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 Globally, English courses intended for university students are conducted 

online due to the COVID-19, including in Asian countries. Hence, this 

systematic review paper attempts to review relevant studies regarding the 

Asian university students’ perspectives towards online English courses 

during COVID-19. This paper employs PRISMA, whereby several stages to 

filter and gather relevant information have been carried out. Twelve articles 

have been identified and analysed based on the research designs, 

methodologies, and themes. The main themes are positive and negative 

perspectives on online English courses learning during COVID-19, and 

suggestions to improve online English courses learning during COVID-19. It 

is found that university students in Asia are generally ready to learn online 

English courses due to flexibility and easy access. Poor internet connection 

and infrastructure are among negative perspectives towards the online 

English courses during COVID-19. It is recommended that improving 

technological infrastructure, conducting training programmes, and 

restructuring task assessments should be done to improve the quality of 

online English courses during COVID-19. 
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1. INTRODUCTION 

In early 2020, the global population was alarmed by the declaration from the World Health 

Organisation (WHO) about the rise of a new pandemic called COVID-19 [1]. Its rapid spread has brought 

genuine concerns among people worldwide. Gradually, we have acknowledged this new threat and its 

impacts on our normal lifestyle [2]. COVID-19 has affected several sectors tremendously, including the 

education system [3]. 

Globally, the education system during COVID-19 is not the same as the pre-COVID-19 years. On 

26th March 2020, UNESCO has announced that 1.5 billion students in the world have been affected by the 

pandemic [4]. In Asia, over 384 million students have been affected by school closures [5]. They have to face 

interrupted education and emotional adjustment to the “new normal” [6]. The Movement Control Order 

(MCO) implemented around the world, including in Asia, has driven educators to employ online platforms 

for teaching and learning processes [7], [8]. 

Online learning is an educational approach that emphasises the use of technology in education, such 

as emails, texts and video teleconferencing [9]. It can potentially be the most preferred learning approach in 

tertiary academic institutions in Asia due to its flexible learning [10], [11]. The students gain several 
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advantages from online learning [12], [13]. Furthermore, several universities in Asia have employed an 

online learning approach during the COVID-19 outbreak [14]–[16]. 

In Asia, the enforcement of MCO has led the teachers and lecturers to strive for an online learning 

approach that complies with the standard operation procedures (SOP) urged by the government and Ministry 

of Health (MOH) [17]. This pandemic crisis has opened the window of opportunities for more than 1.2 

million university students in Asia such as Malaysia and Indonesia to gain knowledge through online 

platforms [18]. The significant shift from conventional to online learning has raised the attention of many 

university students in Asia to adapt to the new learning setting, including familiarizing themselves with 

online English courses [19]. The learning of English courses has shifted its reliability significantly on online 

platforms to aid the communication in the classes, which is challenging and requires high motivation [20]. 

In Asia, the implementation of online English courses such as English as a Second Language (ESL) 

course, English to Speakers of Other Languages (ESOL) course, and English as a Foreign Language (EFL) 

course has witnessed several feedbacks from the university students whose first language is not English. The 

sudden shift to online interaction via Blackboard application in Bangladesh has reduced the students’ 

psychological mood in English classes due to a lack of experience in handling the technological tools [21]. In 

Pakistan, the majority of the two local university students have shown positive feedback towards online 

learning in terms of high learning autonomy [22]. However, the main challenge of online learning processes 

is poor internet coverage, which leads to interrupted learning and absenteeism [23]. Moreover, the motivation 

level of English Department students in Salatiga, Indonesia has been affected due to the feeling of being 

forced to adapt to the new learning setting [24]. Several university students in Indonesia do not have the 

privilege to learn comfortably online during the lockdown [25]. Thus, high learning autonomy, poor technical 

skills, and psychological stress are among the positive and negative perspectives towards online English 

courses in Asia which should be highlighted. 

Various feedbacks from the university students in Asia have initiated the researcher to review the 

relevant studies regarding this issue more in-depth for a holistic understanding of this issue. The 

implementation of online English courses among university students in Asia is considered new to several 

countries and the students struggle to adapt to the “new normal” [26], [27]. Moreover, the lecturers and 

students in Asia experience a sudden significant shift to learn online English courses during COVID-19, 

which is challenging to them as English is not their first language and they are among the pioneers in the 

holistically digitalized learning era [28], [29]. These issues have strengthened the need to explore more on the 

perceptions of university students in Asia towards online English courses in the era of COVID-19. Thus, this 

paper attempts to fill the gap in reviewing relevant studies regarding the Asian university students’ 

perspectives towards online English courses conducted in the era of COVID-19. The study is significant to 

the future of online English courses in terms of reviewing relevant studies about Asian university students’ 

perspectives towards online English courses systematically, evaluating the learning scenarios of online 

English courses in Asia during COVID-19 from the university students’ perspectives, and summarizing the 

proposed solutions for the learning problems to gain an optimal learning experience in the future [30], [31]. 

