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 Problem-based learning (PBL) is a teaching model that uses real-world 

problems to lead students toward the learning objective of a course. It has 

been widely adopted in Malaysian education. However, PBL module for 

aboriginal people is scarce. This study aimed to provide suitable PBL 

activities in learning environmental problems by developing a PBL teaching 

module for the aborigine community and accessing its suitability. In this 

study, data was collected through an online validation form that was given to 

four validators, all of them have science or chemistry education 

backgrounds. The online questionnaires collected were further analyzed to 

investigate their responses to the module. The result has shown positive 

feedback (95.83%) as the responses are very encouraging. All respondents 

give approbation to the objectives of the module which are clearly stated and 

are parallel with the content. Many of them also strongly agree that the PBL 

model and the language used are suitable in this module. There is no doubt 

that PBL is a valuable tool to teach chemistry to improve students’ critical 

thinking and problem-solving skills effectively. 
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1. INTRODUCTION  

Aboriginal people refer to as Orang Asli in Malaysia is the original people that are the inhabitants of 

their ancestral land, mostly in the forest [1]. They are a minority group comprised of approximately 0.6% of 

the Malaysian population [2]. They reside close to the forest, and they depend largely on forest resources for 

survival. Their lifestyle and health are engaged closely with the environment they live in [1]. Most of them 

still live in remote areas, in which their occupations include hunting, farming and trading of forest resources 

[3]. Nevertheless, most of them are marginalized communities with minimal educational opportunities, with 

deplorable resources [4]. Hence, they are at risk of losing income from their current jobs, especially when the 

environment were polluted and the aboriginal people are lacking proper environmental knowledge [5]. 

Meanwhile, Wahab, Jaafar, and Sunarti [6] opined that to provide the indigenous group with such 

knowledge, aboriginal-specific training material needed to be used. A more relevant practice module that can 

arouse their interest and motivate them to be more dedicated to learning is needed. Learning environmental 

pollution through the problem-based learning (PBL) model allows students to improve their science process 

skills, as it emphasizes associating concepts with real situations [7]. It helps to sharpen their ability to utilize 
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the knowledge learnt in solving real-world problems while making them think critically and make 

responsible decisions [8], [9]. 

Problem-based learning has been widely used in education in Malaysia and is one of the highlighted 

strategies considered to align the goals of learning goals in the 21st-century era [10]. According to  

Fredy et al. [7], problem-based learning is a teaching method in which students learn by solving problems 

facilitated by an educator or students who works together in a group. Problem-based learning was first 

proposed by Barrows and Tamblyn of the Milton McMaster University School of Medicine project in 1960, 

for medical students to see the correlation between a large number of medical textbooks and actual cases, a 

learning method that can stimulate students’ enthusiasm for learning is developed [11]. It was then adopted in 

other areas of education. 

Learning chemistry has not been as interesting as students expected. Teachers' lack of effective 

teaching methods in chemistry classes often results in students' lack of enthusiasm for chemistry and poor 

performance [12]. Moreover, the study from Kamaruddin et al. [13] found students felt anxious about 

learning chemistry which makes concerning about chemistry learning, especially among aboriginal students. 

Since the PBL learning method gives students a sense of engagement and experience while learning new 

concepts [14], it is used in chemistry classes to help teachers and students learn better. Active teaching-

learning methodologies, including problem-based learning, are a new education method employed which 

allows students to play a more active and fundamental role in their learning process [15]. 

In PBL lessons, students are confronted with true and factual problems in their daily life [16]. It is 

used to learn how to work in groups and have a discussion, study issues, discover relevant information and 

compile the data, and get across the options available with solutions [17]. They identify their own learning 

goal, self-direct their study and construct their knowledge. PBL creates an environment in which students 

actively participate in the learning process, take responsibility for their learning, more creative and 

imaginative [18]–[20] Therefore, this module incorporates scientific knowledge about the environment and 

needed the aborigine students to solve environmental problems by carrying out projects.  
Hence, this teaching module is constructed to provide suitable PBL activities in learning 

environmental problems by developing a PBL teaching module for the aborigine community and accessing 

its suitability. Which will be conducted based on the theme of the impact of insecticides on water quality in 

aborigine communities. The main learning difficulties are attributed to the special views of chemical 

phenomena, which contradict the learners' intuition and daily views in many ways [21]. As a result, the 

aborigine communities must link their daily view to scientific knowledge and widen their perspectives in 

viewing the environmental issue through their critical thinking skills [22]. However, research about PBL 

learning modules for aboriginal people is scarce. Through this module, it is expected that students will be 

trained in the following abilities: searching for relevant information about pesticides that are detrimental to 

the environment, understanding which components of pesticides will affect water quality, and analyzing and 

assessing the impact of pesticides on the environment.  

