced by, educators of sustainability or social innovation.

Our interpretations and findings from conducting several interviews with senior (having
more than 5 yrs’ experience of teaching and research; hereafter referred to as “seniors”) and
junior educators (having less than that; “juniors”) in two different geographical contexts lead
us to elaborate different systems models for creativity. As a result, we conceive of creativity as
gradually emerging from the interactions between creators (educators), domains and fields of
knowledge related to sustainability or social innovation. However, we also identify some
intermediary, absent connections between the models’ elements which deserve further atten-
tion. Their uncritical pursuit could potentially exacerbate exclusion or marginalisation of less
experienced (i.e. junior) educators’ personal values and interests, to their detriment and that of
education in these areas in the long term. This and other insights could have important
implications for the study and promoting of creativity in education.

Sustainability and Social Innovation

After their initial ‘boom’ or ‘novelty’ in education and under the different labels: Sustainable
Development, Social Enterprising, Sustainability, Social Innovation (Moon and Matten 2004;
Pol and Ville 2009), sustainability and social innovation have become key education areas
worldwide. Knowledge of these areas could help students and educators develop critical
awareness, skills and knowledge of impacts of organisational or managerial activity in the
wider sphere of society and worldwide (Dieleman and Huisingh 2006; Domask 2007; Reason
2007; Alcaraz and Thiruvattal 2010; Gitsham 2012; Kurucz et al. 2013; Zorio-Grima 2018).

However, there are several challenges for educators in these areas (Lozano 2006; Brower
2011; Smith and Woodworth 2012; Aragon-Correa et al. 2017; Zorio-Grima 2018). Among
them, educators need to continuously: i) ensure the physical (public status, prestige) and online
visibility of their efforts and initiatives (Zorio-Grima 2018); ii) secure financial or educational
resources needed to develop innovative learning activities (Lozano 2006; Brower 2011; Smith
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and Woodworth 2012; Tomkins and Ulus 2016); and iii) identify and work with champions
(individuals, groups) across institutional departments to persuade others of the value of their
work (Lozano 2006).

Furthermore, educators need to pose and address learning questions for which there are no
straightforward answers let alone defined problems (Csikszentmihalyi 1996; Craft 2001).
Existing theories and models of management education need to be challenged (Ghosal
2005) whilst educators keep abreast of their interests or career prospects and those of their
students (Wagner 2015). There is a need for educators to generate novel, valuable and
implementable ideas, processes or practices in research or learning/teaching. We are to manage
ambiguity and uncertainty, take significantly important risks or follow our inner motivations or
life purpose(s) (Wagner 2015; Amabile 1983; Amabile 1998).

As an emerging trend worldwide in the field, creativity is not considered a property of
individuals but rather a systemic phenomenon. This means that creativity emerges in the
interaction between creators and their relevant audiences (Barron 1968; Amabile 1983,
1998; Csikszentmihalyi 1988; Montuori and Purser 1995; Sawyer 2006; Glavenau 2010;
Glavenau et al. 2019; Cérdoba-Pachon 2019). Csikszentmihalyi (1988, 1996, 1999) proposes
a generic systems model of creativity comprising three elements, whose interactions reflect
and generate what are socially and culturally accepted as creative contributions at a given time
(Figure 1).

In Csikszentmihalyi’s model of creativity, creators’ ideas and activities are shaped by
domains and fields of knowledge. Domains of knowledge refer to sets of memes or items of
information that individuals build on and create and which are adopted. Through protracted
and lengthy efforts, creators learn to manipulate these memes and generate novelty in the
form of new or updated memes.

The attribution of novelty is what society and culture consider relevant at a moment in time.
Such attribution is given by fields of knowledge or groups of individuals who can alter the
structures of knowledge domains and influence or be influenced by creators’ work. Fields are
conceived of as individuals or groups of ‘gatekeepers’, ‘sponsors’ or ‘advocates’ who select
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what counts as ‘novel’ in a domain of knowledge (i.e. by judging, funding or commissioning
creators’ work) and support (sponsor, advocate, fund) it.

