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School Leadership Support: Understanding the Experiences of Elementary-Level Teachers 

During a Global Health Pandemic  

Introduction 

As the COVID-19 global health pandemic continues, it is unknown if we will be able to 

return to traditional in-person instruction soon (Hailey et al., 2020). The immediate shift to fully 

online or hybrid teaching models led to an outcry from educators who did not feel equipped for 

the abrupt change. The scramble for educators to connect curriculum to practical application 

through an online or hybrid learning environment instead of a traditional in-person classroom 

was a considerable challenge laden with uncertainties (Hughes et al., 2020). Although the 

transition to online education was universal and efforts were made to optimize resources and 

respond positively to the situation, it is critical for school leaders to consider the numerous issues 

that have impacted teaching and learning during this health crisis. These issues included the 

health, wellness, and safety of teachers, students, and their families; concerns about job stability; 

the ongoing public debate about crisis management; and uncertainty regarding the unknowns of 

this global health emergency. 

With an estimated 80% of school-aged children worldwide suddenly out of school during 

the pandemic, the impact on children’s education and well-being remains a major concern (Dayal 

& Tiko, 2020). Challenges continue despite many students returning to in-person learning 

environments. The quality of in-person, hybrid, and online instruction is in question and may not 

be at a satisfactory level, leaving room for improvement. With these considerations in mind, to 

best support teachers, school leaders must go beyond the technical and academic aspects of 

teaching and address the emotional dimensions of their employees who strive to create an 

impactful learning environment for students (Crawford et al., 2021).  

1

Crawford et al.: School Leadership Support: Teaching During Pandemic

Published by SFA ScholarWorks, 2022



 

Considering the call from educators for emotional support needed from their school 

leaders (Alverez, 2020), our university-based research team designed a qualitative study to 

answer the research question, “How has the COVID-19 pandemic professionally and emotionally 

impacted elementary-level teachers currently in the classroom?” Our goal was to better 

understand the experiences of elementary-level education teachers as they transitioned from their 

traditional classroom experience to address unavoidable obstacles while navigating varied 

teaching modes. Our findings are aimed at validating educators’ experiences with pandemic 

teaching and offering examples of how school leaders can address the multilayered concerns of 

their staff. 

Review of the Literature 

Teaching in a Global Health Pandemic 

Serving as an educator in a global health pandemic resulted in the need to navigate 

teaching and learning from an entirely different vantage point due to new challenges at work 

including shifting in-person learning to online and software compatible with virtual learning 

(Collie, 2021). Educators and students experienced difficulties maintaining a work-home 

distinction and adapting pedagogical techniques to an online or hybrid format. These specific 

challenges require teachers to navigate competing demands of school leaders and learners with 

an unfamiliar high workload (Collie, 2021). Furthermore, 84% of educators shared that teaching 

expectations and varying workload demands led to increased stress and burn-out than prior to the 

onset of the COVID-19 pandemic (Gewertz, 2021). Plans to exit the teaching profession are on 

the rise related to the persisting pandemic, specifically a nine to 16% increase from summer of 

2021 to summer of 2025 (Fullard, 2021). 

Varied Teaching Modes during a Global Health Pandemic 
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Online 

Through this shift to online learning incorporating a focus on web-based teaching, 

learning, and instructional design, educators are tasked with a variety of new expectations of 

competency in technology operation, teaching skills, and management of online systems (Zhang, 

2020). With a shift to online learning, teachers were asked to rate aspects of their professional 

work including lesson planning, assessing student learning, engaging with parents, and 

differentiating instruction, respondents rated all these job functions to be more challenging 

remotely (Marshall et al., 2020). Additionally, teachers encountered diverse challenges with the 

rapid shift from in-person learning to online settings and these include issues such as making 

online software available for teaching and learning and modifying learning for diverse students, 

specifically underrepresented and vulnerable populations (Collie, 2021). Teachers also noted 

feeling challenged to maintain ongoing personal contact with their students while facilitating 

their learning and attending to their emotional needs (Shamir-Inbal & Blau, 2021). With 

insufficient training in navigating the challenges of online teaching, teachers were not prepared 

to provide effective guidance and support to their students, which hinders students’ abilities to 

navigate online learning independently. Furthermore, there are still many schools not 

participating in online learning with the largest barrier being a lack of adequate infrastructure or 

internet-accessible computers available for students at home (Organization for Economic 

Cooperation and Development [OECD], 2020). Moreover, many students do not have access to a 

quiet location to study or complete school assignments in their homes, further compounding their 

ability to effectively manage online learning.  

