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1. INTRODUCTION

The use of learning methods plays an important role and receives special attentions for a learner’s
life. We live in digital era, where everyone wants something efficient, effective, dynamic, fast and
interactive [1]. The term ‘interactive’ appears in two distinct strands of educational research discourse: one
concerning pedagogy and the other concerning new technologies in education. Teaching learners with
traditional method where there is only one way of communication is no longer effective. The word
‘interactive’ is the key to have an effective [2] and efficient teaching and learning process where the teacher
can grab learners’ attention and learners can learn more in comparison to that of the traditional method.
Traditionally, most of the learners have been acquiring information and knowledge through less involvement
of learners whereby learners only sit and listen to the unfaltering lectures. In addition, learners will copy
down the endless indescribable notes that have been written on the whiteboard. Based on a research result
conducted by Atiyah, El Sherbing and Guirguis [3], results showed that the teacher is the most dominant
person in a classroom and the teacher is responsible for all learners. Furthermore, learners only acquire the
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knowledge but do not know how to apply it in real-life situations as they are not indulged in inquiry-based
education and problem solving. Thus, learners have less opportunity to contribute in the lesson which is
leading to unsupportive classroom environment and passive learners.

Moreover, in Malaysia, English language acts as second language learnt in school after Malay
language. Many of these learners faced difficulty communicating in the target language and eventually gave
up speaking in English language. Learners tend to shy away from using the target language when they find it
hard to relay their points in English and they continue to express their ideas by using native language [4].
Consequently, it affects their level of confidence to communicate in English language. If situation to the like
of the above persisted, learners’ self-confidence will deteriorate, and many will shy away from
communicating in English language [5]. In addition, the limitation of learners’ vocabulary is one of the many
factors that affect the learners’ confidence level [6]. When learning and teaching take place, wide
vocabularies are used in order to deliver the knowledge. Both teachers and learners need to have similarities
in words so that they the same understanding of a conversation. Learners hesitated to involve themselves in
the learning and teaching process as they are not confident to share their ideas due to the lack of
vocabulary [7]. Due to this, lessons will be affected and limited exchange of productive communication to
take place between learners and teachers.

In overcoming the unsupportive classroom environment and passive learners, Interactive Language
Learning Activities (ILLA) is implemented in current language teaching as it helps to improve learners’
English-speaking ability. Speaking skills need to be enhanced with language activities through interactive
learning as interactive learning activities provide opportunities for improvement are highly importance [8]. In
addition, interactive language learning activities encourage learners to speak their thoughts and ideas in many
ways. Learners have the chance to learn from their teachers and peers, enhance their language, process of
acquiring knowledge as well as gather their thoughts and creating logical thoughts [9]. Therefore, teachers
need to implement the best way to enhance the learners’ English-speaking ability. Specifically, teachers need
to fully use the interactive learning environment as it encourages learners’ engagements and participation in
the lesson that lead to active learners and effective learning. Putting in mind that interactive classrooms are
not limited to technology-based teaching spaces alone.

2.  LITERATURE REVIEW

Education today has changed over time. With the ever growing of Generation Z, born between 1995
and 2012, are more Internet savvy compared to their Generation Y counterparts. Thus, there has been a dire
need for new teaching and learning model that suit this “Digital Natives” yet penury generation to explore.
The most important skill in self-expression and gaining knowledge is learners’ speaking ability [10]. To
emphasize the importance of speaking among the learners, teachers implement a series of methods that help
to engage the learners and encouraging them to speak better. As a human being, communication plays a vital
role in our lives. We communicate to deliver messages, convey and changing information as well as reporting
things that are happening in our lives. To communicate, it is not necessarily to speak but you can have it in
easier by sending messages through the usage of technology. However, people need to master speaking skills
in order to communicate effectively and speaking is highlighted as the major component in fulfilling the
target in communication [7]. In addition, speaking is said to be significant language skill in education and
personal life [10]. Speaking is defined as a process that involves the thoughts and expressing it verbally. It
means, the thoughts will first appear in our brain then only we articulate what we think [9].