A simple example of this model in practice could be that of writing an academic paper or a
textbook. Authors (creators) learn the symbols or memes used in a specific domain of
knowledge and generate a novel contribution that is then assessed by journals/book editors
or reviewers, other educators or educational managers (the field) as such. Contributions can
then be accepted and incorporated into the respective domain(s) of knowledge for future use
by others in research, education or practice. In the whole process, there is continuous
interaction between authors, colleagues, editors or reviewers that contribute to shape up what
will finally emerge as a published, legitimate, creative output.

The model’s perceived analytical focus on eminent or ‘big’ or ‘eminent’ creativity has been
a source of criticism, as other and more mundane, daily life manifestations of creativity have
been identified in the creativity field (Craft 2001; Kaufman and Beghetto 2009; Hanson 2013;
Cordoba-Pachon 2019). Furthermore, the gradual unfolding of creativity might not fully align
with macro, protracted processes of differentiation or integration of knowledge as
Csikszentmihalyi (1988) suggests. In this regard, the model could consider in more detail
how less ‘gifted’ individuals deal in their daily lives with tensions and dilemmas when
pursuing creative efforts, so that their attempts or ‘failures’ could also be critically included
as part of creative processes or activities (Hanson 2013).

In this paper we use Csikszentmihalyi’s model as an enquiring, interpretive lens to study
phenomena of creativity in sustainability and social innovation education. We focus our
analysis on educators in these areas, their immediate relationships with other individuals or
groups of people. This will help us form an overall sense of how their creativity emerges, what/
who influences/hinders or what/who is influenced or hindered by them, and what could be
done to improve their current situation.

Methodology
Case Studies Selection

We carried out two case studies in two different geographical contexts (Eisenhardt 1989; Yin
1994). These are to be named PM and UNU respectively. We selected institutions that have
developed education and research in sustainability or social innovation for several years, and
which are internationally recognised, attracting students and academics from different parts of
the world. The choice of these as case studies also follows our intention to have a represen-
tative sample of the dynamics of education and with two different experiences, as well as to
have adequately traceable/defensible sources of data and insights.

The first case, PM, is drawn from a technical university founded in 1863. It has
fivecampuses including its headquarters. There are more than 40,000 students across the three
main teaching and research areas hosted by the university, namely architecture, design and
engineering. Our case is based on education at the Department of Management, Economics &
Industrial Engineering, as it hosts research and teaching activities related to both social
innovation and sustainability. The case builds on experiences of a group of educators and
researchers which delivers education mainly in social innovation and other subsidiary areas
including economic sustainability, social investment, social impact measurement and social
growth.
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The second case, UNU, is drawn from a university founded in the mid nineteenth century.
Initially established as a women’s college, it has undergone a series of transformations
including the appointment of the first female professor, the merging with another college,
and the setting up of a liberal arts driven school of management in the 1990s. Currently this
institution hosts more than 9000 students in both undergraduate and postgraduate levels.
Sustainability education is delivered through different programmes at these levels and mainly
at the management and geography schools. We focus our case study on the School of
(Business and) Management. Alongside the introduction of courses and programme options
in sustainability at different levels, UNU has also adopted the Principles for Responsible
Management Education or PRME and has joined associations like EABIS (European Acad-
emy of Business in Society). Among other activities, an annual PRME report is prepared and
submitted annually with contributions from educators who are also invited to attend EABIS
events.

We recruited educators from each case whom we considered had different roles (teaching,
research or any other form of leadership) as well as diverse backgrounds and education
experience. We were particularly keen on having a balanced mix of senior (more than 5 yrs
of experience in research and teaching) and junior educators (less than that), to be able to
identify potential differences in their perceptions. With those who initially responded posi-
tively we employed a “snowball sampling” technique (Rubin and Babbie 1993; Sheu et al.
2008) to identify other educators which we could reach. Overall, we recruited thirteen (13)
participants as reported in Table 1.

