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ABSTRACT

This case study examined a college counseling program at an inner-city
high school where Black students are in the majority, excel academically, and are
sent, in large numbers, by the school to college. The researcher analyzed the
roles of the college counselor, college peer counselors, and the college center in
creating a college-going culture among Black students. Key statistics regarding
college access for Black students in California, and across the nation, also were
presented. This researcher used interviews, observations, and school artifacts
as data sources to describe the practices of an effective coliege counseling
program.

Five key themes emerged from the data: (a) the difference between
college counseling and guidance counseling; (b) the role of the college counselor
in creating a college-going culture; {(c) the role of peer networking; (d) the
integration of the college admission process into the school's curriculum; and (e)
the role that positive social reproduction plays in creating a college-going culture
among Black students. The researcher sought to enhance the collective wisdom
on college counseling for Black students by developing recommendations for
minimum standards for the implementation of effective college counseling
programs in inner-city high schools. The results of this case study could be
replicated, through an experimental or quasi-experimental design, at other inner-
city schools as well as at any school that wishes to create a college-going

culture.
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CHAPTER ONE

INTRODUCTION

Overview of the Study

Despite the election of the country’s first Black president, our nation still
struggles to provide educational opportunities for Black and other minority
students (Carter, 2009; Lum, 2009). Many of the nation’s inner-city public
schools continue to be segregated and overcrowded with large numbers of poor
minority students, many of whom may never experience the same educational
opportunities that allowed President Obama to be elected as 44™ president of the
United States.

Access to a quality education continues to be a major civil rights issue that
faces the country (Allen, Bournos-Hammarth, & Teranishi; Carter, 2009;
Teranishi et al., 2004). States such as California continue té struggle to close the
educational achievement gap that exists between Black and White students
(Allen et al., 2002). Many of the nation’s low-performing inner-city public schools
continue to under serve a student population that is comprised primarily of Black
and other poor minority students (Allen et al., 2002; Anderson & Larson, 2009;
Griffin, Allen, Kimura, & Yamamura, 2007; Knight-Diop, 2010; Teranishi et al.,
2004).

The U.S. public educational system continues to struggle with a legacy of
segregated inner-city public schools (Allen et al., 2002; Kuykendall, 2004;

Teranishi et al., 2004). Research shows that many inner-city schools have a



growing population of poor Black and other minority students who appear to have
a challenging time graduating from high school and matriculating on to systems
of higher education (Allen et al., 2002; Chapman, Laird, & KewalRamani, 2010;
Editorial Projects in Education Research Center, 2010). The mission of the U.S.
public educational system seems to vary, based on a student’s race, where he or
she grows up, or his or her socioeconomic status (Teranishi et al., 2004).

Evidence that opposes the existence of a post-racial era can be found in
the U.S. (Allen et al., 2002). There continues to be segregated inner-city
schools, large disparities in the college-going rat/es among the nation’s Black
students when compared to their White and Asian counterparts, and much higher
unemployment rates among Blacks, again as compared to Whites and Asians
(Allen et al., 2002; Krueger, Rothstein, & Turner, 2006; Kuykendall, 2004;
MciManus, 2011). The California Department of Education (California
Department of Education [CDE], 2010) reported a 34% dropout rate for Black
students during the 2007 academic year, which is 16% higher than the national
average. During the same period, the dropout rates for White and Asian
students were 12% and 8%, respectively (CDE, 2010).

The admission statistics for Black students are of greater concern once
one considers that, on average, only 50% of Black students who enter the ninth
grade graduate from high school (Chapman et al., 2010; Editorial Projects in
Education Research Center, 2010; Krueger et al., 2006; Orfield, Losen, Wald, &
Swanson, 2004). Research by the Editorial Projects in Education showed that,

nationally, only 54% of Black students who should have graduated with the class
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of 2007 received their diplomas. This research was conducted with the class of
2007 because the tracking of graduation rates usually lags a couple of years
behind the current year (Editorial Projects in Education Research Center, 2010).

As California and the nation struggle with one of the worst recessions on
record, many inner-city public high schools appear to be having an equally
challenging, if not tougher, time ensuring that Black students are academically
prepared to gain admission into college (Allen et al., 2002). This is of great
concern because now, more than ever, a college degree has become the
gateway into the middie class (Carter, 2009; Knight-Diop, 2010; Lapan &
Harrington, 2010; McManus, 2011). Research indicates that college graduates
earn more money and have lower unemployment rates than do people with only
a high school diploma (Carter 2009; California Postsecondary Education
Commission [CPEC], 2007b; McManus, 2011). A 2007 study conducted by the
California Postsecondary Education Commission (CPEC) found that Californians
with bachelor's degrees earn nearly double the income of individuals with only a
high school diploma (CPEC, 2007b).

U.S. Department of Labor statistics show that, on average, individuals with
college degrees have increasingly more career opportunities even in economic
downturns (Carter, 2009; McManus, 2011). According to McManus (2011),
individuals with college degrees are more likely to find jobs during a recession.
Additionally, overall, there appear to be far fewer jobs available for people who
merely complete high school (McManus, 2011). Many economists predict that

the competition both for low-paying jobs and for admission into colleges will
)
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continue to increase over the next 25 years (Carter, 2009; Jez, 2008; Krueger et
al., 2006; McManus, 2011).

The unemployment rate for individuals 25 years and older who have less
than a high school degree is approximately 14%, which is over three times the
unemployment rate (4.2%) for individuals who have earned a bachelor's degree
(Bureau of Labor Statistics, U.S. Department of Labor, 2011). The Bureau of
Labor Statistics, U.S. Department of Labor also listed the unemployment rate for_
Blacks as 16%, which is double the rate of unemployment for Whites (8%) and
Asians (7.8%).

Research indicates that Black students are far more likely to live in
impoverished neighborhoods (Balfanz, 2009). According to the 2000 Census, six
out of every ten Black students across the nation attend a public high school in
which nearly half of students qualify for the federal government’s free or reduced
lunch program (Balfanz, 2009). Balfanz argues that many of the nation’s Black
students attend public schools in neighborhoods where the public educational
system and the community at large usually devalue the role that a college
education plays in upward mobility. In such neighborhoods and schools,
perceptions about college attainability are often very low, and access to effective
college counseling is often unavailable (Bryan, Moore-Thomas, Day-Vines, &
Holcomb-McCoy, 2011; Chavous et al., 2003; Crane 1991; Crossley, 2003; Ogbu
& Simons, 1998; Rodgers, 2008).

Ineffective educational support systems may be a major contributing factor

in the lack of academic achievement of Black students (Altschul, Oyserman, &
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Bybee, 2006; Jackson, 1988; Ogbu, 2003; Ogbu & Simons, 1998). Ignoring the
role that education plays in upward mobility often contributes to Black students’
not taking school seriously {Altschul et al., 2006), According to Bryan et al.
(2011), effective college counseling often serves as a source of school-based
social capital for. students. College counselors often assist students by
supporting their college aspirations and career exploration through relationship
building and mentoring (Bryan et al., 2011). However, many low-performing and
inner-city schools have moved away from college counseling as a model to assist
with these tasks (Bryan et al., 2011; Lapan & Harrington, 2010; Muhammad,
2008).

Researchers state that Black and minority students’ lack of access to
effective college counseling often creates gaps between their college aspirations
and academic preparation (Bryan et al., 2011; Lapan & Harrington, 2010;
Muhammad, 2008). According to Bryan et al. (2011), minority students often
have their college aspirations derailed by counselors who are more focused on
standardized testing and other non-counseling activities.

One of the key educational opportunities that assists Black and other
minority students to achieve a college education is access to effective college
counseling (Bryan, Moore-Thomas, Day-Vines, & Holcomb-McCoy, 2011; Lapan
& Harrington, 2010; Muhammad, 2008). The approaches to college counseling
that are practiced in many inner-city high schools, however, often fail in
comparison to the approaches that are commonplace in suburban or more

affluent schools (Allen et al., 2002; Carter, 2009; Bryan et al., 2011). Research
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indicates that Black and other minority students are often negatively affected by
ineffective or often nonexistent college counseling (Bryan et al., 2011; Knight-
Diop, 2010; Lapan & Harrington, 2010).

Additionally, researchers indicate that Black students are more likely to
attend schools that have new or inexperienced counselors than are White or
Asian students (Bryan et al., 2011; Lapan & Harrington, 2010; Muhammad,
2008). Notably, inner-city high school counselors often lack the proper
understanding of the college admission process needed to properly advise Black
and other minority students in regard to their college aspirations (Bryan et al.,
2011). Extensive research attributes the low college admission rates for Black
and other minority students to such inequities as well as o a host of other
disparities (Bryan et al., 2011; Lapan & Harrington, 2010; Muhammad, 2008).

While research shows that Black students often desire to pursue a college
degree, very few of these students actually understand the relationship between
their academic achievement and admission requirements (Lapan & Harrington,
2010). Researchers believe that effective college counseling in failing high
schools can be designed to ensure that Black students understand the linkage
between their academic performance and college attainability (Bryan et al., 2011;
Lapan & Harrington, 2010; Muhammad, 2008). Declining school funding and the
focus on high-stakes testing have caused many inner-city high schools to cut
college counseling programs (Bryan et al., 2011). Research indicates that many
high school counselors who work in inner-city high schools do not have the time

or the training necessary to provide Black students with the level of academic
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advising necessary to map out opportunities in higher education (Bryan et al,,
2011; Lapan & Harrington, 2010; Muhammad, 2008).

Many low-performing and inner-city schools have implemented a system
of counseling in which each counselor has been forced to maintain student
caseloads of 300 to 1,000 students. CPEC (1983) felt that there would be a
great disparity in the number of minority students who were academically
prepared to gain admission into the University of California because many of
these students would not meet the admission requirements. Over 25 years have
passed, and CPEC's forecast appears to be a reality. Many Black and other
minority students attend schools that are not preparing them academically to
meet the core course requirements for admission to college (Allen et al., 2002;
Griffin, 2009).

Many Black students who attend inner-city public schools in California and
across the nation are not being groomed for a college education (Allen et al.,
2002; Bryan et al., 2011; Griffin, 2008, 2009; Griffin et al., 2007; Teranishi et al.,
2004). in 2007, only 6.3% of the approximately 36,000 Black students who
graduated from a California high school were eligible for admission into the
University of California (UC), which is the flagship public university system in
California (Griffin, 2008, 2009). Table 1 presents CPEC data on the percentages
of high school graduates from the class of 2007 who were eligible for admission

into UC or California State University (CSU) campuses (Griffin, 2008, 2009).



Table 1
Public High School Class of 2007 Graduates, by Ethnicity, Eligible for Admission

fo a University of California or California State Universily Campus

Ethnicity UC (%) CSU (%)

Asian 294 50.9
Black 8.3 24.0
Latino 6.9 22.5
White 14.6 37.1

Griffin, A. (2008). University eligibility study for the class of 2007 (Report 08-20).

Sacramento, CA: California Postsecondary Education Commission.

The number of Black students who were admitted to a CSU campus is
24%. This percentage still lags in comparison to that of Asian (50.9%) and White
(37.1%) students who were admitted to a CSU campus during the same time
period (Griffin, 2009). Black students are more likely to gain admission to one of
23 CSU campuses, compared to a UC, because most of the CSUs seek to
provide access to all students who meet the minimum admission standards. The
standards are a minimum of a 2.0 grade point average (GPA) in A-G courses and
test scores of at least 30 on the ACT or 1300 on the SAT. Most CSU campuses
are not as selective as are UC campuses. However, CSU campuses have
projected to become far more selective in the coming years due to state budget
cuts (CPEC, 2010). These cuts are projected to eventually lead to fewer slots at

CSU campuses for students who meet the minimum admission requirements.



Between 1997 and 2007, the admission rates for Black students who were
academically eligible for the UC was down approximately 20% (Johnson,
Mosqueda, Ramoén, & Hunt, 2008). However, research indicates that the number
of Black students who applied to UC rose by over 60% between 1997 and 2007
(Johnson et al., 2008). According to Johnson et al., “[Blacks] today constitute
the lowest admitted group of students at each UC campus” (p. 1). The decrease
in Black admission rates is higher at more selective UC campuses such as
UCLA, UC Berkeley, and UC San Diego. For example, the number of Black
students who were admitted to UCLA and UC Berkeley between 1997 and 2007
was down by approximately 30% (Johnson et al., 2008). Figure 1 shows the
decline in admission rates into selective UC campuses between 1997 and 2007
(Johnson et al., 2008). While the number of Black students admitted to CSU is
higher, there is a need to be concerned about their low admission rates to UC
campuses because California has one of the largest populations of Black
students in the nation (Allen et al., 2002).

The need to prepare more Black students for college is not a problem that
is unique to California. Rather, many of the nation's colleges and high schools
are searching for ways to increase the number of Black students who matriculate
into systems of higher education (“The Journal of Blacks in Higher Education”
[JBIHE], 2008). Nationally, Black students make up approximately 14% of the
enrollment at four-year colleges and universities, compared to 62% for White

students (National Center for Education Statistics, 2011a). California offers a
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Figure 1. Black student admission rates into selective University of California
campus.

Johnson, R., Mosqueda, C., Ramén, A., & Hunt, D. (2008). Gaming the system:
[nflation, privilege, and the under-representation of African American
students at the university of California. Bunche Research Report, 4(1), 1—

57.

unique opportunity to study college admission because the state has the most
extensive system of higher education in the world.

According to the National Center for Education Statistics (2011b),
California has a total of 454 degree-granting colleges and universities. California
has 146 public four-year colleges/universities and 102 public community
colleges. There are far more opportunities for Black students to attend college in

California than anywhere else in the nation, yet many Black students are not
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gaining admission into the state’'s more selective colleges and universities at the
same rates as are their White and Asian counterparts (Allen et al., 2002).
Studying the role of effective college counseling programs in increasing college
access for Black students may provide an opportunity for educators to better
understand the role that college counseling plays in creating a college-going

culture among Black students.

Statement of the Problem

The overall quality of college counseling in public high schools plays a
significant role in increasing college access for minority students (Bryan et al.,
2011; Farmer-Hinton, 2008b; Farmer-Hinton & McCullough, 2008; Lapan &
Harrington, 2010; Muhammad, 2008). In addition to the space required, the
college center model calls for a coliege counselor and college peer counselors to
help students realize their college aspirations (Lapan & Harrington, 2010). Many
inner-city high schools have moved away from the model of college counseling in
favor of a system in which counselor duties are relegated to scheduling students
for classes and handling student discipline issues (Lapan & Harrington, 2010;
Muhammad, 2008). This is a problem because research indicates that college
counseling may serve as a vital link between college aspirations and academic
preparation (Lapan & Harrington, 2010).

Many inner-city high schools have decided not to devote their financial
resources, space, or their time toward college counseling or developing a

college-going culture among Black students. Inner-city schools that are fortunate
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enough to have a college counselor and/or a college center, however, often lag
in comparison to college counseling programs at high-achieving or affluent
schools (Bryan et al., 2011). In many cases, there are no clear guidelines for
how inner-city schools should implement effective college counseling programs.
Schools without an effective college counseling program appear to have a
difficult time creating a college-going culture among Black and minority students
(Bryan et al., 2011; Farmer-Hinton & McCullough, 2008; Lapan & Harrington,
2010; Muhammad, 2008).

The college admission process is very complex and requires highly
specialized training for high school counselors (Bryan et al., 2011). College
admission requirements often vary from college to college and require that high
school counselors have extensive knowledge in advising students on a range of
topics. These topics include how to calculate a college GPA, when to take
college admission tests (PSAT, SAT, and ACT), how to write a personal
statement, which colleges require letters of recommendation, admission
deadlines, application costs, tuition costs, effective scholarship searches, and
how to select a major, as well as a host of other topics that are integral to the
college admission process.

According to Farmer-Hinton and McCullough {2008), counselors play an
important role in the college planning of minority students. In 2010, the College
Board released a report on the complexity of understanding college admission
requirements (The College Board, 2010). The College Board is a nonprofit

organization that administers college admission tests (such as the SAT and SAT
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Subject exams) that are used by many of the nation’s colleges and universities.
Their 2010 report found that many students and their parents do not fully
understand the college admission process. This is important because many of
the participants in the College Board'’s study indicated that access to an effective
college counselor plays a vital role in making the college admission process
easier to navigate.

The current economic climate in the nation has forced many inner-city
schools to defund college counseling programs (Bryan et al., 2011). Many inner-
city schools have a system where every counselor is expected to be
knowledgeable aboutthe college admission process. However, many
counselors who work in innér-city high schools have failed to receive the
necessary training to effectively counsel students on college admission
requirements-(Bryan et al., 2011). Research indicates that schools that are
successful at sending students to college tend to have effective college
counseling programs that consist of college counselors, a college center, and
students who function as peer college advisors (Bryan et al., 2011; Farmer-
Hinton & McCullough, 2008; Lapan & Harrington, 2010; Muhammad, 2008).
Unfortunately, many students who attend inner-city schools no longer have
access to a single person or a location to receive information or have their
questions about the college admission process answered.

College admission is an ever-changing process that requires ongoing
training and relationship building with college admission offices. Unfortunately,

many inner-city schools struggle to provide students with a college counselor
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who is knowledgeable about the ézollege admission process, with whom students
can connect, to create a college-going culture (Lapan & Harrington, 2010).
Additionally, college recruiters usually prefer to have one point of contact when
visiting a school and need space to meet students to go over admission
requirements. A school’s lack of a college counseling program usually presents
a major obstacle for college recruiters.

The U.S. public educational system has long been an example of a
system of education that can either help or hinder a student largely based upon
one's race, culture, or class (Allen et al., 2002; Anyon, 1980; Bowles & Gintis,
1976; Bowles & Gintis, 2003; Crossley, 2003; Giroux, 2006; Krueger et al., 2006;
Teranishi et al., 2004). On one end of the spectrum, the public educational
system creates great opportunities for students \n;ho attend public schools in
more. affluent neighborhoods, where perceptions of college attainability are
generally more positive (Crossley, 2003). These schools often devote resources
toward college counseling and activities t'hat build cultural and social capital
(Altschul et al., 2006; Bowles & Gintis, 1976; Bryén et al.; 2011; Crossley, 2003;
Farmer-Hinton, 2008b; Farmer-Hinton & Adams, 2006). There are numerous
studies which suggest that students who attend schools in affluent
neighborhoods are more likelyto have at least one of their parents who volunteer
at the school or who make financial donations to fund extra school activities,
such as a college center, that benefit their students academically and culturally

(Bowles & Gintis, 1976; Bryan et al., 2011; Crossley, 2003; Krueger et al., 20086).
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On the opposite end of the spectrum is an educational system in which
Black and other minority students appear to struggle to graduate and to continue
on to four-year colleges. For example, the 2000 Census indicated that 74% of
White students lived with two parents compared to only 35% of Black students
(Krueger et al., 2006). Many Black students grow up in single-parent households
in communities where single mothers often earn far less than their White
counterparts (Krueger et al., 2006). According to the California Educational
Opportunity Report (2010), Black students are eight times more likely than are
White or Asian students to attend schools that struggle to recruit qualified
teachers and counselors. Where students fall on the educational continuum has
a lot to do with their access to effective college counseling and their perceptions
of college attainability as well as the educational level of their parents (Anyon,
1980; Balfanz, 2009; Krueger et al., 2006), However, the college admission
process is so complex to navigate that research shows that all high school
students benefit from college counseling (Farmer-Hinton & McCullough, 2008;
Lapan & Harrington, 2010; Muhammad, 2008).

The admission data for 13 nationally high-ranking colleges and
universities show a decline in the enroliment of Black freshmen (“JBIHE”, 2008).
This decline has been attributed to low grades and even lower test scores on
standardized tests such as the SAT and ACT (“Bunche Research Report”
[Bunche], 2005). The problem is that many Black students appear to attend high
schools in which they are not being groomed for a college education (Allen et al.,

2002; Krueger et al., 2006). Many inner-city public schools that have low
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college-going rates may not be learning from the approaches that are
implemented at successful public schools (Bryan et al., 2011; Lapan &
Harrington, 2010). According to Bryan et al., schools in affluent areas often have
college centers that are staffed by college counselors who are extremely
knowledgeable about the college admission process. The research begs the
question of whether there are innovative ways to implement college counseling
programs that engage Black students in the college admission process and
whether schools with large populations of Black students can benefit from having
college counselors, peer college counselors, and dedicated space for college
centers.

This research focuses on an inner-city high school that has implemented a
comprehensive college counseling program as a means to provide an in-depth
description of the best practices of an effective college counseling program for

Black students.

Purpose of the Study

This research study examines the role of college counseling in increasing
college access for Black students. The researcher conducted a case study of an
inner-city high school that has implemented a comprehensive college counseling
program. This case study was conducted at an inner-city high school in Watts,
an area of Southern California. According to Creswell (2007), a case study is an
investigative approach that allows researchers to collect multiple sources of

information to better understand a unique program, service, or phenomenon.
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The purpose of this case study was to learn more about the role of the college
center, the college counselor, and college peer counselors in creating a college-
going culture among Black students. The researcher was interested in
developing recommendations for implementing strategies necessary to operate
an effective college center at other inner-city high schools. As noted, research
indicates that effective college counseling is necessary to ensure that minority
students are academically prepared to meet college admission standards (Bryan
et al., 2011; Lapan & Harrington, 2010; Muhammad, 2008).

The site that was selected to conduct this case study met the following
criteria (a) inner-city public high school, (b) high population of Black students
(58%), (c) 73% of the students qualify for the free or reduced lunch program, (d)
approximately 81% of the Black students continue on to college, and (e)
approximately 90% of students who graduate from the research site continue on
to four-year colleges and universities, which is considered a high college-going
rate (CDE, 2010). The research site has approximately 1700 students, of whom
58% are Black, 40% are Hispanic/Latino, and the remaining 2% are Asian,
White, or multicultural. Black students, who attend this high-achieving high
school, are in the majority.

The role of the school’s college counseling center has not been
adequately explored as a source for creating a college-going culture among
Black students. Research is just now beginning to provide guidelines and

strategies for creating a college going culture in schools that may be struggling to
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increase college access among Black and other minority students (Lapan &

Harrington, 2010; McDonough, 1997).

Research Questions

There are two research questions that guided this case study:

1. What is the role of the college center, the college counselor, and the
college peer counselors in creating a college-going culture among
Black students?

2. What guidelines and strategies are necessary for an effective college

counseling program?

The first research question concerns the perceptions related to college
attainability among Black students, particularly with respect to the role of the
college center, college counselor, and college peer counselors in creating a
college-going culture among Black students. The second research question
concerns the school site’s culture, campus climate, and the perceptions of Black
students as these relate to college attainability. This question focuses on the
college center as one of the main components of establishing and maintaining a
college-going culture among Black students (Bryan et al., 2011; Farmer-Hinton,
2008a, 2008b; Farmer-Hinton & Adams, 2006; McDonough, 1997; Muhammad,
2008). The overall objective of this study was to present a case study that would
add to the available research on college access for Black students and draw

attention to what can be learned from studying an effective college counseling
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program at an inner-city high school that has a successful record of sending
large numbers of Black students to college.

The second research question relates to the development of minimum
program standards necessary to implement a comprehensive college counseling
program at inner-city high schools. According to Yin (2009), “As for the second
component [of a single case study], each ps;oposition directs attention to
something that should be examined within the scope of the study” (p. 28). The
answer to the second research question is intended to highlight best practices
and assist inner-city schools with developing an effective college counseling
program. The answer to this question is important because many inner-city high
schools in California, and across the nation, have low numbers of Black students
who continue on to four-year colleges and universities (Allen et al., 2002; Griffin,
2009). For example, CPEC (as cited in Angeli & Fuller, 2010) reported that,
although the rate of Black students admitted into any public college or university

increased by nearly 50% in 2007, it has since been on a steady decline.

Significance of Study

Social scientists have long examined, using a deficit model, the
achievement gap that exists between Black and White students. From this
perspective, increasing college access for Black students has a lot to do with
parental involvement, high standards, and positive student engagement in the
educational process (Allen et al., 2002; Bryan et al., 2011; Farmer-Hinton &

Adams, 2006). However, many researchers have overlooked the role that
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effective college counseling plays in creating a college-going culture among
Black high school students. Lapan and Harrington’s (2010) research on college
counseling demonstrates the shift in public high schools away from college
counseling, and other research indicates gaps between the college aspirations of
minority students and their academic preparation (Chavous et al., 2003; Dickson,
2006; Rodgers, 2008). Studying the effects of college counseling on creating a
college-going culture among Black students has not been adequately explored in
a setting in which Black students are in the majority and are excelling

academically in an inner-city high school.

Limitations

This study is limited by the availability of participants, the time available for
data collection, and the actual case being studied. Early on, the dissertation
committee decided to focus the study on evaluating an effective college
counseling program so that the researcher could collect and analyze data
relevant to the research questions. The findings of this study may not be
generalizable to schools that are not similar to the research site. Thus, the
results of the study are limited to the select population within this school and,
potentially, to schools with similar characteristics. That is, the students in this
study chose to attend a school with the mission of being in careers in science,
medicine and technology. The mission of the school selected for this study is to

prepare students for careers that require college preparation. Thus, the students
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at the research site may be different from those from the more general populiation
of students.

The goal is to present a case study that describes the practices and
approaches of an effective college counseling program that may serve as a
model for other inner-city high schools. The researcher does not assert that
recommendations based on the findings can be implemented at schools that
differ in important ways from the research site. The implementation of similar
practices would lend support for further research to determine if these practices
help increase college-going rates among Black students among similar schools
in the surrounding area.

This study is limited by the researcher’s ability to describe the attributes of
a comprehensive and effective college counseling program as an intervention,
which is perceived to increase college access for Black students. Additionally,
the findings of this study are limited by the biases of the researcher and the
participants in the study, which may affect the validity of the data collection
process. According to Yin (2009}, “Case study investigators are epically prone to
[their biases] because they must understand the issues beforehand” (p. 72).
However, the researcher took every step possible to ensure that unanticipated

findings could emerge during the data collection and analysis processes.