In Malaysia, it is seen that there are a number of learners from primary schools, secondary school
and tertiary level who are not proficient in speaking regardless the language [11]. When the learners cannot
grasp the basic skills of speaking at early age, it affects their performance in many ways. In relation to the
statement stated, foreign language learners have to acquire the fundamental language skills due to its
importance usage in communication [7]. The ability to use and speak a world-wide language gives them
nothing but benefits as they can indirectly enhance their knowledge and skills as well as assist them in terms
of job- wise; having said that, speaking skills need to be improved among the learners. As learners spend
most of their times in school acquiring knowledge and enhance their skills, teachers and their effective
teaching and learning method play a vital role. A vary learner-centred and interactive method of teaching
need to be implemented in order to improve the learners’ speaking skills [9]. Besides, he mentioned that
speaking is a learner-centred activity due to the language production activities implementation and had, thus,
proposed the enforcement of interactive teaching strategy in improving learners’ speaking skills which the
focus is on enhancing the second language. Compared to other language skills, speaking is emphasized as the
important component in achieving the purpose of communication [8, 12-15]. With the implementation of
interactive teaching method, teachers eventually will conduct interactive language learning activities to
complement their method of teaching.
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Sufficient and positive environments of a classroom help the learners to learn better. Therefore, the
ability to be proficient in a language particularly depends on the environment provided by the teachers,
according to the learners’ autonomy. Thus, interactive language activities assist the learners to improve their
proficiency [8]. Supporting the statement, Marzuki, et al. [4] analysed that learners are hardly sharing their
opinions and thought during the speaking activities. Consequently, the learners can improve their speaking
skills once the interactive speaking strategy is executed. The teaching strategy can be varied but the ending
product should be focusing on improving the learners’ speaking skills. As for that, interactive language
learning activities aid the learners in acquiring and use the language at their maximum level. In interactive
classroom environment, it enables learners to move around without getting fix in a certain arrangement where
they can maximize the classroom space. Moreover, learners are said to have the opportunity to communicate
with their peers directly and taking account their feelings and emotions [16]. Owing to the interactive
language learning activities, there are numerous activities that can be conducted in classroom such as creative
drama, role-playing, problem-solving, discussion and group. These activities help the learners to share their
emotions and thoughts which will be shifted to the learning environment as it allows the active learning and
teaching.

Thereupon, a few studies have been conducted to prove some of the stated activities in improving
learners’ speaking skills. The interactive storytelling strategy affects the English foreign language learners’
improvement in speaking skills as well as their classroom activities [4]. Moreover, listening to and telling the
story do not end there. It continues with the learners work as storytellers. They need to express and tell the
selected story by using their own words. Hence, learners are then able to polish and enhance their
vocabularies as they need select the best words that fit the description of their story [4]. Meanwhile,
storytelling motivates learners in speaking [17]. Furthermore, it improves the learners’ competence speaking.
It is because communication between teachers and learners naturally grow stronger [4]. Based on their
research, their respondents are not only improving in terms of generating and exploring critical questions, but
they are able to enhance their vocabularies as well as develop their ability in retelling the story and choosing
the words wisely. Equally important, interactive storytelling helps to improve the classroom activities
learners’ speaking skills.

On the other hand, drama-based activities like improvisation, playwriting and rehearsals help to
provide opportunities for autonomous use of spontaneous spoken language in an informal setting that
encourages individuality [18]. It means that the activities can promote speaking if it is focusing on the
learners by providing an environment where each of learners can experience it. Furthermore, these activities
eventually can improve learners’ fluency and clarity of speech even though there are grammatical errors plus
sentence structures inaccuracy. The oral input is increased due to the fact that learners are involved in both
experiential and activity oriented. Learners are keen to speak if they can relate the activities towards their
background knowledge or experiences [18]. As a result, learners’ have become more confident and strong-
willed as well as brave to share their opinions and thoughts voluntarily. As a whole, learners’ English
speaking can be improved by using interactive language learning activities. However, teachers need to
implement this method according to the learners’ level of proficiency. In addition, teachers need to figure out
the learners’ weaknesses in order to execute the most suitable and effective activities for the lesson.