Collection of Data

We built and analysed the above cases using three main strategies: 1) Designing and
conducting a series of semi-structured interviews with educators in UNU and PM; 2) Drawing
and presenting a rich picture and systems model for each of the cases with information
collected through the interviews (Checkland 1981); and 3) Iterating over the above data in
order to reduce potential biases (Eisenhardt 1989) and help us generate further insights as to
how educators’ creativities could be better understood and nurtured.

The interview questions were focused on three different sections/stages for an educator,

CEINNT3

namely “becoming”, “acting”, and “being” (see appendix 1). The “becoming” section is

Table 1 List of interviewees for our study

Case Interviewee Role of the interviewee

UNU D.P. Junior educator
H.T. Senior educator
L.R. Senior educator
N.V. Junior educator
S.W. Senior educator
S.A. Senior educator

PM F.A. Junior educator
M.C. Senior educator
M.P. Junior educator
R.L. Junior educator
D.C. Junior educator
R.R. Senior educator
1LB. Senior educator
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specifically relevant for the framework in which creativity emerges as a long and protracted
effort as suggested by Csikszentmihalyi’s model. Within this section, we asked interviewees
questions concerning how education has become important for them, and what issues or
circumstances have influenced this process. We did not provide a specific definition of
creativity, and only when asked we talked about the attributes of a creative idea/process/
product: something novel, that is of value to others than the creator, and something that
‘works’ or can be implemented (Runco and Jaeger 2012; Cropley and Cropley 2016).

The second section/stage dealt with “doing”. We were interested to know how creativity is
included in educators’ daily activity, since creativity also has to do with integrating disparate
domains of knowledge, and with interacting with people inside and outside their own field
(Csikszentmihalyi 1996). We asked about knowledge, tools or resources used by educators
within and beyond their institutions to develop educational activities.

Finally, the “being” section aimed to investigate how educators perceived themselves as
being or having become ‘different’ from others. We asked how their activity has contributed to
making them different from others (other educators, students, external individuals), and if or
how such differences could relate to their values, research or teaching interests.

The interview protocol and questions were finalised via some pilot interviews. Subsequent-
ly, all the interviews were carried out, with an average duration of half an hour and one
(1) hour. Consent to use the contents of interviews was obtained prior to conducting each of
them. Interviews were recorded and interviewers took notes during and immediately after.

Development and Validation of Rich Pictures and Systems Models

We clarified and validated the content of the interviews by drawing rich pictures of each of our
cases. The Rich Picture has its origins in soft systems methodology or SSM (Checkland 1981;
Stanton and Mcllroy 2012). It is a representation or expression technique whose main purpose is
to provide a comprehensive description of a situation to help its actors make sense of and learn
about it as perceived by themselves and others. Rich pictures are recognized to be particularly
interesting to provide easily interpretable and preliminary depictions of complex systems or
situations (Checkland 1981). The description provided by rich pictures is inherently flexible, thus
allowing researchers to iterate and integrate information from a variety of sources (Monk and
Howard 1998; Stanton and Mcllroy 2012), as well as gain a broader view of a situation.

With the content and insights obtained by discussing the rich pictures among ourselves and
with the cases’ participants, and using Csikszentmihalyi’s model as a template, we formulated
several systems models of creativity. According to Checkland (1981), systems models would
allow a comparison of how things could work versus how they currently work, enabling us as
researchers to formulate and discuss possibilities to improve a situation as perceived by
participants.

In the following section of the paper the two case studies are presented together with their
rich pictures and systems models. We then discuss the resulting insights and formulate some
implications for the future improvement of creativity in education in the realms explored.

PM Case: ‘It is complicated’

The authors started by building the case of PM university. While doing that, a feature that all of
us noticed from the interviews was the high degree of ‘complicatedness’ perceived by PM
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educators. Indeed, this is a feature that clearly emerged from all the interviews we carried out,
and several drivers for that can be recognized. First, multiple intersections among the different
players can be identified, thus increasing the presence of multi-level relations. Second, all the
interviewees mentioned that they have been collaborating with other individuals and organi-
sations, several of whom are external to their educational institution (Figure 2).

