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Abstract: This paper discusses the development and specifics of artistic expression in
deaf and hard-of-hearing preschool children. We analyzed the significance of the stages of
artistic development and the therapeutic effect of artistic expression. A drawing made by a
deaf or hard-of-hearing child provides the opportunity to assess their cognitive, social, emo-
tional, and physical development, the development of perception, a sense of beauty, and
creativity. Through expressive and aesthetic development, children expand their knowl-
edge and skills in nonverbal, visual, auditory, sensory, and verbal experiences. The artistic
expression of deaf and hard-of-hearing children does not lag behind that of a hearing child.
Visual representations of children with hearing impairment are much more realistic than
those of hearing children. Visual perception of deaf and hard-of-hearing children contains
many details related to physiognomy, movement, facial expression, body posture, and
color. Children use art to communicate with themselves and the environment. In deaf and
hard-of-hearing preschool children, it is necessary to develop all functions of nonverbal and
verbal communication through artistic expression.

Key words: artistic expression, development, deaf and hard of hearing children, pre-
school age.

INTRODUCTION

Visual arts are very important for the knowledge, learning, and holistic develop-
ment of preschool children. Children develop imagination, flexible thinking, curiosity,
and creativity. They are encouraged to communicate, express their thoughts and feel-
ings, and build their own understanding of the world (Pavlovi¢, Sarvanovi¢ 2022).

Diversity and different ways of thinking, learning, and communicating with
oneself and the environment are significant values in the education and upbringing
of children with specific learning and communication difficulties (Dukovi¢, Mrvos,
Radovanovié 2020).
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Artistic expression reflects the entire development of a child’s personality. It is a
form of communicating with oneself involving the environmental elements these chil-
dren identify with and which they organize in new meaningful units.

Artistic expression depends on mental and psychomotor development, the devel-
opment of perception, socioemotional development, and the development of creativity
and a sense of beauty. Children’s drawings and paintings reflect the progress in each of
these developmental aspects, as well as their preoccupations, psychological state, expe-
riences, attitudes toward the social and natural environment, and many other charac-
teristics. Preschool children use art to communicate with themselves, others, and the
world around them. The creative process of art activities and games is the best way to
get to know children, their developmental abilities and needs, individual preferences,
desires, interests, fears, etc. It is the way to enter a child’s inner world and discover fur-
ther steps in education and upbringing.

Art education is a segment of the educational process that encourages and directs
all cognitive activities used for acquiring, improving, shaping, and expanding the experi-
ences of those being educated in visual arts (Filipovi¢ 2011).

Education based on the contents and processes of visual arts enables the acqui-
sition of valuable experience in forming personal attitudes toward the world and the
development of numerous child activities (Gibson 2003).

Art education satisfies the basic need for creative interaction and communication
for the purpose of being included in the cultural context of the environment.

DEVELOPMENT OF CHILDREN’S ARTISTIC EXPRESSION

The educational approach involving visual arts is a research subject of artists,
philosophers, psychologists, and pedagogues. The first empirical studies of children’s
drawings appeared at the end of the 19" century (Farokhi, Hashemi 2011). In the 19th
century, early-age art education was based on developing drawing skills, improving eye-
hand coordination, and accurately presenting motifs on paper.

An Italian philosopher and poet, Corrado Ricci, was the first to consider a child’s
drawing as a separate phenomenon. He published the book , L' Arte dei Bambini”,
which was entirely devoted to children’s art (Anning, Ring 2004). That was the first
book to deal with the analysis of children’s artwork with special emphasis on children’s
drawings. Ricci analyzed the emotional component and characteristics of children’s ar-
tistic expression (Bali¢, Simrak 2010; Hjuzak 2013).

An Austrian painter, Franku Cizek, recognized the importance and authenticity of
children’s artistic expression. In 1897, he opened an art school for children where he en-
couraged their imagination, creativity, and artistic expression (Hubin, Schneider 2019).

In Italy, Reggio Emilia and Loris Malaguzzi promoted a preschool pedagogy pro-
gram based on children’s spontaneous expression and creativity. They presented the pro-
gram in their traveling exhibition — The Hundred Languages of Children (Malaguzzi 1997).

Luquet (1913) was the first author to identify the stages of art development in
his book ,Children’s Drawings” (Dessin d'un Enfant). These early studies developed
several theories that were the basis of further research on the dynamics of drawing
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development and the drawing process itself (Freeman1980; Luquet 1913, 1927; Piaget
1956; Willats 1977; Maley 2009, according to Cvetkovi¢ 2014).

Many authors emphasize the significance of art in the education and upbringing of
preschool children. Art education encourages the development of children’s imagination,
creativity, perception, and expression. It also contributes to general knowledge — the de-
velopment of language, critical thinking, and problem-solving skills (Pavlovi¢ 2016).

Visual arts are one of the most natural ways for children to advance in their devel-
opment and learning,

ARTISTIC EXPRESSION AS A DEVELOPMENT INDICATOR
IN DEAF AND HARD-OF-HEARING CHILDREN

The study of artistic expression indicates different aspects of children’s develop-
ment: the development of perception, motor skills, and cognitive, social, and emotional
functioning (Del Giudice et al., 2000; Jolley, Knox, Foster, 2000; Kayacan, Keser &
Eren, 2015; Picard, Durand 2005).

Hearing and speech impairment leads to certain specifics and difficulties in the
development of deaf and hard-of-hearing children. Deaf children require early involve-
ment in the hearing and speech rehabilitation process, which is a prerequisite for their
progress in speech-language, cognitive, emotional, and social development (Kovacevi¢,
Isakovi¢ 2019).

A drawing of a deaf and hard-of-hearing child enables the assessment of cognitive,
social, emotional, and physical development, the development of perception, a sense of
beauty, and creativity.

