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General Introduction

The SmitheHughes Act that originally introduced voecational
agriculture in 1917 contains the statement "that the controlling
purpose of such education shall be to fit for useful employnents
that such education shall be of less than college grade and be
Wtommmadmmfmnmuofm
who have entered upon or who are prepering to enter upon the work
of the farm or of the farm home,* This provides the basis for
acceptance by many teachers of voecational agriculture that teaching
adults is part of their jobs.

In Tennessee, interest has increased greatly in recent years
but no study has been made to determine either the practices used in
carrying out this part of the progrem or in establishing practices
to be used,

Statement of the Problem
It was the purpose of this study to determine what practices are

followed by Temnessee teachers of vocaticnal agriculture in plamming,
conducting and evaluating educational progrems for adult farmers in
Tennessee and to evaluate those practices in light of eriteria selected
by the investigator from writings on the subject, discussion with people
intimately acquainted with the work and his own judgement.



Importance of the Study

Since the study determined the practices teachers of vocational
agriculture are presently using in their adult programs, it will
emphasige the situation to supervisors of agricultural education., It
also provides supervisors with a tool for improving adult education in
vocational agriculture in Tennessee. Teacher educators will find
material assistance in organizing courses in adult education both on
the graduate and undergraduate levels for those who are preparing to
teach vocational agriculture. Present teachers of vocational agri-
culture will be provided with a basis for setting up new adult programs
or improving existing ones. Teachers in other fields will be able to
use some of the same practices for organizing programs of adult educae
tion in their own field, Finally, the study has value to the investi-
gator in establishing a pattern for organizing future programs of adult
education in voecational agriculture.

Definition of Terms
Construct is defined as the product formed by putting the

constituent parts in their proper place and order, It was an attempt
to include all facets of adult farmer education,

The term adult class was interpreted to mean a class meeting
the minimum standards set up in the Tennessee program of work, It was
reported to the State Supervisor of Agricultural Education and he gave
credit for a completed adult class.

The adult education program includes all the adult classes taught
and is used synonymously with adult farmer classes or simply adult
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classes, It was used in referring both to the State program and the
program of a single cammunity,

Course of study is defined as the jobs the class will study
during the year listed as to the class meeting when they will be
studied.

Supervisors of vocational agriculture refer to all the people
in Temnessee whose duties include supervising teachers of vocational
agriculture, This includes the State supervisor, assistant State
supervisors and district supervisors.

Resource person is defined as one regarded as an expert in his
field who is invited to a class meeting but utiliszed in solving problems
of the members of the class rather than being permitted to make a gemeral
talk.

Agricultural education--vocational agriculture
Adult education programe-adult farmer classes
Course--class

Scope of the Study

In developing the situation, an attempt was made to obtain
information from all the teachers of vocational agriculture in
Tennessee who conducted adult farmer classes during the 195253 school
year. Only those adult classes reported to the State Supervisor of
Agricultural Education were considered in this study.



Analysis of the Study
The study may be analyzed into the following questions:
1., VWhat are the characteristics of the adult education

programs in vocational agriculture in Tennessee relative
to:

a, The teacher?
b. Organiging the class?
¢. Planning the course content?
d. Conducting the program?
e, Evaluating the program?
2, What should an adult education program be relative to
the areas mentioned in one above?
3. What changes are needed to bring about an improvement
in the present program?

Review of Related Literature

Phipps! encourages working through school administrators
and making meximum use of farmers either on an advisory council
or committee set up for the class being organized. These farmers
were to participate by enrolling the members, determining policies

and course content, He gives specific suggestions as to procedure,
size of class, and methods of teaching.

1teyd C. Phipps and Glemn C. Cook, or
Vocational ture (Danville, o
TS @ » 2), PPe 501%] 582‘618§ 667"730



Fkstram? urges teaching a limited mmber of men directly
concerned with the course of study in each adult class, use of an
advisory group composed of farmers, meximm use of commmnity teachw
ing facilities and on~farm supervision.

Hamlin? stresses maximum use of advisery councils and/or
committees and sets forth step by step procedure for organizing,
condueting and evaluating the program of adult education, He
encourages helping with all problems confronting rural adulis even
if not strictly agricultural,

Harmondsl develops the case for adult education and advances
the use of advisory groups but stresses the important role of the
teacher, His conception of a supervised farwming program is based
on that used with high school students. He urges that planning be
detailed and projected a mmber of years in advance.

Murrey and Biser® surveyed cne hundred twenty-seven teachers
who were regarded by their respective state supervisors as having
successful adult and/or young farmer classes. These teachers were
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scattered throughout the United States. The survey collected infore
mation as to how these teachers handled their adult classes and also
their opinions as to how some of the activities should be carried out.
In the latter part of the study, Murray and Biser include complete
descriptions of several of the classes.

Fleenor® included teachers from twenty states grouped around
Missouri with Missouri being located as the center of the group. He
studied characteristics of teachers who were teaching adults, how
classes were organized and members enrolled, methods of teaching and
supervision and general results of the classes.

McDougal! stresses importance of individual comtact by the
teacher of vocational agriculture but suggests maximum use of farmers
in organizing and teaching the adult classes, He believes in definite
organization and regular meetings year round but more frequent meete
ings during the slack season, He feels social needs should be cone
sidered and suggests refreshments after each meeting.

Kitts® lists some requirements for a successful adult class.
These are publieizing the adult program adequately, demoeratic plane
ning and organization, use of conference or discussion method of
teaching with a minimum of outside assistance, followeup with Onefarm

68, H, Fleenor, Adult Ed
(Topeka: Kansas State Printir

7 :
Henry L. McDougal, "Barmyard Philosophies,"
on Magagine 25.105: November 1952, " dgrlonturel

Starry W, Kitts, "o With Farmers," Agricultural Education
Magagine, 2li:66-8, Septenber 1951, g




The procedure followed was to make a review of recemnt litera-
ture devoted to the subject of adult education in vocational agriculiure.
From these readings and discussions with teachers and teacher educators,
the investigator set up a Construct showing his opinion of the character
istics necessary for & good program of adult education in vocational agrie
culture; Included in this Construct were many evaluative criteria that
became the basis for developing a survey form used in collecting data
from teachers of vocational agriculture.

A list of the teachers of vocational agriculture in Tennessee
who reported adult classes during the 1952+53 school year was obtained
from the office of the State Supervisor of Agricultural Education. The
decision was made to survey all who had completed adult classes during
the specified period of time.

The survey form was used in interviewing eleven teachers and
was mailed to the remaining one hundred fiftyeone teachers who taught
adults, Completed survey forms were returned by ninety-nine teachers.
These added to the eleven interviewed gave a total of one humdred ten to
include in the study. No follow-up cards were sent due to the high per-
centage of initial return.

A further treakdoin by district shows good eross sectional
coverage. Fortystwo swrvey forms were sent to BEast Tenmnessee with
thirty-one returned. In Middle Temnessee the numbers were seventy-nine
sent and forty-eight returned completed. Forty-one were sent to West



Termessee teachers and thirty-one were returned completed,

Several counties either had mo teacher reporting adult classes
or the teacher(s) did not respond to the survey form. Bast Temnessee
counties not represemted in the study are Bledsos, Blount, Campbell,
Cocke, Hamblen, Johnson, McMinn, Marion, Meigs, Polk, Roane, Sequatchie,
Unicoi, and Union, Middle Termessee counties not represented are
Bedford, Cannon, Cumberland, Franklin, Giles, Grundy, Hickman, Houston,
Humphreys, Lewis, Montgemery, Moore, Perry, Pickett, Smith, and Vam
Buren, Mmmmmmm,mm:,
Decatur, Fayette, Hardeman, Haywood, Lake, and Shelby.

1, Adult education in vocational agriculture in Tennessee needs
to be improved.

2+ Certain practices are known that if followed will increase
the effectiveness of an adult education program.

3+ The practices selected by the investigator form a valid
unit of comparisomn.

L. BEvidence collected from teachers is an accurate portrayal of
their activities relative to adult education.

Chapter I introduces the study and sets forth the procedure
followed in making it.
 Chapter II presents the Oonstruct developed by the investigator.
Chapter III presents the sitvation that exists in adult education
in Tennessee as determined through tabulating and swmarizing the data



collected from teachers of vocational agriculture.
Chapter IV compares the situation with the construct of what
should be to bring about a more effective program of adult education,
Chapter V summarizes the study, drews conclusions and makes

erwWmeaﬁmM@
for further study,



In this Construct, the investigator attempted to set forth the
best known practices in organiszing, conducting and evaluating progrems
of vocational agricultural education for advlt farmers, The ideas were
gleaned from many sources and adopted by the investigator., Some of these
sources were literature reviewed in Chapter I, other articles from The
and discussions with teachers of vocae
tional agriculture and teacher educators. The ideas presented have been
tried under varying circumstances and are assumed to be adapted to most
conditions, The Construct will be used as a unit of comparison in evalue
ating the adult education program in Temmessee and fram the resulting
differences, reconmendations for improvement will be made.