The rich picture speaks about how, in the PM case, the presence of many interactions
between people generates a ‘space’ for creativity. In the following, some evidence from the
PM case is presented, thus highlighting how this space for creativity is generated and the
intersections among creators.

First, where there was no clear (although favourable) organisational structure or allocation
of responsibilities, both senior and junior educators have had the opportunity to bring their
unique ideas and contributions to create this space. An example of this is the process that led to
the creation and the growth of a particular MSc course related to social innovation. This course
has been developed under the stimulus of senior educators (i.e., full and associate researchers)
in collaboration with post-doctoral research fellows and PhD candidates). At the beginning of
the social innovation initiative at the institution, senior educators could bring their own
contribution in the first phases of the design of courses, when they had to give the main
direction and position the course within the faculty offer. The novelty of the course and a
research funding track record in social innovation also allowed them to use innovative teaching
methods and co-design and co-deliver it with outside organisations, for instance, involving
students in identifying societal challenges, and addressing them in collaborative and sponsored
projects with social innovation organisations in field work. Several PM educators mentioned
this:

“We decided to use some new tools to approach creating an exercise with students, and
we tried to focus a little bit on what we were trying to research. So, proposing some
topics for projects that come from our experience and our interest.” — M.P.
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Fig. 2 A rich picture of social innovation education at PM
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“This [the new MSc programme] was designed to be the honour programme for
multidisciplinary education...the idea was [initially] a bit vague, but [we argued that]
it was our engineering, architecture and industrial design students who should have been
exposed to additional content not necessarily related to their field of study to improve
their preparation.” — M.C. (brackets added).

“We asked people about their city and places where they lived, and we tried to find
projects based on societal problems experienced by these people. Culturally it was the
first time in the history of Italian policy making that we financed, not supply-side
research, but for the first time we used the problems as the fundamental units for action.
We wanted to boost multi-disciplinarity and problem solving.” — M.C.

Secondly, since courses in social innovation were completely missing in the MSc offer, senior
PM educators found an opportunity by moving from their ‘old’ institutions or careers. They
connected with academic and professional peers and mentors with whom they could discuss
and enhance their initial ideas. Through time, some of these connections became educators
themselves. As a result, junior educators (PhD students, tutors) and students found a ‘space’
where they are stimulated to help advance the curriculum and benefit from this.

A key connecting element for creativity is what educators call ‘the learning lab’. This
is a series of activities that are complementary to normal lectures. Students work in
project groups to address needs that have been identified and presented by external
stakeholders (non-governmental organisations, social enterprises). Through the course of
a semester and with the support of junior educators, groups work to develop solutions
which are then presented to relevant stakeholders. The high exposure to real situations
gives both junior educators and students opportunities to learn by experience. This form
of learning stimulates the creativity of juniors by designing ways (i.e. the spaghetti
challenge, an experience to build something together) to help students gain and practice
their soft (communication and presentation) skills. At the same time such degree of
exposure contributes to intensify the perceived complicatedness of PM, leading juniors to
adopt hybrid profiles, in other words, becoming educators, researchers and managers at
the same time, whilst connecting their values with their work.

These and other insights from the rich picture allow us to generate a systems model of
creativity for PM as portrayed in Fig. 3. This model shows how senior and junior educators act
as brokers between domains and fields of knowledge, as they are asked to build new social
impact measurement models to be adopted by government organisations and to be further
refined by government funding or policy. Also, the ‘learning lab’ acts as a connecting element
between senior (course content) and junior (ideas for improving group work) educators’
activities and their passion for social innovation. External stakeholders (experts, government
representatives or funders) could be conceived of as belonging to fields of knowledge. Some of
them require more practical or accurate methodologies to measure social innovation impact,
and therefore influence the creativity of senior and junior educators to develop them.

