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CHAPTER 1
INTRODUCTION

This investigator is one of the pioneer Turkish students to study
physical education at the doctoral level. The investigator was offered
a scholarship by the Turkish Ministry of Youth and Sports in 1974 to
study physical education in the United States. It is because of the
investigator's interest and concern for the future of physical educa-
tion in higher education in Turkey, that this research was undertaken.

A Took at the past aids in understanding the need for a quality
araduate education in physical education in Turkey. To meet the need
of providing qualified faculty members to the educational institutions
offering physical education degrees; the Turkish Ministry of Youth and
Sports has been awarding scholarships to study physical education and
sports abroad since 1908 (Aslan). Upon completing their education and
returning to Turkey, the students were appointed as faculty members to
teach physical education at various physical education institutes. In
1975, the Turkish Ministry of Youth and Sports closed the physical
education institutes and opened three Youth and Sports Academies in
Ankara, Istanbul and Manisa, to improve the quality of education in
physical education (official Newspaper, 1978). The faculty members at
the physical education institutes were reappointed to teach at the
Youth and Sports Academies.

Establishment of the Youth and Sports Academies did not accomplish



the objectives of the Turkish Ministry of Youth and Sports (Personal
Communications [1], October, 1983). The Youth and Sports Academies

has changed their administrative policies five times in seven years of
their existance (a report written for the Turkish Higher Education Com-
mission, 1982). 1In parallel to the administrative policy changes, ap-
proximately eighty different courses were taught. This suggests that
the students at the Youth and Sports Academies were instructed with too
many different subjects at a superficial level. To fulfill the number
of instructors needed to teach, the administration of the Youth and
Sports Academies recruited instructors from other disciplines, such as
psychology, sociology, physiology and medicine. These instructors were
not able to relate the relevant knowledge to the physical education
students.> Ineffective curriculum programs and insufficient number of
qualified faculty members were combined factors for inadequate prepara-
tion of the students of the Youth and Sports Academies (report to the
Turkish Higher Education Commission, 1982).

In 1982 when the higher education system in Turkey was reorgan-
jzed, the Youth and Sports Academies were transferréd to the existing
universities, and each academy became a physical education department
within a university. At the present time three universities (Dokuz
Eylul University, Marmara University and Uludag University) offer a
baccalaureate; two universities (Ankara Gazi University and the Middle
East Technical University) offer a baccalaureate and a master of
science; one unjversity (Ege University) offers a master of science and
a2 doctorate degree program in physical education. The masters and

doctoral programs are limited to exercise physiology, sports



psychology, sports sociology and sports pedagogy. At the time of this
study, there was only one faculty member (Dr. Kema]iTamer) with a
Doctor of Education degree in Physical Education with a concentration
in exercise physiology among the faculty members of the universities
offering physical education degrees. The curricular program for the
physical education departments offering baccalaureate degrees 1is pre-
pared by the Turkish Higher Education Commission. The masters and doc-
toral degree curricular programs in physical education are prepared by
the physical education departments and approved by the Turkish Higher
Education Commission.

Development of quality undergraduate physical education programs
has been one of the primary objectives of the Turkish Ministry of Youth
and Sports in the Tast few decades. Therefore, graduate education in
physical education has not been given the necessary attention (Per-
sonal Communication [2], November, 1983). The masters and doctoral
degrees did not exist until 1979.

A quantitative, rather than a qualitative physical education prog-
ram development approach brought ﬁo solution to the problem of estab-
1ishing quality graduate physical education programs in Turkey,
especially at the doctoral level (Armagan, 1983). A high quality set
of standards needs to be established for a dcotoral degree in physical
education, in order to develop and implement an effective graduate |
physical education program which will provide Teaders in the field of

physical education in Turkey.



Statement of the Problem

The purpose of this study is to develop a set of standards for a

doctoral program in physical education for universities in Turkey.
Significance of the Study

The country of Turkey neeus to develop and maintain a high quality
academic environment in the field of physical education. This could be
accomplished through the establishment of standards involving both
quantitative measures and qualitative judgments. Overall, the over-
riding concern is the achievement of a high quality doctoral program in
physical education.

A doctorate program of high quality in physical education will
enable Turkey to educate her own professionals in her own institutions.
The costly practice of awarding scholarships to study abroad could be
revised, and the funds could be utilized in development of the graduate
programs in physical education.

Most importantly, a quality doctoral program will help answer the

physical educational needs of Turkey.
Limitations

The following conditions are viewed as limitations of this study:

1. The subjects were not randomly selected, but were a select
group.

2. Data were given orally through an interview process and the
information provided was assumed to be accurate.

3. No standardized test instrument was used.



4. Comfort level of disclosure.
Delimijtations

The following were considered delimitations for the study.

1. The interview group was delimited to administrators from
the Turkish Ministry of National Education, and the Turkish Ministry of
Youth and Sports.

2. This study was delimited to the five Turkish universities
offering physical education degrees at the undergraduate, masters or

doctoral level.

Definitions

Turkish Ministry of National Education: A government office which

oversees all the educational programs in Turkey.

Turkish Ministry of Youth and Sports: A government office which

oversees the amateur sports, professional sports and the education of
physical educators in Turkey.

Turkish Higher Education Commission: A committee which makes the

policies and approves the curriculum programs for the universities.
The Commission also oversees the appointments of faculty members to the

various educational committees.



CHAPTER 1I

REVIEW OF LITERATURE

This chapter presents a review of the literature on graduate
education in physical education. Particular emphasis was given to
graduate program which offer a doctoral degree in physical education.

The first organized course of instruction for physical educators
in the United States was initiated at Normal Institute for Physical
Education established by Dr. Dioletian Lewis in 1861 in Boston
(Lockhart, 1972).

The first Ph.D. program in the United States was offered by Yale
University in 1860 (Rosenberg, 1966); but, it was not until 1924 that
both Columbia Teachers College and New York University established the
first program leading to the Doctor of Philosophy with a concentration
in physical education (Zeigler, 1975). Prior to this, Columbia
University was credited with offering in 1901 the first major in phy-
sical education leading to the masters degree; followed closely by
Oberlin College, which conferred its first such degree in 1904._ But
it was not until 1929 that programs were developed leading to the
Doctor of Education degree, by Stanford University and by the Univer-
sity of Pittsburgh (Clark, 1935).

Singef (1972) indicated that the possibilities of improving
man's Tife through physical activity are unlimited. Through teaching,

coaching and research, the physical educator with an academic



background in many disciplines has an important contribution to make to
man's meaningful existence. The heritage of physical educatijon is rich
with contributions from many disciplines.

Bucher (1979) emphasized that there must be a sound philosophy
of physical education for the profession to survive. A philosophy of
physical education: (1) is essential to professional education; (2)
guides one's action; (3) provides the direction for the professional;
(4) makes society aware that physical education contributes to its
value; (5) aids in bringing the members of the profession together;
(6) explains the relationship between physical education and general
education (Bucher, 1979).

-Webster (1965) in the book Philosophy of Physical Education

teaches the foundation of physical education as love of wisdom means
the desire to search for the real facts and values in 1ife and the
universe, and to evaluate and interpret these with an unbiased and
unprejudiced mind. Meyerson (1974) has emphasized how the modern
university with its responsibilities for graduate professional educa-
tion and research is suited ideally for linkages with the "real
world". Some diversity among institutions makes for richer educa-
tional experiences, which contributes to the thinkings of Webster
(1965), Meyerson (1974), Singer (1972) and Frost (1973), that the
need is for some teachers who are scholars, some researchers who can
give intellectual leadership and for sound teéching practices which are
based on the best knowledge currently available.

Quality graduate education is said to involve such things as
scholarship, research, independent work and specialization, yet there

are subtle differences in the interpretations given to these terms



(AAHPERD, 1967; Berelson, 1960; Carnegie Commission, 1974; Commission
on Non-Traditional Study, 1974; Mortimer, 1972; Quest, 1976; Walters,
1967).

Although the demands now placed upon doctoral graduates to possess
certain knowledge, competencies, and skills related to scholarly en-
deavors and research must of necessity be more stringent than ever
before. In the 1950's no one was making any great claims for the
quality of graduate study and research programs in physical education.
But, there was a general feeling that programs were improving gradually.
Thus, it was a distinct shock when Conant (1963) recommended that they
should be abolished. A careful assessment of the present situation
leads one to believe that most programs of graduate study need to be
upgraded considerably (Zeigler, 1978). The structure of many college/
university departments of health, physical education and recreation
reflects a traditional organizational structure which is administrative,
yet the department's primary reason for being is academic (Brightwell,
1982). Brightwell (1982) suggest that administrators should consider
developing a structure that is approbriate to the academic functions
of their departments.

Cooper (1978) has listed some of the factors involved in deter-
mining the quality of graduate education of a given institution. They
are (1) the level of academic prowess of the graduate faculty; (2)
the 1ntegrity of the faculty in regard to adherence to high standards;
(3) the entrance qualification of the graduate students; (4) the
mission and the purpose of the institution; (5) faculty peer influence

for continued academic involvement; the existance of some independent



body to act as evaluator of the productive and scholarly output of the
students and the faculty; and (6) the extent of involvement of the
faculty and the students in the establishment of the standard to which
they are expected to adhere.

The literature about graduate education focuses primarily on issues
associated with the purposes of advanced study and current pressures
to which institutions and their programs attend (Berelson, 1960;
Mayhew, 1970; Cartter, 1976; Katz and Hartnett, 1976; Sidentop, 1976).

Assessing academic quality of colleges and universities particu-
larly in the area of graduate study, has been a popular area of
research (Hughes, 1934; Keniston, 1959; Berelson, 1960; Cartter, 1%56;
Rose and Anderson, 1970). The most noted recent and comprehensive
professional literature focusing on pertinent issues and concerns of
graduate study in physical education has been in short supply durinc
the past decade or so (Crace, 1981). The following publications were
most credited by professionals in the field of physical education; (1)
Proceedings: Conference on Graduate Education, AAHPERD, 1967; (2)
Graduate Study in Physical Education, Quest 25, 1979; (3) Quality
Control in Graduate Education, Journal of Physical Education and
Recreation, June 1978; and (4) various articles sponsored by the
National Association for Sports and Physical Education, College and
University Council on Physical Education, JOPER, March 1978, and
JOPER, March 1980.

Due primarily to expanded knowledge and the attendant, increased
need for specialization, there was a trend in universities toward the

establishment of distinct and separate graduate programs of health,
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physical education, and recreation either autonomous departments or,
more frequently, in schools or colleges embracing all three areas
(AAHPERD Conference on Graduate Education, 1967).

Carmichael (1961) emphasized that:

. . no segment of higher education has so significant

a role to play as the graduate school, the role of the gradu-

- ate school in effecting fundamental changes in higher educa-
tion, is unique. The responsibility of this segment of the

university is therefore enormous”. (p. 3)

On graduate education Frost (1975) continued by stating that:

" . . . our efforts should be to produce intellectual
leaders who understand the importance of total, well-rounded
integrated development and who will seek to assist and guide

their students to that end. In so doing they will use a

variety of means, methods, motivations and activities and

improve both the individual and society". (p. 467;

Leaders in physical education have expressed concern over the.
issue of quality in graduate programs in their field since the mid
1960's. A number of publications and conferences have attempted to
design guidelines to promote quality academic programs in physical
education (AAHPERD 1967; Kroll, 1971; NAPECW 1976; AAHPERD 1978;
Zeigler, 1972).

Mayhew's (1970) observation of developing and estsblished
institutions of higher learning concluded that the seventies will
bring no cease in the headlong expansion of the graduate and pro-
fessional sectors. ‘

In a Professional Studies Program, Lawson (1976) has outlined
five working assumptions that are salient to discussion of graduate

education in physical education; (1) "professional preparation"

undergraduate and graduate programs of physical education have fallen
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short of the mark of true professionalism. Henry (1964) and Morford
(1972) have observed the same assumption; (2) theory and practice of
physical education exist in a dialectical relationship. Reissman (1972)
and Locke (1969) seem to support the same assumption; (3) the "knowledge
explosion" will continue to prompt chain reactions which pervade

arenas of disciplinary and professional life. Locke (1972), Sieden-

top (1972) and Stadulis (1973) have earlier concluded that this wealth
of information creates the need for ongoing mechanisms which T1ink the
practitioner with the available theory and research; (4) the training
necessary for tradition-based occupational roles should not be sub-
jects for formal coursework in a university, but shcould reside instead
with localized clinical placements or field experiences; (5) graduate
education cﬁnnot continue to substitute for the conspicuous absence of
in-service education (or professional development ir czneral) and
>supervision in the field.