This research aimed to develop a problem-based learning module on Organic Insecticide for 

indigenous students in Malaysia. It served as a guide for teachers in providing relevant exposure and related 

scientific knowledge in the context of the aboriginal community. The students will be able to deepen their 

scientific knowledge specifically in understanding environmental problems. In addition, this research also 

aimed to identify whether this module is suitable for the indigenous community in terms of objective, 

content, teaching and learning outcome of learning science. Therefore, the suitability of the module is 

identified through expert validation and the module is improved based on the suggestion provided by the 

validator. 

 

 

2. RESEARCH METHOD 

2.1.  Research design 

This module will use the well-known problem-based learning method to develop students' abilities 

to interact and present Environmental Chemistry content in a group setting, as well as their ability to 

collaborate to solve an environmental problem. This module uses Analysis, Design, Development, 

Implementation and Evaluation (ADDIE) instructional model to construct the module and employs a 

quantitative approach while collecting validation data. In the process of constructing this module, five stages 

were applied including analysis, design, development, implementation and evaluation [23], [24]. The 

activities are summarized in Table 1. 
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Table 1. The application of ADDIE for the PBL teaching module 
ADDIE Description of activities 

Analysis Content analysis is done based on the review of past literature. The authentic environmental problem, infiltration of 
insecticide into underground water was identified and related to relevant scientific knowledge.  

Design The design of the problem-based learning teaching module focuses on the arising of environmental problems due to 

the usage of insecticides. The following steps are normally involved in the PBL learning process [16], [26]:  
i) Students start with thinking and reasoning about the problem in the context of the environmental problem provided 

(water pollution) in advance to gain an initial idea and generate a hypothesis; ii) Students started the self-directed 

study by assigning tasks in different aspects according to their group member’s abilities or interests. Each member 
collects resources to be presented in the group; iii) Students gathered in their groups and shared the information that 

they have obtained. They would revisit their problem and construct new knowledge while visualizing the problem. 

They will collaborate to test their hypothesis and solve the problem; iv) Learning results will be displayed to other 
groups and teachers creatively; v) After their presentation, they would summaries and rethink the abstract knowledge 

gained. Reflection on their old knowledge and mistakes would drive them further toward their learning goal. With the 

teacher’s guidance, they would be able to utilize the appropriate cognitive skills in solving problems and adopt more 
suitable strategies when similar problems arise.  

Development The PBL teaching module is developed and validated by experts in the relevant field to ensure its suitability to be 

applied to the target students. 
Implementation The PBL teaching module is anticipated to be used by teachers who are interested in applying Problem Based 

Learning approach in teaching science lessons. 

Evaluation The suitability of the PBL teaching module is evaluated among experts. The evaluation of this module is conducted 
by validation of four validators through close and open-ended questions. The validation questions being constructed 

would include objective, content, learning outcomes and overall suitability. Improvement and amendment of the 

module have been done based on the feedback from validation. 

 

 

2.2.  Problem-based learning module of organic insecticide 

A problem or a scenario is used to trigger students to identify their learning objectives in problem-

based learning. The main focus of PBL does not solely focus on solving problems, but also on giving 

students appropriate scenarios to construct new knowledge and understanding [25]. Students can develop a 

model that helps to visualize how pollution happens. Meanwhile, they will need to construct alternative 

insecticides made of organic matter, present their idea, and prove their effectiveness. This module consists of 

an introduction with problem background, stages of PBL with suggested activities and the significance of the 

module. First, the students were introduced to the environmental problem: infiltration of pesticides through 

the infiltration model. 