Systematic Literature Review (SLR) is one of the methods to review scholarly articles related to a 

particular issue. It is a research method to answer research questions that arise from the issue. The process of 

reviewing includes a thorough examination of previous relevant studies using explicit criteria. SLR is also 

defined as a research process that reviews scholarly articles and past literature according to an analytic 

framework and discusses the results. It is described by the process of searching relevant details about the 

issue to determine and evaluate the results of the analysis [32]. 

In SLR studies, the processes need to be handled thoroughly and carefully. The objectives of the 

SLR process are: i) To filter the articles and literature to control the quality of the research; ii) To produce a 

summary about a general theme; iii) To determine the strengths and limitations of the research; and iv) To 

propose new research with a theoretical framework. One of the models of the SLR method is the Preferred 

Reporting Item for Systematic Reviews and Meta-analysis (PRISMA), which refers to a thorough analysis of 

constructed questions using structured procedures to choose research findings selectively [33]. 

 

 

2. RESEARCH METHOD 

2.1.  Research design (PRISMA) 

The researcher has applied the Systematic Literature Review (SLR) approach in this study, which is 

directed to gather, determine, analyze and synthesize several studies on perspectives of Asian university 

students and online English courses during COVID-19. To avoid systematic or biased errors, the SLR 

method possesses a structure of scientific procedures. PRISMA is employed in this study, whereby several 

stages to filter and gather relevant information systematically have been carried out, which are identification, 

screening, eligibility, and inclusion. PRISMA brings three benefits to the researchers: i) Constructing 

research questions that describe thorough research; ii) Applying inclusion and exclusion criteria; and iii) 
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Searching for related literature using structured planning [34]. Thus, PRISMA is employed to determine the 

perspectives of Asian university students on online English courses during COVID-19. 

 

2.2.  Systematic review process 

In the systematic review process, four stages should be highlighted. The first phase is the 

identification, in which the researcher has identified several relevant keywords to search for the articles. The 

total number of articles found based on several search databases (Google Scholar, Scopus, Open Access 

Theses and Dissertation, ResearchGate) is 64. After an in-depth screening, 23 duplicated articles have been 

eliminated. The next stage is screening, in which 26 articles out of 41 articles that are not eligible to be 

reviewed have been removed. The third stage is eligibility, where the researcher has analysed the whole part 

of the articles. After a thorough analysis, three articles have been excluded due to the target of focus was not 

among university students, carried out outside of Asia and did not target English language learning. Twelve 

articles have been analysed qualitatively at the end of the process. Figure 1 shows a glimpse of the systematic 

process of fulfilling this research purpose. There were 12 articles analyzed according to the flow diagram of 

the systematic review process as shown in Figure 1. 

 

 

 
 

Figure 1. The systematic process of reviewing the resources 

 

 

2.3.  Identification and screening 

To search for sources of data, several online databases have been assessed such as ResearchGate, 

Google Scholar, ERIC. Various keywords have been included in the data search, namely the COVID-19 

online learning perspective, e-learning perspective during COVID-19, and perspectives on online learning 

during COVID-19. The selection process to filter and analyze the chosen articles refers to PRISMA. All the 

articles chosen have been retrieved from creditable journals and apply the peer-review approach. 

 

2.4.  Eligibility 

Inclusion and exclusion criteria need to be determined to ensure the eligibility of the articles, which 

are literature type, language, timeline, region of research, and field of research. The researcher has included 

only journal articles with empirical data. Only articles that are written in English have been included. In 

terms of timeline, all the articles included are published in 2020 as the researcher has focused on the study 

done during the COVID-19 era. Regarding the region of research, only articles from Asia have been 

included. In terms of the field of research, only articles from the education field have been qualified to be 

synthesized. Table 1 represents the inclusion and exclusion criteria of the resources. 
 