Delimitations

The delimiting factors of this study include the academic success of

neighboring schools, parental involvement, studying the success rate of Black
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males compared to Black females, self-selection bias, what happens in the
classroom, and/or researching the differences between magnet schools
compared to traditional schools. The dissertation committee approved the
research site as an inner-city high school based on data on the CDE website.
The research site met the following criteria: approximately 73% of the students
qualify for the free or reduced lunch program, approximately 81% of the students
continue on to college, and the school’'s APl and AYP numbers are in the upper
25 percentile statewide. The definition of an effective college counseling
program was determined by the dissertation committee. The researcher
delimited this study to the college center, college counselor, college peer
counselors, evaluating effective college counseling practices as an intervention
method, and data collected while reviewing school artifacts, during interviews,

and observations.

Definition of Terms

For the purpose of this study, the definitions of the following terms are
used:

A-G requirements. The high school courses that are required to be
eligible to apply for admission into the University of California or the California
State University system.

Achievement gap. The disparity between the academic performance of

various racial or ethnic groups.
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Black student. Any student who self identifies as a person who has
African ancestry.

College admission process. The process by which students apply and are
admitted to a four-year college or university.

College center. A place, usually a classroom, where students receive
advice on the college admission process. The center also serves as a venue for
presentations from visiting university representatives.

College counselor. A person who is certified to advise students on the
college admission process.

College-going culture. An environment that consistently promotes the
expectations and value of a college education and access to that education.

College recruiter. A person who works at a college or university who visits
high schools to recruit prospective students.

Four-year college/university. An educational institution that awards
bachelor's degrees.

inner city. The central or innermost parts of a city, often associated with
problems related to poverty.

K-12 education. The primary school education between kindergarten and
the 12th grade.

Matriculation. The process that students follow to be enrolled or admitted
to a college or university, after meeting the academic standards required to be

accepted for a course of further education.

23



Minority students. Students who are typically from a minority group, e.g.,
Blacks, Latinos, poor Whites, and certain Asian or Pacific Asian groups.

Non-traditional public high schools. A public high school that requires
students to apply to gain entrance. Examples include charter schools, magnet
schools, and highly gifted magnet schools.

Pre-college program. A program that is designed to prepare minority
students to attend four-year colleges or universities.

Traditional public high schools. Traditional high schools enroll students
according to predetermined district boundaries unless these schools are
designated for other purposes.

Trio programs. Federally funded educational opportunity outreach
programs designed to increase college access for students from disadvantaged

backgrounds.

Dissertation Organization

This dissertation is organized into five chapters. This chapter provided the
background for this study, its purpose, and presented why the study of an
effective college counseling program at a high-achieving inner-city high school
makes for worthwhile research. Chapter Two contains a review of the literature
related to creating a college-going culture among Black and other minority
students. Chapter Three presents the methodology, including procedures used

to gather and analyze the data. Chapter Four presents the findings that emerged
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from the case study. Chapter Five provides a conclusion, the limitations, and the

implications of this study.
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CHAPTER TWO
REVIEW OF THE LITERATURE

The literature reviewed in this chapter concerns college access for Black
students and the role that counseling plays in that access. The chapter begins
with the literature on creating a college-going culture, followed by the role of
college counseling in creating a college-going culture among Black and other
minority students, family and peer influences, Black students’ perceptions about
college attainability, social reproduction in a capitalistic society, the effects of
growing up in impoverished neighborhoods on the academic achievement of
Black students, and education in a post-racial area. The chapter concludes with

a summary.

Creating a College-Going Culture

One of the most talked-about areas of school reform is how to create a
college-going culture that affords an equal opportunity for all students to achieve
a college education (McClafferty, McDonough, & Nurnez; 2002; The College
Board, 2006). McClafferty et al. (2002) believe that creating a college-going
culture among Black and other minority students can be a huge undertaking.
Many inner-city schools struggle to ensure that all students are academically
prepared to matriculate to systems of higher education (McClafferty et al., 2002;
The College Board, 2006). According to McClafferty et al., “Most often, Black

and Latino students have high career and academic expectations, but the lack of
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relevant high school programs and school structures tends to doom them to a
cycle of failure” (p. 2). Having relevant high school programs that promote
college attainability involves integrating college admission requirements into a
school’s curriculum. Creating a college-going culture means developing
opportunities for all students to understand the relationship between academic
achievement and college attainability (McClafferty et al., 2002; McDonough,
1997: Rochford, O'Neill, Gelb, Ross, & Stark Education Partnership, 2011; The
College Board, 2006).

Historically, creating a coliege-going culture in inner-city high schools has
been challenging because students and parents often do not have access to the
information necessary to navigate the college admission process (McClafferty et
al., 2002). McDonough's (1997) research on creating a college-going culture
focused on the experiences of high school students as they began to shape their
decision-making about the college admission process. McDonough found that
creating a college-going culture means providing all students with the necessary
information about college admission, which she believes involves a more
complex process of social and organizational structures than has been previously
understood.

One of the challenges involved in creating a college-going culture is the
reality that many students who attend inner-city high schools tend to have
parents who did not attend college (McClafferty et al., 2002). According to
McDonough (1997}, this places the responsibilities on schools to ensure that all

students have access to information and resources necessary to make sound
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decisions about academic preparation and student outcomes. Research
indicates that creating a coliege-going culture in communities with low college-
going rates requires the involvement of teachers, counselors, administrators,
students, parents, partnerships with local colleges and universities, and the
involvement of the community at large (McClafferty et al., 2002; Rochford et al.,
2011).

The concept of creating a college-going culture was developed out of the
idea that schools and communities need to offer learning environments in which
all students are expected to achieve a certain level of academic success that
encourages students to want to continue their education through college
(McClafferty et al., 2002; Rochford et al., 2011; The College Board, 2006).
McClafferty et al. believe that school culture and how school districts effectively
work to develop school curriculum and programming that successfully integrates
college culture into school activities contribute to the development of a college-
going culture. This school effort includes having discussions about and activities
related to college attainability as early as elementary school (McClafferty et al.,
2002).

Creating a college-going culture involves a great deal of teamwork,
collaboration, and- planning to ensure that all students receive the information
necessary to make sound decisions about their future (McDonough, 1997).
According to McDonough, creating a college-going culture includes, but is not

limited to, the following best practices:
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1. Curriculum alignment with a focus on college attainability

2. Linked assignments about college

3. Access to rigorous coursework

4. Allowing counselors to perform career planning and college planning
5. Teachers and administrators serving as college counselors

6. Parental involvement in college planning

7. Peer networking about college admission processes

8. Forming partnerships with local colleges and universities

9. Field trips to local colleges and universities

Access to Rigorous Coursework

One of the key elements of creating a college-going culture among Black
students is access to rigorous coursework {Conger, Long, & Latarola, 2009).
The research on preparing Bilack students for college focuses primarily on the
inability of elementary and secondary schools to educate Black students in
environments that challenge them academically (Allen et al., 2002; Conger et al.,
2009; Jez, 2008; Johnson et al., 2008). For example, Johnson et al. and Conger
et al. noted that Black students are less likely to enroll in college prep courses,
such as advanced placement (AP) courses, compared to White or Asian
students. This presents a major problem because completing and passing AP
courses often serves as the gateway to admission into highly selective colleges
and universities (Allen et al., 2002; Conger et al., 2009; Johnson et al., 2008).

Allen et al. (2002) as well as the Ralph J. Bunche Center for African

American Studies at UCLA (“Bunche”, 2005; Teranishi et al., 2004) conducted
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research on the academic coursework offered at public schools in California.
The research vielded large disparities between the numbers of AP courses
offered at many inner-city high schools and schools attended by White and/or
Asian students (Teranishi et al., 2004). According to Teranishi et al. and Conger
et al. (2009), many inner-city high schools in California often offer a fraction of
the AP courses that are offered at affluent or high-achieving schools.

Conger et al. {2009) and Allen et al. (2002) argue that inner-city schools
often fail to offer students access to the AP courses necessary to compete for
admission into highly selective colleges and universities, and Conger et al. noted
that there usually are not enough qualified teachers in inner-city high schools to
teach AP courses. Conger et al. also noted that there are major differences in
course-taking habits among the racial groups. In most cases, elite high schools
are |less affected by a lack of AP courses because students often have far more
options to take college-level courses such as community college or online
courses.

White students make up 49% of the population at the top 50 schools in
California that offer the greatest number of AP courses (Johnson et al., 2008). In
contrast, Black students make up only 5% of students who are enrolled in AP
courses in California’s top 50 schools (Solérzano & Ornelas, 2004). Additionally,
there are fewer opbortunities for inner-city schools to offer college-level courses
because many of these schools tend to have a difficult time retaining AP
teachers, or there may not be enough high-achieving students to fill an AP class

(Allen et al., 2002; “Bunche”, 2005; Conger et al., 2009, Teranishi et al., 2004).
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Holzman (2007) focused on how schools can begin to create a college-
going culture among Black students. He believes that Black students excel when
they have access to rigorous courses but noted that inner-city high schools have
far fewer resources available to fund AP programs compared to schools in
suburban areas. Research indicates that schools that have challenging
coursework enable Black students to graduate on time, academically prepared to
enter college (Holzman, 2007; Manzo, 2005). Holzman noted that limiting
access to AP courses could hinder a Black student's ability to be challenged
academically and continue on to college.

As noted, AP classes generally have been reserved for high-achieving
White and Asian students (Manzo, 2005). This is of great concern because AP
courses are used by college admission staff to measure a student’s ability to
perform in college (Allen et al., 2002; “Bunche”, 2005; Conger et al., 2009;
Holzman, 2007; Manzo, 2005; Teranishi et al., 2004). Research indicates that
one of the ways to counter the effects of not having access to rigorous courses is
for schools to develop partnerships with their local colleges and universities
(Farmer-Hinton, 2008a; Olivia, 2008).

Developing Partnerships With Colleges

One of the most effective ways to help create a college-going culture
among Black and other minority students is for public high schools to form
partnerships with local colleges and universities (Olivia, 2008). Public school
districts and colleges have a long tradition of working together in many areas to

increase the college-going rates of high school students. According to Olivia,
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several college access programs in Texas have shown positive outcomes in
terms of developing a college-going culture among minority students.

Many colleges and universities are interested in increasing the diversity on
their campus. This desire often leads to colleges/universities’ partnering with
school districts to help create policies at the state and national level that promote
the coordination between public schools and institutions of higher learning
(Olivia, 2008). Opportunities for school districts to collaborate with colleges and
universities are needed because institutions of higher learning often serve as a
training ground for counselors, teachers, and administrators (Olivia, 2008). Olivia
stated, “Within Texas, several specific state legislation statutes involving K-16
school-university partnerships point to ways in which educators can individuaily
and institutionally become more engaged with schools to improve college
outcomes” (p. 120). Research indicates that many school districts are in need of
a paradigm shift whereby counselor training programs effectively communicate
the need to develop a college-going culture among all students (Olivia, 2008).

School districts and institutions of higher learning need to develop lasting
partnerships that ensure that all students have access to qualified school staff
that can prepare them for college (Rochford et al., 2011). These partnerships
are often known as P-16 or P-18 partnerships because they are best suited to
start in pre-school and continue through the completion of college (Rochford et
al., 2011).

Many of the nation’s institutions of higher learning offer examples of

models for partnering with school districts to help create a college-going culture
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among minority students (Anderson & Larson, 2009; Bergin, Cooks, & Bergin,
2007; Stoel, 1992; Walsh, 2011). These include programs such as Upward
Bound, Talent Search, TRIO, GEAR-UP, Young Black Scholars, and a host of
other pre-college programs. According to Anderson and Larson, Upward Bound
and Talent Search are two federally funded pre-college programs that work to
create a college-going culture among low-income and first-generation college
students. Upward Bound and Talent Search are known as federally funded TRIO
programs. Walsh (2011) found that students who participated in one of the
federal TRIO programs were 17% more likely to enroll in college than were
students with similar backgrounds.

Pre-college programs help low-income and minority students to
understand the importance of pursuing a college education (Anderson & Larson,
2009; Bergin et al., 2007; Pitre & Pitre, 2009; Walsh, 2011). According to Pitre
and Pitre, "During a time when equity-based policy initiatives are under attack in
the United States, governmental TRIO Programs remain one proven pathway for
ensuring college preparedness and access for all students” (p. 39). Partnerships
between school districts and institutions of higher learning provides first-
generation college-bound minority students with college counseling, tutoring, and
help in building positive peer networks; they also can give students the
opportunity to tour college campuses (Anderson & Larson, 2009; Perna et al.,
2008; Pitre & Pitre, 2009).

In addition to providing college counseling, many pre-college programs get

minority students involved in planning for college at an early age (Anderson &
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Larson, 2009; Perna et al., 2008; Pitre & Pitre, 2009). Such efforts appear to
spark an interest and build capacity for minority students to begin to realize that
college is attainable. Pre-college programs, such as TRIO, have a rich tradition
of helping schools and communities to create a college-going culture among
minority students (Anderson & Larson, 2009; Perna et al., 2008; Pitre & Pitre,
2009). Unfortunately, funding for these programs is very limited, and not every
school that is in need of such programs has access to them.

Partnerships between institutions of higher learning and school districts
appear to be successful because they expand the opportunities for minority
students to access information about college admission requirements (Walsh,
2011). Researchers indicate that these partnerships should be explored by
every college and public school district in the nation (Anderson & Larson, 2009;
Perna et al., 2008; Pitre & Pitre, 2008). K-16 partnerships allow high schools and
colleges to pool their resources to afford poor families a broad understanding of
the importance of achieving a college education (Olivia, 2008; Rochford et al.,

2011).

The Role of College Counseling

High school counselors play a vital role in the college aspirations of all
students (Bryan et al., 2011; Farmer-Hinton & Adams, 2006; Lapan & Harrington,
2010; Muhammad, 2008). According to Lapan and Harrington, high school
counselors play an important role in school reform and in creating a college-

going culture among students. For example, as many as 83% of the high school
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students in the Chicago public school system desired to attend college after
graduation (Lapan & Harrington, 2010). This statistic is in line with the results of
several other studies on the college aspirations of inner-city students (Bryan et
al., 2011; Farmer-Hinton & Adams, 2006; Muhammad, 2008).

Researchers believe that high school counselors play an important role in
assisting students in identifying the knowledge and skills that are needed to gain
admission into college (Bryan et al., 2011; Muhammad, 2008, Perna et al., 2008).
Perna et al. found that student-to-counselor ratios in many low-performing high
schools had a negative effect on students’ college aspirations. Many high school
counselors are no longer afforded the time necessary to meet to discuss career
or college planning with all the students in their caseloads (Lapan & Harrington,
2010). Students who attend high school in high-poverty settings are more than
likely to attend schools in which counselors are not afforded the necessary tools,
training, or time to provide students with college advising (Bryan et al., 2011;
Perna et al., 2008). Unfortunately, many counselors who work in inner-city high
schools have had their counseling assignments confined to overseeing student
discipline and scheduling classes that meet graduation requirements (Bryan et
al., 2011; Lapan & Harrington, 2010; Roderick, Nagaoka, Coca, & Moeller, 2008).

The Comprehensive School Counseling Model of the American School
Counselor Association (American School Counselor Association [ASCA], 2003)
indicates that high school counselors are most effective when they are afforded
the opportunity to advise students about their future aspirations, including both

career and college planning (Lapan & Harrington, 2010). Standards were
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established by the ASCA to address concerns over how counselor duties were
shifting away from providing students with academic planning. The
Comprehensive School Counseling Model argues for the need for high school
counselors to be trained to assist students with college and career planning
(Lapan & Harrington, 2010). High school counselors need to be well versed in all
areas of college planning, which include college admission testing, admission
requirements, application deadlines, costs of tuition, financial aid and scholarship
processes, and majors as well as of other processes that are specific to the
college admission process (Bryan et al., 2011; Lapan & Harrington, 2010).

Many inner-city and low-performing high schools have failed to implement
the standards for effective counseling that were developed by the ASCA (ASCA,
2003; Bryan et al., 2011; Lapan & Harrington, 2010; Roderick et al., 2008). This
may be attributed fo the lack of support from school administration and/or the
lack of funding (Lapan & Harrington, 2010). Researchers who followed students
in Chicago’s public schools found that there were gaping holes between what
students knew about college admission and what it really took to gain admission
into college (Roderick et al., 2008). These students encountered major obstacles
when they asked their counselors about college admission requirements
(Roderick et al., 2008).

Select school sites have been successful in developing and supporting a
comprehensive college counseling program that focuses entirely on increasing
the numbers of minority students who attend college (Abi-Nader, 1990; Bryan et

al., 2011; Farmer-Hinton, 2008b; Farmer-Hinton & Adams, 2006; Muhammad,
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2008; Lapan & Harrington, 2010). These schools often have administrators,
teachers, and college counselors who have adopted a clear college preparatory
mission whereby counselors provide highly personalized college planning (Lapan
& Harrington, 2010).

Schools with effective college counseling programs often have curriculum
centered on college enrichment activities that get entire families involved in the
college planning process (Farmer-Hinton, 2008b; Lapan & Harrington, 2010;
Muhammad, 2008). Schools that are committed to increasing college access
need to ensure that students have access to effective college counseling (Bryan
et al., 2011). This requires school leaders, counselors, and parents to be aware
of and understand existing successful models for preparing minority students for

college (Lapan & Harrington, 2010).

Family and Peer Influences

Family and peer influences can present a challenge to creating a college-
going culture among Black students (Farmer-Hinton, 2008a, 2008b; Muhammad,
2008, Ogbu, 2003, Smetana & Gaines, 1999; Sokatch, 2006; Wartman &
Savage, 2008; Weininger & Lareau, 2003). The college planning process for
Black students is influenced by the perceptions of the individuals who counsel
them throughout their adolescent years (Sokatch, 2006). These individuals
include parents, siblings, classmates, teachers, and random associates (Farmer-

Hinton, 2008b). According to Farmer-Hinton, peers and family members often
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mentor Black students about the importance of doing well in school and
continuing on to college.

Nevertheless, researchers believe that Black students may be at a
disadvantage because they are more likely to have parents, family members, and
peers who have never attended college (Farmer-Hinton, 2008b; Tierney &
Colyar, 2008). This means that Black students are more likely to have
misinformation about the college admission process (Farmer-Hinton, 2006;
Farmer-Hinton, 2008a, 2008b; Muhammad, 2008). According to Farmer-Hinton
(2008b), “Parental support is necessary for college aspirations of students of
color, but more direct parental guidance with students’ college plans is needed to
increase the chances that students of color will attend college” (p. 131). Sokatch
(2006) stated, “Friends’ plans are found to be the single best predictor of 4-year
college enroliment for these low-income urban minority students” (p. 1).

Various types of social networks play an important role in the decision of
Black and other minority students to pursue a college education (Farmer-Hinton,
2008b). Thus, student-centered, school-based college peer counselor programs
are effective at increasing college access for minority students (Farmer-Hinton,
2008b; Sokatch, 2006). Schools that use peer networking in the college process
usually select their best students to work as college peer counselors alongside
the college counselor (Farmer-Hinton, 2008b). There are several successful
college peer counselor programs in inner-city high schools across the nation.

Farmer-Hinton (2008b) noted that college peer counselor programs appear to be
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an inexpensive means to help minority students get actively involved in creating
a college-going culture.

Researchers believe that student-to-student peer networking can assist
schools in countering the misinformation that is often a by-product of students
having parents who do not have a college education (Farmer-Hinton, 2008b).
Peer networking can be a form of cooperative learning that can assist in shaping
minority students' perceptions of college attainability (Sokatch, 2006; Farmer-
Hinton, 2008a, 2008b)

Sokatch (2006) studied the extent to which peer networks affect the
educational attainment of minority students and found Black students often rely
on peer networks to make major decisions about life and their future aspirations.
Having more friends who want to go to college appears 1o be a significant
indicator of a Black student’s chance of attaining a college education (Sokatch,
2006). Sokatch, as well as Farmer-Hinton (2008b) found that the perceptions of
college attainability and peer networks among Black students play a major role in
how these students view school. According to Sokatch, “These peer variables
are stronger predictors of 4-year collfege-going behavior for [minority students],
than they are for a comparison sample of all U.S. high school graduates” (p.
128). These findings serve to encourage these schools to promote volunteerism

and cooperative learning among Black students (Farmer-Hinton, 2008b).
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Perceptions of College Attainability

There is a paradox regarding the college aspirations of Black students in
relation to their academic achievement (Pitre, 2006; Rodgers, 2008). Racial
identity is largely based on an individual's belief about their group membership
and their connectedness to a given set of social/cultural values (Rodgers, 2008).
The literature indicates that Black students tend to enter into high school with an
overwhelming awareness of racial stereotypes about academic success (Altschul
et al., 2006; Caughy, O'Campo, Nettles, & Lohrfink, 2006; Chavous et al, 2003;
Ogbu, 2003, Pitre, 2006).

Minority students tend to be more conscious of race/group membership
and the labels/stigmas that are placed on them by those from within as well as
outside of their own communities (Chavous et al., 2003; Graham, 1994; Ogbu,
2003). One major contributing factor that shapes perceptions of college
attainability among Black students is that many feel that success in schoo! will
make them unpopular among their peers (Ogbu, 2003; Pitre, 2008). This is
paradoxical because many Black students have high college aspirations, but
many lack the academic preparation necessary to gain admission to college
(Altschul et al., 2006).

Rodgers (2008) studied how racial, ethnic, and cultural identity are related
to the socialization of individuals based upon stereotypes, beliefs, and values
that are passed down from generation to generation. The failure of public
schools to adequately prepare Black students academically for admission into

college has been taken on as one of many cultural beliefs that are passed down
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by family members, peers, and the greater society at large (Altschul et al., 2008,
Caughy et al., 2008; Chavous et al., 2003; Ogbu, 2003; Rodgers, 2008). Black
students develop their sense of self-identity through group membership and
cultural connections that influence cultural values, perceptions, and group
affiliations (Altschul et al., 2006; Caughy et al., 2006; Chavous et al., 2003,
Rodgers, 2008). This process of group affiliation is usually described as culturai
capital (Altschul et al., 2006). Cultural capital is one of the most useful tools in
showcasing one’s Blackness (Altschul et al., 2006; Caughy et al., 2006; Chavous
et al., 2003; Rodgers, 2008).

According to Chavous et al. (2003) and Ogbu (2003), the presence of
strong group affiliations within the Black community has worked to shape
negative perceptions about the educational system. Black students appear to
possess a negative outlook on the public educational system because of their
awareness of educational inequalities and their membership in a minority group
(Altschul et al., 2008; Caughy et al., 2008; Chavous et al., 2003; Ogbu, 2003).
This outlook can greatly affect the academic achievement of Black students
because group affiliation appears to have a stronger pull on students than does a
desire to do well in school (Ogbu, 2003).

Many Black students are faced with the reality that the world views them
as people who devalue education (Ogbu, 2003). Far too often, Black Americans
tend to view academic achievement as an arena for White or affluent students
(Chavous et al., 2003; Ogbu, 2003; Rodgers, 2008). Rodgers noted that gifted

Black students are often accused of acting White, based on their high academic
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achievement. In many inner-city areas, acting White tends to be associated with
doing well in school, while acting Black means earning bad grades (Altschul et
al., 2006; Ogbu, 2003; Rodgers, 2008). Black students who excel academically
in school and continue on to college tend to develop buffers that allow them to

counter the negative stereotypes about their academic success (Rodgers, 2008).

Social Reproduction in a Capitalistic Society

One of the most central aspects of the educational experience of Black
students in the U.S. is the role that public schools play in a capitalistic society
(Bowles & Gintis, 1976; Garrett, 2009; Giroux, 2006; Irving & Hudley, 2005;
Weininger & Lareau, 2003). According to Bowles and Gintis and to Giroux, U.S.
capitalism is set up to produce a disproportionate amount of injustice across
generations. In U.S. society, schooling has long been used to socially construct
the labor force and ultimately socio-economic status (Bowles & Gintis, 1976;
Giroux, 2008). In a capitalist society, schools serve as structures that work to
shape the perceptions of Black and other poor students (Bowles & Gintis). This
is accomplished by concentrating large populations of poor people in areas
where they tend to have jobs that do not require a college degree. Moreover, -
there is evidence that Black students do not attend college because they fail to
understand how a college education will provide them with upward mobility into
the middle class (Bowles & Gintis).

Bowles and Gintis (1976) discuss how schooling in a capitalistic society is

driven by the needs of labor markets. According to Bowles and Gintis (2003),
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upward mobility in to a higher social class is not a concern of the market-based
U.S. capitalistic system. They argue that schools are little more than locations
where the wealthy and elite socially reproduce their ideologies and exert
economic control over the poor (Bowles & Gintis, 1976, 2003). Schools serve as
structures that seek to reproduce the division of labor needed in the capitalist
system, whereby children are exposed to the thinking necessary to reproduce the
attitudes of the poor working class needed to maintain the current labor force
(Bowles & Gintis, 1976; Giroux, 2006). Research indicates that, in a capitalistic
society, the dominant culfure works to suppress the flow of information to people
who are on the lower end of the economic hierarchy (Anyon, 1980; Crossley,
2003; Giroux, 2006).

Affluent students tend to be trained through progressive methods that
encourage freedom of expression (Anyon, 1980; Bowles & Gintis, 1976).
According to Giroux (2006), the affluent continue to control the knowledge and
skills that are most highly valued in society. This gives them a distinct advantage
in the market or capitalist system (Bowles & Gintis, 1976). This process is often
referred to as social reproduction (Bowles & Gintis, 1976; Crossley, 2003;
Giroux, 2006;). The presence of social reproduction and a hidden curriculum in
schoaols is supported by several studies (“Bunche Research Report” [Bunche],
2004, Johnson et al., 2008; Teranishi et al., 2004), Teranishi et al. stated, “There
is considerable inequity in student educational experiences and outcomes, the
educational settings where they are expected to learn, and the resources

available to promote student learning” for Black students (p. 5). There is a
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disconnect between what inner-city schools are teaching Black students about
college and what the actual college admission processes entail (Johnson et al.,,
2008; Teranishi et al., 2004).

Access to college level prerequisite courses allows students to broaden
their educational experience and, ultimately, increases their chances of gaining
admission into college (Johnson et al., 2008). According to Johnson et al., Black
students.are 20% more likely than are White or Asian students to attend high
schools that offer inadequate numbers of courses in English, Math, Science, and
college-level electives. Overall, the research on inner-city schools suggests that
many Black students are being socially reproduced to achieve the same level of
social-class as their parents (Allen et al., 2002). They have very little opportunity
for upward mobility out of the inner-city (Carter, 2009).