There are two parts of activities being designed according to the PBL learning approach. The first 

section consists of modelling the infiltration model to demonstrate the process of infiltration of insecticide 

from the soil into the underground water during rain. The water that filters out will be collected and tested on 

their Total Dissolved Solid (TDS) in the presence of chemical insecticides. TDS meter is required for this 

water quality test. After being introduced to the environmental problem, the second section requires the 

aborigine students to undergo five stages of PBL activities namely encounter and reason through problems, 

self-directed study, revisit their problems and construct new knowledge, present their ideas and summarize 

and rethink the knowledge gained. 

Finally, this module was validated by experts which consist of science educators with 5-20 years of 

teaching experience to provide their comments on the objective, content, teaching and learning outcome and 

suitability of the module. The module has been validated by four respondents, and all the respondents have 

science or chemistry educational backgrounds. The questionnaires consist of 9-Likert scale questions which 

encompass objective, content, teaching and learning outcome and its suitability. Suggestions to improve the 

module have been recorded at the end of the questionnaires. The questions are: i) The objectives of the 

module are expressed clearly; ii) The objectives are aligned with the content; iii) The module has 

comprehensive teaching steps; iv) The module provides a suitable evaluation for aboriginal students; v) The 

proposed activities used a suitable technique to trigger the activeness of students’ participation in the 

Chemistry classroom; vi) The content of the module could be used to allow students to address 

environmental problems critically; vii) The module is clear and easy to understand by aboriginal students; 

viii) The language used is suitable for secondary students and teachers; ix) The activities planned through 

each stage of problem-based learning are in a good flow and can enhance their thinking skills. 

The scale used for validation has been slightly modified from Serevina et al. [16] and is shown in 

Table 2. The obtained scores are added up and the percentage is calculated by diving the total score gained. 

The interpretation of the Likert scale in Table 3 was used to determine the interpretation result of the experts 

towards this teaching module. 
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Table 2. Scale assessment instrument research 
Answer Score 

Strongly agree 4 
Agree 3 

Fair 2 

Not agree 1 

 

 

Table 3. Interpretation of the Likert scale result 
Percentage Interpretation 

0%-25% Very unfeasible 

26%-50% Unfeasible 
51%-75% Feasible 

76%-100% Very feasible 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Objective 

The module serves two objectives: to provide students with a clearer understanding of the impact of 

chemical pesticides on water quality; and to develop students’ higher-order thinking skills by helping them to 

discover and create alternatives in everyday life. In questions 1 and 2, 75% of the respondents strongly agree 

that the objectives are expressed clearly and are aligned with the content. There were 25% of the respondent 

agree with the statement. 

 

3.2.  Content 

In question 3, half of the respondents (50%) opine that this module is complete in terms of teaching 

steps. The steps of problem-based learning consist of five stages: encounter and reason through a problem; 

self-directed study; revisit the problem and construct new knowledge; present ideas and summaries; and 

rethink knowledge gained. The other half agree that the content has completed steps. Question 4 however, all 

respondents agreed that the module is comprehensive in terms of evaluation. 

 

3.3.  Teaching and learning outcome 

In question 5, 3 out of 4 respondents (75%) strongly agree that the proposed activities used a 

suitable technique to trigger the activeness of students’ participation in the Chemistry classroom. 

Furthermore, the content of the Organic Insecticide Module could be used to allow students to address 

environmental problems critically. It has been strongly agreed upon by all the respondents. 

 

3.4.  Suitability 

In question 7, respondents agreed that the purpose of the organic insecticide module is clear and 

easy to understand by secondary students. They also opine that problem-based learning model is suited to be 

used in the Organic Insecticide Module. Moreover, a high percentage of respondents (75%) strongly agree 

that the language used in the Module on Organic insecticide is suitable for secondary students and educators. 

Finally, all the respondents strongly agreed that the activities planned through each stage of problem-based 

learning are suitable for students and can enhance their thinking skills. 

 

3.5.  Suggestions for improvement 

Two respondents commented on the content of the module. The third respondent (R3) improvises 

that the content of the module is relevant to the teaching objective. Problem-based learning is significantly 

effective in developing students' self-directed learning in this module. Meanwhile, respondent R4 stated that 

the activities should be diversified into different types of insecticides being allocated to each group.  