3. RESEARCH METHOD

This particular study aims to figure out the connection between the problems that affect the learners’
English-speaking ability and Interactive Language Learning Activities (ILLA) that can be used as a method
to overcome the problems in communicating in the target language. Therefore, this study uses quantitative
method to analyse the effectiveness of the interactive language learning activities in motivating learners to
speak in language classroom. Tis method shows a cause and effect relationship with numerical data and hard
facts. The results can be shown in statistics, tables, graphs as well as charts. Quantitative method is a method
that uses measurable variables and statistical procedures can be used to analyse the numbered data in
instruments [19]. Hence, quantitative method fits this study the most as it aids the study with clear and
understandable data.

3.1. Sampling

The researchers adopted random sampling in this study. Random sampling is where participants are
chosen correspondingly [19] by choosing the samples from the whole population of the local primary schools
in Malaysia. This shows that every learner undertaking primary school education has the possibility to
participate in the study. Thus, the participants need to have the given criteria to ensure their participation in
the study is valid. In this study, the main aims are to analyse the effectiveness of interactive language
learning activities in improving learners’ English speaking and to identify the learners” motivation level in
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speaking English language as the target language. There were 50 learners randomly selected as the
participants in total of (male = 20, female = 30). The age of the participants, at the time of the study, was 10
years old and they were exposed to the local curriculum similar to all primary schools in Malaysia. In
addition, the participants participated in the survey are voluntary.

3.2. Research instruments

In this study, questionnaire was used and was adapted from Itayem [20]. As for the questionnaire,
Itayem [20] provides the most similar questionnaire on interactive language learning but focusing on
different activity. Similarly, Likert Scale was used as a measurement to get the data. The Likert Scale of the
questions is 1 to 5 which is 1 (Strongly Agree), 2 (Agree), 3 (Neural), 4 (Disagree) and lastly 5 (Strongly
Disagree). There were 30 questions in total for a set of questionnaires. The questionnaire has two sections
which are Section A and Section B. It began with the demographic profile of the respondents in Section A
and continued with Section B which was their perceptions towards the activities carried out. In section B, the
questions are divided into three sub-topics which were 1) Self-confidence, 2) Motivation and 3) Learning
Environment. Each sub-topic contains 10 questions. Respondents answered the questionnaire individually.

3.3. Data analysis

The results were analysed by using Statistical Package for the Social Science (SPSS). In this study,
SPSS was the best tool to get numerical data and clearer results for the questionnaire. By using SPSS
different results that involve both demographic profile and respondents’ perceptions could be shown. Hence,
SPSS provided the best answer that explained the relation between the Interactive Language Learning
Activities (ILLA) and learners’ English language speaking engagement. The data was analysed according to
the research questions. In this study, the findings were resulted to answer two research questions. Two tables
were constructed according to two research questions with the percentage of questions according to Likert
Scale and the mean. There were 16 questions depicted and were analysed from the overall 30 questions to
answer the two research questions. The number of frequencies = n and percentage = % in the two tables
explained the responses for the questionnaire.

4. RESULTS

To answer the first research question, the participants were required to share their perceptions
towards self-confidence and learning environment through Interactive Language Learning Activities in
improving English-speaking ability. Table 1 shows the results chosen by the participants. Table 1 shows
different results of participants’ perceptions towards self-confident and learning environment through
interactive language learning activities in improving English-speaking ability which are represented by the
highest percentage and mean for each category. As shown in the table, ‘ILLA increases my confident to use
English language with my friends’ obtained the most agreement with a total of 82% and the mean score is
4.22. The second most agreed statement by the participants is ‘ILLA encourages me to share my ideas during
the learning activities’ acquired 78% with the mean score of 4.0. In addition, 80% of the participants agreed
with the following statement ‘ILLA enables me to use new vocabulary during the learning activities’ by
having 3.96 of the mean score.