Artistic expression at preschool age is related to cognitive development (Yu, Nagai
2020). It should be used for stimulation and optimal child development. Cognitive de-
velopment is best observed through children’s growing awareness of themselves and the
environment. Zecevi¢ (2020) points out the importance of connecting cognitive and
emotional processes. Children should be provided with an educational process that is
in accordance with their developmental needs and that will further deepen and encour-
age their cognitive and emotional balance through scientifically based approaches and
methods. Art and related learning processes are nowadays increasingly recognized as
cognitive areas vital to the harmonious development of children (Hadzi, Jovanci¢ 2012).

Eri¢ (2010) points out that a drawing also provides information about cognition,
conception, perception, and expression.

The level of cognitive development is reflected in children’s experiences while
drawing and painting. The Draw-a-Person test is one of the intelligence tests used
when limited verbal abilities hinder communication with a child. As children develop,
so does their awareness of the world around them and its contents (Kamenov 2006).
The results of numerous empirical studies indicate that hearing impairment selectively
affects specific aspects of cognitive functioning: verbal intelligence, abstract thinking,
discovering logical meaning and using symbols, adopting the principles of conversation,
memory (verbal, numerical, conceptual, delayed), and certain aspects of visual percep-
tion such as perception speed, distinguishing the shape of objects that are similar or
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in an unusual position, synthesis difficulties, and shortcomings of analysis. Other areas
of cognitive functioning are not affected. Moreover, their development is accelerated,
and thus, drawing and muscle memory are more developed than in hearing children.
Visual perception of deaf and hard-of-hearing children is very detailed. They are very
good at perceiving physiognomy, movement, facial expression, body posture, and color
(Radoman 1996; Kovacevié, Dokovi¢ 2020).

Many deaf and hard-of-hearing children have specific problems with communica-
tion and interaction. Children’s speech relies on cognitive and social development, and
the way in which children communicate indicates their level of socialization.

Social development, which starts at birth, can be noticed in a very small child who be-
gins to draw other people immediately after the scribbling stage. Children’s drawings and
paintings reflect their increased awareness of the social environment with age. As a means
of communication, drawing represents projecting oneself into the surrounding world. As
they grow up, children start including other people in their drawings, reflecting their at-
titudes toward them. The development of awareness of the social aspect of reality is also
reflected in the way children present a child playing, participating in family relationships,
and characters and occupations that have social significance to them (Kamenov 2006).

Age-appropriate acquisition of speech and language gives a child the opportunity
to play, learn concepts, and be involved in social interaction with peers. A child’s inabil-
ity to play and communicate with other children over time leads to isolation and greater
difficulties in emotional, social, and overall development (Kovacevi¢ 2012; Kovacevi¢,
Isakovi¢ 2019). Children who lag in social development draw unrelated scattered fig-
ures of people from whom they are spatially or in some other way separated.

Limitations in language development negatively affect cognitive and social devel-
opment in children. There is also a significant relation between communication dif-
ficulties and exhibiting inappropriate behavior. Some children develop inappropriate
behavior when they are communicatively frustrated, while others give up activities and
withdraw in such situations. Establishing positive social interactions between deaf and
hard-of-hearing preschool children and their hearing peers leads to better social, emo-
tional, and cognitive development, the development of communication and self-confi-
dence (Batten, Oakes, Alexander 2014).

Visual art activities allow deaf and hard-of-hearing children to express emotions,
especially those they are unaware of. Expressing emotions and the inner world is impor-
tant since it affects children’s emotional balance.

Deaf and hard-of-hearing preschool children are often impulsive and expressive.
They have difficulties adapting to socially acceptable behavior, often involving a set of
prohibitions and rules. Children need to channel aggression and frustrations in a social-
ly acceptable way. Visual art play activities enable the regulation of emotional outbursts
and contribute to emotional balance.

Art education influences emotional development. Artistic expression involves the
process of a child’s emotional liberation. Children’s emotional engagement is reflected
in the degree to which they are engaged in artistic creation. Children have a special way
of presenting objects that have a special meaning to them. Frequent stereotyped repeti-
tions are observed in children who have difficulties adapting and whose way of thinking is
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characterized by rigidity. Constant repetition of the same shape or detail indicates chil-
dren’s tendency to avoid new experiences and withdraw into a familiar world where they
feel safe. Such drawing does not involve experience and is sometimes the consequence of
using coloring books and encouraging the child to copy and imitate someone else’s models.
The described stereotyped repetition of shapes should be distinguished from children’s
tendency to draw variations on the same topic in some cases, which may be an indicator
of their creativity and openness to new experiences (Kamenov 2006; Nikoli¢ 2012).

Children who are not emotionally engaged are not involved in what they are doing,
even when drawing. Their representations are objective and do not express personal at-
titudes toward what they have drawn. Their drawings usually do not present people,
and if they do, they are not shown in action. Emotional engagement involves a more
free and subjective expression. A tree or a house a child drew is not any tree or house,
but the one with special and important features because of which the child depicted it.
Such children are freer in using various materials in different ways without being afraid
of making mistakes, and they constantly change the content and method of their artistic
expression (Filipovi¢ 2011:31).

Some research shows that emotions and emotional stability affect cognitive pro-
cesses such as attention, concentration, decision-making, and learning (Brouillette 2010).

In their social and emotional development, deaf and hard-of-hearing preschool chil-
dren exhibit the following: social and emotional maladjustment and immaturity, egocen-
tricity, reduced empathy, and impulsivity. Preschool children have problems expressing
their needs, do not understand the situations they are in, and often experience feelings of
frustration and isolation (Kovacevi¢, Isakovi¢ 2019; Kovacevi¢, Dokovié 2020).

Preschool children feel emotional satisfaction while participating in any form of
artistic creation (drawing, painting, modeling).

Children have creative freedom and thus express their thoughts and feelings. En-
couraging children to have opinions and express their feelings is a part of good edu-
cation and upbringing. When praised for their work, children build self-confidence.
Self-confidence is mainly reflected at an older age in children’s readiness to learn from
their own and other people’s mistakes and to be better prepared for social life. Self-
confidence is very important for children with developmental disabilities.

