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Abstract  

In recent years, occupational therapy education has been evolving due to educational 

trends such as blended learning. Blended learning is a combination of both synchronous 

and asynchronous learning that occurs online as well as in a brick-and-mortar setting. 

Little is known regarding occupational therapy educators' self-efficacy to teach in a 

blended curriculum. It is essential to understand the self-efficacy of these educators, 

especially related to their skills and capabilities to teach in such an innovative format. 

The purpose of this qualitative study was to examine the perceptions of occupational 

therapy educators' self-efficacy teaching in a blended curriculum. The research question 

for this study focused on how occupational therapy educators view their self-efficacy 

regarding teaching effectively in a blended curriculum. The conceptual framework for 

this study was Bandura’s self-efficacy theory. Ten occupational therapy educators who 

were currently teaching in a blended curriculum were interviewed for this study. 

Descriptive and in vivo coding were used to analyze the data. Results revealed that 

personal agency, professional development and mentorship, feedback from colleagues 

and students, and using coping strategies to manage frustration contributed to an 

enhanced perception of self-efficacy in occupational therapy educators. This study can 

facilitate positive social change by informing university administrators and leadership on 

how to best support faculty teaching future occupational therapy practitioners using a 

blended curriculum by providing structured professional development and mentoring 

programs focusing on pedagogy, learning management systems, and educational 

technology tools.  
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Chapter 1: Introduction to the Study 

In recent years, occupational therapy education has been evolving due to 

educational trends such as blended learning. Blended learning is a combination of both 

synchronous and asynchronous learning that occurs online as well as portions of the 

learning occurring in a brick-and-mortar setting (Christensen Institute, 2020). As a result, 

there has been an increase in occupational therapy programs that include blended learning 

in their curriculum (Belarmino & Bhle-Lampe, 2019). As more occupational therapy 

programs design their curriculum to include blended learning, it is essential to understand 

occupational therapy educators' self-efficacy related to their skills and capabilities to 

teach in such an innovative format. Yoo (2016) discussed that teacher quality and 

sustainability are closely correlated with higher self-efficacy. Occupational therapy 

educators who have high self-efficacy teaching in a blended format can better prepare 

occupational therapy students to become competent clinicians who can provide quality 

care to those who require occupational therapy services.  

Chapter 1 begins with a discussion on the background, problem statement, the 

purpose of the study, and the research question that was studied—followed by a 

discussion on the conceptual framework, the nature of the study, and definitions of 

critical concepts and variables. Finally, Chapter 1 concludes with a discussion on 

assumptions made regarding the phenomenon, scope and delimitations, limitations, and 

the significance of this study to the field of occupational therapy.  



2 

 

Background 

Occupational therapy education has been influenced not only by the demands of 

an ever-changing healthcare system but also by the influences of educational trends. 

However, occupational therapy instructors do not receive formal instruction to teach in 

the higher education arena (Cabatan et al., 2019). As a result, most occupational 

therapists who transition from the clinic to the academic environment have little 

knowledge regarding teaching in higher education and educational pedagogies and have a 

limited background in educational technology tools (Lockhart-Keene & Potvin, 2018). As 

such, occupational therapy educators acquire and construct their academic acumen 

through their experiences while teaching occupational therapy students. The impact of 

this process on instructor self-efficacy is the focus of this study. 

Current research discusses the importance of teachers perceived self-efficacy 

regarding their teaching capabilities in a blended/hybrid format. Teacher self-efficacy can 

be closely related to student success and higher student outcomes (Gurley, 2018; Martini 

et al., 2019). Recent research on self-efficacy and teaching in a blended environment has 

been of a quantitative nature. These studies have focused on determining whether 

variables such as years of teaching online, technology acceptance, and professional 

development influence self-efficacy in a blended/hybrid format (Howe et al., 2018; 

Martin et al., 2019; Yildiz & Erdem, 2018). Although research of this type is essential, 

there is a gap in the literature to fully understand an educator's perspective regarding their 

experiences teaching in a blended environment and experiencing self-efficacy. A gap in 

the occupational therapy literature exists regarding occupational therapy educators' self-
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efficacy for teaching, particularly in a blended curriculum (Cabatan et al., 2019; Cocca et 

al., 2018). 

The American Occupational Therapy Association (AOTA, 2018) published the 

Occupational Therapy Education Research Agenda. This agenda urges the occupational 

therapy profession to add to the body of literature regarding pedagogies, learning 

theories, innovative instructional methods, and faculty development resources to ensure 

the quality and future of occupational therapy education. As more and more occupational 

therapy programs add blended learning to the curriculum, it is imperative to examine 

occupational therapy educators' self-efficacy in a blended environment. Eichelberger and 

Leong (2019) reported that technological knowledge, pedagogical knowledge, and 

content knowledge influence a faculty's belief about their ability to teach effectively 

online. Examining the perceptions of occupational therapy educators' self-efficacy to 

teach in a blended curriculum adds to the body of knowledge within the occupational 

therapy field and helps to understand how to best foster self-efficacy amongst educators 

who teach in a blended format.   

Problem Statement 

Little is known regarding occupational therapy educators' self-efficacy to teach in 

a blended curriculum. This limited understanding of faculty's self-efficacy can impact 

teaching performance and effectiveness (Cocca et al., 2018). According to Luongo (2018) 

and Yildiz and Erdem (2018), an instructor's lack of motivation and understanding of 

their self-perceived capabilities can impact the ability to teach in a blended environment. 

Cabatan et al. (2020) discussed the need for further exploration regarding an occupational 
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therapy educator's values and abilities to understand how to support occupational therapy 

educators to meet the academic environment's demands. Therefore, examining 

occupational therapy educators’ self-efficacy can provide insight on how occupational 

therapy faculty view their capabilities in order to teach effectively in this innovative 

format.  

A lack of understanding regarding one's capabilities can impact an instructor's 

self-efficacy and decrease teaching performance in a blended environment (Luongo, 

2018; Yildiz & Erdem, 2018). Occupational therapy educators are clinicians who are not 

formally prepared in educational learning theories or teaching strategies, and as such, 

their self-efficacy may be negatively influenced (Cabatan et al., 2019; Cocca et al., 2018). 

Examining occupational therapy educators’ self-efficacy can provide an understanding of 

how occupational therapy faculty view their capabilities in order to teach effectively in 

this innovative format.  

Purpose of the Study 

The purpose of this qualitative study was to examine occupational therapy 

educators' perceptions of their self-efficacy in teaching in a blended curriculum. 

Occupational therapists who were currently teaching in a blended curriculum for 1 year 

or more were invited to participate in the study. Individual interviews were held to gather 

participants’ insights and perceptions of their self-efficacy in teaching in a blended 

learning environment.  

Research Question 

The following research question was studied: 
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RQ: How do occupational therapy educators view their self-efficacy regarding 

teaching effectively in a blended curriculum? 

Conceptual Framework  

The self-efficacy theory by Bandura (1977) was used as the conceptual 

framework to guide this study. In 1977, Bandura stated that an individual's "expectations 

of perceived personal efficacy are derived from four principal sources of information: 

performance accomplishments, vicarious experience, verbal persuasion, and 

physiological states” (p. 191). Examining occupational therapists' perceptions who enter 

academia or teach in a blended environment regarding their performance 

accomplishments, vicarious experience, verbal persuasion, and physiological states 

provided insight into how to best support and nurture occupational therapy educators. 

The self-efficacy theory served as the lens to view occupational therapy educators' 

abilities based on personal constructs and beliefs regarding teaching in a blended/hybrid 

environment. Examining the perceptions of occupational therapy faculty's self-efficacy 

regarding their abilities to teach in a blended format informed the profession of 

occupational therapy on how to best prepare, support, and motivate occupational therapy 

educators to teach in a blended environment effectively.  

Nature of Study 

Within this study, I utilized a basic qualitative methodology to gain insight into 

occupational therapy educators' self-efficacy to teach in a blended curriculum. The intent 

of a basic qualitative approach was to bring awareness to perceptions regarding a 

phenomenon (Caelli et al., 2003). Patton (2015) stated the core question of a basic 
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qualitative approach is to discover “the practical consequences and useful applications of 

what we can learn about the issue or problem" (p. 99). The focus of this study was not to 

understand the lived experience of occupational therapy educators and their self-efficacy 

to teach in a blended curriculum but to gain insight and examine how self-efficacy was 

shaped and supported in order to teach in a blended curriculum.  

Bandura's self-efficacy theory (1977) provided the theoretical structure to identify 

and examine how faculty view their teaching capabilities in a blended environment. 

Individual semistructured interviews with ten occupational therapy educators currently 

teaching in a blended curriculum were conducted. Using qualitative analysis helped 

identify common themes and concepts regarding occupational therapy educators’ views 

about their capabilities and skills, enhancing their self-efficacy to teach in a blended 

environment.  

Definitions 

The following are operational definitions used in this study to avoid confusion 

and offer clarity to the study.  

Blended learning: is a combination of both synchronous and asynchronous 

learning that occurs online as well as portions of the learning occurring in a brick-and-

mortar setting (Christensen Institute, 2020). 

Occupational therapy: an allied health profession that uses occupations or 

meaningful activities in the recovery process of a person that may have an acquired 

injury, disability, and/or trauma (AOTA, 2020). 
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Occupational therapy educator: an occupational therapist who teaches in an 

occupational therapy educational program in higher education.  

Occupational therapy program: for the purposes of this study, the occupational 

therapy program refers to a graduate-level occupational therapy educational program.  

Self-efficacy: “beliefs in one’s capabilities to organize and execute the courses of 

action required to produce given attainments” (Bandura, 1997, p. 3).  

Teacher self-efficacy: "[a]measure of a person's self-efficacy in the specific 

context of teaching” (Corry & Stella, 2018, p. 2). 

Assumptions 

There were several assumptions regarding this study. The first assumption was 

that occupational therapy educators were willing to share their perspectives and 

experiences regarding teaching in a blended program. The second was that occupational 

therapy educators were honest about their perceptions of self-efficacy regarding teaching 

in a blended curriculum. Having honest and collective experiences shed light on self-

efficacy in how to promote it in occupational therapy educators. A final assumption was 

that occupational therapy educators had the time to engage in virtual interviews.  

Scope and Delimitations 

This study's scope centered around the phenomenon being studied and the review 

of the literature. The focus was on occupational therapy educators teaching in a blended 

curriculum and their self-efficacy teaching in this innovative format. A delimitation for 

this study included occupational therapy faculty who teach or have taught in a blended 

curriculum. A second delimitation was the context in which occupational therapy 
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educational programs with blended curricula are sponsored. Bandura (1977) discussed 

that a person's self-efficacy is influenced by the context in which they experience success 

or failure. Therefore, understanding how the context influenced self-efficacy in 

occupational therapy educators who teach in a blended curriculum was essential.  

Other delimitations included not having a required number of years as an 

occupational therapy faculty in academia. However, it was important to have various 

levels of experience to fully appreciate and understand the occupational therapy faculty's 

self-efficacy. For example, a novice occupational therapy educator and an experienced 

occupational therapy educator teaching in a blended program for several years have 

different perspectives regarding their self-efficacy. Last, virtual interviews were 

conducted to reduce location restrictions and address the current circumstances regarding 

COVID-19. In addition, virtual interviews made it easier for faculty to participate in the 

study. 

Limitations 

This study's limitations were recruiting enough occupational therapy faculty 

teaching in a blended curriculum. However, 10 participants volunteered to be in the 

study, and data saturation was noted after the fourth participant. In addition, findings by 

Guest et al. (2006) discussed that six to 12 interviews appear to meet saturation. 

Therefore, the number of participants for this study fell within this range. However, the 

sample size may limit the transferability of the study.   

Another limitation of the study was the setting in which the participants were 

recruited. The participants were recruited from four campuses across the university, 
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except for my home campus, to avoid conflicts of interest between the participants and 

myself. However, this may have limited participation of faculty who could have offered 

varying insights into teaching in a blended curriculum.  

To ensure the study's trustworthiness, various qualitative practices were used and 

applied to ensure that the data and data analysis was objective and reliable (Fusch et al., 

2018). To overcome bias in the study, I provided a thick description of the phenomenon, 

identified a clear interview protocol, and cross-referenced the interviewees' responses 

(Fusch et al., 2018; Roller & Lavrakas, 2018). Ensuring the saturation of the literature 

and cross-referencing the data with past results mitigated bias and increased the study's 

trustworthiness (Fusch et al., 2018). Another technique that was applied was member 

checking. Member checking is having the participants review their transcripts from the 

interview to ensure that the information provided was correct. The participants reviewed 

the transcripts to ensure that the information provided was accurate; this increased the 

overall trustworthiness of the study.  

Significance 

In 2018, the Accreditation Council for Occupational Therapy Education 

(ACOTE) revised the accreditation standards to meet the healthcare and educational 

environments' current demands. Of particular interest was the addition of a new standard 

that required occupational therapy programs to prepare students to work in the academic 

setting. The results from this study provided insight into how occupational therapy 

educators viewed their self-efficacy to teach in a blended curriculum and how 

occupational therapy clinicians can prepare for the academic environment. Having this 
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understanding may influence how occupational therapy programs can potentially design 

their curriculum to meet the demands of current educational trends, such as blended 

learning. Therefore, understanding how occupational therapists view their capacity to 

teach in a blended environment can positively impact the way students learn and apply 

concepts delivered in a blended format (Cocca et al., 2018; Corry & Stella, 2018; Yoo, 

2018). In addition, the study addressed the gap in the literature by providing faculty, 

university directors, and administrators with strategies to best support and foster 

occupational therapy educators' self-efficacy to teach in a blended environment.  

The results from this study have the potential to lead to a positive social change 

by providing guidance to administrators and directors on how to best prepare and support 

occupational therapy faculty to teach in a blended curriculum. In addition, the study's 

findings are significant because it has answered the call of AOTA's (2018) research 

agenda: to add to the body of knowledge regarding innovative pedagogies and their uses. 

Finally, this study is most important because of the meaningful social change brought 

about when students grow into competent entry-level occupational therapists. Having 

talented therapists that can make a difference in the clients they care for and make a 

difference within the communities they serve can be viewed as true social change. 

Summary  

In recent years, the number of occupational therapy programs incorporating 

blended learning in their curriculum has increased. Currently, there are approximately 

144 out of 460 accredited occupational therapy educational programs that have elements 

of blended learning within their curriculum (ACOTE, 2022).  It is imperative that 
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occupational therapy educators' perceptions regarding their self-efficacy to teach in such 

an innovative format is examined. The results from this study identified ways to support 

the fostering of self-efficacy in occupational therapy educators. Chapter 1 provided an 

overview of the problem, the purpose of the study, and discussed the gap in the literature 

regarding occupational therapy educators' self-efficacy teaching in a blended curriculum. 

