International Journal of Evaluation and Research in Education (IJERE)
Vol. 12, No. 1, March 2023, pp. 260~267
ISSN: 2252-8822, DOI: 10.11591/ijere.v12i1.23633 a 260

Understanding history, historical thinking, and historical
consciousness, in learning history: An ex post-facto correlation

Bunari!, Muhammad Rijal Fadli?®, Asyrul Fikri?, Johan Setiawan?, Ardian Fahri*, 1kfi Muallifa 1zzati*
!Department of History Education, Faculty of Teacher Training and Education, Universitas Riau, Pekanbaru, Indonesia
2Doctoral Program, Graduate School, Universitas Negeri Yogyakarta, Yogyakarta, Indonesia
Department of History Education, Faculty of Teacher Training and Education, Universitas Muhammadiyah Metro, Lampung, Indonesia
“Department of History Education, Faculty of Social Science, Universitas Negeri Yogyakarta, Yogyakarta, Indonesia

Article Info

ABSTRACT

Article history:

Received Jan 5, 2022
Revised Oct 26, 2022
Accepted Nov 14, 2022

Keywords:

Historical consciousness
Historical thinking
History learning

This study aims to analyze the relationship between historical understanding,
historical thinking, towards historical consciousness in learning history. This
type of research is ex post-facto with a correlational design. The population
is class X high school students in Yogyakarta, with a sample of 177. The
side technique uses cluster random sampling. Data collection uses
instruments in the form of historical understanding tests, historical thinking
tests, and historical consciousness questionnaires. Data analysis was carried
out through partial correlation and multiple correlations with a significance
level of 0.05, and the prerequisite test analysis used normality, linearity, and
multicollinearity tests. The results show that the relationship between
historical understanding, historical thinking, and historical consciousness in
history learning has a strong and significant correlation. These three

Understanding history components should not be separated from the history learning process so that

history learning is more meaningful for its historical values.
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1. INTRODUCTION

The development of the progress of the times in the long journey of human history is a process that
cannot be avoided by humans as dynamic creatures, both local and global. This is based on the waning of
regional boundaries and spatial meanings [1]. Globalization in the 21st century is a phenomenon that occurs
because of the advancement of science and technology, which can fade the boundaries of human life. With
the conditions of globalization, it can provide convenience for human life in various ways, but on the other
hand, it has a contrasting impact [2].

Globalization will unwittingly give birth to a process of homogenization of human culture. Cultural
uniformity will eventually shift the unique and distinctive identities of each nation, this is the same as starting
to threaten the existence of the identity of a nation [3], [4]. This situation is now happening to the Indonesian
people, the Indonesian people are starting to be led by the swift currents of globalization and it does not feel
like the nation's identity is starting to be degraded [5]. One of the parameters is that the Indonesian people
seem to have begun to forget their past which has become the distinctive identity of every nation, because no
nation in this world has the same past [6]. As a result, today's young generation has been immersed in global
culture and neglected local and national culture, so that the pattern of daily life makes style and behavior
change with styles outside the Indonesian context [7], [8]; for example, imitating the style of Korean culture
(Korean Wave) and the style of Western culture. According to Winarni, Slamet, and Syawaludin [9], this can

Journal homepage: http://ijere.iaescore.com


https://creativecommons.org/licenses/by-sa/4.0/

Int J Eval & Res Educ ISSN: 2252-8822 a 261

certainly threaten the nation's identity which is stated in the values of Pancasila amidst the many emerging
foreign ideologies that are not under the Indonesian nation.

The problem now is whether people want to learn from the past or their history, to understand the
context of their nation. The symptom of the low awareness of the Indonesian people about their history,
explained by Adriaan van Dis [10], “Indonesians in general are less interested in the history of their nation,
they are more interested in myth, mysticism and fantasy of nationalism.” This explanation is indeed
inaccurate, but Adriaan van Dis [10] added “the intellectual ability of Indonesian intellectuals is still very
lacking.” This statement has many defenses from Indonesian intellectuals, because the symptom of the
historical consciousness of the Indonesian nation is more directed to a pragmatism life pattern, which carries
a tendency to use values (especially practical and materialist) in their thoughts and actions [11].

Explicitly it may be sued, in fact what are the practical uses and advantages of historical
consciousness or historical consciousness. This question is certainly not wrong, but then it can be answered
that it is true that historical consciousness is not promising and will not provide practical and material
benefits for humans [12]. However, it must also be realized that it does not mean that history has no use
value. History as an experience can certainly encourage the life of the nation in the present and the future.

