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B3AIMOCBS3b YUEBHOM MOTUBAIIUN U IIIKOJIBHOM TPEBOXXHOCTH
Y IIOJAPOCTKOB

[Momuua AnzgpeeBna Pacuenosal, Mapuna Bragumuposna Hockosa!, Onbra
IOpbesna OnbiuBanr?

Kadenpa KIMHUUECKON ICUXOJIOTHHU U NIEJATOTUKH

?Kadenpa MHOCTPAHHBIX A3BIKOB U MEKKYJIBTYPHOM KOMMYHHKAIIUK

OI'bOY BO «YpanbCckuii TOCyIapCTBEHHBIM MEIWLHMHCKAN  YHHBEPCUTET»
MunucrepcTBa 3apaBooxpanenus PO

ExarepunOypr, Poccus

AHHOTALUSA

Beenenue. CoriiacHo BeAyllel AESITEIBHOCTH B MOJPOCTKOBOM BO3pacTte, yueOHas
NEeSATEeNbHOCTh YXOAMT Ha BTOPOM IJIaH, COOTBETCTBEHHO CHUXAETCA YyuyeOHas
MOTHBaLUA, y4eOHas yCIeBaeMOCTb, OTCIO[]a HU3Kasl MOCEIaeMOCTh, TPEBOKHOCTb.
Leap uccienoBanus — BBISIBUTH B3aUMOCBSI3b OCO3HABAEMBIX YUEOHBIX MOTHBOB U
(haKkTOpOB MIKOJLHOM TPEBOKHOCTH Y JIETEH B TIOJIPOCTKOBOM Bo3pacTe. MaTepuana u
MeToabl. B nccienoBanuu yyactBoBaiiv 43 MoApOCTKA, ydaIUecs IEBITHIX, 1E€CATHIX
¥ OJMHHAALUATHIX KjaccoB MyHuIMNanisHOro ABTOHOMHOro (OO6pa3oBaTeIbHOTO
Yupexxnenus Cpemnneit O6meoopazoBatenbHon [lkomsr Ne 171 1. ExarepunOypra.
Bospact ywammxca 14-18 ner. i omnpeneneHuss caMOOLIEHKM TPEBOKHOCTH Y
NOAPOCTKOB HCHOJIB30BAICA ICUXOAUArHOCTUYECKUM WHCTPYMEHTAPUI: METOJIHKA
«IIlkana OIEHKM pPEaKTUBHOW M JUYHOCTHOM TpeBoxkHOCTHY, (U.JI. Cnunbeprep,
amantupoBana HO.JI. XauunbiM), Metoauka «TecT IIKOJBHOW TPEBONKHOCTHU
Ouunca» U onpocHUK «YuedHas motuBauus» (I'.A. Kapnosa). Craructuueckuii
aHauu3 TMOJYYEHHBIX  pPE3yJbTaTOB  METOAUK  IPOBOAWICS C  IOMOLIBIO
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CTaTUCTHUYECKOoro makera «Statistica 10» - KOppeISIMOHHOTO aHaIM3a —
koap¢unuent r-Cnupmena. Pesyabrarbl. [lomydeHHble pe3yibTaThl C MOMOIIBIO
KOPPEJSILIMOHHOTO aHaJIM3a IOKa3bIBAIOT HAJWYHME CTAaTUCTUYECKOM 3HAaYUMOMl (p
<0,05000) cBs3u MeXIy CIEAYIOIMMMHU MOKAa3aTeIsIMU: MEPEKUBAHUE COLMAIBHOTO
CTpecca M SMOLMOHAIIBHBIE MOTHBBI, O0IIas TPEBOXKHOCTh B IIKOJE M MOTHBBI
JIOCTHKEHHsSI, HU3Kas (PU3MOJIOTHYecKass COMPOTHUBIISIEMOCTh CTPECCY M MOTHBBI
JNOCTH)KEHHUS, CTpax CUTyallMd NPOBEPKH 3HAHMM M MOTHBBI JOCTHUXKEHUS, CTpax
CaMOBBIPQ)KEHHUSI W IMOIIMOHAJIBHBIE MOTHUBBI, CTPaX CAMOBBIPQKEHHS U BHEIIHUE
MOTHBBI, CTpaX HECOOTBETCTBOBATH OXKHJIAHUSIM OKPYXKAIOMIMX M 3MOIMOHAJIbHBIC
MOTHBBI, CTpaXx HECOOTBETCTBOBATh OXKUJAHUSM OKPYKAIOUIMX UM  MOTHBBI
noctwkenus. BeiBoabl. 11lIkonbHas TPEBOKHOCTH 3aBUCUT OT y4eOHON MOTHUBALIUU U
HaoOopoT. UYem Hmxke ydyeOHAass MOTHBAIUSA, TEM XyXE€ YCIEBaeMOCTh, a
CJIEI0BATEIILHO, BO3PACTAET TPEBOKHOCTh, TAK KaK 3a HU3KOWM MOTHMBHUPOBAHHOCTBHIO
ClelyeT NaBJICHHE CO CTOPOHBI POJAUTENEH, YUYHUTENEeld, IMOCTOSIHHBIA CTpecC H
MOSIBJISIIOIIMECS CTPAXH B BBIITYCKHBIX KJaccax.