Carter (2009) argues that a college education tends to socially reproduce
the cultural capital that is commonplace among affluent students. According to
Allen et al. (2002) and Sokatch (2006), Black students are missing out on a post-
secondary education that would afford them an opportunity to achieve upward
mobility into the middle class. In most cases, the lack of college attainability
serves as a roadblock to achieving mobility out of poverty (Carter, 2009; Sokatch,
2006). Access to a college education diminishes the negative effects of social
reproduction by allowing Black students into social arenas that expand
experiences beyond what they encounter in their normal surroundings (Carter,

2009; Sokatch, 20086).
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Social reproduction is often implicit in the messages communicated by

~ schools and educational policies (Allen et al., 2002; Bowles & Gintis, 1976;
Martinez & Klopot, 2005; Sokatch, 2006; Wartman & Savage, 2008).
Researchers suggest that social reproduction is entrenched in the way that
schools are positioned in U.S. society (Bowles & Gintis, 1976; Carter, 2009).
There is a belief that public agencies have been established to perpetuate the
reproduction of both educational and economic inequities that prevail in U.S.
society (Allen et al., 2002; Carter, 2009; Bowles & Gintis, 1976; Giroux, 2006).
This helps to explain why Black students are at the bottom of the social structure

in U.S. society (Bowles & Gintis, 1976; Carter, 2009; Johnson et al., 2008).

Neighborhood Effects on Academic Achievement

There is an abundance of research on how neighborhoods affect the
academic achievement of Black students (Caughy et al., 2006; Crane, 1991;
Garner & Raudenbush, 1991; Ladner & Lips, 2009; Ogbu, 2003; Sokatch, 2006;
Stewart, Stewart, & Simons, 2007). Crane (1991) uses the “epidemic theory of
ghettos” to predict the likelihood of social problems among certain segments of
the population (p. 1226). Crane notes that there are major problems of high
drop-out rates and high rates of childbirth of children into poverty among people
who reside in poor neighborhoods. The neighborhood effects model draws from
theories of how peer-pressure works to influence certain persistent problems
within communities that share similar social norms and values (Crane).

According to the theory of neighborhood effects, low academic
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achievement is indeed a problem in areas in which people have been
conditioned to devalue education. Crane’s (1991) theory of neighborhood effects
deals with concepts related to epidemic social and cultural problems.
Neighborhood effects deal with the depth to which frameworks of poverty and
educational neglect tend to persist throughout generations of individuals who
reside in poor communities (Crane, 1991). In many ways, the quality of a
neighborhood greatly affects individuals’ perceptions as they navigate the
surrounding structures and institutions.

Neighborhood effects deal with how social norms affect perceptions of
cultural and racial identity (Garner & Raudenbush, 1991; Stewart et al., 2007).
Perceptions are shaped by the attitudes and behaviors of the individuals who live
in the same neighborhoods (Crane, 1991; Sokatch, 2006; Caughy et al., 2006;
Garner & Raudenbush, 1991; Ladner & Lips, 2009; Stewart et al, 2007). Garner
and Raudenbush noted the impact of grouping people by social class on the
persistence of attitudes about education and future outcomes. According to
Caughy et al., neighborhoods that are largely populated by Blacks tend to lack a
commitment to educational attainment. Many Black students generally attend
schools and live in neighborhoods where they are unable to overcome prevailing
attitudes and perceptions about college attainability and academic achievement
(Balfanz, 2009; Caughy et al., 2006; Garner & Raudenbush, 1991).

The literature suggests that students who live in poor neighborhoods are
less likely to attain upward mobility (Giroux, 2006). The low numbers of Black

students who attend college is a by-product of neighborhoods that are comprised
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of individuals who devalue the role that education plays in upward mobility
(Carter, 2009).

Ogbu's (2003) work on academic disengagement validates the notion that
social and cultural perceptions about succeeding in school are not limited to the
experiences of inner-city Blacks. His study of the achievement gap between
suburban Blacks and Whites showed that school, societal, and community
factors influence how Black students respond to school. While Ogbu’s work does
not use the phraseology of neighborhood effects, his use of the term “community
influences” mirrors Crane’s (1991) notion of how academic achievement is linked

to the perceptions of individuals in the same neighborhood.

Education in the Post-Racial Era

While the country may have elected its first Black American as president,
a post-racial era is yet to be realized (Carter, 2008; Harper, Patton, & Wooden,
2.009; Lum, 2009). According to both Carter and Lum, many Black Americans
continue to struggle with a public educational system that is substandard. Black
student access to a quality education remains a major civil rights issue (Allen et
al., 2002; Balfanz, 2009; Vanneman, Hamilton, Anderson, & Rahman, 2009). A
study that was jointly produced by the Urban Institute found that only about 50%
of the Black students who entered the ninth grade graduated from high school
(Orfield et al., 2004). According to Orfield et al., increasing the graduation rates

of Black students is a major means of closing the achievement gap. The
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achievement gap that exists between the college-going rates of Black students
and White students continues to be very high (Vanneman et al., 2009).

There are great disparities among the college-going rates of Black
students as compared to White and Asian students. The National Center for
Educational Statistics (2010) found that, while college admission rates had
improved greatly over the last 20 years, there were major differences in the
enroliment rates among Black students compared to other racial groups. For
example, Black students had lower admission rates than did White students
every year between 1985 and 2009, and there was a 13% difference in college-
going rates of Black students as compared to their White counterparts (National
Center for Educational Statistics, 2010). This statistic is somewhat misleading,
however, when one considers, on average, that many fewer Black students
complete high school than do White students (National Center for Educational
Statistics, 2009; Vanneman et al., 2009).

Research indicates that many of the nation's inner-city public schools
continue to be segregated based on race and sociceconomic status (Allen et al.,
2002; Balfanz, 2009; Teranishi et al., 2004). Balfanz (2009) argues that nearly
one-third of Black students attend high schools in communities that are
approximately 90% minority. Having access to a quality education and college
attainability enable Black Americans to move out of poverty (Carter, 2009).
According to Carter, increasing the access of Black students to high-quality
education, particularly college education, would have a significant effect on

increasing social capital and self-efficacy among Blacks.
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Persistent educational inequalities among the nation’s Black students
adds to the urgency of the need to focus on increasing college access for Black
students, particularly as the population of students in California’s public schools
continues to increase (Allen et al., 2002; Balfanz, 2009; Garrett, 2009).
Unfortunately, the number of Black students who continue on to four-year
colleges and universities has not kept pace with the growth of California’s student
population (Griffin, 2008). There is great concern among educators about the
low number of Black students who gain access into the state’s extensive
university system (Allen et al., 2002; Griffin, 2008, 2009; Johnson et al., 2008;
Teranishi et al., 2004; Wilson, Fuller, & Angeli, 2009). CPEC (1983) predicted
that Black students would have a difficult time gaining admission into the UC
because they would not meet the academic requirements for admission.
Teranishi et al. (2004) stated that, while Black students are no longer legally
segregated by race, many Black students continue to be educated in schools that
are considered low performing when compared to schools that are predominantly
populated by White and Asian students.

Laws and policies, such as Proposition 209 and Proposition 187, block
affirmative action practices at the UC and CSU campuses (Allen et al., 2002;
Harper et al., 2009). The passage of Proposition 209 has had a negative effect
on the number of Black students admitted to UC (Allen et al., 2002; Griffin, 2009;
Johnson et al., 2008). Enforcing Proposition 209 has caused the UC to rethink
and restructure its outreach efforts to Black students (Allen et al., 2002; Johnson

et al., 2008; Teranishi et al., 2004). Affirmative action policies have historically
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been the gateway for Black students to gain entrance into the more selective UC
or CSU campuses (Allen et al., 2002; Johnson et al., 2008).

The UC and CSU systems cannot keep pace with the demand for access,
and the recent cuts to operating budgets have created even more uncertainty
about how the California’s public colleges and universities will ensure access for
Black students (CPEC, 2010; Wilson et al., 2010). On average, only 3.8% of the
6.3% of Black students who attended high school in low-income areas and who
were eligible for admission to a UC campus actually gained admission (Griffin,
2009). While the percentage of Black students who attend CSU campuses
(24%) may be higher than that of UC campuses, this percentage is low
compared to Asian and White students, who continue to matriculate into colleges
and universities at rates that are nearly 10 times higher than that of Black
students (Griffin, 2009). Nevertheless, the percentage of Black students who
applied to a UC campus between 1996 and 2003 increased by nearly 65%
(Johnson et al., 2008). While Black students appear to be applying to college in
greater numbers, many of these students are not academically prepared to gain
admission (Allen et al., 2002; Griffin et. al, 2009; Wilson et al., 2010).

Allen et al. (2002) analyzed data from CPEC and the CDE that indicates
that inequalities continue to persist for Black students in California. However, the
need to prepare more Black students for college is not a problem that is unique
to California. Rather, the entire educational system is searching for models and

solutions that will help schools and communities increase the number of Black
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students who continue on to four-year colleges and universities (Alien et al.,
2002; Carter, 2009, Haycock, Lynch, & Engle, 2010).

Nationally, the numbers of Black students admitted to college mirror the
numbers in California. For example, the enroliment of Black students in
Georgia’s public and private colleges is one of the lowest in the nation,
particularly for a state that has a sizable Black population (Haycock et al., 2010).
The entering freshman class at the University of Georgia contained 9.4% Black,
Latino, or Native American students (Haycock et al., 2010). Students from these
same ethnic groups were approximately 39% of Georgia’s high school graduates
during the same year (Haycock et al., 2010). The contrast in percentages raises
concern over the academic preparation of Black and other minority high school
graduates.

The literature shows that Black students are struggling to actualize the
opportunities that they do have (Allen et al., 2002, Griffin, 2008, 2009; Johnson et
al., 2008; Teranishi et al., 2004). Their struggles continue to strike at the core of
issues concerning social justice, educational equity, racial discrimination, and

mobility out of poverty (Allen et al., 2002; Carter, 2009; Teranishi et al., 2004).

Chapter Summary
The literature presented in this chapter provides an overview of the
challenges and opportunities involved in increasing college access for Black
students who have lower college admission rates than do White and Asian

students (Allen et al., 2002; Teranishi et al., 2004). The literature indicated that,

51



in response to this achievement gap, many low-performing inner-city schools are
struggling to prepare Black students for college.

There is concern about the role that public schools play in ensuring that all
students are equally prepared to go to college (McClafferty et al., 2002). Black
students who live in poor neighborhoods do not have access to the same college
counseling or academic programs as do students who live in affluent
neighborhoods (Allen et al., 2002; Bryan et al., 2011; McClafferty et al., 2002). In
this regard, Black students’ perceptions of college attainability are shaped by the
social and cultural structures that are perceived to be present in poor
neighborhoods (Allen et al., 2002; Teranishi et al., 2004).

There is a need to understand how Black students can achieve despite
the social, cultural, economic, and structural factors that they may encounter.
The country has an elite group of inner-city schools that are successful at
sending Black students to college, and it is important to understand why and how
these schools are successful. Thus, this study provides an analysis of an inner-
city high school that is perceived to have an effective college counseling program
that successfully sends Black students to college. Specifically, this study sought
to understand the role of the college counselor, college peer counselors, and the
role of the college center in creating a college-going culture among Black
students. It is hoped that this case study will be one of a number of studies to
add to the body of knowledge of how to increase college access for Black

students,
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CHAPTER THREE

RESEARCH METHODS

The purpose of this study is to explain the role of the college counselor,
college peer counselors, and college centers in creating a college-going culture
among Black students. The potential audience for this case study is educators
and schools that may desire to develop and implement effective college
counseling programs in inner-city high schools. This chapter presents the
methodology used for this case study. The chapter begins with a presentation of
the research design, followed by the case context; theoretical framework; data
collection process, which involved interviews, observations, and a review of
school artifacts; data analysis; and ethical considerations. The chapter

concludes with a summary.

Research Design

The research took the form of a case study. According to Yin (2009), a
case study is an investigative approach that provides a descriptive analysis of a
phenomena. A case study, according to Creswell (2007), is a type of qualitative
design in which researchers analyze an object of study. The researcher
analyzed the role of the college counselor, college peer counselors, and the
college center in creating a college going culture among Black students. The

goal is to describe the program at this school as a means for other schools to
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develop and implement an effective college counseling program to create a
college-going culture among Black students.

The researcher studied the college counseling program at an inner-city
high school that is located in Watts, one of Southern California’s most
impoverished areas. This study examines the college counseling program as
one of the key organizational structures that may contribute to the school’s ability
to create a college-going culture among Black students. What makes the school
a unique case is that it was developed by members of the community to train
minority students for careers in medicine and science. The research site has
space for a college center, a single college counselor, and college peer
counselors who assist with college advising.

A case study is the most appropriate method for this study because it
offers the researcher an opportunity to develop an in-depth understanding of how
an effective college counseling program can assist in the creation of a college-
going cuiture among Black students. According to Yin (2009), case study
research allows the researcher to learn “how” and “why” the case makes for a
unique phenomenon (p. 11). Researchers use case studies to tell stories to
others who may not have the opportunity to fully investigate certain events or
activities that are taking place (Yin, 2009).

Case studies are used to build explanations about a specific program or
school (Yin, 2009). With this in mind, the researcher developed two research

questions that guided this case study:
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1. What is the role of the college center, the college counselor, and the
college peer counselors in creating a college-going culture among
Black students?

2. What guidelines and strategies are necessary for an effective college

counseling program?

The answers to these questions become important, as many inner-city
high schools have low numbers of Black students who graduate and continue on
to colleges and universities (Allen et al., 2002; Teranishi, et al., 2004). The
researcher was interested in studying an inner-city high school with an effective
college counseling program because such programs are increasingly rare.

The research questions developed for this dissertation guided the
exploration of the roles of the college counselor, college center, and college peer
counselors in an effective college counseling program. Currently, there are no
best practices available to guide low-performing or failing schools in developing a
college counseling program that works to create a college-going culture among

Black students.

The Case

As noted above, the researcher examined a college counseling program
at a public inner-city high school in Watts in Southern California. The research
site was selected because it met the following criteria: (a) inner-city public high
school, (b) high population of Black students (58%), (c) 73% of the students

qualify for the free or reduced [unch program, (d) approximately 81% of the Black
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students continue on to college, and (e) approximately 90% of students who
graduate from the research site continue on to four-year colleges and
universities, which is considered a high college-going rate (CDE, 2010).
According to statistics from CDE (2010), the student population at the school
ranges from 1,600 to 1,700 students. The ethnic makeup of the school during
2008/09 was as follows: 58% Black, 40% Hispanic/Latino, and 2% other (Asian,
White, and multicultural).

The research site was founded in 1982 as a collaboration between
parents and the community who were concerned about the low number of
minorities entering into science and medicine. The school's mission emphasizes
scientific inquiry, critical thinking, and effective communication. The research site
is strategically located directly across the street from a large urban hospital. The
school had a very modest beginning as a small community-centered school with
approximately 150 students. It took nearly ten years for the school to grow to its
current size which is approximately 1700 students. The school grew large
enough that it eventually moved into its current location, which is a 232,000
square-feet facility.

The school’s curriculum allows students to explore careers in science and
medicine. Students have the opportunity to access service-based learning in
hospitals, clinics, research laboratories, and university facilities. Service [earning
provides students with hands-on experiences that allow them to compete for
entry into highly selective colleges and universities. The research site has

developed a longstanding reputation in Southern California as a high school
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where students, parents, and educators are serious about sending Black
students to college.

One of the key characteristics that bounds this case study is the fact that
the research site sends more Black students to the UC than does any other
inner-city high school in Los Angeles County. According to the school's 2008
“brag sheet,” 171 students were accepted by UC campuses, 297 by CSU
campuses, over 100 by private and out-of-state colleges and universities; and

students received over $6.5 million dollars in merit-based scholarships.

Theoretical Frameworks

The theoretical frameworks used for this case study are social
reproduction and neighborhood effects. These two frameworks provide a lens
through which the U.S. educational system is viewed as a means to understand
the role of schooling in a capitalistic society as well as the role that socio-
economic status and class play in the education of Black students (Anyon, 1980;
Bowles & Gintis, 1976; Bryan et al., 2011; Crossley, 2003; Giroux, 2008; Ogbu,
2003). According to Yin (2009), “For case studies, theory development as part of
the design phase is essential, whether the ensuing case study’s purpose is to
test or develop theory” {p. 35).

This case study uses theory to guide the exploration of effective college
counseling. Understanding the presence of social reproduction allows the
researcher to identify social structures that may be contributing to the success of

the research site’s college counseling program.

57



There are both positive and negative aspects of social reproduction in the
U.S. educational system (Bowles & Gintis, 1976, 2003; Giroux, 2006). The
theory of social reproduction holds that people usually live in neighborhoods
based largely upon one’s culture, race, and socio-economic class. The
researcher is concerned with the likelihood that positive aspects of social
reproduction can be employed in an inner-city high school to increase college
access for Black students. Figure 2 presents the theoretical frameworks used in

this study.
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Figure 2. Theoretical frameworks.
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Data Collection Process

The study took place on the campus of the research site. During spring
2010, the researcher received permission from the principal and college
counselor at the research site to conduct a case study of the college counseling
program. The school principal provided the researcher with access to
classrooms, the college center, and after-school programs. To protect the
confidentiality of the participants, instrumentation used to collect data did not
contain names or student identifiers. All of the data collected in this study will be
kept in a locked file in the researcher’s office for the period of three years.

Support for this research project was confirmed through a letter from the
school principal (Appendix A). The researcher presented the support letter to the
[nstitutional Review Board (IRB) at California State University, San Bernardino, in
spring 2010. The IRB approved this study in March 2011 (Appendix B).

The researcher presented potential student participants with a
Parental/Guardian Informed Consent Form during fall 2011 (Appendix C).
Eleven college peer counselors (CPCs) returned the parental consent letter to
the researcher. The researcher interviewed all 11 CPCs during fail 2011. 1t was
determined, after examination, that two of the interviews were missing a great
deal of data, so they were eliminated from the dataset. Each of the student
participants in this study was read a Student Assent Form prior to being
interviewed (Appendix D). The researcher received permission to interview the

college counselor and the senior grade level counselor (Appendix E). The
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researcher presented the case study to school staff during a faculty meeting in
December 2011.
This case study included the following data collection methods:
1. Interviews of the college counselor (Appendix F), senior grade level
guidance counselor (Appendix G), and eight CPCs {Appendix H).
2. A second round of interviews for six of the eight CPCs (Appendix I).
3. Observation of Black students who visited the college center for
advising.
4. Observation of Black students who attended the annual college night.
5. Observation of the college counselor and college peer counselors
during classroom presentations.
8. Observation of college peer counselors during meetings with their
counselees (peers).

7. Analysis of school artifacts for themes and historical data.

Participants

Participants were selected with assistance from the college counselor and
were interviewed or observed as they visited the college center for advising. The
college counselor was a Black female who was in her mid- to late forties. The
grade level counselor was an Asian female who was in her early forties. Both
have worked at the research site in their current roles for over ten years. Student
participants were all Black students who volunteered in the college center as
CPCs. CPCs assisted the college counselor with advising seniors and other

students on the college admission process.
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All of the CPCs were seniors, and their ages ranged from 16 to 18 years.
Seven of the eight CPCs were female, and one was male. Six of the eight CPCs
(five female and one male) were interviewed a second time to obtain more
detailed information about their experiences as college peer counselors. The
first set of CPC interviews included in this study is titled CPC1 and the second
set of interviews, CPC2. Table 2 presents the sample sizes of the student
participants who were interviewed. The sample sizes of eight CPC1s and six
CPC2s are sufficient for qualitative analysis but were too small for
generalizations to larger populations.

Additionally, the researcher observed students who entered the college
center for advising and counseling. These students were of various
races/ethnicities and were in grades 9 through 12. The majority of the students
observed in this study were seniors who came into the college center to get
assistance with their college applications and letter of recommendations.

The researcher took field notes when observing and interviewing the
college counselor, the grade level counselor, and eight college peer counselors
who worked in the college center. The researcher used interviews, school
artifacts, and observations to identify key themes and patterns as they emerged
from interactions between students, interactions between the college counselor
and students, and interactions among college peer counselors. Table 3 provides

an overview of the data collection process used in this study.
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Table 2

Student Participants Interviewed

CPC1 (n=8) CPC2 (n = 6)
Participant % of cohort  Participant % of cohort
1 13 1 17
2 25 2 33
3 38 3 50
4 50 4 67
5 63 5 83
6 75 6 100
7 88
8 100
Interviews

Interviews served as a means for the researcher to gather information
from participants that could not be determined from observations or a review of
school artifacts. This study included four groups of interviews/interviewees: (a)
interviews with eight college peer counselors, (b) follow-up interviews with six of
the eight college peer counselors, (¢) an interview with the college counselor,
and (d) an interview with the grade level guidance counselor. Each interview
was semi-structured and offered a means to connect with people who are directly
involved in the case (Yin, 2009). Each interview lasted approximately 50

minutes. Appendices F through | contain the interview questions.
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Table 3

Data Collection Process

Type

Data sources

Demographics

Interviews

Observations

School artifacts

CDE DataQuest used to analyze enroliment, college
admission rates, poverty, freefreduced lunch, and to
review racial/ethnic populations at the research site.

College counselor, senior grade level counselor, 8
CPCs, and 6 of the 8 CPCs interviewed a second
time.

Used to capture and describe the approaches to
effective college counseling, student questions,
interactions between people who work in and/or who
visit the college center, and to gauge the overall feel of
the college center as an environment that promotes
college access for Black students.

School plans (mission/vision), school policies, student
handbooks, admission applications, newspaper
articles, awards, school website, handouts and flyers
that are used in the college center.

The researcher recorded each of the interviews for transcription. The

interviews offered the researcher an opportunity to have detailed conversations

with participants about their perceptions of the college counseling program and

its effects on creating a college-going culture among Black students. According

to Yin (2009), interviews are one of the most important aspects of case study

research. The interview process allowed the researcher to uncover evidence

that provided depth to the study. Analysis of the interviews enabled an

understanding of the phenomenon of an effective college counseling program in
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an inner-city high school that sends large humbers of Black students to college
(Yin, 2009).

The researcher used the following steps to conduct the study. The
researcher worked with his dissertation committee to ensure that interview
questions were aligned with the research questions. Then the researcher
worked with his dissertation committee to develop interview questions for the
college counselor (Appendix F), the grade level counselor (Appendix G), the
eight college peer counselors (Appendix H), and the follow-up interview
questions for six of the eight college peer counselors (Appendix I). The
researcher presented the study to all of the faculty and the college peer
counselors, and the college counselor assisted the researcher in selecting a
purposeful sample, which consisted of eight Black college peer counselors, the
senior grade level counselor, and the college counselor and then received
parental consent letters that granted permission for the eight college peer
counselors to participate in this research study (Appendix C).

The researcher designed the interview protocol and worked with the
college counselor to determine a proper place and location in which to conduct
interviews. [nterviews were conducted over the course of two months during fall
2011. At the start of each interview, the researcher read each student participant
a student assent form. Six of the eight college peer counselors were interviewed
a second time fo obtain more detailed information about their experiences in the
college center (Appendix I), and each interview lasted approximately one class

period (50 minutes). The researcher used NVivo 9 interview software and
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employed appropriate recording procedures during interviews and then
transcribed the audio recordings of interviews and uploaded each interview into
NVivo 9 for chunking and coding.

Chunking and coding is a technique used by researchers to develop
patterns and themes that emerge from interviews and observations (Yin, 2009).
The researcher transcribed the interviews so that the data could be chunked and
coded. This chunking and coding served as a means for themes and patterns to
emerge from the data.

Interview Titling

Nineteen interviews were transcribed and uploaded into NVivo 9 in
Microsoft Word format. Two of the interviews had substantial missing data and
were eliminated from the dataset. Interviews were conducted with the college
counselor (2), college peer counselors-first interview (8); college peer
counselors-second interview (8); and the grade level counselor (1). The

Coding Process

The researcher used NVivo 9 qualitative software to analyze the results of
the 17 interviews in this study. Each interview was imported into NVivo 9 and
coded to the appropriate set of nodes and categories. Additional subcategories
for each node were created, and most nodes and coding were refined “within”
and “across” the questions, resulting in muitiple subcategories. All content was
read and text was selected and manually coded to various subcategories. The
nodes and each set of coding reports were sorted alphabetically by interview title

(CC Interviews, CPC1- First Interview, CPC2- Second Interview, and GLC
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Interview). Four node reports were used to chunk and code the data into
overarching themes: (1) College Counselor (CC) Node Report (Appendix L); (2)
College Peer Counselor (CPC1) Node Report 1 (Appendix M); (3) College Peer
Counselor (CPC2) Node Report 2 (Appendix N); and (4) the Grade Level
Counselor (GLC) Node Report (Appendix O). All node listings and coding

reports are discussed in chapter five.

Observations

The researcher used observations as a method to collect descfiptive data
on the services provided in the college center. According to Yin (2009), direct
observations allow the researcher to gain access to behaviors and approaches
that may not have been historically documented. The observations took place
over a six-month period between September 2011 and February 2012. Fall is
the peak period for seniors to submit their applications to the UC and CSU
campuses. The typical observation took place in the college center and lasted
approximately five hours during periods 1-4 of the school day. Observations also
took place at the school's biannual college fair, which occurred in November
2011. Observations and interviews were not concurrent. The researcher took
field notes during visits to the college center, a sample of which is found in
Appendix J. The field notes serve as records of observational data that provide
descriptive evidence of the phenomenon of interest (Yin, 2009). The researcher
observed the interaction between the college counselor and students who visited

the college center, interactions between peer college counselors and students,
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interactions between the college counselor and peer college counselors, and
interactions among college peer counselors.

The observations served as raw data for this study. According to Yin
(2009), a case study offers the researcher an opportunity to collect firsthand
information that emerged from interviews and school artifacts. Observational
data were used to develop a better understanding of the services provided by the
college center, perceptions of college attainability among Black students, and the

types of questions that students had about the college admission process.

Review of School Artifacts

Schools are sources of countless records and artifacts. The researcher
spent four months looking through school artifacts to develop a better
understanding of the school's history and organizational structure. The artifacts
used in this study consisted of school records, policies, student handbooks,
educational reports, newspaper articles, yearbooks, the school’s website, and a
host of documents that are used in the college center to advise students.
Appendix K provides examples of some of the handouts that are used in the
college center. According to Yin (2009), “When relevant, the artifacts can be an
important component in the overall case” (p. 113). The researcher reviewed
school artifacts to determine perceptions of and approaches to coliege
counseling. The researcher used school artifacts to validate emerging themes
and concepts that evolved from the interview data (Creswell, 2007). Table 4

provides an overview of the data collection by source.
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Table 4

Data Collection by Source

Artifacts/
Source Interviews  Observations documents

College center X X
College counselor X X X
Guidance counselor X X

College peer counselors X X X
Students visiting college center X

Students attending college fair X X

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among

five approaches (2nd ed.). Thousand Oaks, CA: Sage.