Historical consciousness or historical awareness is an important part as an effort to build individual
consciousness and collective consciousness regarding collective identity that can strengthen national
character. Another study [13] explains that the current condition of historical consciousness is very relevant
and necessary to strengthen and maintain national identity amid a globalized world culture. Clark [14] stated
that today's society is dominated by technological sophistication, so that historical consciousness is needed,
because the essence of history is the perspective of time and cultural continuity, to understand the pace of
development of the times. In line with Grever and Adriaansen [15] that Historical consciousness is a matter
that can be used as a vehicle to balance the pace of development of science and technology which seems to
be running wildly, so that development does not always have to be material only but needs spiritual balance.
Historical consciousness can play a role in strengthening the moral content of a nation [16].

Historical consciousness is a form of aggression from various shared experiences of a community
against reactions to cultural, political, economic, educational, and so on situations at one time to another [17].
Historical consciousness can include such as historical insight, ideas contained in historical insight itself,
theoretical and methodological foundations of historical research, and written and oral explanations of
history. Historical consciousness has been used as the basis for cultural continuity and national integration
[18], [19]. Historical consciousness is not only aimed at equipping students with knowledge of historical
facts, but also introducing students to historical ways of thinking, understanding and interpreting history, and
interpreting history [20]. Historical consciousness means to understand the nature of historical experience,
past, present, and future which are connected to each other to acquire that historical knowledge, so that it is
related to the concept of historical understanding and historical thinking.

Historical understanding is the ability to capture the meaning of an understanding that has been
studied to consider actions related to past events to make it better for the future. This understanding can be
called historical intelligence, or historical thinking. Someone who has historical intelligence will be
interpreted as intelligent in understanding his past so that he can take lessons [21], [22]. Understanding
history is part of the reconstruction of the past to enrich the horizons of thought because past events certainly
contain various sources of information and inspiration as well as inexhaustible material to be studied for the
sake of present and future life [23]. Meanwhile, thinking of history as a form of reasoning typical of history,
in a creative effort to obtain historical knowledge more accurately by exploring certain historical conditions
based on awareness, that life in the past was different from life now.

History learning has a strategic role to develop and hone students' abilities related to historical
understanding, historical thinking, and historical consciousness. With history learning, students can be
directed to develop historical intelligence to reflect positive values from historical events, so that they
become wise in acting [24], [25]. History learning is generally oriented towards meaningful learning for
students so that the desired achievement can be achieved optimally.

Understanding history, historical thinking, and historical consciousness are needs for the Indonesian
people to be studied in history learning so that they cannot be separated from understanding the history of the
Indonesian nation itself. Through understanding history, it can raise awareness that it is history that shapes
life in the present and determines life in the future. With an understanding of history, it is possible to develop
a pattern of thinking, namely historical thinking through critical, creative, and imaginative thinking patterns.
This means with the intelligence of historical thinking, socio-national phenomena can be understand
carefully, clearly, and comprehensively, so it emerged the wisdom and historical consciousness. The purpose
of this study is to examine the relationship between historical understanding, historical thinking, towards
historical consciousness in learning history as a unit to grow the nation's character and play a role in
strengthening the moral content of the development of a nation.
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2. RESEARCH METHOD

The method used in this study is ex post facto, which aims to find the causes that allow changes in
behavior, symptoms, or phenomena caused by an event, or things that cause changes in the independent
variables [26]. The research design uses a correlational design, which aims to determine the extent of the
relationship between two or more variables [27]. The data collected consists of two variables, namely
historical understanding (X1), historical thinking (Xz), and historical consciousness (Y).

2.1. Population, sample, and sampling technique

The population is 210 students taken from state Senior High School 8 Yogyakarta (SMA N 8) and
Madrasa Aliyah (Senior High School under Ministry of Religion) 1 Yogyakarta (MAN 1) as presented in
Table 1. The sample is 177 class X students. The sampling technique is cluster random sampling where the
researchers divide the population into several separate groups (clusters) [28]. The sample calculation uses the
Isaac and Michael formula, because the number of samples in this study is unknown and using an error rate
of 5% [29]. In determining the number of samples for each school, samples were taken from each school
randomly, by drawing the names of students in each school so the required number of samples was obtained.
Furthermore, the sample for each class determined using the formula according to Riduwan and Akdon [30].