Chapter 1 concluded with a discussion of the study's significance to the field of 

occupational therapy and the potential for social change.  

Chapter 2 will provide a review and synthesis of the current literature on 

occupational therapy faculty teaching in a blended learning environment and their self-

efficacy in teaching in this innovative format. Bandura's self-efficacy theory will be used 

as the conceptual framework for the study and the lens to view, examine, and understand 

occupational therapy faculty's self-efficacy when teaching in a blended curriculum.      



12 

 

Chapter 2: Literature Review 

In recent years, educational programs in occupational therapy have begun 

incorporating some aspects of their curriculum online (Belarmino & Bahle-Lampe, 

2019). Given this increase in online and blended learning, it was crucial to understand the 

educators' self-efficacy, particularly that of occupational therapy educators teaching in a 

blended curriculum (Cocca et al., 2018). Yoo (2016) discussed the importance for further 

research regarding educators and self-efficacy as it influences student performance. 

Currently, little is known regarding occupational therapy educators' self-efficacy to teach 

in a blended curriculum. Thus, this qualitative study aimed to examine the perceptions of 

occupational therapy educators' self-efficacy to teach in a blended curriculum.  

This chapter discusses the strategies used to locate the literature, including 

keywords and search engines. It then examines the conceptual framework that grounded 

the study and served as the lens to examine occupational therapy educators' self-efficacy 

to teach in a blended curriculum. This is followed by themes and concepts from the 

literature review regarding self-efficacy, blended learning, and occupational therapy 

educators. Finally, Chapter 2 concludes with a review of the gap in the literature 

regarding occupational therapy educators' self-efficacy to teach in a blended curriculum, 

along with a summary of significant findings within the literature.  

Literature Strategy Search 

The Walden library was utilized to locate the literature for this study. The 

following databases and search engines were used to locate literature that focused on self-

efficacy and teaching in a blended curriculum: CIHNAL, Google Scholar, ERIC, and 
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Education Source. The keywords used were occupational therapy, self-efficacy, teacher 

preparedness, faculty development, online learning, blended learning, and hybrid 

learning. Most of the literature was obtained from ERIC, Google Scholar, and Education 

Sources. It is important to note that when the keyword occupational therapy was used in 

combination with self-efficacy and blended learning, very little if any literature was 

generated. As a result, I had to broaden the search terms to include the terms teacher 

preparedness, faculty development, online learning, and hybrid learning. On the other 

hand, a total of 65 articles were generated. Forty-one articles focusing on self-efficacy 

and blended learning and 10 occupational therapy articles focusing on teaching and 

learning were reviewed for this study. Although two occupational therapy articles 

focused on adapting to the academic environment, these articles did not address self-

efficacy directly. Last, peer-reviewed journals were limited to a 5-year timeframe to 

obtain the most relevant evidence to explain the phenomenon being studied.  

Conceptual Framework 

 Bandura's self-efficacy theory was used to view and examine occupational 

therapy educators' self-efficacy regarding teaching in a blended curriculum (1977). 

Bandura's self-efficacy theory grounded the study by understanding the various concepts 

that shape self-efficacy. This increased understanding of the multiple concepts provided a 

more focused lens to examine occupational therapy educators' self-efficacy who teach in 

a blended curriculum.   

The theory of self-efficacy explains an individual's beliefs regarding their 

capabilities in performing activities or tasks. Individuals who have higher self-efficacy 
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tend to be more persistent and engage in opportunities regardless of the risks. Higher self-

efficacy in an individual usually results in positive and better outcomes when partaking in 

current or new tasks (Bandura, 1977). Bandura also claimed that self-efficacy is closely 

linked to external experiences and outcomes. If the person experiences success and is 

rewarded for their achievement, their self-efficacy will be greater. These positive 

experiences shape the individual and give the individual a greater sense of their 

capabilities and reinforce positive self-efficacy (Bandura, 1977). Bandura also discussed 

that an individual who experiences failure would usually attribute the failure to having 

low capabilities, resulting in decreased self-efficacy.  

Examining occupational therapy educators' self-efficacy as it relates to blended 

learning is imperative because occupational therapy educators do not receive formal 

training to be teachers. Yoo (2018) stated, "there is a need for the continued scholarly 

interest in teacher efficacy because it provides important information, which deals with 

teacher quality and sustainability" (p. 85). Occupational therapy educators' experiences 

were viewed through the self-efficacy theory to understand occupational therapy 

educators' experiences and ensure the quality and sustainability of teaching in a blended 

curriculum. This examination shed light on occupational therapy educators' self-efficacy 

and its impact on the teaching and learning process within a blended learning 

environment.  

Efficacy Expectation  

Teaching and learning do not occur in isolation, and as such, it was vital to 

understand the concepts which shape and influence a person's self-efficacy. Bandura 
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(1977) stated, "expectations of personal efficacy are based on four major sources of 

information: performance accomplishments, vicarious experience, verbal persuasion, and 

physiological states" (p. 195). These significant sources can impact and influence 

occupational therapy educators' self-efficacy. This study intended to gain insight into 

how occupational therapy educators’ performance accomplishments, vicarious 

experiences, verbal persuasion, and physiological states influence and shape their 

teaching self-efficacy. The knowledge gained from this study provides the occupational 

therapy educator the ability to identify how to best prepare to teach in a blended 

curriculum, thus gaining a greater sense of self-efficacy which may lead to a more 

significant impact on student learning outcomes. 

Studying these four sources of self-efficacy provided valuable insight into how an 

occupational therapy educator potentially constructs their self-efficacy to teach in a 

blended curriculum. Cooper et al. (2020) revealed that teachers who have higher teaching 

self-efficacy believe that they can make a difference in student learning and performance. 

Understanding how performance accomplishments, vicarious experience, verbal 

persuasion, and physiological states shape an educator’s self-efficacy can assist in 

developing experiences that can lead to gaining a greater sense of confidence and belief 

in one’s capabilities to teach in a blended learning environment.  

Performance Accomplishments  

To fully understand the theory of self-efficacy, one must look at the four sources 

that encompass self-efficacy. As an occupational therapy educator, performance 

accomplishments can become essential in building self-efficacy related to teaching in a 
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blended curriculum. Performance accomplishments are based on the individual’s ability 

to master experiences (Bandura, 1977). Having a sense of repeated success with tasks 

enhances the individual’s self-efficacy and gives the individual the ability to face new 

challenges. The greater the achievements, the higher the sense of self-efficacy and the 

greater the chances of taking new opportunities and challenges. Cabatan et al. (2020) 

discussed that part of being a successful occupational therapy educator was the ability to 

adapt and cope with the demands of the academic environment. The insight gained into 

an occupational therapy educator’s performance accomplishment regarding teaching in a 

blended environment provided valuable information on encouraging and fostering self-

efficacy.   

Providing opportunities in which an occupational therapy educator can participate 

in to improve and enhance their skills and capabilities to teach in a blended environment 

can lead to a greater sense of self-efficacy. Cooper et al. (2020) found that having pre-

service teachers create and teach an online module led to pre-service teachers having a 

higher sense of self-efficacy. Having pre-service teachers create and teach an online 

module is reflective of participant modeling. Participant modeling is creating a safe 

environment so the individual can experience success over a period of time without 

feeling inadequate about their capabilities and performance (Bandura, 1977). Providing 

opportunities for occupational therapy educators to engage in experiences that allow 

participant modeling with a focus on teaching in a blended format can foster and nurture 

self-efficacy. Just as an individual who experiences multiple successes has a greater sense 

of self-efficacy, it is essential to mention that experiencing failure over a period of time 
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can decrease someone’s overall self-efficacy. Experiencing failure without success might 

impact how an individual may approach future tasks and challenges, such as teaching in a 

blended environment. Providing opportunities like the one described by Cooper et al. 

(2020) can provide a positive experience for occupational therapy educators, resulting in 

greater self-efficacy regarding teaching in a blended environment.  

Occupational therapy educators are unique because they do not have a formal 

teaching background but have clinical knowledge that they bring into the educational 

arena (Lockhart-Keene & Potvin, 2018). Providing opportunities for occupational therapy 

educators to engage in participant modeling can lead to having a greater sense of 

performance accomplishments. Weston’s (2018) study revealed that participating in a 

clinical instructor program focused on pedagogy, instructional strategies, and preparing to 

be a clinical instructor-led to an enhanced sense of self-efficacy. Designing opportunities 

for occupational therapy educators to teach in a blended curriculum, such as the one 

described in Weston’s study, could foster and support an occupational therapy educator’s 

self-efficacy to teach in a blended environment.  

Vicarious Experience 

A second source that can influence an individual’s sense of self-efficacy is 

vicarious experience. Vicarious experience is having the opportunity to observe others 

performing a similar task. Observing others allows the individual to see how others 

persist and are successful with a task. It also gives the observer the ability to watch an 

individual overcome failure to complete a task or activity (Bandura, 1977). According to 

Dickerson (2016), modeling can be helpful when the individual has had little experience 
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and may lack confidence in their skills. For example, observing experienced educators 

teaching in a blended environment may benefit occupational therapy educators who are 

just transitioning to this innovative teaching style. Bandura argued that using models who 

are similar regarding the person and the situation is much more influential than those 

models who are different. For example, using models of similar background and 

experience would be beneficial when using this source of self-efficacy.  

Verbal Persuasion 

 Verbal persuasion can be described as feedback provided to individuals regarding 

their performance with a particular task. For example, occupational therapy educators can 

receive feedback from direct supervisors, colleagues, and the students they teach. Verbal 

persuasion enhances an individual’s self-efficacy regarding their performance with a 

particular task. Bandura (1977) argued that verbal persuasion alone is not enough to 

foment and sustain self-efficacy but can contribute to and influence a person’s view 

regarding their performance. It is essential to keep in mind that for verbal persuasion to 

be meaningful to the individual, the person providing the feedback must be seen as an 

expert.  

When is verbal persuasion influential on an individual’s self-efficacy? A study by 

Barton and Dexter (2020) revealed that verbal persuasion was valuable in the beginning 

stages of learning a new task. Occupational therapy educators who are new to blended 

learning may benefit from verbal persuasion early in their academic journey. Verbal 

persuasion can lay the foundation for building upon a sense of efficacy for teaching in a 

blended learning environment. It is important to emphasize that verbal persuasion is not 
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as influential a source of self-efficacy as is performance accomplishments and vicarious 

experiences (Bandura, 1997). Although verbal persuasion alone is not as significant as 

the other sources of self-efficacy, it is essential to emphasize that meaningful and 

constructive feedback can enhance an occupational therapy educator’s sense of efficacy 

for teaching in a blended learning environment. 

Emotional Arousal  

Emotional arousal can influence a person’s sense of efficacy and impact the 

person’s ability to persist and overcome challenges. Emotional arousal refers to how a 

person can manage, handle, and overcome challenges (Bandura, 1977). For example, an 

anxious or nervous individual teaching in a blended format may feel insecure and may 

not have the coping ability to persist and overcome feelings of insecurity. According to 

Morris et al. (2017), emotional arousal is the least studied of the four sources of self-

efficacy and could be challenging to understand its full impact on an individual’s self-

efficacy. Much of this is because emotional arousal is personal to the individual and may 

be perceived differently. In their study, Yada et al. (2019) noted that emotional arousal 

appeared not directly to have an impact on the individuals’ self-efficacy but “rather 

mediates self-efficacy through cognitive processes” (p. 21). Occupational therapy 

educators bring prior knowledge and experience regarding clinical expertise; it would be 

interesting to see how previous coping strategies (emotional arousal) may influence 

occupational educators’ self-efficacy to teach in a blended learning environment. 
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Self-Efficacy and Education 

Self-efficacy continues to be studied in the higher education arena because of the 

impact on student learning and achievement. However, most of the studies focus on 

students’ self-efficacy as opposed to the educators and their perceived self-efficacy to 

teach specifically in a blended learning environment. These studies are essential because 

they provide information regarding how students learn, perceive teaching, and shed light 

on students’ academic success (Gurley, 2018; Martini et al., 2019). Having this 

foundational knowledge about how students learn can provide the foundation for how to 

best support and facilitate an educator’s self-efficacy. Yoo (2018) encouraged further 

studies examining self-efficacy and teachers because teachers with higher self-efficacy 

have been closely linked to having students with greater academic outcomes and success. 

Jonker et al. (2018) discussed that an educator’s perceived self-efficacy could influence 

their ability to adapt and change, such as teaching in a blended curriculum. Examining an 

occupational therapy educator’s perceived self-efficacy and their capabilities to teach in a 

blended learning environment could inform how to best support these educators and how 

to enhance their self-efficacy further and make a positive impact on student learning 

outcomes.  

The following section is a review of the key factors associated with blended 

learning, self-efficacy, and occupational therapy educators. This literature review served 

as the backdrop and offered context to the continuing importance of studying self-

efficacy as it relates to teaching in a blended environment and its impact on occupational 

therapy educators' capabilities to teach in a blended curriculum.  
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Literature Review Related to Key Factors 

The following is a review of the literature pertaining to self-efficacy and higher 

education, occupational therapy education, and blended learning. As blended learning 

continues to grow within the higher education landscape, it becomes imperative to study 

occupational therapy educators’ self-efficacy as it pertains to teaching in a blended 

curriculum. Reviewing the current literature will inform this researcher on what has been 

studied regarding the phenomenon. In addition, having a thorough understanding of the 

existing literature will serve as the foundation to examine occupational therapy 

educators’ views on their self-beliefs, skills, and capabilities regarding their self-efficacy 

and teaching in a blended curriculum.  

The literature review is divided into three main areas. Blended learning in higher 

education, occupational therapy education, and blended learning and occupational 

therapy education. These main areas help organize the evidence from the literature and 

provide the backdrop needed to view the key factors related to examining the self-

efficacy of occupational therapy educators teaching in a blended curriculum. Examining 

the views of occupational therapy educators as it relates to their self-efficacy and 

teaching in a blended learning format can offer potential solutions on how to best foster 

and enhance their self-efficacy when teaching in a blended curriculum. 

Blended Learning in the Higher Education Landscape 

Blended learning continues to grow in the higher education sector each year. 

Advances in technology and its impact on education have influenced curriculum and 

course design. One such example is blended learning. According to Cooper et al. (2020), 
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“blended courses in higher education continue to increase along with the demands for 

them, and many researchers consider blended learning to be the emerging default course 

design” (p. 2). This statement could not be more accurate given the recent events with 

Covid-19 and its impact on education. Overnight, educators had to take their face-to-face 

lectures and design them for the online environment. These current events have placed 

blended learning at the forefront of delivering education. Blended learning “blends” the 

best of two worlds, that of face-to-face and online learning. This blend would require that 

educators be competent in using face-to-face teaching strategies and online learning 

strategies to make the student learning experience a success. This would also require the 

occupational therapy educator to be confident in their skills and have the self-efficacy to 

navigate these teaching methods. 