McMurrin (1978) mentions two factors threatening the quality of
graduate education; (1) rapidly increasing extension of education
beyond the campus;. and (2) the granting of academic credit for so-
called "1ife experience". For a solution, McMurrin (1978) suggests
that college and university credit should be granted only for compe-
tence in the achievement of the intellectual capabilities, creative
work, and knowledge for which the institutions exist. There is no
single best way to produce an M.A. or Ph.D. Each institution should be
the master of its own Tong-range purposes and its own more immediate
goals, and in the end, it must be the guardian of its own character

(McMurrin, 1978).
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The importance of a curriculum in a graduate program in physical
education cannot be overemphasized. Annarino (1980) stated that the
primary function of a graduate education curriculum is to translate
educational philosophies and theories into a series of progressive,
meaningful and guided experiences to attain long-range goals. Institu-
tions should periodically examine the course offerings to meet the
changing need; and interests of the students.

Browder, Atkins and Esin (1973) suggested that a program must (1)
have knowledgeable designers; (2) lead to improved education; (3)
recognize and accomodate diverse forms of participation; (4) train
personnel before and during implementation; (5) fulfill the conditions
of the accountability concept; (6) be politically attainable.

Lobez (1971) listed imperatives that should be considered for
program design. A curriculum must: (1) pay attention to communication
with all parties; (2) have an organizational philosophy or plan of
action that has the allegiance of everyone; (3) be based on ethical
principles and on policies that work; (4) be specific abouts its
purpose; (5) improve the performance of all persons involved; (6) be
sensitive to human needs; (7) have all persons touched by the program
participate in its development from start through finish.

Mazur (1971) joins Lopez (1971) to point out that a program
designer should avoid: (1) making unrealistic administrative demands;
(2) forcing accountability programs on unwilling and uncomprehending
staffs; (3) pérceiving accountability as an end rather than a means;
(4) moving forward with a shallow understanding of accountability

policy and prbcedures; (5) having too great expectations from minimal
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procedures and small resources; (6) placing too much faith in the
reliability of accountability measures.

Perhaps more so than any other single factor, it is the graduate
faculty which contributes to the quality or lack of quality of the
program's graduates. Without a quality faculty, the chances of
receiving a quality graduate education are remote. The important
variable in quality control of graduate degree programs is matching
the competencies of the graduate faculty members to the graduate pro-
gram purposes (Corbin, 1978). Brassie (1980) raises the gquestion
"Do faculties in physical education possess the qualifications, ex-
perience, professional interest anc productivity essential for the
conduct of graduate programs in physicai education?"

Linkert (1967) criticized that many large departments in academia
tend to inhibit individual growth and self development, which lead to
apathy and a waste of human abilities. Graduate faculty members must
strive to maintain their academic quality by remaining actively in-
volved in their disciplines (Berelson, 1960; Kerr, 1972).

Recommendations by Corbin (1978). suggested the following points
in retaining quality control of graduate faculty in health, physical
education and recreation: (1) we must recognize the diversity of our
fields and our programs; (2) we must police ourselves; (3) we must
allow evaluation of faculty and programs by our colleagues; (4) we
must do research as an integral part of the function of graduafe
faculty in academic areas.

As the saying goes, "Education is a journey, not a destination."
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and the journey can only be made possible with a high quality of
graduate education. McMurrin (1978) realistically indicated that

"Only those of genuinely high quality deserve to survive, and in many
places they may be the only programs which will survive." The author
further pointed out that the day of easy and rapid expansion is over;
the day of entrenchment 1is upon us. Any department that is not now
engaged in honestly and rigorously assessing its own gquality and
seriously working on improvement, with a willingness to eliminate what-
ever does not meet high standards, may well be caught sleeping at the
switch. According to McMurrin (1978) this is a responsibility that
rests squarely upon the faculty itseif. The achievement and maintenance
of quality is difficult and involves many factors. Chief among these,
of course, is a quality faculty (McMurrin, 1978; Corbin, 1978; Berel-
son; 1960; Kerr, 1972).

Massenga]e (1983) investigated a possible relationship between
AAHPERD outlets (Research Quarterly for Exercise and Sports; AAHPERD
Abstracts and the advertising brochures and catalogs of texfbook
publishing companies that regularly advertise in the Journal of
Physical Education, Recreations and Dance) used as measures of pro-
fessional productivity and the perceived quality of physical education
graduate faculty. Among the 58 institutions researched, only eight
institutions managed to appear in the top 20 in every ingtance.

They were California (Berkeley), Florida State University, Indiana
University, Maryland University, Massachusetts University, Michigan
University, Pen State University and Wisconsin University.

McMurrin (1978) suggested that a regular review of graduate



15

degree programs usually spaced five to seven years apart, is a
technique for evaluating proposals for new degrees and degree programs
and passing careful judgment on existing degrees and programs. This

is proving to be a powerful instrument for determining what programs
are effective, what programs need improvement, and what programs should
be eliminated.

According to Forker and Fraleigh (1980), in general two different
approaches have been used to improve graduate study in physical educa-
tion. One is national level conferences which have published recommen-
dations for the guidance of graduate study in physical education. A
second is accreditation progrems carried out by agencies such as the
National Council for the Accreditation of Teacher Education and North
Central or the Middle States Association, and the National Association
for Sports and Physical Educa*ion which has established a set of stan-
dards for accrediting graduate programs in physical education (JOPER,
1984).

Forker and Fraleigh (1980) listed six recommendations for continu-
ous improvement of graduate study in physical education: (1) official
recognition by the profession of high quality programs; (2) evaluative
processes and services to institutions which emphasize positive
improvements; (3) professionally determined standards of quality which
recognize legitimate diversity in the aims of graduate programs but
assure the kind of quality appropriate to diverse aims; (4) ongoing
evaluation and modification of accreditation standards to recognize
change and to capitalize on our growing maturity; (5) provision
of information for college administrators about our professional

hallmarks of quality; (6) preparation of information for potential
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graduate students and their advisors to aid in the selection of a
graduate institution. .

Berlin (1978) mentioned the five premises accepted as "given" in
the matter of quality graduate education, concerning quality student
admission and retention: (1) students entering advanced programs of
study assume some risk for judging the appropriateness of the programs
to their own orientations and goals; (2) continuance of a student in
the program is consciously determined. Such continuance represents an
endorsement of the student's potential to meet the criteria; (3)
policy-makers and agministrators of graduate programs have as much
responsibility for specifically delineating retention critéria as they
do for making known tne standards for admission; (4) in a high quality
graduate program, exit criteria are consistent with both retention
standards and declared goals for the program; (5) the academic abili-
ties of students enrolled in a given program serve as an index of the
caliber of the program. Along with the five premises, the author
suggested the following factors that need to be weighted: (1) status
quo; (2) entry considerations; (3) retentioﬁ - the checkpoint; and (4)
responsible actions. Admission and retention policies need to be
examined periodically in the 1ight of changing curricula, differing
demands and supplies of professional physical edgcators, shifting costs
of providing graduate education, pressures for selective admission, and
specific factors within individual institutions (Berlin, 1978). May-
hew and Ford (1974)'1n calling for reform in graduate education,
suggested that changes in curriculum and structure are not enough.

"New options will succeed only if better methods are developed for
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identifying appropriate candidates." Cooper (1978) indicatéd that most
good graduate physical education schools have some form of selective
admission based on various criteria, yet there must be room for flexi-
bility in admission standards to provide for special or unusual cases.
Creation of hurdles (steps) for each student to overcome helps to
assure the continuance of good students and the elimination of poor
ones. Crace (1981) indicates that quality control of~graduate education
must a]sa be assured by upgrading or maintaining one existing quality of
admission and retentijon practices. .

Zeigler (1578) said quality of students can be elevated by
sharpehing and broadening graduate admission requirements through the
assessment of sencitivity and committment to social responsibility,
the abi]ity to express oneself in a variety of ways, the ability to
adapt to new situations; and a strong attitude about the need for
scholarly work in the field of physical education.

Lawson (1976) suggested ten objectives in physical education which
should be accomplished by the graduate professional students, in his
Professional Studies Program: (1) to depict economic, political and
social factors which have influenced the roles and goals of the
graduate programs; (2) to identify the need for and develop competen-
cies in;performing alternative role behaviors; (3) to analyze the
available applied research and jdentify its uses, misuses and limita-
tions; (4) to identify factors which have retarded or precluded change
in roles, role behaviors and role settings; (5) to provide alterna-
tive program models which require new roles and role behaviors; (6) to

depict ideal and real relationships between and among physical
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education programs, other physical and logic activity programs and
other school and social service programs; (7) to provide graduate stu-
dents with analytical and evaluative procedures which can be utilized
in practice; (8) to further assist students with clarification of

their own and their profession's values; (9) to 1dentify mechanisms
which enhance one's ability to introduce change into existing role set-
tinés; and (10) to acquaint students with the ongoing character of the

Professional Studies Program.
Doctoral Degree Programs

In the first major AAHPERD Conference on graduate education in
1967, it was recommended that research, creativity and scholarship are
the primary purposes of docto;a1 study. The doctoral student should
concentrate ir a2 particular specialization in health, physical educa-
tion, recreation, safety and dance. The degree requires a mastery of
the area as demonstrated by scholarship and proficiency. Flexibility
is necessary within the degree program in order to accomodate the
student's varied interests and provide adequate qualification for
desired professional goals.

Cullum (1972) indicated in the study of an investigation of
selected aspects of the doctoral degree in physical education that sur-
veyed institutions ranked the training of college teachers as the most
important goal for all doctoral degrees in physical education. The
author's conclusions were that practices and pojicies of doctoral pro-

grams in physical education are not consistent with recommendations

made by the panel of experts in the field.
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In a study of specialization in physical education doctoral
programs as it relates to the actual professional vocational responsi-
bilities of doctoral graduates? Knight (1974) indicated that though many
institutions offered both the Ph.D. and the Ed.D. there was Tittle
indication that certain types of degree corresponded with disciplinary
or professional study. Generally, graduates' comments reflected needs
for flexibility and individualization of doctoral study, close working
relationships-with advisors, and more practical experiences in doctoral
programs.

Zeigler (1978) argues that far too many of doctoral programs in
physical education are inadequately staffed to be offering so many
different subdisciplinary and so-called professional tracks. Zeigler
(1978) ask:

“How can we ever become a respected profession with
concurrent disciplinary impact if we have to continue to

rely so heavily on related disciplines to do so much of

'our' work for us in both scholarly research and the pre-

paration of our doctoral candidates?" (p. 209)

There were fifty-one institutes fhat claimed graduates from
their health, physical education, recreation and dance doctoral pro-
grams in 1971 (Crace, 1971). In 1979 the Directory of Graduate
Physical Education Programs have failed to give cbmp]ete 1istings of
institutions offering graduate study at either the masters or doctoral
Tevel (NASPE, 1979). A recent study by Baker (1979) identified sixty
institutions which offered doctoral study in physical education.

Also Massengale (1981) identified fifty-eight institutions that had
granted ten or more doctorate degrees in physical education from 1959

through 1979. In 1981, Crace (1981) estimated that the number of

doctoral degree granting institutions in health, physical education,
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recreation and dance ranged between sixty-five and seventy-five.

The Digest of Educational Statistics (1982) reported that in 1982,
two hundred and sixty-two doctoral degrees in physical education were
granted, but it failed to report how many institutions did offer a
doctoral degree program in physical education.

Along with the growth of doctoral degree programs, many
questions have emerged. Are competent faculty directing these programs?
Have meaningful goals been clearly articulated? Are numerous and
diverse specializations necessary and/or desirable within physical
education (Crace, 1981)? 1In a critical analysis of graduate education
el the master's level, Berlin (1976) stated:

"Physical education master's degree programs have been

more 1ike a Chinese restaurant menu than a carefully de-

signed and integrated sequence of experiences geared to

provide the foundation for advanced or continuous indepen-

dent study." (p. 51)

This same confusion may be evident at the doctoral level as a
result of continually adding more courses and specialized tracts
(Crace, 1981). Zeigler (1978) suggests that the addition of further
doctoral programs should come only after making a very careful analysis
of the need for graduates and then only in highly specialized areas
where fully adequate and competent faculty are available. We must
devise approaches whereby graduate students will obtain the required
knowledge, competencies, skills and attitudes to fulfill the function
specified for graduates of a particular degree pattern. .

