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RESUMEN 

El objetivo de este estudio de caso consiste en proponer la implementación de cápsulas de 
contenido audiovisual educativo con el fin de mejorar las habilidades de escucha de 
estudiantes con discapacidad visual en la Unidad Educativa "Daniel Reyes". Para lograrlo, 
se empleó una metodología mixta que involucró una encuesta dirigida al profesor y una 
entrevista realizada al participante. Los datos recopilados fueron utilizados para desarrollar 
un modelo de cápsulas educativas que incluye diversas actividades orientadas al aprendizaje 
del estudiante. En síntesis, este estudio resalta la importancia de fomentar la inclusión de 
estudiantes con discapacidad visual en el entorno educativo. Se recomienda el uso de 
cápsulas de contenido audiovisual educativo como una herramienta efectiva para potenciar 
las habilidades de escucha en este grupo de estudiantes. Estos hallazgos resultan relevantes 
para los docentes, ya que demuestran cómo esta estrategia de enseñanza puede enriquecer la 
experiencia de aprendizaje de los estudiantes con discapacidad visual. Se espera que este 
estudio sea de utilidad para los profesionales que trabajan con estudiantes en esta situación 
y que inspire investigaciones futuras en este ámbito. 

Palabras clave: Cápsulas educativas, contenido audiovisual, habilidad auditiva, 
discapacidad visual, inclusión educativa.  

 

ABSTRACT 

The objective of this case study is to propose the implementation of educational audiovisual 
content capsules to improve the listening skills of visually impaired students at "Daniel 
Reyes" High School. To achieve this, a mixed methodology was used involving a teacher 
survey and a participant interview. The data collected were used to develop a model of 
educational capsules that includes various activities aimed at student learning. In summary, 
this study highlights the importance of fostering the inclusion of students with visual 
impairment in the educational environment. The use of educational audiovisual content 
capsules is recommended as an effective tool to enhance listening skills in this group of 
students. These findings are relevant for teachers, as they demonstrate how this teaching 
strategy can enrich the learning experience of students with visual impairment. It is hoped 
that this study will be useful for professionals working with students in this situation and 
that it will inspire future research in this area. 

Keywords: Educational capsules, audiovisual content, listening skills, visual impairment, 
educational inclusion. 
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Introduction 

Learning the English language is a significant skill that improves students' academic 
programs and is necessary for professional communication in our increasingly globalized 
society. Unfortunately, those who are visually impaired encounter special difficulties when 
learning a foreign language because the school system is frequently unprepared to offer them 
the support and resources they need. While achieving full fluency may be challenging for 
this group, it is undeniable that their desire to learn, coupled with a school environment 
tailored to their needs and equipped with appropriate didactic resources, would provide the 
incentive necessary for an effective learning process (Instituto Nacional para Ciegos (INCI), 
2020). 

In today's education system, it is of utmost importance to address the issue of 
inclusive education to ensure equal educational opportunities for individuals, regardless of 
their abilities or disabilities. Among the various challenges faced by students with visual 
impairment, classroom participation stands out. To address this issue effectively, the 
application of educational capsules with audiovisual content has been proposed as a 
pedagogical tool to improve the auditory skills of visually impaired students. This case study 
consists of five chapters, each closely aligned with the central theme of the research. The 
organization of the chapters adheres to a fundamental principle that guides this study: 

 Chapter 1 examines in depth the fundamental concepts of visual impairment, 
providing the basis for the present research. 

 In Chapter 2, the methodology used in this study is explored, along with a description 
of the tools employed for information and data collection. 

 Chapter 3 presents a comprehensive analysis, discussion, and conclusion of the data 
collected, revealing the results of the research. 

 Chapter 4 presents a concise instructional recommendation aimed at enriching the 
student's educational experience, which was the main objective of the study. 

 Chapter 5 concludes the research by offering concluding remarks and suggestions 
derived from the extensive results obtained. 

Background 

Thorough research has been undertaken to explore topics closely aligned with the 
issues addressed in this paper. The outcomes of this research emphasize the significance of 
employing audiovisual educational capsules as a means to foster listening skills during 
English language learning. In the subsequent section, we will offer a concise summary of 
the principal discoveries derived from these inquiries. 

People with physical, intellectual, or cognitive differences often have different 
learning experiences and require different educational techniques. The visually impaired, for 
example, experience particular difficulties in the classroom. There are some 285 million 
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visually impaired people in the world, 39 millions of whom are blind, according to the World 
Health Organization (WHO) (2022). For people who are blind or visually impaired, 
education is essential because it offers them new options and promotes their independence. 
Despite this, their inclusion in the education system remains a much-debated topic. Creating 
an inclusive environment for people with visual impairment is a priority in the education 
system, as emphasized by the concept of educational inclusion, which seeks to promote equal 
opportunities for lifelong learning and education as a right as mentioned by Salamanca, 
1994, cited in (Aquino, Martínez, & Izquierdo, 2012). However, learning can be particularly 
challenging for students with visual impairment as they rely heavily on auditory information. 
Thus, it is essential to develop effective approaches to education that meet this group of 
learners’ unique needs. 

Vision is undoubtedly one of the most crucial senses for human beings. However, 
for those with visual impairments, other senses such as hearing, and touch play a significant 
role in processing information. Recent studies, including Gutierrez (2013) suggest that “the 
brain of blind people can learn to process visual information through sounds” enabling them 
to acquire visual skills through the use of hearing. Moreover, certain areas of the brain of 
blind people have been found to adapt to process visual information through sounds, 
suggesting that brain plasticity can be harnessed to enhance the quality of life for those who 
are visually impaired. Therefore, it is evident that listening skills are a critical component of 
education, particularly for students with visual impairments, who depend on their hearing to 
absorb information, as stated by Roura (2010). Regrettably, many educational institutions 
lack the necessary resources and tools to help visually impaired students develop their 
listening skills. Traditional teaching methods, such as lectures, may not be effective for these 
students as they usually require visual aids to understand the contents thoroughly. 

Problem Research 

Daniel Reyes High School is facing the challenge of effectively supporting the 
learning needs of a visually impaired student. Current teaching methods are not meeting his 
needs, as he is 86% visually impaired. To address this, the author of this research has 
identified the need to implement educational capsules of audiovisual content to develop his 
listening skills. These capsules would provide a more interactive and engaging way for the 
student to learn and absorb information, ultimately helping him better understand the 
material and succeed in his studies.  According to the authors, Vidal et al. (2019) define them 
as a "digital information entity that can be presented in different formats and used as a 
resource in educational activities, which groups a set of learning units, learning objects and 
digital resources coherently, hierarchically articulated and sequenced". These capsules can 
include tutorial content, educational videos, and digital material created by the teacher. By 
using these capsules, teachers can facilitate self-learning, followed by an assessment, which 
is particularly beneficial for visually impaired students who require more personalized 
learning experiences. Additionally, educational capsules provide teachers with versatile 
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tools to use in their teaching, allowing them to take advantage of the wealth of digital content 
available on platforms like YouTube. 

In addition to the aforementioned, a study by Montenegro et al. (2014), examined the 
impact of audiovisual didactic media on the intrinsic and extrinsic motivation of students in 
grade 503 of the Maria Montessori district high school in the English language area. They 
found that “the implementation of audiovisual resources attracts the attention of students 
through observation and the ability to listen”. This reinforces the idea that this type of 
material aims to convey ideas to students and that individuals learn meanings through the 
visualization of didactic media. The study also found that the use of audiovisual media in 
education had a good effect, especially when it came to teaching English. The study found 
that students were more motivated to learn foreign languages after suggesting audiovisual 
media as a pedagogical tool. This underlines how crucial it is for teachers to use these tools 
in the classroom. 

Abebe and Davidson (2012) provided valuable insights into the effectiveness of 
visual learning materials in enhancing the teaching of English vocabulary through their study 
titled "Evaluating the Effectiveness of Visual Learning Materials in Teaching English 
Vocabulary." The research involved surveys conducted with teachers and students, revealing 
that the regular utilization of audiovisual resources like flashcards, graphics, pictures, and 
videos contributed significantly to the expansion of students’ vocabulary. The results of this 
study demonstrate how visualization and graphical representation can accelerate knowledge 
assimilation and increase motivation to learn by enhancing the acquisition of lexical 
meaning. 

The education system encounters a notable obstacle when it comes to delivering 
efficient teaching approaches for students with visual impairments. Nonetheless, there is a 
promising solution in the form of educational capsules that incorporate audio-visual content. 
By utilizing this resource, educational institutions like Daniel Reyes High School can offer 
improved assistance to their visually impaired students, thereby enhancing their prospects 
for academic achievements. 

Justification 

In the 21st century, the significance of learning English has experienced a 
considerable rise, largely influenced by global technological and economic transformations. 
English is recognized as the "universal language" or "lingua franca" of modernity (Narvaéz, 
2011), and has emerged as one of the most widely spoken languages worldwide. 
Consequently, a multitude of individuals across the globe are choosing to learn English, 
drawn by the numerous benefits it offers across various domains including commerce, 
technology, communication, and education. Mastery of English has become an 
indispensable tool for active participation in contemporary society. 
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The inclusion of marginalized groups within society holds immense importance, not 
only from a social perspective but also in terms of their integration into the educational 
system. Providing individuals with disabilities access to quality education, guided by 
appropriate academic practices, is essential. The objective is to replace the prevailing pattern 
of exclusion with the construction of inclusive identities that uphold the principles of 
equality (Infante, 2010). When teaching English to students with visual impairment, this idea 
of inclusion takes on greater importance. Consequently, inclusion becomes even more 
important in the education of students with visual impairments who are valuable contributors 
to society. 

The government's objective of ensuring equal access to education, training, and 
learning opportunities for individuals with disabilities is a crucial commitment outlined in 
the Ley Orgánica de Discapacidades (2012). Regardless of their circumstances or location, 
this objective aims to allow all students including those with visual impairment to continue 
their education, complete high school and obtain degrees within the national education 
system and the higher education system. 

