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INTRODUCTION

While working in a small independent special school,
this writer developed an animal curriculum for four emotion-
ally disturbed boys with another teacher. The teaching of
this curriculum took place from March to June of the school
year 77-78. This independent study is a description and
analysis of the animal curriculum done with special students.

This paper is structured so that it begins with a
description of the new environment of these children inclu-
ding a daily schedule. A short explanation of the groupfs
functioning and brief case studies are included. Previous
curricula and the origin of this curriculum is discussed.

An outline of the concepts and activities is presented,
followed by a complete record of the various learning ex—
periences and the children's reactions. After the learning
experiences are presented there is a summary on each child's
most successful experiences and areas of development. The
conclusion of this paper considers the value, difficulties

and possible future of this type of curriculum.

ENVIRONMENT

GENERAL INFORMATION ON THE SCHOOL

The "R" school is a small independent special school

housed in a brownstone. The size of the building gives the



classrooms an intimate and warm feeling. The children
who are serviced by the school are between the ages of
5-14, and may have emotional disturbances, minimal neuro-
logical disturbances and learning and language deficits.
Many of the children usually have a combination of these )
problems. All of these children have potentially average

or above average intelligence but could not function in
their own age group in public or private school.

The children are required to undergo psychological and
psychiatric evaluations before or after enrollment, and
every three years thereafter. Many of the children receive
some type of treatment; family therapy, group therapy or
individual therapy either privately or through clinics. The
school tries to work as closely as possible with the child-
ren's therapists and parents. There are two yearly confer-
ences with parents, a child's teacher, any specialists in-
volved with a child and administrators +to discuss all as-
pects of the child's development; to exchange information;
and to make recommendations to one another. Recently, a
'conversation' group composed of parents and the school's
director has been set up to meet weekly. This group pro-
vides parents with an opportunity to talk to one another
perhaps sharing some of the difficulties in caring for a
special child.

Some families pay tuition through public funds as out-



lined in P.L.94-142 while others pay directly to the
school. Tuition is $6,000 per year. School buses are
provided to take children to and from school by New York
City Board of Education. The schooi is in session weekdays
from 8:30 a.m. to 2:30 p.m. and follows New York City Public
School calendar.

The school population is composed of children from a
large range of socioeconomic backgrounds. Forty child-
ren is the average enrollment of the school. The child- i
ren are organized into six or seven small groups in an _
attempt to ensure that their individual needs can be met
and that they can grow socially without undue competition.
The composition of these groups is determined by the child-
ren's age, maturity level, academic level, physical size
and potential for being socially compatible. The group's
size can range from six to nine children with one teacher
for every two to three children; there are at least two
teachers per group. Each child's academic program is in-
dividualized, although teachers try to set up small groups
for certain academic activities. The physical dimensions
of the classroom are small with standard tables, chairs,
shelves and cupboards. Generally, they are arranged to pro-
vide individual space for children while also promoting a
group feeling.

A time-out room, which is located next to the director's



office is available for children when they can not con-

trol themselves in the classroom. The younger children

use the school yard for outdoor activities while the older
groups usé local parks. An indoor physical education pro-
gram started this year, provides swimming once a week for
each group with some individual instruction. Children are
shown the proper way to do physical exercise. They are also
encouraged to use their bodies freely and creatively through
body movement activities.

The school is administered by a Director and a Assis-
tant Director who work closely with teachers and parents.
The teaching étaff is made up of men and women who are
trained and experienced in special teaching. Both paid in-
terns and student teachers in the field of special education
work in the school while receiving in-service training. The
school has a number of specialists. Language Disorder and
Learning Disability Specialists work with individual child-
ren. A Curriculum Advisor helps teachers develop individual
class curricula and develops some subject area curricula for
the entire school. Children are observed by a Psychiatricr
Consultant who meets with the teachers weekly to discuss his
perceptions of particular children and their teacher's con-
concerns. There is, as well an Art Therapist Intern and a
Physical Education and Swimming Instructor as already men-
tioned above. All of these specialists are available for

consultation.
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THE CLASSROOM o

Our classroom was located in an apartment annex of
the school. Two classes were in the annex sharing a kit-
chen and bathroom. The classrooms were_on the street level
and had easy access to the scho§1 Eackxard. The dimensions
of the room were adequate for the class size., Each child

had his own work area where he kept books, drawings and other

- materials. There was a large common table used for all

group activities and by.one child during work time. All
activities, both individual and group were planned by a head
teacher and a student intefn,.the writer. The teachers
chose to work With all the children on an eQuallbasis be--
éauée wofking with one child all‘the time became too in-
tense. This was érranged in a flexible manner.

4

THE SCHEDULE :

Arrival = 8:30-9:00 — This is a free period when child-
ren would often play games, talk to childreh in ahother |
group or converse with teachers,

Meeting ~ 9:00-9:15 - Each child is given an opportunity
to tell the group something he has done or new information he
has learned. Because it is hard for the children in this
grovp to listen and wait for a turn, meeting time turned in-

to a conversation period, where children and.teachers talk




individually rather than to,the entire groﬁp, In addition,
teachers use this time to make daily announcements and trip

plans; .

Work Time ~ 9:15-~10:30 ~ This is an individual work .
ﬁeriod which coVers work in all curriculum areas. Each
child's work is highly individualized. Their daily work
is listed in separaﬁe folders., TWith a teacher's help? the
children select the order in which their work will be com-
pleted. Children are encouréged to wofk independently.
Some need teacher's support when moving to a new assignm
ment; others cénhot work without a teacher's presence.
When children ére‘reviewing similiar concepts they are en-
ngqrqged_to_work‘together; During work time a semi-behav—
- doral system is in effect. Work peried is divided into
five fifteen minute periods. for each period children'are
required to be in their seatls trying to do some work. They_“"
receive a point (a circle with their name on it) for follow-
ing these rules. Every Friday they trade in their points
for prizes. (bookmtoy;foqd) -

Juice Time ~ 10:30-10:45

Group Games - 10:45-11:00 ~ Group teaching usually

takes the form of participation in a teacher-made game de-
signed to emphasize'specific concepts. Occaslonally a pop—
ular commercial game and a teacher-made game are played dur-

ing this period. This shortens group work and the free peried,

-6




Group Work, — 11:00~11:15 ~ This time slot is used for

discussions before trips and after trips and pfojects in
art and science.

Free Period — 11:15-11:30 ~ Hvery Wednesday we went

swimming during group work, free period and our morning
yard tlme

- Playground ~ 11t 30~12 00 - use school back yvard and

local playground

 Lunch - 12:00-12:30 |
Booﬁ Time — 12:30-1:00 ~ A Flexible time of daylwhich

may consist of a variety of individual or group activitiés

din art, music;'cooking, making games, or trips. Trips,are

usually taken on Mondays and Fridays between 1:00~2:00,
Playground -~ 1:30~2:OO

Dismissal - 2:00-2:30

CASE STUDIES

GROUP FUNCTIONING

The group was compoéed of four boys who functioned on
very different levels in their academic, Social,;emotibnal
and physical development. Their great differences in.
functioning necessitated that they be taught individually, -

or they might not lesrn at all,




Creating similiar éctivities on a variéty of levels was
a-éhallenge that the teachers took on. Social Inter-
~actions with teachers and peers were.often negative due
to their low frustratién toleréncerand the need for |
immediate gratification. ‘Any outdoor or indoor games
needed close supervision because fights could erupt easily.
Teachers tried to‘assist each child in developing the
. necessary skills for interacting in a group. Bﬁt this was
aAdifficult task: some of the children were fset iﬁ their
ways' or possibly afraid to change, even when their habité
were not useful and Someﬁimes harmful to themselves. The
“lack of social skills and limited emotional control méde
the:group dependent on the teachers for functioning. 'Thése
four boys_rarely interacted as a group of four. Similiar
interests ofteﬁ accounted for their breaking into groups of
two. It was not until the last month of school that close
friendships formed between some ﬁembers Qf the group.
Essentially, they were a group of,#ery different children_
‘with enofmous needs who functloned as a group only in
teacher-directed activities never becoming a groﬁp on their
own. Within the total school population these were the most
impaired children. | | |
In the-pages to follow, each child's physical, emotion-
- al, social and academic development will be described in

detail.




ROGER

Roger is a tall, thin dark haired boy with large brown
eyes, which usually have dark shadows around them. His eyes
portray confusion and depression, Recéntly, braces have . |
been put on Roger's teeth causing him much pain and over-
concern. Corrective shoes were bought for himrthisrﬁeaf to
improve his gait. There has also been many changes in his
medication, Ritalin, to curb hi§ distractability. All of
these factors have added to making Roger's SChool perfor-
mance very difficult, | |

.Roger is eleven years old and has been attending the
schodl for five years. His tempo is usually extremelyr
';loﬁ:” Daily rbutines of dressing,'éating and speaking are
-execﬁted painfully slow with a ghost-like detachment. Frae—
guently, Roger comes to school dazed and exhausted. The
first thing he does éach day is check the schedule. TIf there
are any changes he needs repeated explanations as to what the
changes are and why they have been made. Ragerfs ad justment
to school has been uneveh. There have been several periods
when he was able to pay attention to daily tasks and
activities conducted in the classroom; More often he is
extremely distractable. Any activity may be interrupted by
rituals such as; shutting closet doors tightly,'retying his
tie in the mirror or stubbornly remaiuing aﬁ_thé sink'tryihgt

'tb wash Ynon-existent or tiny spots" off his f[ingers.
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Singing, being silly, a moment of friendliness with a
peer or teacher are the times when Roger experiences pleasﬁre.
When pleased he will grin widely and giggle. But mbst'df.the
“time, Roger appears sad; depressed and withdrawn. He is
difficult to reach in this state because he does not verbalize
his sadness directly.except to say "yuh® when a teacher asks
him if he is sad. |

Roger's anger towards teachers is expressed in words
and aggressive actiOﬁ. ‘There are frequeht struggles between
Roger and teachers, These Struggies usually occur when Roéer
is teasiﬁg‘another child, when he is leaving the bullding
without permission or when he is engaged in any acbivity that
is férbidden.-.Ignoring.some of these behavior patterns can_
sometimes deter him.but most of the time he seeks other for-
bidden activities too provoking to ignore. Anger at peers
is expressed in a parrot-like imibation of his teacheré.‘
Whenever Roger is praised he appeé}s slightly dazed and con-
fuéed. Hé:does not seem able to cqnnect'what he is heafing »
 with anything concrete about himself. |

Roger.experiencesrproblems when participating in any
group_activity. HeJis‘unable to understand the_language of
the instructions and/or follow ﬁhe rules, His peers are
often frustrated by Roger's slowness, his teasing behavior
and constant distractability; Although Roger wants to have

friends he chooses inappropriate ways to relate, such as

e O




¢lose bodily contact 6r taking their possessions. This
frequently leads to annoyance and possible rejeotionn His
most successfulVway'of.relating is Eeing silly or imitating
inappropriaste behavior. Despite his hehavior, Roger has
engendered warmth and matter-a-fact acceptance in his.
relaﬁions with peefs. They often try to cajole him into -

doing the right thing.

Roger is particularly interested in his peers when
they afe in distress. He will usually move to the scene
of the turmoil and try to comfort the child. Although he
tries to be consoling at these times, much anxiety exudes
from him because he.cannot separate himself from the
situatioh. Roger enjoys assoclating with younger children
when he can take on a big brother role., His relationshipé
with teachers flucﬁuate between that of a teasing, testing
and negative nature to a kind of ﬁrofective imitation

and identification.

Short attention span,suspected asphasia and his anxiety

anticipating failure greatly impair his academic performance.

His tolerance for instruction has declined as he has pPro~—
gréssed. He appears to be increasingly aware of the gap
between himself and his peérs which has . added to his re-

sistance to do his own work. Roger is totally dependent'

11



on working with an adult one-to-one in order to complete
any task., If a teacher leaves his side for a minﬁte, he
will wander sbout. A movement or sound in the room can
also cause him.to wander. After he begins this straying
there 1s little that can get.him back to his-wofk.

Reading orally with a teacher is the most successPul
and rewarding task for Roger.‘lHe seems to enjoy reading
aloud because he canirecognize many words by sight. Roger
can decode on a third grade level but his comprehension is
poor. He appears unable to synthesize seﬁtences andrideas
into meaningful sequences, Little progress has been made in
his mathematical ability. He still has problems with simple
addition and subtraction and his work is inconsistent and
mechanical. For this reason all his work is designéd with
concrete materiai. The anxiety of making imperfect letters
causes writing to be a painful process, He is critical bf
each letter which forces him to constantly erase and write
letters over. All of this has caused a deterioration of his
ability to write. |

Roger does not understand or use language well; He
appears to have internal organization problems in his récep-;
tive language. When he is spoken to, the speaker is not really
gsure what he has understood. Roger compensates for his lan-
guege difficulties by using gestures and faciai expresgions

for communicating. Many times he seems to 'tune-out! any

12




language. This is evident when he answers a Question by
shrugging his shoulders and then says‘"be'doesﬁ't know",
when distinct actions prove otherwise. His expressive
speech 1s slowly and often painfully executed with one or
two word phrases and some'repeﬁition of words.. His language
is thought.to be‘a crucial factor for his.difficultyrin

- functidéning and is complicated by a‘fragile emotional
'stabiiity. Because lénguage does not have much meaning

for him, the daily events of life are difficult for Roger
to link himself to.

There is constant uphéaval going on inside Roger: The
enormous amount of consisténéy and security that he requires
hag not been available to him because of his own inability
to make close attachments to teachers and the limits of hié
environment. This has caused Roger to be removed from good

socilal iInteraction, class curriculum and real growth.

BAINE

Baine is five feet tall and has a solidly built body.
He has short blond hair, very fair skin and sky biue eyes,
These features sometimes give him an angelic, far away look.
This year marks his fifth year at the school; he turned eieven
in November. Baine's tempo is either very fast and panicked
or real slow. His attention span for self generéted tasks is

quite long but'very short for assigned academic work.

~13~



Emotionally, Baine is a fqagile and hypersensitive child
who takes a long time to get adjusted tb_people. He has
slowly gained tolerance for being teased, physically hurt,
academically frustrated or denied a request by a teacher.
Such incidents in the earlier part of the year could cause
him to lose control. When he loses control he.screamé,
cries, falls immediately to the ground and shouts, "Itve
been shot". He might also strike out at another child or
teacher, either verbally or physically{ Recovery for Baing
- usually occurs when a teacher while acknowledging his feel-
ings, uses humor and points out the absurdity of the
situation. A teacher's anger or stern rationality will panic.
him and increase his loss of control. Warmth and good natured
'ééééiﬁg can frequently coax him out.of being upset. When
Baine has problems.within the school envifonment he is able
to be reached and talked through the crisis. lOften he
borrow & teacher's phrase to attempt to talk himself through
the-crisis. Anticipation on the part of the teachers Has
been a key factor in sustaining Baine's‘emotional control
in any environment,

Baine shows pleasure by éxtendihg eye contact,llaughing;
gfinning and hugging., His sadness and anger are momr apt to
be exﬁréssed_in coded forms, such as stofies about robbers
and thieves which a teacher must pry out and translate. Baine

has shown pride and delight when praised for academic or

]
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soclal accomplishments. Being corrected by anyone was
particuiarly hard for Baine, and was something he and his
teachers worked at very closely. From Baine's pePSpeétive
his day was either very good or very bad. If he had trouble
-during part of the day, the rest of.that day would be
spoiled for him; This quest for perfection affected his

own image and his expectations of others.