Table 1. Details of the research sample

School Class Population  Determination population  Samples
SMANS8 XIPA1 35 %x 177 = 29.50 30
X IPS1 36 % x 177 = 30.34 30
X IPS 2 34 % x 177 = 28.65 29
MAN1  XIPS1 35 %x 177 = 29.50 30
X IPS 2 35 %x 177 = 29.50 30
X IPS 3 34 % x 177 = 28.65 29
Total 210 177

2.2. Measuring instrument

Data was collected using tests and questionnaires. The test instrument was used to collect data
related to historical understanding and historical thinking, while the questionnaire was used to reveal data
about historical consciousness attitudes [31]. The test instrument for historical understanding and historical
thinking is in the form of multiple-choice with a choice of four answers, namely, a, b, ¢, and d, which
includes understanding, memory, analysis, and evaluation. Respondents are expected to answer from the
choices that have been given, for the correct answer is given a score of 1, while the wrong one is given a
score of 0. While the questionnaire instrument for historical consciousness uses a Likert scale model with
five alternative answers, consisting of positive and negative statements.

2.3. Validity and reliability of measuring instruments

Validity using content and constructs. Content validity is assessed by experts to measure the
indicators achieved. Construct validity using the biserial correlation coefficient formula, with the results of
the validity of historical understanding obtaining a correlation score of >0.455, 20 valid questions, and three
invalids, obtaining a correlation score of >0.421, with 20 valid questions, and four invalids, historical
consciousness obtaining a correlation score >0.411 with 18 valid and five invalid statements. While
reliability uses KR 20, the instrument is said to be reliable if it has a reliability coefficient >0.6 [32]. The
results of each historical understanding instrument (X1), historical thinking (X2), and historical
consciousness (Y) are declared reliable because they have a reliability coefficient >0.6, so all instruments are
reliable and can be continued at the analysis and hypothesis testing stage.

2.4. Data analysis

Data analysis uses parametric statistical methods, which aim to test hypotheses by involving
population parameters. Data analysis was carried out with the help of the IBM Statistics SPSS 22 Program,
through partial and simultaneous multiple correlation tests to see the relationship between historical
understanding (X1), historical thinking (X2), and historical consciousness (YY) in history learning. The partial
multiple correlation test is used for only two variables, meanwhile, the multiple correlation test was used
simultaneously for more than two variables. Before testing the hypothesis, it is necessary to analyze the
description and test prerequisites to test whether the data has met the requirements. The prerequisite test
consists of normality, linearity, and multicollinearity tests.
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3. RESULTS AND DISCUSSION
3.1. Result
3.1.1. Descriptive analysis

The category of each variable by setting categorical criteria assumes that the scores of subjects in
the population are normally distributed according to the standard normal curve. The category used is a
category that is normally distributed. Based on this, the categorization norm of each variable, namely
historical understanding, most respondents obtained the medium category with a total of 70 respondents
(51.4%), which was supported by an average value of 9.55. Thinking history with a total of 60 respondents
(45.6%), with an average value of 11.3, shows that thinking history is in a good category. Meanwhile, the
historical consciousness of 47 respondents (37.9%), with an average value of 9.68, indicates that historical
consciousness is in the moderate category.

3.1.2. Prerequisite analysis test

The results of the normality test in Table 2 show that the data variance is normally distributed.
Based on the results of the analysis of the normality test using the Shapiro-Wilk model the acquisition value
of the historical understanding variable is 0.348, historical thinking is 0.670, historical consciousness is
0.432. So, the acquisition of each variable is greater than 0.05 (significance>0.05).

Table 2. Normality test results
Kolmogorov-Smirnov? Shapiro-Wilk

Variable Statistic  df  Sig. Statistic df Sig. Description
Understanding history (X;) 066 177 157 979 177 348 Normal
Historical thinking (X,) 123 177 568 952 177 670 Normal

Historical consciousness (YY) 128 177 281 933 177 432  Normal

The results of the linearity test in Table 3 show that the historical understanding variable is the value
of Sig. Deviation from Linearity got a score of 0.848, and the historical thinking variable got a score of
0.867, which means it is greater than the value >0.05. Then there is a linear relationship between the
independent and dependent variables. The results of the multicollinearity test as seen in Table 4 show that the
variables of historical understanding and historical thinking have a tolerance value of 0.964 (tolerance>0.10),
and a VIF value of 1.037 (VIF<10), which means that there is no multicollinearity.