Conversely, it is critical to note benefits for students and teachers in online learning that 

may exist if implemented effectively as this can encourage overall changes in education, such as 
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increasing motivation for student engagement in online learning activities, expanding access to 

education, and encouraging student development of self-regulation and independent learning 

skills (Shamir-Inbal & Blau, 2021). Furthermore, students may be afforded more choices, 

convenience, and personalization in their learning experience that support effective online 

teaching methods. Alternatively, while some students may excel in this increased autonomy over 

their learning, others may be impeded by additional expectations from determining if they have 

made adequate progress, choosing appropriate learning techniques, and managing healthy 

emotions and behaviors during learning.  

Hybrid 

Many educators are teaching in a hybrid model. For example, distance education can be 

synchronous that happens in real‑time, involving online students, with the aid of virtual chat 

rooms as well as asynchronous occurring entirely through online channels without real‑time 

interaction. This hybrid delivery results in a traditional face-to-face classroom being supported 

by this accompanying online classroom component (either synchronous or asynchronous) and 

often, hybrid learning using both the face-to-face and online setting can be much more effective 

and easier to use (Kaup, 2020). Researchers found support for this integration of teaching modes 

as this can be an effective format for increasing student engagement and active participation 

throughout the learning process (Allen & Seaman, 2017). Specifically, this combined format 

provides teachers with more opportunities to monitor the well-being of their students while 

maintaining a teaching and learning routine, as opposed to online-only learning (Shamir-Inbal & 

Blau, 2021). The importance of caregiver involvement and support for online or hybrid learning 

further aids in preserving learning routines and ongoing communication with educators (Shamir-

Inbal & Blau, 2021; Xie & Yang, 2020). Specifically, for the purposes of this study hybrid was 
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denoted by alternating between days with face-to-face instruction and days in a fully online 

setting throughout the week and semester. 

In-Person 

Several schools conducted business as usual in a fully in-person format with safety and 

sanitary measures in place, and in some cases, void of these measures. Despite the uncertainties 

arising from COVID-19 and pressure from parents, some school leaders believed it was 

important to keep students in classrooms for as long as possible, not just for their learning, but 

also for their social-emotional well-being (Ho & Tay, 2020). Despite schools’ success in 

bringing physical classrooms into the digital world, problems such as the knowledge and skills 

needed in managing remote learning environments pose an enormous disadvantage for learners, 

as those teaching them are mostly products of the traditional learning environment (Besser et al., 

2020). 

Teachers’ Emotional Experiences in a Global Health Pandemic 

Online learning was perceived as overwhelming, both in terms of the workload balance 

and the challenges impacting motivational, emotional, and psychological factors that hinder 

students’ productivity and engagement within their online courses (Literat, 2021). Students’ 

physical and mental health can be negatively affected by school closures that contribute to 

elongated home confinement and peer isolation (Brazendale et al., 2017; Brooks et al., 2020). In 

a recent study examining levels of stress and anxiety of educators teaching in the pandemic, 

current levels were reported as medium to high (Klapproth et al., 2020). Related to 

overwhelming stress, teachers also noted feelings of isolation during the pandemic. Furthermore, 

teachers utilized functional coping strategies, such as planning or seeking social support as well 

as dysfunctional coping strategies including giving up on goals or drinking alcohol, and watching 

5

Crawford et al.: School Leadership Support: Teaching During Pandemic

Published by SFA ScholarWorks, 2022

https://www.tandfonline.com/doi/full/10.1080/19404476.2021.1959832
https://www.tandfonline.com/doi/full/10.1080/19404476.2021.1959832


 

more television (Klapproth et al., 2020). Lastly, more than half of all participating teachers spent 

over four hours a day on online teaching and experienced increased stress compared to teachers 

who spent less time a day teaching online. Researchers noted a lack of information about the 

level of stress before the lockdown, which admittedly could be high with the current demands in 

the educational arena (Klapproth et al., 2020). Results from recent studies indicate that the shift 

to distance learning contributed to greater stress for teachers regardless of the pre-existing levels 

of stress pre-COVID-19 (Anderson et al., 2021; Klapproth et al., 2020; Literat, 2021).  