Physical development is reflected in children’s artistic expression through eye-
hand coordination, achieved movement control, and dexterity. Art activities at pre-
school age always involve using different materials or objects, which is related to the
development of senses (primarily the sense of touch) and fine motor skills of hands and
fingers (Vecanski, Vasiljevi¢ Blagojevi¢, Marinkovi¢ 2017).

Through playing and becoming familiar with different types of visual art, the physi-
cal aspect of child development is associated with using and applying tools and materi-
als. Applying different techniques (drawing, painting, sculpting, or combined) contrib-
utes to the development of graphomotor skills, i.e., fine motor skills of arms and hands
(Naskovi¢ 2017).

Artistic talent does not often appear at preschool age due to insufficiently devel-
oped motor skills of fingers. It is first observed in increased interest and self-initiated,
independent, and free work — through art activities children do in their free time at
home and preschool institutions (Nikoli¢ 2012).
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Children’s drawings with recognizable art creations and planned meanings do not
exist at an early age (Manojlovi¢, Mladenovié¢ 2001).

At the scribbling stage, children’s drawings range from random, aimless lines to
controlled scribbling, which is achieved relatively quickly. In addition to the quality of
physical activity as an indicator of physical development, drawing one’s own body, de-
pending on a child’s notion, is also indicative. Physically active and developed children
will draw their movements and pay more attention to their achievements in this regard.
Difficulties in making movements children may not be aware of will affect their artistic
expression. Constant emphasizing or omitting some body parts in a drawing may be
caused by the state of physical development of a child with developmental disabilities.

The perceptual development of deaf and hard-of-hearing preschool children
should be monitored in their artistic expressions based on the acquired perceptual ex-
perience in drawing, painting, and modeling. Children develop the ability to perceive
colors, shapes, and spatial relations due to their visual experience. While naming basic
colors and enjoying them is typical of early developmental stages, recognizing shades
and color differences under different lighting develops later on. With regard to the
sense of touch, children start by simply kneading clay or playdough and progress to
modeling various shapes and enjoying different surfaces and textures. Perceptual de-
velopment is also reflected in perceiving complex spatial relations. While small children
know and understand only their immediate surroundings, this gradually changes with
age and new experiences (Kamenov 2006).

Visual art activities improve perceptual skills, including the perception of sizes,
color shades, details, and lighting. Through visual creativity, deaf and hard-of-hearing
children learn to observe, describe, analyze, and interpret (Lindstrém 2009). All this
activates their visual and tactile learning abilities.

Children with poor perceptual experiences lag in the development of the ability to
perceive shapes, colors, spatial relations, textures, and other characteristics of objects
around them, nor are they able to perceive finer differences between them. This may
be the consequence of various unfavorable influences and circumstances, and is a likely
indication of lagging behind in some other aspects as well.

Using signs-gestures, words, and objects stimulates the development of some
forms of perception, memory, and thinking in deaf and hard-of-hearing children.

The development of a sense of beauty is reflected in the way thoughts and feelings
are organized and communicated to others. This developmental aspect can be evalu-
ated based on the ability to integrate personal experiences into a harmonious whole
with a personal touch. Chaotically scattered shapes at a certain age can indicate devel-
opmental personality problems.

Drawing is also a semantic function of communication ability. The semantic aspect
of this functional communication is reflected in its relation to other abilities, from the
perceptual ability to turning that material into an apperceptive art form and content
described as a line. What is drawn as a line has been seen, which means it has been ex-
perienced (Eri¢ 2010:16).

Children’s artwork can be observed as a creative expression containing expression
and communication. A drawing carries a message. It is a means through which children
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express their emotions. Drawings and paintings are not subject to evaluation, and their
content is authentic. When children ask for paper and wish to spend much time draw-
ing, we know they are on a developmental path. Through artistic expression, children
shape their ideas of the world, express their experience, and convey it to the people
around them. Children successfully communicate through visual arts with or without
verbalizations.

One of the benefits of artistic creation is the development of creativity (Lindstrém
2009). Creativity is the primary goal of visual art activities. Deaf and hard-of-hearing
children express their ideas through visual arts (Omatseye, Emeriewen 2010). The
development of creativity in children’s drawings and paintings is reflected in their im-
agination and originality. It does not depend on the acquired skills but rather on the
feeling of freedom to explore, experiment, and fully engage in these activities. Children
whose creativity development was hindered in some way lack this feeling of freedom
and thus prefer to imitate and copy the artwork of others. They are not self-assured
and constantly ask for help. They usually refuse to draw or paint something new with-
out a model or demonstration. Creativity stems from multiple experiences. It is sup-
ported by personal resources and involves a sense of freedom and courage to step out
of the familiar.

During their growth and development, it is necessary for children to express what
they experience, see, or hear in the environment in their specific, unique way. Thus,
children express their thoughts, emotions, and experiences freely and spontaneously,
which contributes to the overall development of their potential in the process of form-
ing active and creative individuals. It is necessary to support and develop child creativity
at an early age so that it does not irretrievably disappear in the critical developmental
period, and it is also necessary to support and encourage it further at older ages. It is
important to create conditions in which children will have the opportunity to express
their potential. However, it is difficult to distinguish whether their achievements result
from talent or a stimulating environment. When studying the nature of the relationship
between a child and their environment, Vygotsky (1996) considers the environmental
influence during child development, pointing out that each step in a child’s progress
changes the environmental influence, i.e., it changes the child’s perception of reality
(Kopas, Vukasinovi¢ 2012).

Deaf and hard-of-hearing preschool children must be allowed to express creativ-
ity, imagination, and self-expression through their artwork (Malley, Silverstein 2014;
Lloyd 2017).

STAGES OF ARTISTIC EXPRESSION IN DEAF
AND HARD-OF-HEARING CHILDREN

Lazarevi¢ (2015) points out four basic stages in the development of children’s
drawings: fortuitous, failed, intellectual, and visual realism (Luquet 1927; according to
Willats 2005 ). The age limits of the mentioned stages of drawing development are not
fixed but flexible, and thus the elements of one stage can also be found in another. Intel-
lectual and visual realism should be analyzed from the aspect of different drawing styles
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or systems rather than fixed chronological hierarchical sequences (Jolley et al. 2004).
Cvetkovi¢ (2014) points out that Luquet’s theory is based on the idea that children
go through four stages of drawing development, with graphical elements progressing
from the earliest scribbling to representational forms with increasing visual realism
(Willats 2005).