The Case for Adult Farmer Education

In most rurel school service areas, adult farmers greatly oute
number the high school students who plan to farm, These farmers are
important for meny reasons. Two of the more important of these are:
first, farmers help formulate community policies which influence the
mwmmwmmawmummm;
m,thvmnapuiumtoimmtu‘mthmew
putting the improved practices into immediate use, Past experience has
shoun that farmers will attend good courses and will use the practical




knowledge gained from the classes,

If we agree that education should be for those who need it, want
1$,anduunproﬁtbyit,nm1nehuhthiu1mm¢m.

The teacher of vocational agriculture also profits from working
with the adult group., Adult classes are good public relations that ine
form the people of what the teacher is doings He develops into a more
professionally competent and adaptable person through working with this
group, Accomplisiments with high school students are greater when they
are sure the teacher can deal with real problems and the attitude of
parents becomes more favorably inclined toward the program of vocational
agriculture,

Flanning the Adult Program

The adult farmer program should be planned by the teacher of voca-
tional agriculture and an advisory council or committee with the teacher
taking the leading role. Obtaining help in planning from such a commmity
group will increase interest in the program and insure developing one to
£it the commmity. The experiences of the group will largely determine
how mich of the burden will rest with the teacher,

School administrators should be invited to the planning sessions.
If they do not attend, they should still be consulted to gain their
approval and any usable suggestions they may have.

Individual classes should be planned by the teacher and a committee
from the proposed class prior to the firet meeting of the class, A dise
organized first meeting where prospective members receive nothing of
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gducational value may result in their faillure to attend later meetings.

What_Shonld be

The adult farmer program should be planned as a part of the total
vﬁe«timalagﬁculﬂmmmmdshonldomapnﬁoddnm. Dur-
ing this period of time, plans should be made to reach all of the farmers
in the camumity who are interested in sttending adult classes.

Systematic classwork and supervision must be plammed if desirable
changes are to be brought about in farming practices.

The mumber of classes to plan for is based on several factors.
Some of these are commmity farming needs, facilities and fimances availe
able, interest of farmers and available time of teacher(s)., Farmers may
have unrecognized needs and in this case it is the responsibility of the
teacher to lead them to recognize these needs.

Time and place of meetings must be planned for the convenience of
the farmers who will attend the class, If the service area is large,
better attendance will be obtained by meeting in small commmity centers.

Plans for collecting, tabulating and interpreting information cone
cerning the adult progrem should be set up before classes start, This
will include developing a set of standards to fit the commnity, These
Mmuummmmwmemm@w
Judgements of the advisory group.
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administrators will usually be all that is necessary to gain their
approval, If discussion does not gain the administrators' approval,
take them to visit a comunity with a successful adult education proe
gram, Here they will have the opportunity to observe a class in action
and talk with some of the farmers to get their viewpeint, If the
administrators are still skeptical that farmers in your commmity will
respond similarly to instruction, ask for the opportunity to proceed an
a trial basis,

After plans for the adult class have been worked out, they should
be submitted to both the superintendent and the prineipal for approval.

If you have an advisory council or are planning to organize ome
it should be used for the following:

1. Determining the agriculturel needs of the school commmnity,

2, BSetting up realistic goals or objectives,

3+ Flamning how many classes to offer and selecting tentative

sites for them.

Le Bvaluating the effectiveness of the adult program,

An advisory council will be helpful but is not necessary for
successful adult classes. |

Use an Advisory Comuittee

The advisory committee should be made up of three to five farmers
in the neighborhood where the class will be offered, This number is
large enough to insure adequate commnity representation while small
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enough to work together easily,

If an advisory council member lives in the commmity where the
class is to be taught, he should be included as a member of the advisory
committee, He has some experience in working in a group of this type
and uwbtilizing him helps bind the total vocational agriculture program
together,

Other conmittee members should be selected from interested and
capable farmers. Asking people in the commnity for nominations for the
committee is a safe method especially when the teacher is new in the
commnity. Consult superintendent, businessmen, principal of the elemen-
tary school, P. M. A, committeemen, county agent, and as many farmers as
time permits.

Duties of the advisory committee in organizing the class will be
setting up specific cbjectives for the class, selecting the course of
study, contacting and enrolling members, setting time and place of meete
ings, advising the teacher on methods of instruction and conmtent of
lesson and assisting in providing adequate facilities.

To be successful, an adult class must grow out of the needs of
farmers, Working with a committee of farmers will aid in meeting these

The advisory committee should decide temtatively what will be
offered. Members of the comittee should then contact other farmers and
get a definite comnmittment to attend. Membership cards will insure ene
rollment and encourage attendance. From these committments, the teacher
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of vocational agriculture can make plans for the hamdling of the class.

Additional interested members may be located through Fy F, A.
members, persamal contact by the teacher of vocational agriculture,
posters, letters and cards, telephone calls, announcements at elemene
tary schools and news articles released through press and radio,

After the farmers have been enrolled, the teacher of vocatiomal
agriculture should visit each class member to determine his needs rela-
tintothejobnﬁucms‘viumwa A well plammed survey form will
insure collection of information in a readily usable form. At a come
mittee meeting prior to the first class meeting, comittee members and
the teacher of vocational agriculture should arrive at a temtative
course outline based on the needs of class members as revealed by the
surveys.

The course outline should provide for comtimuity by being
organized on an enterprise basis or a cross-gectional unit of related
Jobs. An exception to this would be farm mechanics classes. Courses
orgenized on either of the above bases will provide thorough learning
in one area and prevent monotonous repetition of the same seasonal jobs
year after year,

At the first class meeling a chairman and secretary should be
elected by the group. Two members of the advisory committee are good
possibilities for the jobs. The teacher should present a summary of
his findings on the enterprise to be studied and tentative decisions
the committee has made, Class members may then discuss and accept these
plans or make new plams to better meet their farming needs, These
adnini strative matters should be disposed of as quickly as possible to



allow time for a lesson at the first meeting,

successful class, At this season farmers in Tennessee usually have a
mmmmmamm»wmm
willing to come to class. Habits of regular attendance can be established
during the period of least competition from farm work,

mmmwmmmdommrwmm
mummmdmmum. Adult farmers should not
hwwmlmumﬁwmmwmmm. The
M@MM&MWM“MW%M
mmmumumwmmt,wmm
to the farmers, mmmmmmwmmmwmmu
& meeting place for the adult class.

No definite mumber to enrcll has been determined, Adult classes
mtmmuwwmmmmmmmm
varied from less than ten to fifty or sixty, The mumber to enroll de-
MNWMM,MMWMMWMVIM
attention to be given.

MlmmeMmmnhmmomn. In
w-mmmummmmumw
mmmnmatwmmmmmmhm
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of every member, If the group falls much below ten it is difficult to
keep discussion going and not enough farmer experiences are considered.
In a class of thirty or more many individuals will not enter into the
discussion, By limiting active participation of some their interest
will be lost, The investigator feels that a minimm of ten and & maxie
mm of thirty enrolled is the desivable range in size for most effective
classes.,

Conducting the Adult Program

Who Should Teach?

The teacher of vocational agriculture should teach the classes if
possible. He is trained for skill in teaching in addition to his knowledge
of technieal agriculture so he should be the most capable person in the
community for the job, If time does not permit, he may use special
instructors under his direct supervision. These instructors should be:

1, Experienced in the area they are to teach.

2. Respected in the commnity.

3. Able to get alemg with people.

Le Able to learn.

5. Appreciative of the importance of agricultural education,

Scheduling a series of guest speakers and turning the period over
to them fails to make use of the capabilities of the teacher of vocational
agriculture., Since he did not do the teaching it is unlikely that he will
supervise effectively resulting in a low rate of adoption of improved
practices. Use of specialists should therefore be minimized. When used,
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they should be utilized in helping solve actual problems of the farmers
who are enrolled in the class rather than permitting them to make a
general talk,

Farmers themselves may teach classes, Usually they will be used
in short talks, as a member of & panel or in a demonstration.

Evening is the usual time for holding meetings of aduli classes.
Considerations that make this the most practical time are the teacher
is busy with high school students during the school day and farmers are
busy working on their farms.

Food processing and special events as {ield trips and tours are
of necessity held during the day. The afternoon is also a suitable time
for class meetings if the teacher and farmers have time available for
them. In most cases afternoons cannot be used due to time requirements
of other activities.

The method of classroom instruction that has proven most practical
is group discussion with the teacher serving as discussion and presenting
factual data to be considered in arriving at conslusions., For success in
teaching adults, the teacher mst follow democratic procedures with a
minimum of reading, frequent demonstrations and a wide usage of visual
aids,

Farm visits allow for a greater amount of individual instruction
and connect the school and the home farm, The mumber of improved
practices adopted is directly affected by the number of instructional



19
on«farm visits made by the teacher. Onefarm visits also make possible
the determining of other immediate problems and help in solving them,

In the classroom, whole group and small group instruction are
are the most practical with adult farmers while in shop and on the famm
visits small group or individual instruction can best be used.