Data Analysis

The researcher used NVivo 9 software to chunk and code the data from
interview transcripts and field notes, The coding process was used to group
participant responses into categories and subcategories. The goal was to
present an analysis of the case that included patterns and themes that explain
the links between effective college counseling and a college-going culture (Yin,
2009).

According to Creswell (2007), case studies use data to provide a detailed
account of the elements of a case. NVivo 9 software was used to determine and
analyze frequency counts and percentages based on the coded data. In
qualitative studies, it is essential that data are read and evaluated qualitatively
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rather than relying on frequency counts (Yin, 2009). Thus, the frequency counts
were used to add meaning to the qualitative analysis, which was the focus.

Word frequency searches were created in NVivo 9 for the top 1,000 words
that contained five or more characters (arbitrary choice). A total of four word
frequency reports were generated for this study: (a) CC interview; (b) CPC1 first
interview; (c) CPC2 second interview; and (d) GLC interview. The size and
volume of the word-frequency searches did not permit them to be included in the
appendices. However, the frequency searches were used to develop tag clouds
of words that appeared frequently throughout each interview. Tag clouds are a
visual representation of words in the study that contain a minimum of five
characters. Tag clouds were created from each 1,000-word search and show
words in various sizes according to the frequency that they appeared in each
interview. Tag clouds were used to analyze the words and concepts that
appeared in the frequency counts. Four tag cloud files were analyzed in this
study. Word frequency searches and tag clouds were used to create tables that
provide an analysis of key emerging concepts and themes.

In general, the coding strategy was to provide analysis within various
nodes rather than to attempt to code every line of text to every single node
possible. The data were coded mainly for the purpose of context and
explanation building. The goal was to capture more content than might seem
necessary to explain the processes of an effective college counseling program.

In this study, categories had multiple meanings, and context was especially

69



important to provide an understanding of the approaches to effective college
counseling that are in place at the research site.

The data analysis process addressed the two research questions. The
researcher used cading and pattern matching to develop meaningful analyses

(Yin, 2009). Figure 3 presents the steps that were taken to analyze the data.

Ethical Considerations

There were several ethical considerations in the data collection process.
The researcher received permission from the research site’s administration to
conduct the study (Appendix A). The dissertation committee and school
administration ensured that the study followed all of the rules and regulations of
the IRB at California State University, San Bernardino (Appendix B).

Participation in this study was completely voluntary, and participant confidentiality
was maintained to ensure the protection of human subjects.

There were no foreseeable health risks associated with participation in the
study. Participants were informed of the study’s purpose and that their
participation would remain completely confidential. Informed assent was read to
each participant, and written parental consent forms were secured for student
participants to assure that all participants understood their right to opt out at any
time without consequence. Participants in this study were assigned numbers
during the interview process and data analysis. To further protect the identity of
the participants, all audio recordings were stored on the researcher’s computer,

which is password protected, and all field notes associated with this research
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Figure 3. Data analysis process.

study were kept in a locked file cabinet in the researcher’s office. The data
collected in this study will be kept in the researcher’s office in a locked file

cabinet for the required period of three years, after which it will be destroyed.

Chapter Summary

This chapter presented the procedures used by the researcher to collect
and analyze the data for this study. The chapter included a discussion of the
research design, followed by the case context; theoretical frameworks; data
collection process, which involved interviews, observations, and a review of

school artifacts; data analysis; and ethical considerations to protect the

participants.
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CHAPTER FOUR

RESULTS AND ANALYSES

This chapter presents the findings from this case study of an effective
college counseling program at an inner-city high school that has a history of
sending Black students to college. The purpose of this study was to identify the
roles of college counseling in creating a college-going culture among Black
students. While many educators may know the outcomes that effective college
counseling has in creating a college-going culture, the processes and
approaches of such effective counseling are widely unknown. This chapter
presents an analysis of the data as a means to address the two research
questions.

The chapter begins with a presentation of how the findings are organized,
followed by a discussion of significant differences between college counseling
and guidance counseling, the role of college counseling in creating a college-
going culture, the importance of peer networking in creating a college-going
culture, the practices of an effective college center, and signs of social

reproduction. The chapter concludes with a summary.

Organization of the Findings

This research study was conducted at an inner-city school where Black
students are in the majority and are excelling academically. The researcher

sought to investigate the practices of the college counselor, the college center,
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and college peer counselors to better understand the phenomenon of effective
college counseling in an inner-city high school. A case study was the most
appropriate method for collecting and analyzing data because it offered the
researcher an opportunity to examine the practices and approaches to effective
college counseling.

The research site was selected because it meets the following criteria: (a)
inner-city public high school, (b) high population of Black students (58%), (c) 73%
of the students qualify for the free or reduced lunch program, (d) approximately
81% of the Black students continue on to college, and (e) approximately 90% of
students who graduate from the research site continue on to four-year colleges
and universities, which is considered a high college-going rate (CDE, 2010).

This study was conducted during fall 2011 and spring 2012. Fall and spring were
ideal times because they are the busiest times for seniors to apply to college.
During this time, both seniors and juniors visited the college center for advising
on the college admission process.

This chapter presents the themes and patterns that emerged from the
data and were used to answer the two research questions. Three instruments
were used to collect data: interviews, observations, and a review of school
artifacts. The data were collected and then coded and analyzed using NVivo 9
qualitative software. The findings in this chapter address the two research

questions:
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1. What is the role of the college center, the college counselor, and the
college peer counselors in creating a college-going culture among
Black students?

2. What guidelines and strategies are necessary for an effective college

counseling program?

The findings are organized to present a descriptive analysis of an effective
college counseling program at an inner-city high school that is successful at
sending Black students to college. The first research question concerns the role
of an effective college counseling program’s best practices. The second
research question concerns the development of recommendations for effective
college counseling programs at inner-city high schools.

As noted, the interviews were uploaded into NVivo 9 qualitative software,
and node reports were generated. Upon review of the node reports, the data
were chunked into categories and subcategories. The results were organized to
present emerging themes, patterns, and explanations as a means to address the
research questions. Table 5 presents an overview of the nodes (questions),
categories, and themes that emerged during the data analysis process.

Node reports of interviews were used to create keyword searches of
words of five or more characters. The results of the keyword searchers were
grouped to identify emerging themes and patterns. The themes and patterns
were used to address the research questions. The key emerging themes were
used to build explanations of the causal links and patterns that exist within the

case (Yin, 2009).
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Table 5

Overview of Nodes, Subcategories, and Emerging Themes

Number of
questions
Data source coded Number of
(frequency) (nodes) subcategories Key emerging themes
College 23 55 College, College Counseling,
counselor (2) Counselors, Practices,
Information, School, Teachers
College peer 51 240 Academic, Activities, Classes,
counselors College, College Counselor,
(1st interview) College-going, Goals, Grades,
' Students, Success, Teachers,
Think
College peer 24 86 Anything, Because, Caring,
counselors College, College Center,
(2nd interview) College Counselor,
Information, Processes,
Questions
Grade level 17 9 Classes, College, College
counselor Counseling, Counselor,

Guidance, Grades,
Graduation, Meetings,
Requirements, Students,
School, Terms

The coding strategy was intended to provide a descriptive analysis within

various nodes rather than to code every line of text to every single node possible.

Tag clouds were created from the frequency searches of the keywords with five

or more characters. As noted, tag clouds are visual representations of the

keyword frequency searches. The more frequently a word appeared in

interviews, the larger the print representation was in the tag clouds. The tag
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clouds were used to break the broader results into subcategories, themes, and
patterns.

Figure 4 is an example of a tag cloud that was created using NVivo 9
qualitative software from a key word search of the CPC1 first interview. Words
such as school, college, think, students, and academic appeared more frequently
than did other words throughout the CPC first interview. These words, as well as
others, were grouped and matched to related concepts and key word phrases.
Key concepts and key word phrases were used to narrow the data down into
subcategories and themes. General topics were developed from the
subcategories and themes. The general topics are used throughout this chapter
to explain the processes of effective college counseling and to develop

explanations of the phenomenon.
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teachers they're thing things t h I n k those thoughnt through trouble

versus wanled whatever where WO U I d wouldnt years YOU'Ie yoursel

Figure 4. College peer counselors 1 first interview tag cloud.
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The subcategories and general topics were organized into five
overarching themes that address the research questions:

1. The difference between college counseling and guidance counseling.

2. The role of the college counselor.

3. The role of the college peer counselors.

4. Effective college counseling practices.

5. Signs of social reproduction.

Guidance Counseling Versus College Counseling

One of the key themes that emerged from the data was the difference
between college counseling and guidance counseling. This study used pattern
matching logic and the coding of the interviews and observations to understand
several key differences between college counseling and guidance counseling
(Yin, 2009). The researcher asked each participant in this study to describe the
difference between college counseling and guidance counseling as related to
creating a college-going culture.

Results from the interviews and observations provide insight into the
differences between college counseling and guidance counseling. The following
is a list of the question(s), participants, and how the answer(s) were coded to
develop a description of the differences between college counseling and
guidance counseling:

1. College Counselor interview (Coded as CC) Q18.

2. College Peer Counselor first Interview (Coded as CPC1) Q41.
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3. College Peer Counselor second Interview (Coded as CPC2) Q14,
Q17a, Q18.

4. Grade Level Counselor interview (Coded as GLC) Q3, Q10, Q11, Q12,
Q13, Q15, Q16, Q17.

The answers to these questions were grouped, chunked, and coded to
determine the patterns and causal links between the participants and the themes.
Nearly all of the participants discussed the notion that their college counselor and
guidance counselor had different roles in preparing students for college. The
research site employs a system of guidance counseling, whereby a counselor is
assigned to a single grade level, which consists of a cohort of students who are
all in the same grade. The school has four grade level guidance counselors and
one counselor for at-risk students. Guidance counselors report to the dean of
students. There are approximately 300-400 students in each grade or cohort.
Each counselor follows his or her cohort of students from ninth grade through
their senior year. After graduation, the process starts over when a counselor is
assigned to the entering ninth grade cohort. In comparison, the college
counselor is located in the coliege center, where she is available to assist anyone
who seeks her out. The college counselor advises the entire student body.

All of the participants stated that the guidance counselor focused on three
major areas: class selection, graduation requirements, and student discipline.
One student (Participant 1, personal communication, December 7, 2011) stated,

My [guidance] counselor, she just talks. | don’t know she just puts you in

your classes. She doesn’t really do a lot, really. She really doesn’t. She

78



puts you in your classes or meets your mom for grade checks . . . | meet
with her once a year. Yeah once a year because we have to do a grad
check every year. | mean if you're bad you get to meet with her a lot
because you have to sit in the office and meet with your parent and
contract and stuff like that. Me, | just meet with her once a year.
The same student had a different response in regard to the role of the college
counselor. She (Participant 1, personal communication, December 7, 2011)
stated,
Okay, [the college counselor] helps you with college. What's more
important right now than college applications and everything like that? |
would say that [the college counselor] is more beneficial than the
[guidance] counselor. She helps out a lot because she really understands
the college process. | think that it would be pretty hard without [the
college counselor]. Because if you don’t know the deadlines or anything
like that you don’t know where to go, you don’t know what website to go
to. The college counselor knows just about everything.
This student’s assessment of the role of the guidance counselor is supported by
data collected from the interview with the senior grade level guidance counselor.
The senior grade level guidance counselor (Participant 9, personal
communication, January 11, 2012) explained,
I think in my counseling, training a majority of the skills | think was
regarding social issues. | meet with every student on a one-on-one basis

at least 2 to 3 times a year, some students more than others, especially
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at-risk students. So you find yourself spending more time with at-risk

students and less time with the students who are kind of on track. WeI'I,

there are two mandatory meetings that | hold with students and one with
students only. The meeting with students is for their graduation check to
check their status towards graduation, whether they are passing their
classes, to set up their four-year plan, their college goals or secondary
career goals. Students who are on target and don't come in with a lot of
questions, no more than five minutes. There are parents who come with
students with a list of questions. They are very concerned about their

child getting into college; those sometimes take 10 to 25 minutes. Now a

student who is severely at-risk it make take longer.

The guidance counselor’s comments are important because they reflect the
approaches to guidance counseling versus college counseling. The guidance
counselor is looked upon as the person that one goes to for information about
graduation or if one is an at-risk student. Data from interviews with different
types of participants demonstrated how college counseling is different from
guidance counseling.

In guidance counseling, counselors devote their time and energy to putting
struggling students back onto the correct course. Guidance counseling was
viewed as appropriate when a student was in trouble. The guidance counselor
was seen as someone who did not spend a lot of time with students discussing
topics related to their college or career aspirations. She admitted that she did not

spend much time with students who were on track or high achieving. Guidance

80



counseling, as described by the participants, is in keeping with Bryan et al.'s

(2011) description of most inner-city high school counselors. Table 6 presents

several key differences between college counseling and guidance counseling.

Table 6

College Counseling versus Guidance Counseling

College Counseling

Guidance Counseling

*Requires highly unique
training/knowledge of college
admission, financial aid, and
networking with colleges

*Attends trainings and workshops
about college admission

*Assists students with requirements
for admission into college and
"fityenvironment"

*Administers college related
admission tests (PSAT, SAT, ACT)
and college information
nights/workshops

*Staffs and supervises the college
center

Meets with students, school staff,
parents, college reps, and
community members

*Focus on scheduling classes,
graduation requirements, and student
discipline

*Training related to human
behavior/motivation

*Assists school with student discipline

*Meets with students each semester
(usually twice a year)

*Average time spent with students is
30-40 minutes

«Caseload of 300-500 students

*Very little training on college
admission requirements (basic
comprehension)

*Refers students to college counselor
or college center for more detailed
questions or advising

Table 6 shows that guidance counseling fails to assist students with

detailed college or career planning. Many participant descriptions point to a
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counseling process that is governed by graduation rates and monitoring at-risk
students. The guidance counselor was seen as someone to go to for assistance
with emotional or psychological issues. The focus was on behaviors and
discipline versus college or career planning.

During observations, it became evident that students tended to visit the
college counselor to get advice on the college admission process. The college
counselor and CPCs were consistently asked questions about college admission
requirements and letters of recommendation and for general advice on colleges
to which students qualified for admission. Many CPCs commented that students
knew more about the college admission process than did the grade level
guidance counselor. One CPC stated (Participant 2, personal communication,
December 7, 2011), “My guidance counselor is there to make sure that | have the
classes to graduate; the college counselor is there to make sure you go to
college.” The college counselor was seen more as an advisor, as someone who
guided students through the college admissions process and kept them
motivated. In comparison, the guidance counselor was viewed as a
disciplinarian.

The results indicated that the guidance counselor was reduced to
providing assistance with maintaining order and safety on campus. The
counselor had very littie time for college or career planning. Several students
commented that the college counselor was more accessible than was the
guidance counselor. Bryan et al. (2010) stated that many high schools that serve

minority students have moved to a model of counseling in which guidance
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counselors are used to assist school administration in responding to student
discipline issues. The data confirm that the guidance counselor was rendered
unavailable or unqualified to assist students with their college or career
aspirations. The guidance counselor had very little time or training to assist
students with college and career planning (Bryan et al., 2011). Her role was to
keep students out of trouble and get them through the graduation process.

Another key difference between guidance counseling and college
counseling is that the college counselor was viewed as holding an administrative
position. The college counselor is listed on the school’'s website under school
administration. Her name‘appears below the school’s principal, the five vice-
principals, and the dean of students. Listing the college counselor under
administration sends the message that she is a member of the school's
leadership team. In contrast, the school’s five guidance counselors appear on
the school's website as staff. The college counselor reports directly to the school
principal, while all of the guidance counselors report to the dean of students. The
college counselor has direct access to the school principal. This gave her a
distinct role in helping to shape the role that the college center played in the
school’'s organization.

The key differences between college counseling and guidance counseling
found in this study are consistent with the findings of research by Lapan and
Harrington (2010) and Muhammad (2008). Both argue that minority students
benefit from schools that reform counseling practices to afford students

increased access to counselors who have training and expertise in college and
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career planning. Several students in this study reported that they saw their
guidance counselor only once or twice a Year to follow up on graduation
requirements. However, they also reported that they could go into the college
center to meet with the college counselor any time throughout the day. Even the
guidance counselor admitted that she sent students to the college counselor to
get answers to their college questions. The senior grade level guidance
counselor (Participant 9, personal communication, January 11, 2012) noted,
My main role is to monitor student’s academic progress; make sure that
they are taking classes that are in their graduation requirement and the A-
G requirements. | think the college counselor has more expertise about
what's going on in college and what kind of student each college is [ooking
for. In terms of specific colleges, different majors, those I think will fall into
the college counselor’s perimeter. Where [my knowledge] cuts off is the
college counselors will get them to apply to the right college, get them into
the college, and get them the scholarships, give them resources regarding
financial aid scholarships, give them information regarding each college,
each major, and also just set up the tours and also set up speakers for
colleges to speak with our students.
The guidance counselor knew that her school had a college counselor who was
knowledgeable about the college admission process. The college counselor was
viewed as a valuable resource for helping students prepare for college. The
guidance counselor also recognized that her own training in counseling limited

her and did not adequately prepare her to advise students on their college
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aspirations, which is the role of the college counselor. Figure 5 presents the key

functions of the guidance counseling versus those of college counseling.
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Figure 5. Functions of guidance counseling versus college counseling.

The college counselor and the guidance counselor work as a team to
ensure that students are prepared to go to college. Once the guidance counselor
determined that a student was college bound or had certain questions about

college, she would send the student to the college center. The college counselor
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was seen as a resource to assist students in areas in which the guidance
counselor lacked expertise.

The best explanation for the differences between college counseling and
guidance counseling is that most counseling programs do not prepare high
school counselors for advising high school students with college and career
planning (Bryan et al., 2011; Olivia, 2008). This leads to a situation in which the
guidance counselor’s role is affected by the view of counseling held by school
administrators (Bryan et al., 2011). The senior grade level guidance counselor
explained (Participant 9, personal communication, January 11, 2012):

| think in regards to administration wise, it's easier when you have one

counselor in charge of the entire grade level by alphabets because then

any issue comes up you know what the grade of the child is and then you
go to the counselor. On the counseling aspect it's good because you can
focus your attention on specific issues that each group level is dealing
with. For example, there's always a lot of adjustment issues with 9th

grade and so you get really good at dealing with that during that year. A

majority of the time, you resolve conflicts and you help them adjust to high

school and give them the foundation of what needs to be done in high
school. You deal with that whole issue in 9th grade and then you move on
to different issues. In the 10th grade that's where the majority of the
discipline comes in because that's when they've been there for a while.

They're starting to group up and they're starting to find the differences

between themselves and create conflicts and that's when—starting in
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junior year you start prepping them for their exit and what's important to do
during this point. They start acting more mature and that's when most
your focus will be on graduation requirement and college entrance
requirement so you're addressing very different topics in each year and
you could just focus on that. [n reality we don’t have time to go into that
too deep, more like a maybe 2-minute or 3-minute conversations. What
do you want to be? What do you think it takes to be that?
The bulk of the data used to explain the differences between college counseling
and guidance counseling centered on themes related to advising versus
counseling. The guidance counselor was more comfortable with helping
students with behavioral issues, while the college counselor heiped students with
their college or career planning. The guidance counselor was viewed as being
on a considerably lower level than was the college counselor. The next section

concerns the role of college counseling in creating a college-going culture.

The Role of College Counseling in
Creating a College-Going Culture

There are several key concepts that emerged from the data in regard to
the role of college counseling in creating a college-going culture. The data
indicated that students had an incentive to go to the college counselor, and the
guidance counselor to refer students to the college counselor, because they all
knew that she was an expert in college admission. All of the participants

indicated that the college counselor played a significant role in creating a college-
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going culture on campus. The grade level counselor admitted to not being very
knowledgeable about the college admission process. The college counselor was
seen as the go-to person on questions related to college admission.

The following is a list of the question(s) participanis, and answers that
were used to develop a description of the approaches to college counseling at
the research site:

1. CC interview Q2-Q14a, Q16, Q18, Q19

2. CPC first Interview Q40, Q41

3. CPC second Interview Q14, Q17a, Q18, Q21, Q22
4. GLC interview Q10, Q12, Q13, Q156-Q17

The responses to these questions were grouped and chunked to provide
meaningful analysis of the role that college counseling plays in creating a
coliege-going culture among Black students. Figure 6 presents the tag cloud for
the college counselor’s interviews. The tag cloud was created using NVivo 9
software. The tag cloud and key word frequency report, along with pattern
matching, were used to determine causal links and to develop explanations (Yin,
2009). When students were presented with the question of whom or what helped
them prepare for college, 88% of the CPCs responded that the college counselor
had helped them prepare for college (CPC1 Interview Q41).

Table 7 presents a report of the frequency of answers in regard to what or
who helped participants prepare for college. Eight sources of help in preparing
for college were identified by the CPCs. The college counselor was perceived to

have more of an impact on college preparation than were family members, who
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Figure 6. College counselor interview tag cloud.

Table 7
College Peer Counselors 1 First Interview Question 41: What or Who Helped

You Prepare for College?

Answer Respondents (n) %
College counselor 7 88
Mother mostly, parents, family 6 75
Self 6 75
School 4 50
Faculty and staff 3 38
AAPC mentor 1 13
Fellow CPCs 1 13
VIPS program 1 13
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were a close second. This may be due to the fact that participants work in the
college center and have a great deal of personal contact with the college
counselor.

One of the first themes that emerged was that the students respected the
college counselor and depended on her for advising. Participants consistently
credited the college counselor with ensuring that students had help with the
college admission process. The college counselor occupied a role on campus
that was unmatched by the grade leve! guidance counselors. Several students
provided a good description of the role that the college counselor plays on
campus. One student (Participant 3, personal communication, December 7,
2011) stated,

When you find yourself asking questions about college and the application

about how to fill out this form and you ask your parent, your parent don't

know. You ask your counselor, your counselor don't know. You ask your
teacher, your teacher doesn't know. A student say okay, go to the college
office. We have a college office and when you get down there you see all
these flags. There's this woman sitting there who can answer that
question and you can follow her information and that clarified everything
for you. It's like, okay, this is where [ need to go for everything that | need
to know about college is here. Anything you need to know about the
information, you go to [the college counselor].

The college counselor has been at the research site for over ten years, and many

students describe her as “approachable, available, and provides students with
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advice on the college admission process” (Participant 10, personal
communication, January 12, 2012). The college counselor is viewed as
someone who makes dreams come true. Many participants stated that the
college counselor works to help students navigate the confusing college
admission process. One student (Participant 4, personal communication,
December 8, 2011) noted,
Her role for everyone at this school is to prepare them with information like
SAT and everything and also basically to like start people on the right
path. Once you been in school then it's kind of like you feel relieved that
someone is going to help you get to college. We even have questions
sometimes when we are confused about what we're doing with our college
process and our scholarships so she's always there for you to, like, if you
have any kind of question about college or anything, she's right there for
you to ask.
The participants see the college counselor much differently from the way that
they see the guidance counselor. This may be partially due to the fact that the
college counseior does not have to deal with matters related to student discipline
or bad behavior; her primary role is to help students get into college. All
participants spoke about the importance of having access to a college counselor
on campus. This feeling was supported by the grade level guidance counselor,
who stated (Participant 9, personal communication, January 11, 2012):
| would say some of the students would not be going to where they could

be going [without the college counselor]. For example, a student who may
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have a chance of going to a more elite college may not apply or may not
have what it takes to finish. An average student who should be
completing their college application may fail o do so because nobody
has—because [guidance counselors] don’t have enough time to get to
every single student unless they come and be proactive and ask questions
we won't be able to seek out a student. So do you think that having a
college center allows you to spread the information or cast the net versus
only if the student had an opportunity to be with a guidance counselor
whatever the case may be?
Every student interviewed indicated that the college counselor was responsible
for their having a better understanding of the college admission process. One
student said that the college counselor was “the best” (Participant 3, personal
communication, December 7, 2011). Another stated, “Having access to a college
counselor makes the college admission process less stressful” (Participant 4,
personal communication, December 6, 2011).

Role and Responsibilities

The researcher observed the college counselor for six months from
September 2011 through February 2012. This was the college counselor's most
hectic time because students were applying to colleges, taking college entrance
exams, requesting letters of recommendation, and completing the Federal
Application for Student Financial Aid (FASFA). Hundreds of students were in

and out of the college center during breaks and between passing periods. Some
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students had major questions, while others merely stopped by to check in with
the college counselor.

Advising was not a formalized process whereby students made
appointments, which stands in contrast to the required meetings with grade level
guidance counselors to go over graduation requirements. The college
counseling process was far less restricted; students dropped in to ask questions
or check on their letters of recommendation. The college counselor (Participant
10, personal communication, January 12, 2012) noted,

We have special meetings at lunch. They're invited to hear from the

college representatives and many times | meet with them before the rep

gives their presentations, and sometimes | meet with them after. Also
they know that they have to come here to get certain things so because
there's a necessity to come to the college office for certain things they
learn more as well.
The college counselors relied on the CPC to help students with basic questions
about and mastery of the college admission process. The college counselor
(Participant 10, personal communication, January 12, 2012) explained,

| try not to pull students out of the same period several times in one week.

| try to avoid advance placement into calculus because there's some

teachers that are just not going to work with you. | try to avoid certain
classes where | know students need to be there to get the instruction. We
have a senior day after all of those presentations have been made by

college peer counselors in a larger group, homeroom where it's about 30
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students and those two college peer counselors who are assigned to that

homeroom, those students are also the students who are assigned to their

case load. After they've done all of their presentations and all of their
packets then we all come together as a large group and then that's where
| go over every information for about 4 hours on one particular day. It's
usually the day the other students are doing the PSAT and | have the
seniors for a full 4 hours.

This freed up the college counselor to address more complex questions or
issues. In this regard, she stated (Participant 10, personal communication,
January 12, 2012):

Those one-on-one meetings are probably the most important because

that's where most of their questions are answered. Then if students need

to meet with me even after that, they can. So the college peer counselors
actually meet with students one-on-one more so than | do. My meetings
are really in larger groups.