Table 1. Percentage and mean results of research question 1 analysis

Percentage (%)

Question(s) St'rongly Disagree  Sometime  Agree Strongly  Mean
Disagree Agree
1. ;Ir_ilérfasmcreases my confidence to use English language with my ) 2 16 40 22 499
2. ILITA__encourages me to share my ideas during the learning 2 ) 20 54 24 40
activities
3. ”"?A,‘ _enables me to use new vocabulary during the learning ) 2 18 62 18 3.96
activities
4. | do not enjoy speaking during ILLA because | am not confident
with my English language proficiency 28 30 26 12 4 2.34
5. ILLA provides a positive environment to speak English language - - 14 56 30 4.16
6. ILLA allows me to actively participate in the learning activities 2 4 14 52 28 4.0
7. | find it difficult to understand the instructions for the ILLA 12 34 40 12 2 2.58
8. 1 flne_ ILLA is too distracting for me to improve me English 18 50 18 12 9 230
speaking
9. ILLA supports my ability to engage with learning activities in ) 18 16 48 28 3.96

multiple ways (presentations, storytelling, group discussions, etc)
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However, with the mean score of 2.34, 58% of the participants disagreed that they do not enjoy
speaking during ILLA because they do not feel confident with their English language proficiency.
Continuously, the participants highly agreed on ‘ILLA provides a positive environment to speak English
language’. It can be seen by 86% of them agreed on the statement and accompanied with the mean score of
4.16. Furthermore, they agreed that ILLA allows them to actively participate in the learning activities. The
stated statement acquired 80% agreement from the participants and the mean score is 4.0. Moreover, 76% of
the participants with the mean score of 3.96 agreed by the statement ‘ILLA supports my ability to engage
with learning activities in multiple ways (i.e presentations, storytelling, group discussions and etc). In
contrast, 68% of the participants with 2.30 of the mean score disagreed that ILLA is too distracting for them
to improve their English speaking. On the other hand, to answer the second research question, the
participants are required to share their perceptions towards motivation Interactive Language Learning
Activities in improving English-speaking ability. Table 2 shows results of participants’ perceptions towards
motivation through interactive language learning activities in improving English language communicatively
which are represented by the highest percentage and mean for each category.

Table 2. Percentage and mean results of research question 2 analysis

Percentage(%)
Question(s) St_rongly Disagree  Sometime  Agree Strongly Mean
Disagree Agree

1. ILLA motivates me to participate in the learning activities 4 - 12 54 30 4.06

2. 1 feel proud Wh'enever my c_Iassma_lte_s_ support my ideas and 10 20 3 24 14 312
suggestions during the learning activities

3. ILLA makes me uncomfortable to communicate with my 2 2 24 6 26 3.92
classmates

4.1 flnd_ it enj_oya_ble to speak in English langeuage during the 24 38 29 12 4 234
learning activities

5.1t demotlvat'es me |f_ my classma_tes do_n(_)t_ listen to my ideas 2 ) 18 58 2 3.08
and suggestions during the learning activities

6. IIam _genera_lly_nervous if | speak incorrectly during the 2 16 44 38 418
earning activities

7. 1 Like to speak during ILLA because I can practice on my 6 22 29 12 8 3.24

English speaking

From the Table 2 above, the participants highly agreed on the statement ‘ILLA motivates me to
participate in the learning activities. It obtained 84% agreement by the participants with the mean score of 4.
06. Adding to that, 50% of the participants placed ‘I like to speak during ILLA because | can practice on my
English speaking’ as the second most agreed statement with the mean score of 3.24. Moreover, with a mean
score of 3.12 and 8% of the participants agreed that they feel proud whenever their classmates support their
ideas and suggestions during the learning activities. On the contrary, the negative statement ‘I am generally
nervous if I speak incorrectly during the learning environment’ obtained the highest mean which is 4.18 and
the most number of agreement among the participants with 82%. Besides, 80% of the participants and the
mean score of 3.98 agreed that ILLA demotivates them if their classmates do not listen to their ideas and
suggestions during the learning activities. Apart from that, 72% of the participants did not find it enjoyable to
speak in English language during the learning activities. As can be seen in table, the mean scored this
statement secured 2.34. Finally, 24% of the participants were uncertain that ILLA makes them comfortable or
not to communicate with their classmates by having 3.92 of the mean score.