The real test of quality of any graduate program is the quality
of students who complete the program (Corbin, 1978). The quality of

the graduate students to a great extent determines the quality of
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the program (Cooper, 1978; Berlin, 1978; AAHPERD, 1967; Zeigler, 1978;
Crace, 1981).

What is a doctoral degree in physical education? The American
Alliance for Health, Physical Education, Recreation and Dance (1967)
described the doctoral degree's primary purposes as research, creati-
vity and scholarship. The doctoral student should concentrate on phy-
sical education specialization and the degree requires mastery of the
area of physical education by scholarship and proficiency. Flexibi-
1ity is necessary within the degree program in order to accomodate'
the student's varied interests and provide adequate qualification for
desired professional goals.

There are several studies in the area of graduate education in
physical education which investigated various aspects (curriculum,
students, faculty, admission, thesis, research, evaluation of programs
and standards) of doctoral degree programs (Cullum, 1972; Piper, 1969;
Sutton, 1979; Fallon, 1969; Knight, 1974). But it was surprising
that only one study (Baker, 1980) specifically assessing the quality
and ranking of doctoral degree programs in physical education has been
pubiished before 1980.

Drawing upon five recent studies (Baker, 1979; Baker, 1980;
Massengale, 1981; Kroll, 1982; Hasbrook and Loy, 1982) Hasbrook and
Loy, 1983 provided a summary analysis of the assessment of academic
guality of doctoral degree programs in physical education. . The
twelve rankings of doctoral programs in physical education provided by
five studies were analyzed in terms of three methodological issues:

(1) subjective versus objective measures of program quality; (2)
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quantity versus quality of graduate faculty productivity; and (3) a
single versus multiple measure of academic quality. The aﬁthors
concluded that an ideal academic quality ranking of doctoral programs
in physical education has yet to be constructed; and given the many
manifest and latent goals of such programs, it is questionable whether
an ideal ranking will ever be developed. It was recommended that (1)
the truly outstanding programs are probably excellent in most areas;
(2) many good programs are likely to be excellent in some areas; (3)
the criterija and measures used to assess academic quality of doctoral
programs in physical education represents a very small sample of worthy
factors that need to be considered.

Baker and King (1983) evaluated physical education programs which
members of the profession considered to be of high quality over six
criteria: (1) quality of graduates; (2) education and research
facilities; (3) comprehensiveness of specialized curriculum areas; (4)
scholarship and teachfng competence of faculty; (5) internal and ex-
ternal financial support; and (6) administrative Teadership in the
department. The results indicated a strong consistency of the rankings
which suggested agreement about which doctoral programs contained
superior features. The common characteristics of Teading physical
education doctoral programs were: (1) graduate faculty and faculty
policies; (2) instructional and research resources; (3) the doctoral
student; (4) program requirements; and (5) instructional organizational
patterns. Each of the leading physical education doctoral programs
was consistently ranked high in each one of the characteristics

reported by the authors in the study.



23

A continuing effort to improve the quality of the education
programs which prepare people to enter that profession is one of the
characteristics of any real profession. Forker and Fraleigh (1980)
fndicated that:

"Those professions which have the higher levels of
status are also those which have enormous influence upon
the kind and quality of college and university educational
programs which prepare the new professional. Such high
status professions normally impact upon the kind and
quality of preparatory college programs by an accreditation
process developed and implemented by voluntary associations
of practicing professionals." (p. 45)

The authors defined accreditation as:

"A procedure undertaken to evaluate the quality of an
institutional educational program in reference to a set of
qualifications and standards which have been developed
and approved by qualified professionals in the field of
study." (p. 45)

Forker and Fraleigh (1980) considered a well-conceived accredita-
tion process, using standards developed independently by professional
physical educators, as a means of improving the quality of graduate
education in physical education at the doctoral level.

AAHPERD sponsored a Conference on Graduate Education in 1967.

Its aim was to establish guidelines and standards at the master's

and doctorate levels in the areas of health education, physical educa-
tion, recreational education, safety education and dance. The re-
commendations were focused on: (lf institutional graduate patterns and
organization; (2) faculty and staff, the graduate student; (3)
instructional methodology; (4) instructional and research resources;
and (5) programs of study in the five areas.

According to Crace (1981) graduate programs in physical education

have been allowed to grow and expand without any significant controls
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imposed by NASPE, AAHPERD, or NAPEHE. The profession of physical
education has not until recently demonstréted a course of action for
becoming actively involved in the education of graduate programs in
physical education. Academics representing graduate physical education
must insist on higher standards and quality. As McMurrin (1978) has
stated, "We must pass judgment on ourselves or someone from the outside
" will move in and do it for us." As Forker and Fraleigh have observed,
“One of the characteristics of any real profession is its continuing
effort to improve the quality of the educational programs which prepare
people to enter that profession."

Quality control of graduate physical education has been the sole
responsibility of educational institutions offering such programs.
Regional and national accrediting bodies have also guaranteed some
standardization of programs. But graduate study in the broad dimen-
sions of health, physical education, recreation and dance has received
limited attention by professional organizations during the pgst
several years (Crace, 1981).

Physical educators have not yet assumed the fullest possible
responsibility to assure the quality of graduate study in physical
education. Forker and Fraleigh (1980) supported their view by pointing
out that a specialized accreditation process conceived, developed and
supported by physical education professionals appears to be the
vehicle by which we can fulfill our responsibility. Crace (1981)
indicated that there is a need for graduate program assessment in phy-
sical education. Graduate schools in physical education in America

have proliferated enormously since 1945. With this growth and
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expansion, academic offerings have become so diverse as to defy
standardization or any kind of national analysis (Bennett, 1978).

A workable accreditation program within graduate physical educa-
tion would also be a logical means of determining the strength of
.various subdisciplines. Such a vehicle would not only ensure some
control and sfabi1ity for those areas, it would also provide direction
for future growth. Some programs at the neophyte stage appear to be
academically unhealthy and in need of immediate surgery. Certainly,
it is obvious that only quality graduate programs should be allowed to
prosper and that new ones should not emerge without a clearly demon-
strated need (Crace, 1981).

In 1978, NASPE's College and University Council on Physical
Education formed two task forces to thoroughly study the concept of
accreditation of all graduate programs in physical education. One task
force developed budgetary procedures for an accreditation agency and
established means of implementing the accreditation process. The
second task force developed accreditation standards and interpretations
of the standards for both master's and doctoral degree level programs.
Information about all these procedures was shared in regular features
of JOPER and the Alliance UPDATE as well as during the AAHPERD con-
ventions (Crace, 1981; JOPERD, 1984).

Some critics claim that accreditation, for the most part, does
very little in the form of making quality distinctions (Troutt. 1979).
Young (1975) questioned whether accreditation stimulates innovative
ideas and practices or merely impedes them. Others claim that accredi-

tation is a political process more concerned with matters of control
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and power than with quality maintenance (Hemanowicz, 1978).

Accreditation does attempt to guarantee both educational quality,

defined and interpreted within specific institutions or academic pro-

grams, and institutional integrity, i.e., that an institution or program

is what it says it is or does (Crace, 1981).

Accreditation is intended to foster excellence in education, to
encourage continuous improvement through self-study procedures, and to
ensure the customer (student, educational community, general public and
agencies) that an institution or program has both clearly defined and
appropriate objectives and maintains conditions under which their
achievement can reasonably be expected (Young, 1979). Krathwohl (1978)
has defined accreditation as a two-edged device, "It serves to protect
the public. . . it serves as a means for the profession to improve
itself."

During 1980, NASPE's task force on accreditation standards has
functioned by revising and updating standards following the Detroit
(1979) Workshop and more recent input from conferees attending the fall
1980 Chicago Professional Conference (Crace, 1981). Accreditation
standards on graduate physical education were further scrutinized in
Boston during the 1981 AAHPERD convention as participants examined
and critiqued the fourth draft. After two periods of field testing of
the standards during 1981, NASPE made a major presentation on the sub-
ject of accreditation during January 1982's NASPHE convention. The
accreditation standards were approved/accepted by AAHPERD during the
1982 AAHPERD convention in Houston (Crace, 1981; JOPER, 1984).

Hasbrook and Loy (Quest, 1983) indicated that: (1) because most
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quality assessment studies have focused on faculty rather than program
effectiveness, it was suggested that more attention be given to program
effectiveness; (2) in assessing graduate programs, doctoral studies
should not be stressed to the point that master's work is overlooked;
(3) quality assessment should be conducted periodically in order to
identify rapidly developing "star" departments; (4) because physical
education is multidisciplinary in nature and embraces many subfields or
areas of specialization at the doctoral level, future quality assess-
ment studies should strive to identify the outstanding institutions for
given areas of specialization.

Peterson (1980) studied ninty sets of evaluative standards used by
fifty-two agencies that it recognizes to accredit institutions and
programs. The study was a comparative analysis of the major areas of
emphasis, commonality and differences. The study indicated that with
some exceptions, accrediting standards and guidelines are more qualita-
tive than quantitative, more general than specific, more flexible than
rigid, and more up-to-date than outdated.

McMurrin (1978) indicated that practice of regular reviews of
graduate programs are being established at increasing numbers of
American universities. The reviews are usually spaced five to seven
years apart and typically involve the services of experts from outside
the field as well as internal committees from other deparfments and
coi]eges. According to McMurrin (1978) the occasional review repre-
sents a technique for evaluating proposals for new degrees and degree
programs whi]e passing careful judgment on existing degrees and

academic programs.
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Graduate Programs in Turkey

When the office of the Gener&]-Director of Physical Education of
Turkey was established on July 16, 1938, one of its objectives was to
develop institutions of higher edﬁcgtion to train physical educators,
" coaches and athletic trainers for the military, Ministry of Education
and for the office itself (Fisek, 1983). But this was not accomplished
until the opening of the Youth an& Sports Academy in Ankara in 1974.
This was followed by the establishment of two more Youth and Sports
Academies in 1974 (Fisek, 1983).

The academies were troubled with inadequate and unqualified staff
and facilities, and did_not performfhp to the desired standards. The
policies, administration and the ;urricu]um programs of the academies
were frequently changed. Uncertaihty and inconsistency within the
academies contributed to poor edué;tion of their students. The
critics (Fisek, 1979) argued thatutﬁe organization and administration
of the Youth and Sports Academiesjﬁere wrong and irresponsible, and
blamed the Turkish Ministry of Yoﬁfh and Sports for its ineffective
decisions. .

Under the influence of variaﬁiés discussed, graduate education in
physical education was not estab]iéhed until the late 1970's. The
first graduate program in Turkey,f]éading to a Master of Science
degree has been offered by the Midﬁje East Technical University in
1979 (METU, 1982). The same year,iﬁ-graduate program, leading to a
Master of Science and a doctorate:dégree in related fields to physical
education (exercise physiology, sﬁgﬁts psychology, sports socio]qu

and sports pedagogy) has been devé]oped (Ege University, 1983).



29

Ankara Gazi University offered its first Master of Science degree in
1982 (Appendix E).

Turkish literature on graduate education in physical education is
almost nonexistant in Turkey. The notion of writing for the purpose of
sharing professional knowledge and information seems to be unattractive
to most of the professionals in the field of physical education.

There are very few professionals who criticize or raise an issue
through publication. Unavailability of literature hinders the efforts
of the researcher and does not contribute effectively to the success of

a research project.
Summary

A review of the literature indicated that a set of standards is
necessary to develop and maintain an academic enviraonment of high
quality. These standards may be used by institutions to evaluate
their current graduate programs and guide them in curricula revision
or new program development in physical education.

Development of such standards have been a long prdcess in the
United States. Through the efforts of NASPE, a set of standards have
been developed and the standards were accepted by AAHPERD in 1982.

More recent research has identified the need for a system of assess-
ment and‘accreditation process through standards to maintain a high
quality academic environment in physical education. The literature
also indicated that a high quality academic environment can only be
created through the harmony of quality faculty and students guided by

effective Teaders.



CHAPTER 111
METHODOLOGY

The purpose of this study was to develop a set of standards for a
doctoral program in physical education for the universities in Turkey.
The technique employed was the personal interview, with most of the
data being descriptive in nature. A study of the status of current
physical education curricuiar programs in the physical education depart-
ments of selected Turkish Universities were investigated. The studx
was extended over a period of eleven weeks in Turkey.