Length of the Course

In Termessee, the minimum number of meetings for a reportable
adult elass is twelve. It is the opinion of the investigator that an
adult class should meet for a greater number of times. To maintain cone
tact with the farmers, the class should meet year round. Once 3 month
will provide the minimmm number of meetings mentioned previously. Farmers
have a slack season in late fall and early winter during which they have
already demonstrated they will attend and profit from more frequent meete
ings. The investigator is submitting that meeting once a week for two
or three months during the fall and early winter and monthly during the
remainder of the year is the most desirable course organization for adult
farmer classes. This system will provide eighteen to twenty-one meetings
during the year.

Classes should have a definite starting and closing time so farmers
can plan accordingly.

For classroom instruction the best length of meeting is one and
one-half to two hours. On some jobs interest may be maintained for longer
period, but it is best to interrupt before all interest is gome to improve
attendance at the next meeting. Where interest is high some may remain
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after the class meeting is officially ended to discuss the problem but
those who want to are free to go. If the job is completed before the
set closing time nothing can be gained by dragging it out so the meete
ing should be adjourned,

Field trips and tours will require more time if anything is to
be accomplished, They will usually be taken during the day and will
require a half-day or possibly & whole day. The group should decide
the amount of time to spend in this mamner,

Farm mechanics classes should be longer than classroom meetings,
Time is required in getting started on a2 job and in cleaning up and
putting the tools away at the end of the class period, Also members
are moving about rather than sitting in one position and, consequently,
will maintain interest for a longer period, Two to three hours scems
tobothebonleugthtorfmmhmiciehummm.

The SmitheHughes Act included the requirement that each student
have a supervised farming program for at least six months during the
year. The reasons for this requirement are to offer vocational agrie
culture only to those who are faming, deal with real problems by closely
relating class work to farming programs and to inform the teacher what
students are doing and the results they are getting so he is in a positon
to help them analyze and solve their problems.

WMMWMhMaWMW&d
the type carried out by high school students but if the teacher is to help
he must know what they arve doing, what results they are getting and what
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improved practices they plan to adopt, This adoption of improved
practices learned in class with supervision by the teacher when needed
becomes the supervised farming program of adult farmers enrolled in
classes., The teacher must assume responsibility for following up class-
work with onefarm supervision to get improved practices adopted.

Some characteristics of the supervisionm rendered by the teacher
are as follows: A minimum of three visits per enrolled farmer made as
the need arises, Individual instruction should be given on each visit.
Time and lemgth of visit should be adapted to suit the farmer and eriti-
cally busy times should be avoided unless the teacher has a real contrie-
bution to meke that camnot be taken care of at a later date, The teacher
should avoid spreading diseases from farm to farm. Finally, the teacher
should make a record of all visits including emough detail to make the
records useful later, The record should include a minimum of date, name

of farmer, purpose, and accomplishments.

In several cases cooperative organizations have been the outgrowth
of an adult class. Some points for consideration before starting a
cooperative are that a definite need exists and it should cooperate with
rather than compete with existing organizations. This will foster good
community relations and prevent blame for splitting the community from
being placed on the teacher of vocational agriculture.

Some advantages of a needed cooperative growing out of an adult
class are economic benefits that accrue to farmers, training in co-

operation that can be applied to other enterprises and the development



of group solidarity.

Awarding Certificates

Certificates should be awarded those farmers who attend a high
percentage of all class meetings. Ideally this should reflect the bene-
fit derived from the class but since the investigator has no suggestion
for accomplishing this he settles for attendance,

Reasons for awarding certificates are that farmers appreciate
recognition as shown by food production awards hung in conspicuous places;
1twmacmmmmmrwmmmmbfwemm
mtmuhemm;mwmmmsmﬁuammﬁn
fwmwim:dmcm;mdatunumufmm
the adult program giving it some needed publicity.

Recreation and refreshments have value especially in areas where
activities of this nature are limited. Care must be exercised to pree
mtintn!mdththamimoﬂantphnmotthoa&nlﬁpm.

Some values of these activities are that they help in soeial
adjustment, bring out leadership, create favorable attitude toward the
whole program and educate perticipants in the use of leisure.

The last meeting is a good time for a social and recreational meete
ing. Activities should be suited to the age group emrolled in the class
and should be well plamned. '

Belating to Other Programs
By interrelating the total voeational agricultural program the teacher
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will be able to accomplish more in the time he spends, and stimmlate
interest between groups which will result in better success in reache
ing overall commumity objectives,

Meeting at the same time and place as the class for women taught
by the home economics teacher facilitates transportation by making
travel to the center by husbands and wives possible, Also, joint meebe
ings can be easily arranged for common problems and socials,

Problems that cross commnity lines such as pest and disease con=
trol can only be solved by a coordinated effort with classes in adjoining
compunities.

Evaluating the Adult Program

In evaluating the adult program evaluators are interested in
measuring changes in the individual class members that result in improved
farming. Since changes in people are difficult to measure, the investi- ‘
gator advocates measuring the changes in farming practices until more
accurate evaluative criteria are developed. To measure changes in
practices, it is essential to kmow what practices farmers were following
at the start of the class and changes or plans for changing practices at

| the end of the class, If the class is orgenized on the enterprise basis

‘ an enterprise survey will provide information on practices used by

; farmers. Classes organigzed on other bases will require a series of job

‘ surveys or in the case of farm mechanics a check of the skills possessed
by each member of the class. These surveys will alsc be helpful in de-
termining what to teach, If anyone objects to data on his farming program

Ganih. o o Do Sl i L e S L St i
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being revealed it may be averaged in with data collected from other mem-
bers of the class and his privacy will be protected yet increase the
accuracy of appraisal of the effectiveness of the class.

The teacher of the class or the class secretary should keep a
record of intentions of each class member relative to 2ach job studied,
On supervisory visits the teacher will be able to assist the farmer with
practices he intends to adopt and determine what improved practices he
is using as a result of the instruction he has received, Time at the
last class meeting for the year can be wisely spent in summarizing
accomplishments for the year with the class, Maxisum attention should
be given to encouraging farmer contributions during the session.

If the teacher and committee are specific in setting up what the
class is to accomplish and a record is kept of improved practices adopted
by each farmer, then evaluation should be an orderly and rapid yet thorough
process.




CHAPTER III

SITUATION

General
In obtaining the status of adult education in vocational

agriculture in Tennessee eleven teachers or ten per cent were intere
viewed, and the survey form mailed to the reamining one hundred fiftye
one who taught adult classes during the 1952<53 school year,

Tabulation of the results as shown on the survey form show a
majority of teachers following one of the practices listed for each
question in only a few cases. On most of the questions the answers
were widely divided among the possible choices.

of adult classes taught. Some of those included were personal character-
istice as age, experience, and educational status. Others pertain to
high school workload both in mumber of periods and mumber of students
taught.,

According to data collected, relatiomships do exist, but the
investigator is not qualified to state if they are statistically signifie
cant. These relationships are brought out in the several succeeding
tables, It should be kept in mind that these tables make reference to
only those adult classes that were reported to the State Supervisor of
Agricultural Education. No attempt was made to obtain information about
those teachers who reported no adult classes for the school year 1952-53,
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In Table I it is seen that teachers of vocational agriculture
require some time in becoming established in teaching adult farmers,
It further shows that the largest number of classes was taught by
those teachers between the ages of thirtyeone and forty and that the
decrease in the average number of classes taught per year is marked
after age forty, It is also interesting to note that only one teacher
above fifty reported three adult classes completed during the 195253
school year,

Table II compares yeers of experience with the number of adult
classes taught, Again it is interesting to nolte the increase in number
of adult classes taught with years of experience in the range six to
fifteen years over those of five years experience or less, Also there
is & subsequent decrease in the average number of adult classes taught
with greater amounts of experience,

Years in the commmity has a direet influence on the average
number of adult classes taught as shoun in Table III, The average
number of classes taught by those teachers with sixteen to twenty-five
years in the commmity was still greater than those with five years or
less, Only one teacher who had been in the community three years or
less taught more than one adult class. After twenty-five years in the
community, the average nmumber of c¢lasses dropped off sharply.

It is shown in Table IV that teachers with their Master's degree
teach a larger average mumber of adult classes than do those holding a
Bacheloris degree. This average is approximately 13 per cent greater
than for teachers with a Bachelor's degree.
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TABLE I

AGE OF TEACHER RELATED TO NUMBER OF ADULT CLASSES TAUGHT

Age in Years Number of 1 2 3 Total Average Per

Teachers Classes Classes _Teacher
_30 or less Bilhihiiliial 1,38
20
1
1

*One teacher did not state age.



TABLE II

YEARS OF EXPERIENCE RELATED TO NUMBER OF ADULT CLASSES
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TABLE III

YEARS IN COMMUNITY RELATED TO NUMBER ADULT CLASSES

20nly one teacher with two adult classes had been in the com-
mnity less than three years.

bilo teacher with three adult classes had been in the commnity
less than three years.



TABLE IV

EDUCATIONAL STATUS OF TEACHER RELATED TO
NUMBER ADULT CLASSES TAUGHT

Degree Held Number of 1 2 | Total Average Number
Teachers Classes Classes Per Teacher
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Tables V, VI, and VII relate the teaching load in high school to
the number of adult classes taught, These tables indicate thet teachers
who had heavier high school teaching loads taught lesser number of adult
classes.

