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ABSTRACT 
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 AND ENGAGING IN AUTHENTIC WRITING EXPERIENCES 

 

Elizabeth Presto 

Old Dominion University, 2023 

Co-Directors: Dr. Kris Sunday  

                          Dr. Jamie Colwell 

 

 Young children engage in multimodal written expression. The research in this study 

explores the spaces that were created, and the stories created by children in an after-school comic 

club. The club utilized the Writer’s Workshop model to support the Being a Writer program that 

is used in the Ocean View School District (Ocean View School District is a pseudonym). I 

created a supplemental writing program that utilized visual literacy instruction and taught the 

lessons in the club. The theoretical framework incorporated developmentally appropriate writing 

instruction, visual literacy elements, and sociocultural theory. This study employed an action 

research methodology with multiple data collection points. The coding of data points used 

provisional (a priori) coding and open coding. Students created multimodal artifacts as part of 

the club and were able to create authentic and purposeful drawings and writings. The students 

were able to make meaning using pictures and words. The student writers’ stories were shared in 

an Author Celebration. The roles of collaboration, drawing, and writing were major components 

of the work that the student writers engaged in and the processes through which they produced 

their work.
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Chapter 1 

Introduction 

The writing of young children is multimodal in nature. Young children often draw 

pictures, use symbols, speak to, or interact with others, and use signs to express themselves in 

writing (Calkins, 1994; Dyson, 1989; Lindfors, 2008; Sheridan, 2002; Steffani & Silvester, 

2009; Vygotsky, 2012). Young children create worlds in their writing. These worlds can be a 

combination of pure imagination, situated in other created worlds (fan fiction), or they can have 

elements that relate their own lives and experiences of the young writers. Put another way, 

Dyson (1989) suggested that “the imaginative worlds children construct are embedded in their 

social and experienced worlds” (p. 10). Several researchers and writers explore the worlds that 

young writers create in their written expression (Calkins, 1994; Dyson, 1989; Lindfors, 2008). 

Calkins (1994) advises, “if we adults listen and watch closely, our children will invite us to 

share their worlds and their ways of living in the world” (p. 53).  

When young children engage in writing, there are many components and the work of 

writing is a social practice, and young children often speak while writing, either to themselves 

(self-talk) or to others around them. Vygotsky (2012) describes the role and transition of self-

talk, 

inner speech and voiced egocentric speech fulfill the same function, the implication 

would be that egocentric speech precedes socialized speech, then inner speech also must 

precede socialized speech…When egocentric speech disappears, it does not simply 

atrophy but goes ‘underground,’ i.e., turns into inner speech (p. 33-34). 

The act of writing and expressive language is a collaboration that involves both peers and 

knowledgeable others. This collaboration can serve several purposes, to help the writer in their 
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writing and drawing through improving clarity, to help the writer with the story telling, or to 

give the writer a model to copy. 

 In this research, I examined the multimodal writing that young children created in the 

context of an after-school writing program. The focus of this research was on the ways that 

children learn to draw, write, and express themselves in multimodal ways. There is a large body 

of research on how young children develop writing skills, and this body of research is 

referenced throughout the research. This research explored the multimodal nature of children’s 

writing through an examination of their work-texts that include both words and images. 

Many scholars recognize the value of developmentally appropriate writing instruction. 

However, in boxed, one-size-fits-all writing programs there are often disparities between the 

needs of students and the ways that written expression is taught and learned in these programs 

(Murray, Shea, & Shea, 2004). Not all people learn to write at the same speed or in the same 

ways. The creation of one-size-fits-all approaches can lead to students that perform lower or 

higher than the scripted instruction and to not have their needs met academically. Teachers then 

must supplement the writing instruction to meet student needs. I have found, in my own 

experience, that young children need more time to talk about their writing and to draw before 

engaging in more conventional forms of writing.  

Young children engage in talk, drawing, gesture, and writing to communicate (Calkins, 

1994; Dyson, 1989; Lindfors, 2008; Sheridan, 2002; Steffani & Silvester, 2009). These 

multimodal forms of communication are aligned with the modes employed in the books with 

pictures or visual literacies used in this study.  
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Humans have used pictures and symbols to communicate since before recorded history. 

“Almost anywhere exposed rock can be found, people made marks on it. The oldest rock art 

was made in Africa and Europe and is 8,000-14,000 years old” (Eubanks, 2007, p. 26).  

Cave drawings, hieroglyphs, emojis are all pictorial representations that express meaning. 

Some rock art probably had practical purposes such as to mark territory, keep records, 

record events, or mark time as part of a solar calendar. Other rock art images, however, 

were likely made for ceremonial, religious, or magical purposes and probably involved 

the participation of a shaman, or ancient priest” (Eubanks, 2007, p. 25).  

In recent research, visual literacies have become a focal point in elementary social studies 

(Brugar & Roberts, 2017), mind maps (Merchi, Heirweg, Van Keer, 2022), and in fourth through 

sixth grade (Moss & Lapp, 2010). Scholars support the utilization of images and writing as skills 

that develop in tandem as children learn to express themselves in writing (Calkins, 1994; Dyson, 

1989; Lindfors, 2008; Sheridan, 2002; Steffani & Silvester, 2009). The picture is the main event 

in the written expression of young children, that is the picture does the heavy lifting of the story 

telling. Young children create worlds using pictures (real, imagined, borrowed, and combinations 

of all) to express themselves and make meaning. (Calkins, 1994; Dyson, 1989; Lindfors, 2008). 

In this introduction to the research, I describe the issues in my current writing program 

and practice in the phenomena of young children’s writing, briefly explore the methodology, 

discuss the theoretical framework, and identify the research questions that drove my inquiry. 

First, I provide a background discussion that addresses the problems I encountered while 

teaching writing. To do so, I include the importance, a brief history of the ways writing is 

taught, how writing was studied, the motivations and the goals behind this study. Then, I 

explain the reasoning for choosing an action research methodology and why this methodology 
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is appropriate for this research. Next, is an outline of the theoretical framework. The theoretical 

framework introduces sociocultural theory and multimodal communication and describes the 

use of visual literacies supported by these theories, as well as their value for engaging young 

children in literacy learning. Finally, the research questions and the methodology are discussed 

briefly, there is a brief layout of the rest of the dissertation. 

The Problem 

Teachers and curriculum writers grapple with the best and most developmentally 

appropriate ways to teach young children to engage in and enjoy the process of writing. Often 

there is difficulty in creating a one-size-fits-all approach to teaching writing (Murray, et al., 

2004) and thus there are several different writing programs available to aid teachers in this 

process of early elementary writing instruction. For example, teachers in Ocean View School 

District (this and all proper names are pseudonyms) are required to use a combination of three 

writing programs: Writers’ Workshop, Being A Writer, and Mastering Mechanics.  

District Provided Programs 

My school district uses the Being a Writer (BAW) writing program as the main writing 

program and is supplemented by Mastering Mechanics (Hoyt & Therriault, 2008). BAW utilizes 

several components to provide instructional opportunities and is closely modeled after the 

Writers’ Workshop (WW). WW includes four main components-mini lessons, writing time, 

conferring, and sharing (Calkins, 1994; Hong, 2015). The mini lesson is a time, usually five to 

ten minutes, where the teacher fixes misconceptions or explains a part of the writer's craft. 

During writing time, both the teacher and the students are writing. This is a main component of 

the WW. Conferring happens with the teacher moving around the room working with kids for a 

few minutes at a time or the students working together to improve their writing. Lastly, is 
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sharing. This is usually done in an author's chair style. Students sit in a special chair and share 

their writing. The other students listen and offer feedback to the author. This can be in the form 

of a question or descriptive feedback about a specific part of the story or piece of writing. 

Author's chair gives students a platform and a purpose for writing. Students think of themselves 

as authors and agents of understanding. “Children need to learn that our material doesn’t control 

us; we control it” (Calkins, 1994, p. 362). BAW often uses mentor texts to explore writer’s craft.  

Writing programs that teachers are required to use are often prescribed by the school 

district. There is often dissatisfaction in the writing process for teachers and students and there is 

a disconnect between what is developmentally appropriate for students and the instruction that is 

delivered to students (Florio-Ruane & Lensmire, 1989; Gibson, 2008; Graham, 2019). It is 

difficult to have a one size fits all writing program (Murray, et al., 2004); therefore, it is 

important that teachers use their professional knowledge to supplement the instruction that they 

are providing to children (Santamaria, 2009). This program is supplemented with the Mastering 

Mechanics program, which is intended to support grammar instruction. 

WW and BAW only use drawing pictures as a prewriting or post writing strategy for 

young children (Jasmine & Weiner, 2007). Then children are encouraged to use more 

conventional forms of writing instead. Once a child is using more conventional writing the 

picture becomes the after writing activity. I argue that the drawing and writing are processes 

that work together and that often the picture precedes the more conventional writing of children 

(Cox, 2005; Kendrick & McKay, 2004; Laroche, 2015; Lindfors, 2008). Many early learners 

still need the picture to create their stories (Ring, 2006, Wilson & Wilson, 2009). I created this 

study to consider how a stronger focus on pictures may help the students in my school to focus 

their storytelling and create authentic and meaningful writing experiences that are limited in the 



6 
 

 
 

current curriculum (Sheridan, 2002). Students of all writing abilities can benefit from the 

multimodality of drawing in tandem with writing (Armon, & Morris, 2008; Wammes, Roberts, 

& Fernandes, 2018). Table 1 shows the elements of each of the district provided programs and 

the role of drawing in each program.  

Table 1 

District Provided Program Components and the Role of Drawing 

Writing Program Components Role of Drawing 

Being a Writer mentor text reading 

mini lessons-grammar, usage, 

writer's craft, writing process 

writing time 

conferring 

Seen as a prewriting strategy 

and then falls away as more 

conventional forms of 

writing and prewriting are 

favored 

Writers’ Workshop mini lessons 

writing time 

conferring  

sharing 

Seen as a stage that young 

children go through, then is 

replaced with more 

conventional forms of 

writing. 

Mastering Mechanics lessons on grammar and usage no drawing 

 

The BAW program shows a greater need to include more of these elements for children. 

Children in this program (BAW) are often told what to write about which limits their voice and 

choice. The genres of writing are also limited by the program to personal narrative, letters, and 

opinion and persuasive writing for second grade. There are many other types of authentic, 

meaningful, and purposeful types of writing that can be explored by young writers. 
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Unfortunately, this is where programs like BAW often fall short. This is because BAW is a one-

size-fits-all type of writing program which makes it difficult to meet the changing needs of 

students in any given classroom. It is, however, based on WW which is authentic if implemented 

with fidelity. “Authenticity is at the heart and soul of WW. Children write to carry out their 

communication purposes; they write to be published; they write to be read” (Lindfors, 2008). 

The writing program that I developed took the best parts of BAW and WW (mentor texts, 

collaboration, conferring, mini lessons, and the author’s chair) and incorporated drawing as an 

acceptable form of written communication in addition to more conventional writing. 

Brief History of the Phenomena 

 Delivering effective, authentic, and meaningful writing instruction is a challenge faced by 

all teachers. For some teachers, lack of comfort and pedagogy surrounding writing processes 

poses problems that distance young children from authentic and meaningful writing tasks, 

which in turn, decontextualize writing from the lives of authors. (Sandholtz, & Ringstaff, 

2014). In my classroom, I found it difficult to follow the BAW program with fidelity because it 

had a lack of differentiation for the students that were in my classroom and the amount of time 

that is dedicated to writing by the instructional minutes available in a school day. To help 

myself and my teaching peers, I began modeling my lessons after WW. I would give strategic 

mini lessons to address the areas of need for my students and I would change the text that was 

used as mentor texts to match the interests of my students. I have always been interested in the 

ways that children learn to write. However, not all teachers have comfort, self-efficacy, or 

knowledge of the pedagogy to change the given curriculum to meet the needs of their students 

(McMaster, Lembke, Shin, Poch, Smith, Jung, Allen, Wagner, 2020). The issues of effective 
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writing instruction and what constitutes authentic and meaningful writing tasks for young 

children are the topic of the next sections. 

While writing is difficult to teach effectively because, “it involves integrating multiple 

physical and cognitive demands, including transcription, spelling, sentence formation, idea 

generation and organization, and an understanding of audience, purpose, and genre” (McQuitty, 

2014, p. 468), effective writing instruction has been studied in detail along with the best 

practices that helps move students forward in writing skill (Calkins, 1994; Graham, 2008, 

McQuitty, 2014). For example, students need to have time to write, should not be writing in 

isolation, need direct and systematic instruction on writer’s craft, grammar, mechanics, and 

other basic writing skills.  

Effective writing instruction must be explicit, systematic, and focused on strategy to 

move students forward in their writing craft (Campbell & Parke, 2018, p. 49). McQuitty 

(2014), explains, “process writing engages students in phases of prewriting, drafting, revising, 

and editing, and often includes features such as student-selected writing topics, writing for 

authentic purposes, and teacher–student and peer conferences'' (p. 468). These parts of the 

writing process are components of the WW model proposed by Calkins (1994). Effective 

instruction also uses multiple data points to formatively assess and provide feedback (Graham, 

2008). These points of data collection can be in small groups, whole groups, peer conferring, or 

conferring with the teacher. The use of feedback can help move students forward and help to 

promote self-efficacy in students (Bayraktar, 2013). Effective feedback from a peer or teacher 

supports the sociocultural approach to education, in that, the child is learning from others and 

the feedback from others helps to scaffold the writing of young children to help them grow 

through their zone of proximal development. 
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Lastly, effective writing instruction must, “foster students’ interest, enjoyment, and 

motivation to write” (Graham, 2008, pg. 3). This component must include meaningful, 

authentic, and purposeful writing, not just trying to make the writing “perfect” with the 

mechanics and the grammar components of writing. Children must be able to exercise their 

voice and choice of writing topics, styles, and audiences. Students need to see themselves as a 

community of writers with stories and ideas to share, and educators must value and honor these 

voices (Grainger, Gooch, & Lambirth, 2008). 

Outline of the Problem 

The best methods for teaching writing have been an area of debate for educators for 

years. The most recent administration, in 2022, of the Writing SOL in the state of Virginia for 

eighth grade students suggests that writing as a skill is not taught to a proficient degree 

(Virginia Department of Education News, 2019) evidenced by an annual decline in student 

achievement, standardized assessments scores (see Table 2). In 2017-2018, the students that 

took the eighth-grade writing SOL were the first group of students that did not take the writing 

exam in fifth grade (the last year of the fifth-grade writing SOL was in the 2013-2014 school 

year). The state released test scores for eighth grade and in the 2016-2017 and 2017-2018 

school year the results overall were 73% total pass rate. For the 2018-2019 school year this 

dropped to 70% pass rate (VDOE, 2019). “SOL test results for 2020-2021 reflect reduced 

student participation in state assessments due to COVID-19 and other pandemic-related factors'' 

(VDOE, 2023). There is no data from the 2019-2020, due to school closures related to the 

Covid-19 virus. 

Table 2 

 

Writing SOL Results for Eighth Grade and High School (VDOE, 2023) 
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Student Group 2016-2017 2017-2018 2018-2019 2020-2021 2021-2022 

All students 79 78 76 69 65 

Asian 92 91 91 88 88 

Black 65 64 61 53 47 

Economically 

Disadvantaged 

64 64 61 53 49 

English 

Learners 

52 27 23 19 18 

Hispanic 70 70 67 60 56 

Students with 

Disabilities 

42 42 39 35 24 

White 85 84 83 75 73 

 

There could be several reasons for this decline in pass rates on this exam. For example, 

the removal of the fifth-grade assessment may have made writing less of a priority (Sessions, 

Kang & Womack, 2016) and/or teachers may lack confidence or training to teach writing 

effectively (Sandholtz & Ringstaff, 2014). Furthermore, changes in the uses of technology may 

have impacted the ways that students communicate (Kuehl, 2018; Sessions, et al., 2016). 

Lastly, the scores could also have declined because of the lack of authenticity in the writing 

curriculum provided by school writing programs. Certainly, the scores beyond the 2019-2020 

school year were impacted by school closures due to the Covid-19 virus, the impact of which 

will probably be felt for years to come (Crosson & Silverman 2022; Daniels, 2020; Tarkar, 
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2020). This research attempts to understand more clearly the best strategies to effectively teach 

young children to express themselves in writing and how incorporating authentic, purposeful 

writing into the curriculum builds strong young writers. This early writing intervention could 

have positive impacts on future writing ability.  

Authentic and Meaningful Writing 

 It is important for young children to engage in meaningful writing experiences. 

Authenticity in language acquisition includes learning language in real life ways. If the 

language instruction is attempting genuine communication, much as the indirect instruction of 

oral language at home, then children will learn and apply more abstract reading and writing 

principles more effectively and with more motivation. Dyson (1989) describes the role of 

environmental print in supporting language acquisition.  

As a society, we are surrounded by traffic cones; dotted lines for signatures; and labeled 

cans, boxes, and even clothes. So, children may take pen and paper, too, participating in 

literacy activities with more skilled others. (Dyson, 1989, p. 6) 

The use of environmental print is evident in classrooms and schools across the country. Anchor 

charts (Fontanez, 2017; Olson, Ballus, McCourtney, Widtmann, 2018; Vlach & Burcie, 2010), 

word walls (Campbell-Rush, 2008; Harmon, Wood, Hedrick, Vintinner & Willeford, 2009), 

and labeling of the nouns in the room (Salinas-Gonzalez, Arreguin-Anderson & Alanís, 2015) 

to increase language arts skills compliment everyday literacies within the classrooms. This 

school environmental print seeks to create a language rich environment and scaffold the 

learning of reading and writing skills. This is the use of authentic print to support language 

learning. 
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 When there is a meaningful purpose for literacy activities, students are often more 

motivated to engage in literacy activities. When expert readers and writers engage in literacy 

tasks there is often a purpose in mind. “Sometimes you read for information from the text, 

sometimes you read for engagement with the text. Your purpose for reading influences your 

way of reading” (Lindfors, 2008, p. 19). This is often the case when writing as well. There is a 

purpose for writing, i.e., writing a grocery list or sending a letter to a friend. The literacy tasks 

for young children should be authentic and purposeful so that they can develop the literacy 

skills that are needed to succeed in their future lives. Calkins (1994), describes the need for 

children to see adults engage in authentic writing. “They need to know that we write letters, 

poems, notebook entries, lists, speeches, lesson plans, shopping lists, post-it notes, postcards, 

contracts, petitions, recipes. And children need to be invited and expected to join us in all of 

this purposeful writing” (p. 60). 

Using Action Research: Motivations and Goals of This Research 

In this research, I attempted to provide authentic writing experiences for young children 

using WW instructional strategies and direct instruction of visual literacy elements. The WW 

style has been an effective method for writing instruction, in that it provides strategies and 

specially designed instruction to meet the needs of children. I believed that using picture books 

that employed visual literacy elements and put pictures first would support authentic writing for 

young children (Burmark, 2008; Graham, 2008; Kendrick & McKay 2004; Mackenzie & 

Veresov, 2013; Martens, Martens, Doyle, Loomis, Aaghalarov, 2012; McCloud, 1994; 

McDougall, 2007). The use of picture books that employ visual literacy elements helped to 

support the ways that young children approach writing tasks-with the picture first. The setting 

of this research was in an after-school writing club that focused on visual literacy elements 
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such as line, shape, pattern, color, typography, perspective, point of view, speech/thought 

bubbles, sound effects, panels, gutters, and narrative boxes. The aim is that the format of visual 

literacies would create authentic writing because young children engage in drawing to create 

meaning.  

The purpose of this study was to create spaces for students to engage in authentic and 

meaningful writing experiences. The area of writing instruction is often a topic of interest but 

can be difficult to study because writing is very personal and the worlds that young children 

create can be difficult to cultivate. The research that I conducted gave young children the 

agency to write and tell their own stories.  

Mills (2018) gives suggestions on developing an area of focus for writing. They suggest 

that writing instruction “should involve teaching and learning and should focus on practice, is 

something within your locus of control, is about something you feel passionate about, is 

something you would like to change or improve” (p. 57). Writing instruction meets these 

criteria because it is something that is within my locus of control, there is passion around the 

topic, and it is something that needs to be improved. My aim was to adapt the quality of writing 

instruction to meet the needs of all learners in my classroom and beyond, so that students were 

engaging in authentic, meaningful, purposeful, and developmentally appropriate writing tasks. 

If students were able to see the value in the tasks, they were more likely to engage in these 

tasks. Therefore, my goal as the researcher was to develop a program for writing instruction 

that was authentic, meaningful, purposeful, and developmentally appropriate while also 

creating authentic spaces for students to express themselves in writing and drawing.  

This research utilized the action research model. To conduct action research, I, as the 

researcher, reflected upon my practice and developed an area of focus that drove the study. 
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Action research process is cyclical and begins with observation and reflection (Mertler, 2017). I 

noticed  that there was an issue in the content area of writing in my second-grade classroom. 

Many students lacked motivation and engaged in work avoidance practices and were spending 

a lot of time engaged in drawing activities, but never or rarely attending to more conventional 

forms of writing. These observations lead me, as the researcher, to explore developmentally 

appropriate practice that addressed children’s interests and meaning making practices while 

also designing a curriculum to create authentic, purposeful, and meaningful spaces for students 

to engage in writing tasks. 

Action Research 

Effective teachers consistently strive to address the needs of the students in their 

classrooms. There are several best practices that can be utilized to make this happen. These best 

practices include using authentic and balanced assessment (McAffee, & Leong, 1997; Puckett 

& Black, 2000), specially designed instruction and differentiation (McGee, 2018; Santamaria, 

2009), and through the use self-reflective practice (Lawrence-Wilkes, & Ashmore, 2014; 

Reagan, Case, Case, & Norlander, 1993). This section explores the ways that action research 

was used to combine these best practices in education to address the various needs in my study, 

and why it was chosen as a methodology for my research.  

The research I conducted used a model of classroom action research. Classroom action 

research is “a form of action research that is conducted by teachers in their classrooms with the 

purpose of improving practice” (Hendricks, 2017, p. 7). Classroom action research is based on 

data or observations that are made by the teacher and at the heart, prioritizes the needs of the 

students. Making data based educational decisions for instruction is a best practice (McAffee, 

& Leong, 1997; Puckett & Black, 2000). My research sought to improve writing instruction; 
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which was accomplished with self-reflective practice and a willingness to learn (Lawrence-

Wilkes, & Ashmore, 2014; Reagan, et al., 1993). There can be collaboration between 

educators, but it is many times conducted independently (Hendricks, 2017). “Action research is 

largely about developing the professional dispositions of teachers, that is, encouraging teachers 

to be continuous learners—in their classrooms and in their practice” (Mills, 2018, p. 17). 

 My research goal was to develop and examine an after-school writing program “comic 

club” to determine how text and images could combine to create authentic, meaningful, and 

purposeful writing experiences that engage young children. The developed writing program 

relies on an extensive review of literature regarding children’s writing development, best 

practices for both writing and drawing instruction, the affordances of text and image, and the 

use of books with pictures that support the visual literacy elements as mentor texts. 

In thinking about the development of the writing program, I noticed that students in my 

second-grade classrooms often still utilize the draw first approach to writing and are often 

slowly, or not so slowly, “weaned” off the picture first approach to writing through the BAW 

curriculum. In thinking about the development of writing in young children, I realized that this 

approach is not always developmentally appropriate and there had to be a better way to support 

students and their writing. Graphic texts or books with pictures might be the solution to this 

problem-the need for developmentally appropriate writing instruction and therefore a 

reluctance to write.  

 Theoretical Framework 

 In looking at the best practices and the ways that young children express themselves in 

writing and drawing, I determined a theoretical framework that includes my beliefs around 

learning as a social practice and developmental learning as it pertains to writing. A child 
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centered focus informed many of the decisions for theoretical support and the methodology that 

was selected for this study. I considered the needs and interests of the student authors, then I 

incorporated these into the plans and designs to meet the individual needs of all the students in 

the study. In the next sections, there is a brief discussion of the assumptions that I made in this 

research. Then, there is a brief discussion of sociocultural theory and multimodal literacies. 

Finally, there is a brief discussion of how sociocultural theory and multimodal literacies fit with 

visual literacy elements. 

Developing Language 

Language learning is situated in a social practice. Whether it is the development of 

speaking and listening vocabularies or reading and writing development, there is a back and 

forth between the learner and a knowledgeable other. Dyson (1989) describes language as “a 

complex social tool that functions in varied ways in society. Children learn about this tool-its 

purposes, its features, its processing demands-as they encounter it in meaningful activities” (p. 

3). Thus, I relied on sociocultural theories to guide my curriculum development and analysis.  

Children develop language skills through the guidance of a knowledgeable other. This 

expert helps to guide the novice to expertise themselves. When it comes to language 

acquisition, adults are usually the experts that provide the modeling and scaffolding. The adult 

acts as if the young child or baby is an active participant in the discussion. In Lindfors (2008), 

they describe the process that knowledgeable others use to model and scaffold language skills 

whether it is learning to speak, read or write, and they call this process collaboration. Dyson 

(1989) describes how adults can interpret the actions of young children and give these gestures 

intentionality. “A child’s initial attempts to grasp an object are interpreted by the adult 

caregiver and communicative, thus the caregiver responds to the child accordingly, and thereby 
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the child’s grasping movement begins to become the communicative act of pointing” (Dyson, 

1989, p. 7). It is through the feedback and reinforcement of communication attempts of young 

children that they learn how to communicate.  

Multimodal Literacies 

People have been drawing pictures and writing before recorded history. There are cave 

drawings and picture-based languages that still endure even into modern times. The rise and 

use of emojis and gifs have added to the pictures as a communication movement. The use of 

pictures adds a universal element to communication (McCloud, 1994). The writing that young 

children engage in is very picture based with word or symbol supported. For young children, 

the picture is the main form of communication, and the words are an afterthought, which is 

until they become more accustomed to more conventional written expressions (Calkins, 1994).  

The pictures of young children are both fluid and concrete. Young children often utilize 

their pictures as a jumping off point to start their thinking and then they talk through their 

picture to tell stories. There has been more attention paid to the final product but not as much in 

the making of the artifacts. “When drawing is viewed as a tool that is part of meaning-making 

repertoire this helps teachers to see drawing as a part of the learning process rather than the 

product that is indicative of a more rigid stage of development” (Brooks, 2009, p. 28). This all 

comes down to what is valued in education: the product versus process. Children use self-talk 

and collaboration with peers in drawing to show hidden processes that go on in their heads as 

they make meaning. Learning is a social task and that it is the process of making sense that is 

important. It is often difficult to understand what a child means through their final product if 

there is not a conversation. This is like the observations that Cox (2005) made while a child 

was making the picture of the ducks in the pond. If an adult just looked at the picture it would 
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just look like a circle and dot, but to the artist it was so much more. It was a duck pond and a 

gift to an aunt.  