 

Table 1. The inclusion and exclusion criteria of the resources 
Criterion Inclusion criteria Exclusion criteria 

Literature type Journals (research articles) Proceeding, book series, reviews 

Language English Non-English 

Timeline 2020 Before 2020 
Region of research Asian countries Non-Asian countries 

Subject area Education Other than education 
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2.5.  Data analysis 

There were 12 articles have been analyzed using the content analysis approach. The data have been 

collected by reading the abstracts, followed by analyzing the whole article to formulate the themes. A 

qualitative analysis has been performed to identify themes regarding the perspectives of university students in 

Asia on online English courses during COVID-19. The sub-themes under the major themes have been 

established by typology. Table 2 shows the identity of the articles which are qualified for the synthesis 

process. 
 

 

Table 2. The identity of the articles which are qualified for the synthesis process 
No Author (s) Title 

1 
Chung, Subramaniam, & 

Dass [17] 

Online Learning Readiness Among University Students in Malaysia Amidst COVID-19 

2 
Almekhlafy [21] Online learning of English language courses via Blackboard at Saudi universities in the era of 

COVID-19: perception and use 

3 
Shahzad et al [22] Impact of Virtual Teaching on ESL Learners' Attitudes under COVID-19 Circumstances at Post 

Graduate Level in Pakistan 

4 
Afrin [23] Virtual EFL Classes during COVID-19 in Bangladesh: Pros and Cons with Possible Solutions at 

Tertiary Level 

5 
Famularsih [24] Students’ Experiences in Using Online Learning Applications Due to COVID-19 in English 

Classroom 

6 
Baber [35] Determinants of Students’ Perceived Learning Outcome and Satisfaction in Online Learning 

during the Pandemic of COVID19 

7 
Krishnapatria [36] From ‘Lockdown’ To Letdown: Students’ Perception of E-Learning Amid the COVID-19 

Outbreak 

8 
Farrah & Hatem [37] Online Learning for EFL Students in Palestinian Universities During Corona Pandemic: 

Advantages, Challenges, and Solutions 

9 Allo [38] Is the online learning good in the midst of Covid-19 Pandemic? The case of EFL learners 

10 
Rinekso & Muslim [39] Synchronous Online Discussion: Teaching English in Higher Education amidst the Covid-19 

pandemic 

11 Krishnan et al. [40] Challenges of Learning English in 21st Century: Online vs. Traditional During Covid-19 

12 Syahrin & Salih [41] An ESL Online Classroom Experience in Oman during Covid-19 

 

 

3. RESULTS 

3.1.  Research design 

There are three research designs used, which are quantitative approach, qualitative approach, and 

mixed-method approach. There were six articles have employed quantitative methods, four articles have 

employed qualitative methods, and two articles have employed a mixed-method approach. The method used 

in each article have been analysed thoroughly. 

For the quantitative approach, all the articles have employed an online questionnaire as their 

research instruments. Among the online platforms used to conduct the survey are Google Form and 

WhatsApp application. A study [17] aimed to investigate the perspectives of 399 undergraduate students 

registered for two English classes, Almekhlafy [21] aimed to study the perspectives of students of 

Preparatory Year (PY) English courses regarding the online Blackboard platform. Another study [22] 

proposed to investigate the perspectives of 100 students of KFUEIT, RYK University regarding online 

English lessons, while Baber [35] aimed to determine the learning outcomes and satisfaction of online 

English learning during COVID-19, and Krishnapatria [36] aimed to investigate the students’ point of view 

regarding two online English language courses during the pandemic. Furthermore, Farrah and Hatem [37] 

aimed to examine the perspectives of EFL undergraduates in Palestinian universities about online learning 

advantages, challenges, and solutions during the COVID-19 pandemic. 

For the qualitative approach, previous study [23] adopted online questionnaires via Google Form as 

the research instrument, which was aimed to analyze feedback from the university students in Bangladesh on 

online EFL classes during the lockdown. Another research [24] aimed to investigate the EFL students’ 

perceptions of online learning applications using a semi-structured interview. Moreover, previous study [38] 

aimed to identify the students of the English language program of UKI Toraja’s perceptions on online lessons 

during COVID-19 using interviews. Virtual observation and semi-structured interviews were employed to 

investigate EFL university students' views and obstacles regarding synchronous online discussions [39]. 