Table 3. Linearity test results

Variable F Linearity  Sig.  Criteria _ Description
Understanding history (X;) 1.821 848 p>0.05 Linear
Historical thinking (X,) 2.646 867  p>0.05 Linear

Table 4. Linearity test results

Variable Tolerance  VIF Description
Understanding history (X) 964 1.037  There is no multicollinearity
Historical thinking (Xz) 964 1.037  There is no multicollinearity

3.1.3. Hypothesis testing analysis

The results of the hypothesis test in Table 5 with the help of the IBM Statistics SPSS 22 Program,
using a partial correlation show that the relationship between historical understanding and historical
consciousness has a partial value of 0.456 with a significance of 0.007 (p<0.05), meaning that there is a
positive relationship on historical consciousness. While the relationship between historical thinking and
historical consciousness obtained a partial value of 0.321 with a significance of 0.006 (p<0.05). Thus,
historical understanding and historical thinking have a significant relationship to historical consciousness.

Table 5. Partial correlation test results

Variable Partial  Sig.  Criteria  Description
Understanding history (X;) towards historical consciousness (Y) 456 007 p<0.05 Significant
Historical thinking (X;) towards historical consciousness (YY) 321 006  p<0.05 Significant
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The results of the simultaneous multiple correlation test in Table 6 with the help of the IBM
Statistics SPSS 22 Program, show that there is a simultaneous correlation between historical understanding,
historical thinking, and historical consciousness in history learning. This is based on the acquisition of Sig. F
Change of 0.000 which is smaller than 0.05 (p<0.005), and the acquisition of an R-value of 0.732. Thus,
historical understanding and historical thought have a significant relationship together with historical
consciousness.

Table 6. Simultaneous multiple correlation test results
Variable R R Square  Sig. F Change  Criteria  Description

Understa_ndm_g history e_ind historical thinking 732 512 000 p<0.05  Significance
toward historical consciousness

3.2. Discussion

The results of the simultaneous multiple correlation test analysis explain that the correlation
between historical understanding, historical thinking, and historical consciousness in history learning has a
significant relationship with a strong category. This means that the relationship of the three variables is
complementary to be taught in history learning, so that learning is more interesting and has a quality weight.
The results of previous studies [33] explained that the understanding of history and historical consciousness
has a very close relationship; because historical consciousness cannot be separated from historical
understanding [34]. Understanding history refers to the cognitive aspect while historical consciousness is
categorized as affective and social aspects. The two can be distinguished but cannot be separated. As stated
by Aman [35] that history learning serves to build sociocultural and generate historical consciousness.

Understanding history with historical consciousness is a concept that cannot be separated from
history learning because history is able to become a benchmark for acting in life so that historical
explanations can provide an overview of life and show important values that should be a measure of action.
This means that historical understanding teaches about how to understand changes in life in the past through
ideas that have consequences for life in the present and in the future [36]. Understanding history tends to
think reflects the positive values of historical events so that they will be wiser in acting and responding to
life's problems [37]. An understanding of history provides clues that have a set of educational values for
future life.

Historical thinking is a way of thinking that gives students the flexibility to construct and interpret
historical events through logical reasoning and thinking. Historical thinking forms the skills acquired from
studying history and understanding historical events [38], [39]. Thinking about history cannot be separated
from the aspect of understanding history. Because the ideal history learning is not limited to the knowledge
aspect only [40], [41]. Students are required to understand the development of historical events imaginatively
and analytically.

Historical thinking with historical consciousness is an integral part of learning history as a
continuation of the concept of understanding history itself. Previous research [42] provides an understanding
that historical thinking is a form of reasoning skill that must be possessed when studying history so that
students are not only required to remember historical events but must also be able to develop their thinking
skills [43]-[46]. This is what will later become historical consciousness or awareness to gain historical
insight or knowledge, to invite students to do history both studying history, reading history, interpreting
history, and so on so that history learning will be more optimal and interested in historical values and
exemplary [47].