Usually, once a child enters the school setting, they begin developing more 

conventional reading and writing skills. Often, language skills that are utilized in oral language 

listening vocabulary, speaking, or reading, are used last in writing. If a child can use the 

language skill in writing, that language skill is solid in their understanding of how language 

works. Calkins (1994) explains, “some children will choose to draw rather than write for a 

while, others will write make-believe alphabet letters” (p. 67). They suggest that educators 

show the same respect for these writing attempts as we do when young children are attempting 

to speak. Educators should respect the stories that young children engage in telling, whether it 

is through drawings, gestures, random letters, and squiggles or telling a story. Part of showing 

respect to the writing that young children’s writing is in asking them to engage in meaningful 

and authentic writing.  

How Do These Fit with Visual Literacies? 

The books with pictures that were selected utilize pictures and words to create meaning. 

The ways that children use pictures to express their thoughts and feelings and to create their 

own worlds seems almost natural. Books with pictures rely heavily on the use of pictures to 

carry the story and the words support the pictures. This was shown in the work of Dyson 

(1989); young children spent time on the creation of their pictures and then drafted their stories. 

The imagined worlds that they created were very picture driven with or without text support.  

 Books with pictures utilize pictures and words to create meaning. This was shown in the 

work of Dyson (1989), young children spent time on the creation of their pictures and then 

drafted their stories. The imagined worlds that they created were very picture driven. This focus 
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on the concrete is where most young children are developmentally. Children develop language 

from the concrete to the abstract. This is true of the development of writing skills. 

Research Questions 

The research questions that drove this study were 1) How does incorporating drawing 

into traditional writing practices create authentic writing experiences for young children? 2) How 

are the elements involved in visual literacy aligned with processes that young children naturally 

employ to make meaning in writing activities?  

Assumptions, Philosophy, and Biases 

The research described here, focused on an after-school comics club, developed by me, 

that involves teaching students using a Writer’s Workshop model. I assumed that the writer's 

workshop and its components were a valuable way to instruct young students in the writing 

process. The research was also context bound, that is, this research is situated within a specific 

context of an after-school comics club. I assumed and recognized that there were implicit 

biases, and the use of self-reflection and recognizing those biases helped to strengthen my 

results. 

I thought about personal experiences and beliefs about learning before I engaged in 

qualitative research. I taught second grade for seven years, spent three years as a reading 

specialist and recently returned to the third-grade classroom. I have a total of twenty years of 

teaching experience. I began teaching on the south side of San Antonio, Texas and received a 

Bachelor of Arts in Interdisciplinary Studies from the University of Texas at San Antonio. I 

received a Master of Science from Old Dominion University as a Reading Specialist. As an 

educator, I believe that all children can learn, and that learning is a social process-especially the 

learning of language. It was important that I checked biases when I was analyzing the data that 
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was collected. Some of the other pitfalls include “selective observation, selective recording of 

information, and also allowing one’s personal views and perspectives to affect how data is 

interpreted and how the research is conducted” (Johnson, 1997, p. 284). Part of this writing 

program involved the hidden curriculum, which includes my beliefs and teaching style. I 

believe that building relationships with students is essential for them to learn. I feel that 

students do better when they feel valued and there is a safe space for them to express 

themselves. During this club, I encouraged their writing through treating them like writers and 

showing respect to their products and efforts.  

I believe that learning is a social practice and that all children can learn, just not always 

at the same rate or to the same ability.  Humans have the capacity and desire to communicate 

and be understood. As an educator, I am biased to want to help students achieve these desires to 

be heard and understood. However, I recognize that there are multiple ways to be understood. 

In my work, I value discourse, conventional and nonconventional written communication and I 

value multimodal forms of communication as valid language. 

The books that were selected for this study are also a product of my bias as a teacher. I 

selected books that I felt students enjoyed, that I had access to in the school and classroom 

library, and that I felt demonstrated each of the visual literacies that were the subjects of the 

mini lessons. All the books with pictures that I selected for this study relied on the picture to 

help tell the story. The independent visual literacies and the examples of how these are used are 

in chapter 3 in greater detail. 

I recognize that students yearn for representation in the literature that is presented in 

class; however, many of the protagonists in the stories selected were animals. I also tried to 

select award winning books, a list of the books used in this study and the awards for each is in 
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the appendix. The books that I selected for this study were age appropriate and easily accessible 

in the classroom or school library to myself and the students if they wanted to reread them, 

which many of the students did independently. 

Contributions and Implications 

 The results of this research add to the body of literature around the phenomena around 

young children’s writing. Student authors completed a product, which means all students 

created a multimodal piece at the end of this study that they were able to share at Author 

Celebration. Beyond just the products, students engaged in collaboration and were inspired by 

both their peers and the mentor texts that were used in the mini lessons. This was achieved 

through the combination of the sociocultural processes of young writers, who utilized drawing 

and representational mark making with multimodal pieces that they created. Multimodal 

writing as found in books with pictures and the writing of young children are multimodal, and 

both use pictures with text support. The research described here attempted to mix the visual 

literacies of these texts with the authentic and developmentally appropriate ways that young 

children express themselves in writing and writing tasks. Little research exists on how 

instruction with how visual literacy elements can help young children write or express 

themselves in writing tasks. 

Structure of the Dissertation 

 This dissertation is organized in five chapters. In chapter one, I have established that 

there is a need to examine the ways that writing instruction happens in early education 

classrooms such as my own. I briefly described the history, the types of programs that are 

utilized in Ocean View School District, how these programs need reform, and have outlined 

some of the best practices for writing instruction.  
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The rest of the dissertation is organized into literature review, methodology, results, and 

findings. The literature review explores in detail the theoretical framework of sociocultural 

theory and multimodal literacies and how these theories inform the use of visual literacies with 

young children’s writing. Special attention was given to developmentally appropriate practice 

and creating authentic and meaningful writing experiences for young children. The theoretical 

framework of this study informed the methodological considerations that were established, such 

as the use of the writer's workshop as the format for the writing program.  

In chapter three, I lay out the action research methods and describe the methodological 

tools that were utilized in the study in more detail. The methodology of research includes 

multiple data collection sources: field notes and observations, recordings of the sessions, the 

student work samples, and recordings of the Author Celebration. These data collection sources 

are described in more detail in chapter three. The data was transcribed and coded using 

provisional coding (a priori) and open coding. The data was triangulated by looking for trends 

and themes across the data.  

Data for this study was coded with both provisional (a priori coding) and opening coding. 

The coding process and the open codes that emerged in the data are discussed in greater detail in 

chapter four. The results of this study, which are discussed in chapter four, indicate that the 

developed writing program did create authentic experiences for writing. Furthermore, the 

elements of visual literacies aligned with the developmentally appropriate processes of the 

children that were involved in this study. Lastly, the students that participated in this study were 

able to demonstrate their understanding of visual literacy elements by incorporating these 

elements into their writing. 
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Chapter 2 

Literature Review 

This chapter grounds my action research project in the theory and literature relevant to 

sociocultural learning, multimodal literacies, and the use of visual literacies. This chapter makes 

the case that both the writing of young children and the writing that is in books with pictures are 

both multimodal and social in nature. Children often draw, speak, gesture, and write signs or 

symbols to express themselves and all these modes are happening when children engage in 

writing activities.  

My project considered how young children combine writing and drawing and strived to 

create authentic, meaningful, and engaging writing through the creation of multimodal texts. The 

action research-based project I conducted originated in concerns about my classroom writing 

curriculum. I wanted to engage my students in more multimodal practices, the BAW program 

used by my district does not sustain drawing as a form of written expression beyond the first 

unit. In addition, the writing program provided by the school district (BAW) considers drawing 

as a prewriting strategy and not a form of communication.  

This literature review explores elements of effective and developmentally appropriate 

writing, including how young children learn to express themselves in writing and how 

multimodal and visual literacies support and align with the ways that young children learn to 

write. The ways that children learn are social in nature, through the ways that they talk, play, and 

collaborate to make meaning in the world (Calkins, 1994; Dyson, 1989; Lindfors, 2008; 

Vygotsky, 2012). This social nature of learning is a thread throughout this review of literature.  

 Teachers vary in comfort and experience in relation to writing instruction and often rely 

on provided writing curriculum programs to best support students in their classrooms (Florio-

Ruane & Lesmire, 1989; Young, 2019). I, too, was reticent when I first started teaching writing. 
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Teachers trust the experts, the curriculum developers, to provide developmentally appropriate 

writing instruction. However, I started to ask questions about these writing programs and found 

that the one size fits all program often falls short in meeting the needs of students that I worked 

with daily. It was then that I started thinking about how to improve the writing programs that are 

provided by my school district, and I revealed that the ways that teachers expected to teach 

children does not always align with how they learn to write.  

The literature reviewed in this chapter explores the multimodal nature of how young 

children engage in writing and how this can align with the visual literacies associated with 

multimodal texts. The writing that young children create is expressive language and can include 

gestures, speaking (both self-talk and social talk), lines, symbols (shapes, letters, words, phrases, 

sentences), pictures (both abstract or concrete), and more conventional forms of writing. Books 

with pictures are also multimodal in nature and can employ the use of different visual literacies 

to express meaning. Books with pictures can include lines, shapes, color, gutters, paneling, voice 

or thought bubbles, or perspective/point of view. These concepts informed the writing program 

that was developed for the research I conducted and is discussed in detail at the end of this 

chapter. 

Theoretical Framework 

 My research, in this study, was grounded in sociocultural theory. Sociocultural theory 

suggests that learning happens in both a social and cultural context and it is through these lenses 

that development occurs. Sociocultural theory informed and supported all the decisions that were 

produced in this study. Nested inside the sociocultural theory are developmentally appropriate 

writing practices. Developmentally appropriate writing includes many elements of sociocultural 

theory such as the support of a knowledgeable other, collaboration and conferring, and mentor 
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texts. Then, inside developmentally appropriate writing for young children is the multimodal 

literacies that are employed when young children learn to write (see Figure 1).  

Figure 1 

Graphic of Theoretical Framework 

 

 

 Sociocultural theory explains the ways that we make meaning of the world. All learning 

is situated within a specific cultural and social context. We do not learn in a vacuum, but rather, 

learn from a knowledgeable other and through interactions with peers. These interactions are 

natural and common in the work that young children engage in classrooms. This is especially 

true in writing and drawing tasks, young children collaborate and ask for support from adults to 

complete their work. Developmentally appropriate writing for young children shows respect to 

the need for these collaborations and conferences. Developmentally appropriate practice is 

discussed in more detail later in this literature review. 

 Young children write in multimodal ways because their writing includes drawing, 

gesture, speech, and using signs and symbols to create meaning. When I looked at the BAW 

program for the second graders that I taught, I noticed that drawing was employed as a 

prewriting strategy and then it fell away after the first unit of study in favor of other prewriting 
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strategies. This view of drawing only as a prewriting strategy is contrary to the research that has 

been conducted (Anning, 1999; Brooks, 2009; Cox, 2005; Mackenzie & Veresov, 2013; 

Sheridan, 2002; Thompson, 2002). In these studies, drawing is a form of written communication 

in conjunction with and separate from the use of more conventional writing. My research 

explored both the drawings and the more conventional forms of writing that young children 

produce throughout their participation in an after-school comic club. 

In addition to the multimodality of children’s writing, young children learn in a social 

way, and this includes the input of others. The Being a Writer also includes the scaffolding 

component of social learning using mentor texts and providing opportunities for group or partner 

discussion of writer’s craft, peer editing, teacher conferencing, and sharing of work in the 

author’s chair. However, during the independent writing part of the program, children are not 

encouraged to talk, the role of talk happens in the mini lessons, and during conferring only. This 

is counter to the ways that young children approach writing, because writing like all learning is 

social (Anning, 1999; Calkins, 1994; Dyson, 1989; Lindfors, 2008; Sheridan, 2002; Vygotsky, 

2012). The topic of collaboration is discussed in greater detail later in this literature review.  

Also, later in this literature review, I explain how drawing is an essential component in 

the writing of young children. The drawings that young children create are a way that they can 

express themselves in writing and should be honored as written artifacts. Visual literacies include 

not only the pictures, but other visual elements and components that can convey feeling, 

meaning, or emotion. Visual literacies are used in the books with pictures that were selected for 

this study and were included in this study as a means to create authentic writing experiences or to 

create spaces for young children to write.  
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The literature reviewed here reflects the process to create my action research project. 

First, I uncovered the ways that young children learn to express themselves in writing. Then, I 

thought about my own biases and beliefs about how children learn. Children learn in a social 

context, this involves speaking, gesture, drawing, reading, and writing (Calkins, 1994; Dyson, 

1989, Lindfors, 2008; Vygotsky, 2012). Throughout this literature review, are these beliefs on 

the social nature of learning and there is a subheading dedicated to sociocultural theory. Once I 

thought about how writing developed and thought about what I understood about how learning 

happens, I looked for the best practices for developmentally appropriate writing. This led me to 

the multimodal ways that young children write. The writing of young children is not just one 

process, it is multimodal and includes collaboration, with both peers and knowledgeable others. 

The spaces or worlds that young children create are much like the spaces and the worlds of 

multimodal texts and books with pictures. I wanted to compare the visual literacies with what is 

known about the ways that young children learn to write. Both the writing of young children and 

the approaches that visual literacies in books with pictures employ are pictures with word 

support. The work of both young children and books with pictures can utilize both concrete and 

abstract pictures and words/symbols (Calkins, 1994; Dyson, 1989; Lindfors, 2008; Martens, et 

al., 2012; McCloud, 1994; Vygotsky, 2012). All these elements help to determine the ways that 

the after-school comic club was designed. There is discussion at the end of this chapter that 

explains this program in greater detail. 

Writing Development 

Drawing is fundamental in the ways that young children communicate and can serve as a 

precursor and is a companion to more conventional styles of writing. Young children’s drawing 

is a social practice. In preschools and early elementary classrooms around the country, children 
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often draw. As children age, the picture becomes the afterthought, "if you finish your writing, 

you may draw a picture." This way of thinking, in my opinion and in the research, needs to be 

challenged. My own students have said, "I don't know what to write, I haven't drawn my picture 

yet."  Drawings can help the young writer in writing their stories, aids in storytelling and can 

often tell a story as a standalone written artifact.   

Laroche (2015) noticed that drawing is often done in a group, especially in early 

elementary. “When I began teaching art at an urban elementary school, I soon saw that the 

students’ drawings were done in a group” (Laroche, 2015, p. 19). Laroche (2015) goes on to 

describe how there was a desire by some of the children to copy others' work or to use others' 

work as an exemplar of how to draw or content for drawing. The use of copying others' work is 

seen as a collaborative or respectful gesture. Young children often enjoy taking the role of the 

teacher or knowledgeable other, in the effort to mentor their peers (Thompson, 2000). Drawings 

evolve in a social context and develop over time. The drawings of young children are often fluid 

and can change through social interactions.  

As young children work on writing and drawing activities, there is a certain amount of 

self-talk or collaboration, either intentional or not, that is involved (Dyson, 1989; Lindfors, 

2008). “Vygotsky (1962) noted that young children's thinking-out-loud mimics the form and 

content of comments directed toward another person: "Now, let's see, I make a line like that," or 

"His feet are running so fast he looks red’” (as cited by Thompson, 1995, p. 9). Often these 

comments are answered but sometimes they are ignored as children focus on their writing and 

drawing. As children think aloud, they make audible their thought processes in the writing and 

drawing they are doing.  
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Children Creating and Exploring Worlds 

 The writing and drawing of young children include making of real and imagined worlds 

and there can be separation between these worlds or there can be overlap (Calkins, 1994; Dyson, 

1989; Lindfors, 2008). There are diverse ways that these worlds manifest in the works of young 

children. Lindfors (2008) talks about the nature of collaboration and how this helps to develop 

the worlds of young children. Dyson (1989) discusses the experienced worlds, imagined worlds, 

and social worlds of young children and how all these worlds can overlap and often meld into 

one story that can be expressed in drawings, writing, and speech. Calkins (1994) explores the 

worlds that young children create as a way of recording their experiences and memories. Her 

work is deeply rooted in the WW model and has a distinct focus on the authentic writing 

experiences of young children.   

 The work of Lindfors (2008) focuses on writing as authentic, as a form of meaning 

making, and possible through collaboration. Her work looks closely at the collaborative nature of 

language development. As expressive language develops, with the assistance and modeling of a 

knowledgeable other, young children move from novice to experienced language learners. They 

discuss the ways that young children use their drawings to dictate a story to be written by a 

knowledgeable other. There is a collaboration in the creation of a written story to accompany the 

drawings and words that young children use to express the worlds that they have created. There 

is an apprenticeship that young children engage in when learning to express themselves in 

drawing and writing, Lindfors (2008) explains that young children will often model their story 

structure on mentor texts that they have read or that have been read to them.   

 Calkins (1994) discusses the building of worlds through the lens of drawing and writing 

to express or record the daily lives of students and the memories that they carry with them every 
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day. Using WW, students can work through their individual or collective experiences. They can 

collaborate and create pieces of writing with the use of peer conferencing. Calkins (1994) 

discusses the ways that teachers can invite and encourage young children to “come together as a 

richly literate community” (p. 31). Young children often engage in imaginative play and there 

can often be a literacy component. “In their imagined banks, our children write checks, fill out 

deposit slips, and keep ledgers. For their museums, they have made display cases and 

guidebooks. Each of these worlds can invite new genres of writing” (Calkins, 1994).  

 Children also create worlds through pictures. “Some of these youngsters will, for a time, 

draw rather than write. There will be some youngsters who develop whole story lines based on 

their drawings” (Calkins, 1994, p. 66). These beginnings of more conventional written language 

must be valued as valid and not criticized for not being more formal forms of writing. Young 

children are often able to tell stories with pictures and then they follow a continuum to add 

symbols and then more formal writing to support their pictures. The use of drawing is at the heart 

of both the writing of children and the ways that multimodal texts work (McCloud, 1993).  

 The works of Lindfors (2008) and Calkins (1994) fit nicely into the categories that were 

developed by Dyson (1989). Dyson discusses the experienced worlds, imagined worlds, and the 

social worlds of young children. The experienced worlds are the memories that young children 

have experienced and are tied to reflections on the “experiences in the wider world of people, 

places, and things” (Dyson, 1989, p. 119) and are tied to the real-life experiences of young 

children.    

 Imagined worlds of children can involve princesses or cowboys or any other characters or 

events that the young child can imagine. Dyson (1989) discusses how the imagined world is 

nested inside both the experienced world and the social world of young children. These imagined 
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worlds are tied to the apprenticeship style of writing that Lindfors (2008) describes with the use 

of the mentor text. Children create or dabble in the worlds that they either create or borrow from 

the works of others or even television programs or pop culture references.  

 The social worlds that young children create are the worlds of collaboration and where 

students can share the worlds of their creation, life experience, and skills as a writer and artist. It 

is the social discussion of written texts, the collaborations, sharing, and copying that creates 

these social worlds. The social world also includes the daily life in the social circles of these 

young authors (Dyson, 1989). The worlds of young children are reflected in the ways that they 

draw and write.  

 Books with pictures often employ the use of real and imagined worlds and therefore 

visual literacy elements were chosen to help support the drawing and writing of young children. 

Children are social learners and collaborate to help create their worlds. 

Collaboration: Writing/Drawing as a Social Practice 

 Learning is a social practice and as learning occurs there is modeling from a 

knowledgeable other, practice and experimentation and eventually success at a new skill. 

Vygotsky is widely considered the father of sociocultural theory (Mahn, 1999). Sociocultural 

theory addresses the roles that others play in learning and development of skills. People learn 

from the other people that are around them. In the same way, children learn language in a social 

context. Lindfors (2008) describes this process, when a child learns to speak, often the parent 

demonstrates and models conventional language production and then engages with the infant or 

young child as though the babbles and coos are articulate speech. This modeling aids the young 

child in the back-and-forth style of self-expression. This is true of effective writing instruction-
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there should be elements of writing together or guided writing (Bucar, 2002; Gibson, 2008; Lan, 

Hung, & Hsu, 2011). 

 Sociocultural theory shows respect to young learners as agents of their own 

understanding. “The sociocultural approach understands young children as ‘meaning makers’ 

who actively select and shape their own environments, and who co-construct repertoires of ways 

of acting and behaving as they interpret the behavior, demands and expectations of adults and 

other children” (Ring, 2006, p. 195-196). Children learn to communicate with the help of others 

and build background knowledge in a social context. “The learner brings prior knowledge and 

combines it with new knowledge through his or her interactions with others” (Brooks, 2009, 

p.10). 

In preschools and early elementary classrooms around the country, children often draw as 

part of their written communication. Drawing can also be a social learning opportunity. 

Thompson (2000) describes a mentoring relationship, with multimodal communication, in a 

study they conducted. In the article, the two boys work together in a Saturday art club and their 

roles change depending on the medium. If it was a drawing project Kevin was the leader, but if it 

was clay Peter was the leader. The drawings evolve in a social context and develop over time. 

Learning from a knowledgeable other was a common theme throughout several studies with 

young children’s language acquisition (Anning, 1999, Thompson, 2000). 

Children learn to express themselves through language experiences with others. “Verbal 

communication with adults thus becomes a powerful factor in the development of the child’s 

concepts” (Vygotsky, 2012, p. 132). It is through expressive language practice with adults that 

children develop language, and it is important that there is direct instruction or modeling to help 

support the learning of conventions of language. As Vygotsky says, “instruction precedes 
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development” (2012 p. 195). The ways and types of instruction that he recommends is the “kind 

of instruction that marches ahead of development and leads it; it must be aimed not so much at 

the ripe as at the ripening functions” (Vygotsky, 2012, p. 200). 

Young children often experiment with language and try things even if they have not 

heard it or seen it written. Lindfors (2008) describes this experimentation “overgeneralized 

forms (e.g., “comed,” “goed,” “runned,” “brang”) and immature pronunciations (e.g., “twuck” 

for “truck”) and developmental structures (“Her did it”) may still be present” (p. 3). They have 

not heard an adult speak or read texts written this way, but they are familiar with the past tense 

conjugations of verbs to include -ed to the end of the word. “Linguists use the term native 

speaker intuition to capture the speaker’s sense of language, our recognition of what ‘sounds 

right’ or is ‘appropriate’ in each situation. We know something sounds strange or rude or 

incorrect, though we might not be able to describe the problem” (Lindfors, 2008, p. 3) Speech 

and written language are tied together for young children and the errors that they make verbally 

often show up in their writing (Calkins 1994).  

Sociocultural theory supports the social nature of learning to draw and write. There is 

an oral language component in the use of self-talk and feedback from others. In classrooms, as 

children are drawing, they often engage in self-talk. In their self-talk, they describe their 

pictures or tell the story that they are creating. Also, there is feedback given to drawings and 

other forms of written expression. There are response comments, acceptance, or praise from 

significant others (e.g., parents, teachers, peers, and siblings), children get a clear message: that 

they managed to produce a representation that the others can understand (Papandreou, 2014). 

Drawing and writing are learned in a social context and is tied to real purpose and holds 

meaning. “Children learn to write when they see us writing for real purposes. By watching us, 
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children can learn that writing is not only doable, it is also worth doing” (Calkins, 1994, p. 60). 

Therefore, modeling from teachers and caregivers is so important to the writing development of 

children.  

Drawing and writing are intertwined skills for young children. The picture often comes 

first and then the written language supports the picture. There is a collaboration when young 

children engage in drawing and writing. Lindfors (2008) describes the interaction with teachers 

in the dictation of stories to support the pictures that are drawn by young children. This 

collaboration between child and adult is important because, “writing involves so many things: 

generating ideas, selecting the words to express them, ordering the words in phrases and 

sentences, figuring out what letters to use to represent them, even going through the (sometimes 

quite arduous) physical task of forming the actual letters on paper” (Lindfors, 2008, p. 55). 

Vygotsky also identified that there is a lag in the linguistic age in speaking and writing of as 

much as 6 to 8 years. “Written speech is a separate linguistic function, differing from oral 

language in both structure and mode of functioning. In learning to write, the child must 

disengage himself from the sensory aspect of speech and replace words by images of words 

(Vygotsky, 2012, p. 191). These writing processes are difficult for some young children, and 

they engage in collaboration with others.  

Vygotsky discusses the difficulty that young children experience when they are first 

engaging in learning to write. When young children are learning to speak, they have the 

assistance of the parent or knowledgeable other to help them make sense of the world. The 

parent acts as though the child can speak proficiently. When children are learning to write, they 

often grapple with the lack of the knowledgeable other’s assistance. Vygotsky (2012) describes 

the speech to writing disconnect: 
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Writing is also speech without an interlocutor, addresses to an absent or imaginary 

person or to no one in particular- a situation new and strange to the child. Written speech 

is monologous; it is a conversation with a blank sheet of paper. Thus, writing requires a 

double abstraction: abstraction from the sound of speech and abstraction from the 

interlocutor (p. 192). 

Writing without collaboration can be difficult for young children because there is not the give 

and take of a conversation. When observing children engaging in drawing and writing, there are 

conversations taking place, because young children need the oral language component to think 

through the stories they are creating (Lindfors, 2008).  

Best Practices in Writing 

According to What Works Clearinghouse (2012), there are six key components in an 

effective writing program: phonemic awareness, phonics instruction, vocabulary, fluency, 

comprehension, and writing. Writing programs should: 

include basic mechanics and conventions of writing (e.g., handwriting, spelling, 

capitalization, punctuation, and sentence structure); content aspects of writing that 

involve conveying meaning (e.g., vocabulary, elaboration of detail, and the quality, 

clarity, and organization of ideas); and, especially beyond grade two, higher-level 

cognitive processes involving planning and revision of writing. Explicit, systematic 

teaching of specific writing skills---such as correct letter formation, capitalization of 

proper nouns, elimination of sentence fragments, and use of descriptive words---is very 

important, as are opportunities to practice and apply learned skills in writing sentences 

and paragraphs (Spear-Swerling, 2006). 
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However, there are other aspects of an effective literacy program that can impact writing 

ability. Phonemic awareness can help students to use inventive spelling in their writing by being 

able to stretch the words and hear the sounds. This is also true for phonics instruction. Knowing 

what letters correspond to which sounds can help students when they are writing. Reading lends 

itself to writing in that students are building a mental lexicon and can visually check their 

spelling. This is part of the first time we sounded out the word and then asked ourselves “does it 

look right?”  

Beyond the best practices that were discussed above, the writing that young children are 

asked to do should be authentic, meaningful, and purposeful. The work should include areas for 

students to express their agency through self-expression (voice) and through selection of the 

ways they write and topics of their writing (choice).  