There are two basic initiators of children’s artistic creation. They include the inner
psychophysical functions of a child and a stimulating environment. The development
of motor skills and perception, i.e., how children understand the world around them,
is among the most significant psychophysical functions that stimulate children’s artis-
tic creation. Until the age of three, children’s insufficiently developed and coordinated
hand movements only allow scribbling. Early-age scribbling reflects a child’s need for
expression (Manojlovi¢, Mladenovi¢ 2001 ). Environmental stimuli, such as providing
art materials and colors and encouraging a child to use them, contribute to the develop-
ment of artistic creation.

After the sensorimotor stage (i.e. the end of the second year of life), children have
the need to depict the world more directly. Drawing and artistic creation at preschool
age satisfy children’s need to express their knowledge about the world around them.
They do not aim for aesthetic creation but rather the product of that creation. When
children’s perception becomes more developed and more discriminating, they start
noticing the imperfections of their drawings. This can reduce their drawing self-confi-
dence, which is why the environment (parents, family members, and educators) should
encourage children’s art activities even more at this stage.

The spontaneity and directness of artistic expression are mostly conditioned by
freedom of choice related to objects, methods, and techniques of artistic expression.

A child’s first drawing experience occurs spontaneously by using a pencil to draw
lines on paper. It does not result from a conscious intention to depict a certain object
but from the feeling of satisfaction that arises from such kinesthetic activity. In the
scribbling stage, a drawing is not depictive but rather serves for practicing visuomotor
coordination.

Around the age of two, children satisfy the need to move, explore space, get to
know objects from the environment, and use them. Through scribbling, they experi-
ence the joy of a motor game, noticing that some objects leave traces. They hold a pen-
cil using their whole hand and make sharp, energetic movements. Children scribble
by using their whole hand, and even body, without the intention to depict something.
In this stage of “aimless” or “meaningless” scribbling, vertical and horizontal lines ap-
pear first. These lines are most often crossed, and soon bundles of crossed lines appear.
Children also often scribble by hitting a pencil on a surface. Intentional and conscious
scribbling occurs when it implies shapes that mean something to children. That is most
frequently a shape that we recognize as a circle.

After drawing lines that are the expression of uncontrollable energy and move-
ment, a circle is the first shape a child draws. This makes much sense since the circle is
the essence of existence and movement, symbolizing wholeness, perfection, and unity
of the finite and the infinite. Mother is also depicted as a circular shape at the beginning
of a child’s drawing experience (Pani¢, 2005).
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Arm movements from shoulder to hand become more differentiated, controlled,
and perfected. Thus, the circle appears as the simplest form for depicting general char-
acteristics of an object or phenomenon. Children’s circle is irregular because their
motor skills and eye control are not sufficiently developed. Squares and other angular
shapes rarely appear before the circle. Lines and shapes depend on the child’s tempera-
ment and mood. Personality traits can be seen in speed, rhythm, regularity or irregular-
ity, movement, and intensity. Apart from the differences arising from children’s indi-
viduality, we should also consider the materials used. This stage is significant for further
development since it enables children to come into contact with different materials,
which are also important stimuli for children’s activities (Nikoli¢ 2012: 254).

The initial scribbling period is followed by the stage of fortuitous realism (2-4
years of age), when children start to notice the similarity between randomly drawn lines
and familiar objects, subsequently naming them. During the stage of failed realism (4-6
years of age), children know what they want to draw and are able to formulate and
express their intentions. The main barriers to achieving visual similarity with real-life
objects are insufficiently developed visuomotor coordination, fine motor skills of the
hand, and limited and unsteady attention (Cvetkovi¢ 2014).

After the age of four, children can draw spiral, oval, circular, and square shapes and
straight lines (long and short, in different positions). Children combine and experiment
with shapes and colors. They depict objects and phenomena using simple diagrams,
signs, and symbols.

Koks (2000) points out that the human figure is the most popular topic in chil-
dren’s drawings at preschool age (3-7 years of age). A drawing of a human figure is very
simple at this stage (,,cephalopod” or ,tadpole”). The head is drawn as a circle with
straight lines emerging from it to represent the torso, arms, or legs. Other objects are
depicted in a similar way: using simple symbols around a circle or a quadrilateral com-
bined with different lines. A schematic drawing of a human figure sometimes includes
facial parts (most often eyes and mouth, later nose and other details), while details such
as hands and feet are usually not drawn.

The next most frequent type of child drawing is a house, followed by a tree, which is
also the first plant a child depicts. Preschool children can give information about them-
selves, their families, and their immediate surroundings through drawing and painting.

The symbols of home and family are frequent topics in children’s drawings.

At the preoperational stage of cognitive development, children’s cognitive pro-
cesses are characterized by egocentrism. Because of that, children face difficulties in
analyzing several characteristics of an object simultaneously, while their insufficiently
realistic drawings reflect their mental imbalance. This mental imbalance is reflected in
children’s inability to set clear boundaries between their perception of characteristics,
mental representation, and graphic representation of the same object (Piaget, Inhelder
1996). Children’s drawings become recognizable. They start to include details and use
patterns for drawing different characters. They use different shapes to depict differ-
ent topics and start to use specific shapes for specific topics. Their drawings are, at this
stage, characterized by difficulties in positioning elements on paper, inadequate propor-
tions, and the inability to integrate elements into a coherent whole (Willats 2005 ).
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SPECIFICS OF ARTISTIC EXPRESSION IN DEAF
AND HARD-OF-HEARING CHILDREN

At preschool age, art education is the process of acquiring art as a culture, which is
different from the process of creativity in art. By participating in various visual art activi-
ties, deaf and hard-of-hearing children acquire the elements of art. In deaf and hard-of-
hearing children, artistic expression is initially guided by intuition. Children gradually
get acquainted with the means of artistic expression.