The respondents also emphasized evaluating the outcome of students and the roles of educators at 

the end of the activity. Respondent R1 suggested providing a questionnaire to be given to students to confirm 

how much they know about organic insecticides before and after class. Besides, respondent R2 highlighted 

that teacher must show more information and example to students at the end of the activity to provide the 

concept and knowledge to be instilled. Finally, respondent R3 suggested that “In my opinion, teacher's role 

in guiding students to do reflection can be more clearly stated to help students to achieve the learning goal.” 

 

3.6.  Discussion 

This module seeks to allow aborigines to gain a better grasp of how chemical insecticides affect 

water quality and encourage them to figure out alternatives that are applicable in their life. The verification of 

the module aimed to improve the module’s suitability to be used among the aborigine community in terms of 
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their objectives, learning content and outcome. The respondents agreed that this module is simple to use, has 

a clear goal, and the stated objectives are aligned with appropriate content for the aboriginal students. It 

allows students to carry out learning activities and developed self-driven motivation when they know the 

knowledge they desired [22]. However, for teachers to assist students in achieving their learning objectives, 

the role of teachers in guiding students to think should be made more obvious. This is due to the difficulties 

in developing higher-order thinking skills of students, where the educators’ role in facilitating the activities 

and guiding students to reflect and think effectively is crucial to be shown clearly in this module [27], [28].  

When it comes to the respondents' opinions on the unit's content, all of them opine that the PBL 

learning has been conducted in orderly stages. It helps students to scaffold from their lower cognition 

(understanding and applying their knowledge of water pollution) to higher cognition (creating alternative 

organic insecticides). The content and languages used must be easily understandable by the target sample and 

covers all relevant topics in their field [29]. Nevertheless, it's suggested that we can include questions in the 

course design to test students' prior knowledge of insecticides, considering the aboriginal communities might 

have prior knowledge and life skills about their living environment [30]. Meanwhile, the activities can be 

diversified by encouraging students in different groups to figure out different types of insecticides for a 

variety of insects. Thus, a wide range of alternatives can be discussed in the presentation and discussion 

session to widen their perspectives and enrich their knowledge of organic insecticides. It helps them in 

constructing knowledge while solving problems contextually [31]. 

Furthermore, respondents highlighted the role of teachers to present additional information and 

examples to students to instill concepts and understanding at the end of activities. This inductive approach 

provides students with relevant scientific knowledge (harmful chemicals to the environment), they should 

grasp, and the implication of the activities. Aboriginal students, especially those who lived close to the water 

source can evaluate what they have learnt and understand how human’s production or activities are 

detrimental to the living organism in the water. It is aligned with previous study [32], stating that PBL allows 

students to analyze the problem by incorporating pieces of knowledge in chemistry to overcome the real-

world problem. 

At the end of the validation based on the learning outcomes, many of the teachers agreed that 

students’ interests can be heightened, and creativity will be enhanced through the PBL model. Meanwhile, it 

is important for educators should assess students' performance after the activities to ensure the module's 

efficiency. The evaluation has been proposed to include questionnaires and reflection. Not only does it help 

students to reflect on what they have gained after recognizing the environmental problem, but the teacher is 

also able to evaluate how their method of delivery and content has changed their old perspectives, resulting in 

changes in their lifestyle.  

The findings of the study revealed that this PBL module is aligned with the objectives and the 

contents to be developed, highlighted in several studies [33], [34]. It is suitable to be used in introducing 

environmental problems to the aborigines and assisting them in developing relevant thinking skills while 

generating new ideas. Still, there are opportunities for improvement and review of the module's acceptance. 

The modules are beneficial for improving the quality of teaching if they are constructed consistently and all 

the gears in the modules match each other. As a result, these enhancements are improved on this organic 

insecticide module so that it can be more useful and effective in educating the aborigines on environmental 

knowledge from a scientific perspective. 

 

 

4. CONCLUSION 

In conclusion, the expert agreed that this module is suitable to be used in educating the aborigines on 

the environmental problem. It is integrated with the problem-based learning model, with the clearly stated 

objective, suitable language, understandable content and useful technique that can stimulate autonomous 

learning in the Chemistry classroom. This module has achieved a score of 95.83% from the interpretation of 

the Likert scale. Problem-based learning is student-centered learning which enables students to bridge the 

gap between scientific facts and real-life situations. Through this module, aboriginal students are expected to 

get a better understanding of the environmental problems and thus work for a solution to reduce the impact 

based on their scientific knowledge. It can be used significantly in teaching and learning science by 

developing problem-solving skills, science process skills as well a positive attitude towards learning science. 