KuroueBrble cioBa: yueOHasi MOTHBALMS, IIIKOJIbHASI TPEBOXKHOCTh

CONNECTION BETWEEN LEARNING MOTIVATION AND SCHOOL
ANXIETY IN ADOLESCENTS

Polina A. Rasnetsova!, Marina V. Noskova!, Olga Y. Olshvang?

Department of Clinical Psychology and Pedagogy

2Department of Foreign Languages and Intercultural Communication

Ural state medical university

Yekaterinburg, Russia

Abstract

Introduction. According to the leading activity in adolescence, learning activities
take second place, so learning motivation are learning achievement are reduced,
hence low attendance and anxiety. The purpose of the study is to reveal the
relationship of conscious learning motives and school anxiety factors in adolescents.
Material and methods. The study involved 43 adolescents, students of the ninth,
tenth and eleventh grades of the Municipal Autonomous Educational Institution
Secondary General Education School Ne 171 of Yekaterinburg. The age of the
students is 14-18 years. Psychodiagnostic tools were used to determine self-esteem
anxiety in adolescents: the "Reactive and Personal Anxiety Assessment Scale"
(Spielberger, adapted by Y. L. Khanin), the "Phillips School Anxiety Test" and the
"Learning Motivation” questionnaire (Karpova G.A.). Statistical analysis of the
obtained results was carried out using the statistical software "Statistica 10" -
correlation analysis - r-Spearman coefficient. Results. The results obtained by means
of correlation analysis show statistically significant (p <0,05000) connection between
the following indicators: experience of social stress and emotional motives, general
school anxiety and achievement motives, low physiological resistance to stress and
achievement motives, fear of testing situation and achievement motives, fear of
expression and emotional motives, fear of expression and external motives, fear of
not conforming to expectations of others and emotional motives, fear of not
conforming to expectations of others and emotional motives. Conclusions. School
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anxiety depends on learning motivation and vice versa. The lower the student’s
motivation, the worse his grades are, and consequently anxiety increases, because
low motivation is followed by pressure from parents, teachers, constant stress, and
the emergence of fears in the final years at school.

Keywords: learning motivation, school anxiety

INTRODUCTION

According to the World Health Organization, as of November 2021, almost
13% of adolescents have a mental disorder. The leading disorders are emotional
disorders. Anxiety disorder is a common emotional disorder. More than 4.6% of
adolescents manifest this disorder in the age of 15 to 19 years [1].