In Table V, there was a drop in the average number of adult
classes with the increase in number of periods per day taught in high
school, This decrease is marked and progressive exeept for those teachers
who taught seven periods per day and here the mumber was small enough that
distortion was possible, Teachers who taught only three periods per day
averaged 1,75 times as many classes as those who taught six periods,

Table VI at first glance seems to diseredit any relationship but
it considers only the number of vocational agriculture students a tea-
cher has, Many teachers with small vocational agricultural enrollment
teach other high school classes, Table VII gives a more accurate pore
trayal of the high school load by combining the number of students in
other classes with the vocational agricultural enrollment., Teachers
with the lighter high school load average teaching more adult classes
than do those with heavier loads, Those teachers with forty students or
less exceeded all other teachers in number of adult classes taught by
2748 per cent.

Those teachers who taught vocational agriculture only averaged
teaching a greater mmber of adult classes than did those who taught
high school subjects in addition to teaching voeational agriculture,
This is brought out by Table VIII, Although the range in mmber of
adult classes per teacher was the same, a higher percentage of those who
taught vocational agriculture only taught more than ome adult class.



TABLE V

PERIODS PER DAY*TAUGHT IN HIGH SCHOOL RELATED
TO NUMBER ADULT CLASSES TAUGHT

study halls kept by the vocational agricultural teacher,



TABLE VI

NUMBER VOCATIONAL AGRICULTURAL STUDENTS RELATED
T0 NUMBER ADULT CLASSES




TABLE VII

TOTAL NUMBER STUDENTS RELATED TO NUMBER ADULT CLASSES

b
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TABLE VIII

EFFECT OF TEACHING OTHER HIGH SCHOOL SUBJECTS
UPON NUMBER OF ADULT CLASSES TAUGHT
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This resulted in their averaging 1l per cent more classes than the
teachers who taught additional high school classes.

Teachers who taught multiple classes met them more times than
did those teaching one adult class. This is shown in Table IX., Those
teachers who taught three adult classes had no class meeting less than
twelve times and 60 per cent of them met more than twelve times per
class, Only one class was reported as meeting less than twelve times
among those teachers who taught two adult classes and 50 per cent of
this group had classes meeting more than twelve times. Of those teachers
who taught one adult class, six reported meeting less than twelve times
and only 30 per cent reported more than twelve meetings per class.

Table X shows the practices followed by a majority of the teachers
surveyed in organizing adult classes. A large majority of these teachers
enroll the members of the class themselves, but obtain help from members
of the class, either a committee or the whole class, in determining what
is to be taught. By far, the most popular practice in enrolling members
was to call a meeting and tentatively enroll all who attended. Those who
attended 30 per cent or more of the meetings were ineluded on the final
roll, In 68.1 per cent of the cases men only were enrolled. Of the ree
maining classes some enrolled women in addition to men, and some enrolled
boys that were still in school. All who wanted to attend were enrolled
in 90 per cent of the classes with no attempt to limit enrollment to
thondinctlycmmddththodobatohﬁudiodmptinthcm
maining 10 per cent of the classes, The classes were organized and met
during the slack season only a slight majority of the time., This




TABLE IX

NUMBER MEETINGS PER CLASS RELATED TO NUMBER ADULT CLASSES
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TABIE X

PRACTICES FOLLOWED BY A MAJORITY OF TEACHERS
IN ORGANIZING ADULT CLASSES
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majority was 55.4 per cent with the remaining classes meeting throughout
the year. Table X shows that only 23.6 per cent of the vocational agri-
cultural teachers in Tennessee get administrative approval of plans for
their adult classes. If the teacher obtained approval of either the
country superintendent or the principal, he was included among the group
who obtained administrative approval., Finally, Table X shows that a few
teachers spend any meney directly on their adult program. Of the 35.4
per cent who did spend additional funds on adult work only onesthird of
them or 12.7 per cent of all teachers indicated that any money was
appropriated by the school board to be applied to such a program, Several
teachers stated that the money spent on the adult program was in almost
negligible amounts.

Teachers who taught more then one adult class received help in
orgenizing classes from members of the commmity a higher percentage of
the time as shown by Table XI, Only 37 per cent of the teachers with one
adult class obtained help from community members during organization of
the class., This increased to 53 per cent of the teachers who taught two
adult classes and 50 per cent of those who taught three classes obtaining
help from community members in organizing classes.

Limiting enrollment to those directly concerned with the jobs to
be studied inereased regularity of attendance., Table XII shows there
was a slight inerease from limiting enrollment in those communities where
there was one class and more marked increase in percentage of attendance
in communities where there were two or three classes., The most impressive
results were obtained in communities where there were three adult classes.
In these communities, classes whose enrollment was limited to farmers
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TABLE XI

NUMBER ADULT CLASSES TAUGHT RELATED TO WHO
WAS RESPONSIBLE FOR ORCANIZING

Per‘roacher gi‘i'cachera mc«w g_m;

1 68 L — 2 19
. 32 L 9 b 13
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TABLE XIT

EFFECT OF LIMITING ENROLIMENT ON REGULARITY OF ATTENDANCE
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directly concerned had an average percentege of attendance of 85 compared
to 60 for classes where all who wanted to attend did so.

Regularity of attendance increases as the size of the class de-
creases as shown in Table XIII. Classes with an enrollment of thirty or
less averaged 72 per cent attendance while those with more than thirty
averaged 30 per cent attendance, ‘

Table XIV shows teachers who taught two adult classes used more
means for promoting and publicizing their adult programs. Those who
taught one class used an intermediate number and the teachers who taught
three adult classes used the lowest number of means for promoting and
publicizing adult work. The means for promoting and publicizing were
listed under two headings. One heading was mediums which included news-
paper, radio, telephone, letters or postcards, and printed announcements.,
The other was listed as measures and included advisory council members
contacting people, personal contacts by the vocational agricultural tea-
cher, and F,F.A, members telling their parents and neighbors. This is a
quantitative measurement only and does not attempt to determine quality.
The more comprehensive programs either sell themselves or teachers who
taught three adult classes concentrated on quality of promotion rather
than using a large number of promotional mesns.

A higher percentage of teachers who taught two or three classes
developed a unit of jobs to be studied prior to the first meeting of the
class than did those teachers who taught one ¢class. The numbers of tea-
chers who followed the different methods of developing the course of
study presented in Table XV. Twenty per cent of the teachers who taught
three adult classes developed a unit of jobs to be studied prior to the



TABLE XIII

REQULARITY OF ATTENDANCE COMPARED TO SIZE OF CLASS




TABLE XIV

MEANS USED IN PROMOTING AND PUBLICIZING ADULT CLASSES

3 2 2 1
2 1 2 2
3 A2 6 3
L o 8 1
2 13 Lo 2
6 S 5 -
1 i 1 "
8 - 1 -

NOTE: One teacher did not indicate that he had used any means
for promoting and publicizing his adult work.
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TABLE XV

METHOD OF DEVELOPING COURSE OF STUDY COMPARED TO
NUMBER OF CLASSES TAUGHT

Number of Classes Per Teacher
Procedure Followed % 2 ¢ 3 Total
Following Prectic
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first class meeting; 18.4 per cent of those who taught two classes
followed the practice but only 4.5 per cent of those who taught one
class developed a unit prior to the first meeting. From the opposite
viewpoint of selecting a topic for study one meeting or one month in
advance 30 per cent of the teachers with three adult classes followed
this practice, The percentages were 43.3 and 43.7 for those who taught
two and one classes respectively. The table also shows the total numbers
of teachers following each practice. It shows the most popular practice
to be a2 unit of jobs developed by the whole class. This was usually done
at the first meeting. The second largest group selected their topic one
meeting in advance which allows the teacher only a week in many cases to
obtain any needed reference material, Overall 50 per cent of the classes
developed a unit of jobs as differentiated from selecting a topic one
meeting, one month or a few meetings in advance,.

Acceptance of responsibility for developing the course of study
by members of the class increased divectly with the mumber of adult
classes taught in the community as shown in Table XVI., The vocational
agricultural teacher was solely respomsible in 10 per cent of the cases
of teachers who taught three adult classes. He was responsible in 18,7
per cent of the cases where the teacher taught two classes and 26,8 per
cent of the cases where the teacher taught one adult class., Partiecipae
tion by the advisory council in develeping the course of study also
increased directly with the number of adult classes in the community.
Members of the class, either a committee or the whole class, participated
in developing the course of study in 80 per cent of the cases where the
teacher taught three adult classes, 72.9 per cent of those who taught two
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TABLE XVI

RESPONSIBILITY FOR DEVELOPING COURSE OF STUDY
COMPARED TO NUMBER OF CLASSES TAUGHT
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and 62,6 per cent of those who taught one adult class, Among all
classes considered in this study, 71.8 per cent received help from
mdmcmitymmlopingthocmofﬁw. The remaine
ingmmdﬂolopodaohhbythtmmrotwuumlqncnltm.