Pedagogy Over Pupils? Pennies and Pedagogy? 

Educators voiced concerns about student equity of access to resources because of the 

pandemic (Martinez & Broemmel, 2021). Students from diverse backgrounds, such as low-

income households, single-parent families, ethnic minorities, diverse gender identities, sexual 

orientations, and students with disabilities experience additional hardships through the lack of 

physical learning opportunities, social and emotional support, and meal assistance available from 

attending school (OECD, 2020). These hardships are known to impair students' educational and 

developmental progress, leading them to be at higher risk of falling behind academically or 

experiencing mental health issues due to heightened social isolation. Educators straddled the line 

between presenting necessary educational content in an online or hybrid format and addressing 

their students’ mental health and well-being (Kaden, 2020). 

Financial concerns from school leaders added to concerns of teachers that themselves and 

their students’ well-being were being overlooked by administration. The shift to immediate 

online learning that later became longer-term, placed additional demands on school systems. 

School administrators had to rewrite budgets and identify potential new funding sources due to 

the initial strain from the economic fallout of COVID-19 (Reber & Gordon, 2020). 
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Unfortunately, federal funding stalled and became politicized along partisan lines, thus failing to 

materialize into a much-needed lifeline for schools and students alike. Research has repeatedly 

shown that the level of funding affects student outcomes, particularly for vulnerable or 

disadvantaged students (Literat, 2021; Reber & Gordon, 2020). What remains is a dearth of 

attention and tangible resources given to address the needs of students and the educators who 

serve them.  

Methodology 

 We used Photovoice, an action research methodology for this study with roots in health 

promotion research. Participants were instructed to take photographs that would answer the 

research question, “How has the COVID-19 pandemic professionally and emotionally impacted 

elementary-level teachers currently in the classroom?” Photovoice was developed by Wang and 

Burris (1997) to give voice to community members who may not have a voice or needed a more 

powerful voice. With Photovoice, participants use photographs that they have taken as data 

points to help answer a research question. Participants were instructed to not take photographs of 

themselves, of children in their classrooms, or of anything that may identify them or their school. 

We chose to use Photovoice to encourage participants to highlight strengths and opportunities in 

their schools, as well as capture representations, positive or negative, of what it is like teaching 

in a pandemic. By utilizing Photovoice, we intended to ensure a rich set of data with photographs 

coupled with the analysis of focus group discussions, as well as elicit data to gather knowledge 

and information from the voice of teachers working in a pandemic.  

Participants 

 Participants were recruited through an alumni email distribution list. Participants were in 

the southeastern United States. Fifteen participants, all elementary-level teachers, participated in 
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the study and each was given a pseudonym to maintain anonymity. Of these, 12 identified as 

female and 3 identified as male. Additionally, three of those participants identified themselves as 

Black and the remaining 12 identified themselves as White. The teachers ranged in age from 23 

to 40, and their years of experience teaching ranged between two years to 19 years. Additionally, 

five of the teachers were teaching fully in person, three of the teachers were teaching fully 

online, and seven teachers were teaching in a hybrid model, meaning they were alternating 

between days with face-to-face instruction and days in a fully online setting (Table 1). We 

created informed consent outlining the purpose of the study, participation criteria, potential risks 

and benefits, confidentiality, significance of the study, information regarding the format and 

recording of the focus groups, and the option to withdraw free of penalty from the study at any 

time. 