It is also worth noticing though that in PM, it is mainly senior educators (and not junior)
who can lead or build field relationships. On the one hand, it seems to be a natural and
resulting behaviour, as high-level relations need to be managed by experienced educators. On
the other, junior educators are often prevented from creating their own network with internal or
external stakeholders outside the lab, and they are not explicitly allowed to interact directly to
generate impact in the field. Their interactions are somehow “filtered”, and feedback from this
is unclear.
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Fig. 3 A systems model of creativity at PM

UNU: A Hub for Sharing

The UNU case could be briefly described as a hub for sharing. In particular, the idea of a
‘sustainability hub’ came to us when presenting our pictures, models and findings to
UNU participants. Like the PM case, at UNU, several senior educators said that they had
also found a ‘space’ to meet valuable and like-minded peers and mentors to talk about
sustainability. They found themselves able to exert their creativity by engaging more
directly and innovatively with colleagues and students and collaborating to advance their
research agendas (Figure 4).

Furthermore, seniors regard this hub to be ‘saving space for their career’. Earlier on
and in other institutions they had to bear traditional forms of education in the form of
‘lecturing by slides’, or extending content in economics, business or accounting to
include some ‘additional’ sustainability considerations or interpretations. This, together
with opportunities to work elsewhere and UNU’s internationally recognised research
reputation contributed to educators’ move. In this new (friendly) location, seniors have
been able to design and run their own sustainability courses using innovative and
experiential methods like games, role playing, or critically designed case studies. They
have also been able to pursue their own research agendas: this is often done in
collaboration with, or by mentoring or being mentored by, colleagues. As mentioned
during our interviews,

“And in the accounting department, I once again had to teach mainstream accounting,
but I was lucky enough to develop two courses in the social environment accounting
area, stakeholder engagement, and reporting. So, I was teaching undergrad, postgrad and
MBA students in those kind of broad areas... So I've always felt like I'm on the fringe
of an accounting academic and a management academic, but the common thread from
all of it was sustainability... So when I joined UNU, nearly a year ago, when I got a job
in sustainability CSR it kind of feels like a match.” — H.T.
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“And so, I moved to the UK, and the move to the UK represented a change in all
possible respects. I feel part of it, whereas in my former space I felt like an alien, I don’t
know whether it was freedom of research that is granted here to create this kind of
positive home of sorts or something else.” — L.R.

At UNU, many junior educators also came to the hub attracted by the reputation of UNU’s
interdisciplinary research centre. Juniors’ creativity has unfolded in two ways: a) in relation to
their own PhD studies and b) in helping seniors or mentors to teach by delivering practical
workshops in whichthey can present their own research sometimes. Although many of the
juniors share the seniors’ passion for sustainability, some of their perceptions about the
‘saving’ nature of the hub in relation to sustainability are mixed:

“As for the preparation in general, I would say that working on seminars I mostly related
to what lecturers were telling me, so most of them were quite organized and therefore
had a ready topic. Some of them also provided slides, which was the further extreme
organization.” — D.P.

“I have been at UNU for 3.5 years, started teaching not necessarily sustainability courses but
marketing, behaviour, consumer, consumption, advertising and digital marketing.” — N.V.
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“I wasn’t asked to teach a seminar on sustainability, I was asked to teach a seminar on
ethical consumption. In which I spoke about sustainability and I used themes such as
resilience which belong to the sustainability world. In this way it is a little bit of stretch
to say | was a sustainability educator.” — D.P.

Figure 5.

The derived systems model of creativity for UNU in fig 5 shows that senior educators
have created or contributed to a ‘space’ or a ‘hub’ thanks to their gradually established
connections within the field (their research, diverse although limited learning resources,
UNU research centre and its reputation). The institutional environment has enabled them
to establish or work on sustainability sub-domains of knowledge (e.g. accounting for
sustainability, corporate social responsibility, human resource management, consumer-
ism, supply chain management). UNU junior educators participate through the research
centre in the established connections made by seniors, but they are also craving more
clarity and inclusion.