5. DISCUSSION

In correlation with the study, perceptions towards interactive language learning activities in
improving English speaking, and thus answering two specific research questions, quantitative method is
applied. A test was conducted to analyse the percentage and the mean of the questionnaire answered by the
participants. Based on the findings, there is a significant result that aid to the improvement of English
speaking. In improving English speaking communicatively, there are three important items which are
analysed accordingly including self-confidence, motivation and learning environment. As for answering the
first research question, how does the interactive language learning activities aid learners in improving their
English speaking, the participants came to an agreement for certain questions based on the questionnaire
which was resulted in the findings. The answers were divided into two categories which are self-confidence
and learning environment. Thus, the highest mean showed that interactive language learning activities
increased their confident to use English language with their friends. It was because interactive language
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learning activities provide learners a positive environment to speak English language. This particular result
reflected the previous study by Marzuki, Prayogo and Wahyudi [4], which stating that the learners’ speaking
performance improved as they are participating in interactive learning. The improvement derived from
generating questions that initially to improve their self-confidence. They improved their self-confidence as
they were required to formulate their own questions during the learning process.

Furthermore, the participants were highly agreed that interactive language learning activities
encouraged them to share their ideas during the learning activities and enable them to use new vocabulary
during the learning activities. Based on their perceptions, it could be said that by sharing ideas, they naturally
enhance their vocabulary usage as they need to fit in with their classmates during the implementation of the
activities. This finding is also in line with the study conducted by Marzuki, Prayogo and Wahyudi [4].
Consequently, having sufficient vocabulary during the activities helps the learners to actively participate in
the learning activities. Learners were also seen to be able to engage with the learning activities in various
ways which lead to the improvement of their English speaking. With the activities focus on learners’
engagement with course content and learner-learner interactivity, hence, learning could be optimized [21]. In
addition, the findings shown that the participants like and not reluctant to speak during the learning activities
even though not all of them may have the confidence to speak due to the positive learning environment. They
felt at ease and relax to speak during interactive language learning activities as they were not bounded to any
rule that they needed to follow strictly [22]. One of the most valuable benefits of interactive tasks is the
principle of collaboration which features the components of positive accountability [23]. Moreover, the
participants agreed that interactive language learning activities is the best way to improve their English
speaking. However, some of them felt that the instructions used during the activities were difficult to
understand which can lead to ineffective lesson. The integration of technologies can then be viewed as a
vehicle to improve learner outcomes [24].

In regard to the findings, interactive language learning activities motivate the learners to speak in
English language. As interactive language learning activities provide positive surroundings to the learners,
they felt motivated to participate in the learning activities and thus improved their English-speaking ability.
Besides, getting recognition by the classmates during the learning activities had also motivated learners to
speak. It was because they felt proud when their ideas and suggestions were accepted, and it was beneficial
for them to participate in the learning activities. They continued to share their ideas and suggestions during
the learning activities and improved their English communicatively. Furthermore, learners enjoyed speaking
during the learning activities as it allowed them to practice speaking.

Some of the learners acquired different knowledge or information throughout the learning process.
Their ability to understand things were different and interactive language learning activities provided the
opportunities for the learners to put everything that they had learnt in written form to practice. Therefore,
educators need to know and resolve the learners’ issues and to make schools engaging places [25, 26], then
they actually have to listen to what learners are saying about their classes and teachers [27-30]. By practicing,
they could enhance their understanding towards the lesson learnt. On the other hand, the findings showed that
interactive language learning activities could be demotivating if the learners’ opinions were being neglected
by their classmates. When the learners participated in the learning activities, they were hoping to assist their
classmates in completing their tasks. However, if their ideas were rejected, they felt embarrassed and the
probability for them not to speak during the discussion again was high which was not contributing to their
English-speaking improvement. Study by Rusli, et al. [11] stated that learners were afraid of peers’
judgement. It was said that learners were unlikely to speak as they wanted to avoid from showing their flaws
where they could receive negative views from their classmates. Equally important, some of the learners had
low motivation in speaking as they were afraid to speak incorrectly during the learning activities.

6. CONCLUSION

As a whole, interactive language learning activities improve learners’ English-speaking ability. In
correlation with the findings, participants agreed that by having self-confidence, suitable learning
environment and motivation improved their English speaking communicatively. Moreover, these three
factors improved through interactive language learning. Furthermore, it showed that interactive language
learning activities provide the ways to improve English speaking as learners were able to experience real
conversation when they were interacting with their classmates during the learning activities. However, some
participants needed time to speak as they have had low self-confidence and it led to low motivation to speak
English language. Teachers’ support in conducting suitable interactive language learning activities during
English lesson is proved to be important for improving learners” English-speaking ability.
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