Table 1 

 

Participant Demographics 

 

Pseudony

m 

Gender Race Years of 

Teaching 

Experience 

Current Grades 

Teaching 

Teaching 

Modality* 

 

Jane Female White 7 2nd  Hybrid 

Laurie Female White 8 5th  IP 

Angie Female White 4 5th Hybrid 

Wendy Female White 6 1st Hybrid 

Ashley Female White 3 1st Online 

Parker Male White 9 3rd IP 

Ariel Female Black 2 2nd Online 

Jessica Female White 9 2nd IP 

Susan Female White 7 5th Hybrid 

Brandy Female White 19 4th IP 

William Male White 10 2nd/3rd Hybrid 

David Male Black 6 PreK IP 

Marcia Female Black 12 5th IP 

Danielle Female White 2 3rd Hybrid 
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Charlotte Female White 16 1st Online 

 

______________________________________________________________________________ 

*Teaching modality options include: In person (IP), Online, and Hybrid. Hybrid indicated 

participants were required to teach in IP and Online formats. 

 

Data Collection and Analysis 

The participants were instructed to take original photographs that represented their 

experiences teaching during the pandemic. They were then asked to select one or two 

photographs they believed best represented their challenges and successes teaching during the 

pandemic. After each participant selected their photographs, they were invited to an online focus 

group. The participants shared these photos through screen sharing during one of the three 

scheduled focus groups; all meetings were recorded and photographs were uploaded to a 

protected file folder to which only research team members had access. Each of the three focus 

groups lasted one and a half hours and was dedicated to the participants taking turns sharing their 

photographs and providing their rationale for sharing the photograph. The guiding focus group 

question was, “How do the photographs represent your experiences during this health 

pandemic?” The ‘SHOWeD’ reflection model (Powers et al., 2012) was used to guide our focus 

group discussions. Before describing their photograph, the researcher asked other participants to 

describe what they saw in each photograph and the participants described not only what was 

physically visible in the photograph, but also voiced inferences they could make about the 

photograph itself. This answered the question: What do you See here? After the discussion, the 

photographer then explained their intentionality behind the photograph, leading to the prompt: 

What is Happening here? Then the photographer shared what the photo shows about their 

teaching experiences in the pandemic, specifically, answering the prompts: How does this relate 
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to Our lives?, as well as the prompt: Why does this problem exist? The participants then 

considered the prompt: What can we Do about it? 

The recording was transcribed verbatim and one primary qualitative researcher was 

responsible for completing data analysis by codifying the results. As with any participatory 

action research, the participants helped drive the analysis through their photographs and 

discussion; the selection and contextualization of the photographs was completed by the 

participants (Wang, 2005). We utilized Koltz et al.’s (2010) illustrative U-heuristic model for 

data analysis. Koltz et al.’s (2010) adapted Wang’s (2005) model to develop the U-heuristic 

model. The U-shaped model includes the left side of the letter as the individual participants’ 

sharing photographs and their associated meaning contextualized within their stories. The right 

side of the letter represents the later collaboration of research team members interpreting and 

codifying the data. Utilizing this method from Koltz et al.’s (2010) for data analysis allowed for 

independent evaluation and subsequent collaborative interpretation that resulted in shared 

collective themes. To ensure trustworthiness (Lincoln & Guba, 1985), we employed credibility 

(prolonged interaction with the data as well as triangulation of the data), dependability using an 

audit trail, and reflectivity in the form of individual field notes and journal entries. We engaged 

in prolonged interaction with the data through listening to focus group recordings, reading 

participant transcripts, and studying participant photographs. We each kept our own field notes 

and journal to reflect on our journey and track personal experiences and we each wrote memos 

that detailed our coding and data analysis processes. Duncan (2004) stressed the importance of 

keeping a reflective journal and other forms of data (e.g., coding notes) to support reliability in 

accordance with suggestions made by Yin (1989). As Strauss and Corbin (2008) noted, “Writing 
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memos should begin with the first analytic session and continue throughout the analytic process” 

(p. 119).  

Findings 

Data analysis produced two overarching themes that were developed and identified 

through analyzing the transcripts and participant photographs obtained during the data collection 

process in the three focus groups. Each overarching theme also contained one sub-theme. 

Participant photographs and quotes were chosen as thematic representations. The two 

overarching themes identified from the data were: abandoning best practices and increased 

stress and emotional pain.  