No formal hypothesis was stated. Emphasis wz:z laced on the
description of present conditions and factors related to the develop-

ment of standards for a doctoral program in physical education.
Tone of the Times

To assist the reader in clarification of where some of the
information in this study was obtained, the investigator must present
the following observation.

In addition to the formal interviews, the investigator had
opportunities to collect more information through personal communica-
tions which were not recorded, but some personal notes were taken by
the investigator during the conversations.

The investigator found that, interviewees were more relaxed, and

revealed more information during informal conversations. They raised
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more issues and stated more personal opinions during the personal
communications. Some interviewees insisted they remain anonymous.
These conversations will be referred to as "Personal Communications" in
this study. The information given during the personal communication
was not possible to reference, but are beljeved by the investigator to
be correct and accurate.

Perhaps through'this study, the investigator can stress the impor-
tance of sharing information, stating ideas and raising issues, in
order to develop a quality doctoral program in physical educatijon.

The responsibilities of the Ministry of National Education and the
Ministry of Youth and Sports were combined under the new Ministry of

National Education and Sports in January 1984.
Collection of Data

Study Population

The subjects of this study were former and present administrators,
faculty members, students who were associated with the Turkish Ministry
of Youth and Sport, the Turkish Ministry of National Education, Ankara
Gazi University, Dokuz Eylul University, Ege University, Marmara Uni-
versity and the Middle East Technical University. They were selected
dn the basis of: (a) their responsibilities within the government
agencies involved in development of physical education programs and
policies; (b) their responsibilities in the administration and in-
struction of physical education programs in selected unijversities;

(c) their involvement as students of physical education programs

implemented in the selected universities in Turkey.
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The subjects who are administrators were selected according to
their responsibilities within the Turkish Ministry of Youth and Sport,
the Turkish Ministry of National Education, and from selected Turkish
universities offering physical education degrees. The responsibilities
of the subjects within the Ministries were related to the establish-
ment of policies, procedures and programs for physical education and
sport fn Turkey. The responsibilities of the subjects who are adminis-
trators in the universities were to implement and direct the physical
education programs.

The subjects who are faculty members and students were selected
from universities offering physical education degrees based on their
availability. The researcher attempted to select faculty members with
various experience and students who were upperclassmen in physical

education programs.

Personal Interviews

Formal personal interviews were conducted by the investigator with

the following individuals:

1. Five administrators from the Turkish Ministry of Youth and Sport;

2. The former General Director of Education of the Turkish Ministry
of Youth and Sport;

3. Three administrators from the Turkish Ministry of National Educa-
tion;

4. The President, Assistant Vice-President of Academics, Marmara Uni-
versity. The Assistant Director, three faculty members, five
upperclassmen students from the Department of Physical Education,

Marmara University, Istanbul;
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5. The former Vice-President and Department Head of Physical Education
and Recreation, former Department Head, present Department Head,
two faculty members and three graduate students from the Department
of Physical Education and Recreation, Middie East Technical Uni-
veréity, Ankara;

6. The Assistant Department Head, three faculty members and five stu-
dents from the Department of Physical Education, Gazi University,
Ankara;

7. The Department Head, Assistant Department Head, three faculty
members and five upperclassmen students from the Department of
Physical Education and Sport, Dokuz Eylul University, Manisa;

8. The Director of Physical Education Graduate Programs, one faculty
member and five graduate students from the School of Physical
Education and Sport, Ege University, Izmir.

The formal personal interviews were conducted privately, generally
taking from forty-five minutes to two hours. Several informal inter-
views were held with some of the individuals who had been formally
interviewed during the eleven week period. All interviews were
conducted by the same investigator. To allow the interviewer freedom
to concentrate on the interview process, all the data were recorded
on a portable tape recorder, with the respondents' permission.

After giving personal 1nformation.about the investigator and-the
investigator's background, the interviewer began by explaining the pur-
pose of the interview to collect information to develop standards for
a doctoral level program in physical education for the universities

in Turkey. Four general areas were covered by the interview:
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First, to ensure the credibility of the respondent, background
information in education and occupation of the person was obtained;
Second, information about undergraduate physical education programs;
Third, information about masters programs in physical education; and
Fourth, information about doctoral programs in physical education in
Turkish universities was explored. The interviews attempted to gain
information about the respondents' knowledge, attitudes, ideas and
views toward undergraduate and graduate physical education programs in
Turkey.

Although time consuming, the formal personal interview was used
because it provided comprehensive and accurate information and allowed
for the discussion and clarification of details when necessary. The
investigator did not offer any opinions, views or criticism during
the interview sessions, in order to allow compiete freedom of response
to the interviewees.

In addition to the scheduled formal personal interviews, the
investigator had informal personal interviews with four retired phy-
sical education instructors, eight physical education instructors
teaching at middie schools and high schools. The investigator also
had thirty-nine informal personal interviews with physical education
major students at varijous universities. The interviews were conducted
informally about the same general areas covered in formal personal

interviews, but no interview guide was used.

Reporting of Data

Information was recorded on cassette tapes and translated from
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Turkish to English by the investigator. An English-Turkish and
Turkish-English dictionary was used to ensure the accuracy of the
translation. No outline of data translation was used. Translations
of taped-recorded data were recorded on paper, compiled and presented
in the same format as the interview guide. This data was analyzed and
presented as follows:

1. Demographic information related to the administrators
and the faculty members.

2. Demographic information related to the students.

3. Information related to the undergraduate physical education
programs.

4. Information related to the masters physical education
programs.

5. Information related to the doctorate physical education
programs.

In Chapter IV, some of the data werc rc;orted in percentages when
it was possible to quantify the responses. Questions number 12, 13,
17, 18, 19, 22, 23, 26, 27, 31, 32, 33, 34, 35, 36, 37, 38, 39, 40,
41, 42, 43, 44, and 46, in the interview guide were designed to
receive“indepth information from the subjects. The data collected
. from these.questions were not quantifiable, and were reported as

indicational responses.

Interview Guide

The interview guide was developed by the researcher with the
approval of the researcher's advisory committee (Dr. Betty Abercrom-
bie, Dr. John Bayless, Dr. Robert Kamm and Dr. George Oberle). The

interview guide was used to collect information to develop standards
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for a doctoral level program in physical education in universities
in Turkey (Appendix A).

The interview guide contained forty-six questions which covered
four general areas: (1) respondent's educational background; (2)
occupational background; (3) undergraduate physical education programs;
and (4) masters and doctoral graduate programs in physical education
in Turkey. Eleven demographic questions in nature and sixteen status
questions that relate to undergraduate and graduate programs were
asked to assist the researcher in understanding the perceptions the
respondent had for the undergraduate and graduate physical education
programs. Nineteen questions wzr= related to the establishment of
standards for a doctoral degree in physical education. To test the
reliability of the research instrument, the interview guide was used
to interview five Turkish doctoira’® students in Health, Physical Educa-
tion and Recreation at Oklahoma State University, by the researcher
before the formal personal interviews were conducted. The subjects
were familiar with the present conditions in Turkey and agreed that
the questions were relevant to the study. They also indicated that

the research instrument would be reliable in collecting the data.



CHAPTER IV
FINDINGS

The primary purpose of this investigation was to develop a set of
standards for a doctoral program in Physical Education for the unjver-
sities in Turkey. The information collected was gathered and presented
in the same format as the interview guide.

The study was descriptive in nature. The findings are based upon
the informatjon gleaned from personal interviews with the administra-
tors of the Turkish Ministry of National Education, Turkish Ministry of
Youth and Sport, and wi*h Department Heads, Assistant Department Heads,
faculty members and students of the Turkish universities offefing
Physical Education degrees. The distribgtion of interviews among the

subjects were as shown in Table I.

TABLE T -
DISTRIBUTION OF INTERVIEWS

Groups of Subjects Number of Subjects

Administrators 19
Faculty 12
Students 23

TOTAL SUBJECTS . 54

37



38

Informational Data

Demographic Information Related to the

Administrators and the Faculty Members

1. The administrators and faculty members interviewed possessed
a university degree or its equivalent. There were seven administra-
tors/faculty members with a masters degree in sports psychology (2),
physiology of exercise (2), sports sociology (1), sports pedegogy (1)
and sport administration (1). There was one faculty member with a
Doctor of tducation Degree in Physical Education, one with a Doctor
of Philosophy Degree in Physical Education, one administrator/faculty
member witn a Doctor of Medicine Degree, one administrator with a
Doctor of Philosophy Degree in Psychology and one faculty member wifh
a Doctor of Philosophy Degree in Sociology, Economics and Law.

2. The length of time the administrators have been at their
present positions ranged from six months to five years. The faculty
members have been at their present positions from three months to six
years.

3. Before their present positions, the administrators had other
administrative positions within the Ministry of Youth and Sport,
Ministry of National Education, the Former Youth and Sport Academies,
and the former Physical Education Institutions. Some of the faculty
had administrative positions; and, some administrators were former
faculty members at various 1nstitutions..

4. The responsibilities of the administrators were: budgeting,

establishment of policies and procedures, personnel development, and
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interpretation and implementation of policies written by the Turkish

Ministry of Youth and Sport, the Turkish Ministry of National Education

and the Turkish Higher Education Commission.

5.

6.

The following courses were taught by the faculty members:

Advance Methods in Modern Basketball
Advance Topics in Training Theory
Badminton

Biomechanics

Coaching Practice

Functional Anatomy

Fundamentals of Modern Basketball
Indjvidual Sports I-II

Kinesiology

Methods of Individual Sports
Methods of Team Sports

Organization and Administration in P.E. and Sports
Physiology of Exercise I-II

Readings in P.E. and Sports
Research Methods in P.E. and Sports
Research Problems in Sport Sociology
Sociological Theories

Sport Physiology

Sport Psychology

Sport Sociology

Team Sports I-II

The faculty responsibilities other than teaching were:

administration, advisement of students, research (only two faculty

members were involved in research), and coaching (two of the faculty

members were coaching the national men's team-handball and national

men's and women's gymnastic teams).

Demographic Information Related To The

Students

1.

Sixty-five per cent of the students interviewed were high

school graduates. Thirty-five per cent of the students interviewed

were teacher training school graduates.
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2. The students who were high school graduates found their
physical education programs somewhat weak, due to insufficient facili-
ties and equipment. The graduates of teacher training schools indica-
ted that their physical education programs were better than the high
school programs. This was due to the availability of at least two
physical education instructors, one indoor gynasium, and more equipment
for each of the teacher training schools.

3. Seventy-eight per cent of the students found the competencies
of their physical education instructors at high schools or teacher
training schools adequate. The students indicated that if more
facilities and equipment were available, the physical education in-
structors would have been able to employ their competencies more
effectively.

4. The students indicated the following reasons for choosing
their present university over other universities:

a. National University Entrance Exame score (69% of
students)

b. It was close to home (17% of the students)
c. I don't know (13% of the students).

5. Eighty-five per cent of the undergraduate students indicated
interest in pursuing a graduate degree in physical education.
Seventy-five per cent of those indicated that they would 1ike to
attend a Turkish university if a quality graduate program in physical
education were available. Twenty-five per cent indicated that they

would Tike to go abroad to study.
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Information Related to the Undergraduate

Physical Education Programs

1. Among the numerous responses given, the majority of the
subjects described physical education as a part of the total education
through physical activity. Many of the subjects indicated that physical
education is a part of the total educafion that all members of a society
should have; an education that develops the ability of people to
interact more effectively. Many of the subjects also described physical
education as the most important part of education.

2. A majority of subjects revealed the reason they majored in
physical education was because they liked physical education and
sports. Many of the students indicated that with their National
University Entrance Test score, they could only be accepted to physical
education programs. Some of the subjects indicated that majoring in
physical education was an easy way of obtaining a university diploma.

3. The current professional preparation programs in physical
education at the undergraduate level were viewed as weak by eighty per
cent of the faculty and students. Sixty per cent of the administrators
at the universities felt that the present programs were adequate.
Seventy-seven per cent of the administrators of the Ministry of Youth
and Sport and the Ministry of National Education indicated that the
present physical education programs at the undergraduate level were
strong enough to meet the objectives.