Moreover, students are allowed to work in groups and at the same time improve their social skills during the 

learning process. The implementation of PBL might be challenging yet it is effective in fostering the 

necessary knowledge, skills and values that are more compatible with 21st-century needs. More teachers 

should be trained in such a way that they should realize the significance of PBL and maximize its effect of it. 

 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Problem-based learning module of organic insecticide for the aborigine students … (Low Suan Ee) 

823 

ACKNOWLEDGEMENTS  

The authors would like to thank Universiti Teknologi Malaysia (UTM) for the resources and support 

given to ensure the completion of this project. This work was supported by the Fundamental Research Grant 

Scheme (FRGS/1/2019/SSI09/UTM/02/12) by the Ministry of Higher Education. 

 

 

REFERENCES 
[1] C.-S. Khor et al., “Seroprevalence of Borrelia burgdorferi among the indigenous people (Orang Asli) of Peninsular Malaysia,” 

The Journal of Infection in Developing Countries, vol. 13, no. 05, pp. 449–454, May 2019, doi: 10.3855/jidc.11001. 

[2] A. R. Sholehah, W. T. Wan Rohani, A. Ramle, A. Mohd Tajuddin, M. S. Jamilah, and M. R. Rafizah, “Hypertension Genes 

Among Orang Asli in Peninsular Malaysia and Ethno-medicinal Plant,” Asian Journal of Medicine and Biomedicine, vol. 2, no. 1, 
pp. 25–35, 2018, [Online]. Available: https://journal.unisza.edu.my/ajmb/index.php/ajmb/article/view/228. 

[3] N. J. Keat, T. K. Nath, and S. Jose, “Indigenous agroforestry practices by Orang Asli in peninsular Malaysia: Management, 

sustainability and contribution to household economy,” Indian Journal of Traditional Knowledge, vol. 17, no. 3, pp. 542–549, 
2018. 

[4] M. Mat Dong, P. Midmore, and M. Plotnikova, “Understanding the experiences of Indigenous minorities through the lens of 

spatial justice: The case of Orang Asli in Peninsular Malaysia,” Regional Science Policy & Practice, vol. 14, no. 5, pp. 1223–
1239, Oct. 2022, doi: 10.1111/rsp3.12512. 

[5] M. S. Mahanan et al., “Home fertilizer teaching module for Aborigine people,” International Journal of Evaluation and Research 

in Education (IJERE), vol. 11, no. 2, p. 972, Jun. 2022, doi: 10.11591/ijere.v11i2.22118. 
[6] N. Abdul Wahab, R. Jaafar, and S. Sunarti, “Involvement of Orang Asli Youth in Vocational Education and Training in Malaysia: 

Aspirations and Outcomes,” Asian Journal Of Assessment In Teaching And Learning, vol. 10, no. 2, pp. 18–26, Jul. 2020, doi: 
10.37134/ajatel.vol10.2.3.2020. 

[7] Fredy, K. W. Lieung, R. Butarbutar, and A. Duli, “Science process skills in learning environmental pollution using PBL models,” 

IOP Conference Series: Earth and Environmental Science, vol. 343, no. 1, p. 012179, Oct. 2019, doi: 10.1088/1755-
1315/343/1/012179. 

[8] N. H. B. Ismail, “Enhancing students’ thinking skills: The use of real-world context in the problem solving method in the Islamic 

and Asian civilization course,” ASEAN Journal of Teaching & Learning in Higher Education, vol. 11, no. 2, pp. 17–34, 2019, 
[Online]. Available: https://ejournal.ukm.my/ajtlhe/article/view/37325. 

[9] R. Rohanai et al., “Malaysian PBL Approaches: Shaping World-Class TVET Skills towards IR 4.0,” International Journal of 

Psychosocial Rehabilitation, vol. 24, no. 02, pp. 1716–1725, Feb. 2020, doi: 10.37200/IJPR/V24I2/PR200473. 
[10] S. Jamal, N. Ibrahim, and J. Surif, “Concept cartoon in problem-based learning: A systematic literature review analysis,” Journal 

of Technology and Science Education, vol. 9, no. 1, p. 51, Feb. 2019, doi: 10.3926/jotse.542. 