Teaching blended courses requires the instructor to have expertise in teaching 

face-to-face and be able to teach in the online environment. To be successful in the online 

environment, the instructor must be skilled at creating a community that encourages the 

learner to be actively engaged in the content and facilitate the learning process. Rose 

(2018) found that educators teaching online displayed five key attributes: they avoid a 

didactic approach, vary the use of pedagogy, facilitate learning, provide structure, and use 

productive failure as an opportunity for meaningful learning. Rose discussed that 

educators teaching online avoided the traditional lecture format but varied their 

pedagogy, such as using various technology tools to facilitate learning and productive 

failure, posing a problem, and asking the students to devise potential solutions. Teaching 
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online requires the educator to be flexible and open to new ways of teaching, facilitating, 

and presenting content. 

Because teaching face-to-face and online are different, it is important to gain an 

understanding of how an occupational therapy educator views their self-efficacy and 

capabilities when teaching in a blended curriculum. Corry and Stella (2018) argue that 

there are differences in teaching face-to-face versus online and strongly encourage further 

studies that focus on blended learning and an educator’s self-efficacy to teach in this 

innovative format. One such difference is that the instructor assumes various roles and 

pedological strategies when teaching in a blended learning environment (Diep et al., 

2017). Not only do educators have to build a sense of community when teaching the 

online portion of a blended course, but they must be competent in using various 

technologies and learning management systems. Examining the insights of occupational 

therapy educators regarding their capabilities and skills may inform how one constructs 

their self-efficacy to teach in a blended format successfully.  

Educators teaching in a blended format are not just facilitators of the content. 

They build a community where all students are active participants in the online portion of 

the course and the face-to-face portion. To accomplish this, educators use various 

pedagogies and technology tools to facilitate content and avoid the typical lecture 

method. Schaber and Candler (2020) stated, “new formats, such as hybrid learning 

designs, incorporate mastery of online content that prepare the student for active learning 

in classroom laboratories” (p. 50). Blended learning allows students to access video 

lectures and learning activities that prepare the students for hands-on learning activities 
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(Schaber & Candler, 2020). Occupational therapy educators require the ability to take the 

online content and infuse concepts into the face-to-face environment in which students 

are engaged in hands-on activities.  

This ability to blend these two types of delivery methods requires the 

occupational therapy educator to possess the skills and capabilities to use appropriate 

instructional strategies to facilitate student learning. It also requires that the occupational 

therapy educator be confident in their abilities to adapt to changes and persist when faced 

with new challenges in the educational setting. This study intended to gather the insights 

of occupational therapy educators related to their experiences teaching in a blended 

environment and how the four sources of self-efficacy influence teacher self-efficacy. 

Results from this study provided insight into identifying ways to support and enhance 

occupational therapy educators’ self-efficacy as it relates to teaching in a blended 

environment.  

Occupational Therapy Education 

Occupational therapy education has evolved over time. In the early days of the 

profession, no formal educational programs existed that trained an individual to become 

an occupational therapist (Mahoney, 2020). Instead, an individual became an 

occupational therapist while on the job (Schaber & Candler, 2020). Students who were 

trained to become occupational therapists were taught to use everyday occupations as a 

therapeutic modality to assist a patient in their recovery process. The occupational 

therapy student learned to become an occupational therapist through meaningful hands-

on learning experiences. 
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It was not until after World War I that we began to see formal educational 

programs in occupational therapy developed and formalized (Mahoney, 2020). The first 

formal educational program in occupational therapy was 12 months in length (Taft, 

2020). As time progressed, the occupational therapy profession aligned itself with the 

American Medical Association. The American Medical Association and American 

Occupational Therapy Association partnership provided the opportunity for occupational 

therapy to develop educational standards. These educational standards would eventually 

become accreditation standards. Presently, all new and existing occupational therapy 

programs must meet the accreditation standards set by the Accreditation Council for 

Occupational Therapy Education ([ACOTE], 2018) in order for the program to become 

and maintain accreditation requirements.  

At the core of occupational therapy education is the belief that one learns through 

doing (Schwartz, 1992; Townsend & Friedland, 2016, as cited in Mahoney, 2020). 

Providing meaningful hands-on learning experiences offer students the opportunity to 

think and clinically reason through real-world learning experiences critically. 

Occupational therapy students usually have this hands-on experience during the 

fieldwork component of their educational program, which is at the end of their didactic 

work (Schaber & Candler, 2020). Due to the demands of the healthcare environment, it is 

essential that students be exposed to authentic hands-on learning experiences throughout 

their educational journey. Blended learning can be the bridge or the conduit that allows 

students to spend more time engaged in hands-on learning labs that provide authentic 

experiences. 
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Through the years, occupational therapy has seen many changes in educational 

requirements because of the demands of the health care system and education itself, 

including higher education, which is continuously evolving. Advances in technology 

have impacted how we teach and deliver content to students. Giles and Janes (2020) 

stated, “educators must acknowledge that technology is a large component of students’ 

daily occupations and, therefore, consider how to integrate technology into the learning 

environment” (p. 191). Occupational therapy education is not immune to the changes 

occurring in higher education. Occupational therapy educators must be aware and attuned 

to the trends in higher education and their impact on the profession. To be effective 

instructors, occupational therapy educators must understand both pedagogical and 

andragogical principles. Gathering insight into an occupational therapy educator’s self-

efficacy in teaching in a blended learning environment is essential to understanding the 

teaching and learning process.    

Blended Learning and Occupational Therapy Education 

As blended learning continues to grow in the higher education sector, 

occupational therapy programs are embracing online and blended formats for content 

delivery. Occupational therapy educators have been using online and blended formats 

consistently since the mid-1990s, with the first online occupational therapy course dating 

back to 1980 (Belarmino & Bahle-Lampe, 2019). Additionally, Gee et al. (2017) reported 

that more occupational therapy programs are shifting towards incorporating more online 

or blended courses within their curriculum. As we continue to see a shift in how content 

is delivered in occupational therapy programs, it is imperative to examine the views of 
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occupational therapy educators as it relates to their capabilities and self-efficacy to teach 

in a blended curriculum.  

As noted in the literature, educators who teach in a blended curriculum assume 

various roles and use various teaching strategies. The Belarmino and Bahle-Lampe 

(2019) study revealed that occupational therapy educators experienced a shift in how they 

taught online content versus face-to-face teaching. One such shift was assuming the role 

of a facilitator in delivering content versus providing direct instruction, such as in a 

traditional lecture. The shift from delivering a traditional lecture to assuming the role of 

facilitator requires the use of different pedagogical strategies such as selecting and using 

technology tools that will allow the occupational therapy educator to deliver information 

in a blended learning environment. Gee et al. (2017) emphasized the importance of 

occupational therapy educators having the knowledge to select and align the appropriate 

technology tools with the content being delivered. Examining the perceptions of 

occupational therapy educators regarding their capabilities as it pertains to teaching in a 

blended environment would provide insight into which of the four major sources of self-

efficacy influenced their teaching ability. This study would also provide insight into how 

to best support the occupational therapy educator's role as an academician.  

As previously discussed, occupational therapy educators do not have a formal 

teaching background, and as such occupational therapy educators acquire their teaching 

acumen during their academic appointment. In a scoping review, Cabatan et al. (2019) 

found that adaptability is a key factor that contributes to the success of an occupational 

therapy educator in the academic environment. Furthermore, one’s ability to adapt can be 
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associated with one’s ability to cope with new challenges. According to Bandura (1977), 

emotional arousal can influence one’s ability to manage stressful and challenging 

situations, which can potentially impact an individual’s self-efficacy. Occupational 

therapy educators who transition from the clinic to the academic setting expressed a lack 

of confidence and overall feelings of unpreparedness in the educational environment 

(Foy, 2017; Stoykov et al., 2017). Examining the perceptions of occupational therapy 

educators’ self-efficacy to teach in a blended curriculum may provide insight into the 

four sources of self-efficacy and how to foster these areas for a greater sense of efficacy. 

As mentioned previously, 10 occupational therapy articles focusing on teaching 

and learning were reviewed; however, the literature is limited regarding blended learning 

and self-efficacy among occupational therapy educators. The review of the literature 

speaks to occupational therapy educators’ lack of preparedness, self-confidence, 

difficulty managing various academic roles and responsibilities, and a lack of 

instructional methods for teaching (Belarmino & Bahle-Lampe, 2019; Cabatan et al. 

2019; and Gee et al., 2017). Occupational therapy educators, however, have found ways 

to adapt by becoming involved in opportunities within the academic environment that 

provide a sense of self-worth and fulfillment (Cabatan et al., 2020). This is similar to 

Bandura’s (1977) theory of self-efficacy, in which the person sees oneself having the 

capability and confidence in their abilities to overcome challenges. Studies focusing on 

occupational therapy educators’ self-efficacy, particularly the four sources of efficacy 

expectations and their influence on teaching in a blended learning environment, are 
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needed. Adding to the body of literature will provide further insight into how to best 

support occupational therapy educators teaching in a blended curriculum.  

Gap in the Literature 

There is a gap in the occupational therapy literature regarding occupational 

therapy educators' self-efficacy to teach within the academic environment, particularly in 

a blended curriculum. As higher education trends lean towards a blended learning format, 

occupational therapy education programs continue to infuse blended learning within their 

curriculum. Due to this increase in hybrid/blended learning delivery format in 

occupational therapy education, we must add to the body of knowledge by studying 

occupational therapy educators’ self-efficacy to teach in a blended learning environment. 

Identifying ways to foster and enhance the sources of self-efficacy can lead occupational 

therapy educators to have a greater sense of confidence in their capabilities to teach in a 

blended learning format. Still, it can also help the occupational therapy educator 

overcome barriers and challenges experienced within the educational setting.  

In 2018, ACOTE added standard B.6.6, which focuses on preparing occupational 

therapy students in the areas of teaching and instructional design in preparation for the 

academic setting (ACOTE®, 2018). Therefore, this study was timely as it added to the 

body of knowledge regarding occupational therapy education and narrowed the gap 

within the literature regarding occupational therapy educators’ self-efficacy and blended 

learning. In addition, this dissertation can inform how universities, administrators, and 

the professional organizations that oversee occupational therapy education can support 

clinicians transitioning into the academic setting. Most importantly, the results of this 
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study yielded potential strategies that can enhance the occupational therapy educators’ 

capabilities. Ultimately, this can lead to the individual having greater self-efficacy in 

teaching in innovative formats such as blended learning.  

Summary 

 As blended learning increases within the higher education landscape, it is vital 

that occupational therapy educators possess a sense of self-efficacy to teach within this 

challenging and innovative teaching style. Looking at the four sources of self-efficacy 

(Bandura, 1977) and the skills required to teach in a blended learning environment shed 

light on how universities, administrators, and supervisors can support the success of 

occupational therapy educators. In their review of the literature regarding self-efficacy 

and teaching, Morris et al. (2017) argued for the need to have studies that focus on 

isolating the four sources of self-efficacy and using research designs “that better 

contribute to the understandings of the sources” (p. 825). This study explained the four 

sources of self-efficacy and how it can be fostered, particularly with occupational therapy 

educators who teach in a blended curriculum.  

 Chapter 2 provided an in-depth discussion on self-efficacy and its importance to 

the educational arena with a unique lens on occupational therapy. A historical perspective 

and current trends in occupational therapy education provided the context needed to 

warrant the need for the study. Finally, chapter 3 will discuss the research methodology 

and essential elements to conduct the study. Concepts such as participant selection, 

recruitment procedures, instrumentation, and trustworthiness of the study are the focus of 

the discussion. 
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Chapter 3: Research Method 

 This basic qualitative study aimed to examine the perceptions of occupational 

therapy educators' self-efficacy to teach in a blended curriculum. Qualitative methods 

were used to examine occupational therapy educators' self-efficacy in order to understand 

how they view their abilities to teach effectively in a blended environment. Chapter 3 

discusses and describes the study's design and rationale, the researcher's role, and its 

methodology. The chapter concludes with a discussion regarding issues of 

trustworthiness and a summary of the chapter.  

Research Design and Rationale 

A basic qualitative research design was used to guide this dissertation. A basic 

qualitative design served as a guide in examining occupational therapy educators' 

perceived self-efficacy teaching in a blended curriculum. Using a basic qualitative 

approach, the following research question was examined: 

RQ: How do occupational therapy educators view their self-efficacy regarding 

teaching effectively in a blended curriculum?  

This study examined how occupational therapy educators describe their self-

efficacy when teaching in a blended curriculum. A basic qualitative approach was 

appropriate because the study intended to understand occupational therapy educators' 

views regarding self-efficacy and teaching in a blended curriculum. The intent of a basic 

qualitative approach is to bring awareness to perspectives regarding a phenomenon 

(Caelli et al., 2003). Patton (2015) stated the core question of a basic qualitative approach 

is "what are the practical consequences and useful applications of what we can learn 
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about the issue or problem" (p. 99). Identifying themes that shed light on fostering self-

efficacy to teach in a blended curriculum helped inform how to best support occupational 

therapy educators. Using a basic qualitative approach brought awareness to the 

phenomenon in a practical way that can be useful in everyday practice. 

A phenomenological approach was considered; however, the study's intent was 

not to understand the phenomena of self-efficacy and blended learning. Instead, the 

purpose of the study was to gather insight to potentially solve a problem or bring 

awareness to potential solutions regarding self-efficacy and teaching in a blended 

program (Patton, 2015). Narrative inquiry was not considered, as the intent of the study 

was not interpreting the personal narratives of the participants about the phenomena, but 

to identify potential practical solutions to a problem (Patton, 2015). A case study design 

was not considered due to the potential constraints of time and setting when examining 

the phenomena (Patton, 2015). Therefore, a basic qualitative approach allowed me to 

bring attention to the phenomenon and yielded solutions to best foster occupational 

therapy educators’ self-efficacy in teaching in a blended curriculum.    

Role of the Researcher 

A key distinction of a qualitative study is the researcher's involvement within the 

study's overall context. The researcher is intimately involved with the participants and the 

phenomenon being studied (Ravitch & Carl, 2016). My role in the study was as a 

researcher. The central responsibilities were to recruit, interview participants, analyze the 

data, and summarize the results. This study was conducted within the university where I 

am employed; however, we have several campuses across the nation. The plan was to 
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recruit participants from these other campuses to decrease personal bias. There are no 

personal relationships that impacted or influenced the study results. It is important to 

mention that I did not have any supervisory role over the faculty. However, professional 

associations across the campuses may have interfered with or affected the participants' 

partaking in the study.  