Kontuoheut«uohmhtodmculjcbathmwotbrm
organization as shown by Table XVII. This practice was followed by 33.6
per cent of the teachers. The second most popular course organization
mmnauﬂimluitdnhﬂdjmddchmtowbvném
cent of the teachers. The enterprise unit was followed by 24.5 per cent
of the teachers, Farm mechanics and miscellaneous accounted for the ree
maining 15. per cent. No apprecisble differences existed among the tea
chers who taught different numbers of adult classes.

muxvmmmwumuminmmmm
chufnllmdbyam;}orityofthohwheumﬁmd. Of the practices
wm‘rablem.enlyunvhichmplmotmﬂnglhmdw
urhdmtimwithm&chsmtmghtsothiafmnmnd
incorporated into the table, The table establishes that 49.1 per cent
of the teachers taught all the classes themselves. The classroom proce-
dure used most was class discussion with the teacher presenting factual
data. This practice was followed by 7L.5 per cent of the teachers, This
wmuphmthmmmmmmmmcMMMm
nmummuwmmmmmmwmm.
lehavofonmdthoprmdurothomdthoﬁu. A large
majority, 71.0 per cent, devoted all class meetings to classwork with no
emphasis en social or recreational activities. Evening was the most
pthttimforcmlwmgnmdmfoumdinn&pormtofm
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TABLE XVII

BASIS FOR DEVELOPING COURSE OF STUDY




TABLE XVIII

PRACTICES FOLLOWED BY A MAJORITY OF TEACHERS
IN TEACHING ADULT CLASSES
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cases., Most of the teachers who checked meeting at other times listed
field trips and tours as their daytime activities. A few teachers held
class meetings in the afternoon during the slack season. Mzking job
plans was not part of the classroom procedure in 51.8 per cent of the
cases studied, Only a slight majority checked that they met their
classes in the high school vocational agricultural department. Teachers
reporting two or more clacses completed, met in the vocational agri-
cultural department in 33,3 per cent of the cases with the others listing
suall commnity centers ss the place of meeting, Teachers of adult
classes were almost unaminous in not awarding certificates at the end of
the course., Only 5.5 per cent of the teachers awarded certificates.

Teachers who taught more tham one adnlt class used a greater
variety of audioevisval training aids, Teachers with ilr2e adult closses
averaged using 4.3 different types of aids compared with 3,7 for tea-
chers with two classes and 3,2 for teachers with one adult class, Teo-
chers with three classes averaged using 34,3 per cent more types of aids
than teachers with one class and 15,4 per cent more types of aids than
teachers with two classes. Training aids listed were chalkboard, charts,
educational films, film strips, recordings, models and specimens. Among
all teachers who used only one training aid, 50 per cent checked educational
films as the aid used.

Table XX shows the average length of class peried for adult classes
in this study was two hours for jobs taught in the classroom and two and
one-half hours for farm mechanics classes. Classes taught by teachers
who taught multiple classes actually averaged meeting for a slightly longer
period of time than those taught by teachers with single classes.
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TABLE XIX

NUMBER ADULT CLASSES RELATED TO AUDIO-VISUAL AIDS USED
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TABLE XX

LENGTH OF CLASS PERIODS COMPARED TO NUMBER
OF CLASSES TAUGHT
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As shown earlier in Table XVIII, 51.8 per cent of the teachers
who taught adult classes reported that job plans were not made, In
addition, Table XXI shows the distribution as to frequency of making
job plans of the remaining 48.2 per cent of the teachers, The largest
group, 21.8 per cent of all teachers, made job plans occasionally. 13.6
per cent made plans frequently and only 12.7 per cent reported plans were
made at the conclusion of study of all jobs.

From Table XXII it is seen that a higher percentage of teachers
who taught three classes supervised farmers in adopting improved prace
tices they had agreed to adopt. Teachers who taught three adult classes
averaged 50 per cent following the practice compared to 28,1 per cent
for teachers teaching two classes and 23.5 per cent of those with one
class. Also only 20 per cent of the teachers who taught three adult
classes reported their students did not carry out any supervised farming
programs This compares with 37.8 per cent for teachers with two adult
classes and 33.8 per cent for teachers with one adult class,

Teachers who taught three adult classes averaged a slightly lower
mumber of supervisory visits per class member but were more consistent
in number of visits than those who taught one or two classes, None of
the teachers with three classes averaged less than one supervisory visit
and some averaged up to four visits per farmer, Table XXIII reveals
this and also shows the number of supervisory visits made by teachers
with two adult classes ranged from none for some teachers to an average
of eight for others and those with one class had a range from no visite
to an average of ten visits per farmer enrolled in the class. This table
also shows the average mumber of supervisory visits per farmer enroclled
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TABLE XXX

JOB PLANS MADE BY FARMERS




TABIE XXIX

METHOD OF CARRYING OUT SUPERVISED PARMING PROGRAM
COMPARED TO NUMBER OF CIASSES TAUGHT
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TABIE XXIII

NUMBER CLASSES PER TEACHER COMPARED TO NUMBER
SUPERVISORY VISITS PER FARMER YRARLY

Jhbey Clagees  Nusber Cases  Nuwber Visite  Range Average

i 68 i 0=10 20
. 22 12 028 22l
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in an adult class in Temnessee during 195253 to be above two.

Table XXIV illustrates the fact that members of the commmity
participate in evaluating the adult classes in a higher percentage of
the cases as the number of classes in the commnity is inereased, In
commumities where three adult classes were taught either the council
or members of the class participated in the evaluation in 50 per cent
of the cases. In communities where two adult classes were taught the
percentage was 37.5, In commnities where there was one class, members
participated in 29, per cent of the cases. No evaluation was made in
29+l per cent of the communities where one adult class was taught, 9.h
mmtﬁuuhomtau@t,ammprmtmmmmM¢
Mhsninemiuuﬁnummulteh:mmmghtupomdm
evaluation of the class made in a higher percentage of cases than those
with three,

mmmmmmmmmumtwmtmacmz
m,mmuwwmmcmmtmmumu.
As shown in Table XXV, six improved practices adopted by farmers was
the one used most often. 87.7 per cent of the teachers who taught adult
classes checked this answer, The second most widely used criteria was
satisfaction with the class which was checked by 70.6 per cent of the
teachers. Attendance was also checked by a majority, 61.7 per cent,
of the teachers, '

Table XXVI lists the records kept by a majority of the teachers
surveyed. Name of class, muber and length of meetings number of
fmwmad,cmastmmmmgmmmm@mwd
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TABLE XXIV

RESPONSIBILITY FOR MAKING EVALUATION COMPARED TO
NUMBER OF CLASSES PER TEACHER

==

mcmmw

Making Evaluation i i 3

Jo=Ag Teacher 21 17 3
—Leacher and Advisory Council 2 1 P
Jeacher and Class 18 1 b

Other ~ 1 . -

No Evaluation Made g 2 g



TABLE XXV

CRITERIA USED IN EVALUATING BY TEACHERS WHO
TAUGHT ADULT CLASSES

Evaluative Criteria _M

Attendance
Satisfaction with class

B B ®ER
CEREE

M ﬁj'a

I
I
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TABLE XXVI

RECORDS KEPT BY MAJORITY OF TEACHERS WHO TAUGHT ADULTS

Name of Class 10 b5
Number and Length of Meetings 107 97s2
Number Farmers Enrolled 110 100,
Class Attendance 108 98.1

_Meeting FPlace 106 96.3
Course Calendar o1 55k
R v’ti';ﬁ:ﬁpd by Teacher in z M
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by nearly all the teachers who taught adults. All of the above records
were kept by more than 90 per cent of the teachers. Records showing
farm visits, miles travelled by the teacher in adult education and ime
proved practices adopted by farmers were kept by over 60 per cent of
the teachers, In Table XXV it wes shown that 87.7 per cent of the tea-
chers used improved practices adopted by farmers as evaluative eriteria,
yet in Table XXVI only 62.7 per cent had indicated they kept a record of
these practices.



CHAPTER IV

Importance of Adult Education

Many teachers of vocational agriculture in Temnessee have not
yet accepted teaching adult farmers as part of their job, Neither have
they accepted this part of the program as a vital activity or it would
have been incorporated as a special program by a greater mumber of teae
chers, During the 195253 school year only slightly over half of the
teachers of vocational agriculture reported having taught adult classes,
This figure increased during the 1953«5L school year but is still too
low,

The importance of adult farmer education as carried out by vocae
tional agricultural teachers was presented in Chapter II. Means must
be found to implement the present adult education program..

New teachers of vocational agriculture and those who move to new
commnities are slow in getting started into adult work. The beginning
teacher requires more time for planning and carrying out his high school
program but should still find time for educating adult farmers. The
longer he waits the more difficult it becomes to work with adults. The
first year one class is sufficient in many cases with the adult program
being expanded in succeeding years, Teachers who move are having to
acquaint themselves with a new community but should devote some time to
adults of the commmnity. If there has been an adult program previously
and he fails to have one, he will get unfavorable publicity. If there
has been no adult work in the commmnity, he has an opportunity to gain
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prestige by starting one.