International researchers of anxiety in adolescence have reported irritability,
concentration problems, lowered grades, sleep problems, and school abandonment
and avoidance, with many different individual causes [2]. Adolescents are confronted
with the established boundaries of the learning space. Communication with peers
comes to the fore at this time. It is important to add that grades 9, 10 and 11 are
intensive preparation for the State Exam and Basic State Exam. During this period, as
noted by pupils, parents and teachers, there is an increase in stress levels in pupils.
They experience strong pressure from teachers as well as parents, they have fears
about exams, high fatigue and lack of interest in learning, which leads to the
emergence of stress and anxiety [3]. Consequently, anxiety in adolescence leads to a
characteristic decline in educational attainment and low attendance. As a
consequence, it can be assumed that these factors constitute the second variable of
our study - motivation.

The problem of anxiety in adolescence was studied by many foreign
psychologists, for example, Z. Freud, K. Horney, C.D. Spielberger, etc. who were the
first to pay attention to this problem. In Russian psychology such psychologists as
A.M. Prikhozhan, C.D. Spielberger, L.I. Bozhovich, N.D. Levitov, A.V. Miklyaeva,
P.V. Rumyantseva, etc. studied the problem.

The study of learning anxiety in adolescents was carried out by such scientists
as D.B. Elkonin, T.O. Gordeeva, E.V. Karpov, G.A. Karpova, A.K. Markova, E.L.
Lepesheva, etc.

Despite the developed problems of anxiety and learning motivation, the
problem of their interrelation in modern realities is insufficiently presented in the
scientific literature. All of the above determines the relevance of our research.

The purpose of the study is to identify the relationship between learning
motivation and school anxiety in adolescence.

MATERIAL AND METHODS

The study involved 43 students of 9-11th grades from Municipal Autonomous
Educational Institution Secondary General Education School Ne 171 of
Yekaterinburg. The age of the students was 14-18 years.

The method of "Scale of assessment of reactive and personal anxiety" (C.D.
Spielberger, adapted by Y.L. Khanin) was used to determine the self-esteem of
anxiety in adolescents. This technique is the only one that allows differentiated
measurement of anxiety both as a personality trait and as a state. Measurement of
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anxiety as a personality trait is very important, as this personal trait determines the
subject’s behaviour.

The Phillips School Anxiety Test was used to study the level and nature of
school anxiety. This method is designed to study the level and nature of school-
related anxiety in children of primary and secondary school age.

In order to identify the dominant areas of learning motivation in adolescent, the
questionnaire "Learning motivation" (G.A. Karpova) was provided.

Statistical analysis was carried out using Statistica 10 software. The r-
Spearman coefficient was applied to reveal the relationship between learning
motivation and school anxiety.

RESULTS

The W-Shapiro-Wilk test for normality of distribution showed that half of the
variables in the sample had normality of distribution, so mathematical and statistical
processing of data was used for correlation analysis, r-Spearman coefficient, which
determined the relationship between some perceived learning motivations and school
anxiety factors.

Table 1
Relationship between perceived learning motivations and school anxiety
factors measured using r-Spearman coefficient

Correlation analysis, r - Spearman, p <0.05000

. r - | Level of
Indicators L

Spearman | significance

Experiencing social stress and emotional motives | -0.59 0.000031
General school anxiety and achievement motives | -0.49 0.000725
Lov_v phy5|olog|_cal resistance to stress and -0.49 0.001093
achievement motives
Fear_ of knowledge test situation and achievement -0.43 0.003615
motives
Fear of self-expression and emotional motives -0.37 0.013732
Fear of self-expression and external motives 0.37 0.014501
Fear of fgllure to meet the expectations of others -0.37 0.014651
and emotional motives
Fear of.fallure to meet the expectations of others -0.36 0.016394
and achievement motives

The results in Table 1 show a statistically significant (p<0.05000) relationship
between the following indicators: Experience of social stress and emotional motives
have an inverse moderate relationship r= -0.59; general school anxiety and
achievement motives have an inverse moderate relationship r= -0.49; there is an
inverse moderate relationship between low physiological resistance to stress and
achievement motives r= -0.49; fear of knowledge test situation has an inverse
moderate relationship with achievement motives r= -0.43; fear of self-expression and
emotional motives have inverse moderate relationship r= -0.37; there is a direct
moderate relationship between fear of self-expression and external motives r= 0.37,;
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fear of failure to meet the expectations of others and emotional motives have inverse
moderate relationship r= -0.37; fear of failure to meet the expectations of others and
achievement motives have inverse moderate relationship r=-0.36.