Baine is a warm and loving child who can be guite charm- -

ing in relating to adults and children. Many of his teéchers_
have formed close friendships with him and still see him |
after they have finished teaching him. Baine can be véry
demanding and dependent on his teachers but it seems“ﬁhat
it is through these relationships that he has been able to
devglop the social skills necéssary for peer interaction.
There has been growth in his ability to relate to other
children. He.has developed increased interest, patience and
‘tolerance for his peers. Earlief in the year he could only
relate to_them when they were involved in his world. This
element still exists but Baine has begun to ackhowledge_his
classmates as separate'entities. He has become spontaneously.
helpful; invites them to play gameé and tries ﬁo convince
- others to do the right thing. 4Baiﬁe developed a dlose friend-
ship with Martin while playing a particular game together.
Although he has grown socially, he still seems to prefer

solitary activities of writing and designing a newspaper
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using the New York Times as a model and 1llustrating fan-
tasy characters. Baine's grouping with lower-functioning |
children has been helpful to his social growth. His in-
tellect énd artistic\sbphistication have won him respect
and admiration. _

Baine is gifted both artistically.and intellectually;
he talks about becoming an artist. His understanding of
phonics, sﬁelling‘and grammar is very advanced. It_bem
came a class practice to consult Baine When bewildered
about the spelling of a word. On the Metropolitan Achieve~
ment Test (M.A.T.) he scored ninth grade on grammar; his
Wide Range Achievement Test tW.R,A.T.) scores for decoding
and spelling were on a college level, Baine frequently tries
to read vooks and newspapers that are above his éonceptual
level. This leads him to é confusion about the facts re-
‘ported., He_testéd on a fifth grade level on M.A.T. and
Reading Comprehension. His need to finish quickly hampered
his performance.. it'is my perception thaﬁ he can read on a
seventh or eighth grade level when he is interested in the
topic. Baine'enjoys reading books ébout télevision, radio
and newspapers and recently developed an interest in animal
books. Trivia books, encyclopedias and other Spécialty books
are his favorite type of reading. Most of his reading is done
silently. Occasionall& he wili read with a teacher. |

Creating fantasies while using a newspaper as a vehicle

is the main way Baine does creative writing., He will take a

16—



biﬁ of reality and expand it into an elaborate story,

often using familiar people to be the supposed reporters.
The content of these.papers center around death and de-
structibn. This was one way he dealt with his great con-~
cern about death, his own, his mother's and other peoplé

he cared for. Baine also created imaginary characters by
using some characteristics of a real person{. For example:
a)he combined a éartoonjdog, Barry White, a singer and nade
a disco dog dressed in Barry Whitets éldthes; b) he designed
Disco Dog albuh covers using the real Barry White albums as
a model. - |

These acﬁivities are a major part of his 1life and often

_stand in the way of academic work. There has been little
success in combining these activities with academic work.
For these reasons Baline is dependent on his teachers during
work time. He needs constant refocusing. Helping him do
work involves much support and éompromise. Compromises

are arranged with Baine on how much work he will do'to gét

a free periocd. All assignments need to be short, readily
completable and-entértaining. Baine has a tendency to
complete an assignment as rapidly as possible. When faced
with work.he cannot immediately understand and complete, he
will abandon it. Again his quest for perfection is'apparenﬁ
“in how he perceives Work; An assignment that was too hard

- one day will rarely be tried again. It is somehow gpoiled

o




for good. Teaching new material requires a presentation
which wiil guafantee Suédess, therefore progress is very
slow.‘ | |

‘Baine has been resistant to mathémétics;. A turning.f
point ﬁhis year came when he mastered two-digit multipliu_
cation; At times Baine appears superior in his mental
addition and subtraction. ILow frustration tolerance seems
to.slow him down in doihg word problems and more complex
math. 7

Baine speaks quickly but is easily understood. His
sentences are syntactiéally correct and he appearé to have
quite a good vOcabulary. He is_particularly faseinated by
the many meanings one word might have. Baine frequently
'-imifaﬁés a newscaster's tone when telling a story.‘ There
are many times when he uses language in a perseﬁerative
mahner; an example of this is whén he will continually
tell the same.story.about a particular actress., He
repeats the exact wqrdé so many times that.teachers and
children can no lénger listen.

Over the course of the year, Baine has developed new
social gkills, learned some contfol of his.emotions and has

become g more enthusiastic learner.

18-



- REGGIE

Reggle 1s a solidly built} attractive,blaék, eleven
yvear old of average height( This is his first year at the
"R" school., FHe is always meticuléusly dressed and very
conscious of his physical appearance. His hair is short,
even in winter, because he does not like tangles., Reggie.
is constantly in motion, finding it very hard to sit still
even when eating. Due to his hyperactive condition he isg
given Thorazine, The medicine seems to hafe little efféct
because he either refuses to swallow it or it is probably
administered irregularly at hoﬁe. Reggie also goes to a
therapist once a week. |
uurT.Tﬂere is a constant need for Reggie to be in control
of sifuations. 'Pefhaﬁs this is dﬁé to his own lack of
inner control and inability to deal with control Systems
outside himself. ' Reggie was frequently out of control,
Loss of control could be stimulated by a nﬁmbér of factors:
a need is not immediétely gratified; he is fantasizing about
sex; or he is trying to control a situation to his liking
and is unsuccessful, The duration of his lack of control
can be an hour, a morning, or bits and pieces of a day.
When he is unconﬁrollabie, he may run out of the buildiﬁg;
bother other children or attempt something dangerous which
requires a teacher to restrain him, Touching has been an

issue for him during loss of control. He complains of .
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being touched but constantly puts Qimsélf in a situation
which requires restraining. Reggie can become violent
during these times and strikes anything in his path. . Most
‘times he picks one persoﬁ to focus his aggression on,
‘Reggie can be helped to gain composure by being‘left alone,
and given a chance for physical exercise, such as funning
or by restraint.  No one method works all the time and none
1s completely successful., Anticipating his breakdowns has
been difficult for teachers, and has only helped on a few
occasions. For the most part his breakdowns are uﬁpredictable;
The strongest emotioﬁ affecting Reggie's make-up is his

overwhelming rage and anger, which comes ouﬁ in many situ-
‘ations with or without provocation. His reéponse is usually
stronger than the situation requires. His expression of
sadness is closely connected with his feelings of anger
and he can be brought to tears.when angry. Reggie shows
pleasure by jumping up and down ér demonstrates other
kinds of movements. He also displays pleasure by spéaking
loudiy and quickly and usually with a wide griﬁ. Diébelief
is Reggle's normal response to praise. He seems unable to-
trust what people éay, yet he becomes quite happy when he
feels he has accomplished something.

At times Reggie seems to have the potential to be a
warm, loving and related person but needs StrongAsuﬁporﬁ

gystems, Unfortunately his home- environment does not give
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him this needed support. At times, Reggie 1s quite sen-
gitive to other children's needs and difficulties. Yet,
there is a manipulative qﬁality to his relating with
children and teachers.’ He oftén wants to be in charge.of
other childrén'slbehavior. Reggie does not seem to think
through his actions towards other'children'but respoﬁds
impulsively. When attention is called ﬁo a particular bef
havior, he can understand intellectually but appears un-
able to internmalize the information. Inducing fear in
children‘is another way in which he interacts.‘ He might
say with a mean face. "If you don't give me that I am
going to hurt you."

-~ —- Reggie enjoys the company of teachers and can be quite
.charming, but needs muéh attention., His anger about life
events, unrelated tolteachers, (e.g., relationship with his
mothér)_is often misdirected towards teachers, The manner
“in which Reggie behaves constantiy'requires teachers and"
administrators to set limits. Helping Reggie control
himself permeaﬁes all social interaction with adults.
Reggie formed two'close.friendships this year: one because
of a fasecination with a child's artistic-abiliﬁy§ another
Because of similiar interest in sports. He was loving and
caring in these relationships but would try to influence
these childreﬁ to misbehave. When these friends trigd to

help Reggie do the right thing, they had little influence
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even if his behavior was hurting them personélly.
Reggie appears to have an above average intelligence
and a real cleverness in'art projects, games developing
storles and in grasping information. He speaks cleérly in
‘complete synactical sentences, enjoys talking and can tell
elaborate stories. Learning tasks have been approached with
ambivalencé, he Seems.to want to learn but needs the in-
formation and skills to come easily. His attention span is
short and there is little work he can do on his 6wn. This
ié not due to a lack of cognition but an inabi;ity to focus
on a task. He seems pressured by the immediate need to
gratify his wishes Whether’or not they are fealityhbased.
" Anticipating failure also appears to hinder his work., When
ﬁéééiéqis working, he usually gives as iittle input as
.possible and therefore deals with short tasks which are
easily completed and entertaining. His most successful work
is done with close teacher interaction.

As the year has progressed ﬁeggie has become less and
less able to do any work., For this reason it has been hard
to get a cleér sense of his academic functioning., ‘His sense
of grammar seems good aslillustratéd in his creative dic~
tated stories. Reggie exhibits basic decoding skills for
reading and appears tc be on a fourth grade level but
_rérely reads on his own. Reading is usually done with a

“teacher alternating reading a page. DMost of his reading
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material has been-trade books about animals. Reggie is in-
secure in his reading ability and often wants a teacher to
read to him. When he is read to, he is actively in#olﬁed
and has good comprehension. Although Reggie understands
concepts of addition, subtraction, multiplication, place
value and division, he does not know his numbér facts. it
has been hard to help Reggile expand his knowledge.

Reggie has been very“involved in the group's animals
curriculum,., It has been the one area that has sustained his
interest. When he is unable to do any other work he is usually
able to be engaged in looking through animal reference books
with a teacher. His interest in animals has .caused him to
thlnk about becomlng a veterinarian. His participation in
<the currlculum gives some indication of his ability to gather
information and be reflective in his observations.

Reggie is a difficult child to work with beéause there
are many hegatiﬁe interactions'andlfrustfationé in dealing
with his acting out behavior. Tt is hard for Reggie to trust
anyone which leads him to use manipulation. Yet, there
is a basic warmth and charm in Reggie which influences a

teacher to keep trying.
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MARTIN

Martin 1s an average height, slenderly built eleven
year old, who arrives at school each day with a wide grin
and a color coordinated outfit., He seems very conscilous
of what he wears and what others are wéaring, Mértin wears
braces and glasses. His vision is quite poor. His stance'
and gait afe awkward and unsure due to a lack of muscular.
control and inability to judge depths. When walking or
running, he bends forward from the waist and his hands
dangle loosely in front or at his side. Self help skills
still present Martin with some problems because of lack of
motor céntrol-and poor vision but he has begun to take more
responsibility. His tendency to lock away from his hands
;whénﬁdoing a fine motor task adds to his problem., Martin
doesn't use the mirror when dressing and refuses adamantly
when it is suggested by a teacher. This is Martin's fifth
year at the "R" school.. | -

Maitin enjoys all aspects of the daily school roubtines.
Hig general tempo can be both verj fasﬁ,or very slow. It is
hard for him to have an even pace. Martin has a low toler-
ance for frustration but has been developing techniques to
deal with this. He has a long atbention span when given
lminimal support from teachers. |

Martin prefers to be seen as a happy child. Pleasuré

is exhibited by jumping up and down and saying in a high
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piﬁched voice‘"Ifm so proud”, Martin is an affectionate
child and kisses teachers quite frequently. At times,.his
kissing becomes too much for teachers,'sb he is enboﬁraged
to show his affection in another way. There are aiSo times
when Martin gives a teacher a bear hug when he 1s undecided.
whether he is angry or pleased_with her. When sad, Martin,
will sa& that'he is sad and generally explains why. Then he
will put his tiead down and groaﬁ. He has had-trouble dealiﬁg'
with his anger and usually speaks in a:loud.voicé, then anxi-
ously asks later "are you angry". When bothered by other
. c¢hildren he willndefénd.himself by shouting a véhement "no™
or "Sﬁop". He has slowly developed this ability. Martiﬁ
“takés,pleasure in his accomplishments.and agonizes over his
failurés. |

 There are many things which frighten Martin. He cringes
any time'juice or milk are brought to the table; he worriés
about them spilling. ‘His_ankieﬁ% level rises anytime a tape
~recorder or record player is used in the fobm. Martin is
concerned with'objects'falling and breaking, so he is con-
stantly practicing falling in his games; On one occasion .
he fell by accident and was quite jolted. When I asked him
if-'précticing falling helped hiﬁ when he really'fell, he
replied, "yes it did.n - '
' Martin has made a good adjustment to the group and whgﬁr
asked to be involved in a group aéﬁivity he functions well

as a group member. His preference in play is usually solitary
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where he pretends to be a fix-~it-man, doctor or bus driver.
At these times intrusion by anyone irritates him. He talks

much more about his friends than he does to them and is very

A g e

aware of other's behavior. He likes to point out that he is
a good boy'whén.someoné else is misbehaving; There is a tend-
ency for Maftin to steer clear of more aggressive children}
With encouragement from tgachers he has develo?ed a
frendship with Bainé while plaving a pafticular game. This
relationship has helped him deal with the frustration and
joyé of winﬁing and losing. When Martih becomes frustrated-
with a game, he is impatient and grumpy. It is very hard |
for him to deal with other children's cheating. He'aften
cénfuses.having bad luck in a game from be;ng tréated
Jﬁ%éifiy. | |
Although Martin has warm felationships with teachers
he has & hard time with separation. He will often fixate
on a teacher, being overiy conceqned aﬁouﬁ.her; when she
will be in school. Martin shows concern for ﬁeaohers*
when they are:upsét by saying something to make them feell
better. He has a strong need for constant reassurance and
~approval from his teadhers.' Much of his conversation re-
volves around_questions such ass "Do you like me"?lor "Are
jou mad"? Martin can accept help and instructions but
often qualifies it with one of these questions. This writer
once asked him whether my help made him angry‘sometimes

and he acknowledged that it did.
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Martin is.an enthusiastic learner; he can sit working
up to an hour with a variety of academic and fine motor
tasks. He depends'on a teacher to get started on each new
task but can do the work on.his own. When frustrated about
an error being pointed Out, he will grunt and groan. If a
teacherrlobks over his work, he immediately assumes'that
something.is wrong. Martin is tolerant of smail doses of
. new material accémpanied by a lot of reassurahce'and_
recognition of the fact that it is neﬁ and hard for him,
Games asva form of instruction are an enjoyable experience
and he is an'dependable.partibipant.