Art education includes drawing, painting, elements of graphics, sculpture, ele-
ments of applied arts, multimedia, and the basics of aesthetic assessment. The contents
of artistic areas are structured in such a way that they follow the development of ar-
tistic abilities and the continuity of their development, and allow for a child’s artistic
expression to be cultivated by planned and organized work in the process of creation
(Filipovi¢ 2011: 264).

Visual art activities at preschool age are playful, play-like, and productive since they
involve using different materials to create artwork: drawings, paintings, prints, three-
dimensional objects, and sculptures. Duku & Kemevor (2013) point out that chil-
dren’s visual art refers to artifacts created by themselves: scribbles, drawings, paintings,
modeled objects, and sculptures. Children’s creativity stems from special abilities and
preferences, actualized in the stimulating atmosphere of their immediate environment.
Deaf and hard-of-hearing children create interesting and unusual artwork through play-
like activities.

Children make gestures and movements, jump, draw, and paint before develop-
ing speech communication skills. Art is a visual language with receptive and expressive
components, where ideas are communicated without needing to be expressed verbally
(Eubanks 2011; Obosu, Adu, Agyem & Opoku, Asare 2013).

Various forms of artistic expression (scribbling, drawing, painting, sculpting) are
inherent in the daily activities of deaf and hard-of-hearing children (Arijaf 2016). Pre-
school children explore the world around them and communicate their ideas, hopes,
emotions, and experiences through art (Farokhi, Hashemi 2011).

Within their artistic expression, preschool children express their perceptions, be-
liefs, relationships in the environment, interpersonal relations, and experiences in a
specific way. Drawing and scribbling are biological needs of each child, including deaf
children. They are forms of child expression that frequently replace speech. Drawings
follow children’s psychological development (Savi¢, Ivanovi¢ 1988).

Drawing engages basic mechanisms of attention, executive functions, and visu-
operceptual and visuospatial abilities, and the level of their functional maturity is di-
rectly related to children’s achievements (Lazarevi¢ 2015). The quality of drawing
depends on the organizational level of practognostic abilities, whose most important
components are visual attention, visual perception, visual memory, and visuospatial,
visuoconstructive, and motor abilities (Gligorovi¢, Vu¢ini¢ 2011).

Visual memory and artistic expression of deaf and hard-of-hearing children do not
lag behind the artistic expression of a hearing child. Visual representations of deaf and
hard-of-hearing children include more details and are much more realistic than those
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of hearing children. By drawing, children express what is on the surface of their percep-
tual abilities at that moment. Thus, their drawings are often symbolic rather than object
copies. Children draw what they know about an object and not what they see. Artistic
expressions of deaf and hard-of-hearing children reflect an object with its individual
features, many unnecessary details, special characteristics, qualities, and specificities
typical of drawings in this population of children (Savi¢, Ivanovi¢ 1988). Using visual
art forms, drawing and painting, and demonstrating moves and gestures within art ac-
tivities carry important messages (Obosu, Adu, Agyem, Opoku, Asare 2013).

Preschool children learn and acquire art concepts through body movements, de-
scriptive and demonstrative gestures, signs, and spoken and sign language. For deaf and
hard-of-hearing preschool children, art can be a helpful tool in learning and playing, a
hobby, or a means of communication. Visual art activities stimulate all forms of nonver-
bal and verbal communication in deaf and hard-of-hearing children (Eubanks 2011).
Communication in deaf and hard-of-hearing children can be verbal (spoken or written)
and nonverbal (including sign language, dactylology, mime, and lip reading).

Although we cannot use speech to easily explain the ways and movements needed
for drawing and coloring to a child with hearing impairment, due to the nature of their
disability, they easily notice these movements and master the skills of artistic expres-
sion. A demonstration is enough for a deaf or hard-of-hearing child to learn the proce-
dures and techniques of artistic expression.

Children learn to distinguish between different forms and concepts by using signs.
A special educator (speech and language therapist) air-draws a shape, and then deaf
and hard-of-hearing children imitate that procedure or draw the same shape on paper
or some other surface (Ferrara, Napoli 2019).

It is wrong to assume that deaf and hard-of-hearing children have natural talents
for artistic and aesthetic expression, and thus leave art education activities to the free
will of a deaf child under the excuse that they “draw beautifully”. Such an approach does
not have the significance of systematic drawing instruction and is thus in contrast with
today’s view that preschool children must be guided in art education.

Children need guidance, support, sharing experiences, and opportunities for gain-
ing independent experience to develop creativity in the right way.

Deaf and hard-of-hearing children should be observed in play and art activities.
A special educator (speech and language therapist) should pay attention to their body
postures and facial expressions, whether they enjoy the process or are bored, what
they find difficult, or what hinders their creative expression. Deaf and hard-of-hearing
preschool children receive a lot of information visually. During art activities, a special
educator (speech and language therapist) can instruct and demonstrate by using de-
scriptive or demonstrative gestures, signs, dactylology, speech, lip reading, appropriate
facial expressions, and body language. While creating their artwork, children need to be
supported not only with words but also gestures, mimes, or a smile, which further mo-
tivates the child to continue with work. Through various art games and activities, chil-
dren discover, learn about, and confirm themselves as creative beings. They get to know
their artistic possibilities and expressions, their feelings, ideas, thoughts, perceptions,
needs, imaginations, fantasies, and creative experiences (Kayacan, Keser, Eren 2015).
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Children discover both their own inner world and the inner world of others. The pace
of development of each child is different, and thus the possibilities of artistic expression
are also different.

Artistic expression (drawing, painting, sculpting, the basics of graphics, and the
basics of applied arts) is very important for the development of motor, sensory, and
psychological abilities and functions in deaf and hard-of-hearing children.

Kovacevi¢ (2012) indicates that interaction can occur without communication,
especially verbal communication. Over time, children learn to interpret and respond
to other people’s gestures, facial expressions, and movements. They also become aware
of their own nonverbal expression and begin to use it adequately. Many word-based
interactions involve direct exchange of gestures, objects, and materials. Children often
exchange toys and tools they need for various activities or participate in different types
of games that involve joint activity, coordination, and reciprocal action without being
accompanied by verbal communication (Kovacevié, Isakovi¢ 2019).