Between advising sessions, the college counselor took time to write letters
of recommendation and to plan for the school’'s biannual college night. College
night is one of the college counselor's major tasks. College night is open to 9th
through 12th graders and their parents, and planning a college night for
approximately 1700 students and their parents takes a lot of dedication and time.
The college counselor invited 40 colleges to participate in college night, which
took place in November, and students and parents were afforded an opportunity

to meet with college representatives one-on-one. The visiting college
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representatives discuss their admission requirements in a setting that is very
similar to a college lecture hall.

The college counselor hosts the college fairs only every other year
because the planning is so labor intensive. The college counselor needs about
three months to plan college night, which occurs in the peak admission period
when the college counselor is very busy writing letters of recommendation and
monitoring student progress towards applying to college. During off-years,
seniors are bused to the annual Cash for College Fair, where they have an
opportunity to meet representatives of hundreds of colleges.

Another major task of the college counselor is to make sure that every
senior completes a senior profile sheet (Appendix Q). Senior profile sheets are
used to assess students’ grades, class ranks, interests, financial need, and goals
related to college attendance and choice of college. This is a huge undertaking
that requires the college counselor to work with the CPC. The profiles are also
used to help the most financially needy students receive fee waivers to apply to
college and take the college entrance exams (SAT, SAT Subject Exam, and
ACT).

The college counselor also has a host of other, smaller duties. She sends
out a monthly newsletter, “The College Corner,” to students and parents. The
newsletter provides updates on application deadlines, information on college
scholarships, and notices about which college representatives will be visiting the
campus. The college counselor also is responsible for administering all of the AP

exams, supervising the CPCs, and coordinating visits from coliege
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representatives and the military recruiters. She coordinates over 100 college
visits to her campus during the fall and spring semesters. There are periods
during which she interacts with three to four college representatives per day.

The college counselor is a well-liked person who excels at building
relationships with students, colleagues, and college representatives. Her
foremost purpose is to motivate the students to achieve their college aspirations.
The college counselor is the link between the school's promise of academic
preparation and the process of applying to coilege. The college counselor does
not, however, have a background in counseling. Her training and tasks as the
college counselor had little to do with assessing human behaviors or theories
related to psychological motivation, as is the case with the guidance counselor.
College counseling in this school involves application processes, grades, and
deadlines.

The college counselor is actually an English teacher and holds a master’'s
degree in creative writing. Her actual position is as a teacher on special
assignment. The college counselor position is funded by resources that are
earmarked for an English teacher. The principal elected to use the funding for a
college counselor position to increase students’ access to college. Thus, the
high school has one fewer Engiish teacher than is needed, which means that the
other English teachers have more students in their classes than they otherwise

would.
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The college counselor became interested in college counseling when one
of her mentors trained her to take over the college center at another high school.
She (Participant 10, personal communication, January 12, 2012) stated,

Initially | was an English teacher and | was at a school, Westchester High

School, and the college counselor was leaving. She was leaving to go to

a community college. They needed someone with excellent writing skills,

and English teachers really fit that mold because we write so much and

we have a lot to do with helping students write. That particular principal
wanted to get someone who was young and someone who was willing to
go and complete the education, to do the job, and someone who, of
course, could write well. That's how | initially became interested in that. |
also used to work very closely with that person. | would go on college

trips with her because | was teaching the AP and honors classes and so a

lot of my students she was targeting and in a lot of ways she kind of

groomed me to take over when she left. That's how | initially became
involved with college counseling.
She eventually took over for her mentor when the mentor retired. She worked at
the other school for a short time before she was invited to apply to her current
position as the college counselor at the research site. She (Participant 10,
personal communication, January 12, 2012) explained,
| did that for a year, returned to teach English for a few years; and once |
switched schools, | came to the research site and our college counselor

here retired. | was ready to move on from the classroom, but [ still wanted

97



to have direct contact with students. | didn't want to be an administrator. |
still wanted to work closely with students, and so college counseling and
counseling in general provides an avenue where you're out of the
classroom but you're still in direct contact with students, and that's how |
initially became interested.
That was over ten years ago, and she used her experience at her first school to
build the college counseling program that was analyzed in this study.

The college counselor's role is to help students navigate the college
admission process. When discussing her roles and responsibilities as the
college counselor, she stated, “The upper classmen actually have more
knowledge about the college [process] because they have more involvement
becau_se we're actually in their homerooms once a week giving them information”
(Participant 10, personal communication, January 12, 2012).

The college counselor focuses most of her attention on 11th and 12th
graders. Nevertheless, there were several occasions when 9th and 10th graders
entered the college center to seek her advice. She explained, “At the beginning
of the year, we have grade level meetings where administrators and their
counselor talk to them; 9th graders have their meeting, 10th graders have their
meeting, and the 11th graders have their meetings” (Participant 10, personal
communication, January 12, 2012). The college counselor indicated that the

college counseling program was not designed to focus on Sth or 10th graders

because there was already a mentor program in place for them.
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The college counselor noted that she did not have the time to devote
much attention to the 8th or 10th graders. She (Participant 10, pérsonal
communication, January 12, 2012) explained,

We invite the college office to the life skills classes so all 9th graders are

introduced to [the college counselor] and with the college peer counselors

early on. There's no excuse for someone to say they didn't know and they
didn't have the information; it's an important entity and because we believe
in that, we have high expectations. Then we introduce the idea and the
concept of going to college right in the beginning, right from the start. | tell
my 9th and 10th graders the best thing you can do is to get the best
grades as possible. We have people out there saying that they can apply
for scholarships and apply for things in their 9th and 10th grade year,
which we know is not true. The best thing you can do as a freshman and

a sophomore is get A's and B's. We stress no C's.

Ninth graders are introduced to the college counseling program during a
summer transitional program. The school offers entering freshmen an orientation
that allows the college counselor to work with these students before school
starts. This is different from traditional summer school models in that student are
required to attend even though they do not have any classes to make up.
According to the college counselor, “This is a powerful tool in instilling high
expectations and college counseling before school even starts” (Participant 10,
personal communication, January 2, 2012). The freshman orientation consists of

a summer math and writing boot camp. Having the freshmen on campus prior to
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the start of school helps to shape the expectations and learning habits of their
students (Farmer-Hinton, 2008).

All of the students take the PSAT, a diagnostic test for the SAT, in the 9th
and 10th grade, and the college counselor and CPC are responsible for
administering the PSAT on campus. Allowing all students to take the PSAT in
the 9th and 10th grade is a practice that is often reserved for private schools and
public schools in affluent areas. Many colleges use PSAT scores to begin
recruiting students to their respective schools. Most inner-city schools do not
allocate resources to administer the PSAT to every student.

The college counselor works with faculty, staff, and parents to help build a
college-going culture. One of the most interesting findings that emerged from
the data was the integration of college counseling into the classroom. The
college counselor works closely with all of the teaching staff to make students,
staff, and parents aware of the college admission process. Her role is to ensure
that teachers discuss the link between academic success and college
admissions. The college counselor (Participant 10, personal communication,
December 8, 2011) stated,

For teachers, they don't really have a choice; it's the way it is. For the

senior teachers, as long as [ stick with my commitment and as long as I'm

only going to be pulling students for a certain periods of time, then they're

willing to work with me. | work very closely with senior English teachers
because they're the ones who are going to be really writing the letters of

recommendation ar senior English teachers as well as sacial science
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teachers. They're asked more often to write letters of recommendation
than, say, math and science teachers., even though we're a
medical/science magnet. Those two disciplines are asked more
frequently, those departments more than any other. | work very closely
with them. Often times they will come down and they will get information,
and they will actually include certain parts of the college admission
process as a part of their curriculum. All of the 11th grade and 12th grade
teachers make the personal statement an assignment in their class.
It is clear that the college counselor has a vital role in creating relationships on
campus. It is routine for teachers to drop by the college center to check on a
student’s letter of recommendation or to see whether a certain student had
completed his or her college application. There appeared to be a great deal of
communication and interaction between the college counselor and teachers. The
college counselor (Participant 10, personal communication, December 8, 2011)
described this process by stating,
| do use the teachers to do my workshops because we have about 3
personal statement workshops, and it is the same English teachers [ use
over and over again. There are some that | don't ask to do it. It's open to
all students, not just their students. They give personal statement
workshops probably anywhere from six to seven times in fall semester.
That's going to be from someone from UCLA, EOP; it's going to be either

with Ms. X, who teaches both 11th grade and 12th grade AP and Ms. X,
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who teaches only 12th grade AP. She also has the male academy. It's

those two teachers specifically that really assist me with that.

One important theme that emerged was that the entire school has bought
into the idea of the important role that the college counseling program plays in
linking the school’s stated mission to processes. The college counseling
program is the basis for how the admissions process is integrated throughout the
entire school. Conceptually, it makes sense for schools to have a college
counselor because the position controls the flow of college information in and out
of the school.

The college counselor links academic progress to the admissions process.
The college counselor stated (Participant 10, personal communication,
December 8, 2011):

I think whenever you have one person or one particular office which can

come and get the information, | do think it is the responsibility of the entire

faculty to increase that college-going culture, and whenever we have
things like—we haven't had a college night as you know for a couple of
years—but other things that we've done like small college nights, smaller
activities.
The college counselor’s main role is to serve as the glue that holds the separate
parts of the college counseling program together. She (Participant 10, personal
communication, December 8, 2011) added,
Getting back to having one place, even though we have a counselor per

grade level, it's also good to have one college center where students can
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come and they can get the information from one person. We also have
what is calied college peer counselors trained by me and that work with
me every year. They work specifically with seniors; second semester with
juniors.
The college counselor is on campus to ensure that students realize that a college
education is attainable. She accomplishes thié by developing personal
relationships with students, teacher, parents, and college representatives.
Forming and maintaining relationships affords the college counselor the
opportunity to assist students with successfully navigating the college admission
process. One CPC (Participant 1, personal communication, December 7, 2011)
stated that, without the counselor,
[ think a lot less students would go to college, honestly, because they
would do the application wrong or forget something or not get the fee
waiver in time or not pay for it or just be unmotivated to go out and be
something.
Another CPC commented (Participant 4, personal communication, December 6,
2011):
We still have the students who would be working hard to get into college
and all that, but they would probably lack some information that would be
beneficial to their application process or something that could have just
boosted them up.
All of the school’s stakeholders rely on the college counselor to make

college possible. The school administration supports the college counselor by
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reiterating the message that she is the leader of the school’s college admission
process. The college counselor uses a comprehensive approach to college
counseling that develops buy-in from faculty, staff, administrators, students, and
colleges. Thus far, the data revealed that college counseling is different from
guidance counseling. The next section concerns the role of peer networking in

creating a college-going culture among Black students.

The Role of Peer Networking in Creating
a College-Going Culture

Peer networking is one of the most important aspects of the college
counseling program. The CPC's model students hold one another accountable
in the college admission process. The Black students in this study worked
collaboratively with their peers and exhibited a great deal of self-responsibility in
the college admissions process. Farmer-Hinton (2008b) studied the role that
school culture and networking plays in shaping perceptions about college access
for minority students and found that one of the major challenges to increasing
college access for Black students is peer affiliations. The results related to how
peer networking is used to reach students who may have never come into
contact with the college counseling program are presented below.

Several questions were asked of the college counselor and the college
peer counselors. The second CPC interview contained a great deal of
information on the role of peer networking. As noted, CPCs represent the

college center during special on-campus events such as parent meetings,

104



college representatives’ visits to campus, college night, and the school’s annual
awards night. The tag cloud presented in Figure 7 was compiled from a key
word frequency search of the CPC2 second interviews with the six CPCs in
regard to their role in the college counseling program. The words portray that

students hold one another accountable in the college admission process.
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Figure 7. College peer counselors 2 second interview tag cloud.

College Peer Counselors Selection Process

The CPC selection process is highly competitive, and CPCs are an elite
group of the smartest and most involved students on campus. Each, year the

college counselor works with a select group of teachers and current CPCs to
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nominate exceptional students as volunteer CPCs in the college center. The
goal is to select 20-25 students who will be trained to assist the college counselor
in disseminating college information to juniors and seniors. Prospective CPCs
are nominated during their junior year and invited to interview with the selection
committee. The selection committee consists of current CPCs, teachers, and the
college counselor. CPCs serve a one-year term during their senior year.

CPCs must be in the top 50 of their class to be considered for an
interview. The college counselor (Participant 10, personal communication,
December 8, 2011) explained the selection process as follows:

You know, it really depends on how many students are in that class. |

have found that in the past, I've had 24 to 26. That's too many; | don't

need that many. [ think from now on | probably—regardless of how many

students are in a class—will never have more than 20.

The students who are selected to serve as CPCs are highly on campus. The
college counselor (Participant 10, personal communication, December 8, 2011)
explained the selection process:

A college peer counselor has to be recommended for the position, and

they are going to work with me; it is a period during their senior year.

They have to have all of their requirements out of the way. Often times,

some of our top students have the visual performing arts requirement that

they wait until the last minute to do. So in order for them to fit college peer
counseling into their 6th period day, many of them have to go and get

requirements out of the way during the summer. That's a huge
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commitment. They have to be recommended either by a current college

peer counselor or by one of their teachers. A recommendation does not

mean it has to be a letter; it's just someone calling me and saying | would
like to recommend this person to be interviewed. College peer counselors
are interviewed by the current college peer counselors, My college peer
counselors next year who are going to be recommended from the junior
class, they're going to be interviewed by the current college peer
counselors.

How the CPCs are selected relates to theories of social reproduction
(Bowles & Gintis, 1976, 2003; Crossley, 2003; Giroux, 2006). The college
counselor works with the current CPCs and select teachers to determine which
students will be successful CPC candidates. The college counselor, teachers,
and current CPCs work together as a team to socially reprodupe the
characteristics and qualities that make the CPC program successful (Bowles &
Gintis, 2003). The college counselor explained her philosophy for using a
referral process versus opening the CPC positions up to the entire school. She
stated (Participant 10, personal communication, December 8, 2011):

My philosophy behind that is being number one; they've done the job for

one year. Number two, they've worked with me for one year, so they

know my expectations, and they will be able to determine from either
knowing the student at a class or the types of questions we ask them in
the interview. They will be able to tell them this is a student who can work

and who is going to be dedicated to the position.
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The college counselor designed the CPC program with the understanding
that students rely on one another for information. She explained that the CPC
program uses peer networking to reach students who may not respond to adults
or to formularized approaches to recruit students to the coliege center. There are
several key benefits to having a student workforce, as noted by the college
counselor (Participant 10, personal communication, December 8, 2011):

The benefits are with the amount of information that has to be distributed;

they are able to assist me in distributing that information. They are able to

make the packets. They are able to keep log and keep track of students.

They're like little [me's]. They are able to answer the telephone and man

the office. If | have to step out for a moment, they are able to basically run

my activities. All | have to do is give them the organization, let them know
what is expected of them, and they are able to carry it out. That's another
reason why | tend to get top students to help me because top students
already have good time management skills. They already have good
study skills, so their responsibilities with college peer counseling is not
going to keep them from being able to earn good grades; they're still going
to do so.

The college counselor stated that one of her goals was to “socially
reproduce” herself in the CPCs (Participant 10, personal communication,
December 8, 2011). She realized that there is no other feasible way for her to
reach all of the approximately 1700 students who attend the school. Thus, the

college counselor uses an elite group of students whom she trains to be “little
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[her's],” which is a form of social reproduction (Participant 10, personal
communication, December 8, 2011).
The CPC program is an important aspect of effective college counseling
and peer networking. Farmer-Hinton (2008b) noted that Black students are at a
great disadvantage because they are more likely than White or Asian students to
have parents, family members, and peers who know very little about the college
admissions process; thus, CPCs enable Black students to rely on one another for
support, leadership, and guidance (Altschul et al., 2006; Chavous et al., 2003,;
Farmer-Hinton, 2008b; Graham, 1994). The college counselor (Participant 10,
personal communication, December 8, 2011) stated,
College peer counselors have to be ranked within the top 50; so when you
get students that are ranked in the top 50, I'm going to have the student
body president, I'm going to have the president of CSF, I'm going to have
someone who's a senior mentor, t0o. I'm going to have someone who's a
peer mediator. Based on their activities on campus, the senior class
president, the ASB president, their caseload is going to be lighter than,
say, someone who was not as involved or who does not hold an office.
Students who participate in the college counseling program are involved in
several other programs on campus. Table 8 presents the results in regard to the
other activities on campus in which CPCs were involved. All of the CPCs were
involved in more than one major activity. Such involvement affords the college

counselor with an opportunity to have a far-reaching influence on campus.
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Table 8

College Peer Counselor Activities

Activity Respondents (n) %
Leadership (ASB, councils, WASC) 4 50
Clubs ’ 2 25
Community 2 25
Drama, toastmaster, mock trial 3 38
Internship 4 50
Senior mentor and/or ambassador 6 75
Sports (cheerleading, drill & dance, teams) 6 75

As seen in Table 8, CPC involvement included students’ serving as the
associated student body (ASB) president and ASB vice-president, and several
students served as peer mediators or as middle school ambassadors who help
recruit 8th graders to the school.

All of the CPCs who participated in this study served as senior mentors.
The senior mentor program pairs seniors with entering freshmen. The CPCs
assist freshmen with successfully transitioning into the high school. Senior
mentors function as big brothers or big sisters to new students. The senior
mentors help freshmen accuiturate into the schools culture of excellence (Bowles

& Gintis, 1976, 2003) and ensure that freshmen learn about the school’s college
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counseling program. The mentors’ training affords them the opportunity to assist
their peers with every phase of the college admission process.

College Peer Counselors Training

The CPCs undergo extensive training to ensure that they are well
prepared to assist their peers with the cycle of the college admission process.
CPCs spend a week on campus during the summer between their junior and
senior year. Participants in the training program include former CPCs who are
alumni, graduating CPCs, and a former CPC who currently works in the
admissions office at UCLA.

An admissions cycle consists of the following phases: (a) having the
seniors complete their senior profile sheets; (b) informing and registering
students to take the required college admissions tests (e.g., SAT, ACT); (c)
helping students apply to UC, CSU, and private colleges by their respective
deadlines; (d) making sure that the counselees complete financial aid (FAFSA
and CSS Profile) and scholarship applications; (e) making presentations during
senior homerooms; and (f) preparing CPCs for the types of questions that they
will encounter.

The college counselor provides each of the new CPCs with a packet of
information that they are expected to study before they arrive at the training. The
packet contains many of the forms and handouts that the CPCs use to advise
their counselees. One CPC (Participant 2, personal communication, December

7, 2011) explained the training process as follows:

111



[The college counselor] actually gave us a packet beforehand that we had

to study before the training in September. The packet—I have it with me.

It's the college system. [t's just like the Cal State's, the UCs, community

college, private colleges, financial aid information, personal statement

information, just like stuff that you can use for the application process as
well as the financial aid process, as well as the scholarship process, which
is a year-long process which we're trying to learn so we can distribute it to
others.

CPCs are expected to arrive at the training with a basic understanding of
the college admission process and its related cycles. Several CPCs commented
that they carry the training packets around campus so that they can refer back to
the information. They stated that the packet of information was especially useful
when they are presented with questions that they could not answer.

The college counselor invites representatives from several [ocal colleges
and universities to participate in the CPC training. Each day, the CPCs receive a
crash course in coliege admissions from either a former CPC or a college
representative. The college counselor uses alumni as trainers to ensure that
students understand the importance of giving accurate answers to questions.
The college counselor (Participant 7, personal communication, December 8,
2011) explained the training process as follows:

College peer counselors have to spend a summer reviewing a very thick

folder. They're tested on it when they come back in the fall. The test

doesn't mean an actual test. The test can be during our training, the
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questions that | may ask them. They have to do a one-week training
during the summer. | conduct one day of training. Usually someone from
UCLA conducts the second day of training. They have to do role play.
The actually have to do sample presentations because they're going to
work in conjunction [with] two to one homeroom. So it may be that | pair
them based on how well they present. There are some students that are
not excellent presenters; they're not really good speaking orally. The way
that | pair them is | actually get to see during that training who [ think is
strong in one area and who's strong in another area because they have to
do weekly presentations and they have to dissipate information.
All of the alumni who participate in the training program are former CPCs.
Many come back to the school to lead the training before they go away to
college. The alumni help to create a college-going culture on campus and
contribute to the process of social reproduction. The college counselor explained
the involvement of alumni in the training process. She (Participant 10, personal
communication, December 8, 2011) stated,
| think another key element to success here is that we have a huge alumni
base that comes back and visits often. We have some of our students
here who graduated, have gone onto college and have come back to
teach here. We have a iot of our students who have brothers and sisters
who went here. They come back alumni and they share. They'll come

into your classroom to tutor and assist with the training of the college peer
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counselors. We have a large number of students that do that every single

year, and so there's a direct connection.

The college counseling program is a process that is used to socially reproduce
the college counselor, CPCs, and college ready Black students to that more
Bilack students are well equipped to apply for college. According to Bowles and
Gintis (2003), school structures and programs serve as one of the primary ways
that societies are socially reproduced. The college counseling program appears
to be one of the key vehicles for social repraduction. The college counselor,
during the selection and training of CPCs, socially reproduces herself in the
students. The CPCs are used to socially reproduce their selves in the general
student body.

The Jast part of the CPC training program is the mock counseling
sessions, which take place during the last two days of the CPC training. In mock
counseling, CPCs prepare to meet with their counselees to review their senior
profiles to assess their college aspirations. The training culminates with an
exercise in which students prepare to answer questions based on a scenario.

The mock counseling sessions begin with a workshop that is conducted by
a former CPC who works in the admissions office at UCLA. This workshop gives
the CPCs one last opportunity to internalize the important concepts and ideas
that they have learned. CPCs learn that their peers may not be well informed
about the college admission process. In the workshops, CPCs get an
opportunity to display how they will respond to the pressures of having to answer

questions and motivate their peers.
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Once the CPCs successfully pass the mock counseling session, they
receive a CPC t-shirt. This is a defining point in the social reproduction process,
as several participants indicated that they first became aware of the college
counseling program when saw an upper classman wearing a CPC t-shirt
(Appendix P). One CPC (Participant 8, personal' communication, January 11,
2012) stated,

| was in 8th grade or maybe a 10th grader and | had a senior friend who |

saw with a shirt on. The shirt is kind of—you see it because it's gold and

long sleeve; no one else really has that. | asked her what it was and she
told me kind of like what they did. | saw them give presentations.

Sometimes | would hear the presentations. Even though at that age it

wasn't kind of like resonating. | really didn’t care that much. It was just

something interesting to me.
Several CPCs commented that they were aware of the CPCs because they had
senior mentors during their freshman year who were also CPCs. A female CPC
noted (Participant 7, personal communication, January 11, 2012):

Oh my gosh, I've wanted to be a CPC since 9th grade. | saw the shirts

and said oh my gosh, they are so cool. The picture on the front is so cute.

What do they do? It wasn't really until 10th grade that | got a window of

what was going on with them. It was so interesting. College stuff, and I've

always been a college-bound type of girl. In the 11th grade, | got a lot

more information from the seniors that | was friends with who were CPCs.
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They told me the duties, and it sounded like a fun and interesting job, and

| was like, I'm doing it.

The shirts that the CPC wear certainly stand out in the crowd. They are branded
with the school's colors on them and have the letters “CPC” silkscreened on the
chest. The shirts give the CPCs a sense of being an elite group of student
leaders on campus.

The discussions about the CPC shirts are a powerful tool in the social
reproduction that occurs in the counseling program. While not all students may
be attracted to the idea of working to get a CPC shirt, it does appear that the
shirts are an important aspect of the college counseling program (Bowles &
Gintis, 2003, p. 345). Students’ desire to get a CPC shirt in the 9th grade
appears to have set them on the course to take the necessary steps to
investigate the college center and the college counseling program. The shirts, as
well as the college counseling program, represent the school’s commitment to
ensuring that students have access to the necessary information to go to college.
Ogbu (2003) and Abi-Nader (1990) each makes reference to how minority
students are motivated by material things. Several students in this study
commented that they were willing to do whatever it took to ensure that they
obtained a CPC shirt.

College Peer Counselors Implementation

The researcher observed the CPCs and the college counselor for six
months during the peak college application-filing period. During the

observations, the college center was bustling with students. Most of the students
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who visited the college center were seniors who were actively engaged in the
college admission process. The researcher witnessed firsthand how the CPCs
are used in the college counseling program.

The CPCs are required to present their understanding of the college
admissions process to their homerooms. The CPCs were assigned to different
homerooms during the fall and spring semester. The CPCs were paired together
during the fall and were required to make presentations to two sets of
homerooms, one with juniors and one with seniors.

The CPCs go in pairs to homerooms every day to make presentations and
distribute information about college admission. Topics include college
application processes, deadlines, visiting college representatives and other
relevant topics. Homeroom teachers assisted the CPCs with presenting college
information to students,

Most homerooms have 25 to 30 students in them, and the homeroom
period occurs during third period. The school decided to move homeroom later
in the day because many students often arrive late to school. This way, the
school knows that students are more likely to get the information that is
presented in the homerooms.

The CPCs represent some of the highest achieving students at the school.
Many of the CPCs have exceeded the school’s course offerings, which means
that the they already have fulfilled their graduation requirements by the time that
they are seniors. This allows the CPCs to have open slots in their schedules to

do other things. The CPCs are assigned to the college counselor for one or
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more periods during the day, and all of the CPCs have the college counselor as
their homeroom teacher.

The CPC's role is to disseminate information about the college admission
process to all of their counselees. Figure 8 shows how the college counseling
programs uses CPCs. The program relies heavily on peer networking to get

information into the hands of students.

Reach students

who may never

Are trainéd to be
an extension of
the College
Counselor

Utilize peer S
affiliations to cast
. ‘a broader net

College Peer
-Counselors

Empower students
- to be active
participants in

their education

Realize that peer
networks are
important to youth
development

Figure 8. How college peer counselors are utilized in the college counseling
program.
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CPCs are able to tap into their peer affiliations to build interest in the
college admission process. The college counselor recognizes that CPCs are
‘more effective than she is in communicating with their peers, as the CPCs talk
the language of the students. The CPCs are influential on campus because they
hold other student leadership positions and are in various social circles on
campus (Farmer-Hinton, 2008b). CPCs are able to frame the college admission
process in a way that generates interest across campus. The CPCs ability to
frame the college admissions process in their own words empowers them to
encourage their peers to actively participate in the colflege admission process.