Writing 1s hard for Martin because of péor motor control.
His hahdwriting is oversized, Sprdwling and poorly-controlled
but has become sightly more legible. Defined space in the
forﬁ of a block for each letter helps hinm to Wfite.clearly.
The legibility also seems to be dependent on his level of.
ranxiety and wWhether he can SlOW}aOWn enough to write. Martin
decodes reading on a fourth'grade level but_only'compre~
hends on a second grade level. He has worked hard on develop-
ing the ability td read several pages to himself and answer
a series of specific content-related questions. A major
portion oflhis‘reading has been animal short stories and
books. He has learned to use some of these books as
references. |

In order to grasp mathematical concepts, Martin needs
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repeated.eXplanations and a great deal of drill. His
progress in math has been slow due to the fact that he
tends té forget already learned processes as he learns new
ones. - He appéafs to have solidly grasped addition,'subn
traction with exchange and place value.. Although he has
memorized all the times tables, he has troﬁble wheh doing
them in the ‘isolation of a problem. Word problems in-
volving anything other than simple addition present Martin
with great difficulty. The use of concrete material has
been essential to his learning.

Martin speaks in complete_syntactical sentences, some-
times experiencing problems with his braces. He has become
'“quite fascinated with language particularly with rhymes”
and homonyms. A language Specialist haé given him Speciél
heip with abstract words which.confuéé him.

An increasing awareness of his inadequacieé and the
.fact.he is growing oldef has caﬁsed concefn for Martin.
Frequently, he asks how many more years he will be at the
school., Martin has many handicaps.but he ié a willing
learner who has made developments.in intellectual, social
and emotional skills. If guided cafefully by parents and
teaéhers he may come to deal With his strengths and

weaknesses realistically.
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 CURRICULUM DEVELOPMENT

Need and Rationalo'

After being placed in this group in February, the
writer became interested in how a core curriculum ﬁight be
doveloped with these children. “Eariier in the year, group
curficulum.had fooused thé children on their development
physically, socially, emotionally and intellectualiy. Fach
child mac a ﬁall aboutrme".book which oontainéd pictures of"
them at an earlier age and various facts abouﬁ.themselves.
They also investigated the school neighborhood, but thesé
content areas did not'motivaterthe group. For most of the
yéar, the curficuium has been individﬁolized with children
-stodjing mamny different topics. Therefore, children were
_ ekperienoing bits'and pieces of curriculum areas aocording
"~ to their level and interests. Such was the situation be-
cause of the variety of reading and math levels, their
greot emotional needs and low tolerancé for group instruc-
tion. Both teachers were concerned that their programs Were
too "skill oriented". We hoped that a core curriculum cowld -
“bring the group together while still allowingfo? enough ih—
dividual differences to satisfy the enormous needé of1the$e
particular children. The teachers aléo wanted the children
to be really interested in learning about something and
hoped their.emotional needs might be met through a curri-

~culum. The following behaviors and interests of the children
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were considered in determining a common interest. Martin
was constantly gping to the zoo and showed interest in |
reading books about animals. Reggie was enchanted by
cougars and other kinds of cats and watched ﬁelevision
shows about animals, Roger would often want to stop and
touch'dogs while on a walk. Baine had a cat at home who
he talked about and sometimes imitated. Keeping all these
facts in mind, We decided that developing alcurriculum .
around animals mlght be a way of brlnglng the children to—
gether. Slnce the teachers only used hunches in choosing .
a topic, they planned initial experiences with animals to

determine whether there was enough real interest.

U81ng an outline form, the wrlter W111 report on the
entire currlculum 1nclud¢ng concepts and act1v1t1es The -
learning experiences section which follows will expand on

the activities listed.

CURRICULUM OQUTLINE

1. Initial Experiences — trips to the Central Park Zoo, the -
~ Central Park Children's Zoo, American Kennel and a Dog
Grooming Store.

TI. Concept 1; Body Parts — animals have many different kinds

of bodies; how are animals and pecple different?
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ITT.

Activities ,

A,

Book: Why'Can't I by Jeanne.Benedick-m teacher read

to group. .

1) group discussion on the differences between par—
ticular animals and people mentioned in the book.

2) individual discussions on the advantages and dis-
advantages of having certain types of bodies.

B. Trips - During “Initial experiences, teachers made

I,

children aware of the animal bodies (fur, size,
color, feathers).

Games ~ Teacher-~-Made

1) Who. Does?— a game which reinforces the skill of
differentiating body parts.
2) Animal Clue Game - players guess an animal from a

description of their body and other characteristics.

Discussions: facts about animals were often discussed

during a meeting time. Alot of information was trans-
mitted to students through informal discussion with

teachers.

Worksheats - Teacher—Made,‘focused children on:

1) the names of parts of animals (wings, paws, fins)

2) parts of their own bodies
3) comparison of themselves in relation to different

animals.

Photographs — of the animals at the Bronx 200 were

available for intense observation.

Concept 23 Habitat - animals live in many different

places. Why do animalsg live in certain places and not

in. others?

w3




I¥.

Activities .

A. Books: At Home in It's Habitat by Phyllis Busch,
Everybody Has A Home by Mary McBurney Green.
1) books were used on an individual basis by chlldren

2) also used to stimulate an individual discussion with
~a teacher on habitats particularly concentratlng on
their own habitatb. '

B. Trip to the Museum of Natural'History-m African
Mammal Exhibit
"~ 1) children gathered information on the habitats of

. African mammals on teacher-made worksheets
(desert, jungle, forest)
2) one child recorded information on animal life Spans
3) information was graphed.

C. Games used to introduce new habitat information and

to reinforce already-learned facts ~ Teacher-Made,
1) Habitat Bingo |

2) Who Does?

3) If T were An animal.

D. Discussion - for ﬁrip planning and individual in-
formsl talks between teacher and a child,

E. Worksheets ~ Teacher-Mzde reinforced informatidn

about particular animals habitats.

Concept 3 Motion -~ the many ways animals move (run,

gallop, trot, fly, swim, crawl, walk, hop).

Activities

A. Discussion - group members talked about the wvarious
movements of animals. The teacher provided them

with some new vocabulary.
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VI.

B, Trip.to Museum of Natural History - African Mammal
Exhibit. - . | |

1) children were encouraged to look for the food
source avallable to animals in various habitats.

C. Games - food was one of the concepts in these games.
1) Who Does?
"2) If T were An Animal,

D. Worksheets - Teacher-Made, children were asked to

match an appropriate kind of food with an animal.

E. Art Activity ~ Children made a collage of animals
who eat plants and fruit and animals who eat other

animals,

Concept 5: Animal Babies and Their Development - animal

babies have many different names, mammal babies grow in
their mothers and are nursed. Birds, Snakes and other

~Animals lay eggs and care for them. Frogs, Fish and
Toads deposit_eggs and leave them.

Activities

A. Books: Animal Babies by Joan Elwart, How Kittens
Grow and How Puppies Grow by Millicent Selsam,
1) books were used for reference and to promote

individual discussion.

B. Trips ~ Informal trips to a local Dog Grooming store
to observe and interact with a pregnant cat, kittens
- and finally a new litter. ‘ '

G; Games 7
1) Animal Info Yes or No - a game which tried to teach

specific characteristics of animals.

D. Worksheets - Teacher-made which helped children with
The process of differentiating animals. |
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LEARNING EXPERTENCES

Games, Trips, Worksheets, Discussions and Books were
the five techniques used in creating the learning experiences.
- for the group's animal curriculum., Fach of these ways had
its specific goal but they often served the purpose of com-~
plementing each other through presentihg the'same concepts
in a different manner, For example, after taking a trip
which foéused the children on animal habitatbs, some of their
individual assignments at Work Time would consist of work-
sheets which helped them to remember an-animal's specific
home. Also during this time each child would be involved

in an individual discussion with a teacher concerning animal

homes. At Group Games the children might play Habital Biﬁgo,

Who Does or If I were An Animal, all teacheremade games which

éncourage each child to think about habitats.. Books'with
information on Habitats might be read independently or in a

group at Book Time. During Special Activities an art pro-

Ject which involved making a habitat murél,_collage or a
‘three dimensional habitat could be planned. This is a des-
cription of an optimal day's activities. It usualiy did not
go as smoothly as the explanation suggests. Activities were
often discontinued because of lack of motivation or in-
appropriaﬁe behaﬁior.

The curriculum began with trips for _in-terest, then the

trips developed into more concrete adventures in gathering
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facté,dn animals. Games provided'teachers with a means to
teach and reinforce particular.concepts in a group setting,
to a group who had a low collective tolerance Tfor group
academics,' It also gave the children a method for.ordering
‘and remembering information. The most individualization

occurred through the teacher-made worksheets, in which each

child's conceptual, skill and tolerance level was carefully
considered and developed. C(lose relationships between
teachers gnd childrenrseemed to be the  most important‘inm-
flueﬂce in how each child related to the curriculum. Afber
" these relationships were formed théy were nourished through

individual discussions among teachers and children concerning

the .curriculum. Therefore, individual discussions served as
an effective means in assisting each member of the group's
thinking and organizing of information.

Group discussions were short and did not usually involve

the entire group. The necessary ?reparatipns for trips'én—

couraged group diScuSsions and helped to create more'informal

group talking. The books were selected with each child's

interests and reading level taken into account. There were
also books used for group reference. As will be indicated in

- the case summarieé, each child enjoyed and functioned better
in particular leafning experiences. The two most'effecﬁive
techniques for the gntire group were for individual discussions

and group games. Each of these techniques will be elaborated
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on, presenting the details of the teachers' ideas and

preparation and the responses made by the children.

GAMES -

Due to the fact that this group had a low collective
- tolerance of gfoup instruction, there was véry little formal
groub academics. -Gréup teaching took the form of partici-~
pation in teacher-made games designed to emphasize specific
concepts.- Therefore, games were a very,importént vehicle for
instruction in the animal curriculum. The games gave the
children a way of organizing and remembering information.
One of the basic problems with games and these echildren were
théméspects of.winning and losing. ‘It was hard for any of
them to lose a game, but they would not be interéested in
games where winning and loging were not involved. The ideaé
for these games came from both teachers as we developed new
concepts in the'curriculgm. Chiidren‘were enlisted ih the
procesé wherever it was possible.

The first games wer2 played in an informal manner with.
simple structure,'no specific rﬁles, informal gamé materials
and no real winner, It was a way oflintroducing the idég of
playing games using animals. The next six games were de-
veloped in the progression that they are presented. Fach
game had a formal game board and cards, specific‘concepts

being ihtroduced, rules to follow and a winner of the game,
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GAME 1-Informal Guessing Came

The first games wer® played in a simple manner using
cards with animal pictures. One person at a time chose a
card and tried to give the other players clues so they
could guess the animal. There was no scdring of how many
correct guesses anyone made.' It was hard for some of the
chiidren‘to think of a verbal clue .and they often ﬁade
sounds or moved éround the room in a particulaf way. The a
interest in this game motivated the téachers to create mére

games about animals.

GAME 2 Who Does?

Concepts: body pérts of animals, habitat, motion and food
o of animals. '

How to Make Game

Materials: poster board, pictures of animals, blank qards;

1. Construct the game board using different pictures of
animals as the spaces on which the players will move.
2. 'The last space should be removable and replaced with T
different animal pictures.
3. Make four sets of cards: one set for animal body parts,
I HAVE WINGS; one set listing various. places animals
livey T LIVE IN WATER; one for foods eatens T EAT PLANTS
and one which describes movements I CAN SWIM,

How To Play Games

1. decide who will be first
<. select which sets of cards you will use for the game
" BODY PARTS, MOTION, FOOD, HOME, You can use as many
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as you want but ?}ayers must agree'at the beginning
of the game,
3. On each turn, the player must decide which card she/he
wants to use., They then move to the first animal that
has the characteristics described on the card. e.g.
I HAVE FOUR LEGS, I EAT MEAT, I LIVE IN A HOUSE, If
a player picked anyone of these cards and a dog was
the next animal in line, they would move to the dog.
L. Who ever comes to the finish line first is the winner.

Rationale For Game — The teachers wanted to begin the
currlculum by introducing a game which would help the group
_think and look carefully at the shape, size and textures of
animals. The game was designed to be played throughout the

curriculum by adding sets of cards as the new concepts were
developed. ' | '

Student Reactlon —~ This was a difficult game for the group..
Tt seemed to be due to the fact that they had to think and
look carefully on each move. This slowed the pace of the

game which made it hard for some children to wait thelr turns.
The amount and great wvariety of animals on the board might
have been another factor. It appeared bes to have fewer
animals and less variebty to make the game less complex.
Martin and Roger played the game frequently during the period
we were studying animal’body parts. Both bojs seemed to

gain information through the'game. The slow pace suited
thelr style while the pace was too slow for Reggie. Baine
was not playing board games at this timé. The game was not
used as originally designed because of lack of response from
the group. It was played again toward the end of the
curriculum,
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GAME 3  Animal Clue Game

Concepts: body parts, categories of animals, habitats,

sounds made, and food eaten.

How

To Make Game_

Materials: iIndex cards, pictures of animals.

1'

On five separate index cards write one clue about a
particular animal, e.g. I HAVE A LONG NiCK,

I LIVE IN THE FOREST, I FAT PLANTS, T AM A MAMMAL,
T DON'T MAKE ANY SOUNDS, PICTURE OF A GIRAFFE,

The index card should be put together with a paper
fastener so the order of clues could be changed. This
prevents memorization of the first clue. The picture
card is considered the answer card and should always

- Make as many sets of these cards as possible. We were

not able to enlist the children but this would have
been a good acb1v1ty for them,

Select the sets of cards that will be used and the
person who will read the clues. _
Decide hOW'many turns each person w111 have (usually 10

Scoring is determined by how quickly a person can guess
the identity of the animal. -If guessed on the first

"o clue-bpts.; second clue-hpts.; third clue-3pts.; fourth

clue-2pts. and fifth clue-lpt.
After proscribed number of turns, all players add up

Ra
be at the end.
3.
How To Play Game.
1!
2.
turns each)
3.
b
their scores.
5.

The person with the most points wins the game.
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'Hationale for Game -~ In order to encourage the group to
think about animals, using specific characteristics as a

guide and to promote decision making, using facts,

Student Reaction = This game was really an expansion of the
first game played. It had periodic popularity but was al-
ways exciting when played, Some children became so in-
volved in the game that they found it hard not to call out
another playert's, answer. The design of the game seemed to
help children deal better with losing because the winner
was not so obvious during the game and the scoring gave
evéry child a sense of achievement.

GAME 4 Animal Bingo

Concepts: animal names, habitats, and the spelling of
animal names.