There are certain pedagogical rules in teaching artistic expression to children: mas-
tering specific drawing and modeling movements and methods in sequence, learning
certain ways of artistic expression in a specific order, and applying specific art education
techniques in sequence.

Deaf and hard-of-hearing children should be taught how to use space by drawing
on paper. Children usually draw in the upper left corner, the middle, or the bottom
right corner of a piece of paper. They need to be instructed to evenly distribute different
shapes on paper so that the drawing is symmetrical and evenly filled.

In the initial stages, children copy, mechanically trace, and later draw by observing
the objects in their surroundings or from their memory. Children should also be taught
to color finished drawings according to a given model to practice precision, combining
colors, coloring techniques, and how to dissolve colors. Supplementing or completing
a started drawing should be practiced as a separate stage of artistic creation in deaf and
hard-of-hearing children. This includes distinguishing and finding two identical draw-
ings in a sequence and spotting differences between two similar drawings.

Children should also learn about the drawing size, i.e., how big their drawing
should be on a piece of paper: enlarged, natural size, or reduced.

Topics of children’s drawings should be carefully considered. These should in-
clude contents from children’s immediate environment, familiar objects, and events
from their own lives and the lives of other children. Children should also depict con-
tent from their imagination and make drawings of their choice. Drawing tools and ma-
terials are also important issues. A child should first use a pencil, then wooden crayons,
felt-tip pens, watercolors, wax colors, colored chalk, and tempera. They should use
paper, a sketchpad, and cardboard as the drawing surface. It should be insisted that
children finish the drawing completely. Young deaf children often paint with their fin-
gers dipped in paint. They mix colors with their hands and then spread them on pa-
per or make prints. Children should experiment with different tools and materials. Art
education is not a goal in itself for deaf and hard-of-hearing preschool children. The
task of art education is to develop the potential possibilities of a deaf child in artistic
and aesthetic expression and create satisfaction because of achieved creative abilities.
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Art education should be a tool for developing sign and spoken language in deaf and
hard-of-hearing preschool children.

Different fields of art (drawing, sculpting, and modeling) should contribute to the
development of cognition and speech, vocabulary enrichment, and the development of
knowledge and creative abilities of a deaf child.

Drawing and painting can be used to work on many concepts related to different
educational areas: speech development, forming basic mathematical concepts, learning
about the environment, and physical education. Deaf and hard-of-hearing preschool
children require specific treatment adapted to their individual abilities and possibili-
ties (programs, work-play tools, methods, and forms of work optimally adapted to each
child). The structuring of educational work involves differentiation through dosed,
guided activities for processing and acquiring different contents within different educa-
tional areas. The correlation between educational areas is very significant.

In deaf and hard-of-hearing preschool children, it is especially important to de-
velop specific concepts and related word categories, such as the concept of color, shape,
features, size, space, self, time, number, and quantity. Children can acquire many con-
cepts belonging to different lexical areas through artistic creation.

While drawing, painting, or gluing applications on paper, we should talk about
the position of objects on a drawing and draw or demonstrate what that word-concept
means. Children understand all words literally and perform activities related to their
meaning. This is vital for a deaf child to understand the functional meaning of words.
Drawing is not a goal in itself, but a tool for developing speech and language in deaf and
hard-of-hearing children since their drawings provide opportunities for nonverbal and
verbal communication. Each drawing should be discussed and designed by a deaf or
hard-of-hearing child. The conscious aesthetic taste should be developed in young deaf
children from their earliest drawings.

THERAPEUTIC EFFECT OF ART ACTIVITIES

Drawing is often considered a direct reflection of a child’s psychological state.
Thus, drawing and painting are basic expressions of a child’s personality. Children often
draw what they cannot express verbally or are hindered by their environment. There-
fore, a child’s drawing is considered a significant tool for expressing children’s needs,
feelings, thoughts, and inner experiences in general (Zecevi¢ 2020).

Children’s creative expression has a therapeutic effect. Children who are able to
objectify their inner conflicts by depicting them can distance themselves and master
them, which is a type of catharsis (through drawing, using dolls, pantomime, etc.) (Ka-
menov 2006).

Preschool children have difficulties articulating their feelings and states but eas-
ily express and present them (materialize them) by using art materials: kneading play-
dough or clay, sprinkling paint, scribbling, or gently dragging a pencil on paper. In this
way, by using different materials to make their emotions visible, children get to know
their inner world, their feelings, and the environment (people, things, and events) to
which they react. By expressing their reactions through different materials, children
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learn about themselves and the world around them (Vencanski et al. 2017). Edwards
(2006) believes that children are perhaps the closest to their inner and outer world dur-
ing the creative process.

Children learn about the world by reconstructing it in their expressions. They be-
come confident that they are able to control even those situations in which they usually
feel helpless and frightened, which later transfers to real life. To achieve therapeutic
effects, children should be given as many opportunities as possible to choose topics in-
dependently and express what is important to them. When they complete their work, it
is advisable to discuss the contents of their creation with them, allowing them to express
their thoughts and feelings and enhancing the therapeutic effect. The creative process
itself has the same effect since the act of scribbling, modeling, or smearing colors pro-
vides satisfaction and relieves tension in children. The condition is that children are
relaxed and not worried about getting something dirty or not meeting some predeter-
mined criteria (Kamenov 2006).

Art activities have a therapeutic effect. Bullard (2010) describes how preschool
children use art materials (for drawing, painting, and sculpting) to reconstruct certain
traumatic events.

Many traumatic life events, such as death, sickness, divorce, abandonment, and
abuse, which affect children’s cognitive, social, and emotional development, are di-
rectly reflected in their drawings and sculptures. Art therapy techniques can alleviate
children’s psychological difficulties (Kayacan, Keser, Eren 2015). Reconstructing trau-
matic scenes gives children a sense of control and the opportunity to face their fears or
other unpleasant feelings and safely relive that traumatic event in a safe environment
(Vecanski et al. 2017).