For the mixed-method approach, there have been two studies that have employed a combination of 

two methods. A study [40] investigated the perspectives of students from intensive English classes regarding 

online English lessons via conventional and online approaches. This study employed a questionnaire survey 

and in-depth interviews as their research instruments to collect data. Meanwhile, Syahrin and Salih [41] 

applied a questionnaire survey and textual analysis to investigate the perspectives of Oman tertiary ESL 

students regarding their online learning experience during COVID-19. 
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3.2.  Research locations 

Based on all the articles which have been reviewed and analyzed, all the studies have been 

conducted in Asia regions. To ensure the eligibility of the studies based on the aim of the study, all the 

articles should obey the geographic criterion to be qualified for the synthesis process. There have been four 

studies conducted in Indonesia, two studies have been conducted in Malaysia, and one study has been 

conducted in Bangladesh, Oman, South Korea, India, Pakistan, Palestine, and Saudi Arabia, respectively. 

Table 3 shows an overview of the research methods employed in the articles and the research locations. 
 

 

Table 3. The overview of research methods employed in the articles and the research locations 

No. 
Research 

approach 
Author(s) Instruments Research participants 

Research 

location 

1 Quantitative 
n=6 

Chung, 
Subramaniam, & 

Dass [17] 

Online questionnaire 399 undergraduate students registered for 
two online English courses in the UiTM 

during Covid-19 

Malaysia 

2 Almekhlafy [21] Online questionnaire 228 students of Preparatory Year English 

courses in Najran University 

Saudi Arabia 

3 Shahzad et al [22] Online questionnaire 100 ESL students of KFUEIT, RYK 

University 

Pakistan 

4 Baber [35] Online questionnaire 100 ESL undergraduates who are studying in 

India and South Korea 

South Korea 

5 Krishnapatria [36] Online questionnaire 56 Padjadjaran University students who 

register for English for Business Purposes 

and Speaking for Business Purposes courses 

Indonesia 

6 Farrah & Hatem 

[37] 

Online questionnaire 191 EFL students in six Palestinian countries Palestine 

7 Qualitative 

n=4 

Afrin [23] Online interview 60 EFL Students of East Delta University, 

Bangladesh 

Bangladesh 

8 Famularsih [24] Semi-structured 

interview 

35 English Department students in one of the 

universities in Salatiga, Indonesia. 

Indonesia 

9 Allo [38] Semi-structured 

interview 

30 students of the English study program of 

UKI Toraja 

Indonesia 

10 Rinekso & Muslim 

[39] 

Virtual observations 

and semi-structured 

interview 

5 Master students who register for the 

English education study program in Bandung 

Indonesia 

 

 

3.3.  Theme and results of the article under review 

The articles have been analyzed and reviewed systematically to locate the main and sub-themes 

addressed in each article. The main themes discovered through the systematic review process are positive and 

negative perspectives on online English courses learning during COVID-19 among university students in 

Asia and the suggestions to improve online English courses learning during COVID-19 in Asia. There are 

also a few sub-themes underlying each main theme. Table 4 shows the representation of the main and sub-

themes addressed in the articles. 
 

 

Table 4. The representation of the main and sub-themes addressed in the articles 

No. 
Article 

reference 

Main themes 

Positive perspectives of online English 
courses learning during COVID-19 

Negative perspectives of online English 
courses learning during COVID-19 

Suggestions on online 

English courses learning 

during COVID-19 
Sub-themes 

MR FOR FL SL EA PIC PIT LODL PLS IA ITI TP RA 

1 [17] /     / /    /  / 
2 [21] /    /   /   / / / 

3 [22]   / /   /   /  /  

4 [23] /    / /  /   / /  
5 [24]      /   / / / /  

6 [35]    /  /   /   /  

7 [36]   /  /   /    / / 
8 [37] /     / /   / /  / 

9 [38]   /    /  /   / / 

10 [39] /  /     / /  /   
11 [40]  / /   /  /   / /  

12 [41] /   / /      /   

MR (Mental readiness); FOR (Free online resources); FL (Flexible learning); SL (Satisfying learning); EA (Easy access); PIC (Poor 
internet connectivity); PIT (Poor infrastructure and technology); LODL (Lack of digital literacy); PLS (Poor learning satisfaction); IA 

(Improper assessment); ITI (Improving technological infrastructure); TP (Training program); RTA (Restructuring assessment) 
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4. DISCUSSION 

4.1.  Positive perspectives on online English courses learning during COVID-19 in Asia 

In terms of the positive perspectives on online English courses learning during COVID-19, the sub-

themes are mental readiness, free online resources, flexible learning, satisfying learning, and easy access. 