Purposeful and Authentic 

 Much has been said in the research around authenticity in writing. Lindfors (2008) 

defines authentic writing as “communicatively purposeful” (p. 26). So, even copying can be 

authentic if it has a specific purpose. She goes on to say that the act of copying a book title onto a 

sign-out sheet is more authentic than copying words off a board (Lindfors, 2008). Calkins (1994) 

discusses the role of adults as models for purposeful writing. “Children learn to write when they 

see us writing for real purposes. By watching us, children can learn that writing is not only 

doable, but also worth doing. They need to see us copying favorite lines from a book, pausing to 

record a fact, or venting our feelings on a page” (Calkins, 1994, p. 60) Adults and children must 

write for many different purposes such as letters, emails, text messages, poems, journals, lists, 

speeches, lists, lesson plans, postcards, contracts, and recipes. The work of Dyson (1989) and 
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others also emphasizes the use of the picture to either anchor or to move the story along. For 

young children, drawing or mark making is an authentic writing activity. 

 Meaningful 

 It is implicit that written and oral language have the goal of being understood. This is 

where meaningful and meaning making teaching and learning must be a focus. Authentic writing 

experiences can also be meaningful. Journal writing, letter-writing, and writer’s workshop are all 

meaningful because they convey messages (Lindfors, 2008). Dyson (1989) calls these meaning 

elements and described the multimodal writing that young children do as involving gesture, 

talking, drawing, and writing to convey meaning.  

Other Considerations 

 Drawing for young children is the process through which they can tell stories and anchor 

meaning making of real and imagined worlds. It is important that educators honor the writing 

and the drawings of young children when they are writing, and the curriculum needs to respect 

these multiliteracies as writing that holds meaning as well. Vygotsky (2012) describes the 

continuum for how children develop drawing as a form of communication. “A small child draws 

first, then decides what it is that he has drawn; at a slightly older age, he names his drawing 

when it is half done; and finally, he decides beforehand what he will draw” (Vygotsky, 2012, p. 

33). Young children often employ the use of pictures until more conventional or widely accepted 

forms of written communication develop. Children can employ drawing without constraint or 

rules (Mackenzie & Veresov 2013). Students use that as a catalyst to start their thinking and 

storytelling.  

 There has been attention paid to the final product but not as much in the making of the 

artifacts. “When drawing is viewed as a tool that is part of meaning-making repertoire this helps 
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teachers to see drawing as a part of the learning process rather than the product that is indicative 

of a more rigid stage of development” (Brooks, 2009, p. 28). This all comes down to what is 

valued. Product versus process, instead of honoring the process that young children need to 

create products. Children used self-talk and collaboration with peers in drawing to show hidden 

processes that go on in their heads as they make meaning. Learning is a social task and that it is 

the process of making sense that is important. It is often difficult to understand what a child 

means through their final product if there is not a conversation (Cox, 2005).  

 For young children, drawing and writing are complementary skills and serve the same 

purposes. “Drawing and writing involve the use of many of the same psychomotor skills and 

cognitive abilities and are both systems of sign or mark making capable of carrying meaning” 

(Mackenzie & Veresov, 2013, p. 23). Children often see drawing and writing as the same 

concept and the two often develop together. Calkins (1994), explains how important drawings 

are for children, “drawing plays an important role. The act of drawing and the picture itself both 

provide a supportive scaffolding within which he can construct his piece of writing” (p. 85). For 

young children, the drawing of pictures is the main event when it comes to writing. The letters 

and symbols often come after the picture is completed if at all. Young children can spend a lot of 

time on creating detailed pictures (Dyson, 1989, Lindfors, 2008). 

Drawing is a part of the modes of expression that young children employ. It is an act of 

thinking in practice and is action that helps aid in storytelling (Martens, et al., 2012). Language 

development includes both receptive and expressive elements. Receptive language includes 

listening and reading, the listener or reader is taking in or receiving the information. Expressive 

language includes speaking, drawing, and writing, the producer of information is expressing 

thoughts, feelings, or stories to others. This process develops over time, however receptive 



40 
 

 
 

language skills tend to be more developed than the complimentary expressive language ability 

(Vygotsky, 2012). It is because the spoken and the written word are so intertwined that it was 

important to listen to the ways children talked about their drawings and writing as well as to look 

at the products themselves. 

     How do young children express themselves using pictures and words? There is a 

progression as young children become agents and start to express themselves in mark making. 

The development of language starts as young children as listeners-receivers of information. 

Babies are listening to the world around them as early as in utero. Language development goes 

from children moving from listeners to speakers, from receptive to expressive vocabulary. Most 

people understand more of what they hear than what they can say. Listening vocabularies are the 

first to develop, then the spoken vocabularies (Calkins, 1994; Lindfors, 2008). Listening 

vocabulary is a receptive language ability and speaking is expressive. These two modes of 

expression have parts of the brain that are dedicated to these processes. This suggests an innate 

ability for humans to communicate and need to be understood. The desire to communicate and 

bond with others is hardwired. This is evident in the rich oral traditions that exist around the 

world and the stories that have been passed down through generations (Vansina, 1985). 

Once a young child has a grasp on oral language, the next skills that are developed in 

language are reading and drawing/writing. Reading is receptive, and drawing/writing are 

expressive. These processes do not have just one area that activates in the brain when reading, 

drawing, and writing. Instead, there are several areas in the brain that are active-especially when 

writing -the creative, language and mechanical parts of the brain (Ardila, 2004). Language 

development in ancient man seems to follow a similar continuum for the ways that writing 

develops for young children. “The sequence of the evolution of writing in consequence was 
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drawings to pictograms to logograms to syllabic graphemes to phonemic graphemes'' (Ardila, 

2004). Ancient man created cave drawings, these evolved over time. Ardila (2004) explains that,  

writing begins with concrete pictograms that reflect realities accessible to the senses, 

particularly to vision. These pictograms further evolved and became abstract, progressively 

separating from the concrete representation. This situation was observed in Sumer 

(contemporary Iraq) about 53 centuries ago, and it is usually regarded as the beginning of 

writing in human history. Symbols (graphemes) referred to the meaning of the words, so 

these original writing systems are regarded as logographic. Graphemes representing sounds 

(syllables) appeared later, about 4000 years ago in Phoenicia, and graphemes representing 

phonemes appeared even later in Greece (p. 63). 

This continuum of drawing and writing aligns with the ways that young children draw and write. 

Children draw pictures and then move to more conventional forms of writing. 

Calkins (1994) discusses the processes and stages that young children go through as writing 

skill develops. They include writing with other art forms. "It is not children, but adults who have 

separated writing from art, song and play; it is adults who have turned writing into an exercise on 

lined paper, into a matter of rules, lessons and cautious behavior" (p. 59). In other words, adults 

have taken the fun out of writing and made it something else. Young children's writing is very 

much a combination of pictures and words/symbols. It is important to know how language 

develops because all experiences with language impact the background knowledge of young 

children as they engage in writing. 

Development of written language is pictures, scribbling, letter-like symbols, strings of letters, 

beginning sounds emerge, consonant sounds to represent words, initial, middle, and final sounds, 

transitional phases, standard spelling (Calkins, 1994). Much has been researched on the 
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development of writing and spelling skills. There is a more balanced approach to teaching 

reading and writing across the United States. Reading and writing are complementary processes 

that are tied together and taught together. The use of mentor text and modeled writing in my 

research assisted in building a bridge between reading and writing in my research. The use of 

teacher modeled writing helps to create the scaffold and examples for children to grow as 

drawers and writers.  

Visual Literacies Elements 

 Visual literacies are “defined as the ability to interpret images as well as to generate 

images for communicating ideas and concepts” (Stokes, 2002, p. 10). There is a growing body of 

literature that supports the use of visual literacy instruction across elementary education to 

support student learning and retention of knowledge and skills (Bowkett, 2021; Brugar & 

Roberts, 2017; Hitchman & Bowkett, 2021; Krajewski & Schneider, 2009). Across the research 

is the idea that the use of drawing and other visual literacies helps to improve student understand 

and retention of material learned in school. 

Teaching visual literacy is two-pronged. One component is purely mechanical; there are 

tools that students need to master to cement their developing visual literacy. This aspect 

of instruction is akin to teaching handwriting or typing in traditional literacy education. 

The other component is the conceptual framework that determines whether the visually 

encoded information is clear and comprehensible as well as aesthetically pleasing 

(Silverman and Piedmont, 2016, p. 34). 

These elements were described with examples from picture books that use visual literacy 

elements. These elements were used in another study by Pantaleo (2015), in which the research 

examined the work of fourth and seventh graders on the creation of graphic written texts. 
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Elements were taught directly using books with pictures in the study by Pantaleo (2015). The 

visual literacy elements that were of interest to this study are explained below with examples 

from the mentor texts. 

Lines/Shape/Patterns  

Lines are a visual literacy element that can be used to express many different ideas, 

feelings, or movement. Lines can indicate movement or the feelings of characters. Martens (et al. 

2012) said that "horizontal and vertical lines show calm and stability, diagonal lines indicate 

tension or movement" (p. 288). Pantaleo (2015) suggested that artists use lines to draw the eye in 

a certain direction or to convey emotions. This can be seen in various books with pictures. Figure 

2 shows an example from the Piggie and Elephant books by Mo Willems (2009). Martens et al. 

(2012) said that "pattern through the use of repeated line, shape or color can help create 

movement" (p. 288). Figure 3 shows an excerpt from Don’t Let the Pigeon Drive the Bus 

(Wilems, 2003), the use of the heavy pencil line over pigeon’s head indicates his displeasure. 

Martens et al. (2012) said that "Pointed lines and shapes indicate danger or pain (negative 

feelings); curved lines or rounded shapes indicate safety. being at peace (positive feelings)" (p. 

288). 

Figure 2 

 

Excerpt from Piggie and Elephant Books-Pigs Make Me Sneeze by Mo Wilems (2009) 
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Figure 3 

 

Excerpt from Don’t let the Pigeon Drive the Bus by Mo Wilems (2003) 

 

Color 

 Color is used to emphasize an object or idea in visual literacies. In the graphic picture 

book, in Figure 4, Creepy Pair of Underwear by Aaron Reynolds (2017), the creepy underwear 

is green, and the rest of the pictures are black and white. This was an intentional choice by the 

author to focus the reader’s attention on the underwear. Pantaleo (2015) suggested that color can 

impact feelings and can have a symbolic meaning when used deliberately and with intentionality.  

Figure 4 

 

Scenes from the Book Creepy Pair of Underwear by Aaron Reynold (2017) 

 

Color can have a symbolic meaning as well. Martens, et al. (2012) said that color helps to 

create different moods or emotions (happiness, sadness, anger, calm, peace, excitement, 

embarrassment). Warm colors such as red, yellow, and orange sometimes represent peace or love 

and other times anger. Cool colors such as blue, green, and purple sometimes show danger and at 
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other times life, rebirth, at rest or peace" (p. 288). Burmark (2008) states red is danger or 

excitement, blue calming or security, pink tranquility or relaxation, green is fertility or creativity, 

yellow is the most eye grabbing (think highlighters or signs), black signals authority or finality 

(think judges robes, fade to black or funerals).  

Color can also denote the setting of the action that is occurring in a story. I used the story 

Flotsam as a mentor text in my study and it uses color in this way. In the story, Flotsam by David 

Weisner (2006), a young boy finds a camera that washes up on shore. Once he develops the film 

in the camera, he discovers strange pictures, but at the end of the roll of film he sees a picture of 

other children holding a picture. Weisner uses color to denote the history and age of the pictures 

(see Figure 5). 

Figure 5 

 

Excerpt from Flotsam by David Weisner (2006) 

 

 

 

 

 

 

Typography 

Typography or font is another graphic tool that can be used to convey meaning. The 

intentional use of lettering and the deliberate choices that are made by artists can impact the 

mood and feelings of the reader (Pantaleo, 2015). In Figure 6, Shannon (1998) uses a childlike 

typography and all capitals to express emotions, but from the point of view of the child.  
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Figure 6 

 

Excerpt from No David! by David Shannon (1998) 

 

In the beginning of Don’t Let the Pigeon Drive the Bus (Wilems, 2003), the bus driver 

must go and tells the reader not to let the pigeon drive the bus.  The text in this story has a 

conversational feel and the pigeon is talking directly to the reader throughout the story. The 

pigeon becomes increasingly frustrated with the reader. In Figure 7 below, from the story, the 

use of all capital letters and the font choice indicates the pigeon’s frustration, which is added to 

the use of lines to show the flapping wings and the feathers are flying. 

Figure 7 

 

Excerpt from Don’t let the Pigeon Drive the Bus by Willems (2003) 

 

Perspective/Point of View 

Perspective is a graphic tool used to emphasize intensity or the relationship between 

elements in a story or piece of artwork. "Artists create depth and distance by overlapping images, 

reducing object size, drawing shadows, diminishing detail and colour (sic) intensity, and using 
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linear perspective" (Pantaleo, 2015, p. 122.). In the figures below, Weisner (2006) uses 

perspective and a zoom in on the eye of the main character in the show the emotion of the main 

character on two occasions in the story Flotsam. In the left image in figure 8, the boy in the story 

is studying sea life on his family’s trip to the beach. In the right image in figure 8. Wiesner 

(2006) uses the paneling and the zoom in effect to denote the surprise that the boy is feeling after 

seeing the amazing pictures from the camera he has found washed up on the beach.  

Figure 8 

 

Scenes from Flotsam by David Weisner (2006) 

  

Artists can manipulate point of view to position the reader in the text and emphasize 

importance, feelings, or emotions. "Point of view contributes to the atmosphere or mood of 

scenes and the intensity of character's emotions, and thus impacts the reader's experience" 

(Pantaleo, 2015, p. 120). 

Other Elements of Visual Literacies  

Pantaleo (2015) discusses other elements of visual literacies to include speech 

bubbles/balloons, sound effects, thought bubbles, panels, gutters, narrative boxes, and lines to 

show emotion, motion, and sound (p. 124). In figure 9 below, is an example of speech bubbles. 

This is a graphic tool used to show who is talking without using parentheses and commas. 

Speech bubbles assist in understanding the flow of character’s conversations without the extra 

reading required by more conventional writing. 
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Figure 9 

 

Excerpt from a Piggie and Elephant Book: The Thank You Book by Mo Willems (2016) 

 

 In Figure 10, below from the story Tuesday (Weisner, 2011), the use of paneling helps 

the action of the frogs lifting off the ground take place. The space between panels is called the 

gutter. This gutter is where the reader fills in the blanks and through imagination creates 

movement. 

Here in the limbo of the gutter, human imagination takes the two separate images and 

transforms them into a single idea. Nothing is seen between the two panels, but 

experience tells you something must be there (McCloud, 1993, p. 67). 

McCloud (1993) explains this phenomenon of paneling, as we the reader, fill in the action 

between panels. The gutters are the spaces between the panels where the action happens even if 

it is only in the reader’s mind.   

Figure 10 

Excerpt from Tuesday by David Weisner (2011) 
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 Mr. Wuffles is a story by David Weisner (2013), which is the story of a cat toy that is 

really an alien spaceship. Mr. Wuffles accidentally breaks the ship, and the tiny aliens must 

figure out how to fix their spacecraft to return home. In Figure 11, Weisner (2013) employs 

several different visual literacy elements. There are speech bubbles with random symbols to 

indicate a foreign alien language. There is the intentional use of paneling to show the movement 

of the characters. 

Figure 11 

 

Excerpt from Mr. Wuffles by David Weisner (2013) 

 

Visual Literacy to Books with Pictures 

 The elements of visual literacies support the ways that young children engage in writing 

and drawing activities. These visual literacy elements are the many of the same elements that are 

also found in the world of books with pictures. These visual signs and symbols convey meaning 

to the reader or consumer of the text (McCloud, 1993). The books with pictures that were 
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selected for the study exemplified the separate visual literacies that were explained in the section 

above. 

Drawing to Create Spaces 

 There has been research conducted to determine the best practices for teaching and 

learning to draw and tell stories through drawing. The work of learning to draw is the same 

regardless of age or skill (Wilson & Wilson, 2009). This section will explore these components 

and best practices to consider in the drawing instruction that happened in this study. First, the 

discussion of spaces in drawing and how to create these spaces. Then, a brief discussion of the 

stages of drawing development according to Wilson and Wilson (2009). Lastly, a discussion of 

the cultural and social aspects of drawing teaching and learning. 

Three Drawing Sites 

 According to Wilson and Wilson (2009) there are three major drawing sites: 

 When children initiate their own drawing activity for their own purposes, we call it the  

first drawing site. When adults assign children to draw, in schools or museums, we term 

it the second drawing site. When a child and an adult, for a period of time set aside the 

status and authority that generally separate the realms of adulthood and childhood, when 

they become near equals and colleagues, and make joint contribution to a drawing we call 

it third site (pg. vii). 

Teachers and caregivers can help support all three drawing sites through creating a space that 

facilitates drawing. Wilson and Wilson (2009) recommend providing free and liberal access to 

various drawing supplies. “A choice of marking tools and a variety of types and sizes of papers 

should be available” (Wilson & Wilson, 2009, p. 12). It is also a good idea to provide time and 
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space for young children to engage in drawing and mark making work.  This work can exist in 

the child’s own worlds or can be collaborative with peers or adults.  

Stages of Drawing 

 Wilson and Wilson (2009) looked across cultures and noticed that drawing development 

often proceeds along a predictable continuum. They do caution that, “although development is 

essentially linear in nature, a child may jump ahead at any time or return to an earlier type of 

depiction” (p. 53). The stages are irregular scribbles, regular scribbles, combining simple 

configurations, figure drawings, a body is achieved, the development of characters, limbs are 

fused to bodies. The irregular scribble stage is when a very young child takes a writing tool in 

hand and just enjoys moving it across the page.  These first attempts at mark making are 

comparable to the babbles of babies and are the learning in action to later more directed written 

communication and drawing. The regular scribble stage included more regular or discernable 

shapes and the child creates meaning through storytelling around the shapes. Due to the abstract 

nature of the shapes, the stories that are told around these pictures can vary and change. In the 

simple configuration stage, children combine the shapes and lines mastered in the regular 

scribble stage to make suns and other designs. When children begin the figure drawing stage, 

they start to create the beginnings of faces. The lines and circles become the eyes, mouth, and 

other features. As the figure drawings progress, they become tadpole drawings. Tadpole 

drawings include a head with legs attached and closely resemble a tadpole. Once students have 

mastered the tadpole drawings, a body is achieved. The body can be implied as a space between 

the legs or as a line near the feet. The development of characters is the next stage where children 

start to develop many types and styles of characters in stories (Wilson & Wilson, 2009). The last 

stage is limbs are fused to bodies. In this stage, the bodies and the arms, legs, and head are all 
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part of one stroke. “At this point that the child is able to show more extreme human actions, such 

as running, falling, and climbing” (Wilson & Wilson, 2009, p, 62). 

 Knowing the stages and how students view drawing can help educators and caregivers to 

best support children’s drawing ability. Wilson and Wilson (2009) offer support and scaffolding 

of children’s drawings in their book Teaching Children to Draw, in the form of questions and 

games. The drawings of children can stagnate if there is not support, modeling, and instruction to 

help them grow. In the next section, I discuss these cultural and social aspects of drawing. 

Cultural and Social Aspects of Drawing 

Much in the same way that more conventional forms of writing involve an oral language 

component, so too does drawing involve oral language. Much in the same way that young 

children learn to speak through interaction with knowledgeable others, so too does drawing skill 

improve with interaction with others. Wilson and Wilson (2009) call these interactions graphic or 

drawing dialogue.  

The drawing dialogue is also an interchange-I draw and then you draw. And, although  

always a serious business to those that participate, graphic interaction has many 

characteristics in common with the best and most spontaneous play (p. 150-151). 

Children are consistently exposed in the modern age with various types of media. The 

world has influence on the child and so it is important for teachers, parents, and other adults to 

helps support and guide the drawing of children. This guidance should be done at the level just 

above where the child currently is and can be guided with modeling or asking questions. Wilson 

and Wilson (2009) offer several suggestions on how to guide children to the next level in the 

drawing continuum in their book Teaching Children to Draw. 
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The act of drawing is like other types of play with language and is a form of written 

language. Playing and drawing are a child’s way of working through their daily lives.  

As a language and mode of communication, art offers children the opportunity to play 

with ideas and generate conclusions about themselves and their experiences. The 

communicative nature of children’s artwork suggests their desire to be heard and 

understood by those around them (Sunday, McClure, & Schulte, 2015, p. 1). 

The making of marks on the page is the active desire to be understood even without the use of 

more conventional forms of writing and should be valued as a form of language. 

Borrowing From Others 

 Much in the same way that children emulate and replicate the oral and written language from the 

models of others, so too do they emulate and copy the drawings of others. This emulation or replication 

can appear in many forms, from the fan fiction-borrowing of existing worlds to the direct copying of 

others' work. Artists have been engaging in borrowing, sampling, or stealing of the work of others 

throughout history and across various art forms. “Children learn to draw from drawings” (Wilson & 

Wilson, 2009, p. 87). It is through viewing the work of others and drawing with others that artists can 

hone and improve their crafts. 

Storytelling Through Drawing 

 Children use their drawings to tell multiple and varied tales. Often children draw and tell 

a story or talk through the creation of drawings. Then add on to or create additional drawings to 

extend or elaborate on the existing narrative. The draw and talk/story tell cycles continue as the 

child works. According to Wilson and Wilson (2009), “drawing, then, becomes the natural 

vehicle for the narrative, in turn, promotes greater quantities of drawings as well as the need to 

create figures and objects with more and more complexity, action, and detail” (p. 113). Children 

use their drawings to facilitate their thinking in storytelling and making sense of the world. 
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Children can be “less concerned with the quality of the drawing than with the invention of the 

story” (Wilson & Wilson, 2009, p.114). The drawings are more of a means to an end-the story. 

 Wilson and Wilson (2009) determined that there are several myth styles that emerge in 

story drawings: origins, growth, quest, trials, creation, failure and success, fulfillment of wishes, 

and natural processes. These myth styles help to frame the stories that are told whether they are 

elaborate and complex or more stilted and fragmented. For children, each picture can be the 

source of a story or the creation of a world. Adults and peers can help in the story making 

process by suggesting creative themes, asking questions, or adding on to the story that is being 

told (Wilson & Wilson, 2009). 

Conclusion 

 My research explored the phenomena of young children’s writing and drawing. This 

study was situated around the Being a Writer program and its issues regarding the 

developmentally appropriate practice of drawing pictures to support young children’s writing. 

Being A Writer is based on the Writer’s workshop model, however, this type of canned 

curriculum is designed to be one-size-fits-all, and rarely does it end up meeting the needs of most 

students.  

The methodology in the next chapter was nested in sociocultural theory and the 

multimodal nature of children’s writing and drawing, and how these are related to the visual 

literacies of books with pictures. The after-school comic club that I developed was deliberate in 

the use of drawing and visual literacies to support the places and spaces that young children often 

work on writing using pictures. In the next chapter, the methodology and the study are discussed 

in more detail. 
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Chapter 3 

Methods 

Purpose of the Study 

The purpose of my research project was to examine the processes involved in the drawing 

and writing of young children and to attempt to create authentic spaces for writing to occur 

within the context of an after-school comics club. I am interested in the processes through which 

young children learn language, especially in drawing and writing. I believe that learning is a 

social process and that through interactions with others, these language skills develop. Children 

are active agents in this language acquisition and have their own stories and points of view to 

share. This written expression includes multiple modalities-drawing, speaking, and more 

conventional forms of writing. It is because of this multimodal communication that I sought to 

determine how books with pictures and visual literacy components would help to create 

authentic writing experiences for young children. The use of their voices in the collaboration, 

conferring, and the use of their artifacts would help by adding to the body of literature around the 

processes through which young children learn to write. The methods that are laid out here were 

designed to provide opportunities for young children to tell their stories and to express their 

agency in the ways they chose to write.  

 My research project utilized an action research methodology. Action research is a 

cyclical process that includes planning, acting on the plan, making observations, and evaluating 

what happened, then creating a new plan and starting the process over (Hendricks, 2017). I was 

concerned about the ways that the writing curriculum that was provided by my school district 

was not meeting the needs of my students. I wanted to supplement the writing program to 

support the writers that I teach in second grade. The use of visual literacy elements was selected 
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because of the alignment between the multimodal nature of children’s writing and the format of 

the books with pictures which was discussed in the literature review.  

 As a classroom teacher, a reading specialist, and through my experiences in the 

classroom, I am responsible for teaching and supporting language arts objectives for other 

teachers and for my students, one of which is writing. Writing is a pervasive skill and impacts all 

other areas of instruction. Students are expected to write about their thinking in reading 

(Landauer, Lochbaum, & Dooley, 2009; Palmer, 2010; Scholastic News, 2015), science 

(Flushman, Parker & Mendoza, 2016; Heuser, 2005; Knipper & Duggan, 2006; Leager, 2007; 

Yore, 2000), social studies (Knipper & Duggan, 2006) and even in math (Freeman, Higgins, & 

Homey, 2016; McCarty, 2008). Even with its importance, children often avoid writing, give 

incomplete thoughts in their writing, or produce writing that does not make sense. These 

observations led me to want to create spaces for young children to write, so that they are learning 

how to communicate more effectively and are given authentic, meaningful, and purposeful 

writing experiences, which has been an issue in the writing programs that have been provided by 

my school district. Therefore, this research is focused on how to improve writing instruction that 

is developmentally appropriate and to create real spaces for young children to write.  

 Multimodal texts have been researched in reading instruction. Most studies focus on 

upper elementary and older (middle school-Pantaleo, 2013A; Pantaleo, 2013B; Rhoades, 

Rhoades, Dallacqua, Kersten, Merry, & Miller, 2015; high school-Oz & Efecioglu, 2015; 

Rhoades, et al, 2015; preservice teachers-Moeller, 2011; Rhoades, et al, 2015; Sabeti, 2012; 

graduate school students-Carter, 2014). Reading and writing are complementary skills and that 

inspired me to question how multimodal texts are being used to support writing instruction for 

young children. The short answer is that there has been little research conducted, or the research 
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that has been conducted was with older students (Cook & Kirchoff, 2017; Pantaleo, 2013A, 

2013B, and 2015), not within early elementary education. This is concerning because many of 

the strategies that young children employ in making meaning through drawing and writing align 

with elements of visual literacies and with books with pictures. Books with pictures and young 

children’s drawings and writing are both heavily dependent on the drawing and the text supports 

the drawing (Calkins, 1994; Dyson, 1989; McCloud, 1994). The use of drawing as a form of 

communication is not honored as communication in the BAW program, which is provided by my 

school district. Drawing is only as a prewriting strategy and only is used for a unit before other 

prewriting strategies are favored. 

Research Questions 

The research questions that will be driving this proposed study are: 1) How does 

incorporating drawing into traditional writing practices create authentic writing experiences for 

young children? 2) How are the elements involved in visual literacy aligned with processes that 

young children naturally employ to make meaning in writing activities?  

Research Design 

My research used a qualitative methodology in action research (Hendricks, 2017; Mertler, 

2017), and was situated in an after-school comic club. The writing program that I created for the 

comic club, data collection, and data analysis were designed to explore the multimodal nature of 

young children’s writing. As discussed in the literature review, young children often engage in 

writing tasks in multimodal ways-talk, gesture, drawing, signs, and symbols. It is the area of 

writing that was the focus of my research, and I had the intent to explore the ways that infusing 

visual literacy instruction of the books with pictures type may create authentic, meaningful, and 
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purposeful writing and drawing experiences for young children and attempt to allow students to 

share their thoughts and worlds with a larger audience.  