Art therapy often helps children who need psychological help due to the expe-
rienced trauma. Art therapy is a form of expressive psychotherapy that deals not
only with problems and negative aspects of a person but also with discovering inner
potentials and creative resources, developing positive strengths and qualities that
help a person face problems, see them in a new light, better understand them, and
cope with them in a more constructive way (Saran¢i¢, 2014: 99). Art therapy uses
the creative self-expression of a deaf or hard-of-hearing child thrugh drawing, paint-
ing, sculpting, or some other form of artistic expression. It can be implemented in-
dividually or in a group. It is intended for children who have an affinity for this type
of expression and wish to release their creative potential (Radoman 1996). Creative
therapy is based on the idea that children’s characteristics are reflected in their art-
work. The creative art process can be a means of expression and therapeutic com-
munication (Bali¢, Simrak 2010). Therapeutic work with children is particularly
complex because children’s drawings are multidimensional and reflect their experi-
ences, feelings, level of development, sociocultural influences, and the context in which
they create.

Creative therapy involves recognizing unconscious feelings and thoughts ex-
pressed in drawings or other artistic creations of deaf people. In deaf and hard-of-
hearing children, art is a type of symbolic communication that helps them express and
interpret unacceptable and unpleasant feelings. Deaf and hard-of-hearing children face
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many problems related to their mental health. Art therapy reduces anxiety, depression,
and loneliness in deaf children and can be used as an educational-therapeutic method
(Faramarzi, Moradi 2017).

CONCLUSION

Art activities of preschool children should be viewed both as a game and a specifi-
cally expressive creative activity. Artistic expression reflects the psychophysical devel-
opment of deaf children and their perception of reality. The task of art education is to
develop the potential of deaf children in their artistic and aesthetic expression.

Artistic expression influences various developmental aspects: cognitive, social,
emotional, and physical development, the development of perception, a sense of beau-
ty, and creativity.

Visual perception of deaf and hard-of-hearing children is very detailed. Their per-
ception of physiognomy, movement, mime, body posture, and colors is very good. Lim-
itations in language development adversely affect children’s cognitive, social, and emo-
tional development. Creative play activities regulate impulsivity and expressiveness.

Using signs-gestures, words, and objects stimulates the development of some
forms of perception, memory, and thinking in deaf and hard-of-hearing children.

Preschool children learn and acquire art concepts through body movements, de-
scriptive and demonstrative gestures, signs, and spoken and sign language.

Visual memory and artistic expression of deaf and hard-of-hearing children do not
lag behind the artistic expression of a hearing child. Visual representations of deaf and
hard-of-hearing children include more details and are much more realistic than those
of hearing children.

It is necessary to develop the thinking, sign and spoken language, vocabulary, and
cognitive and creative abilities of a deaf child through different art fields (drawing,
painting, sculpting, and modeling).

As part of art therapy, drawing allows deaf and hard-of-hearing children to express
their feelings, stimulates their imagination and creativity, and improves their communi-
cation skills, self-respect, and self-confidence.
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Tamapa P. KOBAYEBHWHR
Cawa T. BOKOBUR

PA3BOJ AMKOBHOT M3PA3ATAYBE 1 HATAYBE AELIE
TIPEAIIIKOACKOT Y3PACTA

PE3VIME

¥ paay ce pasmarpa pas3Boj U CHeuPUIHOCTH AMKOBHOT H3pPa)kaBamba IAyBe M HarAyBe Aele
IIPEAIIKOACKOT y3pacTa. AHAAM3HPAH je 3Hayaj ¢pasa AMKOBHOT M3Pa3a U TEPAIIEYTCKO AEjCTBO AUKOB-
HOT cTBapaAamTsa. ITyTem npTexa rAyBOT M HarAYBOT AeTeTa MOXe Ce NMPOliekhHBaTH: KOTHUTHBHH,
COIMjaAHH, EMOITMOHAAHY M TEAECHH Pa3Boj, Pa3B0j OMaXaka, Pa3BOj CMUCAA 33 A€TIO U Pa3BOj Kpea-
TUBHOCTH. [I3paskajHUM U eCTeTCKIM pa3BOjeM AeTe IPOLIKpPYje UCKYCTBA U BEIUTHHE Y HeBepOaAHOM,
BH3YEAHOM, Ay AUTUBHOM, CEH30PHOM U BepOAAHOM AOXKHBb>ABaly. AUKOBHO H3paKaBakbe TAYBOT U
HATAYBOT A€TeTa He 3a0CTaje 32 AMKOBHUM H3pa3oM dyjyher aerera. Busyeane mpeacrase perie omrre-
heror cayxa cy MHOTO peaArCTHUHH]je HEro KOA Aelie Koja uyjy. Busyeana mepiemniyja rayBe 1 HarayBe
Aelle je IlyHa AeTana, OHU AOOPO YOuaBajy $U3HOHOMH)Y, IIOKpeT, GaLjijasHy eKCIIPeCH]jY, IOAOXA)
TeAa ¥ 60jy. YMETHOCT je HauMH KOMyHHUKALHje AeTeTa ca COBOM 1 OKOAMHOM KOja ra okpyxyje. Koa
TAYBe M HaTAYBe Aelle IIPEAIIKOACKOT Y3PacTa, KpOo3 AMKOBHY M3Pa’KaBarbe HEOIIXOAHO je Pa3BHjaTH CBe
¢yHKIMje HeBepbaAHe U BepbarHe KOMYHHKALIHje.

Ipucryn Bacnuramy 1 06pasoBarby KpO3 AMKOBHY YMETHOCT IIPEAMET je IPOYYaBarba yMETHHKA,
¢rro30¢a, ncuxosora u neaarora. Ilpsa emmupujcka mpoydabama ACUjUX IPTEXaA jaBUAA Cy ce KpajeM
Apyre moaosuHe 19. Beka. AMKOBHO 06pa30Bakbe je Ha PAHOM Y3PACTy, OMAO 3ACHOBAHO Ha Pa3BOjy BEIITH-
Ha IJpTakha, yCaBpIllaBaby KOOPAUHAIIKje OKa U PyKe U BEPHOM ITPeHONIe Y 3aAaTOT MOTHBA Ha MAITHp.