However, the scarcity of educational resources and tools presents challenges in 
cultivating the listening skills of visually impaired students. Consequently, it becomes 
crucial to explore practical approaches that can effectively enhance the listening skills of this 
specific student population. In-depth research and comprehensive studies in this field are 
essential for identifying viable solutions that promote the development of listening skills 
among visually impaired students, thereby ensuring their educational achievements. 

A promising approach to tackle this challenge is the use of educational capsules 
incorporating audiovisual content. These capsules serve as effective pedagogical tools in 
diverse educational settings, enhancing student comprehension and learning outcomes. By 
presenting information through auditory and visual media, these capsules prove to be an 
effective strategy for developing auditory skills in students with visual impairment. Basantes 
et al. (2017) highlights the significant impact of information and communication 
technologies on society, revolutionizing the teaching and learning process and creating new 
possibilities beyond traditional methods. 

Teachers can leverage these resources to facilitate learning, enabling students to 
perceive, process, and retain information through multiple senses. This approach improves 
overall comprehension and knowledge retention. Consequently, the implementation of 
educational capsules with audiovisual content holds great promise in addressing the 
challenges faced by visually impaired students in their educational journey and promoting 
their academic achievements. Moreover, it aligns with the State's responsibility to ensure 
inclusive access to education for all individuals. 

The use of educational capsules containing audio-visual information is believed to 
improve the hearing abilities of visually impaired students at Daniel Reyes High School. 
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This particular method is advantageous since there is one visually impaired student currently 
attending the institution. The application of this pedagogical approach is expected to 
significantly improve the quality of education provided to these students. This strategy takes 
advantage of the potential of multimedia learning with the help of technology, as highlighted 
by Obando et al. (2017). According to their findings, the integration of technology can foster 
learners' interest in language and cultural studies, reinforce communicative skills, strengthen 
teacher-student relationships, and create an environment conducive to language learning (p. 
146). By using multiple senses to receive and process information, learners can experience 
an overall improvement in learning outcomes. Adopting this strategy facilitates the creation 
of an inclusive learning environment, offering students with visual impairments the same 
educational opportunities as their peers and fostering their academic achievement. 

The main objective of this study is to determine whether educational audiovisual 
material capsules are effective in helping visually impaired students at Daniel Reyes High 
School to strengthen their auditory skills. The purpose of this study, which is a case study, 
is to implement the aforementioned pedagogical strategy. It is anticipated that the findings 
of this study will lay a solid foundation for the use of audiovisual educational capsules in the 
instruction of visually impaired students and could also serve as a guide for other studies in 
this area. This study aims to address the current lack of adequate resources and instructional 
methods that may hinder the development of auditory skills in students with visual 
impairment by evaluating the effectiveness of this approach. 

Significance of the Study 

The components of the research technique employed in this particular case study are 
of significant value to the academic community and offer benefits to both teachers and 
students. In addition, the main objective is to develop personalized resources for teaching 
people with visual impairments that can be adapted for people with other types of disabilities. 
It is the auditory, academic, and inclusive aspects of this case study that make it particularly 
significant. 

Academic Impact 

The quality of English language learning of visually impaired students in the second 
year of high school at Daniel Reyes High School can be significantly improved through the 
implementation of customized and innovative educational materials, such as educational 
capsules. These creative tools offer the opportunity to strengthen and promote the teaching 
of this group of students who, for a long time, have faced a lacked specialized resources. 

Affective Impact 

This study's case has a significant emotional value as it aims to enhance the 
educational quality of students with visual impairment, fostering their inclusion in an 
educational setting through a humane approach. Affective education is applied in this 
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context, as Bastidas et al. (2023) suggest, facilitating the development of social and 
emotional skills like empathy, effective communication, and conflict resolution (p. 19). To 
accomplish this objective, a personalized and easily accessible tool has been implemented, 
enabling these students to engage in a wide range of tailored educational activities that 
enhance and strengthen their auditory skills. The implementation of this tool not only 
contributes to the establishment of an inclusive and respectful learning environment but also 
serves as an interactive and captivating resource, promoting personal growth and offering 
future opportunities. Moreover, this tool plays a crucial role in their motivation and personal 
development. 

Objectives 

General Objective 

Propose the use of educational capsules of audiovisual content platforms as a 
pedagogical tool to enhance the development of listening skills in a second-grade student 
with visual impairment at "Daniel Reyes" high school in San Antonio de Ibarra during the 
2022-2023 academic year. 

Specific Objectives 

 Conduct bibliographic research to establish a framework for teaching the English 
language to visually impaired students and identify effective strategies for 
strengthening their listening skills. 

 Determine the listening skills level of the participant in the study. 
 Design educational capsules based on audiovisual content to promote the 

development of listening skills in English for visually impaired students 
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CHAPTER I: THEORETICAL FRAMEWORK 

The topic of educational capsules of audiovisual content for the development of 
listening skills in visually impaired students resides within the domain of inclusive education 
and taking diversity into account. Understanding this topic is aided by the explanation of 
pertinent concepts and theories that follows: 

1.1.Language Learning Theories 

Learning theories encompass conceptual frameworks aimed at clarifying the 
mechanisms through which individuals assimilate, cognitively process, and retain 
knowledge. These theories emerge from extensive research conducted by experts spanning 
the fields of psychology, education, and related disciplines. Serving as foundational pillars, 
learning theories facilitate the development of efficacious educational strategies and 
methodologies, enabling the analysis of teaching and learning processes. By understanding 
these theories, educators are empowered to design more powerful learning encounters, thus 
fostering the realization of students' highest capabilities. 

1.1.1. Behaviorism  

The behaviorism hypothesis, which attributes the influence of the environment on 
individuals' observable behavior, is attributed to its creator, John B. Watson. In contrast, 
constructivism highlights the essential role of educators in fostering a conducive learning 
environment for students. This viewpoint holds that changing student behavior is essential 
and that the teacher plays a key role in creating and modeling the environment that molds 
such conduct. To achieve this objective, the teacher follows a carefully designed sequence 
of stages aimed at guiding the students toward specific goals. In conclusion, both 
constructivism and behavioral theory emphasize distinct aspects of the learning process. The 
instructor employs a systematic approach comprising well-thought-out stages to steer the 
learner toward the attainment of specific objectives. Ultimately, behavioral theory and 
constructivism underscore the significance of the teacher's role as a facilitator and guide in 
student learning (Torre, Daley, Sebastian, & Elnicki, 2006).  

1.1.2. Cognitivism 

The cognitivism theory has been widely studied in the field of education and focuses 
on individual student learning and development without the need for physical changes. Jean 
Piaget, a prominent Swiss psychologist, is considered the main exponent of this theory. 
According to Muhajirah (2020), cognitivism is based on the individual's mentality and holds 
that the learner acquires knowledge through tools such as the senses, memories of 
experiences, will, and everyday procedures. This learning process relies heavily on 
introspection and the individual's ability to reflect and think critically. In summary, the 
theory of cognitivism is presented as a current that proposes an individual and mentalistic 
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approach to learning, where the student is considered an active and conscious agent of his or 
her knowledge construction process. 

1.1.3. Constructivism 

The constructivism theory has established itself as a prominent current in the field of 
learning. According to Henson (2015), constructivist theorists argue that learning is a 
process in which relationships are established between prior knowledge and new ideas. 
Furthermore, they assert that effective teaching promotes the creation of a coherent set of 
concepts that link new ideas to old ones. In this sense, making connections between concepts, 
facts, and processes suggests an orientation toward conceptual understanding. Consequently, 
constructivism is presented as a valuable perspective for the design of pedagogical strategies 
that favor meaningful and lasting learning. 

1.2.Approaches and Methods in Language Teaching 

In the challenging domain of language instruction, a range of strategies and 
techniques are employed to facilitate student learning. These methods aim to cultivate 
essential language skills, including listening, speaking, reading, and writing, while also 
fostering a comprehensive global understanding of the cultural context associated with the 
language. Language teaching methods encompass the systematic planning and 
implementation of these techniques and strategies to achieve these objectives. Tagle et al.  
(2020) emphasize that these methods involve didactic decisions that take into account 
learning objectives, topics, activities, resources, and process assessment. Over time, 
numerous language teaching methods have been developed, each with its underlying theories 
and unique approaches. The choice of the appropriate method will depend on several factors, 
such as the learners' learning objectives, their level of language proficiency, and the specific 
context in which the learning takes place. Consequently, selecting the most appropriate and 
effective method is critical to ensuring the learner's success in their language acquisition 
process. 

Table 1 

Language Learning Approach and Methods Matrix 

1.2.1. Approaches  1.2.2. Methods 

The Oral Approach and Situational Language 
Teaching  

The Grammar - Translation Method  

Communicative language teaching  Direct method 
Content-based instruction and content and 
language-integrated learning (CLIL) 

The audio-lingual method 

Whole language  
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Competency-based language teaching, standards, 
and the common European framework of 
reference  

Community language learning  

Task-based language teaching  Total physical response  
Text-based instruction  The silence way  
The lexical approach  Suggestopedia  
Multiple intelligence (theory)  
Cooperative language learning 
The natural approach  

Note: Taken from Approaches and Methods in Language Teaching (2014) 

1.3.Language Learning Strategies 

According to Richards and Schmidt (2010), language learning strategies are defined 
as concrete, premeditated, and goal-focused techniques that students employ to improve their 
ability to acquire, store, and retrieve linguistic information. These techniques can be used by 
learners consciously or unconsciously to improve their understanding and use of a foreign 
language. Among the most common learning strategies are repetition, the use of dictionaries 
and glossaries, oral and written practice, and the performance of grammar activities. It has 
been demonstrated that understanding and successful application of these techniques can 
assist students in more effectively and efficiently achieving their language learning 
objectives. Therefore, students need to understand and use these strategies consciously to 
enhance their language learning process. 