Regarding mental readiness, most university students in Asia such as Malaysia, Palestine, Oman, 

Bangladesh, Saudi Arabia, and Indonesia are mentally ready for online English courses. Moreover, university 

students in Asia whose average age is 21 years old have a better resilience than students from the younger 

age group in adapting to online learning. University students in Asia are exposed to digital technologies to 

ease their learning, and hence; they are familiar with digital learning during COVID-19 [42]. Moreover, it 

encourages them to have better self-resiliency towards the challenges of online English courses. Hence, this 

aspect highlights the role of mental readiness and positive mindset in influencing the good responses towards 

online English courses during COVID-19. 

Regarding free online resources, it is discovered that university students in Malaysia favour online 

English courses due to their free access [40]. As stated in previous study [43], they could search for online 

articles for free and download them for full viewing although they could not have the access to the library 

due to Movement Control Order (MCO). Moreover, it enables university students in Asia to be more 

productive and increases their horizons of knowledge online. Hence, this aspect emphasises that free online 

resources are viewed as the door to various opportunities offered in online English courses. 

Regarding learning flexibility, the majority of university students in several countries in Asia, such 

as Malaysia, Indonesia, and Pakistan, perceive online English classes as flexible and promote independent 

learning. They state that they can reschedule when necessary and increase their time management skills [22]. 

According to previous study [44], the studies claim that the use of independent online learning platforms 

such as Massive Open Online Courses (MOOC) helps them to be responsible for their learning and track 

their learning progress. Thus, this aspect highlights that the students regard learning flexibility as a golden 

opportunity to practise independent learning and time management skills which are important to succeed. 

Meanwhile, regarding learning satisfaction, university students in Asia such as Pakistan, Oman, and 

South Korea are generally satisfied with the quality of online English courses during COVID-19 [22], [26], 

[41]. Moreover, they are allowed to interact with the lecturers conveniently [45]. Furthermore, other similar 

studies state that university students in Asia view online interactions as the best way to learn the English 

language effectively during COVID-19 [26], [41]. Hence, this aspect highlights that learning satisfaction 

influences positive responses from the students which raise their potential to study with high motivation. 

Regarding accessibility during online English courses, university students in Asia such as 

Bangladesh, Saudi Arabia, Oman, and Indonesia perceive them as accessible regardless of time and place. 

Moreover, they could access the courses virtually without having to meet physically [15], [23], [41]. 

Similarly, the students could attend online English courses conveniently using devices such as mobile phones 

and laptops to ensure an optimal learning experience[26], [45]. Hence, this aspect shows that accessibility 

during online English learning is important to allow a smooth flow of learning. 

 

4.2.  Negative perspectives on online English courses learning during COVID-19 in Asia 

In terms of the negative perspectives on online English courses learning during COVID-19, the sub-

themes are poor internet connection, poor infrastructure, and technology, lack of digital literacy, poor 

learning satisfaction, and improper assessment. Regarding poor internet connection, university students in 

Asia such as Malaysia, Palestine, and Bangladesh generally reveal that they have encountered challenges in 

ensuring stable internet connection during online English courses [17], [23], [40]. Occasionally, they have 

been automatically disconnected from their online classes due to unstable internet connection, and, thus, it 

has decreased the quality of their learning [24], [35]. This statement is supported by Farrah and Hatem [37] in 

which university students in Asia have been frustrated and lost their focus when the connection errors 

interrupt their lesson. Hence, it is important to highlight the role of a stable internet connection to ensure the 

learning quality of online English courses. 

Regarding poor infrastructure and technology in online English courses, university students in Asia 

such as Malaysia, Indonesia, Palestine, and Pakistan generally have poor infrastructure and technology at 

home. Moreover, some do not have conducive learning spaces and encounter several distractions from the 

home environment [17], [38]. Similarly, several university students in Asia could not afford devices to attend 

online English courses due to poverty. Poor learning condition significantly affects their learning satisfaction. 

Thus, this aspect signifies the impact of proper infrastructure and technology to ensure learning quality and 

satisfaction among university students in Asia in online English courses during COVID-19. 

Meanwhile, regarding lack of digital literacy, several university students in Asia such as Malaysia, 

Bangladesh, Saudi Arabia, and Indonesia are discovered to have poor technical skills [21], [23], [36], [39]. 

Consequently, they are found to be having difficulties managing the online courses. Furthermore, another 

study [40] supports the findings by stating that university students in Asia require sufficient time and effort to 
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comprehend the technology, which includes the ability to extract implicit and explicit ideas from the online 

platforms. Hence, this aspect highlights the importance of digital literacy to improve the learning 

performance of university students in Asia during online English courses. 