AVKOBHA TOAPYYja MAM MEAH]H Y AMKOBHOM BaCIIUTAlY Cy: LpTake, CAMKambe, eAeMEeHTH I'pa-
¢rKe, Bajare, eAEMEHTH IIPHUMekheHe YMETHOCTH, MyATHMEAH)H H OCHOBE eCTeTCKOT P OIlekhIBakba.
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Caapixaju y AMKOBHUM IOAPYYjHMa Cy TAKO CTPYKTYUPAHH A2 IIOIITYjy 3aKOHUTOCTH Pa3BOja AMKOB-
HHX CIIOCOOHOCTH, KOHTHHYHTETA BHIXOBOT PasBoja u oMoryhaBajy Aa ce y mporiecy cTBaparma, CMH-
I5eHMM U OPTaHU30BaHUM PAAOM KYATHBHIIE AMKOBHHU H3Pa3 ACTeTa.

Aeunja AMKOBHA YMETHOCT, OAHOCH Ha apTedakTe Koje Cy Aelja CaMa KpeupaAa: MKpaboTuHe,
LIPTEXH, CAMKE, MOAEAOBAHH IIPEAMETH U CKYAIITYpe. Aedje CTBAPAAAIITBO IPOUCTHYE U3 ITOCEOHMX
CIIOCOOHOCTH U MpeepeHIrja, AKTYyaAH30BAHUX Y IIOACTHIIAJHOj aTMOChEPH HEIIOCPEAHE CPEAHHE.
Kpos urpoAnke akTHBHOCTH A€lja CTBAPAjy 3aHMMAKBE M HEOOMIHE IPOAYKTE.

I'AyBa 1 HarayBa Aerfa IPeAIIKOACKOT Y3PacTa Cy YeCTO HMITYACHBHA M eKCIIPeCHBHA. AUKOBHE
HIPOBHE aKTHBHOCTH, OMOTyhaBajy peryAncame epynTHBHIX eMOTHBHIX H3AHBA U AOTIPHHOCE eMOTHB-
HOj paBHOTeXH. Kpo3 BU3yeAHO CTBapaAaIITBO TAyBa M HAarAyBa Aelia yue Aa TOCMATPajy, OIKCYjy, aHa-
AM3HPajy U HHTepIpeTHpajy. Ha Taj HauuH akTHBHMpAjy NM Ce BU3yeAHe U TAKTHAHE MOTyNHOCTH yuemba.

YuecrByjyhu y pasAnduTiM AMKOBHMM aKTHBHOCTHMA TAYBA M HATAYBA AeIia CTHYY eAeMeHTe
AMKOBHe KyAType. IIporiec AMKOBHOT M3Da3a rAyBe K HarAyBe Aelje, y II0YeTKY je BOleH HHTyuIujoM.
Aelia ce mocreneHo yro3Hajy ca CpeACTBMMA AMKOBHOT M3pasa.

Aera MPEAIKOACKOT Y3pacTa y4e U yCBajajy AMKOBHE [T0jMOBE KPO3 ITIOKpeTe TeAd, ONUCHE U
IIOKa3He recToBe, 3HAKOBE, TOBOPHHU U 3HAKOBHH je3HK. [AyBOj M HATAYBO]j ACIIH, YMETHOCT MOXe OHTH
1oMODHO CPEACTBO y yuerby, Ca3HaBakby U UIPH; XOOHM HAM jeAdH OA HauMHA KOMYHHUKAIIMje. YMeTHHY-
KH M3Da3H Y PasAMMUTHM obautiMa (MKpabatbe, LIpTambe, CAUKAIbE, Bajatbe) Cy CBOjCTBEHH CBAKOAHEB-
HUM aKTMBHOCTHMa TAYBe U HarAyBe Aelje. Aelja MPEANIKOACKOT Y3pacTa UCTPaXyjy CBET OKO cebe u
IpeHoCe CBOje UAeje, HaAe, eMOIIUje M PA3ANIUTA UCKYCTBA KPO3 YMETHOCT.

VYMeTHOCT ce KOA TAyBe U HarAyBe Aelje, KOPHCTH Kao THII CUMOOAMYKe KOMyHHUKAIIHje, KOja
HOMAXKe H3PAKABAKY U TyMadelsy HeIPUXBATAMBYX U TeIKuX ocehama. AMKOBHE aKTHBHOCTH UMajy
TEepaTeyTCKO U KaTap3UIHO AEjCTBO.

HeomxoAHO je A2 Ce y OKBUPY PAsAHMUTHX AMKOBHUX IOAPYYja (LipTatbe, cAUKatbe, Bajambe U MO-
AeAOBaba), OCTBapyje PasBoj: MUIINEHHA, 3HAKOBHOT 1 FOBOPHOT je3uka, o6orahyje pednux raysor
AeTeTa, pa3BHja Ca3Hame U CTBapaAauKe CIOOHOCTH AeTeTa.

Llprame y oKBHpY apT Tepamuje oMoryhasa rAyBoj M HATAYBOj Aelin: H3paxaBawe ocehama;
HOACTHIJaEbe MAIITe U KPEaTUBHOCTH; II000pIIaBathe KOMYHHUKAIIMjCKHX BEIITHHA, CAMOIIOMITOBAE
U CaMOIIOY3Aambe.

Kryune peuu: AMKOBHO H3paXkaBarbe, Pa3Boj, TAyBa M HaTAYBa AeIia, IIPEAIIKOACKH Y3PacT.

Paga je mpepar 24. debpyapa 2023. ropuHe, a HAKOH MHIILbEEHA PeljeH3eHaTa, OAAYKOM OATOBOPHOT
ypeanuka Bawiliure, 0oA0OpeH 3a mTaMITy.