How To Make QGame

Materials: cardboard, animal pictures, blank cards,

1. - This gamé was made by the children. Each child was
given a card which had six spaces marked dut_on it. They
were asked to seleet pictures of animals and paste them
into the spaces. Each child would then have their own
Bingo Board. )

2. Two sets of cards are needed to play all variations of
the game. One set whould list the animal names which
are on the board made by the children. Other sets of
rcards should list the homes of these animals., It is
best to have the group actively involved in the process
of naming the habitats and the spelling of the animal

names, : \
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How To Play Game

1. This game has three variations: Animal Recognitlon,
Habitat Recognition and as a spelling game.

5. Every player picks a card and someone is selected as
the caller.

3. .In the first variation the player must call out "Bingo",

. when the name of an animal on their card is called.

. In the second variation tThe player must listen for one
name of their animal's homes.

5. In Spelling Bingo, the third variation, the player must
listen for the names of animals on their cards, then
remember how to spell the name.

6. The first person to fill the entire card wins the
game .

RationéE}For'Game - In the eariier part of the yéar; math

bingo for multiplication and additiom, clock bingo and
spin bingo were very popular games. Therefore 1t seemed
like a good medium for learning information.

gtudent Reaction - Since the group was familiar with the
bingo system, they regponded immediately and postively to
the game. An interes?t developed in making the components
for the game. Roger had much pleasure and success in tThe

game especlally when he was the caller. Initlally, this
was the only animal game that Raine would even try to play.
Animal Bingo was a popular game which had its day.




'GAME 5 Animal Concentration

|

Concept: names of animals
ACACASAT -l

Skills memorization of placement

How To Make Game

Materials: cards, pictures of animals, contact paper.

T+ is best to find two of the exact same pictures of an
animal, (A1l Kinds of Animals - A Golden Readiness Workbook
provided these kinds of pictures), paste them on TO cards
and cover them with clear contact.

How To Play

1. Spread cards into neat Tows.

2. Decide who will be first

3, Fach player chooses two cards on a turn, if they match
‘she/he keeps .the cards and goes again. If they don't
mateh, player puts them back in original place.-

L. Players continue the game until all cards have been
matched.
5. The player with the most pairs wins the game.

Rationale — Concentration was also used as a game for other
skill areas, such as: matching opposite rhyming words, and
words and pictiures. It was a simple and successful game
when played in the above ways, SO it was assumed that it
would play a similar role in teaching animal names.

Student Reaction - Roger and Martin enjoyed playing the
game together and needed little supervision. It was a

successful game for Roger because it did not require alot
of instructions and could be fast or slow moving while
still giving him information on animals. All children
seemed to be learning new animal names through the game.
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CGAME 6 If T Were in Animal
Concepts: Animal homes foods and babies"

How To Méke Game

"Materisls: poster board, cards, magic markers

1.

2.

.5,

Construct a game board with alternating cards which
say "Home", "Food", "Rabies", "Any Card".

Make three sets of cards: Food, Home, Babies, each set
of cards should have a variety of responses. i.e.,

- FOOD ~ plants, meat, HOME - desert water; BABIES -

calves, chicks, ‘
Each card should have the type of card on one side,
i.e., FOOD and the response on the other i.e., PLANTS/

Select plastic animals which the children may be

interested in and make sure there are three cards
( FOOD, HOME, BABIES ) for each amimal.

~-As children become more interested in game they can

gdd different animals and make additional cards.
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How To Play Game
1. Each player chooses an animal and decides who will go

first.

2. Players can start on ahy point of the board but must

~ go in one direction.

3. When a player lands on a space she/he picks the
appropriate card, if their animal lives, eats or has
these kinds of babies, the player keeps the cards.

If not the card is returned to the bottom of the deck;
i.e., if the buffalo player picks PLAINS as a home
card she/he would keep it but would not keep a WATER _
home card. _

o The first player to get all three cards for their
animals wins the game. i.e., BUFFALO: PLAINS GRASS CALVES.

5. Many animals live in similiar habitats or in more than
one habitat, so there is more than one card for each

—animal. This is also the case for their food and babies.

Rationale - After much discussion and reading about where
~animals lived, what they ate and what their babies were
called, this game was introduced. It was seen as a cul-
mination of all the animal facts.and a constant review.

i

Student Reaction -~ This game received an enthusiastic re-

sponse from all members of the group and visiting children.
Tt was played more than any game had been played and event-
ually could be played with little teacher supervision. .
Childrer began to develop skill and tolerance for checking
information in a reference book with teacher assistance,
Whenever someone was not sure of an answer, it would be
investigated in the book Look Up Book of Mammals. Although
all children reacted pdstively to this game, Baine and Martin
had the strongest response. A close friendship developed

between them while they played the game together. This
. _
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might have happened anyway but the game gave it a boost.
This was the First board game Baine played all year and
it helped him in being more willing to play other games,
Tt was also the forum in which he dealt with ways of com-—
pensating when losing a game. A fascination with the
Buffalo developed for Martin and Baine after using this
canimal in the game. It led them to learn more about the
animel, It was assumed that this fascination might be
due to the gimiliar sound of the head teacher, Buffy and
Buffalo. Balne and Martin played the game so often that
teachers were concerned about thelr peserverance. They
seemed to latch on to the game like the last remaining
piece of a good year. ‘ ' \

QAME'7 | Animal Info Yes or No

Original Concepts: reinforce specific characteristics of
mammals -~ feed young with milk, bear young in bodiés, warm-
bleooded, hair or fur on bodies, We began with specific.
qualities of two animals - cat and mouse (differentiation

within mammals) contrasting specific qualities of other
types of animals in order to distinguish mammals.
Planned Concepts for Fubure development of the game: -
reinforce charabteristics of reptiles, amphibians, birds
and fish,

How to Make Game . :
Materials: posterboard, circle square triangle shapes for

cards.

1. The game: boards were designed with three shapes in mind,
| circle, triangle, square. These shapes were the spaces
on which the players would move. ' '

2. Make three sets of cards which correspond with these
shapes. |
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3. Write true and false facts gbout cats and mice, using
the various characteristics of mammal versus other

animals. Cats Cats feed
" lay young with
eggs = milk
Mice Mice J- Mice
are chase eat
rodents cats cheese .

How To Play Géme
1. ‘Select marker, roll dice, highest player is first,

“then clock wise progression.
2. Player throws dice and moves appropriate number of -
spaces. | _ '
3. Player picks the same shape card as the space she/he
has landed.on. . '
L. Player reads card and decides if statement is correct
Or Wrong. ' '
5. Card says "Yes" correct "No" wrong.
6. If plaYér is right she/he remains on space - if wrong
she/he moves back two spaces.
7. First player to get to end of board is winner.

Rationale — We wanted a game in which the characteristics of

T e b

mammals, reptiles, fish, birds and amphibians could be re-

inforced. The children had read information in books and
studied it on worksheets previously. Martin's poor vision
was baken into account in designing large shapes which could
be easily seen. We decided to introduce format of game with
Pamiliar animals so there would be little frustration in

the game. " -
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Student Reaction ~ Everyone enjoyed playing the game, the

gquestions were not too hard and most of the group'felt
successful, Martin was frustrated by the game because it
was hard for him to méke "Yes" and "No" decisions. The
practice‘profided through the game aided him in de#eloping
this skill. TIn general, the game was not widely received
and had an arch rival in "I 1 Were An Animal", "The lack
of challenge and ité late introduction in the School year

seemed to add to its lack of popularity.

~After taking into account the many responses to the
games, there seemed to be certain elements which made a
game successful., A game needed to be designed with sim-
piiciéy both in ibts physical appearance énd in its rules.
The collecting of a certain number of cards for the com-
pletion of a game was aﬁother essential element. This
collecting seemed to giﬁe the player a link with the game

and served as a measure of their progress in the game.

T RIPS

Trips are importantlin any curriculum with children,
'Vyet they aré particularly crucial when dealing with child-
ren who need to experience the concrete as these children
do. Direct contact with animals was a key factor in the

development of this curriculum. Going on trips with these

17~



children presented the writer with special problems not
‘encountered with other groups of children. Although,

they were enthusiastic and involved in the content of each
trip, the common elements of fear and anx1ety about belng
~in an unfamiliar place and the excitament of this new
place strongly affected thelr behavior and reaction to the
=trip.; For some qhildreﬁ these elements became so escalated
thaﬁ they were immobilized.

A teacherfs reaction to a trip contains much anxiety _
about the behavior of children and the decision of Whefher
a problem child should be allowed to go on a trip. Some-
times there Was little alternative but to take a child,
-although there was some reélization of & possible problem.

l Teachers needed to be totally involved and focused on B
children at all times. They needed to function at a
heightened level, continually.chusing on each child and
'actlngas an 1nterpreter. 1_

There is a certain klnd of preparation that occﬁrs

- before every btrip. Children read, look at pictures,
participate in discussions and make predictions about the
place they will visit; Pre-trip planning should provide
children with the needed information to anticipate the trip
and an outlet to express their concerns and fears. Pre-

knowledge of the trip and sequence of events may'servé‘to

reduce anxiety.
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The first three ﬁrips were planned with the idea.of
giving the children initial experience with animals and to
help the teachers gain insight into the group’s knowledge
and future interest. The group which shared the apart-
ment with us became involved in the curriculpm through the
trips. This group“did not have the extensive preparation
before a trip. Their reaction will be reported here be-

cause they were an important dynamic on each trip.

TRIP 1

Place: Central Park 7,00

Teachers® Goals - Have children make predictions about an-

cimals; what would Be at the zoo and Validate these pre—
dictioﬁs at the zod; encourage the_grdup to be more awesre of
the physical characteristics of animals; gain insight into
the childrenfs interest and knowledge of animals.

Pre -~ Trip Planning — There was a teacher initiated dis-

cussion prior to the trip where thildren were asked to

| make predictions of the animals they would see at the zoo. -
Tﬁe names of thé animals were written down by a teacher. |
A teacher-made map of the route that the bus wduld follow
to the %oo, was shown to each child.

Children's Response — Most of the group was involved and

focused on the animals at the zoo. However, thé open space

and the excitement of a new place was too overwhelming for
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Roger who was highly‘agitated and unfocused the entire time.
Bainé was most impressed and pleased by the amount bf an-—
imals we had correctly predicted. - He wanted to add the names
of the animals we did not know and was curious why others

on the list were not there. Reggie was partidularly in-
terested in an ocelot mother who had just given birth. A
sign informed us not to make noise because the mother would
kill the babies._‘Reggie really wanted to see the babies but
was concerned about puttihg them in danger. Cne of the boys
from the bﬁher group was so excited by the sight of so many

animals that hé called out to one and introduced himself,

TRIP 2

Place: Children's Zoo Central Park

Teachers? Goals - Give children another experience with an-

imals; this time in a place where they would be able to touch
and move around more freely. Children had enjoyed the first
triﬁ and asked for another)

Pre ~ Trip Planning - Teachers initiated a discussion before

the trip concerning the different animals that might be at
the Children's Zoo, in contrast to our other zoco trip.

Children's Response -~ The day of this trip was a tense day

for teacher and children because Reggie had many periodé of -
losing control, which influenced other children. It was

hard for teachers to decide whether he should go on the trip.
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Reggie was. high strung the entire time. Teachers fried to
‘give him a lot of space to move in., He moved‘too quickly
from animal to animal to be focused on anything. At one
point he wanted to feed some birds and was not able to
understand the danger of getting bit. The day ended with
him being physically helped back to the bus after laying
on the ground and refusing to move. Although the trip was
frustrating and uﬁsudcessful for Reggie, the o%her child—
ren enjoyed the close contact with the animals and were

focused during their visit.

TRIP 3

Place: American Kennel Pel Store

Teachers"Goals ~ Children will be able to see a Varietj of

different dogs and other animals “that could be pets.

Pre-Trip Planning - During work time each child was given a

 work sheet. Reggile and Baine were asked to identify breeds

of dogs and Roger and Martin were asked to identify animals

that could be pets. A short discussion was conducted during

group work period in order to shbw‘the group directions to
the store through a teacher-made map.and to also give them
an opportunity to think of a question that could be asked
at the store. The group was interested in siamese cats,
the age, size and manes of dogs and whether they would have

a chance to hbld a cat,
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- Children's Responses - Thé'group of six children were very

excited about being in the store. Their vibrations seemed
to raise the excitement level of the dogs. This fact made
teachers, store-keepers and éhildren a bit nervous. ‘The
children seemed to haverseparaterreactions and concerns on
the trip. Reggie spent most of his time investigating the
Prioe of a siamese:cat and an Alaskan Malamute, Baine
barked at the dogé and meoﬁed at the cats. He éppeared
happy to be there at first but became impatient after ten
hmiﬁutes. iAlthough the barking ﬁnnerved.Martin,_he re— .

| sponded poSitively to the suggestion that giving the'dogs

- some attention might make them stop barking. Rdger was

', infatuated by the dogs and réally wanted to pick one up.
This was not possible and caused him much frustraﬁion.

He had to be prevented from contiﬁually bothering a salesman

with the same question, "Can I pick up a dog?"

TRIP 4

--Place: Museum of Natural History - African Mammal Exhibit

Teachers'! Goals -~ Children would develop skills of gathering
information oh worksheets. They would have a chance to onl
serve different animal habitats and begin to think why cer-
tain animals live in parﬁicular habitats and what foods

were available in each habitat.
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Pre-Trip Planning -~ The teachers had individual discussions

with each child to stimulate thought about their own habitat
~and animal habitats. This occurred during work time a week
previous to the trip. On the day of the trip the group was
given a ‘teacher-made map, which illustrated directions to

the Museum. Three different worksheets were made for gather-
ing information: a Habitat Worksheet (for Baine and other
Groups)‘which lisﬁed the names of animals in the exhibits

and possible places they might_live. The children were

asked to check the appropriate place; a life span worksheet
for Baine consisted of a list of animals which had life span
data on their information panels; and an animal reoognitidn
worksheet for Roger which just required him to check off
animal names as he encountered them in the Exhibit. .