Tables V, VI, VII, and VIII indicate that teaching load in high
school influences the amount of adult work, Number of periods taught,
number of students taught,and teaching other high school subjects in
addition to vocational agriculture all had an inverse relationship to
mumber of classes taught.

Planning and Organizing

The most used method of organigation, which was calling a meeting
and enrolling all who attended, indicates that little prior plamning for
the adult class was done, Prior planning is as essential here as in any
other phase of the vocational agricultural teachers work. Prior planning
applies both as to who should plan and what should be planned.

Many statements have been made, and in some cases justly, that the
teacher of vocational agriculture and his program are divorced from the
remainder of the school. One factor that leads to these expressions is
failure to keep the administrators abreast of the program., Temnessee
teachers of vocational agriculture were especially guilty of failing to
work with administrators in their adult education program as shown in
Table XVIII. Failing to obtain support of administrators fosters this
feeling of disunity, and limits one factor leading to a successful proe
gram,

Most teachers of vocational agriculture in Temnessee organige
their adult classes themselves as shown in Table I while the investigator
visualizes this being done by farmers on an advisory committee with super-
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vision and assistance from the teacher, This concept is borne out to
some extent by the fact that teachers who taught more than one adult
class reported help from farmers & higher percentage of the time than
did those teaching only ome class, This was shown in Table XII,

Those teachers who have advisory councils seem to be utilizing
them in helping plan, organize and evaluate adult classes, The mumber
of advisory coumcils is still quite low in Tenmessee.

Use of orgamized advisory committees in helping with the adnlt
classes has been largely overlooked by Tennessee teachers of vocational
agriculture. Reasons for having one are outlined in Chapter II., These
reasons support assigning equal or greater importance to an advisory
committee than to an advisory council for the success of the individual
adult class,

As shown previocusly,the most popular method of enrolling members
was to call a meeting and enroll all who attended., This indicates that
little or no effort was made in these cases to obtain definite enrolle
ment or committment to attend from prospective members. Since members
were not enrolled prior to the first meeting their needs could not have
been determined at the time., As shown in Teble XV, only 10 per cent
amum“npmmmamotmwmmmto
the first meeting., Another LO per cent of the teachers surveyed did
mm,m,memcmummmmuamtw
the class. Table XVI shows the vocational agricultursl teacher was
mw:wmmmemormummmm
of the cases,

Thirtyesix of the teachers surveyed reported their classes elected
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officers and these officers functioned, 8ix others reported officers
were elected but failed to perform thelr duties. This accounts for
almost 4O per cent of the teachers veporting election of officers by
their classes and shows that some have recognized the need for partici-
pation by farmers and relieving the teacher to some extent by delegating
responsibility for administrative details of the elass,

Place of meebing varied with the mumber of adult classes in the
community. They were usually located conveniently to the farmers as they
should be,

The average enrollment for adult classes in Temnesses in 1952453
was slightly above the desmirable size of class set forth by the investie
gator, Classes with enrollments of thirty or less had a higher rate of
attendance than those with enrollments of thirty-one or more as shown in
Table XIIX, This reinforces the size advocated in the Construct. Just
for interest, the investigator determined the rate of attendance for
classes with enrollments of twenty or less and found it to be greater
than the rate for enrollments of thirty or less, Enrolling only those
directly concerned with the jobs to be studied is a good method of
liniting enrcllment and increases regularity of attendance as shown in
Table XIII.

Conducting the Program

In Temnessee during the 195253 school year fifty-four teachers
taught all classes themselves. Many more taught most of their classes.
This insures that the teacher becomes an integral part of the eclass and
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utilizes his previous training. Teachers are pointed in the right
direction on teaching classes.

Adult classes met in the evening in a large majority of the cases,
Same teachers indicated they took field trips and tours during the day.
These agree with the pattern in the Construct.

Tennessee teachers conducted their adult classes along democratic
lines., Most of the teachers who were surveyed used class discussion
with the vocational agriculturel teacher acting as discussion leader and
presenting factual data., This is a democratic procedure yet utilizes
the training and abilities of the teacher., Most of the teachers used
audioe-visual aids in their instruction with the average mumber used ine
ereasing as the number of classes taught increased.

Class periods averaged two hours for jobs taught in the classroom
and two and one<half hours for shop classes. The classroom periods
approached the maximum desirable length of time, but more time could
have been spent profitably in farm mechanics classes than the average
for this group of teachers,

In Table IX it was shown that the majority of the teachers in
Tennessee met their classes for exactly twelve meetings, the mumber set
as the minimum in the State Program of Work. Seven teachers reported
less than twelve meetings. This falls short of what should be done in
adult education. Twelve meetings may be enough for those elasses where
the same group of farmers have been enrolled for many years but should
not be established as a goal for all classes.

Too many farmers who were enrolled in adult classes failed to
profit from the instruction in-so-far as the teacher knows, Approximately
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one«third of the teachers who taught adult classes stated that no
supervised farming program was carried out by the farmers who were
enrolled in their classes. lLess than oneethird of the teachers indicated
that they supervised farmers in adopting the new practices, These facts
are shown in Table XXII. The average mumber of supervisory visits per
farmer were too low as shown in Table XXIII., Some of the teachers re-
Whucwm&mmmwhu&mMrm
an average of ten but several teachers made no visits which pulled the
average mumber down to two. This average is less than the minimm number
set up in the Construct. In a majority of the cases no job plans were
made. umimgwmmmwm,umtmwmm
what is being accomplished through the adult program would be extremely
difficult in many cases.

Ternessee teachers of vocational agriculture have not recognized
the value of awarding certificates which are awarded on the basis of
eriteria announced in advance, The reascms why they have value were
presented in Chapter II. The value derived from awarding them far exceeds

the cost or time involved. The presentation can readily be combined with
a social meeting at the end of the course.

Adnltchnmin!‘momhambmawmtrmmm
awiﬂntmﬁmbywﬁvmmuuummm
mmmmmwmmmmnm. These
measures are good but have been carried to the extreme and should be ree
Inodulighuytomwreratmnmmoﬁngetthnmtmm:
the year, Attheendotthonr&uoflumtormmrmtoho
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the best time for such a meeting. This social meeting should not be
one of the minimum of twelve meetings.

As shown in Table XXIV, all but twenty<five teachers who taught
adult classes in Temnessee reported that an evaluation had been made.
The teacher alone was responsible for the evaluation in more cases than
any other choice of answer. This could be improved by letting community
menbers participate in the evaluation. The teacher and the advisory
council or the class as a whole did evaluate in thirtye-eight cases. Tea-
chers indicated that they keep a record of improved practices in 69.)
per cent of the cases as shown in Table XXVI. They are following correct
procedure, but there are those who failed to evaluate and the remaining
3046 per cent of those who did evaluate that should accept this evaluative
eriteria,



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary of Construct

Adult farwer classes in vocational agriculture are important for
the following reasons:

1.

2.

3.
L,

Farmers outnumber high school students enrolled in vocational
agriculture in most commumnities.

They are in a position to put improved practices into immedie
ate use.

The teacher profits from working with adults.

Adult classes are good public relations.

Planning the adult education program should be accomplished in the
following manner:

1.

2.

3.

b
5e

Cormunity members organized into an advisory council or
committee should assist the vocational agricultural teacher
in plamning.

School administrators should participate in planning or at
least approve the plans that are made.

Numbers of classes planned should be based on farming needs,
interest of farmers, available of time of teacher, and
facilities available.

Classes should be plamned for the convenience of the farmers.
Plans for evaluating the class should be set up in advance,



T

In organizing adult classes--

1, If there is an advisory council, use it to determine needs,
set up realistic goals and determine the mumber and location
of classes.

2, Use an advisory committee to set up specific objectives for
the class, select the course of study, contact and enroll
members, set time and place of meetings, advise on methods
of instruction and assist in providing facilities.

3+ After farmers are enrolled, the vocational agricultural tea-
cher should visit each one to determine his needs relative to
the jobs to be studied,

s The course of study should be planned as a series of related
jobs.

5. Class officers should assist with the administrative details.

6. Classes should be organized in late fall or early winter.

7+ Class enrcllment should be limited to thirty or preferably
less. The enterprise unit of course organization will limit
the number who will have a direct interest in the class.

Adult classes should be conducted along the following lines:

1. The teacher of vocational agriculture should teach most of the
time,

2, If others ave scheduled to teach, they should be utilized in
providing answers to problems of the class members.

3. Meetings should be held in the evening in most cases.

L. Methods of instruction must be democratic. Class discussion
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6.

Ts

8.

9e

10.

1.
12,

with the teacher in charge fits this requirement.

Each class member should receive several supervisory

visits,

The class should meet throughout the year. Intensive meete
ings during fall and/or winter and monthly the remainder of
the year will allow eighteen to twenty meetings per year.
Length of class periods should be one and one~half hours

for classroom study and two to three hours for farm
mechanies.,

Farmers should have a supervised farming program wherein
they agree to adopt improved practices under the supervision
of the teacher,

The teacher should make a minimum of three supervisory visits
per farmer per year and keep a usable record of each visit, .
Certificates should be given to recognize comscienticus stue
dents,

A limited amount of social activities should be included.
The adult class should be an integral part of the overall
vocational agriculture program.

| The following procedure will result in an effective evaluation
being made:

1.