1.4.Educational Capsules 

Educational capsules are an effective resource for the dissemination of relevant 
information for students in the educational environment. In the words of Vidal et al. (2019), 
they are defined as brief contents that descriptively present updated concepts, being an 
attractive alternative for teachers. These educational capsules present highly interesting 
qualities for students, such as their eye-catching, self-teaching, and multifunctional 
character. However, the success in the creation of this type of educational material lies in the 
teacher's ability to design attractive content for the student, ensuring that the objective is 
met, and all the desired content is condensed. The length of the capsule will be determined 
by the subject matter and content; thus, the instructor must have the abilities necessary to 
produce clear, concise, and effective educational material that can effectively transfer 
knowledge to the students. 

1.4.1. Advantages of using educational capsules 

According to Guevara-Betancourt (2015) a motivating environment with didactic 
materials and resources pertinent to the students' themes of interest fosters meaningful 
English language learning (p.110). Therefore, educational capsules represent an innovative 
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pedagogical resource that offers a concise, focused, and well-structured approach to 
conveying information to learners. This didactic tool has proven particularly effective in 
online learning contexts, facilitating the clear and concise presentation of content. Using a 
variety of formats, such as explanatory videos, infographics, multimedia presentations, and 
interactive games, educators can employ a range of teaching strategies to suit the specific 
needs of learners. The selection of an appropriate educational capsule depends on several 
factors, such as content, target audience, and desired learning outcomes. Educational 
capsules have a wide range of applications in various educational settings, covering basic 
and advanced levels of education as well as vocational and technical training. In addition, 
they have become indispensable in corporate and online training programs. Consequently, 
educational capsules have proven to be an effective alternative to traditional teaching 
methods, providing learners with a flexible and dynamic learning experience that can be 
adapted to different learning objectives and environments. 

Through this innovative teaching tool, education professionals can reflect, deliver 
and share material promptly, and personalize to each student. This tool provides the 
opportunity for the teacher to monitor students' progress and clarify doubts without the need 
to repeat content numerous times. This is because pupils frequently struggle to focus for 
extended periods. As a result, the teacher can give the material concise manner to the class 
in 10 to 15 minutes using instructional capsules, which enables the pupils to comprehend the 
material better. The concept of educational capsules highlights the importance of the 
teaching vocation, as it requires the guidance of the teacher to create customized materials. 
This approach can be applied in the development of a wide variety of educational resources 
in different areas since it is the teacher who decides which capsule to assign to each student 
according to his or her individual needs and conditions. In this way, the student benefits from 
learning at his own pace and in a personalized way (Capsule Teaching, 2020). 

1.5.Communicative Competence 

Communicative competence is a theoretical framework that pertains to an 
individual's effective communication abilities within a specific context. It encompasses 
linguistic, pragmatic, social, and cultural factors that influence communication. Richards 
(1983), this concept was originally introduced by Dell Hymes in 1966 as a response to the 
limitations of the Chomskyan perspective, which viewed language only as a formal rule-
based system. Hymes proposed various communicative competencies, including 
grammatical competence, discourse competence, sociolinguistic competence, and strategic 
competence. Over time, scholars in linguistics and related disciplines have further developed 
and refined this concept. Canale and Swain (1980) presented a notable model that delineated 
four distinct components of communicative competence. Understanding communicative 
competence has significant implications for language teaching and learning, emphasizing 
the importance of teaching grammar, and practical language skills, and fostering students' 
awareness of context, culture, and pragmatics in communication. 
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1.5.1. What Does Communicative Competence Involve? 

Canale and Swain (1980) proposed that communicative competence is a complex 
concept that involves the effective use of multiple linguistic and non-linguistic skills. These 
skills include grammatical competence, which encompasses knowledge of the structure and 
rules of the language, and sociolinguistic competence, which involves understanding and 
appropriate use of social and cultural norms that influence language use. Additionally, 
discourse competence refers to the ability to use language coherently and effectively in 
different discourse contexts and situations, while strategic competence relates to the 
selection of the most appropriate communication strategy for a given situation. Overall, the 
development of effective communicative skills in diverse cultural and social contexts is 
essential for achieving effective communication. 

1.6.English Skills 

Language skills are fundamental abilities that enable individuals to comprehend, 
utilize, and produce language efficiently. These abilities involve various areas such as 
reading, writing, speaking, and listening, and they play a critical role in communication and 
learning. In addition, language skills are essential for personal and professional growth, 
enabling social interaction, access to information, and career advancement. Therefore, 
developing language skills is an ongoing process that requires continuous learning and 
practice to attain proficiency. 

1.6.1. Reading 

English reading skills encompass the ability to comprehend written language and 
decipher different types of texts. According to Perfetti (2007), this proficiency involves the 
integration of multiple cognitive processes, including decoding, word recognition, and text 
comprehension. Decoding involves converting written symbols into spoken language, while 
word recognition involves identifying and retrieving familiar words from memory. 
Proficient reading is necessary for the application of various techniques, such as skimming, 
scanning, and critical reading, enabling readers to effectively navigate diverse text genres, 
ranging from fictional works to scholarly literature. Additionally, reading skills encompass 
the use of different reading strategies, such as skimming, scanning, and critical reading, to 
engage with a wide array of textual materials. The acquisition of English reading skills holds 
paramount importance for academic achievement and lifelong learning, granting access to a 
wealth of information sources. Moreover, it serves as a vital component in developing 
language proficiency, facilitating effective communication within academic and 
professional contexts. 

1.6.2. Speaking  

Speech communication is a vital component of language development and is required 
for effective communication in English. The development of speaking abilities is an essential 
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part of communicative competence and is required for effective interaction and 
communication in a variety of circumstances. According to Chomsky's theory of language 
acquisition, language is an innate ability that is acquired through exposure to linguistic 
information. Therefore, to develop effective English-speaking skills, constant practice and 
exposure to an authentic linguistic environment are crucial. In the article titled "The 
Importance of Speaking Skills in English Classrooms," published in the Alford Council of 
International English & Literature Journal, Srinivas Rao (2019) emphasizes the significance 
of English-speaking skills for effective communication. To help pupils improve their 
communication abilities, the author advises teachers to allow them to practice speaking in 
various settings. 

1.6.3. Writing 

Writing skill is fundamental for teachers and scientists, as it allows them to improve 
their ability to retain information, prepare reports, and plan and organize their work while 
fostering the development of critical thinking skills, reflection on their area of specialization, 
and effective communication (Sinaga & Feranie, 2017). However, the ability to produce 
clear, grammatically correct, and effective written messages, is a complex skill that involves 
a number several including prewriting, drafting, writing, revising, and editing. Successful 
execution of these stages is essential for producing different types of texts, including 
academic papers, reports, business correspondence, and creative writing. In addition, writing 
effectively requires the adoption of various strategies, such as identifying the audience, 
selecting the appropriate tone, logically organizing information, and using language 
correctly, including spelling, punctuation, and grammar, to ensure clarity, conciseness, and 
comprehensibility of the written message. Therefore, the mastery of writing skills is crucial 
to the personal, academic, and professional success of individuals in any field. 

1.6.4. Listening 

The essential talent of listening involves being able to hear, decipher, and 
comprehend spoken language as well as to process and comprehend its meaning. The 
importance of improving this skill should not be underestimated, as listening comprehension 
has been widely recognized as one of the most widely used language skills (Chuang & Wang, 
2015). However, the ability to understand and respond effectively to verbal information in a 
variety of social and cultural contexts requires the activation of numerous cognitive 
processes, including attention, memory, and inference, therefore increasing this ability is not 
a simple undertaking. In particular, effective listening skills involve not only linguistic 
knowledge but also communication strategies and social awareness. It is therefore crucial 
for achieving personal, academic, and professional success in any field. 

1.7.Listening Subskills 

Listening subskills refer to the specific abilities that individuals use to process and 
understand spoken language. These subskills are broken down into two groups: top-down 
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processing skills, which require using context and background information to determine the 
meaning, and bottom-up processing skills, which involve analyzing individual sounds, 
words, and grammar. Discrimination, prediction, inference, note-taking, paraphrasing, 
attending, and evaluating are examples of specific listening subskills.  

 Discrimination refers to the ability to differentiate between different sounds, words, 
and stress patterns.  

 Prediction involves anticipating what may come next in a spoken message based on 
context and knowledge. Inference refers to the deducing meaning that is not 
explicitly stated in the message.  

 Note-taking involves identifying and writing down key points and details while 
listening to a lecture or presentation.  

 Paraphrasing refers to restating or summarizing what was heard in one's own words. 
Attending involves focusing attention on the spoken message and avoiding 
distractions.  

 Evaluating involves critically analyzing the speaker's message and assessing its 
accuracy and relevance (Brown, 2014).  

Developing these subskills can improve overall listening comprehension and 
facilitate effective communication in various social and academic settings. 

1.8.Stages in Listening Skills 

The skill of listening in the second language acquisition process involves the 
application of several stages that contribute to a complete and effective development. The 
first stage, known as pre-listening, focuses on preparing the learner before exposure to the 
listening material, including activation of prior knowledge and familiarization with the topic. 
During the during-listening stage, the learner concentrates on understanding and extracting 
key information from the listening material, using active listening strategies. Finally, in the 
post-listening stage, reflection and consolidation activities are carried out, such as 
comprehension verification, discussion, and content analysis, promoting retention and 
transfer of what has been learned. These stages in the listening skill allow for a systematic 
and comprehensive approach to the development of this important linguistic skill. 