The relationship between historical understanding, historical thinking, and historical consciousness
in history learning is a framework that cannot be separated because these three components are very relevant
to be studied in history learning to make it more meaningful. In general, understanding history is part of
cognition to find out collective experiences or events and take meaning from the past to be used as a guide
for life based on a critical perspective. From there, historical thinking patterns will develop and become a
historical consciousness of the importance of learning from the past which will become an inseparable part of
life. Sung [48] explains that historical consciousness is a mental attitude or mental attitude and a state of
mind as strength. Historical consciousness itself includes insight into historical facts and their causal
relationships, filling the mind with reasonable logic, and increasing conscience equipped with wisdom in
dealing with problems and reflecting on past experiences [49], [50].

Historical consciousness as one of the goals of history learning is an attitude that needs to be
developed and exists in every student, to make his mind intact, soul, and taste intact [51]. Therefore, in a
society that has historical consciousness, dehumanization will be minimal [52]. Meanwhile, understanding
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history and thinking about history will make people understand better what needs to be done and what
doesn't, what needs to be considered, and what should be done. Thus, the concept of history learning that
always puts forward certain goals will be able to make history learning more meaningful so that it will have
the ability to think critically, imaginatively, and inspiringly that can be used to understand and find solutions
to contemporary problems.

4. CONCLUSION

The relationship between historical understanding and historical thinking, toward historical
consciousness in history learning has a strong and significant correlation based on the results of multiple
correlation tests simultaneously. This means that the three components of history learning should not be
separated just like that, even though they can be distinguished. The concept of history learning has an
achievement, namely an awareness or can be called conscientization which means critical awareness of the
existing reality. Conscientization occurs because it is built continuously or simultaneously through a
historical learning process that will lead to ongoing and continuous reflection. The theoretical implications
can be used as a reference for this research. While practically it can be taken into consideration by the teacher
to always teach the three components in this research, so that the history learning process will be much more
meaningful in terms of educative values and character.

REFERENCES

[1]  E. A. Makarova, E. L. Makarova, and T. V. Korsakova, “The role of globalization and integration in interdisciplinary research,
culture, and education development,” Journal of History Culture and Art Research, vol. 8, no. 1, pp. 111-127, 2019, doi:
10.7596/taksad.v8i1.1957.

[2]  N. Kirvalidze, “New challenges of Anglicisation in the context of 21st century globalization and their impact on higher
education,” Studies in Literature and Language, vol. 19, no. 2, pp. 290-301, 2019, doi: 10.3968/11358.

[31 A Saeed, S. Zulfigar, G. Ata, and K. Rathore, “Impact of globalization and the role of international agencies in education policy
making process of south Asian countries a case of Pakistan,” South Asian Studies, vol. 30, no. 2, pp. 297-316, 2015.

[4] J. Spring, Globalization of Education. New York: Routledge, 2014.

[5]  A.R. Haniah, Aman, and R. Setiawan, “Integration of strengthening of character education and Higher Order Thinking Skills in
history learning,” Journal of Education and Learning (EduLearn), vol. 14, no. 2, pp. 345-354, 2020, doi:
10.11591/edulearn.v14i2.15010.

[6] M. Mukhibat and M. Effendi, “Strengthening of national identity through personality development based on ethno-pedagogy at
higher education,” International Journal of Psychosocial Rehabilitation, vol. 24, no. 4, pp. 2548-2559, 2020, doi:
10.37200/1JPR/\VV2414/PR201362.

[71 N. A. Hidayati, H. J. Waluyo, R. Winarni, and Suyitno, “Exploring the implementation of local wisdom-based character
education among Indonesian higher education students,” inInternational Journal of Instruction, vol. 13, no. 2, pp. 179-198, 2020,
doi: 10.29333/iji.2020.13213a.

[8] A. M. Sari and Ariswan, “The integrated physics learning e-module with Pancasila character values in work and energy subjects
as solution to improve students’ critical thinking ability and independence: Is it effective?”” Jurnal Iimiah Pendidikan Fisika Al-
BiRuNi, vol. 10, no. 1, pp. 85-101, 2021, doi: 0.24042/jipfalbiruni.v10i1.7749.

[91 R. Winarni, S. Y. Slamet, and A. Syawaludin, “Development of Indonesian language text books with multiculturalism and
character education to improve traditional poetry writing skills,” European Journal of Educational Research, vol. 10, no. 1,
pp. 455-466, 2021, doi: 10.12973/eu-jer.10.1.455.