Regarding poor learning satisfaction, some university students in Asia such as in Indonesia and 

South Korea are discovered to have low learning satisfaction in online English courses. In addition, as stated 

in previous study [45], online English courses do not bring much satisfaction due to the limited interaction 

which pushes the students to rely heavily on the course content Furthermore, they also experience a sense of 

isolation and lack of social support due to not having physical classroom activities. Hence, this aspect 

highlights that learning satisfaction should be improved to create an enjoyable learning experience. 

Regarding improper assessment during online English learning, several university students in Asia 

such as in Pakistan, Palestine, and Indonesia are found to be stressed out due to heavy workload during 

online English courses [22], [24], [37]. Moreover, their grades are evaluated based on their online 

assignments and it might not be equally fair as they do not have the same privilege towards online learning 

[45]. Consequently, during online examinations, they could not be able to give their best performance due to 

the improper assessment. Hence, this aspect emphasizes the need to improve the format of assessment during 

online English courses to ensure fair learning assessment towards the university student in Asia. 

 

4.3.  Suggestions to improve online English courses learning during COVID-19 in Asia 

In terms of the suggestions to improve online English courses during COVID-19, the sub-themes are 

improving technological infrastructure, conducting training programmes and restructuring assessment. 

Regarding the suggestion of improving technological infrastructure, technological infrastructure such as a 

proper learning environment should be improved to ensure that the learning quality could be enhanced [17], 

[23], [37], [40]. Moreover, the initiatives to provide devices such as smartphones and laptops to university 

students who are from low socioeconomic backgrounds should be considered to ensure every university 

student has equal opportunities towards online English courses [46]. Hence, this suggestion is important to be 

highlighted to improve learning quality in online English courses in Asia. 

Regarding the suggestion of conducting training programmes, the Ministry of Higher Education in 

Asia countries should play their role in conducting training programmes for the lecturers to ensure they are 

ready mentally and physically to conduct online English courses. From the training programmes, they are 

expected to enhance their digital literacy to provide a quality learning experience for university students [21], 

[24], [35], [46]. Hence, this suggestion is vital to be addressed to improve the learning quality. 

Regarding the suggestion of restructuring assessment, the English lecturers should restructure the 

task assessments assigned to their students to ensure they can cope with the amount of workload given [47]. 

Moreover, they should assign assessments that are practice-oriented and not heavily based on exam-oriented, 

which could not evaluate the students’ performance systematically [48], [49]. Hence, this suggestion is 

relevant to be implemented by the lecturers in Asia to ensure equal learning assessment. 

 

4.4.  Contributions to the future of online English courses in Asia 

This systematic review highlights the perspectives on online English courses among university 

students in Asia during COVID-19, which are reviewed and analyzed systematically based on the articles. 

This study also summarizes relevant suggestions from several previous studies to improve the learning 

quality of online English courses during COVID-19 in Asia. This study is relevant to the current learning 

scenario during COVID-19, which emphasizes digital learning experience and student-centered approach 

[50]. Moreover, the study is also significant to capture the idea of online English courses during COVID-19 

from the views of the university students in Asia to fill in the learning gaps and improve their learning 

experience holistically. 

 

 

5. CONCLUSION 

This paper is a systematic literature review on the perspectives of Asian university students on 

online English courses during COVID-19. The main themes are positive and negative perspectives on online 

English courses learning during COVID-19, and suggestions to improve online English courses learning 

during COVID-19. In general, most of the university students in Asia are ready to learn online English 

courses online during the COVID-19 pandemic and they are satisfied with the nature of online learning. 

Meanwhile, lack of digital literacy and poor learning satisfaction are among the negative perspectives 

towards online English courses during COVID-19. The suggestions to improve online English courses during 

COVID-19 are improving technological infrastructure, conducting training programmes, and restructuring 

assessments. All these themes have been discussed thoroughly in the articles and analysed for systematic 

reviewing to increase the quality of future online English courses at the tertiary level in Asia. 
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This study is relevant to the learning needs of the digital learning nature in COVID-19, which 

focuses on the university students in Asia and their overall learning satisfaction. It is significant to address 

the positive and negative perspectives regarding online English courses during COVID-19 to provide 

enlightenment to the Ministry of Higher Education and lecturers in Asia to take prompt actions from the 

students’ feedbacks. It is also vital to highlight the suggestions from previous studies to improve the learning 

quality of online English courses during COVID-19. Overall, the study has attempted to exhibit a big picture 

of online English courses during COVID-19 based on the systematic review of relevant previous studies to 

guide the direction of future researches for the betterment of university students in Asia. 
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