1.9.Common European Framework 

The Common European Framework of Reference for Languages (CEFR) is a 
comprehensive and internationally recognized standard that is utilized to describe and 
evaluate language proficiency levels (Cambridge, 2023). It was created by the Council of 
Europe and has since evolved into the benchmark for language instruction and evaluation 
throughout the world. The CEFR categorizes language proficiency into six levels ranging 
from A1, which denotes the beginner level, to C2, which represents an advanced level of 
proficiency. The framework includes grammar, vocabulary, and pronunciation in addition to 
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the four basic language abilities of reading, writing, listening, and speaking. It also includes 
precise descriptors for language knowledge, skills, and competencies at each level. The 
CEFR is a crucial tool for language learners, teachers, and institutions in determining 
learning objectives, evaluating proficiency levels, and designing language courses and 
materials. Moreover, it aids in the recognition of language qualifications across different 
countries and educational systems. 

1.9.1. Common European Framework of Reference for Languages Scale 

Table 2 

CEFR levels (A1, A2 and B1) 

“A1.1 or level A1 in progress” ª “This suggests that the individual is in the process of 
acquiring language skills at the beginner level” ª 

“A1.2 or true level A1” ª “This indicates that the individual has attained a language 

proficiency level of A1 as a basic user” ª 

“A2.1 or level A2 in progress” ª “This suggests that the learner is in the process of 
developing language proficiency at the A2 level” ª 

“A2.2 or true level A2” ª “This indicates that the individual has attained a language 

proficiency level corresponding to the A2 basic user 
level” ª 

“B1.1 or level B1 in progress” ª “This indicates that work is being done on the 

development of language skills corresponding to level 
B1” ª 

“B1.2 or true level B1” ª “This suggests that the learner has attained a language 

proficiency level of an independent user at the B1 level, 
demonstrating the ability to understand and produce 
coherent, detailed language in various familiar and non-
familiar situations” ª 

Taken from: ªNational English Curriculum Guidelines (2012) 

1.9.2. B1.1 or Level B1 in Progress 

Level B1.1, also known as B1 in progress, is a crucial stage in language acquisition. 
It represents an intermediate level where students witness significant growth in their 
speaking, listening, and writing abilities. Progressing through B1.1, students expand their 
vocabulary and consolidate their understanding of grammar, allowing them to communicate 
more effectively in both every day and professional contexts. They gain the capacity to 
express opinions, describe past experiences, and discuss plans. This level fosters confidence 
and prepares students to tackle more complex communicative challenges. It is a rewarding 
phase where language skills are solidified, bringing students closer to advanced proficiency. 
According to the Ministerio de Educación, (2012), B1-level graduates demonstrate 
proficiency in various aspects of the linguistic component of communicative competence: 
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1. Use a diverse range of vocabulary to describe unexpected situations, clearly explain 
important concepts or problems, and express opinions on topics such as music and 
film. 

2. Possess the necessary linguistic skills to discuss family, hobbies and interests, work, 
travel, and current affairs with a sufficient vocabulary, although hesitation and 
circumlocution may still be present. However, limited lexical resources can 
sometimes lead to repetition and formulation issues. 

Regarding the sociolinguistic aspect of communicative competence, high-school 
graduates at level B1 will have the ability to: 

1. Perform and react to various language functions, employing the most frequently used 
expressions in a neutral register. 

2. Show awareness of observable conventions of politeness and act appropriately. 
3. Demonstrate awareness of and attention to the signs that indicate the most notable 

differences between the prevailing customs, practices, attitudes, values, and beliefs 
of the community in question and their own. 

In terms of the sociolinguistic component of communicative competence, B1-level 
baccalaureates will be able to:  

1. Perform and respond to various linguistic functions using the most frequently used 
expressions in a neutral register. 

2. Demonstrate awareness of observable conventions of politeness and act 
appropriately. 

3. Demonstrate awareness of and pay attention to the warning signs that indicate the 
most significant discrepancies between one's ideas and the norms, practices, 
attitudes, and values in the community. 

B1-level secondary education graduates will show the following skills about the 
pragmatic part of communicative competence:  

1. Modifying their expression to cope with unusual, even awkward situations. 
2. Can communicate most of what they want to say using a range of simple words. 
3. Participate in conversations on common topics by taking the initiative when 

necessary. 
4. Initiate, continue, and end basic face-to-face conversations on common topics or 

topics of personal interest. 
5. Expose simple stories or descriptions as a fluent and logical series of points. 
6. Create a linear sequence of connected points from several shorter discrete pieces. 

Those with a B1 level in language and who have completed secondary school will 
be able to demonstrate skills for: 
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Table 3 

B1 level language proficiency development for high school graduates 

Listening “Understand the main ideas of clear, common speech on familiar matters regularly 
encountered in informal situations, such as at school, work, leisure time, etc.” ª 

“Capture the main idea of radio or television programs dealing with topics of 

personal or professional interest, provided the presentation is clear” ª 
Reading “Understand texts that are mainly based on a common language and are frequently 

used in everyday situations” ª 

“Understand the description of events, feelings, and wishes in personal letters” ª 
Speaking “Cope with most situations that may arise when traveling in a region where the 

language is spoken (i.e., possess basic social communication skills)” ª 

“Participate in spontaneous conversations on topics that are familiar, of personal 

interest, or relevant to daily life without prior preparation” ª 

“Put sentences together in a simple way to describe experiences, events, dreams, 
aspirations, and goals” ª 

“Present brief justifications and explanations of opinions and plans” ª 

“Describe reactions to the plot of a book or movie” ª 

“Narrate a story” ª 
Writing “Write a basic and coherent text on familiar topics or topics of personal interest” ª 

“Write personal letters to describe experiences and impressions” ª 

Note: Taken from ªNational English Curriculum Guidelines (2012) 

1.10. Inclusive Education 

The goal of inclusive education is to meet the diverse needs of individual learners 
while promoting their active participation in their communities, cultures, and learning 
environments. Eliminating exclusion both inside and outside the school environment is its 
main objective. In Ecuador, inclusive education refers to a transformative view that involves 
changing educational systems and other learning environments to accommodate student 
diversity. This goes beyond simply including specific students in regular schools. Its goal is 
to establish an environment in which both teachers and students feel comfortable and 
perceive diversity as a challenge and an opportunity to enrich the educational process 
(Ministerio de Educación). 
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1.10.1. Types of Disabilities 

Disability encompasses a wide range of situations in which the physical or mental 
dimensions of an individual interact with the elements of the society in which he or she lives 
and develops (Padilla-Muñóz, 2010). This condition includes several challenges, such as 
alterations in body function or structure, such as paralysis, deafness, blindness, or 
deafblindness, as well as limitations in the ability to perform actions or tasks, such as 
problems related to vision or hearing. In addition, it involves an individual experiencing 
restrictions in their participation in everyday situations due to some limitations. Children 
with disabilities often find themselves in unfavorable circumstances that increase their 
vulnerability and restrict their opportunities for meaningful learning, according to Unicef 
(2014). These circumstances aggravate the experience of disability. It is imperative to have 
a knowledge of disability that carefully analyzes the relationships between the particular 
qualities of the person and his or her immediate surroundings to break this destructive cycle. 

Table 4 

Different Types of Disabilities Impacting Different Areas of Personal Functioning 

Physical Disability “It is about the consequences derived from a particular condition that 
affects any organ or system of the body” ª 

Intellectual Disability “It is characterized by significant limitations in both cognitive 
functioning and behavioral adaptation. This disorder manifests 
before the age of 18, and its diagnosis, prognosis, and intervention 
differ from those applied to intellectual disability and psychosocial 
disability” ª 

Mental Disability “The decrease in functional capacity and behavior in a person with a 
mental dysfunction is proportional to the severity and duration of 
such dysfunction. These alterations or deficiencies occur in the 
neuronal system and, when combined with a series of uncontrollable 
events for the person, trigger an altered situation of reality” ª 

Psychosocial Disability “Limitations generated by the social context focused on a temporary 
or permanent decrease of the mind due to the lack of timely diagnosis 
and appropriate treatment” 

Multiple Disability “Existence of two or more physical, sensory, intellectual, and/or 
mental limitations” ª 

Sensory impairment “It refers to the limitation in hearing and vision” ª 

Hearing impairment “It is about the limitation in the ability to perceive external sounds” ª 

Visual Impairment  “It is the lack of proper functioning of the visual system, which 
includes the structures and functions related to it. It involves an 
alteration in visual clarity, visual field, eye movement, color, or depth 
perception, resulting in a decrease in visual acuity. The classification 
of this impairment is made according to its degree” ª 

Note: Taken from ªPresidencia de la República EPN (2018) 
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1.10.2. Visual Impairment 

Visual impairment is defined as a significant decrease in visual acuity or a significant 
reduction in the visual field Gómez et al. (2016). This condition may be present from born 
or develop throughout life due to a variety of factors, including disease, the aging process, 
or injury. People with visual impairment face difficulties in reading various elements, such 
as gestures, images, and text. Some individuals may experience a complete inability to read, 
while others face difficulties reading at different distances. In the educational context, some 
students with visual impairment are educated in specialized settings, where they are grouped 
with other students who also have blindness or various visual impairments or difficulties. 
However, specific training for teachers in teaching students with visual impairment is still 
insufficient. Despite this, many teachers conduct independent research and collect adapted 
resources and materials to support students with visual impairment. 

1.10.3. Standard Disability Severity Rating 

Table 5 

The scale used in Ecuador to determine the level of severity of a disability. 

Disability Definition Percentage 
None 

disability 
A person with a permanent disability who has received appropriate 
diagnosis and care and who does not find it difficult to perform 
activities of daily living. 

From 0 to 
4%. 

Mild 
disability 

When a person presents symptoms, signs, or consequences of a 
permanent disability and encounters certain difficulties in carrying 
out daily activities, it is important to note that, despite this, the 
person shows a high level of independence. He/she does not need 
assistance from other people and can overcome barriers in his/her 
environment. 

From 5 to 
24%. 

Disability 
moderate 

When we refer to symptoms, signs, or consequences of permanent 
disabilities, we mean a significant decrease in a person's ability to 
carry out certain daily activities. Despite this, the person remains 
independent in personal care tasks, although he or she encounters 
difficulties in overcoming some barriers in his or her environment. 