Children®s Response — The entire group enjoyed the exhibit

and the idea of gathering information., Children were broken
into small groups of one or two éhildren with one teacher.
Baine began collecting information as soon as he entered thé
exhibit. His pace was very quick and he needed a teacher ﬁo
record information and give him one to one attention. He
was particularly interested in the 1life span information.
It seemed to sétisfy his fascination with death in a more
-positive manner. Roger and a child from the other group

went through the exhibit very slowly spending alot of time

at each display. Although it had not been planned, both
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5oys'wrote the approﬁriate habitats next to the animéls on
their list. Being in one exhibit really helped.Roger focus;
Both boys were vefy proud of their work. Other members of
the second group moved quickly through the exhibit but filled
out their worksheets carefullf. A% School they turned their

information into a bar graph. (See Appendix)

T.ife Span Graph ~ While Baine was gatherihg the information,

the'writer suggestéd that a graph could be made from the
information during the néxt work.period at school. The writer
drew a sample graph and encouraged Baine to make decisions
about the format and materials he might,use. By coincidence
a friend had given him a book on léttering and he decided to
-use the book to make the graph. Using'the 1eﬁtering book |
was ah exclting prospeot'fof Baine, His creative Jjuices
flowed. He needed alot of reassufance as he began the
project. Baine was able to overcome his obsession of
;making things peffect by keeping‘liquid paper by his side.
He spent one and a half hours on the graph, the longest I
have ever seen him work on any project. Baine was very

pleased with himself. (See Appendix)

TRIP- 5
Place: Crystal Aquarium

Teachers?' Goals - Expose children to the variety of fish and

reptiles with a real experience.
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Pre-Trip Planning - A'map of the store's interior was made

by a teacher to provide the group with some familiarity of
the store, before we arrived. Each child completed indi-
vidual worksheets on fish and snakes. A group discussion
was conducted by a teacher, where predictions about the
fishes, snakes, lizards and turtles were made. FEach child
thought of a question to ask at the store, (Why are there no
alligators allowed? Can snakes come out of their boxés?)
and concerns about the animals in the store were discussed.

Children's Response -~ Everyone was well behaved and calm and

this increased the teachers' capacity to focus the children
and ask thought provoking questions. The group was amazed
by the color variety and amount of fish. Baine could not
believe that they were real. A simple worksheet and close
teacher supervision helped Roger deal with the complexity
of the store. Most children were not that interested in
gathering information and preferred to just look at all the
animals in the store. Teachers assisted children in finding
answers to their questions. This trip experience was
"supplemented back in the classroom by making a picture book
on fish available to the children in order to refreshen
their memory on the fish they saw. All the children were
fascinated by the book. It made their real experience come

alive again, through a book.
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TRIP 6
Place: Bfonx 700

Teachefs! Goals: Provide the children with a culminating ex—

- perience with many of the animals we had studied and talked

about.

PrewTrip Planning: The head teacher, myself and Martin went

to the zoo the Sunday prior to the trip. Martin was not go-
ing to.be in school the day of the trip. We discussed thev
most wvaluable exhibits fbr the children to see as ﬁe traveled
through the zoo, During our day at the zoo we realized that
we had learned alot of information about animals through our
books, worksheets and BAMES +

- Both teachers decided the places appropriate for the
group énd maps weremade up for each child in the group.
Several methods were used to prepare the group for the trip.

During Group Work a day before the trip, children were given

ah opportunity to discuss the kindé of places the animals might
live in the zoo in contrast to their natural habitat and also
which animals mighﬁ live together. Individual discussions
were conducted with eaph child so they could voice.their COn~
cerns and the wesk of the trip's objectives would become

clear, We also played a game with the Bronx Zoo map. Each
person picked an animal, then asked'everyone else to locate

that animalts home on the map and find a good way to get.there}

56~




Children's Response ~ Most of the group was observant, in-

quisitive and involved with the animals.  However, Roger
was overwhelmed and frighﬁened by the experience.and resig--
tant to help. Baine started the-day off badly and séemed to
search‘fér a reasdn to be out of control but had many good
moments. Reggle was surprisingly in ¢ontrol. He had been
having alot of pericds with uncontrollable behavior on the
déys prévioué to fhe trip. With close supervision, he was
 relaxed and appeared to gather importaﬁt'information. The
ﬂboys in the other group were for the most part able to fol-
low group instructions and at times provided a good ekample

df'behavior.

FAVORITE STGHTS

SEA LION POOL

Signs_around the pool informed us that pups were to be born
soon., Reggie was particularly fascinated because the birth
process had been a strong interest of his. A11 the children.
seculated on which sea lion was-pregnant. They watched

each sea lion's swimming and other movémenté, The size of
each animal was also observed. With a mixture of fear and-
excitement they watched hoping the pups would be born s001.,

Tt was hard for Reggie to leave this exhibit.
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MONKEY HOUSE

- Most of the group watched the monkeys' behavior intently.

They observed breast feéding, grooming, playful activity and
what appeared to be séx; Reggie was frightened by the sex.

He shared this fact with me when we left the monkey houée. He
had not been stimuwlated by the act, jﬁst frighténed. The
reality of this situation had suppressed his fantasies and
forced him to deai with facts. The study of animals provided
 him with an Qﬁtlet-tb deal with the iséue of sex in a removed
yettfactuél manner.-

HOUSE OF BIRDS

This was a perfect exhibit for the group to actually experi-
ence the various habitats wefhad read and talked about. Every-
one let out an "Ah" as we entered the jungle and rain forest.
Trying to iocate birds in the trees was a challenge most of .
the group enjoyed. Similiér to his experience at Crystal
Aquarium, Baine found it hard toEbelieve that it was all real.
| BUFFALQ | |
The buffalo had become a symbol. in the group fhfough the game,
"If T Were An Animal". Tt was the highlight of everyone's day,
especially Baine. The actual viewing of a buffalo grazing on
a plain with_a young calf made the 1earning'they'had collected
in the classroom worthwhile and real for these concrete

learners.
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‘ WILD ASTIA
Most of the group went to this exhibit. They were impressed

with the animals being able to live in a natural habitat.
This exhibit seemed to raise thelr consciousness of how hard
it must be for the other animals who live in cages.

SAFART TOUR

Most of the group went on this tour. The train provided
-¢losure for both boyé and allowed them to view the zoo more

comfortably with a greater sense of security.

INFORMAL TRIPS

Néighborhood Dog Grooming Store —~ The owner of a dog grooming

store was raising siamese cats which had two litters during |
‘our curriculum. She often lét the children, particularlj
Reggie play with the cats and answered all their questions
about bfeeding, pregnancy, likes, dislikes and ph&sical charac~
teristics. All the children were amazed at the size, color
and behavior of newborn kittens. When.Roger'was given the |
opportunity to hold a kitten, his face "lit up" as he held
it gently and petted it carefuliy. His entire disposition
changed. Reggiet's interaction with the cats and kittens
provi&ed him with the needed outlet to understand the
mothering process. He showed a very tender; lévihg and

gentle quality in the way he related to the cats. From

the reaction of this visit, it seemed that having a class

pet would have been a profitable and worthwhile experience.
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Museum of Natural History - Reptile and Amphlblan Exhibit

Baine suggested we see this exhlblt after our trlp to
Crystals Aquarium. Although there was 1little structure in
this visit, most of the group was acfively involved in the
 content of the exhibit. 'we revisited the African Mammal 
exhiblit and it was like "old home"® week. Everyone seemed
to remember the information they had gathered and the facts
.they now knew abouf animals. |

Central Park Zoo - On our revisit to the zmco we saw the baby

ocelots Wh;ch had been hidden on our prévious trip. Every-
one was so excited it was as though we had grown up with them,
All of these trips were taken toward the end of school and
'_there was a marked difference in how observant and thoughtful

each child was in conbrast to earlier visits.

Other Group -~ As mentioned in the beginning of the trip section

of this paper, the group that shared the apartment with us,
went on trips with us. Although the group oﬁly‘participated
in the curriculum through trips,the& absorbed much infor-
mation about animals. By the end of the year trips and
studying about animals provided members of both groups with

a common ground and symbol that would stand for them.
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WOREKSHEETS

f Werksheets were the one element of the curriculum where
the most 1nd1v¢duallzat10n took place. Most of the work—
sheets were made by teachers. They played two important
roles in the curriculum; in planning and gathering'iﬁforu
matlon on trips and in emphazing concepts during work time.
The anlmal worksheets appeared to be an engoyable activity
for all. If a child dld any work on a given day it would
usually be these sheets, This reaction seehed to be due to
a number of factors. Worksheets were specifically made withl
one child in mind by an individual teacher (almost like a love
gift). Only a little inpﬁt Was necessary on hhe child's.

- part while alot of information was presented. The child be;
came part of this mass of information without too much frus-—-
tration. It also appeared ‘that. each child on some level had
genuine 1nterest in 1earn11g about animals. These sheets
gave them a concrete sense of What they knew.

| While providing information on animals these worksheets
also incorporated skills needed for language arts, mathrand
reading comprehension. Baine's tolerance for reading com-—
prehension questions and Martin's abiiity in comprehending_
was primarily strengthened throﬁgh animal wofksheehs. Each
concept presented in the curriculum was either introduced or
reinforeed with worksheets. A farticuler etyle'ahd content

was developed for each child's worksheets.
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When making a worksheet for Balne, teachers were con-

scious that Baine enjoyed hymor., On_the sheet Animal Babies,
included at the end of this sectioh,some of the choices Were
silly but this kept him interested in the sheet. Teachers
 were also aware that Baine could be very silly in his re-

sponses as illustrated in the sheet Tallest on Barth. There

was a delicate balance needed between motivating him with
humor and the potential for uncontrolled silliness. Teachers
had to develop a sense of him to create this balance. Baine
was receptive to a variety of sheets: "Yes and No" sheets,
finishing sentences with multiple choices; animal sharing
math problems and when asked open questions for reading
comprehension.

- Martin completed the most worksheets of anyone in the
group. This was partially due to the fact that the books

we had did not have large enough print, but he was also in-
Fluenced by his great success with the sheets., A large por-
tion of his worksheets were done using the formét-of answer—
ing."yes" or "no" to a particular statement, e.g: Yes or No

about Crocodiles. DMaking "yes" or "no'" decisions was a hard

task for Martin but he slowly developed some skill. This
technique was alsc used in developing reading comprehension

questions, e.g.: Tallest on Earth (a short story from

Animals Do the Strangest Things). Mértin had a poor sense

of parts and whole and poor body image., Many worksheets
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were made to help him focus on the parts of his own body

and of animals, e.g.: It is part of you, It is part of a

Buffalo, Martin also completed worksheets which had multi-
ple choices and recognition of true sentences, e.g.: Where '

do they live?, True things about Dogs.

Reggie's worksheets required very little input from

‘him. On most of the sheets he had to cirele yes‘or no, or
check true statemehts. In order to motivate him, it was
important to have a pileture of the animals that the sbate-
ment related to. As 1t becamé harder for Reggierﬁo work,
most of his work centered around gathering information from
books and discussions, while worksheebs played a minimal role.

- _Roger aléo needed the pictures of animals on the‘work;
‘sheets for motivation. Most of his sheets required him to
- answer yes orrno to a simple statement that was reinforced

in the picture, e.g.: Yes or No about Monkeys. They became

a. little more abstract up to the point where he could answer
a sheet looking up answers in a book with teacher support,

~e.g.: Yes or No about Snakes., Due to Roger's inability to

sit up and do work, worksheets were minimally successful.
In the next few pages sample copies of each child's

worksheets will be presented.
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DISCUSSIONS

Discussion can often be a significant way in which child-
ren can exchange and learn information. Many times the great
emotional needs of these children prevented them from parti-
cipating in a successful group exchange. Group discussions
were relatively short and almost never involved the entire
group at one time. This was the case because there might
always be one child engaged in self initiated activity.

Trip preparationwas the most significant topic for group
discussion. Each member of the group had the desire to get
the details of the trip and feel some comfort in the fact
that their ideas and concerns about the trip could be
addréssed. Even when the motivation was strong, there were
still problems with taking turns and listening to others.
Toward the end of the year conversations about animals were
started spontaneously during meetings, Jjuice, lunch and other
group events. It was during these conversations that the
group developed some discussions skills.

Individual discussions between teachers and children
were the most effective way of transmitting information and
gauging what each child had learned. For some children this
was the major method in which concepts were taught. The close
interaction with a teacher appeared to be a necessary com-
ponent for engaging each child's attention and developing

their learning process. It was as though the teacher served
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as a bridge between information and the child's capacity to
learn., _ ' ‘

-Every child was involved in individual discussion but
for some it was their main facilitating factor for learning.
This was particulariy the case with Reggie. It was amazing
how many facts he could absorb and how much thinking he
would do when involved in reading and discussion with one
teacher. There were days when hé would read'and discuss
facts about cals and dogs or snakes éndAremember this in-
formation for days and sometimes weeks later. If a teacher
could not give him this individual attention, his worktime
would disintegrate into sleeping or écting out behavior,

It was difficult for this group to have group dis-
cussions because of their great_needs.l But ﬁheir know—
ledge and interesﬁ in énimals pfovided the group with a
common ground which led them to develop abilities in haviﬁg
individual conversations and even%ually a little success |
in group talks. Discussions between teachers and individ-
val childrenjserved as a véry important way of helping -

children learn information.
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BOOKS

Books served as a foundation in our development of the
curriculum. Teachers used them for their own reference
while also helping the children find answers to their ques-
tions. Sometimes books were read to the entire group but
most times they were read by an individual child with some
teacher support. The selection of books was determined by
each child's interest and reading level. An annotated bibli-
ography will be presented in this section of the paper.
Books have been divided into groups according to the con-
cepts covered in the books. Five different categories of
books have been established; books about individual animals;
birth and development of animals; animal habitats; categories
of animals and reference books.

INDIVIDUAL ANTIMALS

J-F-A

Anderson, La Vere. Balto, Sled Dog of Alaska illustrated by
Herman Vestal, Garrard Publishing Co. Champaign, I1l.:1976
Reading Level: Ath-5th

A fictionalized account of the life of Balto, an Alaskan

Malamute, who led the final relay team carrying life giving
diptheria serum into a epidemic torn Nome in 1925. The

author creates a believable and lovable character in his
portrayal of Balto, when he is just learning to pull a sled
until he becomes a hero. The pictures which have been delicate-
ly illustrated in pastel water colors help the words come alive.
Response of Children - Balto was chosen for Reggie at his re-

quest, for a book about a malamute. Although he was enthu-
.siastic about the contents of the book, he would not read it
alone but always needed a teacher to share the responsibility
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of reading. After reading the book he chose words from the
book as his spelling words, then he dictated an adventure
story of his own. '

J~P~B |
" Birpbaum A Green Eyes (illus)

Golden Press, New York: 1968

- Reading Level: lst-2nd :

One year in the life of a kitten called"Green Eyes™ is

dépicted in this bock, The story is written in the first
person which gives the reader a kitten's perception of the
world and the struggles and joyve of growing.

Children's Response - A successful book for Roger because of

the theme of growing, especially a cute kitten. The attractive
pictures seemed to stimulate his thoughts about the kittent's
experiences. A minimal amount of words is presented on each
page and the vocabulary was on a 1lst grade level. These
facﬁdrs lowered Roger'®s frustration and helped him read with
some ease. ' '

J-P-B S
Bornstein, Ruth, Little Gorilla, (illus)
Seabury Press, New York: 1976 '
Reading Level: 1st grade

A very simple story about a young gorilla growing up in
- the forest, with a primary concern, his relationships to the
other animals. Essentially, this is a picture book with
cleverly illustrated pictures, which take up the entire page,
‘and a limited amount of words. _ '
Children's Response -~ Roger enjoyed this book very much and

seemed to identify with the developing gorilla making friends
in the forest. The fact that there were few words make it a
less anxious reading experience for him, . '
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- J-636
Holman, Michael, Cats illustrated by Jill Lovat
Franklin Watts, New York, London: 1976
Reading Level: A4th |

An easy to read fact book which examines history,
habitats, physiology and different breeds of cats. The
text is more complicated than his bock Dogs. Some of the
physiology might be a little difficult to understand. Many
new interesting facts are presented to the.reader and

- common knowledge is elaborated on.