Overarching Theme 1: Abandoning best practices 

 The theme of abandoning best practices resulted from our interpretation of the data from 

participants highlighting the reliance on technology and the seeming lack of care or awareness 

from school leaders about pedagogy, child development, and developmentally appropriate 

practices. They described the importance they give to classroom culture and how it did not 

appear to be a priority for school leaders. Participants also believed they had very little voice in 

decision making and how they were to teach and manage their classroom. The sub-theme 

influences of technology also impacted teachers’ experiences.  

 Jane presented her photo of an elementary classroom and explained, “The emphasis has 

just totally shifted. What best practices are, what things are important, what's expected...it's been 

hard because it's just totally the opposite of what I learned at [name of university].”  
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Figure 1: Jane’s photo of her elementary classroom. Five rows of desks in straight lines are 

visible, and there is space between each desk to create space between students. 

Ashley described her required new classroom setup as part of the shift of pandemic 

teaching. She felt frustrated that freedom of classroom design was removed in lieu of what 

administration required.  

Part of me is jealous that [names of other participants] could put your kids in 

pods, and they could at least look at each other. We begged for 

that…[Administration] said, ‘No. They all have to face the front of the room.’ I'm 

half heartbroken and half jealous. 
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Figure 2: Ashley’s photograph of her elementary school classroom. The desks are set up in eight 

pods, with three desks in a row.  

Ashley continued: 

It's interesting that [name of another participant’s school] didn't want y'all to do 

small groups, whereas...we've been expected to do small groups magically this 

whole time...I was like...you want [me] to see every kid for guided reading two to 

three times a week...50 minutes for guided reading, and interventions. What if 

they're absent, or I need to make up something, or life happens? Then there's the 

follow-up of just, ‘We'll be checking your small group plans. Make sure you get 

those done.’ It feels like an impossible task. 

The sub-theme of influences of technology emerged from participants’ sharing about the 

erratic shift from in-person teaching to online and hybrid teaching for some participants. 

Participants stated that while technology was incredibly helpful during this pandemic, it also put 

pressure on them as educators. They were expected to know and use various classroom 

technology with little to no training and no technology support personnel. Parker shared a photo 

of a computer screen with multiple data folders, “It makes me feel like my job is not as 

valuable...the computers are almost replacing me.” He described:  

It represents how some people view teachers or how it makes us feel as teachers 

sometimes...I think a lot of teachers feel this way, like their job isn't valued or 

we're not as important or treated as equally as other professions. I think with the 

pandemic...it took a while for teachers to even be recognized as essential workers 

and frontline workers. Most teachers don't even get the essential pay. Like we're 

putting ourselves at risk as well, but we do get brushed off as the help...I 
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definitely think we've been a driving force during this pandemic along with the 

other essential workers. 

 

Figure 3: Parker’s photo of a computer screen with multiple data folders.  

 Jessica discussed the pressure from administration’s expectation that they must be 

immediately proficient with various online teaching tools and techniques despite their lack of 

training or experience using those tools prior to the pandemic teaching shift. Jessica shared: 

 I was [teaching] online last semester and things would happen and I 

automatically was supposed to be the tech liaison too...I literally have no idea 

[laughter] what I'm doing and having to think on the fly and Google all the 

things, call all the people when...the system was down. I know I'm gonna get 30 

emails in five seconds of, ‘This isn't working. This is down. What's happening?’ It 

was just very panic-inducing...and we don't always have the resources to fix it or 

know what to do to fix it. 
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Figure 4: Jessica’s photo of a laptop and dual monitor screen representing sentiments of feeling 

useless and replaceable by computers as so much of the shift in teaching relied on teacher’s 

overuse of technology. 

Overarching Theme 2: Increased stress and emotional pain 

 The theme of increased stress and emotional pain resulted from our interpretation of the 

data from participants' expressions about the overwhelming emotional toll the pandemic was 

having on them in and outside of the classroom. Participants described fears, frustrations, and the 

sense that others did not value their work. They also shared feelings of being expendable and 

underappreciated. The sub-theme is feeling replaceable and devalued. 