The CPC program is successful because it incorporates peer networking
as an important component in the development of Black student leaders (Altschul
et al., 2006; Farmer-Hinton, 2008b). One student (Participant 2, personal
communication, December 7, 2011) explained,

If there were no CPCs, students would be—you would have those

students who would be uncomfortable approaching the college counselor.

Some students don't like administrators. Some students just don't like

going downstairs and upstairs because they're lazy or something. Some

students, they're just shy, they're just more comfortable with their friends
who happen to be CPCs, and they don't want to talk to anybody eise.

Without the college peer counselor, you'll be just like, who do | talk to

because | don't want to talk to this person or not even know about the

college office or the college counselor or anything.
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CPCs are able to reach students who may have otherwise not responded to the
college counselor. CPCs are able to put, in lay terms, what is otherwise a
confusing process. Another CPC (Participant 5, personal communication,
December 6, 2011) stated,

Our benefit is more for [the college counselor] and for students to have

access to someone on a more friendly level. Having someone their age

and someone they know or maybe who you've known for four years, three

years, or two years, that they can talk to and they're comfortable talking

with because everyone's not comfortable talking to adults all the time.
Peer networking is a major element in the process of social reproduction (Giroux,
2006). The CPCs are able to use their status on campus to get students
involved the college admission process.

Using teachers to assist the college counselor is an example of distributed
counseling responsibilities (Allen et al., 2006). According to Nelson, Campbell,
Nelson, and Schnorr (2009}, distributive counseling consists of delegating
advising responsibilities among teachers and students, where very strong and
appropriate training is provided to faculty by the college counselor. Nelson et al.
noted that advisors have an opportunity to form a lasting bond with their
advisees. The CPCs and homeroom teachers worked together to advise
students on college admission requirements. This system of distributive
counseling allowed homeroom teachers to form bonds with students and to

provide the college counselor with feedback.
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The CPCs report back to the college counselor on a weekly basis and
provide the college counselor with a written report on their weekly activities. The
report presents what the CPCs discussed with the counselees. The college
counselor meets with all of the CPCs each Friday during the peak admission
period to go over their weekly reports. The meetings are comparable to a
norming session in which CPCs provide answers to questions that they have
received. The college counselor jumps in only when necessary. The meetings
allow the college counselor to track the information that was disseminated to the
student body and to address any problems that surfaced.

The system appears to be working because all of the CPCs stated that
they receive positive feedback from their peers. One CPC (Participant 2,
personal communication, December 7, 2011) stated,

Everyone's positive. | think that also depends on like the students that you

do have because you could say the same thing to certain students and

they just won't be positive. Mine have always been positive and very
receptive towards what I'm saying. The papers | give they don't throw
them on the floor.
All of the CPCs were asked to elaborate on the type of feedback that they
received from their counselees. Another CPC explained (Participant 1, personal
communication, December 7, 2011):

Anytime we had a conversation, they stopped me in the hallway. After|

answered their question they were like okay, that helps so much. ['ve

never had the same question repeated or like I've never presented
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information to my mentees and then they come back and don't understand

it.

While the process of having students present in homerooms appears to be
working, there are some minor problems. Some of the CPCs pointed out the
challenges of being assigned to the homeroom that meets in the gym. The gym
is an undesirable location because it houses as many as 50 students. This
presents a challenge to the CPCs who are assigned to the gym does not have
many of the items that can be found in most classrooms. Several CPCs
discussed the counselees who are in the gym as being some of the roughest
students in the school. This was the only negative comment that the CPCs had

about their experience working with their peers.

Practices of an Effective College Counseling Program

As articulated in the second research question, the researcher sought to
develop guidelines and strategies necessary for an effective college center. The
second research question in this study focuses on the “who” and “what” needed
for an effective college center on an inner-city high school campus (Yin, 2009).
The results provide several explanations of why the research site has an
effective college counseling program. One explanation is that college counselor
and peer networking help create a college-going culture. Additionally, the school

has adequate space and resources for the college counseling program to thrive.
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Space

The college center is home base for the college counseling program. All
of the activities, workshops, and college advising are operated out of the center.
The college center is the place where students go when they have questions
about college. The college center is strategically located so that every student,
staff, and visitor has to pass by it on the way to and from classes. According to
the college counselor, the college center is one of the most visited offices on
campus. The college counselor (Participant 10, personal communication,
December 8, 2011) stated,

The third thing is to make sure we have a room that is centrally located

that students would be able to come to on a regular basis. | think it's very

important for the college counseling [center] to be an important part of the
school, not off in a bungalow, far away where students are not going to
walk to get there. It needs to be somewhere centrally located and not
totally isolated.

The college center is located in a converted classroom, which is typical of
most college centers on high school campuses. 1t is important that the college
center have a space that is separate from the counseling office or that of any
other program. This sends the message that the college center is the place that
students visit if they have questions about college.

Having a dedicated space for the college center also allows the school to

control the flow of college information in and out of the school. In this regard, the
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college counselor (Participant 10, personal communication, December 8, 2011)
stated,

The role of the college center is basically really a resource center. | view

myself and this office as a place where students can come and get

information about college, about the process, about requirements.

Students are also able to come and get assistance with their personal

statements, with the actual application itself.

Having a separate college center sends a message that college is
important. School leadership supports students’ going to college by offering
students a space where they can have conversations about college. The college
counselor (Participant 10, personal communication, December 8, 2011)
explained,

There was a time when helping students get into college was basically the

responsibility of all the counselors, the guidance counselors. Someone

realized that because they have a huge caseload and because college
counseling has become such a huge undertaking that you really need to
have someone separately to take care of that; an office, a point person
where students, where college representatives can come and talk to
students. | think that there are certain schools that do really well with
college admissions because those schools have one person the college
representatives can easily access.

The college center is large enough to accommodate 40 to 50 students to

congregate and spend time. Overall, the college center has space for the college
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counselor's desk, three to four tables, 30-40 chairs, six to eight computers for
students to work on, and supplies.

The college center is also large enough to allow visiting college
representatives to make presentations and meet with prospective students.
Representatives from smaller colleges have enough space to meet with students
one-on-one or to speak to groups of 30 to 40 students at a time. During this
study, several college representatives visited the college counselor and
prospective students. Many college representatives commented that they
appreciated how the college center was set up. Larger college presentations,
such as UCLA and UC Berkeley, were hosted in the school’s lecture hall, which
can hold approximately 300 students. The college center is large enough that

students feel comfortable eating or hanging out during their class breaks.

Staffing

The college center is staffed by a college counselor and 20 CPCs. Each
plays an important role in the college admission process. The school leadership
understands the importance of hiring and training a college counselor to serve as
the school’s onsite expert in the college admission process and to serve as the
stakeholder’s point of contact for college admission requirements. The college
counselor stated, “I think the college counselor has a huge role in developing a
relationship with the college representatives.” The college counselor develops
relationships with people on and off campus, which is a full-time job. She stated,

We have anywhere from 30 to 50 college representatives that come on

our campus during September, October, November, and December.

125



When you have that many colleges coming to visit and giving information

and getting to know the students, that helps as well.
The coliege counselor is responsible for establishing and maintaining
relationships with colleges and universities and is the schoo!’s biggest promoter
of representatives from colleges who visit the high school to recruit students.

Much of the literature on college-going rates of underrepresented students
notes that counselors are overwhelmed with the task of managing school sites
that are failing to send adequate numbers of underrepresented students to
college (Bryan et al., 2011; Farmer-Hinton & Adams, 2006; Muhammad, 2008).
Taking the emphasis away from general counseling and discipline allowed the
college counselor to implement innovative programs and activities that fostered a
college-going culture among Black students. The college counselor stated, ‘| left
my last high school because the administration wanted to get rid of the college
counselor in order to save money” (Participant 10, personal communication,
January 12, 2012). The college counselor added, ‘I left because | knew that that
model would not be successful” (Participant 10, personal communication,
January 12, 2012). She then described the support that she receives from her
school administration to offer nontraditional approaches to college counseling.

Environment and Integration

The environment of the college center is important to developing a
college-going culture. The school has a college counseling program that is
welcoming and professional. The program encourages students to be active

participants in the college admission process. The college center is decorated
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with college and university banners that list schools that graduates are currently
attending. The college center's interior is decorated with acceptance letters from
vy League schools, UCs, CSUs, and many of the nation’s best colleges and
universities. Students see firsthand that their peers have achieved admission
into their dream college. Additionally, to the left of the entrance of the college
center is a scholarship board (Appendix K). The scholarship board has millions
of dollars’ worth of scholarship applications and a list of past winners from the
school. This sends the message to students and parents that it is possible to
obtain scholarships, especially when everyone knows the names of past winners.

The college center is a living Who’s Who of alumni, and student success
is readily on display throughout the college center. The center displays
newspaper articles about students’ receiving scholarships and students who
were recognized nationally. The environment of the college center sends the
message that you can do it! During observations, students were regularly
overheard talking about who had received which scholarship or which students
were away at different colleges and universities.

Students come to the college center because it is the place to be. The
college counselor allows students to use her microwave to warm up their food.
She always has snacks and candy available for students. There are six to eight
computers available for students to conduct college searches or surf the web.
There are always CPCs available to greet students as they enter the college

center. The college center even had a comfortable couch, and students were
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observed moving about the college center with comfort and confidence. The
college counselor has created an oasis that students look forward to visiting.
Every aspect of the college center was set up to be a retreat for students.
Students visit the college center during lunch, nutrition, and after school. The
college counselor (Participant 10, personal communication, January 11, 2012)
stated,
There are some college counselors that have to do supervision; that's not
a part of what | have to do. [The principal’s] philosophy s, if | don't have
to do supervision, then the [college center] is able to be open at lunch and
at nutrition instead of me being out there and supervising. Students can
come in and get what they need. | have been in places where | had to do
supervision at nutrition, at lunch, before school and after school. When
you think about it, kids are in classes every other time during the day, so
when you take me away from the office and make me do supervision, then
you're taking the one contact person away who can answer the phone
when a college representative comes who can answer a question.
The principal made it a priority for the college center to be open during peak
times, such as lunch, to serve students. In contrast, many schools require that
counselors work lunch duty or site duty (Bryan et al., 2011).
The college counseling program is effective because it uses staff and
CPCs to assist students in the college admission process. The college counselor
regularly monitors students’ college aspirations and meets with them to make

sure that they are on track to accomplish their goals. For example, the college
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counselor meets with students to get updates on their student profiles. The
college counselor (Participant 10, personal communication, January 18, 2011)
explained,

It's all about resources, and it's all about making the information available

to parents and students because even the student that's not doing well

wants to be successful. The ones that are extremely motivated, getting
the information to them is not difficult because they're going to come and
they're going to seek it out. We also do a really good job with trying to
reach the students that are not doing as well as they should be.
Students were regularly observed meeting with the counselor to make changes
to their senior profiles, based on their grades or test scores, or to make changes
to the colleges that they were interested in attending.

Teachers work with the college counselor to encourage students to take
the steps necessary to continue their education in college. For example,
teachers were observed bringing students into the college center to complete
scholarship applications or to ask the college counselor questions that the
teacher could not answer. Many high schools have college centers, but very few
of them are effective. One CPC (Participant 5, personal communication,
December 6, 2011) commented,

The college center is like for [our school] to be so college geared we have

to have a place where it's just about college. People can go and ask all

kinds of questions, any question about a fee waiver, how to get a fee
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waiver and paper and documents, that's the place to go. That's the place

to go to get anything you need for college
Every participant in this study commented that there would be no college
program if there were no college center. A CPC (Participant 6, personal
communication, December 6, 2011) noted:

The college center is to provide information. | think that's the primary thing

that it does. It's all laid out right there. We have booklets, extra booklets,

tablets and how to match up your SAT and ACT scores. | think it's a good
tool for beginning the process as well as preparing you beforehand, before
you get to 12th grade. | was going in there picking papers up orjuét
reading the papers.

Students stated that college admission process would be confusing
without a college center. For example, one student stated, “] think [the college
process] would be pretty hard because if you don't know deadlines or anything
like that, you don't know where to go, you don't know what website to go to”
(Participant 4, personal communication, December 6, 2011). Students and
parents know that the college center houses all of the materials necessary to
apply for college. One CPC talked about life without the college center by stating
that not having a college center would cause “a lot of confusion” (Participant 7,
personal communication, December 12, 2012). The CPC (Participant 8,
personal communication, December 12, 2011) explained:

Oh my, because the college office is filled every day, nutrition and lunch,

with students asking questions, talking to their college peer counselors.
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We have a great counselor but she can't handle all of us asking questions

every day. That would be a serious strain on her, so where would they get

the information from because the Internet is not always useful. The

college counselor gives us certified information handouts; it's truthful. If

she sees an error, she will call back every paper, she really will. It should

be new ones to make sure they have the correct information

The college center is a cooperative learning environment in which the
entire campus community comes to learn about college admission. There are
clear strategies to integrating college admission processes into every aspect of
the school. For example, all of the 11th and 12th grade English teachers have
students write their college personal statement as an assignment. While this
may be widely practiced at other high schools, the college counselor brings in
someone from UCLA to train teachers to understand what colleges are looking
for in students. The college counselor works with school administrators to
ensure that college admission is a high priority on campus. While it is clear that
the college center serves as the focal point of the high school, the responsibility
for ensuring its functions rests on the entire campus community. Overall, the
college center is a major element of the high school’s culture, mission, and
vision.
Costs

The two biggest costs of a college center are the college counselor's
salary and benefits and the six to eight computers housed in the center. The

college center also provides a lot of printouts and handouts about the college
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admissions, and, thus, paper costs are high. Establishing a college counseling

program similar to the one at the research site would potentially cost a school

upwards of $100,000. Below is a breakdown of the estimated costs:

1.

2.

College counselor's salary and benefits: $60,000-$80,000
Six to eight computers: $6,000-$8,000

Table, chairs, and file cabinets: $5,000

Paper/Printing: $2000

CPC shirts: $500

Snacks: $500

Some of these items are one-time costs. Thus, the actual cost of the

college counseling program reviewed in this study was between $80,000 and

$90,000 a year to operate. The bulk of the expenses are the college counselor’s

salary and benefits, while other expenses, for food, supplies, and copies

admission materials were approximately $5,000-$10,000 a year.

The actual benefits of having a college counseling program greatly

outweigh the operational costs. The college counselor (Participant 10, personal

communication, January 12, 2012) stated,

| guess the idea that the school could be perceived as a public, private
school really came out of the fact that if a school like [ours] can exist,
obviously it does, why doesn't a group of parents down at Centennial get
together and demand of their school the same things that three blocks
away can be taken place here. Given the resources that are coming to

[our school] are publically funded and that doesn't go to say that you guys
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don't have external funding but for the school to exist that the funding is

public. Is this a model that can be replicated at other sites given the

commitment or whatever variables are in place here? Is it truly a model
that can be replicated or is this just a diamond in the rough model? |
guess that's the overshadowing question.

The college counselor purchased many of the items that are out-of-pocket
staples. She was also very vocal about the likelihood of replicating her
approaches at other nearby schools. The college counselor (Participant 10,
personal communication, January 12, 2012) added,

| also think that once you let a school go down or just really let it go for so

many years; it's going to take years to build it back up. | really do believe

that your environment, even though we're two seconds from Watts, two
seconds from Compton, | do think that because it is a beautiful building,
because it is fairly new, and when students enter and are reminded of
what it took to get this building and who the school was built for, | think
that students come in with a sense of pride that has always existed since
the inception of [our school]. [ think the fact that we all repeat it and

remind them and the parents about that, the students in many ways a

majority of them, do feel special.

The counselor felt that the school existed because a group of parents got
together and demanded that the school district create the school. The college
counselor stated, “A lot of my colleagues at other schools think that our students

are different” (Participant 10, personal communication, January 12, 2012). The
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college counselor said, “They come to us with the same learning problems and
poverty that you see in any other inner-city public schools” (Participant 10,
personal communication, January 12, 2012). This point is an important point
because it addresses the argument that charter schools and magnet schools
appeal to students who self-selected to perform better. The school has external
funding and an effective college counseling program only because the staff are
committed to writing grants and creating programs that lead to student success.
The costs to run the college counseling program are offset by the ability of the

college counselor to access resources that are available.

Signs of Social Reproduction

The theory of social reproduction suggests that programs and structures
within public schools create two distinct forms of education (Bowles & Gintis,
1976; Crossley, 2003; Giroux, 2006; Weininger, & Lareau, 2003). The data show
how the college counseling program yields positive outcomes in preparing Black
students for college. Figure 2 presents how the theory is used in this study to
explain the case. The college counseling program uses alumni, CPCs, teachers,
and the integration of the college admission process into the school's curriculum
to socially reproduce positive student outcomes.

One of the key signs of social reproduction in this study is the use of peer,
including alumni, networking in the college counseling program. The college

counselor (Participant 10, personal communication, January 12, 2012) stated,
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| think another key element to success here is that we have a huge alumni

base that comes back and visits often. We have some of our students

here who graduated, have gone onto college and have come back to

teach here. We have a lot of our students who have brothers and sisters

who went here. They come back to alumni and they share. They'll come

into your classroom to tutor and assist. We have a large number of

students that do that every single year, and so there's a direct connection.
The college counseling program is able to socially reproduce an alumni base that
desires to stay connected with and involved in the school after graduation. The
alumni are paired with teachers who invite alumni to speak to their classes.
Teachers work with the college counselor to encourage alumni to return to the
school to share their college stories with students.

The college counselor counted at least 20 teachers currently employed at
the school who are alumni. The school has made it a priority to hire teachers
who are alumni. This creates a tradition that enhances school spirit and socially
reproduces the outcomes of the school. Many of the teachers at the school
participated in the college counseling program and can, therefore, vouch for and
support the college counselors’ approaches.

Many alumni, most of whom are between the ages of 18 and 30, return to
the school to make college presentations. During observations, the researcher
saw alumni from as many as 15 colleges and universities visit the school to make

classroom presentations. The visits were a part of the college counseling
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program that seeks to keep alumni connected to the school. The college

counselor (Participant 10, personal communication, January 12, 2012) stated,
Alumni night is organized. That is an event that we have, and most of the
students who come back and visit are connected with a teacher, so it is
organized in that way that they have them come into their classes on
designated days and so forth. | think it's just the culture because you will
find that most of the students on this campus have one or two other
teachérs’ personal cell phone numbers. We're very familiar with our
students and their families and what's going on, so we call them and say
we need you to connect with this kid. You've had this problem, | need you
to help them and they can know that they can still make it, so on and so
forth. Even though in some ways it could be unorganized, it is very
structured because they are always welcome to come on this campus at
any time. Alumni visit often; every Christmas vacation, spring vacation
when most of them are out in May; | love them to death. They come and
they want to stay all day.

The use of alumni in the college counseling program further supports the process

of social reproduction in creating a college-going culture among Black students.

Chapter Summary

This research used interviews, observations, and school artifacts to
understand an inner-city school's college counseling program that is effective at

sending Black students to college. The data were coded and analyzed, and
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themes were determined. The most important themes were: (a) the difference
between college counseling and guidance counseling; (b) the role of the college
counselor in creating a college-going culture; (c) the role of peer networking; (d)
the integration of the college admission process into the school's curriculum; and
(e) the role that positive social reproduction plays in creating a college-going
culture among black students.

The themes were used to address the two research questions, which
concerned the characteristics of the program and its best practices. The
answers to the research questions can be used to develop a model for creating a

college-going culture among Black students in inner-city schools.
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CHAPTER FIVE
CONCLUSIONS AND RECOMMENDATIONS

Overview

The results of this case study provide a rich description of an effective
college counseling program for Black students at an inner-city high school. This
study identified the roles of the college center, the guidance and college
counselors, and the college peer counselors in creating a college-going culture
among Black students. Of note are the college peer counselors, who were a
select group of student leaders within the school. Interviews, observations, and
school artifacts served as evidence of what goes into an effective college
counseling program. The college counseling program was determined to be an
effective intervention that used positive forms of social reproduction to engage
Black students in the college admission process and to create a college-going
culture on campus.

The chapter begins with a reiteration of the purpose of the study. This is
followed by a discussion of the themes, recommended guidelines for an effective
college counseling center, limitations of the study, recommendations for future

research, and the conclusion.

Purpose of the Study

The purpose of this case study was to examine the roles of the college

center, the college counselor, and college peer counselors in creating a college-
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going culture among Black students. The research site was inner-city high
school that has fully implemented a comprehensive college counseling program
on its campus. The research site was selected because it has invested
resources toward college counseling during economic times that have led other
inner-city high schools to cut college counseling programs (Bryan et al., 2011).

The results of this study demonstrate the factors that contribute an
effective college counseling program. The goal of the study was to provide
schools that have similar demographics with an example of the best practices of
an effective college counseling program that has a history of sending Black
students to college. The findings of this case study were guided by the following
two research questions:

1. What is the role of the college center, the college counselor, and the
college peer counselors in creating a college-going culture among Black
students?

2. What guidelines and strategies are necessary for an effective college

counseling program?

Summary of the Findings

The researcher used interviews, observations, and school artifacts to
extract evidence of the practices and approaches of an effective college
counseling program. Data collected in this study were uploaded into NVivo 9
qualitative software for chunking and coding, which resulted in five key themes:

(a) the difference between college counseling and guidance counseling; (b) the
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role of the college counselor in creating a college-going culture; (c) the role of
peer networking; (d) the integration of the college admission process into the

school’s curriculum; and (e) the role that positive social reproduction plays in

creating a college-going culture among black students.

Theme 1: Guidance Counseling Versus College Counseling

One of the first themes that emerged from the data analysis was the
distinction between guidance counseling and college counseling. There were
several patterns in the data that showed that the strategies of guidance
counseling were different from the strategies of college counseling.

The findings indicated that the guidance counselor lacked training in
college and career planning, which meant that the guidance counselor lacked
sufficient knowledge to assist students with the college admission process. The
guidance counselor's duties were determined to fall into three major categories:
(a) helping students select their classes or change their class scheduies; (b)
monitoring graduation requirements; and (c) enforcing student discipline. The
guidance counselor admitted to depending heavily on the college counselor to
assist students with their college aspirations. The guidance counselor's office
was regarded as a place where students went to get an annual update on
graduation requirements or where they went when they were in trouble.

The guidance counselor primarily engaged students on issues related to
grades, class schedules, or student behaviors. Students had a negative
perspective on their guidance counselor. Several commented that the counselor

lacked expertise in college counseling. The guidance counselor admitted to not

140



having time to assist students with college or career planning. She echoed the
sentiments of the students and said that she had to spend more time with
students who had academic or discipline issues. The guidance counselor had a
caseload of 300 to 400 students. The magnitude of her caseload did not permit
adequate time for her to advise students who were on track to graduate.

The approach to guidance counseling contained very litle advice on
college or career planning. Research indicates that this is typical of the work of
guidance counselors in inner-city schools (Bryan et al., 2011). For example,
each guidance counselor was assigned to follow a cohort of students from the
gth grade through graduation and was restricted to working with students in their
cohort. The process started over again with a new group of freshmen every five
years. There was a consensus that the guidance counselor never had an
opportunity to get to know the students who were succeeding academically.
Students who were on track to graduate were routinely referred to work with the
college counselor for further advising.

The data analyzed in this study exposed a system of counseling where
guidance counselors had very little time for college or career planning. The
literature indicated that many guidance counselors who work in inner-city schools
have had their roles and duties reduced to their functioning as advisors for
troubled students (Bryan et al., 2011). The guidance counselor who participated
in this study indicated that her role and duties were confined to providing
psychological services for students who were disruptive. For example, guidance

counselors were assigned to assist administrators with campus duty once a
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week. Campus duty consisted of guidance counselors’ walking the campus
before and after school and during recess. This indicated a system of guidance
counseling whereby counselors were comparable to campus security. Their
objective was to stop negative student behaviors before they developed into
fights.

The guidance counselor lacked sufficient preparation in college and career
planning. The school did not have the resources to have all five of its guidance
counselors participate in in-depth training in the coliege admission process. This
strengthened the need for the school to have a single person who served as the
point person for helping students with college admissions and creating a college-
going culture on campus.

Theme 2: The Role of College Counseling

The second major theme that emerged from the data was the belief that
the college counselor was an important person on campus. There were four
major themes that emerged from the data for which the college counselor was
responsible. The four themes were: (a) college and career planning; (b) college
admission and financial aid; (c) workshops and activities; (d) networking with
colleges and universities. The school invested resources to have a local expert
on campus who understood the college admission process. The college
counselor’s job was to assist all of the students and stakeholders with navigating
the college admission process.

The college counselor was a teacher on special assignment. She was

actually an English teacher who was afforded release time to run the school’s
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college counseling program. The college counselor was listed as a member of
the school administration and reported directly to the principal. This was different
from the guidance counselors, who reported to the dean of students. Having the
college counselor report directly to the principal sent the message that the
position was important to the campus. The college counselor also was a
member of the school’s planning committee. She was asked to design programs
and activities that integrated the college counseling program into every facet of
the school. The college counselor was exempt from having a caseload of
students, as did the guidance counselors. The college counselor also was not
involved in monitoring student grades or graduation requirements. Her duties
were different from those of the guidance counselors, which enabled the college
counselor to be effective in her position.

The college counselor had numerous responsibilities and duties related to
creating a college-going culture on campus. She coordinated the PSAT and AP
exams as well as a host of other activities related to college admission. The
college counselor also was the point of contact for college representatives’ visits
to the school. The college counselor controlled the flow of college information on
and off campus. Her role was to make sure that all of the stakeholders had one
central person whom they could access for college information on campus. Her
foremost objective was to ensure that students understood that they were
expected to go to college.

Managing a college counseling program was a huge undertaking. She

was exempt from campus duty because she was expected to keep the college
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center open during rest periods. She supervised the CPCs and made sure that
the students had up-to-date information about college admission. There were
routinely 30 to 40 students in the college center at any given time, and she made
sure that these students had the necessary resources to apply to college.

The findings indicated that the position of college counselor was vital to
creating a college-going culture among Black students. The college counselor
built relationships with all of the stakeholders on and off campus to ensure that
Black students were prepared to go to college. This was accomplished by
designing programs such as college night and encouraging recent alumni to
return to campus to mentor current students and to speak about their
experiences in college. Many of the participants in this study suggested that
students would be confused if there were no college counselor to assist them in
applying to college.