Action Research 

Effective teachers consistently strive to address the needs of the students in their 

classrooms. There are several best practices that can be utilized to facilitate this in learning 

settings. These best practices include using authentic and balanced assessment (McAffee, & 

Leong, 1997; Puckett & Black, 2000), specially designed instruction and differentiation (McGee, 

2018; Santamaria, 2009), and through the use self-reflective practice (Lawrence-Wilkes, & 

Ashmore, 2014; Reagan, et al., 1993). This section explores the ways that action research was 

used to combine these best practices in education to address the needs in classrooms, and why it 

was chosen as a methodology for my research. First, I define action research and its purposes and 

goals. Then, I frame the use of action research to address the needs in writing instruction in my 

experience in the classroom. Finally, I explore the plan and how action research was utilized for 

this project.  

What Is Action Research? 

It is important, before moving forward, to define what action research is and is not. 

Mertler (2017) defined action research, “as any systematic inquiry conducted by teachers, 

administrators, counselors, or others with a vested interest in the teaching and learning process or 

environment for the purpose of gathering information about how their particular schools operate, 

how they teach, and how their students learn” (p. 4). One of the key components of this 

definition is that it must be systematic, that is, that there are steps involved. Hendricks (2017) 

describes this systematic approach as being circular and involving plan, act, observe/evaluate. 

This is an ongoing process, and the educator responds to the observations and evaluations by 
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changing and adapting and creating new plans. “The process of action research does not have an 

end” (Hendricks, 2017, p. 2). Like what effective teachers do in the classroom, action research 

includes consistent formative assessment, taking anecdotal notes, and giving feedback to 

students.  

Action research is a methodology that refers to a wide variety of evaluation, 

investigative, and analytical research designed to explore specific organizational and/or 

instructional challenges (Mills, 2018). Action research is typically conducted by educators within 

a school and is directed towards practical solutions to problems identified by school personnel. 

In action research, teachers are self-reflective about the ways that they teach and the ways that 

children learn (Mertler, 2017). Action research is not just embracing new practice without first 

considering if this new practice fits into your classroom or aligns with your goals and ideals. 

“Action research is decidedly not a fad for one simple reason: Good teachers have always 

systematically looked at the effects of their teaching and on student learning” (Mills, 2018, p. 

22). Good teachers are self-reflective, and act based on data and observation. “In the classroom, 

a teacher may rely on instinct to modify instruction ‘on the fly’ if students seem confused or 

uninterested. Or, a teacher may grade an assignment and realize that most students didn’t 

perform very well, take some action to reteach concepts” (Hendricks, 2017, p. 3).  

 Classroom action research is “a form of action research conducted by teachers in their 

classrooms with the purpose of improving practice” (Hendricks, 2017, p. 7). Classroom action 

research has at the heart, the needs of the students and is based on data or observations made by 

the teacher. Making data based educational decisions for instruction is a best practice (McAffee, 

& Leong, 1997; Puckett & Black, 2000). The purpose of this type of research is to improve 

instruction, this is accomplished with self-reflective practice and a willingness to learn 
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(Lawrence-Wilkes, & Ashmore, 2014; Reagan, et al., 1993). There can be collaboration between 

educators, but it is often conducted independently (Hendricks, 2017). “Action research is largely 

about developing the professional dispositions of teachers, that is, encouraging teachers to be 

continuous learners—in their classrooms and in their practice” (Mills, 2018, p. 17).  

Aims, Purposes and Goals 

To conduct action research, I had to reflect upon my practice and develop an area of 

focus that drove the study. As stated, the action research process is cyclical and begins with 

observation and reflection (Mertler, 2017). I noticed that there was an issue in the content area of 

writing in my second-grade classroom, then again when I was a reading specialist, and 

continuing when I returned to the third-grade classroom. The writing program was not meeting 

the needs of many of my students. Many students engaged in drawing longer than the BAW 

program allowed and then the program only suggested that students should use drawing as a 

prewriting strategy. I was also concerned about the things that my students were required to write 

in the writing curriculum provided by the school district, because of the lack of voice and choice. 

These observations lead me to explore developmentally appropriate practice and to start 

designing a plan to create authentic, purposeful, and meaningful spaces for students to engage in 

writing tasks. 

My main goal was to improve the quality of writing instruction, to make it more 

authentic, meaningful, purposeful, and developmentally appropriate, and to create spaces for 

students to express themselves in writing and drawing. Students in my classroom enjoyed 

reading comics and books with pictures from the library. Research studies indicate that 

multimodal texts improved reading ability and motivation (Cimermanova, 2014; Crawford, 

2004; Frey & Fisher 2004; Oz & Efecioglu, 2015; Snowball, 2005) so perhaps this format could 
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impact writing instruction. I began studying the ways that young children acquire expressive 

language ability. Based on the existing research I surmised that multimodal text-books with 

pictures and visual literacy elements would improve my existing writing program. I felt that 

multimodal text-books with pictures and visual literacy elements-could be a way to create 

authentic and developmentally appropriate writing opportunities because of the alignment in 

style to the multimodal writing of young children.  

Designing Action Research 

 I designed a writing program using elements of books with pictures and visual literacies 

to create spaces where young children express their worlds with others and make meaning. The 

writing program was modeled after BAW with WW elements. In designing the writing program, 

I relied on what literature said about how children learn to draw, write, and express themselves in 

written form. The research suggests that there is a heavy dependence on the picture as the main 

mode of communication in the work of young children. This picture first and text support is in 

line with the way that multimodal texts function.  

The writing program that I developed was designed to address the need of young children 

to draw as a form of written expression and to support their more conventional forms of writing. 

The BAW program does offer opportunities for young children to draw but only for the first few 

weeks of the program and then this “prewriting” strategy is replaced with other prewriting 

strategies. Young children need to be able to draw as a large part of their written self-expression. 

(Calkins, 1994, Dyson, 1989, Lindfors, 2008)  

 The writing program that was developed includes the elements WW and BAW including 

mentor texts, mini lessons, writing time, conferring, and sharing. In Table 3, the breakdown of 

the daily lesson structure is provided. These elements are in line with sociocultural theory 
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because the mentor text provides an example and the support from the knowledgeable other 

(Vygotsky, 2012). The author provides the model for the child and the rich discussion around the 

author’s craft can help students to grow as readers and writers. 

Table 3 

 

Daily Plan Outline 

Time Task 

10 mins Hook/Reading of Mentor text 

10 mins Mini Lesson or Shared Writing (Modeling) 

15-20 mins Independent Writing time 

5-10 mins Conferring or sharing 

 

 The writing program that I developed factors in the elements of Writer’s workshop, with 

visual literacy elements and developmentally appropriate writing. Table 4 shows all these 

elements and Table 5 shows the themes of the mini lessons and the mentor texts that were used 

in the writing project to support the work of the young children. The writing and drawing 

included in this project addresses developmentally appropriate writing for young children 

because the creation of multimodal texts provides a purposeful and meaningful product for 

children. The writing and drawing elements of multimodal texts help to create an authentic task 

and the use of pictures and words will help to scaffold the work to meet the needs of the children 

engaging in this research. 

Table 4 

 

Elements of the Writing Program 
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Writer’s Workshop  

Elements 

Visual Literacy Elements Developmentally Appropriate Writing 

Elements 

Mentor Texts Signs and symbols Authentic 

Mini Lessons on skills Speech/thought bubbles Meaningful 

Writing time Lines/shape/patterns Purposeful 

Conferring and sharing Color  

 Typography/font  

 Perspective or point of view  

 Other elements-panels, 

gutters, narrative boxes, 

sound effects 

 

 

Table 5 

 

Lessons Overview 

Lesson 1 

Topic: Introduction 

Book: The Panda Problem 

Lesson 2 

Topic: Line/Shape/Pattern 

Book: Piggie and Elephant (We 

are in a Book) 

Lesson 3 

Topic: Line/Shape/Pattern 

Book: Don’t let the Pigeon 

Drive the Bus 

Lesson 4 

Topic: Color 

Book: Creepy Pair of 

Underwear 

Lesson 5 

Topic: Color 

Book: Creepy Carrots 

 

Lesson 6 

Topic: Typography 

Book: David Gets in Trouble 
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Lesson 7 

Topic: Typography 

Book: Don’t Let the Pigeon 

Stay Up Late 

 

Lesson 8 

Topic: Perspective/Paneling/Color 

Book: Flotsam 

 

Lesson 9 

Topic: Speech 

Bubbles/Thought bubbles 

Book: The Thank You Book 

(Piggie and Elephant) 

Lesson 10 

Topic: Speech 

Bubbles/Symbols 

Book: Mr. Wuffles 

 

Lesson 11 

Topic: Paneling 

Book: Tuesday 

 

Lesson 12 

Topic: Writing and Editing 

Book: That Is Not a Good 

Idea  

Student created Works 

Lesson 13 

Topic: Writing and Editing 

Book: The Book with No 

Pictures 

Student created works 

Lesson 14 

Topic: Publishing 

Book: No David! 

Student created works 

Lesson 15 

Topic: Author Celebration 

Book: Student created works 

 

In table 5 above, the layout of the mini lessons and the mentor texts is provided. All the 

visual literacy components that were discussed in this review of literature are represented in the 

mini lessons and students had time to confer along the way in the writing program and share 

their writing in the author’s chair as part of the Author’s celebration. 

Setting and Demographics 

The setting for this study was the beginning of the school year, second grade students, in a 

middle-class school. All the students that participated in this study were from Lakeside 
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Elementary School in Ocean View school district. Table 6 gives more information about the 

demographics of the student writers that participated in the study. Basic demographic 

information was collected at the beginning of the research such as gender, ethnicity, race, and 

age. 

Table 6 

 

Student Writer Demographics  

Student Pseudonym Age Gender Ethnicity/Race 

Billy 8 Male Caucasian 

Austin 7 Male Caucasian 

Jared 7 Male Two or more races 

Mary 7 Female Hispanic 

Andy 8 Male Hispanic 

Daniel 7 Male Hispanic 

Ryan 8 Male Caucasian 

Karla 8 Female African American 

Sonya 7 Female Two or More Races 

 

Procedures/Instruments 

Participant Selection 

Students were invited to participate in this writing club in several ways. I advertised for the 

club during the morning announcements and emailed the second-grade teachers to promote the 

club in their classrooms. Figure 12 shows the slide that was used for the morning announcements 

and that the teachers used to promote the club in their classrooms. Interested students came to 
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my classroom and received a packet which included, the permission slip, the informed consent, 

student assent forms, and permission to record and take pictures. Students were required to bring 

back the packet to be considered for participation in the study.  

Initially there were eleven initial participants, two students dropped out during the first two 

meetings. The eleven students that participated provided a large enough data pool in the event of 

attrition, which happened, and the nine remaining students had good attendance. 

Figure 12 

 

Advertisement for the Morning Announcements and Teacher Promotion 

 

After-school Writing Program and Comic Club 

The writing program was intentionally designed to meet the needs of students and be 

developmentally appropriate. According to Hendricks (2017),  

if you are conducting a ‘what works’ study, you will create a plan that is based on the  

best practices reviewed in the literature. In the plan, you should clearly describe the plan  
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or program that you will use and its relation to the literature reviewed, and the plan  

should be written with enough detail so that other teacher or administrators can read it  

and use it in their own schools and classrooms (p. 55).  

This program was constructed to follow the WW model but includes mentor texts that 

include the visual literacies associated with multimodal texts which incorporate elements of 

BAW. Books with pictures were selected to model each of these components of multimodal texts 

using books with pictures that were developmentally appropriate for the new second grade 

students. Students were presented with the mentor text, there was a mini lesson on the visual 

literacies associated with this mentor text, students had opportunities to write and draw, then they 

were able to confer or share their work (see Appendix 1). The mini lessons that were delivered 

throughout the after-school comic club are explained in the appendix. The program covered 

several visual literacy elements and was offered at this school as an after-school comics club. 

The club lasted for three weeks, three times a week. The writing club took one and a half hours 

per session. The last day of the club was the Author’s Celebration. Students worked in journals 

and had other materials such as mini dictionaries and personal word walls to assist in their 

writing. All student work was photocopied and scanned as a form of data collection. 

 Since my school utilizes BAW as the writing program, the students were familiar with 

many of the strategies I used in my design. For example, I shared mentor texts, conducted mini 

lessons consisting of either shared writing or direct skills instruction, provided independent 

writing time (talking was allowed because learning is social) and conferring or sharing time (see 

appendix 1). Conferring was done in partners or groups of three. Sharing of work was often done 

using the author’s chair.  
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Data Collection 

I conducted action research, and because of this my project evolved throughout the study. 

To triangulate the data, and strengthen the validity of my study, I collected multiple sources of 

data. These multiple sources included a classroom observation, self-reflection (field notes), 

formative data collection (anecdotal notes), notes and videos from collaborations and conferring, 

videos from the Author’s Celebration, and student work samples.  

Classroom Observations, Field Notes and Formative Data Collection  

   In my research, I worked alone during the after-school comic club, and I reflected on 

my own practice. I took field notes daily after delivery of instruction to help eliminate missing 

data points. I also recorded audiovisual vignettes with students, conferences, and the author’s 

celebration. These areas helped to inform instructional modifications throughout the program. 

Classroom observations were used to aid in my self-reflection, as part of action research, but also 

to determine student’s perceptions while engaging in this writing program. I recorded the student 

writers in short vignettes using the program Screencastify. I used recording when the students 

were engaged in the writing process to employ open listening (Davies, 2011). Davies describes 

open listening as freeing oneself of preconceived notions and being in the moment. The teacher 

researcher was an active observer, not simply passive and watching from a corner. Using 

recording allowed me to listen closely to the student without worrying about writing everything 

that was said down on paper. I was fully able to engage with the student writers and be part of 

the collaboration. 

Open listening means not confining oneself to opinion, or to what one has always 

believed. It involves the suspension of judgment, letting go of the status quo and of the 

quotidian lives embedded in that status quo. It opens for new ways of knowing and being, 



69 
 

 
 

actively resisting closure and being curious about the void of any situation (Davies, 2011, 

p. 127). 

Observations of students and my perceptions were recorded during the study sessions as 

anecdotal notes and after the study sessions as field notes. When I recorded the student 

participants, the video or audio recorded vignettes were transcribed later, instead of taking field 

notes in the moment.  

Formative data collection is the process through which teachers collect data while 

engaging with students, to provide descriptive feedback and move students through the learning. 

“Effective teachers of writing are engaged in an ongoing process of assessing student needs and 

teaching to meet those needs” (Glasswell & Parr, 2009). While I was working with students, I 

collected data through their work and the conversations that they were having with me. It was 

through conversations that I was able to provide feedback and next steps to help the student to 

improve their writing skill. The anecdotal notes that I took while working with children were a 

data collection source, in addition these anecdotal notes were also effective teaching practice. 

(Glasswell & Parr, 2009) 

Student Work Samples 

 The culminating activity was for the students to create a multimodal text of their own and 

then present this work at an Author Celebration. The Author Celebrate created a space for 

students to share their final products with the rest of the participants, adults, and educators from 

the school building. Students were asked to create products that included some of the following: 

a simple character that is easy to draw, a minimum of four panels, include at least two different 

types of borders or frames, have at least two colors, lines, or shapes to convey emotion or 
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movement, use of perspective, speech or thought bubbles, and have different types of fonts to 

convey meaning.  

Collaborations and Conferring 

 Students engaged in conversation in the after-school comic club. The student participants 

made meaning through speech before putting the pencil to paper. These discussions and self-talk 

were a vital source of information and helped to uncover children’s thoughts about their drawing 

and writing (Lindfors, 2008; Vygotsky, 2012). The oral language supported the writing language 

in this study and helped to open a window into the worlds that children were engaged in and 

expressed their general feelings about their work, the study, and other thoughts. I circulated the 

room and listened in on their conversations. These conversations were recorded in brief 

vignettes, and I recorded and took notes as the student participants were conferring with me 

about their writing.  

Data Analysis 

 Once data was collected and transcribed, I analyzed it using provisional coding and open 

coding. Coding in general is “a summative, salient, essence-capturing, and/or evocative attribute 

for a portion of language based or visual data” (Saldana, 2021, p. 5). The data collection points 

are used to find these attributes. Often there are multiple rounds of coding. Saldana (2021) 

describes the coding process as using portions of data from words to whole paragraphs to 

determine themes across data collection points.  

 The decision to use both provisional (a priori) coding and open coding was made because 

of the nature of my research questions and because I wanted to reach data saturation. First, I used 

provisional or a priori coding to look for predetermined themes across the data. “A provisional 

code is one that the researcher creates prior to data collection, based on the problem statement 
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and research questions specific to the study” (Bruscia, 2005, p. 183). I used the research 

questions and the literature review to develop the code used. This process is described later in 

this chapter. Then, I looked across all the data collection pieces to open code the data.  

Provisional Coding 

The research questions that are addressed in this research, involve researched ideas of 

authentic writing, how young children make meaning in writing and visual literacy elements. It is 

because of the body of literature around these topics that I opted to include provisional coding as 

data analysis. 

Provisional coding establishes a predetermined start list of codes prior to fieldwork. 

These codes can be developed from anticipated categories or types of responses/actions 

that may arise in the data yet to be collected. This provisional list is generated from such 

preparatory investigative matters as: literature reviews related to the study, the studies 

conceptual framework and research questions, previous research findings, pilot study 

fieldwork, the researcher’s previous knowledge and experiences, and researcher-

formulated propositions, hypotheses, or hunches. As qualitative data are collected, coded, 

and analyzed, Provisional codes can be modified, deleted, or expanded to include new 

codes (Saldana, 2021, p.216). 

In thinking about the research questions and what the literature already suggests about what 

constitutes authentic writing, I compiled a list of characteristics or codes to look for across the 

various data points that would align with what authentic writing looks like in the writing of 

children. Table 7, 8, and 9 list the a priori or provisional codes that I created before analyzing the 

data points in this study. 
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Table 7 

 

A Priori Codes for Authentic Writing 

Main Code Subcodes 

Voice and Choice Worlds 

Purpose and Audience Author Celebration 

Final Product 

Adults and Educators value and honor student 

voices 

Parental 

Staff/teacher  

Language learning is modeled after real life 

 

knowledgeable other, teacher 

Adult 

peers 

mentor texts 

Variety in writing Developmentally appropriate 

Pictures and words, pictures help to tell the 

story  

  

I used the a priori codes above in Table 7 as I read through the student’s work samples, video 

transcripts, and field notes to determine if any or all these codes were present in these data 

points.  Then I looked across the data points to determine if other codes should be added or 

removed. Research question number two was multifaceted because it dealt with both the 

developmentally appropriate processes through which children develop writing skills and the 

potential role of visual literacy elements in aiding in the development of storytelling by young 

children. It is because of these two main components that I coded for both developmentally 

appropriate writing practices and the visual literacy elements that were part of the writing 

program. These codes are listed in Table 8 and Table 9.  

Table 8 
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A Priori Codes for Sociocultural Processes in Young Children’s Writing and Developmentally 

Appropriate Practices 

Main Code Subcodes 

Using pictures or mark making N/A 

Talking through drawing and writing Collaboration with peers, knowledgeable other, or 

with mentor texts 

Play and Experimentation with 

language 

Improper grammar 

Invented spelling 

Word play-puns or jokes 

Instruction leads to development N/A 

Pictures are less constrained by rules of 

language 

N/A 

 

Table 9 

 

A Priori Codes for Visual Literacy Elements 

Main Codes Subcodes 

Lines, shapes, patterns Movement, feelings, emotions 

Color Mood, emphasis, feelings, emotions 

Typography Mood, feelings, emotions, drama 

Paneling and gutters Movement, mood 

Thought and speech bubbles N/A 

Perspective and fourth wall Emphasis, importance, humor 

Writer’s craft Revising 

Editing 

Publishing 

Presenting-Author celebration 
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I used the a priori or provisional codes listed above to look for themes in the data collected for 

this study.  

Open Coding 

 Open coding is a form of data analysis that I used to look for themes across the data sets. 

I used open coding in addition to provisional or a priori coding to reach data saturation. 

Khandkar (n.d.) defines open coding as “labeling concepts, defining and developing categories 

based on their properties and dimensions” (p. 1). Data was recorded using Screencastify (an 

audiovisual application), then transcribed, finally, I looked for themes that emerged across the 

data collection points. These themes were the codes that helped to determine other information 

that was potentially missed in the provisional coding of the data that had been collected and 

could further answer my research questions. Khandar (n.d.) describes the open coding process 

“The first step in qualitative data analysis is to go through the data (i.e., text) to break it down 

into pieces to examine closely, compare for relations, similarities, and dissimilarities. Different 

parts of the data are marked with appropriate labels or ‘codes’ to identify them for further 

analysis” (p. 2). These codes were the beginning of the data analysis. The next step is to “analyze 

the codes to find the similarities and group them into categories based on their common 

properties” (Khandkar, n.d., p. 2). As I was open coding the multiple data sources (field notes, 

anecdotal notes, videos, and student work samples), I read through all the data points to 

determine if there were any additional codes that were needed to describe the process and 

products that the student participants engaged in and created. The codes that emerged from the 

data were the role of motivation for students, self-efficacy, and student agency. These additional 

codes are explained in detail in the next two chapters. 
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Ethical Considerations 

Consent 

 My research included children, a protected category of people, as participants. Young 

children are not fully able to grant permission to engage in research. I was required to seek 

informed consent to research from the children’s parents, but I sought the assent from the 

children that participated. I made the decision to include a permission from the children that 

participated in the study as a show of respect for the voices of the children as well as respecting 

the agency of the children that were involved in this research. In addition, this gathering of 

permission can help to foster buy-in to the research that was conducted. Both the parents and the 

children were informed about the purpose of this research and given opportunities to ask 

questions and stop participation in the project at any time. Parents were allowed to examine the 

lesson materials before the lessons upon request.  

Participant Protection 

 Student confidentiality and protection was of the utmost importance. All student 

participants were given pseudonyms to protect their identities and they were referred to in all 

findings and discussion by their pseudonyms. As a further protection for the security of the 

students participating in this research. all journals, recording, and video were kept in a locked 

cabinet or in a password protected file on my computer. 

Children’s Voices 

My research for this study was qualitative in nature. Therefore, it was important for me to 

be self-reflective about personal experiences and potential biases that could be present. 

Researcher bias is when researchers find what they want to find. Johnson (1997) says, “that 
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researcher bias is frequently an issue because qualitative research is open ended and less 

structured than quantitative research” (p. 283-284).  

 This research involved me as the instructor of this writing program, this created issues of 

power and could have impacted the agency of the children as participants. It was important for 

this work to mitigate the issues of power and agency between myself and the children that 

participated in this after-school comic club. The purpose of this club was to create spaces where 

children could engage in developmentally appropriate writing. Therefore, it was important 

throughout the study to make the children feel safe to express themselves and to write, because 

writing is very personal. I did not discourage self-expression other than to steer the work toward 

school appropriateness when it was needed (e.g., a student was scaring the other students). 

Spaces created in the writing curriculum to build relationships between myself and the 

children, and between the children themselves. The turn and talk protocol that is employed 

throughout the writing program offers a low-risk space for students to share their thinking before 

sharing with the whole group. In addition, allowing spaces for students to think and speak before 

engaging in writing activities helps to support the oral to written language continuum. The use of 

the author’s chair helps to support the idea that they are writers because they write and provide a 

platform to express themselves in a safe and structured way. Student participants also engaged in 

the Author’s Celebration as a culminating activity at the end of the club. Students were able to 

express themselves and share their stories with adults and peers. The creation of this product to 

share in a specific space increased student self-efficacy as a writer and created an additional 

space as a writer. 

Lastly, collaboration and conferring also allowed a safe space to build capacity in the 

children’s writing. Children had the opportunity during this part of the club to collaborate with 
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their peers and to be provided support and scaffolding in conferring with their peers and myself. 

Both collaboration and conferring provided safe spaces because of the culture and norms that 

were established and maintained when students engaged in these components of the comic club. 

Students were given models for when they were collaborating. They were able to provide 

specific feedback or ask a question to clarify. I followed the same protocol when conferring with 

students and shared my power, as the teacher, to the student. The conferences were a partnership 

between the student and me. I guided the students through how they wanted to write and asked 

questions. I did not tell them what to do, but instead helped them decide what to do through 

asking questions. 

Summary  

 My research explored the phenomena of young children’s writing in the context of an 

after-school comic club. I used action research to explore the writing program to inform my 

practice and to improve the writing curriculum that is provided by the school district. My 

research was systematically designed to include best practices, developmentally appropriate 

writing instruction, consideration of ethical concerns regarding research with minors, and the 

role of agency and power.  

My research included multiple data points and included both provisional coding and open 

coding to look for themes that emerged across the data. After I looked across the multiple data 

sources to look for the provisional codes, it then looked at the data points through open coding to 

reach data saturation. I, then, determined the themes that emerged from all the data sources; these 

themes are discussed in more detail in chapter 4. These codes helped to create a holistic view of 

the phenomena of young children’s writing in the program that I created.  



78 
 

 
 

Chapter 4 

Results 

The first day of the after school “Comics Club,” was very eventful. The participants of 

the club were from two second grade classes. I had arranged to meet the students and their 

teachers out in the bus loop so that we could walk into my classroom together. Once the 

students were collected, we walked up to my classroom and started to get to know each other, 

and I started to establish the routines. Several students whispered during snack that only big 

kids got to do clubs at our school. As I explained the club, two students indicated that they did 

not want to participate, and they were dismissed to call their parents to retrieve them while the 

other students whispered and ate their snacks.  

I explained that we would be reading books and creating our own stories. I read the first 

story and explained what multimodal texts are and how they work-the elements of visual 

literacies and we started our anchor chart. Then I passed out their red folders, pencils, and 

colored pencil boxes. The students were excited to create their own characters and start the 

story boarding process. I, then, followed the lesson plans for each session. I did two lessons per 

session except for the last session-which was the author celebration. 

The author celebration was something that I modified from the original plans because of 

the group of students that were participating in the club. I had originally planned to have the 

students sit at the front and present their work to the audience. However, after thinking about 

the group of students, I decided to change the celebration to more of a salon style where the 

students sat around the room and the adults and other students moved to listen to their stories. 

This change falls in line with the action research methodology. I had a plan but altered that plan 

based on the needs of the students. This change helped even the more shy and reserved students 

to feel more comfortable in sharing because the group of adults was smaller. This helped to 
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ensure that all the authors were able to share their work and see themselves as authors with a 

voice. This shift reinforced the purpose the students had for writing; in that they had a specific 

audience in mind as they were writing. I sent invitations to all the parents, administration, their 

classroom teachers, and the specialist (pe, art and music). All the students’ parents and family 

were in attendance, both assistant principals, and Mr. L the PE teacher. At the end of the 

celebration, Ms. E. gave me a book of thank you notes and drawings from the students in her 

class. It was a wonderful gift. 