[10] K. Amboro, “Building Awareness Begins with Understanding: The Relationship between Historical Understanding and Historical
Awareness of Students of the History Education Study Program, FKIP Muhammadiyah University Metro,” (in Indonesian),
Historia: Jurnal Program Studi Pendidikan Sejarah, vol. 3, no. 2, pp. 109-118, 2015.

[11] Abdurakhman and S. S. Rahman, “Public history: an effort to increase Indonesian historical consciousness during COVID-19
pandemic,” International Review of Humanities Studies (IRHS), vol. 6, no. 1, pp. 99-115, 2021, doi: 10.7454/irhs.v6i1.331.

[12] L. J. King, “Black history is not American history: toward a framework of black historical consciousness,” Social Education,
vol. 80, no. 6, pp. 335-341, 2020.

[13] E. J. Delgado-Algarra and J. M. Cuenca-Lopez, “Challenges for the Construction of Identities With Historical Consciousness:
Heritage Education and Citizenship Education,” in Handbook of Research on Citizenship and Heritage Education, New York:
1GI Global, 2020.

[14] A. Clark, “Inheriting the past: Exploring historical consciousness across generations,” Historical Encounters, vol. 1, no. 1,
pp. 88-102, 2014.

[15] M. Grever and R.-J. Adriaansen, “Historical consciousness: the enigma of different paradigms,” Journal of Curriculum Studies,
vol. 51, no. 6, pp. 814-830, 2019, doi: 10.1080/00220272.2019.1652937.

[16] S. Edling, H. Sharp, and H. Sharp, “Revisiting moral motivations for introducing historical consciousness in history education
drawing on the writings of Gadamer,” Citizenship, Social and Economics Education, vol. 19, no. 2, pp. 133-150, 2020, doi:
10.1177/2047173420936622.

[17] T. Taylor, “Historical consciousness and the Australian Curriculum,” in Historical Thinking for History Teachers, Australia:
Routledge, 2019.

[18] A. Clark and C. Peck, Historical Consciousness:Theory and Practice. Australia: Berghahn Books, 2019.

[19] S. Anderson, “The stories nations tell: sites of pedagogy, historical consciousness, and national narratives,” Canadian Journal of
Education, vol. 40, no. 1, pp. 1-38, 2017.

[20] P. Zanazanian, “Examining historical consciousness through history-as-interpretive-filter templates: implications for research and
education,” Journal of Curriculum Studies, vol. 51, no. 6, pp. 850-868, 2019, doi: 10.1080/00220272.2019.1652935.

Understanding history, historical thinking, and historical consciousness, in learning ... (Bunari)



266

a ISSN: 2252-8822

[21]

[22]
[23]

[24]

[25]
[26]
[27]
[28]
[29]
[30]
[31]

[32]
[33]

[34]
[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]
[44]

[45]

[46]

[47]

[48]
[49]
[50]
[51]

[52]

M. W. McConnell, “The origins and historical understanding of free exercise of religion,” in Christianity and Modern Politics,
Berlin: De Gruyter, 2021.

W. Bibel, “Artificial Intelligence in a historical perspective,” Al Communications, vol. 27, no. 1, pp. 87-102, 2014.

Sardiman, “Measuring the Position of Indonesian History in the 2013 Curriculum,” ISTORIA: Jurnal Pendidikan dan Sejarah,
vol. 11, no. 1, pp. 1-13, 2015.

S. F. Farizi, N. Umamah, Sumardi, Marjono, and R. A. Surya, “Schoology effectivity as history learning environment during
industrial revolution 4.0 era,” in IOP Conference Series: Earth and Environmental Science, 2021, vol. 747, pp. 1-10. doi:
10.1088/1755-1315/747/1/012058.

A. R. Yunus, M. Yunus, and B. Kaddas, “Epistemology of history learning for teachers of Aliyah Madrasah in Makassar,”
Journal of Research and Multidisciplinary, vol. 3, no. 1, pp. 304-312, 2020.

N. J. Salkind, “Ex Post Facto Study,” in Encyclopedia of research design, Thousand Oaks, CA: SAGE Publications, 2010.

J. J. Dobrinski, A quantitative, ex post facto, correlational study of voluntary resignations of federal public employees. 2014.

H. Retnawati, Quantitative analysis of research instruments. Yogyakarta: Parama Publishing (in Indonesian), 2016.

Sugiyono, Quantitative, qualitative, and R&D research methods. Bandung: Alfabeta (in Indonesian), 2020.