 Laurie shared a photograph of her prescription medication to address her mental health 

needs. She stated: 

I've been on Lexapro for 15 years…[for] anxiety and had it under control. Then 

March [2020] hit, and a lot was put on me because...all of the making everything 

digital fell on me...All of a sudden I had to make all these digital lessons because I 
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had all of my team members just breaking down because they didn't know how to 

use [various technology names] so I was the team expert...then I realized we 

weren't going back anymore. There was one day that I remember I just crumbled 

to the ground. I just sat in the fetal position and cried...I was just like, ‘I can't do it 

anymore.’ I talked to my doctor who said, ‘Oh, you're the 20th teacher I've talked 

to this month that wants to up their medication.’ He said, ‘You're a teacher. We're 

doubling your Lexapro.’  

She continued, “I'm not ashamed that I'm on medication because I'm a better teacher, and I'm a 

better mom when I can keep my panic attacks under control. That's what COVID did to me.” 

 

Figure 5: Laurie’s photograph of prescribed medication to address her increased mental health 

stress. 

Jane and Ashley strongly related to Laurie’s disclosure. Jane responded, “This (emotional pain) 

is what we spend time talking about, trying to laugh about so that we don't cry about it, so I 

totally feel this.” Ashley added:  
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I am seeing a therapist...More times than any other point in my teaching career, 

I've been asking my therapist, ‘Do you think I'm at the point where I need 

medicine yet?’ Then we go through the checklist...I'm gonna see her again next 

week on Wednesday. Maybe I should ask her again 'cause it just—it doesn't stop. 

The sub-theme of feeling replaceable and devalued emerged from participants’ sharing 

that the treatment of teachers during the pandemic left them feeling as if they do not matter and 

are interchangeable. Participants spoke of the promise of resources from school leaders (e.g., 

cleaning, technology) with very few coming to fruition. Parker described his photograph and 

noted that he did not feel like his job was valued recognizing the time it took to acknowledge 

teachers as essential workers and frontline workers; “most teachers don't even get the essential 

pay...we're putting ourselves at risk as well, but we do get brushed off as the help of we keep 

everything looking, I guess, nice and spic and span in the sense of going with the help.”  
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Figure 6. Parker’s photograph of a small cart with wheels. There are 13 bins and containers of 

various sizes and shapes. The cart appears to have different manipulatives and classroom 

resources on it, many in a haphazard way.  

Ariel connected with Parker’s image: 

I definitely have those feelings...I don't feel as valued as I have in previous years. 

I came to the [teaching] profession—[from] the corporate world for five to 

six years and then decided, you know what? I'm not happy here...I was just so 

happy for five years. Then this year, I would say that I've totally just fallen apart. 

Ariel shared a photograph (Figure 7) of her kitchen table covered with work. She stated: 

The kids and the parents expect the same type of teaching...the same level of 

education...the same results of what would normally [happen] in a typical year. 
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We're not in a typical year. We've had to change everything on a moment's notice. 

Kids…[and] teachers are rolling with punches. Parents are [expecting] the same 

results of what would be in past years. 

She continued... 

Our hands are tied...I've had to do things that go against my whole teaching 

philosophy that I can't control...that's what wakes us up at 2:00 in the 

morning...I'm on one of those running inflatables where you're strapped to 

something and the bungee cord is gonna pull you back at any minute...every day 

you're starting it over. At some point during the day that bungee cord is gonna 

pull you back and you're gonna fall flat on your face.  

 

Figure 7. This is Ariel’s photograph of a table. On the table is a laptop computer, a calendar, a 

cup, a notebook, a pen, and a schoolbook. The table is adjacent to a small kitchen area with a 

refrigerator, oven, and counter space visible.  
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 Overall, the two overarching themes and sub-themes generated from elementary school 

teachers’ responses involving their lived experiences answered the primary research question: 

How has the COVID-19 pandemic professionally and emotionally impacted elementary-level 

educators currently in the classroom? 