The Authors and Their Writing Experiences 

In the next sections, I describe each of the authors, tell their completed narrative at the 

Author Celebration, explain their writing process throughout the club using my field notes, and 

then briefly explain how the author celebration experience was for them. All student work 

samples are available in the appendix. Then, I looked across their work in the program and my 

field notes to answer my two research questions: 1) How does incorporating drawing into 

traditional writing practices create authentic writing experiences for young children? 2) How are 

the elements involved in visual literacy aligned with processes that young children naturally 

employ to make meaning in writing activities?  

Roblox Story: By Austin 

Short Biography 

 Austin is a very shy and quiet child of a teacher. He loves to draw and was able to fill 

many pages with highly creative pictures. He is an average second grade student and when he 

tells his stories through his pictures he speaks at a slow deliberate pace. He stops and touches the 

pictures to help tell his oral stories. His mother is a teacher in the school, and she said that he 

loves to draw which is why she encouraged him to participate in the club. 
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Narrative of Multimodal Text 

“The man is digging a hole with his pickaxe. He climbs down and sees some eggs. Then 

there is a zombie. He defeats the zombie and continues digging. Then he sees a big creature. He 

fights the creature. It was hard. He runs down the tunnel. Finally, he sees a door. He escapes. 

YAY!” (Austin, personal communication, 2022). (The rest of his journal is filled with other 

drawings and stories, but this is the piece that he selected for author celebration.) 

Student Process 

Austin often would sit apart from the other students but only a few seats away from the 

other boys, unlike the other boys that sat together. He would work quietly on his drawings and 

would only talk when one of the other students came and asked him about his work. He worked 

on his “main story” but also created many different other stories in his journal. He opted for a 

wordless story and said that he liked the work of David Wiesner, one of the authors we studied 

that often writes stories with few or no words. Austin was nervous about sharing his work at 

first, but he decided which piece to share and then he relaxed a bit. 

Author Celebration 

 During the Author Celebration, Austin sat toward the back of the room. His mother was 

the first person to which he shared his story. As the afternoon proceeded, he became more 

relaxed and looked like he became more comfortable in talking about his writing. He shared not 

only his finished story but was able to talk through his other pictures and stories in his folder. He 

had started several different stories in addition to his finished product. 
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Eggnored: By Ryan 

Short Biography 

 Ryan is an active and imaginative young man. He stands taller than the other students and 

because of that he commands attention. He speaks with a slight lisp and enthusiastically tells 

intricate tales of far-off places and involved plot points. Ryan would often confer with the other 

boys to add more drama to his pictures and storyline 

Narrative of Multimodal Text 

“Chapter 1: The Crash 

Hey, how is the power going? How is it? The wrong wire is cut so, and that goes down, 

causing them to crash.  

Chapter 2: The Monster 

These are the monsters on the planet. Then he sees one of them. One of them goes under 

him and bites him, and he says. NOOOO! The monster-GULP! I’m up here foxy! Foxy thinks ‘I 

need to tell Susy’ He needs a new shirt. Oh! Siren got eaten. 

Chapter 3: Homerun 

Fine! A few weeks later… 

I finished the ship. ‘I’m tired.’  They get to go home. Foxy says, ‘We’re home.’ The End?” 

(Ryan, personal communication, 2022) 

Student Process 

Ryan throughout the project said that he wanted a funny title for his story. He would 

come in every session and sit at the “boy’s” table. He would draw and then talk a bit. The boys 

would often “steal” each other's ideas or ask their club mates to show how they did that. He 
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would work the entire writing time adding details or color to his pictures. Several times a session 

he would need his colored pencils sharpened.  

Author Celebration 

 Ryan sat near the window in my classroom during the author celebration. He was eager to 

share and asked me multiple times if it was 3:30 yet (the time when we expected guests). He was 

very anxious before the guests came and seemed to calm as the afternoon progressed. He told his 

story as he pointed to each picture. He smiled as he told his story and explained the different 

elements that he used to show emotion or movement. 

The End of Your Life By: Daniel 

 Short Biography 

 Daniel is a slightly mischievous student and throughout the project he would push the 

creative line to see what he could “get away with” artistically. Daniel has an easy confidence and 

often during writing time he would move around the room to talk to and look at other students’ 

work. He would ask questions such as, “How did you do that?” or “Can you show me how to 

draw that?” He would also share his work with other students, and both ask for and offer 

feedback for the work that they were doing. 

Narrative of Multimodal Text 

“The character started a fire and says, ‘Oh no!’ Then the fire is there with him walking 

away. He says oh yeah! (Points to policeman) ‘Put your hands up!’ Behind him is a rocket ship. 

He says NOOOOO! Then he is scared and says what do I do now? He bends backwards and 

then; he went back to Earth. Then he says oh no I’m done for, I guess. He dies and says 

NOOOOOO! And then he is at the police station, if you fold it right here you can see it says you 

are finally caught. Then he is in jail. Then he says, “you are a Booboobutt.” ‘Can I have a shovel 
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please?’ ‘Yes,’ he has the shovel now. (He is the worst security guard ever) then he starts 

digging and digging. He digs a hole out. Then he says thank you for telling me that the prison 

guard is a Booboobutt. Then he says, My rocket ship! Then he goes back to earth, and then he 

says home sweet home. The End?” (Daniel, personal communication, 2022). 

Student Process 

Daniel sat with the boys and would work in short bursts of focused attention and then 

jump from his chair and walk around to the other boys to see what they were doing. He would 

talk to himself and the other boys about his creative decisions and would mention the elements 

he would add to his story. I am making these lines to show he is moving, or I am using red here 

for emotion. While I would read the mentor texts, he would point out elements and was one of 

the first to notice when the “fourth wall” was broken. He would incorporate both elements from 

the mentor texts, but also elements from his friends’ work as well. 

Author Celebration 

 Daniel sat in my teacher chair on the carpet area for the Author Celebration. He sat with 

confidence the entire time and would invite the audience of adults to sit in chairs that he had 

arranged around his chair. He shared his finished product with the adults and then invited 

questions about his work. He looked and acted like a published author. It was clear that he 

enjoyed the attention and was proud of the work that he had done. 

The Two Loud Pigs By: Mary 

Short Biography 

 Mary is a happy and quiet student. She enjoyed creating new characters as she was 

working. She would sit with the other girls, and she would work very quietly only talking if the 
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other girls-initiated conversation. She has a large extended family, and her siblings are known for 

being bright and gifted students. 

Narrative of Multimodal Text 

“Jeney was eating and Lesu was sleeping. One night a tornado hit and Jeny and Lesu did 

not know. ‘UH OH!’ ‘AAAAAAA!’ ‘Can you not tell on me?’ ‘Muhahaha!’ She is playing 

music, but the notes are wiggly because she doesn’t know how to play. Huh? Oh, this is so fun! 

Huh? Mom has a red face. ‘You are grounded!’ The End” (Mary, personal communication, 

2022). 

Student Process 

Mary sat with the girls mostly. She would stand to draw, hunched over her work, and 

would often ask for me to sharpen her pencils or how to spell a word. Most of the words that she 

wrote included invented spelling-Jeney for Jenny and Lesu for Lisa. She would laugh at her own 

writing and would delight in the trouble that the “Two Loud Pigs” caused. Through the story 

boarding process, she did struggle at first to find a solution to her problem of the two loud pigs. I 

would ask and prompt her to tell me what would happen if it was real life or what do you think a 

logical consequence would be.  She finally settled on the pigs being grounded by their mom. 

Author Celebration 

Mary set herself up at my small group kidney table near the back of the room. She 

rehearsed her story before the guests arrived and has a more “polished” presentation of her work. 

She read the story and pictures fluently and with expression. She paused at the end for questions 

or comments from her audience and her family stayed to visit with her for most of the 

celebration. Mary’s parents asked if I was going to offer more sessions of the club later in the 

year. They shared that Mary was very happy and excited to be part of the club! 
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Minecraft: Survival Mode By: Jared 

Short Biography 

 Jared started the club with naughty behavior, He would often push the envelope with his 

pictures and character development. In the first few sessions, created very “scary” creatures with 

many legs, sharp teeth, and large devil type horns. He shared these drawings with the other boys, 

and I received a parent complaint about the nature of his vivid and scary drawings. Once, I 

reminded the group that we were at school, and he decided to create a fanfiction for Minecraft. 

He wanted to throw away or hide his previous drawings, but we did save them in his folder. 

Narrative of Multimodal Text 

“Minecraft: Survival Mode. One Day we were mining. Then we saw zombies, so we had 

to use our swords. My brother was crying. Then, we got in the house. Then, I started knocking 

on the door. Then it started getting glitched. Then I got a new ability to get glitched. Then I was 

just scaring zombies off. Then they were actually my friends. And then they had a sword, and he 

was taking pain. Then when I gave him the sword he said, ‘NOOOOOOOOOOO!’ Then we 

started going off in a rocket, we visited the iron golem, then I was so sad that I died. Then I 

whacked that zombie with a big sword. Then this zombie here has a rock on its head that when it 

falls down it will break. Then all of these are electrocuted. In this picture, there were zombies, 

and one of them spotted me being glitched, and he has a thought bubble…then I was fighting the 

king zombie. Then there was a bomb that came down onto a spring, which will bounce it right 

back up to the zombie planet. As soon as we went to sleep, boom someone got captured. Then he 

started to get glitched. Then he asked for a shove and the police said No. Then he just magically 

disappeared. I drew lines to show he disappeared, and he was so surprised, and I drew lines here 

to show that with his surprised face. Then he went to sleep but didn’t know that there was a 
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pressure block under the bed. And if he hits that TNT, boom. then that's all” (Jared, personal 

communication, 2022). 

Student Process 

From the beginning, Jared pushed the boundaries both socially and in the work he did. He 

sat with the boys. He would copy the work of the mentor author or of the boys that sat around 

him. We discussed being inspired by other people’s work and that it is not copying if you do it in 

your own way. Once he learned that you can be inspired by other’s work, he started using that 

terminology while he worked. He would work standing up and would draw a bit and then walk to 

see and talk to the other boys about their work. He used bits and pieces from the other boys' 

work in his final project and enjoyed creating scary or over-the-top characters to get a reaction 

from the other boys. 

 Author Celebration 

Jared sat at a group of desks near the classroom window. He asked me before the 

celebration began to help him organize his writing as he had taken it apart and it was not in the 

correct order. I helped him with this and then he asked me to hide his “scary” drawings in the 

back so that no one would be scared, and his mom would not be upset. Jared would greet his 

guests and the other parents and then tell his stories. 

The Robbers By: Sonya 

Short Biography 

Sonya is a bright and bubbly second grader. She would walk with a bounce in her step 

and was a child that smiled easily. As we started the club, she would grin slyly as she talked 

about the antagonists in her story, small creatures that steal from people. I would tell her it 
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reminded me a little of the story The Borrowers, except in that story they were only borrowing 

things not stealing. Sonya enjoys drawing elaborate pictures with color! 

Narrative of Multimodal Text 

“The Robbers-characters: Hart, Cloud, Splat (big characters) and Pat and Bad (little 

characters) 

‘Don’t worry Cloud, I’ll pay for you,’ says Splat. Cloud is crying, ‘I do not have any 

money.’ ‘I don’t either.’ the others say. Hart says, ‘I am mad!’ ‘Why?’ says Splat. ‘Because I do 

not have no money!!’ She is in her room now. She is crying on her bed. ‘WAAAAAAAA!’ The 

little people have been stealing the money. They feel bad because the big people are mad and 

sad. The little people give the money back. All of the big people say thank you! ‘Thank you!’ 

‘Thank you!’ Hart says, ‘Do you want to be friends?’ They all say, ‘YES!’ Then they all have a 

party! The end!” (Sonya, personal communication, 2022). 

Student Process 

 Sonya sat with the other girls and worked with great focus. She was able to create her 

own world of characters using basic shapes. Her story dealt with misunderstandings of the little 

characters not knowing that taking money from the big characters would make them sad. She 

would talk through her writing and drawing about how the little characters were not trying to be 

mean, they were just borrowing the money. Sonya used lines and color to show the emotions of 

her characters and the paneling happened mostly as pages in her book. 

 Author Celebration 

Sonya sat at a group of desks near the door. She continued working on her story as the 

guest arrived. She had her colored pencils and her folder laid out on the tables so that she could 

show and add color to her work as she shared with her audience. 
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Sunny and The Mad Cloud By: Karla 

Short Biography 

Karla was a very imaginative young lady. She came into the club with an idea of the story 

she was going to tell. She used triangular paneling for her work, and she would often rush 

through her drawings because she wanted to be the first to finish. Every session she would say 

that she was “done” but would continually add to it. She had several chapters at the end of the 

comic club. 

Narrative of Multimodal Text 

“This one says, ‘The bully is pushing her off the monkey bars.’ And this one says, 

‘mommy I have a booboo.’ ‘Who did that?’ ‘A bully’ ‘Sorry’ she says. And then she is crying in 

her bed. (Then she pointed at the pictures.) This is Sunny’s bed, and this says, ‘this is my home, 

get out.’ ‘sorry’ ‘I don’t like you.’ Then they became friends. ‘I’m sorry Sunny.’ ‘it’s ok’ Then 

they go to college, and they get married. And they have four kids, and they have a mansion. Then 

the kids have a bully. And he says, ‘That's a yucky sandwich.’ ‘Hey that’s mean’ Then he drops 

her food. ‘Hahaha! Bye cry baby! This one says-Why are you here? Because I live here. Sorry. I 

do not like you. She is knocking on the door. He doesn’t want the kid; I mean the parent to know 

that he is a bully to her. Then I don’t know what I did here. Then she said I need to hug my 

squishmellow. Then she said get away. I do not like you. The dad was listening. She said please 

go away. Then the mom comes in, ‘What is wrong?’ The bully broke the door. ‘Why are you 

here?’ ‘Because I can, and I care.’ ‘Go AWAY, did you hear me?’ Now he is hacking into her 

YouTube channel. I am so mad. Now she is throwing darts at her dart board. Part 2 coming soon 

from KT” (Karla, personal communication, 2022). 
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Student Process 

 Karla sat with the other girls in the club. She was the student that was quick to make 

connections between stories that we read or to point out the visual literacy text features that we 

were studying. Every session she would say that she was finished, but then she would 

continually add more to her story. She used triangular paneling in her text. She decided to write a 

bully story as well. While she was drawing, she would talk about what she was doing, and she 

would ask for feedback and advice from the other girls and myself. She would often ask me how 

to spell words for her story. 

Author Celebration 

Karla sat at my teacher's desk during the celebration and had gathered several chairs 

around her for people to sit. She told her story like a teacher would, holding the papers so that 

her audience could see the art and words and then pointing to the words as she read. She told me 

during the celebration that she felt like a “real author” and that she was going to continue her 

story at home. 

The Big, Big Bully By: Billy 

Short Biography 

Billy was one of the two students that did not come from Ms. E’s room. He was friends 

with the other boys in the club. He has an abundance energy and was a student that just had a 

natural confidence and charisma. 

Narrative of Multimodal Text 

“This is the front cover here. (Student points at front cover) The setting is at recess, and 

he punches him. Then he is falling down, and he says, ‘Nooooo!’ Then the other guy laughs. 

Then he gets his friend to splash him then, he is all wet. ‘Hahaha’ Then he said, ‘Fine, I'll stop.’ 
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With angry eyes! Then he says, ‘Call me Jojo.’ Then they start playing together. So, they worked 

it out” (Billy, personal communication, 2022). 

Student Process 

Billy sat with the boys and Billy would talk the entire time that he worked. He also 

moved around the groups of students at the tables to see what they were doing. He ended up with 

parts of other students' stories but did create his own version of a bully story. 

 Author Celebration 

During the Author Celebration, Billy sat near Daniel on the carpet area of the classroom 

and shared the author experience. He spoke quickly about his story and would show his work as 

he talked. He would answer questions about the story and his artistic choices. He seemed to 

become more relaxed as the celebration went on and was able to slow his storytelling down a bit. 

Sonic the Hedgehog: Robo Eggman’s Revenge By: Andy  

Short Biography 

Andy was perhaps the most excited about the comic club. His family supported his 

interest by creating little comic notes for his snacks. His father is a published author in his own 

right. He was the student that was still writing and adding to his work during the author 

celebration. He and his father requested being able to participate in other versions of this club if I 

offer it again. 

Narrative of Multimodal Text 

“ SSSSSSonic 

Chapter 1: 

Sonic and Tails are walking on planet Sonic. They see Robo-egg man and he is running away. 

He says, ‘Never!!!’ Tails says ‘Ug!’ Robo-egg man laughs, ‘HeHeHe!’ Sonic and Tails are on a 
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trap. Robo-egg man pushed the button, BOOM! Sonic and Tails start falling and fall for a long 

time! I made this part black because it is really dark in the tunnel. Finally, they land but they are 

not in the same tunnel. Tails yells for Sonic, ‘Sonic!’ I drew lines around this to show it is loud 

and goes all the way up the tunnel! Meanwhile in Eggman’s secret lab. Eggman is working on a 

machine and thinking, ‘I need more animals. Where are my robots? I hope that Sonic and Tails 

didn’t defeat them.’ 

Tails builds a machine to look for Sonic and animals on the planet. Tails drops the machine and 

falls down! 

Chapter 2: 

Sonic is in his rolling form and zooming around in the tunnels looking for Tails. He stops 

sometimes to yell, ‘Tails!’ Finally, they see each other. (I drew the lines to show that they saw 

each other.)  They team up and are able to find Robo-Eggman’s Secret Base. Both Sonic and 

Tails ‘GASP!’ at the vehicle that Robo-Eggman has created. It looks like a giant drill. Robo-

Eggman is nervous and starts pushing buttons in the vehicle, Beep Boop. The vehicle revs up 

‘Zroom’ and Sonic and Tails launch themselves at the vehicle. The vehicle stops moving. 

Roboeggman tries the controls, then there is a bright light! Both Sonic and Tails are shocked and 

surprised! RoboEggman is really big now! ‘HAHAHA!’ He throws metal balls from his chest at 

them. Tails has a plan and tells it to Sonic. They both smile. Tails quickly pushes some buttons 

and there is another bright light. Robo-Eggman is small now. He is really angry. Tails makes the 

balls fly back to Robo-Eggman and Sonic starts to fight with Eggman. He is pushing buttons on 

his suit. Finally, after a battle with buzzing and zapping. Eggman is defeated. He yells, 

‘NOOOOOOO!’ as his suit powers down. Sonic and Tails hug each other. The End.” (Andy, 

personal communication, 2022). 
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Student Process 

Andy was excited about the club from the very beginning. He would listen intently 

during the mentor text reading, and he would work to tell his story using the new drawing skills. 

He built his storyboard slowly and would talk with the other boys and me to help him plan the 

story. He worked all the way up to the day of the author's celebration on his story. He told me 

that he had more that he wanted to write, and I am sure that he did more writing on his own after 

the club was over. 

 Author Celebration 

Andy sat at the safe seat in my classroom near the farthest corner of the room. He worked 

on his story and pictures more to “finish” before he was ready to share what he wrote. He told a 

long elaborate story about Sonic and the evil Robo Eggman. He had two chapters to his story and 

had planned to continue the story after the club was over, which he did. He spoke and read about 

each of the panels in his text slowly and explained his artistic and creative choices. His father 

approached me to ask a bit more about the research associated with the club and indicated that 

Andy was excited throughout the project and wished that everyday was club day. He asked me if 

I would continue the club or offer more sessions later.  

Findings Relative to Research Questions 

The two research questions were the driving force of the a priori codes that I developed. 

The first research question was focused on authenticity, and therefore I returned to my definition 

of authenticity from Chapter 2. This definition helped to create provisional codes and themes. 

Then using these themes, I looked back on the students' work, their process throughout the 

project in my field notes, how they participated in the author’s celebration, and the students 

themselves.  
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While thinking about the second research question, it was important to revisit what 

processes that the literature supports as natural processes for young children in writing spaces 

and hold that against the visual literacy elements that were explored in this project. That is, what 

do they naturally do and what were they taught to do, then what did they do? 

Research Question 1 

 The first research question asks about the ways that this writing program did or did not 

create authentic writing experiences for young children. The table below shows the a priori codes 

that I selected. Then, I take each code and look at the data to determine if that evidence of 

authentic writing was a part of the data I collected. 

Table 10 

 

A Priori Codes for Authentic Writing 

Main Code Subcodes 

Voice and Choice Worlds 

Purpose and Audience Author Celebration 

Final Product 

Adults and Educators value and honor student 

voices 

Parental 

Staff/teacher  

Language learning is modeled after real life 

 

knowledgeable other, teacher 

Adult 

peers 

mentor texts 

Variety in writing Developmentally appropriate 

Pictures and words, pictures help to tell the 

story  

 

Voice and Choice 

 Throughout the project, students were given the agency to create whatever characters and 

storylines that they chose to write about and to create both real and fictional worlds in which to 
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situate their work. All the students chose to work within fictional worlds. Of the nine student 

participants three chose to work inside a pop culture world (read: fan fiction). These worlds 

were: Roblox, Minecraft, and Sonic the Hedgehog. Of the nine students, six chose to create their 

own world. These stories were “Eggnored,” “The End of Your Life,” “Two Loud Pigs,” “The 

Robbers,” “Sunny and the Mad Cloud,” and “The Big Bully.” The students were agents in the 

story telling of their work, but would collaborate with both the other students, but also myself as 

their instructor. The students engaged in storyboarding throughout the writing process and were 

encouraged to confer with the other students and myself. When students asked me what to do, I 

would ask questions to guide them to their own choices, such as: What would make sense here? 

What would your character do in this situation? How can the visual literacy elements that we 

have studied help you tell the story more effectively?  

Purpose and Audience 

 The purpose of this project was clear from the first session, that each student participant 

was expected to create a multimodal product during two plus weeks. There was a list of criteria 

that I encouraged them to add to their work. See Figure 13 for the anchor chart poster that we 

added two throughout the project and as we learned more about visual literacy elements. 

Figure 13 

 

Visual Literacy Element Suggestions for Final Product 
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Students were also informed in the first sessions and throughout the project that there was 

going to be an Author Celebration at the last session of the club where we would invite their 

parents or guardian, administration, staff, and their classroom teachers to join us in celebrating 

the work that they had been doing. This also helped to create a real purpose and an audience for 

their work. Students were excited and a bit nervous about the Author Celebration and because of 

this I made the decision to change the format of the author celebration to more of a salon style 

where the adults and participants could travel to the different areas of the room to listen to the 

authors instead of putting the students “in the hot seat.” 

Adults/Educators Value and Honor Student Voices 

 The main way that adults valued, and honored student voices was a common thread 

throughout the study and among the student participants was the support of the parents and 

classroom teachers for the students to participate in this study. All nine students had parental 

involvement and support to try the club. In addition, of the nine students seven were from one 
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second grade classroom, the other two were from another second-grade classroom. One of the 

students was the child of a teacher in the school. All the parents, at one point or another along the 

course of the study told me that the students were incredibly happy and excited to participate in 

this club and wished that everyday was comic club day. The parents would follow up with me at 

the end of each session when they were picking up their child to see how it went and to 

encourage their child. The two classroom teachers would often stay after school and pop in to 

support the student writers. 

 Author celebration was the culmination of their challenging work, and all parents came to 

listen to the student authors’ stories. All the parents moved around the room to listen to all the 

stories and provide feedback to students. My field notes from the author celebration provided 

evidence of all the student authors relaxing over time-even the most nervous or shy students 

eventually showed more confidence as the celebration continued. During the celebration, besides 

the parents and myself, two of three administrators attended, one of the classroom teachers, the 

art teacher, and the PE teacher.  

Language Learning is Modeled After Real Life 

Language is acquired through the modeling of writing and other language skills. The 

writing club was structured around this understanding and assumption that young children need 

models in which to emulate. This assumption was the rationale behind the use of mentor texts 

and opportunities for collaboration and conferring with both peers and I as the instructor. As I 

looked across the students’ work samples and my field notes themes emerged that is supported 

by literature.  Students will copy or “be inspired by” the work of others-including their peers.  

When looking across the student work samples and my field notes there is evidence of 

students using the work of the teacher-me, the work of their peers through collaboration, and of 
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using inspiration from the mentor texts. In my modeled writing, I wrote about bullying, out of 

the nine student writers two of them chose to write about bullying and others played with 

bullying as a theme of their story before settling on other storylines. The boys that sat together, 

had similar use of the word NOOOOOOO! (See Figure 14).  

Figure 14 

 

Student Samples Using a Version of “No” 

 
In their writing, and during their discussions at the table they would say it dramatically (See 

Figure 14). Five out of the six boys used the dramatic “no” in their writing leaving only Austin 

of the boys to not use it, but his work was wordless. None of the girls used NOOOO in their 

writing but they sat separately from the boys and developed their own dramatic typography. 

Lastly, there is evidence of students using mentor text styles in their writing and drawings. Mo 

Willems and David Weisner were favorites of the students, and this is evident in the ways that 
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the students used lines, and shapes in their writing after we read Wilems books. Students used 

the heavy squiggly line over the head from Pigeon to show that characters were upset. Lines 

were used like in Elephant and Piggie as well. Austin was inspired by Weisner to write a 

wordless story. Daniel used the “naughty” word BooBooButt and that was directly from the story 

The Book Without Pictures that I had read the day before the author 's celebration (see Figure 

15).  

Figure 15 

 

Excerpt from The Book with No Pictures (Novak, 2014) and Daniel’s work 

 
Many of the student authors decided to end their story with a version of the end or the end? (see 

Figure 16).  

Figure 16 
 

Student Samples Using “The End” 
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Jared was the most inspired but other’s work. In his writing he borrows being glitched 

from “Wreck It Ralph” in which a character “glitches” and it becomes their superpower just like 

the protagonist in Jared’s story (see Figure 17).  

Figure 17 
 

Jared’s Glitching Character 
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He borrows the rocket from Ryan and Andy who both had rockets in their stories (see Figure 18). 

Figure 18 

 

Rockets Left to Right Jared, Ryan, and Andy 

 
 He decided to write a Minecraft story, but he borrowed the digging scene from Austin’s Roblox 

story (see Figure 19). He borrows the police and shovel scene from Daniel (see Figure 20). He 

borrowed the line style and shapes above the heads of characters (see figure 17) from the 

Elephant and Piggie story we read in The Thank You Book (Wilems, 2016). 