Children's Response -~ This book was. primarily used with Baine,
who had a cat of his own. He was particularly interested in
the information about cat's history and their physiology.

J-636 | “
T , Dogs illustirated by Derich Brown
Tranklin Watts, New York London: 1976

Reading Level: 3rd-4th

Dogs is an easy to read fact bbok which gives an

introduction to the most common varieties of dogs. It also
describes some of the services dogs perform for people.

The vocabulary and content is on a third grade level.
Pictures are realistic and the text flows smoothly.,
Children's Response -~ Reggle was interested in -any book

which gave him some information on a Siberian huskie because
he was planning to get this kind of dog for a pet. This
book provided him with some information. While finding

the information, he became interested in the many ways

dogs help people.
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J-599M
Miller, Patricia, Seligman, Iran, Baby Elephant illustrated
by Ed Renfro, Holt, Rinehart,Winston, New York: 1963
‘Reading Level: 1st

Baby Elephant is a book Whlch comblnes facts with the
authors? perception of an,elephanb's life., The reader is
given information about the height and weilght of a baby
elephart and ble functioning of body parts such as, poor eye-
sight and hearing, although she has big ears, as described.
The trunk, a unique part of the elephant is shown to have

many functions. Finally, our little baby elephant is

given a mischievious character as she hides from her mother,
" But poor baby elephant ends up in a hole needing all the
elephants to retrieve her. The authors are careful not to
humanize the elephants but still illustrate the universal
quality of mother-child relationships,

Children's Responss - Roger read this book aloud with a

teacher. The words and concepts were simple and clear
enough for him to understand while still getting important
facts about animals. Roger particularly enjoyed the fact
~ that the story Was_aboﬁt a baby elephant. This seemed to
fulfill the need he had to protect and be protected,

J-599M .
o, o, , , Joey Kangaroo, illustrated
by B4 Renfro, Holt Rinehart, Winston, New York: 1963 |
Reading Level: Znd-3rd

Joey Kangaroo presents the reader with basic ihformation
about the kangarod and its baby. The special feature of the

kangaroo mother's pocket for her baby is introduced using the
reader's famillar experience with their own pockets in pants
and coats., Specific information about the baby kangaroo is
given in the first few vages when we are told its name is

=
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tJoey" and its physical characteristics as a baby. The
reader watches "Joey" grow up and finds out about the life
habits of kangarocos. This story is similiar to Baby Elephant
which was written by the same authors. Information about the
animal is intertwined with a simple story of the animalts
daily life. - The information and vocabulary are more complex
in this bocok but the format 1is basically simple.

Children's Responses - The author and illustrator again managed .

to captivate Rogér's attention with their playful manner. He
read this book aloud with a teacher and he was attentive and
involved in the story, The next day he was able to answer
gquestions relating to the story.

J--599PF .
Pearson, Wanda Lynn, The American Buffalo, illustratbed by
Betty Cobb, The Steck Company, Auutln, Texas: 1961
Reading Level: 3rd-4th

An easy to read book with a wealth of accurate, basic
and realistic facts on the buffalo's physiology, habitat,
history,'lifestyles and relationships to people. The vocab-
ulary is carefully selected, the type is large and the sen-
tence structure simple. TIllustrations are in Pull color, two
colors and black and white. They give the reader a wvivid

picture of the early buffalo.

Children's Response - Baine was ec&batic when T brought this
book to school. He and Martin had developed an affinity for
the bulffalo. I trlied to encourage them to learn facts about
the buffalo. Upon receiving the book Baine immediately
started to read through the book, discussed facts he knew
and became excited about the new information., During a quiet
reading time, he sat reading the book w1th a small plastic
buffalo by his side.
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J~636W
Widder, Robert, Jennie Has a Birthday (photographs and text)
Carol Rhoda Books, Minneapolis, Minnesota: 1974
Reading Level: kth-5th ' .
A dog owner created a book through imagining what his

dog might be feeling Whiletgrowing up. The reader meets the
dbg on her first birthday. They are then thrust back into
the past through pictures and projected thoughts of the author
to observe the exploits of the dog as a puppy. The text is
cleverly written and gives one a warm feeling about the dog
and owner, The phbtographs are quite beautiful and give
belief to the text. At times the book is too cleverly
written and seems to miss the voung audience. This is what
some of my'group experienced during the reading. The good
feature of this author's style is that it may help children
get in touch with thelr own feelings about growing up. The
aifficulty lies in the anthropomorphizing of an animal
instead of looking at its reality.

Animals of the World Series, Raintree Children's Books,
Milwaukee, Toronto, Melbourne, London: 1977
Reading Level: 4th-5th |

Chimpanzees — Ralph Whitlock

glephant'u Edmund Roger

Zebras ~ Daphne Machin Goodall
Lions ~ Mary Chipperfield

'gﬁngaroo -~ Bernard Stonehouse
Penguin - Ralph Whitlock

Each book presents an in depth study of the animalts life
style. Beautiful color photographs enhance and reinforce

the concepts. The, books are short encugh to be a reasonable '
goal for a child but still contain alot of information. There
is a glossary and a bibliography for reference at the end of
every book. '




BIRTH AND DEVELOPMENT -

J 50-1B
Bridges, William, Zoo Babies, (photos)
William Morrow and Company, New York: 1953
Reading Level: Lth-5th

This is a collection of twelve stories about the bables
at the Bronx Zoo.  The author asserts that babies are full of
bounce and adventure and are more interesting to hear about
than the adult animals, Some of the animals written about
were: a buffalo calf who broke his leg; a bear taking a bath
and a chlmp who decided to mop a floor, 'The print is large,
the stories are short but there are alot of words on one page.
. There are many pictures which tell much of the story without
words. The stories reveal the personality of each animal but
the extra charm is the author's affection for the babies at

the zoo. ,

Children's Response - The majority of the group just looked
at the pictures in the book and seemed turned off by the full |
‘page of words, The'book's'presenoe and pictures added to our
discussion on baby animal names, After Martin and Baine

- developed an interest in the buffalo, we read about the calf,
Both boys seemed to enjoy the style and content of the story,
I would have 1liked to have read more stories to the entire
group but the time never seemed to be available due to their

inability for group work.

J~599H :
Hurd, Thacher Edith, Mother Beaver, illustrated by Clement
Hurd, Little Brown and Company, Boston, Toronto: 1871

’ , Mother Dear illustrated by Clement Hurd
TLittle Brown and Company, Boston, Toronto: 1971 | '

, , Mother Whale, illustrated by Clement Hurd

Little Brown and Company, Boston, Toronto: 1972
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‘Hurd, Thacher Edith, Mother Owl, illustrated by Clement Hurd
Little Brown and Company, Boston, Toronto: 1974

y , Mother Kangaroo, illustrated by
Little Brown and Company, Boston, Toronto: 1976
y , Mother Chimpanzee, illustrated by

Little Brown and Company, Bo&ton, Toronto: 1978
Reading Level: 3rd-L4th
These are an excellent series of books written by the

same author which deal with the relationship between mother
animals and their babies. Each book follows one year in the
life cycle of a female animal. The reader is introduced to
the mating, development and birth of offspring against the
back-drop of everchanging seasons. There is a unique qﬁality
to each book which really gives a real sense of each animal‘®s
life style. 7Yet, there is also a familiar format in the
written expression and illustrations which encourages a
reader to read more than one of these books.

McClung, Robert, Bufo (illus.)
William Morrow and Company, New York: 1955
Reading Level: 3rd
This 1s about the first bthree years in the life of a

toad. It depicts his life as a tadpole making narrow escapes
- from bigger animals and then his gradual development into a .
toad. 1In a story-like manner, important facts about the
development of this Gtoad are preéented. The print is large
and there are not too mény words on a page. The water color
_illustraﬁions make Bufo come alive for the reader.

Children's Response -~ This book was used primarily with Martin.
It took him two days to read the entire book. The many pic-
tures broke up the presentation of words. This was helpful

- for Martin becauvse it decreased his anxiety while reading.
Martin enjoyed the story-like style of the writer because it-
made him feel like he knew the toad after finishing the book.
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J—P=M
McNaught, Harry, Animal Babies, (illus.)
Random House, New York: 1977
‘Reading Level: 2nd-3rd |
This is a picture book which gives information about

the special names and behaviors of baby animals. The reader
learns that a babyswan is called a cygnet and that a duck
begins to swim at a day old. Although, it is primarily a
picture book for a young child, its pictures and content

are valuable for an older child, '
Children's Response - This was a favorite book of all the
members of the group. It was through this book that the
children first became aware and interested in baby animals.
The book had a certain simplicity which captured everyone's

interest,
- Animal Babies was constantly used as a reference to verify

facts about baby animals.

J~591 3P :

Podendoff, Ills, LlVlng Thlngs Change, illustrated by Darrell
Wiskur Children's Press, Chicago: 1971

Reading Level: Z2nd-3rd

This book is a part of the Stepping into Science Series. .

in which concepts are presented in an easy to read and under-
standable fashion. The concepts of great and minimal change
in the development of animals and people are discussed in
this book. The language used is clear and gives the reader

a good grasp of the concepts. Pilctures illustrating the '
changes in caterpillars to butterflies and tadpoles to frogs
are done well. '

Children's Response - Living Things Change was spe01flcally
chosen for Balne because of his interest in development and
the various changes that occur in animals and people. Al-
though he knew about caterpillars and tadpoles, the book
helped to crystalize his knowledge and stimulate his thoughts

on development.
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J-591P
Podendorf, Illa, The True Boock of Animal Babies, illustrated
by Pauline Adams, Children's Press, Chicago: 1965
Reading Level: lst-2nd
The contents of this boock are divided into four sections:
describing babies that need- alot of care, babies which care for

themselves, animals who change greatly as they grow and how
parents interact with their children. This print is large,
the vocabulary and sentence structure are simple. Pilctures
have a babyish quality which is one of is drawbacks. The
book provided a nice complement to Animal Babies, by adding
more details about the growth of baby animals.

Children's Response -~ Roger and Martin were given this book

to help supplement their knowledge on animal babies because
it was on their reading level, They liked the pictures but
" were not motivated or interested in learning the new infor-
mation presented in the book. '

J-636
Richards, Jane, & Horse Grows Up, photographs by Bert Hardy
Walker and Company, New Yorks: 1972 '
Reading Level: 3rd-Lth
Photographs and a simple textyare'used to acquaint the

reader with development of a new foal., Some drama enters

the text when the foal is lost in the woods and scared.

This incident clearly illustrated his dependency on his

mother. He is quickly found and stays close to his mother,

The text ends inviting the reader to choose a name for this
animal, The writing style of the author is not inspiring but
the book is valuable because its pictures tell an important
story, ~The length of time for development in a foal was an i
teresting contrast to the books we read on kittens and puppies.
Children's Résponse ~ A Horse Grows Up received a good response

in a group reading anmlstimulated a discussion on the different
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Children's Response — All members of the group had the pleasure

of seeing a pregnant cat and her kittens a few days after birth.
They were all fascinated by this process but did not under-
stand the details becaussthey had not actually experienced 1it,
This book filled in the gaps of their experience and put the
encounter with the cat and her kittens into a clearer per—
spective. Similar to his response to the puppy dog, Reggie.

was very inquisitive about kitten's birth and development.

HABITAT BOOKS

J’"'5913 5B
Busch, Phyllis S., At Home in its Habitat, photographs by
Arline Strong World Publishing Company, New Yorks: 1970
Reading Tevels:hth-5th _

One of a series of books de81gned to acquaint young chlldm
ren Wlth the interrelationships which exist among living
thlngs and their environment. The book concerns itself spe—
cifically with places animals live and the reason they choose
this place. It begins by describing pecplet's various habi-
tats and adaptability. The reader is, given the opportunity
to imagine Lhat she/he is exploring the meadow, forest, plalns,-
seashore and city for places where animals live. ,
Children's Response -~ This book was used as a teacher resource.
It was the basic for starting a discussion with individual-
children about their own living space. The discussion was
expanded to include the places where animals live.,

P-G :
Green, McBurney, Mary, Everybody Has A Horse and Everybody Eats
illustrated by Louis Klein, Young Scott, New York: 1961
Reading Level: 2nd-3rd _ |
These are two early science concept books which were OrLlgm

inally published as separate books. The latest addition com-
bines the books in one volume but presentation is still sep-
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arate. Both books use simple words and sentences. The
'author s style consists of asking the readers a question

and then providing them with the answer. These books are
classified as picture books and are colorfully illustrated.
Similar animals are used in each book to get the message
across and concludes with what people do. Everybody Eats
has a more poetic style and includes animal sounds.
Children's Response - These books were read in a group W1th
Martin,'Roger and a boy from the other apartment group. BFach
boy took a turn reading a page. Many comments were made’
about the pictures which they liked but they were gilly at
times. They particularly enjoyed the flow of the 1anguage

in both books, especially the poetic style and inclusion of
animal sounds, Although these books might seem to young for
these boys, thelr reading Level and interest were well suited,
- The fact that they were reading on their own, made the con~
~tent and style of the book a successful grioup reading.-

J#591 5M _

Moncure, Jane, Belk, Animal Animal Where Do You Live, illus-
trated by BEdward Lafferty, Ghlldren S Press Chlcago' 1975
Reading Level: lst~ 2nd '

Tri a simple and somewhat poeﬁic style, this book intro-
duces the reader to the residents of the jungle: monkey:
elephant; leopard; the pond; ducks; turtle; frog; the hole
in the tree; squirrel; woodpeeker and burrow under_ground;
bunnies; racoon. The color pictures very beautifully de-
pict each habitat. The print is large and the words and
sentences are easily read and flow with a poetic quaiity;- A
similar phrase is used to introduce each animal, e.g.:

Monkey, Monkey, Where Do You Live?, Duck, Duck, Where Do You
" Live? The questions are answered in words and picturés.; '
Children's Response - Roger and Martin read this book on an in-
dividual basis. The large print and simple words and sentences
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made it possible for them to read independently. Both boys
seemed to enjoy the flow of the language and the repetition.;
This book provided Roger with alot of information about - |
habitats. It was the main way he obtained this kind of
knowledge. The clear pictures were helpful in depicting and
explaining the various habitats to the entire group.