From 25 to 
49%. 

Disability 
severe 

When we speak of symptoms, signs, or consequences of permanent 
impairment, we refer to a situation in which a person's ability is 
significantly reduced or even prevented from carrying out most daily 
activities. In some cases, they may even require support for basic 
personal care tasks. In addition, overcoming obstacles in their 
environment may represent a challenge for them, as they only 
manage to do so with difficulty in some cases. 

From 50 to 
74%. 

Very 
severe 

disability 

When we speak of symptoms, signs, or consequences of permanent 
disabilities, we refer to situations in which these have a severe 
impact and completely hinder the ability to carry out daily activities. 

From 75 to 
95%. 
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In such cases, the person requires the support or care of another 
person and is unable to overcome the obstacles in his or her 
environment. 

Complete 
Disability 

When we speak of symptoms, signs, or consequences of permanent 
impairments, we refer to situations in which these completely affect 
the person, preventing the performance of daily activities. In such 
cases, the person needs the support or care of another person and is 
unable to overcome the obstacles in his or her environment. 

From 96 to 
100%. 

Note: Taken from Ministerio de Salud Pública (2018) 

1.10.4. Teaching English to blind people  

The study by Snyder and Kesselman (1972) entitled "Teaching English as a Second 
Language to Blind People" and published in the Journal of Visual Impairment & Blindness, 
discusses the particular challenges that arise in the education of blind people in English 
language learning, which require adapted pedagogical approaches. It is essential to employ 
tactile and auditory strategies to facilitate language acquisition, such as the use of raised 
materials and emphasizing active listening through the auditory-oral approach, given that 
hearing plays a fundamental role in the initial phase of learning. Therefore, students must 
have prior mastery of the English sound system before tackling reading and writing, thus 
establishing hearing as a primary source of learning. Consequently, the development of 
listening skills takes on an essential role in English language instruction for the visually 
impaired. Likewise, the importance of this principle is emphasized, especially during the 
initial stages of the learning process, where students are not confronted with the graphic 
symbols of English while assimilating grammatical principles. In addition, it highlights the 
need to encourage active learner participation and adapt educational resources to ensure an 
inclusive and accessible environment. Finally, it is essential to provide individualized 
attention and employ specific techniques to maximize learning and linguistic development 
in this group of students. 

In conclusion, the theoretical framework of the topic of capsules of audiovisual 
content for the development of listening skills in visually impaired students is based on 
concepts related to inclusive education, listening skills, multisensory learning, and 
educational technology. These concepts provide a solid foundation for the design and 
implementation of effective educational strategies for this group of students. 
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CHAPTER II: RESEARCH METHODOLOGY 

2.1.Case Study 

This research was conducted as a case study to analyze in depth a specific context 
and understand in detail the impact of educational capsules of audiovisual content on the 
development of listening skills in visually impaired students, focusing specifically on the 
case of Allan Benitez. A case study is characterized by its focus on the singular, the 
particular, and the exclusive, which allows for gathering detailed information about a 
specific phenomenon or situation. Its main purpose is to investigate the particularity and 
uniqueness of the singular case and to understand the distinctive nature of the case in 
question, as established by Simons (2011). In this context, the educational capsules and their 
effect on the development of the listening skills of this particular student were explored. By 
focusing on a single case, it was possible to obtain a complete and contextualized perspective 
of the factors that influence the development of listening skills in a visually impaired 
individual at the Daniel Reyes Educational Unit. This allowed obtaining specific and 
applicable results to the particular context of the research, providing valuable information to 
improve educational strategies and approaches aimed at this group of students. 

2.2.Type of Research 

In this case study, the researcher has chosen to adopt a mixed methods approach to 
gather data concurrently from two essential sources: the teacher directly involved with the 
student and the student who serves as the primary focus of this research. By employing this 
approach, the aim is to obtain a comprehensive understanding of the dynamics and 
perspectives inherent in both sides of the educational process. This simultaneous collection 
of data from both the teacher and the student enables the researcher to gain valuable insights 
and facilitates a more holistic analysis of the situation at hand. Gunasekare (2015) mentions 
that in a mixed methods study, researchers gather and analyze both quantitative and 
qualitative data as part of a single investigation. This means they collect and examine data 
from both numerical measurements and non-numerical observations or interviews. These 
data can be collected simultaneously or in a specific order, and they are then combined and 
analyzed together during one or more phases of the research process. The integration of these 
different types of data allows for a more comprehensive understanding of the research topic. 

Hence, the primary objective of the researcher in this case study is to systematically 
gather and analyze the data acquired through various instruments. This data can be classified 
into two distinct categories: numerical data, represented by quantitative measurements, and 
descriptive text, encompassing qualitative observations or textual responses Cedeño  (2012). 

2.2.1. Quantitative Method 

In the specific case under study, a quantitative research approach was employed to 
gather relevant information. A deliberate choice was made to apply a survey to the teacher 
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directly responsible for the student who was the focus of the research. The primary aim was 
to acquire and evaluate the teacher's viewpoint on the student's education about the use of 
educational capsules. 

Quantitative research, as an empirical method, investigates social phenomena 
through numerical descriptions known as empirical statements. These statements are then 
analyzed using mathematical techniques to interpret the collected numerical data. 
Furthermore, quantitative research employs empirical assessments to measure the extent to 
which a program or policy adheres to predetermined standards or norms. Ultimately, the 
overarching objective of quantitative research is to comprehend phenomena by 
systematically gathering and analyzing numerical data, as stated by Sukamolson (2007). 

2.2.2. Qualitative Method  

This study is based mainly on a qualitative method since it was decided to interview 
the student. To make it easier to gather data directly from the learner, this choice was made. 
Through this tool, it was possible to obtain data that allowed the researcher to learn about 
the reality, preferences, feelings, and points of view of the student in question. 

In this context, Bhandari (2020) defines qualitative research as that which is based 
on the collection and analysis of information not based on numbers, such as text, video, or 
audio, to gain a deeper understanding of concepts, points of view, and experiences. Its main 
focus lies in delving deeper into a specific problem or generating innovative insights for the 
study at hand. In contrast to quantitative research, which is concerned with gathering and 
interpreting numerical data for statistical analysis, qualitative research is concerned with 
thoroughly comprehending particular occurrences and settings. 

This method is frequently utilized in the humanities and social sciences, including 
anthropology, sociology, education, health sciences, history, and other fields. In summary, 
the qualitative approach adopted in this study provided an enriching perspective by allowing 
an in-depth understanding of the student's reality and experiences, in line with the research 
objectives. 

2.3. Research Techniques and Instruments 

Research techniques and instruments play a critical role in the process of conducting 
academic research. These tools and methods are employed to collect and analyze data 
systematically, allowing researchers to explore and investigate various phenomena and 
concepts in their respective fields. By using appropriate techniques and well-designed 
instruments, researchers can gather reliable and valid data, ultimately enhancing the quality 
and credibility of their research findings. 
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2.3.1. Interview 

This instrument plays a fundamental role in the qualitative part of the research as it 
allows for the collection of participant data through a structure consisting of 12 questions. 
In this case, the interview was directed toward the student at the center of the research, 
specifically Allan Benitez, a sophomore school student. Through the application of this 
instrument, the researcher sought to obtain a deeper understanding of reality from the 
student's perspective, to understand more precisely the problem in question. 

It is important to highlight that this instrument provides the researcher with the 
opportunity to explore the student's experiences, opinions, feelings, and emotions within the 
classroom context and throughout their English language learning process. By using this 
tool, a more comprehensive and detailed vision of the student's experience, which 
contributes to a more solid understanding of the challenges and specific needs that students 
face in their learning. 

2.3.2. Survey 

The application of this technique aims to systematically collect quantitative data. 
Consequently, the survey will provide essential responses that will furnish the researcher 
with fundamental information provided by the teacher. The researcher will guide the survey 
to offer clarifications on the questions if required. This instrument will be meticulously 
structured, composed of 11 closed questions that will enable an evaluation of the teacher's 
aptitude in instructing impaired people, as well as their comprehension of the proposed 
utilization of educational capsules. 

2.4. Research Questions 

 How can educational capsules contribute to the improvement of listening skills? 
 What are the advantages of applying educational capsules to strengthen listening 

skills? 
 How can the use and implementation of tools such as educational capsules improve 

and enhance the education of impaired people? 

2.5. Study Side 

"Daniel Reyes" High School, with AMIE code 10H00229, was selected as the study 
institution in this case. Located in the San Antonio de Ibarra parish, at Avenida Sucre 272 
and Camilo Pompeyo, in the province of Imbabura, Ecuador, this public high school focuses 
on art. It offers educational programs for Basic Education and Baccalaureate and has a staff 
of 58 teachers and a student population of 1,128 students. 

 



 

35 
 

Figure 1 

Daniel Reyes High School’s Google Maps 

 

Note: Google Maps of Daniel Reyes High School. Retrieved June 22, 2023, from 
https://goo.gl/maps/NPpWtDznyRsMZ5Sk8 

2.6. Participant 

This case study will be conducted with the participation of Allan Yahir Benítez 
Rosero, a student of "Daniel Reyes" High School. The focus of the research is on this 
particular student due to his visual impairment, which is estimated at approximately 80%. In 
addition to this visual impairment, Allan also has a physical disability that prevents him from 
using items such as pencils and notebooks. A relevant aspect of this participant is his high 
level of interest in learning English, and it has been this interest, along with the obvious lack 
of specialized material for people in his situation, that has been the starting point for the 
researcher in designing and beginning this research. The main objective of this study is to 
provide Allan with an inclusive and quality education. Likewise, the teacher in charge of 
teaching English to the aforementioned student will also actively participate in this research. 