As a researcher, I must become aware of my own biases that I may have about 

self-efficacy and blended learning. Using reflexivity to explore the different aspects of 

my thinking decreased my bias and increased my objectivity regarding the phenomenon 

(Fusch et al., 2018). As a researcher, I was careful not to let my passion and perspectives 

overshadow others' abilities, values, and beliefs. With this in mind, a strategy that I 

implemented was the use of a peer debriefer. A peer debriefer is someone who 

objectively reviews, can help clarify, and bring objectivity to collecting the data, 

organizing data, and analyzing the data, thus ensuring the findings' credibility by 

decreasing bias (Spall, 1998). A second strategy that was implemented was member 

checking. Member checking refers to having participants check the transcript of their 

interviews. Having participants cross reference and verify their thoughts, ideas, and 

accurately capture their views decreased bias (Patton, 2015; Ravitch & Carl, 2016). 

Having the participants check their answers confirmed that their perceptions regarding 

the phenomenon were accurately captured. A final strategy that was applied to ensure that 

personal bias did not influence the study results was the use of field notes. Using field 

notes collected at the time of the interviews assisted in reconciling personal biases with 
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that of the participants’ views (Ravitch & Carl, 2016). Applying these strategies 

decreased biases and added to the study's credibility.    

Methodology 

The following section discusses the methodology used for the study. A detailed 

discussion regarding participation selection, description of the target population, 

sampling strategy, the development of the instrumentation used to collect data, data 

analysis, and issues of trustworthiness will be discussed.  

Participation Selection Logic 

This study used a basic qualitative design, and as such, the individuals who 

participated were occupational therapy educators who were currently teaching in a 

blended curriculum. These individuals provided first-hand experiences regarding their 

capabilities, skills, and confidence to teach in a blended curriculum. Examining the 

participants' experiences assisted in identifying ways to foster and enhance an 

occupational therapy educator’s self-efficacy when teaching in a blended curriculum. An 

in-depth description detailing the selection of the participants and sampling strategy are 

described in the following sections.       

Description of Target Population  

The participants included in this study were occupational therapy educators who 

teach in a blended curriculum. Participants were recent occupational therapy educators 

who transitioned from the clinic into academia and occupational therapy educators who 

have been teaching in academia for longer than a year in a blended curriculum. 

Participants who were excluded from the study were occupational therapy educators who 
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taught in a traditional face-to-face program or other healthcare educators. Participants 

were contacted and invited to participate in the study via email.  

The study was conducted at the university I am currently teaching. The university 

has several campuses across the country; the intent was to recruit faculty from those 

campuses to be part of the study. The university's occupational therapy program updated 

the curriculum and was designed as a blended learning curriculum approximately four 

years ago. Many of the faculty are new to higher education and academia, and seasoned 

faculty have a tremendous amount of teaching experience in a traditional face-to-face 

curriculum. Recruiting participants within this setting was ideal as the curriculum is fully 

blended. The faculty's range of expertise provided rich and robust data that gave insight 

into self-efficacy and teaching in a blended curriculum. Finally, recruiting faculty from 

other campuses decreased bias and potential conflicts of interest within the campus I 

worked in.  

Sampling Strategy 

Due to the study's basic qualitative design, a purposeful sampling strategy was 

used to recruit participants for this study. To reduce bias and ensure objectivity regarding 

the phenomenon (Patton, 2015). The sample size consisted of 10 occupational therapy 

educators who were currently teaching in a blended curriculum. The study aimed to have 

between 12 to 15 participants. However, only 10 participants volunteered. According to 

Mason (2010), the sample size of a study can be influenced by the type of qualitative 

approach selected. Patton (2015) stated, “there are no rules for sample size in qualitative 

inquiry; sample size depends on what you want to know, the purpose of the inquiry, and 
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what is at stake” (p. 311). A study by Cabatan et al. (2020) examined 11 occupational 

therapy educators’ perceptions on how they perceive and fulfill their academic roles and 

adapt to the greater educational context. This number reflects Guest et al.’s (2006) 

findings in which six to 12 interviews appear to meet saturation. The number of 

participants for this study fell within this range.   

Instrumentation 

Bandura's (1977) theory of self-efficacy provided the conceptual framework for 

this study. Four main constructs compose self-efficacy: performance accomplishments, 

vicarious experience, verbal persuasion, and emotional arousal (Bandura, 1977). Based 

on these constructs, an interview guide was developed to include interview questions to 

generate data reflecting how a person viewed their self-efficacy when teaching in a 

blended curriculum. Appendix A provides a detailed description of the interview 

protocol. The questions were designed to be open-ended with probing questions to clarify 

the main question and obtain further data (Patton, 2015; Rubin & Rubin, 2012). The 

interview questions aimed to gather a glimpse into how the person views their self-

efficacy and who or what has contributed to the person's self-efficacy regarding teaching 

in a blended curriculum. Having sound interview questions based on evidence 

strengthens the credibility of the data-gathering instrument (Patton, 2015). Developing 

interview questions that reflected the conceptual framework added to the validity and 

credibility of the study. 

Designing interview questions using a standardized open-ended interview 

approach was the best method to collect the data. Having specific pre-determined open-
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ended questions provided structure and helped keep the data organized. As a novice 

researcher, using standardized open-ended questions helped “compensate for variability 

in skills” (Patton, 2015, p. 440). Having structured open-ended questions that reflected 

the four main constructs of self-efficacy was the instrument of choice when collecting the 

data during the interviews. A second type of interview technique was considered to 

gather data were focus groups; however, one may miss the slight variations in the data 

using a focus group. Kruger (1994) stated, “the focus group is beneficial for identification 

of major themes but not so much for the micro-analysis of subtle differences” (as cited in 

Patton, 2015, p. 478). Because the study aimed to bring awareness regarding the 

phenomenon, considering the small nuances in experiences led to a greater understanding 

of self-efficacy related to occupational therapy educators who teach in a blended 

curriculum.  

A consideration that was contemplated was Covid-19 and its impact on focus 

groups. First, focus groups required all participants and moderators to be in the same 

space, which would jeopardize safety measures due to the number of participants. A 

second consideration for not using focus groups was that engaging and moderating a 

focus group via a teleconferencing platform would be challenging to manage and obtain 

data. Given these various considerations, the one-on-one semi-structured interview 

format was the best choice for the study. 

Interview Questions 

The interview questions were created to reflect the four major sources of efficacy 

expectations that leads to the formation of self-efficacy, as described by Bandura (1977). 
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Table 1 depicts the interview questions in accordance with the four major sources of 

efficacy expectations.  

Table 1 

 

Interview Questions Addressing Self-Efficacy Components 
 

Self-Efficacy 

Components 

Interview Questions 

Performance 

Accomplishments 

Tell me a little bit about how you came to teach in occupational therapy? 

• Were you a contributing faculty or adjunct faculty before 

teaching full-time? 

• Why were you motivated to teach occupational therapy? 

Tell me about your teaching experience? 

• How long have you been teaching? 

• Have you taught in a blended curriculum? 

• Have you taught face to face? 

• What type of classes have you taught? Lecture versus lab or both.  

What skills do you believe you possess that have helped you to teach 

within a blended learning environment? 

• Did you do anything to prepare? If so, what kinds of things did 

you do to prepare? For example, did you shadow someone? 

Can you tell me about any barriers that you may have experienced teaching 

in a blended environment? 

• Can you give examples of some barriers?  

• How did you overcome these barriers? 

 

Vicarious Experience What factors do you feel have contributed to shaping your skills and 

capabilities to teach in a blended environment?  

• Have you observed others teach in a blended environment? 

• Have you observed others teaching face to face? 

• Does your university provide resources to support your 

development as an instructor who teaches in a blended 

curriculum?  

• Can you give examples of the types of resources provided? 

Verbal Persuasion  Can you tell me how effective receiving verbal feedback on your 

performance has or has not shaped your self-efficacy?  

• Student feedback  

• Supervisor feedback 

 

Emotional Arousal Have you ever felt inadequate or not prepared to teach in a blended 

environment? 

• Can you describe or give examples of how you coped when you 

felt inadequate or not prepared?  

• How did you overcome these feelings of inadequacy or 

unpreparedness? 
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The questions were crafted to obtain information from the participants regarding 

each of the main sources of efficacy expectations. The intent was to use the interview 

questions and gather data that provided insight into which of the four main sources led to 

a greater sense of self-efficacy or if all areas contributed to having a greater sense of self-

efficacy. The data provided valuable insight to help foster and support self-efficacy in 

occupational therapy educators who teach in blended environments.   

Piloting the Interview Questions 

It is important to emphasize that the interview questions in Table 1 were reviewed 

by two peer reviewers who currently teach in a blended curriculum. These individuals 

provided valuable feedback regarding how the questions were formulated. For example, 

the language used in constructing the interview questions was simple and easy to 

understand. In addition, the reviewers provided recommendations, such as the addition of 

probing questions that could potentially enhance the participants' understanding of what 

is being asked and could give further insight into self-efficacy as it related to teaching in 

a blended learning curriculum. Piloting the questions and receiving feedback added to the 

validity of the interview questions.  

Procedures for Recruitment, Participation, and Data Collection 

Using a basic qualitative research design served as a guide when recruiting 

participants and when collecting data during the interview process. This section provides 

an in-depth description of how the participants were recruited and asked to participate in 

the study. In addition, a discussion on how the data was collected and managed during 
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the study was discussed, including any supplemental data collecting tools that may have 

been used for the study.  

Inviting Participants 

Participants were contacted through email and were formally invited to participate 

in virtual interviews using teleconferencing technology. Email invitations were sent to 

faculty to participate in the study. The email contained a brief description of the study, 

the time frame to complete the interviews, and how it would be conducted. If the 

participants accepted the invitation, an informed consent form was sent, including an 

outline of the procedures regarding confidentiality, how the data would be stored and 

used, and an opportunity to review the transcript was be offered to the participant. If the 

participant accepted the invitation, they were sent the informed consent outlining the 

scope of the study, including confidentiality and ethical procedures throughout the study.  

Due to the participants being from the same university I worked in, I needed to 

obtain approval from my Associate Dean, the Dean, and the university president. Having 

this approval in place was a precursor and an initial step to the IRB process for the 

university and Walden University.   

Data Collection 

Due to Covid-19 and participants being located across the country, engaging in 

virtual interviews was the best option to gather the data. Virtual interviews offered the 

ability to record the interview and then have access to the interview for review at a later 

time. Jacob and Furgerson (2012) recommend recording interviews so the researcher can 

focus on the interviewee and what they have to share versus taking in-depth notes during 
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the interview and appearing distracted. Conducting a virtual interview using a 

teleconference platform can provide a similar experience as an in-person interview. 

Rubin and Rubin (2012) discuss the importance of building rapport and trust, enhancing 

or hindering the participant's quality of information. The virtual interview allowed the 

researcher and the participant to build rapport and trust.  

For this study, email interviews were not used because obtaining information 

might take longer due to the exchange between the researcher and the participant (Meho, 

2006). Another reason for not choosing email as a data-gathering tool was that the 

researcher runs the risk that the participant might not understand the question, and there 

is a limited opportunity to explain or probe the individual (Meho, 2006). For these 

reasons, the best choice was virtual interviews via a teleconference format in which 

rapport was built, further probing was done, and having access to the interview recording 

was a great way to debrief and verify the data for accuracy.  

The participants were briefed regarding the process and how confidentiality 

would be maintained. As part of the process, the participants were informed that the 

interview would be recorded, transcribed, and kept secure. Participants were told that the 

transcript would be sent back to verify that what was said was reflected in the transcript. 

The participants had the opportunity to voice any concerns regarding the study and the 

procedures before starting the interview.  

The interviews were held via a video conferencing tool and lasted approximately 

60 minutes. The interviews were recorded, and the recordings were used for transcription 

purposes. The questions from the interview protocol located in Appendix A were asked to 
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the participants during the interview. During the interview, field notes were taken, and 

any questions that may arise or any non-verbal communication during the interview were 

noted. After the interview, participants and the researcher engaged in a debrief of the 

process. During the debrief, the participants will be reminded that the recording would be 

transcribed and sent back to them for verification. The participants also were encouraged 

to contact the researcher if any questions or concerns arose during the study. Finally, the 

participants were encouraged to meet a final time to review the findings of the study.  

Supplemental Data Collecting Tools 

 Along with interviews, field notes and journal notes were used when collecting 

and analyzing the data. In addition, field notes and journal notes helped identify any 

biases that I may have had about the phenomenon. Still, field notes helped clarify any 

feelings, thoughts, or non-verbal communication during the interview. Lastly, field notes 

and journal notes allowed me to question my beliefs and my role as the researcher in the 

overall scheme of the study design. Finally, field notes and journal notes facilitated 

objective reflexivity, thus strengthening the study's trustworthiness.   

Data Analysis 

The research design or approach chosen for this study was a basic qualitative 

approach. A content analysis approach was used to analyze the data gathered from the 

interviews. According to Patton (2015), content analysis is used to analyze "text" to 

identify concepts or themes from the data (p. 541). Using a content analysis approach, I 

compared the participants' data and extrapolated similar patterns and concepts that led to 

themes regarding self-efficacy and teaching in a blended curriculum (Saldaña, 2016). The 
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study aimed to uncover any findings that generated new ideas or confirmed what has 

been studied in the past. The use of deductive and inductive analysis ensured that the data 

analyzed was supported by past studies and served as the basis for new concepts or 

explanations (Patton, 2015). Using these various analytical approaches facilitated the 

analysis of the data and ensured that the data was reliable and objective.   

 The data analysis plan included transcribing the audio from the interviews and 

using Dedoose (2018), a software to organize data and assist with identifying first and 

second cycle coding, categories, and eventually themes. Once the transcriptions were 

completed, applying the coding process described by Saldaña (2016) to arrive at themes 

regarding the phenomenon were applied. During this process, a content analysis approach 

was used to delve deeper into the data by cross-referencing and analyzing the 

participants' answers (Patton, 2015). Using this approach facilitated extrapolating and 

integrating the themes identified to conceptualize a new idea, provide insight into the 

phenomenon leading to potential solutions, and add to the body of evidence within the 

occupational therapy literature (Rubin & Rubin, 2012). Having a data analysis plan saved 

time and allowed the researcher to be more efficient at managing and analyzing the data.  