When presenting the rich picture and systems model to UNU faculties at an away day
organised by the sustainability research centre, we highlighted the above connections
(established, in need of being better nurtured or clarified). A first reaction from one senior
educator did not focus much on what was missing according to the suggested model (i.e.
clearer impact in industry or government in fields of knowledge, or better inclusion of juniors);
rather, she highlighted the need for us to evidence the unique interdisciplinary nature of the
‘hub’ in comparison with other higher education institutions, and how the research centre was
‘successful” in promoting and managing inter-disciplinary activities.

We took her point on board. We would consider the inclusion of the research centre as a
potential intermediary between creativity subdomains of knowledge and fields, as the systems
model of figure 5 shows, but also prompted further discussion by asking the question:
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Fig. 5 A systems model of creativity at UNU
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“So what is really stopping ‘us’ in being more creative?” After some silence from the audience,
another senior educator answered, timidly: “Maybe a fear to fail...?”

This reaction suggests that there are ways in which educators’ creativity could become
more inclusive and empowering. We discuss this and other issues in the next section of the

paper.

Discussion

Overall, our findings show that education in sustainability or social innovation is rich,
multifaceted, ‘complicated’ and with opportunities to further develop. Creativity in these areas
has emerged as senior educators moved to friendlier institutional locations and could design
and teach courses in innovative (i.e. experiential learning based) ways to establish domains or
subdomains of knowledge; they were also able to network or bring like-minded academics,
associations, funders, policy makers or hybrid professionals. These in turn have influenced and
have been influenced mostly by senior educators’ work.

For junior educators, creativity is about joining in or taking part in what goes on in the
‘spaces’ created by seniors. It is also about helping teach relevant content and devising ways to
better support students’ learning in lectures, workshops or practical projects, all of this whilst
developing their own research and teaching agendas.

Whilst senior educators’ creativities seem to align to Csikszentmihalyi’s model, there are
some additional (or missing) elements whose presence could help juniors feel included or less
marginalised, and which could contribute to sustain creativity in these realms in the long term.
In line with the findings of Gangadharbatla (2010) and Stierand et al. (2014), our systems
models have revealed the presence of intermediary or connecting elements as being
potentially conducive to as well as conducing creativity. This is the case of the learning lab
at PM and the research centre at UNU. These elements seem to have acted as conduits of
knowledge towards and from relevant (sub) domains and fields of knowledge.

Despite the positive role of these elements in gradually aligning education with what goes
on elsewhere in societies (Csikszentmihalyi and Wolfe 2000), if uncritically pursued, these
intermediaries currently exclude or marginalise other ways of learning about sustainability or
social innovation. Their activities could be contributing to reinforce hierarchical power
relations between senior and junior educators (Tomkins and Ulus 2016; Burchell et al.
2015; Millar and Price 2018).

Moreover, this potential exclusion or marginalisation of junior educators or other ways of
learning can also be legitimised by the systems model itself, if senior educators fail to
acknowledge that the connections with fields and domains of knowledge that they have
established have not only been the result of their efforts as ‘lone’ geniuses (Montuori and
Purser 1995), but also of participations at different levels of other actors including junior
educators and students. A systemic view of creativity invites us to consider how creativity is
not the property of our individual or collective actions, but also the actions or inactions of
others (students, institutional managers, research centres or learning labs, etc.).

Other ideas about systems thinking and creativity can continue helping us. Experiential
learning based forms for education, like the ones identified at PM and UNU (projects, games,
role playing, learning labs), could be complemented in three ways. Firstly, rather than
being passive to societal values, junior educators and students can be better understood as
increasingly driven by their passion, curiosity and a sense of commitment to save our planet
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(Wagner 2015). In terms of the systems model of creativity used in this paper, they could also
be considered active members of SE/SI domains and fields of knowledge. With this in mind,
seniors could develop appropriate learning environments to help them generate direct and
measurable impacts by

a. setting up challenges that align with their curiosity, skills and inner motivations
(Csikszentmihalyi 1996; Amabile 1998);

b. mentoring them to pursue efforts that respond to their own sense of purpose in life
(Wagner 2015);

c. designing and facilitating activities and conditions that get the best of juniors’ (or
students)’ skills, motivations and knowledge, and

d. developing their creative thinking skills as well as their expertise (Amabile 1998).