2.7. Procedure 

For the development of this case study, the researcher relied on the relevant 
theoretical foundations for each topic addressed. Regarding data collection, two instruments 
were designed: a survey and an interview (see Annex 1). These instruments were structured 
differently; the survey followed a structured format, while the interview adopted a semi-
structured approach. Both instruments focused on the main objective of the proposal, which 
is to collect relevant information that will contribute to the design and development of the 
proposal. 

Subsequently, the instruments were submitted for approval and validation by two 
English teachers at the Universidad Técnica del Norte (see Annex 2). As a next step, 

https://goo.gl/maps/NPpWtDznyRsMZ5Sk8
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permission was requested from the Universidad Técnica del Norte to establish contact with 
the Daniel Reyes High School and carry out the research in that institution (see Annex 3). 
Permission was also requested from the student's mother, who is the legal representative, to 
conduct the research focused on her son. Once the rector's permission was obtained, an 
appointment was made with the English teacher to administer the survey, and the 
enthusiastic acceptance of Mrs. Nancy Rosero, the student's mother, was obtained (see 
Annex 4). 

The teacher survey and the student interview were then conducted, with the 
participation of the mother. The interview with the teacher lasted approximately 20 minutes, 
during which, in addition to answering the survey, a brief conversation was held about 
teaching Allan. On the other hand, the interview with the participant was recorded in a 
recording of 27 minutes and 41 seconds. It is worth mentioning that the survey was 
conducted in Spanish and later translated into English for its corresponding analysis. 

Finally, after applying the research instruments, that is, the interview and the survey, 
we proceeded to the corresponding analysis and discussion. A qualitative approach was used 
for the interview with the student, while a quantitative approach was applied for the 
interview with the teacher. The information provided by both parties is fundamental for the 
development of the proposal, and the data obtained will be presented in the following 
chapter. 
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CHAPTER III: ANALYSIS AND INTERPRETATION OF THE RESULTS 

This case study was conducted at Daniel Reyes High School, which is located in San 
Antonio de Ibarra. The main objective of this study was to collect information systematically 
and rigorously using two instruments: an interview with the visually impaired student and a 
survey applied to the English teacher in charge of working with the study participant. The 
combined use of these two instruments allowed for the collection of relevant information 
from the two key actors involved in the teaching-learning process of the student with visual 
impairment in the area of English. The information obtained through this study is expected 
to contribute to the design of effective educational strategies for students with visual 
impairment in inclusive educational settings. 

The current chapter is devoted to the comprehensive presentation of the analysis and 
interpretation of the collected findings. Qualitative data was obtained through the interview 
conducted with the visually impaired student, which involved a series of questions intended 
to identify his English learning needs. Additionally, the survey involved the participation of 
the teacher responsible for teaching the aforementioned student. Together, these two 
instruments provided valuable insights into the specific learning requirements and 
challenges faced by visually impaired students when learning English. 

3.1.Students’ Interview Analysis 

The objective of this study was to explore the specific learning limitations and material needs 
in English language learning among visually impaired students. Data collection involved 
conducting interviews with visually impaired students and a survey with the English teacher, 
both administered personally to facilitate in-depth discussions and provide a comprehensive 
understanding of the participants' perspectives. To ensure a comfortable and supportive 
environment, the student survey was conducted in Spanish with the assistance of the 
student's mother. The collected data, including the interview transcriptions and survey 
responses, were analyzed by selecting the most relevant and related answers for analysis. 
The findings from this analysis shed light on the identified limitations and needs, offering 
valuable information for further research and potential interventions in this context. 

Data Analysis 

Question I: Do you like learning English? 

Translation: 

Yes, because it is a very important subject in my academic activity... I am currently in my 
third year of high school... 

Analysis 
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The above data presents a translation of the response provided by the visually 
impaired student participant to the question, “Do you like English?” The results indicate that 
the participant has a positive attitude towards learning English, suggesting a keen interest 
and enthusiasm for the subject. Furthermore, given the student's age and the year level of 
high school in which he is currently enrolled, it can be inferred that he recognizes the 
significance of English not only for his academic development but also for personal growth. 
It is worth noting that English is a compulsory subject and a key requirement for both high 
school graduation and university admission, as mandated by law. Thus, the student's positive 
attitude toward English is an essential factor for his academic success and overall future. 

 

Question II: Do you think that the teaching-learning of the English language is important 
in your academic training? 

Translation: 

Of course, it's important because it helps us a lot to communicate with people from other 
countries... also, I'd like to travel to learn new things... 

Analysis 

The following analysis presents an interpretation of the response to the second 
question, which aimed to understand the participant's perception of the usefulness of learning 
English. The participant's answer reveals two significant reasons for his interest in the 
language. Firstly, he considers it a convenient means of communication with people from 
other parts of the world, indicating his desire to expand his social and cultural horizons. 
Secondly, he sees English as a gateway to numerous opportunities, including the possibility 
of traveling abroad. These reasons highlight the potential personal growth that the participant 
envisions through the acquisition of English language skills. 

Based on the participant's perceived usefulness of English, it is clear that the 
language has the potential to contribute significantly to his personal development. The ability 
to communicate effectively with people from different cultures and backgrounds can foster 
a greater understanding and appreciation of diversity, while the potential opportunities that 
English offers can provide the participant with a range of possibilities for future career and 
personal growth. Therefore, it is crucial to provide visually impaired students like the 
participant with effective and accessible English language learning opportunities to enable 
them to achieve their full potential. 
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Question III: Do you find English classes: 

Boring Difficult Easy Interesting 

I find English classes interesting because I would like to learn a lot. 

Analysis 

The third question seeks to investigate the participant's viewpoints on English 
classes. The response highlights the participant's inclination towards English classes as 
demonstrated by selecting the highest point on the scale. This suggests that the participant 
views English classes as engaging and stimulating since there are numerous new things to 
learn. This positive response not only signifies the participant's interest in English but also 
reflects his confidence in his abilities to grasp the subject matter. Such a perspective is 
significant as it may contribute to the participant's motivation to actively participate in 
English classes, which can potentially enhance his learning outcomes. 

 

Question IV: What do you like about English classes? 

Translation: 

In class, the teacher orders me to do group work…I would like to learn the same topic as my 
classmates…I feel bad when teachers forget to teach me because they don't make me do 

homework…and they should adapt tasks for me… 

Analysis 

The fourth question inquires about the participant's enjoyment of the English classes 
and reveals important information. On the one hand, the participant expresses interest in 
learning the same topics as his classmates, highlighting his willingness to participate and 
engage in the class. On the other hand, the participant notes that he has felt excluded in 
certain instances, as the teacher forgets to provide curricular adaptations that would allow 
him to fully participate in the class. This data highlights the need for specialized materials 
and accommodations to support the participant's learning needs. The participant's feelings 
of sadness when left out of class activities demonstrate the importance of creating an 
inclusive learning environment, where every student has equal opportunities to learn and 
succeed. Thus, it is necessary to implement appropriate curricular adaptations to ensure the 
participant's full participation in the class and to provide him with the necessary support to 
achieve academic success. 

 



 

40 
 

Question V: Which skill do you find more difficult to learn? Listening, speaking, reading, 
or writing?  

Translation: 

Everything, but I would like to learn... sometimes the teacher uses the recorder but, I 
understand little... I feel a little bad because the teachers don't explain to me patiently... 

Analysis 

To present the participant's difficulties in the four English skills, it is evident from 
the data that the lack of patience and support from the teacher has negatively affected the 
participant's learning. The participant reports difficulties in all four language skills and 
emphasizes the lack of adapted materials to aid his learning process. This lack of support 
and adaptation reflects a lack of interest from the teacher in fostering an inclusive learning 
environment for visually impaired students. To ensure successful learning outcomes, it is 
crucial to create a supportive and inclusive classroom environment that encourages the 
participation of all students. Additionally, it is essential to provide appropriate and accessible 
materials that cater to the diverse learning needs of students, including those with disabilities. 
The implementation of such accommodations would greatly benefit the participant in his 
English language learning journey. 

 

Question VI: Do you think you can learn English by listening?  

Translation: 

Sure, using a recorder... because I remember what I see and hear... I learn by memorizing… 

Analysis 

This question allows finding the learning method that the student has used during his 
academic life, presenting the following information. To promote the learning of the 
participant, it has been his mother who patiently and using the memorization method teaches 
this student, regarding the means that can be used to teach him, he mentions that he can use 
some type of device, what he wants to say that both visual and auditory materials will be of 
valuable help because due to his condition, he tends to have to learn not as fast as his 
classmates. Thus, it is shown that the student considers listening as an admissible way to 
learn since observing and listening facilitate memorization. 
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Question VII: In your English listening classes, what kind of audio does your teacher use? 

Translation: 

She sometimes uses a recorder to play dialogue audio… but they are audios for my 
classmates and I don't understand much, so sometimes I feel bad... 

Analysis 

The following analysis aims to highlight the materials used by the teacher and their 
effectiveness in teaching visually impaired student. The participant mentions that the teacher 
has used a recorder to reproduce audio material on certain occasions. However, due to the 
lack of adaptation and its complexity, the participant finds it difficult to understand the 
content. This highlights the need for specialized material and adaptations for students with 
visual impairments. Furthermore, the participant's learning method, which involves rote 
memorization, indicates the need for alternative teaching strategies that cater to the student's 
unique learning style. The lack of specific strategies for this type of student indicates a lack 
of effort to ensure that all students are given equal opportunities to learn and excel 
academically. This situation not only affects the participant's academic performance but also 
has emotional consequences. Therefore, it is crucial to implement strategies that cater to the 
needs of students with visual impairments to ensure that they receive a fair and equal 
education. 

 

Question VIII: In your English listening classes, would you like to listen to audio related to 
stories, tales, or songs?  

Translation: 

With songs... because I like them a lot... sometimes I feel bad because I don't understand and 
the teacher doesn't teach me the right way... 