4, Thirty-one per cent of the administrators felt that under-

graduate physical education programs in Turkish universities prepare
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the students for a graduate program. Sixty-eight per cent of the
administrators indicated that with some improvement, the physical
education programs could prepare the students for a graduate program.

Eighty-three per cent of the faculty members indicated that-the
current physical education programs do not adequately prepare the
students for a graduate program in physical education. Seventeen per
cent of the faculty felt that the current physical education programs
were adequate.

Eighty-six per cent of the students indicated that the under-
graduate physical education programs do not prepare the students for
a graduate program.

Fourteen per cent of the students did not have any opinion on the
question. |

5. Thirty-one per cent of the administrators felt that the f
current undergraduate physical education programs in Turkish univér-
sities did not need changes, but could be improved. Sixty-eight éer
cent of the administrators indicated that the current physical edﬁca-
tion programs need changes and improvements. |

One hundred per cent of the faculty members and the students?
indicated that the current physical education programs need changés
and improvements. »

6. Among the changes and improvements suggested by the subjécts
for the current undergraduate physical education programs were thg
need for more qualified faculty aﬁd the increase in literature avéi]a—
bitity. Another frequently mentioned change was the need for curricu-

Tum development. Many subjects suggested that new specialized tracks
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within the undergraduate physjcal educatijon programs should be created.
Other frequently suggested changes or improvements were admission and
program standards and emphasis on pedagogy, rather than sports and play.

7. The data suggested that the best way to implement changes in
the undergraduate physical education programs was to have the univer-
sities develop and establish their own curricula.

Most of the subjects felt that other ways of implementing changes
would be the establishment of an effective philosophy for undergraduate
physical education programs and reduction of the number of departments
offering undergraduate degrees. A group of subjects suggested that
the Higher Education Commission should not be involved in developing

physical education programs for the universities.

Information Related to the Masters

Physical Education Programs

1. Ninty-six per cent of the administrators were aware of the
Turkish universities that offer a masters degree in physical education.
Four per cent of the administrators were not aware of the universities
that offered a masters degree.

One hundred per cent of the faculty and eighty per cent of the
students were aware of the Turkish universities that offered a masters
degree in physical education.

2. The admission requirements for a masters degree in physical
education are:

a. A successful completion of a bachelors degree

b. At Teast sixty-five per cent success in masters degree
entrance exam.
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3. The graduation requirements for a masters degree in physical
education are:

a. At least sixty-five per cent success in each of the
courses taken within the physical education department.

b. At least sixty-five per cent success in year-end final
examinations.

c. Successful completion of a thesis.

4. On the subject of evaluation of current physical education
masters programs, many of the administrators at the Turkish Ministry of
Youth and Sport and the Turkish Ministry of National Education indica-
ted that they were not aware of any methods or procedures used for
evaluation of the programs.

The majority of administrators, faculty, and students in the
universities indicated that grades obtained in courses, performance of
the students in the year-end final examinations, and theses written by
the students were used for evaluation of the masters programs and
achievement of the objectives.

Numerous comments from students revealed that obtaining a good
grade would accomplish the program objectives and provide a good
evaluation of the masters program. Many other students also indicated
that the masters programs were evaluated on the basis of the number of
students successfully completing the programs.

5. In assessing the current physical education masters programs
in Turkey all of the subjects felt that deveiopment of the masters pro-
grams was a positive step and it created a lot of enthusiasm for the
future of physical education and sport in Turkey.

A1l of the administrators at the Turkish Ministfy of Youth and

Sport and the Ministry of National Educatfon felt that the physical
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education graduate programs were the best Turkey has to offer and

they would improve in time. A1l of the administrators and faculty at
the universities indicated that the masters degree programs were better
compared to the undergraduate programs, because there were faculty
members in other disciplines such as psycho]bgy, sociology and pedegogy,
who were interested in physical education and contributed to the
masters degree programs through teaching and advising of the graduate
students.

The majority of the students assessed the physical education pro-
grams as average. Some of the students felt that the masters programs
were good. A few students indicated the programs as no good.

6. On]y.one administrator/faculty member felt that a physical
education masters degree program at one of the three universities
offering masters degrees is good enough to prepare its students for a
doctoral degree.

Seventy-two per cent of the subjects felt that the current physi-
cal education masters degree programs were not.preparing the students
for a doctoral study in physical education, because of ineffective
curriculum, insufficient number of qualified faculty and staff, and
unavailability of related literature in physical education.

Twenty-eight per cent of the subjects indicated that they do not
have any knowledge of what is required for a doctoral degree in physi-
cal educaﬁion, therefore, they could not assess the masters degree
programs in physical education.

7. One hundred per cent of the subjects agreed that the current

physical education masters degree programs need changes or
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improvements because the programs are not meeting the objectives.

8. The two most important changes suggested by the majority of
the subjects were that an increase in the number of qualified faculty
and a curriculum design which would assist in accomplishing the general
objectives of the masters degree programs in physical edhcation.

Most of the subjects also suggested the need for the development
of a philosophy that would be in accord with the mission of Turkey in
physical education and sport, and the necessity of qualified faculty
members from foreign countries.

9. The suggestion made by all of the subjects was that more
qualified faculty members in physical education must be recruited to
implement the changes and improve the physical education masters degree
programs in Turkish universitie;. A majority of the subjects indicated
the need for the establishment of a continuing lecture and seminar pro-
gram by yisiting foreign scholars in physical education. Most of the
subjects generally agreed that the masters programs must be reorgani-
zed, developed, and implemented by the universities, rather than the
Higher Education Commission. A few of the subjects suggested, although
seemingly significant, that a commission be created which would be
responsible for translating and distributing foreign literature to

the institutions offering masters degrees in physical education.

Information Related to the Doctorate

Physical Education Programs

1. Ninty per cent of the subjects were aware of the existance

o

of a physical education doctoral program in a Turkish university.
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Ten per cent of the subjects were not aware of a physical
education doctoral program.

Forty-four per cent of the subjects were familiar with the content
and administration of the physical education doctoral degree.

2. One hundred per cent of the subjects agreed that Turkey needs
a doctoral program in physical education. Ninty-two per cent of the
subjects felt that without a doctoral program in physical education,
Turkey will not have the manpower to implement a quality physical educa-
tion and sports programs.

3. Twenty-two per cent of the subjects indicated that Turkey
does have the necessary financial strength, manpower, and facilities to
implement a doctoral degree program in physical education.

Forty per cent of the subjects indicated that Turkey does have
the financial strength, but does not have the manpower and facilities
to implement a doctoral degree program in physical education.

Twenty-one per cent of the subjects indicated that Turkey does
not have the necessary financial strength, manpower, and facilities.

Seventeen per cent of the subjects did not have any opinions on
the question.

4. A majority of the subjects agreed that an effective philo-
sophy, a science based curriculum, sufficient number -of qualified
faculty, and a strong commitment from the government would be the
basis of an acceptable doctoral program in physical education.

5. A1l of the subjects agreed that the goal of a doctoral
degree program in physical education should be to educate qualified
personnel who would be able to implement physical education and sports

programs based on the needs of Turkey.
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6. A majority of the subjects indicated that the understanding
of physical education and sports as an educational science must be
established, in order to achieve goals or objectives of any doctoral
program in physical education.

7. Most of the subjects generally agreed that the doctoral degree
program in physical education must be designed and implemented in
accordance with the physical education and sports needs of Turkey.
Many of the subjects also indicated that, it must be the type of pro-
gram which will bring solutions to Tong term problems in physical
education and sports in Turkey.

8. The subjects mentioned the following theoretical courses that
should be included- in the physical education doctoral degree program:

Curriculum Development in P.E. and Sports
Foundation of P.E. and Sports

Health Science

History of Physical Education

Organization and Administration of P.E. and Sports
Recreation

Research Methods

Teaching Methods in P.E. and Sports

Test and Measurements in P.E. and Sports

9. There were no practical courses suggested by the subjects. A
majority of the subjects indicated that practical application of the
theoretical courses in laboratory settings should be emphasized. A
period of practical experience (six months to one year) should be made
available for the students prior to completion of the doctoral degree.

10. AT11 the subjects suggested the following facilities necessary
to teach courses:
Classrooms

Library
Laboratories-
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11. The subjects did not name any specific equipment but indicated
that equipment necessary to teach and conduct research must be made
available.

12. A1l of the subjects indicated that they would include courses
from other disciplines besides physjca1 education. The following dis-
ciplines were mentioned by the subjects:

Bio-Chemistry
Biology
Biomechanics
Business Administration
Computer Science
Economics

Law

Mathematics
Medicine

Pedegogy
Philosophy
Physiology
Political Science
Sociology

13. Al1 of the subjects indicated that they would recruit students
from the doctoral degree program from Turkish universities. Some of
the subjects indicated that they would accept foreign students, but
would not actively recruit.

14. A1l of the subjects indicated that they would recruit the
faculty for the doctoral degree program from Turkish universities and
foreign countries.

'15. A1l of the subjects indicated that a successful completion of
a masters degree must be one of the admission requirements for the
doctoral degree.— It was generally agreed by the majority of the sub-
jects that the applicant should have at least a sixty-five per cent

score on the doctoral entrance examination, recommendations from at
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<1east three qualified sources, and proficiency in English or the
German language, for admittance to the doctoral program.

16. A1l of the subjects agreed that, in order to successfully comp-
lete a doctoral program in physical education, the students should
have at lTeast seventy-five per cent success in each of the required
courses, successfully completed the departmental comprehensive éxami-
nation(s), and demonstrate the ability to conduct research through
successful completion of a dissertation. Most of the subjects also
indicated that the students should successfully complete six months
to one year practicums in the student's area of study.

17. The majority of the subjects suggested that an annual evalua-
tion of administrat{on, facu]ty, and the curriculum would ensure the
achievement of the general objectives of the doctoral program. Most
of the subjects also agreed that obtaining feechz:: from the present
and former doctoral students and from the employers of the graduates
of the doctoral program would be effective in evaluating the doctoral
program in physical education.

18. Eighty-one per cent of the subjects indicated that they would
implement a doctoral degree program in physical education at the
Middle East Technical University. The reasons were:

a. The goal of the doctoral program would be in accord
with the mission of the institution.

b. There is more educational freedom.
c. The language of teaching is English.
d. It has the most facilities and equipment needed to

implement a doctoral degree program in physical
education.
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e. Nine per cent of the students indicated that they
would implement a doctoral degree program in physical
education at the Ege University. The reason was that
there was a doctoral program in physical education
and sports already established, and it would be more
efficient to improve the existing program than estab-
1ishing a new doctoral program at another unijversity.

f. Ten per cent of the subjects indicated that it would
make no difference in which of the universities the
doctoral program was established.

19. A1l of the subjects commented that current programs for under-
graduate and graduate degrees should be revised, and availability of
related Titerature in the area of physical education and research must
be increased in order to improve the quality of current programs in
Turkey. A1l of the subjects also agreed that the recruitment of quali-
fied faculty members and administrators in physical education is an
important factor in the development of a quality doctoral program in
physical education.

A few of the subjects indicated that the physical educators in
Turkey do not promote their profession as an educational science.

One subject reported that a study (Armagan, 1983) indicated that
seventy per cent of the faculty members in. Turkish higher education sys-
tems do not believe that physical education and sports is a science.

In the same study, it was indicated that ninty per cent of freshmen in
physical education programs do not belijeve that physical education and
sports is a science. At the end of four years, ninty per cent of the

seniors do believe that physical education and sports is a science.

One subject indicated that the main reason for not having a qua-

1ity doctoral program in physical education in Turkey is fhe ignorance

of the previous administrators in the Ministry of National Education.
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This was demonstrated with a statement made to him by a key -
administrator in response to a statement of his desire to obtain a //
doctoral degree, "Why don't you get a masters degree rather than a
doctorate? It is better for you".

Most of the subjeéts commented that there is a potential for deve-
lopment of a quality doctoral program in physical education, but that
hés to be developed and implemented by qualified professionals in the

field of physical education and sports.



CHAPTER V

SUMMARY, CONCLUSIONS, STANDARDS
AND RECOMMENDATIONS

Summary

The purpose of this study was to develop standards for a doctoral
degree program in physical education for the universities in Turkey.
The investigator, utilizing an intervizw format, had personal inter-
views with administrators of the Turkish Ministry of Youth and Sport,
the Turkish Ministry of Education, and with the Department Heads,
Assistant Department Heads, faculty members and students of the Turkish
universities offering physical education degrees.