Theme 3: Peer Networking

Students were involved in every aspect of the college counseling program,
and peer networking was found fo be one of the most important aspects of the
program. Many students were observed to hold one another accountable in the
college admission process. The CPCs worked in pairs to make presentations
about college admission during homeroom and did sc in a way that was easy for
their peers to understand.

The CPCs were trained to serve as an extension of the college counselor.
The college counselor trained the CPCs to socially reproduce her role throughout

the campus. Her goal was to have a group of 20 to 25 highly trained CPCs who
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could effectively reach out to the entire student body. The college counselor
used CPCs in the college counseling program because there was no way for her
to interact with all of the students on campus. The CPCs were able to put the
college admissions process into simple language and present it from a
perspective that other students could understand and to which they could
respond. Several CPCs stated that their counselees would stop them in the
hallway to ask questions or to thank them for assisting them with the application
process. Students would regularly come into the college center after the CPCs
presented them with information during homeroom. This showed that students
responded to the information and came to the college center to follow up.

CPCs were able to interact with students who may have never responded
to the college counselor. CPCs were required to make college presentations to
homerooms with juniors and seniors, and they utilized their peer affiliations to
interject conversations about college admission when talking to peer groups on
campus.

The college admission process is complicated (The College Board, 2010).
The CPCs were trained to assist students with navigating the college admission
process. The college counselor selected the most influential student leaders on
campus to serve as volunteers in the college center. The CPCs were an elite
group of student leaders who assisted their peers with applying for college. They
also assisted the college counselor with several activities and programs on
campus. The CPCs were provided with a distinctive t-shirt that distinguished

them and made them highly visible on campus. Many students commented that
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the shirts were a major contributing factor for their wanting to become CPCs.
CPCs used peer networking to tap into the adolescent desire for group
acceptance (Altschul et al., 2006). They built excitement around the college
admission process and showed their peers that coliege was achievable. Many
Black students base their perceptions about college admissions on their peer
affiliations (Altschul et al., 2006; Farmer-Hinton, 2008b). The CPCs were well
trained and equipped with the necessary information to assist their peers with
college admission requirements. The CPCs played a pivotal role in ensuring that
the college counseling program was integrated into every aspect of the school.

Theme 4: Integration Into the School's Curriculum

The college counselor and CPCs were responsible for integrating the
college counseling program into every aspect of the school. The college
counselor worked with the CPCs, teachers, staff, parents, and alumni to help
build a college-going culture on campus. The college counselor worked closely
with the entire faculty to make students, staff, and parents aware of the college
admission process. One of the most interesting patterns that emerged from the
data was the integration of college counseling into the classroom.

The college counselor worked with teachers to develop assignments that
linked academic success to college admissions. Examples of the college
counseling program that were integrated into the classroom included the college
counselor’s involvement in the freshman orientation, her participation in guidance
counselor trainings, her organizing alumni to visit classrooms, and her work with

junior and senior English teachers in developing related assignments. The
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college counselor worked with English teachers to create linked assignments that
required students to conduct college searches, write college personal
statements, and do research on their dream college. Her background as an
English teacher made it very easy for her to forge relationships with the English
department faculty on campus. Several students commented that their English
teachers would routinely talk about college in the classroom and give
assignments on what is or is not allowable in college.

The college counselor partnered with the faculty to allow students to leave
classes to attend college presentations. The college center hosted 40 to 50
college representatives on campus each fall. On any given day, there were three
or four college representatives on campus who were making admission
presentations to students. This effort took great coordination with teachers and
students to ensure that no one missed any key assignments. Teachers signed
up in the college center to have recent alumni visit their classrooms to reinforce
the message that college was possible. There were numerous examples of how
the college counselor had the authority to integrate the college counseling
program into the classroom, all of which were significant strategies for how to
create a college-going culture among Black students.

Theme 5: Sians of Social Reproduction

The literature suggests that public schools are full of programs and
structures that are intended to socially reproduce a capitalist society (Bowles &
Gintis, 2003). The college counseling program implemented practices and

approaches that were intended to socially reproduce a college-going culture. In
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this regard, the college counselor stated that she socially reproduced herself in
the CPCs. Bowles and Gintis (2003) argue that the role of social reproduction in
schools is to shape the “cultural values and perceptions” of individuals in society.
The college counseling program shaped the perceptions of students into an
understanding and expectation that college was possible.

The college counseling program used CPCs and recent alumni as forms
of peer networking and affiliations. Peer affiliations are an important aspect of
social reproduction. The literature indicates that Black students often rely heavily
on their peers for information and acceptance (Altschul et al., 2006; Farmer-
Hinton, 2008b). The CPCs and recent alumni worked to strengthen the
messages and cultural values that college was achievable. This appeared to
boost cultural capital and influence the belief among Black students that college
was achievable (Chavous et al., 2003). |

The college counseling program helped .to develop student capacity
toward accomplishing college aspirations by encouraging Black students to be
active participants in the college admissions process. Several key messages
were integrated into the school’s curriculum to support a college-going culture
among Black students. Recent alumni would go into the classroom to reinforce
that the school’s approaches and practices led to a successful transition into
college. Black students benefited from seeing college students who came from
similar backgrounds and experiences. The CPCs and recent alumni played a
significant role in ensuring that Black students developed a belief that they could

achieve a college education (Bowles & Gintis, 2003, p. 346).
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Recommended Guidelines

The goal of this study was to present the case of an effective college
counseling program that could serve as a model of best practices for other inner-
city high schools. The descriptions and explanations presented in this case
study are intended to help educators at inner-city high schools develop effective
college counseling programs on their campuses. This study is also an indicator
to inner-city educators that college counseling programs are a viable option in
creating a college-going culture among Black students.

Currently, there are no standards or minimum recommended guidelines
for developing effective college counseling programs in inner-city high schools.
Furthermore, many inner-city high schools have elected to move away from
college counseling as an intervention that improves college access for Black
students. Many schools have shifted their priorities toward a system of guidance
counseling whereby counselors are expected to assist administration with
student discipline (Bryan et al., 2011). This has resulted in some inner-city high
schools’ having weak or nonexistent college counseling programs (Bryan et al.).
The results of this study, however, clearly indicate that Black students benefit
from having a college counseling program apart from the guidance counseling
office.

The results of this study suggest that school districts should develop
minimum standards for implementing college counseling programs in inner-city
high schools. Black students need access to a single person who can assist

them with their college aspirations and preparation. Every inner-city high school
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should afford all students access to a college counselor. College counselors
should be college educated professionals, preferably with a master's degree,
who are well trained and adequately versed in the college admission process.
The college counselor should report directly to the principal and assist
administration with strategic planning and implernenting the college admission
process into school curriculum. This wouid identify college admission and a
creating a college-going culture among Black students as an important priority of
the school.

The need to prepare Black students for college admission must be
supported by research and data, and college counseling programs at inner-city
high schools should allow for the gathering and tracking of data on effective
practices. Inner-city schools should strongly consider the following guidelines for
effective college counseling programs:

1. The college counseling program should identify and train an individual
to serve as the college counselor. Each inner-city high school should
have one point of contact for the college admission process. This
person should be enthusiastic and motivating. The college counselor
should be a member of the school administration and should assist
with strategic planning. The college counselor should not be confined
to the customary duties that are prescribed to guidance counselors.
The counselor should be free to move about the school and community

to build relationships that assist students with going to college. The
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college counselor should serve as the point of contact for college
information on and off campus.

. The college counselor should be allowed tfo identify and train student
leaders to serve as college peer counselors, Peer networking should
be utilized in every aspect of the college counseling program, as
students are the most valuable resource in creating a college-going
culture among Black students. The college peer counselors should be
highly visible on campus, and they should be able to inspire other
students to continue on to college.

. The college counseling program should identify recent alumni who can
assist in developing a college-going cuiture among Black students.
Black students need to see Black college students or college
graduates who share common life experiences. The alumni should be
in college or recent college graduates (within one to three years).
Having recent alumni return to campus will work to strengthen the
college-going culture of the school.

. The college counseling program should identify a classroom that is
centrally located to serve as the college center. The college center
should be spacious, welcoming, accessible, and functional. Students
should be encouraged to use the college center to write papers, do
research, and ask questions about the college admission process.
The college center should be a living yearbook that celebrates the

students who continue on to college.
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5. The college counseling program must be fully integrated into every
aspect of the school. Campus policies, procedures, and school
curriculum should be written to clearly identify that the creation of a
college-going culture among Black students is a top priority. The
college counselor should work directly with teachers to have linked
assignments and standards for measuring student success toward
increasing college access.

8. The college counseling program should offer workshops, college
nights, and other activities that encourage Black students to pursue a
college education.

7. The college counseling program should develop partnerships with local
colleges and universities. These partnerships should work to improve
teaching strategies and college exploration. There should be research
and data that identify and explain stated outcomes.

The college counseling center must be located in a strategic place on campus
that is easily located and identifiable as the focal point of the college counseling
program. The college counseling center should have adequate space to
accommodate a college counselor, CPCs, college materials, six to eight
computers, and to host representatives from colleges. School administration,
teachers, and stakeholders should routinely meet with the college counselor to
promote college admission as a major priority for the school. All of these
recommendations are necessary to ensure that the college counseling program

is effective and supported with adequate resources.
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Limitations

This study is limited by the availability of participants, the time available for
data collection, and the actual case being studied. Early on, the dissertation
committee decided to focus the study on evaluating an effective college
counseling program so that the researcher could collect and analyze data
relevant to the research questions. The findings of this study may not be
generalizable to schools that are not similar to the research site. Thus, the
results of the study are limited to the select population within this school and,
potentially, to schools with similar characteristics. That is, the students in this
study chose to attend a school with the mission of being in careers in science,
medicine, and technology. The mission of the school selected for this study is to
prepare students for careers that require college preparation. Thus, the students
at the research site may be different from students from the more general

population of students.

Future Research
There are a significant number of inner-city schools that are failing to send
their Black students to college (Allen et al., 2002). Many failing inner-city schools
can benefit from the best practices of inner-city high schools that have successful
programs or interventions that help send minority students to college. The
college counseling program on which the researcher focused is but one of many
approaches that is perceived to increase college access for Black students. To

determine best practices, there is a need for future research.
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An experimental or quasi-experimental approach can be used to
determine whether the approaches and practices described in this study would
have similar outcomes on the college-going culture of Black students in other
schools. Researchers could track two groups of Black students from Sth grade
until graduation. One group would participate in a college counseling program,
while the other group would not. Researchers could then compare the college
admissions rates of both groups.

Researchers also could administer pre- and post-tests to a group of Black
9th graders and follow them through their senior year. Data could be collected to
assess whether the college counseling program increased student knowledge of
the college admission process and increased student college-going rates. These
are two examples of how research could provide evidence of the effectiveness of

college counseling for increasing college access for Black students.

Conclusion

There are a number of interventions and programs that are believed to
increase college access for Black students. This study provides an example of a
college counseling program at an inner-city school that is successful at sending
Blacks students to college. The findings in this case study present a college
counseling program that has created a college-going culture among Black
students. The college center, college counselors, and college peer counselors
were determined to assist students in navigating what can be a daunting

process. It is important to note that college counseling is different from guidance
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counseling. Guidance counselors assist students with graduation, and college
counselors assist students with their college aspirations. While each role is
necessary, the college counselor’s role was the most important for preparing
Black students for college.

College counselors increase awareness and understanding that college is
possible. In the face of one of the most challenging recessions on record, it is
even more critical that inner-city high schools have coliege access at the
forefront of their planning. College counseling programs can provide a positive
form of social reproduction that encourages Black students to continue on to
college. College counseling programs provide Black students with the services
and information necessary to go to college and are a vital part of inner-city high

schools that seek to prepare Black students for college.
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LOS ANGELES UNIFIED SCHOOL DISTRICT
‘ . N g o e

June 7, 2010

{RB
CSU 8an Bernardino

This letter of support is to rovxde D enmssnon for Rsck Shabazz to conduct research tawards
his dissertation at B L L This letter provides Mr, Shabazz
(the researcher) with suppon and approval to conduct Interviews; observations; analyze data;
and present the findings of his research in class as well as in the form of a dissertation. We
understand that the researcher will be visiting our school to conduct research on college

-access for Black students. The researcher plans to interview students, school staff, and
parents.

My staff and I are committed to working with the researcher to develop the appropriate
instruments and approaches to data collection, Moreover, the researcher and the school
understand the procedures necessary to safeguard identifiable records of individuals and
protect the confidentiality of participants in the research study. Iunderstand that the
researcher’s IRB proposal will be reviewed and approved by CSU San Bernardino

Institutional Review Board for Research Involving Human Participants prior to data
wnrcollections s = PRt i S ot ittt

- Same w4 m et ey . aa -

If you need further information in support of this research project please feel free to contact
me a

r—

Smcercly yours
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.CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO

Academic Affairs
Office of Academic Research * Institutlonal Revtew Board

March 11,2011
CSUSB

. INSTITUTIONAL
Mr. Ricky Shabazz
c/o: Prof. Thelma Moore-Steward REVIEW BOARD
Department of Education Full Board Review
California State University IRB# 10040
5500 University Parl.(wayQ Status
San Bernardino, California 92407 APPROVED
Dear Mr. Shabazz:

Your application 10 use human subjects, titled “Increasing College Access for Black Students® has been reviewed and
approved by the Institutional Review Board (IRB). The attached informed consent document has been stamped and signed
by the IRB chatrperson. All subsequent coples used must be this officlally approved vorsion, A change.in your Informed
consent (no matier kow minor the change) requires resubmission of your protocol es amended. Your application fs
approved for onc year from March 11, 2011 through March [0, 2012. One month prior to the approval end date you
nced to file for a renewal if you have not compléted your research. Sce additional requirements (Items 1 — 4) of your
approval below.

Your responsibilities as the researcherfinvestigator reporting to the IRB Committee include the following 4 requirements as

mandated by the Code of Federal Regulatious 45 CFR 46 listed below., Please note that the protocol change form and
renewal form are located on the IRB website under the forms menu, Failure to notify the IRB of the above may result in
disciplinary action, You are required to keep coples of the informed consent forms and data for at least-three years.

. S e
e e

< %
RrojEctha 5' d‘i‘;ﬁﬂ; ;wr‘{iﬁﬂngs ] .aéam"ci'%fupﬂdqufpfi?méi&n HRlysh

The CSUSB IRB has not evaluated your proposal for scientific merit, except to weigh the risk to the human participants and
the aspects of the proposal related to potential risk and benefit. This approval notice does not replace any dcpanmental ar
additional approvals which may be required.

._.

If' you have any questions regarding the IRB decision, please contact Michael Gillespie, IRB Compliance Coordinator. Mr.
Michael Gillespie can be reached by phone at (909) 537-7588, by fax at (909) 537-7028, or by email at mgillesp@esusb.edu.
Please include your application approval identification number (listed at the top) in all correspondence.

Best of luck with your research,

Si“"’:’gj Mﬂﬂ/b&/d G2

Sharen#Ward, Ph.D., Chair
Institutional Revnew Board

SWimg

ce: Prof. Thelma Moore-Steward, Department of Education

909.537.7588 + fax:909.537.7028 » http://lrb.csusb.edu/
5500 UNIVERSITY PARKWAY, SAM BERNARDINO, CA 92407-2393

The Calfornfa State University + Bakessfleld » Channel fdands « Chico - Domingues Milis + East Bay » fresno » Fuller
. . ©n - Humbdldt - Long Beach « Los Angeles
Maritime Academy ¢ Montetey 83y « Northndge - Fomana « Sacramento o San Berndtding » San Diego » San Francisco « $an Jose « SanLum Obispo « Sank . * Sonoma » § t
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CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO

College of Education
Office of Doctoral Studles

Parent/Guardian Informed Consent Form

The study in which your child is being asked to participate in is designed to study increasing
college access for Black students, This research study will be conducted by Ricky Shabazz who is a
doctoral student at Califomia State University San Bernardino. This research study will be under the
supervision of Dr, Moore-Steward, Professor in the College of Education at Califomia State University

San Bemardino, This study has been approved by the administration NI~

the Institutional Review Board at California State University, San Bemardino.

Your child will be asked to answer a series of questions on how he/she feels about various aspects
of school, friends, family, and their perceptions about college attainability, Surveys should take no more
than 30 minutes to complete. The researcher will also observe your child’s interactions during classtoom
visits and visits to the college center. Additionally, the researcher may interview your child. All
respanses will be held in the strictest of confidence by the researcher. Your child’s name will never be
reported with any of the responses. All of the data will be used to analyze the social, cultural, and school
programs that may be contributing to-ability to send larger numbers of Black students to
college. You may receive the results of this study upon completion of the research study, which is
tentatively slated for December 30% 2011. The results of the research study can be obtained by

comacting_ at the school’s college center or by contacting

the researcher directly at shabr301@coyote.csusb.edu,

Your child’s participation in this research study is totally voluntary. Participants of this research
study are free not to answer any questions and to withdraw at any time during this study without penalty.
When your child has completed the survey, all of the data collected in this research study will be kept in a
locked filing cabinet in the researcher’s office for a period of three years. In three years when the study is
over, the survey answers will be destroyed. In order to ensure the validity of the study, we ask that your
child not discuss this study with other students or participants. The purpose of this research is to analyze
the role of college counseling, peer networks, and perceptions about college attainability. There are no

foreseeable risks to your child associated with this research project. The benefits of participating in this

909.537.5051 » fax: 909.537.7056 » http://edd.csusb.edu
5500 UNIVERSITY PARKWAY, SAN BERNARDINO, CA 92407-2393

The Colifornfa State University » Bakersfield » Chonnel lsfands « Chico « Dominguez Hilh » East Bay « Fresng « Fullerton - Humboldt + Long Beath + Los Angeles
Matlume Academy « Monterey Bay « Northsidge « Pomona » Sactanento » $an Bemardino « SanDego « SanFranclsco « San Jose « San Luls Obispo - San Marees « Senoma - Stanislaus
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CALIFORNIA STATE UNIVERSITY

SAN BERNARDINO

College of Education
Offtee of Doctoral Studies

study are that the researcher may be able to provide examples of programs and approaches that may help

to increuse the numbers of Black students who continue on to college.

If you have any questions or concerns about this research study, please feel free to contact the
researcher, Ricky Shabazz, at (310) 261-8856 cr shabr301@coyote.csusb.edu, The faculty advisor of this
research project is Dr, Thelma Maore-Steward at (909) 537-5646 or msteward@csusb.edu, If yous-e

choose to participate, please return completed form t

Parcnt/Guardian's Name (print) Parent/Guardinn’s Name (sign) Date

Student’s Name:

909.537.55651 - fax: 909.532.7055 - http:/fedd.csush.edu
5500 UNIVERSITY PARKWAY, SAN BERNARDINO, CA 92407-2393

The Califarnja State University « Bakersfield « Channel Idands « Chico - Demlnguez Hifs - East Bay + Fresrn » Fullsion - Humbolds » Long Beach - Los Angefes
fAaritime Academy « Monierey Bay « Norhrigge - Pamong « Sacramenta « $an Bernarding « SanDiego « $an Franclsco » 5an Jose « SanLuw's Cbispe + San Marces » Sanoma « Stenislaus
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CALIFORNIA STATE UNIVERS)TY CALIFORNIA STATE UNIVERSITY, SAN BERNARDIND

SAN BERNARDINO IRSTITUTIONAL REVIEW BOARD COMMITTEE

PPRAVED.2. 1 L U4 NODAFTER 031 /01 2 2,
College of Education meg (¢ 0'/0 CHAIR ﬂ
Department of Educational Leadership and Cumcu um

Student Assent Form

Title of project:  Increasing College Access for Black Students

Persons in charge: Ricky Shabazz, doctorial student at CSU San Bemardino
Phone: (310) 261-8856 Email: shabr301@coyote.csusb.edu
‘The faculty advisor of this research project is Dr. Thelma Moore-Steward
Phone: (909) 537-5646 Email: msteward@csusb.edu.

You are being asked to participate in a research study that is designed to learn more about increasing college access for
Black students. The purpose of this study is to understand the sccial, cultural, and school programs that may be -
contributing to Wilamilgmme™s ability to send Black students to college. This study is being conducted by Ricky Shabazz
who is a graduate student at California State University San Bemardino. If you and your parent(s)/guardian(s) have given
permission, you may fill out a survey, be interviewed, andfor be observed. But this is your choice. Before you start,
please read this form so that you are aware of your rights.

We hope that this study will benefit you by offering you an opportunity to provide ideas on how inner-city high schools
can help to increase the number of Black students that are prepared to go to college. We expect this project will suppoxt
and reinforce the efforts that are already underway at*

This is a study of your opinions and your perceptions. This is NOT a test and there are no right or wrong answers, Your
answers will have no effect on your grades at school. Neither your teachers, school administrators, nor your parents will
read your answers, Your name will not be aitached to your answers. We use code numbers instead of names on the
surveys, observations, and/or interviews. All of the data collected in this research study will be kept in a tocked filing
cabinet in the researcher’s office fora pcnod of three years. In three years when the study is over, the code numbers and
the data will be destroyed,

It will take approximately one class period to complete the survey. Observations and interviews wil] take place in your
classes, when you visit the college center, and/or around your high school campus. You may refuse to answer any
questions if you choose to. You may also decide that you do not want to participate in the study at any time. There are no
foreseeable risks to participating in this study, You are just telling the rescarcher about your opinions and perceptions.

You may ask the researcher any questions about the study. If you have questions Jater you may contact the researcher at
the number listed at the top of this form. All data collected for this research project will be kept in a lock file cabinet
inside of the researcher's office for a required period of three years.

I understand my rights and [ agree to participate in this research study.

909.532.7404 » fax:909.537.7510
5500 UNIVERSITY PARKWAY, SAN BERNARDINO, CA 92407-2393

The Callfoenla State Univarsity « Dakersfieid - Channelislands - Chico » Oominguez Hills + East Qay » Fresnp « Fulierton + Humbaidi » Long Beach » Los Angeles
Maritime Academy « Monterey Bay » Notthindge « Pomona « Sacramgma « San Bemardino - San Diego « 5a0 Francisco « San Jose « $an LuisOgispo » SanMarcos - Sonema » Staréslaus
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CALIFORMIA STATE UNIV.‘.RSIT‘} CALIVORNIA STATE $NIVEBSITY, SAN BERNARDING

SAN BERNARDINO INSTITUTIONAL EEIE% BOARD COMMITTES,

' —APPROVED G327 L M AFTER 25 5/

Callege of Edycatian
Department of Educational Leadership and urr{cm#:_./ig_y—o—
INFORMED CONSENT.
Teacher/Counsetor/Administrator
‘Title of study: Inemasing“College Access for Black Students

Researcher: Riclq’:sil*él;éu, doctoral student, College of Education, Califomia State University, San Bernardino.
shabr3Ql@coyote.csusb.edu or (310) 261-8856

Faculty Advisor: Dr. Moore-Steward, Professor in the College of Education, California State University, San Bemardino,
msteward@csusb.edu or (909) 537-5646

Introduction

am g doctoral student at California State University San Bemardino. This rescarch praject involves studyin
ag a case study to learn mors about the school’s structures and programs that may be contributing to the
presence of a coflege going culture amongst Black students. Data, collected in this research may be used to assist schools
with similar demographics that may be struggling with sending Blacks students to four year colleges and universities, I
would like to invite you to join this research study. )

Background information,

You and your students will be asked to answer a series of survey questicns about various aspects of school, friends,
family, and percaptions about college attainability. Surveys should take no more than a class period to complete.
Additionelly, the researcher will observe student interactions during classroom visits, visits 1o the college center, and on
campus. All responses will be held in the strictest of confidence by the researcher. Participant names will not be reported
with their responses, All of the data will be used to analyze the soeial, cultural, and school programs that may be
contributing to SENSMEENR ability to send Black smdents to college. You may receive the results of this study upon
completion, which is tentatively scheduled for December 2011, by conmetingﬁ
éat the school’s callege center,
Right of refusal to participate and withdraw

You are free to choose to participate in this research study. You may refuse to participate without any loss of benefit
which you are otherwise entitled to. The information provided by.you will remain confidentiel, Your name and identity
will not be disclosed at any time and will there not be any identifiers on any of the submissions. All of the data collected
in this research study will be kept in a locked fifing cabinet in the researcher’s office for a period of three years, However,
the data may be seen by the dissertation committee, may be published in journals, and/or presented elsewhere without
giving your name or disclosing your personal ideatity. If you have any questions about this reszarch study you may
contact the researcher, Ricky Shabazz, via email at shabr301@coyote.csusb.edu. The faculty advisor of this research
project is Dr. Thelma Moore-Steward at (909) 537-5646 or msteward@csusb.edu.

Authorizadon

1 have read and understand this consent form, and J volunteer to participate in this research study, T voluntarily choose to
participate, but I understand that my consent does not take away any of my legal rights in the case of negligence or other
legal fault of anyone who is involved in this study. [ further undetstand that nothing in this conseat form is intended to

91 /2
Q

replace ani aiilicable Federall statel or [ocal laws, If you choose to participate, please retum completed form tofiE

Pacticipant’s Name (Printed or Typed):

Participant’s Signature: Date:
909.537.7404 « [3x:909.537.7510

5500 UNIVERSITY PARKWAY, SAN BERNARDING, CA 92407-2393

The Califarnia State University - Bikeisheld » Channgd islands « Chica « Dominguez Hills » East Bay » Fresno « Fulisnon « Mumboldt - Long Beach » Los Angeles
Masitime Aeadamy « Montedey Bay + NOIhHOSE » Pomona « Sitaments + SanBainarding » SanDWQo = SanFrandises » SanJose « San LutsObhpo + SanMarcos + Sonoma « Stanfslaus
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10.

1.

12.

13.

Counselor Interview Prompts
Please give me a brief history of the school and explain how students gain

entry into

How long have you been at ?

How long have you been the college counselor?

What are some of your duties as the college counselor?

When does preparation for college begin?

What kinds of things do you do with your Sth graders?

What kinds of things do you do with your 12th graders?

Describe the practices and programs at your school that you believe
contribute to your students’ high achievement.

Has your school encountered any obstacle in maintaining these practices
or approaches? If so, how did the school overcome them or maintain
them?

Describe three of the most effective programs or approaches that the
school has used to increase the number of Black students that continue
on to college.