[11] H. S. Barrows, “Problem-based learning in medicine and beyond: A brief overview,” New Directions for Teaching and Learning, 

vol. 1996, no. 68, pp. 3–12, 1996, doi: 10.1002/tl.37219966804. 

[12] I. P. Ejidike and A. A. Oyelana, “Factors Influencing Effective Teaching of Chemistry: A Case Study of Some Selected High 

Schools in Buffalo City Metropolitan Municipality, Eastern Cape Province, South Africa,” International Journal of Educational 
Sciences, vol. 8, no. 3, pp. 605–617, Mar. 2015, doi: 10.1080/09751122.2015.11890282. 

[13] N. F. Kamaruddin, N. H. Ibrahim, J. Surif, M. Ali, C. A. Talib, and N. L. Ismail, “Malaysian science stream students’ anxiety 

towards chemistry at the secondary school level,” International Journal of Recent Technology and Engineering, vol. 7, no. 6,  
pp. 724–738, 2019. 

[14] B. Aidoo, S. K. Boateng, P. S. Kissi, and I. Ofori, “Effect of Problem-Based Learning on Students’ Achievement in Chemistry,” 

Journal of Education and Practice, vol. 7, no. 33, pp. 103–108, 2016. 
[15] L. P. Bueno Millan, B. Semer, J. M. da Silva Rodrigues, and R. J. Gianini, “Traditional learning and problem-based learning: 

Self-perception of preparedness for internship,” Revista da Associação Médica Brasileira, vol. 58, no. 5, pp. 594–599, Sep. 2012, 

doi: 10.1590/S0104-42302012000500018. 
[16] V. Serevina, Sunaryo, Raihanati, I. M. Astra, and I. J. Sari, “Development of E-Module Based on Problem Based Learning (PBL) 

on Heat and Temperature to Improve Student’s Science Process Skill,” TOJET: The Turkish Online Journal of Educational 

Technology, vol. 17, no. 3, pp. 26–36, 2018. 
[17] W. Malmia et al., “Problem-based learning as an effort to improve student learning outcomes,” International Journal of Scientific 

and Technology Research, vol. 8, no. 9, pp. 1140–1143, 2019. 

[18] R. Ramadhani, R. Umam, A. Abdurrahman, and M. Syazali, “The Effect of Flipped-Problem Based Learning Model Integrated 
With LMS-Google Classroom for Senior High School Students,” Journal for the Education of Gifted Young Scientists, vol. 7,  

no. 2, pp. 137–158, Jun. 2019, doi: 10.17478/jegys.548350. 

[19] M. Fidan and M. Tuncel, “Integrating augmented reality into problem based learning: The effects on learning achievement and 
attitude in physics education,” Computers & Education, vol. 142, p. 103635, Dec. 2019, doi: 10.1016/j.compedu.2019.103635. 

[20] G. Gunawan, R. A. Mashami, and L. Herayanti, “Gender Description on Problem-Solving Skills in Chemistry Learning Using 

Interactive Multimedia,” Journal for the Education of Gifted Young Scientists, vol. 8, no. 1, pp. 561–579, Mar. 2020, doi: 
10.17478/jegys.627095. 

[21] R. D. Anazifa and D. Djukri, “Project- Based Learning and Problem-Based Learning: Are They Effective to Improve Student’s 

Thinking Skills?” Jurnal Pendidikan IPA Indonesia, vol. 6, no. 2, p. 346, Oct. 2017, doi: 10.15294/jpii.v6i2.11100. 
[22] S. Khairani, R. D. Suyanti, and D. Saragi, “The Influence of Problem Based Learning (PBL) Model Collaborative and Learning 

Motivation Based on Students’ Critical Thinking Ability Science Subjects in Class V State Elementary School 105390 Island 

Image,” Budapest International Research and Critics in Linguistics and Education (BirLE) Journal, vol. 3, no. 3, pp. 1581–1590, 
Aug. 2020, doi: 10.33258/birle.v3i3.1247. 

[23] E. Widyastuti and Susiana, “Using the ADDIE model to develop learning material for actuarial mathematics,” Journal of Physics: 

Conference Series, vol. 1188, p. 012052, Mar. 2019, doi: 10.1088/1742-6596/1188/1/012052. 
[24] M. Molenda, “In search of the elusive ADDIE model,” Performance Improvement, vol. 42, no. 5, pp. 34–36, May 2003, doi: 

10.1002/pfi.4930420508. 