Issues of Trustworthiness 

One of the biggest criticisms of qualitative research is trustworthiness. In part 

because the researcher analyzes the data and generates new meaning from the 

experiences of others. Researchers using a qualitative approach bring their ideas and 

beliefs about the world in general and the phenomenon being studied. As such, they could 

bring these biases when analyzing the data (Patton, 2015). However, to mitigate issues of 
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trustworthiness, researchers engage in various practices. These practices are reflexivity 

throughout the research study, establishing credibility, transferability, dependability, and 

confirmability (Patton, 2015; Ravitch & Carl, 2016). Using these constructs ensured the 

credibility and validity of the study and its findings.  

Reflexivity 

Ravitch and Carl (2016) define reflexivity as “a systematic assessment of your 

identity, positionality, and subjectivities (p. 15). Engaging in reflexivity allows the 

researcher to be mindful of their beliefs so as not to mar the study and ultimately not 

influence the study results through biases. Field notes and journal notes were used by the 

researcher to maintain objectivity and engage in ongoing reflexivity by questioning one’s 

point of view regarding the phenomenon being studied.  

Credibility 

Credibility is essential to qualitative studies. A qualitative researcher uses several 

strategies to ensure the credibility of a study. For example, explaining and clearly 

describing the phenomenon using past literature and evidence is essential to establishing 

the credibility of the study (Patton, 2015). Other strategies used were member check-ins, 

a peer-debriefer, and providing and obtaining informed consent were essential factors in 

strengthening the study's credibility (Patton, 2015; Spall, 1998). Using these strategies 

decreased the researcher’s bias and provided an objective lens to view the phenomenon.  

Transferability and Dependability  

Providing a thick description of the phenomena and the context of the 

phenomenon were essential for the study's transferability. Thick descriptions allow other 
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researchers, stakeholders, participants, and leaders to use the information and possibly the 

results within their settings to improve efficiency (Patton, 2015). The researcher 

described the participants, how they were recruited, and a clear description of the data 

collection tool was provided.  

 Clearly defining and describing the research design and the methodology that 

was used added to the study's dependability because it provided a basis for the study to be 

replicated in the future. It is also essential to acknowledge any limitations or difficulties 

experienced in the study. This provided a basis for further research and improvements if a 

researcher were to embark on a similar study (Ravitch & Carl, 2016). Keeping in mind 

the importance of dependability added to the overall trustworthiness of the study.    

Confirmability  

Lastly, confirmability adds to a study's trustworthiness because it ensures that the 

findings reflect the participants’ experiences (Toma, 2011). To reflect the participants’ 

views and ideas, charts were used to visually display the participants’ answers. Using a 

chart also added to the research data's transparency, ensuring the participants’ 

experiences take center stage and not the researcher’s biases. Using these strategies and 

techniques confirmed the trustworthiness of the study.  

To ensure the study's trustworthiness, various strategies were applied to ensure 

that the data and data analysis were objective and reliable (Fusch et al., 2018). To 

overcome bias in the study, it was essential to provide a thick description of the 

phenomenon, identify a clear interview protocol, and cross-reference the interviewees' 

responses (Fusch et al., 2018; Roller & Lavrakas, 2018). Ensuring the saturation of the 
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literature and cross-referencing the data with past results also mitigated bias and 

increased the study's trustworthiness (Fusch et al., 2018). Applying these strategies 

ensured the overall trustworthiness of the study.  

Ethical Procedures 

Ethics in research are important to maintain as they can validate and add to the 

trustworthiness of the research study. Ravitch and Carl (2016) discuss ethics in gathering, 

analyzing, and interpreting data and how the subjects of a study are treated throughout 

the entirety of the study. Once the IRB from Walden University approved my study 

(approval #01-31-22-060222), ethical considerations were taken into account when 

recruiting participants, collecting the data, storing the data, and disseminating the results. 

The following strategies were used throughout the study and were explained to the 

participants. These strategies included using a filing system that does not include 

personal identity or personal identification information when organizing, analyzing, and 

sharing information. Securing the data in a secure filing system and maintaining the 

person’s identity anonymous ensured the participant’s identity was secured.  

Finally, because participants were from the university I work at, occupational 

therapy faculty from the other four campuses were invited to participate. Inviting 

participants from other campuses decreased the likelihood of conflicts of interest or any 

personal interests which may influence the overall study’s results.     

Summary 

Chapter 3 outlined the research plan for the study. This plan included an in-depth 

discussion regarding crucial elements of a qualitative study. In addition, an in-depth 
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analysis regarding the research methodology, the development of the interview 

instrument, and how the data was gathered and analyzed was discussed. Chapter 4 will 

discuss the demographics and the setting and provide evidence of trustworthiness 

throughout the study. Finally, Chapter 4 will conclude with a report of the results and a 

final summary.  
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Chapter 4: Results 

 The purpose of this qualitative study was to examine the perceptions of 

occupational therapy educators' self-efficacy in teaching in a blended curriculum. The 

study focused on answering the following research question: How do occupational 

therapy educators view their self-efficacy regarding teaching effectively in a blended 

curriculum? Chapter 4 begins with a description of the setting and the participants' 

demographic information as the backdrop to the study. Next, the chapter focuses on a 

discussion regarding the data collection process and the data analysis used in the study to 

identify codes, categories, and themes. Finally, Chapter 4 concludes with a discussion on 

the evidence of trustworthiness, results, and a chapter summary.  

Setting 

Participants for this study were recruited from a higher education institution 

whose occupational therapy curriculum is delivered in a fully blended format. The 

curriculum consists of a combination of courses being fully online and blended. The 

university has multiple campuses across the United States, and the curriculum is the same 

across all the campuses. Participants who volunteered in the study were predominately 

from four campuses. Campus A was opened in 2007 and is situated on the West Coast. 

Campus B was opened in 2019 and is the newest of all the campuses. Campus C opened 

in 2016 and is located on the East Coast. Finally, campus D opened in 2012 and is in the 

central part of the United States.  

An unusual condition to note that may have influenced the results of the study 

was the shutdown of the university during the pandemic. Due to the pandemic, the 
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university campus was shut down for all of 2020. Many faculty had to adjust to the 

demands of solely teaching online, and many voiced concerns and frustrations regarding 

teaching the subject matter effectively and computer fatigue. In early 2021, the university 

began a transitional period in which students and faculty would attend class during 

designated times throughout the year; however, much of the teaching was still occurring 

virtually. Finally, in the Fall of 2021, the university fully reopened to all students and 

faculty. These multiple changes and unique circumstances could have impacted and 

influenced the perceptions and experiences of the faculty regarding teaching in a blended 

curriculum and, ultimately, influenced the study results.  

Demographics 

A total of 10 participants volunteered to participate in the study. Table 2 is a 

visual representation of the participants’ demographic information. Table 2 depicts the 

participants’ level of experience as an occupational therapist and educator. Five 

participants had clinical doctorates in occupational therapy, and three participants had 

PhDs. Two participants had master’s degrees in occupational therapy. Most of the 

participants had experience teaching in a traditional face-to-face program before teaching 

in a blended curriculum. Participants 6 and 10 had only taught in a blended program and 

had no prior teaching experience. Finally, the majority of the participants who 

volunteered for the study came from campus C.  
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Table 2 

 

Participant Demographics 

 

Data Collection 

Participants 

I had hoped to recruit 15 occupational therapy faculty to partake in the study. 

Eleven participants volunteered to be part of the study; however, one participant was 

unable to participate in the study due to scheduling conflicts. In total, 10 participants 

volunteered to be part of the study. As seen in Table 2, the participants had varied years 

Participant 

Code 

Campus Years 

as an 

OT 

Total 

Years 

Teaching 

Highest 

Level of 

Education 

Rank 

 

Years 

Teaching in 

a Face-to-

Face 

Curriculum 

Years 

Teaching in 

a Blended 

Curriculum 

Participant 

1 

A 20 

years 

8 years PhD 

 

Associate 

Professor 

 

7 years 4 months 

Participant 

2 

B 11 

years 

4 years PP-OTD Assistant 

Professor 

 

1 year 3 years 

Participant 

3 

A 33 

years 

13 years PhD Assistant 

Professor 

 

6 years 7 years 

Participant 

4 

C 31 

years 

14 years PP-OTD Assistant 

Professor 

 

10 years 4 years 

Participant 

5 

C 29 

years 

20 years PP-OTD Assistant 

Professor 

 

8 years 12 years 

Participant 

6 

C 

 

5 

years 

3 and ½ 

Years 

Master’s Instructor 0 years 3 and ½ 

years 

Participant 

7 

B 

 

11 

years 

5 Years PP-OTD Instructor 3 years 2 years 

Participant 
8 

D 31 
years 

23 years PhD Associate 
Professor 

 

21 years 2 years 

Participant 

9 

C 23 

years 

6 years PP-OTD Assistant 

Professor 

 

3 Years 3 years 

Participant 

10 

D 

 

13 

years 

5 years Master’s Instructor 0 5 years 
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of experience in both clinical practice and teaching experience. Participants 4 and 5 had a 

master’s in education, and both had taught at the elementary level. Participant 4 was an 

occupational therapist who left the field, became an elementary teacher, and returned to 

the field of occupational therapy. Participant 5 was an elementary school teacher before 

becoming an occupational therapist. All participants began teaching in a traditional face-

to-face program except for Participants 6 and 10, whose only experience in teaching had 

been in a blended curriculum. Participant 6 was currently pursuing her clinical doctorate 

in occupational therapy with a concentration in education. Finally, at the time of this 

study, Participant 10, who had a master’s degree in occupational therapy, was exploring 

doctorate degrees.  

Data Collection Instrument 

The interview questions were developed using Bandura’s (1977) theory of self-

efficacy, current evidence on self-efficacy reviewed in the literature in Chapter 2, and the 

research question posed in this study. Eight open-ended questions and probing questions 

(see Table 1) were used to obtain data during individual interviews (Patton, 2015; Rubin 

& Rubin, 2012). The interview questions were used to gather a glimpse into how the 

person perceives their self-efficacy and who or what has contributed to enhancing their 

self-efficacy regarding teaching in a blended curriculum. 

Individual virtual interviews were conducted with each of the 10 participants. 

Zoom, a teleconferencing tool, was used for the interviews. Each interview lasted for 

approximately 45 to 60 minutes. The interviews were recorded with participant 

permission, and the recordings were used to transcribe the interviews. Once the 
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transcripts were completed, they were sent back to the participants to verify their 

accuracy.  

Variations in Data Collection 

A couple of variations occurred during data collection; as mentioned previously, 

only 10 participants completed the study. Eleven participants were expected to 

participate; however, due to scheduling conflicts, only 10 participants volunteered. 

Another variation that occurred was during member checking. Four participants 

responded by email confirming that their transcripts were reflected accurately and did not 

need revisions. However, the other four participants did not respond regarding the 

accuracy of the data. Participants 4 and 5 exchanged emails with this researcher to clarify 

the number of years teaching in occupational therapy versus their teaching experience at 

the elementary level. No other variations or unusual circumstances occurred during data 

collection.  

Data Analysis 

Analysis Overview 

As part of the analysis, Dedoose, a software management system, was used to 

organize data and assist in coding throughout this phase of the study. It is important to 

mention that there was no discrepant data that occurred during data analysis. Content 

analysis was used to analyze the data from transcripts, audio recordings, field notes, and 

memos generated from the participants’ interviews. As Patton (2015) described, content 

analysis is the ability to review the data to identify patterns or themes from the data. 

During the first coding cycle, I used an inductive analysis approach to identify codes, 
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patterns, and categories from the data. To help organize the data, I used descriptive and in 

vivo coding, as described by Saldaña (2016) to capture the essence of the data provided 

by the participants.  

As I moved into the second cycle of coding, I began to transition from using an 

inductive analytic lens to more of a deductive analytical lens (Patton, 2015). During this 

cycle, I used the self-efficacy theory as the lens to cross-reference and narrow down the 

codes by converging similar codes and patterns into categories reflective of the four 

constructs that comprise self-efficacy. “Splitting,” as described by Saldaña (2016), was 

used to analyze the data further and identify concepts reflective of the self-efficacy theory 

by Bandura (1977).  

After second cycle coding, a review of the data, referring to the self-efficacy 

theory, and a review of the literature, two broad categories, and five subcategories 

emerged. These two broad categories were internal and external factors that influence 

self-efficacy, and the subcategories were personal agency, barriers to teaching, university 

resources and supports, feedback, and emotional regulation. Finally, circling back to the 

theory of self-efficacy, the literature review, and the data, themes were derived from the 

five subcategories. The themes were:  

• Personal agency  

•  University resources support growth as an educator.  

•  Frustrations when teaching in a blended curriculum. 

•  Feedback from colleagues and students.  

First Cycle Coding 
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For the first cycle of coding, I used descriptive and in vivo coding methods to 

organize and identify any patterns from the data gathered. I used both coding methods to 

capture the essence of the participants' words and began to identify patterns and 

similarities among the data (Saldaña, 2016). Table 3 summarizes the codes that emerged 

during first cycle coding and the total number of responses for each code. The top codes 

identified during this coding cycle were feedback, skills and capabilities, barriers to 

teaching, professional development, prior teaching experience, coping strategies, 

mentorship, and I wanted to teach. Feedback, skills and capabilities, and Barriers to 

teaching emerged as the top three codes during the first coding cycle.  
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Table 3 

First Cycle Codes and Number of Responses 

First Cycle Codes Total 

Feedback 36 

Skills/Capabilities 35 

Barriers to Teaching 33 

Professional Development 28 

Prior Experience 28 

Coping Strategies 24 

Mentorship 22 

I wanted to Teach 16 

Problem Solving 16 

Solutions 16 

Limited Support 14 

Preparation 12 

Feelings of Failure/Inadequacy 11 

Team Teaching Support 11 

Technology 11 

Blended Learning Experience 6 

Scheduling 6 

Observing Others 6 

Began Doctorate Program 4 

Unusual Event: COVID 4 

Acclimating to University Culture 3 

Formal Education Experience 3 

 

Table 4 demonstrates the most salient codes with the supporting passages from 

the participants. During this coding phase, a noticeable pattern that arose from the data 

was the use of the words “flexible” and “organized” coded as skills and capabilities. For 

example, five participants mentioned that being “flexible” and “organized” made them 

feel that they were effective when teaching in a blended curriculum. In comparison, the 

other five participants mentioned: “communication,” “creativity,” and “lifelong learning” 

as skills and capabilities that have contributed to their success teaching in a blended 

curriculum.  
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Table 4 

 

Top First Cycle Codes and Participants’ Responses 

Interview Questions 

 

Participants’ Responses (P) First Cycle Codes 

Tell me a little bit about how you 

came to teach in occupational 

therapy? 