Analysis 

To delve deeper into the preferences of the participant being studied, the following 
analysis is presented. Based on the participant's responses, it is evident that he has a great 
interest in music, as indicated by his enjoyment of playing musical instruments and his 
fascination with learning through musical pieces. However, due to the difficulty of some of 
these pieces, he struggles to fully comprehend them, further highlighting the importance of 
appropriate teaching materials and strategies tailored to his needs. The teacher must make 
the necessary adaptations to the curriculum to better support the participant's learning 
process. Additionally, incorporating resources and activities that align with the participant's 
interests and preferences, such as songs, will be beneficial in capturing his attention and 
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facilitating his engagement with the content. By doing so, the participant's learning 
experience can be enhanced, leading to improved academic and emotional outcomes. 

 

Question IX: What are the most common problems you think you have in listening classes? 

Translation: 

I understand little, not much...  

Analysis 

The present question inquires about the main challenge that the visually impaired 
student faces in listening classes. The following information was gathered from the 
participant's responses. While the participant is visually impaired by approximately 86%, he 
possesses a heightened sense of hearing and memory, which, if adequately supported with 
appropriate teaching materials and patience from the teacher, could facilitate an ideal 
learning experience for the student. Despite this, the participant reports difficulty in 
comprehending audio materials, and can only identify a few familiar words. In light of this, 
the teacher must identify the student's strengths to motivate him towards improving his 
listening skills. This underscores the importance of adapting teaching strategies and 
materials to accommodate the unique needs of visually impaired learners, emphasizing their 
strengths and building on them to support their overall academic progress. 

 

Question X: What kind of material would you like the teacher to use in their English classes? 

Translation: 

... I would like them to do it with didactic material because that way I would learn much 
more and if there is no material I don't learn anything... because impaired people can also 
learn, teachers must have material otherwise how am I going to learn so using material I 
would learn a lot… In addition, I would like to do activities such as alphabet soup, crossword 
puzzles, or completing words... 

Analysis 

The present analysis aims to explore the participant's preferred learning materials and 
methods, as expressed in their response to a question on the topic. The participant highlights 
their difficulty in reading large texts due to their visual impairment and expresses a desire to 
learn using didactic materials such as videos or cards. This preference emphasizes the 
importance of specialized materials that are accessible to people with visual disabilities. 
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Moreover, the participant suggests some activities that they are familiar with and would like 
to incorporate into their learning process. This highlights the importance of incorporating 
activities that cater to the student's interests and learning styles to enhance their engagement 
and motivation. Therefore, it is crucial to provide alternative and adaptable materials that are 
suitable for the participant's learning needs, preferences, and pace. 

 

Question XI: Would you like your teacher implements audiovisual material to improve your 
listening skills in classes?  

Translation: 

I would like to have access to videos or any other digital material... 

Analysis 

The following analysis pertains to the participant's material preferences for their 
learning process. The participant expresses a preference for digital materials, citing videos 
and other digital resources as useful tools for their learning. Given the participant's visual 
impairment, the teacher must pay close attention to the participant's unique needs to provide 
appropriate materials for optimal learning outcomes. While there is an abundance of digital 
learning resources available on various internet platforms, the learning process must be 
guided by a comprehensive and organized framework. Educational Capsules offer an 
excellent option for introducing participants to the subject matter and guiding their learning 
through a structured sequence of levels. Such capsules provide access to videos and other 
materials tailored to the participant's current level of understanding, allowing for progressive 
learning and growth. 

 

Question XII: Would you like to work with digital material that will allow you to develop 
listening skills? 

TranslatilocationYes, because I learn much better by looking at images… sometimes I watch 

videos on the phone… 

Analysis 

In response to the final question of the interview, which explores the participant's 
willingness to work with audiovisual material, the visually impaired student expresses a 
positive attitude towards learning English. The student conveys his openness to working 
with audiovisual material, citing the ease of learning through visual aids and noting the 
helpfulness of videos he has viewed on his mother's cellphone. Additionally, the participant 
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stresses the importance of the videos being accompanied by engaging and entertaining 
activities to improve his comprehension. This underscores the significance of incorporating 
interactive and stimulating components into language learning materials for visually 
impaired students, to enhance their engagement and motivation in the learning process. 

 

3.2.English Teachers’ Survey Analysis 

The purpose of this section is to interpret the data gathered from the survey conducted 
with the teacher. It is worth noting that, after the survey, a conversation was held with the 
teacher to gain a deeper understanding of her perspective regarding the learning and 
development of visually impaired students. This conversation provided valuable additional 
information to aid in the interpretation of the survey results. 

 

Question I: According on a scale from 1 to 5, how familiar are you with the term “Inclusive 

Education”?  

Being  

1 = I do not have any knowledge about the term "inclusive education". 

2 = I have some superficial knowledge about the term "inclusive education", although 
this knowledge is limited. 

3 = I have a basic understanding of what is meant by the term "inclusive education". 

4 = I clearly understand the concept of "inclusive education" and recognize its 
benefits for students with disabilities. 

5 = Possess extensive experience and an advanced level of knowledge on the topic 
of "Inclusive Education", including the effective implementation of IE strategies in 
the classroom. 

1  

2  

3 X 

4  

5  
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Analysis  

The aforementioned data presents the findings regarding the teacher's familiarity 
with Inclusive Education. It was discovered that the participant in this study possesses only 
rudimentary knowledge about the subject. Consequently, it could be inferred that the limited 
understanding of the teacher about Inclusive Education may prevent her from making 
necessary curricular adaptations, which is an integral aspect. In essence, the lack of 
comprehensive knowledge and inadequate interest in the students' well-being may hurt the 
participants' learning experience. 

 

Question II: Are you currently working with visual impairment students? 

 

 

Analysis 

Based on the response to the second question in the survey, it can be inferred that the 
teacher has some level of awareness about the visually impaired student's situation. 
However, this answer also highlights the teacher's lack of interest in furthering her 
understanding of inclusive education, which is closely related to the first question. This lack 
of knowledge and interest on the part of the teacher may pose a challenge in properly 
including the visually impaired student in the classroom. Thus, unless the teacher makes 
efforts to deepen her understanding of inclusive education, the problem of inadequate 
inclusion of visually impaired students in the classroom may persist. 

Question III: If so, how many students with visual impairment do you have in your classes? 

 

 

 

Analysis 

Regarding the third question in the survey, which aimed to determine the number of 
visually impaired students the teacher instructs, the data reveals that there is only one student 
with visual impairment in the classroom. It is plausible that the existence of only one student 
with this condition could lead to inadequate attention to their learning requirements. The 
teacher mentioned that it would be more productive to create materials specifically designed 

Yes No 

X  

1 student 2 students 3students 
More than 
3 students 

X    
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for visually impaired students if there were more students with similar needs. The reluctance 
to create curricular adaptations for a single student may lead to non-compliance with 
mandatory regulations stipulating that such adaptations are necessary for one or more 
students. Therefore teachers need to recognize the importance of making individualized 
curricular adaptations, even if it involves only one student, to ensure effective learning 
outcomes. 

 

Question IV: In what percentage do you think you could handle the inclusion of visually 
impaired students in your classes? 

25% 50% 75% 100% 

  X  

Analysis  

Regarding the fourth question, the response obtained from the teacher appears to be 
somewhat contradictory. Initially, the teacher acknowledges that she does not have a 
complete understanding of the concept of inclusive education, yet paradoxically claims to 
have achieved a 75% level of inclusion in her classes for the visually impaired student. This 
raises questions about the extent to which the teacher's instructional practices align with the 
principles of inclusive education. It seems counterintuitive to claim success in implementing 
strategies that one does not fully comprehend. This highlights the need for professional 
development opportunities for teachers to enhance their understanding of inclusive 
education and how it can be effectively implemented in the classroom. 

 

Question V: Have you ever received training on how to teach listening to visually impaired 
students?  

 

 

Analysis 

The response to this question highlights the issue of the insufficient attention given 
to the subject of teaching students with disabilities, thereby exacerbating the problem. The 
teacher's answer reveals that she has not received any training or professional development 
in this area, which is highly concerning, given that it violates the fundamental right to quality 
education for individuals with disabilities. Educational institutions must provide 
comprehensive training and support to their teaching staff to ensure that they are equipped 

Much Little bit Nothing 

  X 
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with the necessary skills and knowledge to effectively educate and support students with 
disabilities. Failure to do so not only undermines the education and well-being of these 
students but also perpetuates societal inequalities and exclusion. 

 

Question VI: Do you think the English teachers in this institution can give quality English 
teaching to visually impaired students? 

 

 

Analysis  

Based on the teacher's response to the seventh question, it can be inferred that there 
is a lack of training among the teachers within the institution to teach visually impaired 
students. This poses a significant concern as this problem is not limited to the subject of 
English alone, but extends to all areas of education. This lack of training can potentially 
hinder the ability of teachers to provide quality education to visually impaired students. 
Therefore, measures must beat teachers are adequately trained to cater to the needs of such 
students. 

 

Question VII: According to your experience. How likely visual impairment student 
succeeds in your class? 

 

25% 50% 75% 100% 
  X  

Analysis  

The purpose of this question is to gather information about the teacher's expectation 
of success for a visually impaired student. The response obtained reflects a somewhat 
positive outlook, as the teacher believes that such a student can attain 75% success in her 
class. This is based on the observation that the student exhibits a strong interest in learning 
English, which is a favorable factor in the teaching-learning process. However, the teacher 
acknowledges the need for appropriate materials that cater to the needs of both the student 
and herself. This response highlights the importance of providing suitable resources and 
accommodations for visually impaired students to facilitate their learning and academic 
success. 

Yes No 
 X 
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Question VIII: In your classes, do you implement different strategies for students with 
disabilities or special learning needs? 

Always Sometimes Hardly Ever Never 
  X  

Analysis  

The response obtained from the eighth question indicates a significant obstacle in the 
learning process of the visually impaired participant, as the teacher admits to seldom using 
strategies targeted towards students with visual impairments. Additionally, she expresses 
that creating curricular adaptations requires significant time and effort, and due to her lack 
of knowledge in inclusive education, it presents an even more challenging task. This lack of 
implementation of strategies tailored to the participant's specific needs may hinder their 
learning process and affect their overall academic performance. 