Discussion 

Two overarching themes were established from focus groups discussion and analysis of 

photographs. Information presented by the participants regarding these themes attended to a 

primary research question addressed in this study. The two overarching themes identified from 

the focus group data were: abandoning best practices and increased stress and emotional pain. 

When reviewing concerns noted for abandoning best practices, participants noted a lack of 

school leadership support when being expected to handle diverse and consuming responsibilities. 

Specifically, participants noted a lack of support for areas of high importance to them, such as 

classroom culture, while attempting to maintain safe and effective classroom management. 

Participants elaborated on this concern by noting classroom setups that have been enforced for 

safety concerns of COVID-19; however, these may be hindering students' social connections and 

interactions with peers and teachers. There was one sub-theme associated with the first 

overarching theme, influences of technology. Specifically, participants acknowledged the 

assistance technological applications provided in this shift to online learning; however, many 

participants addressed the additional pressure this shift placed on their role as a teacher. Some of 

these specific concerns included lack of preparation or training to implement these technological 

programs, feeling disconnected from students’, and feeling undervalued by school leaders in 

their role as teachers.  
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Additionally, participants noted experiencing increased stress and emotional pain while 

teaching during the pandemic. Participants discussed how teaching during the pandemic has 

negatively impacted their mental health, leading to many seeking psychological or medication 

support. Comparative to previous research, it appeared the participants felt a sense of connection 

when discussing certain negative emotions, such as stress, anxiety, frustration, nervousness, and 

sadness (Crawford et al., 2021). In comparison to how the technological advancements made 

participants feel, participants noted, in general, feeling replaceable and devalued, the sub-theme 

of the second overarching theme. Participants noted not feeling supported, recognized, or valued 

as other essential workers due to the lack of resources coming to fruition during this online 

learning shift. This was supported in the research as teachers voiced concerns about student 

equity of access to resources because of the pandemic (Martinez & Broemmel, 2021). Previous 

research has shown that perceived level of support by school leaders for new teachers greatly 

influences their stress levels and emotional experiences (Crawford et al., 2021), and whether 

these stressors were there before the pandemic or amid the pandemic, schools leaders need to 

address these concerns. 

As discussed by the participants, imperative areas of focus included receiving effective 

training in technological resources to continue teaching students in an unpredictable health crisis. 

Participants further addressed needing appropriate support to alleviate emotional burdens or 

defeating perceptions teachers may hold about themselves and their abilities to fulfill their roles 

amid heightened expectations for teachers. Previous literature has addressed the importance of 

functional coping strategies, such as seeking social support, for teachers during strenuous times 

(Klapproth et al., 2020). 

Conclusion 
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 It is our hope that future researchers will engage in additional focus groups and 

photovoice studies to better understand the experiences of teachers charged with teaching and 

learning during a health crisis. Assessing the influences that the pandemic has had on 

elementary-level teachers may provide more insight into the emotional distress teachers and 

students continue to encounter in this ever-changing, unpredictable time. Additionally, it would 

be informative for future research to evaluate potential shifts in emotional experiences and 

teaching and learning approaches post-COVID-19. Specifically, researchers could uncover any 

additional stressors that may impact teachers and students as we reevaluate and attempt to 

establish a new sense of normalcy.   

School leaders have a vital role to play in the support of teachers and their developmental 

process, especially during the increasing demands of COVID-19. Although it can be assumed all 

areas of school personnel are experiencing hardships from the pandemic, it is encouraged for 

school leaders to evaluate the current level of support being provided to teachers and assess 

targeted areas needed for professional and emotional growth. Given this acknowledgment, we 

encourage future research with all educators to better understand how they are experiencing this 

health pandemic including the school leaders themselves, counselors, and paraprofessionals, to 

name a few. Engaging in conversations about additional emotional strains being experienced by 

teachers and their needs was of high importance to participants. We encourage school leaders to 

develop effective feedback systems for teachers and support staff to have an open discussion of 

concerns they may be experiencing within their classroom and/or with online/hybrid learning, so 

the voices of the teachers are recognized, and action happens. These open discussions can lead to 

implementation of new guidelines or expectations and increase awareness of necessary resources 

to ensure effective teaching and learning during and following a pandemic. 
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