How does create and sustain a college-going culture

among its Black students?
How did the college peer counselors program come about? Who
developed it? How are students selected to be college peer counselors?
What role do the college ambassadors play in creating a college-going

culture?
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14. Describe how addresses student expectations for

meeting academic achievement goals for students, parents, and

teachers.
. How do you measure student achievement?
. What, if any, assessment tools do you use?

15. Describe the role that the college center plays in creating a college-going
culture.

16. Describe the roie of the college counselor.

17. Describe the role or use of students in creating a college-going culture.

18. Discuss the difference between guidance counseling and coliege
counseling.

19. Do you think that your academic program and approaches can be
duplicated at other school sites? If so, how and why?

20. What advice would you offer other schools with similar populations of
Black students that may want to duplicate your programs and
approaches?

21. s there anything else that you would like to discuss that may shed light on
ways that other inner-city schools could increase the number of Black
students who attend college and universities?

Developed by California State University. Used and reproduced with permission.
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10.

11.

12,

13.

14.

15.

16.

17.

Grade Level Counselor Interview Prompts

How long have you worked at ?

How long have you been a counselor?

Talk to me about your role as the guidance counselor.

How often do you meet with your students?
How many students do you have in your caseload?
What kind of things do you go over with your students?

You travel with your students from grade 9 through grade 12. Explain to
me how that works.

How often do you talk to the students about college?
What kind of questions do students ask you about college?
How knowledgeable are you about the college admission process?

Did you receive training in your counselor program about college
advising?

What is your role as the guidance counselor?

What are the differences/similarities between guidance counseling and
college counseling?

What is your relationship with the college counselor?
What kind of training do you have in college counseling?
Is there a need for schools to have a college counselor?

What is the role of the college counselor?

Developed by California State University. Used and reproduced with permission.
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1. Default Section

* 1, What grade are you in?

O o
O 12n

* 2. How would you describe your experiance at #iligsBili.to someane that attends
another high school? Academically? Soclally? Classess? Teachers? Students?
=

L

% 3, How do you feel about your experiences attending Siigafi? Do you enjoy school?
Why or Why not? '

=

* 4, What kind of activities are you Involved in? Sports? Internships? Job? Volunteeting?

P
P

5. Do you think your involvement in activities affects your grades? why or why not?

in
¥

6. Did you get to choose the classes that you take?

7. What classes are you taking? AP? Henors?

¥

i

8. How are you doing in school?

T

W

9. How do you think your teachers are preparing you for college?
i
e

10. How often do your teachers talk to you about attending caliege?
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11. How often does your parents talk to you about coilege?

12. Do you think your grades reflect your academic ability? Why or why not?

s

=5

13, Have you taken the PSAT or SAT?

O ve
Ow

14. What happens to people that get into trouble at XN ?

F‘J

15. Do you get into trouble at school?

16. What do you think about JiflEagia dress code and having to wear a school
uniform?

17. Do you think the dress code prevents fights?

O v

O wo

O Maybo

18. Do you think that Sl s a good school?

O ves

O we

19, Do you think that SEggeGa@v is preparing yau for college?
O vos

@1

20. What does your academic success mean to you? Based on this definltion, do you

feel you are succeeding academically?
&

K
i

174



21. What does academic fallure mean to you? Why? Based on this definition,do you feel
you are falling academically?
t*'\

22, How do you think the administrators at your school define academic success?
academic fallure? Why?

]

jid

23. How do you think the teachers at your school define academic success? academic
failure? Why?

ES

i

24, What would a teacher consider a good student? a bad student?

B

25. Do you think that your school’s way of measuring the academic success and failure
of students Is fair? Why or why not?

Ja

26. What are your academic goals for this school year?
2]

k2

27. Do you think your school creates a learning environment that allows you to achieve
your goais? Why Or Why not?
5

28. Where do you see yourself after high school?

-if college, do you think your scheol prepares students to get into college? Why or Why
not?

-If not college, do you think your school prepares students for a career? Why or Why
not?

=
foa
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1. 12th Grade Interview Prompts
1. Tell me about your expereinces.in school over the last 4 years?

2. Tell me about the activities you were invoived in over the last four years? In and out of
school?

=,

_h-

3, Tell me about some of your goals after you complete high school? Who helped you
create these goals?

&
#

4. Do you think you will be able to-achieve these goals? Why or why not?

5. Did you'change any of your goals over the last four years? Why or why not?
’l:g

e

6. Are your current goals the same or different from the ones that you had during your
freshman year?

=

At

7. If you could do high school over again, what would you change?

i

8. What advice would you give to students that want to attend coilege?
A

A

9. Why do you think some students don't go to college?
bl

10. Tell me about the kind of learning environment you think your school creates to help
students prepare for college?
(&

4
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11. What helped (i.e. people, places, opportunities)you prepare for college ? Does
anything stand out in particufar ?

12. What about your school made it possible for you to attend college?

13. What would you like King Drew to do that they haven't done already to prepare
students for college?

ey
od

14, If you could create your dream high school/programiteaching staff, that prepares
you for college what would it look like?

=

15. How often did you visit the college center?
[y

16. What do you think about the college center?

17. What do you think about the college ambassadors? Did they help? Why or Why not?

ha

18. What activitles did you participate In while at SRR

[
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19, What type of college will you attend immediately after high school?
(O university of Calltoris (UC) campus

O caltornla Siate University ()

O Californla Communliy/Junior College(JC)

O Californla TradefTechnkes) Schoo!

O Privato CollegefUnivarsity In Californla

() ourof state Public Cellege

O Out of Stete Private Cellege

O Historically Biack Calloge/Univarsity (HECU)

O Undesided, but planning to attond college

O Not planning to altand collegs

20. If college: How do you plan to pay for college (Check all that apply}?
D Federal 8id (FAFSA}

[ soms

[ e

D Schalarships

[:] Work Sludy

[] srants

(] Famity

] otner

21. Who has helped you prepare for college?

[ veschors
EI Cuounsslers
(O pamiry

[ peens

D Adminisirators

D Cammunity Mamber

D Others

Developed by California State University. Used and reproduced with permission.
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Second Interview Questions for Five College Peer Counselors

1. What is it like being a College Peer Counselor (CPC)?

-2. How did you become interested in becoming a CPC?

3. Explain the selection process to become a CPC.

4. Explain the training involved in becoming a CPC.

5. What is it like being a CPC?

6. How many students do you work with?

7. How often do you meet with the students whom you mentor?

8. What type of things do you go over with your students?

9. Do you feel prepared for the responsibility?

10.  What kind of feedback do you get from your mentees?

11.  What kind of feedback do you get from your college counselor?

12.  What is the role of CPCs?

13. What is the role of the college center?

14. What is the role of the college counselor?

156. How knowledgeable are the students whom you work with?

16.  What did you learn about the college admission process?

17.  What would the college process be like without the college counselor,
college center, or the college peer counselor?

18.  What are some of the differences between your guidance counselor and

the college counselor?
19. How knowledgeable are you about the college admission process?

20.  What are your thoughts about schools that do not have a college
counselor or college center?

21. Do you think that your college counseling program would work at other
schools?

Developed by California State University. Used and reproduced with permission.

180



APPENDIX J
SAMPLE FIELD NOTES

181



— .
e J(ﬁ'/
N‘ GET ayw

a,(_'lr'”'; & CJ
T{g,rkda.%s

I
EWSe} x gm,(,k ;‘hom w/ hsbred o
L oY, N
: ' A fimev SMM Fm Moﬂ.ckous 91‘519'7 ,mwh@“f T
| by —% wnier breslt P s his Jac‘,zel we
FCPC v ) Husband o o

|
4 nmhxhﬁh shdeds  cane (3'..$v6ﬁh"’“5

“J"‘ XEowt

il . flake wp D —Gewr\,- L ~ \?Fmip;occs;
Y Fz& .,aawe. {ov F’N’“ (o“@?" o -
ek ones ~.
. ._i uses Food as _a_deaw oy ghde-is o) :
ome o e
LR aualable for %umm s
o+ e,Ph,k; . lgHw of wec. Prec(5‘5 {o afedest i
L o omieon .
_ 4 Gives JrcaoLev rehiee abont  Guge) wale
N PR il f°d
o 5{’\48«4‘} oi-\ oS {MJ(’VS' Ioé]ff 1 (f’J Coky r e,
- g qe0d. Feiatiash] p oW .WP%L) - rc;m((’_

“ COulrseli Ch«df—&‘; —{“aﬂﬁ_ e ,‘t, . .
—[L Gives | 16‘25/&»5 out fir kﬂffﬂ»] Infe = agf}ﬁﬂ :}
1"5% WD ad 0N opaders ‘ -
T30 coll yowr woher — el shdied

+ walhes  shdndt o 3y dscyts

182



7

’ 4

WY Coachen female onded o odlitde i
~Pndt ke &mo i oo M'»f) raramn

o n.ﬁ‘\ ” 4’—”’:" VI‘ ‘h'\ ::'.".... Coad v'\v-' e |
T® ey givey Fiwe 1020 oo L. b |
~loole and Letle Uyt mieg - | |

¥| Does hov oun Th“ﬁ* — haes_ her A sckedu-\{ ' |

Mom sed we deet  wosARR

T Sove Joatbers dswth o Bt T 4o

1 &rdeds e fen N oy

F SR douchers engip (L o ¢ w;m\b,_:‘_ (mm {fvﬁ M

o G of ”1L al"idc o beur Lo Fts u]C, _ |

+ Expline  Heo hangeripf u?/oﬁd Prac.(s:é e

WMW.MA aypP . Cal (arm.}

(N\Plﬁ( PO SY=S B F\Qd / Apphca,%oh

Talks e _stdents abint yas ae of dopies L

Jf@@ar 1vSuves. C®

\

TR —

183



APPENDIX K
PICTURE OF HANDOUTS USED

IN THE COLLEGE CENTER
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COLLEGE COUNSELOR (CC) NODE LISTING (23 questions with §5
subcategories)

Subcategories sorted alphabetically within each category

1. CC-QO01-Brief history of school & student entry
2. CC-Q02-Not asked (How long at school)

3. CC-Q03-How long & why college counselor

4. CC-Q04-Duties as college counselor (8 subcategories)
College counselor development

College peer counselors

College representatives

General counselors

Organizations

Parents

Students

Teachers

5. CC-Q05-When preparation for college begins
6. CC-Q06-Things you do with 9th graders
7. CC-QO07-Things you do with 12th graders

8. CC-Q08-PP-Contribute to student high achievement (2 subcategories)
e Practices
e Programs

9. CC-Q09-Obstacles PP & overcoming (3 subcategories)
e District support
¢ Misperception entry CC-Qualifications
» Students not meeting academic expectations

10. CC-Q10-Most effective PP increase Black student go college (3
subcategories)
*» Male academy
e Reputation for academic rigor
e Summer Bridge program

11.CC-Q11-Create & sustain college-going culture Black students
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12.CC-Q12-CPC-Program background-how students selected (4
subcategories)
o Benefits of having CPCs
o CPC program development
e Evaluation
» Selection

13.CC-Q13-Role college ambassadors college-going culture (3
subcategories)
e Development of CPCs
¢ Interview future CPCs
¢ Working with students

14.CC-Q14a-Address student expectations students parents teachers (&
subcategories)
e Parents

Policies & programs

School reputation

Students

Teachers

15.CC-Q14b-How measure student achievement
16.CC-Q14c-Assessment tools used student achievement

17.CC-Q15-Role College Center college-going culture (6 subcategories)
o College representatives

Development & funding of college center

Fee waivers PSAT & SAT

Goals & expectations

Marketing the college center

Resource center

18.CC-Q16-Role of coliege counselor (5 subcategories)
e AP exam coordinator

Coordinate with guidance counselor

Coordinate with military recruiter

Point person for college representatives

Student resource
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19.CC-Q17-Role of students college-going culture (3 subcategories)
e Alumni
e CPCs
¢ Senior mentors

20.CC-Q18-Difference between guidance counseling & college counseling (2
subcategories)
e College counseling
e Guidance counseling

21.CC-Q19-How can PP be duplicated other sites (11 subcategories)
Administrative support
College counseling office
Environment

Expectations

Funding

Guidance counselor support
Policies & programs
Relationships

Resources

Student support

Teacher support

22.CC-Q20-Advice other schools duplicate PP
23.CC-Q21-Anything else

Developed by California State University. Used and reproduced with permission.
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COLLEGE PEER COUNSELOR (CPC1) NODE LISTING (51 questions with
240 subcateqgories)

Subcategories sorted alphabetically within each category

CPC1 INTERVIEW QUESTIONS
1. CPC1-Q01-Grade (seniors)

2. CPC1-Q02-Your school experience-research site (8 subcategories)
Atmosphere-environment

Clubs and activities

College center and college counselor

Freshman support

HS would attend if not Research site

Magnet school-academics

Students and social

Teachers

3. CPC1-Q083-Feelings about your school (2 subcategories)
¢+ Enjoy-no
e Enjoy-yes

4. CPC1-Q04-Activities involved (7 subcategories)
ASB-leadership councils-WASC

Clubs

Community

Drama-Toastmaster-Mock Trial

Internship

Mentor-CPC-Ambassador
Sports-Cheerleading-Drill & Dance Teams

5. CPC1-Q05-Involvement activities effect on grades (3 subcategories)
¢ No effect on grades
¢ Positive effect on grades
¢ Sometimes affects grades

6. CPC1-Q06-Choose classes (3 subcategories)
e Depends on grade level
e No
e Yes
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7. CPC1-Q07-Classes you take-AP-Honors (4 subcategories)
e AP
 Honors
o Leadership-CPC
e Regular

8. CPC1-Q08-How you are doing in school

9. CPC1-Q09-Are teachers preparing you for college (8 subcategories)
Advice

AP exams

College level experience

Critical thinking

Fine aris

Group work

More rigorous

Skills

10.CPC1-Q10-How often teachers talk you college (3 subcategories)
e College counselor
» Depends on subject area: (5 subcategories)
— Economics
— English
Government
— History
— Math
¢ Often to seniors

11.CPC1-Q11-How often parents talk you coliege (4 subcategories)
e Not often
o Often
e Parents' educational level
e Siblings' educational level

12.CPC1-Q12-Grades reflect your academic ability (3 subcategories)
e No
e Sometimes
e Yes

13.CPC1-Q13-PSAT or SAT (Yes)
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14.CPC1-Q14-Policies people get in trouble at school (2 subcategories)
¢ Fighting
o Other

15.CPC1-Q15-Do you get into trouble at school (3 subcategories)
e NoO
¢ No response
¢ Yes-10th grade

16.CPC1-Q16-Feelings about dress code & uniforms (3 subcategories)
e Do not like it
o Likeit
e Mixed feelings

17.CPC1-Q17-Dress code prevent fights (3 subcategories)
e No
¢ No response
e Yes

18.CPC1-Q18-ls your school a good school-why (2 subcategories)
e Why itis a good school (9 subcategories)
— Administration
— College preparatory
— Counselors
— CPC program
-  Environment
— Reputation
— Safe
— Students
— Teachers
e Yes

19.CPC1-Q19-School preparing you for college (3 subcategories)
e How preparing you for college (4 subcategories)
— Academic rigor
— College counselor
— New priorities

— Teachers
* No response
e Yes
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20.CPC1-Q20-Define academic success-your success (3 subcategories)
s Definition academic success
¢ Succeeding-No response
e Succeeding-Yes

21.CPC1-Q21-Academic failure mean to you

22.CPC1-Q22-Success failure defined by administration (2 subcategories)
o Failure
¢ Success (6 subcategories)
— Academic record
— Graduate from HS
— Personal behavior
— Punctuality
— Success at college
— Success on state exams

23.CPC1-Q23-Success failure defined by teachers (2 subcategories)
¢ Failure
¢ Success (5 subcategories)
— Apply yourself
— Balanced life
Good grades
— Same as administration
— Understand work

24. CPC1-Q24-Teacher considers a good or bad student (2 subcategories)
e Bad
s Good

25.CPC1-Q25-Is school measure success or failure fair (2 subcategories)
e No
o Yes

26.CPC1-Q26-Academic goals this year (6 subcategories)
e Accepted into college

Build study skills

HS graduation

Maintain GPA

Pass AP exams

Scholarships

194



27.CPC1-Q27-Learning environment to achieve your goals-why or why not (2
subcategories)
o Why
e Yes

28.CPC1-Q28-See yourself after HS-are you prepared (3 subcategories)
e College
+ Not prepared for college
» Prepared for college

29.CPC1-Q29-Advice to improve academic achievement Black students (6
subcategories)

College office and college counselor

Encourage students

Library

Student responsibilities

Teacher responsibilities

Uniforms

30.CPC1-Q30-Anything else

31.CPC1-Q31-Experience HS last 4 years (7 subcategories)
¢ Academics

Activities

Environment

Great time - fun

People

Self-growth

Social

32.CPC1-Q32-Activities HS in and out (10 subcategories)
¢ ASB-Leadership councils-WASC

Chorecgrapher-Model

Clubs

CPC-Senior Mentor-Ambassador

Drama-Toastmaster-Mock Trial

Internship

Reading for the Future

Sports-Cheer-Dance-Step Team

Student advocate-outreach-peer mediation

Volunteering
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33.CPC1-Q33-Goals after HS-who helped create (2 subcategories)
o Goals (6 subcategories)
- Attorney
- Harvard
— Medical school-Doctor-Surgeon
— Pilot
— Psychiatrist
-~ Veterinarian

e Who helped create (6 subcategories)
— Environment
~ Internship
- Parents
- Self
~ Teachers
~ TV series

34.CPC1-Q34-Will you achieve goals (Yes)

35.CPC1-Q35-Did you change goals last 4 years (3 subcategories)
e No
e No response
e Yes

36.CPC1-Q36-Current goals compare to freshman year (2 subcategories)
» Different
e Same

37.CPC1-Q37-HS do over-what would change (7 subcategories)
e 10th-11th grades

Oth grade

Focus

Football team

[nvolvement

Life Skills Class

Relax

38.CPC1-Q38-Advice to students want to attend college (4 subcategories)
Dedication

Focus

Prioritize

Set goals high
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39.CPC1-Q39-Why some students do not got to college (10 subcategories)

Dependents

Do not meet academic requirements
Do not understand application process
Do not want to go

Financial reasons

Immaturity-Lack confidence

Join military

Lack of family support

Non-inspiring HS teachers

Other options and interest

40.CPC1-Q40-Learning environment college preparatory (8 subcategories)

Activities

Counselors

Focus on academics
Motivational
Resources - Library
Students share goals
Supportive

Teachers

41.CPC1-Q41-What who helped you prepare for college (8 subcategories)

AAPC mentor

College counselor

Faculty and staff

Fellow CPCs

Mother mostly - parents - family
School

Self

VIPS program

42.CPC1-Q42-School made possible to attend college (6 subcategories)

College center

College preparatory mission
Counselors

Curriculum & academic rigor
Extracurricular

Teachers
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43,CPC1-Q43-What can school do that it has not done (4 subcategories)
e Engage Freshmen
e Financial information and support
o Nothing else is needed
¢ Parent outreach

44.CPC1-Q44-Dream HS program staff look like (5 subcategories)
e Athletics

Building and site

Flexible

Mimic college experience

Same as Research site

45.CPC1-Q45-How often visit college center (4 subcategories)
e 11th grade-weekly-monthly
e 12th grade-daily
o Oth-10th grade
o Average student

46.CPC1-Q46-What think about college center (3 subcategories)
e College counselor
e« CPCs
¢ Office in general

47.CPC1-Q47-College ambassadors-help or not (4 subcategories)
e CPC selection and training
¢ Fellow CPCs relationships
e Helpful-yes
e Need more

48.CPC1-Q48-same as CPC1-Q32 (Activities participated in at school)

49.CPC1-Q49-Type of college attend after HS (6 subcategories)
¢ In-state-4 year

Liberal arts-4 year

Out-of-state-4 year

Private-4 year

Public-4 year

Specified by name (11 subcategories)

— Carlton College

— George Washington University

— Howard University

— vy League
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—~ Loyola Marymount University
— Rice University

—~ Tulane University

- ucC

— UC-Berkeley

- UCLA

- UusC

50.CPC1-Q50-How pay for college (6 subcategories)
e Concerns

Family

Financial Aid - FAFSA

Full ride

Grants

Scholarships

51.CPC1-Q51-same as CPC1-Q41 (Who helped you prepare for college)

Developed by California State University. Used and reproduced with permission.
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COLLEGE PEER COUNSELOR (CPC2) NODE LISTING

(24 coding reports with 86 subcategories)

Subcategories sorted alphabetically within each category

CPC2 INTERVIEW QUESTIONS

1.

CPC2-Q01-What is it like being CPC (2 subcategories)
 Could be better
¢ Good experience

CPC2-Q02-How became interested in being CPC (2 subcategories)

e College counselor
e Other CPCs

CPC2-Q03-Selection process to be CPC (4 subcategories)
s Final decision

¢ Interview

e CPC2-Qualifications

e Recommendation by CPC or teacher

CPC2-Q04-Training involved in becoming CPC (6 subcategories)
s College applications and packets

e Handling paperwork

e Held in summer

» How to work with students

* Ongoing training

o Trainers

CPC2-Q05-What do you like about being CPC (4 subcategories)
College counselor

Interactions

Major resource for myself

Presentations

CPC2-Q06-How many students you work with (4 subcategories)
« 10

e 15

o 17

e No response
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7. CPC2-Q07-How often meet with students you mentor (4 subcategories)
e Hallway at random
e More than once a week
¢ No response
o Weekly

8. CPC2-Q08-Things you go over with students (12 subcategories)
Applications and college process

Basic packets

College counselor

College night

Deadlines

Financial aid (FASFA)

Motivational programs and experiences
Personal statement and recommendations
SAT ACT

Scholarships

Supplements

Transcripts

9. CPC2-Q09-Do you feel prepared for this responsibility (2 subcategories)
e Backup
e Yes-prepared

10. CPC2-Q10-Feedback from mentees (2 subcategories)
e Appreciate help
+ Do not appreciate help

11.CPC2-Q11-Feedback from your college counselor (3 subcategories)
e CPC group feedback
e Personal feedback
¢ Wants to know peer response

12.CPC2-Q12-Role of CPC (2 subcategories)
e Assist college counselor
s Peer-to-peer contact

13.CPC2-Q13-Role of college center (3 subcategories)
¢ How students hear about it
¢ Information about college
s Motivate students for college

202



14.CPC2-Q14-Role of college counselor (3 subcategories)
e No response
¢ Provide information & support
e Train CPCs

15.CPC2-Q15-How knowledgeable are students you work with (5 subcategories)
e Deadlines

Need help getting information

Prepared and motivated

SAT

Unmotivated

16.CPC2-Q16-What you learned college admission process (5 subcategories)
o ACT SAT testing
o Application process
e No response
e Technical
¢ Value of college center

17.CPC2-Q17a-College process without college counselor (3 subcategories)
o Fewer students would go to college
e Lack of information on site
e Process driven by college counselor

18.CPC2-Q17b-College process without college center (3 subcategories)
+ More difficult
e No CPCs
e Stressful-confusing

19.CPC2-Q17¢c-College process without CPC (5 subcategories)
» Increased stress college counselor
o lLoss of peer-to-peer support
* Missed deadlines-less one-on-one help
s No effect-still have college counselor
o Students would not have applied for college

20.CPC2-Q18-Compare guidance and college counselors (2 subcategories)
¢ College counselor
¢ Guidance counselor

21.CPC2-Q19-same as CPC2-Q16 (Your knowledge admission process)
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22.CPC2-Q20-Thoughts schools not have CC or college center

23.CPC2-Q21-Would your program work at other schools (5 subcategories)
Depends on college counselor

Eventually

No

No response

Yes

24.CPC2-Q22-Anything else (5 subcategories)
+ College center

CPCs

College counselor

Replication

Student motivation

Developed by California State University. Used and reproduced with permission.
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GRADE LEVEL COUNSELOR (GLC) NODE LISTING

(17 Questions with 9 subcategories)

Subcategories sorted alphabetically within each category

1.

2.

10.
11.
12.

13.

14.

GLC-Q01-How long worked at school
GLC-QO02-How long as counselor

GLC-Q03-Role as guidance counselor (4 subcategories)
¢ Behavioral issues

¢ Follow group grade 9-12

 Monitoring grades & graduation requirements

e Scheduling

GLC-Q04-How often meet with students
GLC-Q05-How many students in caseload

GLC-Q086-Things you go over with students (3 subcategories)
» Graduation check

» Motivational talk

e Programming

GLC-Q07-Explain working with students grades 9-12

GLC-Q08-How often talk to students about college

GLC-Q09-Question students ask about college

GLC-Q10-College admission process knowledge

GLC-Q11-College advisor training in counselor program
GLC-Q12-same as GLC-QO03 (Role as guidance counselor)
GLC-Q13-Compare guidance and college counseling (2 subcategories)
e College counseling

e Guidance counseling

GLC-Q14-Relationship with college counselor
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15. GLC-Q15-Training in college counseling
16. GLC-Q16-Need for schools to have college counselor
17.  GLC-Q17-Role of college counselor

Developed by California State University. Used and reproduced with permission.
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. !lass of 2011 !ollege Ques!:lonnallr-e |

Student Name Home Phone
Address ' B City __ ZipCode
Birthplace Birthdate

Parents’ Names

Current GPA __ Class Rank

Test Scores

SAT Reasoning: Verbal Math Writing _
SAT Subjects & Scores:

If you have not taken the above exams, when do you plan to take them?

Extra Curricular Activities {school &community)

Honors/Awards

Work Place and Hours Per Week

Interests/Hobbies/Sparts

Career/Major

Colleges you plan to apply to

Why have you chosen these colleges specifically?

Why are you going to college?
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Location - Urban/kﬁral (How close to a big city do you want t6 be?)

How far away from home are you willing to go?

What type of weather do you prefer?

Co-ed/Single Sex {Does it matter?)

Religious Affiliation (Is this important 1o you? If so, what are you looking for?)

Academic Level (How hard are you willing to work?)

Cost Factor (Are you willing to look at private schools?)

Financial Need (Can you attend college wévithout financial assistance?)

Specialty- Music/Art/ Drama/etc.

What extra-curricular or athletic activities will you pursue in college?

If you do not plan to attend a four-year institution right away, do you want information
{ater in the year about 2-year college options or Drew University options?

Form developed by the research site.
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