DISCUSSION

According to the obtained results on the relationship of indicators,
interpretations of the methods of C.D. Spielberger, Phillips and G.A. Karpova, the
following Conclusions can be made:

An increase of a factor of school anxiety "experience of social stress"”, leads to
decrease of student’s emotional motives, risk of becoming egoistic traits, however
increase of emotional motives leads to decrease of experience of social stress.

An increase in general school anxiety leads to a decrease in a student’s
achievement motives, the prevalence of insecurity, lack of will, loss of enjoyment of
the process and outcome, but an increase in achievement motives may lead to a
decrease in general school anxiety, hence a stable emotional state of adolescents.

An increase in the "low physiological resistance to stress" factor, leads to a
decrease in achievement motives, a loss of true values and meaningful needs of the
student, but an increase in achievement motives leads to a decrease in the low
physiological resistance to stress factor, and therefore an adequate response to anxiety
factors.

An increase in the factor "fear of the testing situation”, leads to a decrease in
achievement motives, a negative attitude towards the loss of knowledge,
opportunities, contributes to the loss of true values and meaningful needs of the
student. But the inverse relationship shows that an increase in achievement motives
leads to a decrease in fear of the testing situation, absence of anxiety, a positive
attitude in testing situations, and achievement.

An increase in the factor "fear of self-expression” may lead to a decrease in the
emotional motives of the student, the risk of developing egoistic traits, but a possible
increase in the emotional motives leads to a decrease in the fear of self-expression,
the absence of negative emotions when demonstrating one’s capabilities.

An increase in the school anxiety factor "fear of self-expression" leads to an
increase in the student’s external motives, i.e., the greater the fear of self-disclosure,
the greater the dependence on others and the satisfaction of the needs of others.

An increase in the factor "fear of failure to conform to the expectations of
others" leads to a decrease in emotional motives, i.e., an increase in anxiety about the
evaluations given by others leads to a decrease in dependence on the approval of
others. However, an increase in emotional motivation results in a decrease in fear of
failure to conform to the expectations of others, and a decrease in anxiety over others’
evaluations of one’s performance.

An increase in the school anxiety factor "fear of failure to meet the
expectations of others", leads to a decrease in the student’s achievement motives,
anxiety about being evaluated by others leads to insecurity, lack of will, and loss of
values, but an increase in achievement motives reduces fear of failure to meet the
expectations of others, there is a focus on results rather than grades.

CONCLUSIONS
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1. Based on the research, we have ascertained that school anxiety depends on
learning motivation and vice versa.

2. The lower the learning motivation, the worse the academic performance and
consequently the anxiety increases, as low motivation is followed by pressure from
parents and teachers, constant stress and emerging graduation fears.
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AHHOTAIIUSA

BBenenue. boabIIMHCTBO CTYAEHTOB MPOXKUBAIO B HEOIArONPUITHBIX YCIOBUSA. JTO
OPUBOJUT K YXYALICHUIO COCTOSIHMSI 3J0pPOBbS Ha YPOBHE JeMOrpapuuecKux
nokasarejied M pacnpoCTpaHEHUE Cpeau CTYACHTOB psia HWH(DEKIUOHHBIX M
HenH(EeKIMOHHBIX 3a0oeBanuil. Lleab uccjenoBanus — U3y4uTh OJaronpuUsSTHOCTD
KWIBIX U OOIIECTBEHHBIX 3/MaHuii. Martepuaa u Meroabl. OcyiiecTBieH 0030p
CHELHAIbHOM JINTEpaTyphl, a TaKKe ObUI IPOBEIEH aHOHUMHBII ONPOC CTYAEHTOB IO
HCCJIEIOBAaHUIO 3TOM IpOOJIeMbl M HAXOXJEHUS NyTed ee peuieHus. Pe3yabrarbl.
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