[25] W. Hung, D. H. Jonassen, and R. Liu, “Problem-Based Learning,” in Handbook of Research on Educational Communications 
and Technology. Abingdon: Routledge. Routledge Handbooks Online, 2008. 

[26] O.-S. Tan, Problem-Based Learning Innovation: Using Problems to Power Learning in the 21st Century. Cengage Learning, 
2003. 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 2, June 2023: 818-825 

824 

[27] S. Gao, Y. Wang, B. Jiang, and Y. Fu, “Application of problem-based learning in instrumental analysis teaching at Northeast 

Agricultural University,” Analytical and bioanalytical chemistry, vol. 410, no. 16, pp. 3621–3627, 2018, doi: 10.1007/s00216-
018-1025-7. 

[28] I. Dwi, S. Sunardi, S. Anitah, and G. Gunarhadi, “The Implementation Off Problem Based Learning Model (PBL) on Teachers 

and Students Grade Five Elementary Schools in Surakarta City,” International Journal of Active Learning, vol. 3, no. 2, pp. 116–
123, 2018. 

[29] J.-F. Ortega-Morán, B. Pagador, J. Maestre-Antequera, A. Arco, F. Monteiro, and F. M. Sánchez-Margallo, “Validation of the 

online theoretical module of a minimally invasive surgery blended learning course for nurses: A quantitative research study,” 
Nurse Education Today, vol. 89, p. 104406, Jun. 2020, doi: 10.1016/j.nedt.2020.104406. 

[30] R. Lambin, N. A. Wahab, G. S. Choo, R. Mustapha, R. Abdullah, and R. M. Sharif, “Transmission and Documentation of Orang 

Asli Indigenous Knowledge in ‘Green Technology’ for Sustainable Development in Malaysia,” International Journal of 
Academic Research in Business and Social Sciences, vol. 9, no. 5, pp. 195–213, May 2019, doi: 10.6007/IJARBSS/v9-i5/5850. 

[31] R. E. Simamora, E. Surya, and D. R. Sidabutar, “Improving Learning Activity and Students’ Problem Solving Skill through 

Problem Based Learning (PBL) in Junior High School,” Article in International Journal of Sciences: Basic and Applied 
Research, vol. 33, no. 2, pp. 321–331, 2017. 

[32] R. G. T. Kusumah, A. Walid, I. Sugiharta, E. P. Putra, I. Wicaksono, and M. Erfan, “Construction of High School Chemistry 

Module, Based on Problem-based Learning (PBL) on Salt Hydrolysis Material for Gifted Students,” Journal of Physics: 
Conference Series, vol. 1467, no. 1, p. 012047, Feb. 2020, doi: 10.1088/1742-6596/1467/1/012047. 

[33] J. Raible, L. Bennett, and K. Bastedo, “Writing Measurable Learning Objectives to Aid Successful Online Course Development,” 

Technology Enhanced Learning, vol. 1, pp. 112–122, 2016. 
[34] R. Cole, G. Reynders, S. Ruder, C. Stanford, and J. Lantz, “Constructive Alignment Beyond Content: Assessing Professional 

Skills in Student Group Interactions and Written Work,” in Research and Practice in Chemistry Education, Springer, Singapore, 

2019, pp. 203–222, doi: 10.1007/978-981-13-6998-8_13. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Low Suan Ee     is a postgraduate student majoring in chemistry education at 

Universiti Teknologi Malaysia. Her research interest mainly focuses on science education 

among aboriginal students in Malaysia. She actively participates in educational activities and 

research across aboriginal students to refine aboriginal pedagogies and learning module, 

specifically for chemistry subject. She can be contacted at email: suanee95@gmail.com or 

lowee@graduate.utm.my. 

  

 

Liang Yun Chinn     is a postgraduate student majoring in chemistry education at 

Universiti Teknologi Malaysia. She is currently a chemistry teacher in a high school of 

Malaysia. Her research interest focus on chemistry pedagogies, particularly on green chemistry. 

She involved herself in many STEM educational activities among high school students. She can 

be contacted at email: liangchinn@graduate.utm.my. 