 

Question IX: Do you think that listening skills are important in the English learning 
process? 

 

 

Analysis  

The ninth question inquires about the significance of auditory skills in the teaching 
process. The teacher's response acknowledges the importance of this skill, particularly in the 
case of the visually impaired student, as his mother has expressed that he learns effectively 
through the sense of hearing. However, the teacher admits to facing challenges in 
implementing this strategy to facilitate learning for the student. This response highlights the 
importance of considering alternative teaching methods that can cater to the diverse learning 
needs of students with disabilities, especially those with visual impairments. It also 
underscores the need for teachers to be adequately trained and equipped with the necessary 
skills and resources to effectively teach students with special needs. 

 

Question X: Have you heard about "Educational Capsules"? 

 

 

Much Little bit Nothing 

X   

Much Little bit Nothing 
  X 
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Analysis  

The purpose of the tenth question was to inquire whether the teacher knew the 
"Educational Capsules." The response provided by the teacher revealed that she was not 
familiar with the term. However, after a brief explanation, she expressed her opinion on the 
usefulness of this initiative for students with visual impairment, remarking that it could be 
applied not only in the field of English but also in various other subjects. The teacher's 
response underscores the importance of innovative educational practices that cater to the 
needs of students with disabilities, particularly those with visual impairment. It also 
highlights the need for teachers to be aware of the latest advancements in teaching techniques 
and technologies, to provide effective and inclusive education to students with diverse needs. 

 

Question XI: Would you use this digital material to facilitate the listening improvement of 
visual impairment students? 

 

 

Analysis 

In regards to the use of digital material, the teacher's response indicates her 
willingness to utilize such resources to aid the auditory improvement of the visually impaired 
student. As previously mentioned, the teacher believes that the lack of appropriate materials 
is hindering the student's progress, particularly materials that are tailored to his or her 
specific needs. Therefore, she expresses interest in incorporating digital resources to 
facilitate the learning process for the visually impaired student. This highlights the 
importance of adapting teaching methods and materials to cater to students with disabilities 
and the potential benefits of technology in inclusive education. 

3.3.General Discussion 

The answers obtained from both the teacher's survey and the student's interview, both 
belonging to the Daniel Reyes educational unit, were taken into consideration. These 
instruments allowed us to obtain interesting results that contributed to a more complete 
understanding of the problems faced by the student, as well as the perspective of the teacher 
who works with him. 

First, the survey conducted with the teacher in charge of teaching the student 
provided an understanding of her perspective on teaching students with this type of profile, 
especially in the case of Allan, who has multiple disabilities. The teacher identified several 
challenges in teaching these students, attributing them to the lack of training by the Ministry 

Yes No 

X  
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of Education in curricular adaptations and the lack of knowledge about the handling of 
appropriate material for them. Likewise, there was a lack of interest on the part of the teacher 
in seeking innovative tools and methods for teaching, since she perceives this task as 
exhausting. However, she expressed her willingness to use a model or guide to facilitate the 
use of materials such as educational capsules. This position highlights the need for teachers 
trained in educational inclusion (Calvo, 2013).  

Second, the interview conducted with the student reflected not only his opinions and 
perspectives but also those of thousands of students with different disabilities who find it 
difficult to receive quality teaching in the educational system. In general, teachers are not 
trained to teach these types of students, which represents a major obstacle for those who seek 
to learn and be included in and out of the classroom. In addition, it was observed that the 
student is demotivated due to the lack of learning material. In this sense, it is considered that 
educational capsules could be an innovative and motivating tool that would not only 
facilitate their learning but also awaken their enthusiasm for learning. Since the student's 
instrumental motive is connected to their willingness to learn a language for utilitarian 
purposes, such as better career opportunities, scholarships for future studies, and passing 
exams necessary to meet educational requirements, this motivation is particularly crucial 
Andrade-Molina et al. (2022). However, it is underlined that the creation and application of 
the capsules are the responsibility of the instructor, who must modify them by the subject 
matter, level of difficulty, and student interests. 

In conclusion, when contrasting the different perspectives obtained from the research 
instruments used, a common point was established: both the teacher and the student agree 
that educational capsules could be a motivating and functional alternative to improve the 
development of auditory skills and English language learning in people with visual 
impairment. The responses from both parties allowed for the correct development of the 
educational capsule model, taking into account the needs and tastes of the student, as well 
as the reality of the educational actors involved. 
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CHAPTER IV: PROPOSAL 

                    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Welcome to this model of educational capsules 
created and adapted for Allan, a person with a 
moderate level of visual impairment on which this 
research was based! The purpose of these 
capsules is to help many more people in this 
situation. To access them, we invite you to visit 
the following link: https://utneduec-
my.sharepoint.com/:b:/g/personal/gagomezs_utn
_edu_ec/EaiZNGshr7xEiDi5q9t1YPUBT2QavU
aXaL5DAb3WRsNjXA?e=19g3Ra. In this 
digital platform, you will find educational 
capsules, videos, and activities designed to 
provide his with greater accessibility. I invite you 
to join this exciting adventure! 

 

https://utneduec-my.sharepoint.com/:b:/g/personal/gagomezs_utn_edu_ec/EaiZNGshr7xEiDi5q9t1YPUBT2QavUaXaL5DAb3WRsNjXA?e=19g3Ra
https://utneduec-my.sharepoint.com/:b:/g/personal/gagomezs_utn_edu_ec/EaiZNGshr7xEiDi5q9t1YPUBT2QavUaXaL5DAb3WRsNjXA?e=19g3Ra
https://utneduec-my.sharepoint.com/:b:/g/personal/gagomezs_utn_edu_ec/EaiZNGshr7xEiDi5q9t1YPUBT2QavUaXaL5DAb3WRsNjXA?e=19g3Ra
https://utneduec-my.sharepoint.com/:b:/g/personal/gagomezs_utn_edu_ec/EaiZNGshr7xEiDi5q9t1YPUBT2QavUaXaL5DAb3WRsNjXA?e=19g3Ra


 

52 
 

4.1. Title  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

53 
 

4.2.  Introduction 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

54 
 

4.3.Justification  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

55 
 

4.4.Theoretical Foundations 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

56 
 

4.5.Objective 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

57 
 

4.6.Units development  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 



 

58 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

59 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

60 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

61 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

62 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

63 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 

 



 

64 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

65 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

66 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

67 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

68 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

69 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

70 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

71 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

72 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

73 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

74 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

75 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

76 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

77 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

78 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

79 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

80 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

81 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

82 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

83 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

84 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

85 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

86 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

87 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

88 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

89 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

90 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

91 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

92 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

93 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

94 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

95 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

96 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

97 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

98 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

99 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

100 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

101 
 

CONCLUSIONS 

The case study titled "Educational Capsules of Audiovisual Content for the 
Development of Listening Skills in Visually Impaired Students at Daniel Reyes High 
School" is a significant and pertinent investigation that tackles an educational issue 
impacting a population of visually impaired students. Through the analysis and interpretation 
of the results, several recommendations and conclusions can be derived. 

Based on the results of this study, the following conclusions can be drawn: 

Rigorous theoretical research has identified how educational capsules can enhance 
English language learning for visually impaired students. The study also examined the 
impact of these capsules on developing listening skills to achieve language proficiency. This 
research expands our understanding of the effectiveness of educational capsules in 
promoting inclusive education and linguistic development for visually impaired students 
learning English. 

The methodology is vital in research as it ensures reliable data collection, enhances 
research validity, and generates meaningful insights. By effectively addressing research 
questions and employing appropriate methods, the study gains credibility. The careful 
selection and implementation of research methods contribute to the overall reliability and 
credibility of the study's outcomes. 

Achieving adequate development of the listening stages in listening comprehension 
activities is crucial for learning English. Educational capsules adapted to this sequential 
approach are especially beneficial for visually impaired students, as they improve their 
comprehension and communication skills in the language. The integration of these 
educational capsules strengthens their listening skills and provides them with a valuable tool 
for their language development. 

Listening skills are essential in the language acquisition process. The implementation 
of innovative strategies and materials enhances the academic experience. These approaches 
enrich the learning process and generate significant results. 
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RECOMMENDATIONS 

The following are recommendations based on the findings of this study: 

Firstly, it is highly recommended to integrate the use of educational capsules with 
audiovisual content into the teaching-learning process of students with visual impairment, 
as this approach has shown to be a highly effective strategy for the development of listening 
and auditory comprehension skills. 

Secondly, it is suggested that educational capsules be specifically designed and 
produced to meet the unique needs and requirements of students with visual impairment. 
This may include incorporating detailed and accurate descriptions, utilizing high-quality 
audio, and integrating subtitles or sign language, where appropriate. 

Third, it is essential to provide comprehensive training and education programs for 
teachers and professionals working with students with visual impairment. These programs 
can help promote inclusive education practices and ensure that educational capsules with 
audiovisual content are utilized effectively in the classroom. This will help facilitate a more 
inclusive and equitable learning environment for all students. 

Finally, it is recommended to use the educational capsules "Unlock the Magic of 
Learning: Educational Capsules for Listening and Learning!" as a valuable tool to support 
listening skills in the visually impaired student. These pods offer engaging activities that 
facilitate accessible and effective learning. Its use contributes to the teaching process, 
promoting an enriching environment and the growth of visually impaired students. 
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ANNEXES 

Annex 1. Instruments  

Teacher survey 
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Student interview   
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Link to video interview: https://utneduec-
my.sharepoint.com/:f:/g/personal/gagomezs_utn_edu_ec/Ei4ykA1xAnZJhFanHqYbt8
oBWc-Lg8MSvQDQYGeUhH4XWA?e=3awM8M  
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Annex 2. Instruments validation  
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