Figure 19 
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Jared’s “Digging a Tunnel Scene,” Andy’s Tunnel Scene, and Austin’s Digging Scene 

 
Figure 20 

 

Jared’s Shovel and Jail Picture, Followed by Daniel’s Police and Shovel Pictures 

 
Variety in Writing 

 Throughout the project the student authors had one main objective, to create a 

multimodal text on a topic of their choice with characters of their choosing. However, there were 

other opportunities for students to write collaboratively with me. I modeled storyboarding with 

my own topic. Together we created both the invitation for the authors celebration and the 

program for our author celebration. They helped pick the font, style, and graphic/pictures for the 

other pieces. This was another way to model real purpose for writing and added to the variety of 

the writing that we engaged in during the project.  
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 During the first few sessions, students engaged in character development and story 

boarding work. Storyboarding was the main strategy for prewriting along with drawing. Most 

students began the storyboarding process and then once some details were in place, they opted to 

have their drawings tell the stories (see Figure 21). Out of the nine student authors, three did not 

complete the storyboarding process. One student author (Andy) used pictures to help him 

storyboard his writing. 

Figure 21 

 

Examples of Storyboarding 
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Student writers were also given long periods of time to collaborate with their peers and 

myself in drawing and writing activities. The student’s drawings helped them to tell their stories 

orally, beyond what was written on the page, and they often told more using the pictures, 

pointing, and elaborating on a plot point. There are several examples across student work of 
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where they would explain a color or line choice. They engaged in the real practice of the author's 

craft and used metacognition about why they made the artistic choices that they did. Table 11 

shows some examples of the ways that students leveraged their drawings to elaborate on the 

writing and drawings that they completed. Some students used the pictures to tell more of the 

stories that they created, and some explained their artistic and creative choices. 

Table 11 

 

Examples of Drawings as Vehicles of Storytelling or Author's Craft Discussions 

Student Work sample Student elaboration 

Austin 

 

Everything he said about his 

work was based on the 

drawings-wordless 

Ryan 

 

“These are the monsters on 

the planet. Then he sees one 

of them (points at the red 

line). One of them goes 

under him and bites him” 

(Ryan, personal 

communication, 2022). 
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Karla 

 

“This one says, ‘the bully is 

pushing her off the monkey 

bars.’ And this one says, 

‘mommy, I have a booboo.’ 

‘Who did this?’ ‘A bully’ 

‘sorry,’ sorry she says. And 

then she is crying on her bed 

(then she points to the 

pictures)” (Karla, personal 

communication, 2022). 

Daniel 

 

“The character starts a fire 

and says, ‘oh no!’ Then the 

fire with him walking away. 

He says, ‘oh yeah!’ (Points 

to policeman) ‘Put your 

hands up!’ Behind him is 

the rocket ship. He says, 

‘NOOOOO’” (Daniel, 

personal communication, 

2022). 
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Mary 

 

“She is playing music, the 

notes are wiggly because 

she doesn’t know how to 

play” (Mary, personal 

communication, 2022). 

Jared 

 

“Then he just magically 

disappeared. I drew lines to 

show he disappeared, and 

was so surprised, and I drew 

lines here to show that with 

his surprised face” (Jared, 

personal communication, 

2022). 

Sonya 

 

“She is in her room now. 

She is crying on her bed. 

‘WAAAAA!’” (Sonya, 

personal communication, 

2022). 
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Billy 

 

“The setting is recess, and 

he punches him. Then he 

falls down, and says, 

‘Nooooo!’ the other guy 

laughs. Then his friend 

splashes him, then he is all 

wet. ‘Hahaha!’ Then he said 

‘fine, I’ll stop’ with angry 

eyes! Then he says, ‘call me 

Jojo.’ Then they start 

playing together. So, they 

worked it out” (Billy, 

personal communication, 

2022). 

Andy 

 

“Sonic and Tails start falling 

and fall for a long time! I 

made this part black because 

it is really dark in the 

tunnel. Finally, they land 

but not in the same tunnel” 

(Andy, personal 

communication, 2022). 
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Research question 2 

 The second research question explores the relationship between what young children 

naturally employ when engaging in writing tasks and the ways that multimodal texts leverage 

specific elements to tell stories. In chapter 2, there are in-depth definitions of the ways and 

processes of young children’s writing and detailed explanations of the various visual literacy 

elements that are used in the coding below. There will be a combination of a priori coding and 

open coding of the student’s work and my field notes in the results sections that follow. 

Natural Processes and Developmentally Appropriate Practice 

  First, I will discuss the results of the a priori codes for processes in the writing of young 

children and those developmentally appropriate practices. Then, I will discuss the a priori codes 

for the writing program itself, with specific examples of the types of visual literacy elements. 

The table below shows the a priori codes for each part of this research question. 

Table 12 

 

A Priori Codes for Natural Processes in Young Children’s Writing and Developmentally 

Appropriate Practices 

Main Code Subcodes 

Using pictures or mark making N/A 

Talking through drawing and writing Collaboration with peers, knowledgeable other, or 

with mentor texts 

Play and Experimentation with 

language 

Improper grammar 

Invented spelling 

Word play-puns or jokes 

Instruction leads to development N/A 

Pictures are less constrained by rules of 

language 

N/A 

 

Using Pictures or Mark Making 
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 As discussed in chapter 2, when children engage in writing activities, they use a 

combination of pictures-both concrete and abstract and written support. Often early in the 

development of writing skill, drawing pictures comes first and is the vehicle through which the 

story is built and told. In this study, all students used some combination of pictures and words to 

tell a story. All the students used the pictures or details from the pictures to elaborate on the story 

they created.  

There were varying levels of word support in the student authors' work. Austin told a 

complete story through pictures and oral storytelling. The other student writers Ryan, Daniel, 

Billy, Andy, Mary, Jared, Sonya, and Karla used a combination of pictures, words, and oral 

commentary to tell their stories. The pictures helped to drive the entire storytelling experience 

and many of the students referenced their pictures by pointing and elaborating on their own 

author's craft. 

The Role of Collaboration and Thinking Through the Writing Process 

The role of collaboration in the work that young children do was discussed in chapter 2. 

However, throughout this project the role of oral expression to aid the production of written 

products was evident. The children sat in gendered groups of their own creation. Austin sat near 

the boys but isolated himself of his own choosing, but he would engage in quiet self-talk or 

respond with the other boys would walk over to him. It was clear from my field notes on student 

processes that talking through what they are drawing and collaboration with peers was an 

important part of their work to write. 

This collaboration involved their peers through conferring and collaboration, through the 

knowledgeable other, who was me, to help guide them when they were stuck or needed help 

spelling words or storyboarding and using mentor texts. There is evidence across the student 
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authors’ work that they borrowed from their peers. These were discussed in more detail earlier in 

this chapter. 

Play and Experimentation with Language 

The research supports the use of word play in young authors. Often this can present as the 

use of improper grammar or with invented spellings. In the final products of the student author’s 

there is some evidence of students using improper grammar, however-most students used proper 

grammar when they orally told their stories. Some students used invented spellings. Table 13 

shows student work examples of drawing and writing that support this play and experimentation 

with language. 

Table 13 

 

Examples of Student Work Across the Drawing to Conventional Writing Continuum 

All drawing no words Developing conventional 

writing skill 

More conventional writing 

skill 
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 In honoring pictures as forms of written communication as well, I looked at the students’ 

drawings in the stages of graphic development for children. Day and Hurwitz (2012) describe a 

simplified version of these stages which include three stages: manipulative stage (age 2-5 years), 

symbol making stage (6-9), and preadolescent stage (10-13). The student authors in this study fit 
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into the symbol making stage and were able with instruction in visual literacies to add to the 

symbol making in their work. 

Visual Analysis 

A major component of the comic club was the use of picture books that used visual 

literacy elements. The figure below is the anchor chart that was used during the project to help 

students to remember and served as an aid in their writing. It was my hope as the club progressed 

that the student participants would utilize these elements in their writing. The next section 

examines these elements and the a prior codes (see Table 14) used to look for evidence across 

the student writer’s work and my field notes. Figure 22 shows the anchor chart of these visual 

literacy elements that was compiled as the student writers worked through the club. 

Table 14 

 

A Priori Codes for Visual Literacy Elements 

Main Codes Subcodes 

Lines, shapes, patterns Movement, feelings, emotions 

Color Mood, emphasis, feelings, emotions 

Typography Mood, feelings, emotions, drama 

Paneling and gutters Movement, mood 

Thought and speech bubbles N/A 

Perspective and fourth wall Emphasis, importance, humor 

Writer’s craft Revising 

Editing 

Publishing 

Presenting-Author celebration 

 

 

Figure 22 
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Visual Literacy Elements Anchor Chart 

 

Lines, Shapes, Patterns 

 Student authors were instructed on lines, shapes, and patterns early in the club’s lessons 

in the first and second sessions. The books that were used to highlight this element were We are 

in a Book (an Elephant and Piggie book) and Don’t Let the Pigeon Drive the Bus both by Mo 

Willems. There were other examples of lines in other books through the comic club. Out of the 

nine student authors, all nine used lines, shapes, and patterns to show emotion, movement, or 

other forms of communication. The tables below (Tables 15-20) breakdown the type of element 

used, how it was used, and why it was used. I have also included example from the mentor text 

that correlate to the ways that the students used these elements. 

Table 15 

 

Examples of Lines, Shapes, and Patterns in Student Writing 

Student 

pseudonym 

Example Emotion/movement/other 
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Austin  

 

To show movement 

Ryan 

  

 

To show line of sight and movement 
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Daniel 

 

To show emotion 

Mary 

 

To show the sound of the piano 

Jared 

 

To show emotions and movement 
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Sonya 

 

 

 

To show emotion and movement 

Karla 

 

To show movement, emotion, and 

line of sight 
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Billy 

 

To show movement-falling down 

Andy 

 

To show emotions 

Color 

 In lessons 4 and 5, the student authors were introduced to the concept that color is used to 

denote feelings or emotions of the characters, but it can also be used to accent an object, or it can 

add to the drama of the story. The books that were selected to support these concepts were The 

Creepy Pair of Underwear (2017) and Creepy Carrots (2012), written by Aaron Reynolds, 

however, there were other examples of color that were peppered throughout the other stories 

chosen for this project. Color was addressed again with the book Flotsam (2006) by David 

Weisner. Out of the nine participants, all students used color to either denote feelings or 

emotions, accent an object, or to help create drama in the story. Four used red to denote the 
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feeling of anger, four used color to accent the different character or to accent fire (the only use of 

color in their work). Table 16 shows these elements and how and where color was used. 

Table 16 

 

Examples of Color in Student Writing 

 

Student pseudonym Example Feelings and 

emotions, Accent, 

drama 

Austin 

 

To accent the fire 

Ryan Used color for the characters To accent each 

character 

Daniel He used mostly red To add to the mood 
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Mary 

 

To show emotions-

anger 

Jared 

 

To show emotions-

anger 

Sonya 

 

To show emotions-

anger 
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Karla 

 

To show emotions-

anger 

Billy 

 

To accent the different 

characters  

Andy There was a color for each character To accent the different 

characters 

 

Typography 

 In lessons 6 and 7, the student authors learned the concept that typography or font choice 

can be used to denote feelings or emotions of the characters. The books that were selected to 

support these concepts were David Gets in Trouble (2002) by David Shannon and Don’t Let the 
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Pigeon Stay Up Late (2006) by Mo Willems. Although these two books taught the concept, there 

were other examples of how the font or typography chosen can help to convey the emotions and 

feelings of the characters. Size, color, and boldness of the typography were discussed and 

explored in this comic club. Out of the nine participants, seven students used special typography 

to convey the feelings or emotions of characters. One student chose to write a wordless text, and 

one student used the same style of text throughout their work. Of the nine students, four students 

(all male students) used the “NOOOOOOO!” Two students used a version of AAAA or AHHH! 

Table 17 shows these elements and how and where student writers used typography. 

Table 17 

 

Examples of Typography in Student Writing 

Student 

pseudonym 

Example Mood, feelings, 

emotions, drama 

Austin Wordless no example  

Ryan 

 

feelings 
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Daniel 

 

feelings 

Mary 

 

Added to the 

storytelling 



126 
 

 
 

Jared 

 

 

Drama and emotions 

Sonya 

 

Feelings and 

emotions 

Karla No special font  
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Billy 

 

Feelings and 

emotions 

Andy 

 

To show surprise 

 

Panels and Gutters 

 In lessons 8 and 11, the student authors learned the concept of paneling and gutters to 

denote the movement in the characters and how our brains fill in the action between the panels. 

The books that support these concepts were Flotsam and Tuesday both by David Weisner. 

Although these two books taught the concept, there were other examples of how the paneling and 

gutters chosen can aid in the movement and action that takes place in multimodal texts. Out of 

the nine participants, nine students used paneling and gutters to denote movement. Three 

students used the page as a panel. Table 18 shows how the students used paneling and gutters in 

their work. 
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Table 18 

 

Examples of Paneling in Student Writing 

Student 

pseudonym 

Example Mood or movement 

Austin 

 

Movement 

Ryan One page was a panel movement 

Daniel 

 

movement 

Mary One page was a panel Movement 

Jared One page was a panel Movement 
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Sonya 

 

movement 

Karla 

 

movement 

Billy 

 

movement 



130 
 

 
 

Andy 

 

Movement 

 

Thought and Speech Bubbles 

Thought and speech bubbles happened throughout the mentor texts selected for this comic club 

project. However, direct instruction of these elements occurred in lessons nine and ten. The 

mentor texts used were The Thank You Book (A Piggie and Elephant book) (2016) by Mo 

Willems and Mr. Wuffles (2013) by David Wiesner. Out of the nine participants, all nine students 

used a thought or speech bubble to denote a character speaking or thinking about the storyline or 

actions in their stories. One student chose to write a wordless text; however, he used a thought 

bubble with symbols to denote the character’s feelings. Table 19 shows how each student used 

thought and speech bubbles in their work. 

Table 19 

 

Examples of Thought or Speech Bubbles in Student Writing 
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Student 

pseudonym 

Example Dialogue or self-

talk 

Austin 

 

Self-talk 

Ryan 

 

Dialogue 
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Daniel 

 

Dialogue 

Mary 

 

Dialogue 
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Jared 

 

Dialogue 

Sonya 

 

Self-talk 

Karla 

 

Dialogue and Self-

talk 
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Billy 

 

Dialogue 

Andy 

 

 

Dialogue and Self-

talk 
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Perspective and the Fourth Wall 

The concepts of perspective in drawings and the use of the fourth wall or more 

specifically, the breaking of the fourth wall existed throughout the mentor texts selected in this 

project. Perspective can draw attention to or emphasize characters, or actions in the text. Some 

authors used perspective to “zoom into” focus on a character’s reaction or onto an important 

object. Perspective lessons happened in lesson eight with the book Flotsam (2006) by David 

Weisner. Of the nine students that participated in this study only two male students used 

perspective in their work. One used a zoom out to show movement and one used a zoom in to 

emphasize the character’s buttons malfunctioning. Table 20 shows how some students used 

perspective or fourth wall elements in their work. 

The breaking of the fourth wall involves the character or the narrator talking directly to 

use the reader. This can act as a conversation between us the reader and the book itself. This 

concept of breaking the fourth wall was first introduced in lesson one with the book The Panda 

Problem (2019) by Deborah Underwood. In this study, none of the students used the breaking of 

the fourth wall. 

Table 20 

 

Examples of Perspective or Breaking the Fourth Wall in Student Writing 

Student 

pseudonym 

Example Emphasis, 

importance, humor 

Austin none  

Ryan none  



136 
 

 
 

Daniel 

 

 

emphasis 

Mary none  

Jared none  

Sonya none  
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Karla none  

Billy none  

Andy 

 

 

Emphasis and 

importance 

 

Writer’s Craft 

 Throughout the project, there was discussion and direct instruction about the ways that 

the mentor text authors created their stories and the elements that they used to move their stories 

along. Also, as part of the instruction on writer’s craft there was work done in the areas of 

revising, editing, and what it means to publish their work for our author celebration at the end of 

the project. The mentor texts for revision and editing were The Book with No Pictures (2014) by 
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B.J. Novak and That Is Not a Good Idea (2012) by Mo Willems in lessons twelve and thirteen. 

Students used an editing checklist and peer to revise and edit their work. Students were to offer a 

compliment and ask questions throughout the project when they were sharing their work. It was 

through this conferring and collaboration that students were able to revise and edit their work for 

clarity. Publishing was taught in lesson fourteen with the book No David (1998) by David 

Shannon. I added this book to the pre-planned lesson because the students had gotten used to the 

routine of mini lesson and book, then writing time.  

Author’s Celebration 

 The type of research associated with this study was action research, because of this I was 

able to make changes based on my observations of the students and how things progressed 

throughout the project (Hendrick, 2017). One of the places that this came into play was the 

procedures involved with the author celebration. The students shared their work in a salon style, 

where they sat around the room and the guests came to them instead of sharing at the front of the 

room in the author’s chair. The shift in style allowed the students to share their work multiple 

times but in a smaller setting. This allowed all the students to feel more comfortable and 

increased their confidence and self-efficacy. 

 The author celebration offered additional opportunities for authentic writing experiences. 

Students engaged with me to create the invitations to the author celebration (see Figure 23). They 

helped to decide the font, lay out, and what information we should include. This is an example of 

writing with a real purpose for a real audience, and as we worked together, we were co-creators 

of meaning (Calkins, 1994).  

Figure 23 

 

Invitation to Author Celebration 
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 In addition to the invitations, students also helped to create the program for the day of the 

author celebration. They engaged with font selection, helped decide on the pictures to be 

included, and the format of the title and authors’ names. This is another example of writing for a 

specific, authentic, and meaningful purpose (Calkins, 1994; Lindfors, 2008). See Figure 24 for 

an example of the program. 

Figure 24 

 

Author’s Celebration Program 
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Open Coding 

 To reach saturation of the data, I open coded the data in addition to the provisional or a 

priori coding. While looking across the data points, other themes emerged such as the written 

and drawn works as the role of motivation, self-efficacy, student agency, and third spaces. The 

codes that emerged from the data are in Table 21. 

Table 21 

 

Open Codes that Emerged 

Codes Subcodes 

Motivations Safe space to share 

Participation  

Self-efficacy and Agency N/A 

Spaces Third Spaces 

 

 

Motivation 

Student motivation to write was a theme that emerged when looking back over the 

student work processes and the data collected from the Author Celebration. As opposed to the 
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writing I have experienced in the traditional classroom setting, there was never a struggle to get 

the students to write. In addition, students told both their parents and me that they wished that 

everyday was a “Comic Club” day. Data was inconclusive in identifying whether this motivation 

was driven by the nontraditional approach of the project that valued art and pictures as equal 

forms of communication. Students wrote and shared their work with their peers and with adults 

at the Author Celebration and were not hesitant to do so. In addition, students used the skills 

learned in this club beyond and after the research. Sonya used the visual literacy elements in a 

public service announcement that she created for Girl Scout, Students from the club used some 

of these elements in holiday cards they created for me, and Andy created his own sequel to the 

multimodal product that was created for the comics club. All of these examples are included and 

explained in more detail in the implications section of chapter five. 

The structure of the multimodal texts and visual literacy elements has a motivational 

aspect for reluctant readers and writers. There is a perception that there is less reading or writing 

to engage in because the pictures do more of the communication. There is less pressure to spell 

the words correctly or to have appropriate syntax. Pictures are free of the social conventions of 

written language and are more open to interpretation and discussion. The work that students 

engaged in through this comics club emphasized the process over the product. This lack of 

pressure to perform, freed students to engage in the pleasurable activities of drawing and talking 

or sharing with peers. This club helped to create spaces where student writers wanted to engage 

in the writing process and felt comfortable enough to share their worlds (Mackenzie & Versov, 

2013). 

 During the Author Celebration, as I was walking around and talking with the parents and 

the authors, there were several moments where I was asked if I would be offering more sessions 
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of the club. Both the parents and the students expressed sadness that the club was ending and that 

they wished everyday was comic club day. All nine of the students that chose to participate in 

this study attended all sessions, with no absences. The students were self-selected and the work 

that they engaged in was something that they chose. These are also factors that could contribute 

to the motivation of the students that participated in this research project. 

Self-efficacy and Student Agency 

 Self-efficacy was a theme that emerged and was particularly evident in the Author 

Celebration. Students saw themselves as authors and carried themselves in such a way to look as 

authors. Writing self-efficacy has long lasting impacts not only on the student’s feelings about 

writing but can impact the length and quality of timed writing tasks (Graham, Harris, Kiuhara, 

and Fishman (2017). “Self-efficacy for writing ideation, centres (sic) on writers’ beliefs about 

their abilities to produce and elaborate upon ideas” (Zumrunn, Broda, Vrier, & Conklin, 2020, p. 

582). 

The style of the Author Celebration allowed the guests to come and sit, listen to the 

stories, and ask questions. Throughout the project. I treated the students as the author and they 

were encouraged to write and tell their own stories. I told the student writers, you are the author 

and so you must decide what happens in your story. If the students were stuck, I would ask 

questions to help them make their own decisions about their writing. I did not tell them what to 

write. Students were able to be agents of their own and make their own decisions regarding 

creative and story elements. Figure 25 shows the children at the Author Celebration. Many of the 

student authors looked relaxed and comfortable in their role as Author. As the time went on, they 

sat back in their chairs and shared more openly with the guests that had arrived. 

Figure 25 
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Author Celebration Pictures 
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Spaces 

 Wilson and Wilson (2009) define the drawing spaces as drawing sites: 

 When students initiate their own drawing activity for their own purposes, we call it the  

first drawing site. When adults assign children to draw, in schools or museums, we term  

it the second drawing site. When a child and an adult, for a period of time, set aside, the  

status and authority that generally separate the realms of adulthood and childhood, when  

they become near equals and colleagues, and make joint contributions to a drawing we  

call it third site drawing (p. vii) 

Students worked in the school setting which is typically a second space. However, the structure 

and the style of their work and products, the departure from typical classroom norms and procedures, and 

the structure of the multimodal texts that were created moved this project from second spaces to third 

spaces. “Third space is understood as an ambivalent space or a site of subversion, where those interacting 

within it create authentic new experiences” (Cinquema, 2015). Students worked together collaboratively 

to create their final products and through the work of story boarding and storytelling. They were able to 

move and talk as they wished. This is a departure from the more traditional classroom setting. In a 

traditional classroom setting, students are directed to write first and then draw their pictures, are told to 

work quietly and to stay in their seats. In this study, students were encouraged to move, talk, and draw to 

support the stories and worlds that they created.  

 The structure of the direct instruction portion of the club sessions supported second spaces, 

however there was a shift in the space once students began their “independent” work-if it can be called 

that. Most of the students co created or collaborated both with their peers and with me. “The third 

pedagogical site is inclusive rather than exclusive, it is ambiguous rather than structural” (Wilson, 2008). 

I was able to shift from the authoritative teacher role to a co writer with the students as I worked on my 

own project. I shared the power of writing and encouraged students to act as the expert in the stories and 

worlds that they created. I was able to shift between the roles of teacher and co creator to foster a third 
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space during our writing time. The students’ folders included different types of paper (lined and copy 

paper), their storyboards, and their own pencils and colored pencils. The students also had access to 

personal dictionaries and the pencil sharpener throughout the club. Other students would offer support 

and advice throughout the club-whether it was how to spell a word, what plot twists should the characters 

encounter, or what colors or other visual literacy elements to use. Students created a space in the work 

time that didn’t adhere to the strict norms of the typical school experience.  Some students created 

additional characters or drawings that were not used in the final products that were shared in the author 

celebration. Jared has a gallery of secret pictures that would not have been allowed during the school day 

because they were “too scary.”  These secret pictures are in the appendix. 

Summary of the Results 

 In this chapter, I examined the data collection pieces to determine if creating multimodal 

texts created authentic writing spaces and if these elements aligned with the ways that young 

children make meaning of their worlds. While looking through the data, I was able to find 

evidence that student authors used the elements of visual literacies in their writing and drawing 

throughout the project. Not only did the student authors use visual literacy elements to tell stories 

but they also created their own worlds using their pictures and sometimes words. The student 

authors also applied the skills learned in this club beyond the club. 

 Student authors also used collaboration and talk, both self-talk and peer talk, to work 

through the storytelling process (Lindfors, 2008; Vygotsky 2012). Students worked and talked 

throughout the process, but also during the Author Celebration. The students were able to tell the 

stories they created plus they added on details using the pictures that they created. The additional 

conversation and exposition were a result of the pictures that helped to tell their stories beyond 

what was written on the page (Brooks, 2005). Collaboration and making meaning were 
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supported by the literature review (Brooks, 2009; Laroche,2015; Lindfors, 2008) and was found 

in the data sources. 

 In this chapter, I discussed the two research questions and how the data was analyzed 

through both provisional (a priori) coding and open coding. I examined the themes that were 

preselected in the provisional codes related to authentic writing practices for question one and 

the codes that related to visual literacy elements and developmentally appropriate writing 

practices for question two. Then, I discussed the codes that emerged through open coding and 

gave support for these additional codes through the data collection sources. 

 The role of pictures and the importance of drawing for students was a key component of 

the research that I conducted as well as the roles of collaboration and social spaces. Students 

collaborated through the drawing and writing activities and these components of talking and 

drawing added to the storytelling and world building of the student authors. The author’s craft of 

young children is in the drawing and writing activities in which they participate. Young children 

must be given the space and time to think through storylines and world building while drawing 

and writing. These components were important in the work that they did. 
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Chapter 5 

Conclusions, Interpretations, and Recommendations 

 Over many years, writing scores have been declining according to standardized testing in 

the state of Virginia (VDOE, 2022). This is not just a localized issue in early education. 

“Declining writing ability has been a mounting concern for those involved in secondary and 

higher education. Some believe the quality of student writing is worse than ever before, while 

others question whether a ‘golden age’ of academic excellence truly ever existed” (Carter & 

Harper, 2013, p. 285). Decreasing writing ability is pervasive around the country (Carter & 

Harper, 2013) and world (Thomas, 2020), has been a topic of research since the 1970’s (Della-

Piana, Odell, Cooper, Endo, 1976; Dieterich, 1977) and writing is a skill that takes time to 

develop (Anning, 1999; Calkins, 1994; Grainger, et al., 2008). For young children, writing and 

drawing are the processes to make meaning in the world (MacKenzie & Verseov, 2013). 

This decline in writing ability and performance has been exacerbated by the Covid 19 

pandemic (Crosson & Silverman 2022; Daniels, 2020; Tarkar, 2020). Even before the pandemic, 

these writing declines have been linked to the lack of pedagogical knowledge of teachers on the 

best practices and developmentally appropriate practices for teaching writing (Sandholtz, & 

Ringstaff, 2014). New information about the ways that the brain processes written information is 

becoming available all the time.  Often, teachers are so bogged down with maintaining the status 

quo that they rely heavily on the expertise of program specialists that design instruction. 

Unfortunately, the writing programs are not updated to meet the new information that is coming 

out all the time (Graham, 2019).  

There is also a feeling among teachers of discomfort around writing themselves or they 

can feel that there is not enough time in the day to effectively teach writing in favor of other 

tested material (McMaster, et al., 2020). It was this crisis in writing instruction that led me to 
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research the phenomena of writing, especially the writing of young children and how to best 

improve my own craft as a teacher, but also to impact the ways that writing is taught and 

supported by other teachers. First, I looked at best practices for teaching writing and this led me 

to think about the best practices that were developmentally appropriate for my students at the 

time, second graders. I had to think about what I believed about instruction and how children 

learn. I believe that learning is social in nature and that informed the study that I developed. 