Riduwan and Akdon, Formulas and data in statistical analysis. Bandung: Alfabeta (in Indonesian), 2015.

M. M. Mohamad, N. L. Sulaiman, L. C. Sern, and K. M. Salleh, “Measuring the validity and reliability of research instruments,”
Procedia - Social and Behavioral Sciences, vol. 204, pp. 164-171, 2015, doi: 10.1016/j.sbspro.2015.08.129.

R. Heale and A. Twycross, “Validity and reliability in quantitative studies,” Evidence-Based Nursing, vol. 18, pp. 66-67, 2015.

P. Seixas, “Historical consciousness and historical thinking,” in Palgrave Handbook of Research in Historical Culture and
Education, New York: Springer, 2017.

C. Duquette, “Relating historical consciousness to historical thinking through assessment,” in New Directions in Assessing
Historical Thinking, New York: Routledge, 2015.

A. Aman, “Development of an Evaluation Model for the History Learning Program in Senior High School,” (in Indonesian),
Jurnal Penelitian dan Evaluasi Pendidikan, vol. 16, no. 2, 2013, doi: 10.21831/pep.v16i2.1126.

J. Setiawan, Aman, and T. Wulandari, “Understanding Indonesian history, interest in learning history and national insight with
nationalism attitude,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 2, pp. 364-373, 2020,
doi: 10.11591/ijere.v9i2.20474.

M. R. Fadli, A. Sudrajat, Aman, and K. Amboro, “The influence of sorogan method in learning history to increase historical
understanding and historical awareness,” International Journal of Evaluation and Research in Education (1JERE), vol. 10, no. 1,
pp. 300-307, 2021, doi: 10.11591/ijere.v10i1.20972.

P. Seixas, “A model of historical thinking,” Educational Philosophy and Theory, vol. 49, no. 6, pp. 593-605, 2017, doi:
10.1080/00131857.2015.1101363.

A. Reisman, E. Brimsek, and C. Hollywood, “Assessment of historical analysis and argumentation (AHAA): a new measure of
document-based historical thinking,” Cognition and Instruction, vol. 37, no. 4, pp. 534-561, 2019, doi:
10.1080/07370008.2019.1632861.

M. Z. A. Anis, H. P. N. Putro, H. Susanto, K. P. Hastuti, and Mutiani, “Historical thinking model in achieving cognitive
dimension of Indonesian history learning,” PalArch’s Journal of Archaeology of Egypt/Egyptology, vol. 17, no. 7, pp. 7894—
7906, 2020.

Y. Vansover, “On the natural aspect of historical thinking in the classroom,” International Journal of Innovation, Creativity and
Change, vol. 4, no. 4, pp. 1-23, 2019.

A. A. Razali, H. Joebagio, and S. Sudiyanto, “Correlation between: understanding of nationalism and historical consciousness
toward students’ democratic attitude in Banda Aceh senior high school,” International Journal of Multicultural and
Multireligious Understanding, vol. 5, no. 3, pp. 393-411, 2018, doi: 10.18415/ijmmu.v5i3.165.

A. R. Ahmad, “The acquisition of conceptual understanding of historical thinking in the context of multi ethnic students in
Malaysia,” Historia: Jurnal Pendidik dan Peneliti Sejarah, vol. 11, no. 2, pp. 100-114, 2010, doi: 10.17509/historia.v11i2.12326.
J. Setiawan and D. Kumalasari, “The Struggle of Sultan Babullah in Expelling Portuguese From North Maluku,” Historia: Jurnal
Pendidik dan Peneliti Sejarah, vol. 2, no. 1, pp. 1-6, 2018, doi: 10.17509/historia.v2i1.12806.

J. Setiawan, A. Sudrajat, Aman, and D. Kumalasari, “Development of higher order thinking skill assessment instruments in
learning Indonesian history,” International Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 2, pp. 545—
552, 2021, doi: 10.11591/ijere.v10i2.20796.

M. Basri, J. Setiawan, M. Insani, M. R. Fadli, K. Amboro, and K. Kuswono, “The correlation of the understanding of Indonesian
history, multiculturalism, and historical awareness to students’ nationalistic attitudes,” International Journal of Evaluation and
Research in Education (IJERE), vol. 11, no. 1, p. 369, 2022, doi: 10.11591/ijere.v11i1.22075.