Secondly, senior educators could help their junior colleagues and students to “fail safely”’ (i.e.
when establishing networks or trying new teaching or learning methods), and with a view that
failure can contribute to generate a more inclusive and learning culture in which creativity and
failure are equally valuable (Hanson 2013; Wagner 2015; Cdrdoba-Pachon 2020a). Lastly,
there is a wealth of techniques which could instil in educators and students the development of
new learning approaches. For instance, using systems models, metaphors or analogies to
explore local situations; challenging taken for granted assumptions about them; allowing time
for unstructured ‘play’; building assessment criteria for creative work; instilling tolerance for
ambiguity; delaying and diversifying gratification; encouraging collaboration or risk taking
(Amabile 1998; Wagner 2015; Sternberg 2010; Cropley and Cropley 2016; Cérdoba-Pachéon
2011, 2020a).

The above insights suggest that it is important to challenge our current thinking and
creativity to develop and sustain education in sustainability and social innovation. It might
be time for (senior) educators to ‘let go’ of what has worked well for all of us in the past. It is
the openness to new ways to foster creativity, the curiosity, the directedness/ ambiguity that
comes from engaging ourselves, our students and others in continuously exploring the realms
of sustainability or social innovation which could help us to sustain our efforts and those of
future generations. We should continue being or becoming creative. The hope is that the
insights of this paper could inspire other educators to do the same.

Limitations and Future Research

In our study, we relied on Csikszentmihalyi’s (1988, 1996) model and research method
(interviews) to identify issues and implications for the further development of creativity. We
did not directly observe educators crafting their creativities and this could limit the scope of
our interpretations or proposals to advance education. More systemically oriented methods of
enquiry could be used in this regard.

Furthermore, we did not subject our ideas to long or critically informed debate with our
research participants. This is something that could help enrich dialogue between systems
perspectives about creativity, and which could be helped by employing power-sensitive
participative methods or techniques (Cordoba-Pachén 2020b). This could also help us better
understand how experiential learning activities could better work with young educators and
students and in more detailed consideration or awareness of their own (power) circumstances.
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For future research, we would like to study in more depth what it is that educators and
students in sustainability and social innovation do when thinking about creativity and novelty;
what challenges and opportunities they encounter in practice; who they rely on when devel-
oping and testing their ideas; and what institutional constraints or opportunities they think of in
relation to how education could help them address the challenges encountered now and in the
future.
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Appendix 1- Interview Questions
Name
Background:

*  Your position in the university
* How long you have been working for this university

The ‘becoming’ of sustainability/social innovation education (SE/SI):

* Inyour view and according to your experience, how is it that Sustainability Education SE
or Social Innovation Education (SI) has become a space or set of spaces of education,
learning and research (academic, practical)? What drivers, pressures, policies have influ-
enced it?

*  Globally?

* In the country where you are now working?

Your ‘becoming’ an SE/SI educator:

* How is it that you have become a sustainability/social innovation educator?
* Describe the formation of your identity or identities as such.

Your ‘doing’ or ‘acting’ in SE/SIL:

e Currently, how is it that you make use of the different knowledge spaces and tools
provided within and beyond your current institution to develop SE/SI?

* For instance, in preparing or delivering a SE course/resource how do you define its
content?

* Do you employ already existing technologies/tools/formats/assessments, or have you
created ad hoc ones?

* How do you define the content of the above activities? How much use do you make of
cross-fertilisation between your own discipline and others?

Your ‘being’ in SE/SI:
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*  How do you make use of other spaces, tools, ways of thinking or acting which mark a
difference between you and any other type of educator? For example, how do you manage
your own learning/research agenda in ways which you think are different to other
educators?

*  How do we know that SE/SI is making a difference in ourselves and others?

*  How do you link SE/SI with your own personal values?

Many thanks for your time!
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