Sociocultural theory is the main concept through which all this work is viewed. The work of 

children is play and it is through this play that they learn about the world around them. Children 

learn through talking, playing, and collaborating with peers and knowledgeable others to make 

meaning in the world (Calkins, 1994; Dyson, 1989; Lindfors, 2008; Vygotsky, 2012). 

Developmentally appropriate writing is nesting inside this social nature of learning for 

children. There are many overlaps in what constitutes developmentally appropriate writing and 

the social nature of learning. According to Spear-Swerling (2006), there are many components to 

effective writing programs. These components include: 

include basic mechanics and conventions of writing (e.g., handwriting, spelling, 

capitalization, punctuation, and sentence structure); content aspects of writing that 

involve conveying meaning (e.g., vocabulary, elaboration of detail, and the quality, 

clarity, and organization of ideas); and, especially beyond grade two, higher-level 

cognitive processes involving planning and revision of writing. Explicit, systematic 

teaching of specific writing skills---such as correct letter formation, capitalization of 

proper nouns, elimination of sentence fragments, and use of descriptive words---is very 

important, as are opportunities to practice and apply learned skills in writing sentences 

and paragraphs (Spear-Swerling, 2006). 
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These skills must be taught explicitly and in a systematic manner for students to fully understand 

and to be able to apply these skills for effective and clear writing. Learning from a 

knowledgeable other is at the heart of sociocultural theory. It is the mentor-student relationship 

that moves students forward in their skill development. In the research I conducted, I sought to 

answer two questions: 1) How does incorporating drawing into traditional writing practices 

create authentic writing experiences for young children? 2) How are the elements involved in 

visual literacy aligned with processes that young children naturally employ to make meaning in 

writing activities?  

Results Summary 

 The research centered around the phenomenon of the ways in which young children 

write. The study was conducted as part of an after-school club with lessons designed to instruct 

students on various visual literacy elements. Students were tasked with creating their own piece 

of writing or drawing during the club and students were encouraged to confer and collaborate 

with their peers. Data was collected using various methods including student work samples, field 

notes, video recordings of some sessions and the author celebrations. The data was both 

provisionally (a priori coded) and open coded in an attempt to reach data saturation. These 

methods and results are explained in more detail in chapter three and four. 

 Using the data that emerged through the coding process, all students created a piece of 

writing that included visual literacy elements, with one student creating a wordless product. The 

first research question related to authentic and developmentally appropriate writing. The student 

writers used pictures and words, or only the pictures tell the story with word support much in the 

same way that multimodal texts work. Students demonstrated all the various visual literacies 

elements in their work, words, and collaborations with their peers and me. The author celebration 
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was an opportunity for students to recognize the work that they had done and to receive feedback 

from myself and other adults and peers.  

 In research question two, I was looking both at socioculturally and developmentally 

appropriate processes and visual literacy elements and I was looking to connect the two 

concepts. While I was looking across the data for evidence of developmentally appropriate 

processes my codes were to look for evidence: of using pictures or mark making to convey 

meaning, collaborations or talking through drawing and writing this collaboration was with 

peers, myself as the instructor, and with mentor texts, play and experimentation with language 

this showed up as improper grammar, invented spelling, word play-puns and jokes, and that 

pictures are less constrained by the rules of language. The second part of the research question 

related to the use of visual literacy elements. The codes that the literature supported were: The 

role of visual literacy elements: lines, shapes, and patterns to convey movement, feelings, 

emotions, color to convey mood, emphasis, feelings, emotions, typography to convey mood, 

feelings, emotions, drama, the use of paneling and gutters to denote movement and mood, the 

use of thought and speech bubbles to show dialogue and to tell the story, the use of perspective 

and the fourth wall to show emphasis, importance, and humor, and writer’s craft which includes 

revising/editing, publishing, and presenting which included author’s chair and author celebration. 

 The writing program was designed to allow for self-efficacy, and this was evident in the 

day-to-day club activities, students saw themselves and the author and this culminated in the 

author celebration. Students were motivated to participate in this club because it was self-

selected and they were able to opt out, which is not an option in regular education. Ideas of 

motivation with this student could be in the way that the curriculum and the lessons were 

centered around less traditional ideals of what writing is and how students were allowed to 
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express themselves. Students were treated as agents in their own right; they made all creative and 

artistic choices for their stories. I was merely there as a guide. Students collaborated and stole 

i.e., were inspired by the work of others-both their peers and the mentor texts. 

Conclusions  

Question 1 How does incorporating drawing into traditional writing practices create authentic 

writing experiences for young children? To determine the answer to question 1, I looked at the 

components of what makes authentic writing for children. I coded and looked to determine 

evidence of authentic writing in the work that students created and the processes in which they 

engaged. The creation of multimodal texts as part of this club were authentic writing. The 

students created stories and told them using pictures with (or without) word support.  

 Looking across the data points, there was evidence of the social nature of learning. The 

students in the after-school club engaged in talk, play (especially with words), and collaborated 

(Calkins, 1994; Dyson, 1989; Lindfors, 2008; Vygotsky 2012) with each other to create their 

own stories and their own worlds. Throughout the club students sat in self-selected groups and 

talked both to their peers and to themselves as they wrote and drew their stories. There was 

evidence of word play with the title “Eggnored” by Ryan and with the invented spelling of Jeney 

(Jenny, and Lesu (Lisa) by Mary.  

There are multiple examples of students collaborating and stealing from each other and 

from the mentor texts. The data supports this type of collaboration, Laroche (2015) noted that 

drawing he observed in elementary school is often done as a group. This was also the phenomena 

that I observed in this study. Students would look at their peers’ work and either copy it or copy 

and elaborate on it. The students in this study did see this copying or inspiration from their work 
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as collaborative and respectful just as the students in Laroche’s study did. There were no fights 

or disagreements about other students copying their work.  

Students would also model how they made their characters or discuss their process as 

they were working. This aligned with the work that Thompson (2000) did in which two boys in 

an art program would switch roles of teacher/student depending on the medium taught. One 

student, Andy, was seen by the group as a good artist and the other students would come to him 

for artistic advice, he would go to the other boys in the club or myself for help in story creation.  

Self-talk also played a role in this study and is supported by the literature (Dyson, 1989; 

Lindfors, 2008; Thompson 2000; Vygotsky, 1962; Vygotsky, 2012). The students in this study 

would talk the entire time they were working whether it was to themselves, to me, or to their 

peers, they were talking about what to draw, what color to pick for a picture, what should happen 

to their characters, and what should the characters say or do. 

 The creation of worlds was a theme that emerged from the data. All the students chose to 

work within fictional worlds. Of the nine student participants three chose to work inside a pop 

culture world or fan fiction (Wilson, 2021). These worlds were: Roblox, Minecraft, and Sonic 

the Hedgehog. Lindfors (2008) discusses in her work the borrowing of other works to situate the 

setting of the story, this is called fan fiction. Of the nine students six chose to create their own 

world. These stories were Eggnored, The End of Your Life, Two Loud Pigs, The Robbers, Sunny 

and the Mad Cloud, and The Big Bully. The creation of worlds in the writing of children is 

supported by literature (Calkins, 1994; Dyson, 1989; Lindfors, 2008). In each of the worlds that 

students wrote about, they all included some elements from the mentor texts that were used for 

this study. The ways that children engaged in written communication in this study emphasized 

the use of picture first and story later. Calkins (1994) explained in her work that children will 
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draw exclusively instead of engaging in more traditional or conventional writing. This study 

sought to embrace the drawing that is often preferred by children and leverage it to create spaces 

for children to express themselves and tell stories. 

 Self-efficacy was evident throughout the club and especially at the Authors Celebration. 

In the creation of their worlds, they had social capital and saw themselves as authors. This aligns 

with the work of Dyson (1989) in which the worlds which children create are the social circle 

that they navigate and use to make sense of the world around them. The use of a sociocultural 

approach in this study gave power and agency to students to be meaning makers and the children 

were about to select and shape their own worlds. (Ring, 2006). The collaboration and agency of 

the students lead to greater self-efficacy and feeling of authorhood. It was through the children’s 

interactions and use of prior knowledge that they were all able to create a product to share at the 

author celebration (Brooks, 2009). 

  The framing of this club as a Comics Club, honored drawing as a form of 

communication and created the space for students to use this written communication without 

shame. Allowing students the space to collaborate, talk and play with language and stories, 

honored the students in the club as authors and meaning makers in their own right. I, as the 

instructor and researcher, shared my expertise as a knowledgeable other and used the mentor 

texts to support the instruction the students received as part of their club experience. These 

aspects all align with sociocultural theory (Anning, 1999; Mahn, 1999; Papandreou; Thompson, 

2000; Vygotsky, 2012) and are supported by best practice in writing instruction (Calkins, 1994; 

Lindfors, 2008, Spear-Swerling, 2006). Sociocultural theory suggests that learning takes place in 

a social setting and the role of knowledgeable others helps to move language and learning along 

to proficiency in these skills. 
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 In thinking about the role of authentic and purposeful writing, was this club situated 

within authentic and purposeful writing? Authenticity in writing is situated on purpose (Lindfors, 

2008). Calkins also emphasizes the importance of purpose in writing. This club was situated to 

create a multimodal product by the end of the club. The purpose was to have a piece of drawing 

and writing that told a story to share with an audience of their peers and adults from their life. 

The role of conflict and topics such as bullies emerged from the students. These are authentic 

experiences that children must overcome in real life. How do they deal with problems and what 

are the solutions to these problems? Students worked through and thought about solutions to the 

problem and conflicts that they created for their stories. 

Question 2: How are the elements involved in visual literacy aligned with processes that young 

children naturally employ to make meaning in writing activities? As I have stated before, the 

writing of young children and the ways that multimodal texts tell stories are aligned. The picture 

drives the story telling with word support. This process of drawing first was supported by the 

study I conducted. The children spent the bulk of their writing time in creating pictures and then 

deciding when and if there needed to be dialogue to move the story along.  

The first session of the club involved students creating characters that could be used in 

their stories. Vygotsky (2012) explains the process of drawing for young children and a move 

from drawing first and then assigning meaning to planning and then writing. The use of drawing 

first and then storyboarding was an attempt to meet students where they were in the continuum 

of drawing and writing and help to support their planning. This study included storyboarding to 

help students plan out the main story elements before they did the work of composing. The 

storyboarding helped students so that they would not get “stuck” when writing. In the 
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storyboarding process, students were encouraged to draw, or write in the boxes. An example of 

the storyboard is included in the appendix. 

 This study supports the idea that drawing, and writing are complementary skills and that 

both are used to tell stories of children’s own designs (Calkins, 1994; Mackenzie & Veresov, 

2013). Students that participated in this club were able to utilize both pictures and words to tell 

their own stories and to develop their own plots with problems and solutions. The students spent 

the bulk of their time creating pictures in their work (Dyson, 1989; Lindfors, 2008, Marten et al, 

2012). 

 The second main component of question two deals with the visual literacies involved in 

the use of multimodal texts. The students were able to demonstrate their understanding of visual 

literacy elements that can facilitate the stories they were telling in this project. All students used 

some type of line or shape to indicate feelings and movement. In this study, all students were 

able to use color to denote feelings, mostly anger, or to emphasize an object. Typography and 

font were also used by all but one of the students mostly to show feeling and most of the boys 

used the large type NOOOOOO! Perspective and point of view were more difficult skills and 

therefore few students used this in their work, in addition, it was introduced later in the lessons. 

Students that used thought and speech bubbles in their work, except one. There was also 

evidence of paneling and gutters for the student work samples. All student work is available in 

the appendix. 

Interpretations 

Consequences and Implications 

 The consequences of these results are that students did engage in authentic writing that 

did impact the writing that they completed as part of their participation in this club. Although 
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improvement in writing ability could have been impacted by the work done in this study, that 

was not a focus and is beyond the scope of this project. As the months after the project ended, 

some of the students involved in the study have continued to use the visual literacy elements that 

were taught as part of the club. Sonya used her skills in Girl Scouts to create a public service 

announcement about helping others in times of severe weather, see Figure 26 below. Andy has 

also continued working on his own multimodal text at home and he has told me about his work 

outside the club multiple times in the hallways in passing. In addition, I received handwritten 

holiday cards from some of the students that participated in the comics club, and they used the 

visual literacy elements from the club in their cards (see figure 27). Many of the students that 

were involved in the club have asked me in the hallways when the next club will start.  The club 

developed a safe place for students to create stories. 

Figure 26 

 

Sonya’s Public Service Announcement for Girl Scouts 
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Figure 27 

 

Holiday Cards from Comic Club Students 
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 Based on the research that I conducted and the themes that emerged from coding the data 

points, there is a strong indication that the use of visual literacy elements did create authentic 

writing spaces for young children. The children that participated in the club were able to create 

writing and even beyond the club were able to continue to use the skills that they acquired within 

the club’s activities. It is supported by both the literature and my research that students’ drawing 

did help them to tell their own detailed stories and create their own worlds or to borrow already 

created worlds (fan fiction).  
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 These findings can help to modify or enhance the boxed curriculums as either an 

extension or as a scaffold for students to support where students are in their writing development. 

For drawing to be seen as a form of written communication, there must be a shift in teacher and 

curriculum creators' mindset to honor drawings as writing as well. This will require support from 

above the school or even the district level.  

 The research I conducted changed my own practice after this study. I was clear that 

collaboration was important for the work of children. I purchased several types of flexible 

seating for my classroom and during independent practice, I attempted to create a third space for 

my students to allow movement, talking, and encouraged using visual elements across the 

disciplines. In English language arts, I encouraged students to take “sketch notes.” Sketch notes 

involve drawing pictures of plot points in fiction or main idea/topics for nonfiction. In Math, I 

directly taught, modeled, and encouraged drawing the picture for word problems or problem 

solving. In Science and Social Studies, we drew pictures to help support content and vocabulary 

learning.  

Limitations 

One of the limitations of a provisional code methodology is the bias of finding what you 

are looking for in the data points. “Researchers should exercise caution with Provisional Codes. 

A classic fieldwork saying goes, ‘Be careful: If you go looking for something, you’ll find it,’ 

meaning that your preconceptions of what to except in the field may distort your fact-finding yet 

interpretive observations of what is ‘really’ happening there” (Saldana, 2016, p. 218). To limit 

this confirmation bias, I used open coding of the data to determine if there was other information 

besides what I was originally looking for in the provisional codes. According to Saldana, it is 

important to be flexible in coding and have a willingness to modify, add, or omit codes that do 
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not fit with the data collected. I had originally added instruction that leads to development, 

because it was supported by the literature, but once I looked at the data, it was beyond the scope 

of this research and needed to be omitted.  

Another limitation in this research is that students self-selected to be a part of this club in 

that students volunteered for the club and were dismissed from the club if they decided to opt 

out. This is different from traditional education and typical classrooms. Students are not allowed 

to opt out of instruction, therefore more work in the general education classroom would need to 

be conducted to determine if the results are generalizable to a larger population.  

Recommendations 

Based on the results from this study, students use pictures to tell stories and create worlds 

both original and the worlds of fan fiction. The student writers used pictures to create and tell 

stories and these stories were told using pictures with some word support. The student writers in 

this study used the lessons that were taught to incorporate these visual literacy elements into their 

own work. More research is needed on a larger scale to generalize these results. However, the 

students in this study were given the time and space to draw and collaborate through the 

storytelling process. These spaces need to be explored with other student writers. 

As more information is discovered about the ways that the brain processes and creates 

written language, so the ways that written language is taught must change. Writing instruction in 

elementary schools is often discarded due to the time constraints of the school day in favor of 

subjects that are tested. Teachers are also constrained by boxed or one-size-fits-all curriculum. 

This can be modified through the changing of the texts that are used in reading or writing 

instruction to diversify the exposure to different races, cultures, and identities of the characters to 

better represent the students in the classroom. I am of the opinion that teachers do have the 
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autonomy to make decisions to meet the needs of the students in their classrooms. It is important 

that all objectives and skills are taught, however, differentiation for student needs must be 

allowed and justified through data collection. These opportunities for differentiation can be 

during small groups, whole groups, or in independent practice activities. 

My recommendation, based on this research, is to allow more time for students to draw 

and talk about their writing. This includes creating a third space or drawing sites in the general 

education classroom. Teachers and students should be drawing and writing together.  Conferring 

with peers and teachers would help to expand student ability and skill.  Instruction on visual 

literacies helped to create more detailed stories and worlds for student author’s and added to the 

richness of their unique works. Teachers can help to support this student work by allowing 

students freedom of movement, the ability to talk during drawing and writing time, and 

drawing/writing with students. This shifting of power can be difficult to relinquish, however, it is 

necessary to think about written communication as a part of language development and 

recognize that young children need the oral language to make sense of their worlds.  

Future Research 

The use of pictures did help students to tell rich stories, how can the continued and 

systematic, and intentional use of pictures help to support students and readers and writers in the 

writing programs. This research should be continued at a larger scale and in the general 

education classroom setting to determine if these results are generalizable to a larger population. 

In addition, it would be beneficial to look over longer periods of time to determine if the use of 

pictures continued to support student writing and storytelling in the upper elementary and 

beyond. Although this was qualitative research, more work in determining the effectiveness of 
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visual literacy element instruction on the quality of the writing products could also be fruitful in 

adding to the body of knowledge around writing instruction. 
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Appendix 1 

Writing Lessons 

Read Aloud-5-10 minutes 

Mini Lesson 10-15 minutes 

Independent writing-25-30 minutes 

Lesson 1 

Topic: Introduction 

Book: The Panda Problem 

 

Lesson 2 

Topic: Line/Shape/Pattern 

Book: Piggie and Elephant (We are in a 

Book) 

 

Lesson 3 

Topic: Line/Shape/Pattern 

Book: Don’t let the Pigeon Drive the Bus 

 

Lesson 4 

Topic: Color 

Book: Creepy Pair of Underwear 

 

Lesson 5 

Topic: Color 

Book: Creepy Carrots 

 

Lesson 6 

Topic: Typography 

Book: No David! Or David Gets in 

Trouble 

 

Lesson 7 

Topic: Typography 

Book: Don’t Let the Pigeon Stay Up Late 

 

Lesson 8 

Topic: Perspective/Paneling/Color 

Book: Flotsam 

 

Lesson 9 

Topic: Speech Bubbles/Thought bubbles 

Book: The Thank You Book (Piggie and 

Elephant) 

 

Lesson 10 

Topic: Speech Bubbles/Symbols 

Book: Mr. Wuffles 

 

Lesson 11 

Topic: Paneling 

Book: Tuesday 

 

Lesson 12 

Topic: Writing and Editing 

Book: That Is Not a Good Idea  

Student created Works 

 

Lesson 13 

Topic: Writing and Editing 

Book: Student created works 

Lesson 14 

Topic: Publishing 

Book: Student created works 

Lesson 15 

Topic: Author Celebration 

Book: Student created works 
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Book Awards: 

The Panda Problem (Underwood) Indiana Young Hoosier Book Award, Nevada Young Readers Award, Washington Children’s Choice Picture Book Award, 

Wisconsin Golden Archer Award, and Wyoming Buckaroo Award Winner. 

We Are in a Book! (Willems) awarded California Young Reader Medal, Buckeye Children’s Book Award, Virginia Readers’ Choice Award, Maryland Blue 

Crab Young Readers Award, Cybils and Gryphin Award, Runner-up for the Monarch Award and commended for Giesel Medal 

Don’t Let the Pigeon Drive the Bus (Willems) Caldecott Medal, ALA Notable Book, Child Magazine book of the Year 

Creepy Pair of Underwear (Reynolds) Young Hoosier Book Award Nominee (IN), Colorado Children's Book Award Master List, Golden Sower Award Nominee 

(NE), Arkansas Diamond Primary Book Award Reading List, Monarch Award Master List (IL), South Carolina Picture Book Award, Illinois Reads List, Bank 

Street Best Children's Book of the Year Selection Title, Wisconsin State Reading Association's Reading List, Goldfinch Award Nominee (IA), Volunteer State 

Book Award First Runner Up 

Creepy Carrots  (Reynolds) ILA Teachers' Choices, California Young Reader Medal Nominee, NYPL 100 Titles for Reading and Sharing, Young Hoosier Book 

Award Nominee (IN), Colorado Children's Book Award Master List, NAPPA Gold Award Winner, Texas 2x2 Reading List, Show Me Readers Award Final 

Nominee (MO), Golden Sower Award Nominee (NE), Black-Eyed Susan Book Award Nominee (MD), Volunteer State Book Award (TN), Monarch Award 

Master List (IL), North Carolina Young Adult Book Award Nominee, Buckeye Children's Book Award (OH), Pennsylvania Young Reader's Choice Award, 

ALA Caldecott Honor, ALA Notable Book, Grand Canyon Reader Award (AZ), Buckaroo Book Award (WY), SCBWI Crystal Kite winner, Ladybug Award 

Nominee (NH), and Goldfinch Award (IA) 

David Gets in trouble (Shannon) Monarch Award, Winner, Caldecott 

Don’t Let the Pigeon Stay Up Late (Willems) Caldecott 

Flotsam (Wiesner) Caldecott 

The Thank You book Willems 2017 IRA/CBC Children's Choice, 2019 Garden State Children's Book Award Nominee (New Jersey), 2019 Garden State 

Children's Book Award (New Jersey), 2019 Garden State Children's Book Award (New Jersey), 2017 IRA/CBC Children's Choice, 2019 Garden State Children's 

Book Award Nominee (New Jersey), 2017 Children's and Teen Choice Book Awards Finalist, 2017 IRA/CBC Children's Choice winner, 2017 Children's and 

Teen Choice Book Awards Finalist winner, 2019 Garden State Children's Book Award Nominee (New Jersey) winner, 2019 Garden State Children's Book 

Award (New Jersey) winner 

Mr. Wuffles (Wiesner) Caldecott  

Tuesday (Wiesner) Caldecott 

That is Not a Good Idea (Willems) Goodreads Choice Awards 

The Book with No Pictures (Novak) New York Times best seller 

No David! (Shannon) Caldecott 
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Lesson 1 

Introduction: The Panda Problem 

Teacher:  Grade: 2 Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and 

expository and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, 

journals, directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, 

and a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of 

sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound 

words and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 
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“I Can” statement: I can identify the parts of a graphic picture books.  

I can write, draw, and develop my own graphic picture book. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

The Panda Problem by Deborah 

Underwood 

Chart paper 

Markers 

picture splash 

visual literacy elements 

PowerPoint 

Journals, pencils, crayons, markers 

other writing tools (rulers, stencils, 

dictionary, thesaurus, word wall, 

etc.) 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop 

 

 

Assessment:  

Teacher observations 

 

Summative assessment will be on 

the students’ final project. 

 

Key vocabulary: 

Grove, problem, narrator, ridiculous, setting, tractor beam,  

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, 

typography, font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols,  

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: 

https://www.youtube.com/watch?v=LfIYj6HYktc&list=PLsKPbnYtN3v-2d9LFikuMI-

UxwO7Y4gbx  

https://www.youtube.com/watch?v=vyYJquBHyDo 

https://www.youtube.com/watch?v=f_pTkJ_2MYM 

https://www.youtube.com/watch?v=CCsrOGO8HYk 

Show a picture splash of some visual literacy features that are in the stories from the writing 

program. In the next couple of weeks, we will be learning about some different features. We are 

going to use these features in our own pictures, and we will be working on a final project where 

you will create your own product.  

TSW: Look at the picture splash. Turn and talk-what do you see? What do you think these features 

do? 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you 

make?  

What questions will you pose? 

What information do students 

need? 

What vocabulary needs to be 

taught? 

How will the students interact with 

the content of the lesson?  

TTW: present the PowerPoint that shows the different parts of the visual literacy in this 

summer writing program. 

 

TSW: Turn and Talk-Share 2 things that were new to them 

 

TTW: Read-The Panda Problem 

 

TSW: Watch for features (speech bubbles, lines, symbols (music notes), perspective, 

color/shading 

Guided Practice  

Students work on 

learning targets, with 

teacher support and 

feedback.  

TTW: Who was telling the story? The narrator and the pandas were telling the story. They are the 

characters. Your job is to create a drawing of the character(s) that you will be using in your final project. 

Remember that you need to pick something that you can reproduce because you will have at least 4 

panels in your final project. 

 

I will show you the character I’ve created. 

TTW: have a character example ready to show 

https://www.youtube.com/watch?v=LfIYj6HYktc&list=PLsKPbnYtN3v-2d9LFikuMI-UxwO7Y4gbx
https://www.youtube.com/watch?v=LfIYj6HYktc&list=PLsKPbnYtN3v-2d9LFikuMI-UxwO7Y4gbx
https://www.youtube.com/watch?v=vyYJquBHyDo
https://www.youtube.com/watch?v=f_pTkJ_2MYM
https://www.youtube.com/watch?v=CCsrOGO8HYk
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TSW: Turn and talk about what they will draw. What colors, lines will they use? What could be a good 

name? 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as necessary 

 

TSW: work independently, in pairs or in small groups (talking is expected in their 

pictures formation) to create a character that they can reproduce in their final project. 

Extension: they can create more than one character and describe the character’s traits that 

they made. 

Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TSW: hand up, stand up and pair up to share their character. What type of character is 

this? 
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Lesson 2 

Line/Shape/Pattern-We Are in a Book (Elephant and Piggie) 

Teacher:  Grade: 2 Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and 

expository and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, 

journals, directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, 

and a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of 

sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound 

words and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly.  

 “I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can explain how 

lines and shapes indicate emotion and movement. 
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I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

We Are in a Book by Mo Willems 

Chart paper 

Markers 

Journals, pencils, crayons, markers 

other writing tools (rulers, stencils, 

dictionary, thesaurus, word wall, 

etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop 

 

Assessment:  

Teacher observations 

 

Summative assessment will be on 

the students’ final project. 

 

Key vocabulary: monster, reader, ahem 

 

Academic vocabulary: Line, shape, Pattern, Speech Bubble, exclamation point, 

quotation marks, word bubbles, parenthesis, font, italics, elements, character, emotions, 

movement 

 

 

Differentiation:  

The teacher will determine based on student data. 

 

 

Anticipatory Set/Activate Prior 

Knowledge  

Communicate the learning target to 

students. Activate prior knowledge or 

provide background information. 