Kirk, Ruth, Desert Life, photographs by Ruth and Louis Kirk
American Museum of Natural History Press, New York: 1970
Reading Level: Ath-5th

Through the use of poetic images in photographs and in
writing utYlG,_thlS author attempts to give the reader a

different image of the desert than usually portrayed. The
book is designed with a presentation of a picture which |
takes up an entire page and immediately following is a des-
cription of the pictures. The pictures are clear and stri-
king., They give the reader a new and different perception
of the desert. We learn about the plant and animal life and
how they survive in this enviromnment. The most important
aspect of this book is the love and respect shown for a mis-

" understood environment.

Children's Response - The pictures in the book were the
main attraction for Reggie and Martin. Both boys had a

simple image of the desert as a dry, sandy place, They were
surprised to find all the plants and animals in the desert
It caused them to think and ask questilons concernlng, how
someone could live in the desert. The meaning behind the
‘words seemed to be a little too sophisticated for them.

The entire group used the book as a reference when the group_
was making a habitat college.

CATEGORIES OF ANTMALS

Bendick, Jeanne, Why Can't I (illus.)
Scholatic Books, New York: 1970
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Reading Level: 2nd- 3rd
Why Can't I makes the readers aware of the variety of

81zes, textures, body parts, movements, habltats and needs
that animals have. It encourages them to think about why
they cannot behave like a particular animal such as; a bird,
a fish, or a fly. It points out the benelfits of being a
particular animal. For example, birds can fly and cats can
move well in the dark. It then compares these abilities bo
human characteristics. The major theme of the book is, that
animals have a variety of characteristics and that each an-
imal is special in its own Way. The content, concepts and
writing style are well done but the illustrations are bland.
Children's Response ~ The title lmmediately caught Rogert®s
and Martin's attention as they listened to the story

togéther. At first they thought it was funny to imagine a
boy flying but then their imagination ran rampant and they
started’ to quéstion why people couldn't fly. An active
and productive discussion continued through the reading of
“the entire book. For Roger it was the most worthwhile dis- .
cussion he had with one of his peers. Both boys seemed to
feel enlightened in his understanding of the dlfference
between hlmself and other animals. ' '

J-599-H ' : : :
Hornblew, Lednara, Arthur, Animéls Do the Strangest Things
illustrated by Michael K. Firth, RAndom Houqe, New Yorks 1964
Readlng Level: 3rd-4th

One of a four book Step Up Nature Series, which has
a collection of short stories on various mammals. These -

steorles contain funny and interesting facts about the be-
haviors of animals,  -e.g.: camels, lions. Each story is two
~to three pages long, print is 1arge and sentence structure
is simple. The illustrations are numerous and add to the
explanations of facts preSented
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Children's Response - - The short stories in this book.lent :
itself to be used for reading comprehension stories. This

proved to be a successful experience for Martin and Baine.
Martin owned this book and was pleased that we were using

it in school. After reading storiles and answering questions,
he began to absorb the contents of this book for the first
time. He soon transferred these abilities to other stories
he read. The large print made it easy for him to read,

even with his visual prbblems, Baine had been resistant

to any reading comprehension tasks but read these stories
willingly and answered questions. The stories were short
ahd. clever enough for Baine to enjoy. . .. o

J~599-L
Lowery, Barbara, Mammals illustrated by Michael Charlton

- Franklin Watts, New York 1976

Reading Level: 4th ‘
_ Mammals is listed as an easy to read fact book and it

was Jjust that. The print was large and clear and the vocab-
ulary was simple. Pictures are clear and colorfully illus-
brated. They take up most of the pages with short sentences
introducing each idea. The first few pages show pictures of
mammals including humans, then slowly introduces the general
character of mammals, contrasting them with other types of
animals, e.g.: reptiles or birds. The individual variation”
between mammals is handled by descrlblng briefly the life
styles of a few mammals. _
Children's Response - My first use of this book was a re-

source for my development of concept on mammals. I read
this book individually with Reggie and Martin. Both

responded to the quantity and clearness of the pictures,
but it was hard for them to absorb the general concepts.
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J~591 R _
Ricciuti, Edward, Do Toads Gilve You Warts, photographs
Arline Strong Walker Pulbishing Company, New York: 1975
Reading Level: 3rd-ith

This book dealé with the many myths attributed to
specific animals. It tries to correct some of the commonly

held. doubts about animals and the way they live. Here is

a sample of the questions considered: Do Bulls Hate Red?
Are Pigs Dirty? Do Camels store water in their humps?

" These questions and other are answered in two pages.

The style and language is clear but sometimes too sophis—
ticated. Dramatic photographs supplement the text. Basic
biolggiaélconcepts'of animal behavior and physiology are
Introduced. It 1s not necessary to read the entire book at
once or at all. The table of contents guides the reader
so they can look up the questions they are interested in.

 Children's Response - This was one of the most enjoyable

books read by Baine. It was the first book that we read
together and was significant in strengthening our relation~
ship. Baine did not have a clear understanding of what a
myth meant when we started the book but did at the end.

The questions fascinated him and motivated him to.read the
entire book. He would often pause and talk about facts '
that were hard for him to believe. All of these behaviors
were not typical for Baine, a child with a short attention
span for academic work,

- J-597-5
Selsan, Mllllcent Hunt, Joyce, A First Look AL Flsh
illustrated by Harlet Springer, Walker and Co., New York:1972
J-598, 2-3

, . , A First Look At Birds
illustrated by Har}iét Springer, Walker and Co., New York:1973
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Belsam, Millicenmt: Hunt, Joyce, A First Look at Mammals
illustrated by Harrlet Sprlnger, Walker and Co., New York: 1973
J-598,1-8

’ ; .y s A First Look at Snakes

Lizards and Other Reptlles,

illustrated by Harriet Springer, Walker and Co., New York: 1975
These four books are a part of a first book series '

written by the authOTS'uSiﬁg‘é_cqnsistent format.  Bach

book begins by asking the reader to define, in some way

the specific category of animals being discussed. A

series of questlons are asked and the reader is taught how

to make différentiations between animals with similar

characteristics but are not in the same category. Fox

- example, a bee and a bird both have wings butrare_not_in 
- the same category of animals. The remainder of these
books has a combinaticon of quesblons, gtraight facts and
a chance for the reader to figure out puzzles. . Most of
the books have many illustrations to aid their message.

- The average number of sentences on a page 1s three or .
four with some having less. The content is on a thifd~
~Tourth grade level. The most detailed and complex book
is - A First Look at Snakes, Lizards and other Reptilea -
because of the amount of material it covers. N
Children's Response — The group responded well to the clear,
concise manner of these books. They were primarily used

as reference books for understanding and deferentlablng
‘categories of animals. Teacher-made worksheets to re-—
inforce the information were presented in each book, I
found these books helpful for my own understandlng and used
‘them ags a guide for teaching.
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REFERENCE BOOKS

J--591.B

Bridges, William, The Bronx Zoo of Wild Animals., A gulde to

Mammals, Birds, Reptiles and Amphibians of the World

New York Zoological. Society and Golden Press, New York:1968

Reading Level: Adult | | -
This is an excellent book for teachers because it con-

-~ talns brlef information on-a variety-of animals:: The book:

is d1v1ded into four parts, each-part describes one type

of animal using an extensive collection of pictures and

facts. Photographs are taken in the zoo and in the
animal's matural habitat. |
Children's Response ~ This book was introduced to the group

a week prior to our planmned trip to the Bronx Zoo. It was
useful because it gave them some sense of the animals they
could expect to see at the zoo. The book was also made
available to them after the trip in order to refreshen
their mémory. It received the most enthusiastic response
~after their trip and stimulated discussion about the
animals we had seen and their behaviors.

J-597.H
Herald, Farl, Living Fishes of the WOrld
Double Day, New York: 1961
Reading Lewvel: Adult
A large, colorful selectlon of fish photographs, makes

this book an excellent reference book for children and
teachers, The text is appropriate for a teacher's reference
only. | _. - | .
Children's Respbnse - The group was eprsed to the book
after our visit to Crystals Aquarium.  They had been fas-
cinated with the variety and colors of the fish at the
aquarium, This book rekindled their interest. " Children

- were encouraged to consider why a fish had a certain name;
~using the photographs in the book for this analysis.
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Lauber, Patricia, The Look Tt Up Book Of Mammsls, illus—
trated by Gay Cohenleach, Random House, New Yorks: 1967
Reading Level: 4th-5th | |

An alphabetically'indexed book containing short para-

graphs and pictures of the many kinds of mammals. Many
aspects of animal life styles are discussed briefly.
Children's Response - This book started ocut as Martints:
favorite book to page through, looking only at the
pictures, Popularlty for the book grew as the children

had more questions about animals and also while working

on animal worksheets. This book provided them with an an
easy way to find answers. The most important role the
book played, was with the game, IfI Were An Animal, The
children were able to solve disputes on where an animal
lived, ate and their babies' names. Through this'experih

ence the members of the group developed greater tolerance
Tor looking up answers.

J~580 22M
Mason, Robert (ED.) Life Picture Book of Animals
Time Life Books, New York: 1969
Reading Level: Ath-5th y
. This book had a beautiful collectlon of color photo- .

graphs of liomns, tigers, mandrills, gorillas, king cobras
and many other animals in their natural habitats. At the -
end of the book, there was a short description of each an-
imal presented. o | o

Children's Response ~ This book was greatly recelved by
the group. It was 1ntroduced during a group meeting where
a discussion began concerning what each animal might be
doing in the photographs. The pictures brought the animals
to Llife for the children and this made the book very
popular.
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Zappler, George, Llebeth Then and Now, illustrated by
Dorothea and Sy Barlowe, McGraw-Hill, Siangapore: 1975
Reading Level: 6th-7th |

This is a book which deals with the concept of evo~-

'lutlon, shOW1ng the reader many familiar creatures which
have evolved. The beginning of the book -introduces the 7
concept of change using the butterfly and frog as examples R
of great change and the season color ohange as an example
of minimal change. T6 goes on to illustraté the ohanges'
in dogs, cats, horses, turtlee, camels, giraffes and more
along the years. _ _

Children's Response — As the year progressed Baine had

 become partlcularly 1ntereeted in the’ changes g01ng on 1n
himself due to puberty. He was also observant of “the _
changes in the pictures. of famous. personalities as they
grew older. He even created a character depicting 1t as
different agee and enjoyed using the expression, ™Mow and
thernt' when referring to the character. TFor all these reasons
this book wasespecially selected for Baine, in order to in- |
troduce the concept of evolutlon Wlthln his already under-
_stood concept of growzng and changing. He was responelve
to the book and was able to have a meaningful conversa-
'tlon with a teacher on the concepts presented in the

" book. Baine eppeared to gain some sense of evolution from
- the book. |

J-599 7 | 7
7im, Herbert, Cottam, Clarence, Insects
Simon and Schuster, New York: 1951

' ’ Ingle, Lester, Seashore -
Simon-and Schuster, New York: 1952 : _
' r e , Smith, Herbert Reptllee and Amphlblane

GoldenIPrese, New York: 19)3

~~
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Zim, Herbert, Hoffmeister, Donald, Mammals, A Golden Nature
Gﬁide, Simon and Schuster, New York: 1955
Reading Level: A4th -

These books were designed as small reference books and

written in a uimilar fashion. 1In each book animals are .
listed accordlng to their families. The reader is given a
clear indication of an animal's placement in the animal

- kingdom, Every anlmal described has a color picture and
information concernlng their names, origins, habitats accord~
ing to season, matlng, birth of young and characterlstlcs |
 specific to them.

‘Children's Response - The variety, amount and clearness of

the pictures made these books attractive to the group. Reggie
made most use of these books. Often, during a work period

a teacher and he would read parts of these books and discuss
the facts. Many times this was the only actlv1ty which

Would sustaln hlS 1nterest

VETERINARIAN

J~E 636.089~G

Green, Carla, Animal Doctors: What do they Do¢ 111ustrated by

Leonard Kessler, Harper and Row, New York: 1967

Reading Level: Lth ' _
This is a simple, informative and well wr1tben book which

describes the different kinds of veterlnarlans (city animal
doctor, country, zoo, cilrcus and space animal doctor) and
their functlons._ Each doctor is shown in action. The
reader becomes aware of the training needed and the dangers
of being a veterinarian especially at the zoo and circus.
Children's Response - Reggie had eipressed interest in find~
ing out how someone became a-vetérinarian.:lwe read this book
together during a quiet reading time. He was very attentive,
asked questions. ahd appeared to be sythesizing the material.
e retained much of the information and was able to answer
questions the next day. |

g



SUMMARIES
Fach child expérieﬁced the curriculum in a differént','.

manner. Some learning experiences were morezsuccessful

with one child than another. In this section I have

. summarized the role the curricﬁlum played in each childts

developmeﬁt.-

ROGER

Roger was relatively.removed from‘the-group cufriculum
as he apﬁears removed from life., Most games and tripé were
. either too restrictive,‘cﬁmplicated.of overwhelming for
Roger ~ although Animal Bingo in any variation (Name,
Habitat or Spelling) was the most successful.game for nim,
especially if he was the caller. Roger's informal trips to
a dog grooming store were relaxéd controlled. The s@ali -
space of the store the friendliness of the store owner

and the opportunity to touch aniﬁéls seemed to establish

a connection for him, 'Curiouereorge, Harry the Dog and

.énimal baby bdokS'were the kinds of_books Roger responded
“to the best. often hé would become attached ﬁo_a-book'
and it would be hard to introduce a néw book. Réading '
aloud with a teacher would sometimes enticé him %0 read'
a different book.

| Dramatic play was the one activity Roger could db fbri

the whole day., This diverted him from academiC'pursuits
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and upset his balance of fantasy and reality, This desire
for dramatic play was carefully channeled into an Animal

Body Movement activity in which Roger and Martin were in-

volved. Then the teacher asked each boy to move like an
animal. Roger's entire disposition and budy stance became
alive and creative. Pretending to be an animal seemed to
reiease his constrained body and satisfy an emotional hneed,
He could be the fierce angry tiger and then the lovable
puppy who wanted uffection. Teachers were especially.care—
ful in these situatioms to help Roger distinguish betweén
actuality and fantasy. | |

Roger gained minimul information on animals, remained
_unqonnected to the group and seemed o gain 1ittle'know1edge
about_himself during the curriculum. -Since touching animals
appeared so imporﬁént for him, having a class-pet mnight have
made everything more authentic. A pet might have helped
him develop the nuturing qualityyso euident in his relation-
ship to younger children and also giuén him a chunce to
obserue animal behavior in a repetitious, concrete, day to

day manner,

BAINE

Through a slow and gradual process, Bailne became very

involved in the animal curriculum. The firstractivity which

engaged him totally, involved his work on a Life Span Graph,
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" Hle had actively gathered information from the Museum and
with a teacher's guidance constructed a bar graph. This
was one of the first times he spent so much time and creative
energy on an academic task., He was very proud of this
accomplishment. |

Baine was an active participant in trip preparation.
Ee particﬁlarly enjoyed making predictions and_validating
them.when we arrived at our destination. His favorite tripé
were to Crystals Aquarium and the.Bronx Zoo, where @he'
" beauty and authenticity 6f the animals and their environ—
- ment made it hard for.him to believe it was all real.