 

 

P4: “So, I started teaching in the public school system and then I wanted to take it to 

another level. So, since I was already in OT I said, oh, I know what it takes the 

pedagogy, what it takes to teach so why not try teaching something that always 

attracted you despite the, the age, or the topic was that just something that always 

caught my attention.” 

 

P6: “I love education number one and for me I think I've always envisioned working 

in a university setting.” 

 

P8: “I was going back for my advanced masters, I just realized that I enjoyed 

teaching and presenting delving into information finding out more about a topic.” 

I wanted to teach 

   

Tell me about your teaching 

experience? 

 

P1: “I've been teaching for about, about 10 years. I started just doing traditional face 

to face you know lectures and PowerPoints and that kind of stuff. I've only been 

doing this kind of like blended teaching for four or five months.” 

 

P7: “Yes, I was an adjunct professor for LR University, and that was a primary 

model lecture, regurgitate, repeat, like formal classroom, traditional.” 

 

Prior Experience 

What skills do you believe you 
possess that have helped you to teach 

within a blended learning 

environment? 

 

 
P2: “I think a couple of things I’m a very organized person. I am flexible. I’m an 

over communicator.” 

 

P4: “I would say some skills or characteristics would be that I'm flexible. I'm open to 

new ideas I mean I don't have a problem with being incorrect. I have a drive to I 

want to impart upon the next generation, generativity, I want to provide a legacy of 

some type to those OTS coming after me. 

 

Skills/ 
Capabilities 
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Interview Questions 

 

Participants’ Responses (P) First Cycle Codes 

Can you tell me about any barriers 

that you may have experienced 

teaching in a blended environment? 

 

P1: “I think, you know, just one of it is when there’s things that you think that 

they've (student) learned but they quite haven't you know, and you think oh this is 

online they should have learned that.” 

 

P6: “Okay, all of the things that I've done to be successful in a blended curriculum, 

have really negatively impacted with my own occupational balance. So, being 

accessible, 24/7 and being able to meet the students who are there and that means 

that I've had to sacrifice a lot of my own personal.” 

 

Barriers to Teaching 

What factors do you feel have 

contributed to shaping your skills and 

capabilities to teach in a blended 

environment? 

 

P2: “I kind of wish I would have received more mentorship, But I feel like for me. I 

learned best by just being thrown in the middle of the fire, just learning it. Anytime 

the university would offer a professional development thing, I was at every single 

one of those because I just didn't feel like I was very confident as a teacher and 

understanding of how I best support our students.” 

 

P3: “When I came on board full time as OT core faculty, and then it was going to be 

all my responsibility, and I was like I need to be educated. So, I took a PhD program 

of learning, instruction, and innovation.  

 

P8: “professional development sessions are offered weekly.” 

 

Professional 

Development 

 

Mentorship 

 

Can you tell me how effective 

receiving verbal feedback on your 

performance has or has not shaped 

your self-efficacy? 

 

P1: “I don't, I don't know if I've gotten that much feedback, I get a little bit more 

here. For me it's more kind of searching out you know, I'll think of ideas and like 

talk to people about it. I really do take those student evaluations serious, and I really 

try to get into them and understand like what it is.” 

 

P6: “when I get feedback from my supervisor. I feel like I’m a little kid, you know 

in a good way, like I get so proud. The feedback is more meaningful from someone 

who's highly regarded versus someone who might not be.” 

 

Feedback 

 

Have you ever felt inadequate or not 

prepared to teach in a blended 

environment? 

 

P2: “There's a lot of inadequate feelings a lot of discussions with my husband about 

hey, this isn't the right thing for me. I feel like a lot of it for me is well, first, 

probably venting to my husband, venting to him about things or issues that have 

I feel inadequate/ 

Coping Strategies 
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Interview Questions 

 

Participants’ Responses (P) First Cycle Codes 

happened, and my program director has always been very open and very 

encouraging.” 

 

P7: “I was part of a teaching group and having that feedback from peers that go you 

know sometimes that doesn’t work and that's okay. I think one of the most valuable 

things about being an OT is that you have to think on your feet, and you have to be 

able to pivot when you see something is not graded appropriately for your 

population.” 
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Second Cycle Coding 

As I moved into second cycle coding, I revisited Bandura’s (1977) four sources of 

efficacy expectations leading to a person’s perceived self-efficacy. As mentioned earlier, 

I used a deductive analysis approach in which I used the four sources of self-efficacy to 

narrow down the codes from the first cycle of coding. Using the sources of self-efficacy 

(performance accomplishments, vicarious experiences, verbal persuasion, and emotional 

arousal) as the theoretical lens, I used a “splitting” technique when reviewing the data 

and the first cycle codes. Saldaña (2016) described splitting as scrutinizing the data at a 

granular level. The data were split by extrapolating details reflective of the four sources 

of self-efficacy and comparing any similarities to the participants’ data (Bandura, 1977). I 

split the data to identify any granular details that directly reflected the four sources of 

self-efficacy. Still, I also used pattern coding to narrow the codes, confirm existing codes, 

and identify any new codes.  

Figure 1 illustrates the process taken to transition from first cycle coding to 

second cycle coding and depicts when inductive and deductive analyses were used 

throughout the coding process. Using a deductive analysis approach described by Patton 

(2015), I referred to the self-efficacy theory and the literature review when collapsing the 

data and narrowing down the codes during the second coding cycle.  
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Figure 1 

 

Transitioning from First to Second Cycle Coding 

 

During the second cycle of coding, the following new codes emerged as the 

participants’ responses were analyzed, split, and collapsed to arrive at the new codes: 

personal agency, university resources, and emotional regulation. Table 5 depicts the 

sources of self-efficacy as the overarching theory used to analyze the first cycle codes 

and the participants’ data through splitting. 
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Table 5 

 

Sources of Self-Efficacy and Second Cycle Coding 

Sources of Self-

Efficacy 

First Cycle Coding Second Cycle Coding 

Performance 

Accomplishments 
• I wanted to teach 

• Prior experience 

• Skills and 

Capabilities 

• Preparation 

• Began doctorate 

program 

• Blended learning 

experience 

• Formal Education 

 

Personal Agency 

• Prior Experience 

• Blended learning 

experience 

• I wanted to teach 

• Preparation  

• Skills and Capabilities 

• Began doctorate 

• Formal Education 

 

Vicarious Experience • Professional 

development  

• Limited support 

• Observing others 

• Mentorship 

• Technology 

University Resources 

• Professional 

Development 

• Technology 

Mentorship 

• Observing others 

• Limited support 

 

Verbal Persuasion 

 

 

• Feedback 

• Team teaching 

support 

Feedback 

• Team teaching support 

(peer feedback) 

• Student feedback  

• Supervisor feedback 

 

Emotional Arousal • Feelings of 

inadequacy and 

failure 

• Barriers to 

teaching 

• Coping strategies 

• Solutions 

• Problem-solving 

Emotional Regulation 

• Feelings of inadequacy 

and failure 

• Coping strategies  

Problem-solving 

• Solutions 

• Acclimating to 

university culture 

• Barriers to teaching 

• Scheduling  

• Unusual event: COVID 
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While analyzing the data during this cycle of coding, an interesting observation 

was made; most codes can be categorized into two broad categories: internal factors and 

external factors that may influence self-efficacy. The self-efficacy theory posits that an 

individual has a drive or agency to want to master tasks within their environment, and 

external factors can help or hinder one’s self-efficacy (Bandura, 1977). Arriving at these 

two broad categories was an essential step as it facilitated reviewing the data once again 

and collapsed the codes even further to arrive at these two broad categories and five 

subcategories.  

 Table 6 depicts the two broad categories of internal and external factors that may 

influence an individual’s self-efficacy as derived from the participants’ responses. 
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Table 6 

Two Broad Categories and Subcategories 

Sources of Self-Efficacy Internal Factors External Factors 

 Subcategories Subcategories 

Performance 

Accomplishments 

Personal Agency 

• Prior Experience 

• Blended learning 

experience 

• I wanted to teach 

• Preparation  

• Skills and 

Capabilities 

• Began doctorate 

• Formal Education 

Barriers to Teaching 

• Scheduling 

• Technology 

 

Vicarious Experiences  University Resources and 

Supports 

• Professional 

Development 

• Mentorship 

• Observing others 

• Limited support 

• Coping strategies  

• Solutions 

• Acclimating to 

university culture 

 

Verbal Persuasion  Feedback 

• Peer feedback 

• Student feedback  

• Supervisor feedback 

   

   

Emotional Arousal  Emotional Regulation 

• Feelings of 

inadequacy and 

failure 
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The five subcategories are personal agency, barriers to teaching, university resources and 

supports, feedback, and emotional regulation. These five subcategories were categorized 

as internal or external factors influencing an individual’s self-efficacy. This was done to 

organize the subcategories according to factors that reside within the individual 

 (internal factors) or external factors that may influence and shape an individual’s self-

efficacy.   

Themes 

According to Harding (2013), commonalities between the participants’ data and 

experience should be present to arrive at a theme. Data saturation was noted during the 

interviews and review of the transcripts after the fourth participant, meaning that patterns 

amongst the data were present. These patterns became more and more present throughout 

the first and second cycle analysis. The following four themes were the result of the data 

analysis: 

• Personal agency  

• University resources support growth as an educator 

• Feedback from colleagues and students 

• Frustrations teaching in a blended curriculum  

Figure 2 illustrates the themes according to the four sources of self-efficacy. The 

figure also demonstrates the interdependency between the sources of self-efficacy and 

how these components influence one another.  
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Figure 2 

 

Themes: A Reflection of the Sources of Self-Efficacy 

 

Evidence of Trustworthiness 

To mitigate issues of trustworthiness, I engaged in various practices. These 

practices were establishing credibility, transferability, dependability, and confirmability 

(Patton, 2015; Ravitch & Carl, 2016). Using these constructs ensured the validity and 

credibility of the study and its findings.  

Credibility 

Credibility is essential to qualitative studies. A qualitative researcher uses several 

strategies to ensure the credibility of a study. For example, explaining and clearly 

describing the phenomenon using past literature and evidence is essential to establishing 

the credibility of the study (Patton, 2015). During data analysis, I often referred to the 

literature review portion of my research. This helped maintain my focus on the research 
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question, and I used the literature to guide me when analyzing the data. I also referred to 

the self-efficacy theory as my lens to view the data throughout the analysis. Another 

strategy that I used was member checking. Member check-ins, a peer-debriefer, and 

cross-referencing the data with my memos and field notes provided an objective lens 

throughout the analysis.  

An essential component in maintaining credibility throughout this study was using 

a peer debriefer. This individual had extensive experience with qualitative methodologies 

and analysis. I would meet with my peer debriefer weekly to discuss the analysis process. 

This individual would question my perspective and reasoning during the analysis as well 

as how I arrived at the codes, categories, and finally themes. This process helped me 

explore my biases and keep an objective lens during data analysis.  

Transferability 

Providing a thick description of the phenomena and the context of the 

phenomenon is essential for the study's transferability. Thick descriptions allow other 

researchers, stakeholders, participants, and leaders to use the information and possibly the 

results within their settings to improve efficiency (Patton, 2015). I described the 

participants by obtaining essential demographics important to the study. For example, a 

demographic table was created to highlight essential aspects of the participants, such as 

number of years teaching, number of years as an occupational therapist, and instructor 

rank. I also described the campuses and their general location to provide the reader an 

idea of what part of the county the participants were recruited for this study. Lastly, I 

described how the interviews were conducted, how long they lasted, and used an 
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interview protocol to conduct the interviews (see Appendix A). Again, providing clear 

descriptions of the phenomenon, participants, setting, and data collection tools will 

improve the transferability of the study.  

Dependability 

To ensure the study's dependability, I provided a detailed description of the 

research design and the methodology that I used so that it can be replicated in future 

studies. I included member check-ins to allow the participants to review their transcripts 

and verify if what was captured accurately reflected what they said. I also recorded the 

interviews to refer and relisten to the participants and their responses during data 

analysis. During data collection and analysis, I kept both field notes and memos of any 

initial thoughts or ideas that I may have had to maintain objectivity through an unbiased 

lens during data analysis. Lastly, keeping field notes and memos, referring to the study's 

conceptual framework, and circling back to the literature allowed me to triangulate the 

data across these multiple sources.  

Confirmability 

Confirmability adds to a study's trustworthiness because it ensures that the 

findings reflect the participants’ experiences (Toma, 2011). To reflect the participants’ 

views and ideas, I used charts that visually displayed the participants’ answers. Charts 

were used to demonstrate the process of data analysis, adding to the data’s transparency. 

For example, a chart to depict the connection between the interview questions, the 

participants’ responses, and first cycle codes was used to visually display the data (see 

Table 4). Figures were also used to depict the types of analysis employed, and when in 
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the analysis they were used to analyze the data. For example, inductive analysis was used 

during first cycle coding and descriptive and in vivo approaches for coding the data (see 

Figure1). Figures were also used to display the themes in relation to the four sources of 

self-efficacy and depict the interdependency between the sources. Finally, making the 

data visible helped decrease the risk of bias while highlighting the participants’ 

experiences and responses throughout the study.  

Results 

The purpose of this study was to examine the perceptions of occupational therapy 

educators' self-efficacy in teaching in a blended curriculum. The study focused on 

answering the following research question: How do occupational therapy educators view 

their self-efficacy regarding teaching effectively in a blended curriculum? Four themes 

were derived from the data in an effort to answer the research question. The four themes 

were: (a) personal agency, (b) university resources support growth as an educator, (c) 

feedback from colleagues and students, and (d) frustrations teaching in a blended 

curriculum. Each of the themes is supported by including excerpts of the participants’ 

responses to highlight and bring awareness of the phenomenon in answering the research 

question. There were no discrepant cases or non-confirming data that would impact the 

results of the study.      

Personal Agency  

Many participants discussed that their personal agency allowed them to overcome 

barriers to teaching in a blended curriculum. Bandura (1997) defined agency as “acts 

done intentionally” (p. 3). A theme that arose from the data was that faculty relied on 
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their prior experiences to overcome barriers to teaching in a blended curriculum. Many 

participants used their prior teaching experience and subject matter knowledge to 

overcome their inexperience with blended learning. Seven of the participants discussed 

that their previous experience in traditional face to face teaching helped them when 

transitioning and teaching in a blended curriculum. Two of the participants had no prior 

teaching experience but referred to their experiences as an online student, which helped 

them transition to teaching in a blended curriculum. Participant 3 shared that she had no 

experience with blended learning and enrolled in a Ph.D. program in education to learn 

and effectively teach in a blended curriculum. Participant 1 described his prior 

experience: 

Wow, eight years, something like that. I started just doing traditional face 

to face you know lectures and PowerPoints and that kind of stuff. I don't 

know how it would be like if, you know, this is your first-time teaching in 

a blended curriculum. 