  

 

Zhao Zhifeng     is a postgraduate student majoring in chemistry education at 

Universiti Teknologi Malaysia. Her research interest covers the implementation and application 

of constructivism pedagogies while teaching the subject of chemistry across middle school 

teachers. She participated in full time research on green chemistry as well as its inter-

relationship among STEM subjects. She can be contacted at email: zhifeng@graduate.utm.my. 

  

https://orcid.org/0000-0001-6860-5821
https://www.webofscience.com/wos/author/record/32429013
https://orcid.org/0000-0003-4074-3733
https://scholar.google.com/citations?user=1-cEYq7b5yAC&hl=en
https://www.webofscience.com/wos/author/record/32431654
https://orcid.org/0000-0002-2234-7596
https://scholar.google.com/citations?user=WCQPzXgAAAAJ&hl=en
https://www.webofscience.com/wos/author/record/32431525


Int J Eval & Res Educ  ISSN: 2252-8822  

 

Problem-based learning module of organic insecticide for the aborigine students … (Low Suan Ee) 

825 

 

Nor Hasniza Ibrahim     received her Bachelor in Biomedical Sciences from 

Universiti Putra Malaysia, Master’s Degree, and Doctor of Philosophy in Chemistry Education 

from Universiti Teknologi Malaysia. Her research interest is regarding science education, 

chemistry education, and STEM education. She now works as a senior lecturer in the 

Department of Educational Science, Mathematics, and Multimedia Creative. Faculty of Science 

Social and Humanities, Universiti Teknologi Malaysia. She is also currently actively involved 

in research and programs related to STEM education and indigenous people. She can be 

contacted at email: p-norhaniza@utm.my. 

  

 

Johari Surif     received his Bachelor in Environmental Sciences from Universiti 

Kebangsaan Malaysia, Master’s Degree, and Doctor of Philosophy in Chemistry Education 

from Universiti Teknologi Malaysia. His research interest is regarding science education, 

chemistry education, and STEM education. He now works as an associate professor in the 

Department of Educ Science, Mathematics, and Multimedia Creative. Faculty of Science Social 

and Humanities, Universiti Teknologi Malaysia. He is also currently actively involved in 

research and programs related to STEM education, community, and many more. He can be 

contacted through johari_surif@utm.my. 

  

 

Nabilah Abdullah     obtained her Bachelor of Science in Biology and Bachelor of 

Arts in Psychology from Indiana University, Bloomington in 1991. Later, she pursued her 

Master of Education (Psychology of Education) and Doctor of Philosophy (Science Education) 

from University of Sheffield and Universiti Sains Malaysia, respectively.  Her research interests 

are in higher education, teacher education, educational psychology, and science education. She 

is currently serving as the Director, Centre for Academic Leadership, Institute of Leadership 

and Development (ILD), Universiti Teknologi MARA. She can be contacted at email: through 

nabil789@uitm.edu.my. 

  

 

Muhamad Nur Fariduddin     is a Senior Lecturer of Health Education from the 

department of Physical and Health Education, Universiti Teknologi MARA. He has been 

teaching Basic Life Support (BLS) at university and industry such as aviation. His research area 

focuses on the application of simulation and debriefing models in resuscitation training. He is 

also a member of Malaysian Society of Simulation in Healthcare Professionals (MaSSH), and 

Malaysian Association of Education in Medical & Health Sciences (MAEMHS). He can be 

contacted at email: fariduddin@uitm.edu.my. 

 

https://orcid.org/0000-0003-2446-8153
https://scholar.google.com/citations?hl=en&user=LaMxY1gAAAAJ&view_op=list_works&sortby=pubdate
https://www.scopus.com/authid/detail.uri?authorId=56236896400
https://www.webofscience.com/wos/author/record/32614109
https://orcid.org/0000-0001-8383-6601
https://scholar.google.com/citations?hl=en&user=XZBKFmsAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=56038963800
https://www.webofscience.com/wos/author/record/200553
https://orcid.org/0000-0002-2670-3893
https://scholar.google.com/citations?user=DBH1jfsAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57214435826
https://www.webofscience.com/wos/author/record/2166212
https://orcid.org/0000-0003-4131-1182
https://scholar.google.com/citations?user=sJwWgGUAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57204211002
https://www.webofscience.com/wos/author/record/2167089