2,

3.

Farming practices must be determined at the start of the
course.

The teacher and members of the class should set up clear
objectives that are specifie,

The teacher must make supervisory visits to give needed
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assistance and determine which improved practices are being
" useds
e A record of practices adopted by farmers should be kept.
S« The teacher and class members should compare what class
menbers have done to objectives set up at the start of the
class,

Summary of the Situation

The Teacher

In this study it was found that only slightly over half of the
teachers of vocational agriculture in Tenmessee in 195253 taught adult
classes, Teachers who taught the larger number of classes had generally
the following characteristics:

1. Between thirty-one and fifty years of age.

2, Had six to fifteen years of teaching experience.

3. Had been in the community more than five years.

L. Had a Master's degree.

S. Taught a lighter load in high school both in mumber of periods
and students than other vocational agricultural teacher.

6, Taught only vocational agriculture classes in high school.

™ Y1 »&;:—w $ 28 5CE

1+ Adult classes were organized and taught only during the slack
season in a majority of the cases.

2. The teacher of vocationzl agriculture was usually responsible
for enrolling the members,
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by

5.

6.

Te

8.

1,

2.

3.

(L]
In most cases he enrclled all the men who wanted to attend,
Women and boys were enrolled in some cases and enrollment
was limited to those directly concerned with the jobs to be
studied in others, but these were not the generally used
practices.
The teacher seldom cbtained help or even approval from either
the prineipal or the county superintendent.
No money was spent on adult work in most cases except mileage
for the teacher,
Limiting enrollment to only those directly concerned increased
regularity of attendance.
Teachers used varied means of promoting and publicizing their
adult programs but teachers in commumnities where there were
three adult classes used the lowest mumber of promotional

measures.

The teacher of an adult class usually obtained help frem
members of the commnity in determining what to teach., This
became more pronounced with teachers who taught three adult
classes.

Teachers with three classes also relied more on developing a
unit of study to cover the proposed number of class meetings
elther prior to the first meeting or by the whole class than
did teachers with either one or two classes.

Teachers with the lower mumber of classes relied more on
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selecting toplcs one meeting or one menth in advance than
did those with three,

L+ Unrelated seasonal jobs was the course organization followed
by a larger number of classes than any other but was not
followed Ly a majority of teachers, The second largest group
followed the cross-sectional unit of related jobs course
organigation and the third largest group the enterprise unit.
The remaining few teachers were divided between farm mechanics
and miscellaneocus.

1. In approximately half of the cases the teacher of vocational

2, Both these teachers who taught all classes and teachers who
mmmmamtmmfmmm
method of conducting the class meetings by serving as dis-
cussion leader and presenting factual data but allowing the
class members to reach decisions through class discussion.

3. rmnwmtnndydammto&upmmﬂn
allotted for the class in most cases.

Ls Meetings were held in the evening almost exclusively.

5« In approximately half of the cases they met in the high school
vocational agricultural department.

6. Teachers used a variety of audiowvisual aids with teachers who

taught three adult classes using a greater variety of teaching
aids than those with less classes.
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8.

D
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iz,
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%
A majority of the teachers reported that the class members
did not make job plans after studying the job,
Teachers who taught three adult classes reported meeting a
greater mmber of times and for slightly longer periods than
teachers with ome or two classes,
All but seven teachers reported meeting twelve or more times
and the average length class period was two hours for jobs
studied in the classroom and two hours twenty~four mimutes
for farm mechanies jobs,
Few teachers awarded certificates to members of their classes,
Appracimately one~third of the teachers in this study stated
that no supervised farming program was carried out by the
farmers in their classes. Another one-third reported that
farmers agreed to carry out improved practices, Thirty-one,
or less than ome-third, reported they supervised farmers in
carrying out practices the farmers had agreed to adopt,
Teasghers averaged slightly over two supervisory visits for
each farmer enrolled in an adult class with teachers who
taught three adult classes averaging less visits per farmer
than the other teachers.

Twenty-five teachers or almost one-fourth of the teachers
involved made no evaluation,

Over half of the teachers who made an evaluation reported that
the teacher was solely responsible for the evaluation,
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3+ Approximately ome~third of all teachers evaluated their
classes in conjunction with the council or the class members.

L, A majority of the teachers who taught adult classes kept the
following records which are considered some of the more ime
portant, These records are name of class, number and length
of meetings, mumber of farmers enrolled, class attendance,
place of meeting, course calendar, farm visits, miles travelled
by teacher in adult education,and improved practices adopted
by farmers.

5« More teachers indicated they evaluated on the basis of ime
proved practices adopted by farmers than any other criteria.
Many teachers also considered satisfaction with the class and
attendance, in order of mumber who listed them, in making the
evaluation,

Summary of Comparison of Situation to Construct

As a group the teachers of vocational agriculture in Tennessee who

Mta&lttmeham&:ﬂnglﬂﬁ-ﬁdﬁ&good:obmmfouw-
ing activities:

1. umwmmcmuwmmmmmnphmm

the adult program.
24 Obﬂininghﬂ.ptramnotthnomiwmphnuhgtm
course of study,

3. Teachers with lighter high school loads teaching more adult
classes.
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6.
Te
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Class meeting at a convenient time and location for the
farmers enrolled in the class,
Using democratic teaching methods,
Meeting classes for a desirable length of time,
Preventing adult classes from becoming social gatherings,
Making an evaluation in a majority of the cases.

The following practices followed by vocational agricultural teaw
chers during 1952453 need to be improveds:

1.
2

3.

L.
Se
6.

A
8,

9
10.
11,
12,
13,
e

Number of teachers teaching adults.

Time required for new teachers and those who move to new
commnities to begin teaching adults.

Planning course of study and other features of the class prior
to the first meeting. |

Obtaining administrative help and approval.
Utiliging an advisory committee in organizing the class.
Electing officers or using officers of the advisory committee
as the class officers,

Enrolling too many members.

Enrolling any farmer who wanted to attend regardless of
whether he had a direct interest in the course.

Meeting the class only the required mumber of times.

Farmers having no supervised farming program.

Too few supervisory visits,

Certificates not being awarded.

No social activities.

Bvaluation by the teacher only or no evalustion at all in



in many cases.

Conclusions and Recommendations for Improving

the Adult Program

It was shown that new teachers and those who have moved to a
new community do less adult work than other teachers. For this reason,
members of this group need more help and encouragement than the settled
teachers. They should receive more supervisory visits from the district
supervisor and an early visit is especially important. After the tea-
cher decides to teach an adult class, he needs time to prepare for it
and still organize in the fall or early winter. Early organiszation will
increase chances for success of the class,

Older teachers should not be expected to do the same amount of
adult work as younger teachers., It was shown that of teachers who
taught adults during 1952-53, teachers above fifty taught a lower average
number of classes than other established teachers.

Teaching situations are so different in Tennessee that it is
difficult to generalize; however, some statements can be made about
teaching load: A set number of adult classes for all teachers of vocae
cational agriculture is not a fair standard, It was shown that dvving
1952-53 teachers with lighter high school teaching loads averaged teache
ing a larger number of adult classes than those with the heavier loads.
The job of the teacher of vocational agriculture needs to be defined
showing generally the mumbers of high school classes and adult classes
that make up a teacher load, :mmuwnghurmz.-émam
should then be responsible for an expended adult progrem, The possibility
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of limiting emrollment of high school students or adding a second teacher
to those departments with heavy high school load and a large adult proe
gram should be considered fully, This would set up a quantitative
measurement and the district supervisors would have to determine the
quality of work performed by the teacher.,

The best method of organizing, conducting, and evaluating adult
classes should be sent out to teachers with those who have no adult
classes receiving first priority.

County superintendents and high school principals should be edu~
cated to the job of the teacher of voecational agriculture to the point
where they will allow a teacher to proceed if he is doing a good job
and give him a push if he is not. This could be done by supervisors
discussing the problem with administrators and perhaps a letter defining
the duties of the vecational agricultural teacher.

Teachers who taught only vocational agriculture in high school
had all their interest focused on this field. This unity of interest may
have been responsible for their larger average mumber of adult classes.

Agricultural Education classes at the University of Tennessee
should continue to emphasize the importance of adult education or even
increase the emphasis presently placed on adult education,

The encouragement of teachers to continue their studies should be
continued, In further study they may develop a better understanding of
the need for adult education and how it fits into their own program.

Finally, teachers who refuse to attempt an adult program should
be eliminated from the field of voeational agriculture.



Recormendations for Further Study

A study in which the practices outlined in the Construct of this
thesis are followed in organizing adult classes and these classes come
pared to classes organized under current practices,

A study to validate or repudiate the characteristics of teachers
who teach a greater mumber of adult classes as determined in this study.
It should include all teachers of vocational agriculture in Tennessee
as this study considered only those who taught adults.

A study on evaluative criteria for an adult class and the adult
program for the State.