Similarly, Participant 8 shared her experience: 

I had taken some, some courses, and I took one with other faculty 

members that shown interest in this before, and tried to incorporate some 

strategies that were asynchronous, you know, so I felt like I had, you 

know, tiptoed around this, and kind of got my feet wet when I started here. 

Conversely, Participant 6 shared that she had no prior experience but that her experience 

as a student helped her teach in a blended curriculum: 
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I think, having been a student in a blended environment prepared me well, 

and I also think the professors that taught me. I used a lot of the same 

techniques that they used that I felt were helpful to me. 

Another aspect of personal agency that arose from the data was personal attributes 

of skills and capabilities. For example, five participants stated that being “flexible” and 

“organized” made them feel that they were effective when teaching in a blended 

curriculum. In comparison, the other five participants mentioned: “communication,” 

“creativity,” and “lifelong learning” as skills and capabilities that have contributed to 

their success teaching in a blended curriculum. In summary, personal agency helps 

overcome barriers to teaching in a blended curriculum. Participants discussed that their 

prior experience and knowledge, flexibility and organization, and desire to teach 

provided a sense of agency in overcoming barriers when teaching in a blended 

curriculum. 

University Resources Support Growth as an Educator 

The second theme from the data analysis was university resources and support. 

Mentorship was mentioned by eight of the participants that were interviewed for this 

study. These eight participants expressed wanting to have more time to engage in some 

formal mentorship relationships. The participants viewed mentorship as crucial support in 

bettering their effectiveness teaching in a blended curriculum. Participant 2 said this of 

mentorship “I kind of wish I would have received mentorship because I don’t think there 

would have been a big learning curve.” Participant 9 shared the following “I think we 

certainly need a formalized mentorship program,” Participant 4 described her experience 
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with mentorship as the following “There were no mentors when I started, I think I was a 

mentor to a mentee because I had the educational background, but I didn’t have a mentor 

and I didn’t observe anyone.” 

Regarding professional development, all 10 participants felt that professional 

development plays an integral aspect in building their confidence to teach in a blended 

curriculum. For example, Participant 5 described her experience with professional 

development as “having more trainings on technology, awareness maybe, you know, 

knowing about technology. This improved my lens to be more successful.” Participant 10 

said this about professional development: 

These hour-long classes, I find them helpful…my director had me do an 

AOTA course about transitioning from clinician to academics, but the 

stuff here that they provide it’s like specific to this curriculum and so I feel 

like that’s been helpful.  

Conversely, Participant 3 had a different experience from the other participants regarding 

professional development. This could be attributed to her longevity at the university, and 

she taught when the curriculum was a traditional face to face model. Participant 3 stated:  

I would have loved training, we lacked training opportunities at the 

time…I went and enrolled in a Ph.D. program, and I would use my 

professors to vet my information and guide me to make a more interactive, 

meaningful learning experience for the students. Now we have 

opportunities to observe and model teachers, we are starting to see 

mentorship with faculty, and we have training modules.  
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Of interest was the view participants had regarding technology. Some participants found 

it to be a barrier, while others found technology essential to teaching in a blended 

curriculum. For example, Participant 9 shared the following:  

I had used blackboard before as a student but not as faculty, but I really 

didn’t know the depth of it until I started to teach here in this blended 

curriculum. So that was a bit of a learning curve for me. 

Similarly, Participant 10 shared her experience with technology as:  

Just the technology part of it like when we came over to blackboard…I 

can’t reference back, or get documents or anything from any semester, and 

that has been a challenge for me, but I’m not the most tech-savvy person. 

Conversely, Participant 8 shared her experience with technology as follows: 

Now that we have professional development and we were offered weekly 

workshops, I would go out and learn how to use technology, I would 

listen, about Go React… and then have the students upload videos 

performing doing anatomy and manual muscle testing.  

Finally, all participants felt that professional development and suitable support sources 

were important to their growth and their ability to teach in a blended curriculum. Two 

main resources and supports were identified within this theme: mentorship and 

professional development. Participants felt that it was important that a formal mentorship 

program would have helped when teaching in a blended curriculum. Many participants 

expressed that mentorship would have been ideal when first starting to teach in a blended 

curriculum. Professional development was also discussed amongst the participants as an 
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important aspect of their development in teaching in a blended curriculum. Lastly, 

Participants expressed interest in sessions that taught them how to use technology such as 

the learning management system or educational tools such as GoReact to be better 

educators in a blended curriculum. 

Feedback from Colleagues and Students 

The third theme that arose from the data is that of feedback. According to the self-

efficacy theory, feedback is referred to as verbal persuasion (Bandura, 1977). Verbal 

persuasion enhances an individual’s self-efficacy regarding their performance with a 

particular task. All the participants discussed feedback and how it impacted their ability 

to teach in a blended curriculum. Nine participants mentioned receiving feedback from 

colleagues and students but not necessarily from their supervisor. Whereas Participant 6 

said she received feedback from not only her colleagues and students but also from her 

direct supervisor. Participant 6 described her experience with feedback as the following: 

So, I really like getting feedback, even when it’s negative. But once you 

get over the initial feeling it really energizes me to move forward and 

make some changes. When I get feedback from my supervisor, I feel like 

I’m a little kid, you know in a good way. I’ve always been able to feel like 

she gives it to you in a way that I find very helpful.  

Conversely, Participant 5 shared that the person providing feedback matters. She said:  

When I have been teaching 10 years longer than the person giving me 

feedback, it’s kind of funky to get that feedback. Like whoever gets 

assigned to you to review you sometimes, you know, I’ve been reviewed 
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by people who were getting their own wings and reviewed me they’re like 

that was good.  

Participant 7 described her experience with feedback from colleagues as: 

It’s always nice to hear if you have positive feedback. But negative 

feedback is welcomed. If I need to work on something, it helps me be 

more confident to know that my peers are the people I’m working 

with…That they do not have a problem with me but if there’s areas that I 

need improvement on as far as knowledge of content or class, I have to be 

confident that they will give me feedback. So, it’s helped me, positive or 

negative feel more comfortable in class.  

Participant 9 described here experience with student feedback as:  

When I received specific feedback, I really think about what that means, 

what is it that I did, and then I’ll change it. I’ll either remove it completely 

or I’ll try to see why is it that they [students] felt that way. Sometimes I 

will say in class, I got some feedback that this wasn’t good, you didn’t 

understand anything about this, I want to hear more about what was 

unclear and didn’t work. 

Participant 2 described her experience with feedback as an opportunity for growth. She 

says, “I’ve asked them [students] to give me feedback to see if it makes sense and what 

doesn’t make sense…I try to not take it to personally and really see it as an opportunity to 

grow.”  

Conversely, Participant 3 described her experience with student feedback as:  
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if I have to pick yes or no, my answer is no, and the reason why is the way 

the questions are designed for student feedback. It’s a venting session and 

it’s because they [students] didn’t get an A-plus. 

The results revealed that participants found that feedback from colleagues was 

valuable in enhancing their teaching. The participants expressed that the person providing 

the feedback should be someone they could trust and possess extensive experience 

teaching instead of a new faculty giving feedback. Lastly, Student feedback was often 

seen as an opportunity to self-reflect regarding the participants' ability to teach and how 

to improve upon the types of activities to engage students.  

Frustrations Teaching in a Blended Curriculum 

The final theme that emerged from the data was focused on frustrations teaching 

in a blended curriculum. Emotional arousal refers to how a person can manage, handle, 

and overcome challenges and can influence a person’s sense of efficacy and impact the 

person’s ability to persist and overcome challenges (Bandura, 1977). For example, an 

anxious or nervous individual teaching in a blended format may feel insecure and may 

not have the coping ability to persist and overcome feelings of insecurity. Participant 6 

describes her experience as “the time commitment is unbelievable like it is. I mean it’s 

not too uncommon to work 60 hours a week, that’s exhausting you know.” Similarly, 

Participant 4 stated, “also has to do with faculty not having enough time.” Participant 4 

also mentioned, “sometimes just technology not working properly can be frustrating.”  

Participant 5 described her experience as “I guess expectation of commitment and 

so if you’re not all in if you are not in meetings, and you’ve seen it with other people; 
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people get upset. It makes it difficult to individualize your own schedule.” Participant 3 

added “remember at one point people refused to go blended so we had very heated 

discussions.” Participant 10 described their feelings of frustration with “fluctuating class 

size and technology can be a challenge.”  

Finally, participants mentioned that being prepared, communicating with faculty, 

organization, flexibility, and seeking out help were ways of overcoming their feelings of 

frustration when teaching in a blended curriculum. Participants discussed that being 

prepared, relying on their skills such as flexibility and organization, and asking for 

assistance from colleagues were coping strategies to assist in overcoming feelings of 

frustration. 

Summary 

This study revolved around one central research question: How do occupational 

therapy educators view their self-efficacy regarding teaching effectively in a blended 

curriculum? The four sources of self-efficacy (Bandura, 1977) were used as the 

foundation to analyze the participants’ data to answer this question. As a result, four 

themes arose from the data that answered the research question: (a) personal agency, (b) 

university resources support growth as an educator, (c) feedback from colleagues and 

students, and (d) frustrations teaching in a blended curriculum. These themes will be 

interpreted further in Chapter 5.  

Chapter 5 begins with an introduction and a more profound discussion regarding 

the study's findings. Next, the study's limitations, recommendations, and implications are 
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discussed. Finally, Chapter 5 concludes with a discussion on social change and how this 

study can impact occupational therapy education.   
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Chapter 5: Discussion, Conclusions, and Recommendations 

This basic qualitative study aimed to examine the perceptions of occupational 

therapy educators' self-efficacy to teach in a blended curriculum. The literature speaks to 

occupational therapy educators’ lack of preparedness, self-confidence, difficulty 

managing various academic roles and responsibilities, and a lack of instructional methods 

for teaching (Belarmino & Bahle-Lampe, 2019; Cabatan et al. 2019; Gee et al., 2017). 

Therefore, the focus of this study was to gain insight and examine how self-efficacy can 

be enhanced and supported in order to teach in a blended curriculum. In addition, 

examining occupational therapy educators’ self-efficacy led to an understanding of how 

occupational therapy faculty viewed their ability to teach effectively in this innovative 

format. Because little is known regarding occupational therapy educators' self-efficacy to 

teach in a blended curriculum, individual interviews were conducted using semistructured 

open-ended questions to gain insight into occupational therapy educators’ self-efficacy.  

This study focused on answering the following research question: How do 

occupational therapy educators view their self-efficacy regarding teaching effectively in a 

blended curriculum? Four main themes emerged from the data. These themes were (a) 

personal agency, (b) university resources support growth as an educator, (c) feedback 

from colleagues and students, and (d) frustrations teaching in a blended curriculum. This 

study revealed that occupational therapists relied on their past experiences teaching in 

traditional face-to-face programs. They also relied on their clinical expertise to overcome 

barriers and feelings of frustration. This finding is similar to that of Gabatan et al.’s 

(2020) study in which occupational therapy educators found ways to adapt by becoming 
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involved in opportunities within the academic environment that provide a sense of self-

worth and fulfillment.  

The results also revealed that university resources and support enhanced the 

occupational therapy faculty's teaching ability through professional development 

sessions. In addition, the data showed that many of the participants thought that having a 

formal mentoring program would be beneficial in enhancing one’s self-efficacy to teach 

in a blended curriculum. Finally, the participants described feedback as a valued aspect of 

strengthening self-efficacy. However, the individual providing the feedback should be 

someone with extensive expertise and a trustworthy source.  

Interpretation of the Findings 

Analysis of the findings identified four main themes regarding how occupational 

therapy educators view their self-efficacy regarding teaching effectively in a blended 

curriculum. These themes were (a) personal agency, (b) university resources support 

growth as an educator, (c) feedback from colleagues and students, and last (d) frustrations 

teaching in a blended curriculum. The results of this study showed that the four sources 

of self-efficacy are interdependent and influence each other. In addition, the analysis of 

the data confirmed previous studies regarding self-efficacy.   

Personal Agency  

This theme focused on performance accomplishments as a main source of self-

efficacy. The results of this study confirmed past research studies in that occupational 

therapy faculty reported relying on past and current experiences as an educator and as a 

clinician in overcoming barriers and failures to effectively teach in a blended curriculum. 
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Bandura (1977) claimed that self-efficacy is closely linked to external experiences and 

outcomes. If the person experiences success and is rewarded for their achievement, their 

self-efficacy will be greater. These positive experiences shape the individual and give the 

individual a greater sense of their capabilities and reinforce positive self-efficacy. Also, 

participants discussed the importance of being prepared and relying on their knowledge 

of the content to overcoming barriers and being successful teaching in a blended 

curriculum. This finding is similar to that of Pearman et al. (2021) in which “self-

efficacious teachers are described as having a strong knowledge base in their content” (p. 

85). Participants felt confident in their abilities to teach in a blended curriculum by 

having a thorough understanding of the content they were teaching. Relying on prior 

knowledge regarding the content allowed the participants from this study to be effective 

teaching in a blended curriculum.    

Many of the participants attributed their ability to be flexible and organized to 

their success teaching in a blended curriculum. This finding is similar to that of Cabatan 

et al. (2019) in which adaptability is a key factor that contributes to the success of an 

occupational therapy educator in the academic environment. The participants felt that 

being organized and flexible afforded them the opportunity to address student needs by 

adapting their teaching and learning activities to enhance the student learning experience. 

The findings of this study confirm that of the Belarmino and Bahle-Lampe (2019) study 

which revealed that occupational therapy educators experienced a shift in how they 

taught online content versus face-to-face teaching. Having the ability to be flexible 
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allows the occupational therapy educator to shift from different teaching strategies to 

meet the needs of the students.  

University Resources Support Growth as an Educator 

The results from this study revealed that vicarious experience and verbal 

persuasion were important to enhancing the occupational therapy educators’ self-efficacy 

to teach in a blended curriculum. Mentorship and professional development were cited as 

important resources and support in influencing self-efficacy to teach effectively in a 

blended curriculum. Many of the participants discussed wanting a formal mentorship 

program in which they could shadow and learn from an experienced faculty member 

when they first starting teaching in a blended curriculum. This is similar to a study by 

Ismail et al. (2021) in which a mentoring program can enhance a mentee’s self-efficacy.  

The results from this study were also alike to that of the Dickerson (2016) study, in which 

modeling can be helpful when the individual has had little experience and may lack 

confidence in their skills.  