Q'BookS'on'animal myths, évolution and the Buffalor}'

attracted his attention the most. Before the game, "If T
Wé%e An Anlmal" was 1ntroduced he rarely played board games
and had much dlfflculty with playing games, eSpe01a11y~cop1ng
with losing them. Some of the.features'of the animal game
that made it so apPGaling,‘was'its simp1icity and the fact
he was collecting somethiﬁg. ' The head_teacher;.who Baine
‘was very proud of originated the game and this added an
exbra éttfactioﬁ to it. Baine used the game as a traﬁsim
tional object from the end of school to summer vacatlon,
by taking it with him and playlng w1th 1t '

Baine developed in many areas during thé'gurriCUlum.
He gained alot of information about animals and was ébie

to absorb content with a group rather than being off in
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his own world. Through playing the game, "If I Were An
Animal", Baine devéloped a close relationship with another
child and also learned to deal with the frustrationé of .
losing a game without having'to quit. He was more:willing
to do Reading Comprehensioh exercises when iﬁ was.on an
animal story. All these behaviors'developed slowly

through-out the curriculunm.

Reggie's-involvemenﬁ in the animal curriculum was one
of the most positive experiences he had in school. It was
the bhe'éfeé.of'thé total cﬁfficulum Which sﬁéﬁainedrhié'.
dinterest. When he was unwilling to do other work, he could
vsually be tempted into looking at aﬁ animal reference
book or é trade book which dealt with birth and méthering.
The most successful and almost only way he collected: in-
formation in the Cléésroom was thfough reading with a
teacher and than discussing the facts. When ﬁhis was
possible, he could spend forty-five minutéé doing . this
activity. | | |

On trips,.when Reggie was in control of himself, (par-
Jticularly our trip to the Bronx, and the Dongrooming store)
he was thoughtful, inquisitive and observant. Trips seemed

to be enjoyable and productive activities for'Reggie. He

formed a close friendship with the owner of the Dog Grooming
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Store who kept Siameée'éats. He was very attracted to the
cats. His defenses were down when he was playing with the
cats and he became totally immersed in them and did not
respond impulsivély, Reggie's gentle and warm nature, so
‘often complicated by school, home and his own pathology,'
were nurtured in his relationships with the cats and the
store owner. His intellectual curiousity was stimilated
~and he had the desire to learn facts about cats, dogs.and
other animals. | | | |

Another very significant effect was that this learning
and interaction with animals was to provide an emotional
‘outlet for enabling him to deal with sex, birth and the
mot?g;ingﬁprbcess. - Reggie was struggling to understand
these concepts in his own life and it ﬁrovbked less anxiety
“for him to begin by understanding animéls. This was facilim
tated primarily through his experiences with the Siamese |
cats, and also from his trips to thé.BronX Zoo and Central
 Park Zoo. In any of these situations; whenever something
was hap?eningrin relatién to sex, birth and babies, Reggie-
wanted to be involved in the action. After forming quest-
iong in these places, he then went to teachérslaﬁd books
for his answers., |

Reggie had a difficult year and many aspecﬁs of.the
"animal'cufriculum failed to reach him; but aﬂ'important )

emotional need was fulfilled through his participation.
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MARTIN

‘Martin had the strongest interest in animals in the
group. He visited the ZOOIQuite often and had many of his
own books on animsls. But most of his knowledge was super-
ficial and fragmented. .Through this curriculum.he‘gathered
more specific infbrmation and became more reflective.
‘Martin participated enthusiastically in all learning ex-—
periences. He was most éble to obtain facts from worksheets
-énd games. Due td his visual disabiiit&; books presented
him with a‘problem‘because of the small print and pictures,
‘and he had a tendency to jﬁst page aimlessly through books.
He needed enCouragement to, read through én animal trade
book on his own, but read well with a teacher. Through
shoré_énimal stories he began to develop'the ability.to
focus in oﬁher'impdrtant facts in a story énd could answer
comprehension gquestions. This seemed to be due to his
genuine interest in learning about animals. |

Although Martin enjoyed trips and_retained infor—;

.mation'from ﬁhem, he would.often pass by exhibits, not .
really exploring them. He became a iittie'fesistant when
a teacher would call something to his attehtion. Martin
seemed to want to experience the events on the trips in
a peripheral manner.r'This might have been due to a lack
of ability or the fear of total involvement. Bj'the time

‘we went to the Bronx Y%oo, he had changed slightly.
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Martin was a dependable game participant. He shared
the same affection that Baine had for the game, "If T Were
An Animal®, and they developed a close'friendship while
playing the game together. Dufing Body Movement activities,
Martin moved his body in a vdriety of ways that animals move.
This gave him the needed practice in coordinating his body.
It also helped to release his body.from a stiff and unsure
stance. He moved his body more freely when he was prem
tending to be an animal. Feelings that he might not ex-
press himself, came out in the actions of the animals. For
these reasons body movement was a very successful activity
for Martln. ‘ . . |

_ . Martin has made important developments during tne
animal curriculum. His knowledge of animels increased in
facts and organization. Martin knew this and felt proud of

himself; which gave him a better self;image. The content

- of the animals gave him incentive to play games more often

with the group rather than solitary play. They also'gave
him a forum for developing a friend. He increased hisr
competency in reading comprehension while reading about
animals, Martin also gained a better understanding ef hig
own body by studying animals' bodies and constrasting them
with people. While mOV1ng his body llke an animal he galned
some ablllty for handling his own body and released deep

feelings.
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CONCLUSTONS

The summary of this paper will discuss the value of
studying animals for children in general. 1t will dotail
the joys and difficulties of teaching the children
mentioned in the paper. Finally it will consider how this

curriculum might be expandedy

VALUE OF AN ANIMAL CURRICULUM

As T mentioned earlier in this paper, the_selection
of the topic, "Animals" for the group's curriculum was de—
termined.by the teéohoro'Ahunches, géthefed bj observing
the children's behavior. It became clear as the curriculum
unfolded, that this was a very appropriafe study for the |
group. The children's interest, teachers? interest, and
~outside group's'enthHSiaSm, made me curious about the role
animals play. in everyone's life ﬁlus the value of studying
animals for ény person, especlally ohildren.

Animals have played many roles in the lives of people.
They have been used for protection, as food; as servants
and to provide companionship. It Séems only natural that
they have inflﬁenced peoplets behaviors and have affected
their psyche, Their impact on humankind is evident when
we Llook at the animal sjmbois in the world across cultures

in religion, art, literature, and in the toys and games of
. ) . : . I
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children. But what sﬁecial role can studying and inter—
acting with animals pléy in the sécial, emotional and
cogﬁitive development of all children?

There have been many popular magazine articles written
about peté and people., The writer was only'able to find
one author who had dealt with the Subjept_seriOUSly,

Pets And Human Development and Pet Oriented Child

Psychotherapy. Tn these books the writer is reminded of

the already - noted long dependency on animals for food;
clothing and work. Levinson suggests that as the society
becomes more complex, people becomé more alienated from
nature. Animals, especially pets, provide people with a
~ link to nature.” |

| Thére appears to be a universal interest in animals
but children seem to have a special innate interest in

animals.2

It is with this fact that Levinson begins to

- answer the question of the role animals play in.the

child's development. Childreh according to Levinson iden—
tify with animals because they are notlas complex.and |
demanding as adults.’ Baine copied the behavior of hiding
ﬁhen a new person came into the room from his pet cat. He

Would choose a place a cat might hide. Children often

consider animels, particularly a pet as their equals,

1Boris Levinson, Pet Oriented Child Psychotherapy
Charles C. Thomas, Springfield, Ill: 1969 p.21

20@ ¢it p. 158
3op cit. p. 158
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Animals love children in a more accepting manner be-
cause animals are not concerned withfsociety's rules. By
identifying with animals, éhildren.can experience a feeling
of strength "which they see animals possessing.l While prém
tending to be an animal, Roger and Martin became fierce |
1ions or'tigers who could have powef over people ahd could
protect themselves and others. Reggie often expressed his
angef'by acting like a fierce cat. When a child can order
his pet around, be its master, he may also be better able
to deal with his barénts, whose size and authority seem
overpowering.

By caring for and studying about animals, children can

learn about bodily processes in an open and natural manner.
Wﬁegﬁchildren see an animal defecatihg,rmaSturbating or |
giving birth, they‘are provided with an outlet to deal
better with their own feelings of shame,'guilt or confusion
~around these issues. Reggie was particularly anxious about
sex and the birth process. Some of this anxiety was subdued
when he learned facts and experienced the birth of siamese
cats. But facts are not the only important aspect in
studying animals, Fantasy play, as mentionéd earlier,

about animakscaﬁ serve as an outlet for children to act out
the problems of childhood. All of the factors mentloned are

important in the development of a child's self image.

4

1op cit p. 159‘

Boris Levinson

G



JOYS AND DIFFICULTIES IN TEACHING THE CURRICULUM

An important element in this cufriculum was the gen-
uine interest both teachers had in learning about animals.
The teachers had never taught an animal curriculun before,
so along with the children, the teachers learned much in-
formation. Although we started off'being the main fesource

people in the class, it slowly developed into a partnership
of learning. With the children this partnership was very.
difficult to develop because they required alot 6f input in
order to get a response,. Itvwés important for the children .
to knowrthat the teachers didn't know all the answers but
were interested and motivated learners. TIn this way, the
“teachers provided them with a model for learning.

There are éimilar dynamics in moﬁion when the.nonm
handicapped child is learning. A teacherts interest and
enthusiasm canlreally motivate a ehild to.learn,-but-often |
an interest_can be a great enough force. .The'difference in
the children described in tﬁis paper-lies'in the need for a
strong connection with a teacher, which then facilitates the
childts capacity for learning, It dis as if the child be-
comes rooted through his relationship with a teacher, cre-
ating enough stability sd that he may bear with the anxie~
ties of learning. Martin and Baine made this connection -

'and the writer feels it was significant in theirﬂlearning-

=98



information and the development éf their social and emdm
tiongl skills,.

The teachers encountered many difficulties while de~
veloping the curriculum. The major pfoblem was the con-
stant disrupbion of activities caused by acting out be-
havior, low frustration tolerance and short attentlon
spans. Often hard worked plans had to be put aside to deal
with a ¢hild's emotional upheéval 6r simply Just a lack of
ability on the children's part to attempt to do what was

- presented. Planning is always an important element. with
any group of children but with this grouﬁ the teachers
never’séemgd?té plan ehough. | | |
~ - Concepts had to be presented in a variety of ways
because one worked dnly the oﬁe time, The.opposite to
this was When a teacher introduced an idea and the child-
ren perseverated on this idea and were resistant to moving
on. 'All of these factors put teébhers in the position of
always looking for another wzy to reach a child. The
plannihg of any activity required teachers to concentrate
heavily on individual needs. This took alot of time and
emotional and creative energy on the part of the teachérs.
It meant alot of brain picking together and also coming
in tune with one another.

Often the childfen‘s fears and obsessions inteferréd

with the materials teachers could use. Martin was afraid
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of a tape recorder and a record player. Baine alwéys needed
to be in control of any audlo-visual equipment brought into
the room. If these objects were not handled in.a certain
manner he would 1osé control, Teachers could not take
polaroid pictures on a trip because he would be obsessed
by wanting to take pictures of buses. |

Although Similar components go into developing curric-
ulum for non-handicapped children, these componenﬁs seemed;

to be particularly heightened with these kinds of children.
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FUTURE POTENTIAL OF THE CURRICULUM

As the children were leaving in June and during the
process of writing this paper,‘this writer hed thought of
many ways in which the curriculum could have been expanded.
Tt would be'important to continue the study of the cate—
gories of animals in depth so that each child would have
a way of thinking about animals in a logical fashion. The
study of specific animals in detail could facilitatejthe
studying of various countries in which the animals orig-
inated. The evolution of animals which was only touched
upon would be significant for these children because of
the onéet of puberty when they would be experiencing alot
Qfﬁghéhge. Ingeneral, the writer would have tried to. en—
courage the‘group to work more with their hands, creating
aﬁimai habitats, murals and other projects. Thisﬂmighﬁ.
" have been feasible. 7
The mpst Significaht.addition would have -been to have
a class pet. The enthusiasm:ghown for the cats at the Dog .
Grooming store indicated how helpful being close toranimalS '
‘through physical and daily contact would have been for the
grouﬁ. |
Tevinson wrote an entire chapter on the emotionélly
disturbed child énd thelr need to be motiﬁated to learn.

Hé discussed the value a pet might play in educating

1]
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.emotionally disturbed‘children.' These children seem to

have ambivalent feelings toward learning because it repre-
sents a subtle threat to a child's precafious emotional
balance and defense structure.l Anoﬁher probiem encoun—
tered with these children is their lack of interest in
subject matter and the difficulty in motivating them to
learn.2 " A pet," he says, "makes education interesting and
motivates them to return to the classroom to learn."3 There
afe other deﬁelopments affected by a child's relationship

to a pet. Learning through associatioﬁ with a pet may store
up a child's ego throﬁgh recognition from classmates on
his/her skills with a-pet. Group identification might be -
bgi}t ground the caring for and learning about a pet. Child-
ren can begin to understand the reason for delaying grati-
fication because they must tend.to their pet's needs.LP
"After caring for, reading about ‘and learning firsﬁ hand,
normal bodily functions assume their appropriate place in

5

a greater tolerance of their own physiological processes,

1B0?is Levinson, Pet Oriented Child Psychotherapy
Charles C. Thomas, Springfield, Tll.: 1969 p. 121

op ¢it p. 123
op cit p. 124

w0

op cit p. 126

\JT

op cit p. 128
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Through training a pet, children get a sense‘of the
difficulty in 1eafning and begin to understand their own
learning process better. Love and affection for a pet -
might serve as a bridge to human relationships. %The pet
becomes a mirror in which the child sees himself wanted
and loﬁed, not for what he should be or might be, but
‘for what he is.t The manner in which the child treats the
. pet also provides him with an image of a goéd provider and
a kind, loving person.

| A pet should be chosen with care, children should be
actively involved in the seiection process and aware of the
respoﬁsibility they will-take on. After considering aii‘
tﬁéée”factors, the teacher must provide a model for loving

and caring for an animal.

TBoris Levinson, Pet Oriented Child Psychotherapy
Charles C. Thomas, Springfield, I1l. 1969 p.130

This animal curriculum will always have a very special
place in my heart and mind., Teaching these children and
developing this curriculum helped to develop many of my .
teaching techniques. It proved to me that curriculﬁm is
both posasible and essential with this type of child. I
only hope that the children written about in this paper

received as much from this learning experience as I did.
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