As previously noted in the review of Titerature, a set of
standards is necessary to develop and maintain a quality doctoral pro-
gram in physical education. The development of such standards has been
a long process in the United States. Through the efforts of the
National Association for Sport and Physical Education, a set of
standards have been developed, which have been accepted by the Ameri-
can Alliance for Health, Physical Education, Recreatiorn and Dance.

The results of this study indicated that Turkey has long been in
need of establishing a quality doctoral program in physical education.
Numerous comments of the subjects revealed that attempts at deve1oping'

quality graduate programs in physical education have not been

53
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very effective, due to the inconsistencies of the educational policies
implemented by the Turkish Ministry of National Education, the Turkish
Ministry of Youth and Sport and the Higher Education Commission. It
was generally agreed upon by the subjects that ineffective adminis-
tration, inadequate and unqualified staff and facilities, and the
unavailability of related 1iterature have hindered the establishment of

a quality doctoral program in physical education.
Conclusions

This study was conducted to develop a set of standards for a
doctoral program in physicz1 education for the universities in Turkey.
The findings of this study indicated to the researcher that Turkey does
need a quality doctoral degree in physical education.

It appears that the mission, goals, and objectives of a doctoral
degree in physical education should be developed in accordance with the
needs of Turkey. The study revealed that the goal of a quality doc-
toral program in physical education should be to provide an opportunity
and education for scholarly activities and to deveﬁop scholars in
physical education.

It was apparent to the researcher from the suggestions of the sub-
jects that the doctoral program should be developed and implemented
within the university by qualified personnel in physical education and
sports. It was generally agreed by the subjects that the Turkish
Higher Education Commision should leave the task of developing doctoral
programs to the individual universities.

It Was also apparent from the findings of this study that Turkey
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does not have sufficient numbers of qualified persénne1'f0r the
existing three masters programs and one doctoral program in physical
education. It was felt by the subjects that there should be one doc-
toral and one masters program available. This will bring the available
qualified faculty and administrators together in order to provide the

quality programs needed in Turkey.
Standards

The establishment of standards for a doctoral program in physical
education for the universities in Turkey is supported by the findjngs
of this study. The results suggested that a set of standards should
be established in the areas necessary for the development of a quality
doctoral program. It was apparent to the researcher that a philosophy,
goals and objectives z::7¢ be defined. Based on the objectives, a
curriculum should be developed, and it should be implemented and
directed by qualified administrators in the universities. The results
of the study revealed that the resources (facu]t}, facilities, litera-
ture, finances) needed to establish a quality doctoral program in
physical education should be made available. It was also apparent
that there was a need for the establishment of standards in the areas
of student recruitment, admission and retention.

Based on the findings of this study, the following standards were
adapted from the "Accreditation Standards and Interpretation of Stan-
dards for the Doctoral Program Level", deve1o§ed by the National
Association for Sport and Physical Education of the American Alliance

for Health, Physical Education, Recreation and Dance (United States).



56

Some of the standards developed by NASPE are not applicable to this
study due to the organizational structure of higher education in Tur-

key.

Objective of the Program

The primary objectives of the program should be: (1) to provide
a scholarly approach to the academic subject matter content and, (2)
to develop scholars in physical education. The Department of Physical
Education should clearly state its objectives within the mission of

the jnstitution and the Turkish Higher Education Commission.

Administrative Structure

Program Director. A senior member of the graduate faculty, who

is a recognized scholar in an area of specialization in physical educa-
tion, should be designed to administer the graduate program. It is
desirable that this individual be a Turkish native in order to
communicate effectively with the Turkish Higher Education Commission,

which makes the final decisions in higher educational matters.

Graduate Committee. The Graduate Committee should be comprised

of junior and senior graduate faculty, and graduate students represent-
ing the areas of specialization. This committee should serve in an
advisory capacity and recommend policies and procedures to the program

director.

Financial Resources

The operational budget should be sufficient to support the
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instructional program and research. The operational budget should
include financial support for attendance at professional meetings,
faculty development, and the purchase and maintenance of supplies and
equipment.

Financial resources should be made available for instructional
and research activities which are necessary for quality graduate pro-
grams (including research exploration, help in developing research pro-
posals, and for pilot studies to encourage research and other activi-
ties).

The personnel budget should be sufficient to support the instruc-
tional program and research (the salaries for the faculty will be

determined by the government).
Curriculum

Doctoral programs in physical education should require the
following:

1. Attainment of scholarship in an area of specialization,
along with the ability to conduct individual research, study, teaching
and administration. An area of specialization (major) should consist
of a minimum of five graduate courses in the subject matter area taken
within the physical education unit.

2. Competency in an area within the department to support the
areas of research interest. An area of support (minor)'shou1d consist
of a minimum of three graduate courses in a second subject matter area.

3. Competency in related studies outside the department. Such

is essential to the attainment of high scholarship in the chosen areas
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of specialization. The area of specialization should be integrated
with the related graduate courses from outside the physical education
unit.

4. Competency in evaluating and conducting scientific and scho-
larly investigations culminating in the doctoral dissertation. The
competency in research should include demonstrating an understanding
of: (A) the research process in physical education; (B) the quantf-
tative and qualitative methods of analysis employed in physica1 educa-
tion research; and (C) the principies underlying the statistical
aspects of experimental and non-experimental designs employed in phy-
sical education research.

The majority of work in the area of specialization and support
area should be taken at the institution granting the doctoral degree.
A critical analysis of credit transferred to the doctoral program from
other institutions should be made prior to matriculation. The quality
of content and the scope of each graduate course should be appropriate
for the doctoral level.

The physical education unit should establish and maintain a resi-

dency requirement for the doctoral degree for its doctoral students.
Personnel

The Department of Physical Education should have adequate academic
and non-academic personnel resources, as measured by both qualitative

and quantitative considerations.

Full-Time Personnel

A. Graduate Faculty: The graduate faculty in physical education
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must meet the criteria established by the institution and by
the Turkish Higher Education Commission. Primary responsi-
bilities of graduate faculty should consist of graduate
instruction, research, and/or academic administration.
Appointment of full-time faculty will be recommended by the
institution and approved by the Turkish Higher Education
Commission.

The graduate faculty should possess the gqualifications, experience,
professional interest, and scholarly productivity essential for the
successful conduct of a doctoral program in physical education.
Emphasis should be placed on the qualifications and responsibilities of
the graduate faculty as a whole. The qualities of the graduate faculty

are demonstrated by:

1. The educational and professional backgrounds relating to
depth and breadth of graduate education and experience.

2. Academic attainment of the terminal degree in the discipline
from an institution which meets the Turkish Higher Education
Commission and the Department of Higher Education of Turkish
Ministry of National Education and Sports accreditation
standards in physical education.

3. The extent of engagement in innovative curricula development,
experimentation in teaching methods, updating course content,
effective student counseling to improve the instructional
program.

4. The qualitative level of research, writing and publication.

5. The extent of active involvement in professional organiza-
tions, and in university, community, national and interna-
tional service which contributes to professional development.

6. The existence of plans and policies which encourage and
provide a framework for continuing professional development
and increasing productivity.

B. Supportive and Service Personnel: Personnel associated with
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the direction and operation of such units as the office of
the administrative head, 1ﬁbrary,dhomputing centers, and
research laboratories. Academic rank appointments of the
personnel should be based on the personnel needs of the phy-

sical education department.

C. Technical, Secretaria1 and Clerical Personnel: Personnel

that perform the office and laboratory functions within the
department, should be sufficient to enable the department

to attain its stated objectives.

The full-time equivalent graduate faculty should meet the following

cr%teria:
%j A. Overall Adequacy: The full-time equivalent graduate faculty
§ should be adequate to meet the commitments of the physical
% education department. The ratio of graduate faculty to the
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graduate students should enable the physical education
department to fulfill its total commitment. In general, the
graduate faculty should not be less than five when one
specialized area is offered in the discipline. For every
additional area of specialization, a minimum of two addi-
tional graduate faculty actively engaged in graduate related
duties in that specialization should be required. Of the
two graduate faculty for every area of specialization, at

least one should be a recognized scholar in the area.

$B. Full-Time Graduate Faculty: A graduate faculty composed

largely of full-time personnel is the very heart of a

quality doctoral program in physical education. It is upon
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the full-time faculty that the major responsibility rests

for the planning and implementing of the physical education
program. The per cent of graduate faculty employed on a
full-time basis should not be less than eijghty per cent. One
hundred per cent of the full-time equivalent graduate faculty
should possess the terminal degree in their respective

disciplines.

Distribution of Graduate Faculty: The number of qualifica-

tions of graduate faculty and their distribution among ranks,
fields and programs should be adequate to provide effective
academic performance in all areas of physical education.

Distribution of graduate faculty among/academic ranks,
subject fields, and day and evening programs should be such
that each student or group of students has reasonable oppor-
tunity to study with faculty members who meet the qualifica-
tions that the standards require. Qualifications of gra-
duate faculty should be appropriate to the specific subject
areas in which their teaching, research and service responsi-
bitities lie.

Availability of Graduate Faculty in Related Disciplines: The

ngmber and qualification of graduate faculty in related
disciplines such as physiology, medicine, psychology, socio-
Togy, and education, should be adequate to support the areas
of specialization offered in physical education. A minimum
of one graduate faculty member who is a recognized scholar
in a related discipline should be available for support in

each area of specialization.
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E. Total Responsibilities of Graduate Faculty Members: In

judging the academic load, consideration shéy]d be given to

the total responsibilities borne by each meﬁber of the
graduate faculty. Judgment concerning teacﬁ}ng, research and
administrative loads of the academic facu1t§:shou1d be based
upon the average for the entire academic yeé} rather than the
experience of a single term only. Members éf the graduate
faculty should not teach courses in excess é? six-semester
hours pér term. The remainder of the work %;ad would consist

of research direction, dissertation/thesis supervision, and

other major scholarly responsibilities.

Gt ot e dead
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Part-Time Personnel. This category includes personnel with
classroom responsibilities who are employed on a pargztime basis, such
as adjunct professors who meet criteria for graduate: facu]ty status
established by the university and by the Turkish H1gher Education
Commission. Research assistants, graduate teaching ass1stants, labora-
tory technicians and persons performing office and 1aboratory functions
on a part-time basis are included in the part-time pgfsonnel category.
Appointment of part-time personnel will be made by téz department, and
does not require the approval of the Higher Educat1on*Comm1ss1on The
© full-time equivalent graduate faculty shall meet certa1n minimum

criteria.

Students

e s R g

A. Recruitment: The physical education department should

actively recruit quality students. Graduate assistahiéhips should be
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awarded only to those students showing the highest academic profiles
and exceptional promise based on object?;;,énd subjective criteria.

B. Admission: Admission to the doctoral program is based upon
completion of a masters degree in physical education or its equivalent.
Specific content should represent the scope and depth of the disci-
p1in¢.

The students desiring to enter the doctoral program in physical
education without a prior degree in the field, will remove the defi-
ciencies by completing sequential undergraduate and graduate courses
or by demonstration of necessary competencies as needed.

The ultimate decision on student admission should not rest exclu-
sively with one person. A committee should be established to screen
and admit applicants for the doctoral program in physical education.
Attempts should be made to admit qua1ified students from foreign
countries and other disciplines with quality masters degree programs.

Admission should be granted only to students showing high pro-
mise of success in postgraduate study in physical education. Indica-
tors of "high promise” from the following categories should be employed
in the admission process:

1. Test results of candidate's performance on the
university entrance examination.

2. Previous Schooling - candidate's overall grade point
average prior to doctoral admission, and any other
relevant measure of scholastic performance.

3. Recommendations - indication of candidate's potential
for doctoral study from qualified sources.

4. Interviews - candidate's potential for graduate study
is assessed by interviews with individuals and/or
groups representing the graduate faculty.
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The admission of students who have not met the indicators of high
promise must be identified, and justified, and procedures for ongoing

review must be specified in writing.

C. Program Advisement: There should be an organized advisement
program for all doctoral students. A graduate faculty member in the
student's area of specialization should be assigned as the major
advisor. This advisor should chair the student's doctoral committee
and direct the dissertation.

A written program of study should be developed early in the
student's program and approved by an appropriate committee. An evalua-
tion procedure should be established for informing the student of his/
her progress.