An important finding from this study was related to the characteristics a mentor 

should possess. The participants discussed that mentors should possess extensive 

experience and should be someone that is trustworthy. These results are similar to the 

arguments by Bandura (1977) that using models who are similar regarding the person and 

the situation is much more influential than those models who are different. It is important 

that when establishing a formal mentorship program that individuals who are selected as 

mentors possess characteristics which are valued by the mentee.  
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Regarding professional development, all of the participants mentioned it was a 

valuable resource that enhanced their effectiveness teaching in a blended curriculum. 

Participants discussed attending workshops regarding educational technology tools and 

how to use them in the learning environment and varying pedagogy strategies. These 

findings support those of Giles and Janes (2020) in which, “educators must acknowledge 

that technology is a large component of students’ daily occupations and, therefore, 

consider how to integrate technology into the learning environment” (p. 191). The 

participants of this study found that professional development not only helped them 

become more knowledgeable regarding technology, but they also learned about various 

pedagogies to facilitate teaching in a blended learning environment. Martin et al. (2019) 

recommended creating professional development programs that address the needs of 

faculty teaching online such as course design. Having professional development 

programs with an emphasis on blended learning would support the needs of occupational 

therapy faculty teaching in a blended curriculum. Participants in the study also mentioned 

wanting to have more hands-on opportunities during professional development sessions 

to assist in their learning. These results are similar to those by Weston (2018) in which 

participating in a clinical instructor program focused on pedagogy, instructional 

strategies, and preparing to be a clinical instructor-led to an enhanced sense of self-

efficacy.  

Feedback from Colleagues and Students 

According to Bandura (1977) verbal persuasion alone is not enough to foment and 

sustain self-efficacy but can contribute to and influence a person’s view regarding their 
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performance. The results from this study demonstrated that occupational therapy 

educators relied on the colleagues’ feedback as a way to brainstorm and problem solve 

issues that would arise when teaching in a blended curriculum. Feedback from colleagues 

can be viewed as a catalyst for self-reflection allowing the individual to appraise their 

teaching abilities resulting in modification and adaptation to their teaching. Unlike the 

Barton and Dexter (2020) study in which verbal persuasion was valuable in the beginning 

stages of learning a new task, the results from this study demonstrated the most 

participants benefited from ongoing feedback even after they felt comfortable teaching in 

a blended environment. Perhaps this can be attributed to the participants wanting to 

brainstorm about learning activities versus needing verbal feedback regarding their 

teaching performance. Regardless, participants felt that feedback from colleagues was 

valuable when teaching in a blended curriculum. However, the results from this study 

also revealed that the individual providing the feedback should be someone with 

extensive expertise and a trustworthy source. This is similar to Bandura’s (1977) research 

in which the person providing feedback is regarded as an expert.  

Finally, feedback from students also prompted self-reflection which resulted in 

modifications to their teaching. Although, feedback from students was not always held in 

high regard most participants mentioned that feedback from students allowed them to 

reflect on their communication style, the choice of learning activities, and exploring 

various pedagogical strategies. Figure 3 illustrates the process of self-reflection 

influencing self-efficacy to teach in a blended curriculum.  
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Figure 3 

 

Self-Reflection Leading to Enhanced Self-Efficacy 

 
 

 

Frustrations Teaching in a Blended Curriculum  

Emotional arousal can influence a person’s sense of efficacy and impact the 

person’s ability to persist and overcome challenges. Emotional arousal refers to how a 

person can manage, handle, and overcome challenges (Bandura, 1977). The results from 

this study revealed that many of the participants experienced frustration when teaching in 

a blended curriculum. Time commitment and scheduling caused the most frustration 

amongst the participants when teaching in a blended learning curriculum. In addition, 

technology not working properly was another source of frustration for the participants. 

The results of this study did not reveal if feelings of frustration impacted the participants’ 

self-efficacy. This aligns with Yada et al. (2019) who noted that emotional arousal 

appeared not directly to have an impact on the individuals’ self-efficacy but “rather 

mediates self-efficacy through cognitive processes” (p. 21). This supports the participants 

responses in which they discussed using strategies such as being prepared, 
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communicating with faculty, organization, flexibility, and seeking out help as ways of 

overcoming their feelings of frustration when teaching in a blended curriculum.  

The themes from this study demonstrated an interdependence between 

performance accomplishments, vicarious experience, verbal persuasion, and emotional 

arousal. This interdependence allows the individual to refine their teaching abilities to be 

effective when teaching in a blended curriculum. One cannot forget the external factors 

that may support or limit self-efficacy. The results of this study demonstrated that 

professional development and mentorship are important resources and support in the 

higher education environment and should be thoughtfully planned in order to support the 

faculty. Although verbal persuasion is not as influential as performance accomplishments 

and vicarious experience, it appears from the results of this study that it can serve as a 

catalyst for self-reflection that leads to modifying and adapting one’s teaching style. This 

ability to self-reflect and make changes leads to an enhanced self-efficacy when teaching 

in a blended curriculum.   

Limitations of the Study 

The limitations of this study were recruiting enough occupational therapy faculty 

teaching in a blended curriculum. However, 10 participants volunteered to be in the 

study, and data saturation was noted after the fourth participant. In addition, findings by 

Guest et al. (2006) discussed that six to 12 interviews appear to meet saturation. 

Therefore, the number of participants for this study fell within this range. However, the 

sample size may limit the transferability of the study.   



86 

 

Another limitation of the study was the setting in which the participants were 

recruited. The participants were recruited from four campuses across the university, 

except for my home campus, to avoid conflicts of interest between the participants and 

myself. However, this may have limited participation of faculty who could have offered 

varying insights into teaching in a blended curriculum.  

Recommendations 

The results of this study are promising. However, further research on verbal 

persuasion is recommended to explore its impact as a catalyst for self-reflection and its 

influence on self-efficacy. In particular, feedback from supervisors and how it can impact 

a person’s perceived self-efficacy in teaching in a blended curriculum would be of 

interest. Second, further research focusing on vicarious experience and its impact on self-

efficacy would be beneficial. For example, participants from this study mentioned that it 

is essential that the person providing feedback should be someone they could trust and 

have extensive expertise. Studying the characteristics of those who are exemplars and 

who can serve as models would extend the literature on this source of self-efficacy.  

A third recommendation would be to replicate this study with other universities 

that have an occupational therapy program with a blended curriculum that have unique 

characteristics. For example, universities that are private versus public and those that are 

for profit versus non-profit. It would be interesting to see if universities with these unique 

characteristics have varying levels of resources and support that may impact self-efficacy 

of occupational therapy faculty. In addition, examining student outcomes regarding the 

pass rates on the national occupational therapy certification exam would further the 
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literature on teacher self-efficacy and best practices on how to support occupational 

therapy educators teaching in a blended curriculum.  

Fourth, further research into the different types of professional development 

opportunities to enhance and support a person’s self-efficacy is warranted. For example, 

studying the effects of a formalized certification program in online and blended learning 

and their impact on self-efficacy compared to in-house professional development 

provided by universities would shed light on how to best structure professional 

development programs. Finally, this study used a basic qualitative design to gain insight 

into occupational therapy educators' perceived self-efficacy in teaching in a blended 

curriculum. Using a different methodology approach, such as mixed methods, could 

objectively measure self-efficacy complemented by personal experience and provide a 

more comprehensive understanding of how higher education institutions can enhance and 

support self-efficacy in faculty.  

Implications 

The following is a discussion on social change and its implications for 

occupational therapy education. Next, theoretical implications are discussed as it pertains 

to the study, and lastly, practice recommendations are addressed.   

Social Change 

Social change is not just a vision; it makes a difference in the community and 

society by applying knowledge. Callahan et al. (2012) stated, “advocacy for an issue 

often takes the form of education that aims to bring about a new understanding and 

awareness” (p. 5). Providing evidence that supports positive social change is the catalyst 
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needed to make meaningful change in today’s society locally and globally. Walden 

University (2019) defines social change as the “deliberate process of creating and 

applying ideas, strategies, and actions to promote the worth, dignity, and development of 

individuals, communities, organizations, institutions, cultures, and societies… that results 

in the improvement of human and social conditions” (p. 18). Therefore, social change can 

be as small as making a difference in one person’s life or making a difference in many 

people across the globe. 

How does this study answer the call for social change? First, this study can 

facilitate positive social change by informing administrators and leadership on how to 

best support faculty whose experience may not necessarily include teaching in a blended 

curriculum. In addition, universities can support faculty teaching in this innovative 

curriculum by providing a structured professional development program focusing on 

pedagogy, andragogy, learning management systems, and educational technology tools. 

A comparison study by Helms-Lorenz et al. (2018) revealed that educators who received 

professional development had a higher teacher efficacy in using educational strategies 

versus those who did not receive professional development. This result supports the 

findings of this study in which the participants all agreed that professional development 

helped enhance their teaching abilities in a blended curriculum. Having a robust 

professional development program that meets the needs of faculty will enhance and 

strengthen the faculty’s self-efficacy resulting in higher student learning outcomes (Yoo, 

2016).  
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Second, the results of this study revealed that having a strong mentorship program 

for faculty as they transition to teaching in a blended curriculum is beneficial to one’s 

self-efficacy. Ismail et al. (2021) stated that “mentors' capabilities to apply comfortable 

communication and offer sufficient support formal and/or informal mentoring activities 

may strongly invoke mentees’ self-efficacy” (p. 93). The results from the Ismail et al. 

(2021) study support the findings of this study. Lastly, this study can lead to a positive 

social change by informing administrators, directors, professional organizations, and 

faculty on best practices to prepare and support occupational therapy faculty to teach in a 

blended curriculum.  

Theoretical Implications 

The results of this study affirmed prior and current findings regarding the 

theoretical constructs of the self-efficacy theory (Bandura, 1977). In addition, the results 

revealed that performance accomplishment is a foundational building block for self-

efficacy. For example, many of the participants described that they relied on prior 

experience in teaching and as a clinician to overcome barriers to teaching in a blended 

curriculum. However, based on the study results, vicarious experience, verbal persuasion, 

and emotional arousal assisted the individual in further refining the ability to accomplish 

a task. For example, many participants mentioned at times feeling frustrated teaching in a 

blended curriculum; however, these feelings of frustration led them to reflect on their 

prior experience and use new teaching strategies they had learned from attending 

professional development sessions.  
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Regarding vicarious experience and verbal persuasion, the study’s results 

confirmed that having models or exemplars to observe or receive guidance would be 

beneficial. In addition, the study results revealed that verbal persuasion from peers was 

valuable; however, some participants mentioned that the peer had to be someone with 

extensive experience and someone they viewed as trustworthy. Conversely, feedback 

from students was seen as valuable but not held in the same esteem as feedback from 

their peers. However, the results showed that student feedback was a catalyst for self-

reflection and a change agent for improving learning activities, enhancing their teaching 

ability in a blended curriculum.  

Practice Recommendations  

The study's findings are significant because it adds to the body of knowledge in 

the occupational therapy literature. But, most importantly, this study is critical because of 

its implications for social change. Providing the appropriate resources and support can 

enhance an occupational therapy educator's perceived self-efficacy. For example, 

providing a structured professional development program that focuses on pedagogy, 

andragogy, and technology use would be beneficial to an instructor who is teaching in a 

blended curriculum.  In addition, providing a formal mentorship program that includes 

peer observation and modeling on how to facilitate a blended course would benefit 

occupational therapy educators and their perceived self-efficacy.  

Conclusions 

The American Occupational Therapy Association (AOTA, 2018) published the 

Occupational Therapy Education Research Agenda document. This agenda urged the 
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occupational therapy profession to add to the body of literature regarding pedagogies, 

learning theories, innovative instructional methods, and faculty development resources to 

ensure the quality and future of occupational therapy education. The results from this 

study provide insight into how occupational therapy educators view their self-efficacy to 

teach in a blended curriculum. In addition, the study results revealed that professional 

development and formal mentorship are essential elements in enhancing and supporting 

occupational therapy educators’ self-efficacy in teaching in a blended curriculum. 

Finally, results of this study have the potential to influence administrators, supervisors, 

and directors regarding curriculum design and support for faculty in meeting the demands 

of current educational trends, such as blended learning. 
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Appendix A: Interview Protocol  

Interview Script: 
 

Hello, my name is Inti Marazita, and I am a Ph.D. student at Walden University. Thank you for 

volunteering your time and allowing me to know more about you and your teaching 

experience with blended learning. I want to begin by saying that anything you share with me 

today will be kept confidential. The interview will be recorded and transcribed, and I will send it 

back to you to confirm that what you shared with me is accurate.   

 

Do you have any questions before we begin? Wonderful.  

 

1. Tell me a little bit about how you teach in occupational therapy? 

• Were you a contributing faculty or adjunct faculty before teaching full-

time? 

• Why were you motivated to teach occupational therapy? 

 

2. Tell me about your teaching experience? 

• How long have you been teaching? 

• Have you always taught in a blended curriculum? 

• Have you taught face to face? 

• What type of classes have you taught? Lecture versus lab or both? 

 

3. What skills do you believe you possess that have helped you to teach within a 

blended learning environment? 

• Did you do anything to prepare? If so, what kinds of things did you do to 

prepare? For example, did you shadow someone? 

 

4. Can you tell me about any barriers that you may have experienced teaching in a 

blended learning environment? 

• Can you give examples of some barriers? 

• How did you overcome these barriers? 

 

5. What factors do you feel have contributed to shaping your skills and capabilities 

to teaching in a blended environment? 

• Have you observed others teach in a blended environment? 

• Have you observed others teaching face to face? 

• Does your university provide resources to support your development as an 

instructor who teaches in a blended curriculum? 

• Can you give examples of the types of resources provided? 

 

6. Can you tell me how effective receiving verbal feedback on your performance has 

or has not shaped your self-efficacy? 

• Student feedback 
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• Supervisor feedback 

 

7. Have you ever felt inadequate or not prepared to teach in a blended environment? 

• Can you describe or give examples of when you felt inadequate or not 

prepared?  

• How did you overcome these feelings of inadequacy or unpreparedness? 

 

8. Is there anything else about your personal experience with blended learning and 

your teaching capabilities or skills in this delivery format that you would like to 

share? 

 

 

Closing Remarks: 

 

Thank you so much for participating in this study and thank you for taking the time to 

speak with me today. As I mentioned earlier today, I will be transcribing the interview, 

and I will email the transcript to you so you can review it and make sure that it reflects 

what you said. 

 

Peer Debrief Plan: 

 

A peer debriefer will be identified to assist this researcher in cross-referencing the data to 

ensure that the data's interpretation and analysis are objective and bias-free. This 

individual will also probe the data further and present views that might not have been 

identified or thought about when the study began.   
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