A study to keep this study current.
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APPENDIX A

The University of Tennessee
Knoxville
College of Education
Jamuary 1h, 1954

Louis Taylor is doing his thesis on the adult education program in
Tennessee. For you who do not know Louis, he is a native of Clay County
and studied vocational agriculture Hermitage Springs. He graduated
from the University of Tennessee in 1950 and teught vocational agriculture
in Indiana before returning last summer to work toward his Master's degree.

As a part of this study he wants to learn the practices you follow in your
adult work, He has prepared a survey form to make answering as easy as
possible for you. Most of the questions can be answered by checking your
choice of the answers,

You do not need to sign your name, The mumber in the upper right corner
identifies it as yours but the information you give will be kept confidential.

Mr, Carney gave him your name as one who reported an adult calss in operation
last year.

The results should be valnable to all of us so & summary of the study will
be published in the newsletter.

Louis and I will appreciate an early reply so he can tabulate them and come
plete his study this quarter,

=

Sincerely,

BONARD 8. WILSON
Bonard 8, Wilson
Professor and
Head of Department



APPENDIX B
SURVEY FORM ON ADULT EDUCATION

I. Characteristics of the Teacher and the Job.

Instructions: Fill in brief answer to all except questions 6 and 7. In
these, check the appropriate blank.

1, Age at last birthday years.

2. Years of teaching expe v

3, Years as a teacher in present commnity .

., Years of experience teaching adults including this year '

5. Edveationel status: Degree held . Additional hours of graduate

redit .
6. Tossing Toud b sehoely
a. Periods per day: (1) number teach Vo-ig (2) Number teach
;mhmmmmm (3) Study halls kept ____ (k)
rooms B
bs Number of aﬁ({?u in classes: (12"\)'% (2) Other sube
jects study halls rooms ’
7. Time of day Figh school classes in Vo-Ag are taught (1) Morming
(2) Afternoon (3) Morning end aftermoon ____.
8., How many adult classes did you teach last year Average attendance
per class Average number of meetings per class

94 mmammwmmchmgmmmim’;mum
rolled in classes

10, How many adult classes do you have in progress this year? .

ey e
B WS SR SR B R SR SR B S YR e R R SR T GE R R M SR M S R R R R R R R M e e e W

II. Planning and Organizing the Course

Instructions: Select your best class of last year and answer the following
questions entirely from that class., Check the one best
enswer or if none of the choices fit, fill in space other
with your own answer, Exceptions to the above are ques-
tions 15, 16 & 17 which require a brief answer written in
and 17 & 18 in which you should check all applicable answers.

1l. Who was instrumental in getting the class started? (1) VoeAg teacher
(2) Advisory Council (3) Vo-Ag teacher and Advisory
Council (4) Requested by farmers (5) Other '
12, Who enrolied the members? (1) Vo-Ag teacher (2) Advisory Couneil
(3) Committee from class (4) Vo-Ag teacher and Advisory
Touncil (5) Vowhg teacher and committee from class (6) Called
meeting and enrolled all who attended (7) Other ~ .
13, Who was enrolled? (1) Men only T2) ¥en and women (3) Wen,
high sehool and/or grade school students (L) Other .
1., How was enrollment limited? (1) All who wanted to attend (2)
Only those directly concerned (3) Other »
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15. How many were enrolled? ’
6. What was the average attendance per meeting? R
17. What medium(s) were used to publicize the course before and/or
during operation? (1) Newspeper (2) Radio (3) Telephone
(L) Letters or postcards (5) Printed announcements

18, What other promotionsl measures were used? (1) Advisory Council mem-
bers ?2) Personal contact by VowAg teacher (3) FFA members
tell parents and interested neighbors () other ‘

19, When was the course conducted? (1) Short intensive course auring
off season (2) Short intersive course during off season with
less frequent meetings remainder of year (3)lbot1n§stv1u
monthly during winter, monthly remainder of year (L) Menthly
meetings year round (5) Other .

2. Who developed the plans for the course? (1) Voe-Ag teacher only
Vowhg teacher and (2) Advisory Council (3) Committee from clase

(4) Whole class (5) Other — .

21, Who approved plans for the course? (1) Vo=Ag teacher only
Vo=Ag teacher and (2) Principal (3) Superintendent ~ (&) Prin-
cipal and superintendent Lh

22, How was the course fimanced? (1) No extra money spent (2)

and Board of Education (3) Class fees _ (ta.{

23, How was the course developed? (1) Unit planned prior to first meete
ing (2) Unit developed by the elass (3) Topics planned
?;)ﬂ.g;g advance (L) Topics planned one meeting in advance _

r .

2. Who developed the course of study? (1) VowAg teacher only

Vo=ig teacher and (2) Advisory Council 3) Committee from class
(L) Whole class (5) Other "

%. Upon what basis was the course developed? (1) Enterprise unit

(26 craamanl ‘:::1 of nht:g :kabatc (3) ﬂmgrd seasonal
serie lated Eobs Other .
3, H50 (5 Tiane 62008 SETioarnt. . DUA they SeniCTR: enn

e B W MR s M e S R R S AR R W R R R W AR AR R R W e

III, Teaching the Course

Instructions: Continuing with the same class, check the answer that best
fits your situation, Exceptions are question 30 where
may check all applicable choices and questions 35, 36, Kg:
41 and 43 which require brief written answers,

27. Who taught the course? (1) Vo=-Ag teacher (2) Specialists :
(3) Vo-Ag teacher with occasional use of specialists (k) special
teacher with supervision by teacher of Voeig r .

2. The classroom teaching procedure used generally was (1) Group dise
cussion (2) Group discussion with VoeAg teacher presenting data

(3) Supervised study (4) Lecture and present information _

;R
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2.

a.

32,

B.

3.

o

3.

3.

89

The teaching procedure used generally in farm mechanics was (1)

Demonstration (2) Demonstration followed by supervised work

(3) Individual work on own job with supervision by teacher
(4) Shop open for individual work at specified times

Other

Audio-Visual aids used were (1) Chalkboard (2) Charts
(3) Educational films (L) Film strips (5) Recordings
_ (6) Models __ " (7) Specimens ‘
Activities at class meebings were (1) Class work only (2)
Class work followed by refreshments (3) Class work followed
by recreational activities (LY Class work at most meetings
with special social and recreational meetings .
Members participated through (1) Class discussion (2) Member
of a panel (3) Giving short talk _ () Put on Demon-
-trat:la(zéogwc class (5) Engage in shop and laboratory exercises
;o .
Time of day meetihgs were held (1) Evenings exclusively (2)
Evenings with field trip during day (3) Evenings during busy
season, afternoons during slack season (4) Other "
Where were meetings held? (1) Vo-Ag Department _____ (7) Commmnity
Center .

‘Length of classroom meetings in hours (average).

Length of farm mechanics meetings in hours (average) .
Was making job plans part of the classroom procedure? (1) Procedure
not followed (2) Occasionally done (3) Frequently done
(4) Following study of all jobs __ ~ .
Certificates were awarded on the basis of (1) No certificate given
- (2) All who enrolled (3) High percentage (%)
Other

How was the supervised farming progrem for farmers handled? (1)
No S.F.P, required ____ (2) Farmers agreed to carry out improved
practices (3) Farmers agreed to adopt and VoeAg teacher super-
vised adoption of improved practices (L) Other .
Average mumber of supervisory visits per farmer per year .
Average length of supervisory visits .

When were the supervisory visits made? (1) None made (2)

Stop when in vieinity for other reasons (3) Requested by
farmers (4) Following study of the job in class (5)

Other .
Did school administrator or other teachers attend meetings or go with
you on supervisory visits? How many? .

W A A R W GRS W R e e W W W R R e e W A e s e e W e A e e e - e o e - .

IV, Evaluating the Work

Instructions: Check all choices that are applicable in the following

Lo

questions,

Who made the evaluation? (1) No evaluation made (2) Vo=Ag
%;;cg:;‘r (3) Advisory Council ____ (4) Class members




|5+ VWhat was the basis for evaluation? (1) Attendance
(2) General satisfaction with the class (3) m pro-
duction (L) Improved practices
and techniques developed (6) Other ""'""'.
I, Which of the following records were kept?
(1} Name of class .

(2) Number and length of meetings of the class ’
Hmroffnmuenrolhdtnthochu M

R st

W

150 Class attendance
Place where class met .
6 muonottmummmem N
7) Age of class members
8) Type of farming done ma members _____ .
A G e e
10 arm
(11) Miles travelled by teacher in adult cdneaum .
(12) Approved practices adopted by farmers _____
iu Job plans made by farmers .
1) Outside specialists used 7. Reports were made to:
(15) Teacher time required by m-' . (1) Advisory Council
216) Budget (2) Principal
17) Other —— . (3) Superintendent ___
'8, Inform peopls in the cammnity through (1) Wews- (L) District Office
?A?.l' (2) Radio . {3) School paper
TeTevision (S)W (9) State Office _____
l9. Did any cooperative buying, se1135g oF herd ime (6) Other

provement association or project grow out of this class? “What?

., IIst other Interesting Teatures of your adult class not covered in the
survey form and any changes you feel should be made.
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