TTW: Review the elements anchor chart from yesterday. Today we are going to read “We 

Are in a Book!” This story is going to have some of the elements that we talked about 

yesterday. As I am reading, I want you to think about how those elements help us as the 

reader understand the story. In our story today, you will see that lines and shapes can show 
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Review/introduce any skills, routines 

and/or procedures.  

movement and emotions. I will be stopping as we read, so be ready to share what you see 

and what you think it might mean. 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: Read the book through stopping on pgs.: 

● 3-speech bubbles, triangle shapes over Elephant’s head, they indicate surprise 

● 7-Perspective, Piggie is bigger than Elephant meaning he is closer, and the lines indicate 

that Piggie is moving toward us the reader 

● 18-19-font size, excitement, the line, and placement of Piggie, shows movement 

● 23-triangles over Elephant’s head, indicate surprise 

● 32-The blurriness of Elephant’s arms, indicate movement he is excited or happy 

● 39-Elephant’s ears and lines, can indicate surprise/shock 

● 48-49-Lines around Elephant-indicates movement 

 

TSW: Turn and talk during reading about the features that they see. As they share out, TTW: scribe 

their answers. 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: model drawing his/her own character and practice drawing shapes and lines to 

indicate movement. Then she will label each picture to show what is happening. For 

example, the character is scared, the character is staring, the character is running. 

 

TSW: create a quick sketch in their journals, students may talk and collaborate during this 

process. Once they have developed a character that they can easily recreate, they can work 

in their journals independently or in pairs/small groups.  

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students with creating movement and emotion using lines in 

their drawings. 

 

TSW: Continue to draw and write about their characters in their journal. As an extension, 

students can start to explore their character’s traits or create a second character to practice 

drawing movements and emotions using lines and shapes. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: gather students back together. What was something that you did well today? What 

is something that you will need to work on tomorrow? 

 

TSW: Share their character work with a partner. 
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Lesson 3 

Line/Shape/Pattern-Don’t Let the Pigeon Drive the Bus 

Teacher:  Grade: 2 Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and 

expository and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, 

journals, directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, 

and a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of 

sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound 

words and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 
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“I Can” statement: I can identify the parts of visual literacies using picture books with these elements. I can explain how 

lines and shapes indicate emotion and movement. 

I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Don’t Let the Pigeon Drive the 

Bus by Mo Willems 

Chart paper 

Markers 

Journals, pencils, crayons, markers 

other writing tools (rulers, stencils, 

dictionary, thesaurus, word wall, 

etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop 

Assessment:  

Teacher observations 

 

Summative assessment will be on 

the students’ final project. 

 

 

Key vocabulary: steer, five bucks,  

 

 

Academic vocabulary: Line, shape, Pattern, Speech Bubble, exclamation point, 

quotation marks, word bubbles, parenthesis, font, italics, elements, character, emotions, 

movement 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate Prior 

Knowledge  

Communicate the learning target to 

students. Activate prior knowledge or 

provide background information. 

Review/introduce any skills, routines 

and/or procedures.  

TTW: Yesterday we read a book about Piggie and Elephant, we thought about the lines 

and the shapes in the book and how these elements helped us as the reader understand the 

emotions and the movement of the characters in the text. Today we are going to read a 

different story by Mo Willems called “Don’t Let the Pigeon Drive the Bus!”  We are 

going to stop as we read and look for the lines and shapes in the story that might help us 

understand how a pigeon feels. 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: read the story stopping at the following pages: 

Please-why is there a squiggly bottom to the speech bubble? How is the pigeon feeling? 

True Story- why is there a line over pigeon’s head? How does a pigeon feel? 

I’ll go first-Look at the lines and the placement of pigeons? Where is the pigeon's head? 

Fine-there is the use of paneling here. How does the author indicate movement and feeling on these 

pages? 

LET ME DRIVE THE BUS!!!-how does the font indicate feeling? How do the lines and the 

blurriness of pigeon’s wings show movement and emotion? 

Next page-how does pigeon feel? What clues do you see? 

 

TSW: Turn and talk at the stopping points. TTW: scribe their answers and try to direct the students 

to the lines and shapes in the story. 

 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: yesterday, we started working on some movement using the character(s) that we 

are developing. I am going to add to my drawing and writing from yesterday and I want 

to use lines and shapes to show that my character is sad, happy, and angry 

 

TSW: watch the teacher and then work on their own characters to show emotions using 

lines and shape. Students can collaborate but should be working on their drawing and then 

labeling. 
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Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students that are having difficulty. 

 

TSW: continue working on using lines and shapes to show emotions in their character. 

As an extension, students can continue to explore their character’s traits or create a 

second character to practice drawing movements and emotions using lines and shapes. 

 

Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TSW: Hand up, stand up, pair up to show their partner their progress. 
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Lesson 4 

Color-Creepy Pair of Underwear 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can explain how 

color can denote feelings and emotions. 
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I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Creepy Pair of Underwear 

by Aron Reynolds and Peter 

Brown 

Color Meaning PowerPoint 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop 

 

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: creepy, glorious, pleaded, ghoulish, souvenirs, jittery, seized 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: Have you ever been scared of the dark? In this story Jasper is afraid of the dark. Think 

back to when we read The Panda Problem, that story told us that stories have problems. Today, 

we are going to use the text Creepy Pair of Underwear to help us think about a problem that our 

character for our writing project must solve. 

 

The illustrator of this story made a choice about how he drew the underwear and what color he 

made them.  

TTW: show the front cover. What do you notice about the creepy pair of underwear? 

 

TSW: turn and talk about the front cover. 

 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: read “Creepy Pair of Underwear” 

Stopping at: 

They were glorious-color, perspective, shading 

He finally fell asleep-paneling, color, gutters 

Dropping the package in the mail-paneling, color, gutters, perspective 

Went to the bathroom to comb his ears-paneling, lack of color 

But not for long-paneling-shows time 

Even for a Rabbit-perspective, color, paneling 

Gentle greenish glow-paneling and color 

 

TTW: How did green make the character and you feel in the story? 

 

TSW: Turn and talk-about their feeling with green in the story 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: present the slides on color in slides. Create an anchor chart as reference. 

 

TSW: will think about how they could use color in their work. Maybe related to a 

problem or a feeling. 
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Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as necessary 

 

TSW: work on adding a problem to their story 

Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

 

TSW: share their writing with a different classmate. They will share one thing that they 

like and one question that they have about their partner’s work. 
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Lesson 5 

Color-Creepy Carrots 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can explain how 

color can denote feelings and emotions. 
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I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Creepy Carrots 

Color PowerPoint 

Storyboard planner sheet 

(problem/solution) 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: 

Yanked, victory, sinister,  

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: Review the anchor chart on color from the previous lesson.  

 

TSW: Turn and talk about -How did green play a role in Creepy Pair of Underwear? 

 

TTW: display “Creepy Carrots” this text was written and illustrated by the same people as Creepy 

Pair of Underwear. What colors do you notice from the cover? Remember color choice in texts 

can convey emotions and feelings. As we are reading today, think about what the problem is and 

how orange is used to support this in the text. 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: Read the text stopping at: 

Jasper couldn’t get enough carrots-paneling, color, contrast (the rabbit against the moon) 

…and went to bed...quickly-color, shadow 

It was ridiculous-color, paneling, gutters 

Threw on the lights-paneling, color, gutters, shadows 

…if they couldn’t get out. -line, color, perspective,  

Jasper Rabbit smiled-gutters, panels, lines, color, perspective 

…the carrots of Crackenhopper Field-perspective, color 

 

TSW: turn and talk about the features that they see in the text. How does this feature help 

to tell the story? How does orange help to add to the creepiness of the carrots?  

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: model adding color to in the storyboard planner sheet, what will be the problem in 

my modeled story? How can I add color to add to the feelings in my writing?  

 

TSW: discuss what colors they might use in their writing. What feelings are they trying to 

convey? What color would be most appropriate? 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students 

 

TSW: work independently, in pairs or small groups to discuss and work through their 

storyboard planner sheet. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use color today to convey feelings or emotions in your writing? 

 

TSW: work in pairs or small groups to share out their progress-What will be the problem 

in your writing? How will the problem be solved? What went well today? What will you 

need to do next time? 
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Lesson 6 

Typography-David Gets in Trouble 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can explain how 

typography or font can convey feelings or emotions. 
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I can write, draw, and develop my own graphic picture book. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

David Gets in Trouble by 

David Shannon 

Typography/Font 

PowerPoint 

Storyboard planner sheet 

(problem/solution) 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: fault, accident, hungry,  

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: review the anchor charts from previous lessons. Today we are going to read David Gets in 

Trouble. As I am reading, I want you to think about the ways that the words are written in the 

story. The ways that words are written can be called the font or the typography. The author makes 

decisions about the typography to convey meaning. Sometimes the typography can convey 

emotions or tone of voice. Listen as I read today to see if you can figure out why David Shannon 

made the choices he did. 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: Read the text stopping at: 

It’s not my fault-there are two different types of typography on the page. Why did David 

Shannon choose to do that? 

Do I have to? -look at the size of the letters, why are they so large? 

Excuse me! - look at the size of the letters, why are they so large? 

Yes, it was me! -Why was underlined? 

TSW: turn and talk at stopping points and discuss the questions. 

 

TTW: try and guide students to think critically about the text and the intentional choices 

that David Shannon made about typography. 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: Share the typography/font PowerPoint 

 

TSW: discuss with a partner how they could use different font styles and conventions to 

show emotions and feelings 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as needed 

 

TSW: work on Storyboard planner sheet (problem/solution) to add pictures/words to 

their planning document.  
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use intentional typography today to convey feelings or emotions 

in your writing? 

 

TSW: work in pairs or small groups to share out their progress-What will be the problem 

in your writing? How will the problem be solved? What went well today? What will you 

need to do next time? 

 

  



202 
 

 
 

Lesson 7 

Typography-Don’t Let the pigeon Stay Up late 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements.  

I can write, draw, and develop my own graphic picture book. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Chart paper 

Markers 

Storyboard planner sheet 

(problem/solution) 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: educational, grand scheme of things, yawn 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: Today we are looking at the font or typography of the words in this story “Don’t Let the 

Pigeon Stay Up Late” by Mo Willems. The font and the typography are the way the letters look 

and the size of the text. This can convey meaning to the reader about how the characters in the 

story are feeling. When we are reading today, think about what the text is telling you. 

 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: read the story, stopping at the points, and discussing the font or typography. What 

feeling is this trying to convey? 

 

TSW:  Students will turn and talk about the text. 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: model using perspective in his/her storyboard planning document. 

 

TSW: turn and talk about how they could use special font or typography in their story. 

Where would it fit? 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students as necessary 

 

TSW: work on their planning documents and drawings. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use font or typography today to convey feelings or emotions in 

your writing? 

 

TSW: work in pairs or small groups to share out their progress-What will be the problem 

in your writing? How will the problem be solved? What went well today? What will you 

need to do next time? 
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Lesson 8 

Perspective and color-Flotsam 

Teacher:  Grade: 

2 

Date:  Objectives: 

 ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can explain how 

perspective can show size and spatial differences. 

I can write, draw, and develop my own graphic picture book. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Flotsam by David Wiesner 

Storyboard planner sheet 

(problem/solution) 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: flotsam 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 

 

 

Anticipatory Set/Activate 

Prior Knowledge  

TTW: show the first page of Flotsam-what do you see? 

 

TSW: turn and talk. 
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Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

 

TTW: refer to previous anchor charts. 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: illustrators can use perspective to show the relative size of objects, can show space 

between objects, or can emphasize important objects. Today we are going to look at the 

story Flotsam by David Wiesner. The word Flotsam means things that wash up on the 

seashore. This is a wordless story, but the pictures are so detailed that they are about to 

tell the story. As we “read” the pictures today I want you to think about the elements that 

we have already looked at and think about how DW uses these elements to tell a story 

without the use of words. 

 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: show the rest of the story, stopping to point out text features such as, paneling, the 

use of black and white color to show that the photographs are old.  

 

TSW: turn and talk about what is happening in the text. What questions do you still have 

after “reading” this story? 

 

TTW: model using perspective in his/her storyboard planning document. 

 

TSW: turn and talk about how they could use perspective in their story. Where would it 

fit? 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students as necessary 

 

TSW: work on their planning documents and drawings. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use perspective today to convey feelings or emotions in your 

writing? 

 

TSW: work in pairs or small groups to share out their progress-What will be the problem 

in your writing? How will the problem be solved? What went well today? What will you 

need to do next time? 
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Lesson 9 

Speech and Thought Bubbles-The Thank You Book (Elephant and Piggie) 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can use thought and 

speech bubbles to show what a character is thinking and saying. 
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I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

The Thank You Book by Mo 

Willems 

Storyboard planner sheet 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: important, forgot, reader, pigeon 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 

 

 

Anticipatory Set/Activate 

Prior Knowledge  

TTW: We have talked a lot in the past lessons about text features. Today we will be reading an 

Elephant and Piggie book and we will be looking for thought and speech bubbles. There is a 

difference between thought bubbles and speech bubbles. Let’s look at them- (teacher shows a 
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Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

picture of the two). A speech bubble shows the things a character says out loud, a thought bubble 

shows what a character is thinking. 

 

 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: read the text and stop on pg.: 

p. 3-What is Piggie thinking? How do you know? 

p. 9-How would you read what Piggie says on this page. How do you know who is talking? 

p. 15-How can you tell who is saying what? (Color and where the speech bubbles are pointing) 

p. 25-How do you read what each character is saying? What clues are given? 

p. 35-Why is there a line near Piggie? How would you read what Elephant is saying? 

p. 45-How is Piggie feeling? How do you know? 

p. 51-How do you read what Piggie is saying? 

 

 

TSW: Turn and talk at each stopping place. 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: Model how to add lines and expressions to show emotions and feelings in his/her 

writing. 

 

TSW: turn and talk about how they can edit their writing so show emotions and feelings 

through thought and speech bubbles. 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as necessary 

 

TSW: Work on their Storyboard planner sheet. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use thought and speech bubbles today to convey feelings or 

emotions in your writing? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today? What will you need to do next time? 
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Lesson 10 

Speech bubbles and Symbols-Mr. Wuffles 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements. I can use thought and 

speech bubbles to show what a character is thinking and saying. 
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I can write, draw, and develop my own product. 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Mr. Wuffles by David 

Wiesner 

Storyboard planner sheet 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: Today we are going to read Mr. Wuffles by David Wiesner. We’ve read Flotsam by the 

same author and like that story, this story is mostly pictures. We will see some paneling and 

speech bubbles. When we get to the speech bubbles, I want you to look closely and try to figure out 

what is being said. Remember speech and thought bubble help the reader understand what is 

being said or thought by a character. 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: Show the students’ the story-there are few if any words on the page and the teacher 

will need to engage in thinking aloud what is happening on each page. When you get to 

the pages that show the aliens talking discuss that the symbols represent the aliens’ 

language.  

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW:  In the story, the aliens were talking. How did David Weisner let us know that they 

were talking? Were you able to tell what they were saying? Why or why not? How could 

you use symbols, speech or thought bubbles in your own writing? 

 

TSW: turn and talk about how they could use these elements in their own writing. 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as necessary 

 

TSW: work independently, in pairs or small groups to discuss and work through their 

storyboard planner sheet adding speech bubbles or thought bubbles and symbols as 

appropriate. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use thought and speech bubbles today to convey feelings or 

emotions in your writing? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today? What will you need to do next time? 
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Lesson 11 

Paneling: Tuesday 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements.  

I can write, draw, and develop my own product. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Tuesday by David Wiesner 

Storyboard planner sheet 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: evening 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: pull all the anchor charts from previous lessons. We have talked about the use of paneling 

and gutters to show sequences of events and we know that our brains fill in the action that is 

happening in the gutters in the stories we have read. Today we are going to read another David 

Wiesner book called Tuesday. In this story, there are very few words but the way that these 

pictures are drawn helps us, as readers, to fill in the action. 

 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: show students the story and read the few words in the text.  

 

TSW: discuss the events in the story and the use of color, paneling, and perspective that helps the 

reader understand what is happening even though there are very few words. 

 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: How did the size of the panels help you to understand the story? How did DW use 

the gutter space? 

 

TSW: discuss the story-what was the problem? How did DW use visual literacy elements 

to tell his story? What pieces from the mentor text can you use in your writing? 
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Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist as needed. 

 

TSW: work independently, in pairs or small groups to discuss and work through their 

storyboard planner sheet adding panels and focusing on transitions. 

 

Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use paneling and gutters to convey time and space in your 

writing? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today? What will you need to do next time? 
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Lesson 12 

Editing-That Is Not a Good Idea 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and 

expository and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, 

journals, directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, 

end, and a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and 

including details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of 

sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound 

words and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of using picture books with these elements.  
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I can write, draw, and develop my own visual literacy. I can revise and edit my writing for clarity 

 

Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

That Is Not a Good Idea by Mo 

Willems 

Storyboard planner sheet 

Revising and Editing sheets 

Writing Rubrics 

Chart paper 

Markers 

Journals, pencils, crayons, markers 

other writing tools (rulers, stencils, 

dictionary, thesaurus, word wall, 

etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be on 

the students’ final project. 

 

 

Key vocabulary: stroll, boil, ingredient 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, 

typography, font, perspective, panels, gutter, speech bubbles, thought bubbles, 

symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: We have been learning about how to use visual literacy elements in our writing. Today, we 

will read another story by Mo Willems called That Is Not a Good Idea. As we are reading today, I 

want you to think about how the author uses some of the elements that we have been studying. 

 

TSW: listen and make predictions as the story is read using the text features. 

 

TTW: read the story. Stopping occasionally so that students can make predictions and use the 

elements of visual literacies to make sense of the story. 

 

 

Procedures/Direct Instruction 

Provide input, demonstrate/model, 

check for understanding.  

What teaching moves will you make?  

What questions will you pose? What 

information do students need? 

What vocabulary needs to be taught? 

How will the students interact with the 

content of the lesson?  

TTW: Were you able to understand the story? Was there a problem and a solution? Were 

the words spelled correctly? 

TSW: turn and talk to answer the questions 

 

TTW: It is important that when we write things that the story flows, that there is a 

problem and a solution and that things make sense/are spelled correctly. 

 

TTW: go over the writing rubric to show what elements and expectations are for their 

final writing piece.  

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: use their modeled writing to see if it has all the requirements for the project. The 

teacher will model how to revise their writing. 

 

TSW: provide input to help the teacher with his/her writing. 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and assist students in using the rubric to check their writing for all 

elements. 

 

TSW: work independently, pairs, or in small groups to check their writing against the 

rubric. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use the rubric to improve your writing? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today? What will you need to do next time? 
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Lesson 13 

Editing Writing for clarity 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacies using picture books with these elements.  

I can write, draw, and develop my own products. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Storyboard planner sheet 

Revising and Editing sheets 

Writing Rubrics 

Blank paper for publishing 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

Key vocabulary: 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 

 

 

Anticipatory Set/Activate 

Prior Knowledge  

TTW: yesterday we talked about how important it is that our stories and writing make sense to the 

people that read our work. Today we are going to work on editing our work so that it makes sense. 
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Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

When we edit, we are checking our spelling, punctuation, capital letters, and do our nouns and 

verbs match. 

 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: go over the revising and editing checklist. 

Guided Practice  

Students work on learning targets, with 

teacher support and feedback.  

TTW: use the revising and editing checklist on their own work. 

 

TSW: help the teacher with his/her work to revise and edit for clarity. 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate and conference with students to assist with rubrics and checklists 

 

TSW: work independently, in pairs, small groups or with the teacher to revise and edit 

their work for clarity. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Were you able to use the revising and editing checklists to improve your writing? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today? What will you need to do next time? 
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Lesson 14 

Publishing Writing 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacies using picture books with these elements.  

I can write, draw, and develop my own product. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Storyboard planner sheet 

Revising and Editing sheets 

Writing Rubrics 

Blank paper for publishing 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

Key vocabulary: revise, edit, rubric 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 
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Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

TTW: Today we will work towards publishing our writing to make sure it is ready for our author 

celebration next time. 

 

 

 

 

 

Independent Practice 

Students independently practice and 

apply the skills/strategies introduced in 

whole group instruction. 

TTW: circulate to assist students in publishing their writing 

 

TSW: work on publishing their finished writing to share in author’s chair 

 

Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: Is your writing ready to be shared? 

 

TSW: work in pairs or small groups to share out their progress-How are you using the 

elements in your writing? What went well today?  
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Lesson 15 

Author Celebration! 

Teacher:  Grade: 

2 

Date:  Objectives: 

ELA 2.7.1 Write in a variety of forms to include narrative, descriptive, opinion and expository 

and in response to what is read/learned. 

ELA.2.7.1a Understand writing as a process. 

ELA.2.7.1b Identify audience and purpose. 

● Identify the intended audience and purpose for writing (e.g., letters, stories, emails, journals, 

directions). 

ELA 2.7.1cUse prewriting strategies to generate and organize ideas before writing. 

ELA 2.7.1e Organize writing to include a beginning, middle and end in narrative writing. 

● Write narratives describing events with details, sequence including beginning, middle, end, and 

a closure. 

 ELA.2.7.1i Revise writing for clarity. 

● Strengthen writing as needed by revising writing for clarity, staying on topic, and including 

details. 

● Avoid stringing ideas together with and or then. 

● Give and receive peer feedback about writing 

ELA.2.8.1 Edit writing for capitalization, punctuation, spelling, and Standard English. 

ELA.2.8.1a Recognize and use complete sentences. 

ELA.2.8.1b Correctly punctuate declarative, interrogative, and exclamatory sentences.  

 ELA.2.8.1c Capitalize all proper nouns, the word “I” and words at the beginning of sentences. 

ELA.2.8.1d Use singular and plural nouns and pronouns. 

● Use frequently occurring irregular plural nouns (e.g., feet, children, teeth, fish). 

ELA.2.8.1g Use correct spelling for commonly used sight words, including compound words 

and regular plurals. 

● Consult reference materials to check and correct spelling. 

ELA.2.8.1i Use past and present verbs. 

ELA.2.8.2a Write legibly. 

 

“I Can” statement: I can identify the parts of visual literacy using picture books with these elements.  

I can write, draw, and develop my own product. 
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Type of lesson:  

Whole group interactive writing lesson______ Whole group shared writing lesson__X___ 

Whole group interactive read-aloud lesson_____ Whole group shared reading lesson____ 

Resources and Materials: 

Student Work 

Chart paper 

Markers 

Journals, pencils, crayons, 

markers other writing tools 

(rulers, stencils, dictionary, 

thesaurus, word wall, etc.) 

 

Cognitive Level: 

Remember: identify 

Apply: draw 

Create: write, develop  

Assessment:  

Teacher observations 

 

Summative assessment will be 

on the students’ final project. 

 

 

Key vocabulary: feedback 

 

 

Academic vocabulary: character, problem, solve, line, shape, patterns, color, typography, 

font, perspective, panels, gutter, speech bubbles, thought bubbles, symbols, 

 

 

Differentiation:  

The teacher will determine based on student data. 

 

 

Anticipatory Set/Activate 

Prior Knowledge  

Communicate the learning 

target to students. Activate 

TTW: Today we will be sharing our writing in the author’s chair. When you are sharing make sure 

that you are showing your work and that you are speaking a level 3 voice (teacher voice) so that 

everyone can hear you. If you are listening, you need to be an active listener. Be ready to respond 

and give feedback 
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prior knowledge or provide 

background information. 

Review/introduce any skills, 

routines and/or procedures.  

 
 

Procedures/Direct 

Instruction 

Provide input, 

demonstrate/model, check for 

understanding.  

What teaching moves will 

you make?  

What questions will you 

pose? What information do 

students need? 

What vocabulary needs to be 

taught? 

How will the students interact 

with the content of the 

lesson?  

TTW: select students to share as time allows. 

 

TSW: either be sharing their writing or will be ready to respond using the TAG feedback. 
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Closure 

Summarize knowledge that relates 

back to the Big Idea, Enduring 

Understanding and Essential 

Questions. Reflect on learning targets 

with students. 

TTW: What was something that you liked about this project/experience? What is 

something that you would change? 

 

TSW: turn and talk 
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Story Board 

https://www.custom.101planners.com/product/storyboard-template-1/ 

https://www.google.com/url?sa=i&url=http%3A%2F%2Fbodum.westernscandinavia.org%2Fstory-planning-

template%2F&psig=AOvVaw0LBEpKD2_4uJ3YDAyYCQHA&ust=1584197330652000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCIDfkYzZl-

gCFQAAAAAdAAAAABAu  

https://www.custom.101planners.com/product/storyboard-template-1/
https://www.google.com/url?sa=i&url=http%3A%2F%2Fbodum.westernscandinavia.org%2Fstory-planning-template%2F&psig=AOvVaw0LBEpKD2_4uJ3YDAyYCQHA&ust=1584197330652000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCIDfkYzZl-gCFQAAAAAdAAAAABAu
https://www.google.com/url?sa=i&url=http%3A%2F%2Fbodum.westernscandinavia.org%2Fstory-planning-template%2F&psig=AOvVaw0LBEpKD2_4uJ3YDAyYCQHA&ust=1584197330652000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCIDfkYzZl-gCFQAAAAAdAAAAABAu
https://www.google.com/url?sa=i&url=http%3A%2F%2Fbodum.westernscandinavia.org%2Fstory-planning-template%2F&psig=AOvVaw0LBEpKD2_4uJ3YDAyYCQHA&ust=1584197330652000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCIDfkYzZl-gCFQAAAAAdAAAAABAu
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Appendix 2 

Student Work Samples 

Austin 
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Ryan 
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\ 
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Karla 
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Mary 
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Billy 
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Andy 
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Jared 
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Secret pictures 
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Sonya 
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Daniel 



275 
 

 
 



276 
 

 
 

 



277 
 

 
 

 



278 
 

 
 

 

 
 



279 
 

 
 



280 
 

 
 

 



281 
 

 
 

 
  



282 
 

 
 

VITA 

Elizabeth Presto 

Education 

Old Dominion University, Norfolk, VA       August 2023 

Doctor of Philosophy, Curriculum and Instruction 

 

Old Dominion University, Norfolk, VA        August 2012 

Master of Science, Reading Specialist 

 

University of Texas at San Antonio       May 2002 

Bachelor of Art, Interdisciplinary Studies 

 

Professional Experience 

 

Landstown Elementary School, VBCPS-Virginia Beach, VA    2022-present 

● 3rd Grade Lead Teacher 

● Instructional Specialist 

● PBIS, PAC, and Wellness committee member 

 

Newtown Elementary School, VBCPS-Virginia Beach, VA     2019-2022 

● Reading Specialist 

 

Luxford Elementary School, VBCPS-Virginia Beach, VA     2002-2019 

● Second grade teacher 

● Fourth grade teacher 

● Grade Lead Teacher 

 

Association Membership 

 

Virginia Beach Education Association       2012-present 

International Literacy Association       2006-2012 

 

Publications and Presentations 

 

Presto, E. (2022). G.O.A.T. of Language Arts Digital Scavenger Hunt. 2022 Title 2 Summer Conference 

Presto, E. (2022) G.O.A.T. of Language Arts Digital Scavenger Hunt. Innovative Learning Summer 

Summit poster sessions 


	Visual Literacies and Young Children’s Writing: Creating Spaces for Young Children’s Voices and Engaging in Authentic Writing Experiences
	Recommended Citation

	tmp.1696431741.pdf.IC8R2