N. Nurasiah, A. Azis, and W. Munira, “The correlation between: awareness of history, religious values and multiethnic
understanding with tolerance attitude,” Paramita: Historical Studies Journal, vol. 29, no. 1, pp. 399-419, 2019, doi:
10.15294/paramita.v29i1.14861.

P.-F. Sung, “Historical consciousness matters: national identity, historical thinking and the struggle for a democratic education in
Taiwan,” Journal of Curriculum Studies, vol. 52, no. 5, pp. 685-701, 2020, doi: 10.1080/00220272.2020.1789225.

K. D. Tennent, A. G. Gillett, and W. M. Foster, “Developing historical consciousness in management learners,” Management
Learning, vol. 51, no. 1, pp. 73-88, 2020.

A. Dessingué, “Developing critical historical consciousness: re-thinking the dynamics between history and memory in history
education,” Nordidactica, vol. 1, pp. 1-17, 2020.

G. A. Reich, “Monumental refraction: Monuments, identity, and historical consciousness,” Historical Encounters, vol. 7, no. 1,
pp. 1-23, 2020.

H. P. N. Putro, D. Arisanty, and M. Z. A. Anis, “Learning model of history to wetlands for historical consciousness,” in
Proceedings of the International Conference On Social Studies, Globalisation And Technology (ICSSGT 2019), 2020, vol. 458,
pp. 67-74. doi: 10.2991/assehr.k.200803.009.

Int J Eval & Res Educ, Vol. 12, No. 1, March 2023: 260-267



Int J Eval & Res Educ ISSN: 2252-8822 a 267

BIOGRAPHIES OF AUTHORS

Bunari © E:J B 2 is a Doctoral (Dr) and Lecturer, Department of History Education, Faculty
of Education and Teacher Training, Universitas Riau, Pekanbaru, Indonesia. His research
focuses on history and education sociology. He can be contacted at: bunari@lecturer.unri.ac.id.

Muhammad Rijal Fadli @ E4 B 2 is a Ph.D. Candidate, Graduate School, Universitas
Negeri Yogyakarta, Colombo Street No.1 Yogyakarta, Yogyakarta 55281, Indonesia. His
research focuses on history education, history, and Islamic studies. He can be contacted at
email: rijalfadli.co@gmail.com.

Asyrul Fikri Bd 2 is a Lecturer, Department of History Education, Faculty of
Education and Teacher Training, Universitas Riau, Pekanbaru, Indonesia. His research focuses
on history education, and local history. He can be contacted at: asyrul.fikri@lecturer.unri.ac.id.

Johan Setiawan g 2 is a Doctoral (Dr) and Lecturer, Department of History
Education, Faculty of Education and Teacher Training, Universitas Muhammadiyah Metro,
Indonesia. His research focuses on history education, character education, and Indonesian
history. He can be contacted at email: johansetiawan767@gmail.com.

Ardian Fahri @ B{Bd 2 jsa Magister Candidate, Department of History Education, Faculty
of Social Science, Universitas Negeri Yogyakarta, Colombo Street No.1 Yogyakarta,
Yogyakarta 55281, Indonesia. His research focuses on history education and history. He can
be contacted at email: ardianfahril56@gmail.com.

Ikfi Muallifa 1zzati © 4 2isa graduate of the Master’s in the Department of History
Education, Faculty of Social Science, Universitas Negeri Yogyakarta, Colombo Street No.1
Yogyakarta, Yogyakarta 55281, Indonesia. Her research focuses on history education and
history. She can be contacted at email: ikfimuallifa.2018@student.uny.ac.id.

Understanding history, historical thinking, and historical consciousness, in learning ... (Bunari)


https://orcid.org/0000-0002-8038-6227
https://orcid.org/0000-0003-1370-2653
https://scholar.google.co.id/citations?user=4ZdHzvkAAAAJ&hl=id
https://www.scopus.com/authid/detail.uri?authorId=57222577665
https://orcid.org/0000-0002-9954-0837
https://scholar.google.com/citations?user=7NyyzdgAAAAJ&hl=id
https://orcid.org/0000-0002-1139-8021
https://scholar.google.co.id/citations?user=clgCWAIAAAAJ&hl=id
https://www.scopus.com/authid/detail.uri?authorId=57347281600
https://orcid.org/0000-0002-2060-7569
https://orcid.org/0000-0001-7378-1934