D. Evaluation and Retention: Procedures should be established

to measure academic performance. Systematic procedures utilizing
indicators such as grade point average, qualifying examinations,
written and oral comprehensive examinations should be utilized for
periodic evaluation for retention. The procedure for student evalua-
tion and retention should be written and given to each student ad-
mitted to the program.

E. Placement: A placement center should be available to graduate
students as a liaison service between the potential employers and the

graduate students.

Product Evaluation

Studies on a planned basis must be a part of the evaluation
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process of a graduatefprdgram. The assggéments should be consistent
with stated program oneEfives.

There should be an ongoing process of assessment of program
effectiveness on performance of current students. Procedures should
be established to proy%de evidence that students are progressing
toward meeting the objécfives of the doctoral program in physical
education. | ;; ;

Assessment of gréﬁuates of the program should provide follow-up
evaluation of the program and suggestions for revision. Interviews
with graduates of the%prdgram, interviews with employers, question-
naires, evaluation byiéofrespondence, and informal discussion at

professional meetings;goq1d be used in this assessment.

Facilities

The physical faciiiﬁies, including buildings, equipment and the
library, should be suiiagje to serve the stated doctoral program
objectives. Distribuf%bﬁ;of physical facilities and resources avai-
lable to areas of speégétization should be such that students and

faculty have reasonab]? access to them.

Offices. The offipes should provide sufficient privacy and space

to allow the faculty fé_c@nduct their responsibilities.

Classrooms. Generh]iand spécific purpose classrooms should be

appropriate in size ang‘désign to the courses offered.

Laboratory Space éﬁdiEquipment. Laboratory space and equipment

should be appropriate iﬁ éjze, design and quantity for the courses
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offered and for specialized activities\3§sociated with faculty and
student research.

The mission and objectives of the program should dictate the
types of offices, classrooms, laboratories, and specialized equipment

required.

Library

The 1ibrary should be viewed as an information Taboratory having
the function of aiding the communication and advancement of knowledge
by providing for the acquisition and utilization of information
resources. The library should be organized and staffed to provide
effective access, selection, user education and retrieval services.
There should be communication between the 1ibrary staff and the phy-
sical education students and faculty on a regular basis. The library
staff should have the ability and opportunity to educate faculty and

students to handle information effectively.

Educational Innovation. and Changes

The administration and graduate faculty should examine contem-
porary learning approaches and technologies and adapt them, as may be
appropriate, to serve their educational objectives. The faculty
should be encouraged to develop and test new learning approaches and
technologies, and to disseminate their results.

- Marked or significant changes in objectives, including proposed
experimental changes which may bear on adherence to standards, should

be reported at the time they are implemented within the program. A1l
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new doctoral programs, whether additioﬁL to, or major revisions of
existing programs, should be reported prior to implementation.
Proposals for experimental doctoral programs, that may involve
departures from standards, are to include a full description (including
the design of the experiment and the plan for evaluating and reporting

results).
Recommendations for Further Research

Further study of the graduate programs in the universities should
be pursued to determine if the physical education graduate programs
are effective and meet the needs of Turkey.

Research could be conducted on what effect the insufficient
number of qualified faculty has on the quality of the graduate program.

Also, research could be conducted on the effect that polici:zs and
procedures of the Turkish Higher Education Commission has on the
quality of the doctoral program. This could be extended over a period
of several years using one university.

Replications of this study could be conducted to determine if the
significant changes have occured since 1983 in the physical education
graduate programs in Turkey.

Research could be conducted on the development of an evaluation
program for the viability of the standgrds.

Also, research could be conducted to evaluate the effectiveness
and the quality of the doctoral programs in physical education estab-

1ished by the standards developed in this study.
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INTERVIEW GUIDE °

The Interview Guide was used to interview the Administrators of

Turkish Ministry of Youth and Sport, Turkish Ministry of National

Education, and for the Department Heads, Assistant Departiment Heads,

faculty members and students of the Turkish universities offering

Physical Education degrees.

For

Demographic Questions

Administrators and Faculty

1.

For

What is your educational background?

Secondary School? Where?
College? Where? Major?
Graduate Study? Where? Major?
Others?

How long have you been at your present position?
What other positions did you have before your present position?

As an administrator what kind of responsibilities does your
position require? Any other responsibilities other than adminis-
tration?

As a faculty member what courses do you teach?

As a faculty member what responsibilities do you have other than
teaching?

Administration?
Coaching? What Sports?
Advising? Whom?
Research? What Kind?
Others?

Students

Are you a graduate of a high school or a teacher training school?

Did you find the physical education program at the institution
where you graduated to be a strong or weak program? Why or why
not?



10.
11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.
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Did you find the competencies of your physical education \\
instructor to be strong or weak? Why or why not?

Why did you choose this university over other universities?

When you graduate from this university, are you planning to pursue
a graduate degree in physical education in this country? Another
country? Which one, and why?

Interview Questions For A1l The Respondents

What does physical education mean to you?
What are your reasons for majoring in physical education?

What is your assessment of current professional preparation pro-
grams leading to an undergraduate degree in physical education
in Turkish universities. Strong? Weak? Elaborate.

Do you think the undergraduate physical education program in
Turkish universities prepares the students for a graduate program
in physical education? Yes, how? No, why not?

Do you think the current undergraduate physical education programs
in Turkish universities needs changes or improvements? Yes, why?
No, why not?

What changes or improvements would you suggest for the current
undergraduate physical education programs in Turkish universities?

What would be the best way to implement these changes or improve-
ments you have suggested for the current physical education under-
graduate programs in Turkish universities.

Are you aware of the Turkish universities that offer a graduate
program in physical education leading to a masters degree?
Which ones?

What are the admission requirements for a masters degree in
physical education in the Turkish universities.

What are the graduation requirements for a masters degree in
physical education in the Turkish universities.

How are the current physical education masters programs in Turkish
universities evaluated, in order to determine whether or not the
general objective of the programs were achieved?



23.
24.
25.

26.

27.
28.
29.

30.

31.
32.

33.
34.

35.

36.

79

AN

What is your assessment of current professional preparation
programs leading to a masters degree in physical education in
Turkish universities?

Do you think the physical education masters programs in Turkish
universities prepares the students for a doctoral degree in
physical education? Yes, how? No, why not?

Do the current physical education masters programs in Turkish
universities need changes or improvements? Yes, why? No, why
not?

What changes or improvements would you suggest for the current
physical education masters program in Turkish universities?

What would be the best way to implement these changes or
improvements you have suggested for the current physical education
masters programs inm Turkish universities?

Are you aware of any Turkish universities that offer a graduate
program in physical education leading to a doctoral degree in
physical education? If so, which ones?

Do the Turkish universities need a doctoral program in physical
education? If yes, why and if no, why not?

If you think Turkey needs a doctoral program in physical education,
do you think Turkey has the necessary financial strength, man-
power and facilities to implement such a program in the Turkish
universities?

What do you think are the components of an acceptable doctoral
program in physical education for the Turkish universities?

What should the aim or goal of a doctoral program in physical
education be for the Turkish universities? A

To obtain the goals you have mentioned, what objectives must be
accomplished by an acceptable doctoral program in physical
education in Turkish universities?

What kind of a doctoral program in physical education do the
Turkish universities need to accomplish the objectives you have
mentioned?

What kind of theoretical courses in physical education should
be included in the doctoral program? Why.

What kind of practical courses in physical education should be
included in the doctoral program? Why?



37.

38.

39.

40.

41.

42.

43.

44,

45,

46.
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What kind of facilities are necessary to teach these courses in
the physical education doctoral program? 7//

What kind of equipment is necessary to teach these courses in
the physical education doctoral program?

Would you include courses from other d1sc1p11nes besides physical
education? What courses and why?

If there was a physical education doctoral program developed for
the Turkish universities, where would you recruit the students
for the program?

If there was a physical education doctoral program developed for
the Turkish universities where would you recruit the faculty
for the program?

What would be the admissions requirements for a doctoral degree
in physical education?

What would be the graduation requirements for a doctoral degree
in physical education?

How would you evaluate the doctoral program in physical education
in order to determine whether or not the general objectives of
the program were achieved?

If you were to develop a doctoral program in physical education,
in which of the universities in Turkey, would you develop such
a program? Why?

Do you have any other suggestions or comments about developing a
mode] doctoral graduate study program in physical education for
the universities in Turkey?
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UNDERGRADUATE PHYSICAL EDUCATION COURSES
OFFERED IN TURKISH UNIVERSITIES //
(1983-1984) ’

Introduction to Physical Education and Sports

Basic philosophical, physiological, psychological, sociological and
kinesiological principles related to physical education and sports.

Individual Sports I-II

A study of rules, techniques, fundamentals, organizational procedures
and improving the playing and understanding abilities of students in
individual sports. '

Team Sports I-I1I

A study of rules, techniques, fundamentals, organizational procedures
and improving the playing and understanding abilities of students in
team sports.

Functional Anatomy I-II

A study of the structure and function of nervous, skeletal, muscula-
ture and circulatory systems.

General Physical Conditioning (Elective)

Instruction in basic principtes of conditioning and fitness. Emphasis
on muscular strength, muscular endurance, flexibility and cardiorespi-
ratory endurance. Designed for students without prior knowledge of
conditioning methods.

Fundamentals of Modern Basketball (Elective)

Information about the game of basketball; the coach and the player;
coaching philosophy, essentials of practice organization, individual
defense, individual offense, team defense, scouting, simple drills
for practice.

Advanced Methods in Modern Basketball (Elective)

Coaching strategies, advanced tactical drills, scouting methods,
specific strategies in offense, defense and the fast break.



83

Beginning Volleyball (Elective)

General information about the game of volleyball. The rules; general
knowledge about the game; certain offense and defensive strategies,
simple drills.

Advanced Methods in Modern Volleyball (Elective) //

Coaching strategies, advanced tactical drills, scouting methods,
specific strategies in offense and defense.

First Aid (Elective)

Lecture and demonstration of first aid for wounds, hemorrhage, burns,
exposure, sprains, dislocations, fractures, unconscious conditions,
suffocation, drowning and poisons with skill training in all procedures.

Beginning Track and Field (Elective)

Procedures in training for track and field. Basic understanding cf
each event's coaching strategy. Meet organization and management.

Educational Games

The teaching of basic activity games of various nature, the teaching
of fundamental motor skills, the theory of game construction, and the
modification of games. Opportunities are given to teach games under
directed supervision. :

Beginning Tennis (Elective)

Offered to those students who do not have previous tennis experience.
Course involves the teaching of rules, basic techniques and strate-
gies of the game which could be played 1ife long.

Methods of Individual Sports

A study of the rules, techniques, fundamentals, organization and
teaching and coaching methods in individual sports.

Methods of Team Sports

A study of the rules, techniques, fundamentals, organization and teach-
ing and coaching methods in team sports.

Music and Rhythm Education

Instruction and practice in rhythmic activities accompanied by music
for physical educatijon.
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Turkish Folk Dances

A study of origins and characteristics of Turkish folk dances from
different local customs.

Physiology of Exercise I-11

A study of certain physiological factors and their relationship tg
exercise and work. It provides a basis for athletic training.

Motor Development

Analysis of sequential progression of fundamental motor skills - study
physical growth patterns as related to motor performance. Application
of Tearning theories and principles to the acquisition of motor skill
learning; factors affecting skill acquisition.

Research Methods in Physical Education and Sports

Application of research knowledge and methodology to problems in
physical education and sports.

Badminton (Elective)

Beginning instruction in basic skills and techniques of badminton for
singles, doubles and mixed doubles play. Emphasis on basic skill
development, rules and strategy.

Philosophy of Physical Education and Sports (Elective)

Mountaineering (Elective)

Basic concepts of mountain climbing techniques. Safety, first-aid
and other aspects of climbing will be considered. Some actual climbing
may be required of the students.

Physical Education for Handicapped (Elective)

The prevelance of the handicapping conditions, history of the develop-
ment of adopted physical education and the relationship of physical
education to the other fields in educating the handicapped.

Modern Dance (Elective)

Elementary modern dance techniques with particular emphasis on move-
ment and thythm as a form of creative personal expression and communi-
cation. .

Aerobic Dance (Elective)

Methods of aerobic exercises performed with music. Students are taught
the techniques of progressive physical fitness development with musi-
cal assistance.
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Introduction to Nutrition in Sports {Elective)

Some aspects of athletes nutrition, aims and results of dietary
surveys on athletes, study of energy expenditures, protein, lipids,
vitimins, mineral, water needs of athletes, ergogenuards myths and
truths of athletes nutrition, how to gain and loss bodyweight.
Example of high calorie diets.

Sports Massage (Elective) \\\

Basic techniques in sports massaging. Emphasis put on various techni-
ques of massaging especially used in athletic situations. Some
practicum is required for the student.

Specialization Area in Sports I-II

A specialization in one sport discipline both in teaching and coaching.
Better understanding and realization of various teaching and coaching
skills.

Prevention of Athletic Injuries and First Aid

Injuries occuring as a result of participating in athletics and phy-
sical education activities; procedures and techniques in the preven-
tion and care of injuries, lecture and demonstration on first-aid
measures.

History and Philosophy of Physical Education and Sports

Physical education in ancient societies, the middle ages, modern
Europe and Turkey; ancient, medieval and modern philosophies: An
analysis of the research literature related to the historical founda-
tions of physical education and sports.

Organization and Administration in Physical Education and Sports

Organization of physical education classes, school athletics with
reference to national and local control. Staff, programs, budget,
health and safety, facilities and other phases of administration.

Kinesiology

Applications of facts and principles of anatomy physiology, neuro-phy-
siology, and mechanics to problems of teaching physical education
skills and activities.

Biomechanics

A study of certain fundamental Taws of motion in physical education
and sports forming a general background in the analysis of basic sports
techniques.
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Training Theory'

A study of fundamental principles involved in training and its relation
to physical fitness and sports.

Sports Psychology (Elective)

Analysis of psychological factors and principles Wﬁ;h special reference
to moter performance, learning motor skills, perception and emotion in
sports situations, review of literature and independent projects.

Sports Sociology (Elective)

The study of sport as a social institution, its value orientations,
major concerns, modes of interaction and structural relationships with
other social institutions.

Philosophical Foundations of Leijsure, Play and Recreation

Theories of leisure, play and recreation; concepts of work and Teisure.
The role of recreation in modern society.

Sports Facilities Planning and Management

Design principles of indoor and outdoor facilities, sports equipment
usage, and managerial outlook to staff and facilities organization.

Recreational Leadership

Theories, principles, practices and dynamics of leadership and scout-
ing, their relationship to techniques and methods of working with
individuals and groups in recreation®settings.

)
Teaching in Physical Education and Sports

Introduction to teaching process including goals, objectives, contents,
strategy, methods, materials and evaluation in physical education and
sports.

Practice Teaching in Physical Education and Sports

Field experience and teaching practice including class observations,
adjusting to the classroom conditions, planning preparation for
teaching and guided teaching practices.

Coaching Practice

Field experience and coaching practice including observation, adjust-
ing to the field conditions, planning, preparation for coaching and
guided coaching in special sport areas.
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MASTER OF SCIENCE PHYSICAL EDUCATION COURSES
OFFERED AT MIDDLE EAST TECHNICAL
UNIVERSITY
1983-1984

The program leading to the degree of Master of Science in
Physical Education and Sports is offered in each of the following areas
of specialjzation (the programs followed by an asterik [*] are to be
developed in the future):

Administration of Sport

Bio-Mechanics in Sports*

History and Phi]osophy of Physical Education and Sports*
Performance Assessment |
Physiology of Exercise

Psychology of Sports

Sociology of Sports*

Recreation*

Required Courses
Regardless of the area of specialization the following courses
are required of all méﬁter's degfee candidates:
Research Methods
Philosophy of Science and Social Sciences
Fundamentals of Curriculum Development
Social Theory as Applied to Education

Prothesis Seminar



Foundations of Physical Educat1on, Sports and
Recreation

M.S. Thesis

ETective Courses in the Area of Specialization

Administration of Sports

Turkish Sport Administration
Issues and Problems in Sports Administration

Studies in Curriculum Construction in Physical
Education

Comparative Systems in Phys1ca1 Educat1on and
Sports

Readings in Physical Education and Sports

Performance Assessment

Test and Measurement in Phys1ca1 Education and
Sports

Physical Fitness Appraisal

Statistical Methods in Physical Educat1on and
Sports .

Statistical Techniques of Research in Physical
Education and Sports A

Exercise Physiology
Readings in Physical Education ahd Sports

~ Physiology of Exercise

Nutrition in Sports

Physical Fitness Appraisal

Exercise Physiology 5
Advanced Topics in Exercise Physio]ogy
Advanced Topics in Training Theo;y

Readings in Physical Education aﬁd Sports
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Psychology of Sports

Psychological Foundations of Physical
Education and Sports

Integrated Development
Growth and Motor Development
Social Psychology of Sports
Theory and Meaning of Play

Readings in Physical Education and Sport
Description of Graduate Courses

Prothesis Seminar

Independent work in selection of thesis topic under the
supervision of an advisor and the discussion among
departmental staff. A written thesis proposal is re-
quired at the end.

Foundations of Physical Educatijon, Sports and Recreation

Scientific basis of physiological, psychological, socio-
logical and kinesiological principles related to physical
education, sports and recreation. Emphasis placed on
educational philosophies underlying modern physical educa-
tion programs.

Nutrition in Sports

Food requirements for sportsmen. Aspects of nutrition
for sportsmen before and during competition. How to
control weight in sports. Ergogenic aids and muscular
performance. :

Test and Measurement in Physical Education and Sports

Theory of measurement in health and physical education,
selection, administration and critical study of appro-
priate tests and measurements available in physical educa-
tion; methods of constructing and evaluating new tests,
interpretation of results by statistical procedures.
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Physical Fitness Appraisal

The basic components of physical fitness, how it can be
measured, and how it can be developed.

Statistical Methods in Physical Education and Sports

Hypothesis testing, simple and multiple regression analy-
sis of variance, design of experiments, sampling theory
and non-parametric techniques.

Statistical Techniques of -Research  in Physical Education
and Sports

Theory of advanced statistical techniques; practical
applications with actual data.

Sports Administration and Management

Historical ccntemporary administrative issues in Turkish
sports. Current developments, including seminars by- the
leading authorities in the field of sports. Administra-
tive structures in sports organization, leadership and
management techniques.

Issues and Problems in Sports Administration

A study of operational problems of schools, university
sports departments and governmental sports institutions.
Scientific basis and practicality of administrative -
theories are examined.

Studies in Curriculum Construction in Physical Education

Curriculum models existing at the elementary, secondary
and collegiate levels are reviewed with special considera-
tion of innovative approaches and current trends. Deve-
Toping a course of study in physical education for chosen
situations.

Comparative Physical Education and Sports

The study of physical education and sports, the organi-
zation, administration and application, in different
societies and countries.

Exercise Physiology

Structures and functionings of the human body as applied
to physical activity. Energy liberation and transfer;
muscle contractions; neuro muscular function; physical
work capacity; energy cost of various activities; factors
affecting performance.
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Advanced Topics in Exercise Physiology

Physiological adaptations of human organism to exercise
and environmental stress aerobic and anaerobic capacity.
Techniques of diagnostic and functional exercise testing.

Advanced Topics in Training Theory

Basic concepts in enhancing performance of different \\\
characteristics. Planning and programming training
schedules for various activities and sports.

Phychological Foundations of Physical Education and Sports

Study of man's psychological involvement and behavior in
sport and physical activity. Perception, motivation,
learning and emotion as factors in physical activity;
reaction time and coordination; the psychology of compe-
tition.

Integrated Development

An analysis of the literature dealing with the relation-

ships between physical activity and physical development,
emotional development, social development, motor learning
and jntellectual achievement. '

Growth and Motor Development

A study of growth and motor development of children from
infancy through adolescence, emphasis is placed on
observing and analyzing characteristics movement behavior
and motor performance of children with application to
developmentally appropriate movement experiences.

Social Psychology of Sports

Theory and research concerning the social psychological
basis for understanding social interaction and performance
in team and individual sports settings.

Theory and Meaning of Play

Theoretical issues in the field of play; characteristics
of play at various ages and the overall role of play in
promoting optimal child development are covered. Work-
shop experiences with various play media are included and
are oriented toward increasing the students awareness of
their meaning to children and of how to stimulate and en-
hance play behavior.



Readings in Physical Education and Sports

Directed readings and comprehensive review of literature
of the discipline of physical education.
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CURRICULUM. PROGRAMS FOR MASTERS AND DOCTORATE
DEGREES IN PHYSICAL EDUCATION AND
SPORTS AT EGE UNIVERSITY

—

(1983-1984)

Prerequisite Courses

Course

Sports Physiology
Bio-Chemistry
Sports Psychology
Sports Sociology
Statistics

Curriculum Program for Master of Science Degrees

Sports Physiology
Course

First Semester

Systems Physiology
Functional Anatomy
Bio-Chemistry
Bio-Physics
Seminar

Second Semester

Physiology

Exercise Physiology
Functional Anatomy
Bio-Mechanics

Third Semester

Sports Physiology
Seminar
Thesis

Credits

RPN WN N

Credits

MNP W wWrPrMNMNNW

N[00 W W

3

95



Physical Education and Sports Pedegogy

Course - Credit

First Semester

‘ Philosophy of Education
Sports Physiology
Seminar

WM wWw

Second Semester

Pedagogical and Anthropological Foundations of Physical
Education and Sports

Scientific Research Methods

Developmental Psychology

w ww

Third Semester

Principles of Education and Teach1ng in Physical
Education and Sports

Seminar

Thesis

NI00 W

3

Sporﬁg’Anthropo1ogy

Course P Credit

First Semester

Introduction to Sports Anthropo]ogy
Sports Physiology
Seminar

WM W

Second Semester

History of Sports Anthropo]ogy and Theories
Ethnography ]
Intercultural Comparison

Scientific Research Methods

WM W

Third Semester

Anthropological Expedition lechn1ques
Seminar s
Thesis

N0 W W

3
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Course

First Semester

Sports Psychology
Sports Physiology
Neuro-Physiology
Seminar

Second Semester

Developmental Psychology
Sports Sociology
Scientific Research Methods

Third Semester

Psychological Behaviors and Research Problems in

Sports
Seminar
Thesis

Course

First Semester

Sociological Theories
Sports Psychology
Sports Physiology

Second Semester

Sports Psychology

Sports Sociology

Problems in Sports Sociology

Seminar
Scientific Research Methods

Third Semester

Research Problems in Sports
Seminar
Thesis

Sociology

Credits

WP W

]mw

32

Credits

wWww N ww

N[00 W

3
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Curriculum Programs for Doctoral Degrees

Exercise Physiology
Course

First Semester

Exercise Physiology I (Theory)
Exercise Physiology I (Practicum)

Second Semester

Exercise Physiology II (Theory)
Exercise Physiology II (Practicum)
Seminar

Third Semester

Exercise Physiology III (Theory)
Exercise Physiology III (Practicum)
Seminar

Fourth Semester

Exercise Physiology IV (Theory)
Exercise Physiology IV (Practicum)
Thesis
Sports Psychology

Course

First Semester

Research Methods
Sociological Theories
Individual Studies in Sports Psychology

Second Semester

Adaptation Problems in Sports Psychology
Conceptual Psychology and Sports Movements

Third Semester

Research Technigues in Sports Psychology

Seminar

Social Psychology and Sports Relations

Test and Measurement Instruments in Sports
Psychology

Credits

ww W www w w

N ww

42

Credits

www

W wWww
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Fourth Semester

Seminar
Thesis

Sports Sociology
Course

First Semester

Sociological Structure of Turkey and Sports

Educational Sociology and Sports Education in
Turkey '

Sociological Thought Movements

Second Semester

Conceptual Psychology and Sports Movements
Adaptive Psychology and Sports Movements
Social Science and Sports Movements
Seminar I

Third Semester

Organizational Sociology and Sports Administration
In Turkey

Social Psychology and Sports Relations

Empirical Research Methods

Seminar 11

Fourth Semester

Data Collection and its Relation to Sports
Thesis :

42

Credits

w w

w W w

www

42
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TURKISH UNIVERSITIES OFFERING MASTERS AND
DOCTORATE DEGREES IN PHYSICAL
EDUCATION AND SPORT

Degree* First Year Number of Number of
University Offered of Program Majors Graduates
Ankara Gazi M.S. 1982 55 None—
University
Ege M.S. 1979 3 7
University Doc. 1979 10 None
Middle gast
Technical M.S. 1979 3 None

University

*Master of Science - M.S.
Doctor of Education and Philosophy - Doc.
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